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ABSTRACT

A STUDY OF THE IMPACT OF THE CROSS-CULTURAL
EDUCATION PROGRAM, THE WINTER TERM
ABROAD, ON THE ALUMNAE OF LAKE ERIE

COLLEGE FOR WOMEN FROM
1953 THROUGH 1978

By

James Forney Pelowski

Since 1953, Lake Erie College has required all of its
students to spend one term abroad in its established centers in
France, Spain, Germany, Italy, Denmark, The Netherlands, or
England. Most students participate in the Winter Term Abroad
program during the junior year from January through mid-March.
Having sent approximately 2500 students to Europe from 1953-1978,
the College faculty and administration believe that the sojourn is
an important requirement for graduation. The intent of this
exploratory study is to ascertain the impact of the sojourn on
former alumnae participants.

A sample of alumnae was drawn from the total population
of graduates from the classes 1954-1978. The subjects were sent
an extensive questionnaire. Because all students are required
to participate in the term abroad, there was no control group of
alumnae who did not participate included in the study. Four

independent variables were identified as having a potential
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influence on the effect of the sojourn as stated by the
respondents: (1) type of center attended, English speaking
centers or second language centers; (2) length of stay at Lake
Erie College, transfer students or four-year students; (3)
academic major, foreign language majors or other academic disci-
plines; and (4) the General Studies program, alumnae who went
through this four-year core curriculum and those who did not.

In general, all alumnae assign very high personal value to
the sojourn experience. They feel that the term abroad was an
integral part of their education and cite personal and social
growth as outcomes more often than academic or intellectual out-
comes. The variable which seems to play a significant role in the
sojourn is the quality of the host-national family relationship
with the student. In this study there is a positive correlation
between the degree of comfort in the host family and the alumna's
assigned value of the sojourn experience.

Although more extensive research is called for, there
appears to be a correlation between the type of independent study
project and the overall impact of the sojourn. All participants
conduct independent study projects while on the sojourn. It seems
that those projects which necessitate interaction with host na-
tionals for their completion are likely to have resulted in more
positive feelings on the part of the alumna toward the sojourn
experience. Greater cognitive and affective learning may result

from the conduct of the independent study project if there is
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a built-in component in the project which requires the student to
use the environment and/or human resources in the WTA center as
well as library or museum research.

Based on the independent variables, alumnae who went to a
second language center, alumnae who went through the General
Studies program, or alumnae who were transfer students placed
slightly higher value on the sojourn than did those who went to
English speaking centers, whose who did not have general studies,
or those who were four-year students. (The independent variable
of academic major was not used in the analysis because of the low
number of subjects in the study who majored in a foreign language.)

The overall results of the study have brought to the fore
the significance of the Winter Term Abroad program for former
participants. The overall design of the Winter Term Abroad, as
an integral part of the Lake Erie College curriculum, beginning
with the student's orientation, her term spent abroad, and the
reorientation, has provided skills they might not have developed
without the sojourn experience. The term abroad has made a differ-
ence in the lives of Lake Erie's alumnae and continues to be an
experience from which alumnae find both cognitive knowledge and
personal resources in their lives. The sojourn is not something
that happened last year nor twenty-five years ago: it is con-
tinually recreated as a singular event from which further meaning

is found as life experiences evolve.
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CHAPTER I

THE WINTER TERM ABROAD

Lake Erie College was founded in 1859 by the pioneers from
the Western Reserve (a geographic area which encompassed Connecti-
cut, parts of New York and Massachusetts) who chose the greater
Cleveland area in which to establish their homes. The College was
patterned after Mount Holyoke College both in the curricular offer-
ings and the traditions of the institution. Until 1898 the
College was called The Lake Erie Female Seminary. When the first
President was appointed in 1898, replacing the heretofore Principal
of the Seminar, the Trustees renamed the Institution, Lake Erie
College. Under the leadership of five presidents, and three
principals before them, the College has directed its energies and
the resources of its faculty and staff toward making higher
education available to the American woman.

Located in Painesville, Ohio, an eastern suburb of
Cleveland, the College is now the last non-sectarian, private,
liberal arts college for women in the State of Ohio. It maintains
its viability with the belief that the individual is the important

element in the process of education. The College traditionally



has emphasized the value of the individual student in instruction,
co-curricular activities, and daily life.

In 1951, when Paul Weaver, the fourth President of the
College, took office, he raised with the faculty the question as
to why the College should exist. With very few students then
enrolled and with an admissions picture which looked bleak, as
well as an accumulated deficit, President Weaver asked the faculty
and administration to conduct a thorough analysis of the raison
d'etre of the institution.

So we began the analysis by looking at what students are
like when they come to us and what they may be facing in
their life times. Consequently, the question was asked,
what do you put in those four years of higher education
to best equip the student to be ready to handle three
potential roles which are interchangeable, consecutive,
and contemporaneous? First, if she marries, she will
play the role of wife and possibly mother. Second, she
may wish to pursue a career and, certainly, she should
be prepared to have a career. Third, she should be willing
to accept the responsibilities of being a citizen in her
community, state, nation and world (Transcribed from an
interview with Paul Weaver, 1974).

The faculty marshalled evidence to show that the existing
curriculum did indeed provide preparation for the first two roles,
marriage and career. They noted, however, that the curriculum was
deficient in its offerings to meet the needs of educating the
student for her third role - that of citizen.

We, the faculty of the College, asked how are the graduates
of our college, or any college for that matter, going to
operate intelligently in the next fifty years in light of
a split world, a dangerous world, and a world of shrinking

dimensions. We cannot afford to turn out provincial
people (Weaver interview, 1974).



Alternative approaches to provide cross-cultural educa-
tional opportunities for the students were considered.
We put our heads together, gathered experience from both
American and European consultants, and decided that all
of our students would be sent to another culture for a
period of time. Prior to her going to Europe, the student
must have acquired a second language facility. There is
no point in sending her without language skills. How do
you understand another people if you don't understand the
songs their children sing, or you don't understand the
language in the church, the marketplace, or the univer-
sity (Weaver interview, 1974).
Resulting from the analysis of the raison d'etre of Lake
Erie College, the faculty, late in 1951, adopted legislation
requiring all students to live in and study at one of the
College's established cooperating centers in Europe. With the
faculty legislation in hand, Weaver went before the Board of
Trustees and convinced them that the concept of a term abroad was
educationally sound. The Board approved the program with the
proviso that the new President assume the responsibility for the
funding of it. With some degree of brashness, Mr. Weaver located
the funding source and the first students sailed to Europe in late
December of 1952, to spend the winter term of 1953 1living and
studying in another culture.
Since 1953, when the first students studied in Grenoble,
France; Valencia or Madrid, Spain; or Copenhagen, Denmark, almost
2500 Lake Erie College students have participated, usually during
the junior year, in the Winter Term Abroad program which encom-

passes the months of January, February and March.



As an integral part of her academic program, the Winter
Term Abroad (which will be referred to as the WTA) was designed
to prepare the young woman to become aware of her responsibilities
as a citizen of both the United States and the world. It was the
intent of the WTA to assist the student in developing her
problem-solving ability, to help her become more aware of herself
and others, to increase her facility in a second language, and to
reduce provinciality by exposing her to another culture.

Initiated at a time when many colleges and universities
were establishing study-abroad programs, the WTA embodies several
unique features not found in other programs:

1. While participation in the WTA is a requirement
for graduation, students must acquire competency
in a modern European language before the sojourn.

2. Until the early 1970's, students with few excep-
tions traveled to Europe in their junior year. In
the last several years students have petitioned the
faculty (with much greater frequency) to partici-
pate in the WTA during their senior year. The
College is currently receiving requests from
sophomores to study at one center in their
sophomore year and another center in their
junior year.

3. The majority of students are placed in host national
families while they are in the center. Students
who elect a specialized center, such as the Kinder-
dorf Pestalozzi inTrogen, Switzerland, or one of
the equestrian schools in England, generally live
in a boarding house or dormitory-like accommodations.

4. Students study at the local university and parti-
cipate whenever possible in the university classes
and lectures taught by the faculty of the host
university. In many centers, host-national faculty
members are appointed by Lake Erie College to teach
special courses to the students because the winter
term may not mesh with the academic term of the
host-national university.



5. While in Europe, the student is under the direction
of a host-national center head, appointed by the
College to guide the students both in their academic
work and in their living environment.

6. All students are required to keep a journal during
their sojourn, chronicling their experiences,
recording events, and reflecting on both.

7. A1l students return to the same environment, Lake
Erie College, rather than dispersing to other colleges
and universities in different parts of the country.

8. There is no additional tuition or fees levied by the
College for participation in the WTA program with
the exception of a student requesting a specialized
center such as the equestrian schools in England
and Ireland, or a transfer student.

During the 26 years between 1953 and 1978, the College has
maintained centers in France (Caen, Grenoble, Dijon, Nancy, Nice,
and Bordeaux); in Germany (Gottingen and Tubingen); in Spain
(Madrid, Barcelona, Valencia, and Salamanca); in Italy (Pisa and
Florence); in Holland (Leiden and Amsterdam); in Copenhagen,
Denmark; in Trogen, Switzerland; in Oxford, England; on a
kibbutz in northern Israel; at a number of equestrian schools in
England and Ireland; and most recently in Mexico. While most
students have participated in the WTA in a regularly established
center, in the last several years some students have elected to set
up their own term abroad program in Romania, Yugoslavia, Austria,
Sweden, Japan, Chili, Australia, and Thailand, to cite a few.

With almost ten years experience administering the Winter
Term Abroad, Paul Weaver published a set of guidelines for esta-
blishing study abroad programs for undergraduate students (Weaver,

1962). He stated that he felt the undergraduate should spend the



majority of time in one place while on the sojourn, preferably in
the winter months when relatively few tourists are clicking
cameras and cluttering the museums and historical and cultural
places of interest. During the winter months the symphonies are
in the midst of their regular seasons, the museums are explored
by nationals rather than tourists, and the host-nationals are in
the routine of work, family activities and normal daily life -
all of which are conspicuously different during the summer months
when many study-abroad programs take place.

He called for a close, formal if possible, relationship
with a host-national university which would provide students with
the opportunity to participate in the normal educational program
of the university and provide the student with special lectures
and classes (1962:247). Whenever possible, all instruction was
to be conducted in the native language of the country. Weaver
went on to express the view that students should demonstrate an
adequate proficiency in the language of the country in order to
be able to communicate with their host-national families and to
readily understand the lectures at the university (1962:248).
(Given that not all students will acquire an adequate proficiency
in a modern European language, Lake Erie College has consistently
maintained English-speaking centers in Amsterdam, Copenhagen, and
Oxford.) Commensurate with the emphasis on language training,
Weaver expressed the importance of providing an extensive orienta-

tion program prior to the student's studying abroad (1962:249).



Probably one of the most important principles, according
to Weaver, underlying the study abroad program, is that it be
integrated into the total four-year curriculum (1962:248-249).
Lake Erie College in 1954 began to develop a general studies core
curriculum. Until its demise in 1969-70, all students were
required to take four courses, each of a year's duration, as
follows:

The Freshman year - "The Self in Relation to the
Environment"

The Sophomore year - "The Self in Relation to One's
Country"

The Junior year - "The Self in Relation to the World"
(The WTA fell in the middle of the year)

The Senior year - An integrating course for seniors

in which they were expected to assimilate the previous

three years' work with their academic area of

concentration.

The general studies program was an attempt to introduce
to the student the importance of who she was in relation to what
was happening around her, both inside and outside the classroom.
Built into this core curriculum was the opportunity to bring each
of the four classes together on a regular basis, thus establishing
an identification group for each student and encouraging communi-
cations between classmates. Thus, the WTA had a logical place in
the four-year core curriculum.

The formal orientation for students participating in the

WTA in a given year commences with the fall term. A1l of the

students come together for four or five general orientation



sessions during which time the philosophy of the program is dis-
cussed and the "nuts and bolts" of international travel are
pointed out. The Lake Erie faculty member, who has been delegated
the responsibility of overseeing a particular center (most often

a language professor), meets with the students assigned to that
center an additional four or five times to present information on
the particular center and the country in general. Normally, four
to ten students are assigned to a center.

During the fall term orientation sessions, course require-
ments are discussed along with specific reading assignments. Each
professor has the freedom to develop his/her own orientation pro-
gram, and supplements that program with information as well as
specific exercises, perhaps in communication skills, which are
deemed appropriate. With the fall term orientation comprising one-
third of the three-credit course, "Intercultural Studies," the
winter term work and the spring term debriefing each comprise
another one-third course credits. In addition to "Intercultural
Studies" of which keeping a journal is a significant part, each
student enrolls in one language course knowing that she will be
tested both pre- and post-sojourn. She is required to propose an
independent study project which, after receiving approval from a
Lake Erie College faculty member to proceed, she will conduct
while in her center. The student receives three credit hours for a
course in civilization which comprises her lectures and classes at

the host university. The faculty at the host university send



written evaluations to the center head in Europe who, in turn,
sends them to the director of the WTA program along with comments
and observations about each student living in the center. Al1l in
all, a student receives three course credits (nine semester hours)
while in the center and one additional three-credit course for
the year-long "Intercultural Studies."

Included in the year-long course, as mentioned previously,
there is the requirement that the student begin a journal in the
fall term prior to departure. She is to continue recording her
activities and experiences, along with her reactions, the entire
time she is on the term abroad. It is expected that she will
maintain a schedule of almost daily entries into the journal
despite what some students might call a boring, do-nothing day.
For such days the student is to record the answer to the question,
“"How did I feel about this day?"

Students are encouraged to make full use of their talents
in writing and the graphic arts as a means of preserving
and evaluating their experience in another culture . . .
The essence of the journal is in the selection of dominant
impressions for analysis and reflection and a consideration
of the whole through an understanding of specific detail . . .
Students should be aware that their perception of signifi-
cant detail is largely a product of their environment,

and, as their awareness of a European culture develops,
revision and reconsideration will be necessary (WTA
Handbook, 1974).

The journals are submitted for review to the Lake Erie
College faculty member in charge of the center when the student

returns to the campus for spring term.
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After a long, usually dreary winter in Painesville, Ohio,
the students who remained at home eagerly look forward to the
return of the students who were abroad. The atmosphere on the
Lake Erie campus becomes an international one, with dinners and
activities centered around the returned students. Sharing their
experiences with each other, and the seniors who went the year
before, the recent returnees become catalysts in starting the
sophomore class to begin looking ahead to the next year when they
will normally participate in the WTA.

During the spring term a re-orientation program is con-l
ducted with the goal of assisting the student in reflecting upon
her experience and providing her the opportunity to discuss feel-
ings and perceptions with students from different centers. This
period of time is the beginning point for the recently returned
sojourners to start the process of reflection and to attempt to
integrate the experience into the gestalt of their education at
Lake Erie College.

The Winter Term Abroad (renamed the Academic Term Abroad
in approximately 1971) has remained virtually intact since its
initiation. Because of the cross-cultural component within the
curriculum, the institution as a whole has felt the impact of it.
The faculty has a broad international background with most having
studied in another country at one time or another. In general
the Lake Erie campus has taken on an international focus with
students either preparing to depart, being abroad, or just having

returned.
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The WTA opportunity in the 1950's and 1960's brought stu-
dents to the campus who might have selected another institution
for their undergraduate work. It is believed that the Winter Term
Abroad has been a factor in the retention of students in all
classes. In 1974 and 1975 the Admissions Director of the College
came before the faculty and asked that the program become an
optional program rather than a requirement because it was his
feeling, and that of his staff, that students were choosing not to
matriculate because of the study-abroad requirement. This was a
drastic turnabout from the previous years. The faculty discussed
the issue each year and clearly stated their support of the
program as well as its continuation as a part of the general
education requirements of the College.

Originally established as a program for all students during
their junior year, there exists more flexibility at the present
time in allowing a student to participate in her senior year or in
some special situations in the sophomore year. In addition,
students may elect a non-traditional program through the process
of petitioning the faculty for an independent sojourn, which might
meet her individual needs more adequately than the formalized WTA
program would.

With the development of the Equestrian Studies program, the
Physician's Assistant program, the International Business program,
the dance and other preprofessional programs, WTA centers have been

established which allow for the on-going career preparation of
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students while on the WTA rather than the WTA being a component of
the student's general education (although philosophically and
pragmatically, that continues to exist).

Currently, the new President of the College has directed
a task force of the faculty to evaluate and analyze the raison
d'etre of the Winter Term Abroad program and to provide recommen-
dations to the faculty of the College. It is apparent that the
WTA has had an influence on the College, and it is the belief of
the majority connected with the program that the WTA has had a
significant impact on the participants. What kind of lasting
effect the program has had on Lake Erie's students, no one has
thus far ascertained. Thus, the reason for this study.

Published in 1960, the Report of the Committee on the
University and World Affairs called for greater concern for world
affairs on the part of American universities and colleges.

. . the greater concern of American universities with
world affairs is but an appropriate educational response
to matters of paramount concern to the individual American,
to the nation in its new role, and to men everywhere. To
a greater degree than ever before, world affairs are
American affairs, and American affairs are those of the
world. These are matters not alone for the specialist.
They are a dimension or whole new set of dimensions of the
problems with which all American students and all American
universities and colleges are, or should be, vitally con-
cerned. In these new dimensions lie not only new
public responsibilities and duties, but exciting oppor-
tunities for the individual to be enriched as an educated
man and citizen (Boeschenstein et al, 1960:11).
The committee further concluded that "a}l students (during their
undergraduate years) should get at least an introductory acquain-

tance with some culture other than their own (1960:11)." Lake
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Erie College had been providing that exposure to all its students,
not just a select few, for eight years when the 1960 Boeschenstein
report was published.

John Wallace pointed out a number of "substantial out-
comes which can be expected" from an overseas academic sojourn:

1. An awareness of cultural relativity. Things are not
always done in the same way.

2. Increased knowledge of and motivation for the study of
a foreign language.

3. Greater knowledge of and sense of involvement in the
architecture, paintings, sculpture, music and literature
of the area in which an individual studies overseas.

4. A sharper understanding of the strengths and weaknesses
of our own system of higher education by developing an
awareness of the democratization of education in this
country, as an example.

5. The opportunity to examine objectively in a new envir-
onment one's own personality and characteristics and
their effect upon others.

6. A maturing of personality which comes from exposure
to a new way of life, a new society, a new culture and

completely new challenges in a variety of directions
(Wallace, 1962:255-257?

He concluded his article by commenting that an overseas
study program "is more demanding of the student's individual
personal resources than a similar period of study spent on an
American campus (1962:257)."

Irwin Abrams, as part of the report prepared by the United
States Task Force on International Education, cited four educational

outcomes of foreign study:
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1. Language skill,

2. Content learning by ac%uiring knowledge about the
arts, international affairs, and a foreign civilization,

3. Cross-cultural understanding, and
4. The development of personal values - a clearer sense

of what one believes about the good, the true, and the

beautiful, and of what one knows of oneself (Abrams,

1966:379).

The majority of the faculty and administration of Lake
Erie College believes that the Winter Term Abroad is a significant
educational venture for the students. Through the experience of
observing students before the sojourn and after the sojourn, the
faculty believe that each student develops maturity, enhances her
self-awareness, increases her capacity to deal constructively with
problems, and broadens her outlook, as a result of her ten-week
term abroad. It has been a matter of course to pre-test and post-
test for language skill acquisition. What are the other outcomes
which can be identified, both tangible and intangible, and
perhaps long-lasting? What has been the impact as a result of
participation in the Winter Term Abroad on the alumnae of Lake
Erie College?

By eliciting responses from alumnae who participated in the
WTA program from 1952-1978, it is hoped that the following broad
questions can be answered:

1. In retrospect, what meaning does the cross-cultural

experience have for the alumnae participants after

as many as twenty-five years or as few as two or
three years?
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2. What can be identified as contributing to the
alumna's statement of importance of the WTA exper-
ience in her life?

3. Does the WTA experience have different meanings in
the lives of alumnae who (a) went to an English
speaking center rather than a second language
center, (b) went through the entire General Studies
core curriculum as compared to those who did not,

(c) transferred to Lake Erie College as compared
with those who spent all four years on the campus
and (d) majored in foreign languages as compared
with alumnae who chose other areas of concentration.

By addressing the above bread questions, it is hoped that

knowledge can be provided on the impact of the program on alumnae,
who are at varying stages in their lives, since the inception of
the WTA in 1953. It is the purpose of this study to discuss the
implications specifically for Lake Erie College and for other
institutions of higher education which sponsor similar
cross-cultural programs. As a result of this broad exploratory
study, it is hoped that specific areas of further inquiry can be
identified in the WTA. And finally, the results of this study
should aid Lake Erie College in making decisions about the WTA
program for students of the 1980s.

In order to clarify the terminology for the reader, the

following definitions of key words will hold throughout the study:

1. Winter Term Abroad (WTA) - a cross-cultural educa-
tion program at Lake Erie College.

2. Cross-cultural education - "The reciprocal process
of learning and adjustment that occurs when individuals
sojourn for educational purposes in a society that
is culturally foreign to them, normally returning to
their own society after a limited period (Smith,
M.B., 1956:3)."
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3. Meaning - the import of the WTA ascribed by the
alumnae participants through answers to direct ques-
tions and indirectly through activities in which they
are, or have been engaged, and through expression of
interests and values which they hold.

4. Alumna of Lake Erie College - a female who holds a
baccalaureate degree from Lake Erie College and who
participated in the WTA.

5. Host-national Center Head - a native of the host coun-
try, appointed by the College to direct the Lake Erie
students while they are in the host country.

6. Lake Erie College Center Head - a full-time member of
the Lake Erie faculty who, when appointed by the Presi-
dent of the College, assumes the responsibility for the
orientation, re-orientation after the sojourn, and the
evaluation of the student's work conducted in the host
country.

7. Ex post facto research - "The research in which the
independent variable or variables have already occurred
and in which the researcher starts with observation of
a dependent variable or variables. He then studies the
independent variables in retrospect for their possible
relations to, and effects on the dependent variable or
variables (Kerlinger, 1964: 360)."

8. Concentree - a term used at Lake Erie College referring
to a student who is concentrating in an academic area,
e.g. foreign language concentree.

Increasingly, the call for more systematic research on the
effects of cross-cultural education programs on American students is
emanating from administrators of programs, educational research
scholars, and more recently, from individuals actively engaged in
the research of experiential learning components in higher educa-
tion. This study is proposed to be a first step in a series of
studies focused on the Winter Term Abroad and, hopefully, in a

small way, will add to the knowledge of the ramifications of cross-

cultural education programs on the participants. The studies which
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have been conducted thus far on American students have concentrated
on programs into which students have selected themselves, with a
screening process taking place after the initial application.
Understanding that all Lake Erie College students are required to
participate in the WTA program, it is hoped that some useful
information will culminate from the study, not only for Lake Erie
College, which is feeling the brutal pinch of inflation in this
country and abroad, but also for others concerned about the impact
of cross-cultural education programs on the participants.

As a postscript to this first chapter, in the twenty-six
years the Winter Term Abroad program has been in existence, there
have been no serious accidents on the part of students while
abroad and no incidents have occurred which would reflect nega-
tively on either Lake Erie College or the United States. There
have always existed the midnight telephone calls from concerned
parents to college administrators, or transatlantic calls from
students themselves. Minor accidents or broken bones and various
illnesses will continue to exist as long as the students continue
to be confronted with problems and challenges in the new culture.
Not once, however, has the College deemed it prudent to bring a
student home for disciplinary reasons. The record illustrates
either a conscientiously designed and administered program or it
illustrates something short of a miracle. Lake Erie College would

like to think a little of both has permeated the Winter Term Abroad.



CHAPTER II

A REVIEW OF RELATED RESEARCH AND
LITERATURE

From historical accounts, literature and essays, to
anthropological studies, sociological analyses, and reports of
psychological experiments, there is frequent mention of individuals
finding travel as one means of pursuing education and seeking
personal growth, through experiencing the new and the strange in
countries other than their own. "The pursuit of learning has
traditionally transcended the frontiers of the world. Students
flocked to Alexandria, Bologna, and Baghdad, for example, and took
home from these centers of learning ideas which changed the course
of modern history (Eide, 1970: foreword)." Even before those
exchanges were to take place, families of young men in Rome would
send their sons to Athens and Rhodes to learn from reputed great
teachers (Metraux, 1952:2). "Cross cultural education, the social
process of acquiring knowledge of an intellectual or technical
nature, under institutionalized conditions, outside one's own
social and cultural environment (1952:1) developed into a rela-
tively large-scale migratory process during the 12th century
(1952:2)." The great learning centers in Europe became accustomed

to having students from other countries in their midst. "The
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freedom of movement of students from university to university meant
that one might start studying in Padua and later move to Paris or
Cordoba (Dunlop, 1966:11)."

According to Foster Rhea Dulles, "American travel abroad
is as old as the history of the country (1968:12)." American
Colonialists sought specialized study in law, medicine, history,
economics, philosophy, and science, at institutions in England,
Germany, and France (Metraux, 1952:3; Dulles, 1968:12; Spencer,
1974:328). Prior to the rise of universities in the United States,
Americans, albeit a privileged few, returning from study in Europe,
made a significant impact upon the cultural history of the new
world (Dulles, 1968:12; Earnest, 1968:4). With the opening of
Harvard University in 1636, and the advent of the printing press,
the opportunity of furthering one's education was made possible
to more of the settlers in America. During the mid-1800s, with the
introduction of the steamship, reducing travel time to the con-
tinent and providing for greater safety for the traveler and
comfort while in transit, more individuals looked to Europe, not
only for study, but also for the grand tour after formal study was
completed (Metraux, 1952:4-5). "The stream began as a trickle when
Edward Everett earned a doctor's degree at Gottingen in 1817,
swelled steadily to about 300 in the 1850s and to a peak of 1000 in
the 1860s (Spencer, 1974:328)." By the late 1800s the number of
students had greatly increased (Dulles, 1968:16). "Their roster

included the names of a great many of the future leaders of the
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American academic world and the more outstanding of the next gen-
eration's university presidents (16)."

A major factor in providing impetus to the formalizing of
study abroad programs, in the very early stages of their develop-
ment, was the establishment of the Rhodes Scholarship in 1902.
Cecil Rhodes aspired to bring scholars to Oxford University in
order to better understand the bonds of the Anglo-Saxon peoples
(Metraux, 1952:11).

Prior to World War I there was a continued increase in the
number of students who were traveling to Europe for part of their
educ