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ABSTRACT

-

THE RISE AND DEVELOPMENT OF FARMERS' INSTITUTES IN
MICHIGAN IN RELATIONSHIP TO MICHIGAN AGRICULTURAL
COLLEGE FROM 1876 TO 1889

By

Eugene Douglas Dawson

Cooperative extension services have become an im-
portant part of the total program of Michigan State Uni-
versity. The concept of extension had its roots in land
grant philosophy and began in Michigan in 1876 with the
holding of farmers' institutes. These institutes were
sponsored by the Michigan Agricultural College and the
State Board of Agriculture which at that time was the
governing board of the institution.

This study examines, in its historic setting,
farmers' institutes from their inception in 1876 to 1889
when the nature of the movement changed. During this
fourteen year period, the style and format of the insti-
tutes remained constant but beginning with 1890 obvious
changes were introduced. For the sake of convenience,

this time span has been labeled, "The Foundation Period."
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l;o An examination of the general cultural milieu of the

nineteenth century revealed trends and movements that were
conducive to the incubation of farmers institutes. The
developing democratic tradition with its reform impulse
resulted in changes on the educational scene at all levels.
This when related to a strong agrarian emphasis brought
about the establishment of Michigan Agricultural College
in 1855.

The growing problems of the college reached a crisis
in 1875. The legislature was reluctant to allocate funds
for the institution and much criticism from the farming
community was directed towards the college. Some even
questioned the value of having an Agricultural College. The
college faculty sensing the need of opening the lines of
communication with the farmers and of helping them, proposed
to the State Board of Agriculture that a series of farmers'
institutes be started in the State of Michigan. Building
upon the experience of the Illinois State system of insti-
tutes, Michigan began holding farmers' institutes in January,
1876.

An analysis of these institutes revealed that in
addition to topics on scientific agriculture, many farmers
were also vitally interested in subjects of a social and
cultural nature. This was the area where the mind of
institute participants was revealed on such subjects as

education, politics, finances, business, family life and
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social status. This type of presentation revealed the
motives and goals of much agrarian thinking in nineteenth
century Michigan and showed the hopes and aspirations of
many farmers as they sought to find their identity in a
rapidly changing society. It gave a basic philosophy and
approach to life upon which was raised the edifice of scien-
tific agriculture.

The institute movement was a success in Michigan.

A significant number of farmers responded and communication
lines between them and the Agricultural College were estab-
lished. Increased financial support from the legislature
also became evident. The role and position of the farmer
in Michigan was gradually elevated when compared with his
earlier status and his social needs were, in part at least,
met.

The inauguration of farmers' institutes in the
state of Michigan was of importance and mutual benefit to
both the farmer and the Agricultural College. It marked
the beginning of extension work in Michigan in keeping with
the service philosophy inherent in the land grant concept.
From this small beginning has developed the present-day

system of extension services found in Michigan.
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CHAPTER I

INTRODUCTION

A milestone in the history of agricultural education
in Michigan was the successful launching of an educational
phenomenon known as "Farmers' Institutes." The institutes
began in 1876 with the holding of six institutes in January
of that year but a general decline took place after the
passage of the Smith-Lever Act of 1914. The Act not only
prohibited the use of funds provided thereunder for farmers'
institutes, but also incited the college administrations to
concentrate on the specific program prescribed by the Act
which inevitably diverted interest and effort from the
institutes.l The lack of enthusiasm by the state legisla-
ture to provide funds for institutes, a general demand that
instruction for farmers be of a more thorough nature than
that offered by regular farmers' institutes along with a
restructuring of the college extension program, led to the
demise of the farmers' institute movement in Michigan in

1918 when only $411.54 was budgeted for institutes.2 In

liincoln D. Kelsey and Cannon C. Hearne, Cooperative
Extension Work (Ithaca, New York: Comstock Publishing Co.,
1949), p. 15.

2The Annual Report of the State Board of Agriculture,
1918, p. 28.
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contrast, the annual budget ranged from $8,000 to $12,000
in the ten year period prior to 1918.

The number of institutes held each year, Legislative
appropriations and format remained constant until 1890 when
many changes took place which go beyond the scope of this
investigation. This "Foundation Period" from 1876 to 1889

will be the period under consideration in this study.

Purpose and Rationale

The basic purpose of this study is to examine the
reason why the institutes were established along with how
they were run and thén to analyze the contents of the
papers read. The papers presented at the institutes
revealed what was on the minds of the participants who
probably represented a select and higher class of farmers.

There are a number of reasons for thinking that the
papers represented the feelings of a somewhat elite type of
farmer. 1In the report of the Committee appointed by presi-
dent Theophilus C. Abbot to investigate the feasibility of
holding a series of institutes, the expression "leading
farmers" was used to describe those who would be asked to

1 Honorable C. D.

present papers at the proposed institutes.
Little, president of the institute held in Saginaw was

reported by the local press as referring to "the more

lR. G. Baird, "General History, Including the Action
of the College Faculty and the State Board of Agriculture
Relating to the Institutes," The Annual Report of the State
Board of Agriculture, 1875, p. 73.




intelligent tillers of the so0il." The editor of the Michi-

gan Farmer commenting on the institutes held in Armada and

Rochester said; "The audience for the most part was made up
of farmers and their wives, sons and daughters, from these
and surrounding towns and was an intelligent looking and

2

(1]

appreciative . . . as ever assembled. . . .

The editor of the Owosso Weekly Press in reporting

on the institute held in Owosso described it in glowing
terms when he said:

The Farmers' Institute held in this city last week,
under the auspices of the State Board of Agriculture
more than met the expectations of its projectors; it
was a grand assemblage of the prosperous farming com-
munity of Shiawassee county and vicinity. No one who
has lived in this county twenty years could fail to
note the fine equipages and not only comfortably but
richly clad persons of the farmers of today . . . and
realize that Shiawassee county farmers have passed
from the pioneer stage to the era of comfort and easy
living--a point where as A. B. Clark expressed it at
the banquet, they can take their 'day off' to go to
the convention and not miss it.3

The economic success of at least some farmers was

mentioned by J. J. Woodman, editor of the Grange Visitor

when he noted:

Here [at the institutes] we see men who have made
farming a success . . . with . . . well filled pockets,
living examples of the . . . profitable occupations of
husbandry. . . . And there may be with us those who
have not succeeded well in farming, yet not willing to
give it up. . . 4

lSaginaw Daily Courier, January 29, 1878, p. 2.
2

Michigan Farmer, January 18, 1876, p. i.

3Owosso Weekly Press, February 8, 1888, p. 1.

4Grange Visitor, February 1878, p. 3.




Closely related to the references indicating wealth
and prosperity were references to land owners and laborers.

The Grange Visitor for October, 1877, carried an article on

"Landlords and Tenants" where that problem was considered.1
In addition to tenant farmers there were those who worked
as hired hands for the more prosperous farmers. The Ionia
Standard observed that:

No farmer ever achieves great success by his own
labor alone. The ability to make profitable use of
the labor of others is quite as important for a farmer
as for the manager of any other kind of business. . . .
In most cases the labor of the owner of land is vastly
more important in directing the labor of others than
for what he himself can do. If a farmer finds this
not to be the case it is gretty good evidence that he
has mistaken his calling.

A significant article appeared in the Michigan
Farmer entitled, "Upper Story Farmers" where an unnamed
author alluded to a better class of farmers who utilized
the "upper story" of intellect.

If one is disposed to look up and check off the
upper story farmers in any given region, let them
announce a Farmers' Institute . . . and they will
come to the front at the first bugle call, and show
their colors when the business begins. They are
entirely at home in such an assemblage, and are never
at a loss to give a reason for the faith that is in
them. They know the ins and outs of every style of
farming. . . . Farmers of the sit-still type are
sometimes found at these gatherings. . . . These
opinionated groundlings have a sovereign contempt for
'upper story' people and will always remain the
antiquated farmers they now are.3

lipid., october, 1877, p. 3.

2Ionia Standard, December 23, 1880, p. 7.

3Michigan Farmer, January 15, 1884, p. 1.




In addition to the adjectives and financial refer-
ences which implied the existence of some type of class
structure within the Michigan farming community, the nature
of the papers read at the institutes also supported the
existence of a higher type of farmer. The essays read by
the "leading farmers" suggested literary abilities and
knowledge consonant with the concept of an elite farmer.

It was beyond the scope of this study to analyze
the class structure of farmers in Michigan but it appeared
that this existed and those who actively participated in
farmers' institutes were from a higher class. This implied
then that an analysis of the papers read at the institutes
will represent the thinking of that class of farmer.

Even though the thoughts expressed at the farmers'
institutes in Michigan may have represented only one segment
of the farming population, nevertheless a consideration of
those institutes and what was said is important. There are
a number of reasons for suggesting that the institutes were
important and therefore worth analyzing.

Roy V. Scott in tracing the history of agricultural
extension work to 1914 said that, "Michigan's Agricultural
College was the first land-grant school to develop a system
of institutes in essentially the form that would continue

into the twentieth century."1 He then went on to observe

lRoy V. Scott, The Reluctant Farmer (Urbana: Uni-
versity of Illinois Press, 1970), p. 71.




that, "by 1880 the concept of the institute as a teaching
technique was established in New England and in Michigan,
but elsewhere little had been done."l Michigan was a
pioneer in the institute movement which had nationwide
implications. Other states observed and then established
their own institutes. William Beal of the Michigan Agri-
cultural College said, "There are many in distant States
who are better informed of what we are doing than most of
the farmers in our State. . . ."2

The institute movement gradually spread across the

nation overcoming farmer reluctance and inertia. Scott
observed that:

Farmers went through something of an educational
ferment in which apathy and hostility to that which
was new gradually dissipated. Without that develop-
ment, in fact, it is doubtful that they would have

turned to agricultural education in the twentieth
century with the enthusiasm that they did.3

Farmers' institutes were the first form of extension

work in Michigan. Beal noted that, "of all methods of

extension teaching, I place the institute first as it gradu-

ally leads up to all other forms."4 Extension services of

l1pia., p. 72.

2Grange Visitor, September 1, 1878, p. 5.

3Scott, op. cit., p. 48.

4William J. Beal, History of the Michigan Agri-
cultural College (Lansing: Agricultural College, 1915),
p. 158.




all kinds, as they have evolved over the years, have played
an important role in Michigan education.

Another reason for the importance of institutes in
Michigan involved the very existence of the Agricultural
College. After the newness of the college had won off,
an increased spirit of apathy set in, which in many cases
developed into overt criticism of the college, much of
this coming from farmers themselves who saw no need for
the school. Times were hard during the early 1870's and
an economic depression swept over the country. With a
shortage of funds, the State legislature was not overly
generous in providing money for the college. It would be
pointless speculation as to what would have happened to
the Agricultural College if institutes had not been started,
but at a bare minimum, the future and nature of the college
would have been different. It is theoretically possible
that it might not even have survived! President James
Burrill Angell of the University of Michigan at the Semi-
Centenial Celebration said:

I think the chief agencies in winning favor for
this and for all similar colleges have been farmers'
institutes and the experiment stations. By papers
and discussions in the institutes it has been made
clear to the most conservative farmer that he has
something to learn from others, and by the researches
at the stations it has been demonstrated that experi-

ments conducted according to the most approved
scientific methods can reveal how to make the raising



of crops or the culture of fruit or the breeding of
animals more profitable.l

The institutes helped the farmer, both scientifically
and socially. This was also indicative of the importance of
the movement. There were papers on "scientific farming"
which were of great profit to the farmer. Papers dealing
with social and cultural matters were presented at each
institute. These too were of benefit in raising the farmers'
social status and helped him to find his identity in a
changing society. Because the farmer was helped and ap-
preciated it, he reciprocated and helped the college.

The farmers' institutes, held under the auspices

of the College, are highly appreciated by the farmers
of the State and are doing much to make the institu-
tion more widely and better known. The College is
indeed having a healthy and steady growth, and is well
worth the support we give it.

The series of institutes aided or conducted by the
president and professors are of great value to the
farmers of the state. Perhaps through the influence
of these, similar institutes are being held in various
parts of the State under the auspices of the County
Grange.3

Farmers' institutes were also important because

they revealed the thinking of the participants. In addition

lJames Burrill Angell, "For Michigan and Its Uni-
versity," Semi-Centennial of Michigan State Agricultural
College, ed. by Thomas C. Blaisdell (Chicago: University
of Chicago Press, 1908), p. 209.

2J. J. Woodman, Masters Annual Address, Proceedings
of the Eighth Annual Session of the Michigan State Grange
(Kalamazoo, Mich., 1880), p. 12.

3C. G. Luce, Masters Annual Address, Proceedings of
the Tenth Annual Session of the Michigan State Grange
(Kalamazoo, Mich., 1882), p. 1l.




to papers and discussion on scientific agriculture, papers
were read dealing with culture and the social sciences.

This was where the mind of at least one class of farmers

was revealed. What was troubling him about society and
government? What was he trying to achieve for himself and
his family? What were his thoughts on contemporary problems?
Those questions were discussed in the institutes. The
following chapters of this study will consider those matters.
Eddy observed that; "in essence, all land-grant extension

is essentially the same--concerned with the educational and
cultural advancement of the people in their efforts to make
a living and life."l More than farming techniques were
offered in extension. There was an emphasis on values,
attitudes and culture.

In an address given in 1904, Kenneth L. Butterfield,
an early graduate of Michigan Agricultural College, indi-
cated that the ultimate educational problem for farmers
was social in nature. He acknowledged the need for greater
technical skill on the part of the farmer but "the ultimate
rural problem is to maintain the best possible status of

the farming class."2 He maintained that the class status

lEdward Danforth Eddy, Jr., Colleges For Our Land
and Time (New York: Harper and Brothers, 1957), p. 282.

2Kenneth L. Butterfield, "The Social Phase of
Agricultural Education," The Spirit and Philosophy of
Extension Work, ed. by R. K. Bliss (Washington: U.S.
Department of Agriculture, 1952), p. 76.
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of the farmer ought to be elevated. "The American farmer
will be satisfied with nothing less than the highest
possible class efficiency and largest class influence,
industrially, politically, socially."l

He felt that the Agricultural Colleges were doing
good work in dealing with the technical aspects of agri-
cultural education but "the industrial, the political, and
the social factors are not given due cbnsideration."2 As
part of his proposed remedy for this problem, Butterfield
advocated a stronger emphasis on "Rural Sociology" and
the extension services of the Agricultural College for
those who could not come to college.

The successful launching of farmers' institutes
in Michigan was a turning point in agricultural education,
from the viewpoint of both the farmer and the agricultural
college. An examination of this phenomena is therefore in
order. This will involve a discussion of the mutual
benefits to the farmer and the college along with an
analysis of the contents of the institutes. Special
attention will be directed towards the "social" type of

paper rather than the "scientific agriculture" type of

paper.

lipia.

2Ibid., p. 77.
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Forerunners of Farmers' Institutes

There were a number of forerunners in America to
the founding of farmers' institutes. The main organization
was the agricultural society which although dating back to
revolﬁtionary war times did not become popular until the
middle of the nineteenth century. Those societies were
formed at the local, state and federal levels. The United
States Agricultural Society was formed June 14, 1851 and
"contributed to the rise of sentiment that would ultimately
result in the passage of the Morrill Land Grant Act. . . ."l
"By 1852 there were about 300 active agricultural societies
spread over 31 states and 5 territories and in 1860 there
were well over 900."2
The agricultural societies were very active and
sponsored numerous meetings for the farmers. Probably the
most popular and beneficial was the agricultural fair.
Scott observed that:
Agricultural fairs according to most authorities,
enjoyed their golden period between 1850 and 1870,
with some variation depending on geography and other
factors. During those decades few other agencies
existed to instruct the farmer, and certainly the
societies and their fairs were the only means by

which large numbers of ordinary farmers might be
contacted directly. During those years, also, the

lScott, op. cit., p. 1l4.

2M. L. Wilson, "Abraham Lincoln and the Historical
Background of the Department of Agriculture," The Spirit
and Philosophy of Extension Work, ed. by R. K. Bliss
(Washington: U.S. Department of Agriculture, 1952), p. 20.




12

fairs were more educational in nature, with less of

the horse racing and carnival atmosphere that later

would be the dismay of farmers. Indeed, exhibitions

of livestock and new machinery, displays of home-grown

produce, and more or less informative talks by a

variety of speakers gave the fairs of those decades

many of the characteristics of later-day farmers'

institutes.l

Closely related to the growth of agricultural
societies was the rise of agricultural journalism. While
agricultural societies, fairs and farmers' meetings reached
a considerable number of farmers, the great impact of
agricultural periodicals must not be overlooked. Scott
noted that in the century after 1810 about 3,600 farm
periodicals appeared and although the casualty rate was
high, by 1870 there was an average of 60 existing at any
given time. 1In 1840 the number was only 30. In 1853, 33
papers reported a combined circulation of 234,000, mostly
in the North.2 Ross observed that the "rise of a permanent,
class-appealing agricultural journalism"3 during this period
gave strong support to the cause of agricultural education.
Through the direct efforts of agricultural societies,

agricultural fairs, local farmers' clubs and agricultural

journalism, a climate of opinion began to develop which

advocated some type of organized farmer education. Part

1Scott, op. cit., pp. 16-17.
%1bid., pp. 18-20.

3Earle D. Ross, Democracy's College (Ames, Iowa:
Iowa State College Press, 1942), p. 27.
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of this general feeling found formalized expression in the
founding of Agricultural Colleges with Michigan being the
first state to establish a four year college for the edu-
cation of farmers. Another expression of this general
desire for farmer education was the rise of the institute
movement.

The Massachusetts State Board of Agriculture in
1852, after studying the problem of agricultural education,
advocated the organization of farmers' institutes to be
conducted "after the manner of teachers' institutes."1
These early teachers' institutes provided in-service train-
ing opportunities for the professional upgrading of teachers
and in many instances was the only teacher training ever
received by the members of that profession. This movement
made rapid progress so that by 1860 more than a dozen
states, including Michigan, were holding regular teachers'
institutes.

In 1853, President Edward Hitchcock, of Amherst
College in Massachusetts, read a paper before the
Massachusetts State Board of Agriculture where he sug-
gested the holding of farmers' institutes patterned after
teachers' institutes. During the ensuing years in

Massachusetts, similar proposals were set forth but nothing

lAlfred C. True, A History of Agricultural Extension
Work in the United States, 1785-1923 (Washington: U.S.
Government Printing Office, 1928), p. 28.
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of a concrete nature developed until December 1863 when a
four-day series of meetings was held in Springfield. There
were lectures and discussions on soil, farm crops and sheep
husbandry. Louis Agassiz, the well-known Harvard scientist,
along with other professional men participated in the
meetings.l This was the first farmers' institute held
in America.2

Other states holding institutes during the next
few years were; Connecticut in 1867, Kansas in 1868, Missouri
and New Hampshire in 1870, Iowa in 1872 and New Jersey in
1875. Of importance for this study were the institutes
held in Illinois. During the winter of 1870, Illinois
Industrial University conducted four-day sessions in three
locations which marked the beginning of farmers' institutes
in Illinois. John M. Gregory president of the university
and promotor of those institutes was a former resident of
Michigan where he had been Superintendent of Public In-
struction. While in Michigan, Gregory had appointed
Dr. Manley Miles as professor of Zoology and Animal Physi-

ology at the Agricultural College. Gregory kept in contact

lTrue, op. cit., p. 29.

2In 1860 a four week course was held in New Haven,
Connecticut with popular lectures addressed to farmers.
This could be considered a combination of a school, con-
vention and farmers' institute but in the normal usage of
the term, Massachusetts had the honor of holding the first
farmers' institute although it did not hold another for
several years.
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with Miles and invited him to participate in the Illinois
institutes. Miles brought back to the faculty of the
college, glowing reports of the institutes and thus were

planted the seeds for farmers' institutes in Michigan.

Methodology

Detailed and lengthy annual reports of the insti-
tutes in Michigan were published each year by the secretary
of the State Board of Agriculture except for 1881 and 1882
when a biennial report was issued. An examination of the
annual reports revealed what the participants and leaders
said upon a variety of subjects. Prior to this study, no
analytical investigation of those reports has been made.

While the annual reports were primary in determining
what was said at the institutes, a significant number of
local newspapers and Michigan farm journals were available
which gave parallel, although somewhat abbreviated accounts

of the institutes. In addition, the Annual Proceedings of

the Michigan State Grange gave insight into the official

thinking of the Michigan Grange which was a vocal and
significant movement in Michigan farm history. It might

be expected that the official board of agriculture reports
would present the institutes in a favorable light but these
other sources which were independent in nature were under
no such compulsion. These external sources were favorably
impressed by the institutes and urged Michigan farmers to

attend.
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Criticism of a negative or derogatory nature was
seldom found in the sources investigated. This is because
the sources available to the writer probably represented
a bias in favor of the institute movement which is reflected
in the pages of this study. This bias, in part, was an
outgrowth of the nature of those involved in the institutes.
The participants along with the representatives from the
local and farm press would seem to have been from a more
progressive class of citizens. Apparently, any negative
reactions which may have existed, came from another group

and was more informal and non-literary in nature.

Overview

Chapter II examines the general cultural and
historic setting which provided the background for the
"new education." This new education found expression in
Michigan in the Agricultural College established in 1855.
Chapter III examines the reason for founding institutes
in Michigan along with an outline of the events leading
up to January 1876, when the first institutes were held.
The following chapter describes the mechanics and modus
operandi of institutes during "The Foundation Period"
which covered the fourteen year period from 1876 to 1889.
Chapter V examines the agrarian theme as found in farmers'
institutes which provided a philosophical undergirding for

the other subjects discussed. Chapters VI and VII consider
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important recurring topics found in the institutes such
as education, values, the home, politics and the role of
women. The concluding chapter summarizes and analyzes

the reasons for the success of the institute movement in

Michigan.



CHAPTER II

CULTURAL AND HISTORIC SETTING

Introduction

The new education grew up in a century of ferment
and change. While not completely breaking with past
tradition, the administrations of Andrew Jackson saw a
renewed emphasis upon democracy and the common man. As
the century progressed, a strong reform impulse developed
which covered a number of areas, one of the most signifi-
cant being the field of education. Under the leadership
of educators like Horace Mann and Henry Bernard, the
common school movement developed and subsequently spread
across the nation.

This century also saw the rapid industrialization
and urbanization of the nation. This in turn created
problems for the traditional yeoman farmer. The rise of
city life created markets for food which could not be
supplied by usual farming techniques. Hence the growing
demand for "scientific agriculture" to fill the vacuum.
This demand for farming efficiency along with the social
and cultural problems which the century produced, created
a sense of inferiority and insecurity in the mind of the
farmer.

18
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At first, the farmer tried to ignore his relation-
ship with the commercial world and stressed the agrarian
myth of the yeoman farmer. This ideal emphasized the
independent and self-reliant farmer. Farming was con-
sidered as a divine calling and was elevated to the mysti-
cal level of the sacrosanct. The ideal life was one lived
close to nature and the soil. The farmer became the incar-
nation of the simple, honest, independent and healthy
human being.

The farmer could only ignore the rising tide of
industrialization and urbanization for so long and then
he grudgingly had to admit that there were other forces
in American society that had to be considered. His sons
were leaving the farm and moving to the city. Industrialism
and commercialism were being forced upon him. The world of
business was encroaching upon the farmer and he had to
come to terms with it.

Between 1815 and 1860 the character of American
agriculture was transformed. The independent yeoman,
outside of exceptional or isolated areas almost dis-
appeared before the relentless advance of commercial
agriculture. The rise of native industry created a
home market for agriculture, while at the same time
demands arose abroad.l

The cash crop converted the yeoman farmer into a

small entrepreneur. He ceased to be free of what the early

agrarian writers had called the "corruptions of trade."

lRichard Hofstader, The Age of Reform from Bryan to
FDR (New York: Alfred A. Knopf, 1955), p. 38.
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The farmer now grew over and above his own needs in order
that he might sell the excess. This money was used to
purchase goods at the country store or to reinvest in
machinery or additional land. This shift from the self-
sufficient to commercial farming was complete in Michigan
about 1850.

The nineteenth century revealed a developing
agrarian revolt as the farmer began to flex his muscles
searching for identity and social status. No longer was
he the forgotten man but he wanted to be considered as an
important segment of American Society. He was searching
for the "good things" of life and trying to "catch up"
with the urban and industrial man. The farmer was demanding
justice and equal opportunities. He wanted fair treatment
and laws passed that would protect his rights. This would
allow him to participate in the progress and advantages

of American society.

The New Education

Two words which summed up the higher educational
scene at mid-century were discontent and agitation. There
was discontent with the status quo of classical education
and agitation to come up with something that would meet
the needs of contemporary society.

Educational reform and extension were inevitable

phases of the general movement. . . . In its broadest

scope and truest aim this movement to apply the
findings of the new sciences and the technique and
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organization of the new education to the changing
business and social order marked the most socialized
phase of the educational awakening. It was an effort
to keep education in touch with the world of affairs,
to give it reality and hence vitality. That the
traditional instruction was wholly out of harmony
with the needs and desires of mid-century America
there was evidence on every hand.l
There was a general nationwide feeling among the
masses that education must no longer be limited to the elite
of society but must include farmers, artisians, mechanics
and merchants. Not only must it include all classes but
it should be practical and utilitarian in nature. Eugene
Davenport, an early graduate of Michigan Agricultural College,
put it rather bluntly when he said;
We called it the 'New Education' in those early
days as distinct from the traditional. In the narrow-
ness of our enthusiasm we called it practical and use-
ful, as distinct from the classical and useless. For
of what good is it when a man can say 'I am hungry' in
six or seven languages but cannot earn his own bread
and butter.?
Rumblings of discontent and the "rural problem"
were evident in Michigan from earliest times. The question
of education and the farmers had its roots in the educational
heritage of the early settlers. They were not illiterate
but brought with them from the east a cultural and educa-

tional background that was a credit to the new territory.

1Ross, op. cit., p. 27.

2Eugene Davenport, "The Spirit of the Land Grant
College," The Spirit and Philosophy of Extension Work, ed.
by R. K. Bliss (Washington: Graduate School, United States
Department of Agriculture, 1952), p. 9.
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The time had come. The Erie Canal opened; thou-
sands of New Englanders were literally on the starvation
level because their rocky acres had failed them. They
sold what they could, packed up what they could not,
and left Maine, New Hampshire, Vermont and Massachusetts
by the thousands. Long wagon trains came overland
through Canada and finally entered Detroit on a steam
ferryboat from Windsor, opened in 1830. Deckloads of
farmers, their families and their belongings jammed
the early side-wheelers on Lake Erie, all bound for
Detroit and thence for the interior. . . .

These people brought with them not only exquisite
Governor Winthrop chairs and desks, Copley portraits
and Revere silver, but libraries, printing presses and
textbooks. They carried to the wilds of Michigan the
New England town system, with its public meetings and
universal free franchise. They built churches and lay
schoolhouses as fast as they built settlements.l

In 1837, the act chartering the University of

Michigan provided specifically for instruction in practical
farming and agriculture. There were some weak attempts to
implement this aspect of the charter but nothing of a
serious or permanent nature developed. The failure of

the University to act on agricultural education plus the
emphasis on a curriculum for the learned professions stirred
many farmers to action.

Beal observed that; "as early as 1844 Jonathan

Shearer ably advocated the more thorough education of

farmers in the Michigan Farmer."2 The Michigan State

Agricultural Society was formed in 1849. One of its prime

objectives was "to promote the improvement of agriculture

1Kent Segendorf, Michigan, The Story of the Uni-
versity (New York: H. T. Dutton and Company, 1948), p. 46.

2

Beal, op. cit., p. 5.
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and its kindred arts throughout the state of Michigan."l
That was done through addresses at the meetings of county
agricultural societies, county fairs and appeals to the
legislature for funds for agricultural education. That
society was the main organization promoting the cause of
agricultural education in Michigan and was largely responsi-
ble for the ultimate establishment of the Agricultural
College.

In 1849, E. H. Lothrop, speaker for the first state
fair sponsored by the newly organized State Agricultural
Society, chided the university for ignoring its original
directive to teach agricultural education. He reminded
the audience that the university was sending forth twenty
or thirty each year into the professions but none into the
science of agriculture.2 When he spoke those words,
Michigan agriculture was beginning to suffer and show
indications of a decline.

Wheat yields were declining and some leaders

feared that Michigan farms might go the way of many

in Vermont or Virginia unless their owners studied

the science of soil fertility. Railroads were opened
the beef and mutton markets of the East to the Michigan
producer but to compete in them he must improve the
quality of his cattle and sheep. The danger of rural

depopulation also threatened. If Agriculture was not
made more profitable then the magic of California

lTransactions of the State Agricultural Society for
1849 (Lansing: George W. Peck, State Printer, 1850), p. 1.

2

Ibid., pp. 95-106.
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gold might lure many a young Michigan farmer to seek
his fortune in the far west.

The secretary of the newly formed Agricultural
Society was John C. Holmes, a merchant, a member of the
Detroit school board and nurseryman. He was also a tireless
worker in his efforts to pursuade the legislature to look
favorably on the establishment of an Agricultural College.
He traveled extensively and on numerous occasions spoke on
behalf of founding a college for the farmers. Once the
college had legislative approval, his efforts then were
directed to selecting the site for the school and the
erection of the first buildings on the new campus.

Another key figure in gaining legislative approval
for the new college was Joseph R. Williams, a merchant
and miller from Constantine. His dedication to the task
of persuading the legislature to grant approval for an
Agricultural College was recognized by all who were con-
cerned with the project. When it came time to select the
president of the college, the State Board of Education
chose him as the first president of the first Agricultural
College in America.

Through speeches given at county fairs, articles
written in papers and the persistent efforts of prominent

men like E. H. Lothrop, Joseph R. Williams and John C.

lMadison Kuhn, The First Hundred Years (East
Lansing: The Michigan State University Press, 1955), p. 2.
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Holmes, the message slowly penetrated into the thinking of
both farmers and legislators. An indication of this was
seen in the constitutional convention of 1850 when the
state constitution was revised which included a provision
for agricultural education. "The legislature shall
encourage the promotion of intellectual, scientific, and
agricultural improvement, and shall as soon as practicable
provide for the establishment of an agricultural school."l
The delay in establishing the new school resulted
from public discussions and debate which took place as to
the location of the school. There were those who adamantly
maintained it should be associated with the State University
in Ann Arbor. Others felt it should be a part of the State
Normal School in ¥Ypsilanti. A third viewpoint was expressed
which said the new school should be completely separate
from existing institutions and have its own campus. This
debate which also took place within the State Agricultural
Society was finally resolved in favor an an independent
college. Once this decision was reached, John C. Holmes
campaigned for this position. He distributed petitions
supporting this position and by January 1855 scores of
well-filled petitions reached the legislators. The bill
finally passed the legislature and was signed into law
February 12, 1855. Thus was born the first four-year

Agricultural College in America. It was the embodiment

lMichigan Const., Art. 13, Sec. 11 (1850).
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of the new education. "Michigan led the van in establishing

a college for the higher education of farmers' sons. This

was a new departure, a step in advance of the age. . . ."l

Following the passage of this bill, the land was
selected, buildings were erected and the college opened
its doors for students with a dedication service on May 13,
1857. In looking back upon this new venture, president
T. C. Abbot said:

When the Agricultural College was opened in May,
1857, it had its line of work to lay out, with but
little guidance from the schools and colleges of the
past. The work to be done by the o0ld colleges was
plain enough. A young man was to beat over again
the way our fathers trod, and be ranked with educated
men, or not to go in those paths and be ranked with
the ignorant, ignoble mass. But what was this new
college to do? . . .

The Agricultural College was an anomaly amongst
educational institutions. It could not be classified.
It had departed from old methods, it was not of suffi-
cient authority to inaugurate a new.?2

The Morrill Act

With the launching of the "Michigan Experiment,"
this study must now move on to the next significant milestone

in the history of the new education, the land grant movement

lProceedings of the Second Annual Session of the
Michigan State Grange (Kalamazoo, Mich., 1876), p. 9.

2Theophilis C. Abbot, "The Agriculture College under
the State Board of Agriculture," The Annual Report of the
State Board of Agriculture, 1885, pp. 255-256.
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which reached its culmination in the Morrill Act of 1862.
The Michigan legislature when it revised the State Consti-
tution in 1850 and included plans for an agricultural
school, also called upon its representatives in Congress
to work for a federal land grant to the state of 350,000
acres for support of agricultural education. Similar
urgings emanated from other legislatures. In 1852
Massachusetts asked for a grant of public lands to aid
a "national normal, agricultural college, which should
be to thé rural sciences what West Point Academy is to
the military, for the purpose of educating teachers and
professors for service in all states of the republic."l
In the same year, New York passed a resolution asking Con-
gress "to make grants of land to all the states for the
purpose of education and for other useful public purposes."2
Illinois was another state which proposed the idea
of federal land grants being made to the states for edu-
cational purposes. This crystalized into what became known
as the Illinois Plan and revolved around the proposals of
Jonathan Baldwin Turner, Professor of Horticulture at The
Illinois Industrial University, This plan was set forth

by Turner in an address on May 13, 1850 entitled, "A Plea

lEdmund James, The Origin of the Land Grant Act of
1862 (Urbana: University Press, 1910, p. 14.

2

Ibid.
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for a State University for the Industrial Classes.“l This
concept of a college for the people along with a federal
land grant was reiterated during the following months
and years at several farmers' conventions in the State
of Illinois. The Illinois State legislature in February
1853 formally accepted this concept and urged Congress to
move on behalf of land grants for the new education.2

The early 1850's saw a general groundswell for
education for the industrial classes which included the
farmer and the mechanic. This was coupled with federal
grants of land to finance the project. When this subject
was being considered by the United States Agricultural
Society at its meetings in Washington in 1856 and 1857,
Justin Morrill, who at that time was a congressman from
Vermont, attended as a delegate from his home state. There
can be no question that there he received some impetus for
his later efforts on behalf of agricultural education.
Morrill acknowledged that he had formed the idea of

obtaining a land grant for the foundation of colleges "as
early as 1856." He also acknowledged that he had been

influenced by the existence of similar institutions in

lJonathan B. Turner, "A Plea for a State University
for the Industrial Classes," The History of American Edu-
cation Through Readings, ed. by Carl H. Gross and Charles
C. Chandler (Boston: D. C. Heath and Company, 1964),
pp. 172-184.

2James, op. cit., p. 25.
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Europe, but objected to their exclusive restriction to
agriculture alone and, therefore, broadened the provisions
for the application of land grants to include "all of the
industrial classes."l

On December 14, 1857, Morrill introduced his bill
for donating lands to the several states to provide colleges
for the benefit of agriculture and the mechanic arts. After
much struggle and debate, this bill was passed by both
houses of Congress, only to be vetoed by president Buchanan
in 1859. An attempt to override the veto failed and the
cause was temporarily lost. Following the change of adminis-
tration, resulting from the election of Abraham Lincoln as
president in 1861, the friends of the movement recognized
the favorable atmosphere and lost no time in resubmitting
the bill to the Congress. This time the bill passed both
houses and was signed into law by president Lincoln on
July 2, 1862.

Historians disagree as to the parenthood of the
Morrill Act. There was also a question as to the exact
relationship between Justin Morrill and Jonathan B. Turner.
Had the two met and was Morrill influenced by the thinking
of Turner? This question was beyond the scope of this

study but detailed arguments can be seen in James2 who

lWilliam B. Parker, The Life and Services of Justin
Smith Morrill (Boston: Houghton Mifflin Co., 1924), p. 277.

2James, op. cit., pp. 8-31l.
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supported the Turner thesis and Parkerl who supported the

Morrill authorship. Probably the most accurate view was

that of Earle D. Ross who concluded that:
. No one individual, whether a versatile and zealous
agitator or skilled and patient legislator, could have
given the creative impulse. The long line of scientists
and educational reformers from the modern intellectual
and social awakening of the latter eighteenth century
are the real fathers.?2

The provisions of the act provided education for
the industrial classes, especially those related to agri-
culture and mechanics. Those colleges were to be for the
benefit of all people with the elimination of the spirit
of elitism and professionalism as evidenced in the classical
colleges. Because the nation was predominently agrarian
at that period of history, it was understandable why the
immediate emphasis and thrust was agricultural. The stress
on mechanics and engineering subjects came later as the
nation developed along those lines.

The land grant spirit involved a determination to
set knowledge at work for the betterment of the common
citizen who earned his living by the soil or the shop.
There were three phases to the working out of this new

educational philosophy. The first phase involved classroom

teaching. The second phase emphasized research and

lparker, op. cit., pp. 295-284.

2Earle D. Ross, "The Father of the Land-Grant
College," Agricultural History, XII (April, 1938), p. 186.
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experimentation while the third phase of the new education
was service. If the purpose of the college was to aid all
people, then the college had to go to them since most people
could not come to the college. This led to the development
of extensions services which have traditionally played a
key role among land grant colleges. The results of research
were to be taught in the classroom and then to be taken to
the people outside the classroom. Liberty Hyde Bailey, a
graduate of Michigan Agriculture College in 1882, succinctly
summed it up when he said: "The colleges of agriculture
have three proper lines of work; the regular or ordinary
teaching; the discovery of truth, or research; the extending
of their work to the people."l
Three significant acts of Congress underlined these
three aspects of the new educational philosophy. Colleges
were founded as the result of the Land-Grant Act of 1862;
the Hatch Act of 1887 fostered research by funding the
experimental stations and the Smith-Lever Act of 1914 which
gave financial undergirding to extension services. It is
of interest to note however, that all three parts of the
new philosophy existed in Michigan before the official
acts of Congress were passed. The college was established

before the Land-Grant Act was passed. Experimentation was

lLiberty Hyde Bailey, The Training of Farmers

(New York: The Century Co., 1909), p. 228.
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well underway before the Hatch Act was passed and Extension

services began in 1876 with farmers' institutes.

The Role of Liberal Arts

The new education with its emphasis on methodology
and curriculum did not completely reject the old curriculum
for the new fields of science. The new education did not
want to eliminate the liberal arts and the concept of the
cultured gentleman. Turner in his pleas for the education
of the industrial classes did not turn his back on the
liberal arts but wanted these subjects along with those
of a scientific nature, geared to the needs of the common
man.

They need a similar system of liberal education

for their own class, and adapted to their own class

and adapted to their own pursuits; to create for them
an Industrial Literature, adapted to their professional
wants, to raise up for them teachers and lecturers

for subordinate institutes and to elevate them, their
pursuits, and their posterity to that relative position
in human society for which God designed them.2

Congressman Morrill, in proposing the act that
bears his name, did not want to exclude general and liberal
subjects from the curriculum of the new colleges. This was

included in the wording of the act itself. The purpose of

the act was to teach "such branches of learning as are

lTurner, op. cit., pp. 172-184.

2James, op. cit., p. 69.
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related to agriculture and the mechanic arts . . . without
excluding other scientific and classical studies."l
The executive committee of the newly formed Michigan
Agriculture Society at a meeting in December 1849 commis-
sioned Bela Hubbard to draft a memorial to the Legislature
proposing an Agricultural College. This memorial, which
was presented to the Legislature in January of 1850,
described not merely a trade school but a college offering
an "enlightened liberal education.”" 1In addition to scien-
tific subjects, courses on such liberal subjects as
mathematics, literature and fine arts were suggested as
those tended "to polish the mind and manners, refine the
2

taste, and add greater lustre and dignity to life."

When the bill was passed in 1855 establishing the

college,
. . . it was charged to teach an "English and
Scientific Course." This was the common title of

the non-classical course in institutions which had
broken thus far with tradition; it normally included
an introduction to various sciences and extensive
study of English language and literature, mathematics,
philosophy, geography, political economy, and history.

Joseph R. Williams, the first president of the

college believed in a union of the scientific and literary

1See Appendix A.

2Transactions of the State Agricultural Society for
1850 (Lansing: George W. Peck, State Printers, 1850),

p. 53.

3Kuhn, op. cit., pp. 9-10.
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training. He advocated culture for the farmer and mechanic
as well as for the clergyman, lawyer and doctor. He felt
that a "study of the world around us . . . the study of

our mother tongue and the many masterpieces of poetry and
literature" would inculcate culture in the student.l

In 1858, a year after the dedication of the Agri-
cultural College, T. C. Abbot joined the faculty as pro-
fessor of English literature and "by his ability as a
teacher, his genial temperament, and his cautious and yet
strong method, made himself a power with students, faculty,
and the board. He was a man of warm sympathies; quickly
responsive to truth, justice, honor, right; conservative
in temperament, but fearlessly progressive in thought."2
His abilities were recognized when he was appointed
president in 1862.

Abbot was trained in the classics and tried to
maintain a balance between the liberal arts tradition and
the new subjects. This balance was fairly well maintained
in the curriculum of the agricultural college. The curri-

culum as established in 1870 is illustrative of this fact.3

10. Clute, "The State Agricultural College," The
History of Higher Education in Michigan, ed. by McLaughlin,
Andrew (Washington: U.S. Government Printing Office, 1891),
pp. 109-110.

21bid., p. 110.

3See Appendix F.
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Abbot's love for, and ability in his chosen field of English
literature was demonstrated by student reaction to him and
those subjects.

How Tennyson, and Milton, and greatest of all,
Shakespeare, took on new life as he opened their
treasures to our dazed appreciation. Lycidas became
a gem which we have always treasured since he revealed
its rare polish. Macbeth, Hamlet, King Lear, and the
Merchant of Venice were all transformed as he brought
out the rare beauties and the deeper philosophies of
these great dramas. Rhetoric and logic and English
literature took hard study; yet as he flooded these
themes with light, they became fascinating to us, and
we wished the recitation hour longer and the time for
study not so short. To have known President Abbot
as a teacher, and to have enjoyed his masterful
lectures, presented with a splendid diction and rare
finish, explain the fact that highest ideals in culture
and life were at the very first a treasured part of
the equipment of this institution. The cause of
agricultural education owed a great debt to this
College, and to no man more than to Dr. Abbot.

Agricultural education did not eliminate liberal
studies and the desire to inculcate culture. This was not
in the thinking of Turner, Morrill and the founders of
Michigan Agricultural College. While some farmers may
have at times questioned the inclusion of those subjects
in the curriculum, there was never a serious attempt to
remove them from the course of study at Michigan Agri-
cultural College.2 The only subjects not offered from

the classical tradition were Latin and Greek.

1Albert John Cook, "Members of the Early Faculty,"
Semi-Centennial Celebration of Michigan Agricultural
College, ed. by Thomas C. Blaisdell (Chicago: University
of Chicago Press, 1908), p. 72.

2The only exception to this was in 1860 when the
State Board of Education reduced the program from four to
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The new education and Michigan Agricultural College
developed in a historical context of ferment and change.
The o0ld classical colleges had not adjusted to the realities
of the nineteenth century which created a vacuum and set
the stage for a new educational philosophy. In Michigan,
this philosophy found concrete expression in the estab-
lishment of the Agricultural College. Because of problems
which developed in the 1870's, the college in conjunction
with the State Board of Agriculture began a series of
farmers' institutes in January, 1876, which proved to be
of great value to the college. The following chapter will
chronicle the events leading up to that milestone in

Michigan educational history.

two years by eliminating those subjects while retaining
the technical studies, thus reducing the college to a two
year technical institute. The furor over this resulted
in a reorganization of the college under a State Board of
Agriculture and the reinstitution of the four year curri-
culum in 1861.



CHAPTER III

THE ESTABLISHMENT OF FARMERS' INSTITUTES

Farmers' institutes in Michigan had their origin
with the faculty of the Agricultural College in close
association with the governing board of the institution,
the State Board of Agriculture. What were the respective
roles played by the faculty and the board in establishing
institutes? What was their thinking and motives? What
was it that caused them to propose such a plan as farmers'
institutes? How did they go about putting their plan into
operation? What were the major ideas suggested by the
faculty and board? The answer to these questions will be
considered in this chapter.

The origin of farmers' institutes in Michigan grew
out of problems existing at the Agricultural College. The
Agricultural College began with legislative approval in
1855 and opened its doors to students in 1857. It would
now seem that the hopes and aspirations expressed by various
farmer organizations, the State Agricultural Society and

numerous individuals had been realized. The farmers' own

37
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school for the practical scientific teaching of agriculture
was now a reality. Things however began to decline after
an auspicious beginning. The first president, J. C.
Williams resigned after two years. The Civil War brought
a decline in enrollment and peoples' interest was focused
elsewhere. The State Board of Education, the original
governing body of the college, revamped the curriculum
into a two year program. Some raised the question as to
whether the founding of the school had been a faux pas and
should it not be quietly buried. Farmers for whom the
school had been established did not jump to the defense
of the school. 1In fact, they were the source of much
criticism.

In spite of continued problems, the college survived.
A new State Board of Agriculture was appointed as the
governing board of the college and control of the college
was now transferred from the State Board of Education to
the more sympathetic State Board of Agriculture. One of
the first actions of the board was to reinstate the four
year curriculum. Theophilis C. Abbot was appointed presi-
dent in 1862 and gave able leadership during the years of
struggle. The Morrill Land-Grant Act which was considered
in Chapter II was signed into law by President Abraham
Lincoln in 1862. The disposition of this land became a
bone of contention for several years between the new

Agricultural College and the older established University
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of Michigan. On the one hand many felt the older, estab-
lished university should receive the land grant and estab-
lish a department of agriculture with appropriate buildings
to fulfill the terms of the land grant legislation. Others
felt such a move would not be wise since the older, more
prestigious departments of the university would ignore and
push aside the new department of agriculture which would
eventually become second class and perhaps even disappear.
This school of thought advocated a separate school on a
separate campus to maintain identity and give agriculture
its rightful place in society. Debates and discussion on
this question took place for years. The recipient of the
proceeds from the public land was finally settled by the
legislature in 1869 when the control of the sale of the
land was given to the Agricultural College.l

This however, did not solve the financial problems
of the college. It took years to sell this land and
realize the accrued interest on the endowment. The money
that was received could not be used for buildings and
projected growth but simply for operating expenses. Conse-
quently, when the college kept asking the legislature for
funds for buildings, many people were disillusioned, feeling

that the money could best be used elsewhere. After all,

lKuhn, op. cit., pp. 79-80.
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was not the college to be self-supporting with this large

amount of federal money and its student labor system?

Another factor which contributed to this general

negative attitude towards the college was the continued

conservatism of many farmers. It was difficult to convince

them of the need to train for so-called scientific farming.

This attitude was very strong prior to the founding of the

college and continued

Michigan Farmer in an

change is looked upon
the farming community
what is called, 'book

was overcome by those

during the formative years. The
editorial observed that, ". . . every
with a good degree of suspicion by
and a great prejudice exists against
farming.'"l Enough of this attitude

who were more progressive to found

the college in 1855, but it was still a force and contri-

buted to problems facing the college which led up to the

founding of farmers'

institutes.

The typical farmer, with frontier background or
foreground, was governed by established tradition
which gave tolerable guidance for operations within

human control and
acceptance of the
manifestations of

reconciled him to a fatalistic
inscrutable and unmodifiable
nature. Learning beyond the basic

R's was regarded as superfluous and distracting.

This indifference

was reinforced more positively by

popular disinclination to support new educational
ventures, either by private contributions or taxation.

1

Michigan Farmer, Sept. 1853, p. 262.

2Ross, op. cit., p. 18.
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The "book-farming" stigma, the exaggerated expec-
tation of the potential of the college, the early diffi-
culties of land improvement, the relative costliness of
the enterprise, the disappointing effect of the institution
on its graduates which apparently influenced them into
pursuits other than farm operation, and a general lack of
direct benefits accruing to the farmers from the college
were a few of the basic causes recognized as contributing
toward this negative attitude.l

Probably the key reason for concern on the part of
the faculty and Board of Agriculture was the continued
reluctance on the part of the state legislature to provide
an adequate budget for the college. This was especially
crucial and disheartening because many of the legislators
were farmers. "It is a cause of mortification that the
most determined opposition to the College and every depart-
ment of its work, came from some of the members of the
legislature who are farmers."2 "Anomalous as the fact may

seem, the most persistent and strenuous opposers of the

lFor a detailed summary of the college's recognized
deficiencies, see The Annual Report of the State Board of
Agriculture for 1896, pp. 57-70. Also: 1in 1868 the
Secretary of the Michigan State Agricultural Society
criticized the college by saying that "not more than one
out of four . . . who graduate embark an agricultural
pursuits”" and concluded "thus it has . . . failed to ac-
complish what its founders intended" and declared that "a
radical change should at once be entered upon." The Annual
Report of the State Board of Agriculture for 1868, p. 365.

2Grange Visitor, August 1, 1879, p. 4.
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Agricultural College in the last legislature were members
who are farmers."l Beal observed that this problem and the
means of its amelioration were frequent subjects of dis-
cussion at faculty meetings.2 The most apparent solution
was to seek political support through service to, and contact
with farmers for whom the college had been established. 1If
the institution could make itself popular and well received
by the farmers, its legislative support would seem rela-
tively assured.

The average farmer was not aware of the true meaning
and purpose of the Agricultural College. The faculty had
not communicated with the farmer and the farmer saw no need
of initiating dialogue with the college. The impetus to
break the impasse had to come from the college. The so-
called "Ivory Tower" approach had to go and the lines of
communication had to be opened up. The college had to go
to the people and meet their needs. This was the spirit
of the new education. Education was to be practical and
utilitarian and as far as the Agricultural College was con-
cerned, it was directed to the farmer. The professors felt
they had to show to the farmers that they were their friends
and what was being done on campus could be of great help

to them.

1Ibid., December 15, 1879, p. 2.

2Beal, op. cit., p. 158.
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Whatever may be the cause, we think the fact is
sufficiently evident that there is a want of sympathy
between the farmers and the Agricultural College. By
reason of this want of sympathy the farmers are deprived
of much of the good which they may secure from the
Agricultural College, and which they have a right to
demand; and the College is crippled in its work for
the same reason. We believe that this want of sympathy
and lack of interest are because the farmers, as a
class know but little of the real working of the College,
and that if the Board and Faculty could be brought into
more intimate association with farmers in all parts of
the State, these evils might be removed. If the College
is not doing such work as ought to command the confidence
of intelligent farmers in all parts of our State, then
our system should be altered so as to meet the just
demands of the farmers; if we are doing such work, we
may still fail of our duty if we fail to make this fact
known. There is something wrong when the College,
after 16 years of continuous work is still denounced
and decried in some of the most flourishing agricultural
sections of our State.l

The "how" of communicating with the farmer and
achieving his favorable support became a vital and crucial
subject of discussion among members of the faculty. A short
course or winter lecture course at the college was suggested
but according to Glidden was probably vetoed because of its
"virtual failure" in other agricultural colleges due to the
seeming impracticality of inviting farmers to travel rela-
tively long distances to the college in the winter.2 Rather
than expect the farmer to come to the college, it was
proposed that the college go to the farmer. The recently

developed idea of farmers' institutes which were being

libida., p. 73.

2Hon. A. C. Glidden, "Farmers' Institutes," The
Annual Report of the State Board of Agriculture, 1892,
p. 441.
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experimented with in Kansas, Illinois and Iowa, appeared
to provide the pattern.

It was the experience of Dr. Manley Miles which
planted the seed idea for farmers' institutes in Michigan.
He was a physician who joined the college faculty in 1860.
During the next few years he taught zoology, animal physi-
ology, geology and entomology. In 1863, he was appointed
superintendent of the college farm. His emphasis was practi-
cal and he urged his students to examine farming practices
in the light of modern science. Dr. Miles was a close
friend and associate of John M. Gregory, ex-Michigan
Superintendent of Public Instruction and then President
of Illinois Industrial University, where the latter's program
of farmers' institutes had been particularly successful.
Miles, who had participated in the Illinois program during
the long winter vacation at the Agricultural College in
Michigan was an ardent believer in the institute idea and
advocated its trial in Michigan. Because Miles accepted
a position with the Illinois Industrial University in 1875,
he was not involved in the plans leading up to the founding
of institutes in Michigan.

In the months prior to January, 1876, Dr. Robert C.
Kedzie played a key role by being on committees and serving
as spokesman for the new venture. Kedzie in later years

said that:
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The farmers' institutes which were inaugurated in
1875 mainly through my efforts [italics mine] have
been continued up to the present time. They have
accomplished so much good, have given such an impetus
to everything pertaining to agriculture and been so
instrumental in bringing into harmonious action all
classes who are interested in the greatest and noblest
of human avocations that it is no wonder they have
spread into neighboring states. The interest thus
awakened in all that pertains to agriculture will
spread and deepen as the years flow on.l

Conditions gradually worsened and became more
critical. The legislature of 1875 was cool and indifferent
to the budgetary welfare of the college and even the house
committee on the Agriculture College seemed "little inclined
to discuss the wants and needs of the college."2 President
Abbot returning from a meeting with this committee expressed
a great deal of discouragement to the college faculty.
Following this pessimistic report, Kedzie pursued the idea
of going out to the farmers. It appeared that there was
some opposition to this plan from at least one leading
member of the faculty. Kedzie, in commenting on this
situation said:

The scheme of going among the people by appoint-
ment to hold public meetings in which the farmers were
invited to take an active part in the discussion of
farm matters of immediate interest in their locality,

while the professors would present the scientific
side of the subject and thus make friends by creating

a community of interest, was urged . . . time after
time, but without results. In answer to the argument
1

The Annual Report of the State Board of Agriculture,
1882, p. 89.

2R. C. Kedzie, "Twenty-five Years of Institutes,"”
Farmers' Institutes, 1900-1901, p. 176.
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that this was the best way to make friends for the
college, a leading member of the faculty replied,

'We don't need to; we have now all the friends we can
use.' [Kedzie's replyl: Perhaps we have all we can
use, but when a large portion of the farmers in our
best agricultural counties are unfriendly, and many
of the legislators from such districts vote against
the college, I think we do not have all the friends
we need.l

At a faculty meeting on May 7, 1875, Kedzie intro-
duced a resolution that a committee of three be appointed
by the president to draw up a scheme for a series of
farmers' institutes.

Resolved, that a committee of three be appointed
by the President to draw up a scheme for a series of
Farmers' Institutes to be held in different parts of
the State during the next winter, including in the
exercises of such institutes, lectures and essays by
members of the faculty; that the several members of
the State Board of Agriculture and leading farmers
residing in the vicinity of the place of holding such
institutes be respectfully and earnestly requested to
participate in the exercises by lectures, essays, and
discussions. Resolved, that said committee be instructed
to confer with the State Board of Agriculture at its
next meeting, to make all necessary arrangements for
inaugurating and carrying out such a series of Farmers'
Institutes.?2

President Abbot responded by appointing a committee
consisting of Professors R. C. Kedzie, W. J. Beal and R. D.
Carpenter with R. C. Kedzie as chairman. This committee
presented its report to the State Board of Agriculture on

June 1, 1875. The report emphasized the public relations

libia.

2The Annual Report of the State Board of Agriculture,
1875, p. 73.
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problems of the college and stressed the failure to com-
municate the worth of the college's program to the farmer.
The remedy involved a change of attitude on the part of
the college and a reaching out to the farmer with the
proposed institutes. The board, after hearing this report,
appointed another committee made up of both board and
Faculty members. Their responsibility was to make arrange-
ments for the successful implementation of the suggestions
included in the report of the faculty committee. This new
committee made its report to the board on August 24, 1875.l

It is significant that at this August meeting a
petition was presented from members of the Armada Agri-
cultural Society and another from the Rochester Grange,
each requesting the holding of an institute in their area.
Apparently advanced plans as to what the board was planning
had reached these organizations. The two requests were
subsequently granted. This initial response to incomplete
and unpublized plans must have been gratifying to members
of the board. The grass roots were beginning to stir.

Dr. Kedzie was requested to write an article giving
the general plan and purpose of the institutes which was
to be published in several of the leading newspapers of
the state. The purpose of the article was to further

publicize and make the proposed institutes official as

11bid., pp. 73-7s.
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far as the general public was concerned. It gives in brief,
pointed fashion the philosophy of the institutes and princi-
ples governing their operation.l

It is evident from an examination of the committee
reports and the published proposal of Dr. Kedzie, that much
time and effort went into the planning of farmers' insti-
tutes in Michigan. It was not done on the spur of the
moment and presented in a disorganized fashion. The idea
was sound, the mood of many farmers was ready and the
planning was adequate. This was demonstrated by the
acceptance of the institute idea by many leading farmers
and the fact that there were very few changes in the manner
of operation of institutes over the years.

It is significant to note the role of the Agri-
cultural College in farmers' institutes as outlined in the
published proposal of Dr. Kedzie. The college had a very
low profile and was not mentioned until the second half
of the report. The initiator of institutes as far as this
report was concerned was the State Board of Agricluture
and not the college. The first reference to the college
was in response to the question, "Who will take part?" The
answer given was, "leading farmers . . . will give lec-
tures. . . . The members of the Board will also take part

in the proceedings, and the members of the College Faculty

lpia.
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will take part if so desired."l Nowhere in the report was
the impression given that the college was initiating and
pushing a program. The role of the college was deliberately
placed in the background. The wisdom of this approach was
evident in the light of the poor image the college had in
the eyes of many farmers. The college and faculty were
placed at the disposal of the board and the farmers. Related
to this was the concept of service as expressed in the
purpose of the institutes. The expressed rationale for
initiating institutes revolved around the concept of
service. Institutes were to serve the farmer and were
for the good of the state.
Not only were the institutes to provide a service
to the farmer, but the hope was expressed that the farmers
could contribute to the college. "One object to be secured
is to bring the farmers, the Board, and the Faculty of the
Agricultural College in closer relations to each other, in
hope of mutual benefit of the broad and extensive experience
of the farmer, and that the farmer may perhaps derive hints
from the teacher, to be put in practice on the farm.“2
The language of the report was diplomatic with
every attempt being made to put the farmer into a receptive

frame of mind and make him feel important. The Agricultural

1Ibid., p. 75.

21bid., p. 76.
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College was not stressed and presented as the panacea for
all the ailments of the farmer. 1In fact, the stress was

on the college as the one needing to learn and to become

the servant of the farmer.

Another selling point for the institutes was the
stress on local orientation. Those planning the institutes
believed that they should be held in the farming communities
and not at the college. Other states had little success in
holding institutes at the Agricultural College or some
other institution. The committee recognized this and took
the institutes to the farmer rather than bringing the
farmer to a central location. The plan was to hold six
institutes a year in various locations throughout the state.
Each location was to be in an area of agricultural interest
and manifested by a local desire to have an institute.

This local interest was to be expressed in a concrete
manner through a formal request of a local Farmers' Club,
Grange Society or a similar organization.

In addition, the local sponsoring organization was
involved in the planning and implementation of the program.
A local committee was to be appointed to work with a member
of the State Board of Agriculture or a faculty member in
planning the program. Leading farmers in the vicinity of
the institutes were invited to give lectures, read essays

and take part in the discussions.
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This principle of the farmer as the center of
attention was further reinforced by the time of the year
when institutes were scheduled. They were held after the
fall and early winter work was finished and before the
spring work began. The farmers had free time and in
spite of storms and inclement weather, they came in good
numbers as the Annual Reports of the Board of Agriculture
revealed.l Ross in commenting on the nationwide phenomena
of farmers' institutes observed that, "Experience demon-
strated that the more local initiative and responsibility
were taken for the institutes, the greater the likelihood
of success. . . ."2 This concept was built into the
original plans for farmers' institutes in Michigan and
undoubtedly was a major factor in their success.

It is significant to note that one item mentioned
early in the public announcement concerned the length of
the meeting. The institutes were designed to be "short,

spicy, wide-awake meetings."3 The planners did not want

lThe following are representative statements taken

from the Annual Reports of the State Board of Agriculture:

"The townhall in which the sessions were held was
crowded, and in the evening many were unable to obtain
seats." Report for 1875, p. 136.

"Attendance was large . . . the court house being
crowded." Report for 1878, p. 326.

"600 persons in the audience." Report for 1886,
p. 3.

"well-filled from first to last." Report for 1887,
p. 274.

2Ross, op. cit., p. 166.

3The Annual Report of the State Board of Agriculture,
1875, p. 75.
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them to be long and drawn out, testing the patience and
endurance of those who attended. It was evident to the
board that institutes of this nature would be far more
appealing than the lengthy, protracted meetings. Their
wisdom at this point was vindicated during the ensuing
years.

The invitation to attend the institutes was broad
which again was a mark of wisdom on the part of the Board
of Agriculture. No restrictions were placed on those who
could attend. It was open to "everyone who tills the soil
or is interested in agriculture. Farmers and their wives
and families are especially invited; also all who honor
or would benefit the noblest of all industries."1

There are a number of elements to notice in this
invitation issued by the board. The inclusion of the
agrarian theme of farming as the "noblest of all indus-
tries" fitted into the prevailing farmer mood of that day.
Agrarianism as a prominent theme in the institutes will
be discussed in Chapter V. It is especially interesting
to note that not only were farmers invited but also their
wives and families. This was important as it had a bearing
on the family and social aspects of the institutes. The
family was regarded as a unit and had solidarity. The

institute was for the family which, as a whole, was involved

pia.
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in the business of farming. The social aspects of the
institutes could be considered as one of the most important
features of the institutes. The opportunity to get away
from the isolation of the farm and to meet and talk with
other people constituted a strong appeal to the farmer.
Men could talk with men, women with women, about mutual
interests and problems. This will be considered at greater
length in Chapter VIII. The board acted wisely in inviting
the whole family to attend farmers' institutes.

An important aspect of the public announcement of
the institute program was the indication that a complete
report of the addresses, essays and discussions would be

published in the Annual Report of the State Board of

Agriculture. It was felt that the results of agricultural

experiments and the views of leading farmers in different
parts of the state should be preserved in permanent form.
This decision of the board was implemented and each year

a record of the institutes was published. Over half of

each report of several hundred pages was devoted to insti-
tutes. This further publicized the institutes and preserved
much valuable material for those who were unable to attend.
Even though only six institutes were held each year in the
foundation period of institutes, the practical benefits to
the farmers seemingly were multiplied because of those

published reports.
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These reports were distributed across the state
and in addition to being a source of information to the
farmers, they became a vehicle of publicity. Institutes
were publicized and placed in the public eye. The Agri-
cultural College was also publicized and promoted in these
reports. This decision of the board was of inestimable
value and contributed a great deal to the success of the
institutes as well as the progress of the college.

In this chapter, the immediate events leading up
to the foundation of farmers' institutes in Michigan have
been considered. The movement developed out of a need at
the Agricultural College; funds were low and there was a
lack of growth. There were frequent criticisms of the
college and the farmers were apathetic to what was supposed
to be their school. Out of this grew the informal faculty
discussions which crystalized into the faculty resolution
on institutes, the faculty committee report to the board
and then the public announcement from the board. The next
chapter will examine the nature of the foundation period

of farmers' institutes in the state of Michigan.



CHAPTER IV

THE FOUNDATION PERIOD OF FARMERS' INSTITUTES

IN MICHIGAN (1876-1889)

The previous chapter dealt with the roles of the
faculty and State Board of Agriculture in establishing
farmers' institutes in Michigan. This involved a consider-
ation of "why and when" institutes developed in Michigan.
The purpose of this chapter is to go beyond the "why and
when" of institutes to a consideration of the "how" of
institutes. How were they conducted and what were the
programs like?

In regard to the time factor of the proposed insti-
tutes, the board wisely chose the winter as the time to
hold them. Normally institutes were held toward the end
of January and the first of February each year. The board
reasoned this was the off season as far as farmers were
concerned and the time of the long winter vacation as far
as the college was concerned. This meant that both the
farmers and faculty would be available to attend the
institutes.

The official announcement of farmers' institutes

limited the number to six each year. They were to be
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spread out geographically with attempts made to have two
in the southern, two in the eastern and two in the western
parts of the state.l During the planning stages, before
the official announcement, there was some discussion and
thought that more than six institutes should be held each
year but the position of Dr. Kedzie prevailed and the
number was set at six during this foundation period. He
felt that if more than six or eight institutes were held,
the work would be overdone and farmers would lose interest.
He felt a few well-done institutes would be more effective
than many done poorly.2 The number of institutes remained
at six per year with the exception of 1888 and 1889, when
eight and seven were held respectively.

As far as the expenses were concerned, it was a
joint effort shared by the board and the local community.
The local farmers' organization sponsoring the institute
provided the meeting place and appropriate publicity. The
major portion of the expenses were paid for by the State
Board of Agriculture from appropriations received from the
state legislature. The legislature appropriated $600.00
for institutes at their bi-annual sessions which meant
that each institute received $50.00. Most of this was used

for the travel and hotel expenses of visiting speakers.

l1bid., p. 76.

2Beal, op. cit., p. 158.
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Each institute lasted two days. The normal procedure
was to open with an evening session and end with an evening
session the following day. However, there were many devi-
ations from this pattern over the years. 1In some cases the
institutes began with an afternoon session and concluded
the following afternoon. A few began in the morning and
closed the following afternoon. The exact time of beginning
and ending was left to the discretion of the local committee
and circumstances peculiar to the community where the insti-
tute was held.

Normally, there would be two or three speakers at
each institute session. Some would read from prepared
manuscripts while others would speak from notes. On a few
occasions there were more than three speakers and occasionally
there would be only one speaker. This was especially true
when the speaker was a special guest or the speaker had a
lengthy paper to present. The local committee took those
factors into consideration when planning the institute
program.

Although papers comprised the heart of the insti-
tute program, there were a number of other significant
features that must be considered. It was the general prac-
tice to have questions and a discussion at each session
relating to the papers read. One technigue which was
frequently used was the "Question Box." This was a box

placed in a convenient location where anyone present could
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place a question which would be answered later by the
college representative or some knowledgeable farmer. Part
of the publicity for the institutes involved an open invi-
tation for the farmers to come with their questions to be
placed in the question box. The discussion which resulted

seemed to be welcomed by those present. The Cassapolis

Vigilant in reporting on a local institute held in 1888
reported good discussion times were held on numerous
subjects. One of the questions from the question box
was, "What can we afford to pay our help by the year?"
The general consensus was from $10.00 to $18.00 a month
depending on other considerations given to the hired hand.
This topic and the discussion would suggest the existence
of at least some type of class structure within the farming
community. Additional discussion at that institute on such
subjects as taxes, tariffs and railroads apparently became
quite animated and "the remarks became so personal that
the chair had to call the speakers to order."l

It is interesting to note that almost invariable
each institute session began with prayer by a local
clergyman. It appeared that a religious influence permeated
the society of that day and was reflected in the institute
programs. The clergy attended and showed an interest in

the institutes. They participated in the discussion.

lCassapolis Vigilant, March 8, 1888, p. 4.
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Probably many of the farmers were members of their congre-
gations. A further discussion of the religious character
of the institutes will be found in Chapter VII. Music
was another feature found in the institutes. Each insti-
tute had several special musical numbers rendered by either
soloists, duets, quartets, choirs or bands. The evidence
revealed a strong appreciation for those musical numbers.
Humor was not lacking at the institutes. There were
references to anecdotes, poems and brief speeches of a
lighter nature which served to amuse the audience and
provided a leavening influence to some of the serious
papers which were read. Another feature of the institute
was the introductory and concluding remarks given by the
person who presided at the different sessions. This
generally included words of welcome and an appreciation
for all who had a part in the program. The report of the
resolutions committee was usually the last item on the
institute program. Those resolutions were formal notes
of appreciation to the participants, the Agricultural
College and the local community. There were also many
resolutions urging the legislature to act on behalf of
the farmers and the college.1

Another common feature of the institutes was the

display of farm produce such as grain, vegetables and

lSee Appendix E for a representative program.
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fruit. This perhaps was a normal development since agri-
cultural fairs featured products from the farm, equipment
and livestock. Although displays were not mentioned in
the early plans for the institutes, this was not incom-
patible with the spirit and intent of the institutes. It
was perfectly natural for the local committees to have
included displays in their planning and for the farmers
to have brought items to be included in the displays. This
feature of the institutes was of special significance in
view of the season of the year which was not conducive to
bringing items from home to display. Closely related to
this theme was the repeated emphasis on the meeting hall
being well decorated for the occasion.

The location of the institute generally involved
a local hall such as the Town Hall or the Grange Hall.
However, there were a few references to opera houses, court
houses and churches having been used as the place of meeting.
There were no recorded problems associated with the selection
and use of the facilities for the institutes.

Some of the meeting places had kitchen and dining
facilities. There were many references to meals, especially
the noon lunch, being served on the premises. Some of the
local women would prepare the meal while the institute
session was being held elsewhere in the building. This
of course introduced a social, fellowship dimension to the

institutes which was very important and undoubtedly
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contributed to the success of the institute movement in
Michigan. Overnight accommodations and hospitality were
frequently mentioned in the institute reports. Passing
remarks on this subject were made by the various speakers
and it became formalized in the report of the resolutions
committees. Part of the pre-institute publicity for many
institutes mentioned overnight accommodations. The Michigan
Farmer in announcing the institute to be held in Climax
said:

Considerable enthusiasm is manifested by the
inhabitants of Climax and vicinity . . . and a good
meeting is anticipated. The people of Climax will
entertain all who attend the Institute from a distance.

The citizens of Big Rapids will provide free enter-
tainment for all who attend the Institute from a
distance and those who wish entertainment will please
report to the committee as soon as Saturday, January
10th, or upon their first arrival at the Hall.Z2

One aspect of the formal plans for farmers' insti-

tutes in Michigan involved the appointment of local com-
mittees. Those committees were to be made up of area men
involved in some way in agriculture. They were normally
appointed by members of a local farm organization. Farmer
organizations, such as farmers' clubs or the Grange, were

fairly numerous in this period, although some were not too

well organized. As has been mentioned in the previous

lMichigan Farmer, January 22, 1878, p. 4.

2Big Rapids Current, January 29, 1880, p. 4.
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chapter, requests for farmers' institutes had to come from
a local farm organization.

Once appointed, this committee had the task of
setting up and organizing the machinery for the local
institute. This included the selection of a suitable
building, the program, publicity, hospitality and finances.
This committee was invested with a great deal of responsi-
bility and in large measure the success or failure of an
institute depended on the manner in which the local com-
mittee carried out its mandate. In the great majority of
cases, the committees performed their tasks well, as was
alluded to by the institute speakers. On rare occasions,

the Board Reports suggested that poor attendance could be

attributed to inclement weather or inadequate planning and
promotion on the part of the local committee. This was
definitely the exception rather than the rule, however.
Probably a significant reason why the institutes succeeded
in Michigan involved the principle of local initiative as
demonstrated by the work of the local planning committee.
The Agricultural College was involved also in the
institutes on both the planning and program levels. Each
year the State Board of Agriculture appointed a faculty
member to represent them on the local committee. The faculty
could not attend every meeting of the local committees, but
they did keep in touch by correspondence and would make a

personal visit or two to meet with the local committees.



63

The role of the faculty was not to direct or control the
committees but to act as resource persons. They would
answer questions, make suggestions and communicate board
policy but the burden of work and responsibility lay with
the local committee.

The board assigned the faculty to the various
institutes with each faculty member normally being present
at two of them, but there were occasions when they attended
more than two institutes. The faculty also furnished a
list of lecture topics with the local committee deciding
on the exact lecture to be given. 1In addition to faculty
members attending the institutes, the Secretary of the
Board of Agriculture and the president of the college
attended most of the institutes each season.

One of the characteristics of the foundation period

1 The

of farmers' institutes was the similarity of format.
various features which made up the format of this period
remained constant from 1876 to 1889. In 1890, radical changes
were made, which in conjunction with changing emphases,
brought to a close the foundation period of farmers' insti-
tutes. Beginning in 1890, the number of institutes held each
year increased so that by 1896 seventy institutes were being

held. This sudden increase in the number of institutes was

reflected in the financial report of the State Board of

1See Appendix E for a representative program.
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Agriculture2 and necessitated the appointment by the legisla-
ture of Kenyon L. Butterfield as Superintendent of Insti-
tutes. The details of the changes that took place in the
1890's were beyond the scope of this study. It is simply
noted that great changes took place and the institute system
of that decade progressed considerably beyond the character-
istics of the institutes held in the foundation period.
Another feature, indicative of a change from the
usual pattern of the foundation period, was the gradual
disengagement of the college faculty from the institutes.
During the foundation period, part of their responsibilities
as faculty included participation in the institute movement.
Now there was a change. There were several reasons for this
gradual decline in involvement. The rapid growth in the
number of institutes in the new period, from simply a mechan-
ical point of view, would limit the number of institutes
faculty members could attend. This does not mean they were
no longer interested in, and did not attend institutes, but
proportionately their attendance at institutes declined.
Instead, other speakers related to the farming enterprise
were used at the institutes. Faculty members had other
speaking engagements before various farming groups which also
took time and limited their availability in terms of insti-
tutes. The growth of the college in the area of curriculum

and students also placed a premium on their time. It was

2See Appendix D for a financial summary.



65

felt that the college could not be neglected. The establish-
ment of the agricultural station, following the passage of
the Hatch Act in 1887, was another factor affecting the par-
ticipation of the college faculty in institutes. They were
required to contribute to the experimental station program,
both in experiments and written reports, which took time
formerly devoted to the institute movement.

Another phenomena gradually manifesting itself
towards the close of the foundation period, was the decline
in the number of social and cultural types of papers
presented at the institutes. The emphasis now became
even stronger on the technical, scientific type of paper.

In the foundation period, approximately twenty percent of
the papers read dealt with social concepts. Now there
appeared to be a decline in that type of paper and in

some institutes disappeared altogether. The papers tended
to be the technical "how to do it" type instead of those
dealing with concepts and ideas. Probably one reason for
this was the fact that farmers were slowly beginning to
find their identity, catching up with society and their
voices were being heard. This does not mean that all their
goals and aspirations had been achieved or that there were
no more agrarian problems. On the contrary, the crash of
1892 and the Populist movement of that decade indicated
serious problems. It was a matter of comparison and degree.

Things were better for many Michigan farmers at the close
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of the foundation period of institutes than they were at
the beginning. They could sense that progress was being
made. The repeated call for education for farmers was
slowly being heard. Schools had improved on all levels.
The Agricultural College, which was their school, had been
growing. The call for legislation which would recognize,
protect and help the farmer was slowly being heeded. The
Hatch Act and the founding of the Experimental Station

was a significant milestone in response to the many papers
read at the institutes. The Second Morrill Act of 1890
provided additional federal funds for the Agricultural
College. The Bureau of Agriculture was replaced and made
a cabinet position in 1889 in response to nationwide farmer
pressure. Compared to their earlier status, things were
looking better for many farmers. This partially accounted
for the shift in the type of paper read. But compared to
other professions and branches of society, their problems
were not over as subsequent years and events revealed.

An additional manifestation of the change in the
institute movement in Michigan can be seen in the formal
reports of the State Board of Agriculture. From 1876 to
1880, the papers given at each institute were printed in

the text of the Board Reports with the account of each

successive institute. The only attempt made at grouping
papers was to include the papers read by the faculty at

more than one institute at the end of the section of the
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Board Reports dealing with the institutes. A combined

report which necessitated abbreviation and the elimination
of some papers was issued for 1881 and 1882. During the
following years, the papers were grouped by subject, rather
than included in the report of each separate institute.

During that period a major portion of the Annual Report of

the Board of Agriculture was devoted to the institute

movement.

The mid 1880's however, revealed a gradual trend
in the decline of the number of pages devoted to institutes
while there was an increase in other reports and articles.
Papers read at other agricultural gatherings both on the
state and national levels were included. Correspondence
on agricultural topics were printed in the reports. Each
college department contributed "bulletins" on timely
agricultural subjects which were especially written for
the annual report. Those so-called "bulletins" were at
times printed separately in addition to their being included
in the Annual Report. Those "bulletins" became more
extensive and detailed with the passing of time as compared
with the papers formerly read at the institutes. At this
point, a new level of sophistication was seen in the printed
material being sent to the farmer. Formerly, the farmer

was limited to material printed in the Annual Report, but

now he had this report, plus an increasing number of indi-

vidual bulletins distributed by the experimental station,
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few of which were included in the Annual Report. This

trend would suggest the gradual decline of the institutes
as an educational tool such as they had been during the
early years. The slow development of the agricultural
station with its periodic bulletins as a new type of
extension service can now be seen.

These changes seemed to be indicative of the fact
that farmers' institutes had fulfilled their original
purpose of awakening farmer interest in the college and
carrying education to the farmer. The college was growing
and more farmers were being eduéated. The fulfillment of
the land grant concept of reaching out to the people which
began with the institute movement was now being realized
through the experimental station and its reports.

This chapter has presented a dual theme. Considered
first were the mechanics and format of operating the
institutes between 1876 and 1889. Then attention was
focused on the changes which became evident in the 1890's.
The format and method of operation remained constant for
fourteen years but beginning in 1890, a new period of
institutes emerged. The contrasts and changes in this
new period were distinct when compared with the foundation
period and were beyond the scope of this present dis-
cussion. The next chapter will consider agrarianism as a
recurrent theme in farmers' institutes during the foundation

period.



CHAPTER V

AGRARIANISM AS A RECURRENT THEME IN

FARMERS' INSTITUTES

The theme of agrarianism was one which played an
important role in farmers' institutes. The steady, relent-
less growth of the cities and industry created frustrations,
anxieties and tensions for the farmers. The papers and
discussions in the Michigan institutes, revealed the con-
cerns of many farmers. The youth were leaving the farm
and moving to the city, which was a symbol of moral decay
and weakness. When most farmers considered business and
industry, it was generally in terms of oppressive monopolies,
especially railroad interests that charged exorbitant freight
rates to move farm products to market and then to bring
fertilizer and implements to them. Politically, the farmers
who attended the institutes expressed the feeling that they
were being neglected by the politicians who were more con-
cerned with the interests of big business than they were
the farming community. Socially, many farmers felt inferior
and were thus seeking ways to elevate their status in
society. Those and other problems were articulated at

the institutes.
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Paralleling this, the institutes revealed a con-
tinuous emphasis on the various elements which went to make
up the agrarian tradition. It was presented as a basic
philosophy of life and because of this underlying assump-
tion, the farmers present were urged to act in specific
areas. This chapter, will discuss the various aspects of
the agrarian theme as revealed in the institutes with the
following two chapters analyzing specific courses of action

urged by the institute speakers.

Calling

The farmer considered his vocation a "calling."
Almost invariable when references were made in the insti-
tutes to farming as an occupation it was in terms of a
"call." This "call" was something special, different,
and had a tendency to be considered on a higher level than
the other occupations of life. Representative A. B. Copley
of the Michigan State Legislature, in an opening address
at the Decatur institute on January 13, 1876 referred to
the farmers as engaging in a "God-given calling."l This
concept of the calling as being of divine origin was
amplified by Franklin Freeman, who was a local farmer, in

an address on "Experiment Stations"” given in 1884.

lThe Annual Report of the State Board of Agriculture,
1875, p. 139.
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It [farming] had its origin with the creation of
the earth; there is none more exalted; God made it
honorable, and it is our duty to sustain it as such.
It is man's natural sphere. The great Creator designed
man to till the soil and consummated his plan by placing
him in the garden of Eden. The greatest and best of
men in all ages have been encouragers and promoters of
the art, and have never deemed it derogatory to their
dignity to assist in the labors of the field.l

Articles in the Grange Visitor frequently alluded

to the business of farming in terms of a Divine call, and
therefore elevated it to a higher level than other occupations.
On one occasion the editor in speaking of the exalted posi-
tion of farming said it was "the first, most noble of all
occupations, it is the only one of Divine origin."2

Agriculture was regarded as the highest and noblest
of all the professions. It was the intent of the creator
that agriculture be the principle pursuit of all men. It
was to this great calling that speaker after speaker at
the institutes challenged those present.

There was no evidence in the institutes that this
concept of the "call" was ever questioned. It was an
assumption which provided a base for speakers to build
upon as they urged farmers and society to act in various

areas. Because of this elevated calling of the farmer,

there ought to be experimental stations which would further

lFranklin Freeman, "Experiment Stations," The Annual
Report of the State Board of Agriculture, 1884, p. 256.

2Grange Visitor, May 15, 1879, p. 1.
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his calling. After years of agitation at both the local
and national levels, this became a reality with the passage
of the Hatch Act in 1887. If the farmer stood as one
favored by God, then the education of the farmer should

be improved. Over the years this took place at all levels.
The growth of the Agricultural College would be but one
example. The state and federal governments were urged to
pass legislation which would benefit the farmer in terms

of Regulatory Laws relating to monopolies, patents and

food products. Progress also was made in those areas.

Mission

A close corollary of this concept of calling was
that of mission. The farmer who was engaged in a divine
calling had a mission to fulfill. It was easy for the
farmer to lose sight of his calling and mission. Because
of the hard work, long hours and declining status in
society, many farmers became fatalistic, resigning them-
selves to the inevitable decline of farming. That is why
in nearly every institute there were exhortations addressed
to the farmer to awaken and exert himself. Too long had
he been downtrodden and looked down upon. His status and
role in society must be recognized. The proposition was
set forth that the material wealth of the nation and the
world lay hidden in the earth. It was the task of the

farmer to bring it forth and present it in useful forms
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to his fellow man. It was the job of the farmer to feed
and clothe the earth's population. 1In order to do this,
the farmer needed to have every advantage that skill,
science and learning could bestow. The relationship
between the stress on "scientific agriculture" and the
nature and role of the farmer in society can be seen.
When we as farmers shall have a more just appreci-

ation of the importance of our calling,--the amount

of work that is expected at our hands; that we have

the earth to subdue and human family to support, we

shall then see the necessity and importance of calling

every auxiliary to our assistance whether it be science,

labor, practical experience, the mechanic arts, or all

combined.1

The mission of the farmer involved producing food

for society. Every up-to-date tool and technique should
be used to achieve this goal. The challenge was not only
defined in terms of the physical well-being of society but
also in terms of moral well-being. The farmer was admon-
ished in the institutes to consider himself responsible
for the standards of the society in which he lived. The
moral virtues of thrift, hard work, honesty and right
living were extolled and contrasted with the tendency
towards the various vices of the city. The farmer was

urged to set the example for a decadent urban society. It

was assumed that city living represented a decline in morals

lBurke Spencer, "The Application of Knowledge,"
The Annual Report of the State Board of Agriculture, 1876,
p. 239.
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and virtue with the farmer called to demonstrate a higher
way which might have a positive influence on those who
lived in the cities. This was one reason for the continued
discussion on the problem of how to keep the youth on the
farm. The moral upright farm boy would soon be degraded

by repeated exposure to city influences. The success of
the farmer was the success of society. If farming declined,
society would also decline. This helped to explain the
zealous exhortations by many speakers. The farmer must

not lose sight of his call and mission. He was the only
one who could save society.

An interesting variation on this theme which sounds
paradoxical was expressed by George Pray, a wealthy influ-
encial farmer, who was a keen supporter of the institutes
and the Agricultural College. On the one hand, the farmer
was urged to avoid the contamination of the city, while on
the other hand, he was reminded that he had to provide the
business and professional men for the city.

. . . society demands business men and will continue
to do so to the end of time, and anyone who has watched
closely the course of events must have observed that
the tendency of city life is to cause young men reared
and educated in cities to degenerate in mind and body
and to become worthless as business men. It is seldom
that the sons of even very talented business men ever
become eminent. Hence the ranks of the professions
and of all business pursuits have to be recruited from
young men in the country, from farmers' sons, who with
strong minds, in healthy and vigorous bodies, do not

find it difficult to far outstrip their effeminate
city cousins, although they may have had far superior
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advantages so far as education and culture as well
as money and influence are concerned. . . .1l
Presumably a man after reaching édulthood in the

country could move to the city and make a contribution to
society without succumbing to the evils of society. His
sons, however, by virtue of being reared in the city would
fall prey to a decadent urban society. This paradox was

never resolved by the author.

Nature

A romantic glorification of nature was also related
to the agrarian theme. The farmer in his daily toil as the
husbandman was in constant communion with nature. 1In his
closeness to nature, he saw nature's God. There was virtue
in getting back to nature and a recognition of this as
God's creation. It was easy for the farmer in the midst
of hard work and long hours to forget this aspect of his
calling, hence the many exhortations to see above the beyond
the drudgery of the farm.

In a pragmatic way, nature was also linked to a
healthy body. The hard work out-of-doors resulted in
exercise and the breathing of fresh air which was good for
physical health. The exercise and fresh air along with the

good food produced on the farm would contribute immensely

lGrange Visitor, January 1, 1880, p. 2.




76

to a sound body. At times, the robust body of the well
adjusted farmer was contrasted with that of the weaker city
dweller.

The farm furnishes the best physical specimens of
health and endurance. The farm requires the use of
the entire muscular system, and not the use of one
set of muscles only, as in trades and towns. The work
is mostly in the open air, and food the purest and
freshest.l

If the foregoing were true, which was assumed by

institute speakers, then everything possible must be done
to further the farmers' calling. Farming must be upgraded
and dignified. Honest physical labor was not inherently
something to be avoided as many supposedly did when they
fled to the cities for an easier life. At this point it
is interesting to observe the paradox facing the farmer
when on the one hand the work ethic was stressed, while on
the other hand the reception and use of labor saving -
machinery was promoted. The farmer was admonished to use
all means to further his cause and upgrade his calling.
Education and all the latest tools and techniques were

to be utilized. Many farmers at the institutes accepted
the aid offered by the representatives of the Agricultural
College who spoke on practical subjects that would be of

help in farming. Their fear of "book learning" gradually

dissipated over the years when "scientific agriculture"

11bid., February 15, 1886, p. 1.
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began to produce pragmatic results. Many farmers began to
realize that the Agricultural College so many of them had
ignored over the years was their friend and not their foe.
As this happened, the college began slowly to move out of
doldrums into the mainstream of farmer interest. Here was
something the progressive farmer could use and rely on to

further his calling and mission.

Nationalism

Institute speakers frequently related agrarianism
and nationalism. It was felt that farming was the original
occupation of men and the parent of commerce and manufactur-
ing. In terms of America, agricultural products were the
basis of the prosperity of the nation. If America could
maintain a strong farming community, it would be a strong
nation. If farming declined, the nation would decline.

Farmers as a whole were nationalistic and gloried
in their great American heritage. 1In order to keep the
nation strong and enable it to fulfill its divine destiny,
the rural economy must be kept healthy. What was true on
the national level was also true on the state level. For
Michigan to remain a great state and even become greater,
farming must have its proper place.

Those nations who are most largely engaged in
agriculture, and foster and protect it, and use every
means in their power to stimulate production and to
disseminate a knowledge of the proper modes of

culture are the most prosperous, most prominent,
and most populous, and reach the highest state of
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civilization and culture. History teaches us that
those nations which cherished agriculture prospered,
but when neglected, degeneracy began.

We think we are not unwarranted in saying that none
of them [occupations] are of so great importance, or
lie so nearly at the foundation of national wealth
and greatness, as does the tilling of the so0il.Z2

The prosperity of a country depends to a large
extent upon the abundance of land directly open to
agricultural pursuits; and the same may be said of a
nation's stability. The greater strides forward made
by the husbandman, the greater the wealth and advance-
ment. The decadence of this oldest and most honorable
pursuit presages general decay.3

Agrarianism also was considered to be foundational

for success in the other professions and areas of life.

It was felt that agriculture was as important as all other
industries combined and the foundation of every endeavor.
This view proposed the concept that the current prosperity
of the nation was the result of the abundance of agri-
cultural production. No country could make substantial
progress in civilization, arts and sciences that failed

to foster agriculture. The prosperity of the nation
rested upon the success of the farmer more than upon any
other class or profession.

Closely related to this was the often repeated

demands that the farming community ought to be granted

lFreeman, op. cit., p. 256.

2J. Webster Childs, The opening address at the
Ypsalinti Institute, The Annual Report of the State Board
of Agriculture, 1876, p. 235.

3

Flint Daily News, January 22, 1889, p. 2.




79

special governmental protection. This was partly the basis
for repeated pleas for the legislature to pass legislation
that would help the farmer. If agriculture was a calling
uniquely productive and important to society, then it had

a claim to the special concern and protection of govern-
ment. This will be considered further in Chapter VII.

One of the problems expressed the first year of the
institutes involved the need for publicity and promotion.
Hon. J. Webster Childs, a farmer and state legislator, in
the opening address at the Rochester institute, described
agriculture as a major contributing factor in making
America a great and wealthy nation. He then candidly said,
". . . The portion of the public press devoted to this
interest [farming] has been very limited, and those papers
that have attempted to maintain the character of agri-
cultural journals have, as a class, been rather poorly
sustained."l The institutes gave evidence of a concern
for good publicity and promotion. If the agrarian theme
was true, which was assumed by the farming community, then

it ought to be communicated in every way possible.

Problems
There was an underlying twofold problem facing the

farmer when he adopted the philosophy of agrarianism as

1The Annual Report of the State Board of Agriculture,
1876, p. 179.
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outlined in this chapter. This problem while not expressed
in overt terms, nevertheless existed and subtle traces of
it can be detected in the institutes.

In the first place, if farming was a "calling" with
metaphysical implications how can this be related to the
growing trend to consider farming as a business. Farming
as a business involved a more earthly, pragmatic viewpoint
which had a tendency to take away from the more elevated
view of farming as a calling. One of the problems fre-
quently expressed in the institutes was how to be a good
manager on a farm, employing proper business techniques in
order to keep up with the economic stream of society. After
all, did not the farmer have just as much right to enjoy
"the good things of life" as did the urban dweller? By
viewing farming as a business, and acting accordingly, he
would be able to participate in the benefits of production.
The two strands, "calling" and "business" existed side by
side in the institutes with little or no attempt made to
reconcile them.

One allusion to this problem was expressed in terms
of self-fulfillment. Instead of considering farming as a
way of making money, the farmer should consider it as a
means of self-achievement and realization. A job well done
would provide a sense of satisfaction which would transcend
monetary values. The farmer was to consider farming as a

contribution he could make to society in fulfilling the
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agrarian myth rather than what he would financially gain

from it. There was a higher way with higher values apart

from finances.

But this culture of the mind in science, taste
and general reading should be based on a higher con-
sideration than that of mere moneyed profit. It
should be sought for its own sake and the pleasures
which it brings to his home. The farmer should have
taste to appreciate and enjoy the beautiful in nature
and in art. Taste to adorn his home, and his lawns
with shrubbery, flowers, and works of art, taste to
admire the ripening fruits and the living groups of
animals which he has reared.

It was also evident from a consideration of the
institutes that some farmers had a nostalgia for the past.
Alongside of references to monetary problems related to
farming as a business, there were allusions to the past
and the "good old days." It was as though this was a form
of escapism to avoid the harsh realities of the present.

The more farming as a self-sufficient way of life

was abandoned for farming as a business, the more
merit men found in what was being left behind. And
the more rapidly the farmers' sons moved into the
towns, the more nostalgic the whole culture became
about its rural past.?2

The other problem facing the thinking farmer, even
though subconsciously and unclearly defined, was that of

how to relate the concept of "calling" to the cold, hard

facts of life which told him that in nearly every area,

lHon. W. Divine, The opening address at the Green-
ville Institute, The Annual Report of the State Board of
Agriculture, 1876, p. 155.

2

Hofstadter, op. cit., p. 24.
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he was inferior and behind. If he was a farmer by divine
call why would God allow him to be in this condition.

References abound in the institutes to the fact
that the lot of the farmer had been gradually deteriorating
over the years. Financially, the farmer felt the other
professions and segments of society were better off than
he was. Intellectually, he did not have the advantages of
education and on the average he had not achieved the grade
level of others. Culturally and socially the farmer felt
isolated and inferior. Politically, he recognized that,
although he made up about fifty percent of the population,
he had little influence in political matters.

The answer to those problems seemed to be found in
the hundreds of admonitions at the institutes for the farmer
to exert himself, get an education, get involved in the
various areas of life and demonstrate the validity of his
calling. God helps those who help themselves. Many farmers,
with their conservative nature, had almost become fatalistic
in their outlook and attitude. Challenges were issued to
overcome this and improve the lot of the farmer. The
oratory at times resembled the Horatio Alger, "rags to
riches" theme.

And boys remember that the truly successful man in
the sight of God and the world is not the man of high
position; not the man who can boast of his millions,
but he is the truly successful man who has made the

most of his opportunities; who has improved the advan-
tage within his reach. 1In this enlightened age, in
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this land of freedom and education, a person may, by
application and earnest effort, rise from a humble
position to one of greatness. The pages of American
history are dotted by the names of men who are
examples: Andrew Jackson, Henry Clay, Daniel Webster,
Horace Greeley, Abraham Lincoln, Andrew Johnson,
Ulysses Grant and James Garfield. With these men's
lives before us to encourage, may we, farmers' boys,
by inflinching courage, undaunted perseverence, combined
with earnestness, excell in whatever occupation we may
engage.l

There were two implications growing out of the
stress on the agrarian theme in the institutes. If agrari-
anism was desirable and the farmer needed to elevate him-
self and promote farming, then one way to do this was
through his support of the Agricultural College and scien-
tific agriculture. There were numberless references and
admonitions urging the farmer to support his school.
Closely related to this were the admonitions to join
together in farmers' organizations, agricultural societies
and the Grange. Progress would come by presenting a unified
front to the state and the nation.

The theme of agrarianism provided a strong under-
girding for the institute movement. There were references
to this philosophical basis in every institute. It was
upon this foundation that the speakers built as they

challenged their listeners to consider the subject of edu-

cation which shall be discussed in the following chapter.

1Frank Aldrich, "Farmers' Sons and their Education,'
The Annual Report of the State Board of Agriculture, 1881,
p. 174.




CHAPTER VI

EDUCATION AS A RECURRENT THEME IN

FARMERS' INSTITUTES

Probably the most important and prominent theme
found in the foundation period of the institutes was that
of education. Nearly every institute had complete papers
devoted to some aspect of education and papers on other
subjects often had allusions to education. Professor
Albert J. Cook who had been involved in farmers' institutes
for many years in Michigan and had a good knowledge of
their plan and purpose, gave a lecture on; "The Ideal -
Farmers' Institute--How to Hold it in Your Neighborhood."
This lecture was first published in the "Rural New Yorker"

October 4, 1890 and then printed in the Annual Report of

the State Board of Agriculture for 1890. Among instructions

given, Professor Cook said:

It is usually wise to secure one paper at each
institute upon our common schools, or upon education.
This should be prepared by some competent person of
the county. If the institute can arouse the farmers
to the importance of education and the need of better
schools, and more interest in those we have, it will
have done no better work.

1The Annual Report of the State Board of Agriculture,
1890, p. 486.

84
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It can be seen from the thoughts of Professor Cook,
the high value which was placed on education and the feeling
that it must be stressed in the institutes. The question
can now be raised as to what the farmers who attended the
institutes were thinking and saying about education. What
were some of the educational challenges presented to the

farmers?

Philosophy of Education

As stated before, many farmers were not interested
in "book farming" which they regarded as impractical and
unnecessary to their calling. All that needed to be known
about farming could be learned by actually working on the
farm. Anything beyond the bare rudiments of education
taught in the rural school was superfluous.

This attitude gradually began to dissipate over
the years as was reflected in the institutes. Many farmers
now began to see education in more pragmatic and utilitarian
terms as preparation for life, rather than classical and
ivory tower, elitist education. R. G. Baird, for many
years secretary of the State Board of Agriculture whose
job it was to visit all institutes, expressed the old
philosophy in these words:

During a long period of human history education

was not regarded as having any direct or even remote
relation to the world of work. For any of the varied

occupations in which the great mass of mankind must
necessarily be engaged, in order to supply the
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necessities and comforts of the life that now is, no
preparation or fitness was given by the education of
the schools. It is not only true that the education

of the past did not aim at anything of this sort, but
it is also true that the end and design of the old
education was in the very opposite direction. A man
was not educated to labor but he was educated not to
labor. 1In all the habits of his life and the processes
of his thought, the educated man was as far as possible
removed from sympathy with what we term industrial
pursuits. It would have been regarded as a degration
for the philosopher to leave his speculations and his
dreams to mingle long enough with the drudgery of

labor even to make it less a drudgery.l

Things were beginning slowly to change. The intro-
duction of the natural sciences into the curriculum, plus
the practical emphasis in society gradually brought to the
forefront what was called the new education, which was both
practical and popular in emphasis. The o0ld curriculum for
the select few was slowly being pushed aside, although not
completely eliminated.

The papers presented at the institutes, whether
specifically devoted to education or simply containing
allusions to the educational process, made it clear that
what was taught to farmers' sons ought to be of a practical
nature. This practicality involved a study of natural
science in its application to farming along with other
subjects that would enable the farmer to function as a good

citizen and business man. The latter emphasis of citizen-

ship and business acumen permitted the retention of at

1The Annual Report of the State Board of Agriculture,

1885, p. 249.
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least some liberal arts courses in the curriculum at all
educational levels.

In this preeminently utilitarian age the Platonic
idea that learning should be cultivated for its own
sake without being crippled by the slightest reference
to any practical or utilitarian results is dying out,
and no education is held in very high repute which
cannot be applied to some good and useful purpose.

The time is coming when no farmer ignorant of the
laws of nature, as revealed by modern science can
expect to succeed. The farmer of the future will have
to know something of chemistry, of botany, of natural
philosophy and of kindred branches of science, of the
laws of trade and commerce and of political economy.

« « . You want a school system which will prepare

your sons for a practical farmers life, giving them

a well-balanced and practical mind, versed in all the
rules and laws of ordinary business transactions,
sufficiently informed to guard them against all
swindlers and impostors, liberal enough to take up
with all real improvements, and sufficiently acquainted
with public affairs to perform aright their duties as
American citizens.?2

The educational philosophy of Michigan Agricultural
College as reflected in the papers presented at farmers'
institutes involved four interrelated areas. In the first
place, the college must have classrooms and laboratories
for the study of the natural sciences. It also was felt
that the teaching should not be exclusively technical in
nature but should include courses in the liberal arts

tradition. This would round off and give balance to the

lGeorge Pray, "The Education of the Farmer," The
Annual Report of the State Board of Agriculture, 1880,
p. 127.

2C. F. Field, "Education," The Annual Report of the
State Board of Agriculture, 1880, p. 102.
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curriculum. The third aspect of education at the Agri-
cultural College related to the college farm. This would
be a model farm where the student would learn by doing.
The ideals and principles taught in the classroom could
be put into practice under the watchful eye of the faculty.
The final aspect of educational philosophy was the emphasis
on mechanics. This involved workshops and the use of
machinery.l

An examination of the curriculum at the Agricultural
College revealed an interesting mixture of the classical
with the practical. There were courses dealing with
English, literature, grammar, logic and philosophy. The
subjects missing from the curriculum at the Agricultural
College were Greek, Latin and Hebrew, the languages which
helped to make up the classical curriculum. It is of
interest to observe that T. C. Abbot who was president
during the formative years from 1862 to 1885, was trained
in the classics and was a pioneer in establishing a cur-
riculum for the first Agricultural College in the nation.
The faculty were, for the most part, trained in classical
colleges and were trying to establish a new type of edu-
cation without previous examples or experience. While

many farmers questioned the validity of the so-called

lR. G. Baird, "Education in Relation to Agriculture
and Other Industries," The Annual Report of the State Board
of Agriculture, 1885, p. 250.




89

classical and academic subjects being taught in "their
school,"” those who gave papers at the institutes maintained
the worthiness of this procedure and defended the practice
of the Agricultural College.

An important corollary of this new education and
curriculum involved the recipients of this education. The
new education which was democratic in nature was for the
common man so that he could adequately live and function
in a democratic society. As far as institute speakers
were concerned, this broadening of educational opportunity
was related to farmers. They urged their listeners to
upgrade the rural, common school for the benefit of their
children. They were challenged to support the Agricultural
College as it would enable their sons to learn the princi-
ples of scientific agriculture which presumably would be
applied to the business of farming.

This stress on education for the farming community
was echoed in the thinking of two significant farm organi-
zations in Michigan; the State Agricultural Society and

the State Grange. The Grange Visitor in reporting the

annual meeting of the State Agricultural Society, spoke
approvingly of the following resolution which had been
adopted:

Resolved, That in the opinion of the State Agri-

cultural Society, the end and aims of this society,
of the Agricultural College, and the State Grange
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are the same,--that of education and elevating the
farming class.

There seemed to be a general consensus among insti-
tute participants that moral and ethical values ought to
be tied in with the educational process at all levels.
Hon. William L. Webber, a state legislator, speaking on
"Industrial Education" at the Grayling institute in 1887
said:

A long time ago the idea became prevalent that
there must be no secretarianism taught in schools.
The idea in practise has gone beyond what was intended.
It has gone so far that it has even left all good
morals out of our system of education. Now, there
are certain principles of human conduct that underlie
every man's actions, principles which all good men
agree are right, principles that may be safely taught,
even though it may not be purely intellectual education.
Go through our schools, listen to the addresses delivered
at the gatherings of our educators during educational
conventions, and you hear little spoken of except pure
intellectual development. Knowledge is power, but the
devil has a great deal of knowledge. If you give a
proper direction to that intellectual development you
have thereby benefited those who are intellectually
developed and by benefiting the individual you have
benefited everybody with whom that individual comes in
contact through life but if you give a person intel-
lectual development without giving it a proper direction
he is just as likely, perhaps, to go wrong as to go
right, and that is one of the troubles of the times.
I say our common schools are defective in that they
fail to teach good morals as much as they should. 2

The problem of morals and values was also found at

the Agricultural College. R. J. Corvell in an article

lGrange Visitor, July 15, 1879, p. 4.

2William L. Webber, "Industrial Education," The
Annual Report of the State Board of Agriculture, 1887,
p. 342.
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entitled "Morality in Our State Institutions," alluded to
an unnamed speaker and said:

At the Agricultural College on Sunday morning the
speaker observed with astonishment a load of boys with
cigars in their mouths and a keg of beer in their
wagon starting from the campus to spend the holy day
in idleness and revelry at a lakeside resort.

The new president of the Agricultural College,

Edwin Willits during his inaugural address observed that:

It is for us of the administration to assure the
people of the State, that so far as in us lies we will
preserve this institution free from the contamination
of vice, and will send out from our halls the young
men committed to our charge not only uninjured by
their associations here, but better fitted to become
good, loyal Christian citizens.2

One reason stressed in the institutes for the edu-

cation of the farmer was that it would raise his social
status to a higher level. It was assumed that the educated
man had a higher social standing in society and in order
for a farmer to experience social status and climb the
social ladder, he must therefore be educated. It was also
felt that with increased education for the farmer, the
nation would have increased prosperity. What was good for
the farmer was good for the nation.

Many farmers believed that increased education and

social status meant more power and control in the affairs

lGrange Visitor, September 15, 1886, p. 42.

2Edwin Willits, "Inagural Address," The Annual
Report of the State Board of Agriculture, 1885, p. 33.
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of society. 1Institute speakers were fond of referring to
the relatively small number of lawyers and business men who
controlled the destiny of the nation simply because of
their superior education which brought them to their position
of authority. ". . . today lawyers, bankers, railroad men
and business men who are educated and intelligent . . .
monopolize the management and control of the affairs of
nations. . . ."l
The challenge to farmers was obvious. Get more

education if you want to better your position and exert an
influence commensurate with your numbers. Lawyers, doctors
and other professional men have risen to the top because
of their superior education. The farmers who complained
about lawyers, politicians, monopolies, taxation, tariffs,
prices, patent laws and many other things were now admonished
to get more education which ultimately would raise their
status and solve many of these problems. To achieve an
equal footing in social and political affairs, they must
be equally cultivated, intelligent and thus they would be
gqualified to meet men of other callings without a feeling
of inferiority.

. . . we have not done all we might to improve our-

selves and to enable farmers to take and hold that

position in society to which they are rightly en-
titled. . . . Education, mental culture and social

lPray, op. cit., p. 122.
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intercourse for yourselves and especially your children

are what you need to prepare you to act well your part.1

The Agricultural College

One of the problems faced by the college was the
conservatism and lack of interest on the part of many
farmers in the Agricultural College. Part of the rationale
for beginning farmers' institutes in Michigan was the
desire by the faculty and board to overcome this lack of
interest. It was felt that institutes would help achieve
this goal.

During the first part of the nineteenth century,

a significant number of farmers felt that education was
unnecessary and sometimes incompatible with good farming.
They held to the old ways and thought that education beyond
the primary school level was a waste of time. Any farm boy
who graduated from college was expected to enter one of

the learned professions and for him to take his education
and culture back to the farm was an indication of mental
weakness.

Because of this attitude and a conservative bent
of mind, some farmers learned slowly that cultivated
brains must be used in successfully cultivating the soil.
The logic of events forced the more intelligent farmers to

ask for improved methods of agriculture. Advancements in

lGrange Visitor, October 1876, p. 1.
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other professions; the elevation of the style of living for
other people; the gradually exhaustion of the soil with the
resultant diminishing of crop yields, all combined to start
the receptive farmer thinking about better farming methods.
The spirit of inquiry was awakened and those who were more
realistic and progressive in outlook, asked why the farmer
could not have a special school of training similar to the
other professions. This eventually led to the founding of
the Agricultural College which was discussed in Chapter II.
In Chapter III, the reason for founding farmers'
institutes in Michigan was discussed. There were those who
criticized the college at that time and the criticism proba-
bly continued even after the establishment of the institutes.
However, as far as the papers read and participants in the
institutes were concerned, there appeared to be a healthy,
positive attitude manifested towards the college and its
representatives. There seemed to be an attitude of expec-
tancy on the part of those who attended the institutes.
They recognized their need and looked to the college for
help. Faculty members spoke from their studies and experi-
ences, gearing their papers to the practical level in an
attempt to help the farmer. While some papers read both
by faculty and local farmers were perhaps too theoretical
and not very helpful, the majority dealt with specific
agricultural problems which were of concern to the farmer

and which could be applied to down-to-earth farming. The
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success of the institutes and acceptance of them by a
significant number of farmers was indicative that they were
gradually moving in the direction of adopting "scientific
agriculture" and the work being done by the college.

Not every farmer attended the institutes. It
appears that those who did stay home and those who still
clung to the old philosophy of farming were gradually
influenced by those who did attend and practiced what they
had heard and read. The pragmatic success of scientific
agriculture over a period of years slowly forced many of
the more hesitant farmers to try the new ideas. As the
older generation of farmers declined, the newer generation
was more inclined to accept the new way of doing things.

The relationship between those who expressed them-
selves at farmers' institutes and the Agricultural College
appeared very good. They appreciated the papers and sug-
gestions coming from the faculty and the faculty members
were always desirous of being of practical help to the
farmer. The good will generated by the institutes for the
college and its program was of inestimable value. Many
farmers began to talk about the Agricultural College as
"their" school with a program of education for the farmer
which would help in his noble "calling."

Having just returned home from attending the

farmers' Institutes at Armada and Rochester, I thought
it might be interesting to your readers to know some-

thing of how they were conducted, the interest which
was taken in them by the farmers of these and
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surrounding localities, and the measure of success by
which they were attended. . . .

There is in attendance a large number of farmers
from some distance, and all seem eager to grasp this
opportunity of shaking hands with the Agricultural
College and talking over the subjects of mutual
interest.?2

This closed the exercises of the Institute which

for attendance and valuable information imparted has
never before been equaled in this section of the State.

3
Criticisms of the college expressed by institute
participants were generally positive and constructive in
nature. Flaws and shortcomings were usually described in
terms of "needs." The "needs" of the college éould be met
if the legislature would appropriate more funds. This
topic of the relationship of the farmers to the legislature
will be discussed in the following chapter. Where those
who expressed themselves did see needs and problems, they
took a positive approach of "what can we do?" The answer
lay in petitions and overtures to the legislature. The
correct action on the part of the legislature would rectify
the situation. The attitude was, this is "our" college.
We pay taxes and make up over half the population of the

state, therefore, the legislature must act on behalf of

us and our college.

1Michigan Farmer, January 18, 1876, p. 1.

2Detroit Free Press, January 13, 1876, p. 3.
3

Grand Rapids Eagle, January 30, 1884, p. 2.




97

A concern of some farmers which bordered on negative
criticism revolved around the question of how many of the
graduates went into farming. This was the closest to
derogatory criticism that one can find in the institute
reports.

The college was keenly aware of this criticism.
Faculty members periodically defended the college on this
point in the institutes. President Abbot in the Annual

Report of the Board of Agriculture in 1876, said of the

120 living graduates of the college, 42 were farmers, 7
were fruit growers and 11 were teachers in agricultural
schools. He then went on to indicate that this was as
large a percentage of graduates as law schools in the west
send into the practice of law. He also reported that 13
out of 17 in the senior graduating class planned to go into
some form of agriculture.l Another set of statistics given
by President Abbot in 1879 showed that of 156 graduates, 55
went into farming, 7 into fruit culture, 3 into beekeeping,
11 were giving instruction in agriculture, the occupation
of 11 were unknown and 4 had died. This meant that over

50 percent of the graduates were involved in some way in

agriculture. He then indicated that this was a good

lThe Annual Report of the State Board of Agriculture,

1876, p. 70.
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percentage when other kinds of colleges send less than 2
percent of their graduates into agriculture.l

The line of reasoning used to defend the college

involved the principle of comparison. By comparing the
percentage of graduates of the Agricultural College going
into farming with those from other types of colleges going
into farming, it was evident the Agricultural College had
the better percentage. Another mode of comparison was to
compare the percentage of students going into the various
professions. The college was criticized for the supposedly
small number of students going into agriculture, but this
same argument could be applied to all the professions.

It shall be too much to demand that all graduates
shall be farmers. Not all graduates from our law
schools follow law. The graduates of our medical
schools do not all of them practice medicine, nor all
theological students preach. 8o it is not necessary
to round the argument to demand that all graduates
shall be farmers.

Comparisons were also made between the Agricultural

College and the university at Ann Arbor in terms of the
occupations of the graduates of the respective institutions.

In his report of 1883, the Superintendent of Public In-

struction revealed that 1 of every 150 graduates from the

lThe Annual Report of the State Board of Agriculture,
1878, p. 39.

2Samuel Johnson, "What is the Province of the Agri-
cultural College," The Annual Report of the State Board of
Agriculture, 1885, p. 260.
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university went into farming whereas about fifty percent
of Agricultural College graduates went into farming.l

W. J. Beal wrote an article for the Grange Visitor

entitled, "Graduates of the Agricultural College--Do They
Go to Farming? An Answer from each Member of the Last
Class." Beal, apparently aware of this criticism, sent
a questionnaire to the thirty graduates of the class of
1878. There were twenty-six replies. Eleven said they
were planning on going into farming. Three said they were
not going<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>