ABSTRACT

A COMPARISON OF SELECTED PERSONALITY
CHARACTERISTICS OF FIVE ETHNIC GROUPS AS
MEASURED BY THE MANN INVENTORY

By

Dick Bruce Lawitzke

Different cultural backgrounds give birth to different personality
characteristics. The purpose of this study was to help instructors
recognize differences in attitudes of various cultural groups in
relation to their self-concepts. An instructor must be aware of gen-
eral characteristics of a student's ethnic background in order to
understand an individual's behavior in relation to his needs.

The sample consisted of 2,508 students from driver education
classes in ten high schools of Monterey, California. The Mann Inven-
tory was used to classify and compare the ethnic groups and sex
within ethnic groups in normal, under-controlled, and over-controlled
categories according to the personal attitudes expressed by the

students.

The first six questions contained demographic material showing:
(1) sex, (2) age, (3) ethnic group, (4) family income, (5) father's
formal schooling, and (6) mother's formal schooling. Questions 7
through 69 were concerned with the Mann Inventory and the comparison

of individual items by ethnic groups and sex within ethnic groups.



{D- Dick Bruce Lawitzke
‘T;‘

()’4
k) There was a fairly even distribution of males (1,261) and

females (1,247), with 87.7 percent in the 15 and 16 age brackets.

The ethnic groups American Indian (3.1 percent), Black-American

(7.1 percent), Mexican-American (12.9 percent), Oriental-American

(7.7 percent), White-American (55.9 percent), and Other (13.2 percent)
compared closely to California's tenth grade population.

The average family income was between $5,000 and $25,000
(79.4 percent), but 77.7 percent of the Mexican-Americans had a yearly
family income of less than $15,000. The parents' formal schooling
also showed the Mexican-Americans to be greatly different from the
other ethnic groups, with 65.3 percent of the fathers and 69.4 percent
of the mothers not finishing high school, while the average of all
groups showed 76.8 percent having completed high school.

When comparing ethnic groups and sex within ethnic groups in
the normal category, there were 16 significant differences. The
Black-American and Mexican-American ethnic groups were significantly
lower than the other three ethnic groups. While there were more
White-American females (72.77 percent) in the normal category, the
Oriental-American males (72.77 percent) and females (70.00 percent)
combined for the highest ethnic group average, with 66.38 percent.
The White-American females were significantly higher than American
Indian females, Black-American females, Mexican-American females,
and also White-American males. Females of one ethnic group were not
compared with males of other ethnic groups.

When comparing ethnic groups and sex within ethnic groups in

the under-controlled category, there were ten significant differences.
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The Mexican-Americans and the Oriental-Americans were significantly
higher than the American Indians, Black-Americans, and White-Americans
as measured by the subscores on the Mann Inventory. Although there
were no significant differences in the male comparisons, the Mexican-
American females were significantly higher than both the White-
American females and the Black-American females.

In the over-controlled category, as measured by the subscores
on the Mann Inventory, there was only one significant difference:

The Black-American was much higher than the Mexican-American ethnic
group.

There were 147 significant differences among males of different
ethnic groups, 153 significant differences among females of different
ethnic groups, and 101 significant differences based on sex within
the same ethnic group.

When comparing individual items on the Mann Inventory, the
White-American females had the highest number of significant differ-
ences with 36 items when compared with White-American males, and
34 items when compared with Mexican-American females.

The study showed that there are differences and similarities
among and within ethnic groups. Instructors should recognize these
characteristics and develop a methodology that would be effective

for each student, regardless of or because of his cultural background.
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CHAPTER 1

THE PROBLEM

Background of the Problem

The love affair between the American and the automobile is
well known. Psychiatrists have analyzed it and sociologists have
brooded upon it, but with no apparent cure.

First, automobiles replaced horses as a measure of transporta-
tion. Then they replaced public buildings as a measure of
national advancement. They replaced dueling as a competition
between gentlemen. They replaced the revolver as an equalizer
for little men. They replaced the street brawl as an outlet
for aggression. They replaced the gold watch as an indicator
of stature. They replaced the barn as a haven for privacy.
They replaced custom-tailored suits as a sign of personal
uniqueness. They replaced other art forms as an aesthetic
experience. They made woman as powerful as man. They turned
space and time into miles per hour.l

On the average of every nine minutes, someone, somewhere in
the United States, is killed. Every hour approximately 228 persons
suffer a disabling injury. The annual economic waste attributable
to highway accidents totals more than 12.8 billion dollars, a loss
of about 250 dollars a year for every family in the country.2

People in the under 24 age group have been involved in death

on the highway far in excess of their percentage of the total driving

population. In 1971, automobile accidents claimed the lives of

1Marvin Rubin, "Man and His Wheels," Issues Today, Xerox Edu-
cation Publications, V (April 27, 1973), 9.

2Howard Pyle, "Time for New Decisions," Traffic Safety, National
Safety Council, LXXI (November, 1971), 10.

1



54,700 human beings.3 Of the 114 million licensed drivers, 21.8
percent were in the 15 to 24 age group. This represents a dispro-
portionate 32.2 percent of the fatal accidents; this same group
was involved in 33.6 percent of all reported accidents in motor
vehicles in the United States. Thése figures represent an excess
loss of some 7,700 young lives; that is, 7,700 more fatalities
occurred among their age group than would have been probable if
they had maintained a fatality rate comparable to that of persons
age 25 and older. Youthful drivers were involved in accidents in
which fatalities occurred 60 percent more frequently than were older
drivers.

Nearly 80 percent of the young drivers involved in serious
accidents are males, most of whom have a number of personality and
emotional traits in common, according to Asher. He claimed:

Examination of the research on auto accidents clearly suggests
that the major factor has been emotional stress that may
develop long before the driver is old enough for a license,
before he is eligible for driver training. For this reason,
it is essential that all teachers, guidance and counselling
personnel, coaches, administrators, and parents be alert to
the personality symptoms and emotional pressures that if con-
tinued, could drive the adolescent into a fatal accident.4

Personality and attitudinal factors were one of the areas

of human characteristics identified by Uhlaner and Druckers that

3National Safety Council, Accident Facts 1972 Edition (Chicago:
The National Safety Council, 1972), p. 40.

4William Asher, "Young Drivers Who'll Die," Concepts, Aetna
Life and Casualty, V, 1 (1972), 7.

5J. E. Uhlaner and A. J. Drucker, "Selection Tests=--Dubious
Aid in Driver Licensing" (presentation to the Annual Meeting of the
Highway Research Board, Washington, D.C., January, 1964), p. 2.



provided needed differentiation among drivers. Ojemann6 pointed
to the increasing evidence that personal adjustment is related to
safe behavior. Jacobson7stressed that personal adjustment of students
was the principal role of counselors in driver education.

Brody8 noted that the difficulty of man's failure to meet his
basic responsibility for living and working productively is that he
is not required to do so through childhood and adolescence. He
further stated that most adolescents have within themselves a capacity
for adjustment, once they are made to face reality.

According to Mann:

The difference between those who try to drive properly and those
who resent control and arrogantly drive as they please, appears
to lie in their attitudes toward themselves and toward society.
These attitudes, in turn, seem to depend on the youngster's
self-concept. Does he feel inadequate, rejected and unloved?
The development of these attitudes is primarily in home and
family relationships. . . . His ability to assume responsi-
bility at home tends to carry over to responsibility when he
drives a car. . . . Special attention must be given by the
school to those individuals who are toward the extremes of the
continuum, that is the over-controlled and anxious group and

the under-controlled and aggressive group. Although these
groups behave in a directly opposite manner, they have a number
of characteristics which are similar. Both groups have poor
opinions of themselves. Neither feel adequate to take a place
in society. Both groups suffer from anxieties, and both disturb

6Ralph H. Ojemann, "Tests and Evaluation Methods Used in

Driver and Safety Education" (Washington, D.C.: National Commission
of Safety Education Association, 1959).

7Thomas J. Jacobson, "The Role of Counselors in Driver Educa-
tion," Traffic Safety, National Safety Council, V (May, 1969), 18.

8Leon Brody, "Personal Characteristics of Chronic Violators
and Accident Repeaters," Bulletin No. 152, National Academy of
Sciences, National Research Council.



the reqularity of normal traffic flow._  Hence, they have more
than their share of traffic accidents.

Need for the Study

Everyone, from statesman to educator to professional athlete,
is currently interested in the attitudes of minority groups. There
have been few studies, however, of the relationship of some kind of
test or behavior attitude scale to actual members of minorities.lo

A study done by Kenel11 found that individuals who have poor
driving records could be identified by use of the Mann Inventory.
O'Leary,12 in a follow-up investigation, substantiated Kenel's find-
ings concerning behavioral grouping and future driving violations
over a five-year period.

Neither of the previous studies made any discrimination among

. . 13 P
ethnic groups. Sinkoff's study, however, showed a significant

9 . . . .
W. A. Mann, "The Family and the Teenage Driver" (East Lansing,

Michigan: Highway Traffic Safety Center, Continuing Education Service,
Michigan State University, 1972).

low. B. Brookover and J. B. Holland, "An Inquiry Into the
Meaning of Minority Group Attitude Expressions," American Sociological
Review, XVII (April, 1952).

11F. Kenel, "The Effectiveness of the Mann Inventory in Classify-
ing Young Drivers Into Behavior Categories and Its Relationship to
Subsequent Driver Performance" (unpublished Ph.D. dissertation,
Michigan State University, 1967).

12P. O'Leary, "An Assessment of the Mann Inventory as a Pre-
dictor of Future Driving Behavior" (unpublished Ph.D. dissertation,
Michigan State University, 1971).

13A. Sinkoff, "A Comparison of Two Cultural Groups Through the
Use of the Mann Inventory" (unpublished Ph.D. dissertation, Michigan
State University, 1969).




difference when comparing inner-city Blacks and parochial school

Whites using the Mann Inventory.

Purpose of the Study

The purpose of this study is to help instructors recognize
the differences in attitudes of various cultural groups, and be able
to determine if the attitudinal behavior is normal for a student's
cultural background. These differences, based on ethnic background,
influence the youth's self-concept. Before one can be successful
in teaching youths acceptable attitudinal behavior on the highways,
one must understand the person and the manner in which he sees himself.

If efforts to build good attitudes are to be successful, one
must take into consideration the characteristics of different cul-
tural backgrounds. Educational methodology may then be developed in
an attempt to improve the adjustment of these individuals, thereby

transferring to a safer operation of the motor vehicle.

Areas of Investigation

This study proposes to investigate the following aspects of
personal adjustment:

l. To compare the personal adjustment of five ethnic groups:
American Indian, Black-American, Mexican-American, Oriental-American,
and White-American.

2. To determine the differences in responses to each item in

the Mann Inventory among the five ethnic groups.



3. To compare members of the five ethnic groups whose per-

sonal adjustment may be classified as normal, over-controlled, under-

conrolled, or both over- and under-controlled.

are:

Research Hypotheses

The three research hypotheses to be tested in this study

Hypothesis 1:

Hypothesis 2:

Hypothesis 3:

There will be significant differences of the means
in the personal adjustment of five ethnic groups
and sex within ethnic groups as measured by the
total scores on the Mann Inventory.

There will be significant differences in degree
of self-control among five ethnic groups and sex
within ethnic groups as shown by the subscores on
the Mann Inventory.

There will be significant differences between the
five ethnic groups and sex within ethnic groups
in responses to individual items on the Mann
Inventory.

Delimitations

This study is delimited in the following manner:

1. All students lived and went to school in Monterey County,

California.

2. All students were in the sophomore class in high school

during the spring semester of 1973.

3. The personal adjustment concepts considered were those

revealed by the Mann Inventory.



Basic Assumptions

The investigation is based upon the following assumptions:

1. The Mann Inventory has reliability and validity for
identifying and measuring selected aspects of personal
adjustment.

2. Students will express their feelings and respond to items
in a paper and pencil test so as to reflect their true
personal feelings.

3. There is a need to know more about attitudes that deter-
mine the personal adjustment of the American Indian, the
Black-American, the Mexican-American, the Oriental-American,
and the White-American.

4, A knowledge of how the youthful driver sees himself in
personality dimensions is essential to the development of

meaningful programs.

Possible Applications

Some possible uses of the results of this study may be:

1. To identify groups with personal adjustment problems.

2. To identify individuals with personal adjustment problems.

3. To identify differences and similarities among and within
ethnic groups.

4. To build a curriculum and select a methodology that would

be effective for particular ethnic groups.



Definition of Terms

For the purpose of this study, the following terms are

defined:

American Indian--Persons considered by themselves to be of

American Indian origin.

Black-American--Persons considered by themselves to be of

African or Negroid origin.

Mexican-American--Persons considered by themselves to be of

Mexican origin.

Oriental-American--Persons considered by themselves to be of
Chinese, Japanese, or Korean origin.

White-American-~-Persons considered by themselves to be of

White-American origin.
Other--Persons considered by themselves to be of an origin

other than defined above.

Mann Inventory--A 63-item personality inventory that attempts
to assess the interactive feelings of an individual toward himself,
significant and insignificant others, and established social mores
and expectations.

Over-Conrolled--Behavior characterized by withdrawal from com-

munication with other persons, with an effort to have everything under
control so that they cannot be criticized by others.

Under-Controlled--Behavior characterized by forceful, outgoing

action or vigorous efforts to assert oneself over others, with little

consideration of the results.



Both Over- and Under-Controlled--Behavior characterized by

asserting oneself over others and at the same or other times with-
drawing from communication with other persons.

Normal--Behavior characterized by well-adjusted interaction
with persons and consistent with the norms of the society in which the
individual lives, with the absence of tendencies toward extremes in

personality.

Overview of the Dissertation

In Chapter II is found a review of the literature pertinent
to the elements considered in this study.

Chapter III contains a description of the test instrument
used; an account of the method used in collecting, tabulating, and
organizing data; and a description of the statistical techniques used
in analyzing the data.

Chapter IV shows an analysis of the data to determine the
degrees of relationships among and within the five ethnic groups.

The investigation is summarized in Chapter V with relevant
discussion developed, conclusions made, and recommendations advanced

for further study.



CHAPTER II

REVIEW OF RELATED LITERATURE

This chapter contains a review of the literature in two areas:

(1) relation of attitudes and emotional stability to traffic safety

and (2) characteristics of selected ethnic groups and factors affect-

ing attitudes and stability in these subgroups.

Relation of Attitude to Traffic Safety

Researchers in traffic safety have historically focused on the
cognitive and performance skills. Later studies by Adams,l Goldstein,2
and McFarland3 found the best predictors of accident behavior to be:
convictions for traffic violations, mileage, age, sex, marital
status, and various measures of social deviancy. The findings
strongly supported the belief that "man drives as he lives,"4 resulting
in high accident rates and a reflection of man's adjustment to modern

life.

1J. R. Adams, "Personality Variables Association With Traffic

Accidents," Behavioral Research in Highway Safety, I (1970), 3-16.

2L. G. Goldstein, "Human Variables in Traffic Accidents: A
Digest of Research," Traffic Safety Research Review, VII (1964), 26-31.

3R. A. McFarland, "Psychological and Behavioral Aspects of
Automobile Accidents," Traffic Safety Research Review, XII (1968),
71-80.

4 . .
W. A. Tillman and G. E. Hobbs, "Accident-Prone Automobile
Driver: A Study of Psychiatric and Social Background," American Journal

of Psychiatry (1949), 321-331.

10
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According to Schulzinger, chances for an accident are greatest
when one is irresponsible and/or maladjusted; grew up in a disturbed
home; was exposed in childhood to violence and strife, to over-
authoritative parents or parent figures, to loss of or separation
of parents, and/or accidents to himself, parents, or siblings.S

The increase in duration or intensity of exposure to environ-
mental pressures increases the probability of an accident. No less
than 20 percent of 96 drivers involved in fatal accidents were found
to have been acutely upset by events that had occurred during the six-

. . . . . 6
hour period immediately preceding the fatal accident. Most of them
had had violent quarrels (for the most part with women, but a few had
had physical fights with other men). Selzer listed the following per-
sonal or internal group causes of environmental pressures:

1. Hostility, quarreling, and fighting.

2. Breakup of friendships and love relationships.
3. Depression, anxiety, or anger.

4. Ego-expressive driving.

5. Intoxication. 7

6. Accidents--highway collisions.

8 . .
Brown and Bohnert found marked discrepancies between the

personality evaluations of two sets of drivers, with 80 percent of

5M. S. Schulzinger, The Accident Syndrome: The Genesis of

Accidental Injury (Springfield, Illinois: Charles C. Thomas Publishers,
1956), p. 213.

6M. Selzer, J. E. Rogers, and Sue Kern, "Fatal Accidents: The
Role of Psychopathology, Social Stress and Acute Disturbance,”
American Journal of Psychiatry, CXXIV (1968), 46-49.

7
Ibid., pp. 50-54.
85. L. Brown and P. J. Bohnert, "Drivers Who Die," Final Report,
Contract #FH-11-6603 (Houston, Texas: Highway Safety Bureau, Baylor
University College of Medicine, 1968).
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the drivers involved in fatal accidents experiencing a severe per-
sonality impairment. The most critical periods for accident involve-
ment are the hours immediately following an acutely stressful episode.

In a study of the association of highway accidents and
other forms of social pathology in certain communities, Porterfield9
argued that a motor vehicle may be seen as a "deadly weapon" and that
if populations of given areas have higher proportions of persons who
do not value life, these populations would be expected to have higher
rates of motor vehicle fatalities.

In a report for the national leaders of driver improvement
programs, W. Mannlo showed that poor driving behavior is a projection
of undesirable personality traits.

Westll diagnosed accidents of teenagers as a result of lack of
social responsibility. His observations of a possible remedy included
preparation for life, such as good citizenship and safety education
necessary to function in a modern technological society.

Holloway12 spoke to the youthful dilemma of self-identification,
knowing who he is and what he is about. She asserted that one cause

of teenager involvement in traffic problems is related to his concept

9A. L. Porterfield, "Traffic Fatalities, Suicide, and Homicide,"

American Sociological Review, XXV (1965), 897-901.
10w. A. Mann, "The Nature of the Problem Driver" (paper pre-
sented to the National Driver Improvement School Conference, Kellogg
Center, Michigan State University, East Lansing, December, 1965).
llR. L. West, "The Philosophy of the Accident Problem," The
Journal of Educational Sociology, October, 1946, pp. 74-77.

12

I. N. Holloway, "The Dilemma: Teenagers, Cars, and Accidents,"”
The CALDEA Calendar, XIII (January, 1966), 9.
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that no one cares. He sees his parents as too busy making a living
and finding ways to express their own frustrations. She concluded
that potential young drivers have a self-image of poor worth as per-
sons, because of the "many numbers" of social security, zip code,
and automation. Youthful self-concepts reflect an image of "nothing-
ness."

Significantly higher percentages of students who received
low attitude grades in driver education courses were reported by

13 . . . . .
Brazell to have more accidents and moving violations than did students
who had high attitude grades.
- . . . . 14

Driving 1s a social interaction; Adams stated that a person's
behavior is influenced by his interaction with other people. These
interactions are molded into social institutions and customs, which
in turn are taken by individuals in the process of personality develop-
ment. Human nature is changed frequently, and the process of change
is called learning.

Brookover said the theory of learning was:

1. People learn to behave in ways that each considers appropriate
to himself.

2. Appropriateness of behavior is defined by each person through
the internalization of the expectations which others whom he
considers important hold for him.

3. The functional limits of one's ability to learn are determined

by his self-conception or self-image as acquired in social
interaction.

13R. E. Brazell, "A Comparison of Various Behind-the-Wheel

Training Methods," Safety and Traffic Division, Automobile Club of
Michigan, 1962, p. 37.

14J. R. Adams, "Psychosocial Factors and Accidents in the High-
way Transportation System," in Human Factors in Highway Traffic Safety
Research (New York: John Wiley and Sons, Inc., 1972), p. 332.
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4. The individual learns what he believes others, who are impor-
tant to him, expect him to learn in a given situation.l3
The California Department of Motor Vehicles investigated
14,000 California drivers' (age 16 to 20) life histories and driving
records for a period of four years. The following conclusions were
drawn:
1. Poor school adjustment and deviant social activities cor-
related with greater involvement with poor driving behavior.
2. Those with good scholastic grades had fewer accidents.
3. Citizenship grades (a measure of work habits, cooperation
and classroom behavior) was the best single predictor of a
young driver's traffic conviction and accident record.
4. General conclusion asserted that personality studies out-
weigh driver training.l6
In one of the few reports concerning an ethnic group, Liskey
. 17 . . . .
and Rodriguez reported 1,468 Mexican-Americans were involved in
accidents within the jurisdiction of the Fresno Police Department
between November, 1969, and October, 1970. They also said that
slightly less than 50 percent of all accidents in this group involved
persons under 25 years of age. The number of Mexican-American drivers

under 25 years of age involved in accidents exceeded the national

average by 33 percent.

15w. B. Brookover, "A Social Psychological Theory of School

Learning," A Sociology of Education, 2nd. ed.; June 16, 1964,
Chapters 2 and 16.

16California Department of Motor Vehicles, The Young Driver
Follow-up Study, An Evaluation of the Role of Human Factors in the
First Four Years of Driving (Sacramento: California Department of
Motor Vehicles, 1971).

17

N. E. Liskey and P. O. Rodriguez, "A Study of Mexican-
Americans Involved in Traffic Accidents," The Journal of Traffic
Safety Education, XIX (July, 1972), 20 and 39.
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People are what past experiences have conditioned them to be.
Emotional characteristics such as values, motives, and personal needs
are the result of what happened to them in childhood and adolescence.
Gazan said that "the youngster is a looking glass reflecting what his
. . . .18
life experience labels him.

. 19

According to Manual, although one must constantly be aware
of individual differences, it is important to know general trends
because group characteristics alert one to conditions that may be
found in individual cases.

. 20 . . . . oy

Singer described deprivation, frustration, competition, and
"ego devaluation” such as an insult to one's race or religion as the
principal causes for aggression in the United States.

By looking into the background of ethnic groups, one can see
general characteristics that could affect the individual's behavior

in a cross-ethnic society. The instructor must also be familiar with

these characteristics in relation to student needs.

18Harold S. Gazan, "Developing Self Concept in Youth"
(paper presented at Education Conference, Michigan Department of
Social Services, Michigan State University, May 21, 1971).

19H. T. Manual, Spanish-Speaking Children of the South-
west: Their Education and the Public Welfare (Austin, Texas:
University of Texas Press, 1965), pp. 33-34.

20Robert D. Singer, "Psychologist Claims T.V. Not to Blame
for Violence," Monterey [California]l Peninsula Herald, July 13,
1972, p. 43.
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Characteristics of Selected Ethnic Groups

American Indians

There are as many Indians in the United States now as there
were at the time of the first white contact. Real Indian membership
is measured by degrees of "Indian blood," and degrees run anywhere
from 80 to 100 percent. A great many Indian people dislike the word
"Indian"; they prefer to be identified by the name of their tribe.21
More than 50 different Indian languages are still in use today.

While every Indian youngster is an individual and should be
treated as such, the following information may provide some insight

and sensitivity toward the behavior tendencies of the American Indian

student.22

Family.--In the White-American way of doing things, the family
is not so important. The police and soldiers take care of protecting
you, courts give you justice, the post office carries messages for you,
the school teaches you. "Everything is taken care of, even your chil-
dren, even if you die, but with us the family must do all of 1:hat."23

Indian students have respect for and respond to authority in

the home and in the Indian community. Indians tend to be fearful

and withdraw when faced with school authority. Indian children,

218. Levine and Nancy O. Lurie, The American Indian Today

(Baltimore, Maryland: Penguin Books, Inc., 1970).

2Interview with Mahlon Marshall, Task Force Leader of Indian
Affairs, California State Department of Education, Sacramento,
California, January 14, 1973.

3Pomo Indian saying from David A. Schulz, The Changing Family
(Englewood Cliffs, New Jersey: Prentice-Hall, Inc., 1972), p. 41.
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starting school with a sparkle and eagerness to learn, tend to be
very open. But as they perceive differences between themselves and
their non-Indian peers, they withdraw. They become less open as they

experience academic failure.

Pride.--Pride is extremely important to Indian learners. It
is important to show what one is and what one can do, but not in a
boastful way. They have special concerns and pride in being an
Indian, and strong feelings about the superiority of the Indian culture.
Pride is severely injured by the negative approach schools use in
dealing with the American Indian in history. While not basically
hostile, they will fight openly if a fight is instigated. Feelings
of hostility have grown with feelings of rejection.

Indian students are very sensitive to personal dignity
requirements and are more sensitive than non-Indian peers. They with-
draw from non-Indian culture because of continuous insults and rejec-
tion. Negative remarks about clothes, home, or anything pertaining to
Indians produce withdrawal and negative feelings that become pro-

gressively more intense with age.

Social relations.--Indian learners group together in classes,

where possible, to establish more "peer" security. They do not usually
get involved in group activities. They are taught at home to be inde-
pendent and self-sufficient, to be quiet and dignified; they do not
boast about achievements to outsiders. They find it difficult to
respond to a non-Indian because of built-up distrust. A wait-and-see
attitude prevails. Each person is judged more on personal merit than.

on the position he holds.
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Work habits.--Indian students prefer to work at their own pace.
They react strongly against group activities that are competitive in
nature. The standard group instructional methods for schools pro-
duce predictable academic failure for Indian learners. They resent
being pushed and do not like time-structured events. They are rein-
forced by self-accomplishment (internal) criteria versus grades

(external).

Mexican-Americans

Tejanos, Cholos, Pochos, Pachucos, Chicanos, Mexicanos,
Latins, Hispanos, Spanish-surnamed, and Mexican-Americans are titles
for the same people. Although a vast majority aremestizos (Indian
and Spanish to varying degrees), many are mulattoes and zambos
(Indian and Negro), and also some have pure Spanish blood. Mexicans,
. 24 " . . " .
according to Heller, are the least "Americanized" of all ethnic

groups in the United States.

Family.--Mexican-Americans think of themselves first as family
members and second as individuals. As the family protects, so it
demands. Each member is a walking symbol of his family. One can
increase community respect for his family or drag it down by his beha-
vior. To bring shame on one's family is an unforgivable sin. If the
shame is too great, the family will sever relations; one is cast from

.2
the home, never to be spoken about again.

2 . .
4C. S. Heller, Mexican American Youth: Forgotten Youth at

the Crossroads (New York: Random House, 1966), p. 38.
25W. Madsen, Mexican Americans of South Texas (New York:
Holt, Rinehart and Winston, 1964), p. 49.
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While the family is a beautiful, warm, and comforting insti-
tution, it is also a free bed and lunch counter to any nearby relative
or visiting "compadre" kin. The unrelated visitor, however, is
suspect and any male visitor may be a threat to the wife's purity.

A woman's purity, according to Mexican-American belief, is
so fragile that even the hint of a sexual indiscretion casts her into
a life of shame, and no respectable male would think of her as a wife.

While a wife's primary obligation is to please her husband
with absolute sexual fidelity, the husband has a far different role.
He must prove his "Machismo" or manliness by continuing his sexual
habits of premarital days. The height of success is to keep a‘mis—
tress in a second household known as "casa chica."26 If these outside
pursuits should endanger the welfare of his family, however, he faces
social disapproval and the intercession of his in-laws.

The father is the absolute ruler of the house; the mother
acts as counselor, friend, and bridge to the father. Both parents
may punish a daughter, but a son as a rule is disciplined only by
the father.27 Should the dominant role of the father decline, and
frequently as the sons become more emancipated, the elder son super-

28
sedes the father as mentor and protector of the family.

2 . . .
6M. S. Edmondson, Los Manitos: A Study of Institutional

Values (New Orleans: Tulane University, Middle American Research
Institute, 1957), pp. 24-26.

27Madsen, op. cit., p. 52.

28J. H. Burma, Spanish Speaking Groups in the United States

(Durham, North Carolina: Duke University Press, 1966), pp. 23-24.
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Social relations.--In most towns of the Southwest, there is a

boundary line separating the Anglo and Latin communities. There are
marked differences in the pace, atmosphere, and noise of each side
of town. The Anglo housewife has a determined look and definite
hustle as she goes her way with purposeful concentration. The Latin
shopper casually exchanges pleasantries with a relaxed seller among
the strains of gay-sad music, children's laughter, and dogs barking.
Anglo teachers are resented when they visit a home without

an invitation, since this violates every rule of the Latin's etiquette.

Work habits.--Anglos regard Latins as the best of all farm
laborers--man for man. A Mexican can out-plant, out-weed, and out-
pick anyone on the face of the earth. Latins agree, as they think
Negros are too clumsy and Anglos too weak to do a good day's work in
the fields.

Honor and respect are closely associated with lack of indebted-
ness or obligation. A favor must be repaid promptly, because a man is
not whole and entire when he is indebted to another. To seek help
from institutions is acceptance of charity, and reflects upon the
failure of the family to provide for its own.

The Mexican-American is not goal oriented like the Anglos,
so work is a daily matter rather than for the advancement of the indi-
vidual. To create envy in another is to be avoided. The Mexican-
American does not flout that he is better; this is an insult to his
friends. Gossip and ridicule are great leveling devices that are used

to remove any attitude or behavior that could arouse envy.
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Personal dignification.--The Mexican-American thinks of him-

self as both a citizen of the United States and a member of La Raza29

(the race). The concept of La Raza in Mexico carries the idea of a
splendid and glorious destiny. The people of La Raza must suffer in
this world and then they will certainly be blessed with joy in the
next.
There is a balance of opposites in all aspects of existence.
Pain is balanced by pleasure, life by death, creation by destruction,
illness by health, and desire by denial. The safest course for the
individual lies in avoiding exposure to a position where temptation
is too great.
The paramount nature of Divine will is reflected in the saying:
"Haga uno lo Que Laga, todo is lo que Dios quiere" (Do what one will,
everything is as God wishes). One Mexican-American said,
We are not very important in the universe. We are here because
God sent us and we must leave when God calls us. God has given
us a good way to live and we should try to see the beauty of
his commands. We will often fail for many are weak, but we should
try. There is much suffering, but we should accept it for it
comes from God. Life is sad but beautiful.3
Education.--From the Anglo viewpoint, the Spanish language is
the primary symbol of "foreignness." For the Latin, Spanish is the

primary symbol of loyalty to La Raza. The Mexican-American who speaks

English in a gathering is mocked and regarded as a traitor to La Raza.

29G. I. Sanchez, "History, Culture and Education,” in La Raza:

Forgotten Americans (South Bend, Indiana: University of Notre Dame
Press, 1966), pp. 23-24.

3
oMadsen, op. cit., p. 17.
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Because of this exclusive use of Spanish in the home, most children
know very little English when they enter school.

The Mexican-American student is in a hostile and bewilder-
ing environment at school. If his English is not good, he is criti-
cized by a teacher and ridiculed after class by Anglo students. If
his English is good, he is mocked or shunned by his family and native
friends for trying to gain favors from the Anglos.31

California and Texas have 82.1 percent of the total Spanish-
surname population in the United States, yet the median for school
years completed is 9.0, with the total white population completing

12.1 years.32

Oriental-Americans

The Hawaiian monarchy recruiting plantation laborers through
representatives in Tokyo, the discovery of gold in America, and a
revolution in China all at the same time contributed to the immigration

of Orientals to the United States.

Family.--The family is the prime importance among Orientals.
All the family lives together and any wrong-doing not only affects the
immediate family, but ancestors as well. The male is dominant head of

the family, and the mother as a representative reflects a certain

31D. N. Barrett, "Demographic Characteristics," in La Raza:

Forgotten Americans (South Bend, Indiana: University of Notre Dame
Press, 1966), pp. 159-199.

32

D. J. Bogue, The Population of the United States (Glencoe:
The Free Press, 1959), p. 372.
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amount of the authority. The home offers warmth and security, with
strict discipline and love, but little overt affection.33

The community provides plenty of activity, often forming
its own teams and leagues which are restricted to its own ethnic
group. Children who do not behave are continually threatened with
being sent back to relatives in the o0ld country for "straightening
out.”

Members of one family start a business within the community,

often using community money, for the community. Family empires have

been built using only members of the one family.34

Authority.--The Chinese Exclusion Acts and internment of the
Japanese during World War II are prime examples of Oriental regard
for authority. The absence of conflict or consternation on the part
of the Oriental demonstrates not only great respect for authority,
but a personal "Ying Yang" or bamboo in the wind philosophy.35

Since their first days in the United States, Orientals have
complied not only with the laws of America, but with the rules and
regulations set forth by the elders and leaders in their own "Little

Tokyos or Chinatowns."

33B. L. Sung, Mountain of Gold (New York: The Macmillan

Company, 1967), p. 162.

34M. Rosenblum and L. Pratt, "Sun Never Sets on the Third
China," The [Monterey, California] Herald Week End Magazine, May 26,
1973, pp. 16-17.

35H. Kitano, Japanese Americans: The Evolution of a Subcul-
ture, Ethnic Groups in American. Life Series (Englewood Cliffs, New
Jersey: Prentice-Hall, Inc., 1969).
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Third generation Orientals, however, have become completely
acculturated and are starting to question elders concerning civil
. . . 36 .
rights movements of other minorities. These youngsters are showing

real disrespect for the old ways and want their "share of the pie."

Personal dignification.--Part of the success of the Oriental

in America has been a result of their ability to respond to the prob-
lem of lower status with normative patterns. Their lower status as
immigrants was very similar to their role position in their home country.
A transfer of the higher status positions to the "white man" and subse-
quent patterns of deference and humility were relatively easy transitions.

A lower status in the Oriental structure is often associated
with humility, service orientation, and a high sensitivity to the needs
of the superior. Some of the consequences of this structure, where
rewards and punishments are distributed by the whim of superiors, was
hypothesized by Mamoru Iga37 as a characteristic of insecurity. This
means that Orientals do not become involved with other people's troubles
and tend to stay by themselves. Another characteristic is the lack of
commitment to abstract and absolute ideals. Instead, there is a sub-
stitution that leads to a blind following of government or other offi-
cials with little or no criticism.

The third characteristic is opportunism, since "superiors"
define what is right and the "inferior" is constantly caught in the

position of having to adapt to the new variations.

6
3 T. Chen, "The Oriental-American's Plight" (paper prepared for

California State Department of Education, Bureau of Intergroup Relations,
Sacramento, California, September 5, 1969), p. 4.

37Kitano, op. cit., p. 103.
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Work habits.--The behavior of the Oriental is generally des-
cribed as "good." Goodness means different things in different con-
texts. To the school teacher, it means that Oriental students are
quiet, obedient, and diligent.38 The teacher does not realize it is
part of Oriental culture to tell the teacher what he wants to hear
(parroting). An Oriental student does not ask questions because the
teacher "expects" everyone to understand what was just explained. An
employer considers his Oriental employee "good" because he is well
trained, well-educated, and highly motivated (this is what the employer
expects).

Hechter and Borhani,39 in California, reported that the Oriental
child at birth can expect to live approximately six to seven years
longer than the white child and ten to eleven years longer than the

Negro.

Social relations.--In terms of the general society, Orientals

are "good" because they don't get into trouble and are kept in their
place. This is somewhat different in Japan, as drunkenness and gambling
appear to be culturally based. Belli40 reported that a drunk driver
arrested for having an accident in Japan may defend himself on the

grounds that he was too drunk to violate the law intentionally.

38M. Belli and D. R. Jones, Belli Looks at Life and Law in

Japan (New York: Bobbs-Merrill Co., 1960), p. 118.
39H. H. Hechter and N. O. Borhani, "Longevity in Racial Groups
Differs," California Health, XXII (February 1, 1965), 130.

40Belli, loc. cit.
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Of the active churches comprising the Southern California
Ministerial Fellowship (an Oriental Protestant body), over half reported
Caucasians among their congregations.41

. . 42

Approval of dating other ethnic groups by Japanese parents

and their children is changing with each succeeding generation, as

shown by the following comparison.

Nesei Sansei
(2nd Generation) (3rd Generation)
Other Orientals 49% 68%
Caucasians 45 65
Mexicans ) 27
Negros 3 8

White-Americans

Americans are first in war, first in peace, first in tree
sitting, gum chewing, peanut pushing, and bobbing up and down in the
water.43 It matters not so much what is done as who is first or last,
biggest or smallest. Whatever it is must be measured, and after it is
measured, which is the top and what is my score.

The White-American family is strongly affected by factors
associated with socioeconomic class. The family, its size, typical
structure, and pattern of life--from the way it earns a living to the
manner in which it raises and controls its children--are all functions

of its status. This status is primarily determined by the occupation

41Hosokawa, op. cit., p. 88. 42Kitano, op. cit., p. 177.

43Mainliner, United Air Lines Magazine, XI (May, 1973), 22.
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of the head of the household and the income that occupation pro-
vides.44

Certain beliefs, attitudes, and behaviors that are commonly
shared to support a single pattern characteristic of all Americans
include professed belief in and actual practice of monogamy; legal
marriage; legal dissolution of marriage prior to remarriage; limitation
of sex relations to the spouse; legitimacy of children through birth
in wedlock; joint residence of husband, wife, and dependent children;
financial and personal responsibility of parents for the rearing of
their children; and preparation of children for their adult roles.4

To be vertically mobile in America means, in part, that one must
disassociate himself from ethnic and racial influences and conform to
the more broadly accepted norms of the upper classes. Ordinarily this
is accomplished over several generations and with a minimum of overt
coercion. Thus, upper-middle-class Blacks and Whites, Protestants
and Catholics, live in families that are more alike than they are dif-
ferent, no matter whether one looks at New England, the South, or the
West.

Not only is the family placed in the stratification system
primarily by virtue of the occupation and income of the husband-father,

but it tends to socialize its children in the pattern of life more or

less distinctive of its class. Teachers, being largely from the middle

44E. Litwak, "Geographic Mobility and Extended Family Cohesion,"
in Family and Change, ed. by John N. Edwards (New York: Alfred A.
Knopf, 1969), pp. 70-72.

45R. S. Cavan, "Subcultural Variations and Mobility," in Handbook
of Marriage and the Family, ed. by Harold T. Christensen (Chicago:
Rand McNally, 1964), p. 535.
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class, tend to reward children who behave like middle-class children
should and tend to punish those who do not. Therefore, the parents
who are most effective in teaching their children how to cope with the
world of ghetto streets are also bringing them up in a way that will

handicap them in their ability to cope with the school system.46

Upper class.--A child born into an upper-class family does not
have to worry about his social status; he is "somebody," and his social-
ization reinforces his self-confidence. A strong emphasis on a patri-
archal family is discernible in this class, with the eldest living male
member of the family presiding over its financial welfare. Since the
status of all depends upon the inherited wealth that is transferable in
part through marital arrangements, the extended family keeps a close
watch over its marriageable members. The family name is especially
important; therefore sons have special significance as the persons to
carry on the lineage. Wives are expected to accept the cultural ele-

47
ments of this group and to preserve a proper style of life.

Middle class.--A small ethnic community and an even smaller

Black contingency completes the composition of the middle class. The
religious affiliation of this class reflects family background and has
a higher proportion of non-Protestants as well as a wider spread of

Protestant denominations than the upper class.

46M. L. Kohn, Class and Conformity (Homewood, Illinois:
Dorsey, 1969), pp. 134-139.

47Cavan, op. cit., p. 546.
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The middle class is the most "success" oriented. The pattern of
child rearing reflects strong emphasis upon achievement and competition.
Respect for adults and conformity to authority are expected, with a
marked division of labor in segregated male-female roles. White-collar
jobs are typical, and economic hardship a real possibility during times
of recession. The man is clearly the head of the house, but the woman
is in charge of the budget. She may go to work to fulfill her own

striving for success to get to the upper class.

Lower class.--The vast majority of the poor are White (68.5
percent).48 Lower-class families are larger than upper- or middle-
class families, and parents, in part because of an inability to provide
support and protection for their children, have relatively less control
over them. The husband-father's inadequate and sporadic employment
does not provide him with status in his household, and other status
supports must be sought.

The children's relatively poor performance in school reflects
in part the inadequacy of their diet and the resultant poor health,
the lack of privacy, and insufficient funds to buy clothing and school
supplies.

Few people in this class complete high school, and occupations
are characteristically unskilled, frequently seasonal jobs that provide

income inadequate to overcome the poverty level.

480.5., Bureau of the Census, Current Population Reports,
Series P-60, No. 68, "Poverty in the United States: 1959-1968"
(Washington, D.C.: Government Printing Office, 1969), p. 1l.
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In the lower class there is a greater number of single-parent
families. However, children are more readily accepted into female-
headed families. Children are more likely to be born out of wedlock,
and there is not an inclination to marry as a result of an illicit
conception. It is not unusual for the young mother to live with her

parents, and her mother shares in caring for the child.

Black-Americans

Some have argued that a caste system best describes race rela-
tions in America, but this is not particularly apt since there is some
intermarriage and integration in the "mainstream" on the one hand and

. e ) s . 49
a noticeable stratification within the Black community on the other.

When Blacks and Whites intermarry, Black men tend to marry White

women more than White men tend to marry Black women--by about three to

50 . Sy .
one. Merton suggested that in the former case it is possible for a
more reciprocal exchange to take place. The Black male "exchanges" his
relatively greater class position for the relatively greater caste
position of his wife. Ordinarily, society does not consider it necessary
for the relationship between a White male and a Black female to termi-

nate in marriage.

Upper class.--Upper-class Blacks associate with other upper-

class Blacks and have greatest separation from the masses both

4 C . . .
9J. Golden, "Characteristics in the Negro-White Intermarried

in Philadelphia," American Sociological Review, XVIII (1953), 177-183.
50R. Merton, Social Theory and Structure (New York: Free
Press, 1963), p. 173.
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geographically and economically.51 The upper class is composed of
families headed by men and women whose parents were upper or upper
middle class: judges, governmental officials, physicians, dentists,
or teachers. Vulnerability of the upper-class Blacks is reflected
in that they earn considerably less in their lifetimes than many middle-
class Whites, and must rely upon the income of their wives to maintain
status. Significantly, the status of a Black family is as much a
reflection of the education and occupation of the mother as it is of
the father.52

Although a few Blacks who have amassed great wealth or achieved
fame in the larger society might be considered upper class by objective
standards, most Blacks who are considered upper class within their own
community would not be so considered if they were White. School teach-
ers are a notable example. Within the Black community they are fre-
quently considered to be upper class; White school teachers are rarely
so considered.53

Families of the Black upper class are smaller in size than
those of comparably educated Whites. The number of female-headed
families is comparable to the number in the White community after the

family income exceeds $7,OOO.54

SlA. Billingsley, Black Families in White America (Englewood

Cliffs, New Jersey: Prentice-Hall, 1969), p. 124.

>21bid., p. 125.

53E. F. Frazier, The Negro Family in the United States

(Chicago: University of Chicago Press, 1966), p. 191.

54A. Pinkney, Black Americans (Englewood Cliffs, New Jersey:
Prentice-Hall, 1969), p. 71.
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Middle class.--Often Black middle-class parents both work, and

the conjugal relationship is likely to be equalitarian or somewhat
patriarchal. The middle class is delineated from the lower class by a
pattern of behavior expressed in stable family and associated relation-
ships, great concern with "front" and "respectability," and drive for
"getting ahead." All of this finds an objective measure in standard
of living--the way people spend their money--and in public behavior.55

Frazier56 saw the "Black Bourgeoisie" with little time for
family traditions to emerge. They tend to imitate White society and
thus have "culture without substance."

The "average" middle-class working family is Protestant. It
has two legally married parents with the father earning little more
than $5,000 per year as a semi-skilled craftsman, and the mother stay-
ing home to take care of the children. They hope the children will
become skilled technicians, specialized clerical workers, or go into the
minor professions. The average mother participates in at least two
community activities, votes in elections, reads two newspapers, and

.. . . 5
listens to radio and television for world information.

Lower class.--Billingsley described seven bases of what it means

to be poor and Black:

55St. Clair Drake and Horace Cayton, Black Metropolis: A

Study of Negro Life in a Northern City (New York: Harper and Row,
1962), pp. 661-662.

56Frazier, op. cit., p. 328.

57C. Dunmore, "Social-Psychological Factors Affecting the Use

of Educational Opportunity Programs by Families Living in a Poverty Area"
(unpublished Ph.D. dissertation, Brandeis University, 1967), quoted in
Billingsley, op. cit., pp. 137-138.
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1. Location--The conditions of life for low-income black families
are most abject in the rural South, less so in the urban South,
and still less so in the urban North and West. The ability of
black families to meet the requirements of society, particu-
larly for achievement, is highly associated with this geographic
patterning.

2. Socioeconomic status--It makes a great difference in both family
structure and achievement if the family is in the under class,
the working poor, or the working nonpoor.

3. The life style of the family varies with its structure. Among
lower-class families there are six types; basic families with
two married adults and no children, nuclear families, attenu-
ated nuclear families with one parent missing, extended fami-
lies, subfamilies or augmented families with nonrelatives
functioning as intimate members of the household.

4. Patterns of decision making--the vanishing patriarchies, the
resilient matriarchies, and the expanding equalitarian families.

S. Size--an important variable which may serve as both facilitator
of achievement and an obstacle depending upon the other family
characteristics.

6. Division of labor--the segmented relationships where husband
and wife have their separate spheres of activity which are
probably most common and the collaboration characteristic of a
significant minority where there is role flexibility and mutual
cooperation between husband and wife in meeting instrumental
needs.

7. Attitudes toward authority and socialization of children--

Some low-income black families take very good care of their
children, striving to understand and shape the character of
their children. An intermediate group functions less well in
the controlling of their children who may be in and out of
trouble. A