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ABSTRACT

THE ROLE OF GHANA TELEVISION
IN EDUCATION AND NATIONAL DEVELOPMENT:
AN EXPLORATORY STUDY
By

Paa - Bekoe Henry Obed Welbeck

( Increasingly, the new nations of Africa, Asia and Latin
America have been investing so much money in building new television
services. In Africa, in particular, the new nations, in most cases,
already had national radio services at the time of political indepen -
dence.| In the face of all the demanding problems which the new
nationé must cope with--more schools, better and more health
facilities, better roads, improved transportation systems and so on
--why would these nations invest millions of dollars in television?

It was this major question which prompted the investigator to conduct
the study.
Using his home country, Ghana, as a model, the researcher

posed the following hypothesis for the study: (That the Government of
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Ghana, in introducing television in the country, did not consider the
medium as a luxury despite the heavy expense involved. Instead,
the government perceived the medium as a long -term investment for
national development. The role of the medium was conceived to be
an instrument for educating, informing and entertaining Ghanaians,
and these three constructs were considered to be crucial in national
development)

In preparation of the study, the investigator spent one month
in the summer of 1970 gathering data in Ghana. The sources for his
data included interviews with several officials of the Ghana Broad -
casting Corporation and the Ghana Ministry of Education. Also,
much time was spent in reading and examining documents, newspaper
and magazine articles pertaining to the subject.

Upon his return to the U.S., the researcher read through
all the material he had brought back from Ghana and analyzed, clas-
gsified and interpreted it in his own right. '

After analyzing the data, the following observations and
conclusions were drawn:

1. That indeed the Government of Ghana in introducing tele -
vision in the country looked upon the medium as an

instrument of national development which in Ghana was
underscored by the term '"education. "
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That in Ghana the term "education' referred to both formal
(classroom instruction) and informal (adult and mass edifi-
cation) education.

In spite of the government' s rationale that one of the major
reasons for introducing television was to use the medium to
supplement school programs, only a few schools do have
television sets in the country.

As far as teaching and learning facilities are concerned,

the most depressed schools in Ghana are those below the
Secondary Level--Primary and Middle Schools. However,
there are no television programs directed at these depressed
schools.

In spite of initial promises to make television available to
most Ghanaians, only a small portion of the population can
still afford the high prices of television sets.

One of the weaknesses of Ghana Television is that it lacks
rigorous and reliable means of measuring the effectiveness
of its programs for general audiences or schools.

That in view of the interrelatedness of the problems in
national development, Ghana Television cannot be evaluated

‘in isolation. Instead, the medium should be juxtaposed with

other major variables, such as economic problems and
relationships with the government in power.

Recommendations

In order to fulfill the objectives established for education

and national development, the Government of Ghana should
establish a goal of providing television sets and accessories

to all Pre-Primary, Primary, Middle and higher level schools
which meet some established standards (such as minimum
number of students, teachers, etc.). In areas where there

is no electricity, generating sets or vibrators should be
furnished. A plan should be developed to reach this goal

and should be implemented as soon as possible.
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Community Centers, villages, hamlets and recognized
organizations or clubs should be encouraged to purchase
their own television sets and accessories. The government
can expedite the effort by paying a percentage of the expenses
involved. Schools, institutions and all groups which receive
the subsidy should be exempted from paying the annual tele -
vision license fee.

A committee of representatives from the Ministry of Edu-
cation, Ghana Television, national teacher groups and student
organizations should be set up to assess the needs and define
goals for school telecasts. Such telecasts should be expanded
to include programs for all levels of education--Pre-Primary
through university. It is important that school programs be
made part of school curricula, particularly those below uni-
versity level.

Television viewers, particularly those in rural areas, should
be assisted in forming tele -clubs and discussion groups (as
it is done in other countries, such as France, Japan and
India) and to organize follow -up activities which enhance the
diffusion and adoption of innovations, such as new farming
techniques.

A television research center or division should be set up to
gather and analyze data on the utilization and effects of
television programs on education and national development.
The center should be a permanent division of Ghana Tele -
vision.
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CHAPTER I

INTRODUCTION

Background of the Study

This study began as an intellectual curiosity for the
investigator. As a student of broadcasting, he has noted with
interest(_the emphasis which newly independent nations of Africa
have placed on the mass media, particularly on radio and television.
In most cases, many of the nations had sound broadcasting facilities
at the time they gained political independence. However, a signifi-
cant number of these nations, despite their limited financial
resources, have invested or are investing millions of dollars to
introduce or finance television systems that have been or are being
built. Ghana is one of these nations.

At the time of political independence in 1957, Ghana had a
relatively sophisticated sound broadcasting system. Independence
also brought to dhana new responsibilities and challenges - -demand
for more schools, hospitals, roads, food services, health services

and more effective means of communication.
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The new leaders of Ghana were quick to point out that for a
new nation the challenges and problems had to be tackled and solved
in decades, not in centuries as done by the technologically advanced
nations. The new leaders argued that this is a new era of sophisticated
mass media. They argued further that through these media--news-
Papers, books, magazines, films and radio--people in the developing
Nnations do share vicariously with people in the advanced nations.
The argument goes on that this revolution in mass communication
has helped create what some call the '"revolution of rising expecta -
tions. "

In essence, the revolution of rising expectations means that
People in Ghana and other developing countries, through exposure to
bOoks, magazines, films and radio, want to know why they too cannot
have modern homes, cars, refrigerators, good clothes and well -
€qQuipped schools. The pace of the revolution of expectations quickens
When people see their own kind - - fellow countrymen--enjoying some
Of the luxuries and conveniences associated with the technologically
advanced nations.
It seems logical that one way of reducing the pace of the
revolution of rising expectations is to censor the influx of the mass
media in the new nations. One would expect that the censorship

might involve a strong restriction on the kind of magazines, films
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and pictures flowing in from the advanced nations. While it may be
argued that indeed some form of censorship does occur, it may be
argued, also, that more channels of mass media are being established
--thus weakening the effect of censorship in one way or another.
™ One example of the argument just raised is the case of
N

Ghana. In the midst of all the problems, expectations and new
responsibilities that independence brought to Ghana, one would like to
know why that nation decided to invest millions of dollars to introduce
a television system. This was the major question that prompted the
study.

Also, the investigator felt the need to search for answers
to some questions that many students of broadcasting and others have
been asking from time to time. Typical among the questions often
asked is--""What system of broadcasting do you have in Africa or in
Ghana ?'" Other questions deal with the history, the kinds of programs
featured, structure, control, and financing of the broadcasting
systems in some African countries.

Unfortunately, answers to many of these questions are
either inadequate or cannot be found in most libraries in the U. S.
or elsewhere. It is apparent that these questions have not been
answered in any comprehensive way.

The researcher feels that this study may provide answers

to many of the questions raised.






Procedure

After the decision was made to conduct the study, the first
step taken involved a search through the local libraries for informa -
tion on the subject. This initial step was unsuccessful. However, a
further search yielded enough information on mass media and
national development and the uses of television in several developing
countries including a few in Africa.

By searching through newspaper articles and writing to
personal friends in Ghana, the investigator learned that Ghana Tele -
vision was planned and constructed with the advice and assistance
of the Canadian government. As the next step, therefore, a letter
was written to the Canadian Broadcasting Corporation in Toronto.

A prompt reply to the letter included valuable Ghanaian newspaper
clippings dealing with the planning, preparation and inauguration of
Ghana Television. The reply also referred to other sources in
Canada where relevant information on the topic might be obtained.
This suggestion led to several exchanges of letters between the
researcher and other Canadian officials. Unfortunately, the
exchanges did not result in the acquisition of any new and relevant
information. The Canadian officials stated that they had several
documents on the subject; however, they were classified information

and could not be released.
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Following these initial contacts, the investigator decided to
visit Ghana briefly so that he could collect data on the subject. He
therefore wrote letters to officials at the Ghana Broadcasting
Corporation (GBC), Ghana Ministry of Information and the Ministry
of Education. The letters (see Appendix A), which asked for
assistance in collecting data on the subject, were accompanied by
supporting letters from the researcher' s thesis adviser. The
result of this action was prompt and encouraging. All three
agencies contacted replied that they would do everything possible

to help in collecting data for the study.

Design of the Study

After receiving encouraging responses from Ghana, a
thesis proposal outlining the objectives of the intended study was
designed.

The proposal was based on concerns and issues raised in
the "Background of the Study' already discussed. This involved the
formulation of general and specific questions to be answered. A
search through the literature available on the techniques of inter -
viewing and phrasing research questions yielded valuable information
in designing the proposal. After further consultations and sugges-

tions from the members of his doctoral committee, the researcher






designed a proposal which was approved by the committee (see

Appendix B).

Data Gathering

Around the middle of August, 1970, the investigator
arrived in Ghana for a stay of approximately one month to collect
data for the study. While in Ghana, he reported to the then Acting
Director -General of the Ghana Broadcasting Corporation and the
Director of Ghana Television. Following these introductory meetings,
the Liaison Officer of the Schools Broadcasts division of Ghana
Television was assigned to assist in gathering the data.

Equipped with a copy of the thesis proposal mentioned
earlier, the Liaison Officer and the investigator began to search for
answers to the questions raised in the proposal.

First, the officer attempted to answer the questions by
briefly writing a few sentences to each question. Where he could not
provide an answer, he indicated sources where it might be found.

For the next step, a search was begun for documented
evidence in support of every answer provided by the officer. This
approach was very difficult because it appeared that Ghana Television
(GBC-TV) had no centralized information center where documents
could be located --not even at the corporation' s library right on the

grounds of GBC.
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As a more hopeful and promising method, personal contacts
were made with the personnel at GBC. Several of these people were
asked if they had any back issues of newspapers, magazines, pam -
phlets or other records that contained any information on Ghana
Television. By checking through the personal files of many of these
people, several pieces of documents pertaining to the subject were
located.

Another source of valuable information was the Ghana
Ministry of Information. With permission, several days were spent
examining back issues.of nearly all the national newspapers, maga -
zines, letters, books and other documents that contained information
on Ghana Television. In many instances, extensive notes were taken
from these sources. Wherever possible, the researcher read aloud some
of the information and recorded it on a portable tape recorder. In
other instances, photographs were taken of the information by using
a 35mm single reflex camera. These photographs, taken on black/
white films, were later printed in the United States where a magni-
fying glass was used to read the information contained (see Appen -
dix C). These methods were employed because they were easier,
more convenient and less expensive than copying such information

on duplicating machines which were not easily available in Ghana.
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From the Ministry of Information, the investigator went to
the Ministry of Education where he employed similar methods in
addition to recording personal interviews with key government
officials.

Back at the Ghana Broadcasting Corporation, several
personal interviews were conducted with key officials including the
Director of Television, Senior Engineer, Director of the Television
Training School, several producers and others. Prior to these
interviews, the researcher had read through most of the documents
he had acquired or come across. The interviews were therefore
conducted to either confirm and validate what had been read or to
answer questions that had not been adequately covered in the docu-
ments.

Before leaving Ghana, several contacts were established
(chief among whom was the Liaison Officer) in order to obtain
further information if needed. This step turned out to be a very good
one because while analyzing the data in the U. S., the researcher
found many information gaps that had to be filled before any interpre -
tations and conclusions could be drawn. In almost all instances,
letters and questions sent to the contacts in Ghana were promptly

and adequately answered (see Appendix A).
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Treatment of Data

Upon returning to the U.S., all the recorded interviews
were transcribed and all the films shot in Ghana were processed.
After reading all the notes and data, the information was categorized
according to topics.

Next, the investigator proceeded to describe, analyze and
organize the information into chapters. Where this process called
for factual and nonjudgmental description and interpretation, the
manuscripts were sent back to Ghana for criticism and correction.
This meant that in certain cases whole chapters or sections of the
study were mailed to key people in Ghana. Notable among such
sections were those dealing with the educational system of Ghana,
the history and structure of Ghana Television, facilities of the tele -
vision service, program content, financing and school programs.

For instance, the portion of the study dealing with the
preparation and training of television personnel was sent to the
Director of the Television Training School. Portions dealing with
facilities and school programs were sent to the Senior Engineer and
Liaison Officer of Ghana Television--and so forth.

All the portions were returned with appropriate corrections,
criticisms and suggestions. The feedback necessitated rewriting of

the chapters many times.
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Hypothesis

The following hypothesis was proposed for the study: That
the Government of Ghana, in introducing television in the country,
did not consider the medium as a luxury despite the heavy expense
involved. Instead, the government perceived the medium as a long -
term investment for national development. The role of the medium
was conceived to be an instrument for educating, informing and
entertaining Ghanaians, and these fhree constructs were considered

to be crucial in national development.

Limitations and Scope of the Study

This study focuses mainly on Ghana Television. However,
the inveétigator approached the study with the point of view that
Ghana Television cannot be looked at in isolation. The medium has
therefore been studied within the broad context of national develop -
ment--a complexity of variables that affect the transformation of a
poor traditional society into a modern one. Among these complex
variables are the economy and educational system, both of which
exert a profound influence on the transformation process.

The study therefore is not limited to Ghana Television.
Instead, a brief review of the Ghanaian economy and educational
system as well as other problems that affect the television system

have been juxtaposed to the main focus of the study.
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Structure of the Thesis

Chapter two of the study begins with a review of literature
on mass media and national development. Several views of social
science scholars on the role of the mass media in national develop -
ment are included.

The chapter also deals with television as a mass medium
and how several developing nations are utilizing the medium for mass
education and classroom instruction. Among the nations using tele-
vision for the purposes just mentioned are: India, Peru, Senegal,
Niger, Colombia and Nigeria.

Chapter three provides background information on Ghana - -
geography, politics, history, the economy, the educational system
and related problems. As pointed out earlier, the investigator holds
the point of view that Ghana Television cannot be looked at in isola -
tion but, instead, it should be viewed at in juxtaposition with other
Variables which influence the process of national development. It
is for this reason that chapter three is devoted to analyzing certain
Problems facing Ghana. These problems invariably affect Ghana
Television, as will be pointed out in subsequent chapters in the
study.

Chapter four deals with Ghana Television. Included in this

broad topic are descriptions of the history - preparation, training of
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12

the personnel and staff that operate the service and the facilities
available, Also in this chapter, the sources of financing Ghana
Television are examined.

Finally, chapter four analyzes the rationale of the Govern-
ment of Ghana in introducing television at this stage in the country's
history and economic development. The discussion includes a brief
comparison of views by the government that originally introduced
television and the views of the new governments that took over from
the original.

Chapter five is devoted to the programs featured on Ghana
Television. Discussions on this topic cover various sections of the
television service and the contributions of each section.

Also, chapter five features a sample of programs featured
in any one week on Ghana Television. The sample is divided into
two main categories--programs for general audiences and programs
for secondary schools and training colleges. The programs are

further divided and discussed under the categories of ''local" and
"fOPeign" films, that is, those produced locally and those produced
abroagq,

Finally, chapter five presents a description and commentary

°n Programming policy, utilization and feedback from audiences, and

the rationale for producing school programs.
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Chapter six presents a summary of each chapter and an
analysis of the problems facing Ghana Television. Also, the chapter
suggests recommendations which may lead to solutions of the prob -
lems.

For the convenience of the reader, a full list of bibliography
and general references consulted during the course of the study is
included. Appendices that yield detailed information on certain
topics that were discussed briefly in the study follow the list of
references.

It is the expressed with of the researcher that those who
read this study may find it as challenging as it is stimulating in
opening new horizons in the area of the role of the mass media,
especially television, in national development. Hopefully, upon
reading the study, some may be inspired to search further for
answers to the many questions and problems that the study has

failed to provide.
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CHAPTER II

REVIEW OF LITERATURE

National Development

‘The term national development is generally used in
reference to the transition of nations from traditional to modern and
technological societies. In essence, modernization and national
development mean the same thing - -the passing of traditional society.

Rogers and Svenning define this construct:

Development is a type of social change in which new ideas are
introduced into a social system in order to produce higher per
capita incomes and levels of living through more modern pro-
duction methods and improved social organization. The nations
of the world are often divided into two camps on the basis of
economic and social criteria: the less developed and the more
developed, the traditional and the modern. 1

It is this definition of development that the investigator
Intends to use in this study. Basically, the term will be used in

reference to the nations of Latin America, Africa (excluding South

Africa) and Asia (excluding Japan).
\

A 1Everett M. Rogers and Lynne Svenning, Modernization
rl"‘%¥Peasams: The Impact of Communication (New York: Holt,

Rinehart & Winston, Inc,, 1969), pp, 8-9.

14
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While there is a great deal of heterogeneity among these
new nations, there are a number of characteristics which are common

to nearly all of themm. Rogers and Svenning describe these character-

istics:

Less developed countries are generally typified by: 1) a rela-
tively low per capita income, 2) comparatively low productivity
per person, 3) little commerce and high self-sufficiency, 4) a
high rate of illiteracy, 5) limited transportation and mass media
facilities, 6) inadequate nutrition, 7) little industry and few
skilled technicians, 8) politically unstable governments, and
high birth-and death rates and short life expectancy.

Mass Media and National Development

Several scholars and students of national development,
modernization and the mass media seem to agree that the mass media
have a great part to play in the social, economic, cultural and
political changes which take place in the process of national develop-
ment. Wilbur Schramm, Everett Rogers, Daniel Lerner, Elihu
Katz, Paul Lazarsfeld, Ithiel de Sola Pool, David McClelland and
Lucian Pye are but a few of the scholars who have posited the social
8cience view of media effects based on research. Rogers and

&’enning write:

Students of development would seem increasingly convinced
that communication is a catalytic agent in the modernization
process. Mass communication denotes message transfer via

—————

2Ibid. , P. 9.
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such mass media as newspapers, magazines, film, radio, and
television, which enables a source of one (or several individuals)

to reach an audience of many. 3

Based on the models and findings of Lerner (1958) and
Deutschmann (1963), Rogers and Svenning have developed the follow -

ing paradigm which puts the role of the mass media in perspective:

ANTECEDENTS — PROCESS — CONSEQUENCES
Literacy Empathy
Education Agricultural and
\ / home innovativeness
Social Statug ———= Mass Media —— Political knowledge
Exposure
e / § Achievement motivation
Cosmopoliteness Educational and .
occupational aspirations

National development is a process because it is continuous

and takes a lot of time. It involves many variables. One cannot make
AN exhaustive list of all the variables that constitute national develop -

Mment. However, social scientists and many leaders of developing

Countries concerned with national development have focused attention,

e ————

3bid., p. 99.

“Ibid. , p. 102,
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among other things, on the following variables: natural resources,
the history, the geography, political awareness, the economy, health,
nutrition, transportation, communication system, education, psycho-
logical and cultural factors of the peoples of the nations concerned.
Perhaps the basic dynamic of these variables is the peoples
themselves. The mobilization of the human resources-- their educa -
tion, training in new skills toward new goals--has often been cited as
most important. In a study of the manpower problems of 75 countries,
Frederick Harbison noted in part:
The progress of a nation depends first and foremost on the
progress of its people. Unless it develops their spirit and
human potentialities, it cannot develop much else --materially,
economically, politically or culturally. The basic problem of
most of the underdeveloped countries is not a poverty of
natural resources but the underdevelopment of their human
resources. Hence, their first task must be to build up their
human capital. To put it in more human terms, that means
improving the education, skills, and hopefulness, and thus the
mental and physical health, of their men, women, and children.
Another commonly accepted observation is that the variables
involved in national development are so interrelated that any changes
in one of them are likely to create shock waves in the other variables.

It Imay be concluded, therefore, that the consideration of any one of

these variables must be juxtaposed with the others.

———

S 5Frederick Harbison, '""Education for Development, "
2Clentific American, CCIX (September, 1963), 140.
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On the basis of several studies on modernization which he
conducted in the Middle East, Daniel Lerner states in part:

Radio, film and television climax the evolution set into motion
by Gutenberg. The mass media opened to the large masses of
mankind the infinite vicarious universe. Many more millions

of persons in the world were to be affected directly, and perhaps
more profoundly, by the communication media than by the trans-
portation agencies. By obviating the physical displacement of
travel, the media accented the psychic displacement of vicarious
experience. 6

Lerner writes further:

For, rising media participation tends to raise participation in

all sectors of the social system. In accelerating the spread

of empathy, it also diffuses those other modern demands to

which participant institutions have responded: in the consumer's
economy via cash (and credit), in the public forum via opinion,

in the representative polity via voting. 7

Ithiel de Sola Pool comments on Lerner's argument of media

effects as follows:

In this area the most notable contributions have been by Daniel
Lerner and David McClelland. They have both put forward the
daring thesis that the mass media can have a profound charactero -
logical effect. Lerner convincingly argues that the media pro-
vide their consumers with a capacity to conceive of situations

and ways of life quite different from those directly experienced.
To have such a capacity for empathy is necessary if a person is

to function in a great society. . . . If, as Lerner argues, the
media provide the means for empathically entering the roles

S ————

p—

6Daniel Lerner, The Passing of Traditional Society:

g%g_rnizing the Middle East (New York: The Free Press, 1958),

"Ibid., p. 62.
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that affect a man in a great society, then the characterological
contribution of the media to modernization is indeed significant.

Finally, Wilbur Schramm has listed and discussed eleven

major things which the media can do in national development:

“rmom muawp

e

The mass media
The mass media
The mass media
The mass media
The mass media
held attitudes or
The mass media
The mass media
The mass media
The mass media
The mass media

can widen horizons.

can focus attention.

can raise aspirations.

can create a climate for development.

can help only indirectly to change strongly
valued practices.

can feed the interpersonal channels.

can broaden the policy dialogue.

can enforce social norms.

can help form tastes.

can affect attitudes lightly held, and slightly

canalize stronger attitudes.

The mass media
tion and training

can help substantially in all types of educa-

9

Television in the Developing Countries

There is ample evidence that perhaps television, more than

any other mass medium, is viewed by many of the new nations as the

most powerful and effective medium for national development.

Some

evidence to this claim is supplied by certain recommendations adopted
by a number of experts at a UNESCO meeting on the introduction of

televigion in Africa:
———

. 81thie1 de Sola Pool, '"Mass Media and Politics, " Communi -
ES.E_OLIS and Political Development, ed. by Lucian Pye (Princeton,
€W Jersey: Princeton University Press, 1963), p. 249.

Th 9Wilbux:' Schramm, Mass Media and National Development:
ﬁ&ole of Information in the Developing Countries (Stanford:
Nford University Press, 1964), pp. 127-140.




Recogn:
1§ poter:
of mass
frise
ind inte,
televis::
recomm

L Tha

(a)

2 {)
W

(o)




20

Recognizing that, especially in developing countries, television

is potentially more powerful in its impact than any other form

of mass communication, and being convinced that those responsible
for its direction should be persons of professional competence

and integrity whose aim is to serve the people as a whole, using
television solely for the highest national purposes, this Meeting
recommends:

1. That, with the object of promoting national unity,

(a) African broadcasting authorities should use every
appropriate type of television programme which can
help to bind the nation together culturally, intellectually
and economically;

(b) Such programmes should serve the aims of the nation
as a whole rather than sections determined by geographic,
ethnic, economic or social considerations, but great
care should be taken to preserve the indigenous cultural
heritage of ethnic groups within the country;

(c) Television should be used as a motivating force for
social development, for the modernization of methods,
for stimulating initiative and popular participation in
cultural, social and related activities, particularly on
the part of youth; .

2. That broadcasting organizations should regard education as
a field in which television must play a vital role, and to
which it must give priority. Recognizing this:

(a) Television authorities should make their resources
available for the broadcasting of programmes to schools
and other educational institutions and for the training
of teachers;

(b) Television should be used as an effective tool in the
fight against illiteracy and the removal of language
barriers;

(c) National development should be assisted and encouraged
by means of television farm broadcasts and other pro-
grammes to promote community education, and also
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programmes depicting national projects, and those
designed to increase the number and quality of skilled
workers;

(d) Teachers charged with helping viewers to use educa -
tional programmes should be carefully trained in their
effective utilization, and should be closely associated
with the organization and planning of such programmes.

4. That, to promote the cultural renaissance of developing
countries, television organizations in Africa should take
conscious and deliberate steps to encourage and promote the
creative and performing arts in their regions both in their

own and national interest. 10

A further analysis of the recommendations at this meeting

shows the great emphasis that the participating countries placed on
the need to establish political, cultural, educational and economic
cooperation and unity through television programs, structure and
financing, staff training and audience relations and research.
kPerhaps a logical question to ask at this stage is why so
much is expected of the medium of television as compared with the
other mass media. In other words, what makes television so power -
ful and effective, to the extent that developing nations with scanty
economic and financial resources would invest in this expensive

medium? A Tunisian official answered the question partly when he

said:

1OUNESCO, Meeting on the Introduction and Development of
Television in Africa, Lagos, Nigeria, 21-29 September, 1964 (Paris:
U.NESCO, 1964). Note: Only portions of the recommendations are
Cited nere.
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"Of all the mass media, television is undoubtedly the most
powerful and effective. Combining image with sound, it con-
stitutes a complete medium intelligible to all, the intellectual

as well as the illiterate. It penetrates groups and families
where it introduces new values and modes of living. It thus

acts in the social sphere in the most universal manner, . . .

In a country such as Tunisia, dominated by an effort to revitalize
the economic, social and cultural life of the country, the coming
into operation of a national television service is an event of
prime importance.'11

Another reason why many developing nations invest in tele -
vigion is that they consider the medium as a long -range profitable
investment necessary for national development. This point of view
was expressed at an earlier meeting on media sponsored by UNESCO:

Some participants felt that although television was relatively
expensive, as far as installation and operating costs were con-
cerned, it might prove in the long run a very economical medium
of communication because of the broad audience reached through
community reception and the profound impact made by television
programmes. 12

Finally, the great interest expressed in television by the
developing nations may be due to the very nature of the medium
itself. Television is unique in the sense that it has some versatility

unequalled by any of the other media. As the Tunisian official stated

earlier, television can easily appeal to the intellectual as well as the

11Abra.ham Z. Bass, '"Promoting Nationhood through Tele -

vision in Africa," Journal of Broadcasting, XIII, No. 2 (Spring,
1969), 165.

12UNESCO, Developing Information Media in Africa: Press,
Radio, Film, Television, Paris, 24 January-6 February, 1962
arjs: UNESCO, 1962), p. 28.
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illiterate simultaneously simply because it has the power to combine
words or sound and visuals at the same time.

Combined with the ability to feature a variety of audiovisuals,
television has also the multiplier effect, that is, one program featured
on it can reach large segments of the population which may be widely
gscattered, all at the same time. If circumstances make it
impossible for all segments of the population to view certain programs
gsimultaneously, such programs can be video-taped and replayed at a
convenient time. This makes the medium more flexible for usage in

large cities and remote villages as well,

Utilizing Television

It is one thing to extol the virtues of televisi'('m'and what it
can do and another thing to use the medium to do those things. Are
the developing countries using the medium to fulfill all the dreams
expressed at meetings conducted before the introduction of television
into such countries? The literature is pregnant with reports and

articles which answer the question affirmatively.

Television for Mass Education

Mass education, as used in this paper, will refer to educa -
tion directed at people other than those enrolled in regular classes

88 in a gchool or graded institution. In this sense, mass education
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takes place whenever the public at large is given some learning
experience. This means then that any television program aimed at
people other than those enrolled in a graded institution, such as a
high school or college, may be categorized as a program for mass
education. Under this category then may fall programs dealing with
literacy campaigns, hygiene or health, child-care, agriculture,

cultural and political shows, and news.

India

Between the latter part of 1960 and the first half of 1961,
All India Radio (AIR) embarked on a television project sponsored by
UNESCO. The general theme of the 20 half-hour long programs was
"Responsibilities of Citizenship.'" Originating from AIR's small
television center outside the city of New Delhi, the programs were
aimed at adults who had formed about 71 TELE - CLUBS in the
localities of the city and its outskirts. The project had three basic
objects in view:

(a) To communicate some new information, facts, and figures
on the topics chosen, leading to a distinct increase in the
knowledge and information of the tele -clubs;

(b) To try to influence the attitude of the tele -club members
towards certain issues arising from the topics to which the

programs were devoted; and

(e) To suggest directions in which groups and individuals could
take action and mould their way of life or organize some
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follow -up activity to influence their friends and
neighbours. 13

Organizers of these programs tried to build them around
gpecific situations which were relevant to the responsibilities of
citizenship among the people living in the city and its surrounding
villages. To accomplish this, the organizers attempted to focus the
programs on matters which were of interest to the viewers directly
and then shift to the problems which should be considered broadly by
citizens. Other programs included in the series were: ''Traffic and
Road Sense, " '""Dangers to Community Health, ' and "Encroachment
of Public Property and Town Planning.'" The following is a descrip-
tion of viewing arrangements for the programs:

For the meetings of the tele-club, the members were expected
to arrive and take their seats at least 10 minutes before the

television programmes began. The convener would receive the
members and showy them to their seats. . . .

. . After the programme had been watched in silence the
chairman requested the non-members to leave the premises
and would place before the members the salient points arising
out of the programme. These salient points were already out-
lined in the programmed bulletins supplied by AIR. 14

On the basis of information supplied by the program bulletins
Or on that acquired by the viewers from the programs, members of

ﬁ_‘e tele -clubs discussed ideas; made suggestions, criticized and,

\

e S

' 1%UNESCO, Social Education through Television: An All
India Radio-Unesco Pilot Project (Paris: UNESCO, 1963), p. 14.

14454, p. 24.
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where feasible, tried to implement some of the suggestions and ideas.
Meanwhile, the convener would prepare a report based on the pro-
ceedings at the meeting, noting any doubts and criticisms raised.
These proceedings had to be written in consultation with the chairman
and any important members so that the report would not be the
reactions of only one person. Each week, the tele-club supervisor
transmitted all questions and problems raised by the club members
to AIR. On the basis of such questions and problems, specialists
appeared on the television screen toward the end of the project and
attempted to answer such questions. This gave the citizens the
impression that they had a direct contact with administrators and

experts.

Peru

In the city of Arequipa in southern Peru, a group of local
citizens approached a local television station in 1962 and asked for
free time for a television project. The group wrote a proposal
describing the project and its objectives. The proposal was accepted,
and out of it emerged ""Telescuela Popular de Arequipa."

"Telescuela Popular de Arequipa'" (TEPA) had begun partly
because it was known that there were many adolescents around

Arequipa who had not advanced beyond the first grade in primary
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school. It was hoped that through the medium of television, such
people could be given further education. Three years after the

project began (initiated in 1962), TEPA was operating the following

series:

1. Kindergarten and transition (primary grade 1) level for
children not enrolled in regular school.

2. Primary education instruction for working adolescents who
have had no or incomplete courses at this level.

3. Literacy and fundamental education for adults.
4. Community development for village groups.

5. Assorted broadcasts for housewives and for cultural
enrichment. ¥

The success of the TEPA project is attested to through the
response it gets from the public, particularly from the adult programs.
Here is a-description:

After completing their daily work, these groups gather in a room
provided by the factory proprietors. The '"class-rooms' vary
from a small canteen furnished with desks and benches to a dark
area of a storehouse with very low benches and stools crowded

in among bales of wool. Students are recruited through the
industrial management and individual workers; women predominate
and many of them attend with babies strapped to their backs.
Young children play in the vicinity while their mothers attend

their lessons. 16

15UNESCO, New Educational Media in Action: Case Studies

for Planners--II (Amsterdam, Netherlands: UNESCO, 1967), p. 79.

161114, , p. 85.
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It was this kind of response from the adults that prompted
the report on the project to conclude in part:

The place where TEPA appears to be achieving its best results
is in its original series, the one to provide fundamental educa -
tion via television to domestic servants who have not had the
benefit of primary education. The organization of this series
showed considerable ingenuity. The motivation exhibited by the
students, together with the evidence that they are learning, 17
shows that it is meeting a real need and is providing real results.

Maybe this experience in Peru goes to show the extent to
which the medium of television can be extended to the public as a

res-publica. If this could happen in Peru, it is possible that it can

happen somewhere else. Perhaps the biggest lesson from the project
is that developing nations do not always have to wait for UNESCO or
outsiders to come in and sell them ideas on how to utilize television
effectively. There may be creative talents with good ideas right in
the local markets so television officials should be more receptive to

the public.

Italy

Italy is not one of the new nations of the world. It cannot be
classified as a developing country, even though every nation in the
world is still developing either technologically or in the area of

human relations. However, Italy has one of the more fascinating

1bid., p. 98.
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applications of television to solve educational problems. Italy's
experience shows two of the principal uses of television in national
development.

First, television is being used in a number of countries to
solve the problems dealing with shortages of qualified teachers and
classroom accommeodation.

Second, television is being used to reach and educate several
peoples around the world who fall into the category of '"functional
illiterates, ' adults and young adults who for various reasons do not
have enough education to read beyond the primary school level.

In the first instance, through Italy's Centro di Telescuola,
a joint project of the government-owned Radiotelevisione Italiane (RAI)
and the ministry of public instruction, the core curriculum instruc-
tion in the first three secondary grades is being made available to
children living in remote areas where regular schools are not pro-
vided:

The ioss of students between the primary and the secondary
levels has been aggravated by the fact that many children did not
live within a reasonable distance of secondary schools. As of
1962 -63, 3, 700 of the 8,000 communes in the country did not
have first-cycle secondary-school facilities. It was for the
children in such communities that the Telescuola programme

was first originated and to which it continues to devote most of
its resources.

——————

18UNESCO, New Educational Media in Action: Case Studies
for Planners--111 (Amsterdam, Netherlands: UNESCO, 1967), p. 13.
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In these remote areas, viewing centers were set up where
monitors share the classes with teachers from Rome. The viewing

centers, known as posti di ascoti (PATs), were established at the

expense and initiative of local authorities who provided the adult
monitors. Subjects taught by television under this system include:
Italian, mathematics, history, geography, science, art, music,
religion, physical education, English, French, applied technology
and Latin.

In the second instance, a series of programs were aimed at
adults who lacked basic education in the formal sense. The general
topic of the programs was '"'It' s Never Too Late.'" Later on,
Telescuola expanded its'.programé to include a few others, as
describea belo§v:

In succeeding years miscellaneous additional programmes had
been added to the Telescuola operations, but these were pro-
gramme series rather than instructional courses. One was a
twice -weekly series, '"Your Tomorrow' (Il tuo domani), designed
to acquaint youngsters with career possibilities. '"On the
Threshold of Science' (Alle soglie della scienza) was initiated

as an effort to provide a means of bridging the gap between tra -
ditional lyceum science instruction and the knowledge level and
orientation required for contemporary university science courses,
a gap which was found to be handicapping many students entering
the universities. ''"The New Secondary School'" (La nuova scuola
media) presented discussions by expert teachers on the new
secondary curriculum and methods and was designed to provide
in-gservice training of a non-formal sort for teachers. 19

19bid. , p. 1.
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Senegal

In 1964, the government of Senegal volunteered the use of
the country for a UNESCO pilot project aimed at testing the effective -
ness of various audio -visual media --film, radio, television. The
outgrowth of that pilot was The Dakar Experiment which began opera -
tions in 1965. UNESCO provided the following as part of the purpose
for the project.

The provision of adult education is a matter of urgency in a
society in rapid transition. The social and political develop -
ment of newly -independent States requires the active participa -
tion of the adult population in the improvement of conditions,

the acquisition of new skills and the process of national develop -
ment. New knowledge and new attitudes modifying tradition-
bound concepts of work and society must be inculcated if the
emergent nations are to face up to the pressures of existence in
the modern world. 20

Included in the project was a series of television broadcasts
dealing with child care, hygiene, illness and nutrition. The series
was specifically directed at women. Later, the project expanded to
include radio broadcasts for people in villages, films for city and
rural people, and literacy programs for workers in factories. An
attempt was made at the end of the broadcasts to find out what the

audience had learned or remembered about the programs. The

following observation was made among others:

20
! Pierre Fougeyrollas, Television and the Social Education
of Women (Paris: UNESCO, 1967), p. 5.
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If these results can be believed, the number who could not put
what they had learnt into practice was very small (14%), the
percentage being higher in the case of the older women. The
obstacles obviously reside in ingrained habits. 21

Based on a survey conducted in the February of 1966, the
project reached certain conclusions, part of which is quoted below:
1. Women viewers chose women interests. . . .

. . Education through mass media is more effective if it is
addressed to a homogeneous audience and meets specific needs.

2. The new demands arising from these interests promise well
for the future shaping of society. . . .

. Educational television does not create new social
problems but heightens the awareness of the new exigencies
in periods of transition. Properly used and planned, it can
be a potent factor in national development.

3. The degree of assimilation was remarkable. .
. Discussion groups are necessary in conjunction with
mass media education in order to render the information
imparted socially dynamic.

4. There was also a remarkable thirst for knowledge. . . .

. . Adults will learn if the subject really interests or
concerns them.

5. Educational television is very revealing on the socio-
psychological aspects of modernization. . . .

. The educational use of the mass media can accelerate,
extend and provide a control over the modernization of man.

6. Nevertheless, to be fully effective, educational television
must recognize its limitations. . . .

2‘llbid., p. 26.
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. . Adult education through mass media must always keep
the background in mind and adapt its teaching methods to
the needs of development in any specific socio-psychological
situation.

In connextion with underdevelopment, television and other mass
media are often considered in the West as providing an almost
automatic means of adapting people to cope with modern techniques.

The Dakar experiment since the beginning of 1965 shows that
there is not and cannot be any question of mass-conditioning.

Finally, based on the Dakar Experiment, the following
generalizations were derived:

1. For maximum efficiency, educational television must be
addressed as far as possible to socially homogeneous
audiences.

2. Each such audience should have a television club, demo -
cratically organized and run in accordance with its own
internal dynamics.

3. The actual education should concentrate on subjects where
major national concerns and major individual interests in
the particular group overlap.

4. The aims, in terms of knowledge and know -how to be
imparted, must be quite clear from the start, although the
end -results may in fact transcend them. Sociological and
psychological checks from time to time will show how far
the experiment is succeeding. Such checks may or may not
have been planned by the organizers, but--especially if
they have not--a comprehensive evaluation, combining all
such data, should be made at the end.

5. Mass education by television will impart certain knowledge
and skills to a certain number of people. More important,
the conviction carried by word and image will have enhanced
their social awareness and each part of the project should
have this ultimate aim in view. Success in this respect
comes indirectly, almost as a by -product of the constituents

22Ibid., p. 34.
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that go to make up the capital role collectively played by
those who attend the television clubs. 23

Television for Classroom Instruction

One of the major justifications that developing nations
usually give for investing much needed money in television is that
the medium helps alleviate the problem involving the shortage of
qualified teachers. These nations usually argue that, by using tele-
vision, the limited number of qualified teachers available can reach
a larger proportion of students. This claim is supported by a number
of experiments and regular programs through which students in cer-
tain countries do benefit from the instructions of well-qualified

teachers who otherwise would never reach them.

Niger

In 1963, through the joint effort of the Republic of Niger,
France and UNESCO, an experimental television project was initiated
in Niger. The purpose of the experiment was stated as:

The primary objective of the television experiment is to make
up for the great shortage of qualified teachers in Niger. One
way to try to solve that problem seemed to be by the joint use
of television programmes and a monitor holding only an ele -
mentary -school certificate and given a brief period of training.

23Ibid.

2"‘UNESCO, Case Studies for Planners--1I, p. 13.
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The Niger experiment was unique in the sense that it
contained programs directed at young children as the complete means
of instruction. The kindergarten children, at whom the programs
were directed, were introduced to the French language which is the
official language in Niger. The children were taught new words and
phrases and how to use them in conversation. In addition, the pro-
grams dealt with children interests such as: domestic animals, the
family, the market, the river, the village, school materials and
wells. Other programs dealing with how to read, how to write and
arithmetic were broadcast to the children. Here is a general descrip-
tion of the experiment as recorded by observers:

Niger' s experiment with instructional television, planned from
1963 and begun in 1964, is to our knowledge the first time that
an African country--and one of the few times that any country --
has used television to give complete instruction to young children
just starting their schooling; and the first time that a television

monitor combination has been relied upon for the gradual replace -
ment of better -qualified teachers needed for teaching at higher

levels. 29

Colombia

With the assistance of its department of teleducation, the
Radiotelevisora Nacional in Colombia operates one of the world's

largest instructional television programs. The programs reach over

2 5Ibid.
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275, 000 pupils in over 800 schools. Subjects covered by the programs

include mathematics, natural science, music and language.

Classroom teachers using the television lessons are pro-

vided with lesson guides prepared for each lesson series. These

guides are intended to assist and motivate the teachers in the three

stages of instructional telecasts--preparation, broadcast, and follow -

up activities. The programs have three principal functions:

1.

Nigeria

Enrich the educational environment of pupils and engage
them in purposeful educative experiences.

Introduce and cause to be introduced into school activities
materials and aids which otherwise might not be available
for many years.

Raise the standard of teaching by exposing teachers--
directly and indirectly --to new concepts and techniques at
a pace which they are able to maintain, and by tactfully
offering them badly needed guidance and counsel.

In sum, the aim is to accelerate the teacher-learner pro-

cesses in a positive manner and to achieve improvement in
the quality of the student' s education.

Nigeria was the first nation in sub -Sahara Africa to intro-

duce television as a tool for alleviating some of its educational

problems.

261pid. , p. 51.
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Beginning in the western region of the country in 1959,
Western Nigeria Television (WNTV) started to broadcast one and a
half hours of instructional programs five days a week. The programs
included lessons in geography, general science, modern living, music,
history, biology, general knowledge and physical education. The
programs, which focused on secondary and teacher-training levels,
attempted to provide examples of good teaching, enrich content in
selected éecondary schools and reduce teaching deficiencies. The
official aims of the programs, as stated by WNTV, included the fol-
lowing:

a. the reduction of teaching deficiencies in certain syllabus
courses, such as science,

b. the provision of examples of good teaching to help upgrade
the general quality of class-room instruction, and

c. the enrichment of the content for certain syllabus courses,
such as geography, by providing visual material not generally
available in the classrooms.

In Northern Nigeria, the Northern Nigeria Broadcasting
Corporation began to broadcast programs in 1962 with the expressed
purpose of supplementing instruction at the primary, secondary and

teacher -training college levels. The following list includes a descrip-

tion of what was contained in some of the programs:

27UNESCO, Case Studies for Planners--III, p. 116.
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""Dan Aku'" is a year -long English course of twenty -six lessons
based on the syllabus for primary school class 5. The content
concentrates on points in the syllabus which have been found
particularly difficult for students. The format, which combines
story -telling and direct teaching, is built around a puppet parrot,
Dan Aku, and his teacher. Primary stress is put on oral
English and children are asked to pronounce words and to read
gimple sentences. Little or no written work is required.

""Adventures in Literature' is produced for secondary school
form 5 and its use is encouraged for teacher -training college,
form 3. Using excerpts from filmed production of English
classics. . . .
"Activity Methods in Primary Schools' is part of a series
designed to help colleges train students in the practical aspects
of teaching. . . . 8
A third region in Nigeria using television to correct some
deficiencies is the Lagos (Federal District). Beginning its broad -
casts in 1965, the programs had two specific aims:
1. to upgrade the content of class-room instruction directly
while indirectly alleviating some of the problems arising
from the fact that not all of the class-room teachers are

adequately trained, and

2. to provide instructional content not previously possible.

Summary

In this chapter, evidence has been presented on how tele -
vision is being used as a mass medium to alleviate some of the

problems facing developing nations.

28Ibid. , pPp. 135-136.

291bid., p. 157.
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Specifically, examples were provided on how the medium is
used for mass educational purposes--literacy programs as in the
Dakar Experiment and the Telescuela Popular de Arequipa project
in Peru.

In other instances, the reader was reminded about how tele -
vision is used in teaching responsible citizenship--a kind of cultural
and political awareness as in the All India Radio Project.

Also, examples of how television is used to upgrade instruc-
tion by demonstrating to teachers good and effective teaching methods
(as done in Nigeria, Colombia and Peru) were presented. Again,
evidence of a major application of television was given--broadcasting
standard programs simultaneously using large numbers of classes
(as in Colombia). Another important use of television was discussed
--broadcasting instruction to many students scattered in otherwise
inaccessible areas (as in Italy).

The reader was provided with evidence on the application of
televigsion in three principal ways: television as a major teaching
resource as in the Telescuola program in Italy; television as the
means for total instruction as in the Niger project; and, finally,
television as the medium for supplementary instruction as in Nigeria.

Certainly, in one chapter, one cannot cover all the nations

and places where television is being used in creative and effective
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ways to help solve problems. For instance, in American Samoa,
television is being used to teach more than one -third of all the classes
on the island.

In the Ivory Coast, television is used to train teachers, to
teach rural development and literacy.

In Algeria, television is used to give in-service training to
teachers while in Ghana the medium is used to educate and inform
farmers and those engaged in agriculture.

Many of these nations have common problems which were
created by the very attempts to help solve other problems. However,
one can say with some degree of confidence that television is helping
to solve many problems in these nations.

Perhaps these nations, if they want to exploit the full
potential of the medium of television, may do well to keep in mind
the advice contained in the Dakar Experiment:

It is by maintaining a vigorous intellectual give -and -take between
screen and spectator, between each member of the audience in
the club and his neighbours, and by a proper balance between
what he is asked to absorb and what he is capable of assimilat-
ing that television can be made into a powerful means of rapidly

making accessible to men in large numbers all that can profit

them most in modern life. 30
I |

30Fougeyrollas, p. 34.

\



CHAPTER 11

GHANA

Geography

Ghana, which lies almost in the center of the countries in
the Gulf of Guinea in West Africa, stretches between latitudes 43°
North of Cape Three Points and 63° North in the extreme east.

From the southern coast, the country extends to about 11° North,

a distance of about 420 miles. This location puts Ghana very near

the Equator. The country, which has an area of 92, 100 square miles,
is bounded in the east by the republics of Togo, Dahomey and Nigeria,
while the nations of the Ivory Coast, Liberia and Sierra Leone lie to
the west. The northern part of the country is bordered entirely by
the Republic of Upper Volta (Figure 1).

Basically, the country may be divided into.three main geo-
graphical regions: the South-eastern coastal savannahs, the

Equatorial forest zone and the Northern savannahs.

41
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The population of Ghana, according to a 1966 estimate, was
7.84 million1 --a rise from the 1960 official census which established
the figure at 6. 73 million, The population is unevenly distributed,
with heavy densities (over 400 per square mile in certain areas) in
the urban areas--Accra, Kumasi, Sekondi-Takoradi and Tamale

(Figure 2).

History, Government and Politics

Ghana achieved independence from the British in 1957.

Before then, the country, which was ruled by Britain since 1874,
was known as the Gold Coast Colony. The country was renamed
Ghana on the day of Independence --March 6, 1957. Presumably,
the name was chosen after the ancient kingdom of Ghana, one of the
Sudanic Empires which flourished on the African scene between the
fourth and tenth centuries.

LGhana has a long history of government and politics, but
the modern scene began with the birth of Dr. Kwame Nkrumah's
Convention Peoples Party (CPP) which led the country toward politi-

cal independence in 1957. The country became a republic in 1960,

1At the time of writing this thesis, a 1970 census taken in
April was still being processed; it was estimated that the population
would be around 8 million by the end of 1970,
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Under the leadership of Dr. Nkrumah, the multi-party
sy s tem which characterized the country before and a few years after
independence was dissolved and the country was declared a one -party
sta te, with the Convention Peoples Party as the only legitimate party.
Nk rumah' s avowed philosophy was that of Pan-African Socialism.
Ghana, therefore, became a Socialist Republic. Political scientists
Still do not agree among themselves as to whether Ghana actually
be came socialist or merely a one -man dictatorship; the debate goes
on .

On February 24, 1966, the world was awakened with the news
tha t the Ghana Armed Forces, in cooperation with the Police Services,
haQ gtaged a successful coup d' etat overthrowing Dr. Nkrumah and
his party. Dr. Nkrumah, at the time of the coup, was in Peking --
ONn T ijs way to Hanoi in search of ""a peaceful solution to the Vietnam
conflijct. "

A National Liberation Council, consisting of army and
POljce officers, mostly of those who engineered the coup, assumed

COmitrol of government which was to rule by decree "until true
delfil'locracy based on the popular will of the people has been restored
o the country."

In August, 1969, popular elections were held throughout the

co\lntry. Dr. Kofi Abrefa Busia and his Progress Party were
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overwhelmingly elected. His regime, known as the Second Republic,
puts Ghana in the category again as '"pacemaker' --the first African
country to return to a democratically elected civilian government
after a military takeover. Ghana was the first British colony (South
of the Sahara) to be granted independence after a democratically

elected government.

Economy

The economy of any nation constitutes the backbone for the
development projects in that country. This generalization is very
true in the case of a developing country like Ghana. While Ghana
has ghown much progress in national development projects since
independence--more schools, hospitals, new roads, improved com -
Munication system, the construction of the famous Volta River
Project and so forth, the rate of economic growth has still been
called to question.

Ghanaian economic experts argue that the rate of economic
€rowth has been rather too slow, thereby creating a stagnation in
the standard of living in the country. A noted Ghanaian economist
Observed:

The amount of capital investment that has been made in the

Ghana economy since 1951 is very substantial by all standards.
Under normal circumstances these investments should have led
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to a high rate of growth in the economy as is measured by the

Gross National Product (GNP) or the Gross National Income or

Expenditure. This has unfortunately not been so in Ghana and

this brings me to the second characteristic of our economy,

namely, the disappointing rate of growth in recent years.

Between 1960 and 1966 the increase in the GNP at constant

1960 prices was of the order of 17.3 percent as against an

estimated rise in population during the same period of about

17 percent. The GNP in 1965 at constant 1960 prices was

N¢1, 093 million compared with N¢946 millioxé in 1960. In

1965 the rate of growth was only 0. 7 percent.

Today, Ghana's economy is facing a serious crisis. There
Is mass unemployment and many development projects have come to
4 Standstill as the country battles to overcome its balance of payments
deficit. The large external debt is hurting Ghana badly. The country
is stin basically nonindustrial, so it imports practically everything
from raw materials to feed the few industrial plants (for instance,
Crude oil from Russia for the oil refinery of Tema Harbour) to pins,
Milk and rice! The chart on page 48 shows the visible trade trend
from 1958-1968.
The gravity of the problem of external debts owed by Ghana

Was portrayed in the national budget statement for 1970-71:

"I have heard the suggestion that compared to some developing

countries Ghana's debt burden is relatively light. Unfortunately
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