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ABSTRACT

AN EXPLORATORY STUDY OF THE FORMAL AND INFORMAL
RELATIONSHIPS BETWEEN BLACK AND WHITE
STUDENTS IN A LARGE, RACIALLY MIXED,
URBAN HIGH SCHOOL

By

Richard H. Ayling

The Purpose of The Study

The purposes of this exploratory research project
were (1) to explore and describe the formal and informal
relationships among students in a large, racially mixed,
urban, high school, and (2) to develop a tentative expla-
nation of how these relationships affect the students and

various facets of the school organization.

Methodology

With the permission of the principal, director of
research and the assistant superintendent I entered a large,
biracial, urban, secondary school, December 1, 1971, and
for the following four months participated with, observed
and interviewed students, teachers and administrators to

determine answers to the following questions:
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interviews and supplementary printed data were recorded.
Subsequently, 400 pages of data was collected and codified
describing the behavior of students and staff in the
classrooms, cafeteria and corridors. Through constant

formulation and reformulation tentative answers developed.

Results

1. There was virtually no interaction between the
black and white students on an informal basis, not in the
halls, not in the cafeteria, not during school events.

The only exceptions would be minimal interaction between
black and white athletics and some dating among high
status black and white students.

2. On a formal basis, there would be some small
interactions in the classroom if the teacher was in clear
command and the subject matter was the center of discussion.
But in those very frequent instances where the teacher
retreated from his position as subject matter leader, the
students would again fall into their uniracial group
interactions.

3. On those occasions when the teachers, adminis-
trators, or students did make some attempt to discuss race
relations with both black and white students, they then
had a difficult time avoiding physical violence. Thus the
absence of interaction reduced overt hostility and served

a "functional" purpose for the school staff.
[
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’
i ) 1. Are there two separate student sub-cultures

l one black and one white?

2. If there are two separate sub-cultures what

—weoy

are the salient characteristics of each.

¥ 3. To the extent that black and white students
do associate with one another, arc tacir relationships
formed around neighuvorhood associations, family background,
school related activities, or the formal school organi-
zation?
’ 4. What charactcristics of the formal organization,
i i.e., athletic events, extra curricular activities, classes,
serve to facilitate informal relations across racial lines?
5. Converscly, what charactceristics of the formal
organization tend to strengthen racial segregation?

6. How do students ¢! onc racial group perceive

those students of the other racial group?

7. Does cohesiveness amony one racial group tend
to rise in times of crisis situations?

8. When a student of onc racial group exhibits
normative characteristics of the other group, what are

the group reactions toward the student?

9. Which contributes more toward enhancing positive
relationships among black and white students in the formal
school structure, status or race?

As the writer participated, observed, and inter-

viewed for the four month period, extensive notes, records,
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4. The organization, in order to accommodate the
potential conflict and thus avoid open violence, seemed
to become far more concerned with maintenance activity
than with those things which could be called academic or
learning-related.

5. The school community was severely fragmented
with super highways, federal housing, and community college
projects, and a great deal of mobility among both blacks
and whites. Thus, the divided student body seemed natural

in a place where there was little that one could call a

“community."

Significance

The issue of racial unrest in schools is extremely
serious and will probably continue to be so for a long time.
For that reason more exploratory research has to be done
on the matter. Educators need to have some tangible,
descriptive accounts of the students' perceptions, atti-
tudes and behavior toward this phenomenon, in order to
formulate theories and possible solutions. It makes little
sense to try to prepare individuals to handle such situations

if the only available information is based on second or

third person accounts or on newspaper reporting. For that
reason, the researcher feels that this project is essential

and has great potential for university staff, professional

school administrators and teachers in the field. To the
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researcher's knowledge there is at present not a single
reliable account of what actually occurs in the daily inter-

actions between whites and blacks in a "tough," urban, high

school.
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CHAPTER I

INTRODUCTION

Statement of Purpose

The purpose of the proposed exploratory research
is to utilize the field research techniques of partici=-
pation, observation and interview, to: describe the formal
and informal interactions between black and white students
in a large, biracial, urban, high school; and to attempt
an explanation of those interactions as they relate to

the students and other facets of the school organization.

Background

Interracial communication or lack of it is one of
the most crucial issues in urban education today. There
have been gross generalizations on the part of school
people to explain the biracial interactions within schools.
Government agencies have taken external measures such as
busing, intra-school district gerrymandering, and more
recently inter-school district gerrymandering to promote
integration. Merely placing black and white students in
the same building, however, is not the issue. Thomas
Pettigrew, a consultant to President Nixon on racism and

a professor at Harvard University, points out that " . . .







desegregated school refers only to its racial composition
. . . it is a mere mix of bodies without reference to the
quality of interracial interaction. Contemporary research
and action plans must go beyond the more common desegration
policies. ol

It is obvious, however, that schools have been
ineffective in attaining this goal of the truly "desegregated
school." This can be witnessed by the number of major
racially motivated disturbances in schools the past few
years. Hendrick and Jones cite a few of the major dis-
turbances: Trenton, New Jersey, fifty-nine persons arrested,
sixty-one injured; Providence, Rhode Island, public and
parochial schools closed from October 30th to November 4th;
Akron, Ohio, twenty-seven students arrested after a fight
in the school cafeteria; Denver, Colorado, eight persons
arrested and three guns confiscated by police who broke up
fights at West High School; Griffin, Georgia, black youth
shot to death when fighting broke out after a football game.

The above events occurred during 1969 and 1970.
All were reported to be racially motivated and are repre-
sentative of more than 650 such disturbances reported in
the nation's high schools in 1969-1970. These were the
serious disturbances,, the ones which led, in several in-

stances, to property damage, physical injuries, and even

lThomas Pettigrew, School Desegregation, A Report to
U.S. Commission on Education (Washington, D.C.: Education
Daily, Capital Publications, November 11, 1971). p. 1







death. There were also guieter, racially inspired
incidents which occurred in an atmosphere free of physical
violence.2 In Michigan, the Detroit, Flint, Pontiac,
Grand Rapids, Lansing, and many other school districts
have been affected by violence and riotous conditions
ranging from isolated assaults and school closings, to
murder. The basic common element among them seems to be
that they occur in biracial schools where the formal and
informal relationships common to adolescents, seldom cross
racial lines. This phenomenon has been substantiated by
the researcher's personal experiences as a teacher and
administrator in the Pontiac, Michigan school district
from 1958 through 1969. 1In so many cases where school
districts have attempted to place black and white students
in the same school, black students still come to school
with, walk the halls with, go to class with, eat with, and
go home with other hlack students. The same 1s true of
white students. Although the formal division may not be
intrinsically harmful, it can accentuate the small isolated
altercations and assist in turning them into major dis-
ruptions.

The importance of informal student interactions has

been substantiated by a number of researchers. As Coleman

2Irving G. lendrick and Reginald L. Jones, Student
Dissent In The Schools (Boston, Massachusetts: Houghton
Mifflin Co., 1972). p. 227
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has demonstrated, high school students form informal
associations among themselves, and whether they take the
form of dyads, small groups, large groups or entire sub-
cultures, these associations are carried on in the school
and can be powerful determinants of student behavior. The
status systems among these groups in the school was an
integral part oif adolescent behavior.3

liollingshead in his book Elmtown's Youth also found

that these small, informal groups, which he calls cliques,

consume most of the interest, time, and activity of the
high school students that he studied. A clique comes into
existence when two or more persons interact together, have
a mutual change of idecas and accept the personality of one
4

another.

Gan's, in his classic The Urban Villagers, saw peer

group activity less mechanically than did Coleman. He saw

group members competing within the group for respect, power

and status. The dynamics of the group are complex but
seldom do the relationships completely dissolve. He still
saw peer group activity as the most important entity in the

subculture he was studying.s

3James Coleman, The Adolescent Society (Illinois:
Free Press of Glencoe, 1962). p, 3

4August B. Hollingshcad, Elmtown's Youth (New York:
John Wiley and Son's, 1949).

5Hcrbert Gans, The Urban Villagers (New York: The
Free Press, Random llouse, Vintage Books, 1969).
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Because research has demonstrated the power of
informal student associations to affect student behavior,
the study will attempt to examine that informal inter-
action between black and white students in addition to
the formal interaction to determine how it affects the
student body and other facets of the school organization,
such as the behavior of teachers and administrators.

These are the activities within a black-white
school environment which this study sought to investigate.
Current research on the dynamics of integration in schools
has been inconclusive and contradictory. And there has
been a void of any research that has attempted to obtain
student perceptions of interracial relationships within

a school.

Research Questions

The research was guided by basic exploratory
questions outlined in the research proposal concerning
interracial relationships. It is intended that the study
will be heuristic and will lead to hypotheses formulation
and insights to aid in developing constructive action
plans. Although there were continual additions and deletions
of questions throughout the study, these were the gquestions
with which the research was primarily concerned:

1. Are there two separate subcultures--one black

and one white in this high school?







If there are two separate subcultures, one black
and one white, what are the salient character-
istics of each? How are they similar or dif-
ferent in matters of their group structure,
rewards, norms, statuses, beliefs and patterns
of communication and activity?

To the extent that black and white students do
associate with one another, are their relation-
ships formed around neighborhood associations,
family background, school related activities,
or the formal school organization?

What characteristics of the formal organization,
i.e., athletic events, extra curricular activi-
ties, classes, serve to facilitate informal
relationships across racial lines?

Conversely, what characteristics of the formal
organization tend to strengthen racial segrega-
tion?

How do students of one racial group perceive
students of the other racial group?

Does cohesiveness among one racial group tend

to rise in times of crises situations?

When a student of one group exhibits normative
characteristics of the other group, what are

the group reactions toward the student?
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9. Which contributes more toward enhancing positive
relationships among black and white students in
the formal school structure, status or race?

As the research progressed, the researcher attempted

to develop concepts and hypotheses and thus construct a
conceptual framework concerning the interaction of student

groups.

Selection of Subjects

This area has not been sufficiently examined to
warrant typical gquantitative (theory-hypothesis-statistics)
type of research design. The writer will use gualitative
research methods in an attempt to develop a description and
explanation of formal and informal student relationships
which will hopefully contribute to the formulation of
theory and testable hypotheses.

The plan is to define the population as students
in a large biracial urban high school and then to examine
individuals and small groups and their attitudes, behaviors,
and relationships within the school population. Selection
of students will be based not on statistical, but on
theoretical sampling procedures.

Theoretical sampling is the process of data col-

lection for generating theory whereby the analyst
jointly collects, codes, and analyzes his data and
decides what data to collect next and where to find

them in order to develop his theory as it emerges.
This process of data collection is controlled by

/
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the emerging theory . . . (they) are not based on
preconceived theoretical framework.

The study's general framework is the sociological

perspective of formal and informal interaction within a

formal organization.

The formal organization is the organization that
is planned and intended by its designers. Prescribed
by rules, it is a kind of official blueprint that
reflects the social, psychological, and administrative
assumptions of the designers. However, it is never
fully realized in the behavior of its members.

Charles Bidwell, in his essay in the Handbook of

Organizations, ascribes to schools as a bureaucratic
organization because they normally consist of (1) a func-

tional division of labor; (2) the definition of staff roles

as offices; (3) a hierarchical ordering of offices, provid-

ing an authority structure based on the legally defined
and circumscribed power of offices; and (4) operation

according to rules of procedure.

The researcher will describe in detail the "subject"
high school as a formal organization and then examine the

behavior of these adolescents as they fulfill the role of

"students."

6Barney G. Glasen and Anselm Strauss, "Theoretical

Sampling," Sociological Methods, ed. by Norman K. Denzing
Aldine Publishing Co., 1970). p. 17

(Chicago:

7Arnold S. Tannebaum, Social Psychology of the
California: Wadsworth

Work Organization (Belmont,
P ishing Co., 1966). p. 29

8Charles E. Bidwell, "The School as a Formal
Organization," Handbook of Organizations, ed. by James
March (Chicago: Rahd McNally and Company, 1965). p. 973
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In addition, by participant observation and inter-

viewing, the researcher will also describe the informal

interaction of those same students.

The term informal organization refers to the
unplanned, informal set of groups, friendships, and
attachments that inevitably develop when people are
placed in regular proximity to one another. These
relationships, which grow out of the personal needs
of members, are not fully accounted for by the formal
organization; in fact, they are sometimes designed
to protect the members from the demands of the formal
organization. The behaviors and sentiments that
constitute this informal aspect of organization have
no place in the formal plan. Officially, they do
not exist. Yet these relationships have a significant
effect on the total organizational effort--sometimes
to the great chagrin of administrators.

Thus the researcher will describe and explain both

the formal and informal interaction of those black and
white students.

Data Collection

Heuristic research does not require that subjects

be randomly selected.

The researcher who generates theory need not com-
bine random sampling with theoretical sampling when
setting forth relationships among categories and
properties. These relationships are suggested as
hypotheses pertinent to direction of relationships,
not tested as descriptions of both directions and
magnitude. Conventional theory claims generality
of scope; that is, one assumes that if the relation-
ships hold for one group under certain conditions, it
will probabl¥ hold for other groups under the same

conditions.l

9Tannebaum, op. clts

loGlasen and Strauss, op. cit.
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The nature of the research requires that a single

school, with the proper identifying characteristics, be

selected. A school district meeting the criteria granted

permission in the late fall of 1971. The school is located

in an industrial area of 250,000 inhabitants. The high

school is one of six high schools in the district. It is
located in the downtown area and has a population of 1800

students. Seventy per cent of the students are white,

25% are black, and the remaining 5% are primarily Mexican-

American. The high school, although of late rather

"quiet," has a history of racial disturbances and in

1968 had a number of police officers patrolling the

corridors of the school. The school selected then, is

moderately large, located in an industrial, urban setting,

racially mixed, and has a history of racial discord.

The researcher has attempted to gain acceptance

from one or two students introduced to him by the principal

in the initial meeting. From this initial contact, the

researcher attempted to become an accepted member of the
contact person's group or any other small group, and
worked through the study with this assistance, rather
than observe the entire school or a particular class.

It is evident in the literature that when a participant
observer tries to fit into more than one group his
research becomes much more complicated and potentially

less reliable. To the researcher's knowledge, there
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has never been an attempt for a white male to study an

adolescent black student subculture from "within."

The field work started December 1, 1971, and con-

tinued through March 31, 1972. Initially, the principal

introduced the researcher to eight students whom he

perceived as "leaders." It was hoped from this initial

meeting in the principal's office that these contacts
would be expanded and intensified to aid in accumulating

worthwhile data. As Whyte and others found, the develop-

ment of interpersonal relationships was more important

toward gaining acceptance than giving the students a

detailed description of the study.ll It sufficed that

I was a graduate student writing a book about city high

schools.
The nature of the problem demanded that the researcher

gain an intimate knowledge of the students' personal relation-

ships. The methodology, therefore, consisted of these
strategies: (1) observation, (2) limited participation

and observation, and (3) interviewing.

Participant Observation

Participant observation consists of observation
conducted while participating, to a greater or lesser
degree, in the lives of those studied. The participant
observer follows those he studies through the daily
routine of life, seeing what they do, when, with
whom, and under what circumstances, and querying

llWilliam F. Whyte, Street Corner Society (Chicago:
University of Chicago Press, 1967). p. 300
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them about the meaning of their actions. In this
way, he builds up a body of field notes and inter-
views that come nearer than any other social
science method of capturing patterns of collective

action as they occur in real life.

There are different degrees of participant observa-

This type is referred to as limited participation

tion.
because the researcher does not participate in the entirety

of the students' daily life and also because the partici-

pation is determined by research interests rather than full

adoption of required student roles.
Thus the data was obtained in the school by ques-

tioning participants about what is happening and why. The

researcher asked students about their relation to various

events and their reactions, opinions and evaluation of its

significance. The researcher then formed working hypotheses,

some of which could be tested immediately by having a closer
Other

look at a group or by asking questions of informants.
hypotheses based on the accumulation of data predict an

event or state that people will behave in specified ways

under certain conditions. These must undergo a prolonged

process of testing and retesting over a period of months

and years, in some instances by other researchers. There

is no finality about them. They must continually be

refined, expanded, and developed.

12Blanche Geer, "First Days in the Field,"
Sociologist At Work, ed. by Phillip E. Hammond (Garden

City, New York: Doubleday and Company, Inc., 1964).

pP. 383
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Participant observation, then, aims at maximal
knowledge of the beliefs and behavior of human beings in

their natural settings interpreted in terms of some general

theory or combination of theories.

Interviewing

In order to better quantify the data, interviews

were used to supplement the participant observation tech-

nique. The interviewing took two forms, formal and informal.

The informal interview took place more spontaneously and was

usually in the form of questions for response to an overt

event or situation. Formal interviewing took place during

the latter stages of the study to enhance the reliability

of the acquired data. Administrators, teachers and students

were asked to tell his story or to supply an expert account

of a group or the entire organization.

Data Analysis

The concept used for the analysis of the research

is that which Merton describes as functional analysis.

. . . a social system has a certain kind of unity,
which we may speak of as a functional unity. We
may define it as a condition in which all parts of
the social system work together with a sufficient
degree of harmony or internal consistency, i.e.,
without producing persistent conflicts which can
neither be resolved nor regulated.

L3pobert k. Merton, On Theoretical Sociology (New
1957.7 p. 109

York: The Free Press,

L41pia.
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There are a number of different designs for the

use of functional analysis. One design is that it consists

largely in establishing empirical interrelations between

all the parts of a particular social system. Another
function is that it is valuable to an entire society by

describing socially standardized practices of a social

organization. And another consists of giving elaborate

accounts of the purposes of particular formal social

organizations. This research utilized each of the above

mentioned.
The functional view of a school culture insists

therefore upon the principle that every custom, object,

person, idea and belief fulfills some vital function. It

behooves the researcher to give a systematic account of

the social interrelations of participants to show their

functional relationship.

Merton establishes some basic requirements of
qualitative research that attempts to use functional

analysis as a means of evaluation.

1. Location of participants in the pattern within
the social structure--differential participation.
Consideration of alternative modes of behavior
excluded by emphasis on the observed patterns.
The emotive or cognitive meanings attached by
participants to the patterns.

4. A distinction between the motivations for
participating in the pattern and the objective
behavior involved in the pattern.

Regularities of behavior not recognized by
participants but which are nonethelesi associated
with the central pattern of behavior. 5

151pia.
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Inherent in a description of functional analysis is
that which Merton also describes as "role-set" theory. The
notion of role-set leads to the inference that social
institutions confront individuals with the task of articu-

lating role-sets. That is the functional task of organizing

these attitudes and/or behaviors in some degree of social
regularity. This in turn enables most people most of the
time to function in a social manner. A single status
involves not a single role, but an array of associated
roles, relating the status occupant to diverse others.
Sociologists usually use this method when they
are especially interested in understanding a particular

organization or substantive problem rather than demon-

strating relations between abstractly defined variables.

There is not enough evidence "a priori" to identify

relevant problems and hypotheses and they must discover

these in the course of the research.

The degree of reliability and validity in this type

of research depends largely on the researcher's "modis

operendi." On the concept of reliability it concentrates

on the degree of consistency in the observations obtained

from the devices he employs. The validity of the study

depends on the extent the researcher details the events and
also the degree these situations are properly identified

and classified. 1In this way, evidence is assessed as the



suk

the

si

re:

of

ju

co!




16

substantive analysis is presented. If this is done lucidly,

the reader will be able to follow the details of the analy-
sis and to see how and on what basis any conclusion was
reached. This would give the reader, as do present modes
of statistical presentation, opportunity to make his own
judgment as to the validity of the proof and the degree of
The researcher

confidence to be assigned the conclusion.

will "know" it is valid; it is up to him to communicate

this feeling to his readers.

Significance of Results

The issue of racial unrest in schools is a most

crucial issue in American education and will undoubtedly
continue to be so for some time. There is great need for
more qualitative type research on this matter. Educators
need to have some tangible descriptive accounts of the
students' perceptions, attitudes and behaviors toward

this phenomenon in order to formulate more hypotheses

and to generate other theories and possible solutions to
problems. Second or third person accounts describing
these situations are insufficiently valid to prepare

For

individuals to constructively handle such situations.
these reasons, the researcher feels that this project is
essential and has great potential for university staffs,
professional school administrators, and teachers in the

field. At present there seems to be a complete void of

any research of what actually occurs in the daily interaction
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between whites and blacks in a racially mixed, urban high

17

school. By selecting and being accepted by this particular
urban high school and to carry out an in-depth study from

the students' points of view, the researcher hopes to provide
a basic conceptual framework with which to view the problem.

While we cannot assume that the findings are generalizable

to all similar schools, we feel this studied high school
is a microcosm of such schools across the country and a
detailed description and explanation of the interracial

interactions at this school will add a significant contri-

bution to education in general.

Definition of Terms

In order for the reader to better understand this

research it will be necessary to include a definition of
terms. Many of these terms are sociological in nature and
are used in most qualitative methodologies. The others

are related to organizational theory, more specifically to
schools as organizations.
School Administrators

Those individuals included on the administrative

(The

pay scale submitted by the school superintendent.

scale is located in this document.) These include the

principal and his deputy and assistant.
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Teachers

All "professional" (i.e., certified) non-adminis-

trative staff members of the school.

School staff

All other non-teachers and non-administrators in
the school setting. Included are: security guards,
custodians, teacher aids and others who

secretaries,

perform a regular function in the school.

Participant Observation

Observation conducted while participation to a

greater or lesser degree in the lives of those being

studied.

Functional Analysis

That everything within a given environment is
functionally related. A systematic inclusion of these

interrelationships.

Qualitative Methodology

Refers to those research strategies which allow
the researcher to gain first hand knowledge about the

empirical social world in question.

Limitations of the Study

The most oft-repeated objection of qualitative

methodology is the absence of standardized tests of

validity and reliability. And these criticisms are many
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times offered by individuals who would find it very dif-
ficult to study a situation by any other method than "apart"
or "outside" of the empirical setting.

Margaret Mead assumes that social reality is objec-

tive and can best be perceived by someone living in the
An

situation and observing with a great deal of scrutiny.

approach to deal with "lack of quantification" criticism

is that of symbolic interaction. The assumption that par-

) ticipants actually create their own social reality; in
order to understand it, one should actually take part in
that creation. 1In this respect the strength of this

methodology comes out. That is, as one lives close to

a situation, his description, and explanation of it have

a first-person quality which other methodologies lack.
Another limitation to some readers will be the

inability to generalize about this school environment to

There surely are unique variables within this

any other.

school environment. At the same time, there are character-

istics of this school and community that are quite similar

to many other communities. We often times are more con-

cerned in studying differences and far fewer times in

studying "sameness" in institutions. While this particular

instance of social phenomenon may in fact be unique, that
need not prevent one from learning about and from it by

intelligent study. Because, while a situation may be
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unique, human reaction to it is quite common. A basic
humanness transcends social settings.

The biggest limitations were time, money and involve-
ment, all of which are functionally related. Because of
personal and academic Preoccupations the intensity of the
involvement may have been lacking, which in turn could effect
the validity of the study.

During the Proposal stages, comments were offered
that outside variables (i.e., gangs, family, etc.) may
have more of an effect on the relationships of students than
the school organization. That may be; the only retaliation
the researcher can give to that criticism is that this is
an ecducational study and the boundaries of the study are
Primarily the walls of the school. To include the psycho-
logical characteristics, family characteristics and neigh-
borhood characteristics would add a completely different
Scope to the study.

The criticism that was oft-repeated in the early

Stages of the study was that a white adult could not fully

be accepted by a group of black adolescents. After three

months in the field the writer believes an individual would
have a difficult time justifying this statement. Any
restrictions that may have been present were restrictions

Supplied by the researcher because of family commitments.

Elliot Liebow, a Jew, gained complete involvement in a
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black streetcorner gang. This is described in a classic

written by Liebow called Tally's Corner.16 This writer

found that almost no limitations were placed upon him by

the student group.

16Elliot Liebow, Tally's Corner (Boston and
Toronto: Little, Urown and CO., 1967) .
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CHAPTER II

THE REVIEW OF THE LITERATURE

The review of the literature will consist of three
parts. The first part deals with school-student relations.
The second section will include black-white relations within
the school organization. The last section will review the

literature on "participant observation" as the methodology.

Literature on School-Student Relations

When one reviews the literature on schools, he is
often referred to the work of James Coleman. 1In the

Adolescert Society, Coleman studied the nature and consequences

of adolescent climates and attempted to learn what factors in
. 1
the school and community tend to generate these climates.
Coleman's methodology was primarily interview and
questionnaire. The extensiveness of the study and his
involvement of parents, teachers and students lend validity
to the study. From this study Coleman found that adolscents

divide themselves into cliques and groups according to age,

Sex and interests. He pointed out that there is such an

entity as an adolescent society with its own dress, patterns

lColeman, op. cit.
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of communication, and social norms and that the school is
an important setting for this society's interaction.

Coleman suggested that educators learn about and
incorporate the adolescent society into the formal school
structure. He stated that school personnel should attempt
to utilize adolescent social norms to achieve academic and
societal ends.

Prior to Coleman's research, it was assumed that
the guality of a school depended primarily on a given set
of curriculum plans. Coleman's suggestion to
incorporate the informal structure of a school into the
formal structure may have added insights to our under-

standing of students.

Havighurst, in a report to secondary school princi-
pals in 1970, felt Coleman's study was too evaluative and
prescriptive. He stated that, "Although evaluation and
prescription are needed, more attention must focus on the
dynamics of personal relationships within the school
setting."2 Havighurst also felt that if the educational

ills that presently exist are to be ameliorated research

must include a diagnosis of academia.
A significant study of the adolescent subculture

was Elmtown's Youth, by A. B. Hollingshead. He made a

2Robert J. Havighurst, et al., "A Profile of the

Large City High School," National Association of Secondary
Schools Principals (Washington, D.C.: Educational Research
Information Center, ED044804, November, 1970). p. 8
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socio-economic stratification of a midwestern town, then
applied that stratification to the public high school. He
found that the formation of student cliques correlated very
positively with family socio-economic status, and further
that the cliques consume most of the time and interest of
the adolescent.3

Hollingshead also found that student achievement
was directly related to social class and also to teacher
expectations. A great deal of student achievement depended
on how the value orientation of teachers correlated with
a student's social class structure. Teachers were primarily
from class I and II which were the higher classes; there-

fore, the students from classes I and II were rewarded for

mirroring these values. The students from classes IV and
V, the lower classes, were evaluated lower and disciplined
more.

Stinchcombe used qualitative types of recording
procedures while studying the school structure. 1In his
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