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ABSTRACT

A STUDY OF THE FEASIBILITY OF USING INSTRUCTIONAL
MODULES IN A CHILDREN'S LITERATURE CLASS
By

Joan Trezise

The present study concerned an approach to teach-

ing Children's Literature at the university level that

focused on the use of a set of instructional modules. The

study was conducted with a group of thirty-three under-

graduates at Michigan State University from March 21 to

June 10, 1971. The purpose of the study was to determine

the feasibility of using the modules as an instructional

approach. Three questions were raised concomitant to this

" study: (1) As a result of the instruction, would the stu-

derits learn a satisfactory amount of content concerning
(2) Would the students finish the

children's literature?
(3)

course with positive attitudes towards the modules?
Would the students finish the course with positive atti-

tudes towards children's literature?
Combined with the use of the instructional modules

were instructional techniques generally associated with

the open classroom. The various instructional techniques



Joan Trezise

used in the study were based on the following assumptions:
(1) that individual differences should be accommodated;

(2) that students should respond in an individualistic

way to what they read and experience; (3) that multi-media

approaches are appropriate in a class intended to reach
individual differences; (4) that students should be in-

volved in evaluation procedures; (5) that student involve-

ment is important in the learning situation itself; and
(6) student interaction is important to the development

of ideas.
A search of the literature revealed that university

students react positively to teachers who show concern for

their students, who are enthusiastic, and who have knowl-

edge of their subject matter. The literature also indi-

cated that students tend to teach the way they have been

taught. This research, then, would attempt to provide for

students who will become teachers an effective model of
teaching behavior in a course of Children's Literature.
Certain evaluation instruments were devised to
ascertain the success of the class in terms of subject
content assimilated by the students, attitudes toward

the use of instructional modules as a means of instruction,

and attitudes toward the approach of the classroom in-

struction. On the basis of these instruments, it was

determined, first, that the students did seem to acquire

a substantial amount of factual, specific information
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about children's literature. Second, the students' atti-~

tudes toward the use of instructional modules were strongly

on the positive side. Third, the students' overall atti-

tudes towards children's literature as a whole field,

toward the Children's Literature class, and towards the

various approaches used in the class were also very

strongly on the positive side. Comparatively few students

expressed through the instruments administered to them at
the conclusion of the term, negative attitudes towards
children's literature and related areas.

As a result of this study, the following con-
clusions were drawn:

Students do seem to be able to acquire a sub-

1.
stantial amount of factual data and specific
information about children's literature through
the instructional approaches used in this study.

2. When used as the instructional base of a Children's

Literature class, most students do think posi-

tively about the use of a set of instructional

modules.

3. Two instructional approaches of a somewhat
diverse nature--the open-classroom technique and
a set of instructional modules--can be success-

fully combined in a university classroom setting.
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It does seem to be possible to combine an open-
classroom and instructional-module approach so

as to accommodate a variety of learning styles.

A combined open-classroom and instructional-
module approach used in a course in Children's
Literature does result in the students carrying
away from that course a positive attitude, not

only to the class itself, but to children's

literature as a whole.

It does, then, seem feasible to use the set of
instructional modules developed at Michigan State
University as a basis for instruction in a

Children's Literature class.
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CHAPTER I
THE PROBLEM

Need

Children's books of excellent literary quality
are becoming more and more available to educators and
their pupils. Great quantities of books for children
and young people are being published in all areas, and
some of our finest writers are devoting their talents to
writing for this public. And not only are our best
writers engaging in this activity, but, also, gifted and
creative artists are turning their skills to illustrating
books for young people.

Unfortunately, too few adults are aware of the
recent developments in books for children, and many
parents and teachers still think that books for this
age group are exclusively the traditional classic titles
and serve only the recreational needs of young readers.
The unhappy aspect of this situation is that all too
often when teachers--both at the elementary and second-
ary level--wish to help their students find books of
interest and value, they themselves tend to be unaware

of this fertile area from which they can draw books.



They often know neither the contemporary authors nor
contemporary titles, nor are they aware of the nature
of the new books. They are, therefore, inclined to refer
their students to the traditional titles they read as
young people or to adult books.

Thus, in teacher training programs today, it is
of particular importance that prospective young teachers
be introduced to the world of young people's literature.
But if they are to lead their students to the excellent
books that are appearing continually, they must first
learn something about current developments in children's
literature themselves. New trends in children's books
have produced changes which require close attention and
a thorough perusal of the literature. It is, indeed, an
area in which "keeping up" with new materials is a for-
midable task for even the most knowledgeable student of
this field.

It perhaps would not be an exaggeration to say
that one of the best teaching tools a teacher will have
available to her is trade books or non-text books. Indi-
vidualized reading programs are often standard procedure
in today's schools, and elementary teachers must have
preparation for this approach. As Huck and Huhn have
stated:

Trade books are increasingly used for instruction
as reading programs become more individualized.

Educators recommend a minimum of four to six
different books for each child in the classroom



for individualized reading instruction. It is
assumed that this collection would be changed fre-
quently. The science and social studies curricula
also draw upon many trade books as children demand
more information than can be contained in one
textbook.l

More and more, educators are turning away from
the question, "What does the book teach us?" to the recog-
nition that the pleasure and satisfaction of reading is
a desirable end in itself. Prospective teachers are
faced with learning "not primarily about authors and
subject matters and reading generally, but about specific
books and their readers--what goes on in books, what goes
on in the people young and old who read them."2 Thus,
it is incumbent upon teachers' training institutions to
offer young teachers programs of excellence in this area.

Considering, then, the importance of this aspect
of a teacher-training program, and also assuming that
more effective ways must continually be sought to improve
teacher preparation in the area of children's literature,
children's literature specialists are seeking to under-
take new and dynamic kinds of programs. It would seem to
be vital, therefore, to develop and conduct courses in

children's literature for future teachers which will

lCharlotte Huck and Doris Young Kuhn, Children's
Literature in the Elementary School (New York: Holt,
Rinehart and winston, Inc., 1968), p. 6. (Hereinafter
referred to as Children's Literature.)

2Sheila Egoff, et al., Only Connect: Readings on
Children's Literature (Toronto: Oxford University Press,
1969), p. 18.




stimulate interest in this area and will prepare these
educators to lead their students into the best possible
literature experiences.

As is true of other endeavors to improve edu-
cational programs, children's literature specialists are
taking a number of different approaches. One of these
is an attempt to do more in the way of individualizing
instruction by emphasizing the affective response to
literature. In other words, is it possible to find ways
of presenting a study of children's literature in a more
individualized way? Also, educators in all fields are
today focusing more than ever on clearly stated objec-
tives. That is, can goals in children's literature
classes be stated more precisely and in more behavior-
istic terms?

The present study focuses of these two approaches.
In short, it will be a description of a course in chil-
dren's literature in which an attempt has been made to
somewhat individualize instruction and offer types of
learning experiences and materials (trade books) which
one may use effectively with children. Further, the
class goals have been presented in instructional objective

terms.

Purpose
The purpose of this study is to establish a model

which demonstrates procedures for the implementation of



a group of instructional modules in a teacher-training
program in the area of literature for children in order
to ascertain the feasibility of using the modular approach

to instruction in the area of children's literature.

Questions to be Explored in Study

The following questions are to be explored in the

study:

1. As a result of the instructional approaches used
in the study, can students achieve a satisfactory
amount of information of a factual nature about

children's literature?

2. As a result of these instructional techniques,
will the students complete the class with
favorable attitudes toward the instructional

modules?

3. At the end of the term, will the students'
attitudes toward children's literature as a

whole be favorable?

Assuming that this study does achieve its purpose--
that using certain instructional techniques in the class
can be considered to be feasible, then the above questions
should be answered in the affirmative on the basis of the
data gathered in the study. That is, if it can be said
that students studying children's literature under the

instructional techniques used in this study do indeed



learn approximately as much about children's literature
as they do in a more content-centered course, carry away
from the class a favorable attitude toward the modules,
and end the term thinking positively about children's
literature, then it may be said that the approaches used

in the class should be considered feasible.

Theory

Certain basic assumptions are an intrinsic, though
perhaps a tacit, part of this study. These can be stated

as follows:

1. Considering the great span of individual
differences among students, the most effective
educational programs attempt to individualize
instruction.

Since the advent of the intelligence test in the
1920's, when psychologists and educators first began to
measure and, therefore, began to be more aware of the
enormous differences in human intelligence, educators
have been conscious of the difficulties of meeting indi-
vidual differences in educational programs. 1In that era,
different programs were attempted to accommodate indi-
vidual differences, including grouping children "homo-
geneously" by ability. But no matter how carefully stu-
dents were grouped, individual differences in any one
group remained. 1In more recent times, as learning
theorists have begun to explore other factors of the

intellect besides verbal ability, even greater individual



differences among learners have emerged. As psychologists
suggest, one individual may have high order divergent
thinking skills, another may have high order convergent
thinking skills. Or, one individual may do very well in
fluency skills; another may do very well in critical
thinking skills. Further, educators are now discussing
differences in whole learning styles, and at such insti-
tutions as Oakland Community College, programs are planned
for students on the basis of their various total learning
styles.l
In short, the more that is discovered about how
individuals learn~-in the cognitive and affective domain--
the more educators become aware of the tremendous differ-
ences between total learning styles. As this type of
knowledge increases, it is little wonder that educators
on all levels--from the kindergarten level to the college
and university level--have begun to despair of meeting
educational needs without taking seriously into account
what we are learning about the great differences in the
way individuals learn. Thus, nearly all innovative edu-
cational programs do include attempts to accommodate

individual differences in some way.

1Joseph Hill, Personalizing Educational Programs
(Bloomfield Hills, Mich.: Oakland Community College,
1971). (Hereinafter referred to as Personalizing Edu-
cational Programs.)




2. Since individual response is an essential aspect
of education in the area of literature, a modi-
fied open~classroom approach in a course in
children's literature must be considered highly
appropriate, since in an open situation, students
are encouraged to respond to what they read and
experience in individualistic ways.

For centuries educators have been aware that one
way to facilitate learning is to attempt to get students
to respond in an individualistic way to what they learn.
In Rousseau's description of the education of Emile, the
instructor is continually attempting to find ways to make
the child respond to what he is learning.l Learning
theory has reinforced what educators such as Rousseau
sensed; that is, learning is strengthened if the learner
can be encouraged to say in his own words and put in his
own frame of reference whatever it is he is supposed to
be learning.

If there is any part of the curriculum where this
kind of "learning" is the most appropriate, it is, perhaps,
literature, for if one who reads a poem or a story does
not respond to it in any individual way, one would
question the very purpose of reading it at all. The
point of literature is, after all, to evoke an individual
response. The participants in the Dartmouth Conference,

as reported by Moffett and others, emphasized again and

1Jean Jacques Rousseau, Emile (New York: E. P.
Dutton & Co., 1911).



again the importance of the individual response to
literature.l
Hence, considering the fact that educational
theorists have for many years, if not for centuries, been
suggesting to teachers that they provide an opportunity
for their students to respond to what they learn in order
to strengthen the learning; and also considering the
appropriateness--indeed, the necessity--of individual
responses in literature, it would seem appropriate in a
course on children's literature to provide opportunities
for students to respond to what they read in an individual-
istic way. Insofar as a basic idea in the open-classroom
approach is a focus on individualized response, the open
approach can be considered appropriate to this kind of

instruction.

3. Since it must be considered true that individual
learning styles vary from individual to individual,
and that different individuals learn best from
various types of media (some learn best by listen-
ing, some learn best from reading, some learn best

from discussion), educational programs that employ
a multi-media approach will by their very nature
tend to take into account the phenomenon of indi-
vidual differences. Also, various elements of
any course of study may be most effectively pre-
sented by means of various media.

Concomitant with an increasing awareness of indi-
vidual differences and differences in whole learning

styles is an increasing understanding of a variety of

lJames Moffett, A Student-Centered Langquage Arts
ff?ln, 1368) .

urriculum, Grades K-13 (New York: Houghton Mi
Hereinafter referred to as Language Arts Curriculum.)
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teaching styles. 1In fact, at Oakland Community College,
for example, once an individual's learning style has been
identified through a series of tests, then that learning
style is matched with a certain teaching style. 1In
addition, a variety of teaching devices are made avail-
able. Some students listen to tapes; some look at film
strips; some follow programmed learning courses; some work
in small groups; some work almost entirely alone.l The
point is, if there are, actually, differences in learn-
ing styles, it is incumbent upon the instructor to find
different approaches to accommodate these differing styles,
or the purpose of defining the learning differences in
the first place would be mitigated.

Beyond this, McLuhen has made us aware that
youngsters today may learn in quite different ways as a
group than did their elders.2 Bombarded with mass media
on all sides, students may be learning less well today
in the traditional linear way; and gleaning meaning from
the printed page sometimes seems to be a lost art. This
has been proclaimed the "era of the medium" to the extent
that the medium has become the message, and the method
of presenting anything has become as significant as the

content being presented. It seems important, then, that

1Hill, Personalizing Educational Programs.

2Marshall McLuhan, The Medium is the Massage
(New York: Bantam Books, 1967).




11

in any course of instruction today, the multi-media
approach be used to the fullest, since through a variety
of media a wide variety of learning styles may be best
accommodated. Further, using a variety of media in the
learning situation will tend to create in the student a
greater awareness of the importance of providing many

different types of learning environments.

4. 1In attempting to evaluate any education program,
it is of particular importance that the students
themselves be included in the evaluation process.
Further, in using students for evaluation, it is
well to allow students open-ended means of evalu-
ation, so that their comments, criticisms, and
suggestions may be put in their own terms and
according to their own individual styles.

A general principle of current educational thought
is that students will find their education to be of greater
value to them if they become involved in their educational
programs. In other words, students who have a voice in
formulating the curriculum, choosing their materials,
and in electing the educational methodology to be employed
may get more out of the course because they have been in-
volved in it. A part of this involvement may come through
self-evaluation. If students can have some responsibility
in the evaluation procedures, this may also increase their

sense of involvement in the course itself.

5. Since educational theorists seem to agree that
students learn more effectively if they take an
active part in the educational enterprise, a
teacher~preparation course is likely to be more
successful if attempts are made to actively
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involve the students in class projects and other
class activities.

Related to several of the above, this basic
assumption suggests that encouraging students to take
part in their own class projects will not only increase
the students' sense of involvement, but will also accommo-
date differences in learning styles and interests. Stu-
dents with different learning styles will choose projects
that will allow them to exercise their learning strengths,
and they will choose projects that will focus on topics

of special interest.

6. Assuming that learning will be facilitated if
opportunities are given to students to interact
with each other in the classroom and to respond
to each other's ideas, a class in children's
literature that allows for this kind of student
exchange will be a more effective one.

Implicit in this assumption are several theories
already suggested. In student discussions, students are
encouraged to put what they are learning in their own
words and in terms of their own frames of reference.
Thus, what they are learning will be reinforced not only
by expressing the idea in their own way, but also by
hearing it expressed by others in different ways. Also,
discussions tend to increase a sense of student involve-

ment.
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Overview

In Chapter II a review of the literature is pre-
sented which is pertinent to the areas of methods of
teaching children's literature on the college level, uses
of materials in this subject area, ways children respond
to literature, methods of applying a modified open-
classroom approach to teaching, and general concepts in
the area of individualized instruction. These sources
formed the basis for the philosophy and procedures which
were undertaken in this study.

Chapter III will describe in detail Education 325c,
called Children's Literature at Michigan State University.
It was with one section of this subject that the edu-
cational strategies described in this paper were under-
taken. The methodology of this study which involved these
two strategies will be included. These two strategies
are: First, the basis of the course was a set of in-
structional modules; and, second, the overall style of
the class in which the modules were used might be de-
scribed as similar, in some ways, to a modified open-
classroom approach. The subjects of the study, the
modules used, the role of the instructor, classroom
activities, and the role of the students, plus evaluation
techniques and materials, will be discussed in depth. -

Considering the many facets, then, of this study,

a rather broad and all-encompassing task of research was
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required as well as a closer more in-depth investigation
of the most relevant studies. Children's literature and
methods of teaching it to prospective teachers has not

been explored to any extent, but the broader aspects of

this area are many and varied.

Summary

If teachers in training are to learn about the
wide variety of children's books available today and how
these books may be used in the classroom, more effective
means of teaching prospective teachers about children's
literature need to be explored. The present study con-
cerns an approach to teaching children's literature at
the college level that focuses on the use of a set of
instructional modules. The purpose of the study is to
determine, then, the feasibility of using these modules
as an instructional approach. Three questions may be
raised concomitant to this study: (1) As a result of the
instruction, will the students learn a satisfactory amount
of content concerning children's literature? (2) Will
the students finish the course with positive attitudes
towards the mocules? (3) Will the students finish the
course with positive attitudes towards children's litera-
ture? Combined with the use of the instructional modules
will be instructional techniques generally associated
with the open classroom. The various instructional

techniques used in the study are based on the following
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assumptions: (1) that individual differences should be
accommodated; (2) that students should respond in an indi-
vidualistic way to what they read and experience; (3) that
multi-media approaches are appropriate in a class intended
to reach individual differences; (4) that students should
be involved in evaluation procedures; (5) that student
involvement is important in the learning situation itself;
and (6) student interaction is important to the develop-

ment of ideas.



CHAPTER II

REVIEW OF THE LITERATURE

Introduction

A set of instructional modules was used as a basic
approach in the class described in this study. However,
the modules were used in the class in combination with
techniques generally associated with the open-classroom
concept. Therefore, it is necessary in this chapter to
review the literature in the area of the open classroom.
In order to satisfactorily cover the area, one must first
examine some of the roots of the open-classroom school
of thought, and, second, the publications of several of
the theorists and practitioners in the field. This
literature will be described in the first section of
the chapter under the heading “The Open Classroom."

The second section, "Teaching Literature in the
Open Classroom," presents a description of the research
that has appeared regarding how the open-classroom tech-
niques might be applied to the teaching of literature
in the classroom.

Since the study described in this paper involved

the application of the open-classroom approach to a

16
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university classroom, it is also necessary in this chapter
to describe the literature that has appeared in the area
of instructional approaches used at the level of higher
education. As anyone who has examined such listings as

the Education Index and ERIC is well aware, the literature

on various aspects of elementary and secondary education
is voluminous; but the literature on educational approaches
in college and university classes is sparse by comparison.
However, some of the literature that has appeared in this
field is described in the third section of this chapter
under the heading "Theories and Models of Effective

College Teaching."

Another area of the literature to be described in
this chapter is a sub-area of the above; that is, the
literature that deals with teacher-training programs,
especially in regards to preparing future teachers to
include children's trade books in their school programs.
This research will be discussed under the heading "Pre-
paring Future Teachers to Handle Children's Literature

in the Classroom."”

The Open Classroom

Proponents of the open-classroom approach to

teaching refer to the research of Piaget for the basic
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1 and Richmond2 are two current

philosophy. Brearley
Piaget interpretors who have published guides to his
research. Both of these writers stress the relevance of
the Piaget approach to the experimental schools that are
appearing today. Piaget emphasizes that the child builds
each new learning experience upon former experiences and
that teachers must present developmental situations which
will cause the child to adapt new contexts to old experi-
ences. There is structure here, as well as non-structure,
as the teacher presents the situations and the child
automatically organizes the new experience in terms of

the old. The child, then, determines his own rate of
growth. This approach precludes compartmentalizing and
determining where the teacher thinks the child should be
strictly on the age level, as many schools have been so
prone to do.

The idea of the open classroom or the informal
classroom or the free school is not necessarily a new one.
Tolstoi, in the late eighteenth century, established a
peasant school on his estate that incorporated many of

the ideas and techniques that are used today.3 Nor is

lMolly Brearley and Elizabeth Hitchfield, A Guide
to Reading Piaget (New York: Schocken Books, 1967).

peter Richmond, An Introduction to Piaget
(Richmond, N.Y.: Basic Books, 1971).

3Leo Tolstoi, Tolstoi on Education (Chicago:
University of Chicago, 1967).
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the idea of the open classroom indigenous to America, as
the British schools have gone much further with their free
schools or infant schools.l Featherstone has described
the current phenomenon of American educators rushing to
emulate the British free schools.2 It seems that because
of the concrete example that these schools are providing,
they have become a model for some American educators who
are attempting innovative approaches to teaching.

The pressure in this country has mounted for a
more human approach to schools, and this is reflected in
an outpouring of writing on this need and the reasons for
it. It has resulted in some vitriolic attacks that in
spite of perhaps some unfair and irrational statements,
have pointed out the urgent need for change. Silberman
has accused the schools of mutilating a child's natural
joy in learning and of being preoccupied with order and

3

control. Holt not only is a critic of the schools, but

he does offer some prescriptions for the ills which he

lVincent Rogers, Teaching in the British Primar
School (London: MacMillan Company, 1970). (Hereinafter

referred to as British Primary School.)

2Joseph Featherstone, Schools Where Children
Learn (New York: Liverright, 1971). (Hereinafter
referred to as Schools Where Children Learn.)

3Charles Silberman, "How the Public Schools Kill
Dreams and Mutilate Minds," Atlantic, June, 1970, pp.
83-95.
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feels are plaguing them.1 In regard to the nagging
questions of freedom versus license, Holt says that com-
pulsion is wrong, but so is the vacuum of free choice.
He suggests that the teacher take a very active role,
but that he must establish a good relationship with the
students before he can make any insistence on learning.
These are ideas that he expressed in his review of Denni-
sons' book in which he stressed the need for teachers to
interact with and provide continuity for the children.2
Others have taught in the traditional schools and
found their current practices unpalatable. Herndon put
the ideas of the open or informal classroom into practice
and reported on the results in his popular account of an
elementary classroom.3 Later he moved to a junior high
school, where he found the same lack of stimulation for
learning among the students. Many of the practices which
he tried there were unsuccessful, but his account of his

trials are provocative.4 Kozol achieved limited success

lJohn Holt, The Underachieving School (New York:
Pitman Publishing Co., 1969).

2George Dennison, The Lives of Children: The
Story of the First Street School (New York: Random House,
13%9).

3James Herndon, The Way It's Spozed to Be (New
York: Simon and Schuster, I96§).

4James Herndon, How to Survive in Your Native Land
(New York: Simon and Schuster, . Hereinafter
referred to as Native Land.)
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with similar techniques in the Boston schools until his
dismissal for introducing the poetry of Langston Hughes.l
These then are some of the critics who have described
their negative feelings about the current school situations
and have, in some cases, attempted to right these wrongs
in the classroom.

Herbert Kohl, one critic of the schools, has
become almost synonomous with the open classroom. He
first encountered the negative aspects of education when
he taught in an elementary school. He recounted his
experiences and offered his experiences as a model for
other teachers who wished to attempt a more open approach
to classroom learning. He particularly stressed the need
for choices and for the children to discover their own
"human preferences."2 He further refined his philosophy
of teaching and presented this in his book on the open-
Classroom approach.3 He particularly emphasized in this
general outline of open-classroom philosophy that the ideas
were adaptable to a variety of situations. He explained

that no one need adopt all of the ideas. 1Instead, he

1Jonathan Kozol, Death at an Early Age (Boston:
Houghton Mifflin, 1967).

) 2Herbert Kohl, 36 Children (New York: American
Library, 1967).

3Herbert Kohl, The Open Classroom (New York:
New York Review Book, 1969). (Hereinafter referred to as
Open Classroom.)
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suggested that each teacher must incorporate the tech-
niques which were most relevant and usable to his own
situation.

The new ASCD Yearbook reflects this growing con-
cern for a more open approach to teaching on all levels
of education.l In this volume, Squires discussed the
pressures which have caused educators to examine the
nature of freedom in the schools. As is stated in this
volume, freedom is not possible without choice, and the
schools must be prepared to offer alternatives in learning.

Because of the pressures that Squires has dis-
cussed, there had been a rush to adopt the so-called open
classroom. As Barth has stated, there have, in some in-
stances, been changes which have really represented no
basic change at all. He maintains that many schools have
altered appearances without really understanding the
rationale of the open classroom.2 As so often happens
in education, there is a compulsion to innovate without
really comprehending the basic assumptions about knowledge

and learning.

1Association for Supervision and Curriculum
Development, A New Look at Progressive Education (Wash-
ington, D.C.:” ASCD, ).

2
Roland Barth, "So You Want to Change to an Open
Classroom,"” Phi Delta Kappan (October, 1971), 97-99.
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Teaching Literature in the
Open Classroom

The Dartmouth Seminar, which was held in 1967,
put forth many of the basic ideas which appear in the
open-classroom theory, namely the centrality of the pupil's
exploring, the need for more listening and speaking experi-
ences, the presentation of different systems from which
to choose, and the elimination of stulifying examination
patterns.l The teacher's role in all of this was explored
extensively by the Conference participants. Pointed
differences emerged between the American and British view
of this role--the American teacher tends to be more im-
personal and less involved except in the subject matter.2
Moffet has published a detailed account of how language
experiences can be encouraged in the informal approach.3
Dixon, too, as an outgrowth of the Dartmouth Seminar, has
written of new techniques in the area of language arts.
As he has stated, the Dartmouth Seminar replaced the dais

with a round table, and he maintains this is true from

the primary grades to the university level.4

lAlbert Marckwardt, "The Dartmouth Seminar,"
NAASSP Bulletin (April, 1967), 101-06.

2C. Glyn Lewis, "Postscript to Dartmouth--Or
Poles Apart," College English (March, 1968), 426-34.

3Moffett, Language Arts Curriculum.

4John Dixon, Growth Through English (London:
National Association for the Teaching of English, 1967).
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In the specific area of reading, the open approach
has been explored and supported. Featherstone has
described his observations of reading in the British pri-
mary schools.l The children are introduced to reading
through rich exposure to books in the classroom long before
they have mastered the mechanics of reading. Rogers, too,
describes the book corners in the infant school where a
wide range of fiction and nonfiction on all reading levels
are displayed.2 Herndon has described his vision of a
reading class this way: "“A good reading class is when
kids come in with their books, sit down and read them and
don't stop until the bell rings."3 Williams has described
reading in an informal classroom where a child's indi-
viduality and uniqueness are stressed. She states that
the teacher's responsibility is two-fold: (1) basic
attitudes are encouraged to be positive; and, (2), the
skills are presented. The environment, according to
Williams, is rich with books of all kinds, and the
teacher's choice of stories and the value she places on
them all are basic to the child's experiences with the

written word.4

lFeatherstone, Schools Where Children Learn.

N

Rogers, British Primary School.

(")

Herndon, Native Land.

4Rosemary Williams, Reading in the Informal
Classroom (Newton, Mass.: Education Development Center,
n.d.y.
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The teaching of literature continues to be a
rather structured matter in many classrooms in spite of
the Dartmouth Seminar, and the emphasis on more openness
in general. In fact, Judy has stated there is almost no
student-centered teaching going on in this area at all.l
Shugrue, too, has voiced his criticism of the teaching of
literature, and has chastised teachers for wanting to
present information rather than gaining personal responses
to the reading.2

Theories and Models of Effective
College Teaching

The Eight-Year Study demonstrated quite effec-
tively that there is no single approach to learning.3
Through this extensive study, it became apparent that high
school students need not be forced to learn specific
subjects to become effective college learners. Con-
versely, there is probably no single approach to effective
teaching on any level including the college level. Many
studies have been done, however, to focus on general
aspects of effective college teaching. Following are a

few of these studies.

1Stephen Judy, The Michigan English Teacher,
Michigan Council of Teachers of Enins% (September-
October, 1970), 6-7.

2Michael Shugrue, ed., English in a Decade of
Change (New York: Pegasus, 1968).

3Wilford Aiken, The Story of the Eight-Year Study
(New York: McGraw-Hill, 1942).




26

Musella and Rusch have done a study which had a
two-fold purpose: (1) teacher behaviors which promoted
thinking were identified, and (2) qualities of teachers
of greatest importance were identified. 1In the thinking
area one-third of the students who responded said interest
and enthusiasm best promoted thinking, one-third said con-
cerned attitude toward students, and one-quarter said
knowledge of subject. Regarding teacher qualities three
of the most specified qualities were: (1) encouragement
of thinking, (2) enthusiastic attitude, (3) expert
knowledge.l

Finn has stated that in an overall perusal of
empirical studies concerning effective college teaching,
he found these qualities occurring most often: (1) en-
courages independent thinking, (2) conveys enthusiasm,
(3) has good knowledge of subject. The least emphasis
was put upon scholarly activities, research, and campus
activities.2

Quick and Wolfe conducted a study at the Uni-

versity of Oregon among 483 students in a search for most

highly ranked qualities of college teachers. The three

lD. Musella and R. Rusch, "Student Opinion on
College Teaching," Im%roving College and University

Teaching, 1968, pp.

2Stanley Finn, ed., Characteristics of the
Effective College Teacher (Hempstead, N.Y.: Hofstra
University, 1969).

.
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highest ranked characteristics were: (1) encourages
independent thinking, (2) has a well-organized course,
and (3) has a deep and sustained enthusiasm.1

Hildebrand has conducted a similar study and has
noted that a disproportionate number of the highest ranked
teachers taught seminar courses rather than lecture
courses.z

These, then, are some of the characteristics of
college teachers that are deemed to be most desirable by
their students. The enthusiasm, concern, and encourage-
ment of independent thinking ranks high on all studies--
higher than knowledge or information. 1In addition to the
concern for the personal characteristics of effective
college teachers there is also concern for new approaches
and methods on teaching on the college level. Various
models of these experimental techniques are presented
here.

Maslow has described a program at San Joaquin

Delta College where the emphasis is on student centered-

ness. It is required there that the teachers know and

lF. A. Quick and A. D. Wolfe, "The Ideal Pro-
fessor," Improving College and University Teaching, 1965,
PP. 133-34.

) 2Milton Hildebrand, "Effective University Teach-
ing and Its Evaluation" (unpublished paper, University
of California at Berkeley, 1970).
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communicate with each individual student in his class and
that he put student interests and needs first.1
McKeachie has addressed himself to the need for
more research to discern trends in student learning and
to relate student responses to different teaching methods.
The trends that have been established, according to
McKeachie, seem to infer that small classes are more
effective than large, discussions are preferred over
lectures, and student-centered discussions are preferred
over instructor-centered ones. The author concludes that
teachers should be encouraged to develop a repertoire of
skills to allow students enough options to maximize their
motivation and learning.2
Combs has suggested some guidelines for humanizing
college teaching. Some which are particularly relevant
to this discussion of openness are: (1) people learn
when they are able to make choices from alternatives,
(2) it is more appropriate to learn a few concepts rather
than many facts, and (3) learners need concerned and

caring teachers.3 Blume has discussed the impact of

lRichard Maslow, "A Positive Stand on Student-
Centeredness in Teaching; A Matter of Definition" (un-
published paper, 1970).

2Wilbert McKeachie, Research on College Teaching:
A Review, Report No. R-6, ERIC Clearinghouse on Higher
Education, 1970.

3Arthur Combs, The Professional Education of
Teachers (Boston: Allyn and Bacon, 1965).
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Combs' ideas and their implementation at the University
of Florida where traditional classes have been largely
replaced with individual study and small discussion
groups.1

The need for the development of models in teacher
education has been stressed by several researchers. Yee
has said in his discussion of models in the seventies:
"Objectives should be clear and definite enough to allow
development of specific procedures to attain them and
their specification is the first major step toward in-
telligent planning of an education strategy."2

Spodek has spoken of the need for teacher prepa-
ration to take into account different learning patterns
of the clients. He states that individual differences
cannot and should not be ignored. These factors are
vital, as he sees it, in constructing models for a teacher
education program in early childhood education.3

Mills has issued a precautionary note to potential

model builders not to rebuild institutions. She contends

lRobert Blume, "Humanizing Teacher Education,"”
Phi Delta Kappan (March, 1971), 411-15. (Hereinafter
referred to as "Humanizing Teacher Education.")

2Albert Yee, "A Model for the Development of
Teacher Education Relevant to the 70s," The Journal of
Teacher Education (Spring, 1971), 10-14.

3Bernard Spodek, "Constructing a Model for a
Teacher Education Program in Early Childhood Education,"

Contemporary Education (January, 1969), 145-49.
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that the only way to construct successful models is to
devise those that will concentrate on making changes in
people. She contends that "teacher-persons" must be
trained who can cope effectively with the problems they
will face in their own teaching.l
Townsend has presented a model for the training
of teachers in the open-classroom method. This model was
constructed at Amhurst in 1969 with a group of practicing
teachers. The first event in this workshop involved the
arrangement of the room itself:
Rows of desks facing a raised dais or the teacher's
desk are appropriate to a classroom in which the
teacher is considered the source of knowledge about
a subject, but as the subject receded the desks had
to be moved into a circle and the teacher, now a
facilitator or catalyst or resource person had to
make his place in the circle.
Townsend goes on to say that the training involved the
class becoming an ideal class themselves. They were, in
fact, constructing their model for their own classrooms.
Johnson and Seagull have emphasized the relation-
ship of teacher behavior in the college classroom to the

future behavior of the student. That is, the example is

perhaps as important as the content of the course itself.

lPatricia Mills, "Which Way Is Up? Some Caution-
ary Notes to Model Builders in Teacher Education," The
Journal of Teacher Education (Winter, 1970), 494-97.

2R. C. Townsend, "Training Teachers for an Open
Classroom," College English (April, 1970), 711.
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They state that since teachers tend to teach in the form
in which they were taught, a dichotomy between actions and
words is perpetuated.1 Blume has stressed this point in
his study also:

Teachers teach the way they have been taught--not

the way they have been taught to teach. If we want

them to be warm, friendly people who relate posi-

tively and openly with people then we must treat

them that way in our college programs.2
Cianciolo, too, has stated that the professor's style of
teaching, his choice of materials, and his attitude about
the use of literature and the relationships between
literary study ultimately influence the kind of litera-
ture program implemented by the elementary school
teacher.3

Cronbach, in his discussion of models, has de-

scribed the model or identifying figure as one who seems
to know what to do. The person who identifies with this

figure seems to say, "If I do as he does, I will be more

likely to attain my goals.“4 The model is a leader who

1John Johnson and Arthur Seagull, "Form and
Function in the Affective Training of Teachers," Phi Delta
Kappan (November, 1968), 166-70.

2Blume, Humanizing Teacher Education, p. 412.

3Patricia Cianciolo, "The Example is Vitally Im-
portant," English Education (Winter, 1971), 75-83. (Here-
inafter referred to as "The Example is Vitally Important.")

4

Lee Cronbach, Educational Psycholo (New York:
Harcourt, Brace & World, 1962), p. 425.
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deliberately or inadvertently demonstrates to the learner
how he might behave.

The model, then, is one who is apt to be emulated
by those who come into contact with him. Potential
teachers who view their teachers in education courses
are assimilating techniques of teaching which they will
probably implement in their own classroom situations. It
seems to be imperative then to present the very best model
of teaching to prospective teachers.

Preparing Future Teachers to Handle Children's
Literature 1n the Classroom

As Huck and Kuhn have discussed in their compre-
hensive coverage of children's literature, the rate of
growth in published juvenile books has increased tre-
mendously over the past years. There are many more books
available for children which are of excellent quality,
and there are many more mediocre titles too. The process
of selection requires a great fund of skill, training,
and perception. Curriculum changes have been a factor
in this explosion of materials--the trend toward indi-
vidualized reading has called for a great increase in
trade books in elementary schools.l

Teachers who are preparing to teach in the ele-

mentary and middle school grades are in need of instruction

in this very basic and important area of their training.

1Huck and Kuhn, Children's Literature.
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Odland has reported that the Commission on the English

Curriculum of the National Council of Teachers of English

recommends a course in children's literature. The recom-

mendation was made in its report on the training of ele-

mentary school teachers. This organization also stated

that more time should be spent on literature in the ele-

mentary school.
Huus has said in her discussion of developing

taste in literature that the teacher is a major factor

in this development. That is, children tend to prefer

material also preferred by the teachers.2 Paige, too,

put the responsibility for stimulating interest in

literature on the teacher:

In order to achieve a measure of success, however,
it is necessary for the teacher to be familiar with
the variety and scope of children's literature. . . .
One must feel and taste of books before selecting
those which have greatest appeal and whose total
effect incorporates literary and aesthetic values.

lNorine Odland, Teaching Literature in the Ele-
mentary School (Champaign, Ill.: National Council of
Teachers of English, 1969).

2Helen Huus, Development of Taste in Literature

in the Elementary Grades (Champaign, Il1l.: National
Council of Teachers of English, 1963), pp. 8-26.

3M. L. Paige, "Building on Experiences in Litera-
ture," Young Children (December, 1969), 88.
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"The teacher of

Groff has stated the same point this way:
1

literature must show his pupil the way to good books."
The elementary teacher, then, will be confronted
in her teaching with a plethora of children's books from

which to choose and a variety of children's needs and

interests. It is incumbent upon the teacher-training

institution to provide the background for coping with

this very large responsibility in the education of

children.
Perhaps the most comprehensive survey of how

various colleges and universities are presenting Children's

Literature as a course was made by Landau in 1967. A sur-

vey was made of 573 teachers of Children's Literature in

colleges all over the country. The study was a checklist

of methods and materials which might prevail in a

Children's Literature course. Some of the results were:

l. Most teachers used a basic text.

2. More than one-half the respondents gave exami-

nations.

3. More than one-half required the reading of from

21-60 childrens' books.

4. More than one-half required individual reports.

Teachers who participated in this study recommended that

accessibility of children's books be increased as the

lPatrick Groff, "Non Structured Approach to
Children's Literature," Elementary School Journal (March,

1970), 31s5.
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scarcity of materials seemed to be a problem in some

colleges.1

The American Library Association also surveyed
teachers of Children's Literature courses in 1967 and
their results were quite similar to those of Landau.
Respondents stressed the need for the students to actually
handle and read children's books as the best way to gain
knowledge about the area. Most of these teachers, too,

used a basic text and supplemented this with required

reading of children's books.2

There is virtually no research available that

goes beyond the scope of these studies. There is a

dearth of information about the classroom approaches

that the teacher of Children's Literature might use. Dr.

Patricia Cianciolo has approached this phase of the topic
and her statements appear to be the only‘published material

that deals with classroom techniques in the teaching of

Children's Literature. In this research, she has issued

a set of suggested guidelines for the teaching of this

course and has stressed the importance of using good teach-

ing techniques as a model for her students.3

le11i0t Landau, Teaching Children's Literature in

Colleges and Universities (Champaign, Ill.: National
Council for Teachers of English, 1968).

2E. H. Gross, "Teaching of Children's Literature,"
Wilson Library Bulletin (October, 1967), 199-205.

3Cianciolo, "The Example is Vitally Important."



36

The term "children's literature" infers the use

of trade books, and trade books are the center of in-

struction in this research. However, this study has

stressed the need for and use of multi-media approaches

in presenting literature to children. Camp has stressed

the fact that the print culture is rapidly being replaced

by media culture and that audio-visual media are a good

support of literature for children. Schwartz stated

that the use of film and other media can be the source

of introducing children to literature. Foster, too, has

stressed the need to incorporate all media into the teach-

ing of literature.3

A teacher of Children's Literature who was a
respondent to a questionnaire issued by the American
Library Association summed up very succinctly what teach-

ing Children's Literature meant to her:

Children's Literature cannot really be taught. It
is a process of instilling a knowledge of basic values

and at the same time creating an enthusiasm that will
endure through the years, keeping students reading,
seeking the best instead of the mediocre.4

lSusan Camp, "AV Media Support Children's Litera-
ture," Instructor (November, 1969), 64-66.

2Sheila Schwartz, "Introducing Literature Through
Film," Elementary English (March, 1971), 304-15.

3John Foster, "Audio-Visual Materials for Teaching
Children's Literature," Wilson Library Bulletin (October,

41pid., p. 158.
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Summarz

The teaching techniques which were used in this
study were that of an open classroom approach. The
literature that has been explored has emphasized that
this approach is flexible and adaptable to individual
teaching styles. The present researcher adapted the
techniques which seemed to be most feasible for this
study and combined them with the basis of the course--
instructional modules.

It was hoped by the researcher that a model of
teaching behavior would evolve which would be accepted in
a very positive way by the students. The literature
reiterates that college students react positively to
teachers who show concern for their students, who are
enthusiastic, and who have knowledge of their subject
matter. The literature also demonstrates that students
tend to teach the way they have been taught.

Researchers have shown the need for capable
teachers in elementary schools who are well-trained in
the content of children's literature. There has been
little written concerning the philosophy and techniques
of teaching Children's Literature courses on the college

level. The studies that have been done are involved with

course content and materials. There is an evident need,

then, for more philosophical studies in this area as well

as more descriptive studies of models for the teaching
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of children's literature. The present study has attempted

to present this kind of research.



CHAPTER III

DESIGN OF THE STUDY

Introduction

The educational strategies described in this

paper were undertaken from March 21 to June 10, 1971,

when this researcher taught Children's Literature (Ed

325¢) to undergraduates at Michigan State University.

It is set up on the basis of the following objectives:

To provide students with:

a familiarity with the literature that is
available for children

a set of criteria for evaluating the broad
categories of literature for children

a set of skills for using children's literature
in the total elementary school program

some methods for guiding children in their
study of literature

a wider knowledge of and a more skillful means
of appraising book illustrations

a general overview of significant contemporary
authors and illustrators of children's books

a sense of appreciation,_if not love, of the
best in children's books

ppo 75-

lCianciolo, "The Example is Vitally Important,"
83.
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Two basic strategies were used in order to accom-

plish the objectives cited above. First, to use a set

of instructional modules from which the students would

select and share learning experiences pertaining to some

aspect about literature for children. The modules were

developed originally by Dr. Patricia Cianciolo for Phase

II of the Behavioral Science Teacher Education Program

with Literature for Children as a "Scholarly Mode of

Knowledge.“l From that date to the time of this study,

the modules were edited, and numerous other modules were

added by several children's literature specialists at

Michigan State University.

Second, the overall instructional style of the
class was a "modified" open-classroom approach. That is,
class sessions were informal, student participation and
interaction were encouraged, activities and projects were

stressed, the teacher role was that of a resource person,

and individual learning styles were, as much as possible,

accommodated.2

1Patricia J. Cianciolo, "Literature for Children,"

Behavioral Science Elementary Teacher Education Program,
VoIl. 11, Project No. 89025, Contract No. OEC-O—5§§5§5-3314

(010) , Ooffice of Education, Bureau of Research (Washington,
D.C.: U.S. Department of Health, Education and Welfare,

1968), pp. 84-135.

2Kohl, Open Classroom.
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PurEose

The purpose of the study was to determine the
feasibility of using instructional modules in an actual
classroom situation, particularly when that classroom is
based upon the open-classroom instructional technique.
Thus, while "learning by objective" and the instructional
modules techniques are approaches sometimes criticized
because they seem to suggest overly structured and rigid
classroom situations, this study was intended to demon-
strate that learning-by-objective techniques, when applied
to teaching children's literature, can permit variations
in response and can be combined with open-classroom
approaches. And if these techniques could be demon-
strated to be successful, they might serve as a model
for use in other Children's Literature classes, both at
Michigan State and generally in other institutions of

higher education offering courses in the study of

Children's Literature.

Subjects

Thirty-three juniors and seniors who were majoring
in Elementary Education and were selected through the

standard university enrollment procedures served as

subjects of this study. These subjects represented a

cross-section of people who were enrolled in Children's
Literature (Ed 325c) at Michigan State University, spring

quarter, 1971. These students had no previous background
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in the subject of Children's Literature other than their
own personal childhood reading and their general experi-

ence, perhaps as parents or as older siblings who had

read to younger brothers and sisters. None of the stu-

dents had any formal teaching experience, although some

had completed student teaching. Thirty-one women and two

men participated in the study; that is, they were enrolled
in the one section of ED 325c Children's Literature,

which was used to determine the feasibility of the modular

approach in an open-classroom discussion.

Class Procedures

Modules
Each student was asked to complete during the

ten-week term at least one instructional module within
the following ten areas of children's literature:

l. Realistic Fiction

2. Picture Books

3. Historical Fiction

4. Biography

5. Informational Books

6. Folklore

7. Fantasy

8. Poetry

9. Motivational and Interpretative Activities

10. History of Children's Literature
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Each individual module included the following five

elements:
1. Objective
2. Experience
3. Materials
4. Level

5. Evaluation

1. Objective: Each module contains a statement

;
s

of the{purpose of the activity to be undertaken by the

student. This statement of purpose is the objective of

the module. The objectives are always stated with

specific outcomes in mind, so that when the student has

completed the module, he and his instructor can readily
determine through an evaluation process whether or not

the objective was attained.
2. Experience: The experience element relates
to the actual activity that the student is directed to

perform. In most cases the modules suggest several activi-
ties that will help the student attain the objectivg&
Possible experiences might suggest working with groups

of children, the use of audio-visual materials, and/or
perusal of children's books.‘ &he most important element

of the module is the objective--in other words, at the

completion of the module, one must ask if the student

attained the understanding or information contained within

the objective%
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3. Materials: The materials are suggested within
the module in a rather general way--that is, realistic
fiction might be suggested as a kind of material, but the
student would be free to select the appropriate titles for

himself. Sometimes specific titles are given as especially

good and appropriate for a specific objective, but nor-
mally choices are left up to the student. Extensive
bibliographies containing titles of books exemplifying
each type of literature and literary themes are also
available to the student, thus providing a wealth of
suggestions for the student to consider when completing
his modules. fcértain audio-visual materials are included

to be used to attain objectives, and these materials

might include tape-recordings, records, films, film-

strips, and other similar materials. 1In addition, pro-

fessional publications (articles, books, bibliographies,

etc.) on many aspects of children's literature are sug-

gested to the students. All of these materials were

Cun
readily available to the students in the Instructional

Resource Centeii
4. Level: The level element suggests the

approximate grade levels children would be, were they
interested in reading a particular literary selection

or engaging in a designated activity that involved the

use of literature.
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Evaluation: In the evaluation element of the

instructional module the specific task to be accomplished

by the student is defined. That is, the student is told

the details of the task he is to perform to obtain the

objective of the module. Therefore, the objective and

the evaluation elements represent essentially the same

statements.

The specificity of the evaluation element

allows both the student and the evaluator to ascertain

quickly and easily whether or not the objective of the

-
module has been reached&
-

The following are samples of instructional

modules:

OBJECTIVE:

EXPERIENCE:

MATERIALS:

LEVEL:

EVALUATION:

To become more familiar with film versions

of picture books. To recognize the many uses
that the teacher can make of the films. To
appraise the film versions of picture books
according to specific criteria.

View film interpretations of picture books.
Appraise the extent that each film version
is harmonious with the content, style, and
mood of the book itself. What would be
advantages, disadvantages of using this film
with children before or after they read the
book upon which it is based. Some films
available: "Time of Wonder," "Little Blue
and Little Yellow," "The Snowy Day," "This
is New York," "The Doughnuts," "Alexander
and the Car," "A Bell for Ursli," etc.

Films of children's literature available in
Instructional Media Center at Michigan State
University.

All grades

Films will be viewed and appraised according
to the following criteria: (1) version is
harmonious with the content, style, mood of
the book; (2) version is interesting, well
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presented, tastefully used and skillfully
produced; (3) version will fix the child's
impressions of the story and the art work
included in the book; (4) version will
idealize beauty and appreciation of art;

(5) version will take the reader beyond that
offered in the book; (6) version will moti-
vate child to read the book.

OBJECTIVE: To develop criteria for evaluating fantasy
(personification of inanimate objects and
animals) as a type of literature for children.

EXPERIENCE: Read at least one fantasy in which the
imaginary element is due to the personifi-
cation of inanimate objects and animals.
Evaluate the selection in terms of how well
it exemplifies each of the characteristics
of modern fantasy as a type of literature
for children.

MATERIALS: Any fantasy of this type.

LEVEL: All grades.

EVALUATION: Aspects considered will include internal
consistency exists within imaginary framework.
Impossible seems plausible. Particular
attention given to details of setting. Magic
is simple, completely matter of fact.

The instructional modules provided a set of
specific objectives to be accomplished by the students
enrolled in the course. They were designed to fulfill
several purposes. First, they were to provide for the
student a set of objectives stated in behavioral terms.

In other words, given the objectives at the beginning

of the term, the students knew at the outset specifically

what the expected outcomes of the course included--the

skills they were expected to acquire, the bodies of
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knowledge that were to be considered, and the basic con-
ceptual understandings they were to acquire.

Second, the modules were to provide for a
diversity of abilities and interests within a heterogeneous
university group. Given a set of definitely stated objec-
tives, the students were then provided with a structure
whereby each individual could accomplish the stated
objectives in terms of his interests and abilities and
talents.

Third, the modules contained activities designed
to elicit both cognitive and affective responses. It
must be pointed out, however, that though the affective
and cognitive domains have been separated by the taxono-
mists, in the study of literature these two domains are
not easily kept discrete. Nor should they be. Thus, the
instructional modules used in this study have been designed
to elicit both affective and cognitive responses, but not
necessarily in discrete ways.

Fourth, the modules have been constructed so that
they will call forth from the student both single re-
sponses and multiple responses. In other words, the
modules are intended to encourage both convergent think-
ing, and divergent thinking. 1In the case of the former,
factual answers are required. In the latter, the stu-
dents are in some cases expected to give a number of

possible answers. Therefore, in this sense, the students
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are expected to give fairly specific responses, but also

more creative and open responses.

Open Classroom

Parallel to the module approach to instruction

was the use of certain aspects of the open classroom.

That 1is,

the class was to demonstrate a combination of

instructional modules and the open-classroom technique.

The open-classroom approach is based upon the following

general assumptions:

1.

The instructor acts as a facilitator of classroom

activities, rather than a purveyor of information.

The emphasis is on interaction among the students
themselves, so that they learn from each other

rather than primarily from lecture presentations.

Individualized contributions are encouraged in

all activities.

The approaches are basically inductive in nature;
that is, students arrive at concepts and under-
standings through their own activities and

contributions.

Class sessions involve mainly small-group

activities.

Students are given an option of activities as

to how objectives may be reached.
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7. Both small groups and individuals learn from

multi-media presentations.

8. The instructor encourages student feedback
throughout the course in order to keep abreast
of the students' perceptions of class and

individual progress.
9. Students are involved in evaluation processes.

10. A variety of learning styles among the students

is acknowledged, encouraged, and accommodated.

Instructor

The instructor of the course was the present
researcher who had previously taught Children's Literature
but had not previously employed the procedures described
in this study. But in this study the researcher, as the
instructor, viewed her role in the class as a facilitator
of student learning and served as a discussion leader
with the class as a whole and in small groups. An attempt
was made to develop an instructional model for prospective
teachers to emulate in their dealings with their own
students. In essence, fhe researcher tried to demon-
strate the teaching of Children's Literature to a class
of prospective teachers who would, in turn, adopt these
methods in their own teaching experience. 1In short,

example was to be stressed over precept.
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Classroom Activities

Classroom activities were conducted in an open
and free way with the encouragement of individual response
and pursuits. An attempt was made to set the class tone
in the initial class meeting with a demonstration of the
Hilda Taba method of discussion, in which an open, yet
focused, question drew forth a variety of responses with
the leader taking a completely non-judgmental role.l
The question asked was: "What comes to your mind when
you think of children's literature?" All of the responses
were listed on the board, and they covered a wide spectrum
of attitudes, biases, and information. Use of this par-
ticular strategy is especially helpful in gaining broad
class participation in a discussion. The leader accepts
all responses and the students feel free to contribute
to a discussion which lacks the restraint of "right and
wrong" answers. Group discussions generally followed
this pattern throughout the term. That is, the dis-
cussions were designed to allow the free flow of ideas
among the students with common learnings occurring through
an inductive method.

General class discussions always were based on
children's books, with both the instructor and the stu-

dents contributing specific examples. That is, when a

lyi ing tegies for Developing
Hilda Taba, Teaching Strate .
Children's Thinking: Teacher's Manual (Miami: Institute

for staff Development, 1970).
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general area of literature such as realistic fiction was
discussed, books which represented examples of this area
were read and shared by the class members. Films illus-
trating methods of guiding children's reading or children's
books on film were used to enhance group activity in the
area of picture books, informational books, folklore, and
poetry. Other common learning experiences occurred with
outside speakers, including a group of high school stu-
dents who demonstrated their project of telling folktales
to elementary school children. The instructor demon-
strated methods of working with children and books by
using the class itself in role-playing situations.

Small group activities were used extensively, as
this technique is the essence of an open approach to
teaching.l Students gathered in small groups to share
their reading with each other. They also met in pairs
to interview each other and prepare biographies written
in the style of a children's biography. Small groups
were also formed to formulate plans for motivational and
interpretative activity modules as a cooperative effort.
These modules were then presented to the group as a whole
and called forth a maximum effort in terms of group

planning and creativity.

1Kohl, Open Classroom.
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Student Responsibilities

Each student was asked to keep a journal of his
responses to each piece of reading done. He was asked to
respond in a personal way, much as he might request from
his own students later on. Each person was also asked
to record in the journal his response to the class
activities in which he had participated. In other words,
during the quarter that they studied children's literature,
the students kept a running written account of their own
unique contributions to the class in terms of materials,
presentations, and interactions.

In addition to the journals, each student completed
ten modules. These were the suggestions for independent
study; as many as fifty options within a given area of
study were offered. The student selected the option
that interested him and he completed the objective as

directed.

Evaluation of Students

Each module was evaluated by the researcher in
terms of the quality and depth of response. A scale of
one to five was used. An objective that was fulfilled
making maximum use of materials and a complete evaluation
technique would have rated a superior score. Those stu-
dents who fulfilled the minimum expectations of the module
would have received approximately a three. Any student

who failed to fulfill the objective in any way received
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a lower score. The total number of scores were tallied
at the end of the course and this portion of the grade
was determined.

The students did not receive a number or letter
grade on the journal itself. Rather extensive written
comments which indicated areas in which he might do more
thinking, reading, or responding were written on each
student's journal by the researcher. The researcher
entered in her own records some written comments about
each journal.

Although grades were not given on the journal,
each time the researcher read the journals, she recorded
in her own files her overall judgment of the student's
work. Her judgments were recorded in terms of superior,
average, or below average. The students knew they were
being evaluated in this way and realized that the written
comments reflected what the instructor's overall judgment
would be. The students knew that the journals were to be
evaluated in terms of their open and personal responses
to all aspects of the class--procedures, the instructor,
Classmates, reading, and discussions.

The joint scores achieved on the journals and
on the modules were tallied to determine an approximate
grade. Each of the two elements (modules and journals)
were equal factors in the evaluation. Class participation

was another factor. That is, a student gained a higher
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grade if he had been an active and productive class
member.

The students took an active part in this evalu-
ation system. They were aware throughout the term that
they would be responsible for suggesting, on the basis
of their modules, journals, and contributions to class,
their final grade. This was to be a number evaluation
supported by a written rationale. The journals were of
great importance in preparing this rationale as it pro-
vided the students with a review of their activities

throughout the term.

Materials

All forms of media were used to facilitate the
learning of children's literature and realization of the
major objectives of the course. The modules employed the
use of slides, tapes, filmstrips, records, video tapes,
magazine articles, and a great variety of children's
books. Frequently, these materials were also used by
the entire group through the common learning experiences
they had during discussions and demonstrations. Students
were encouraged and did use many kinds of materials dur-
ing small and large group efforts. These materials
included many children's books as well as great numbers
of visual aids created by the students when they prepared
the motivational and activities that were designed for

use with children in elementary and junior high school
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classrooms. The researcher often shared the very latest
in materials relating to children's literature which were
not always readily available to the students using the

local school and public libraries and Michigan State Uni-

versity Resource Center.

Evaluation Procedures

The basic purpose of this study was to explore
some means of using a set of instructional modules in an
actual university classroom situation when teaching
Children's Literature. Essentially descriptive in nature,
the study was to focus more on a presentation of the
various technigques used with the teacher education stu-
dents studying children's literature than on a formal,
statistical evaluation of hypothesized results. However,
certain evaluation procedures of an informal nature were
carried out in order to determine in a general way how
successful the teaching techniques seemed to be. These
procedures may be summarized as follows:

First, an attempt would be made to ascertain the
extent to which the students had achieved a certain level
of information about children's literature as a result of
the instructional techniques that were implemented by
the researcher.

Second, an attempt would be made to ascertain the
students' attitudes toward the instructional modules them-

selves as a means to study children's literature.
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Third, an attempt would be made to ascertain the
students' general attitude toward children's literature--
the assumption being that if the students seemed to carry
away from the course positive attitudes toward children's
literature, then one might postulate that the instructional
methodology had been somewhat successful.

These three means of evaluation will be discussed
in more detail below.

The Children's Literature
Multiple Choice Test

One might argue that it may be more important for
students to carry away from a course of instruction posi-
tive attitudes about the subject matter covered than a
given portion of knowledge about the subject itself.
Specific information soon goes out of date and is quickly
forgotten by the learner while positive attitudes may
tend to be more enduring and will tend to make the learner
want to continue to learn. Others would probably claim
that students should complete a course of instruction
with both positive attitudes toward the subject matter
and a certain amount of specific knowledge. 1In this
study, while the greater emphasis was placed on encourag-
ing positive attitudes toward children's literature, it
was also considered to be important and desirable that
the students complete the course with information about

children's books. For this reason a Children's Literature
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Multiple Choice Test was given to the students at the end
of the term in order to get some indication of whether or
not the students had acquired some specific knowledge
during the course of their study of children's literature.

The Children's Literature Multiple Choice Test
was an objective, teacher made test given previously in
Education 325c at Michigan State University. The test
contained sixty-five items. The items required, in the
main, factual recall. The test was administered to the
students at the end of the term in order to determine if
the average score attained by the group would be approxi-
mately that which an instructor might expect from a group
that had received more traditional instructional tech-
niques.

The students were not told that they would be
given the test, either at the beginning of the term nor
on the day preceding the administration of the test. When
they were given the test, they were told that this was
the usual "Education 325c" test, but that since no attempt
by the researcher was made during the term to focus on
specific books or content reflected in the instrument,
the grades earned on the test would in no way affect
their grades. As a matter of fact, the students were
told that the researcher would not even look at the test
until she had submitted the final grades to the Dean's

office. 1In addition, the researcher did not examine the
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test at any time during the term. Nor had she ever used
this particular test in any class she had instructed
previously. Thus, there was no possibility that the
researcher was directly or indirectly "teaching to the
test."

The question was, "Do students who are taught
children's literature by means of instructional modules
in an open classroom situation seem to do about as well
on a test that was used in Ed 325c when more traditional
teaching methods were used?"

After the final grades had been submitted, the
researcher scored the tests and then calculated indi-
vidual test grades on a percentage basis. A student who
made no errors on the sixty-five item instrument would
receive a score of 100 per cent; a student who made ten
errors would receive a score of 85 per cent; and so forth.
After calculating the individual percentage scores, mean
and median scores were derived. No letter grades were
determined. Nor was there any attempt to arrange the

scores according to a "normal" curve.

Attitudes Instruments

The major concern of the researcher in terms of
the evaluation process focused upon the attitudes that
the students carried away from the class: their attitudes
toward both the instructional modules and children's

literature in general. 1In order to determine these
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student attitudes, three instruments were devised: (1)
the Module Rating Form, (2) the Student Attitude Instru-
ment, and (3) the Journal Evaluation Instrument. These
will be discussed below.

1. The Module Rating Form consisted of four
items designed to elicit from the students their attitudes
toward the modules. Since the course was designed to
explore the feasibility of using a set of instructional
modules in a Children's Literature class, the students'
attitudes as reflected in this instrument should be con-
sidered quite crucial. The Module Rating Form contained
the following items:

1. The modules were interesting to do.

2. Their objectives were clear.

3. They motivated me to read and evaluate
children's books.

4. I recommend that they be retained as a part

of this course.

The students were asked to respond to these items on the
basis of a Likert-like scale; that is, they were asked to
indicate that they strongly agreed (SA), agreed (Aa),
neigher agreed nor disagreed (N), disagreed (D), or
strongly disagreed (SD). The instrument was administered
at the end of the term. Following is the instrument as

it was given to the students.
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Please rate the following four statements on the basis

of the following scale:

SA Strongly Agree

A Agree

N Neutral (neither agree or disagree)
D Disagree

SD Strongly Disagree

1. The modules were interesting
to do.

2. The modules' objectives
were clear.

3. The modules motivated me to
read and evaluate children's
books.

4. I recommend that the modules

be retained as part of this
course.

General comments:

Name:

SA

SA

SA

SA

SD

SD

SD

SD
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For each of the items, five percentage scores
were derived: the percentage of students who indicated
SA, the percentage of students who indicated A, the per-
centage of students who indicated N, the percentage of
students who indicated D, and the percentage of students
who indicated SD. Thus, percentage data would be calcu-
lated for each of the items. 1In addition, average per-
centages for all four items was determined. 1In other
words, on the basis of all four items, the percentage of
the students that indicated SA, the percentage who indi-
cated A, the percentage that indicated N, the percentage
that indicated D, and the percentage that indicated SD
were determined. These latter data would indicate the
students' attitudes towards the modules as a whole, based
upon their responses to the total instrument.

2. The Student Attitude Instrument was con-
structed so as to ascertain the students' attitudes toward
children's literature in general and toward certain
related topics, such as the art work in children's books,
the language used in them, and so on. 1In addition, one
item in this instrument related to the modules. This
item was included not only in order to provide an addi-
tional measure of the students' overall attitude, but
also to verify the results on the Module Rating Form.

In other words, did the students respond about as nega-
tively or positively toward the modules on an open-ended

instrument, as they did in the Module Rating Form?
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Also, one item was designed to ascertain the students'
attitudes toward their classmates in the course, since
this attitude might indirectly, at least, suggest their
overall attitude toward the course and to children's
literature.

This attitudinal instrument was in sentence-
completion form and was administered at the end of the
term. The twelve items contained in it are as follows:

1. Children's Literature is . .
2. Art work in children's books is . . .
3. Instructional modules are . .
4. Children's poetry is . . .
5. Picture books are . . .
6. Language in children's books is . . .
7. Education 325¢c is . . .
8. Options or choices of study areas are . . .
9. Children's books are . . .
10. Realistic books are . . .
11. Children's authors are . .

12. My classmates in 325c are . . .

In order to evaluate the students' responses on
this instrument, three judges were chosen to evaluate
each student response in terms of whether it seemed to
be Very Positive, Mildly Positive, Neutral, Mildly

Negative, or Very Negative. One judge is the Director
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of School Libraries in Lansing, and two judges are staff
members in the Michigan Department of Education.

The judges' ratings were evaluated in two ways:
First, for each item, the total number of student responses
an individual judge had placed in one of the five cate-
gories was determined. Percentages for each of the cate-
gories on each of the items and for each judge were then
determined on the basis of thirty-three, the total number
of students. These five percentage figures for an indi-
vidual judge indicate the percentage of students who,
according to his judgment, responded in either the VP, P,
N, MN, or VN category. When these figures were determined
for each of the three judges, their averages <ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>