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ABSTRACT
AN ANALYSIS OF CERTAIN FACTORS LEADING
TO THE PREDICTIBILITY OF SUCCESS AND
FAILURE IN ELEMENTARY STUDENT TEACHERS
by

Garth Edward Errington

Purpose of the Study:
The purpose of this study was to examine the validity of certain

predictive factors and instruments which would allow for the prediction

of the degree of success or failure in student teaching.

Population and Testing Instruments:
The population involved in this study consisted of two hundred

elementary education majors who completed their professional education
courses and their student teaching at Michigan State University.

The study sample in this investigation completed the Student

Personnel Inventory, the Persona]l Teaching Evaluation, and the pdwards
Personal Preference Schedule at the beginning of their professional
education courses. The study sample repeated the Personal Teaching

Evaluation and the Edwards Personal Preference Schedule near the end
of their student teaching experience. Each student in the sample was

tested with the Michigan State University Orientation Tests upon their
admittance to the University.



Findings:
1.

3.

Se

A correlation coefficient of .327 between college grade-
point averages and the degree of success or failure in

student teaching is significant.

A student teacher's scores on the Freshman Orientation Tests

were not statistically significant relating to Vocabulary,
Information, and Arithmetic. However, the portions of the
tests devoted to English and Reading were significant to the

degree of success or failure in student teaching.

There is statistical significance between the socio=-economic
status of the parents of college students and their degree

of success or failure in student teaching.

There is no statistical significance between those students
who graduated from a non-public secondary school and the

degree of success or failure in student teaching.

There 1s no statistical significance between the transfer
student and the student who has completed undergraduate
work at Michigan State University and their degree of

success or failure in student teaching.

There is statistical significance between the self evalu-
ations of the student teacher both preceding and during

student teaching and the degree of their success or failure,
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There is a statistical significance between some of the

fifteen personality need items of the Edwards Personal

Preference Schedule and the degree of success or failure

in student teaching. Hypothesis I-G is disproved at the
«05 level of significance by such needs as "Achievement,"
"Order," and "Heterosexuality". "Deference," "Exhibition,"
"Affiliation,"™ "Intraception," "Succorance," "“Abasement,"
"Nurturance," and "Change" are significant at the .0l level

of significance.
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CHAPTER I

STATEMENT OF PURPOSE

This study seeks to discover the degree of validity of certain
factors and instruments which might relate to the prediction of
success or failure in student teaching. Relationships between such
factors as; academic ability, personality needs, socio-economic
status, high school experience, higher education transfer data, and
student teacher self-perception, will be explored. The availability
of more objective data in teacher preparation programs would enable
colleges and universities to be better able to screen, counsel and
Place elementary education majors prior to student teaching. College
faculty members, student teaching co-ordinators, and supervising
teachers are continually searching for information and evidence
which would permit the identification of potential strengths and
weaknesses in elementary teaching conditions. If objective data
proved to be significant in its predictability, it might be possible
to counsel prospective teaching candidates into those experiences
that could enhance and develop their professional competencies before
and during their student teaching.
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BACKGROUND OF THEORY

The process of student teaching has been perceived as the "cap-
stone" experience of undergraduate preparation in teacher education
by the large majority of teacher education institutions. Though the
structure of this experience differs greatly from institution to
institution, the basic objectives are primarily the same. The objec=
tivasl of student teaching might be listed as follows:

1. Provision of an opportunity to develop and refine

teaching skills.

2, Provision of an opportunity to learn the role

expectations of teaching.

3. Provision of an experience to cushion against the

"reality-shock® of teaching.

L4, Provision of an opportunity to relate theory to

practice,

5. Provision of an opportunity to eliminate the unfit,

6. Provision of an opportunity to identify those

factors that lead to the development of excellence
in student teachers.

Although the last two points on this list will receive the primary
emphasis in this study, the other items will receive perfunctory atten-
tion.

Student teaching has indeed become the clinical experience within
the framework of the teacher preparation program, If the student teach-
ing experience as "capstone™ concept is to reach its greatest potential,
then it is imperative that the college faculty members who are respon-
sible for the undergraduate programs in teacher preparation have as

much valid information as possible concerning the student. With e¢limbing

lThose objectives were extracted from comments of supervising
teachers in a seminar for supervising teachers in Flint, Michigan,
January 19, 1964,






college enrollments, it 1s becoming much more difficult to rely on
totally subjective recommendations based on personal interaction
between undergraduate students and faculty members. The ability to
counsel, place, and evaluate student teachers properly is of grave
concern to many who perceive the problem of insufficient information
as being the key to a richer program in teacher education.

In this study, student teaching will be considered that part
of the teacher preparation program designed to give prospective
teachers an opportunity to examine their attitudes, expectations,
and practices with regard to the many roles of the teacher. This
functional definition can best be illustrated by selected passages
from a Michigan State University, College of Education bulletin
entitled, A Description of Michigan State's Full-Time Student

8acC &M o

One of the most important advantages of the resident program

is that students can see first-hand and have a part in the

development of a continuous teaching program for pupils,

They can observe from a good vantage-ground how different

phases of the curriculum are related, what kinds of emphases

are important in a sequential program of teaching, and the
inter-relationships of one classroom to the total program of
the school.

Student teachers get to know their pupils better by being

with the group a longer time. They study the backgrounds

of their pupils, they have more time for understanding and

helping to diagnose difficulties of children, and they are

able to offer more effective guidance and counseling since
they are with their groups full-time during the term.

Problems of teaching and methods of solution become immedi-

ately more realistic as (the) student teacher .... tackle(s)
these .... in a real public school setting.
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He finds out, by 1iv}ng the 1life of a teacher, just what the
Jjob of a teacher is.

In summary, the student teaching experience will be defined in
this study as a 1ife-like, on-the-job experience, as well as an ideal
laboratory for observation of performance which will reveal the atti-
tudes, the skills, the natural and the learned traits which are con-
sidered essential in the make-up and function of a qualified teacher.

The need for proper guldance, placement, and evaluation of college
students in any field is usually considered accepted policy. "The
right of institutions and the profession to identify, select, or re-
tain persons for teacher preparation and for its practice is also sel=-
dom questioned today.”3 In 1967 these factors were phrased in a slightly
different way by the Joint Cormittee on State Responsibility for Student
Teaching while developing the rationale for their establishment.

1, Student teaching is almost universally accepted as the
most important segment of teacher preparation.

2, Student teaching is the one part of professional preparation
which is shared by the public schools and institutions of
higher education without clear-cut lines of responsibility.

2) pescription of Michipan State's Full-Time Student Teaching
Program,Michigan State University, College of kducation, (September,
1963), pp. 1, 2, 4.

3Margaret Lindsey, Editor, "Report of the Task Force on New

Horizons in Teacher Education," New Horizons for the Teaching Pro-
fession, Washington, D. C., (1961), pp. 162,

Note: The Michigan State University, College of Education Elementary
Education Program is utilized as a primary source of reference since
it is within this setting and according to its formal requirements
that this investigation is being conducted.






3. The new concept of student teaching is much more dynamic
and inclusive than the old one. It includes not only
practice, but diagnosis, analysis, and synthesis in new,
complex clinical situations.”

However, the factors upon which guidance, placement, and evalua=-
tion have been based, in teacher preparation programs, have been
largely supposition, generalization and guesswork in terms of their
validity.

The guidance and placement of student teachers is an area which
has been notably lax in its unstructured approach toward identification
of those factors which may give some assistance in predicting potential
failure and success in its phase of the total teacher preparation pro-
gram, Factors, such as academic ability, personality needs, socio=-
economic status, and accuracy of self-perception need considerable
probing and research as keys to selecting, guiding, placing and eval=-
uating the degree of success and failure in teacher education.

BEducators and layman have, for many years, asked teacher education
institutions to accept more and more responsibility in all phases of
their preparation programs. Various recommendations, such as the ones
coming from organizations like the National Commission on Teacher Educa-
tion and Professional Standards in their meetings at Bowling Green (1958),
Kansas (1959) and San Diego (1960) have differed little from those coming
from the 1946 meeting of the American Council on Education. The Council
on Educatioﬁ professional and lay committee of the mid-forties impressed

their challenge of responsibility to teacher education institutions in

the following manner:

i
Joint Committee on State Responsibility for Student Teaching, A

New Order in Student Teeching, National Commission on Teacher kducation
and Professional Standards, National Education Association, (1967), pe. l.







l. Each institution engaged in teacher education has there-
fore the responsibility of selecting from among students
who wish to prepare for the profession only those who
show reasonable promise of developing into satisfactory
teachers.

2, Selective judgements need to be guided by a clear and
broad concept of the characteristics of good teacher
with due allowance for individual differences and the
advantages of variety by a careful consideration of
what college is capable of contributing to the develop-
ment of such characteristics, and by a wide spread of
information regarding each candidate, his history, his
present status, and his promise.

3. In judging & candidate, various factors need to be taken
into account, including physical and mental health,
vitality, intelligence, academic accomplishments, other
abilities, breadth and character of interest, human
qualities XX

L4, The selective process should be a continuous one, with a
wide range of reliable evidence available when the candi-
date is first admitted to teacher education. However,
cases should be reconsidered periodically in the light of
accumulated facts and insights.)

Other educators have become even more specific in their charges to
colleges and departments of education in the area of identification and
screening in teacher education. Determining a person's readiness for
student teaching should involve much more than checking credits to see
if he has successfully completed the prerequisite courses. A careful
assessment of his personal qualifications should be made.

His success in student teaching == his development of pro-

fessional competence == depends as much on his emotional

maturity, personality, empathy level, sub=-cultural toler-

ance, and skill in interpersonal relations as it does on the

quality of the program. The profession must begin to

struggle with the difficult problem of describing the teach-
ing act and identifying those personal qualities, technical

5American Council on Education, The Improvement of Teacher Education
Wlshington, D. Co, (19"6), PPe 7’4'.



skills, and foundational concepts needed by a teacher.

Only when this is done will anyone be able go evaluate

a student's readiness for student teaching.

PROCEDURES USED IN THE STUDY
| This study 1s concerned with the discovery and degree of validity
of certain predictive factors and instruments which might give further
sustenance to the search for factors related to predicting success and
failure in student teaching.

The population used in this study consists of two hundred elemen-
tary education majors who took their professional educatlon courses
arnd their student teaching at Michigan State University between January,
1962 and March, 1963.

The study sample in this investigation was given the Student Per-
sonnel Igventogz,7 the Personal Teaching gvaluation,8 and the Edwards
Personal Preference §chggule9 at the beginning of their professional
education courses. The study sample repeated the Personal Teaching

Evaluation and the Edwards Personal Preference Schedule near the end

6Joint Committee on State Responsibility for Student Teaching,

@0 m., Pe 10

7A three page questionnaire containing twenty-eight questions

concerning personal information such as name, age, educational
history, parents occupation, etc. Each student in the sample com=-
pleted this form. A copy may be found in the Appendix,

8An elght page evaluation form designed to help discover the
student’s self-perception of his potential effectiveness as a teach-
er. Each student in the sample completed this form twice. A copy
may be found in the Appendix.

9A two hundred twenty-five item schedule designed to provide
quick and convenient measures of a number of relatively independent
normal personality variables., Each student in the sample completed
this form twice. This schedule was developed by the Psychological
Corporation, New Yorke A copy may be found in the Appendix,
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of their student teaching experience., Each student in the sample was

given the Michigan State University Orientation Tests? upon admit-

tance to the University. Student teaching at Michigan State Univer-
sity is usually scheduled either at the end of the junior year, the
first quarter or the second quarter of the senior year, for a period

of ten to fourteen weeks on a full time basis,
STATEMENT OF HYPOTHESES

This study has been designed to test the following:

Hypothesis I-A There is no significant relationship between
college grade-point average and the degree of
success or fallure in student teaching.

Hypothesis I-B There is no significant relationship between
freshman orientation scores at Michigan State
University and the degree of success or fail=-
ure in student teaching.

Hypothesis I-C There is no significant relationship between
the socio-economic status of the parents of
college students and the degree of success or
failure in student teaching.

Hypothesis I-D There is no significant relationship between
those students who graduated from a non-public
secondary school and the degree of success or
failure in student teaching,.

Hypothesis I-E There is no significant relationship between
the transfer student, and the student who has
completed undergraduate work at Michigan State
University and their degree of success or
failure in student teaching.

Hypothesis I-F There is no significant relationship between
4 the self evaluations of the student teacher's
potential before and after the student teach=-
ing experience and the degree of success or
failure in student teaching.

loThe three tests from the University Orientation Jests used in

this study are the MSU Placement Test, the MSU Arithmetic Proficiency
Test and the MSU Reading Test. A descriptlion of the use of these

tests may be found in the Appendix,






Hypothesis I-G There is no significant relationship between
certain personality factors as measured by the

Edwards Personal Preference Schedule and the

degree of success or failure in student teaching.

A null construct for each hypothesis is used in this study in an
attempt to control any preconceived prejudices on the part of the
researcher. However, if any of the hypotheses in this study prove to
be statistically significant, then it would be the responsibility of
teacher educators to take into consideration in the validity of the
instruments and the information for use in identifying, selecting,
retaining, placing, and evaluating their teacher education candidates.

T. M. Stinnett emphasized this need fifteen years ago when he

wrotes

The next decade ahead will provide a favorable setting for
the validation of instruments and techniques of selection.
With steadily increasing enrollments and demands for new
teachers, placement will generally equal the total product
of an institution = good, bad, or indifferent. Here is the
opportunity to subject what we know about selection and re-
tention, or think we know, to the acid test of trial amd
error. In the near future then, we should be in a position
to apply universally with effectiveness and fairness, the
results of a decade of patient and thorough research. Added
to the consdderable body of knowledge we have already, any
new information should enable us to apply the quality
approach to teacher education.ll

However, 1little has changed. The same needs Stinnett wrote of in
1954 are present today. As Stinnett and his co-author G. K. Holdenfield
expressed it in 1963

There must be early identification of prospective teachers,

selectlive recruitment and admission standards, and effective
guidance policles-=~this means weeding out the incompetent

uT. M. Stinnett, "Selection in Teacher Education,”™ Journal of
Teacher Education, Volume 5, (December, 1954), pp. 262,
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as well as attracting the most able.12

There 1s a level of competence below which no one should be
allowed in a classroom. There are incompetents in every
field. An incompetent plumber may flood your basement. An
incompetent mechanic may ruin your car. But, an incompetent
teacher can ruin the education of thousands of children. The
guldance process has the obligation to recognize students who
are improperly or wrongly motivated or who have no motivation
at all; such students might be_called from the ranks before
they get to their senilor year.

We find.these concerns voiced by Arthur Combs who suggests thateeses

Some of the improvements we seek in education can be brought
about by spending more money, by building better schools, by
introducing new courses of study, new standards, or new equip-
ment. But the really important changes will only come about
as teachers change, Institutions are made up of people, and
it 1s the behavior of teachers in classrooms that will finally
determine whether or not our schools need or fail to meet the
challenges of our times., It is at the source of supply=-- in
our teacher education programs-- that review and innovation
are most critically called for if we are to bring about im-
provements we need in education. ¥

ORGANIZATION OF THE STUDY

Chapter I is concerned with the rationale of the study and a state=-

ment of hypotheses. Chapter II contains a review of the literature re-

lating to this study. In Chapter III a fuller description of the study

will be presented as well as an examination of its scope and limitations.

Chapter IV is devoted to presentation and analysis of the data., Chapter

V contains the interpretation of the data and its specific implications

for teacher education.

12

G. K. Holdenfield - T. M. Stinnett, The Education of Teachers,
Conflict and Consensus, (Prentice-Hall, Ince., 1963), PP. 43«

3mid., pp. 52
luArthnr W. Combs, The Professional Education of Teachers, (Boston,

Allyn and Bacon, Inc., 1965), p. V.
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CHAPTER II

REVIEW OF LITERATURE

The purpose of this chapter is to review the literature relating
to the process of identification, selection, and predictability of
the degree of success of candidates in teacher education. Included
in this review are several studies dealing with academic ability,
personality, socio-economic factors, and transfer data contributing
to the degree of success or failure in student reaching.

Criteria for identification, selection, and predictability are
many. In tetal, they present a mesaic of the individual personality,
ability, preparation, and eavironmental experiences. Therefore,
realising the importance of these factors, many institutions of higher
learning have let their support to considerable research in many of
these areas.

PERSONALITY FACTORS AS PREDICTORS OF
SUCCESS IN STUDENT TEACHING

The importance of personality in teaching goes almost unquestioned
teday. Therefore if better teachers are to be trained and employed in
our schoals, more attentien must be paid to personality factors in
their nloction.l

1l
Sister Mary Amatore, OSF, "Similarity in Teachers' and Pupils®

Personality.® Journal of Psychology. (January, 1964), XXXVIL, p. 75.

-11-
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Nearly all other professions and industrial complexes of our
modern world, as well as education, have been vitally interested in
personality factors as they relate to success in one's vocational
choice and te development and use of reliable personality instruments
teo measure these factors,

Investigations by He C. Hunt? in industrial plants in 1935, led
him to report that personality factors affeoting personal qualities
were the causes of 90 per cent of the job separations in 76 corpora-
tions, Wauon.3 sumarizing the educational implications of studies
reported by Roethlisberger and Dickson in their book, "Management and
the Werker,” Cambridge: Harvard University Press, 1939, suggested
that acceptance and application of some ef the principles relating to
the development of good interpersonal relations (personality facters)
would result in marked improvement in the teacher-learner situation.

In his summary of investigations dealing with the measurement

and prediection of teaching efficiency, Bn'ru

reported more than 200
references to positive relations between personality charecteristics
and some criterion of teaching success. Jo negative correlations

were found, and all but 29 were significantly different from zero.

24, C. Hunt, "Why People Lose Their Jobs or Aren't Premoted,®
Persennal Jowrnal, (1935-1936), Vel. 14, p. 230.

3. Watson, "The Surprising Discovery of Morale,” Progressive
BEd., (A%42), XIX p. 39.

“'A. Se Barr, "The Measurement and Prediction of Teaching

Efficiency. A Sumary of Investigations,” Jowrnal of Experimentsl
Bducatien, (1948), XVI, pp. 203-283.
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However, many of the significant correlations were very small. Des-
pite the small significance, Barr felt that this could be easily
explained by his use of a small population.

Barr also listed in this summary some 80 correlations between
commercially prepared personality tests and various criteria of teach-
ing efficiency, many exceeding .40. He concluded that "by and large,
the overall picture and future for the measurement and prediction of
teaching efficiency and its prerequisites seems promising.'5

Martin'36 study at the University of Texas using the California
Personality Inventory pointed out the fact that the Elementary Educa-
tion Student Teachers in his experimental group revealed significant
relationships between students labeled with a sense of well being and
responsibility and the fact that they behaved in a predictable fashion
as teachers. The pattern of these persons in the classroom was des-
cribed as warm, outgoing, intelligent, effective, and creative.

Gough and Pemberton agree in part with what Barr's studies seem
to indicate,

The importance of personality characteristics for tasks in-

volving personal interaction, leadership, and social under-

standing is uncontestable., The difficulty in utilizing a

principle such as this lies more in devising techniques and

methods for its adequate application than in proving the

truth of the basic assumption. Advances in the methodolgy

of personality assessment and evaluation have yielded various

instruments ghich show promise of overcoming this technologi-
cal barrier.

5;2”., Pe 2260

6Clyde Martin, "Emotional, Social and Pscyhological Make-up of the
Teacher and Its Relationship to Teaching," Childhood Education, Vol. 44,
(December, 1967), pp. 235-238.

7Harrison Gough and William Pemberton, "Personality Characteristics

Related to Success in Student Teaching," Journal of Applied Psychologye.
XXXVI, (October, 1952), p. 309.
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One of the instruments of personality measurement is the Edwards

Personal Preference Schedule. Sheldon8 in his validity study recom-

mends the use of the Edwards Personal Preference Schedule with teach-
ors and student teachers on the assumptions that: "good teachers
poséess a particular personality structure and that many of these
facets can be measured.”

He also found in his study that those who were high in warmth or
friendliness, as compared with those who were low, not only were signi-
ficantly higher in intelligence and lower in authoritarianism but also
expressed a significantly higher need for ®"Affiliation" and a lower
need for "Succorance",

Another study completed in 1957, which supported Sheldon's assump-

tias concerning the use of the Edwards Personal Preference Schedule,
was that of Jackson and Guba which concludes

eeoethat a high score on any of the fifteen needs measured
by the Edwards Personal Preference Schedule, indicated that
the subject tended to choose activities associated with
that need in preference to activities designed to reflect
other needs. The format of the instrument requires the
respondent to choose between two activities in each item,
Thus, from the standpoint of need structure, the quality
which seems to characterize teachers as a group is their
high deference, orderliness, endurance, and their low
exhibition and heterosexuality,

8Stephen M. Sheldon, Jack M. Cole, and Rockne Copple, "Concurrent

Validity of the Warm Teacher Scales®, Journal of Educational Psychol=-
ozy, L, No. 1, (1959), pp. 37-40.

9Philip W. Jackson and Egon G. Guba, "The Need Structure of In=-
Service Teacher and Occupational Analysis,® School Review, LXV, (April,

1957), pp. 176-191,
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Lunmneborg = Lunneborg found that academic achievement for college
stadents appeared to be associated with needs for "Achievement® and
"Intraception® and low need for "Abucuont".lo

(Quotation marks are used around the persenality needs whenever

they are used in this study to remind the reader that they are

representative words and not full explanations, Complete
descriptions can be found in the Appendix,)

Further studies dealing with personality measurement of teachers
reveal varying degrees of accoptmei and rejection of the degfee of
validity of these instruments, Getsels and Jacksenll for example,
published a review which 1ndieaud that studies wsing the Edwards
Personal Preference Schedule with teachers were too few as yet to
Justify any eonclusions concerning the ultimate usefulness of the
instrument. However, they felt that one obvious advantage of this
instrument over ether personality instruments is that it is derived
from a well known conceptual formulation (Murray's Need System) to

which empirical findings may readily be related.

1911 ¢ford Lunneborg and Patricia Lunneberg, "EPPS Patterns
in the Predictien of Academic Achievement®,
Psychology, Vol. 14, No. 4, (July, 1967), pp. 389-390.

11;, W, Getsels and Philip W. Jacksom, "The Teacher Personality
and Characteristics," ) s Ameriean
Edwcational Research Association, (1959), ppPe -547,
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Langlz in his study concerning motives of students deciding upon
teaching at the secondary or elementary level concluded that "nurtur-
amce” is significant in the choice of elementary teaching. preferences
and that “"achievement® is relatively less important. For students
choosing to teach in secendary schools, the order ef importance is
reversed. Employing the Eiwards Persopsl Preference Schedule, South-
worth!> nade a breakdown of elementary teacher preparation into upper
and lover levels., He discovered that those students preparing for the
lewer elementary grades (X-3) were characterized by s greater meed for
®abasement,® %affiliation," "succorance,” and "murturance;® whereas
those selecting uwpper elementary grades (406) revealed the need for
®achievement,® "aggression,” and "u:hibition".

Garrison and Scott'sm study analyzed the persenal needs of
studenats who were preparing to teach at one or more levels within
the spam frem kindergarten through high school, The studeats were
thea classified into five teaching areas: (1) lower elementary,

(2) upper elementary, (3) generel secondary, (4) nongeneral secondary,
and (5) special education. Those studemts planmning to teach at the
generel and nongeneral secondary level were further divided according

lzGorhu'd Lang, "Motives in Selecting Elementary and Secondary
School Teaching,” Journal of Experimental Educatien, XXIX
(September, 1960), pp. 101=104,

13Hor‘l:am C. Southworth, "A Study of Certain Personality and
Value Differences in Teacher Education Majors Preferring Early and
Later Elementary Teaching Levels,” (Unpublished Ph.D. Dissertation,
Michigan State University, 1962),.

14%arl C. Garrison and Mary H. Scott, "The Relationships of
Selected Personal Characteristics to the Needs ef College Students
Preparing to Teach®, [Educatiopal and Psychologicsl Measurement,



. . FPN
N . ’ .
“ o .
: Lot
- . e
- .
. . ,
N Y .
-, &y
e
. . -
. ~
, .
.
B . R
PR . [
PN : - - »
. ) . Vo
. L

o

. eme

,“"'.
s
’ .
ta

.

- f
e
'
.
a
1
*
°
T
L]

"o o
oo .
L hadd
[ ¢
.
¢ .
v
L
Coor
S
3 -
iy
o
S
o
PRV
taow

e °
IS .
H .

:
()
A}

S N

PR
4 R .

PRI

¢ s

.

.

. .,

L -

. .

o
L’

N .

«
e
N k]
v
-
v
[
‘
A




~17-

to the subject areas in which they were going to teach. The find-
ings of this study were: (1) the general secondary women did
exhibit a significantly greater need for "achievement" than did
women in either the elementary or nongeneral secondary groupe.

(2) the prospective teacher of lower elementary grades did manifest
a significantly greater degree of need for "™nurturance" than did

the representative of any of the other four categories. Also elemen-
tary teachers in general exhibited a significantly greater need for
*nurturance,® "succorance,” "affiliation,® "change,"® and "abasement®
than did high school teachers.

Stating a different position, Mageel5 indicated that the educa-
tion profession has no pencil-and-paper test of personality traits
which gives promise of usefulness in screening candidates and is prac-
tical with large numbers of applicants to colleges of education. A
classic study which appears to support this thesis was conducted by
Michaelisl6 at the University of California in 1956. The object of his
study was to determine the degree of accuracy with which the success of
elementary student teaching could be predicted by objective measures of

personality and attitudes of student teachers., The four inventories he

used were the (1) Minnesota Multiphasic Personality Inventory; (2)
s erso djustment Inventory;s (3) Minnesota Personality Scales
(4) Minnesota Teacher Attitude Inventory. Using a combination

15Robert M. Magee, "Selection of Candidates for Teacher Education,"
Journal of Teacher Education, III, (September, 1953), pp. 168=172,

16John E. Michaelis, "The Prediction of Success in Student Teaching
from Personality and Attitude Inventorles,® University of California

Publications in Education, XI, (1956), pp. 415-481.,






of Supervising Teacher and Coordinator ratings to form a single
criteria he found that none of these four scales have a signifi-
cant relation to student teaching success.

Goodstein and Heilbrunl’ used the Edwards Personal Preference
Schedule in their study and correlated it with intellectual ability
(grade-point average), They obtained a positive correlation with
“achievement® and college grade-point averege (p. 01) for students
of a variety of academic ability. However, when the researchers
divided thoir students into three ability groups... "(1) low ability;
(2) middle ability; (3) high ability,” it was found that for the low
ability females, “abasement®™ and "nurturance” are negatively correlated
with grade-point average; for the high ability tqnlos, “intraception®
is positively correlated with grede-point aversge, but none of the
partial correlations for the middle ability female group is statisti-
cally reliable,

Vineyard et 01,18 compared f.ho responses of third year pharmacy
students with that of teacher education students on the fifteen items

of the Edwapds Personsl Preferemce Schedule at Soutiwestern State
College, Weatherford, Oklahoma, The results of this study are

17Loonud D. Goodstein and Alfred B. Hielbrum Jr., "Prediction

of College Achievement from the Edwards Pe erenc
at Three Levels of Intellectual Ability,"
Psysholegy, IVL, (October, 1962), pp. 317-320.

lam Vineyard et al,, Teacher Education and Pharmacy Students:

A Comparison of Their Need Structures,” Jouwrnal of Teacher Edycation,
IIII, (M“’ 1%2)’ PPe “'OMIBQ
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constructed on the following table.

A Comparison Between the Basic or Manifest Needs of Third-Year
Male Pharmacy and Teacher Education Students at South-
western State College, Weatherford, Oklahoma

Manifest Need Pharmacy Teacher Educ. Diff. in S.E. Diff,
M__ S.D M SsD, _ Means  Means
"Achievement® 13.52 2092 13.& h’056 12 077
"Deference” 12,54 3,02 12,70 Jo74 16 .68
*Order® 1144 4,64 10,78 3.31 066 «85
"Exhibition" 146 3,06 13,72 3.16 74 67
"Autonomy" 13.52 3.65 1302“ 1&.’48 028 082
WAffiliation® 1“'066 20“‘8 15. 32 uoéu 086 07“
"Intrlcoption" 15.2“ ‘&. 00 17 +02 L ° 30 1 078 0?7
"Succorance” 10,04 4,08 9.50 L,u3 oS 85
“Dominance®™ 1"".36 4035 l‘#.OB 16.86 028 092
"Abasement® 16.67 3.69 15016 lb.6‘+ 1.51 083
"Nurturance” l‘&.O‘-& 3.“5 15.08 50?5 o% 095
“me. 15.30 2.62 15.28 ‘0.60 02 080
*Endurance® 15008 5026 1“'062 “071 0“'6 .99
"Hetercsexuality™ 16,96 5.53 15.62 5.58 p 1.11
"Aggression® 14,42 3.97 13.3% L3 U 1,08 81

The only significant difference in mean score was found to be in
"intraception,® which favored the teacher education group. These
teacher education students were more variable in need for “achievement,"
need for "affiliation,” need to give "murturance,” and need for
"change®., The researchers concluded that difforoncoa in variability
were interpreted as being supportive of premise that "different persons
may expect to find different needs satisfied in the same occupation".19

Coody and Hinelyzo discovered that 24 students who scored high on

six factors of the Fdwards Personal Preference Schedule (EPPS) had both

19Ibid’ Pe 1k,
2°Bon Coody and Reginald Hinely, "Validity Study of Selected EPPS
Subscales for Determining Need Structure of Dominating and Submissive

Student Teachers,” Journal of Educational Research, Vol. 6l., (October,
1967), ppe. 59-61.
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a lower college grade-point average and a lower student teaching grade
than 118 other students in a sample from North Texas State University.
The six areas the twenty-four students scored exceptionally high on
were Waggression,® "autonomy," "dominance,® "abasement," "deference,"

and "succorance™,

ACHIEVEMENT AND ACADEMIC ABILITY AS PREDICTORS
OF SUCCESS IN TEACHER EDUCATION

The writings and research in the area of academic and intellectual
achievements and thelr relationship to success in student teaching are
varied and numerous., Carlile's study in this area led him to conclude,

The frequencies of high grades in student teaching reveals a
tendency toward high intelligence scores as measured by the
Detroit Intelligence Test. The co-efficients of correlation
are positive; statistically significant but low with its fore-
casting efficiency at four per cent. The correlation with
scores of the Hinman-Nelson Test of Mental Ability is too low
to be significant. Whereas, relationships between grades in
student teaching and the measures of scholastic achievement
as represented by the college grade-point has a fairly high
positive Eflationship with a forecasting efficiency of twelve
per cent.

Brothers supports this in his research,

A correlation of 42 exists between grade-point in the major
field and success in student teaching, and a correlation .30
exists between grade-point in all University work prior to
student teaching and student teaching effectiveness .22

21,, B. Carlile, "Predicting Performance in the Teaching Pro-

fession,” Journal of Educational Research, XLVII (may, 1954),
PP. 642-652,

ZZW. L. Brothers, "The Relationship of Certain Factors to
Effectiveness in Student Teaching in the Secondary Schools, ™
(Unpublished Ph.D. Dissertation, Indiana University, 1950).
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Other research supporting a similar thesis is that of Perry23
who found the accumulative college grade-point average to be the
single most significant item out of forty-three predictor variables
at the five per cent level with a significance of .51. Similar
support comes from Martinzu whose work with over a hundred college
seniors at Columbia University indicated that the most predictable
criterion of success in student teaching was the average of the
students four year grades.

Several researchers report studies which are quite different in
regard to their conclusions. Darrow makes the point quite definite
in the conclusions of her study;

Point hour ratio for all college work, up until student

teaching, shows a correlation of .28 with the criterion

of student teacher effectiveness as determined by the

supervising teachers rating. Thus, student teaching

effectiveness cannot be predicted for single cases with

any desree of accuracy when based only on college grade-
point. 5

Shaw26

in his study examined the effectiveness of certain vari-
ables as predictors of success in student teaching. He found that

high school percentile mark and junior college honor point ratio

23James O. Perry, "A Study of a Selective Set of Criteria for
Determining Success in Secondary Student Teachers at Texas Southern
University,® (Unpublished Ed.D. dissertation, University of Texas,
1962).

2L"Lyc:i.ax Martin, "The Prediction of Success for Students in
Teacher Education,” (Unpublished Ph.D. dissertation, Teachers College,
Columbia University, 1944),

25Harriet D. Darrow, "The Relationship of Certain Factors to
Performance of Elementary Student Teachers with Contrasting Success
Records in Student Teaching," (Unpublished Ph.D. dissertation,
Indiana University, 1961).

26Jack Shaw, "Function of Interview in Determining Fitness for
Teacher Training,® Jou of Bducational Research, VL (May, 1952),
Pp. 667-681,
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were not statistically significant as predictors. Strong support for
this position is given by Major>’ whose population of two hundred
secondary teaching majors in ten different fields discovered that
academic ratings above a certain critical point have no significance
when used as a criterion for forecasting teaching success.

Robert mgoo'azs

study gives strong indication that the practices
of the Calleges of Teacher Education in the United States support the
findings of the last three researchers. This study done on a national
survey basis discovered that a"C" average (2,8) scholarship in college
work alreedy completed is generally considered adequate for considera-
tion of eligibility for admission to or contimuamce in student teach-
ing programs in over 80% of our institutions of higher learning.

Lins,zg several years ago, concerned himself with the prediction
of teaching efficiency of prospective school of education graduates
using data collected during their undergraduate preparation. This
study hoped to contribute useful information to: (1) "the evaluation
of the educative experiences commonly employed im the education of
teachers and;" (2) “provide direction for the development of a more
constructive program of selecting and guiding prospective teacher
candidates®, >

270. L. Major, *"The Influence of Acadcnic Standing Upon Success
in S;.udmt 6guoh1ng.“ Educational Research Bulletin, XXXII (March,
1953 s Pe .

Zenobort M. Magee, "Admission-Retention in Teacher Education,”

Journal of Teacher Education, XII (Marech, 1961), p. 85.

29100 J. Lins, "The Prediction of Teaching Efficiency,"
Jeurna] of Experigenta] Education, XV (Sept., 1946), pp. 2-60.

Pbid, p. 3.
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The criteria employed in this study were a composite of five
ratings by persons who visited teachers in their classrooms using
M Elapk Evaluation Scales., The correlations for five of the items
studied seemed to be significantly reliable to warrant further
stody. These were (1) high school rank; (2) English Cooperative
Jest; (3) Americen Council Psychological Exam; (4) Reading Coopers-
tive Test; (5) College grade-point unugo.Bl

Bach32 in his study involving secondary student teachers
agreed with Lins work in some respects but also found points of
disagreement. In this study a "a high relationship (.615) was
found between the evaluation of the student teacher and multiple
variables measured before student teaching,® while "the academic
grade-point average was correlated very low (.194%" and near zero
(.002) for the e c io o c am®, 3>

Dove? studied the relationship between selected variables and
student teaching success, The criterion, student teaching success,
was determined by a cooperative evaluation of student teaching per-
formance by supervising teacher and college coordinator. The results

31&_1_4.’ Pe 5%

32 Jacob O, Bach, "Practice Teaching Success in Relation to
other Measures of Teaching Ability,” of imen uga=
tion, XXI (September, 1952), pp. 57-78.

33M‘ 9 Pe 77

H Pearlie C. Dove, "A Study of the Relationships of Certain
Selected Criteria and Success in the Student Teaching Program at
Clark College, Atlanta Georgia,” (Unpublished Ph.D. dissertation,

University of Colorsdo, 1959).
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of this study indicated that there was "a statistically significant
relationship between rating of student teachers and their scholarship
as measured by all college grade-point average",

The study also reported ™no significant relationships were found
between rating and personal adjustment as measured by the Heston

ersonal ustment Inventory"™ and ®attitude toward children as measured

by the Minnesota Teacher Attitude Inventory, Form AAn 35

Two other studles strongly support the importance of academic
achievement as correlated with student teaching successe. Ullman36 in
his work with first year teachers attempted to correlate their super-
visor's ratings with a number of other variables. The following are

some of the findings pertinent to this study:

FACTORS CORRELATED co 0
Intelligence and supervisor's rating 15
Socio-economic status and supervisor's

rating 19
Academic scholastic average and
supervisor®'s rating «30

Professional education scholastic
average and supervisor's rating

.3037

The second study in this category of the importance of academic

achievement 1is Madsen'338 investigation. This study points out that

31pid., p. 116.

36R. R. Ulman, "The Prediction of Teaching Success,"™ Educational
Administration and Supervision, XVI, (November, 1930), pp. 608-612.

37I§id., p. 609,

381. N. Madsen, "The Predicting of Teaching Success," Education
Administration and Supervision, XIII, (January, 1928), pp. 39-47.
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out of thirty-one failures in teaching, thirty were among the lowest
10%¢ in intelligence and achievement as measured by tests given on
their entrance to teacher education institutions.

Cornett3? in his study at Texas Technological College found that

the present prograa of selecting prospective teachers on the basis of
a 2,0 average at the time of application a "C" or better in second
semester freshman English, an overall gndo;-pomt average of "C%
(2.0) at the time of application, and a grade of "C" in the intro-
ductory course in education was ineffective in predicting teaching
performance as measured by the first year teaching evaluations by
their building pr:'mcipgl.

Dalbm‘:o in her work with junior high school teachers, found that
there was marked superiority in the academic achievement of the effec-
tive over the ineffective teachers as measured by undergraduate grade-
point averages., This study indicated, however, that teachers in both
the high and low groups had grade-point averages in all five of the
categories from "honors®™ to the "just-getting-by" classifications,
Establishing a cutoff at a high ®C" average would have meant a loss of
25¢ of the effective teachers and the elimination of 50% of the ineffec-
tive teachers.

3 9Joo D. Cornett, "Effectiveness of Three Selective Admissions
Criteria in Predicting Performance of First Year Teachers,” Journal
of Educational Research, Vol. 62, No. 6, (February, 1969), ppe 247=250,

b’omiubeth L. Dalton, t Maskes Effective Teachers for Yo
Adolescents?,(Nashville, Tennessee: Department of Education, George
Peabody College for Teachers, 1962), Chapter III, pp. 13-28,
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In this study the researcher said:

esoerogardless of the cautions that must be observed in using
undergraduate grades as a predictor of probable teaching
success, there was a significant difference at the .01 level
between the undergraduate averages of the twe samples in

this study, with the high teachers earning, as a group, con-
sistently better grades.tl

SOCIO-ECONOMIC FACTORS AS PREDICTORS OF
SUCCESS IN TEACHER EDUCATION

The ‘rolationship of the socio-economic background of the student
teacher and the degree of effect it has on teaching performance is an
area that has received little attention from researchers in education
and seciclogy. The few studies that have been developed in this area
have given strong indication that there is certain relevance between
this background factor and the performance of the classroom teacher,

Siuuz

used a questionnaire with 726 public school teachers who
attended summer school at the University of Alabama, He asked them
to classify themselves "in various social classes and soclo=-economic
strata that they feel they represent®. None of these teachers classi-
fied themselves as upper-upper and only 24 as upper-class; 13% affili-
ated themselves with the upper-lower working class; the remaining 85%
divided themselves between the middle and upper-middle classes in a

reatio of twe to one,

“1rvad,, pe 15.

42yerner M. Sims, "The Socisl Class Affiliations of a Group of
Public School Teachers,® School Review, CIX (September, 1951),
ppP. 331-338.
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Ten years earlier than Sims' work, Greenhoe's43 study of 9000
public school teachers, selected as a national sample, showed 38%
whose fathers were farmers, 26% whose fathers were engaged in small
businesses, 18% whose fathers were day-laborers, and only 4% whose
fathers were professional men. In contrast, in 1948, a study at the
University of Michigan conducted by Bestgu showed a bare majority
coming from white-collar families,

In the last few years, there seems to have been even a& more
pronounced change in the soclio-economic background of teachers.

In a recent study of Detroit Public School teachers, Wattenberg '~
found in his research that there was not only an extremely wide range
of soclal origins, but that the number who came from working class
families is greater than the number who came from white-collar
families, The shift that has occurred can be seen further by com-

paring the younger teachers in the sample with the older teachers.

uBFlorence Greenhoe, Community Contacts and Participation of
Teachers, Washington, D. C., American Council on Public Affairs,

(1941), ppe 1=54.

-ouohn Wesley Best, "A Study of Certain Selected Factors
Underlying the Choice of Teaching,® Journal of Experimental Education,
XVII, (March, 1948), pp. 201-259.

45William Wattenberg, et al., "Social Origins of Teachers-Facts
from a Northern Industrial City," The Teachers Role in American
Socliety. John Dewey Society, Fourteenth Yearbook, Lindley Stiles, ed.

(1957), pp. 31-58.
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The table below illustrates Wattenberg's point.

Fathers® Occupations of a Sample of Detroit Teachers
(Age of Teachers)

Father's Occupation Under 40 Over 40 Total
_Number Percent Number Percent Number Percent

Professionalecceccccee 18 % 2 1% 20 10%
Business, managerial. 21 114 10 5% 3 16%
Other white-collar... 20 104 5 2,5% 25 12,5%
Farmerceecceccsecccccee 3 1;5% 8 % 11 5.5%
Skilled Laborecccecese 21 11% 6 3% 27 l%
Other Laboreecccccccsce 5“ 2?% 3 1.5% 57 2805%
Retired, unemployed,

docmod..........._z_g 10% _Z 3.5% _gz‘é 1305%

TOTAL 157 L1 198

The strong trend, in an industrial city, to have a large percentage
of teachers whose social erigins are derived from the laboring class is
not necessarily true for other communities in our nation. Warner,
Havighurst, and Losb'’ in their study found that in some parts of the
country, teachers are predominately upper-middle; in others, predom-
inantly lower-middle, as illustrated in the following tatle based upon
studies of public school teachers in "Hometown" (a small midwestern
town), in *Yankee City” (a town in New England), and in "Cld City"

(a tomm in the deep south),

_____Seclal Class Distribution of Teachers (in per cent)
ome (1) d

UppOMppOr.u..........u...u.. O 2 205
Lewer-uppereccscccccccesccccccsccce 1l 2.5
Upper-middlecscececccccccccccccse 26 76 72.5
Lower-middlececcceccoccccccccccsece ?2 2 20,0
UPP.!'O].WO?..000.0000000000000000 2 0 2. L8
Lovwer-lowersessessesssssssse-s00s O 0 0,0

ngid., Pe 14,

wl.loyd W. Warner, Robert J. Havighurst, and Martin B. Loeb,
¥ho Shall Be Fducated?, (New York: Harper and Bros., 1944), pp. 1=232,

“8;9140’ Pe 101.
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Havighurst and Neugarten“9 explained in one of their writings that
it is very important to know something of the social origin of any
given teacher in trying to understand his performance in the classroom.
He feels, however, that educators must look at the socio-economic origin
in relation to personality. With this in mind, Havighurst states that
®although a given teacher's social origin may have had an important
influence upon his or her personality, it is virtually impossible to
cite generalized effects that would be true for all teachers of any
single origin".so

THE JUNIOR COLLEGE TRANSFER AND HIS RELATION TO THE
DEGREE OF SUCCESS AND FAILURE IN STUDENT TEACHING

There seems to be a total absence of studies directly related to
the junior college student and his success in teacher education. How-
ever, there have been two or three significant studies done in relation
to the junior college transfer student and academic achievement in his
Junior and senior years. Since many researchers have found a high
correlation between college grade-point average and success in teaching
it may be quite appropriate to examine these few key studies.

Martorana and Williams>l conducted a study with 155 students who

had previously attended a junior college for two years of study and who

49Robert Je. Havighurst and Bernice L. Neugarten, Society and
BEducation, (Boston, Allyn and Bacon, Inc., 1957) ppe 355-375.

Ombid., p. 364.

513. V. Martorana and L. L. Willlams, "Academic Success of Junior
College Transfers at the State College of Washington," Junior College
Journal , XXIV, (March, 1954), pp. 402-415.
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transferred to the State College of Washington in the 1947-1948
academic year. These students were matched with a random sample
of non-transfer students with comparable majors. In the area of
Elementary Education, 21 of the transfer students were matched
with 21 non-transfer students, One important variable that the
r.sonrchors‘attenptod to take into consideration was the fact that
the high school grade-point average of the transfer students
(2,468) was lower than that of the non-transfer student (2.690).

The researchers concluded that when they examined the results
of their study, and took into consideration the variance in high
school academic achievement, there was no significant difference
between the academic success of the student who came from a junior
college from that of the non-transfer student.>?

Hillwvay’> in his work indicates that the scores received by
freshmen in four-year colleges on the Psychological Examination
of the American Council on Education test was 107,24, The average
raw score for junior callege freshmen was 101.80. Hillway points
out, however, that the raw score for students in teachers colleges
that same year was only 92,83, At the same time the researcher
indicated that variation among the different institutions illustrates
the point that junior college, as well as other four year institutions,
by no means have the same standards, In some junior colleges the

2 bid., p. b1t

SBTyrns Hillway, The American Two-Year College, (New York,
Harper and Brothers, 1968), pp. 84=93.
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average score was as low as 77.09. The scores for all four-year
colleges in which the tests were given ranged from a high of
129,58 to a low of 32,553 while scores in the teachers colleges
ranged from 115.46 to 40,86, The author concluded that:

eeseScOTes On this examination tended to show that the

scholastic aptitude as measured by the American Council

on Education Psychological Examination, is not much

lower for junior college freshmen than it is for freshmen

in standard four-year colleges and universities, Further-

more, vast variations exist among individual institutions

in this respect.

De RidderS5 gives further evidence in his study that junior college
students are not academically inferior to other college students, He
examined the records of those who transfer to four-year colleges as
juniors after graduation from a two-year institution and discovered that
these students actually demonstrate marked superiority over comparable
groups of students who have entered four-year colleges and universities
as freshmen., De Ridder also found that even the student who had grad-
uated from "terminal courses® (supposedly nontransferable) in junior
colleges did well in later college and university work. Of 1,177 stu-
dents transferring from terminal courses, 464 succeeded in obtaining
better than average grades in colleges and universities, and only 16#

received grades below average.

y‘Mo’ Pe 86.

55Laumco M. De Ridder, “Comparative Scholastic Achievement
of Native and Transfer Students,” Junior College Journal, XXII,
(Ootobor, 19&)’ Pe 83.
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Cratty56 found, in a study of physical education majors at the
University of California, a difference of .50 in grade-point average
betWween non-transfer (5.22) and transfer students from junior colleges
(4.83). This difference is not statistically significant enough to
make any definite recommendations concerning the presence or lack of

academic preparation during the freshman and sophomore years.

SUMMARY

This chapter has dealt with a presentation and review of studies
that relate various factors to the degree of success and failure in
student teaching. The first group of studies cited was concerned with
personality factors as predictors of success in teacher education.

The second group of studies was concerned with achievement and aca-
demic ability as predictors of success in teacher education. The

third group reviewed the literature concerned with socio-economic
factors as predictors of success in teacher education. The fourth

group of studies was concerned with the junior college transfer stud-
ent as a predictive factor in the student's success in teacher education.

One may conclude from this survey of related research that consid-
erable investigations have taken place concerning nearly all isolated
factors of the hypotheses of this study., However, little has been done
to determine the possible strengths of inter-correlations as potential

predictors of success in student teaching.

56Bryant Je Cratty, "A Comparison of Selected Pre-Teaching Compen=-
tencies of Transfer and Non-Transfer Students," Junior College Journal,
XXXI, (October, 1960), pp. 78-81.



CHAPTER III

THE SCOPE AND LIMITATION OF THE STUDY

The lack of concrete evidence for the process whereby teachers
are adequately prepared in institutions of higher learning has
prompted this analysis of factors affecting the degree of success
and failure in student teaching.

At present there seem to be few universally accepted methods
to identify, screen, and place teacher education candidates preceding
their admission to a program of student teaching. With the exception
of college grade-point average, there is little continuity in the use
of objective or subjective data, interview, or personality inventories
in connection with the entrance of a student into his student teaching

experience and eventually into the teaching profession.

BASIS FOR HYPOTHESES

The hypotheses of this study were derived from an examination of
selected cases of elementary education majors being studied by the
College of Education at Michigan State University.

Hypothesis I-A stated, in the null form, that there would be no
relationship between college grade-point average and the degree of
success or failure in student teaching. The college grade=point
average was obtained from the folders of the students which are
located in the Student Affairs Office, College of Education, Michigan

State University.



Hypothesis I-B stated, in the null form, that there would be no
relatienship between Freshman Orientation scores at Michigan State
University and the degree of success or failure in student teaching.
The Freshman Orientation scores were obtained from the folders of
the students in the Student Affairs Office, College of Education.

The Freshman Orientation Tests used in this study were the MSU

Eaglish Placement Test, the MSU Arithmetic Proficlency Test, and the
¥SU Reading Test.

The MSU English Placemept Test consists of thirty objective
test items representing many aspects of English usage. Included are
items on spelling, capitalization, grammar, punctuation, sentence
strusture, and organization. The test is primarily designed to iden-
tify students who may require assistance in the area of remedial

English services .1

The MSU Arithmetic Proficiency Test is also designed to detect
students whe are deficient in a basic skill, Students who score
belew the minimum standards are required to take a basic course in
mathematics. The test, consisting of 45 problems in basic arithmetic,
has proved to be relatively effective for this purposo.2

The MSU Reading Test is a 97 item test which ylelds a Vocabulary
Score, & Comprehension Score, and a Total Reading Score. The vocabu-

lary portion consists of 50 test items while the comprehension portion

1 » The Use of Orientation Test Data, The Office of
Evaluation Services, Michigan State University, (February, 1957),
Pe 2, (Mimeogrlphed).

2
ibid., p. 2.
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portion is based on the student's ability to answer 47 questions con-
cerning several reading passages involving concepts typical of several
academic areas at Michigan State University. Although the basic pur-
pose of the test is to measure the reading ability of students, no
attempt is made to restrict the measure to the simple mechanies of
reading., Instead, many factors involved in critical thought are un-
doubtedly assessed in this measure of reading profioionqy.3

Hypothesis I-C stated, in the null form, that there would be no
relationship between the socio-economic status of the parents and the
degree of success or failure in student teaching. The socio-economic
status of the family is a rough categorization of the parents? occupa-
tion. This information was obtained from the Persona) Data Sheets
which were canpthod by the subjects before the end of the term in
which they were student teaching.

Hollingshold'lu Iwo Factor Index to Socia] Position was utilized
and adapted to alloﬁ placement of students into socio-economic claisos.
The single factor of ocoupation was the index to social position used
in this study. The occupational scale of the Iwo Factor Index to
Social Position, was used to classify students into five soclo-economic

3Ibido 9 Peo 3

“August. B. Hollingshead, wo Fastor Ipdex of Social Positien,
(N“ Haven: Yale Uni"rsiw’ 1957)’ Pe 1-260
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classes,

1.

2.

3.

b,

5e
6

7.

The seven point occupational scale is listed below,

The Occupational Scd05

Higher executives of larger concerns, proprietors, and 6
major professionals., (established doctors and lawyers).

Business managers, proprietors of medium-sized businesses,
and minor professionals. (college and public school
administrators)

Administrative personnel, owners of small businesses,
and minor professionals., (college faculty members)

Clerical and sales workers, technicians, and owners of
little businesses. (value under $6,000) == (public
school teachers)

Skilled manual employees,

Machine operators and semi-skilled employees.

Unskilled employees.

For the purpose of division this seven point Occupational Scale

was divided under the five following socio-economic headings:

1)
(2)
(3)
(&)
(5)

Low Socio=Economic Class

Number 7 of the Occupational Scale
Middle-Low Socio-Economic Class

Number 6 of the Occupational Scale
Middle Socio-Economic Class ,

Numbers 4 and 5 of the Occupational Scale
Middle-High Soclo-Economic Class

Numbers 2 and 3 of the Occupational Scale
High Socio-Economic Class

Number 1 of the Occupational Scale

Hypothesis I-D stated, in the null form, that there would be no

significant relationship between those students who graduated from

non=public high schools and the degree of success or failure in

5Ibido 9 Po 17.

6

The information in parenthesis was added to Hallingshead's

Occupational Scale by the author so as to create broader categories
within each class,
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student teaching. The information, concerning the type of high school
attended, was obtained from the Personal Data Sheet which was com-
pleted by the subjects before the end of the term in which they were
student teaching.

Hypothesis I-E stated, in the null form, that there would be no
significant relationship between the junior college transfer student,
the four year institution transfer, and the student who has completed
all his work at this institution and the degree of success or failure
in student teaching. This hypothesis was derived from frequent criti-
cism of the past preparation of transfer students, particularly junior
college students., Whether there is any foundation for criticism of
transfer students in teacher education is a question this study may
hopefully explore.

Hypothesis I-F stated, in the null form, that there would be no
significant relationship between the self evaluation of the student
teacher's potential before and during the student teaching experience
and the degree of success or failure in student teaching. This hypo-
thesis was included in this study so that the author may attempt to
examine the ability of the student teacher to examine his classroom
teaching potential both prior to and immediately following student
teaching. The instrument used with the student teacher for their

self evaluation was the Confidence Level Inventory for Teachers ,7 an
eight major item check list which was a slight modification of the

7This is a modified version of the Michigan State University
Student Teacher Evaluation Form, altered so it may be used as a
self-evaluative device. A copy of this instrument may be found
in the Appendix.
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The CLIT (Confidence Level Inventory for Teachers) is so constructed
80 as to have the student teacher respond to eight major categories
with seven of these having numerous sub-categories., The student
teacher has a choice of ten numbered responses to each major and sub-
category. This self evaluation provided the students with the follow-
ing choices as descriptive of their efforts, prior to and near the
conclusion of, their student teaching experience:
12 I feel extreme concern about my abilities in this area.
3=4 I feel greater than average concern about my abilities
in this area.
5«6 I feel average concern about and have average confidence
in my abilities in this area.
7-8 I feel relatively confident about my abilities in this area.
9«10 I feel extremely confident about my abilities in this area,
Hypothesis I<G stated, in the null form, that there would be no
significant relationship between certain personality factors as measured
by the Edwards Personal Preference Schedule and the degree of success or

failure in student teaching.

The EPPS (Edwards Persopsl Preference Schedule) was given to the
population of this study just prior to their student teaching experi-
ence, The EPPS was designed primarily as an instrument for research
and counseling purposes, to provide quick and convenient measures of a
number of relatively independent normal personality variables., The
EPPS differs from many inventories in one key aspect. A number of

personality inventories purport to measure such traits as emotional

aThis is a seven major item evaluation device used by supervi-

sing teachers and college coordinators at Michigan State University.
A copy of this may be found in the Appendix.



stability, anxiety, adjustment, neuroticism. Still other inventories
purport to measure such clinical and psychiatric syndromes as schizo=-
phrenia, paranoia, or hysteria. High and/or low scores on these in-
ventories have associated maladjustive or clinical connotations. For
research and counseling purposes, where it is often desirable to

report back scores to subjects, such inventories present definite

problems. These connotations are less likely to be attached to vari-

ables in the EPPS. The fifteen personality needs produced by the

EPPS and correlated with the degree of success or failure in student
teaching in this study are:

l. "Achievement"”

2, "Deference"

3. "Order"

4, wExhibition"

5. "Autonomy"

6. “Affiliation®

7. "Intraception"

8. "“Succorance"

9. %"Dominance"
10, “Abasement™
11l. "Nurturance"
12, "Change"
13. "“Endurance"
14, "Heterosexuality"
15. "Aggression”9

Simple correlations for twenty-seven items are constructed for this

study. Each item has been set up so that both & correlation and an

explained variance can be derived. The twenty-seven items are as follows:

9Allen L. Edwards, Edwards Personal Preference Schedule Manual,
(New York: The Psychological Corporation, 1959), pe. 5=6.
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1. Socio-economic class
2, Transfer data
3. Type of high school attended (public or non-public)
4, College grade-point average
5¢==9. Freshman Orientation Scores

10. Pre-student teaching Confidence Level Inventory for

Teachers
11. Post student teaching Confidence Level Inventory for
Jeachers

12, Combined ratings of supervising teacher and college
coordinator on a one to twenty scale with 1-8 low;
9-14 middle; and 15-20 high.

13.-27., The fifteen item Edwards Personal Preference Schedule

The product-moment correlation coefficient was used in this study
to calculate a simple correlation between each of the variasbles listed
above and the criteria for the degree of success and fallure as eval-
uvated by a combined student teacher evaluation, developed by the stud-
ent teaching office at Michigan State University and completed by each
supervising teacher and coordinator. The method of obtaining the

correlation was obtained from the following formula:

XY - () (Y
r= n —
X - (X% EY¢ - @D°
n n

The mean, as calculated by the product-moment correlation coeffi-
clent formula, for each of the fifteen items on the Edwards Personal
Preference Schedule was compared with the EPPS normative college sample.

To examine in more detail this researcher also selected fifty stu-
dents receiving the highest combined supervising teacher and college
coordinator rating, (15-20), the fifty student teachers receiving the
lowest (1-9) combined ratings, and the one hundred student teachers
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receiving the middle ratings (10-14). A separate analysis was made
to supplement each hypothesis stated in this study.

SUMMARY

This chapter has provided a description of the basis for the
hypotheses, a description of the population, a survey of the instru-
ments used, and & review of the statistical analysis that is to be

employed in this study.



CHAPTER IV

PRESENTATION AND ANALYSIS OF DATA

The purpose of this chapter is to present the results of the
analysis of the data obtained for each of the hypotheses listed
in Chapter I. The data are arranged in such a way as to indicate
(1) the statistical process of a Simple Correlation Analysis,
(2) the percent of variance that can be explained, (3) and the
statistical significance of the correlation as it relates to suc-

cess In student teaching and the seven hypotheses being tested.l

lln this study a statistically significant figure at the .05
level is ,138 and will be indicated by a single asterisk * in the
tables, a statistically significant figure at the .01l level is
«181 and will be indicated by a double asterisk **, and N S will
indicate no significant correlation.

42
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Hypothesis I-A
Hypothesis I-A postulates that there is no significant relation-
ship between college grade-point average and the degree of success or

failure in student teaching.

Table 1

Simple Correlation Between College Grade-Point Average
and the Degree of Success or Failure in Student Teach-
ing as Measured by Combined Student Teacher Evaluation

o Degree of Percent of Vari-
Variable uccess or Fallure ance ained i icapce
College Grade-Point 327 11% =

The computed analysis of data in Table 1 disproves the null posi-
tion of Hypothesis I-A. Table 1 indicates that there is a statistical
significant relationship between a students college grade-point average
and the degree of his success or failure in student teaching. However,
considering that only 11% of the relationship between grade-point and
success or failure ln student teaching can be explained as related
directly to one another, this still leaves 89f of this relationship in
the area of the unknown. Thus, the reliability of totally disproving

Hypothesis I-A is open to considerable question.






Hypothesis I-B
Hypothesis I-B postulates that there is no significant relation-
ship between freshman orientation scores at Michigan State University

and the degree of success or failure in student teaching.

Table 2

Simple Correlation Between Freshman Orientation Test Scores
and the Degree of Success or Failure in Student Teaching as
Measured by Combined Student Teacher Evaluation.

Degree of Percent of Vari- Significance
Yariable Success or Fallure ance Explained
Freshman Orientation
Tests

English .178 3% *
Reading o145 2% *
Vocabulary 069 i% NS
Information 014 % NS
Arithmetic «106 1% NS

The computed analysis of data in Table 2 supports Hypothesis .I-B
in three of the five test categories. Freshman Orientation Tests in
English and Reading, however, were proven to have a significant correla-
tion with the degree of success or failure in student teaching at the
+05 level and thus disprove a portion of the hypothesis. English with
a significant correlation of only .178 and reading with a correlation
of 145, though statistically significant, are so low in explained
variance the writer is extremely hesitant to negate the position of
Hypothesis I-B.
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Hypothesis I-C
Hypothesis I-C postulates that there is no significant relationship
between the socio-economic status of the parents of college students and

the degree of success or faillure in student teaching.

Table 3

Simple Correlation Between the Soclo-Economic Status of the
Parents of the College Student and the Degree of His Success
or Failure in Student Teaching.

Degree of Percent of Vari-
Variable Success or Faillure  ance 1ained Significance
Socio-Economic Status 214 L4, %

The computed analysis of data in Table 3 disproves the null position
of Hypothesis I-C, Table 3 illustrates that the socio-economlic status of
the college student®s parents correlates statistically at a .01l signifi-
cance level. However, the correlation of .214 leaves too many unexplain-
ed factors. This writer is very reluctant to support the Hypothesis on
the basis of this significance factor,
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Hypothesis I-E
Hypothesis I-E postulates that there 1s no significant relation-
ship between the transfer student and the student who has completed
his undergraduate work at Michigan State University and the degree of

success or fallure in student teaching.

Table 5

Simple Correlation Between the Transfer Student and the
Student Who Has Completed His Undergraduate Work at
Michigan State University ang Their Degree of Success or
Failure in Student Teaching,

Degree of Percent of Vari-
ariable Success or Failure ance lained Sipgnificance
Transfer and None
Transfer Student 084 14 NS

The computed analysis of data in Table 5 proves the null position
of Hypothesis I-E. A correlation of 084 is not statistically signifi-
cant thus, supporting the statement that there is no significant rela-
tionship between the transfer student and the student who has completed
his undergraduate work at Michigan State University and their degree of

success or fallure in student teaching.

2To the statistical forrala of a simple correlation there was
added the Pearson analysis which from its score comes data that
automatically ylelds point biserial between continuous and dichoto-
mized variables,
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Hypothesis I-F
Hypothesis I-F postulates that there is no significant relation-
ship between the self evaluations of the student teachers before and
during the student teaching experience and the degree of success or

fallure in student teaching.

Table 6

Simple Correlation Between the Self Evaluations of the
Student Teachers Potential Before and During the Student
Teaching Experience and the Degree of Success or Failure
in Student Teaching

Degree of Percent of Vari-
Variable Success or Failure ance 1ained Significance
Pre-Confidence Jevel
Inventory «307 10% *
Post-Confidence Level
Inventory «332 10% i

The computed analysis of data in Table 6 disproves the null posi-
tion of Hypothesis I-F. Table 6 shows that there is a statistical
significant relationship between the self evaluation of the student

teachers on both the Pre-Confidence Level Inventory and the Post-Confi-
dence Level Inventory and the degree of success or failure in student

teaching. However, with both Confidence lLevel Inventories having only
a 104 level of explained variance one must be very careful in over

emphaslzing the strength of the refutation of the hypothesis.






Hypothesis I-G
Hypothesis I-G postulates that there is no significant relationship
between certain personality factors as measured by the Edwards Personal
Ereference Schedule and the degree of success or failure in student
teaching, Table 7 examines statistically each of the fifteen needs of
the EPPS as they relate to this basic hypothesis,

Table 7

Simple Correlation Between Certain Personality Factors as
Measured by the Edwards Personal Preference Schedule and
the Degree of Success or Failure in Student Teaching.

Variable Degree of Percent of Vari- Significance
Success or Fail a
® e hed

"Achievement® o1l 29 .

"Deference” 0217 5% *e
*"Order* o1l 2% .

"Exhibition* «289 8% s
*Au tonomy® 062 4 NS
wAffiliation® U8 12¢ b
*Intraception® 237 6% e
®"Succorance® «203 W .
*Dominance” «108 14 NS
“Abasement® 220 5% e
*Nurturance® 0255 7% .-
*Change® «306 104 -
"Endurance® 0122 1% NS
"Heterosexuality” 179 3% .

"jAggression® «050 o% NS

The computed anslysis of data in Table 7 disproves the null position
of Hypothesis I-G. Table 7 indicates that there sre statistically signi-
ficant relationships between eleven of the fifteen need items on the

Bdwards Personal Preference Schedule. The four items that tend to support
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the Hypothesis are “Autonomy", "Dominance", "Endurance®, and “Aggression",
®"Achievement”, "Order®, and "Heterosexuality" are needs that were
significant at the .05 lovel.} "Deference®, "Exhibition", "Affiliation%,
*Intraception®, "Succorance®, "Abasement", "Nuturance", and "Change" were
significant at the .01 level of significance. From the .0l significance
it is interesting to mote that three of the needs have a considerably
higher percent of variance explained then the others, these being
wAffiliation", "Change", and "Exhibition",

In order to look more closely at the predictability of certain
factors as they relate to success or failure in student teaching the
study population is divided into three groups. Group I is composed of
fifty students receiving the highest combined supervision teacher and
college coordinator final evaluation., Those assigned to the first
grevup have a numerical score on their evaluation between fifteen and
twenty. Group II is composed of fifty students receiving the lowest
combined rating, Those students assigned to this group have a numerical
score en their student teaching evaluation between one and nine. Group
III is composed of the one hundred students who lie within the middle
range of their evaluation., Those students in this group have numerical
scores that fall between ten and fourteen on their student teaching
evaluations,

The following tables have taken most of the factors that we have
been examining for correlative significance and broken them down into
the three greups indicating a degree of success and failure in student
teaching. The data in these tables have been analyred and presented
in terms of both percentages and number of students falling into each

category.



EEs Sme o e - 3 onis w3
M <7 . N i -
. Lo LA . SERPS JN vt - . .
. . .
: , , . R . e e . o
. ' .
Foae ros . o e . » t h 7 . . » 13
e 0 . L . [N RPN . e 2 Lo .
o N . : - e e = . 3 -~ . < v e
. . [ . - B e s . . - - L] [ -
. - ! [ - N . ! - EY LA - <
. . s - - Lresty ; : BV I G P “
e e . v RS i ) y X B
>, . o ’ Y " s .
. . - G . » ¢ . .
. . . . . ; . -
: s PR N N YA N L et T R .
. . . . X
. - . . v -, - . . N ! 3 : S
- S D P CE P SRS - »
- L S I . . oo .
- ot b KPR CATN A - - - . . . -
o U N QR A AR PR AN ST . BRI g . V0D
oI . R S PO BT
el o - . . ‘. fr e : e
- . [ZEO SIS S 10 e 5 -3 v Lo VTN ERRE N
e . .. P . PRI ) s . . . .
PE NN . AV S TS N . LR N 3 ‘. . R [EC
.- . . - . P - B ,
£ . [N . AR 02 o
R ' - N . - Y '
. . “ o i EAR | . . A O MO [
. . ey K o b > . - anw oy T bt . . 8 .
S r'S | [C I M PRSI P . : IR s -
R 2l NEE Teas et Ty oo A i e L e o
.
PO AN L
P P T - e - e
. ' Fa (. - e LR SR CE e L -
. PO gl Tl Y | R A AN 2 T L i P IR AT S 0 Ses . . .
TIPSR ) z! e be g ro venry . B e . € sy L

-
»
v
H
-
.
~
N




Table 8

Assignment of Students in Three Categories Based on Their
Evaluation in Student Teaching and Their College Grade=-
Point Average

College Grade-Point

udent Teachin uatio: Average
High Rating  (15-20) 2,72
Low Rating (1-9) 2.61
Average Rating  (10-14) 2,46

Examination of the data indicates that both the high and low ranked
groups have a higher college grade-point average than the middle group
despite the fact that all three categories are very close in the over-

all grade-point.
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Table 9

Assignment of Students in Three Categories Based on Their
Evaluation in Student Teaching and Their Socio-Economic

Class
Socio~Economic Class
_Student Teaching Evaluation _Low Middle High
High Rating (15-20) 20% (10) 60% (30) 204 (10)
Low Rating (1-9) 3% (17) 36% (18) 30% (15)
Average Rating (10-14) 264 (26) 52% (52) 22% (22)

This table reveals that there is a larger percentage of low rated
student teachers in the low and high socio-economic class categories
than either the high rated students classified in the middle socio-

economlic class categories than either the low or average rated students.



Table 10

Assignment of Students in Three Categories Based on Their
Evaluation in Student Teaching and Whether They Transferred
from & Junior College, from another Four Year Institution,
or Completed all Their Course Work at Michigan State Univ,

Transfer Information Other &4 yr.
Student Teaching Eval, U4 years at MSU  Junior College Colleges
High Rating (15) 66% (33) 1% (7) 20% (10)
Low Rating (1-9) 58% (20) HE (A7) 8% (&)
Average Rating (10-14)  61% (61) 144 (14) 254 (25)
Total Number 123 38 39

This table reveals that a larger percentage of low rated students
transferred from a junior college than in either the high or average
group. There are also fewer junior college students (7) in the high
rated group than transfer students from other four year institutions,

though the groups are approximately the same size,



Table 11

Assignment of Students in Three Categories Based on Their
Evaluation in Student Teaching and the Type of High School
They Graduated From

Type of High School

Student Teaching Evaluation Public Nop-Public
High Rating (15-20) 8% (49) 2% (1)
Low Rating (1-9) 64% (32) 36% (18)
Average Rating  (10-14) 784 (78) 224 (11)

This table reveals that a considerably greater percentage of high
ranked students were located in the public high school category. Table
4 also reveals that the highest percentage of non-public students are
found in the low rating category.
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Table 13

Assignment of Students in Three Categories Based on Their
Evaluation in Student Teaching and the Student's Evaluation

of Himself on the Post-Confidence Level Inventory for Teachers

———
———

Student Teaching Post-Confidence Level Inventory

__Evaluation Areas I I “IIT IV 0V VI VII VIIL

High Rating 8.51 8.43 8,42 8.20 8.52 9.11 8.9 8.4l
(15-20)

Low Rating 751 7.29 7.40 7.07 7.37 7.91 7.75 7.21
1-9)

Average Rating ?09+ ?057 7075 7.61 7.63 805’4‘ 8.31 7071
(10-14)

This table reveals that the gap between high rated students and low
rated students has widened considerably more at the end of student teach-
ing than before student teaching, as indicated by Table 4, The reader
may check the Appendix for a description of the areas in this table.



Table 14

Assignment of Students in Three Categories Based on Their
Evaluation in Student Teaching and the Means on the Edwards

Personal Preference Schedule and the Normative College

Sample Means

College Normative Student Teaching Evaluation

eeds Sample High Low Average
"Achievement" 13.08 11.48 13.63 1.71
"Deference® 12,40 11.85 11.75 12.65
"Order" 10 0214' 10 060 8 ob’? 10 ° 21
"Exhibition" 14,28 15.12 14.85 14,76
"Autonomy" 12.29 10.73 12.89 11.21
wAffiliation® 17.40 18.00 16.52 17.45
*Intraception® 17.32 18.75 18.60 18.40
®Succorance®™ 12,53 11.71 12.00 12,51
"Dominance® 14 018 12 084 13 . 60 13 .40
"Abasement" 15.11 14,45 14 .45 14.88
"Nurturance® 16.42 17.65 17.18 16.85
"Change® 17.20 19.12 18.91 18.10
"Endurance® 12,63 12,00 12.55 11.75
"Heterosexuality" 14,34 15.27 13.21 14,40
"Aggression" 10.59 10.34 14.85 10.01

This table reveals that the means are considerably higher for the

high rated group on "Order "Affiliation," and "Heterosexuality® as

compared to the low rated group,

Table 14 also reveals that the means

are considerably higher for the low rated group on "Achievement,"

®"Autonomy," and "Aggression™ as compared to those of the high rated

group.



CHAPTER V

CONCLUSIONS AND IMPLICATIONS

Chapter Five is organized in three sections. First is the review
of purpose, analysis of population and the procedures of the study;
second, the conclusions and implications of the study; and third is an
exploration of this studies recommendations.

This study is an attempt to discover the degree of validity of
certain predictive factors and instruments which would help clarify the
predictability of the degree of success or failure of student teachers
prior to their internship experience.

The sample for the study consists of two hundred elementary educa-
tion majors who completed their professional education courses and
their student teaching at Michigan State University. (The students in
this study completed four basic instruments.) The respondents were

given the Student Personnel Inventory, the Personal Teaching Evaluation,
and the Edwards Personal Preference Schedule at the beginning of their

professional education courses. The students repeated the Personal
Jeaching Evaluation and the Edwards Personal Preference Schedule near
the end of their student teaching experience. The students were also
given the Michigan State University Orientation Test Battery upon their
admittance to the University.







Specifically the following hypotheses were tested:

Hypothesis

Hypothesis

Hypothesis

Hypothesis

Hypothesis

Hypothesis

Hypothesis

I-A

I-B

I-C

I-D

I-E

I-F

IG

There 1s no significant relationship between college
grade-point average and the degree of success or
faillure in student teaching.

There is no significant relationship between freshman
orientation scores at Michigan State University and
the degree of success or failure in student teaching.

There is no significant relationship between the
socio-economic status of parents of college students
and the degree of success or failure in student
teaching.

There is no significant relationship between these
students who graduated from a non-public secondary
school and the degree of success or failure in
student teaching.

There 1s no significant relationship between the
transfer student and the student who has completed
his undergraduate work at Michigan State University
and their degree of success or fallure in student

teaching.

There is no significant relationship between the
self evaluations of the student teachers potential
before and after the student teaching experience
and the degree of success or failure in student
teach ing .

There is no significant relationship between certain
personality factors as measured by the Edwards Personal
Preference Schedule and the degree of success or fail-
ure in student teaching,

SUMMARY

The second section of the chapter examines the conclusions and impli-

cations related to each of the assumptions presented and analyzed them

in terms of the educational problems to which the writer is relating the

findings of this particular study. This section also explores implications

for future study relating to programs of teacher education.

The final section is a re-exploration of the plan, the procedures,

and conclusions of this dissertation,
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Hypothesis I-A postulated that there would be no significant re-
lationship between college grade-point average and the degree of suc-
cess or failure in student teaching. Despite the fact that the signi-
ficance of the correlation is only .32?,the 11% of explained variance
is high enough for this writer to accept the fact that there are mean-
ingful relationships between a student's academic success, as measured
by grades, and his degree of success or failure in student teaching.
Table 8 in Chapter Four gives us some additional data by breaking the
student teachers into three groups, using the criterion of their student
teaching evaluations. Using this method we find that the students who
are evaluated as most successful and least successful in student teach-
ing have the highest grade-point average, while those rated more nearly
average in performance have the lowest college grade-point. This factor
may possibly be explained by the supposition that high grades themselves
must not be assumed to be the one relevant factor in determining teach-
ing potential., Occasionally it is possible to discover that the most
academically able student finds the structure of the school environment
to be at odds with his or her intellectual performance and thus finds
it difficult to adjust to the ability level of the younger children with
whom he or she must relate.

Hypothesis I-B postulated that there would be no significant re-
lationship between freshman orientation scores at Michigan State Univer-
sity and the degree of success or failure in student teaching, This
hypothesis was quite strongly supported by Table 2 of Chapter Four,

particularly with regard to the student teachers® scores in Vocabulary,
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Information, and Arithmetic. However, there was some small significant
correlation between scores in English and Reading and the degree of
success or failure in student teaching. The correlations in English
and Reading were very low but certainly this was not surprising. It
would be difficult indeed to comprehend any measure of success or fail-
ure in elementary teaching without finding a certain degree of impor-
tance relating to the skills of English and Reading as essential tools
in commnication.

Hypothesis I-C postulated that there would be no significant rela-
tionship between the socio=-economic status of the parents of college
students and the degree of success or fallure in student teaching.
Table 3 in Chapter Four indicates a correlation of .214 which is statis-
tically significant; however, the significance is low enough to leave
many unexplained variances. Table 9 which divides the student teachers
into three levels of evaluation, high, low, and average and into three
socio-economic levels, offers little to enlighten the meaningfulness
of this factor and permits the acceptance of the null hypothesis as
stated.

Hypothesis I-D postulated that there is no significant relationship
between those students who graduated from a non-public secondary school
and the degree of success or failure in student teaching. Table 4 in
Chapter Four statistically supports the null hypotheses; however, Table
10 in Chapter Four gives us a slightly different perspective where it
structures those student teachers who graduated from either a public or

non=public high school into three levels of success in student teaching.
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This second view of Hypothesis I-D reveals that a greater percentage of
high evaluated student teachers were located in the public school cate-
gory and that a somewhat higher percentage of non-public school graduates
are found in the low rated category. Table 10 might be explained by the
fact that the public school graduate finds his student teaching experience
in a public elementary school more familiar to him than to the graduate
of & non-public school. Despite the fact that Table 10 uses some inter-
esting questions regarding Hypothesis I-D the statistical analysis of
Table 4 indicates that the null expression should be supported.

Hypothesis I-E postulated that there would be no significant rela-
tionship between the transfer student and the student who has completed
his undergraduate work at Michigan State University and their degree of
success or fallure in student teaching. Table 5 in Chapter Four statis-
tically supports this null hypothesis., Despite the fact that this writer
fully accepts Hypothesis I-E as stated, Table 10 in Chapter Four does
raise some interesting speculation, particularly when one notices the
large percentage of low evaluated student teachers who transferred from
a junior college and the very few junior college transfers who are
rated in the high evaluation group.

Hypothesis I-F postulated that there would be no significant rela-
tionship between the self evaluation of the student teachers before and
after the student teaching experlience and the degree of success or fail-
ure in student teaching. An analysis of the data in Table 6 of Chapter
Four refutes the contention as stated in the null hypothesis. The

student teacher's evaluation of himself both before and during student
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teaching correlates significantly at the .01 level with his success
or failure in student teaching. Table 10 also supports this conten-
tion, particularly in the fact that the high evaluated student teach-
ers definitely see themselves as better able than the other two eval-
uated groups. Colleges of education could well accept a student's
evaluation of his own teaching potential with a great deal more credence
if we could accept the rejection of this hypothesis,

Hypothesis I-G postulated that there would be no significant re-
lationship between certain personality factors as measured by the

Edwards Personal Preference Schedule and the degree of success or fail-

ure in student teaching. An analysis of the data in Tables 7 and 10
of Chapter Four refutes the null hypothesis as stated in most of the
fifteen needs. The basic hypothesis is only supported in the areas of
"Autonomy," “Dominance," "Endurance," and "Aggression". The hypothesis
is disproved at the .05 level of significance by such needs as "Achieve-
ment," "Order," and "Heterosexuality". "Deference," "Exhibition,"
"Affiliation," "Intraception," ®"Succorance,”" "Abasement," "Nurturance,"
and "Change" are significant at the .0l level.

It is also apparent from looking at Table 7 in Chapter Four that
a large number of the needs that can be categorized as statistically
significant have such a low percent of explained variance that it is
somewhat difficult to point to them all as personality keys that could
unlock the door of predictive success or failure in student teachers.
However, three of these needs stand statistically high enough to allow

one to draw certain conclusions as to their use in identifying traits
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in elementary education majors prior to their student teaching experi-
ence, "Affiliation® at the ,348 degree of significance, "Change" at
the 306 degree of significance, and "Exhibition" at the ,289 degree
of significance are worthy of deeper contemplation, analysis, and ex-
ploration.

Table 14 in Chapter Four also points out particularly that
"Change" and "Affiliation® deviate considerably from the national

college norms for the EPPS and the means established by this popula-

tion, Table 14 also illustrates that students who were evaluated in
the low category for their student teaching experience have consider-
ably higher scores in such needs as "Achievement,® "Autonomy,"™ and
"Aggression®, Two of these three needs, "Aggression®™ and "Autonomy,"
were found, in Table 7, to support the null position of Hypothesis I-G.

Through the use of the Edwards Personal Preference Schedule it is
possible to identify the basic persdnality needs of individuals. The
EPPS projects fifteen basic items that may be considered as basic to
one's personality. Tables 7 and 14 present a picture of the members
of this studies sample as they relate to specific personality needs
that are statistically relevant to an individual's success in student
teaching. The following personality needs, as described by the EPPS,
are important to one's success in the student teaching experience.
Based on the EPPS instrument a student ....

Needs to be loyal to friends, to participate in friendly

groups, to do things for friends, to form new friendships,

to make as many friends as possible, to share things with

friends, to do things with friends rather than alone, to

form strong attachments, to write letters to friends,
(Affiliation)
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and ceee

To say witty and clever things, to tell amusing jokes and

stories, to talk about personal adventures and experiences,

to have others notice and comment upon one's appearance,

to say things just to see what effect it will have on

others, to talk about personal achievements, to be the

center of attention, to use words that others do not know

the meaning of, to ask questions others cannot answer,
(Exhibition)

al]d LN N N )

To do new and different things, to travel, to meet new
people, to experience novelty and change in daily routine,
to experiment and try new things, to eat in new and diff-
erent places, to try new and different jobs, to move about
the country and live different places, to participate in
new fads and fashions, (Change)

Continued analysis of Tables 7 and 14 produces further personality
needs based on the EPPS, However, these are needs that seem to be the
least significant factors of personality that lead to success in student
teaching and thus support Hypothesis I-G, These four needs are:

®Autonomy:® To be able to come and go as desired, to say
what one thinks about things, to be independent of others
in making decisions, to feel free to do what one wants,
to do things that are unconventional, to awvoid situations
where one 1s expected to conform, to do things without
regard to what others may think, to criticize those in
positions of authority, to avoid responsibility and obli-
gations,

and eeee

"Dominancet® To argue for one's point of view, to be a
leader in groups to which one belongs, to be regarded by
others as a leader, to be elected or appointed chairman

of committees, to make group decisions, to settle argu-
ments and disputes between others, to persuade and influ=-
ence others to do what one wants, to supervise and direct
the actions of others, to tell others how to do their jobs.

and eeee

1
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"Endurances® To keep at a job until it is finished, to
complete any job undertaken, to work hard at a task, to
keep at a puzzle or problem until it is solved, to work
at a single job before taking on others, to stay up late
working in order to get a job done, to put in long hours
of work without distraction, to stick at a problem even
though it may seem as if no progress is being made, to
avoid being interrupted while at work.

and eeee

"Aggressions® To attack contrary points of view, to tell
others what one thinks about them, to criticize others
publicly, to make fun of others, to tell others of when
disagreeing with them, to get revenge for insults, to
become angry, to blame others when tBings go wrong, to
read newspaper accounts of violence.

Four of the areas that this study has encompassed have been
identified as being significantly correlated to the degree of success
or failure in student teaching. They are as follows:

1. There is a significant relationship between college

grade-point average and the degree of success or
failure in student teaching.

2. There is a significant relationship between the socio-
economic status of parents of college students and the
degree of success or faillure in student teaching.

3. There is a significant relationship between the self
evaluations of the student teacher's potential before
and after the student teaching experience and the
degree of success or failure in student teaching.

L, There are significant relationships between certain
personality factors as measured by the Edwaprds Personal
Preference Schedule and the degree of success in student
teaching.
An analysis of the findings in this study may well assist educators,
particularly those involved in the preparation of teachers, in an attempt
to perfect the professions ability to screen, counsel, and place elemen-

tary education majors prior to student teaching. The results of this

2Tbid., P. 1
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study seem to indicate that there are specific factors that play, to
some degree, upon the hierarchy of excellence as related to class=-

room performance by student teachers,
IMPLICATIONS

The implications of this study are as follows:
l. College students should be allowed to evaluate themselves in a
number of situations during their pre-student teaching experi-
ences, Educators, both public school and university personnel,

must take more credence in the process of self-evaluation.

2, Those personnel who evaluate students should be continually
alerted to the problem of their own personalities being injected
into the evaluation process of student teachers. An evaluator
must seek ways to maintain his objectivity while in an observa-

tional capacity.

3. The personality needs of a student should be carefully scrutinized
during the pre-student teaching counseling process. This study
points out certain needs that gives some direction to those
factors that affect the degree of success or failure in student

teaching.



1.

3.

5e

6.

-68-

SUGGESTIONS FOR FUTURE RESEARCH

Research should be conducted to follow-up the students in this
study to determine the degree of their success or failure as

they commenced teaching.

A vital need exists for expanding this study to include student
teachers and their degree of success or failure while teaching

in specific subject matter areas at the secondary school,

A wider range of variables, then those encompassed by this study,
needs to be researched. Such items as pre-student teaching con-
tact with children and levels of tolerance for deviant behavior

are just two of many possibilities.,

Research should be conducted regarding the perceptions of what is
success and what is failure as it is viewed by the evaluators of

student teachers.,

Research should be undertaken to examine personality characteris-
tics of college personnel who supervise student teaching programs

and public school teachers who evaluate student teachers.

Research needs to be conducted to determine the relevancy of all
aspects of a colleges planned experiences in their teacher prep-
aration programs and its relationship to a student®’s performance
in student teaching.
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THE USE OF ORIENTATION TeST DATA

All new students who enter Michigan State University take a set
of examinations which are generally known as "Orientation Tests."
The results from these tests are distributed annually to all depart-
ments in two reports: TJest Scores by Entering Students; and Compara-
tive Standings of Various College and Curriculum Groups on the
Orientation-week Examinations. while the scores on the Orientation
Tests are used regularly by Admissions Officers, Counselors, Improve-
ment Services, and others who work with students, the major purpose
of this bulletin is to acquaint faculty members with the availability
of these data and to suggest ways in which the data can be used.

Brief Description of the Tests

The MSU English Placement Test consists of thirty objective test
items representing many aspects of English usage. Included are items
on spelling, capitalization, grammar, punctuation, sentence structure,
and organization., The test is primarily designed to identify students
who may require assistance from the Writing Improvement Service, but
assignment to the Honor Sections of Communication Skills is also depen-
dent, in part, upon scores on the test.

The MSC Arithmetic Proficiency Test is also designed to detect
students who are deficient in a basic skill. Students who score below
the minimum standard are referred to the Arithmetic Improvement Service.
The test, consisting of 45 problems in basic arithmetic, has proved to
be relatively effective for this purpose.

The ACE Psychological Examination seeks to measure scholastic
aptitude, i.e., the mental alertness component in college success.
The test yilelds three scores: Quantitative (Q), Language (1), and
Total Score (PT). When this test was designed, it was hoped that the
L-Score would measure mental abilities which are closely related to
tasks which involve language, while the Q-Score would assess mental
factors which are more closely related to areas in which language is
not as important., Experience with the test, however, has shown that
the Q-Score is sometimes more closely related to success in selected
technical subjects than the L-Score, but the L-Score is usually the
more predictive of the two scores for the large majority of curricula,
As a consequence, counselors place more reliance upon the L-Score and
the Total Score as an index of mental ability.

The MSU Reading Test is a 97-item test which yields a Vocabulary
Score (V), a Comprehension Score (C), and a Total Reading Score (RT).
The wvocabulary portion consists of 50 test items, while the Compre=
hension Score is based on the student's ability to answer 47 questions
concerning several reading passages involving concepts typical of
several academic areas at MSU, Although the basic purpose of the
test is to measure the reading ability of students, no attempt is
made to restrict the measure to the simple mechanics of reading.
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Instead, many factors involved in critical thought are undoubtedly
assessed in this measure of reading proficiency. Recommendations
to the Reading Improvement Service are often made on the basis of
this test.

Brief Description of the Reports

The standings of individual students on all tests are reported
in Test Scores by Entering Students. The scores listed are derived
scores which range from the lowest possible score of 1 to the high=-
est possible value of 10, These are not deciles. The approximate
percentage of students who receive each score is presented below
along with the percentage of students who score higher or lower
than each derived score.

Percentage Percentage Percentage
of Students of Students of Students
Derived Who Score Who Receive who Score
Score Higher the Score Lower
10 0 1 99
9 1l 3 96
8 L 8 88
7 12 16 72
6 28 22 50
5 50 22 28
I 72 16 12
3 88 8 4
2 96 3 1
1 99 1 0

Under this system, extreme scores are much more significant in
indicating superior or inferior ability. For example, scores of 10
or 1 are assigned to but one per cent of all entering students. A
score of 9 means that a student scores among the highest four per
cent of the students, while a score of 2 means that 96 per cent of
all entering students secure scores which are higher.

In locating students in Test Scores by ZEntering Students, the
alphabetic arrangement is sufficient when the year that the student
entered MSU is known, If the student entered MSU as a freshman, the
year can usually be determined from the student's present class in
college. The annual report for that year will then provide his
scores, The inclusion of scores on transfer students makes this
problem more complex. However, since all students are assigned
sequential student numbers on entrance, a particular student's
mumber will indicate the approximate year of enrollment.

Comparative Standings of Various College and Curriculum Groups
on the Orientation-iveek ixaminations presents summary data for
students in different academic areas, Data are presented for fresh-
man and transfer students, independently. The basic purpose of this







report is to enable comparisons to be made between scores for a
given student and "typical" performance by fellow students within
his own curricular group. In addition to the usual normative
material, data are also provided on the proportionate number of
students of high and low ability to be found in different curricula.

The Predictive Value of the Tests

Each of the Orientation Tests has been constructed for a differ-
ent purpose, Each test must, therefore, satisfy different criteria
in order to be considered a valid measure. Nevertheless, to be use=-
ful for many problems in the diagnosis of individuals or groups, each
test must measure abilities important in collegiate worke. A common
method for evaluating the effectiveness of tests of this kind has been
to compare the standings of students on the tests to the later academic
attainment of the students as reflected in their grade point average.

Results from studies of this kind have demonstrated that all of
the tests are of some value in the prediction of grades. The degree
of relationship does vary, however., The Total Score on the MSU Reading
Test has usually proved to be the best predictor of freshman GPA. The
Total Score on the Psychological Exam and the English Test, followed
closely by the Psychological L-Score and the Comprehension Score on
the Reading Test, are usually next in predictive value., While this
same pattern holds for both sexes, predictions made from test scores
are usually more accurate for women.

The meaningfulness of prediction as a factor in evaluating tests
can be better visualized by reference to Table I, which portrays the
academic attainment of women at the end of the freshman year relative
to scores secured on the Reading Test given the previous fall., Here
students who maintained a GPA of 1.75 or lower were arbitrarily des-
cribed as having an "unsatisfactory GPA" while students with an average
higher than 1.75 were considered to have a "“satisfactory GPA". The
figures opposite each derived score represent the percentage of students
with a gilven score on the Reading Test who fell into either of these
two categories.

TACLE T
Percentage of Women with Indicated Derived Score Standing on
the Reading Examination Securing Satisfactory or Unsatisfac-
tory Grade Point Averages

Derived Score Unsatisfactory Satisfactory
Reading GPA GPA

100.0
973
99.0
9547
93.1
80.9
757
5240

3647
L2.9
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Table I shows that over 90% of the students with scores ranging
from 6 to 10 made satisfactory progress in terms of the grade point
standard, while approximately one-half of the students with scores of
3 and below failed to secure the 1.75 GPA.

Data of this kind enable us to comment with some accuracy on the
likelihood of students of any ability level succeeding in college.
Furthermore, our knowledge about the nature of the tests and what
the measure ensbles us to identify possible reasons for a student's
succeeding or not succeeding as we study his pattern of test scores,

Possible Applications (Illustrative Examples)

The discussion to this point has been concerned with general in-
formation about the Orientation Tests. In this section specific
applications will be suggested. For convenience, the presentations
will be urder three headings: In the Classroom, In Student Advising,
and Other Values,

A. In the Classroom

Example 1. You have two students in class who seem to be outstand-
ing students. You feel they should be encouraged to carry on independent
work and to plan a long-range program. The profiles for Orientation
Scores are:

E A Q9 L P ¥ ¢ BRI

Student A 10 8 9 9 9 9 10 9
Student B 6 6 8 L 5 5 4 5

The scores for Student A confirm your initial hypothesis. His perfor-
mance on the tests is outstanding. He may have even more ability than
he has show in class, The test data for Student B, to the contrary,
are not consistent with your beliefs. When the data from several
sources lead to the conclusion, as in the case of Student A, one can
feel more confident in executing a proposed plan of action., Wwhere
contradictions are found, as with Student B, additional study is
necessary before a satisfactory decision can be made,

Example 2, One of your classes seems lackadaisical. Techniques
and procedures which have worked well with previous classes seem to
"fall flat", You tabulate the scores from Test Scores by Entering






Students and secure the following pattern:

Psych, Total Reading Total
10 10
9 9
8 8
7 7
6 6
5 5
4 "
3 3
2 2
1l 1
Average = 3,% Average = 3,70

Both distributions show the same pattern. The students, as a group,
score unusually low on the two tests, The data certainly point to
this group being a typical, and suggest that the procedures used
might be "over the heads™ of the class. Had the analysis showed the
group to be "very superlor," a related hypothesis could be suggested.
Lethargy can also accompany instructions which is keyed below the
general level of the class. Reference to Comparative Standings of
Yarious College and Curriculum Groups on the Orientation Week [xam=-
inations could make a class analysis of this type even more penetra=-
ting.

Example 3. Additional actions which might be suggested by refer-
ence to the Orientation Tests include:

a. Special aid to students deficient in specific areas,

b, Referral to remedial services, i.e., Reading Improvement
Service, or English Improvement Service.

ce A search for special programs for students who seem not to
be working up to their abilities,

Bs In Student Advising

Advising or counseling is always a complex process where ability,
interest, emotions, and other personality factors must be considered.
The suggestions which follow must be considered only as clues coming
from one source, and must not be followed mechanically.

Case I. A student comes in to plan his next quarter's progranm.

Grades from previous quarters have been on the C-D borderline. His
Orientation Test Scores are:

B A ] L PT y c RT
2 5 6 1 3 2 1 2
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The scores, with the exception of Arithmetic and the Psychological
Q-Score, are uniformly low. This is consistent with his performance
in college. The verbal areas, which are most indicative of general
academic attainment, are especially low. The scores do not suggest
any special need for specialized remedial programs since no specific
disability is suggested. A complete re-evaluation of his educational
and vocational plan would seem advisable, Referral to the Counseling
Center, where facilities for service of this kind are available,
should certainly be considered. Until a more intensive analysis is
made, temporary provisions such as reducing class or extra-class
activities might be suggested.

Case II. A student has exhibited borderline work in courses
which place a heavy demand upon reading skills., Marks in other
courses are adequate. His test profile is:

E A Q L PT ¥y [ RT
5 6 6 L 5 3 1 2

Both his academic record and the test profile suggest a possible dis-
ability in reading. Other test scores are consistently about average.
From the limited information presented here, referral to the Improve-
ment Services should be considered. If retesting or further diagnosis
is considered advisable, the testing facilities of the Counseling
Center are available for services of this kind. A similar analysis

1s possible in other basic areas such as English and arithmetic, but
the large majority of deficient students are routinely referred to
these remedial services during Orientation Week.

Case III. A student is very submissive and seems to lack self-
confidence, He looks upon his inferior past achievement as a major
calamity and considers himself to be worthless in a number of ways.
He seems to have withdrawn within himself and participates in no
college activitles., His test scores are as follows:

E A Q L PT v ¢ RT

6 L 5 8 7 L 5 6

The symptoms presented above suggest a general problem in adjustment.
In cases of this type a simple diagnosis or solution is usually un-
likely. While test scores may yield some clues on the problem, they
can seldom be used in a simple prescribed manner. Instead, several
interviews conducted in a very permissive atmosphere may yield fur-
ther clues and likewise provide an opportunity for the student to
begin working out his problem. In cases of this kind referral to the
Counseling Center is always advisable, but an understanding faculty
member working in cooperation with experienced counselors can be
doubly effective.






C. Cther Possible Values

The data from the Orientation Tests are available for individual
or departmental research projects. The scores have been used widely
as control data in learning experiments and for inquiries into the
nature of students found in a given curriculum., When desirable,
members of the Office of Evaluation Services are available for consul-
tation on evaluation methodology or research design.

A Counseling Note

Scores on tests are often interpreted by students in erroneocus
ways. Scores should never be given to students without a careful
explanation of their significance. Furthermore, test results should
be introduced only when you feel the student is ready for this infor-
mation and may benefit from it., If a student seems defensive and
highly emotional, the giving of information from the tests might well
be postponed to a more appropriate time. Too many students have had
disturbing experiences with bad test usage prior to coming to college.

A Note of Caution

Test scores must never be considered infallible. Errors of one
derived score point in either direction are quite common, and errors
of several derived score points are possible for a given student.
While the scores are much more dependable than impressions secured
from casual classroom experiences or individual conferences, any one
test score must be regarded only as suggestive and never final., In
this regard, it is usually advisable to view a score as a possible
range of scores, i.e., a derived score of 4 is considered as possibly
being a score of 3, 4, or 5. Furthermore, when inconsistencies are
found or when major decision are to be made on the basis of test
scores, retesting is often advisable,

A Few Quick Guides

Routine procedures which others who work with students have found
to be fruitful include the following:

l. The scores of advisees are recorded on a convenient record
sheet. This sheet can also include other easily summarized
background information, such as previous grades. Sometimes
information of this kind is secured for small classes where
individualized instruction is possible,

2, Indices of ability are compared to actual scholastic attain=
ment. Students with marked discrepancies in the two sets
of measures are noted for further study when the opportunity
arises,






3.
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Before beginning a conference with a student, a moment
spent in scanning the record sheet provides a useful
orientation for the conference.

The average scores for students in a class are used to
help determine the relative number of extreme grades
(A's and D's and F's) to be assigned to a class. How=-
ever, grades for an individual student should never be
influenced by these scores,
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STUDENT PERSONNEL INVENTORY

NAME

(last) "(first) (middle)
DATE STINENT NUMBER

ACADEMIC ADVISOR

1. PRESENT ADDRESS PHCRZ
2, HOME ADDRESS PHONE
3. SEX3 MALE FEMALE Lk, AGE LAST BIRTHDAY

S5« Where were you born?

(City)

(state or Country)

6. If foreign born, are you a U. S. citizen? Yes No

7. What is your marital status? 8. Do you have children?
Single Yes No
Married If yes, how many?
Separated Their ages?
Divorced
Widowed

9. List all of the schools you have attended from the time you first
entered school to present,

Type _of School
Parochial
Grades or
| _Name of School City Attended | Private _Public
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10.

12,
13,
14,
15,
16.

17.
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In what year did you graduate from high school?

What was the size of your high school graduating class?

Under 25 200-399
25-99 L00-999
100-199 Over 1000

In what year did you first enter college?

What is your present college grade point average?

How many MSU credits do you have prior to this term?

Have you transferred to MSU from another institution? No_ Yes__

If answer to above question 1is *"Yes," give names and dates of
attendance at previous institutions.

NAME DATES

Indicate for each of the following courses whether you have taken
it or its equivalent, whether you have yet to take it, or whether
you are not required to take it:

Completed
or Presently | Not Yet] Not

Enrolled Taken | Required

ED 200¢ Child and the School

ED 301: School and Society

ED 3223 Elementary Curriculum
ED 325¢ Reading

ED 325b: Language Arts
325¢¢ Children®s Literature

ED 325d: Social Studies

ED 325e: Mathematics
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18.

19.

20.

21,

22,

23,

2“.

25,
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Completed
or Presently | Not Yet | Not
Enrolled Taken | Required

ED 325f: Science

ED 321a, b, ¢t Elementary Elock

Art 201

Art 202

Music 145

Music 245

What is your father's present occupation? (Specify as farm
manager, carpenter, dentist, etc.) If your father is not living,
list his last occupation and then write deceased,

By whom is your father employed? (Name of company, self, etc.)

How long has your father been employed at the present occupation?

What is your mother's present occupation? If your mother is not
gainfully employed, write housewife, If she is not living, list
her last occupation then write deceased.

By whom is your mother employed? (Name of company, self, etc.)

How long has your mother been employed in her present occupation?

If your mother is not gainfully employed at present or if she was
not gainfully employed at the time of death, was she ever gain-
fully employed? Yes No

If yes, what did she do?
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IF YOU ARE MARRIED:

26, What is your spouse's occupation?

27. By whom is your spouse employed? (Name of company, self, etc.)

28, How long has your spouse been employed at the present occupa-

tion?
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PERSONAL TEACHING EVALUATION

Michigan State University College of pducation
Student
(Last name) (First)

Subject and/or grade level desired

Term s 19__

Sex College Class

The following scale is designed to help us discover some of your
feelings about a number of teaching areas in order that the Profession-
al Block may be planned more effectively. The instrument also intro-
duces the beginning student to the many facets of classroom teaching.
This questionnaire is very lengthy. We earnestly request your cooper=-
ation in answering faithfully all items,

Check each item below on the numerical scale. 1 is the low and 10 is
the high erd.

l] -2 I feel extreme concern about my abilities in this area.

3 =4 I feel greater than average concern about my abilities
in this area.

5 = 6 I feel average concern about and have average confidence
in my abilities in this area.

7 =8 I feel relatively confident about my abilities in this
area,

9 =« 10 I feel extremely confident about my abilities in this
area,
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I. WORKING WITH PECPLE
Ay Teacher-pupil relationships

B.

C.

§6|7|e|9|10|

l. Maintaining reasonable
levels of expectations from

pupils

2. Retaining adult status
vhile working at pupil's level

3. Gaining confidence and
respect of pupils

L, Wworking successfully with

pupils of various backgrounds

Teacher-staff relationships

l. Relating with staff members
in a comfortable manner

2, Seeking and using sugges=-
tions from staff and adminis-
tration

Teacher-parent relationships

l. Seeking opportunities to
meet and talk with parents at
PTA, etc,

2. Meeting parents at mature
and professional level

3. Communicating effectively

with parents

I. WORKING WITH PZOPLE
(GENFRAL, OVER-ALL RATING)

ITI. ESTAR 1ING CLASSROOM CILIMATE

A,

Cooperative Participation

l. Assisting pupils in develop-|
ing habits of democratic living

-2, Handling discipline problems

effectively

3. Adjusting appropriately be-
tween a permissive and authori-
tative manner in classroonm
situations

4, Demonstrating judiciousness

and fairness with all pupils
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5 Providing for group dis-
cussion and pupil participationJ
Involving pupils in appropriate
decision-making situations

6. Working in such a manner
that individual pupils seek
help with personal problems

B. Well-directed, Purposeful Activities

l. Noving to specific learning
activities as group show readi-
ness

2. Pacing activities so that
interest lag among pupils is
minimized,

3. Using methods designed to
reach and maintain attention
of all pupils

C. Attention to Physical Facilities

l. Arranging and providing for
facilities in the classroom
conductive to optium learning
(chairs, tables, library, cor-
ners, tulletin boards, etc,)

2, Adjusting pupil activity
(neatness, orderliness and
quietness) to the instruction-
al situation

3. Attending to factor of
ventilation, temperature, and
lighting in the classroom

4, Considering and attending
to factors related to pupil
safety

II. ESTAELISHING CLASSROOM CLIMATE
(GENERAL . OVER-ALL RATING)
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10

PLANNING FCR INSTRUCTICN

A.

B.

Teaching Planning

1. Consistently reading, study-
ing, and gathering information
for teaching plans

2. Making appropriate use of
textbook in plarning

3. Selecting appropriate teach-
ing materials and having them
immediately available for use
when reeded

L4, Planning thoroughly for
short-term (daily) and long-
term (unit or project) work

5. Considering sequence and
continuity of pupil experi-
ences as key factors in learn-

i

8. When suitable, planning for
a field trip and/or use of com-
munity resources in teaching

7. Planning a wide variety of

teaching technigues

Evaluation Technigues

l. Studying individual pupil
and school records carefully
as a basis for evaluating
pupil progress

2. Recognizing individual diff4
erences in evaluating pupil

performance

3¢ Using a wide variety of prod
cedures for appraising pupil
achievement

4, Grading fairly and relating
appropriately to acceptable
criteria of good evaluation

5. Recognizing the importance of

parent-teacher conferences in
evaluation

6. Evaluating in terms of the
purposes of the subject or
grade taught

NHING INSTRUCTION
=N RATING)




. .
.
H
PR e
‘
i
.



Iv.

-89-

ool ol

MANAGING INSTRUCTION

A.

B.

Teaching Performance

1. Making assignments so that
pupils clearly understand what
is to be done, and why it is
to be dons

2. Introducing and implementing
daily plans meaningfully

3. Using a variety of teaching
technigues

L, Using a variety of audio-
visual aids and supplementary
materials

5. Teaching planned units effec
tively

6. Directing and managing dail
instruction so that pupils are
interested, motivated, and show
a desire to learn

7. Explaining logically; using
types of reasoning appropriate
to pupil level

8. Developing a questioning
attitude and intellectual curi-

osity in pupils

9. Developing effective process
es of problem solving and criti-
cal thinking on the part of

pupils

Understanding Children

l. Working effectively with
pupils of small groups

2, Working effectively with
pupils in large grouping (entire
class)

3. EBeing aware of interest and
attention span of pupils

4, Recognizing the need for re-
teaching at appropriate interval

ur
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c.

10

Flexibility

1. Dealing appropriately with
unexpected situations as they
develop

2, Having the ability to use
smoothly spontaneous situations

to achieve aims

3+ Adapting instruction to chaﬁg-

ing needs of pupils and class

IVe MANAGING INSTRUCTION
(GENFRAL, OVER-ALL RATING)

Ve CCMMAND O BJECT AND TEACHING MATZRIALS

A.

Knowledge of Subject (s)

1. Being prepared in the sub-
jects and/or grades assigned
to_teach

2, Showing persistence in seek-|
ing added information and know-
ledge from many sources in teach
ing subjects

L]

3. Seeking help and suggestions
from specialists and consultants
in subject areas where needed

L, Having knowledge of a variet!

of teaching materials in subject
rade

5« Relating an area of knowledg
to other areas of knowledge

SACHING MATRRIALS
|

(GLNM . OV}:.;{-M &ATING)







VI.

10

PERSONAL _QUALITIES

A.

Be

C.

D.

E.

Physical Health

l. Being rarely absent because
of illness

2, Having stamina adequate for
the job of teachin

3. Showing physical vitality and

enthusiasm

Mental Health

l. Being emotionally stable

T eIy oW T T I EXITITItY
rather than rigidity in thought

and behavior patterns

3. Having an appropriate sense
of humor

Personal Aopearance

1, Dressing appropriately

2, Always being neat and well
groomed

Dependability

1, Being seldom, if ever, late

2. Carrying out all tasks effec=-

tively and on time

3. Being trustworthy in all
respects

Attitudes

l. Accepting and profiting from|
copstructive cpriticism

2, Demonstrating ability for
self-evaluation

3. Revealing genuine interest ih

pupils

L, Being sensitive to feelings
and needs of others
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Voice and Languaze

10

l. Adjusting voice appropri-
ately to the instructional
situation

2. Using spoken language
correctly and effectively

3. Writing effectively and
legibly

L, Spelling correctly

PZROONAL QUALITI®S

(GENSRAL, OV:R-ALL RATING)

ViIi.

PROFESSIONAL QUALITIES

A.

Be

Initiative

l. Participating willingly in
school and faculty activities

2. Seeking opportunity to
assume resovonsibility

3. Showing interest in and
helping supervise pupils in

extra-class activities

Interest

l. Showing persistence in com-
pletion of tasks

2. Behaving in ethical and pro-
fessional manner

3. Having a sincere enthusiasm

for the job

VII.

PRCFESSION U 1ES

(GENIRAL, OVER-ALL RATING)
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APPENDIX D
EDWARDS PERSONAL PREFERENCE SCHEDULE



EDWARDS PERSONAL PREFZRENCE SCHEDULE
Allen L. Edwards
University of washington
DIRZCTICNS
This schedule consists of a number of pairs of statements about
things that you may or may not like; about ways in which you may or
may not feel. Look at the example below,

I like to talk about myself to others.
I like to work toward some goal that I have set for myself.

10 1>

Which of these two statements 1s more characteristic of what you
like? If you like "talking about yourself to others" more than you
like "working toward some goal that you have set for yourself," then
you should choose A over B. If you like "working toward some goal
that you have set for yourself" more than you like "talking about
yourself to others," then you should choose B over A.

You may like both A and B. In this case, you would have to choose
between the two and you should choose the one that you like better. If
you dislike A and B, then you should choose the one that you dislike
less,

Some of the pairs of statements in the schedule have to do with
your likes, such as A and B above. Other pairs of statements have to
do with how you feel. Look at the example below.

A I feel depressed when I fail at something.
B I feel nervous when giving a talk before a group.

Which of these two statements is more characteristic of how you
feel? If "being depressed when you fail at something" is more character-
istic of you than "being nervous when giving a talk before a group,"
then you should choose A over B If B is more characteristic of you
than A, then you should choose B over A,

If both statements describe how you feel, then you should choose
the one which you think is more characteristic. If neither statement
accurately describes how you feel, then you should choose the one
which you consider to be less inaccurate.

Your choice, in each instance, should be in terms of what you like
and how you feel at the present time, and not in terms of what you
think you should like or how you think you should feel. This is not a
test. There are no right or wrong answers, Your choices should be a
description of your own personal likes and feelings. Make a choice
for every pair of statements; do not skip any.






The pairs of statements on the following pages are similar to the
examples given above. Read each pair of statements amd pick out the
one statement that better describes what you like or how you feel.

Make no marks in the booklet. On the separate answer sheet are numbers
corresponding to the numbers of the pairs of statements. Check to be
sure you are marking for the same item number as the item you are read-
ing in the booklet.

1f you answer sheet is printed | If your answer sheet is printed
in BLACK ink: in BLUE ink:
For each numbered item draw a circle| For each numbered item fill in
around the A or B to indicate the the space under A or B as shown
statement you have chosen, in the Directions on the answer
sheet,

DO NOT TURN THIS PAGE UNTIL THE EXAMINER TELLS YOU TO START.

Copyright 1953. All rights reserved.

THE PSYCHQLOGICAL CORPCRATICN

New York, New York






10

12

13

14

o > w > W > o>

w > W

o >

w » wW» w » W » W > W > W >

I like to help my friends when they are in trouble.
I like to do my very best in whatever I undertake.

I like to find out what great men have thought about various
problems in which I am interested.
I would like to accomplish something of great significance.

Any written work that I do I like to have precise, neat, and
well organized.

I would like to be a recognized authority in some job, pro=-
fession, or fileld of specialization.

I like to tell amusing stories and jokes at parties.
I would like to write a great novel or play.

I like to be able to come and go as I want to.
I like to be able to say that I have done a difficult job well.

I like to solve puzzles ard problems that other people have
difficulty with.
I like to follow instructions and to do what 1s expected of me,

I like to experience novelty and change in my daily routine,
I like to tell my superiors that they have done a good job on
something, when I think they have.

I like to plan and organize the details of any work that I have
to urdertake.
I like to follow instructions and to do what is expected of me.

I like people to notice and to comment upon my appearance when
I am out in public.
I like to read about the lives of great men.

I like to avoid situations where I am expected to do things in
a conventional way.
I like to read about the lives of great men.

I would like to be a recognized authority in some job, profession,
or field of specialization.
I like to have my work organized and planned before beginning it.

I like to find out what great men have thought about various
problems in which I am interested.
If I have to take a trip, I like to have things planned in advance.

I like to finish any job or task that I begin.
I like to keep my things neat and orderly on my desk or workspace.

I like to tell other people about adventures and strange things
that have happened to me.

I like to have my meals organized and a definite time set aside
for eating.






15

16

17

18

19

20

21

22

23

25

26

27

29
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I 1like to be independent of others in deciding what I want to do.
I 1ike to keep my things neat and orderly on my desk or workspace,

I like to be able to do things better than other people can,
I 1like to tell amusing stories and jokes at parties.

I like to conform to custom and to avoid doing things that people
I respect might consider unconventional.,
I like to talk about my achievements,

I like to have my life so arranged that it runs smoothly and
without much change in my plans.

I like to tell other people about adventures and strange things
that have happened to me.

I like to read books and plays in which sex plays a major part.
I like to be the center of attention in a group.

I like to criticize people who are in a position of authority.
I like to use words which other people often do not know the
meaning of.

I 1ike to accomplish tasks that others recognize as requiring
skill and effort.
I like to be able to come and go as I want to.

I 1ike to praise someone I admire.
I like to feel free to do what I want to do.

I 1like to keep my letters, bills, and other papers neatly arranged
and filed according to some system,
I like to be independent of others in deciding what I want to do,.

I like to ask questions which I know no one will be able to answer.
I 1ike to criticize people who are in a position of authority.

I get so angry that I feel like throwing and breaking things.
I like to avoid responsibilities and obligations.

I like to be successful in things undertaken.
I 1like to form new friendships,.

I like to follow instructions and to do what is expected of me,
I 1ike to have strong attachments with my friends.

Any written work that I do I like to have precise, neat, and well
organized.
I like to make as many friends as I can.

I like to tell amusing stories and jokes at parties.
I like to write letters to my friends.






30

31

32

33

35

36

37

39

Lo

41
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I like to be able to come and go as I want to.
I like to share things with my friends.

I like to solve puzzles and problems that other people have
difficulty with.

I like to judge people by why they do something--not by what
they actually do.

I 1ike to accept the leadership of people I admire,
I like to understand how my friends feel about various prob-
lems they have to face.

I like to have my meals organized and a definite time set aside
for eating.
I like to study and to analyze the behavior of others.

I like to say things that are regarded as witty and clever by
other people.

I like to put myself in someone else's place and to imagine how
I would feel in the same situation.

I like to feel free to do what I want to do.
I like to observe how another individual feels in a given
situation.

I like to accomplish tasks that others recognize as requiring
skill and effort.
I like my friends to encourage me when I meet with failure.

When planning something, I like to get suggestions from other
people whose opinions I respect.
I like my friends to treat me kindly.

I 1like to have my life so arranged that it runs smoothly and
without much change in my plans.
I like my friends to feel sorry for me when I am sicke.

I 1like to be the center of attention in a group.
I like my friends to make a fuss over me when I am hurt or sicke.

I like to avoid situations where I am expected to do things in
a conventional way.

I like my friends to sympathize with me and to cheer me up
when I am depressed.

I would like to write a great novel or play.
When serving on a committee, I like to be appointed or elected
chairman,

When I am in a group, I like to accept the leadership of someone
else in deciding what the group is going to do.

I like to supervise and to direct the actions of other people
whenever I can.
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I 1like to keep my letters, bills, and other papers neatly
arranged and filed according to some system.

I like to be one of the leaders in the organization and
groups to which I belong.

I like to ask questions which I know no one will be able to
answer,
I like to tell other people how to do their jobs.

I like to avold responsibilities and obligations.
I 1like to be called upon to settle arguments and disputes
between others.

I would like to be a recognized authority in some job, pro-
fession, or field of specialization.
I feel guilty whenever I have done something I know is wrong.

I like to read about the lives of great men.
I feel that I should confess the things that I have done that
I regard as wrong.

I like to plan and organize the details of any work that I have
to undertake.

When things go wrong for me, I feel that I am more to blame
than anyone else.

I like to use words which other people often do not know the
meaning of.
I feel that I am inferior to others in most respects.

I like to criticize people who are in a position of authority.
I feel timid in the presence of other people I regard as my
superiors.

I like to do my very best in whatever I undertake.
I like to help other people who are less fortunate than I am.

I like to find out what great men have thought about various
problems in which I am interested.
I 1like to be generous with my friends.

I like to make a plan before starting in to do something diffi-
cult,
I like to do small favors for my friends.

I like to tell other people about adventures and strange
things that have happened to me.
I like my friends to confide in me and to tell me their troubles,
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I like to say what I think about things.
I like to forgive my friends who may sometimes hurt me.

I 1like to be able to do things better than other people can.
I like to eat in new and strange restaurants,

I l1ike to conform to custom and to avoid doing things that
people I respect might consider unconventional.
I like to participate in new fads and fashions.

I 1like to have my work organized and planned before beginning
it.
I like to travel and to see the country.

I like people to notice and to comment upon my appearance
when I am out in public,

I like to move about the country and to live in different
places.

I like to be independent of others in deciding what I want to do.
I like to do new and different things.

I like to be able to say that I have done a difficult job well.
I like to work hard at any job I undertake.

I like to tell my superiors that they have done a good job on
something, when I think they have,.

I 1like to complete a single job or task at a time before taking
on others.

If I have to take a trip, I like to have things planned in
advance,
I like to keep working at a puzzle or problem until it is solved.

I sometimes like to do things just to see what effect it will
have on others,

I like to stick at a job or problem even when it may seem as
if I am not getting anywhere with it.

I 1ike to do things that other people regard as unconventional.
I like to put in long hours of work without being distracted.

I would like to accomplish something of great significance.
I like to kiss attractive persons of the opposite sex.

I like to praise someone I admire.
I like to be regarded as physically attractive by those of the
opposite sex.

I like to keep my things neat and orderly on my desk or workspace.
I 1ike to be in love with someone of the opposite sex.
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I 1ike to talk about my achievements.
I 1ike to listen to or to tell jokes in which sex plays a
ma jor part.

I like to do things in rmy own way and without regard to what
others may think.

I like to read books and plays in which sex plays a major
parto

I would like to write a great novel or play.
I like to attack points of view that are contrary to mine.

When I am in a group, I like to accept the leadership of
someone else in deciding what the group is going to do.
I feel like criticizing someone publicly if he deserves it.

I like to have my life so arranged that it runs smoothly and
without much change in mv plans.
I get so angry that I feel like throwing and breaking things.

I like to ask questions which I know no one will be able to
answer,
I like to tell other people what I think of them.

I like to avoid responsibilities and obligations,
I feel like making fun of people who do things that I regard
as stupid.

I like to be loyal to my friends.
I like to do my very best in whatever I undertake.

I 1like to observe how another individual feels in a given
situation,
I like to be able to say that I have done a difficult job well.

I like my friends to encourage me when I meet with failure.
I like to be successful in things undertaken,

I like to be one of the leaders in the organizations and groups

to which I belong.
I like to be able to do things better than other people can.

When things go wrong for me, I feel that I am more to blame
than anyone else.

I 1like to solve puzzles and problems that other people have
difficulty with.

I like to do things for my friends.
When planning something, I like to get suggestions from other
people whose opinions I respect.
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I like to put myself in someone else's place and to imagine
how I would feel in the same situation.

I 1ike to tell my superiors that they have done a good job
on something, when I think they have.

I like my friends to be sympathetic and understanding when
I have problems,
I like to accept the leadership of people I admire,

When serving on a committee, I like to be appointed or elec-
ted chairman,

when I am in a group, I like to accept the leadership of
someone else in deciding what the group is going to do.

If I do something that is wrong, I feel that I should be
punished for it.

I like to conform to custom and to avoid doing things that
people I respect might consider unconventional.

I like to share things with my frierds.
I 1like to make a plan before starting in to do something
difficult.

I like to understand how my friends feel about various prob=-
lems they have to face.

If I have to take a trip, I like to have things planned in
advance,

I like my friends to treat me kindly.
I like to have my work organized and planned before beginning
it.

I like to be regarded by others as a leader,
I like to keep my letters, bills, and other papers neatly
arranged and filed according to some system,

I feel that the pain and misery that I have suffered has done
me more good than harm,

I like to have my life so arranged that it runs smoothly and
without much change in my plans.

I like to think about the personalities of my friends and to
try to figure out what makes them as they are.

I sometimes like to do things Jjust to see what effect it will
have on others.

I like to have strong attachments with my friends.
I like to say things that are regarded as witty and clever by
other people,
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I like my friends to make a fuss over me when I am hurt or
sick,
I like to talk about my achievements,

I like to tell other people how to do their jobs,
I like to be the center of attention in a group.

I feel timid in the preence of other people I regard as my
superiors.

I 1like to use words which other people often do not know
the meaning of.

I like to do things with my friends rather than by myself.
I like to say what I think about things.

I like to study and to analyze the behavior of others.
I like to do things that other people regard as unconventional.

I like my friends to feel sorry for me when I am sick.
I like to avoid situations where I am expected to do things in
a conventional way.

I like to supervise and to direct the actions of other people
whenever I can,

I like to do things in my own way withoutregard to what others
may think. :

I feel that I am inferior to others in most respects,
I like to avoid responsibilities and obligations.

I like to be successful in things undertaken.
I like to form new friendships.

I like to analyze my own motives and feelings,
I like to make as many friends as I can.

I like my friends to help me when I am in trouble,
I like to do things for my friends.

I like to argue for my point of view when it is attacked by
others.
I like to write letters to my friends.

I feel guilty whenever I have done something I know is wrong.
I like to have strong attachments with my friends.

I like to share things with my friends.
I like to analyze my own motives and feelings.

I like to accept the leadership of people I admire,
I like to understand how my friends feel about various prob-
lems they have to face.
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I like my friends to do many small favors for me cheerfully.
I like to judge people by why they do something--not by what
they actually do.

When with a group of people, I like to make the decisions
about what we are going to do.
I like to predict how my friends will act in various situations.

I feel better when I give in and avoid a fight, than I would if
I tried to have my own way.
I like to analyze the feelings and motives of others,.

I like to form new friendships.
I like my friends to help me when I am in trouble.

I like to judge people by why they do something---not by what
they actually do.
I like my friends to show a great deal of affection toward me.

I 1like to have my life so arranged that it runs smoothly and
without much change in my plans.
I like my friends to feel sorry for me when I am sick.

I like to be called upon to settle arguments and disputes
between others.
I like my friends to do many small favors for me cheerfully.

I feel that I should confess the things that I have done that
I regard as wrong.

I 1like my friends to sympathize with me and to cheer me up
when I am depressed,

I like to do things with my friends rather than by myself.
I like to argue for my point of view when it is attacked by
others,

I like to think about the personalities of my friends and to
try to figure out what makes them as they are.

I 1ike to be able to persuade and influence others to do what
I want to do.

I like my friends to sympathize with me and to cheer me up
when I am depressed.

When with a group of people, I like to make the decisions about
what we are going to do.

I like to ask questions which I know no one will be able to
answer.
I like to tell other people how to do their jobs.
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I feel timid in the presence of other people I regard as my
superiors.

I like to supervise and to direct the actions of other people
whenever I can,

I like to participate in groups in which the members have
warm and friendly feelings toward one another.
I feel guilty whenever I have done something I know is wrong.

I like to analyze the feelings and motives of others,
I feel depressed by my own inability to handle various situa-
tions.

I like my friends to feel sorry for me when I am sick.
I feel better when I give in and avoid a fight, then I would
if I tried to have my own way.

I like to be able to persuade and influence others to do what
I want.
I feel depressed by my own inability to handle various situa-
tions.

I like to criticize people who are in a position of authority.
I feel timid in the presence of other people I regard as my
superiors.

I 1like to participate in groups in which the members have
warm ard friendly feelings toward one another.
I like to help my friends when they are in trouble.

I 1ike to analyze my own motives and feelings.
I 1ike to sympathize with my friends when they are hurt or sick.

I 1ike my friends to help me when I am in trouble.
I 1like to treat other people with kindness and sympathy.

I like to be one of the leaders in the organizations and groups
to which I belong.
I like to sympathize with my friends when they are hurt or sick.

I feel that the pain and misery that I have suffered has done
me more good than harm,
I 1like to show a great deal of affection toward my friends.

I like to do things with my friends rather than by myself.
I like to experiment and to try new things.

I like to think about the personalities of my friends and to
try to figure out what makes them as they are.

I like to try new and different jobs==-rather than to continue
doing the same old things.
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133 A I like my friends to be sympathetic and understanding when I
have problems,

B I like to meet new people,
13+ A I like to argue for my point of view when it is attacked by
others,
B I like to experience novelty and change in my daily routine.
135 A I feel better when I give in and avoid a fight, than I would
if I tried to have my own way,.
B I like to move about the country and to live in different
places.
136 A I like to do things for my friends.
B When I have some assignment to do, I like to start in and
keep working on it until it is completed.
137 A I like to analyze the feelings and motives of others,
B I like to avoid being interrupted while at my work.
138 A I like my friends to do many small favors for me cheerfully.
B I like to stay up late working in order to get a job done,
139 A I like to be regarded by others as a leader,
B I like to put in long hours of work without being distracted.
140 A If I do something that is wrong, I feel that I should be
punished for it.
B I like to stick at a job or problem even when it may seem as
if I am not getting anywhere with it.
141 A I like to be loyal to my friends.
B I like to go out with attractive persons of the opposite sex.
142 A I like to predict how my friends will act in various situations.
B I like to participate in discussions about sex and sexual
activities,
143 A I like my friends to show a great deal of attention toward me.
B I like to become sexually excited.
144 A When with a group of people, I like to make the decisions about
what we are going to do.
B I like to engage in social activities with persons of the
opposite sex,
145 A I feel depressed by my own inability to handle various situations.
B I like to read books and plays in which sex plays a major part.
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I like to write letters to my friends.
I like to read newspaper accounts of murders and other forms
of violence.

I like to predict how my friends will act in various situations.
I like to attack points of view that are contrary to mine.

I like my friends to make a fuss over me when I am hurt or sick.
I feel like blaming others when things go wrong for me.

I like to tell other people how to do their jobs,.
I feel 1like getting revenge when someone has insulted me.

I feel that I am inferior to others in most respects,
I feel 1like telling other people off when I disagree with them.

I like to help my friends when they are in trouble.
I like to do my very best in whatever I undertake.

I like to travel and to see the country.
I like to accomplish tasks that others recognize as requiring
skill and effort.

I 1ike to work hard at any job I undertake.
I would like to accomplish something of great significance.

I like to go out with attractive persons of the opposite sex.
I 1like to be successful in things undertaken.

I like to read newspaper accounts of mxders and other forms
of violence.
I would like to write a great novel or play.

I like to do small favors for my friends.
When planning something, I like to get suggestions from other
people whose opinions I respect.

I like to experience novelty and change in my daily routine.
I like to tell my superiors that they have done a good job on
something, when I think they have,

I like to stay up late working in order to get a job done.
I like to praise someone I admire,

I 1ike to become sexually excited.
I like to accept the leadership of people I admire.

I feel 1like getting revenge when someone has insulted me.
when I am in a group, I like to accept the leadership of some-
one else in deciding what the group is going to do.
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I like to be generous with my friends.
I like to make a plan before starting in to do something
difficult,

I like to meet new people.
Any written work that I do I like to have precise, neat, and
well organized.

I like to finish any job or task that I begin.
I like to keep my things neat and orderly on my desk or work-
space,

I like to be regarded as physically attractive by those of
the opposite sex.
I like to plan and organize the details of any work that I
have to undertake.

I 1like to tell other people what I think of them.
I like to have my meals organized and a definite time set
aside for eating.

I like to show a great deal of affection toward my friends.
I like to say things that are regarded as witty and clever
by other people,

I like to try new and different jobs==-rather than to continue
doing the same old things.

I sometimes like to do things just to wee what effect it will
have on others,

I 1like to stick at a job or problem even when it may seem as
if I am not getting anywhere with it.

I like people to notice and to comment upon my appearance
when I am out in publiec,

I like to read books and plays in which sex plays a major part.
I like to be the center of attention in a group.

I feel like blaming others when things go wrong for me.
I like to ask questions which I know no one will be able to
answer,

I like to sympathize with my friends when they are hurt or sicke.
I like to say what I think about things.

I like to eat in new and strange restaurants.
I like to do things that other people regard as unconventional.

I like to complete a single job or task at a time before taking
on others,
I 1like to feel free to do what I want to do.
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17% A I like to participate in discussions about sex and sexual
activities.

I like to do things in my own way without regard to what
others may thinke.

o

175 I get so angry that I feel 1ike throwing and breaking things.

I 1like to avoid responsibilities and obligations,
176 I like to help my friends when they are in trouble.
I like to be loyal to my friends.

177 I like to do new and different things.
I like to form new friendships.

178 When I have some assignment to do, I like to start in and
keep working on it until it is completed,

I 1ike to participate in groups in which the members have
warm and friendly feelings toward one another,

w > o > o> >

179 I like to go out with attractive persons of the opposite sex.

I like to make as many friemds as I can.

w >

180 I like to attack points of view that are contrary to mine.

I like to write letters to my friends.

to >

181 I like to be generous with my friends.
I 1ike to observe how another individual feels in a given

situation,

o >

182 I like to eat in new and strange restaurants,
I like to put myself in someone else's place and to imagine

how I would feel in the same situation,

o >

183 I 1ike to stay up late working in order to get a job done.
I like to understand how my friends feel about various prob-

lems they have to face.

o >

184 I like to become sexually excited.

I like to study and to analyze the behavior of others,
185 I feel like making fun of people who do things that I regard

as stupid.

I like to predict how my friends will act in various situations.
186 I like to forgive my friends who may sometimes hurt me.

I like my friends to encourage me when I meet with failure.
187 I like to experiment and to try new things.

I like my friends to be sympathetic and understanding when I
have problems.
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I like to keep working at a puzzle or problem until it is
solved.
I like my friends to treat me kindly.

I like to be regarded as physically attractive by those of
the opposite sex,

I like my friends to show a great deal of affection toward
me.

I feel like criticizing someone publicly if he deserves it.
I like my friends to make a fuss over me when I am hurt or
sicke.

I like to show a great deal of affection toward my friends.
I like to be regarded by others as a leader.

I like to try new and different jobs--rather than to contin-
ue doing the same old things,

When serving on a committee, I like to be appointed or elected
chairman,

I like to finish any job or task that I begin.
I like to be able to persuade and influence others to do what
I want,

I like to participate in discussions about sex and sexual
activities.

I like to be called upon to settle arguments and disputes
between others.

I get so angry that I feel like throwing and breaking things.
I like to tell other people how to do their jobs,

I like to show a great deal of affection toward my friends.
When things go wrong for me, I feel that I am more to blame
than anyone else.

I like to move about the country and to live in different
places,

If I do something that is wrong, I feel that I should be
punished for it.

I like to stick at a job or problem even when it may seem as
if I am not getting anywhere with it.

I feel that the pain and misery that I have suffered has done
me more good than harm.

I like to read books and plays in which sex plays a major part.
I feel that I should confess the things that I have done that
I regard as wrong.
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I feel like blaming others when things go wrong for me.
I feel that I am inferior to others in most respects,

I like to do my very best in whatever I urdertake.
I like to help other people who are less fortunate than I am.

I like to do new and different things.
I like to treat other people with kindness and sympathy.

When I have some assignment to do, I like to start in and
keep working on it until it is completed.
I 1like to help other people who are less fortunate than I am.

I like to engage in social activities with persons of the
opposite sex,.
I 1ike to forgive my friends who may sometimes hurt me.

I like to attack points of view that are contrary to mine.
I like my friends to confide in me and to tell me their
troubles.,

I 1like to treat other people with kirdness and sympathy.
I like to travel and to see the country.

I like to conform to custom and to avoid doing things that
people I respect might consider unconventional.
I like to participate in new fads and fashions.

I 1like to work hard at any job I undertake.
I like to experience novelty and change in my daily routine.

I like to kiss attractive persons of the opposite sex.
I like to experiment and to try new things.

I feel like telling other people off when I disagree with
them,
I like to participate in new fads and fashions.

I like to help other people who are less fortunate than I am.
I like to finish any job or task that I begin.

I like to move about the country and to live in different
places.
I like to put in long hours of work without being distracted.

If I have to take a trip, I like to have things planned in
advance.

I like to keep working at a puzzle or problem until it is
solved.,
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I like to be in love with someone of the opposite sex.
I like to complete a single job or task before taking on
others.

I like to be in love with someone of the opposite sex.
I like to avoid being interrupted while at my work.

I like to do small favors for my friends,
I like to engage in social activities with persons of the
opposite sex.

I like to meet new people.
I like to kiss attractive persons of the opposite sex.

I like to keep working at a puzzle or problem until it is
solved.
I like to be in love with someone of the opposite sex.

I 1like to talk about my achievements,
I like to listen to or to tell jokes in which sex plays a
major parte.

I feel like making fun of people who do things that I regard
as stupid,
I like to listen to or to tell jokes in which sex plays a
major part.

I like my friends to confide in me and to tell me their troubles.
I like to read newspaper accounts of murders and other forms
of violence.

I like to participate in new fads and fashions,.
I feel 1like criticizing someone publicly if he deserves it.

I like to avoid being interrupted while at my worke.
I feel 1like telling other people off when I disagree with them,

I like to listen to or to tell jokes in which sex plays a major
part.
I feel like getting revenge when someone has insulted me.

I like to avoid responsibilities and obligations.
I feel like making fun of people who do things that I regard
as stupid.






The Manifest Needs Associated With Each Of The 15 EPPS Variables Ares

l. ach Achievement: To do one's best, to be successful, to
accomplish tasks requiring skill and effort, to be a recognized
authority, to accomplish something of great significance, to do a
difficult job well, to solve difficult problems and puzzles, to be
able to do things better than others, to write a great novel or play.

2, def Deference: To get suggestions from others, to find out
what others think, to follow instructions and do what is expected,
to praise others, to tell others they they have done a good job, to
accept the leadership of others, to read about great men, to conform
to custom and avoid the unconventional, to let others make decislons.

3. ord Order: To have written work neat and organized, to make
plans before starting on a difficult task, to have things organized,
to keep things neat and orderly, to make advance plans when taking a
trip, to organize details of work, to keep letters and files according
to some system, to have meals organized and a definite time for eating,
to have things arranged so that they run smoothly without change.

4, exh Exhibition: To say witty and clever things, to tell
amusing jokes and stories, to talk about personal adventures and ex-
periences, to have others notice and comment upon one®s appearance,
to say things just to see what effect it will have on others, to talk
about personal achievements, to be the center of attention, to use
words that others do not know the meaning of, to ask questions others
cannot answer,

5. aut Autonomy: To be able to come and go as desired, to say
what one thinks about things, to be independent of others in making
decisions, to feel free to do what one wants, to do things that are
unconventional, to avoid situations where one is expected to conform,
to do things without regard to what others may think, to criticize
those in positions of authority, to avoid responsibilities and obli-
gations,

6. aff Affiliation: To be loyal to friends, to participate in
friendly groups, to do things for friends, to form new friendships,
to make as many friends as possible, to share things with friends,
to do things with friends rather than alone, to form strong attachments,
to write letters to friends,

7. int Intraception: To analyze one's motives and feelings, to
observe others, to understand how others feel about problems, to put
one's self in another's place, to judge people by why they do things
rather than by what they do, to analyze the behavior of others, to
analyze the motives of others, to predict how others will act.



8. suc Succorance; To have others provide help when in trouble,
to seek encouragement from others, to have others be kindly, to have
others be sympathetic and understanding about personal problems, to
receive a great deal of affection from others, to have others do favors
cheerfully, to be helped by others when depressed, to have others feel
sorry when one is sick, to have a fuss made over one when hurt.

9. dom Dominance: To argue for one's point of view, to be a
leader in groups to which one belongs, to be regarded by others as a
leader, to be elected or appointed chairman of committees, to make
group decisions, to settle arguments and disputes between others, to
persuade and influence others to do what one wants, to supervise and
direct the actions of others, to tell others how to do their jobs,

10, aba Abasement: To feel guilty when one does something wrong,
to accept blame when things do not go right, to feel that personal pain
and misery suffered does more good than harm, to feel the need for
punishment for wrong doing, to feel better when giving in and avoiding
a fight than when having one's own way, to feel the need for confession
of errors, to feel depressed by inability to handle situations, to feel
timid in the presence of superiors, to feel inferior to others in most
respects,

1l. nur Nurturance: To help friends when they are in trouble,
to assist others less fortunate, to treat others with kindness and sym-
pathy, to forgive others, to do small favors for others, to be generous
with others, to sympathize with others who are hurt or sick, to show a
great deal of affection toward others, to have others confide in one
about personal problems,

12, chg Change: To do new and different things, to travel, to
meet new people, to experience novelty and change in daily routine, to
experiment and try new things, to eat in new and different places, to
try new and different jobs, to .move about the country and live in
different places, to participate in new fads and fashions,

13. end Endurance: To keep at a job until it is finished, to com-
plete any job undertaken, to work hard at a task, to keep at a puzzle
or problem until it is solved, to work at a single job before taking on
others, to stay up late working in order to get a job done, to put in
long hours of work without distraction, to stick at a problem even
though it may seem as if no progress is being made, to avoid being
interrupted while at work.

14, het Heterosexuality: To go out with members of the opposite
sex, to engage in social activities with the opposite sex, to be in love
with someone of the opposite sex, to kiss those of the opposite sex, to
be regarded as physically attractive by those of the opposite sex, to
participate in discussions about sex, to read books and plays involving
sex, to become sexually excited.



15. agg Aggression: To attack contrary points of view, to tell
others what one thinks about them, to criticize others publicly, to
make fun of others, to tell others off when disagreeing with them, to
get revenge for insults, to become angry, to blame others when things
go wrong, to read newspaper accounts of violence.
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