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LANGUAGE FACTORS IN THE EMPLOYMENT OF

: _ BILINGUAL MEXICAN-AMERICANS: A

H ”“ y‘ CASE STUDY ANALYSIS

by

Nelda Carola Garcia

r‘xA large majority of the people in the Southwest

’ ‘Spanish as their family and community language and

‘CfEnglish only as a requirement for formal education

_fi§ployment. Assertions have been made that these

;%h-speaking people are confronted with a language

yér in their educational and employment settings.

[allegations have been made that they operate under

soap in performing job duties as proficiently as

~3'?§nolingual counterparts.

ng‘flte present study was a pilot investigation of the

.%%§ English language performance of employed bilingual

Ericans. Specifically, the English language ~

rilfl'ingual non—Mexican-Americans. The objectives

fife-Lthe importance of EngliSh language abilities
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Nelda Carola Garcia

7 1on8 and to develop comparative socioeconomic, edu—

5'1énal, and employment background profiles of the two

jfikhnic groups as well as a language profile of the bilin-

ogfiaiism of the Mexican-Americans. From the findings, impli—

Lfiiafiions for the improvement of the occupational training of

. B111ngual Mexican-Americans were derived for use in bi—

Eingual, business, and vocational education programs.

‘5 Personal interviews were conducted with forty-five

éfiployees. This group contained equal numbers of Mexican-

im£11Cans, their non-Mexican-American occupational peers,

u§fifl‘persons in supervisory positions over each "matched

Kg§§1r" of white-collar employees. Data were obtained from a

I$.gerson in each of these groups from fifteen Texas firms in

2"fifléfinance, retail trade, and utilities industries. The

yfitticipants were selected from three cities close to and

fihflee cities away from the Texas-Mexico border.

Ten language factors related to white-collar work
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fiwffdent, and advancement. Interv1ews were also con-

~ngédto obtain background factors on the employees.

1“6' The data were tabulated and classified in case

4

d

#:émuuies to reflect the perceptions of each participant.

'.§E§ ratios, or the percentage with which they "almost al-

.:fifiYB' performed certain language factors, yielded compari-

ths between the perceived language performance abilities

-.u5E the two ethnic groups. Tabulations and ratios were con-

.1: h iglidated to show relative importance of each language

.3" gfiétbr to job progress. Summaries of the background factors

dfiéfié‘also made for comparative profiles, and language usage

'1Ifixétei‘ns- were derived for the bilingual employees.

;“‘{L° ‘ The data from this study indicated that the per-
’I     

  

    
  

  

  

   

  

  

iéi language performance abilities of both ethnic groups

fig? relatively high, with the Mexican-American subjects

(dang somewhat lower. The self-images of language perfor-

’ ,.

\ .1

t
o

\‘f

f

\erabilities indicated a relatively low self-image for

-1ifnon‘Mex1can—Amer1can coworkers and a relatively high

“_;:n}ge for the Mexican—American subjects.

:.f5 Even greater differences between peer-images of

angfiage abilities were indicated in relation to the

u.

i‘of the employees' residence to the Texas-Mexico

‘1ng population. The high levels of language

be attributed to the employees' comparable  
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background factors, such as age, education, and occupational

experience. The occupations and educational backgrounds of

the employees' parents were also comparable. The major

contrasts were shown by their nativity and language usage

patterns.

The dual language characteristic of the Mexican-

American employees did not affect their overall job—

related language performance. Their relative performance

on certain language factors, however, provided insight on

how bilingualism can promote and mitigate problems for a

bilingual employee. To a marked degree, these employees

were considered to speak English with Spanish accents, but

the more critical factors in their performance were

vocabulary and fluency.

A prospective job applicant was expected to have

certain language abilities in order to perform his job

satisfactorily. These included comprehension of written

material and of verbal instructions; use of correct verbal

grammar; and use of words which are varied, selective, and

relevant to his verbal conversations.

In summary, bilingualism was seen as having a role

in the employment setting of Mexican—Americans. Spanish

appeared to be used on the job without compensation or

recognition of its skill and economic value. This area

of research deserves further exploration.
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CHAPTER I

THE PROBLEM OF THE STUDY

Introduction

The plight of disadvantaged youth, particularly in

 

terms of employability is a critical concern of business

educators today. Among the populations of disadvantaged

youth are the Mexican—Americans, who represent a minority

ethnic group heavily concentrated in the southwestern part

of the United States. Each minority ethnic group in the

nation has its own distinct history, historical circum—

stances, and peculiar heritage. The roots of "disadvantage—

ment'1 grow out of these circumstances. The history and

heritage of the Mexican-Americans1 of the United States are

no exception.

The assimilation and acculturation of the Spanish-

speaking population are a major problem. Historical,

sociological, and psychological perspectives must be

equloyed if the reasons for this group's lack of accultur-

atLiOn or unwillingness to acculturate are to be understood.

 

 

1In this study, "Mexican-Americans" is a term used

interChangeably with the term "Spanish-Speaking Population."

,_ «.993 E- 19 for other terms used in reference to the

W1shespeaking population.

1' a , 1



2

The problem of acculturation, often portrayed by the word

forgotten, has been the subject of research and investi—

gations which, during the last decade, were undertaken to

ascertain some of the specific difficulties which might

be experienced by Mexican-Americans.2 While these projects

have pointed to many different possibilities, language has

been identified as a central concern.

There is evidence that vocational education,

including business education, can assist in alleviating

the problems of disadvantaged youth, but evidence is

lacking regarding efforts being made to make a positive 
impact upon the problem. In essence, high school students

are not well served by vocational education programs. It

should be stressed that vocational education cannot be

regarded as a panacea for the problems of disadvantaged

youth. However, evaluative studies point to the need for 1%

new occupationally oriented programs to be added to the

curriculum.3

Vocational education is faced with the challenge

of seeking ways to provide for the occupational

 

2George I. Sanchez, Forgotten People (Albuquerque:

New Mexico Press, 1940), p. 28; Julian Samora, ed.,

"Initroduction," La Raza: Forgotten American (South Bend:

University of Notre Dame Press, 1966), p. x11; Celia S.

Heller, Mexican-American Youth: Forgotten Youth at the

crossroads (New Yofk: Random House, 1966), p. 19.

 

 

. 3U.S., Department of Health, Education, and Welfare,

Education for a Chan in World of Work: Re ort of the

Fame: of ConsuIEants on Vocational: Educat1on (Wasfiington,

L23- 3' Government Printing Office, 1963), pp. 131-230.
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.assimilation of Mexican-Americans. Implications for

tmaching the Mexican—American student should be derived

:from research in the realms of employment as well as edu-

¢=ationa1 settings. Teachers, and vocational teachers as

tflus case in point, who are operating without a clear-cut

strategy for teaching Mexican—American students, have both

the opportunity and responsibility for considering edu—

<:ationail approaches which may be more successful than those

czurrentzly in practice.4 However, more information is

Imeeded. to avoid changes which do not address themselves to

zippropiriate goals. Particularly, more information is

Iieeded about the actual problems which are encountered by

‘PeOple ‘who, educated and trained by past and existing

nethmds, are gainfully employed. The fact that a person 
is gairifully employed does not overrule the possibility of

his corrfronting problems which, if isolated conceptually,

COU1d lae diagnosed and possibly remedied. Therein lies

the realm of this study. 
The Problem

This research specifically focused on Mexican-

Americans, with the dual language characteristic of varying ‘T

Profh=iengies ianhe English and the Spanish languages, and

M..—

4Miriam L. Goldberg, ed., "Methods and Materials

for Educationally Disadvantaged Youth," in Education of the

Disadvanta ed: A Book of Readings, ed. by A. Harry Passow

wireT’IEBEE'FEIHolt, Rinehart and Winston, Inc., 1967),

Pp. 369-98.
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<>n their non-Mexican-American peers whose only basic

language is English. It sought to assess the effects of

JLanguage on these workers' placement, adjustment, and

advancement in certain white—collar occupations.

The major objectives which provided the general

framework for this study were the following:

To determine the differences and similarities

between the language abilities of the Mexican-

American and non-Mexican-American employees as

perceived by self, peer, and management images.

To assess the importance of language factors

relative to different phases of employment in

white-collar positions.

To develop comparative profiles of socioeconomic,

educational, and employment backgrounds of all the

employees and a profile of the dual language

heritage and language usage patterns of the

Mexican-American subjects as explanatory dimensions

relative to their perceived language abilities.

To disclose sociological perspectives which may

provide insights for educators, particularly in

the field of business education, who are concerned

with the improvement of occupational skills,

knowledge, and assimilation of Mexican-Americans.

 



 

 
  

Need for the Study

 

The states of the Southwest, where most of the

zaation's Mexican-American population lives, were once part

<>f Mexico. Only a little more than a century ago this

tzerritory became part of the United States. Upon the

izransferrof lands between the two nations, the majority of

tzhe ressidents remained on the grounds which had been those

c>f theiar ancestors. This was provided for in the Treaty

c>f Guarialupe Hidalgo, which settled the conquests from theQ

Llexicari War. The Mexicans living in what is now Texas,

l§ew Mastico, Arizona, California, Nevada, Utah, and Colorado

chose to become citizens of the conquesting nation.

‘Howeverr, they did not abandon, and have not abandoned to

this day, their basic adherence to their original ethnic a?

origins , including language.

Sociologists and other social scientists refer to

the dascendants of those Mexicans who were "absorbed" into

the United States as Spanish-speaking. The term takes on

a sPecial significance in that English is properly the

EEEHEi tongue of the Mexican-Americans, since they are

natives of the United States. They are called Spanish-

' §E§fl§fl13_in that Spanish is generally the first language

they use in their lives and the language they often continue

to use for communication within the family group and in

‘their communities. In common parlance, Spanish is thus

'ccmsidered to be the "native tongue" of these people.

 



  

 
  

In order to participate in mainstream American

czulture, the Mexican-American must speak English. In

<>Ider for the Mexican-American to communicate within what

5.8 now a subculture of the nation's mainstream culture, he

unust speak Spanish. Some Mexican-Americans never learn

13mglish¢ and if they do not commingle with the mainstream,

there is no necessity for them to impose upon themselves

another language.

On the other hand, some Mexican—Americans do not

learn Spanish. In these rarer cases of the non—Spanish-

speaking Mexican-American, the circumstances center around

Ipartictilar demographic structures in different geographic

regions in which there is no concentration of a Spanish-

sI’ealking population. Most Mexican-Americans, then, are

referred to as Spanish-speaking in social literature.

The necessity for the use of two languages does

“Qt Offset the confirmation that the dual language

Characteristic is a problem. Viewpoints about bilingualism

are based on historical research of vernacular languages

in eduCation, on the contribution of the Spanish language

to the <2ulture of the Southwest, and on psychological and

socj-OJ-‘Dgical findings. They direct attention to the

Special need for schools to implement effective approaches

thh regard to introducing English to Spanish-speaking

St“merits as a second language. The viewpoints are sup-

Ported by parents, teachers, and students, who also place



 

 

 

emphasis on language as a major problem of the Spanish—

speaking population.5

Usually the acquisition of a second language is

not a disadvantage for an individual in his adjustment

and functioning in his principal cultural milieu. For the

Spanish-speaking of the United States, however, there

appear to be two major conditions of disadvantagement

surrounding the use of two languages.

Language Disability and is

In-School Achievement z'

The school setting for the student from a Mexican—

American heritage is characterized by a language barrier

which affects his educational achievement. In many cases

the Mexican—American learns only Spanish before he enters

school. If he attends a public school, he is immediately

‘—

5For a historical, cultural, and educational

Eréatment of bilingualism, see: George I. Sanchez,

History, Culture, and Education,“ in Samora, La Raza,

PP- 1‘26. Other sources on need for effective approaches

and VieWpoints on language as a problem: 0.5., Congress,

Senate, Committee on Labor and Public Welfare, Bilingual

Education, Hearin s, before a special subcommittee on

blllng’ual educat1on of the Committee of Labor and Public

Welfare, Senate, on S. 428, 90th Cong., lst Sess., pt. I,

196.7! pp. 59-66; Miles V. Zintz, "Problems of Classroom

AdJustlnent of Indian Children in Public Elementary Schools

in the Southwest," in Passow, Disadvantaged, pp. 88-100;

Herschel T. Manuel, Spanish—Speaking Ch11dren of the

S°‘“'-h‘»7est (Austin: The University of Texas Press, 1965) ,

P' 3 Operation SER: A Demo ra hic and Attitudinal Study

c’f‘thiAlbuquerQe Standard Metropolitan Statistical Area

(SMSA) for Utilization in Manpower Planning and Develop-

men o A vance Report No. 1 (Santa Monica, Calif.: Oper-

aTton 5312, August, 1968), pp. 32—37.



  

 

<=onfronted with another language with which he may not be

eat all familiar. This other language, English, which is

lefaCt his "native" tongue, must be learned simultaneously ?
H“_~fmfl,

vwith learning the subject matter during the first few years

in school. In many instances when a child returns home he

eexplairis what he learned in English to his parents and

r1eighbc>rs in Spanish. Under these circumstances, what he

JLearns is often less than what the school expects.

Poor educational achievement causes a high per-

<=entage= of Mexican-American students to drop out of school

 lbefore they reach the eighth grade.6 If they reach high

school 'they are allowed many times to guide themselves

toward linachievable goals. Those who graduate from high

school frequently occupy positions which do not adeggately

twilize their skills. Such jobs could be done as well

Without; the benefit of a high school education. These

CirquInstances suggest that many Mexican-Americans who are

able to complete their high school work may not have

received effective vocational guidance. Ineffective

M

6The median for school years completed is lowest

f°r the Spanish-speaking population, as indicated by

Ralph VV. Yarborough, Senior Senator from Texas, in an

address given at the opening general session of American

v°°§t10nal Association Convention, Dallas Memorial Audi-

tor1um' December 9, 1968. The Median years completed by

the SDanish-surnamed group is 6.1 compared to 8.1 for

917038 and 11.5 for Anglos, as shown by Harley L. Browning

and S~ Dale McLemore, in A Statistical Profile of thg 
iioaniSh-Surname Population of Texas, Population Series

n: Bureau of Business Research, The Universityust

1964), pp. 29-36.
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vocational guidance may also play a role in the high

school drop-out rate of Mexican—Americans.

Lan a e and Perceived

mioyaB1I1ty

The economic condition for most Mexican-Americans

is characterized by an extremely high unemployment rate.

This unemployment is attributed to the educational level.

Nevertheless, Mexican—Americans seeking employment,

whether as high school or college graduates, are faced

either with the problem of being underutilized in their

Employment or with the problem that the company cannot hire

Someone whose bilingualism results in a "ngt" or

I'jargon" which may be damaging to the company image.

In areas where a significant proportion of the

Population is Spanish-surnamed, the other groups in the

Population have often alleged that the Spanish-surnamed

Person cannot be employed effectively in many positions

because of his inability with the English language. In

most inStances the Spanish—surnamed person whose English

language ability is adequate for most of life's common

functions but who by necessity speaks more Spanish during

'his life than he does English seldom refines his pro—

muncj~3‘tion of English words. Thus he retains the normal

accent derived from using English as a second language to

Spanigh. Manuel, in his report on ability and achievement

of S[Knish-speaking students, states for example, that "the
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language handicap was shown also by the fact that many

Spanish-speaking girls seeking employment with the

telephone company failed because of their speech."7

To many observers the practice of not employing a /

person on the basis of his accent amounts to nothing less

than fundamental discrimination stemming from other factors

besides language. Nevertheless, language has frequently

been cited as a principal reason for not employing the

Spanish-surnamed for jobs outside service and menial

categories. In essence, the language barrier causing the ’

problems of big dropout, unemployment, and underemployment

rates means that these students will "

8

. . . end up on the

economi c slag heap . "

The educational and economic conditions join forces

to direct attention to an unquestionable need for continued  research on Spanish-speaking people. A number of sug-

QEStiOns for research, because of the current rapid develop-

ment of action programs, have been submitted by educators

who rfictognize that research findings can provide some basis

x—

,. 7Manuel, Spanish-Speaking Children, p. 68. For

addltlOl'lal treatment on language in Employment, see:

' Operation SER, Albuguergue, p. 27; Operation SER, Second

W, Report to the U.S. Department of Lanr

un er Contract No. 82-46-68—49, October 1, to November 29,

1968 (Santa Monica, Calif.: Jobs for Progress, Inc.,

1 8 . pp. 7-17.

   

 

 
8"Bilingual Education," The New Republic, October 21,

1957: pp. 9-10.

1 \1

_. I .~

"1 ‘r.‘



  

 

 

11

for important policy decisions.9 Most of the suggestions,

110mever, are limited to an educational setting rather than

aim employment setting.

Limitations of the Study

A primary objective of the present study was to

gain clear insights into pertinent factors about the

employed Mexican-American white-collar worker with a dual

language heritage and his work situation as it relates to

his English language ability. The particular Mexican-

Americans, occupational peers, and supervisors who are the

Subjects of this research are defined by certain vital

characteristics:

1- Mexican-Americans are those who (a) have a dual

language heritage and characteristic; (b) are

employed in white-collar occupations wherein the

use of English in one or more of its communication

forms is a requisite of the job; and (c) have some

appreciable level of employment experience or

tenure.

Occupational peers are those who (a) are not

Mexican-American; (b) possess neither a dual

language heritage nor a dual language character-

istic: and (c) are employed in a job situation

\———_.

9For a detailed summary of suggested research see

, La Raza, pp. 200-11.

 ‘
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which is identical with or very similar to that

of their Mexican-American counterparts.

Management representatives are those who (a) are

in supervisory capacities over both the Mexican—

Americans and their occupational peers; and (b)

represent an ethnic element which is neither

Mexican-American nor bilingual.

By using a group restricted in the above character-

Virtually

   

  

  

   

  

istics, the scope of the research was narrowed.

no work has been done to indicate what language needs the

Mexican-American employee actually has on the job or,

equally important, those which he believes himself to have.

lheither has work been done to discover what attitudes the

llllaxican-American has about his language abilities in

relation to those of his occupational peers who do not have

‘tlle dual language characteristic. Conversely, no infor-

Inil'tion exists to show attitudes toward the Mexican-American

GanRiployee by his non-Mexican-American occupational peers and

Such information is vitally needed to avoids\lpervisors .

With field data gathered on£31?<eculation on these matters.

‘tlllse basis of the employed Mexican-American's experience 
S‘Jrlci his felt language needs, as well as the observations,

Qpinions, and attitudes of his non-Mexican-American

I=i‘55<?§pational peers and supervisors, a more valid base

4§g-' arts from which to derive implications for educators of
1‘. a..._";'\ i,
~ --, . ,

  

jffiture wave of Chicanos.
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This research was also designed to give a base of   

  

  

information to serve as a possible starting point for more

elaborate studies in the future. The present project is

subject to limitations necessarily imposed upon individual

research efforts, which by their very nature preclude the

use of a team of qualified research specialists or a broad

financial base. As a consequence, some of the data which

appear only tentative or suggestive form a reference point

for future work.

The third limitation was that of the population.

Certain counties and areas in the State of Texas, one of

the five Southwestern states, were selected because they

face an urgent need for educational and economic reforms

“fliere Mexican-Americans are concerned. These were selected

't<> represent high and low concentrations of the Spanish—

speaking population . 10

A fourth limitation was in the procedure for

‘a‘laluating the language abilities of white-collar employees.

ILlélnguage performance abilities were determined by per-

<=€Elptions, opinions, and judgments of personnel selected for

‘:11<e case studies. It is recognized that fact and opinion

easily may be diametrically different. Employees'

\

10There is a two-way relationship rather than a

three-way relationship between the populations of three

e73"‘t111nic groups in Texas. Anglos, as a majority group, are

cofllbined with significant proportions of one minority

group, either Mexican-Americans or Negroes, but not both.

' ' See Browning and MeLemore, Spanish-Surn§_rn_e Populaticm,

bps 11-13.
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-5$§Iceptions, however, were considered of prime value to

gain insights into the images held of the language

abilities of Mexican-American employees.

The selected number of employees in their

respective companies represent the fifth limitation of

the study. The selection of Mexican-American white-collar

employees requires a considerable amount of investigation.

Of the total Mexican-American component of the Texas labor

force, white-collar employment applies to less than one-

fourth compared to over half of the Anglo employment.

Therefore, companies within certain industries were

Selected according to data which showed that they employed

lhexican-Americans in white-collar positions. Three white-

Cuollar levels were selected: (a) Professional and Techni-

cal: (b) Managers; and (c) Clerical and Sales.

Definition of Terms

Various terms used in this study require defining.

”Elle definitions are listed alphabetically for ease in

Jreaference:

Assimilation--Assimilation, an elusive concept, may

1><3 viewed as a changing process by which thoughts, feelings,

‘Ellad actions of different groups are fused socially and

‘ ié=fitlgturally. The process may include both Acculturation,

  

were the thoughts, feelings, and customs of a people are

filtered through transmission, creativity, or

 



  

6. VI)
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a! Ui.‘
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disintegration, and Integration, where there is social

interaction or fusion regardless of racial or ethnic

identity.11

Assimilation ranges from the "melting pot" concept

to the "Americanization" viewpoint and to the theory of

"cultural pluralism“ which Vander Zanden defines:

. . . (Assimilation) aims at achieving uniformity

within a society through immigrant conformity in those

areas where this is felt to be necessary to the

national well—being; yet simultaneously it permits

immigrants to maintain their own cultural traits in

conformity within a framework of cultural pluralism--

an imperfect fusion of a number of diverse cultural

ingredients within the framework of a larger

soc1ety.

For purposes of this study, the term assimilation

is used in reference to the theory of "cultural pluralism"

“filth the added dimension of achieving occupational uni-

ft>rmity. It should be stressed, however, that the works

‘31? writers cited in this study may use assimilation in

Sociological terms which include different concepts and

V
—

Viewpoints .

Bilingual--The term bilingual refers to an indi—

vidual who develops and uses two languages, usually as a

1result of formal training. The Mexican-American shares

¥

James W. Vander Zanden, American Minority
11

Relations: The Sociolo of Race and Ethnic Grou s

32m 3.; New YorE: The RonaId Press Company, 1966),

‘300.

. . e

1E!1s>. 298

 
121bid., p. 304.
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with the American Indian this characteristic of a cultur-

ally superimposed dual language characteristic. Within

the broader definitional construction, Anglos of German

and French descent are bilingual when, particularly in

certain geographic regions of the Southwest, they use

their respective languages in combination with English.

The term bilingual, however, is used in this study with

reference to Mexican-Americans whose functioning language

abilities in Spanish and English stem from a dual

language heritage.

Bilingualism--In education, bilingualism can be

in terms of the development of literacy

 

defined " . . .

in two languages by using the child's first language as

"13

tflie medium for learning the reading and writing process.

11 program in bilingual education, for example, involves

" . . . the use of two languages as medium of instruction

1=<> enable students to learn and adjust satisfactorily in

1:lieir educational environments."l4

Another definition of bilingualism is concerned

'V'j.th " . . . the ability of a person to function in two

languages, and/or the ability of an adult to function as a

 

 

l3Severo Gomez, Paper delivered on "The Meaning and

3|:Itllgzlications of Bilingualism for Texas Schools," during

.Proceedings of the First Texas Conference for the Mexican-

held in San Antonio, Texas, April, 1967 TAustin:Antericans,

Soutfiwest Educational Laboratory), p. 47.

14Ibid., p. 57. 
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literate member of his society in two languages as a result

of his public school education."15 For purposes of this

study, bilingualism refers to language knowledge which, in

the absence of formal training in Spanish, results from a

dual language heritage and leads to functioning abilities

in both English and Spanish.

Monolinguist--A monolinguist is an individual who

develops and uses one language. Some Mexican—Americans,

for example, are monolinguists in that they speak only

Spanish or only English. The term is used in this study

in reference to Anglos whose functioning language ability

is English only.

Disadvantaged Youth--The term "disadvantaged" is

Ilsed interchangeably with such other terms as “culturally

<3Eaprived," "educationally deprived," "deprived," and "lower

sc.>cioeconomic group."16 The term as used in this study is

in reference to youth who:

. . . usually exhibit two characteristics: they are

from the lower socio-economic groups in the community

and they are notably deficient in cultural and academic

strengths. The latter characteristic is usually, but

not always, a consequence of the first factor. The

parents of these children have simply been unable to

provide the quality of background, outlook, initial

grounding, and readiness for formal learning that

middle and upper-class parents provide as a matter of

¥

15Ibid.

16
,_ Frank Riessman, The Culturally Deprived Child

_ (New York: Harper and Brothers, 1968), p. l.

3}.
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course. And all too often our schools have been almost

exclusively geared to the mores of the latter group.

For purposes of this study the term disadvantaged

youth is broad in scope as it applies to Mexican—American

students whose heritage makes them members of a minority

ethnic group. The term is not confined to those students

18 Instead, “who "cannot succeed" in vocational education.

it applies to Mexican-Americans, who, by receiving the type

of training offered by a conventional vocational education

program in high school, would be provided with skills and

knowledge necessary for entry level employment. The term

is used with an added dimension of providing occupational

equality for Mexican-Americans by means of conventional

(Dccupational training which can enhance their employment

Opportunities .

17Bernard A. Kaplan, "Issues in Educating the

c:ulturally Disadvantaged," in Vital Issues in American

Iadiucation, ed. by Alice and Lester Crow (New York: Bantam

BOOKS, I964), p. 98.

 

  
  

 

  

 

  

  

  

   

    

181t should be pointed out that the term dis-

iitivantaged youth is used in vocational education to include

:ifferent concepts and viewpoints. Its use is limited to

=3‘I:udents whose characteristics, described above, "prevent

illiem from succeeding in vocational education . . . programs

<5leasigned for persons without such handicaps, and who for

liat reason require specially designed educational programs

<:>;: related Services." Texas Education Agency, Texas State

IPfllan Vocational Education Under the Amendments of 1968,

Fiscal Year 1971 (Austin, Texas: Texas Education Agency,

, p. . Another characteristic is that " . . . he

is often a member of minority groups with linguistic

PIOblems that prevent educational success. In fact, these

stadents come from a bilingually illiterate home," (Ibid.,

“Appendix, p. 75).

‘éi- ‘
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Non-Spanish-Surnamed Populatiopf-The non—Spanish-

    

   
  

  

  

  

  

  

  

  

   

 

  

   

  

  
  

  

surnamed population represents members of the Caucasian

race whose wide range of nationalities may include Irish,

Polish, Italian, German, and others. In the Southwest

members of this population are commonly referred to as

“Anglos," a short term for "Anglo—Saxon," regardless of

the nationality involved; their major characteristic is

the basic language, English. A more inclusive term used

in this study is non—Spanish-surnamed, but it will be used

interchangeably with Anglos or non-Mexican-Americans.

Specific reference is to employees and students from a

majority ethnic group whose social, educational, and

economic strata differ from those of the "disadvantaged"

Ininority groups.

Spanish—Speaking Population--The Spanish—speaking

I3crpu1ation represents members of the Caucasian race known

ePither as Mexican, Mexican-American, or Chicano, with a

mnéijor characteristic of using Spanish as a basic language.

”Elle more recent term, Chicano, results from attempts by

5F<>ung Mexican-Americans for self-identity and positive

ijnage. Chicano, derived from an Indian word and previously

 

 

19For a detailed description of generic and

c1=>lloquial terms used by different ethnic groups, see

Jillian Nava, Mexican Americans: A Brief Look at Their

W(New York: Anti-Defamation League of: B'nai Birith,

, pp. 9-10.
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used as a derisive slang term, now symbolizes a badge of

honor and loyalty to the civil rights movement of Mexican-

Americans.20

Spanish-speaking, a more technical term in this

study, is used interchangeably with Mexican-Americans.

Specific reference is to employees and students who

represent a minority ethnic group regarded as "dis-

advantaged."

Students with Special Needs--This term, according

to the 1963 Vocational Education Act, applies to students

with academic, socioeconomic, or other handicaps who do not

Succeed in regular vocational education programs.

Vocatiopal Education-—The term vocational education,

according to the 1963 Vocational Education Act, applies to

Izrograms which are operated in the public schools and

aissisted by funds provided by both federal and state

‘Qflovernments. The purpose of these programs is to provide

<3<:cupational skills and knowledge essential to the develop-

1‘!ent of competencies required in the occupational field for

‘Vliich the individual is being prepared, upgraded, or

Iaquated.

20The meaning of the term Chicano is explained in

The Houston Post, August 30, 1970, p. 16-c.'FJACtion Line,"

-ItSusage is eprained in Nava, op. cit., p. 46.
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Vocational education refers to two areas in th1s

study. In the first area, Business and Office Education,

instruction is designed to prepare students for ga1nful

employment in an office occupation. Training is provided

for many different office occupations, e.g., bookkeepers,

21
cashiers, payroll clerks, receptionists, and secretar1es.

In the second area, Distributive Education, instruction is

designed to prepare students for gainful employment in

retailing, wholesaling, and service occupations. In

retailing, for example, students receive occupational

training for many different positions, e.g., advertising

“Vinegar, customer service employee, and salesperson 1n

nMerchandise departments. In either of these areas,

students receive training in different types of in—

str‘uctional programs, i.e. , cooperative part-t1me tra1n1ng

Eirna pre-employment laboratory training programs.

White and Nonwhites--Members of the Caucasian race,

<2lassified as "Whites," include Anglos and Mex1can-

Alllericans .

facilitate the collection and analysis of stat1st1cal data.

Distinctions frequently are made, however, to

\

21Texas Education Agency, Vocational Office Edu-

<=£i'tion Pro ram Standards, March, 1971 (lst ed., rev.;

J‘llstin: Texas Educat1on Agency, 1971), pp. 1- 16.

22Texas Education Agency, Vocational Distributive

1971(lst ed., rev.;Jaklllcation Pro ram Standards, March,

lihltstin: Texas Eaucation Agency, 1971), pp. 1- 7.
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Anglos, for example, sometimes are classified as "Whites

not of Spanish-surname" while Mexican-Americans are

classified as "White persons of Spanish—surname." U.S.

Bureau of the Census, 1960, uses “Spanish surname" although

it points out that terms used in classifying Mexican-

Americans are not without limitations.23 As a consequence,

the term "Spanish origin" was used for the first time in

the 1970 Census as a "self-identifying" category.24

The classification of Nonwhites, referring to

members whose race is non—Caucasian, is used in statistical

data largely in reference to Negroes. For purposes of

this study the term is inclusive of American Indians and

Orientals.

23U.S. Department of Commerce, Bureau of the Census,

1960, Subject Reports, PersonstJW-S. Census of ngulation: __

°\E Spanish Surname, Final Report, PC (2)--B. (Washington,

b.c.: Government Printing Office, 1963), pp. viii-ix.

1: 24The 1970 Census figures were not available at

I he time of this writing. Figures were released from

8 Angeles by the New York Times Service: "9.2 Million

" ricans Linked to Spanish Origin, Census Reveals,"

aEEESiumont Enterprise, April 19, 1971, p. 5.

 



 

CHAPTER II

REVIEW OF LITERATURE PERTINENT TO VOCATIONAL

   
   

  

   

  

 

   

  

   

   

  

EDUCATION, LANGUAGE, AND CULTURE OF

THE MEXICAN-AMERICAN

First, the views of educators regarding a cultural

aPpr'oach essential to understanding the make-up of an

ilniividual and the causes and results of poor educational

achievement were sought out. Secondly, the principles of

Vocational education which are relevant to the study were

Ifinpointed .

'<.-H Cultural Approach

~ A cultural approach can be of value to teachers,

‘vlfiese value judgments daily affect the lives of their

EIt‘fladents. In more specific terms, a cultural approach can

SEEENEQB as a basis for recognizing and understanding an

. fi‘vidual's characteristics: strengths and weaknesses,

‘gighiuational aspirations, causes and problems of academic

.‘hE‘“amount,and self-image.

In addition to the specific advantages of under-

  

‘_gaxhe makeup of the individual, the use of a

23
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cultural approach may promote recognition of untapped

human resources and creative talent. Pioneering efforts

and works reveal this country's neglect of the dis—

advantaged. This potential source of manpower and

creative talent may be tapped by undertaking the following

initial steps to understanding culture:

. . [use] some fresh approach. . . . The usual tests

won't identify these able pupils; the usual curriculum

won 't challenge them; the usual teachers won't inspire

them. While additional research would be helpful, the

more urgent need seems to be for creative teaching on

the basis of a different set of assumptions.

. . . [Also needed is] respect. . . . We don't

understand these neighborhoods, these homes, these

children, because we haven't respected them enough to

think them worthy of study and attention.1

Manuel reported a belief that "heredity itself sets

tflle stage for many differences and that environment

(zcunplicates the situation still further." He also accented

‘tlle talent of children emphasizing that "failure with these

(zllildren means an especially great loss of human re-

53<>urces."2

If attempts to understand the disadvantaged entail

Ein approach which involves understanding the culture of the

jLIldividual and respect for this culture, what is meant by

(3‘11ture? An attempt to define culture warrants a re-

diiifinition of the term "culturally deprived," which,

‘:1lough common in usage, is not unanimously accepted by

\

1Riessman, The Culturally Deprived Child, p. xi.

Manuel, Spanish-Speaking Children, pp. 72-73.
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educators. The concept of cultural deprivation when used

by school personnel can foster misunderstandings or

expectancies which are detrimental to the individual

swudent. For example, the culturally deprived individual

may be regarded with "a pervasive expectation of failure"3

\flnch, as aptly stated by many educators, can cause the

"self-fulfilling prophecy" to become reality.

Those who disfavor the term "culturally deprived"

contend that the members of this group are ppp_cultureless

bUt that "their cultures and heritages differ from those

cultivated by the middle-class schools they attend."4

lindeed, the so-called culturally deprived "possess a culture

oftheir own, with many positive characteristics that have

developed out of coping with a difficult environment."5

The concept of culture is regarded with differing

v'ie‘Mpoints. Although some regard culture as being equiva-

leahtto environment, Riessman explains culture as:

. . . an effort to cope with the surrounding environment.

If we fail to see the struggle, the attempts to combat

the difficult environment, and instead seize upon the

failures, the ineffectiveness, we will not understand

 

 

\

It 3Doxey A. Wilkerson, review of Dark Ghetto, by

Iizilxneth Clerk, in Education for the Disadvantaged: ed. by
 

liry L. Miller (New York: The Free Press, 1967Y, p. 31.

51¢: 4Kaplan, "Issues in Educating the Culturally Dis-

vantaged," Vital Issues in American Education, p. 107.

5Riessman, The Culturally Deprived Child, p. 3.
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the behavior of the educationally deprived or, at best,

will see it only onesidedly.6

Three reasons have been given by Manuel for the

difficulty in describing a culture:

. . . the term is so broad. How people live . . . what

customs they observe, what language they speak, what

religion they value--in brief, the life characteristics

of a people are their culture. .

. . . cultures change. . . . This is particularly

true of a people whose culture was developed within a

rural-village environment and who are suddenly trans-

planted into a modern urban culture.

. . . there are extreme differences among persons

who are within the same group. Within many large

groups there are subgroups markedly different from each

other. . . . It should be emphasized that a kind of

central tendency-—or, in statistical terms, the mode

of a p0pulation—-is just that: . . . a condition which

is characteristic of a fraction of the group suf-

ficiently large to have significance . . . character-

izing a group as 'Spanish-speaking' expresses only a

'usual' condition to which there are many exceptions,

and even 'Spanish-speaking' varies in degree.7

Manuel has repeatedly stressed, as have other

wtiters, that inferences cannot be made regarding the

status of an individual on the basis of the average or

trend of the group, for the individual alone must be

£3t‘udied in order to learn of his real characteristics.

hie‘Vertheless, Manuel has also recognized the need for

lillowing the conditions and trends of the group.8

6Ibid., p. 6.

7Manuel, Spanish-Speaking_Children, pp. 31-32.

8Ibid., p. 33.
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Spanish-Speaking Culture

Numerous writers have discussed and described the

Spanish-speaking population. Particular emphasis has been

on the factors of: (1) resistance to acculturation,

including the reasons and values behind the problem of

acculturation; (2) differences between and within groups

in the Spanish-speaking population and the historical

influences on these differences; and (3) differences

between the Spanish-speaking and English-speaking cultures.

The problems of assimilation and acculturation of

Mexican-Americans have received the attention of social

Scientists, according to Heller, but "there are very few

sCholarly studies of the factors accounting for this

Heller acknowledged the work of Kluckhohn asSituation. " 9

" in which slowa " recent effort along these lines .

aSSimilation is related to sharp differences in value

0I‘ientations .

Samora briefly traced the nationalities of the

SDanish—speaking people from Spanish to Mexican to Ameri-

can. He stated that " . . . up to the turn of the century

\

 

i 9Heller, Mexican-American Youth, p. 19. It is

ITheresting to note how the theme of acculturation is

gortrayed by Heller and others with the word Forgotten.

lahchez in 1940 wrote Forgotten People. Twenty-six years

a‘ter Sanchez and other colleagues contributed chapters to

maze: Foggotten Americans edited by Julian Samora.

180 in 1966 Heller wrote Mexican American Youth: Forgotten

%h at the Crossroads.

10Florence R. Kluckhohn, Variations in Value Orien-

ited by Heller, Mexican-American Youth, p. 19.

1: .
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the Spanish settlements in the United States remained

essentially Spanish folk societies with a variety of

admixtures from the indigenous populations."11 Manuel

reported Saunders' classifications of the groups as

flfliows: (l) the Spanish-American group of New Mexico and

mnmhern Colorado who represent more of a village culture;

(2) the Mexican-Americans who are immigrants or descendants

of immigrants from Mexico; and (3) the Mexicans who have

recently come to the United States either legally or

illegally.12

Sanchez provided historical information concerning

the Spanish-speaking people who settled in the Southwest

"Kite than 350 years ago. His writings in 1940 and 1966

indicated differences between groups and reasons for lack

of(acculturation of the Spanish-speaking population. In

1966 he reported:

. . . The date of migration and settlement, the

attendant cultural noncomitants, geographic isolation,

natural resources, the number and kind of Indians among

whom they settled, and many other factors resulted in

not one Spanish-speaking people but several, each with

distinctive cultures. The outlook on life and the

value, the allegiances, the biology, the very speech

of these colonial settlers varied greatly, and though

all were Spanish-speaking, they can be thought of as

different peoples.

Until about the mid-nineteenth century, the

Californios, the Nuevo Mexicanos, and the Texanos went

llSamora, ed., "Introduction," in La Raza, p. xii.

(2 12Lyle Saunders, Cultural Difference and Medical

§3§§EE£§; the Case of the Spanish—speaking Pe0ple of the South-

“5§£§‘~, cited by Manuel, Spanish-Speaking Children, p. 36.
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their separate cultural ways, held together only

lightly by, first, the slender threads of Spain and,

later, for a brief time, the uncertain bonds of

independent Mexico. The annexation of Texas and the

occupation of the rest of the Southwest by the United

States changed the course of human affairs in the

region, but the change was a slow one, unplanned and

haphazard. The United States had not developed the

social and cultural institutions to carry out an

effective program of acculturation among her new

citizens. The new states and territories were left to

shift for themselves, with an understandable lack of

success. The Spanish-speaking peOples of the Southwest

remained Spanish—speaking and culturally isolated—-

unassimilated citizens, subject to the ever increasing

dominance of a foreign culture.13

Sanchez suggested that time could have solved some of the

Problems of acculturation, but in addition to the inade-

<Iuacy of social conditions was the problem of changing

Conditions brought about on the Southwestern scene. The

need for cheap labor led to the importing of people from

Mexico. "What for brevity [Sanchez chose] to call

'"14 had adverse effects on the problem' cultural digestion

of acculturation.

In 1940 Sanchez described conditions of social and

E2Genomic decline resulting from a lack of efforts to

I‘mmericanize the descendants of the Spanish colonists in

1New Mexico. Although he recognized the portrayal of the

status of the people to be beyond his report, he stated:

. . . Almost a hundred years after becoming 1?

American citizens, a broad gap still separates them

from the culture which surrounds them. In lieu of

I; l3Sanchez, "History, Culture, and Education," in

a. Raza, pp. 5-6.

14Ibid., p. 7.
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adequate instruction, they have clung to their

language, their customs, their agricultural practices.;

Thougn“no~faultwcan~bE"foundmwitfia society"because “

it seeks to perpetuate worthy elements of its culture,

it is to be regretted that, in this instance, the

process has not been accompanied by suitable adap-

tations.

The New Mexican often carries on inferior and

obsolete practices and beliefs because he has been

permitted, and forced, to remain in isolation. Of a

necessity, he has persisted in a traditional way of w'

life that is below current standards. His language

has suffered by disuse, yet he has had little chance

to learn to use English effectively. His social status

reflects his economic insufficiency. His lack of

education handicaps him in the exercise of his political

power. That same lack makes him a public charge once

he has lost his land, his traditional source of liveli-

hood. Midst the wreckage of his economy and his

culture, and unprepared for the new order of things,

he is pathetic in his helplessness--a stranger in his

own home.15

Samora, twenty-six years later, confirmed the

llxaxdillingness to acculturate portrayed by Sanchez:

. . . even today . . . the descendants of those early

colonists have not accepted completely the life-ways

of the dominant society and are in many instances

highly resistant to complete acculturation.

" Both in the rate and the degree of acculturation and

as similation," concluded Heller, "Mexican-Americans are ,9

arnmong the least 'Americanized' of all ethnic groups in the

IJrlited States."l7

Relevant to the acculturation phase of the

Mexican-Americans are the contrasts drawn by writers

regarding the differences between Spanish-American and

\

15Sanchez, Forgotten People, p. 28.
 

16
Samora, ed., "Introduction, in La Raza, p. xii.

l7Heller, Mexican-American Youth, p. 4.
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American cultures. With regard to the values of the two

cultures Manuel reported on the works of Kluckhohn,

18 Kluckhohn found that the valuesUlibarri, and Saunders.

held by the Spanish-American and the American cultures,

respectively, disclosed orientations toward: (1)

"subjugation-to-nature" versus "mastery-over-nature"; (2)

"time" focused on the present versus focused on the

future; (3) "being" versus "doing" type of activity; and

(4) a "relational" dependency versus individualistic "self-

reliance."19 Manuel, however, who discussed Ulibarri's

unpublished 1958 report on "The Effect of Cultural Differ-

ence in the Education of Spanish Americans," found

Ulibarri's division of time orientations interesting in

that the upper class regards the past but plans for

generations ahead, the middle class looks back one gener-

ation but plans for one future generation; and the lower X)

class seeks immediate rewards. Ulibarri suggested that

" . . . the alleged fatalistic attitude . . . (is) a

misrepresentation of his behavior" and the exclamation,

"God wills it" is more a "matter of mental hygiene therapy"

 

18Florence R. Kluckhohn, Variations in Value Orien-

tations; Horacio Ulibarri, "The Effect of Cultural Differ-

ence in Education of Spanish Americans"; Lyle Saunders,

letural Differepge and Medical_Care; the Case of the

Spanish-speakin People of the Southwest, cited by

Manuel, pp. 35- 8.

 

19Kluckhohn, Value Oriengations, cited by Manuel,

§p§nish-Speaking Children, pp. 35-38.
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which results from an individual having "exhausted all the

possibilities at his disposal."20

Recognition of individual variations were recog-

nized by Kluckhohn.21 Saunders noted similarities within

the groups and differences between the groups; he recog-

nized, however, that a given individual may not be

characterized by the group's characteristics and listed

characteristics similar to the four given by Kluckhohn.22

Ulibarri summarized with two important points: (1) the

'inherent danger in thinking that all individuals conform

to the group‘s characteristics; and (2) the rapid change in

conditions with regard to the acculturation of some in

one or both cultures.23

HEEE

The homes, representative of impoverished economic/

conditions, are a key factor which influence the lives of

the disadvantaged. It should be noted, however, that the

literature concerning the homes of the disadvantaged is in

most instances more applicable to Negro youth than to

 

20Ulibarri, "Cultural Difference," cited by Manuel,

Spanish-Speaking Children, p. 38.

2lKluckhohn, Value Orientations, cited by Manuel,

Spanish-Speaking;Children, p. 36.

22Saunders, Cultural Difference, cited by Manuel,

Spanish-Speaking Children, p. 37.

23Ulibarri, "Cultural Difference," cited by Manuel,

Spanish-Speaking Children, p. 38.
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Mexican-American youth. Kemp's discussion, for example,

of the problem that fatherless homes place on the mothers

to provide their children with " . . . the care and

affection they desire and need because the burden of merely

holding the family together drains their emotions" may not

necessarily hold for Mexican-American homes. More appli-

cable to Mexican-American youth, however, may be Kemp's

indications that disadvantaged youth experience rejection

in the school, when the curriculum and materials are not

suited to their needs and abilities; in the community, when

personnel, facilities, and job opportunities are lacking;

and in society, when narrow opportunities limit their

aspirations.24

The disadvantaged must contend with many adverse

environmental conditions. Some of the conditions reported

by Deutsch and summarized by Kemp include: staying within

their immediate environment and thus remaining unfamiliar

with areas beyond their neighborhood boundaries; scarcity

of Such resources as books and school supplies; a lack of

successful experiences, which promotes failure, negative

self-images, and low estimates of their own competencies;

 

24U.S., Department of Health, Education, and

welfare, Division of Vocational and Technical Education,

Zthouth we Haven't Served, A Challenge to Vocational

Education, By Barbara H. Kemp, CIrcular OE-80538 (Washing-

ton, D.C.: Government Printing Office, 1966): P. 3.
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unrelated educational and occupational training; and

discrimination which can result in feelings of hostility,

humiliation, or self-doubt.25

Most of these conditions of the disadvantaged

apply, of course, to the Mexican-Americans. Conditions of

poverty, for example, force the Mexican-Americans to live

in slum areas.26 Yet, there are factors which warrant

special emphasis with regard to the Mexican-American

family.

The social role of the church, the authoritarian ’

role of the father, the size of the family, and the

responsibilities and behavior of the children are unique

factors in the Mexican-American family. Historically, a

pattern of social life is represented by both the church

and the family.27 Traditional forms are displayed in the

family organization, for example, where there are strong

ties in the extended family which "impose obligations of

mutual aid, respect, and affection." Heller is one of

several writers who extend these ties to compradazgo, where
 

it is recognized that compadres are not related although
 

 

251bid., pp. 3-4.

26John H. Burma, Spanish-Speaking Groups in the

Epited States (Durham, S.C.: Duke University Press, 1954),

p. 86.

 

 

27Ibid., p. 8.



35

they assume "family obligations in a religious ceremony

establishing ritual kinship."28

Burma, as well as Heller and other writers, has

noted the authoritarian role in the family life assumed by

the father and the subordinate role assumed by the mother

in the traditional pattern. While the father's personal

business is regarded as his own business, the community

requires his social responsibilities to be above reproach.

He is expected, for example, to support his immediate

family and to lend assistance to his parents and near

relatives. The woman's place is in the home, while the

man, whose life is less restricted, "is expected to assume

material responsibility for his wife and children, to be

loyal to the large family group, and to live up to his

«29
community responsibilities. A transition from this

traditional has, according to Ulibarri, led to increases

in alcoholism and the number of divorces.3O

/

The size of the family is considered important in

the Mexican-American culture. Heller presented implications

of family size "in the slow upward mobility of Mexican-

Americans." She suggested that the high birth rate

warrants exploration because of the probability that "most

 

28Heller, Mexican-American Youth, p. 34.
 

29Burma, op. cit., p. 9-11.

30Ulibarri, "Cultural Difference,“cited by Manuel,

Spanish-Speakipg Children, p. 39.
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Mexican-American parents continue to be unaware of the

extent to which each child's chances for advancement are

hampered by the large number of siblings."31

Mexican-American children are instilled with a

sense of responsibility toward their younger siblings

which basically underlies the authoritative structure of

parental control. The older brother role in the Mexican-

American family extends to the father's role. In the United

States, however, it has a distinct quality which Heller

describes as more of a "foster parent" role " . . .

schooled in American ways." The differences in the roles

for the girl and the boy are mainly based on the "male

image" which indulges in " . . . sexual prowess, physical

strength, adventurousness and courage, male dominance,

self-confidence, and verbal articulation." The girl's

role, on the other hand, is one of fidelity and close

supervision within the home.32

The behavior of the children is one of respectful

conduct which is closely related to the values of honor

and respect. Ruth Tuck observed, as reported by Heller,

that " . . . Good manners stand high in the list of

desirable attributes for children, even in humble homes."

The children " . . . are urged to show respect, obedience,

 

31

 

Heller, Mexican-American Youth, p. 32.

321bid., p. 35.
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and humility in their behavior toward parents and elders

33 In comparing the behaviorand are drilled in courtesy."

of Mexican-American youth with Anglo-American youth,

Heller found the former to be " . . . marked by extraordi-

nary courtesy and politeness . . . at least on the basis

of casual observation."34

Characteristics Relevant to

Educational Achievement

 

 

Many of the characteristics, favorable and

unfavorable, of the disadvantaged are disclosed by edu-

cators, whose views differ in degree of emphasis. Black

emphasized the fears of the disadvantaged of failure and

its consequences; of being overpowered by teachers; and

of lack of recognition and understanding by teachers.35

Riessman has emphasized the confusion caused by the as-

sumption that a slow child is a poor student when in fact

slowness can also be indicative of an intellectual capacity

with a strong desire for thoroughness, for thinking

through a problem carefully, or for emphasizing the

 

33Ruth Tuck, Not WippThe Fist, cited by Heller,

ngican-American YoutHT'p. 37.

 

34Heller, Mexican-American Youth, p. 37.
 

35Millard H. Black, "Characteristics of the

Culturally Disadvantaged Child," The Disadvantaged Child:

£§§ues and Innovations, ed. by Joe L. Frost and Glenn R.

Hawkes TNew York: Houghton Mifflin Company, 1966),

PP. 45-46.



38

36 Other characteristics which areconcrete and physical.

described by Riessman and emphasized by Black are that the

disadvantaged individual: (1) learns through a physical,

concrete approach; (2) has an anti-intellectual attitude;

(3) is superstitious and traditional in religion; (4)

focuses on a male-centered culture; (5) is inflexible and

unreasonable in his beliefs concerning morality, diet,

family polarity, and educational practice; (6) has a

feeling of frustration from his alienation toward the

social structure; (7) blames others for his misfortunes;

(8) values masculinity and regards intellectual activities

as unmasculine; (9) values knowledge for practical,

vocational ends rather than intellectual ones; (10)

desires a better standard of living but-is not willing to

conform to a middle-class way of life; (11) is deficient

in auditory, attention, and interpretation skills; (12)

reads ineffectively and is deficient in communication

skills; and (13) has broad areas of ignorance, and is

I O I U 37

susp1c10us of innovations.

Operative Factors
 

Studies conducted by Metfessel and others on the

causes and results of cultural disadvantagement reveal

operative factors in the lives of children from

 

36Riessman, The Culturally_Deprived Child, p. 64.

37Black, "Characteristics," p. 46.
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disadvantaged homes. The factors have been interpreted by

Black, who grouped them into four categories: (1)

readiness for instruction, (2) school behavior, (3)

language factors, and (4) learning patterns.38

Readiness for instruction.--The disadvantaged
 

child whose gaps in knowledge and learning are significant

enters school where he is confronted with unfamiliar

communication procedures and patterns. His limited

experience in receiving approval for a job well done poses

a problem of motivation to the teacher. The limited

nature of experiences beyond the home presents a problem

when the teacher assumes that the child has had these

experiences. In essence, comprehension of classroom

studies and activities is limited because of deprivation

in communication skills, concepts, and experiences in the

home.39

School behavior.--The disadvantaged are "unaware
 

of the 'ground rules' for success in school." This lack

of awareness does not represent a failure to recognize the

values of an education but rather the lack of "know-how"

to c0pe with the academic and middle-class cultures.

Evidence supports the contention that both parents and

disadvantaged youth recognize the values of education.

 

38 39
Ibid., pp. 46-49. Ibid., p. 48.
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The critical distinction is that the disadvantaged do have

a dislike for school because they believe " . . . the

school does not like them, does not respond to them, does

not appreciate their culture, and does not think they can

learn."40

Interest in education focuses on vocational ends.

Reading habits, because of lack of books and other liter-

ature in the homes, manifest themselves in frustration

when experiences fail to generate motivation in reading.

The use of timed tests for objective measurement are of

doubtful value with the disadvantaged because " . . .

accurate determination of their potential and their

achievement must be obtained through some technique which

does not penalize them with rigidly defined time limi-

tations."41 The adult View regards the teacher more in

terms of an authoritative role than in terms of an adult

who can be presented with questions.

Language factors.--The disadvantaged "understand
 

more language than they use,‘ although their usage of

language is not characterized by "a wide hearing or under—

standing vocabulary."42 Black reported evidence that the

 

40Frank Riessman, "The Overlooked Positives of Dis-

advantaged Groups," in Frost and Hawkes, Disadvantaged

Child, p. 55.

 

41Black, "Characteristics," p. 49.

421bid., p. 47.
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vocabulary of the disadvantaged in grade two is approxi-

mately one-third and in grade six about one-half that of

normal children. Many words are used appropriately but

are not representative of the school culture; the dis-

advantaged, instead, learn words two years later than most

children. A problem in language development of dis-

advantaged children which is attributed to the lack of

objects in the home is that they " . . . do not perceive

the concept that objects have names, and that the same

objects may have different names." Words are fewer and

less varied than those used by kindergarten children in

higher socioeconomic classes and may result in severe,

limited self-expression. The significantly small use of

compound, complex, and more elaborate sentence con-

structions, a problem . . . not limited to the non-

English-speaking child . . . , applies to most dis-

advantaged. The listening abilities, affected by noisy,

crowded conditions in the home, in turn affect what the

disadvantaged can learn.43

/.

Learning patterns.--Inductive approaches enable
 

the disadvantaged to learn more readily than do deductive

approaches. Underlying the assumption that " . . . low

self-esteem, induced by long economic deprivation,

discrimination, or both, may cause pupils to distrust their

 

43Ibid., p. 47.
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own judgment or conclusions . . . " is the need for an

authoritarian figure in the classroom for the disadvantaged.

The home limits the opportunities for children to experi-

ence discussion or draw conclusions from observations.

Because of limited experience with symbolic representation,

the disadvantaged need concrete applications of what is

learned so that long-term goals set by a school fail to

provide immediate satisfaction. Poor attention span

causes difficulty in following a teacher's instructions,

since complications arise by their particular inability to

supply through context what is missed during periods of

inattention.44

Two questions might be raised concerning these

operative factors in the lives of the disadvantaged.

First, do these factors apply to Spanish-speaking students

also? If so, how do they apply, and what are the differ-

ences or similarities? The answers to these questions are

pertinent to teachers involved in teaching Spanish-Speaking

youth.

The academic achievement of Mexican-Americans is I

an average 7.1 years of school completed, as compared with/‘

12.1 years for the Anglo child and 9 years for the nonwhite

Child in the Southwest.45

.¥

The academic achievement of

44Ibid.

4508., Congress, Senate, Bilingual Education,

Hearings, p. 17. Data on the academic achievement of
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Mexican-American students is influenced by such previously-

mentioned factors as fear, the problems in readiness for

instruction resulting from deprivation in communication f

skills, and linguistic limitations in vocabulary and

listening abilities.46 As Bumpass, quoted by The New

Republic, told Texas Senator Ralph Yarborough, school

children with Spanish surnames in the Southwestern states

"are suffering from linguistic, cultural and psychological

handicaps that cause them to experience academic failure

in our schools."47

These weaknesses are influenced by the socio-

economic conditions in the homes, the assimilation and

 

Mexican-Americans in Texas is shown by Browning and

McLemore, Spanish—Surname Population, pp. 29-36.

46Influencing factors such as school factors,

parents' socioeconomic status, family characteristics,

expectations, and pepulation characteristics which are

related to the educational achievement of Mexican-American

students are treated by: James G. Anderson and William H.

Johnson, in Sociocultural Determinants of Achievements

Among Mexican American Students, An Interim Report of the

Mathematics Education Program. Prepared for National

Conference on Educational Opportunities for Mexican-

Americans, Austin, Texas, April 25-26, 1968 (Las Cruces,

N.Mex.: ERIC Clearinghouse on Rural Education and Small

Schools, New Mexico State University, 1968), pp. ii-29;

U.S. Congress, House Committee on Education and Labor,

Bilingual Education Programs, Hearings, before the general

subcommittee on education of the Committee on Education

and Labor, House of Representatives, on H.R. 9840, and H.R.

10224, 90th Cong., lst. sess., 1967, pp. 449-63; Report of

phe Governor's Committee on Public School Education, Report

to the Governor, Legislature, andgCitizens of Texas, Leon

Jaworski, Chairman (Austin, Tex.: n.p., 1968), pp- 28-39.

 

47Bilingual Education, HearingEJ Cited in

"Bilingual Education,"The New Republic, p. 9.
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and acculturation problems of the Mexican-American culture,

and, of course, the individual himself. All factors are

components, or slices of the problematic pie encountered

by the Mexican-American student, but a major slice which

permeates all other components is the bilingualism of the

Mexican-American.

If Mexican-American students share similar operative

factors with most disadvantaged youth but a major differ-

ence is one of bilingualism, how should this difference be

viewed? Is this bilingualism an advantage or a dis—

advantage?

Sanchez has presented views on bilingualism which

are based on historical research on vernacular languages

in education. A professional lifetime spent in the study

of Spanish-speaking people of the Southwest has led to his

belief in the potential effectiveness of introducing

English to Spanish-speaking children as a second language

and his criticisms of the schools for their failure to

implement effective approaches.48

Sanchez has suggested that there is need for

various approaches to be used to promote the Spanish

 

48Sanchez, "History, Culture, and Education," in

La Raza, pp. 1-26. The introduction of English to

Spanish-speaking children is treated by Marguerite Smith,

English as a Second Language for Mexican Americans, Pre-

pared for National Conference on EducationaI Opportunities

for Mexican-Americans, Austin, Texas, April 25-26, 1968

(Las Cruces, N.M.: ERIC Clearinghouse on Rural Education

and Small Schools, New Mexico State University, 1968),

pp. 1-19.
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language because of the contributions it has made to the

culture of the Southwest:

. . . For us in the Southwest it is a matter for

simple language and simple logic. Instead of oper-

ating in the abstract, we can use our everyday

circumstances as a basis for our convictions about the

place of a foreign home-language in our culture and

the value of that language in learning English. We

do not have to defend much of our cultural substance

from Spanish. . . . It takes only very elementary

research to see how the Spanish Mexican contribution

undergirds the culture of the Southwest.49

Sanchez's reasons are, above all, based on psychological

and sociological findings.

'-

The emotional problems of a child who senses

failure and frustration have been observed by Sanchez, who

compares his observations with significant findings of

modern psychologists and sociologists. Maier, for example,

reported how restrained tendencies can result in hopeless

or defiant attitudes when there are inconsistent rewards.50

Sanchez compared this situation:

How many times have I seen this repeated by

children with a foreign home-language! How many times

have I seen a child cringe and crouch, physically and

emotionally, because the language of the home was

taboo at school and the language of the school was

nonfunctional at home. Here is the genesis of the

p h he delin uent.51ac uco, t q

 

491bid., p. 13.

50Norman R. F. Maier, Frustration: The Study of

gphavior Without a Goal (New York: McGraw-Hill Book

Company, I949), cited by Sanchez, La Raza, pp. 12-13.

 

SlIbid., p. 12.
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Sanchez also mentioned recognition by social

psychologists of "the fundamental importance of esteem in

personality formation and motivation" for "feelings of

self-confidence, worth, strength, capacity, and adequacy

of being useful and necessary in the world."52 Accordingly,

he questioned, "What can contribute more to self-esteem

than the recognition and appreciation of one's vernacular?"

and concluded, on the basis of research, that " . . . in

filling the esteem need, as well as in avoiding psycho-

logical confusion, the home-language of the child is a

highly potent educational instrument."53

In line with Sanchez's conclusion was Bumpass'

acknowledgment of the effects of school policies which do jvf

not permit Spanish being spoken anywhere on school grounds.

The policies are implemented, " . . . never realizing that

by making (the Mexican-American) reject himself as an

individual, we are damaging his 'self-identify,’ which

psychologically is essential to him for success in school

or later life."54

 

52A. H. Maslow, Motivation and Personality (New

York: Harper and Brothers, I954T, cited'by Sandhez, E§_

Raza, p. 13.

 

53Ibid.
 

54U.S. Congress, Senate, Bilingual Education,

Hearin s, p. 61. A symposium, "Must the Mexican-American

Child Adopt a Self-Concept That Fits the American School?"

was reported by Miriam Kass as "Ethnic Identity Vital,

Psychologists Claim," in The Houston Post, September 20,

1970, p. 2-B.
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The psychological and historical perspectives

notwithstanding, Sanchez observed that actual practice

presents a discouraging picture. Of the 35,000 Spanish-

speaking students in the secondary schools and of the

300,000 in elementary schools:

. . . For only a negligible few . . . is Spanish

being used as an educational device; and, if they

succeed (and many do not) in retaining and developing

their home-language, it is not because the public

schools have planned it so. What a waste of the

assets of the vernacular in education.55

Sanchez described the reality of the education

system in the Southwest, basing his conclusions on his

study of the education of Spanish-speaking people in the

United States. Observations were made

. . . for more than forty years, and I have been highly

critical of our schools' efforts for at least three-

fourths of those years; still I was amazed at the

persistence of the assertion that bilingualism is bad,

that a foreign home-language is a handicap, that,

somehow, children with Spanish as a mother tongue were

doomed to failure--in fact, that they were ipso facto

less than normally intelligent.

This sounds like an exaggeration, but these views

can easily be documented . . .56

 

Sanchez's major emphasis was on "factors other than

professional consideration" which he believes "have

determined what should be done in the education of

 

55Sanchez, "History, Culture, and Education," in

La Raza, p. 13.

56Ibid., p. 15. Substantiating the views of

Sanchez are the accounts given by Miriam Kass, Houston Post,

and by Stuart Long, “Imperception of Educators Under-

scored," Corpus Christi Caller, December 11, 1968, on the

Hearings held by U.S. Commission on Civil Rights in San

Antonio.
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Spanish-speaking children."57 He mentioned the problem of

segregated schools and the faulty logic behind some of the

current preschool crash programs. These programs are

expected to provide a level of competency in the English

language which in reality cannot be accomplished even in

the two years that a child spends if he repeats the first

grade.58 Bumpass concluded that a program lasting only

six to eight weeks . . . can in no way bridge the

linguistic gap . . . " nor prepare children for effective

participation in schoolwork. In the teaching of foreign

languages, . . . few students can progress toward

bilingualism in one year even on the college level."59

The views presented by Sanchez and other educators

concerned with the educational problems of Spanish-speaking

children help formulate historical and psychological

perspectives of the bilingual problem. Manuel, whose work

with the Spanish-speaking children of the Southwest stems

from an interest in individual differences and exceptional

children, studied the problems of these children from the

 

57Opposition to the views of Sanchez and Bumpass

is described in "Spanish on the School Grounds," Human

Relations Newsletter (Houston: Anti-Defamation League of

B'nai B'rith, February, 1969), p. 2. Controversies over

the use of Spanish in the schools is depicted for the

South Texas region by Letters from Our Readers, Corpus

Christi Caller, December 2, 1968, December 5, 1968, and

December 11, 1968, p. 2.

 

 

581bid., pp. 16-17.

590.5. Congress, Senate, Bilingual Education

Hearings, p. 60.
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viewPoints of pgggnts, teachers, and the students 1?

themselves.60

The parents' responses to Manuel's study revealed

eagerness and concern over their children's receiving a

good education and recognition of their responsibilities

and limitations in financing this education. The teachers

emphasized problems which, similar to the operative factors

discussed by Black, included emotional difficulties and

conflicts, attitudes, and abilities, home and community

conditions, and the techniques of language teachers. Both

parents and teachers . . . saw language as a major

problem of the Spanish-speaking group as a whole."61

The students presented clear, interesting statements

of their problems, attitudes and feelings, and diffi-

culties they had overcome. In summary, most of the

students emphasized the language problem by pointing out

such important factors in success as: (1) whether or not

they knew English before starting school; (2) the relation-

ships between their knowledge of English, their acceptance

by other students, and their school progress; (3) the use

of English both in and out of school; and (4) the

encouragement of the teachers in learning English and their

tolerance toward Spanish being spoken in school. Other

 

60Manuel, Spanish-Speaking Children, pp. 73-109.
 

611bid., p. 81.
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problems indicated were those of finances and social

pressures which they experienced. Some noted the tendency

for classmates to drop out. Others indicated experiences

with or fear of discrimination and feelings of inferi-

ority.62

The disadvantaged also have favorable character-

istics which are related to their thinking and learning.

These strengths, termed by Riessman as "overlooked

positives," reflect a cognitive style which includes:

cooperativeness and mutual aid that mark the extended

family; the avoidance of the strain accompanying com-

petitiveness and individualism; equalitarianism in

informality and humor; the freedom from self—blame and

parental overprotection; the children's enjoyment of each

other's company and lessened sibling rivalry; the security

found in the extended family and a traditional outlook;

the enjoyment of music, games, sports, and cards; the

ability to express anger; the freedom from being word-

bound; an externally oriented rather than an introspective

outlook; a spatial rather than a temporal perspective; an

expressive orientation in contrast to an instrumental one;

a content-centered rather than a form-centered mental

style; a problem-centered rather than an abstract-centered

 

621bid., pp. 73-109.
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approach; and finally, the use of physical and visual

style in learning.63

Other favorable characteristics have also been

related to abilities for learning. Kemp reported studies

which showed the disadvantaged to be: (1) creative,

motivated and proficient in areas where their interests

lie; (2) capable of working diligently and well on a

specific task or assignment which has a purpose for them,

such as a job or scholarship leading to a career; (3)

capable of close and loyal personal relationships with

both peers and adults; (4) retentive of repetitive events

or experiences which are important to them; and (S)

convinced of only that which they can see, feel, and

prove. In summing the strengths of disadvantaged youth,

"perhaps the greatest source of strength," states Kemp,

"is the resourcefulness with which most of them cepe with

the difficult conditions of life."64

Since the weaknesses apparently outweigh the

favorable characteristics or strengths of disadvantaged

youth, is the implication for education, then, one of

hopelessness for alleviating their problems of edu—

cational achievement? It is not the purpose of this

 

63Riessman, "The Overlooked Positives of Dis-

advantaged Groups," in Frost and Hawkes, Disadvantaged

Child, p. 56.

 

64U.S. Department of Health, Education, and

welfare, Youth we Haven't Served, p. 5.
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this paper to discuss in detail the instructional

approaches being used in the field of education to cope

with the problems of disadvantaged youth. However, the

accounts given by educators regarding the consequences of

cultural deprivation on academic achievement are con-

sidered. In addition,the United States Government's

recognition of the educational problems of the Spanish-

speaking population and its efforts in promoting bilingual

education are discussed.

In the absence of sufficient empirical evidence,

investigators give different explanations in terms of

theoretical formulations for low verbal performance and

academic retardation. Theories on the effects of dis-

advantagement in the early environment, for example, were

given by Hunt, Deutsch, Bernstein, and Strodtbeck.

Deficiencies in language development were investigated by

Bernstein and Deutsch, who both contended that "restricted

language becomes an ever greater handicap as children

advance in school."65

 

65Passow, Disadvantaged, p. 171. The socio-

psychological factors which affect the academic achievement

of disadvantaged students are revealed by J. McVicker Hunt,

"The Psychological Basis for Using Pre-School Enrichment

as an Antidote for Cultural Deprivation," pp. 174-213;

Martin Deutsch, "The Role of Social Class in Language

Development and Cognition," pp. 214-24; Basil Bernstein,

"Social Structure, Language, and Learning," pp. 225-44;

Fred L. Strodtbeck, "The Hidden Curriculum of the Middle-

Class Home," pp. 244-60.
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By drawing on research, Ausubel attempted to assess

the consequences of cultural deprivation on cognitive and

motivational development. He weighed the "critical

periods" hypothesis, which concerns optimal periods of

readiness for behavioral development and developmental

retardation and the degree of permanent retardation when

there is a deprivation of necessary stimulation during the

critical period. He mentioned animal studies which led

to the finding that " . . . children who fail to learn the

age-appropriate skills at the appropriate times are

forever handicapped in acquiring them later." Ausubel

pointed out, however, the difficulty in extrapolating to

human cognitive development and argued that the theory

does not proclaim that a person cannot undergo intellectual

development at other periods. He recognized " . . . the

irreparable loss of precious years of opportunity when

reasonably economical learning could have occurred if

attempted, but did not," and the resulting learning

deficit which hampers present and future intellectual

development. Nevertheless, he concluded from the available

research that environmentally induced retardation in verbal

intelligence was not irreversible, even though the possi-

bility of remediation lessens as children advance in age.66

 

66David P. Ausubel, "How Reversible are the Cog-

nitive and Motivational Effects of Cultural Deprivation?

Implications for Teaching the Culturally Deprived Child,"

in Disadvantaged, pp. 307-09.
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"The failure of our schools to educate Spanish-

speaking students" as evidenced by high dropout rates,

is recognized by the United States government, which is

fortunately beginning to promote steps toward changing

the situation. In 1967, the United States Congress

conducted its first hearing regarding the problems of

bilingual education. Bills are being proposed both in the

House and the Senate to provide financial assistance in

the development of elementary and secondary programs

specially designed to meet the needs of bilingual

students.67

In summary, understanding the strengths and

weaknesses of disadvantaged youth serves as a backdrop in

understanding the causes and problems which affect their

level of educational achievement. The characteristics,

the Operative factors, and the academic achievement all

combine to shed insight into the level of educational

aspiration, or lack of it, demonstrated by the dis-

advantaged.

Educational and OcCupational Aspirations
 

The meaning of education and the level of edu-

cational aspiration for the disadvantaged may differ from

those of middle-class people. The differences revolve

 

67U.S. Congress, Senate, Bilingual Education,

Hearings, pp. 1-2.

 

/.,4
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around the interest in knowledge for the sake of knowledge

as such and the opportunity for self-development in terms

of self-expression and actual growth.68

The family's influence on the values of honor and

politeness where the behavior of children is concerned

did not sway Heller from focusing instead on the family's

need to concentrate on "the development of mobility

aspirations, which require a more direct orientation toward

the goal of occupational success." By not receiving this

kind of training, she believes, Mexican-American children

begin to be directed toward: (1) an attitude of fatalism

and resignation; (2) a lack of conception of how work and

rational use of time need to be combined; (3) dependent

behavior instead of self-reliance and autonomy in decision-

making situations; and (4) little or no encouragement for

valuing higher education or intellectual effort. Further,

she indicates that:

The lack of parental encouragement to pursue a formal

education, may also be directly tied to the parents'

belief that higher education is useless for their

children and would not result in achievement but

rather lead to frustration and humiliation.

Heller does recognize a change taking place in that some

parents are now encouraging their sons to continue their

 

68
Riessman, The Culturally Deprived Child,

pp. 12-13. ' ‘
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schooling, "but such parents are still the exception among

I 0 6 9

Mex1can-Americans."

Riessman distinguishes between the interests of

middle-class individuals and disadvantaged individuals by

saying that the former View education "in terms of how

useful and practical it can be" to them recognizing that

a postal clerk's job and a policeman's job require fairly

detailed civil service examinations, and education is

sorely needed to obtain these coveted positions." With

regard to the disadvantaged, who are "much more oriented

to the vocational, in contrast to the academic aspect of

education," he elaborates:

What is possibly less well known is that education

serves purposes other than job improvement. One

respondent told us, 'I want education so that I can

handle the red tape you run into all over nowadays.

If you want to buy a TV on time, or get a driver's

license, you've got to fill out papers and be able to

read; the same thing for a lot of jobs, the unemployment

check, getting an apartment in public housing, signing

a lease.‘ In short, he wants education in order to

deal with the bureaucracy which he feels surrounds him.

Education is desired to enable him to cope better with

the everyday problems of a complex society.

The occupational motivation of Mexican-American

youth, according to Heller's extensive treatment, has not

been a focus of concern for social scientists. Most

writings are on low occupational goals and achievement.

 

69Heller, Mexican-American Youth, pp. 34—41.

70

pp. 12-13.

Riessman, The Culturally Deprived Child,
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She indicates the tendency to stereotype the image of the

Mexican-American with lack of ambition and the image of

the Mexican descendent with delinquency.71

Heller's study of Mexican-American youth in Los

Angeles compared their occupational expectations with those

of Anglo-American youth. She found that the expectations jfl

of Mexican-American youth exceeded the achievements of

their fathers. Moreover, "Since education constitutes

an important means of realizing occupational ambitions

. . . , " Heller found that Mexican-American boys on the

high school senior class level have expectations which

exceed the educational level of their parents. She noted

that the findings " . . . should not obscure the fact that

the aspirational level of Mexican-American youths, even

if high school seniors, . . . " is substantially below that

of Anglo-American youths in general unless the class

factor is controlled.72

Mexican-Americans do not, however, differ from

Anglo-Americans in the ambition to have a self-business

type of occupation. Heller reported on the significance

of this trend. First, she reported " . . . the assertions

by sociologists that, with the growth of large-scale

organization, small business ownership has lost some of its

 

71Heller, Mexican-American Youth, p. 80.
 

721bid., pp. 81-82.
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meaning as a path of mobility." Secondly, she poses the

question, "Can it be that as this 'much-cherished ideal'

is losing ground among the young Anglo-Americans,

especially of working class background, it is gaining

ground among Mexican-American youth?" and possibly is a

trend which provides an explanatory dimension between the

two cultural groups. This pattern of third and fourth

generation is also compared to the " . . . pattern similar

to that displayed by some ethnic groups, such as the Jews,

in the first generation."73

"The intensity of the ambitions of these boys,

especially in view of the stereotyped image of Mexican-

Americans as a lackadaisical people with the "mafiana"

spirit was noted by Heller in pointing out the similarity

in mobility goals and endorsement of other values in both

cultural groups. This is, as previously mentioned,

" . . . especially noteworthy in light of the nature of

their home socialization which is largely devoid of these

values. . . ." Deferred gratification, for example, was

shown in the Los Angeles study, to be even more favored

by Mexican-American youth than by Anglo peers, thus

reversing the concept of the home environment's saturation

 

738. M. Lipset and R. Bendix, in Social Mobility

inIndustrial Society (Berkeley: University of California

Press, 1§62), cited‘by Heller, Mexican-American Youth,

pp. 82-83.
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with a present-time orientation and, above all, the

findings of Shannon and Krass.74

The degree to which aspiration exceeds the

aspirations of the majority is a major point also.

Heller stated, on the basis of writings by Handlin, and

Rosen:

Since recent immigrants generally . . . irre-

spective of country of origin, concentrate at the

bottom of the socioeconomic ladder, they must at

some point in their history exceed the aspirations of

the majority population of the same class if they are

to take the leap which would enable them to approxi-

mate, or to surpass, the class distribution of the

majority population. If they simply advanced to the

same degree as those of similar socioeconomic status

in the majority group, the gap between their class

distribution and that of the majority pOpulation would

continue. And yet we know that some ethnic groups

have outstripped the older generations of 'native'

Americans in achieving economic, if not social,

success.75 '

If the aspirations of Mexican-American youth need

to exceed those of the majority in order for them to

" . . . take the leap . . . to approximate, to surpass

. . . " the majority, is there any indication or available

data that they are headed in this direction? According to

Heller, the acceleration of the trend, which is manifested

 

74The Economic Absorption and Cultural Integration

of Immigrant Mexican American and Negro WOrkers, cited by

Heller, Mexican-American Youth, pp. 93-83}

 

 

75Oscar Handlin, "Historical Perspectives of the

American Ethnic Group," in the Daedalus (Spring, 1961);

Bernard C. Rosen, "Race, Ethnicity, and the Achievement

Syndrome," American Sociological Review, XXII (February,

1959), cited by HEIler, Mexican-American Youth, p. 85.
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in mobility, aspirations, and values of Mexican—American

youth.

. . . May depend in part on the diffusion of established

information concerning the conditions conducive to

stimulating the 'achievement syndrome' among Mexican-

Americans. Unfortunately, such knowledge is very

limited-—in fact, no study has been specifically

designed for this purpose. However, [the] Los

Angeles data sought to discover the principal vari—

ables in Mexican-American ambition.76

The findings of the Los Angeles study were as

follows:

1. There is no significant difference in mobility

goals and values along standard sociological

variables.

2. The lack of differentiation among three variables

(the parents' occupation, education, and country

of birth) possibly reflects homogeneity of the

Mexican-American population.

3. The most salient variable, or factor, associated

with ambition is school integration. Aspiration

to non-manual occupations is a significantly large

ratio for boys in integrated schools rather than

in non-integrated schools.77

With respect to the influence of an integrated school on

the aspiration for non-manual occupations, Heller noted:

. . . This may be quite an important finding in view

of the fact that Mexican-Americans are at present

employed predominantly in manual occupations. It

suggests that whether or not Mexican-Americans will

move toward the occupational distribution of the

population at large will be partially determined by

the continuation or the elimination of the school

ghettos to which their children are presently confined.

This finding also suggests that the quality of the

school experience may be the decisive factor in

stimulating ambition among Mexican-American youth.78

 

76 77
Ibido I p. 86. Ibido ' pp. 86-87.

781bid., p. 87.
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A study by Manuel which "throws additional light

on the problems of Spanish—speaking students" focused on

the vocational plans of both Spanish-speaking and English-

speaking junior high and senior high school students.

Replies to a questionnaire were received from 559 boys and

489 girls in grades 9 through 12, but there were major

differences in enrollment for the English and Spanish-

speaking students. Of a total of 559 boys, for example,

only 122 were Spanish-speaking students. Of a total of

489 girls, only 127 were Spanish-speaking. The Spanish-

speaking students going beyond the tenth grade totaled

sixty.79

Regarding the college plans of the students,

Manuel pointed out that much less choice of college is

indicated by the Spanish-speaking groups. A number of the

students in Manuel's study wanted to go to college but

were unable to do so because of the lack of finances.

Other factors which were noted to affect the inability to

go to college included the attitudes of the parents and the

need for more information about schools, colleges, or

jobs.80

Analysis of the vocational plans of the students

indicated that "As far as could be judged from the replies,

 

79Manuel, Spanish-Speaking Children, p. 106.
 

801bid., pp. 106-09.
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the Spanish-speaking students were a much less confident

group."81 In conclusion, Manuel indicated:

The feelings of both English-speaking and Spanish-

speaking students regarding their future difficulties

may be closer to reality than one would like to admit.

Both economic level and school achievement vary over

a wide range in both groups, but again the average

finds the Spanish-speaking group at a disadvantage.

In spite of the selection which has taken place

through the dropping-out of less able students, the

Spanish-speaking students in the senior high school

(for which figures were available) made much lower

average scores than did English—speaking students on

tests of reading and mathematics.

The school, the home, and the community have a

gigantic task to provide opportunities which will

enable children to reach more nearly the capacities

with which they are endowed.82

The need for understanding disadvantaged youth

through a cultural approach and through consideration of

the causes and results of poor educational achievement

has been shown by a number of investigators. Closely

allied to level of education is the level of aspiration

of disadvantaged youth. If the Spanish-speaking students'

response that they would "rather get a job" is an indi—

cation of their vocational aspiration, how, then, can

Vocational Education better equip these students for

gainful entry into the world of work? It would seem that

business teachers could assist on this. In providing

vocational education, however, there appears to be a

conflict as to whether it would be vocational, educational,

or both.

 

811bid., pp. 107-08. 821bid., p. 109.
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Vocational Education
 

There has been serious conflict between the

vocational educators and nonvocational educators as well

as between vocational educators themselves concerning the

emphasis which should be placed on either vocational or

academic training. While it is not the purpose of this

paper to trace the historical development of this con-

flicting emphasis, mention will be made of the misunder-

standing of educators of the need for either vocational

or academic education or both.

Riessman's distinction, between vocational and

academic aspirations held by middle-class and disadvantaged

youth may not be a clear distinction from a vocational

educator's point of view. Is it not the purpose of edu-

cation, including both academic and vocational education,

to prepare an individual "to cope better with the everyday

problems of a complex society?" If an individual, whether

termed middle-class or disadvantaged, views education "in

terms of how useful and practical it can be to him" is he

not viewing it from a vocational as well as an academic

point of view? It is essential to review the role of

vocational education in the curriculum of the schools.

Barlow, in his treatment of the rationale for

vocational education, noted evolving views on the people

vocational education serves and its place in the high

school:
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It is logical to think that vocational education in

its broadest sense pertains to all occupations and to

all people, but (because of the influence of federal

participation in vocational education) it is customary

to think of this type of education in a more restricted

sense. However, even with the elimination of edu-

cation for those occupations which require a prolonged

learning period (the professions, for example), the

contemporary program of vocational education encompasses

the vocational needs of 85 per cent of the persons who

enter and work in the nation's labor force. 3

He also quotes Conant on the place of vocational education

in school:

The controlling purpose of vocational education

programs at the high school level is to develop skills

for useful employment. These programs relate school-

work to a specific occupational goal but involve more

than training for specific job skills.

Vocational education is not offered in lieu of

general academic education, but grows out of it,

supplementing and enhancing it. Vocational education

is an integral part of the total education program and

requires aptitude that students at the lowest academic

level do not have. Slow readers, for example, are not

able to benefit from regular vocational programs.

The struggle with concepts of education regarding

preference over the student and the central purpose of

education has been experienced by every society. Barlow

states:

Some societies pay more attention to one than the

other; our society pays attention to both. Social

gains are sought which provide benefits to the indi—

vidual and to the group as a whole. Attention focused

upon the student as the central concern of education

does not neglect the total social environment and its

needs.

 

83Melvin L. Barlow, ed., "The Challenge to Vo-

cational Education," Vocational Education, The Sixty-fourth

Yearbook of the National Society for the Study of Education

(Chicago: The University of Chicago Press, 1965), p. 5.

84 85
Ibid., p. 6. Ibid., p. 9.



u;-

u v

Iq

.m

.

i

I

 

In

u.

1
“

1
.

   

’
l



65

Vocational education today is faced with challenges

for change. One trend calls for the reappraisal of its

concepts. Criticisms of vocational education programs are

made by both nonvocational and vocational educators who,

nevertheless, would likely concur with Passow's cited

statement of the President's Panel of Consultants on

Vocational Education that ". . . the worker of tomorrow will

need a sound general education which will give him the

knowledge, the skill and flexibility he needs to learn new

techniques and adapt himself to new jobs."86

In 1928, Lomax, a pioneer in the field of business

education, stated:

So far as a philosophy of American secondary edu-

cation is concerned, no outstanding educational leader

appears to question that every American high school

student should be educated to be occupationally

efficient . . . 7

If vocational and academic education are complementary and

if "every American high school student should be educated

' can vocational educationto be occupationally efficient,‘

teachers share in this responsibility with disadvantaged

youth? The vocational aspirations of a student will need

careful guidance not so much in terms of his making a

permanent vocational decision but in terms of his equipping

 

86Passow, ed., "Education in Depressed Areas,"

Disadvantaged, p. 365.
 

87Paul S. Lomax, Commercial Teaching Problems

(New York: Prentice-Hall, Inc., 1928), p. 10.
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himself with occupational information which will better

prepare him to make decisions.

The primary role of the vocational education

teacher is to recognize the need for both vocational and

academic education in providing a well-rounded education

for vocational education students. A concept which is not

new to business teachers is the offering of guidance, for

"occupational information and vocational guidance are very

important for young people as they progress through school

88 A businessand make choices related to their vocations."

teacher may often be found to be very much involved in the

vocational phase of guidance activities. This is true of

business subjects because they represent the largest areas

of terminal education at the secondary level. Further—

more, the business teacher is often asked to recommend

students as prospective workers and to work with the

community in various ways.

In performing guidance services, the business

teacher is not assuming the responsibility of the entire

guidance program. The c00peration of the entire personnel,

under the direction of a trained counselor, is essential

to an adequate program of guidance services. Nevertheless,

a business teacher may use a variety of tools, or in-

structional techniques, to assist students in more

 

88U.S. Department of Health, Education, and

Welfare, Report of the Panel, p. 202.
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realistic vocational planning, either as a part of an

organized program or as a separate service in the absence

of such a program. A basic principle of the vocational

guidance program is that the teacher does not decide what

vocational choice the student should make. Instead, the

teacher's responsibility lies in providing occupational

information which the student may use in making his

occupational choice.89

The kind of occupational information a student

needs will depend upon how far he has progressed in making

a vocational choice. For example, if a student is just

beginning to think about an occupation and if he still

lacks one or more years before he finishes school, he needs

to become familiar with the general characteristics and

requirements of different occupations. On the other hand,

if the student is on the point of wanting to work or of

deciding on a vocation before he graduates, he needs

specific information on occupations in which he is inter-

ested.

In order to familiarize students with occupations

as a preliminary to their entering the world of work, the

teacher should keep in mind the importance of the

 

89Gertrude Forrester, "The Technique and Tools of

Guidance," Guidance Problems and Procedures in Business

Education (Somerville, N.J.: Somerset Press, 1954),

p. 28.
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continuing educational role of vocational education. The

Panel of Consultants on Vocational Education stated:

It is becoming increasingly clear that there is no

real assurance now that mastery of an occupation, once

achieved, will last any worker a lifetime. . . .

Pre-employment training of youth must therefore provide

a solid occupational foundation . . . continuing edu-

cational opportunities must be provided to cope with

occupational change. Vocational educators must train

more broadly for career patterns, for a lifelong

sequence of employment opportunities.90

Challenges for Change
 

It was previously stated that vocational education

presently is faced with challenges for change and that one

trend calls for the reappraisal of its concepts. In 1961,

President John F. Kennedy, in his Message to Congress on

American Education, requested that the acts in vocational

education be reviewed and re-evaluated ". . . with a view

toward their modernization" because of the technological

changes occurring in all occupations.91 Accordingly, the

Panel of Consultants on Vocational Education studied

vocational programs and submitted their recommendations,

some of which are pertinent to this study and will be

discussed at this point.

The Panel "devoted considerable attention to

vocational guidance and its relationship to the improvement

 

90U.S. Department of Health, Education, and

Welfare, Report of the Panel, p. 16.
 

91Ibid., p. v.
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of vocational education" but found ". . . adequate

evaluation of achievements and limitations . . . impossi-

ble."92 Nevertheless, some of the recommendations pointed

to the need for guidance services which would: (1) start

early and be continuously available; (2) be available to

out-of—school youth; (3) be coordinated with community

sources; (4) be provided in every school that maintains a

program of vocational instruction; (5) include followup

programs; and (6) have properly trained counselors who have

current knowledge of job requirements and available

opportunities. Recommendations to make counseling services

more readily available and more effective included: (1)

recognition that certain groups of students, such as

potential dropouts, minority groups, and migrants, need

special counseling services; and (2) maintenance of adequate

counseling facilities and sufficient occupational infor-

mation. Emphasis was placed on an adequate staff for

providing occupational information and vocational

guidance.93

Students with special needs drew close attention

by the Panel of Consultants. The Panel recognized the

problem of disadvantaged youth who become the dropouts and

the serious problems faced by the school and by the

students themselves because of their apparent lack of

 

92 93
Ibid., p. 1830 Ibid., pp. 241—420
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interest and motivation. The following analysis was

provided of these students:

Their interests and aptitudes may be different and

more related to the motor skills and practical aspects

of learning. It is probable that in this context many

of them may be gifted or talented if this classifi-

cation can be defined in psycho-motor learning.

Usually the intelligence they display is non—verbal;

their strength is not in the symbolic and abstract,

although they seem to be able to sometimes master this

deficiency through strong interest and motivation,

occasional success and recognition, and realistic

application. School, many of them conclude, is a

waste of time.94

The unemployment element, of course, did not

escape the Panel's attention as a "serious element" in the

“relationship to society and to the Nation's economy."95

One important insight drawn was that "there is ample

evidence that public vocational education can assist many

young people and help alleviate the problems," but the

Panel pointed out:

. . . Sadly lacking is evidence that national, State,

and local concern and support are sufficiently aroused

and forthcoming to make positive impact upon the

problem.96

In essence, disadvantaged youth "are not well served by

 

high school vocational education programs."97

94%., p. 126' gslbido' p. 1280

96
Ibid., p. 131.

97Ibid., p. 209. The needs of Mexican-Americans

are not well met by vocational education programs, as

indicated by Frank Angel, Program Content to Meet the

Educational Needs of Mexican-Americans. Prepared for

National Conference on Educational Opportunities for

Mexican-Americans, Austin, Texas, April 25-26, 1968
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What, if anything, can vocational education do for

disadvantaged youth? The Panel recognized, of course, that

vocational education cannot be viewed as a panacea for the

complexity of the social problem. Nevertheless, the Panel

in its attempt "to improve and redirect vocational edu-

cation to better serve youth with special needs," summa—

rized major needs. Some recommendations for curriculum

improvement consisted of adding such features as: (1) new

occupationally oriented programs of vocational education

to provide training for existent employment; (2) cooper—

ative, work-study programs; (3) individualized instruction;

(4) appropriate vocational guidance; (5) specially trained

teachers who understand the various needs of disadvantaged

youth; and (6) experimental and pilot programs. Special

attention also was called to the instructional materials

which could be used in a program for youth with special

needs, e.g., programmed learning materials. Accordingly,

to prepare students for the world of work the teacher needs

to provide learning activities and select appropriate

instructional techniques to involve, use, and reinforce

the learning activities.98

 

(Las Cruces, N.M.: ERIC Clearinghouse on Rural Education

and Small Schools, New Mexico State University, 1968), p. 1.

981bid., pp. 131-32, 229-30, 183. A similar sum-

mary on needing occupational training programs for Mexican-

American students is shown by Angel, Program Content, p. 16.
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Summary of Literature
 

This chapter is a summary of literature relevant

to the purpose of this study. This preliminary investi-

gation indicates the need for education to provide ways of

accelerating the assimilation of Mexican-Americans into

the educational and occupational mainstream of American

life.

The need for educators to understand the cultural

factors which come into force in the education of dis-

advantaged youth has been shown primarily on the basis of

recognizing the Special characteristics and problems of

disadvantaged youth, with major emphasis on Mexican-

American students who are bilinguists. Operative factors

in the lives of disadvantaged youth coupled with the

problem of bilingualism affect the educational achievement

of Mexican-American students. The level of educational

achievement reflects high drop-out, unemployment, and

underemployment rates.

A teacher who attempts to gain an understanding of

the characteristics, educational aspirations, self-image,

and problems of educational achievement experienced by

disadvantaged youth will find the use of a cultural

approach essential. Despite the difficulty of determining

what constitutes culture, it is significant to recognize

that the culturally deprived do have a culture of their

own, though this differs from the culture found in middle-

class schools. This culture must be recognized and
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respected if an understanding is to be gained of the

behavior of the disadvantaged. The need for such under-

standing is based on the assumptions that each individual

has certain abilities, interests, and other characteristics

which, if recognized, can be turned into assets and make

him a happier person and a more useful citizen. While the

individual per se must be studied, there is need also for

knowing the conditions and trends of the group.

The Spanish-speaking population is one of the

least Americanized groups in this country. Their major

problems of assimilation and acculturation call for

historical, sociological, and psychological perspectives

if the reasons for their lack of acculturation or un—

willingness to acculturate are at least to be understood.

The educational system has served as a means of

upward mobility, but it has not served as effectively for

the Spanish-speaking population as it has for other ethnic

groups. Consideration of bilingualism, based on historical

research of vernacular languages in education, on the

contribution of the Spanish language to the culture of

the Southwest, and on psychological and sociological

findings, direct attention to the need for schools to

implement effective approaches for introducing English to

Spanish-speaking students as a second language. The

viewpoints are supported by parents, teachers, and

students, who also place emphasis on language as a major

problem of the Spanish—speaking population. The role of
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the United States Government in its recognition of the

failure of schools to educate Spanish-speaking students

is an unprecedented one. Steps now being taken to promote

bilingual education may begin to alleviate the central

problems in the educational achievement of Mexican—

Americans.

Closely allied with the educational achievement and

aspirations of Mexican-American youth is their occupational

motivation, an area which has received little attention by

social scientists. The aspirational level of Mexican—

American youth exceeds the educational level of their

parents, but unless the class factor is controlled, this

level is substantially below that of Anglo—American youth.

The degree to which aspirations exceed the aspirations of

similar socio-economic status members of the majority

group is significant if Mexican-American youth are to

approximate, surpass, or exceed the attainments of the

majority.

The occupational aspirations of a student will

need careful guidance, particularly in terms of equipping

him with occupational information which will better pre—

pare him to make decisions. The college plans, for ./-

example, of Mexican-American students are influenced by

such factors as limitations of income or self-confidence,

but there is need for additional counseling with regard

to information about schools, colleges, or jobs.
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Most educators need to recognize the need for both

vocational and academic education as essential to provid-

ing a well-rounded education for students. If it can be

accepted that every high school student should be guided

to become occupationally efficient, a business teacher can

assist in this responsibility by providing occupational

information for both guidance and pre-employment training

purposes.

Business education is faced with the challenge of

seeking ways to provide for the educational and occu—

pational assimilation of Mexican-Americans. Implications

can perhaps be derived from continued research efforts on

the part of educators, inasmuch as data on the Spanish-

speaking people is limited, and the coverage of the

Mexican-American ethnic group has not been as extensive

as that of other minority groups. There is an unquestion-

able need for research on the_Spanish-speaking peOple.

The Mexican—American student's level of aspiration, self—

image, and perception of education, for example, are areas

which warrant careful consideration. The teacher of

Mexican—American students is faced not with a clear—cut

strategy but with many challenges within an educational-

occupational spectrum. The business teacher, or any

teacher, has the opportunity and the responsibility to

consider implications for needed research which may point

to educational approaches that may be more successful

than those currently in practice.



CHAPTER III

PROCEDURES FOR THE STUDY

Procedures of the study included first the selection

of industries, geographic locations, firms, and employees

in white-collar occupations within the located firms. A

set of field and related instruments with which to collect

the desired data was developed, and the data was then

analyzed in relation to the objectives of the study.

Population and Sample
 

The population of the study was the white-collar

employees, Mexican-American and non—Mexican-American, in

certain industries selected by a judgment sampling of firms

within these industries. Six distinct Texas metropolitan

areas were selected for the sampling of firms. The major

part of the study is based upon the perceptions of forty-

five employees. Fifteen of them were in managerial

positions relative to the other thirty, fifteen of whom

were Mexican-Americans and fifteen of whom were non-

Mexican-Americans. The finance industry was represented

by six banking firms, retail trade by five department

76
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stores, and the transportation-communications industry by

four utilities firms. Dallas, Houston, and Beaumont each

furnished three firms, while Brownsville, Corpus Christi,

~and San Antonio provided two firms each. Every firm was

represented by three employees, one from each of the

previously-described categories.

A case study approach was determined to be the

most appropriate for meeting the objectives of this project.

If a large body of knowledge is available relative to the

universe for a study, then sharply delineated hypotheses

can be stated and tested with large samples and inferential

statistics. Since little is known, however, about the

white-collar Mexican-American employee, it was judged to

be most apprOpriate at this point to interview so as to

explore in depth the untapped dimensions of the problem.

Opportunity for saturation of the investigator in the

settings in which the workers were employed thus facili—

tated the development of insights into the interpretation

of the findings of this study. While the conclusions of

this study must, of course, be limited to those studied,

the broader insights lend themselves to more rigorous

testing in future experimental studies.

Several criteria were used in determining eligi-

bility for inclusion of an industry in the study. The

fiit'stand primary consideration was whether the industry

employed Mexican-Americans; the second was whether they

Verse employed in white collar positions in significant
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numbers. Out of the total Mexican-American component of

the Texas labor force whitewcollar employment accounts for

less than one—fourth as opposed to over half of the Anglo

employment.l Therefore, Texas industries, as well as the

firms within their spheres, had to be analyzed with refer-

ence to data indicating that they employed Mexican-

Americans in white—collar positions.

The industry's size, along with its geographic

diffusion factor, was a third important factor in selection.

In order to obtain opinions regarding Mexican-American

white-collar employees' language performance abilities

which would be representative of people from relatively

dense and relatively Sparse Mexican-American population

centers, the industry selected needed to contain firms in

nearly all the major metrOpolitan areas of the state.

Selection of Industries
 

Retail trade, finance, and utilities were the

three industries selected. Industry Codes, Standard

 

1For data on the occupational levels of the two

ethnic groups in Texas, see: Browning and McLemore,

Spanish-Surname Population, Table 20, p. 44. Their table

is calculated from various sources of the U.S. Department

of Commerce, Bureau of the Census, Census of ngulation:

1960, Sppject Reports, Persons of Spanish Surname, Final

Report PC(2)-1B, Table 6, pp. 38-49; and General Social and

Economic Characteristics, Texas, 1960, Table 58; Census off

Ropulation: 1950, Persons of §panish Surname, Table 6;

and Characteristips of the Population, 1950, Vol. II,

Part 43, Texas, Table 28a.
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Industrial Classifications (SIC) data from the 1963 Census

of Business provided information regarding the size and

projected growth patterns of these industries.2 Other

sources provided follow-up information on these industries

relative to their labor forces and wage rates in different

Texas counties.3 Moreover, a comparative analysis was

made for the industry categories showing the employment

figures for the Anglo and Spanish-speaking pOpulations in

Texas.4

Wholesale and Retail Trade Industry.--"Wholesale
 

and Retail Trade" ranks as the nation's largest employment

 

2U.S. Department of Commerce, Bureau of the Census,

Censu§ of Business, 1963, Retail Trade, Summary Statistics,

Part I, Vol. I (Washington, D.C.: U.S. Government

Printing Office, 1966).

 

3Texas Employment Commission, A Report of Emplpyment
 

and Total Wages Paid by Employers Subject to theTexas

Unemployment Compensation Act and by the Federal Government

gpder the Federal Unemployment Compensation Act (Austin:

Texas Employment Commission, 1968), First Quarter, 1968,

pp. 1-18 and Second Quarter, 1968, pp. 1—18; Texas Employ-

ment Commission, Manpower Trends: Beaumont-Port Arthur-

Orange Area, Vol. XI, No. 12; Brownsville-Harlingen-San

Benito Area, Vol. VII, No. 1; Corpus Christi Area, Vol.

XXTV, No. 1; Dallas Area, Vol. XXIV, No. l; Houston Area,

Vol. XXIII, No. 8; and San Antonio Area, Vol. XXV, No. 1

(Austin: Texas Employment Commission, 1969), January,

1969, pp. l-2.

 

 

 

 

  

  

  

 

4For data on the two ethnic groups and their

percentage distribution in 14 industry categories, see:

Browning and McLemore, Spanish-Surname POpulation, Table 22,

p. 47. Their table is calculated from U.S. Department of

Commerce, Bureau of the Census, Census of Popplation: 1960,

Sub'ect Re orts, Persons of Spanish Surname, Final Report

PC(2)-IB, Table 6, pp. 38-49; and General Social and
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category. In Texas it is also the largest, with no other

industry employing a larger percentage of the Anglo

component (22 per cent) or the Spanish-surname component

(23 per cent) of the labor force. By its very nature the

industry also qualified with its geographic diffusion factor

since retail trade represents an essential business

function for any metrOpolitan area.

The Government's Standard Industrial Classification

system involves numerous sub-categories of industrial

definitions within its main broad listings. Among the

subsequent narrowings under "Wholesale and Retail Trade"

is the category of "Department Stores." For purposes of

this study, department stores in a chain system or large

independently-owned types were selected to supply the firms

within the larger industrial category. The same criteria

of size, ethnic group employment practices, and geographic

diffusion were used in choosing within the narrower sub-

category of an industry's broad classification. Throughout

this study, the "Retail Trade" grouping represents only

department stores of the types defined above.
 

Utilities Industpy.—-The other two industries
 

selected involved one different measure of determination

from that of the significant employer of Mexican-Americans.

By reputation and by governmental statistical evidence,

 

Economic Charactgristics, Texas, 1960, Table 58 (Washington:

U.S. Government Printing Office, 1963).
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neither the finance nor the utilities industries employed

Mexican-Americans in very appreciable numbers. However,

Mexican-Americans were in fact employed in both, and the

recent trends seemed to indicate increasing attention to

the deliberate hiring of this particular minority ethnic

group in the state.5

"Utilities" is actually a sub-category within the

rather widely grouped classification of "Transportation,

Communication, Electric, Gas, and Sanitary Services."

The grouping is based on putting together those industries

commonly referred to in economics literature as "public

utilities," which includes railroads, airlines, telephone,

gas, light, and water companies. Each of these industries

requires considerable numbers of workers in blue collar,

service, and manual labor positions. Consequently, the

1960 business census data indicated that 6 per cent of the

Spanish-surname component of the Texas labor force was

employed in the large industrial category.6 However, on

the basis of reports that gas, light, and water companies

 

5The trend was reported by various sources included

in the list, "Personnel Interviewed," in Appendix A.

Minimal employment of Mexican-Americans in both industries

was indicated in an interview with Dr. M. B. Hernandez held

at the Equal Employment Opportunity Commission, Austin,

Texas, November 8, 1968. Further, minimal employment of

minority groups in the utilities industry is disclosed in:

Equal Employment Opportunity Commission, Employment Patterns

in the Utilities Industry, 1966—1967, Research Report

1968-26 (Washington, D.C.: EEOC, June 1968), p. 2.

6Browning and McLemore, Spanish-Surname Population,
 

p. 47.
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were increasing their hiring of Mexican-Americans for

white-collar jobs, this industrial classification was

chosen for the study. Like department stores, these basic

consumer utilities are necessary to the functioning of a

metropolitan area, and, although these industries are

limited in number due to their regulated monopoly status,

each city selected would provide a pOpulation of firms in

the industry from which a sample firm could be selected.7

Finance Industry.--The industrial classification
 

of "Finance, Insurance, and Real Estate" employed only

1.7 per cent of the 1960 Spanish-surname component of the

Texas labor force. However, the banking industry sub-

category of this larger grouping was reported to be

increasing its employment of various minority ethnic groups

in the state.8 Also, there was a certainty that each city

selected would have a number of banks which could qualify

for the study.

Selection of Locations.--Six cities were selected
 

as the sites for sampling large-sized companies repre-

sentative of white-collar employment in the three industries.

A comparison of the characteristics of the Spanish-surname

 

7Initially the researcher sought to use telephone

companies as potential firms for the study. However,

universal unwillingness to participate in a study of this

nature was encountered.

8"Personnel Interviewed," Appendix A.
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population for different Texas metropolitan areas resulted

in the selection of Beaumont, Brownsville, Corpus Christi,

Dallas, Houston, and San Antonio.9 The percentage of total

p0pulation which was Spanish-surname and census data

regarding the chosen cities were the two major factors in

determining the geographical distribution of the companies

in the state. Additional factors were concerned with the

relationship between the median income and other character-

istics of the Spanish-speaking population. A pattern

pointed out by Browning and McLemore, for example, shows an

increase in educational level in areas of the state where

there is less concentration of Mexican-Americans, i.e.,

North and East Texas.10

 

9For data on the characteristics of the Spanish-

surname population applicable to nineteen metropolitan

areas of Texas, see: Browning and McLemore, S anish-

Surname Population, Table A-2, pp. 81-83. Their table is

calculated from data provided by the U.S. Department of

Commerce, Bureau of the Census: Census of POpulation:

1960, Subject Reports, Persons of Spanish Surname, Final

Report PC(2)-1B, Tables 9, 10, 12, and 13; Census Tracts,

1960; Number of Inhabitants, Texas, 1960; and Census ofi

Ropulation: 1950, Persons of Spanish Surname, 1950.

 

 

 

 

 
 

 

10Browning and McLemore, Spanish-Surname Population,

pp. 29-36. For additional treatment of lowest ratio and

greatest educational status and change for the Mexican-

American population, see: Richard A. Lamanna and Julian

Samora, "Recent Trends in Educational Status of Mexican-

Americans in Texas," Improving Educational Opportunities

of the Mexican-American, Proceedings, 1967 Texas Conference

for the MexiCan-American TAustin: Southwest Educational

Deveiopment Laboratory, 1967), pp. 20-41.
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An additional characteristic regarding the

location of the selected cities is the feature of proximity

to the Mexican border.11 The cities, representing four

. . 12
regions in Texas, were compared as follows:

South Texas.--The economic conditions in this
 

region are significantly low within Texas and also relative

to all five southwestern states. Two of the six cities

involved in the study are located in South Texas.

Brownsville: Located in the Rio Grande Valley, often
 

referred to as "the Valley,‘ Brownsville represents

one of the lowest educational and income levels. It

has a high Mexican-American population (64 per cent),

since it is located on the border.» There is minimal

industry, but commercial trade between Texas and Mexico

is high.

Corpus Christi: In contrast to the Valley, the Corpus
 

Christi area has a higher level of industry. Pro-

motion of increased commercial trade between Texas and

 

ll"Border" refers to the Texas-Mexico border which

extends from El Paso (West Texas) to Brownsville (South

Texas) for an approximate distance of 900 miles. The use

of different cities as a base on the Texas border results

in a variance in the distance between a selected city and

the border. Brownsville, located exactly on the border,

serves as the base reference for the distance from the

border.

12The geographical distribution of the six selected

cities is shown in a map of Texas in Appendix A.



85

Mexico is underway. Located approximately 128 miles

from the border on the Gulf coast, Corpus Christi is

comparable to the Valley in its low educational and

income levels and its high population of Mexican-

Americans (38 per cent).

Central Texas.--The city chosen in this section of
 

Texas was San Antonio. Characterized by industry and by

high commercial trade between Texas and Mexico, San

Antonio is known to employ Mexican-Americans in the fields

of public administration and governmental work. Located

approximately 290 miles from the border, the city has a

high Mexican-American population (38 per cent). Its edu-

cational and median income levels are higher than those of

the South Texas region.

East Texas.--Part of the region included in the
 

study is commonly referred to as "Southeast" Texas. South-

east Texas, bordering on the Texas Gulf of Mexico and

Louisiana, is a highly industralized region and has a

considerably smaller population of Mexican-Americans. It

includes two of the selected cities:

Beaumont: The area has the lowest Spanish-speaking

population (2.7 per cent), comparable in this study

only to Dallas. In contrast, its population is

characterized by its French heritage, whereby

bilingualism is common in the combination of English
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13 and medianand French. The highest educational level

income for Mexican-Americans in Texas is in the Beau-

mont area. Highly industrialized, the area is located

between Houston and the Louisiana border and is

approximately 430 miles from the Mexican border.

Houston: Of the three cities located farthest from the

border, Houston has a higher Spanish—speaking popu-

lation (6 per cent) than either Beaumont or Dallas.

The Houston area, highly industrialized, ranks second

to Beaumont-Port Arthur in educational level. It

compares with Dallas in educational level and median

income.

North Texas.--The city included from this region
 

of Texas was Dallas. It is considered a financial

metropolis in Texas, with heavy concentration in banking

and insurance activity. Dallas is approximately 500 miles

from the border, farther than any other city in this study.

It is comparable to the other two cities located farthest

from the border with its low Spanish-speaking population

(3.4 per cent) and high educational and income levels.

 

13Reference to "highest educational level" for

Mexican-Americans in Texas does not apply to college edu-

cation. Beaumont-Port Arthur ranks third in its percentage

of Mexican-Americans completing 1-4 years of college,

while Amarillo ranks first, and Fort Worth ranks second.
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Selection of Firms
 

The six sample cities provided the basis for the

geographical distribution of the companies. The final

selection of a company, however, was based on its meeting

certain criteria which were considered requisite to

contacting a company and requesting its personnel to par-

ticipate in the study. In line with the objectives of

the study, it was essential that the companies consent to

disclose whether or not their white-collar occupational

levels included Mexican-Americans, to assess the language

abilities of the employees in both ethnic groups, to

indicate the importance of the language abilities for the

satisfactory performance of employees in white-collar

positions, and to permit their employees to participate in

the study if they were selected. The procedures used in

the final selection of the companies were principally based

on the positive responses to a letter and questionnaire

sent in an effort to solicit their willingness to par-

ticipate in this project.

Selection of Employees
 

Employees were selected from the companies in the

six cities. A total number of 45 participants were

selected from 15 companies as shown in Table 1. Of the 45

white-collar employees, 30 represent the employees in the

two ethnic groups and the remaining 15 represent management

personnel who supervise the employees. The number of



88

TABLE l.--Design Matrix.

 

Number of Industries

 

 

 

 

Location Eumper Of

Finance Trade Utilities Firms mp oyees

Away from

Texas-Mexico

Border

Beaumont 2 1 . . 3 9

Dallas 1 1 l 3 9

Houston 1 l l 3 9

Close to

Texas-Mexico

Border

Brownsville 1 . . l 2 6

Corpus Christi l 1 . . 2 6

San Antonio . . l 1 2 6

Total 6 5 4 15 45

 

employees are unevenly distributed in some cities and as

a consequence, in each industry. More participants reside

in cities located in the upper regions of the state

(27) compared to those who reside in the South Texas

region. Also, by industry, a greater number are employed

in banks (18) in comparison with those employed in

department stores (15) and utilities companies (12).

Participants in this study were of three types:

Mexican-Americans, their non-Mexican-American occupational

peers, and the supervisors of both these groups. Mexican—

American employees are referred to as the supjects. The
 

non-Mexican-American occupational peers of the Mexican-

Americans are referred to as coworkers. Both types of
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employees were selected according to their occupational

levels and stages of employment, i.e., adjusted or

promotable employees, within their companies. Every effort

was made to locate subjects and coworkers with similar

duties, responsibilities, and positions. The subjects

were matched in terms of occupational levels and positions

so that each subject-coworker pair is considered as a

matchedppair. The third type of participant was the person
 

who held a supervisory position over each matched pair.

This group is referred to in this study as management.
 

In summary, the Mexican-American employees are the

subjects, the non-Mexican-American occupational peers are
 

the coworkers, and the supervisors over the pairs are the
 

managers or management. A subject and a coworker together
  

from the same company, in the same geographic location, and

the same industry are a matched pair.
 

PreliminaryfInstruments
 

The collection of data involved a series of steps.

Personal interviews were conducted with various business

and education sources in a preliminary field investigation.

This information was then utilized in the design of the

study. Instruments were developed for data collection, and

a questionnaire was mailed to select the companies and

participants. Personal interviews and the field instruments

were used in the final field investigation to collect the

data on the participants in the study.
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Personal Interviews
 

Personal interviews, a major source of data, were

conducted in two developmental stages of the study. In

the preliminary stage of the study, an itinerary was

scheduled for personal interviews to be held in three

cities in North, Central, and South Texas regions. The

itinerary included travel by car, for an approximate

distance of 400 miles, to Dallas, Austin, and Corpus

Christi.

Initial interviews were conducted in three cities

for the purpose of gaining insight on occupational and

educational problems and on issues pertinent to the Spanish-

speaking population in Texas. The interviews were scheduled

by letters, phone calls, and visits and were, in many cases,

based on referrals. Sources were continuously added as the

interviewing progressed, for contact with these sources

usually disclosed, among other things, the names of indi-

viduals and organizations concerned with problems of

Mexican-Americans. An interview with a leading authority

on the Spanish-speaking population, for example, resulted

in a chain of interviews. The interview with the recom-

mended source disclosed either another referral or, in

many cases, resulted in an introduction and a scheduled

interview with a subsequent source who in turn repeated

the process. The referral pattern served as a method for

determining additional persons to be interviewed during

the preliminary field research.
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The interviews with the different educational and

employment sources disclosed opinions on the types of

problems observed for employees in either the Spanish-

speaking or non-Spanish-Speaking population as well as

those held in common by both ethnic groups. A list of

questions was compiled to elicit and categorize certain

problems, comments, and suggestions. This interview-

schedule provided guidelines for the development of

instruments which were used to collect the data in the

final field research.

Several instruments were developed subsequent to

the personal interviews conducted in the preliminary

stages of the study. These included: (1) a covering

letter, (2) a questionnaire, and (3) a field instrument

comprised of different sections for ultimate use in the

field research conducted in a later stage of the study.

The initial questionnaire and its accompanying cover letter

were used before scheduling the final field research.

Letter of Request for

Participation

 

 

A letter requesting the participation of the

companies and their personnel and explaining the nature

and objectives of the research transmitted a brief question-

naire wherein the companies consented to participate in the

14
study. The questionnaire was sent to 165 companies in

 

14The questionnaire and transmittal letter are

included in Appendix A.
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all the cities except Beaumont, where the participation of

companies was requested and verified by means of phone

calls or visits. The contact list for the companies in the

six cities was compiled from various library sources such

as directories for each city and directories pertinent to

each industry.15 A total of 69 banks, 58 department stores,

and 38 utilities companies were contacted by means of

either the questionnaire or phone calls and visits for the

purpose of securing companies whose personnel met the

criteria set for their participation in the study.

Questionnaire for Screening

Participants

 

 

A mailed questionnaire was used on the final field

research for the purposes of selecting the companies and

employees for the sample and scheduling personal interviews

in order to collect data. The field research was then

initiated in Beaumont. Thereafter, the itinerary included

travel to Dallas, San Antonio, Corpus Christi, Brownsville,

 

15General and financial information on banks,

department stores, and utilities companies and their

personnel was obtained from: Poor's Register of Coppo-

rations, Directors and Executives (New York: Standard and

Poor's Corporation, 1969); and Moodyls Index of Corporations

 

 

 

and Industries (New York: Moody‘s Investor Service,

January-June, 1968). The state bank directories used were:

Pplks' Bank Directory, The Bankers Standard Guide to the

Eigancial WOrld (NashviIle, Tenn.: R. L. Polk & Co.,

Publishers, March 1960); Polk's World Bank Directory

(Detroit: R. L. Polk & Co., March 1969); andiTexas Banking

Red Books (Dallas: Bankers Digest, February, 1969).

Addresses and phone numbers were also obtained from South—

western Bell Telephone Directories for each city.
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and Houston. This travel schedule included distance of

approximately 1,200 miles by car and a week's stay in each

city.

A major activity throughout the scheduled travel

was a followup on each mailed questionnaire to verify the

participation of a company. Very few companies had

returned the questionnaire at the outset of the travel

schedule, so a followup phone call or visit was made

shortly after arrival in a city. Companies indicating a

willingness to participate, either by return letter or

telephone confirmation, were visited for the purpose of

scheduling a conference with a company executive. During

the conferences, the executives and other management

representatives were oriented on the nature and objectives

of the study. Moreover, informal group conferences were

held with the employer and, in some cases, with the em-

ployees as a method of screening and selecting the com—

pany personnel who could participate in the study.

Field Instruments
 

Once the selection of the companies and their

employees became final, the objectives for the field

research were changed from "screening" participants to

collecting data on the participants. Two major methods

were used with the selected participants in the collection

of data.. First, personal interviews were scheduled with

the participants to gain insights on language abilities and
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other factors related to their work situation in white—

collar occupations. Secondly, an interview schedule

developed as a field instrument was used to collect data

from each participant in the final field research.16

The field investigation focused on three categories

of data. First and foremost, information was sought

concerning perceptions of on—the-job language abilities of

Mexican-American employees. Secondly, information was

sought regarding how different types of employees viewed

these language factors in relation to their importance for

job placement, adjustment, and advancement. Thirdly,

concomitant information on socio-economic and cultural

background factors was sought relative to the employees

participating in the project.

The first part of the field instrument, "Language

Factors Rating Sheet, was related to the language factors

and was completed by those who participated in the study.

The same instrument, was used in conjunction with the

personal interviews as the basis for completing "Language

Factors Relative to Employment Phases." This instrument

was used to indicate the importance with which these

language factors were regarded by the participants for the

different phases of employment. The third part, “Data on

 

16The field instruments, "Language Factors Rating

Sheet" (Part 1), "Language Factors Relative to Employment

Phases" (Part 2), and "Data on Employees" (Part 3) are

included in Appendix B.



(
u

.t

{
I

1
1
4

)
)

on

.v.))

f((

 

1):...)

.Ircup

C

”11)::

.£119;

J....3.
a<+

wanA).

C$(A

-

.),1

7Cand.1

1)00‘43

w7CrOL...



95

Employees,‘ was a questionnaire designed to obtain specific

data on each employee. This instrument served as a format

for personal interviews with each participating employee

to obtain socio-economic, cultural, educational, and

occupational data.

Language Factors Rating Sheet

The "Language Factors" section of the field

instrument was a one-page rating form pertaining to ten

factors of language. On the basis of the preliminary field

work, these ten language factors were chosen to serve as

indicators of an employee's perceived proficiencies with

English as related to job performance. The ten factors

covered the broadest ranges of communication abilities,

including written and spoken communications as well as

composition and fluency. Each of the ten factors was

considered important for job performance although not all

ten factors would be equally vital to different occupational

settings.

The structure of the "Language Factors" instrument

gave participants three basic choice sections for ex-

pressions of their opinions and judgments. Each person

could score a "Yes," "No," or "Unknown" column relative to

each factor. "No" and "Unknown" were singular choices.

"Yes" was subdivided into four distinctions in order to

obtain finer discriminations upon the significance of the

Opinions regarding the individual language factors. The
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response section of the "Language Factors Rating Sheet" is

shown below:

=4; 

 

Yes No Unknown

 

Almost

Always Frequently Occasionally Rarely

 

      4;

Participants were instructed to place an X under the prOper

response column for each language factor.

Each language factor was listed with a reference

number, a caption head, and a positive statement which was

used to orient the participant's thinking toward the

response he would most nearly feel to be his exact opinion.

These language factors and their correSponding reSponse

guide statements are as follows:

. , . /’

l. Grammatical Structure of Oral Communication--
 

Employee uses correct grammatical structure in his

oral communications.

2. Appropriateness of Vocabulary--Employee utilizes a

varied vocabulary which is well chosen and

pertinent to his oral communication.
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3. Accent--Employee speaks without a noticeable accent.

(There is no accent which "sounds different from

English.")

4. Fluency in English--Employee gives evidence of
 

being fluent in the use of his English.

5. Clear Conveyance of Instruction--Employee expresses
 

himself well when giving instructions.

6. Clear Understanding_of Instruction—-Employee clearly
 

understands instructions.

7. Spellinge-Employee gives evidence of an ability to
 

spell.

8. Reading--Employee demonstrates an ability to

comprehend what he reads.

9. Grammatical Structure of Written Communications--

Employee uses correct grammatical structure in his

written communications.

10. Composing a Letter/Report--Employee has an ability

to compose a letter or report which is well

organized and coherent.

The positive statements were used to clarify for

the participants the precise meaning for each language

factor selected for purposes of this study. Using the

first language factor, "Grammatical Structure of Oral

Communication," as an example, the participant was not left

with this vague reference caption but was guided to make
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his response relative to the statement, "Employee uses

correct grammatical structure in his oral communications."

The participant then could reflect upon this possibility

and determine whether, in his opinion, the employee under

consideration used correct grammatical structure in his

oral communications almost always, frequently, occasionally,

rarely, or never. On the other hand, if the participant

felt incapable of making a judgment regarding the cor-

rectness of the employee's grammatical structure in

communications, his response would be in the "Unknown"

column.

Language Factors and

Employment Phases
 

In order to obtain the opinions of the participants

in the study on the importance of these different language

factors relative to employment and promotion, the Language

Factors Rating Sheet was modified for use in conjunction

with the personal interviews. As the second part of the

field instrument, the modified version was called "Language

Factors Relative to Employment Phases."

Procedures for this instrument involved having the

interviewer ask each participant to indicate which of the

ten language abilities he felt that a person should have in

order to receive the best consideration to be employed

initially for a particular job, i.e., the job which either

was held by the subject or the coworker. Following the

same procedure, the participant was next asked to indicate



99

the abilities a person should have in order for him to be

more successful in adjusting to the particular job and

in performing the duties of that job. Lastly, the

interviewer went through the same procedure to find out

which factors the participant felt a person should have in

order to get the best consideration for advancement, e.g.,

pay raises or promotion to a higher level position. Checks

were made according to the responses given in each case

and were placed under columns captioned Placement,

Adjustment, and Advancement which corresponded to each of

the ten language factors. For purposes of this question—

naire the factors were expressed in a positive direction.

Since the point of view of a well developed language

proficiency was used, these factors were termed as abili-

ties.

Data on Emplgyees

The third part of the field instrument, that which

was used for the principal portion of the personal inter-

views, was devised to obtain relevant data about each

employee's background. The questionnaire, containing

three main sections, obtained information relative to the

individual's employment background, his socio-economic-

cultural background, and his educational background. In

interviews with the Mexican-American employees, every

section included additional questions which would reveal in
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greater depth the particular language background and

heritage of that participant.

At best, the whole "Language Factors" instrument

could obtain only opinions, perceptions, and judgments. No

tests were administered to check the validity of Opinions.

Fact and Opinion may easily be diametrically Opposed, but

for purposes of this study, unsupported opinions in

themselves were considered to be of prime value. Work with

America's minority ethnic groups has demonstrated that self-

image and the general social image Of the person in

another's eyes can and does influence the behavior,

expectations, and achievements of the minority ethnic group

member. Actually, it has been found that self-image and

image in the eyes of others form significant influences in

anyone's life regardless Of his status in a pluralistic

society. Therefore, information of the type obtained herein

has its value in what it demonstrates about images as such,

whether or not there would be corroborations for the

Opinions obtained.

Much literature now exists to support the con-

tention that a person's success or failure depends not as

much on how well he performs his work as on how well he is

Perceived as performing his work. Consequently, this kind

0f insight about Mexican-American employees was believed to

be of paramount importance to this study. The acquisition

0f such insight guided these research efforts and the

design of the field instruments.
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Data Classification and

Analytical Techniques

 

 

Case Studies
 

The primary results of the field investigation are

recorded in the case study references given in Appendix C

as Case Studies 1-15. Each table represents a classifi—

cation and consolidation of the data gathered relative to

the several aspects of the study for a given firm. This

set of tables therefore formed the basis for analysis and

interpretation of the findings.

For purposes of this project, a case study was

defined to include one particular firm in a specific city

with the opinions of three of its employees on the two

separate aspects of the ten language factOrs and comparable

background factors on the matched pair of employees. Case

Studies 1-6 represent data obtained from employees of banks

in Texas. Case Studies 7-11 contain data from employees

in department stores within the state, and Case Studies

12-15 represent data from employees in utilities companies.

The case studies could, of course, be regrouped several

different ways in order to reclassify data for different

analytical purposes. For instance, if data were needed to

Compare Beaumont employees with those in Dallas, Case

Studies 1, 2, and 7 would be grouped in contrast to Case

Studies 5, 9, and 13 (Dallas).
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Each case study presentation contains the tabulated

and classified data concerning: (1) language performance

ratings given on the ten language factors, (2) emphasis

placed on each language factor relative to three different

phases of employment, and (3) identification of personal

background factors for the subject and coworkers described

by the particular case. Each case study reflects opinions

and perceptions given by nine separate rating devices plus

identifying background characteristics which were selected

from personal interview questionnaires pertaining to each

person in the matched pair. No background data as such was

collected for the management participants involved in the

study.

Background notes were written at the bottom of each

case study, with one column devoted to the subject and

another to the coworker. These data provided a quick

reference for the "matching" of the two employees in regard

to such things as age, tenure, position, education, and

sex. One side of the case study form shows the opinions

collected on the language performance abilities of the

subjects and coworkers. The other side shows the signifi—

cance of a language factor for obtaining employment,

adjusting to the job, and/or receiving promotion as

Perceived by the subject, coworker, and the manager.
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Language Performance Ratings
 

The data contained in the section of the case

study entitled "Language Performance" reflects the ratings

which were given to subjects and coworkers with regard to

their abilities to perform in the ten language factors.

Each participant completed two "Language Factors Rating

Sheets," making a total of six rating sheets per case to

be tabulated in the "Language Performance" part of the case

study. Each subject rated himself and his coworker. Each

coworker rated himself and the subject. The manager rated

the subject and the coworker. All of the ratings which

applied to the "Language Performance" part of each case

study were separated into two main columns labeled

"Subject" and "Coworker."

Employees' Ratings.--The "Subject" and "Coworker"
 

columns were each sub-divided into four separate columns.

Three of these indicate whose judgment is recorded relative

to the performance of the particular language factor for

each employee, and the fourth column indicates the total

or the combined Opinions for each factor. Sub-columns

headed "S," "C," and "M" show the ratings given by subjects,

the coworkers, and the managers respectively. Everything

recorded under the main column labeled "Subject" shows the

ratings which were given to the subject and everything

recorded under the "Coworker" main column shows the ratings

Whie-h were given to the coworker.
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Numerical Conversions.--On the rating sheets, the
 

participants checked columns beside each language factor

which indicated judgments about the employee's ability on

the factor under consideration. In order to make com-

parisons between these ratings, numerical conversions were

then made for the responses actually made by the par-

ticipants. These weightings were made as shown in Table 2.

TABLE 2.--Weightings Given to Verbal ReSponses for Language

Performance Ratings.

 

 

Response Choices Checked Numerical Conversions

by Participants (One Choice for Tabulations in

Checked per Language Factor) Case Study

Almost Always 4

Frequently 3

Occasionally 2

Rarely 1

No 0

Unknown 0*

 

*Removed from total language factors.

The numbers used in these ratings are relative

rather than absolute and indicate degrees of performance of

Particular language factors in the Opinions of the par-

ticipants in the study. They represent the verbal opinions

(Held regarding the employee's abilities with the language

factors and are used only to facilitate tabulation and

discussion. No control was used to weigh the opinions of
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the participants against results of more formal or

standardized testing relative to the language factors under

consideration.

Ratios.—-In order to make comparisons Of total

language factors ratings, those factors about which the

person's ability was not known, were eliminated. Ratios

were then derived for the factors for which positive

responses were given so that there was no penalty for a

rating of "Unknown." Zero, however, was added to the total

points to Obtain a numerator for the fraction when the

positive response indicated the individual did not ever

perform the particular function properly, i.e., for the

”no" response.

One of the language factors focused on accent,

asking if the person spoke English without a foreign accent.

This language factor applied only to the Mexican—Americans,

who were presumed to be mostly Spanish-speaking, i.e.,

bilingual, before the field investigation began. Since the

factor did not apply to the non-Mexican-American partici-

pants, there were nine, instead of ten, language factors

applicable to their ratings. By use of the ratio device,

adjusting both numerators and denominators, the ratings

Could be converted to numbers which could be compared for

the employees.

The ratio consisted Of the total points accumulated

0‘1 the language factors receiving positive responses in
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relation to the number of factors marked, including those

rated "No." In the instance of the Mexican-American par-

ticipants, the language rating which indicated the highest

regard for their language abilities would be 40:10, or

40/10, or 4.0. For the non-Mexican-American participants,

the highest possible rating regarding their general

abilities in the language factors would be 36:9, or 36/9,

or 4.0. In this way the final, or total, ratings were

comparable between the two groups, even though the number

of language factors being rated was not the same. Moreover,

if a participant were given evaluations in the "Almost

Always" category for only six language factors and no

ratings on the three or four remaining factors as a result

of the rater not feeling qualified to evaluate them, the

ratio on the accumulated 24 points would be 24:6, or 24/6,

or 4.0. A final total rating of less than 4.0 would indi-

cate that in at least one factor category the participant

did not receive the "Almost Always" check for ability to

perform that language function in the opinion of the rater.

Composite Ratings.--Subjects and coworkers each
 

received three ratings. They rated themselves and each

Other, and the manager gave each of them a rating. The

Self-ratings were to reveal the participant's self-image

of his performance of the language factors. Self-images

‘n3uld then be weighed against the opinions of the other

pe<>ple rating the participant to see if the opinions were
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relatively consistent. Because of the similarities in the

job functions for the subjects and the coworkers, their

ratings of each other were considered peer-images. These
 

ratings were sometimes thought of as lateral ratings

because of the workers being considered to be on the same

plane. Since managers are placed above their employees in

the line drawings on organizational charts, the manager

ratings of the subjects and the coworkers were thought of

either as vertical ratings or as manager ratings. A
 

composite rating for the participant, then, consisted of

adding his self—image to the peer image to the manager

rating.

The composite, or overall, rating consisted of

thirty possible checks for each subject and twenty—seven

for each coworker. If the subject viewed his own ability

in the "Almost Always" performance category for all the

language factors and this opinion was shared by both the

coworker and the manager, his total language performance

rating ratio would thus be 120:30, or 120/30, or 4.0. A

coworker receiving self— and other-ratings in the same

category would have a total language performance rating

ratio of 108:27, or 108/27 (with the accent factor elimi-

nated and with a total of nine factors in each of the three

ratings) and would still receive the comparable rating of

4.0.
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Percentages.--The numbers (conversions of verbal
 

responses) and the ratios used in the case studies for the

Language Performance section were further modified to the

more readily understandable percentage system for use in

the tables and graphs. Since a 100 per cent "Almost

Always" rating or as any percentage less than the maximum

possible could be easily interpreted, this approach allowed

a more meaningful differential system to be employed in the

comparison of the data.'

By way of illustration, some results from Case Study

1 might be used. The total final rating for the subject

in that case was 3.69, whereas the coworker's was 3.38.

In this case the subject was considered by the overall

rating to have a 0.31 points greater language performance

ability on the 4-point scale for the total language factors

than did the coworker in his performance of the total

language factors. This might be interpreted that the

subject was 0.31 points short of having received "Almost

Always" ratings for every factor and that the coworker was

0.62 points away from having received all "Almost Always"

ratings for every factor. In these last two instances,

Where the maximum points possible are 4.0, the differences

are determined relative to the distance of the actual

rating from the maximum. In the first instance, the lower

irating was subtracted from the higher rating to Obtain the

di fference .
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Changing the above numbers to percentages makes a

comparison of the two ratings easier to see at a glance.

The conversion to percentages could be done two different

ways, both of which were used for different arrangements

of the data. One way is to divide the total final rating

by four, the total possible score. After multiplying the

original decimal fraction answer by one hundred, this

derived percentage indicated the deviation of the par-

ticipant's rating from 100 per cent of "Almost Always"

check marks. The second method, yielding the same answer

and indicating the same thing, is figured from raw rather

than derived scores. In this method, the number of marked

factors is multiplied by four and the result is divided

into the total points received. To make the final con-

version to a percentage number, the decimal fraction is,

of course, multiplied by one hundred.

Using the first method described above, the

subject's score of 3.69 in Case Study 1 should be divided

by 4.0 to give 0.92, or 92 per cent when multiplied by one

hundred. Dividing the coworker's rating of 3.38 by 4.0 and

multiplying the answer by one hundred gives the coworker

84.5 per cent of the maximum score of "Almost Always"

Checks for each factor rated.

Using the second method described above, the first

'Step is to multiply the 26 factors given positive responses

ftxr the subject by four, giving an answer of 104. This

nunmber is then divided into the 96 total points received
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by the subject. Getting 96 out of a possible 104 points

gives the subject 92 per cent of the maximum score

obtainable by receiving "Almost Always" checks for every

factor marked. The coworker received a total of 71 points

out of a possible 84 since only 21 factors were given

responses other than "Unknown." The coworker received a

score of 84.5 per cent on all of the language factors

marked by the three raters.

Conversion to percentage scores makes a comparison

of the two ratings for each matched pair clearer and easier

to interpret in terms of meaningful differences. The

subject was only eight percentage points away from getting

"Almost Always" marks for his performance of the various

language factors, whereas the coworker in Case Study 1 was

between fourteen and fifteen percentage points away from

having received all "Almost Always" checks. The subject

was thus rated about 7 per cent more capable in his

performance of the language factors than was the coworker.

Ethnic Group Ratings.--Most of the data was not

analyzed for individual persons or'cases as in the fore-

going illustrations. Subjects were treated as a total

group, as were the coworkers. Self-images of all subjects

were contrasted with the self-images of all coworkers.

Lateral and vertical ratings were summarized for purposes

‘15 comparison. In these cases, larger numbers were

in‘Volved for total points and total possible points, but
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the methods of derivation of the percentages were the same

as for an individual case. Percentage differences are

thus presented for comparison with each other.

Ultimately each language factor was analyzed

relative to the different opinions held by each of the

three raters about both subjects and coworkers. Using the

percentage method, comparisons were made to show perceived

relative strengths and weaknesses of the two ethnic groups

in each Of the ten language factors. Approximately one

thousand individual ratings provided the basis for this

analysis. Because Of having two main groups (the subjects

and the coworkers), each having four rating dimensions

(three perceptions plus the total) and operating across ten

language factors (nine in the case of cOworkers) within

three separate types of firms in six distinct locations,

the variables and possible data rearrangements were of a

very large magnitude. With very few exceptions, however,

the results of the various analyses indicate but minor

variances in almost every possible arrangement of the data.

Egpguage Factors and

Egployment Phases

The classified and tabulated results from the

”Language Factors Relative to Employment Phases" instrument

used for part of the personal interviews are indicated on

each case study. In these interviews, each language

factor was named and discussed briefly in relation to the

fu1'71'12‘tion of the factor as defined in this study. Then,
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going straight down the list of factors, the participant

was asked to indicate whether or not he considered that

language function important relative to obtaining a

placement in a job such as his. Starting at the top Of
 

the list again, the procedure was repeated by asking about

each factor in relation to making a satisfactory adjustment
 

to the job situation. The procedure was then repeated

relative to promotion.
 

The managers were also asked their opinions about

the importance of the language factors in relation to

placement, adjustment, and promotion for the job situations

of the subject and coworker, not their own positions. The

same phase by phase approach was used in the interviews

with the managers as was used with the subjects and co—

workers.

Tabulations.--The results Of this part of the study
 

are shown on the case studies under the major caption,

"Employment Phases." Four main columns were devoted to the

tabulations of opinions on the importance of each language

factor for the three different phases of employment. The

first column was devoted to the opinions of the subject,

the second to the coworker's opinions, and the third to

those of the manager. The fourth main column was used to

Show the total affirmative responses for each language

factor under its proper phase emphasis.
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Each main column was sub-divided into separate

columns for each phase of employment under investigation.

Columns headed "A," "B," and "C" were used to refer to the

Placement, Adjustment, and Promotion Phases respectively.

The number "1" was chosen to indicate an affirmative

response by the participant, and a blank for a negative

response for that employment phase.

At the bottom of each sub-column, the number of

language factors considered important to that phase of

employment was entered over the total number of factors

considered important for one or another employment phase

by that participant. In Case Study 1, for example, the

tabulations show that the subject considered all ten factors

important for one or another phase of employment. Seven

factors were considered important for initial placement,

one for adjustment, and two for promotion. There was no

one factor which was considered important for more than one

employment phase. The coworker in this case study, on

the other hand, considered three factors to be important

for all three employment phases. Two other language

factors, however, were not considered important for any

employment phase. Out of the ten language factors, the

coworker thought only eight were pertinent to different

employment phases. Thus the factor numbers under the

"Coworker" column sub-divisions are eights, with all eight

Showing up under placement importance, three of them under

adj ustment, and seven under promotion. The manager in the
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same case considered nine language factors important to any

one phase, but he, like the subject, did not consider any

one factor to be important to more than one employment

phase.

The fourth column, headed "Total," summarizes the

opinions in the whole case relative to each language

factor for each employment phase. In the combined opinions

of the three participants in Case Study 1, only four of the

language factors were considered to have importance for job

adjustment, with no two people in the case picking the same

factors. The manager actually did not consider any of the

factors to have importance for adjustment.

The classified and tabulated material in the

"Employment Phases" part of the case studies furnished the

data from which the results of this project were interpreted

through rearrangement and manipulation of the data. A

major portion of the analysis consisted of using a factor

by factor approach and then separating the marks of emphasis

according to the categories of participants. The responses

to this part of the interview were considered to be

dichotomous and unidimensional, since a language factor

was rated as either important or unimportant for a par-

‘ticular employment phase. The analysis Of the results was

tkuarefore based on a frequency count in order to highlight

differences of opinion between subjects, coworkers, and

managers. The second approach used with the data was to

sepa rate the employment phases in such a way as to
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determine in which phases of employment the individual

language factors were considered to be the most crucial by

the different participants.

Marking charts were set up for each employment

phase. Tabulations were made of the number of participants

in each category who considered each language factor

important to that employment phase. These tabulations were

further divided to indicate the type of firm in which the

particular participant was employed. However, these

results are not pursued, since no workable correlation was

noted between firm classification and job classification.

Since some of the people in the utilities firms had

occupations similar to those in the finance industry and

even in the department stores, no attempts were made later

to analyze the results on the basis of the three separate

industrial classifications. Instead, it was considered

more appropriate to group the whole sample on its original

basis Of white-collar employment phases rather than to make

contrasts between the Opinions of those in different

industrial settings.

Percentages.--In addition to numerical tabulations,
 

.Percentages were figured for the various language factors

Vtith respect to each employment phase in order to get

ididications of the areas for which the participants

Perceived the possession of the language abilities to be

moSt critical.
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For this procedure, 450 was used as the denominator

and the number of actual marks given for a particular

phase for the numerator to determine what percentage of

total possible was given for the phase. The number 450 was

used because under each employment phase, 450 affirmative

responses could have been made. That is, 4 each of the 45

participants had agreed that each of the 10 language

factors had been important to some particular employment

phase, that phase would have received the 450 affirmative

marks.

Further, in order to distinguish between the

opinions of the three types of participants, percentages

were calculated for each type on the basis Of the total

marks actually given for each employment phase. Using the

Placement Phase as an example, over the entire fifteen

cases certain language factors were given 254 marks for

perceived importance for placement. Subjects gave 107 of

these, coworkers gave 83, and managers gave the remaining

64. From these figures, percentages were figured to show

the proportion of the total emphasis given by each type of

participant. These calculations were made for each

employment phase in order to find clues of value to business

Efiiucators of future Mexican-American white-collar workers.

Each language factor was also examined for the

Percentage of potential emphasis which it received relative

to each employment phase. If every participant considered

one particular factor important for a particular employment
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phase, that language factor would have received 45 marks.

This number was divided into the actual number of marks

given to determine the amount of overall emphasis given the

factor for that employment phase. Arrays were constructed

to indicate the rank order of each language factor for the

particular employment phase. Rank was determined on the

basis of percentages of total possible marks given to each

factor in each phase, beginning with the highest per-

centage. Through this device, the combined opinions of

all the white-collar workers in the study could be seen in

regard to the career phase for which they thought any

particular language factor was the most vital.

The Flow Arraypof Language Factors.--Another array

was developed which ranked the ten language factors from

highest to lowest emphasis on the basis of their average

scores. Since successful employment includes the three

phases of placement, adjustment, and promotion, there is

interest in each of the language factors as "flow“ abilities

as well as "static" abilities. For instance, although the

greatest single score of total marks fell upon the language

factor of understanding in relation to promotion, the
  

highest average incidence of marks across all three

eEmployment phases occurred for reading. So in a flow

ccnlceptual framework, i.e., where ability in a language

factor was thought to be necessary across all phases of a

white-collar career, the emphasis given each language
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factor may vary from the emphasis given for each factor

relative to a particular employment phase.

The "flow" array, ranking the ten language factors

from highest to lowest incidence Of affirmative responses,

was derived by taking an average of the percentages each

factor received for each of the three employment phases.

The same results would occur by totaling the number of

affirmative responses which were given to each factor for

each phase and dividing by 135, the maximum affirmative

responses possible. This method was used as a check

against the first method and both sets of data are included

for reference purposes.

Comparative Background Factors

Notes on the bottom of each case study indicate

simplified references to the backgrounds of the subjects

and coworkers. Full employment, socio-economic, and edu-

cational background data are presented in separate tables

located in Chapter IV, Part A.

The background data were collected as the main

part of the personal interviews and serve the principal

purpose of furnishing profiles of the people who partici-

‘pated in the study. From the data, the average age of the

subjects and coworkers could be determined, and its

I‘llationship to any other differences between the two

ethnic groups represented in this study could be assessed.

7T1€3 data also yielded figures for the average number Of
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years of school attended by members Of each of the two

groups, their years of experience on the job held at the

time of the study and on prior jobs, and to a limited

extent some information regarding their salary positions.

The questionnaire also sought data about the

parents of the two ethnic groups in order to get some

suggestions as tO the comparability of the environments of

the subjects and coworkers. Place of birth and occupational

and educational information were the principal data obtained

about the parents for both groups. In order to look at

mobility patterns, place of birth for the subjects and the

coworkers and some indication of residence changes were

also obtained.

Dual Language Background Factors.--The subjects
 

gave additional in-depth information regarding language

patterns among family members. The questions related to

what language was mainly used with spouses, children,

parents, grandparents, and siblings. Information was

sought not only about the subject's use of Spanish and

English but also about the use of the two languages by

other family members.

Tabulations.--The background data were generally
 

tabulated for each individual case. Efforts were made to

keep case study references constant for cross and com-

Parative reference purposes. The utilization Of the data

ft’l? this study primarily involved tabulations from the
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field instrument to proper positions in table columns so

that comparisons and other analyses could be made. Some

estimates were made, particularly with respect to age

range. For purposes of developing a better profile of the

people in the study, midpoints were chosen from each range

in order to arrive at approximate average ages for the two

groups.



CHAPTER IV

THE FINDINGS, PART A: COMPARATIVE

PROFILES OF THE EMPLOYEES

The results of this study are divided into three

main sections. Part A provides a comparative profile of

background socioeconomic, educational, and employment

factors of the employees and a profile of the language

background Of the subjects.

Socioeconomic Backgrounds
 

Socioeconomic background is an important dimension

for understanding the situation of an individual or group.

Characteristics and factors applicable to the parents as

well as to the employees themselves provide insight into

the socioeconomic backgrounds of the workers in this study.

Parents' Backgrounds

Parents of both ethnic groups shared some factors

in common with regard to their educational and occupational

backgrounds. The factor of nativity or geographical

origin, however, showed a distinct difference between the

parents Of the employees in the two groups.

121
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Nativipy.--The parents of the workers in the two
 

ethnic groups differed in terms of their geographical

origins, as shown in Table 3. All of the coworkers'

parents were natives of this country; approximately half

of them were born in Texas and the remaining half were

natives of other states. Approximately half of the

subjects' parents, however, were born in Mexico.

Differences were noted with regard to the number

of employees in each ethnic group whose parents were

natives of Texas. In both ethnic groups, there were fewer

employees whose parents were natives of Texas than there

were employees whose parents were not natives of Texas.

There was a difference between the two ethnic groups,

however, with regard to only one or both parents having

migrated to Texas. For the coworkers there were more cases

where both parents migrated to Texas, and for the subjects

there were more cases where only one parent was born in

another country. Parents of all but five Of the fifteen

subjects were born in another country. However, it is

interesting to note that one, a mother born in Arizona,

was reared in Mexico. Regardless of whether this mother

is considered a native of this country or a native Of

Mexico, though, it still may be seen that more mothers were

natives of this country and that more fathers were natives

of Mexico. A similar pattern (i.e., fewer mothers and more

fathers migrated to Texas) can be noted for the coworkers'
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TABLE 3.--Places of Birth of Workers and Their Parents.

  

 

Subjects Coworkers

Case Other Other

Study Texas State Mexico Other # Texas State

1 M* F P*

2 P* P*

3 P* P*

4 F* M * P

5 P* P*

6 F* M F* M

7 M* F P*

8 * P M* M

9 M* F M* M

10 P* P*

11 P* * P

12 M* F P*

13 F* M M* F

14 * P ' P*

15 P* _ P*

Totals

Parents 15 l 12 2 l6 14

Workers l3 1 l 12 3

 

* = Study Participants; M = Mother; F = Father;

P = Both Parents

#Cuba
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parents. The migration of this group, however, was from

other states rather than another country.

Some differences can also be noted between the

nativity of the parents in relation to the subjects'

employment in an industry and proximity to the border.

The number of parents born in another country was pro-

portionately higher in the Retail Trade industry than in

either Finance or Utilities. In contrast, more native—

born parents were found in Finance than in the other two

industries.

Within each industry, however, variances were noted

between the nativity of the subjects' parents, particularly

with regard to the factor of location. In Retail Trade,

for example, having foreign-born parents characterized

subjects living close to rather than away from the border.

Living close to the border did not imply, however, a

heavier concentration of foreign—born parents in all cases.

In the case of Finance, for example, the larger number of

native-born parents characterized subjects living close to

rather than away from the border. Moreover, subjects

employed in utilities companies away from the border also

tended to come from homes wherein one or both parents

migrated from Mexico.

Of the 14 parents who were born in a foreign

country, twice as many (9) lived away from the border

rather than close to the border (5), whereas 9 of the 16

Who were native-born lived away from the border, with the
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remaining 7 living close to the border. There was a

tendency in the factor of location and proximity to the

border, then, for the subjects' parents to immigrate to

points farthest from the Mexican border.

Occupational Levels.--As shown in Table 4, the
 

occupational levels in which the employees' fathers were

employed reveal some differences between the two ethnic

groups. All of the coworkers' fathers were located in

middle occupational levels, while the subjects' fathers

showed a wide range in their occupational levels. There

was an equal number of fathers from each ethnic group in

the craftsmen level, but, twice as many Of the coworkers'

parents were in the three levels at the middle of the

occupational ladder (Office and clerical, craftsmen, and

operatives). The occupations Of the subjects' fathers

ranged from the top two levels (professional-technical and

managers) to a middle level (craftsmen) and to a lower

level (laborers). Most of the subjects' fathers were in

the latter two levels.

There was a major difference between the male

employees in the two ethnic groups for their fathers'

occupations. Without exception, the male coworkers'

fathers were in two mid-levels (craftsmen and office-

clerical). All but one of the five male subjects, however,

indicated that their fathers worked in a low occupational

level (labor). Incidentally, all but one of these fathers
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were born in a foreign country. The only deviation within

the Mexican-American ethnic group was by the fathers of

the two youngest male subjects. Otherwise, the male

subjects' fathers were in labor occupations and were born

in Mexico.

In both ethnic groups, there was reticence in

discussing parents' occupations. Both the subjects and

the coworkers were observed to share feelings of sensi-

tivity which, understandably, brought about a reluctance

to provide details of the occupations of their parents,

especially the father's line of work. Employees tended in

some cases to classify their father's occupation as

"Retired" and demonstrated no attempt to indicate the type

of work they had performed prior to retirement. In three

cases where the fathers' occupations were described as

"Railroad," the employees appeared to prefer not to refer

to the occupation as one of the labor level. Only one of

the fifteen subjects unhesitatingly classified his father's

position as "laborer." This subject, a departmental head

in a utilities company in the Valley, added that his father

was an "agricultural laborer."

The employees in both ethnic groups came from homes

where mothers were not employed outside of their homes.

Employment was noted for only five of the thirty mothers,

and office and clerical levels apply only to coworkers'

mothers. Two subjects' mothers were in service occupations

at the time of this study which differed from the type of
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work they did while the subjects were growing up. The

mother of a subject from a Houston bank was a half-time

practical nurse, but her occupation while the subject was

growing up was that of housewife. The other subject's

mother was working as a seamstress for Neiman Marcus in

Dallas but was formerly a personnel manager in her native

country of Cuba. Sewing is a characteristic skill of most

Cuban women; and, although the mother was ". . . not one

of the best seamstresses compared to most Cuban women," as

humorously pointed out by the subject, "she worked as a

seamstress for the primary purpose of having something to

do." Also, the sewing job did not require much use of the

English language.

Education.--Almost half of the sixty parents
 

completed from five to eight years of school, although, as

shown in Table 4, some differences existed between the

parents of the two ethnic groups at four educational

levels. An educational background of less than eight

years, for example, was indicated for over half of the

subjects' parents. More subjects' parents, especially the

fathers, completed fewer years of school, sometimes having

stopped their education at the fourth grade or elementary

level. More subjects' parents than coworkers' parents had

only a junior high school education, while the parents of

the coworkers tended to go beyond this level and to enter

and complete high school. For example, one-third
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of the coworkers' parents (10 of 30) entered the ninth

grade. In the case of the mothers, the difference became

even greater, with only one subject's mother in contrast

to six coworkers' mothers going beyond the ninth grade.

Yet, regardless Of ethnic group, most parents who entered

high school succeeded in receiving their high school

diplomas. High dropout rates around the fourth or seventh

grade levels was a characteristic of the subjects' parents,

but there was a holding power for parents who entered high

school, regardless of ethnic group.

Most of the parents with high school diplomas

continued their training on a post-high school level.

Special training was largely comprised of adult classes and

technical programs. Three parents of employees in banks

located away from the border (Dallas and Beaumont) were

college graduates.

The years of school completed by the parents is

significant in relation to their nativity. All but four

of the fourteen subjects' parents who were born in a foreign

country completed school at various levels below the

eighth grade. For example, parents born in Mexico consti-

tute half of the parents whose education terminated at the

:fourth grade level. Most of the remaining parents

l3erminated their schooling between five and eight years,

but it is interesting to note that four Of the five

Subjects' parents who entered high school were born in a
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foreign country. One of three born in Mexico, the father

of a subject in a department store in San Antonio was

reared and graduated from high school in this country.

The only other high school graduate who is a native of

this country is the father of a secretary with a utility

company in Dallas.

Employees' Backgrounds
 

As shown in Table 3, the nativity of the employees

indicates more similarities than major differences between

the groups. The same is true for residence and age, as

shown in Table 5.

Nativity.--Of the thirty employees, twenty-five

were born in Texas, three coworkers were born in other

states, and two subjects were born in foreign countries

(Cuba and Mexico). The coworkers in the study represented

a second generation of native-born Americans. The subjects

in the study represented a generation which, unlike that of

their parents, was the first native—born generation of

Mexican-Americans.

Residence.--As shown in Table 5, residence for most
 

employees in both ethnic groups ranged from a period Of

over ten years to a lifetime in the cities in which they

lived at the time of this study. A difference between the

ethnic groups, however, was that more subjects than

coworkers resided in the same place all their lives.
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Most coworkers had lived in the same place for over ten

years.

Age.--The subjects were a relatively younger group

than their coworkers, as shown in Table 5. The average

age of the subjects was 34, as compared to 39 for the

coworkers. No subject or coworker was younger than 22

years Of age. Only one industry, Retail Trade, had

employees as old as 50 years of age.

Educational Backgrounds

The years of school completed, occupational

training, and influences on choice of work were character-

istics in the educational backgrounds of the employees which

provided important insights. These factors are shown in

Table 5.

Years of School Completed
 

The educational backgrounds of the employees in

both groups indicated that they had completed an average

of thirteen years of school as shown in Table 5. The

majority of the employees in both ethnic groups were high

school graduates. In several respects, however, their

educational backgrounds revealed some small differences.

For example, there were slightly fewer subjects than there

were coworkers who were high school graduates; and there were

slightly fewer coworkers than subjects who were drOpouts.

The four school dropouts were in department stores which
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were located in the cities away from the border. Two

subjects (employees in retail trade in Dallas and Houston)

dropped out of high school in the eleventh or twelfth grade.

The others, a subject and a coworker (employees in retail

trade in Beaumont) dropped out by the eighth and ninth

grades respectively. Unlike what might be expected, then,

the few dropouts in the study were lifelong residents of

areas wherein the average number of years completed by the

subjects were high.

Training beyond high school was principally done

on a special training program level, i.e., business or

technical school rather than the college level. If con-

sideration is given to the number of employees who took

special courses, the subjects had more special training

than did the coworkers. For example, 11 subjects reported

16 instances where they took courses in different types Of

training programs, whereas 8 coworkers reported 9 instances

of having taken special courses. Multiple courses were

sometimes taken, as in the case of one female subject in a

Corpus Christi bank who completed four types of training

programs.

The type of training program offered by a business

school appears to be the favorite type for purposes of

specialized training. Business schools were attended by

eight employees, six of whom were subjects and two of whom

were coworkers. The subjects also participated in more

adult evening classes than did their coworkers.
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Other characteristics are descriptive of the

special training for both ethnic groups. First, the

subjects and the coworkers with special training were all

high school graduates. In one case, however, the subject

had been a dropout and had received special training in a

company-sponsored training program. A second character-

istic is that residence was not a relevant factor in the

special training of the subjects as it was for coworkers

living close to the border. Finally, Retail Trade had

the smallest number of subjects with special training,

while the number of coworkers with special training was

comparable for each of the three industries.

The majority of both the subjects and the coworkers

were, at the time Of this study, in the type of work for

which they were trained. There were, however, a few

exceptions for both ethnic groups within each industry.

For example, in a Dallas bank, one female subject who

earned a masters degree in a professional area of teaching

was unable to teach because of certification requirements

in this country; consequently, she attended business

school where she received special training which enabled

her to do bilingual secretarial work. Similarly, one

female worker whose interest was in professional training

in education was employed in an office position with a

Corpus Christi banking firm.
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Occupational Training

The relationship between training and the positions

held indicates that most Of the employees may not have been

well served by high schools, thereby depicting a pattern

which is often discussed in the literature. For example,

only two employees (one from each ethnic group) were

trained for office work on the high school level and were

utilizing this training in their positions with a Beaumont

bank and a Dallas utility company. Also, most employees

in Retail Trade entered positions without training in

distributive or office education on the high school level.

Only two indicated having received previous training in

salesmanship, but most who were in sales or office work

had received on-the-job training in their department

stores. Those with business school training utilized their

training in positions on the managerial level of department

stores.

Technical training, on the other hand, was

utilized by employees in two industries, Finance and

Utilities. Systems programmers, for example, utilized

training received in data processing programs Offered

either in an evening school or in the armed services.

Employees who were managerial representatives in utilities

companies utilized their college or technical school

training in hydrochemistry and in engineering (electrical,

natural gas, and corrosive). Many positions, e.g.,

engineering, require college training, of course, but the
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majority of the positions in this study could have

utilized and benefited from the instructiOn provided

by office and distributive education programs on the high

school level. While most of the employees were provided

with the type of training needed for their white-collar

positions on the post high school level, very few of them

were provided with this type of training on the high

school level.

Influences on Choice of Work
 

More responses were provided by subjects than by

the coworkers concerning the major influences in their

choice of work. "Interest in work" and "training and

education" were basic influences for both ethnic groups

and comprised the majority of their responses. Influences

classified as "other" indicated varying degrees of emphasis

on the part of individual employees. One subject in a

Houston utility company, for example, placed heavy emphasis

on intrinsic desire and "drive," as he described it. One

coworker described the influence of "exchanging with

others"; he attributed his choice of work to the assistance

given him by people who were experienced in his field of

engineering. In both ethnic groups, multiple responses

were provided by more female employees than by male

employees.
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Socioeconomic Influences.--A major difference
 

between the two ethnic groups was revealed by their emphasis

on certain socioeconomic factors. For example, when the

factors of "financial aspects" and "security and stability"

were taken into consideration, it was found that more

subjects placed emphasis on these two factors than did

the coworkers. The tendency for the Mexican-Americans in

this study to indicate concern over the economic security

offered by their positions depicts a characteristic of

the Spanish-speaking population indicated in the literature

on disadvantaged youth.

Parental Influences.--The role of parents and their
 

influence on the employees' choices of work revealed a

marked difference in the emphasis given by the two ethnic

groups. More subjects (9) than coworkers (1) attributed

their choice of work to their parents. Parental influence

received more emphasis by the subjects residing away from

the border than by those residing close to the border. In

only one case was parental influence described relative

to the socioeconomic status of the parents. In this case,

a female subject in a Corpus Christi bank indicated that

her major reasons for needing to work and for being

concerned about a job with financial security were due to

her responsibility for her parents. This particular case

illustrates the tradition-bound responsibility experienced

by members in Mexican-American homes which is described
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in the literature on the Spanish-Speaking population.

At the same time, it points out the departure from the

tradition of this responsibility for contributing to the

financial support of parents by most of the Mexican-

Americans in this sample.

Employment Backgrounds

The employment backgrounds of the employees are

comprised of factors depicting job functions, employment

experience, salary, job tenure, and advancement and pro—

motion. The characteristics of the subjects in this study

relative to these factors are shown in Table 5.

Job Functions
 

The employees performed office and clerical

functions which, in some cases, showed an overlap in

occupational levels. The types of functions performed by

an employee on a managerial level, for instance, overlapped

with those performed on professional and technical levels.

Four employees1 were either department store managers or

heads of departments, positions which required technical

 

1In the initial stages of the study, five employees

were selected to represent a managerial level. However,

in one case the coworkers were reluctant to participate in

an ethnic group study unless management pressured them to

do so. One employee declined with the statement, "only if

you (management) force me to." The data derived from

interviews which had been held with the fifth managerial

representative and other company personnel in this par-

ticular area were removed from the study.
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knowledge. The professional level also encompassed

managerial functions for two college graduates who were

heads of their engineering departments. Another college

graduate, one of three in the study, was in an "office"

level which was representative of her position as bilingual

secretary.2

The combination of office and clerical levels was

represented in each industry. Office and clerical

positions were found primarily in banks and represented

the only level for the six employees in one city, Dallas.

Included in the office and clerical levels were secretaries

and stenographers (4), accounting clerks (4), and

secretarial-bookkeeping clerks (10). Most of the employees

in this study were in office and clerical levels, with

functions of a clerical-bookkeeping nature rather than of

a secretarial level.

Employment Experience

As shown in Table 5, the coworkers had a few more

years of employment experience than did the subjects. There

was an aspect of longevity in the employment of both ethnic

groups. Employment averages indicated that the subjects

 

2Four bilingual secretaries were initially selected,

but only two were kept in the study. One of the bilingual

secretaries, as a result of a serious illness, was unable

to return to work after the interviewing had been completed

with the other company personnel. Therefore, the data

derived from interviewing the third bilingual secretary and

several executives in the company were removed from the

study.
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had been with their companies approximately one year longer

than the coworkers. Nevertheless, the employees in this

study represented a sample of white-collar positions

which had occupational stability as a major characteristic

regardless of ethnic identity.

Salary

Salary ranges were comparable for all the sampled

white-collar employees, with approximately half of the

employees indicating salary ranges of over $5,000. The

coworkers, as an older and more experienced group, received

an annual average differential of $650 more than did the

subjects; on a monthly basis, the coworkers averaged about

$55 more than did the subjects. The highest salaries were

earned by two subjects and three coworkers whose technical

or professional positions with banks and utility companies

required post-high school training on either technical or

college levels. The highest salaries were over $10,000

and were earned by two of the three college graduates in

the study. The third college graduate, a bilingual

secretary, received one of the highest salaries paid a

female employee. Her type of position was the only one in

the study which compensated for her bilingualism as a

requirement for the job.

Studies indicate that the Spanish-speaking abilities

of Mexican-Americans are utilized without any monetary

compensation for their bilingualism. Also, studies
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indicate that many Mexican-American students, unable to go

to college, graduate from high school with plans for direct

entry into the job market. The bilingual secretary's

position has not been adequately promoted as a means of

incentive for students to develop a dual language character-

istic under the auSpices of a high school program and to

utilize their bilingualism in an occupation which would

compensate their language abilities. One of the bilingual

secretaries included in the study, for example, described

her apprehension over meeting a high, competitive market for

bilingual secretarial positions in Texas, a state which she

knew had a high Spanish-Speaking population. Having been

a bilingual secretary in New York, she relocated in Dallas

where she found, to her amazement, that there was little

competition from Mexican-Americans in this job market.

The two ethnic groups were comparable regarding

the number of persons supported by their salaries. The

majority of the employees had less than four dependents.

No dependents were listed by 40 per cent of the employees,

all of whom were females. No female employee had more

than two dependents, and only one, a subject in a bank

close to the border, was a major contributor to her

parents' income. Only one employee indicated a large

family; this one was comprised of eight children, or a

total of nine dependents.



142

JobTenure, Advancement,

and PromotiOn

 

Analysis of job tenure and years spent in the

occupational position held at the time of the study

indicated a factor of mobility in the occupational

positions of eleven of the thirty employees. The mobility

factor applied to most employees in Utilities and to one-

third of the employees, all females, in Finance.

All subjects, but only two coworkers, showed

changes in their occupational positions with utility

companies. One coworker's initial position was that of

meter reader for a period of fifteen years. His advancement

to an office-clerical level had been comparatively recent.

Another advancement from a field crew job was noted for a

subject who was on a managerial level as head of a

department.

The only females in Utilities indicated having had

Opportunities for additional promotions which they had been

reluctant to accept. Advancement from the positions they

were holding would have resulted in transfers to other

departments, whereas when their preferences were to

continue working for the same administrators.

No mobility or change in occupational positions was

indicated for the majority of employees in Retail Trade.

Only one female subject residing close to the border

indicated mobility from an initial position of sales clerk

to a managerial level position. She was one of the two
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subjects in the study whose occupational mobility applied

to both position and level. Yet, she was the employee

whose language rating by the coworker was lowest. This

suggests that a background of Spanish, perceived by the

subject to be her strongest ability, was an asset in

promotional mobility. In this particular case, the employee

compensated for her weak English background with a strong

Spanish background, which in a neighborhood store evidently

took precedence over English.

All employees were considered promotable from their

present "adjustment" phase Of employment, and most regarded

their chances for advancement as "good" or "very good."

Two major factors which influenced views on advancement

were salary increments and the company's organizational

structure. In most cases, favorable views on advancement

were based on salary increments rather than upward

mobility from the position held at that time. The company's

organizational structure was a major factor given by those

who viewed advancement possibilities as "poor" or "not very

good."

Upward mobility was, of course, contingent upon the

opportunities afforded by the company and the individual

employee's interest as well as his age. Some companies

offered limited opportunities in their organizational

structure unless the employee had an interest or an

incentive to move up the occupational ladder into an

entirely different line of work. Some employees declared
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a strong interest in advancement relative to both salary

and organizational structure and clarified their oppor-

tunities for advancement with such statements as "Not at

present, but eventually, or described a position as a

". . . stepping stone to supervisory position."

A negro female coworker who had undergone a recent

change in positions differed from her colleagues when she

described her views on the advancement opportunities

offered by her banking firm in Houston. She affirmed

promotion possibilities for the bank's employees and placed

emphasis on individual initiative and determination by

stating, "If you work, if you work."

On the other hand, some workers disclosed strong

reactions to a promotion that would move them into a

different line of work. Upward mobility in a bank, for

example, would mean a secretarial position for a bookkeeping

clerk who clearly indicated that "secretarial work (was)

not of interest. . . ." In other cases, a promotion would

have meant moving into an administrative position which the

employee either regarded as a remote possibility or which

he viewed with disinterest. The remoteness of an adminis-

trative position usually resulted from the employee's

feeling of inadequacy or the recognition that his quali—

fications or age were deterring factors.
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Language Backgrounds

Language Readiness

The language of the subjects and their parents

before entering school was predominately one, as shown in

Tables 6 and 7; they all spoke Spanish. The few subjects

who could read Spanish prior to starting school came from

homes where one or both parents were born in a foreign

country. The ability of these subjects to read Spanish was

a result of their having been "taught it by Mother," as

a subject in a Dallas department store indicated, or as a

result of having been "tutored by a relative who was a

teacher," as explained by a subject in a department store

in San Antonio. In another case, the subject clarified

that his reading ability consisted of "simple words like

Language abilities in English, on the other hand,

showed a marked contrast for most of the subjects and their

parents. As shown in Tables 6 and 7, very few of the

fifteen subjects and their thirty parents had English

skills before entering school. It was a rare case for a

parent from a generation older than the subjects in this

study to have a speaking ability in English prior to

entering school.3 There was one such case in the study

 

3In one case excluded from the study, the mother

of a subject in a Beaumont utility company had only an

English-Speaking ability with no language ability in

Spanish as a result of having been reared in Louisiana.
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TABLE 7.--Subjects' Language Patterns.

 

  
 

 

 

Language

Pre-School Usage

Language Usage Adult Usage With

English Spanish Spanish a 0,

Usage Usage Usage w ow

m :4 a $4 H

92:22Read Speak Read Speak Read Speak o "4 .Q 4J p

(LS-How

m L) to z a.

1 x E - E E E

2 x x x B B B B

3 x x x E B B B

4 x x x - - S S

5 x x x x - B S S

6 X x x E B B S

7 x x x E E - E

8 x x x B E - S

9 x x x x x E E - B

10 x x x x B B B B

11 x x x x — - S S

12 x x x x B B S S

13 x x x x - - B B

14 x x x x B B B S

15 x x x x x B E B S

 

Note: B = English and Spanish; 8 = Spanish;

E = English; - = Not Applicable.
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where the father spoke English prior to starting school.

This English-speaking ability had been the result Of his

having been reared by a German-speaking family in San

Antonio. Accordingly, the father acquired a speaking

ability in German instead Of Spanish before he entered

school.

One generation later, as shown in Table 7, a

gain in English-speaking abilities was revealed by five

subjects who entered school with some ability to speak

the English language. All but one of the five subjects

resided in cities away from the border. It is also

interesting to note that three of these subjects, employed

in Beaumont, Dallas, and Houston department stores, were

the three subjects who drOpped out of school. Two of them

lacked a year or a semester for completing high school,

and the other left school in the eighth grade. The other

two subjects who entered school with an English-speaking

ability were employed in utility companies in Dallas and

San Antonio.

Some of these subjects clarified their description

of English-reading abilities at the time of school entry.

Two of them explained that they either had learned "simple

words taught by Mother" (subject in a Houston department

store) or "probably had a reading ability" (subject in a

Dallas utility company). Only one of the five subjects
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with English-speaking abilities indicated that she

definitely could not read English (subject in a Dallas

department store).4

It may warrant re-emphasis, nevertheless, that

one-third of the subjects in this study had varying English-

speaking abilities before entering school and thereby

differed from their parents in the acquisition of this

ability. These preschool abilities may suggest influences

on their current language performance. With regard to the

factor of location, most of these subjects were reared in

cities where the Spanish-speaking population was relatively

smaller, so their residence may have been a factor

influencing their language readiness. Yet, unlike what

might be expected, their language readiness may not have

influenced their staying in school, for there was a

tendency, at least for the subjects in this study, to drOp

out of school despite language abilities. Analysis with

respect to the parents' nativity showed that three Of these

subjects came from homes where the fathers were natives of

Mexico. Lastly, it was found that the majority of the

subjects with an English ability prior to entering school

were in retail trade or utilities industries.

4She was the only one whose third language ability

differed from the other four subjects who, prior to enter-

ing school, had three of four abilities in the two langu-

ages.
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Parents' Language Training

and Usage

 

 

As shown in Table 6, there is a striking comparison

between the number of parents who, upon entering school,

had training in one language but not in the other. The

subjects' parents with Spanish training (9) were fewer in

number than those with English training (21). The amount

of training in either English or Spanish, or in both

languages, did not indicate major differences for the

parents relative to the nativity. For example, of the

twenty-one subjects' parents who had English training,

eleven were born in this country and five were born in

Mexico. The remaining five received formal training in

both languages. Very few of the subjects' parents had

training in Spanish only (4), or no training in either

language (5).

Influence of Language Training.--Formal training

in English neither promotes an ability to speak and read

it nor, for that matter, does it promote the usage of that

language. This was true, at least, in the case of the

subjects' parents. The relationship between their training

and their abilities revealed that the proportionately few

parents without formal training in English still had an

ability to read or speak it, and the greater number of

snarents without Spanish training nevertheless could read

it.
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The greatest difference was shown by the relation-

ship between training in and usage of a language. In the

case of the subjects' parents, their usage of Spanish was

in no way influenced by their lack of training in the

language. Most of the subjects' parents (21) had not

had formal training in Spanish, yet 20 could read it and

only 10 remained illiterate in this language. All, of

course, spoke Spanish. If the abilities to communicate and

to use a language are not influenced by language training,

one might ask what additional factors have an influential

role.

Influence of Other Factors.--Residence and occu-
 

pational roles, rather than language training alone, may

exert an influence on abilities to use a language. The

factor of residence showed differences, first, in the

language training and, secondly, in the language abilities

of the subjects' parents. Of the very few parents with

formal training in Spanish, for example, most resided in

cities close to the border. In contrast, a major character-

istic of the parents farthest from the border was that they

had more training in the English language. In cities away

from the border, more mothers than fathers had English

training. The reverse was true in cities close to the

border, where mothers were not only the majority (4 of 6)

of tInose without any English training but also those who

Could neither read nor write English.
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Other parents without formal training in English

nevertheless could speak and read the language, particu—

larly those residing away from the border. A subject in

a Beaumont bank, for example, indicated that her father

had an ability to read and speak English without having

completed any formal education and without having had any

training in English. In one case close to the border, a

father could read and speak English ". . . a little,"

although his schooling took place in Mexico (subject in a

Brownsville utility company).

These fathers, both of whom were born in Mexico,

exemplified the necessity of knowing the English language

in order to function in their work, regardless of their

lack of training, nativity, or residence. One of the

factors, residence, would indicate a much greater degree

of English usage for the first than for the second father.

The Beaumont father spoke and used English primarily with

his family. Spanish was primarily used by the Brownsville

father in similar circumstances.

The fathers needed English mostly in their occu-

pational roles, but the mother's role as a housewife did

not discount the need to learn and attempt to use the

language. In a Corpus Christi bank, for example, a subject

described her mother's abilities with the English language

£38 consisting of a reading ability resulting from self-

tmeaching, since the mother was reared in Mexico and had no
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English training. Her Speaking ability was described as

being able to ". . . deal with a person."

A point of reemphasis is that lack of training in

English did not necessarily mean that the parent could not

read or speak English. Nor, for that matter, did formal

training in English ensure that the person could read or

speak English. Of the fathers with English training, for

example, some had "no" or "some" reading ability or "some"

Speaking ability (subjects in Brownsville and Dallas

banks). The language abilities of the parents served as

reminders that their ability to speak or read a language

could result from incidental learning or from the

necessity to use a language rather than through formal

training.

Subjects' Language Training

and’Usage

 

 

The language training of the subjects differed

from that of their parents in that they had more English

training. In addition, the subjects had more training in

Spanish than that indicated for the parents, with over

half of the subjects having had some formal training in

Spanish. Five of these nine subjects had one to two years:

the least amount of training in Spanish indicated for the

group. Subjects with as much as four to ten years of

Spanish training were found in each industry regardless

0f location.
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The subjects showing the most training in Spanish

had certain characteristics in common. Two female subjects

with training of ten and six years were employed in a

Dallas bank and a San Antonio department store, re-

spectively. Both were born in another country and were

recipients of Spanish training as well as bilingual

instruction. The subject in the Dallas bank indicated

that "English was required for years" in her native

country of Cuba. Equipped with a background in English,

this subject graduated from a prep school in this country

and then remained to work as a bilingual secretary for

several years, her position at the time of the study. The

other subject was born in Mexico and attended her first

three years of school there. She was instructed in English

the next four years in Texas schools and then, upon her

graduation, she returned to Mexico to attend a business

school which offered bilingual instruction.

An additional common bond between these employees

was that they were both in occupational levels wherein

Spanish was essential to their performance on the job.

Interestingly, they both emphasized the importance of

accenting a Spanish word properly for accurate translation.

The other two subjects who had the most training

in Spanish were both natives of this country, and both had

their Spanish training on a high school level. The Spanish

language training of the female subject in a Corpus

Christi bank, however, resulted from a program offered by
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a parochial elementary school where She received three of

her five years of Spanish instruction. The male subject

in a Houston utilities company received two of his four

years of Spanish training on the college level. Other

characteristics in common were that both were lifetime

residents in their respective areas of Corpus Christi and

Houston and that their parents were either born in or spent

early childhood years in Mexico (only one of the four

parents was born and reared in this country).

Influence of Langugge Trainipg,--The relationship
 

between the training received and the abilities to read

and speak Spanish showed a variance for the subjects in

six cases and a Similarity to the results noted for the

parents. Like their parents, most of the subjects without

formal training in Spanish were not limited in their

abilities to read and speak Spanish. Of six subjects

without formal training in Spanish, only two could not

read or speak the language. Their only ability prior to

entering school was Spanish, which one described as being

able to ". . . pick words only . . . (and to) understand

but . . . not carry a conversation." During the interview,

she pointed out the need to "use it only with Father,"

since English was used most often in her family. In this

particular case, any communication involving her father

resulted in the usage of both languages or English only--

but not Spanish only. Another subject (from a Houston
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department store) with neither formal instruction nor an

ability to read Spanish except on the basis that she could

"make out words" strongly pointed out that she spoke

"good Spanish." The use of Spanish with her parents was

not exclusive of English. According to the subject,

"Both English and Spanish are used . . . but mainly

English. Everybody in the family speaks English . . .

we 'mix it up.'" On the other hand, a subject with formal

training who nevertheless was limited and had to "work

hard" in her reading ability could speak Spanish and used

it with her family.

Exclusive Use of a Langugge.--The extent to which
 

one language was used exclusively depended largely upon

the family member with whom the subject was communicating.

As shown in Table 7, Spanish was used almost 100 per cent

of the time by the subjects as a form of communication

with their parents and grandparents. Exclusive use of

Spanish was the practice of half of the subjects and their

parents when they communciated with each other and of all

of the subjects when they communicated with grandparents,

as Shown in Table 6. In eight cases, Spanish was used

exclusively in deference to one or both parents not speaking

English. This practice suggested conformity to tradition

for, as succintly described by one subject, to do

otherwise would have been a case of falta de respecto
 

(disrespect). A marked departure from the language
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pattern followed by the parents became apparent, however,

in that none of the subjects used only Spanish as the

language of communication with spouse and children.

Use of Dual Language.--The subjects, with more
 

language training than their parents but with abilities in

Spanish somewhat similar to those of their parents,

always used English communicating with their spouses and

children. It is important to note, however, that the

exclusive use of English was rare when their parents were

involved and, for that matter, even when only the spouse

and children were involved. English was used in all cases

with spouses and children, but, when used, it tended to be

combined with Spanish. Two families in Beaumont, however,

deviated from this pattern. In one case, the subject's

mother used only English with her children, and this

subject was the only one of the fifteen cases who used only

English with her siblings. In the other case, English was

also used with the grandparents, who lived in Dallas.

The use of English to the exclusion of Spanish in

at least three cases could be attributed to the fact that

the female subjects were married to non-Spanish-surnamed

husbands, none of whom spoke Spanish. On the other hand,

the use of English to the exclusion of Spanish by husbands

who were Mexican-Americans was rarer and was perhaps

attributable to the factor of residence, as in the two

Beaumont cases.



158

It is significant to note that English, when used,

was frequently combined with Spanish in at least half of

the cases. Use of both languages was on a "mixed-up"

basis. When the languages were combined, there was a

tendency for the subjects to use "mainly English" in their

communications with members of their family, e.g.,

parents, siblings, spouse, and children. The precedence

of English over Spanish was more characteristic of cities

away from the border, particularly the Beaumont-Houston

area.

Coworkers' Language Training

and Usag§_

 

 

Few coworkers had formal training in Spanish, and,

if they did, it consisted of one year at the most. Use of

the Spanish language, of course, was more frequent for

those coworkers living close to rather than away from the

border. Yet, all but one of the six coworkers who had

Spanish training lived away from the border. The one

exception was employed in a utility company in San Antonio.

With the exception of a female subject in the

international department of a Dallas bank who indicated

that She was "taking a course in conversational Spanish,"

most indicated that they could not communicate in Spanish.

The only two coworkers in the study who indicated that

they could communicate in Spanish had no training. Both,

by means of incidental learning, used Spanish since they
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lived close to the border. One was a manager in a San

Antonio department store and used Spanish in his job; the

other was employed in a Brownsville bank.

The language ability of the coworker managing the

department store in San Antonio had been influenced in

several important ways. First, his ability with the

Spanish language consisted of being able to communicate

and deal directly with customers. Secondly, his own

residency in the Valley and Mexico City, as well as his

son's residence and business in Mexico City, had provided

him with the contact and opportunity to use Spanish.

Moreover, this coworker elaborated very impressively on

his comparisons of various languages. His analytical

approach in attempting to view languages with historical

perspective perhaps stemmed from such factors as training

in high school Latin, experience in using Spanish in

different regious, awareness of cultural influences

(e.g., history of Mexico), and wife's language background.

He indicated with pride that his wife, whose father was

a tool and diemaker and worked with oil companies abroad,

Spoke five languages: English, Spanish, Portuguese,

Italian, and German.

During the course of the interview, the coworker

spoke a few words in Spanish which, although not distinctly

pronounced, were understandable. Unfortunately, there was

not much exchange in Spanish, but the subject in this
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particular case verified the coworker's ability to

converse in Spanish. This department store manager was

the only coworker in the study who was non-Spanish-

surnamed, yet bilingual.

Summary of Chapter Findingg
 

Parents of both ethnic groups shared some factors

in common with respect to educational and occupational

backgrounds. Generational gaps resulted between the

parents and employees in both ethnic groups when the

latter surpassed the educational and occupational status

of their parents. A distinct difference between the

parents of the two ethnic groups was the factor of

nativity. Half of the subjects' parents were born in a

foreign country, whereas all of the coworkers' parents

were natives of this country. Certain background factors

with respect to age, occupational experience, and

especially educational background were also common to the

two ethnic groups.

The most distinct difference between the two

ethnic groups was evident in the analysis of their

language backgrounds and language usage. The language used

by the subjects with their family members, particularly

with their parents, whose language usage was confined to

Spanish, revealed a distinct difference between the home

environments of the two ethnic groups.
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The language training, abilities, and usage

patterns help provide additional perspective on certain

socioeconomic, educational, and occupational factors in

the backgrounds of the employees in both ethnic groups.

With these perspectives in mind, the employees' English

language performance is discussed in the following

chapter.



CHAPTER V

THE FINDINGS, PART B: PERCEIVED ENGLISH

LANGUAGE PERFORMANCE ABILITIES

OF EMPLOYEES

This research focused on Mexican-Americans who had

the dual language characteristic of varying proficiencies

in the English and the Spanish languages. The primary

purpose was to determine differences between the English

language abilities of these Mexican—Americans and Of their

non-Mexican-American occupational peers whose only basic

language was English. The findings on the English language

performance of the employees as determined by self-, peer-,

and management-ratings and the differences between the

perceived language abilities of the two ethnic groups

relative to the factor Of their residence are reported.

The differences for the performance of each ethnic group

on each language factor are also presented.

Comparative Language Ratings

The English language abilities of the two ethnic

groups are comparable, as determined by a comparative

162
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analysis of self-, peer-, and management—ratings for all

cases. Table 8 shows that the images held of the English

language abilities of the subjects ranged from 86.47 to

90.57, compared with a range from 90.35 to 93.64 for the

coworkers.

TABLE 8.--Comparative Ratings of Perceived English Language

Proficiency.

 

Persons Rated

 

 

ngiigg Subjects Coworkers Difference*

Self-perceptions 89.61 90.35 -0.74

Peer-perceptions 86.47 92.00 -5.53

Management-

perceptions 90.57 93.64 -3.07

Outer-perceptions# 88.52 92.82 -4.30

All perceptions 88.90 91.98 -3.08

 

*Rating for subjects minus rating for coworkers.

.#Outer-perceptions = Peer-perceptions + Manager—

perceptions.

The English language abilities of the subjects are

ranked highest by management and lowest by peers, with

self-ratings falling between the two. The highest-ranking

images held of the coworkers' English language abilities

were those of management, followed by peer— and self—

ratings in that order. Hence, the English language

abilities of both ethnic groups were highest as perceived
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by management, although the images held by management

showed small differences in favor of the coworkers.

Differences are small between the two ethnic

groups in the percentage of time that they "almost always"

perform certain language factors. These differences

between the language performance of the two groups are

shown in Table 8 and in Figure l. The comparative analysis

of each type of rating for the two ethnic groups resulted

in the largest differential (5.53) for peer-ratings,

based as ratings of 86.47 for subjects and 92.00 for

coworkers. The second largest differential (3.07) was for

ratings by management (subjects, 90.57; coworkers, 93.64).

Contrary to expectations, the self-images of each

ethnic group were comparable,as shown in Table 8. A

differential of 0.74 between the self-perceptions represents

the smallest difference. Hence, when each type of rating

was compared against the same type of rating (i.e., peer-

versus peer-ratings, self— versus self-ratings, and

management- versus management-ratings), the language

abilities of the two ethnic groups were comparable with

only very small differences in favor of the coworkers.

Self-Images Versus

Other-Images

 

 

Some of the differences between the English

language performance of the two ethnic groups became

particularly apparent when their self-images were compared

against other perceptions, as shown in Table 9.
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TABLE 9.--Self-Perceptions of English Language Proficiency

Contrasted with Perceptions of Others.

 

 

Differences Between* Subjects' Coworkers'

Self-Perceptions Self—Perceptions

And

(89.61) (90.35)

Coworkers' perceptions

of subjects +3.14 +3.88

(86.47)

Subjects' perceptions

of coworkers -2.39 -l.65

(92.00)

Managers' perceptions

of subjects -0.96 -0.22

(90.57)

Managers' perceptions

of coworkers -4.03 -3.29

(93.64)

Outer-perceptions

of subjects +1.09 +1.83

(88.52)

Outer-perceptions

of coworkers -3.21 -2.47

(92.82)

 

*Based on self-perceptions.
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Sefilf-images, first compared with each other, were compa-

rable for each ethnic group, as shown in Table 8.

hkevertheless, these data revealed that changes depended

largely on the images with which they were compared

(outer-perceptions of peers and management, perceptions Of

‘peers only, or perceptions of management only).

Self- Versus Outer-Images.--A comparison of self-

images against outer—images held by both peers and

management revealed interesting differences for the two

ethnic groups. Although the two groups had comparable

self-images, the subjects' self-images were the highest

and the coworkers' self-images were the lowest of all

views held of their respective English language abilities.

To illustrate with the data presented in Table 9, the

subjects' self-image of 89.61 was higher (differential of

+1.09) than the ratings by the coworkers and management of

the subjects' language abilities (88.52). On the other

hand, the coworkers' self-image of 90.35 was lower

(differential of —2.47) than the ratings by the subjects

and management of the coworkers' language abilities

(92.82). In summary, the subjects had high self-images and

the coworkers had low self-images in comparison with the

way they were viewed by others (peers and management).

Self-Ratipgs Versus Ratings Received from Peers.--

The major differences between self— and other-images are

shown in a comparison of self-images with images held by
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peers. Table 9 shows a major contrast between the self-

iJnages and the peer-images for each ethnic group. As

previously indicated, the subjects' English language

iabilities were highest on the basis of their self-images;

'the lowest images of their English language abilities

‘were held by their peers, the coworkers. Conversely, the

coworkers' self-images were lower than the perceptions held

by the subjects of the coworkers' English language

abilities. For example, the subjects' self-image of 89.61

was higher (differential of +3.14) than the peer-image of

86.47, which represented the way their peers (coworkers)

viewed the subjects' English language abilities. On the

other hand, the coworkers' self-image of 90.35 was lower

(differential of -l.65) than the 92.00 peer-image which

their peers (the subjects) held of the coworkers' English

language abilities.

Self-Ratings Versus Ratings Given to Peers.--A

reversal was noted for the two ethnic groups when self—

images were compared, not with how others viewed them, but

with how they viewed others. In this instance, the

coworkers' self-images, originally the lowest of their

images, became higher in comparison to their views of the

subjects. The subjects' self-images, originally the

highest of their images, became lower in comparison to

their views of the coworkers' language abilities. For

example, the coworkers' self-image of 90.35 was higher
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(differential of +3.88) than the image of 86.47 which they

held for the subjects' English language abilities. The

subjects' self-image Of 89.61 was lower (differential of

-2.39) than their image of 92.00 for the coworkers'

language abilities. Thus, the subjects disclosed a high

image of their own language abilities, but they lowered

their self-images in relation to their views of the

language abilities of their peers. By contrast, the

coworkers disclosed a low image of their own language

abilities, but they raised their self-images in relation

to their views of the language abilities of the subjects.

 

Self— Versus Management-ImageS.--A similar com-

parison of self-images with the images of management

disclosed small differences in favor of the coworkers. A

very small difference was shown when the subjects' self-

perceptions were compared with images by management of

their language abilities. For example, Table 9 shows that

the subjects' self-image of 89.61 and management's image

of 90.57 differed by -0.96, a small differential. In the

case of the coworkers, however, a greater difference

(-3.29) was disclosed between their self-image of 90.35

and management's image of 93.64.

This difference between self- and management-images

raised a question of whether the coworkers had an unusually

low self-image or whether management had an unusually high

image of their English language abilities. The
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self-perceptions of both ethnic groups were the most

comparable of all the images measured, as indicated by

the smallest differential (-0.74) shown in Table 8. It

appeared reasonable, therefore, to assume that the

language abilities Of the coworkers were perceived

slightly higher by management, particularly after manage-

ment's ratings were compared with the self-images of

either ethnic group. Moreover, the exclusion of "Accent"

as a language factor from Tables 8 and 9 and Figure 1

resulted in higher views by management of the subjects'

English language abilities. Otherwise, the subjects'

self-images would have been highest Of three images of

their English language abilities.

Location

The data for each type of rating (self, peer, and

management) and all ratings combined indicated that the

language abilities of the subjects, an ethnic group, were

comparable to those of the coworkers, with only very small

differences. With few exceptions, this was true for both

ethnic groups regardless of their location. Any deviations

for either the subjects or the coworkers were slight.

Comparative RatingS.--As shown in Table 10, there

were somewhat greater differences between the two ethnic

groups on the basis of residence. These differences were

greatest for the people who lived close to the border.
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Table 10, for example, shows that all ratings for the

subjects and coworkers who lived close to the border

averaged 89.28 and 95.19 respectively. On the other

hand, the subjects and coworkers who lived away from the

border showed averages of 88.65 and 90.59 respectively.

Hence, the factor of residence indicated relatively larger

differences between the subjects and the coworkers who

resided close to the border (-5.91) than between the

subjects and coworkers who resided away from the border

(-1.94).

Outer-Images.—-A comparison Of outer perceptions
 

for both ethnic groups showed additional differences

between the employees in relation to their residence. The

views of management coupled with those held by peers

showed that the English language abilities of the subjects

(87.76) were comparatively lower than those of the

coworkers (96.93), a differential of -9.17 for residents

close to the border. A smaller differential of -2.47,

however, indicated that outer-perceptions of the English

language abilities of both ethnic groups were more compa-

rable when they lived away from the border. Of the two

images comprising outer-perceptions, peer-perception

exerted more influence relative to the factor Of location

than did the perception Of management.

Peer-Images.--A distinct characteristic for the
 

subjects as an ethnic group was that they viewed their peers
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(the coworkers) as having higher English language abilities

than the coworkers viewed the subject's English language

abilities. This difference in views, one of the most

pronounced differences throughout the study, was high—

lighted by the peer-ratings which applied to the subjects

close to the border. For example, peer perceptions of

82.22 and 97.44 for the subjects and the coworkers,

respectively, who lived close to the border showed a

differential of -15.22. On the other hand, averages of

88.96 and 91.19 for the subjects and coworkers, re-

spectively, who lived away from the border showed a lesser

differential (-2.23). Hence, a greater differential was

noted between peer-ratings of both ethnic groups whose

residence was close to the border. The subjects' English

language abilities were below the percentage with which

the coworkers "almost always" performed the language

factors (differential of —15.22).

Management-Images.--Ratings by management, previ-
 

ously indicated as the highest of the three types of

ratings for both ethnic groups, averaged higher for the

two ethnic groups residing close to the border than for the

employees residing away from the border. Ratings by

management close to the border were 92.64 and 96.42 for

the subjects and coworkers respectively and showed a higher

differential (-3.78) in favor of the coworkers. Away from

the border, however, a lesser differential (-2.ll) existed
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between the management ratings for the subjects (89.08)

and the coworkers (91.78). Hence, higher images of both

ethnic groups were held by management for workers close to

the border; management's ratings were slightly higher for

the coworkers regardless of location.

Self-Images Versus Other—Images.--A comparison of
 

self-ratings, previously shown to be comparable for the

two ethnic groups, showed that both the subjects and

coworkers residing close to the border had relatively

higher self-perceptions with smaller differentials than

the employees living away from the border. Further

contrasts of self-ratings, however, with outer-perceptions

held by management and peers, with peer ratings received

from and given to a peer, and with management ratings,

showed variations for each ethnic group in relation to

the factor of their residence. Contrasts drawn between

outer-perceptions and self-perceptions, for example,

previously indicated that the self-images of the subjects

were higher and the self-images of the coworkers were

lower. In this instance, there was a deviation by the

subjects living away from the border, whose self-images

(87.97) were lower than their outer-perceptions (89.02)

resulting in a differential Of -l.05.

Self-Ratings Versus Ratings Received from PeerS.--
 

In the comparative analysis between self-images and peer-

images, the factor of residence accounted for slight
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deviations from the generalizations made for the subjects

and coworkers based on their ethnic groups. The differ—

ences previously reported between the two ethnic groups

were based, in one instance, on a comparison between self-

and peer-ratings received from a peer. It was reported

that the subjects' self-images were higher than the images

reported by their peers for the subjects' language

abilities. With regard to the factor of residence, for

example, Table 10 shows that when the subjects' self-image

of 92.15 was compared with their peer-image of 82.22 there

was a difference of +9.93; hence, the rating received fpgm

the coworkers indicated a perception of the subjects'

English language abilities which was 9.93 less than what

the subjects themselves perceived for their English

language abilities.

Deviating from this ethnic group pattern, however,

were the subjects who lived away from the border. Their

peer—image, or the coworkers' view of the subjects' English

language abilities (88.96), was higher by .99 than the

subjects' self-image (87.97). Hence, the English language

abilities of the subjects living away from the border were

higher as perceived by the coworkers than were the ratings

for subjects who lived near the border. The differential

of .99 is very small and perhaps insufficient to negate the

generalization for the entire ethnic group that the

subjects' self-images were higher than the images held by

their peers. The difference, however, is a reminder that
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the factor of residence disclosed some differences for the

subjects within their own ethnic group.

Also, the comparison of self-ratings with ratings

received £52m a peer indicated that the coworkers' self-

images were lower than the ratings they received from the

subjects. This generalization was true for the coworkers

as an ethnic group regardless of their location.

Self-Ratings Versus Ratings Given to Peers.--
 

Several generalizations were made for each ethnic group

by the comparison of self~ratings with ratings given po_a

peer. First, the subjects' self-images were lower than the

ratings they gave to the coworkers. Table 10 shows that

the differentials between the subjects' self-images and

the ratings they gave the coworkers were larger for the

subjects living close to the border. For example, their

self-image Of 92.15 is less (differential Of -5.29) than

the ratings they gave their peers (the coworkers). Analy-

sis of the entire ethnic group showed that the subjects'

self-images were lower than the ratings they gave Eo_the

coworkers, regardless of location.

Secondly, a contrast between the coworkers' self—

ratings and the ratings they gave pg_peers (the subjects)

showed that they rated themselves higher. Table 10 shows

a deviation from this pattern for the coworkers as an

ethnic group. That is, the coworkers living away from the

border viewed the English language abilities Of their
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peers (the subjects) higher than their own. Their self—

image (88.85) was .11 lower than their image of the

subjects' English language abilities (88.96). For both

the subjects and the coworkers, peer-images appeared to be

on a more reciprocal basis for those employees who lived

away from the border. Hence, the pattern of the coworkers

having higher self-images than the peer-ratings they gave

to the subjects was characteristic only for the coworkers

who lived close to the border, rather than for the coworkers

as an ethnic group.

Individual Language Factors
 

The abilities of the subjects and the coworkers

were analyzed for each language factor. Comparisons were

made to Show perceived relative strengths and weaknesses

of the two ethnic groups in each of the ten language

factors.

Scores on Each Language Factor
 

The employees' mean score for nine individual

language factors was 90.6, an average which also represents

the mode and median in this case. Table 11 shows each

score for the employees. Only two language factors for

the subjects were above the average score for the total

group of employees. Reading and Spelling, both written

factors, were the two highest-ranking abilities of the

subjects. On the other hand, the two lowest-ranking

factors for the coworkers were their Conveyance and
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Spelling abilities. There were six "below average"

abilities for the subjects. Most ratings for this ethnic

group were below the group mean of 90.6, and most coworkers'

ratings were above 90.6 in their individual English

language abilities.

The ranges of scores, however, for both the

subjects and the coworkers on the individual language

factors were relatively close, as shown in Table 11. The

percentage with which they "almost always" performed an

individual language factor ranged from 85.2 to 92.6 for

subjects and from 87.5 to 95.3 for coworkers. These

intervals of 7.4 for the subjects and 7.8 for the coworkers

illustrate the closeness in the ranges of scores for each

of nine language factors. Including "Accent" in the

analysis of individual language factors resulted in a

lowering from 85.2 to 79.2 of the range of scores for the

subjects. Vocabulary, with a score of 85.2, was the

lowest Of the nine comparable factors for the subjects but

"Accent," with a score of 79.2, was lower. In either

instance, the lowest score was for a verbal language

factor.

The ranking of all language factors reveals a

similar pattern between the groups of employees for the

verbal and written categories of language factors. Of the

tOp three language factors shown in Table 11, for example,

the first two ranks for each ethnic group revealed

language abilities which were classified as written, and
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the third rank was for a language ability classified as

verbal. Both the subjects and coworkers ranked highest

in their reading abilities. The language factors which

ranked second highest were Spelling (for the subjects) and

Written Grammar (for the coworkers), both of which were

classified as written factors. Although the language

factors differed under the classifications of either verbal

or written in the ranking, the classifications remained the

same for the two ethnic groups until the seventh and ninth

ranks.

Differences for Each

Language Factor

 

 

Analysis of individual language factors revealed

differences between the two ethnic groups. Table 12 shows

the percentage points of difference between the two groups

for each language factor. It is interesting to note that

relative ranks and ratings differentials were not very well

matched. This situation occurred because of the basic

closeness of all the individual language factor ratings,

resulting in the previously described narrow range.

The factors of Reading and Understanding illustrate

the effect of this narrow range. Reading, as Table 11

shows, was the language factor which ranked first for both

the subjects and the coworkers. However, as highlighted in

Table 12, the subjects were 2.7 percentage points lower in

their perceived reading abilities than the coworkers. On

the other hand, Table 12 shows that the subjects' composite
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TABLE 12.--Comparative Ratings for Individual Language

Factors.

 

Language CompOSite Ratings

 

 

Factor Subjects Coworkers Differences*

Grammar 90.6 92.8 -2.2

Vocabulary 85.2 91.7 -6.5

Fluency 86.7 94.3 -7.6

Conveyance 89.2 89.0 +0.2

Understanding 90.0 90.6 -0.6

Spelling 92.3 87.5 +4.8

Reading 92.6 95.3 -2.7

Written

Grammar 89.9 94.9 -5.0

Composing 87.1 92.5 -5.4

Accent 79.2 . . . .

 

*Subjects' rating minus coworkers' rating.
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rating on Understanding was only 0.6 percentage points

lower than that for the coworkers. According to the ranked

abilities (shown in Table 11), the factor Of Understanding

was seventh in the ranking for coworkers, whereas it was

only fourth from the top rating for subjects.

Fluency.--The ranges between the top and bottom

ratings indicated that there was little overall difference

in the perceived English language abilities on a factor by

factor basis between the two ethnic groups. The subjects

were relatively somewhat lower on all but two language

factors, as indicated by the positive values in column

three of Table 12. The lowest English language ability of

the subjects was the factor of Fluency. Of the nine

comparable language factors, Fluency, probably more than

any other, could be affected by the bilingual character-

istic of the subjects. However, although the subjects had

a 7.6 percentage point lower rating than the coworkers in

Fluency, their absolute rating was 86.7 per cent of "almost

always" speaking fluently. The subjects' lowest comparable

factor rating, 85.2 per cent for Vocabulary, was still in

the solid mid-eighties.

Vocabulary.--The language factors of Vocabulary and
 

Fluency were functionally related,in that being highly

fluent in a language almost certainly involves the use of

a well-developed vocabulary. In this sense, at least, the

perceptions of the three groups of raters were consistent
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when all the ratings on all the cases were summarized,

resulting in very close average ratings for the subjects

on fluency and the closely associated factor of vocabulary.

That people with the dual language heritage and practice

would have been considered to be less adequate with their

vocabulary substantiates conclusions from the general

literature. Having to use two languages in regular

communications can pressure toward the development of each

language as its own special communication tool rather than

as a refined art with embellishments and subtleties

resulting from extensive vocabularies developed through the

constant use of one language. Thus, to the extent that

vocabularies are limited, so may be the ability to be

fluent. In this study, at least, the combined self-,

peer-, and management-ratings indicated that the Spanish—

speaking pe0ple were considered to be the weakest in their

vocabulary usage and next weakest in their fluency in the

English language.

Focusing on relative strengths, Figure 2 shows

graphically the two language factors in which the abilities

of the subjects were perceived to be greater than those of

the coworkers. The center line in Figure 2 indicates the

point at which there would have been no difference in the

ratings for the two ethnic groups. Bars to the right of

the center line show the factors in which the subjects

ranked higher than the coworkers and the amount of this

difference. Bars to the left of the center line indicate
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the language factors in which the subjects rated lower than

the coworkers and the percentage point differences between

these ratings. The language factors are listed in Figure 2

according to the declining relative strengths of the

subjects. For example, the tOp bar, Spelling, represents

the language factor in which the subjects had the greatest

relative strength, and the bottom bar, Fluency, represents

the language factor in which the subjects were relatively

the weakest.

Spelling and Conveyance.--Only in the factors of
 

Spelling and Conveyance were the subjects given higher

ratings than the coworkers. However, as Figure 2 indicates,

the subjects were less than one percentage point behind the

coworkers in the ratings for Understanding and less than

three percentage points behind them in the ratings for

Spoken Grammar and Reading. In the factors of Written

Grammar, Composing, Vocabulary, and Fluency, the subjects

were five or more percentage points behind the coworkers

in their average ratings.

As indicated by the language background factors of

the subjects, every one of them spoke Spanish prior to

entering school, but only a few also spoke English.

Because of these conditions, English was definitely the

second language for the subjects. Further, the speech or

language usage patterns of their parents suggested that

the subjects tended to learn their English in the school
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setting rather than in the home and community environ-

ments. As a consequence, very likely the learning of the

English language was closely interwoven with learning to

spell, a mechanical operation which is set over time.

Since English words were heard less often, perhaps their

way of learning a word was through the recognition of its

spelling and through the writing of the words. Repetition

in writing may have been a principal means by which the

subjects learned the language. In addition, because

English was learned as the second language and afforded

fewer opportunities to be used in daily conversations, the

spelling of each word may have been symbolic in itself and

lessened confusion caused by hearing other "sound alike"

words which were not necessarily Spelled alike. Though

there may be other explanations, the fact was that the

composite average rating for the language factor of

Spelling was nearly 5 per cent higher for the subjects than

for the coworkers.

The ratings for the factor of Conveyance differed

by only 0.2 percentage points in favor of the subjects.

Conveyance was defined as language abilities associated

with giving clear instructions and explanations for things

associated with the job function. In this factor, there

was some logic in the subjects' showing of equal or

slightly better abilities than their purely English-

speaking coworkers. The majority of the subjects clearly

used English for certain communications and Spanish for
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others. Many of the subjects spoke Spanish with their

parents as well as their Spouses, possibly limiting their

Spanish-speaking abilities to family, household, and more

personal communications. On the other hand, the personal

interviews revealed that English was the language used in

job situations. Consistent use of English for that which

had a degree of familiarity, their jobs, may have been

instrumental to the subjects' developing an ability to

verbalize more adequately in this specific area.

Verbal and written

Language Factors

 

 

Verbal Language Factors.--Language factors in the
 

verbal category showed both the greatest and least differ-

ences between the language performance of the two groups.

The two language factors, both verbal, which showed the

largest difference between the two ethnic groups were

Fluency and Vocabulary. The language factor showing the

highest differential between the two groups of employees

and, therefore, ranking first in points of difference was

Fluency. The coworkers, with 7.6 points of difference

were perceived to be more fluent in their verbal communi-

cations than the subjects. Vocabulary, although a language

factor in the bottom five ranks for both groups, showed

the second highest difference between the language abilities

of the two groups of employees. The smallest differences

in the language performance of the two ethnic groups
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applied to either verbal factors comprised of Conveyance,

Understanding, and Grammar, or to written factors con-

sisting of Reading and Spelling.

Written Language Factors.--Written language
 

factors followed verbal factors in terms of differences

between the language performance of the subjects and the

coworkers. The greatest differences in written language

factors were shown between the two ethnic groups for

Written Grammar and Composing, with percentage points of

5.0 and 5.4 in favor of the coworkers.

The differences disclosed for written language

factors may not be due as much to a lack of ability by the

employees as it is to their lack of opportunities for

writing in their current positions. Some positions

entailed a high percentage of written communications,

e.g., engineers with utilities companies where their

abilities to write reports were of high importance. These

positions were few, however, compared to those which did

not require written communications. In many cases, the

employees' abilities in Composing were designated as

"unknown" by one or all persons submitting a rating. In

four cases, for example, the use of the term "unknown" was

used by all personnel. The rating "not applicable" would

have been more appropriate for designating the employee's

nonuse of composition skills.
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Whether written or verbal, the language factors

characterized by an aspect of variability rather than

constancy of use appeared to make a difference in the

language performance of the subjects. A possible

explanation underlying the verbal factors which showed

the largest differentials, Vocabulary and Fluency, is that

the two factors have fluctuating characteristics which

would have a major role in an extemporaneous rather than a

fixed conversation. In contrast, the verbal factors which

showed the least difference for the two ethnic groups were

Conveyance and Understanding. Both factors, although

verbal, are characteristic of a more steadfast, constant,

or nonchanging type of conversation. For example, Con-

veyance and Understanding involved verbal instructions

which pertained to certain job aspects. Moreover, the

written factor of Spelling serves to illustrate a steadfast,

nonchanging factor which apparently was best performed by

the subjects.

 

Summary of Chapter Findings

In analysis of the English language performance

ratings, it was found that the English language abilities

of both ethnic groups were comparable, with very small

differences. Self-ratings provided interesting insights

with respect to the two ethnic groups. Self-images were

higher than might be expected for the subjects. Contrasts

drawn between self-ratings and other—ratings, however,
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showed that the subjects' self-images changed relative to

peer-images. The most meaningful difference between the

two ethnic groups was shown by peer-images, where the

coworkers' images of the subjects' English language

abilities were lower than the subjects‘ images of the

coworkers' English language abilities.

The application of these findings to an entire

ethnic group required some modification on the basis of

the factor of residence. The employees' residence pointed

out differences for both the subjects and the coworkers

within their respective ethnic groups. For example, a

low peer-image of the subjects' English language abilities

was more characteristic of the coworkers who resided close

to the border.

The dual language characteristic shown by the

background data did not appear to affect the English

language performance of the subjects as indicated by their

perceived abilities for each language factor. Some

specific language factors, in both written or verbal

categories, warrant the attention of vocational educators

relative to the differences between the performance of

each ethnic group on each language factor.



CHAPTER VI

THE FINDINGS, PART C: HOW LANGUAGE

IS USED IN EMPLOYMENT

The previously discussed language performance

abilities have an instrumental role in the employment

progress of a white-collar worker. The findings in this

chapter indicate the use of language abilities in em-

ployment. The first section of the chapter discusses the

importance with which the participants viewed their

abilities for their white-collar employment. The impor-

tance of each language factor for job placement, job

adjustment, and job promotion illustrates how language

factors affect employment progress. The final section of

the chapter is devoted to findings which indicate the

degree to which bilingualism is currently utilized in

white-collar employment.

Language Factors Affecting

Employment Progress

 

 

All three categories of participants indicated

which of the language factors they considered important for

191
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different phases in the employment process. The forty-

five participants indicated whether a factor would be

important for getting hired for the positions held by the

subjects and coworkers, for making satisfactory adjustments

to the positions, and for achieving promotion or advancement

in those positions or to higher level jobs. The results

of these judgments are shown in Table 13 for each factor

and employment phase. The factors are listed under each

phase according to the declining order of percentage of

"yes" responses.

The first column in Table 13 shows the overall

rank of the language factors in relation to all the

employment phases and the percentage of affirmative

responses which the corresponding factor received.

Ability in Understanding was considered important for

purposes of promotion by 88.8 per cent of the forty-five

participants. No other factor for any other phase received

more affirmative responses than did Understanding in

relation to Promotion, so it was given the first rank.

Vocabulary, Fluency, and Understanding relative to

Placement all received 62.2 per cent affirmative reSponses,

as did written Grammar relative to Adjustment. Thus,

these four factors in conjunction with the two phases were

tied for the fourteenth through seventeenth ranks.

Table l3 presents a comparison between those

factors considered most important to each employment phase,

listed in order from most to least emphasis for each.
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For instance, Accent was found for the first time in the

thirty overall ranks tied for the twenty-seventh and

twenty-eighth ranks, with 40.0 per cent affirmative

responses for both Placement and Promotion. Composing, as

a factor for initial hiring, received 31.1 per cent

affirmative responses, and Accent, in relation to

Adjustment, was the least emphasized of all factors for

any phase.

Importance of All Language

Factors to Each Phase

of Employment

 

 

 

Importance for Job Placement.--The maximum potential
 

value for language factor ratings for any employment phase

was 450. This would result if every One of the forty—five

participants had considered each of the ten language

factors important for that employment phase, giving a

total of 450 affirmative responses for that phase (forty-

five peOple marking ten factors = 45 x 10 = 450). The

Placement employment phase received a total of 254 marks,

meaning that the participants gave the package of language

factors 56.4 per cent of the potential affirmative

responses. The subjects gave the group of factors 42 per

cent of all the affirmative responses received; the co-

workers added 33 per cent; and management contributed the

remaining 25 per cent of the total positive responses.

The subjects apparently considered abilities in

the language factors to be more vital in order to get
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placed in their jobs than did their coworkers and the

managers. Management, by contributing only one—fourth of

the affirmative responses to the factors relative to

Placement, did not seem to consider these abilities par-

ticularly crucial for job entry purposes. Only for Fluency

did managers give a greater emphasis to any factor than did

coworkers, and for no factor did managers give even as

much emphasis as did the subjects.

The individual responses for each factor are shown

in Figure 3 by participant categories in relation to the

Placement phase. Bars illustrate the number of subjects

(first), coworkers (second), and managers (third) who

responded affirmatively to each language factor. For

instance, twelve subjects and thirteen coworkers thought

Grammar was an important language ability to possess in

order to get hired. Ten managers agreed. The fourth

listed factor, Fluency, was considered by eleven subjects,

eight coworkers, and nine managers to be an important

ability for Placement.

More subjects marked every factor except two

affirmatively than did coworkers and managers. One more

coworker than subject marked Reading and Grammar. For the

factor of Composing, the number of positive responses

reduced by half from subjects to coworkers to managers.

Only two managers thought Composing was important for

being hired.
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Importance for Job Adjustment.-—The language
 

factors were emphasized less for Adjustment than for

either of the other two employment phases. Out of 450

possible responses, the ten factors received 240, or

53.3 per cent of the possible. Each category of employees

gave approximately one-third of these ratings, with no

special pattern of emphasis for the opinions of subjects,

coworkers, or managers. Figure 4 shows the number of

participants in each category who gave affirmative

responses for each factor's importance for the Adjustment

phase of employment.

The largest single emphasis for any factor for

Adjustment purposes was on Understanding, with twelve

coworkers indicating affirmative responses. The factor

under Adjustment least emphasized by management was Accent,

although two managers thought that the factor of Accent

was important relative to making the proper adjustments!

for the jobs. About half of all the participants con-

sidered Spelling important. Accent was the only factor

which more subjects marked affirmatively than did the

other employees; a total of six subjects indicated that

the factor was important. Five factors received equal

numbers of affirmative responses from subjects and either

coworkers or managers. Grammar, Vocabulary, and Written

Grammar received the same emphasis from subjects and

managers. The same number of subjects as coworkers
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considered Conveyance important and seven people from each

group marked the Spelling factor.

Importance for Job Promotion.--Far more emphasis
 

was placed on the language factors relative to Promotion

than for either Placement or Adjustment. A total of 339

affirmative responses were given to all the factors.

This number was 75.1 per cent of all the marks which

could have been given. Subjects and managers each gave

31 per cent of the total and the coworkers gave 38 per

cent. Figure 5 shows the various distributions for the

factors as emphasized by the different categories of

employees.

As shown in Figure 5, the number of coworkers

marking each factor was not exceeded by either of the

other two groups for any factor, although for some factors

there was an equal number of subjects or managers re-

sponding affirmatively. For two factors, Vocabulary and

Reading, every coworker in the study indicated the factors

to be important for Promotion. All but one worker thought

that Spelling and Understanding were important for this

employment phase. Fourteen managers also thought that

Understanding was important relative to Promotion.

Four-fifths of all the subjects (twelve) indicated

that Grammar, Vocabulary, Understanding, Spelling, and

Reading were important factors for Promotion. No factor

received more than twelve positive responses from the
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subjects. Twelve managers thought that Grammar was

important and, as already indicated, fourteen marked

Understanding. These two factors received the largest

number of management responses. Six people from each

group marked Accent as a factor of importance for Pro-

motion; no other factor received as few endorsers under

this phase.

Importance of Each Language

Factor to All Phases

of Employment

 

 

 

Figure 6 shows the varying degrees of emphasis

given each factor relative to the different employment

phases by each group of participants. Three bars for each

language factor were used to delineate the three phases of

employment. The participant groups were compiled within

each employment phase bar. Thus, the number of people

marking each factor had a possible maximum of forty-five

(fifteen subjects, fifteen coworkers, and fifteen managers).

For example, Figure 6 shows that thirty-five participants

considered the factor of Grammar important for Placement,

twenty-three for Adjustment, and thirty-seven for Promotion.

Importance for Job Prpgress.--For every language
 

factor except Accent, the rating for Promotion was higher

than those for the other two phases. The same amount of

emphasis was given to Accent for Placement as was given

for Promotion. The results of the ratings seemed to

indicate that the participants considered most of the
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language factors to be fairly important in order to get

the jobs, not so important for purposes of adjusting to

the work situations, and far more crucial for obtaining

advancements and promotions.

Figure 7 illustrates a comparison of the emphases

for the different employment phases. The factor of

Understanding received more affirmative responses in

relation to Promotion than any other factor for any other

employment phase. The corresponding emphases given this

factor relative to Placement (broken line) and to

Adjustment (solid line) are also shown.

The factors of Grammar and Written Grammar reflect

some interesting contrasts. They were given fourth and

fifth ranks of emphasis relative to Promotion, but for

Placement and Adjustment the emphasis rankings reversed

themselves. Only two fewer peOple considered Grammar

important for Placement than for Promotion, but sixteen

fewer people considered Written Grammar of importance for

Placement than those who thought it important for Pro-

motion.

More peOple considered Written Grammar to be

important for Adjustment than considered spoken Grammar to

be important. The reversals suggested that, from the

point of view of the participants, good spoken grammar was

very important in order to get a job and then even more

important in order to advance in their employment.

Ability to Speak with correct grammar was not perceived as
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Figure 7 Comparative employment phases language factors

(Declining Order at Importance for Advancement Phase)
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aiding the job adjustment process appreciably, but the

adjustment process was thought to be helped if the employee

had abilities in writing with good grammar. Writing prop-

erly did not have much to do with success in obtaining a

job; however, its greatest importance was in being able to

advance in a job.

The least emphasis was given to the factor of Com-

posing for the Placement phase. The Accent factor received

next to the least emphasis regarding its importance for

Placement and the least emphasis for the other two employ—

ment phases.

Importance Throughout Employment.--Because language

factors would not be developed by people only for immedi-

ate needs posed by their particular employment phases, the

analysis of the factors and their respective phase emphases

included a consolidated approach. Each language factor was

viewed as a continuing skill and ranked according to its

total emphasis. Affirmative responses for Placement, Ad-

justment, and Promotion were combined, therefore, to get an

indication of the overall importance of the factors for

successful employment experiences. Table 14 shows the

results for this analysis.

If, for any factor, the forty-five people had

given affirmative responses relative to that factor's

importance for all three employment phases, that factor's

rating across the three employment phases would have been

135 (45 x 3 = 135). Table 14 shows the factors listed
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TABLE 14.--Importance of Language Factors Relative to All

Phases of Employment.

 

Percentage of

 

Total Maximum Possible

Rank Factor Rating** Rating

1 Reading 99 73.3

2 Understanding 98 72.6

3 Spoken Grammar 95 70.3

4 Vocabulary 91 67.4

5 Fluency 88 65.1

6.5* Spelling 82 60.7

6.5* Written Grammar 82 60-7

8 Conveyance 81 60.0

9 Composing 65 48.1

10 Accent 48 35.5

 

*Tied rankings.

**Maximum possible rating = 135.
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according to the percentages of the 135 maximum responses

which each received. The factor of Reading received the

highest overall percentage of affirmative responses, or

73.3 per cent of the maximum possible. The factor of

Understanding received only 0.7 per cent fewer marks than

did Reading.

Importance of Language Factors

to ProspecEIVe Applicant

 

The positions of the language factors varied

between their ranks for each employment phase and their

overall ranks for all phases of employment. For example,

Reading ranked first as a language factor relative to all

employment phases, but this factor ranked second in

emphasis for each of the individual employment phases.

Verbal grammar, third highest of all language factors for

all employment phases, was highest for Job Entry. Hence,

in addition to the four language factors which were most

important for all stages of employment, a prospective

applicant would be concerned with factors such as Fluency

in order to enter a position and, together with Written

Grammar, to adjust in a position. Advancement from a

position, however, was not thought to require particular

language abilities other than the initial four.

The ranked positions of language factors also

varied according to the importance with which the personnel

viewed their roles within the Specific employment phases.

The language factors which were regarded as most important
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for all stages of employment by the subjects, coworkers,

and management respectively were Understanding, Reading,

and Fluency. Figure 6 Shows that the subjects gave no

other language factor more emphasis than the thirty-five

affirmative responses given to the role of Understanding

for the three phases. It also Shows that all personnel

regarded an ability in Understanding as most Significant,

differing only in the emphasis for the employment phase.

The percentage of responses given by all personnel

shows that the phase which received the most emphasis,

Advancement, was chosen more often by the coworkers than

by the subjects or managers. The phase which received the

next most emphasis was Job Entry, which was particularly

emphasized by the subjects. Hence, the subjects viewed

satisfactory performance on the ten language factors as

most important for job entry purposes, while coworkers

viewed the language factors as most important for ad-

vancement purposes.

It may be reasonable to assume that the lesser

emphasis given by the personnel to the Adjustment phase of

employment had an added dimension of preventive measures.

Employees entering a position with an ability to perform

most of the language factors satisfactorily would very

likely be better equipped to perform these abilities

satisfactorily in their second stage of employment,

adjustment in their positions. Further, the employee who

aspires to advance from his position would be the one who
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would find the requirement for language abilities to be

most essential. The sample in this study, however, was

comprised of positions where opportunities for advancement

are based largely on salary increments rather than on

promotions to higher positions in the organizational

structure of the companies.

The importance of the language factors for the

various phases of employment provides guidelines in setting

up priorities for teaching. Whether language factors were

considered important for a specific phase or for all phases

of a job, it is apparent that Reading, Understanding,

Verbal Grammar, and Vocabulary all warrant attention by

prospective job applicants, particularly aS-they apply for

white-collar jobs of the type included in this study.

With the recognition that the satisfactory performance of

the language factors is basic to the prospective or

aspiring white-collar employee, a major consideration

would be determining which language factors could be

considered more and less critical.

Three verbal factors, Vocabulary, Fluency, and

Accent, were identified as critical areas for the subjects.

This evaluation was based on the ranked differences

between the employees' abilities on these factors and

also on the ranked importance of these language factors

for the three phases of white-collar employment.
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Vocabulagy.--The Vocabulary language factor was
 

considered of high importance for Advancement and for

Placement purposes and was thus judged to be a critical

area for the subjects. The factor would appear to warrant

the special attention of educators as an area for possible

improvement, as it represents the second highest differ-

ential between the subjects and the coworkers and is

considered highly important for entering and advancing in

a white-collar position.

F1uency.--The other two verbal language factors,

Fluency and Accent, were judged to be less critical than

Vocabulary. Despite substantially large differences

between the subjects and coworkers or the low scores for

the subjects, the roles of these language factors in any

of the three employment stages were viewed as having lesser

importance. The language factor representing the largest

difference between the subjects and the coworkers, Fluency,

ranked fourth in importance for Job Entry but had lesser

importance for the other two employment phases. The

differences between the employees for this factor apparently

did not adversely influence the job performance of the

subjects in the sample of this study. Fluency nevertheless

may warrant attention as an area of improvement with

regard to the training of prospective Mexican-Americans

for white-collar positions. The need for objectives aimed

at promoting Fluency is based primarily on its importance
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for Job Entry purposes, and especially on the performance

by a group of subjects who, with strong educational and

employment backgrounds, nevertheless showed a greater

weakness in this ability than did the coworkers.

Accent.-—The Accent language factor had limited

comparative aspects in that the "accent" of monolingual

employees unquestionably differed from that of bilingual

employees. Separate analysis of the Accent factor, based

not on its comparative aspects but on the major objectives

of this study, disclosed interesting views held regarding

the accent of the subjects in this study.

Allegations in the past have directed attention to

the Mexican-American's accent as a factor in employment.

The views disclosed by the sample of this study sub-

stantiated that selected Mexican-Americans employed in

white-collar positions Spoke English with an accent and

also repudiated the importance of an accent-free English—

speaking ability for entering, adjusting, and advancing in

a white-collar position. An accent in the English speech

of the subjects, as indicated by both separate and joint

analysis, represented the lowest of the ten scores; it was

a significant characteristic in the subjects‘ speech par-

ticularly as viewed by management. The role of an accent,

viewed as one of minor importance for both placement and

advancement purposes, ranked as the lowest in importance

of the ten language factors within each of the three
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employment phases. The subjects appeared to direct more

attention to the factor of Accent for Job Entry purposes,

while management, with few responses, focused more

attention on its importance for advancement purposes.

Accordingly, a Mexican-American's accent was perceived to

be neither a problem nor a factor of great importance in

the white-collar positions. From an educational point of

view, a Mexican-American's accent may represent an area

warranting continued attention in formulating objectives

for the refinement of Speech patterns. This recommendation

is based on their major role in vocational classroom

activities and a recognition that the views with which an

accent is held pose attitudinal overtones.

Most employees interviewed in the study appeared

reticent to discuss accent as a special characteristic.

Many were hesitant to indicate an absence of an accent in

the subjects' spoken English. The lowest score throughout

the study, however, was for Accent. This low score

indicated an awareness by most personnel that the subjects

spoke English with an accent. More hesitancy was Shown

for making a commitment on the importance of the accent

factor in employment. One management representative clearly

indicated that an accent was "no problem." On the other

hand, management representatives in one industry (utilities)

would not commit themselves with a definite response in

answer to the question on the importance of an accent,

steadfastly omitting the question.
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written Grammar and Composing.--The factors of
 

Written Grammar and Composing, both categorized as written

factors, Showed relatively large differentials in the

abilities of the employees, but they were of only average

importance within each of the employment phases. As

previously mentioned, only Utilities regarded an ability

to compose as essential for its employees to adjust and

advance from a position. It was viewed as particularly

essential for employees whose major job function was

report writing, e.g., engineers and other department heads.

Hence, the minimal importance given Composing may be

attributable to the fact that it was not a major job

function for most of the employees in the study.

Readin , Verbal Grammar, and Understanding,--Some
 

factors were not considered critical, since the differ-

entials for the employees were small and the subjects

Showed a lead over the coworkers. However, the factors

of Reading, Verbal Grammar, and Understanding, were seen

as highly important to several phases of the white-collar

positions represented in this study. Reading, deSpite a

small differential, was the highest-ranking ability for

either ethnic group. Moreover, its role in a white-collar

position was noted by its rank (second highest in impor—

tance) for job entry, adjustment, and advancement phases

of employment. Verbal Grammar, on the other hand, ranked

first in importance for job entry. The language factor
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showing the smallest differential was Understanding, which

not only ranked high in importance for job entry but its

importance also became progressively greater in subsequent

phases of employment. Understanding was judged to be

extremely important, as noted from its highest-ranking

position, for an employee to adjust and advance from a

position.

Spellingand Conveyance.--The only two language
 

factors for which the subjects showed a lead over the

coworkers, Spelling and Conveyance, were considered of

lesser importance for most levels of employment. Spelling,

which usually receives major emphasis in a classroom

training Situation, was viewed as having minor importance

for placement purposes by the employees in this study. The

importance of Spelling within an employment phase was

lower than average, although its importance for certain

positions should not be minimized. As indicated by one

management representative, a payroll clerk needs spelling

to be accurate "because of names" that are involved in

handling payroll checks.

An interesting disclosure on the part of several

employees was their approach to counteracting a deficiency

in spelling. A management executive, for example, relied

on his secretary, whom he described as "a better speller

than I am." Those faced with the responsibility of

effective spelling stressed use of a dictionary to insure
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accurate Spelling of words which might pose problems,

though dictionary usage probably was not so frequent that

it in itself posed a problem for an employee. The

prevailing attitude expressed by employees in most

positions in the study appeared to be that spelling was

neither a problem nor an area which warranted much concern

for any phase of employment.

Use of Spanish in Employment

Questions were also asked regarding the use of

Spanish in employment. The responses revealed a recognition

of the need for, value of, and actual usage of bilingual

employees in white-collar positions and employment settings.

Requirement for Employment
 

As Shown in Table 15 Spanish was a requirement for

some jobs in the study. Bilingual secretaries, for example,

were required to use both languages on a verbal as well as

a written basis. Spanish as a formal requirement, however,

was thought to be stipulated by only a few companies,

about three or four of the fifteen. The remaining

companies, while not listing Spanish as a formal re-

quirement, appeared to consider it "helpful." Table 15

shows the views of the employees with regard to the use

of Spanish in employment.
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Nonrequirement for Employment
 

The majority of companies viewing Spanish as

"helpful" meant that Spanish was used in employment. For

example, in a neighborhood department store where the

clientele included a large number of Mexican-Americans,

both the subject and the Spanish-speaking coworker believed

that their jobs, which were managerial, could not be

performed satisfactorily without an ability to Speak

Spanish. Nevertheless, both said that Spanish was not

listed formally as a job requirement. Positions such as

these were the type which led some of the employees to

indicate that "both languages were necessary, if not

required," for the jobs they held. Accordingly, from the

point of view of the subjects, whereas only four companies

required Spanish for their jobs, the remaining eleven

companies had situations wherein Spanish was considered

"helpful" and was put to actual use.

Use in Emplpyment

Most of the employees, as well as management,

agreed about the usage of Spanish on the job. With few

exceptions, there was also agreement between the subject

and his coworker in a given company relative to the use of

Spanish in employment. However, there were some cases

where agreement was lacking between the employees' views

on the usage of the language in employment, i.e., the

subject indicated usage and the coworker indicated that
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Spanish was not used on the job. In these cases, there

were special reasons to which the lack of agreement may be

attributed.

Nonuse in Employment
 

Spanish was not used by the Mexican-Americans in

three companies, as indicated by employees in both ethnic

groups. The employees attributed the nonusage of Spanish

in their positions to an absence of a Spanish-speaking

clientele. No agreement existed between four employees in

two companies, where the coworkers indicated that Spanish

was not used and the subjects reported that they used

Spanish on the job. Hence, on the basis of the subjects'

reports which were substantiated by coworkers and man-

agement, nonusage of Spanish existed in not more than

three companies.

Factor of Location.--The nonusage of Spanish was

indicated by employees in banking firms and utility

companies located far from the border. In only one case

close to the border, a Brownsville utilities company,

was there a lack of agreement between the subject and the

coworker. In the Brownsville case, the coworker considered

Spanish to be unnecessary for a departmental head position.

The factor of location, since nonusage of Spanish

was indicated primarily by employees residing away from

the border, tended to suggest that Spanish was not used or

considered necessary in cities or companies located far
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from the border. It is Significant to note, however, that

usage of Spanish was nevertheless reported by others in

these cities, e.g., Houston and Beaumont. This conflicting

pattern gave support to attributing the nonusage of

Spanish to the nature of the position rather than the

minimal concentration of the Spanish-Speaking population.

The types of positions held by employees in both ethnic

groups in some banking firms and utility companies were of

such nature that there was no contact with Spanish-

speaking clientele, e.g., systems programmers in Beaumont,

secretaries in a black neighborhood of Houston, and

engineers in Houston.

 

Factor of Unawareness.—-Nonusage of Spanish indi-

cated only by coworkers may be attributed to their own lack

of awareness. In the case of one coworker who did not

realize there was an occasional need to use Spanish in a

Beaumont bank as a result of port trade in the city, this

lack of awareness might be attributable to the fact that

she was a relatively new employee. The rapport between

the subject and the coworker in this particular case was

one where certain significant factors should be noted. The

subject was the only one in the study who did not use

Spanish with her family, except with her father occasionally.

She was, however, requested to serve as interpreter with

customers from South American countries. This subject

demonstrated a degree of reservation over management's
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choice of the coworker, expressing strong concern over the

failure to select another coworker who not only had worked

with her longer but who also might have had more knowledge

of her employment background. Regardless of the lack of

agreement between their views on the occasional use of

Spanish on the job, it appeared that the subject and the

coworker in this case had not worked together long enough

to have developed an awareness of each other's backgrounds.

Even if the coworker was aware of the "port trade," she

may have been unaware that the subject Spoke some Spanish

and was called on to translate under these circumstances.

An expectancy that a Mexican-American Spoke Spanish

or had a fluency in the language indicated that there was

an apparent relationship with the factor of location.

Expectancies for the language abilities of the subjects

differed according to geographical regions of Texas. In

some cities away from the border, such as Beaumont, an

impression was given from the reticence found to conclude

that a person spoke Spanish even if he was Mexican-

American. For that matter, a reticence was sometimes

encountered to admit that a person was of Mexican-American

heritage. These conclusions were based on the process of

deduction and observations which revealed interesting

differences with regard to the factor of location.

Such factors as physical appearance, a Spanish-

surname, or a Spanish-speaking ability were analyzed by

many in an attempt to derive "clues" to a person's
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cultural heritage and language abilities. Research on

the physical features of Mexican-Americans with regard

to views held of Mexican-Americans has been discussed in

the literature. Physical features nevertheless can fail

to provide effective clues on ethnic identity. Physical

features of Mexican-Americans were less distinguishable

in a city such as Beaumont, where the population was rich

in French and Italian heritages. A mixture of ethnic

groups is apt to contain people with physical features

which, at best, are hazy guidelines and result in

inaccurate classifications.

Instead, surnames were used by some executives as

a basis for determining ethnic classifications. One bank

executive, for example, a former resident of a region with

a high Spanish-speaking population,still had difficulty

in his ethnic classifications in Beaumont. He described

his hesitancy to conclude that a person was a Mexican-

American Since it was a case of "appearance not offering

any particular clues." He volunteered his reliance on

using surnames as a method of identification stating, "If

you had not been introduced as (a Spanish surname), I would

have had no clue."

Another bank executive strongly insisted that one

of the secretaries might not even be bilingual. He

said, "In fact, she is married to . . . (Pause) . . .

well, her married name is not a Spanish surname." Yet,
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the same executive was observed to classify another

employee as bilingual without any hesitation.

In cities away from the border, the classification

of Mexican-Americans brought to light the additional

factor of their percentage of total population. Most

Beaumont executives, for example, commented on the city's

small Spanish-Speaking population. Some executives,

having lived in other regions in Texas, drew similar

contrasts with the Mexican-American population of Beaumont.

All of them expressed uncertainty with regard to their

employees having a Spanish-Speaking ability. They disclosed

an awarness of "Cajuns" and their bilingualism on the job,

i.e., French in combination with English. The prevalent

uncertainty over an employee having an ability to Speak

Spanish as well as English was indicated by such statements

as "Some may not speak the language," or "I don't know if

(the employee) even Speaks Spanish."

This tendency toward uncertainty about a person's

bilingualism was a marked contrast from the expectancies

observed to be held by those living in South Texas. The

classification of Mexican-Americans in South Texas, where

there is a dense Spanish-Speaking population, did not

appear to pose the problems faced by those living among

the smaller concentrations of Spanish-Speaking populations

in cities away from the border. With regard to language

abilities, in South Texas being a Mexican—American was

associated synonimously with a Spanish-speaking ability.
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Another case in which the nonusage of Spanish was

indicated by the coworker only occurred in a utility

company in Brownsville. The subject said that Spanish was

useful and the coworker said it was not, but in this case

the coworker's reSponse may have been based on his

position EE£.§S- He, of course, was not expected to use

Spanish and he was not aware of the extent to which the

subject was expected to use Spanish despite their comparable

positions as heads of departments. The subject, for

example, might have been faced with an expectancy from his

employees, who were largely Mexican-Americans, that he use

Spanish when addressing them and also with a need for

ensuring effective communication between himself and them.

Whether the employees expected the subject to use Spanish

or whether he was reluctant to do otherwise in an area

where the use of Spanish was frequently expected was not as

significant as the results gained through effective

communication. The subject's statement that he could "make

them work" may have been attributable to his use of

Spanish, which unequivocably could have resulted in more

effective communication with his men who were not as well

fluent in English.

‘Verbal Communications
 

The use of Spanish on the job was for the primary

purpose of verbal communications. As shown in Table 151

the verbal use of Spanish in employment was indicated by
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twenty-two of the thirty employees for direct communication

with customers. Employees in both ethnic groups described

the verbal usage of Spanish by indicating that many

"customers Spoke Spanish only" as a result of Mexican

1
trade "from across." This statement, made by a coworker

in a Brownsville bank, pointed out the high frequency of

Spanish usage in cities close to the border. A subject in

a Dallas department store who indicated that "on a few

occasions (she translated) for customers from Mexico"

undoubtedly spoke Spanish less frequently as a result of

living in a city away from the border. Nevertheless,

there is a high level of agreement among the employees

that Spanish was used on the job in most cities, regardless

of their proximity to the border.

Written Communications
 

Use of Spanish for the purpose of written communi-

cations on the job occurred less often than verbal

communications. It was in the area of written communi—

cations that more coworkers tended to be unaware that the

subjects used Spanish. Their lack of awareness was

probably justified, given the infrequency with which some

subjects were requested to handle written communications

in Spanish. For example, a letter written in Spanish

 

1A Spanish expression, del otro lado (from across),

is common usage for Mexican-Americans to describe a person

who comes from Mexico, or "from across" the border.
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"sometimes" or "once by a subject in a San Antonio

utility company was understandably not known to the

coworker. Yet in another case, a higher frequency of

written communications performed by the subject was not

known by the coworker. In this Dallas utility company, a

secretary, whose Spanish-speaking ability was utilized in

her position and recognized by her coworker, also performed

written communications of which the coworker had no

knowledge. Aided by an English-Spanish dictionary which

She kept on her desk, the subject occasionally composed a

letter in Spanish or translated a customer's letter written

in Spanish.

Mailed Questionnaire Returns
 

Spanish usage for oral and written purposes on

the job was studied for additional companies not in-

cluded in the case study analyses. Table 16 shows that

the use of Spanish on the job was reported by thirty-one,

or 66 per cent, of the forty-seven companies responding to

the mailed questionnaire. Moreover, these companies

reported a continued and continuing need for the use of

Spanish by their employees. The use of Spanish was

reported by firms in each industry included in the study.

However, the use was more prevalent in banks and department

stores than in utilities companies, as Table 16 shows.

The responses of the companies further indicated the usage

of Spanish at that time and projected future need,
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TABLE 16.--Spanish Usage in Industries Not Included in

Case Studies.

 

 

Number of

Number of Number of Firms Firms Which

Type of Firms Which Which Employed Used Spanish in

Firm Responded Mexican-Americans Job Situations

Banks 26 21 19

Utilities 10 5 2

Department

Stores 11 ll 10

Total 47 37 31

 

regardless of company location in proximity to or distance

from the border. Another interesting point, also illus—

trated by Table 16, was that only Six of the responding

companies which employed Mexican—Americans did not use

Spanish in job situations. Thirty-seven of the responding

companies employed Mexican—Americans, and thirty-one of

these indicated that Spanish was used in certain employment

situations.

The data obtained in the survey by means of the

questionnaire and by telephone and personal interviews

with personnel whose companies were not included in the

case studies substantiated the views of the employees whose

companies comprised the sample of this study. A Spanish-

Speaking ability was determined to be utilized in industry.

Therein lies the existence of a potential special job

market which has implications which cannot be ignored by
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vocational education and educators concerned with the edu-

cational and occupational development of that group of

"disadvantaged youth," the Mexican-Americans, by providing

for a better utilization of their dual language character-

istic.

Summapy of Chapter Findings
 

Certain English language abilities were perceived

as playing an important role in employment progress.

These language abilities were highly important first for

job promotion, then for job entry, and finally for job

adjustment purposes. Throughout his employment, however,

the prospective applicant for white-collar positions would

appear to need to develOp certain English language abilities.

These include the abilities to comprehend what he reads,

to understand instructions, to use correct grammar in his

verbal communications, and to develOp a varied, selective,

and relevant vocabulary.

Some Specific language factors warrant attention

with regard to the differences in the abilities of the

employees and the importance of these abilities for job

progress. For example, the subjects' English, relative

weaknesses in chosen vocabulary, fluent language usage,

and accented speech warrant attention on the part of

educators.

Certain language factors were not seen as instru-

mental for progress in the type of white-collar positions
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included in this study. A writing ability and speaking

with an accent had lesser importance for employment.

Actual use of Spanish in employment involved both

written and verbal communications, although the usage was

mostly for verbal purposes. Use of Spanish on the job

suggests a possible job market regardless of proximity

to the border. The dual language characteristic as it is

utilized in industry and as a potential occupational

training area needs further exploration on the part of

distributive and office educators.



CHAPTER VII

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

A major reason for this research stemmed both from

allegations that Mexican-Americans are faced with language

problems in employment situations and assertions that

language is a problem for Mexican-Americans in their edu-

cational setting. However, there is a literary gap with

regard to the language problems which Mexican-Americans may

encounter in their employment setting. Consequently,

virtually nothing is known about whether bilingualism

does in fact impose problems for the employed Mexican-

American white-collar worker. Therefore, the objectives

of this study were to determine the language problems and

to compare the language abilities of Mexican—American

white-collar employees with those of non-Mexican-American

white-collar employees.

A basic purpose of this research was to determine

implications from the findings which would be of value to

programs in both bilingual and vocational education. The

problems of disadvantaged youth, such as the language

problems of Mexican-American students, are of concern to

229
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both of these areas of education. Accordingly, important

implications might be derived from determining a labor

market which would place the bilingualism of Mexican-

Americans in an asset rather than a liability column.

Implications derived from employment research may provide

insights for educators concerned with the improvement of

occupational skills, knowledge, and assimilation of

Mexican-Americans, particularly with respect to their

language skills and employment.

Procedures for the Study
 

A case-study approach was selected for this

investigation, using a population of white-collar employees

within major industries in Texas. Finance, Retail Trade,

and Utilities were the three selected industries. Factors

of size, labor force characteristics, and geographical

distribution were instrumental to the selection of the

industries. Six metr0politan areas in Texas served as

sites for conducting the field research. Beaumont, Dallas,

and Houston were the cities located farthest from the

Mexican border; Brownsville, Corpus Christi, and San

Antonio were located closest to the Mexican border.

Questionnaires were mailed to 165 companies in the

selected cities. The questionnaire was the means by which

the field research was initiated. This provided the basis

for selecting the companies and employees for the sample
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and for scheduling personal interviews in order to collect

the data on the employees.

Fifteen companies were selected from the different

cities. The finance industry was represented by six

banking firms; retail trade by five department stores; and

the utilities industry by four firms. Every firm was

represented by three employees.

Sample

Forty—five employees in white-collar positions

were selected from the companies. Of the forty-five white-

collar employees, thirty were employees equally divided

between the two ethnic groups, and the remaining fifteen

represented management who supervised the employees. The

study's participants were of three types: Mexican-

Americans, their occupational peers, and the supervisors

of these two types. The particular Mexican-Americans,

occupational peers, and supervisors who were the subjects

of this research were selected on the basis of carefully

prescribed characteristics. Mexican-Americans were ones

who had a dual language heritage and characteristic, who

were employed in white-collar occupations wherein the use

of English in one or more of its communication forms was a

requisite of the job, and who were at some appreciable

level of employment experience or tenure. The occupational

Peers were ones who were not Mexican-American, who

Possessed neither a dual language heritage nor a dual
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language characteristic, and who were employed in a job

situation similar to that of the Mexican-American. Manage-

ment representatives were employees who were in supervisory

capacities over both the Mexican—Americans and their occu-

pational peers.

Collection of Data
 

The field investigation focused on three categories

of data. First, the perceived English language performance

abilities of the employees were determined. Second, infor-

mation was obtained on the importance of the English langu—

age abilities relative to the different phases of employ-

ment in a white-collar position: placement, adjustment,

and advancement. Third, questions on socio-economic, edu»

cational, occupational, and language factors were asked for

comparative information on the backgrounds of the employees.

Categories of Language_Performance.—-The different
 

categories of data were collected by a field instrument

used in the personal interviews with the participants. The

first part, "Language Factors Rating Sheet," included ten

language factors which were rated by the participants.

The factors were stated in the following terms:

1. Grammar--Employee uses correct grammatical

structure in his oral communications.

2. Vocabulary--Employee utilizes a varied vocabulary

which is well chosen and pertinent to his oral

communication.
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3. Accent--Employee speaks without a noticeable accent.

There is no accent which "sounds different from

English."

4. Fluency--Employee gives evidence of being fluent

in the use of his English.

5. Conveyance--Employee expresses himself well when

giving instructions.

6. Understanding-—Employee clearly understands

instructions.

7. Spelling--Employee gives evidence of an ability to

Spell.

8. Reading--Employee demonstrates an ability to

comprehend what he reads.

9. Written Grammar--Employee uses correct grammatical

structure in his written communications.

10. Composing--Employee has an ability to compose a

letter or report which is well organized and

coherent.

The data provided by the first part of the instrument were

referred to as "perceived English language performance

abilities."

The second part of the field instrument was

modified to represent "Language Factors Relative to

Employment." Each participant was asked first to indicate

which of the ten language abilities he considered important
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for a person to have in the employment phases of a white-

collar position, i.e., which language abilities were

considered important in order for a person to enter the

particular job held by either the subject or the coworker.

Second, the employees were asked to indicate which

abilities were important for a person to have in order to

be more successful in adjusting to the job and performing

the duties of that job. Finally, the abilities which were

perceived to be important for a person to have in order to

get the best consideration for advancement within or from

the particular job were indicated.

Employees' BackgroundS.--The third part of the
 

field instrument, "Data on Employees," was used to obtain

information about the background of each employee. Data

were obtained with regard to the individual's employment,

socioeconomic, cultural, and educational background

factors. Under the employment section, for example,

questions were asked with regard to occupational level,

position, title, work experience, salary, number of

dependents, and views on advancement. Questions on age;

nativity; residence; and parents' nativity, occupation, and

education were included in the socioeconomic-cultural

section. The instrument's section on education included

questions on the years of school completed, special

training, type of work trained for and influence in choice

of work, college training, and language training.
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Additional questions were asked in the interviews held with

Mexican-Americans in order to determine their particular

language background and heritage. The data obtained from

the third part of the field instrument were referred to

as "Background Factors."

Classification of Data in

Case Studies

 

 

The results of the field investigation were recorded

in Case Studies numbered 1 through 15, as found in

Appendix C. Each case study contains the tabulated and

classified data obtained for the English language per-

formance ratings given on the ten language factors, the

emphasis placed on each language factor relative to three

different phases of employment, and the personal background

factors for each employee.

Language Performance.--Each participant completed
 

two "Language Factors Ratings Sheets" for a total of six

ratings in each case study. Each subject rated himself and

his coworker, each coworker rated himself and the subject,

and the manager rated the subject and the coworker. These

data were tabulated and classified to determine how the

subjects and the coworkers viewed their respective English

language abilities. These ratings were referred to as

Self—Images. Ratings were also classified according to how

each employee viewed another employee's English language

abilities. These ratings were referred to as Peer-Images.
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The remaining ratings were grouped to determine how the

supervisors perceived each ethnic group's English language

abilities. These ratings were referred to as Management—

Images.

From this information, comparisons were made

between the different points of View for the two groups,

the subjects and the coworkers. The language ratings were

analyzed as they applied to each ethnic group. Self-images

of all subjects, for example, were contrasted with the self-

images of all coworkers.

Each language factor was analyzed in terms of each

group's performance of that language factor. The opinions

of the three participants were combined for each language

factor: Self- plus Peer- plus Management-Images. The

subjects' perceived performance on each language factor was

compared with the coworkers' perceived performance on that

language factor. Again, the analysis applied to each

ethnic group.

Each language factor also was analyzed relative to

its importance for the three different phases of employment.

Each participant indicated the importance of the language

factor relative to placement, adjustment, and promotion in

a job situation. The responses given each language factor

were ranked under the corresponding employment phase. The

total responses for the language factors were combined

to determine their importance for all employment phases.
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Employees' BackgroundS.--The employment, socio-

economic, and educational data provided a comparative

profile on the employees participating in the study. The

different factors were grouped and used as descriptive

dimensions for each ethnic group.

Language background data were obtained during the

personal interviews held with the subjects. Information

was obtained on their use of Spanish and English in differ-

ent settings, and the data were classified with regard to

the language patterns of the subjects and their families.

All participants in the case studies also provided

additional data with regard to the subjects' use of

Spanish in employment.

Additional data were obtained by a mailed question-

naire which was sent to companies not participating in the

case studies. The questionnaire reSponseS were classified

and analyzed relative to the reported use of Spanish in

employment.

Findingg
 

The findings were divided into four major cate-

gories. These are Background Factors, Perceived English

Language Abilities, Importance of Language Factors in

Employment, and Use of Spanish in Employment.

Background Factors

Central to the discussion of the language per-

formance data were the insights on the background factors
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of the employed Mexican-American white-collar workers with

a dual language heritage. Some of these characteristics

of each group provided important explanations with regard

to the relatively high English language performance

ratings of the subjects.

Parents' Backgrounds.--The socioeconomic and
 

cultural factors showed that certain parental character-

istics, such as similarities in the nativity and occu-

pational and educational backgrounds of the parents, were

common to the employees in the two ethnic groups.

Approximately half of the parents in each ethnic group

migrated to Texas from other states or countries. All but

five subjects came from homes where at least one parent

was born in another country. Most employees come from

homes where the mothers were not employed outside their

homes. With few exceptions, the fathers were in blue-

collar occupations. Some of the subjects' fathers,

however, were employed as laborers, a level which was not

Shown for any of the coworkers' parents.

The majority of the parents completed no more than

eight years of school. Certain educational levels, e.g.,

high school level, revealed differences between the

employees' parents. Twice as many parents of coworkers as

of subjects entered high school. Interestingly, most of

the subjects' parents entering high school were those born

in another country. Regardless of ethnic identity,
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however, the few parents who entered high school completed

their work at this level.

Employees' BackgroundS.--For the employees them-
 

selves, similar mutual characteristics were found in their

educational and occupational backgrounds. The majority

of the employees were high school graduates and had

completed an average of thirteen years of school. Only

three employees were college graduates, and there were

four school dropouts. The few employees without Special

training were those who drOpped out of school, all of whom

were employed in Retail Trade. A high school diploma and

special training were thus major characteristics in the

educational backgrounds of the subjects and the coworkers.

Training beyond high school was in special programs offered

by business or technical schools rather than on the college

level.

Most employees performed office and clerical

functions in each industry. In some cases, their job

functions overlapped their occupational levels. The types

of functions performed on a managerial level, for example,

overlapped those performed on a technical level. Never-

theless, most of the employees were in Office and Clerical

levels, wherein the nature of their functions were

primarily clerical-bookkeeping.

The subjects were a relatively younger group than

the coworkers. The average age of the subjects was
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thirty-four compared to an average age of thirty-nine for

the coworkers. It was logical, therefore, that the

coworkers had a few more years of employment experience

than the subjects. Regardless of ethnic identity, however,

a major characteristic of the employees in this sample of

white-collar positions was their occupational stability.

The relationship between their training and the

positions they held showed additional similarities between

the employees. With few exceptions, the employees were in

the type of work for which they were trained. Most of the

employees had been provided with the type of training

needed for their white-collar positions on the post-high

school level. Only two of them had acquired office

training in their high school programs.

Major influences in their choices of work were

described by the employees. The influence of parents

showed a marked contrast between the employees. The

subjects placed more emphasis on socioeconomic factors such

as financial aspects and the security and stability offered

by the positions.

Salaries ranged closely for the two groups in the

sample. The coworkers, an older and more experienced

group, received an annual average differential of $650 more

than did the subjects. Those in positions which required

technical or college training received the highest salaries.

However, of the five employees whose salaries were over

$10,000, only two were college graduates. The third
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college graduate received one of the highest salaries

paid a female employee. Her position as bilingual

secretary was the only one in the study which required and

compensated for bilingual abilities.

The number of years spent in an occupational

position with a company indicated a factor of mobility in

the occupational positions of eleven out of thirty

employees. Positions of greatest mobility were those of

most employees in utilities and of one-third of the

employees, all females, in finance. There was no mobility

or change in the occupational positions for the majority

of employees in Retail Trade.

The employees' views of advancement were influenced

by several factors. In most cases, favorable views of

advancement were based on salary increments rather than on

upward mobility from the present position. The employee's

interest and his age were other factors which influenced

advancement. Some employees indicated a strong reaction

to promotions that would move them into different lines

of work. Moving into administrative positions was viewed

by some employees as a remote possibility or with dis-

interest. Most recognized that their qualifications or

age were limiting factors for line promotions.

Language Backgrounds.--Language patterns of training
 

and usage were reported by the subjects and.their parents.

Both generations began school with the basic characteristic
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of Speaking Spanish. Although there were a few exceptions,

neither generation had language abilities in English

prior to entering school. Five subjects did, however,

differ from their parents' generation by entering school

with some ability to speak English. Most of these subjects

lived in cities with a lower concentration of Spanish-

speaking population, came from homes where the fathers

were natives of Mexico, had dropped out of school, and were

employed in Retail Trade. Hence, the one-third of the

subjects who did enter school with some English-speaking

ability revealed a pattern with regard to their location,

parents' nativity, and employment positions.

The greatest difference between the two generations

was shown by the relationship between their English

language training and usage. The subjects, with more years

of school completed, not only had more English but also

more Spanish training than their parents. Most of the

subjects' parents had more training in English than in

Spanish. The few parents without English training never-

theless had some ability to read and speak English.

Residence and occupational roles, rather than

language training alone, influenced the parents' use of

English. The parents living away from the Mexican border,

for example, used English to a greater extent than parents

living close to the border. Regardless of the language

training in the parents' backgrounds, their language usage

pattern was one of adherence to the Spanish language.
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Spanish was used exclusively in the homes of half

of the subjects. Only Spanish was usually used when

communicating with each other and was used in all cases

when communicating with grandparents. Using Spanish

exclusively was in deference to one of the parents not

speaking English.

The extent to which English was used depended

largely upon the family members involved in the verbal

In 5

communications. The subjects differed from their parents

“
I
:

by using English when communicating with their Spouses and

children. It is important to note, however, that their

exclusive use of English with any family member was rare.

English was used in all cases by the subjects with their

spouses and children but it was generally combined with

Spanish.

Perceived English Language

Abilities
 

The perceived language performance abilities were

relatively high for the two ethnic groups. The subjects,

ranking somewhat lower, nevertheless were perceived

as being capable of performing adequately the nine compa-

rable language factors. The language abilities of the

subjects and the coworkers were determined by a comparative

analysis of self-, peer-, and management-ratings for all

cases.

Differences between the two ethnic groups for the

percentages with which they "almost always" performed the
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language factors, are small. The English language per-

formance of the two ethnic groups, as reflected by self-,

peer-, and management-ratings, revealed the following

differences:

1. The largest and most meaningful difference was

Shown by the peer-ratings. The lowest rating

received by the subjects was that from their co-

workers.

2. Management—ratings, the highest of all views held

for each ethnic group, showed the second largest

difference, again in favor of the coworkers.

3. Self-ratings were more comparable for subjects and

coworkers than any other type of rating. Self-

images showed the smallest difference between the

English language abilities of the two groups.

In the comparisons made between each type of rating, i.e.,

management- versus management-ratings, peer- versus peer-

ratings, and self- versus self-ratings, it was found that

the English language abilities of the two ethnic groups

were comparable, with very small differences in favor of

the coworkers.

Self—Images.——When compared with the other per-

ceptions in all cases, self-images provided additional

insights on the two groups. The subjects' self—images of

English language abilities revealed the following:
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The employee's self-image compared to how man-

agement saw him showed little discrepancy between

the two ratings for the subjects.

The employee's self-image compared to how his peer

saw him showed that the subject's self—image was

higher than the coworker's image of him.

The employee's self-image compared to how both

management and peers saw him showed that the

subject's self-image was higher than the other two

ratings.

The coworkers' self-images of their English language

abilities revealed the following:

1. The employee's self-image compared to how man-

agement saw him Showed that the coworker's self-

image was lower than the manager's image of him.

The employee's self-image compared to how his peer

saw him showed that the coworker's self-image was

lower than the subject's image held of him.

The employee's self-image compared to how both

management and peers saw him showed that the

coworker's self-image was lower than the other two

ratings.

Self-images compared with ratings given to peers revealed

the following:
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l. The employee's self-image compared to how he saw

his peer showed that the subject's self—image was

lower than the image he had of his peer (coworker).

2. The employee's self-image compared to how he saw

his peer showed that the coworker's self-image was

higher than the image he had of his peer (subject).

Peer-Images.—-With few exceptions, the comparabil—
 

ity in English language abilities applied to the two ethnic

groups regardless of their residence. However, the factor

of residence showed a larger difference between the per—

ceived English language abilities of those living close to

the border. The major difference previously discussed with

regard to the employees' views of each other's language

abilities (Peer- versus Peer-Images) was highlighted by the

peer-images of the subjects and coworkers living close to

the border. Close to the border, the language abilities of

the subjects were lower than the coworkers' English

language performance ratings (differential of -15.22).

Peer—images were more reciprocal, however, for employees

living away from the border.

Another deviation was shown by the coworkers living

away from the border when their self-ratings were compared

with the ratings they gave to the subjects. The coworkers

located farthest from the border did not perceive their own

performances as higher than they perceived the performances

of the subjects. Instead, these coworkers viewed the
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language abilities of their peers, the subjects, as

comparable to their own.

Individual Language FactorS.--The perceived
 

abilities for each language factor, in terms of average

and range of scores, were relatively high and showed only

minor differences. The employees' mean score for the nine

comparable individual language factors was 90.6, an average

which also represented the mode and median. A comparison

of the two ethnic groups revealed that most subjects'

ratings were below 90.6 and most coworkers' ratings were

above 90.6 in their individual English language abilities.

The range of scores, however, for both the subjects and

the coworkers on the individual language factors were

relatively close. The percentage of ratings on which the

subjects "almost always" performed an individual language

factor ranged from 85.2 to 92.6; the coworkers' range was

from 87.5 to 95.3. The intervals of 7.4 for the subjects

compared with 7.8 for the coworkers illustrate the compa-

rability of scores which applied to each of nine language

factors. However, in the analysis of individual language

factors which included Accent, there was a lowering from

85.2 to 79.2 in the range of scores for the subjects.

Vocabulary, for example, with a score of 85.2 was the

lowest of the nine comparable factors for the subjects,

but their Accent score of 79.2 was the lowest when all
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ten factors were included. In either instance, the lowest

score was for a verbal language factor.

The scores on each language factor were ranked for

each ethnic group. Reading ranked highest, Spelling

ranked second highest, and Grammar ranked third highest of

the language factors for the subjects. The language

factors for the coworkers showed Reading ranking highest,

Written Grammar ranking second highest, and Fluency ranking

third highest.

The percentage points of difference between each

language factor showed some small differences between the

abilities of each ethnic group. Reading, for example, was

the language factor which ranked first for both the subjects

and the coworkers. However, the subjects were 2.7 per-

centage points lower in their perceived reading abilities

than the coworkers. The percentage points of difference

thus showed that the subjects' relative strength in reading

was less than that of their coworkers.

When the perceived English language abilities were

compared on a factor by factor basis, the subjects were

relatively lower on all but two language factors. Their

lowest English language abilities were for the factors of

Fluency and Vocabulary. However, even though the subjects

were 7.6 percentage points lower than the coworkers in

Fluency, they were rated as 86.7 per cent on "almost

always" speaking fluently. Even the subjects' lowest

comparable factor rating, 85.2 per cent received in
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Vocabulary, was in the mid-eighties. The relative strengths

of the subjects were Spelling and Conveyance, the only

factors in which they were given higher ratings than their

coworkers.

Importance of Language Factors

in Employment

 

 

The participants evaluated each job stage for which

the various language factors were considered important.

The results were based on the percentage of the forty-five

people who indicated positive responses for each factor

in each employment phase. Out of 450 possible responses

(forty-five people marking ten factors = 45 x 10 = 450),

a total of 254 responses, or 56.4 per cent, were given for

the Placement phase. The language factors received less

emphasis relative to Adjustment than for either of the

other two employment phases. The ten factors received 240

responses, or 53.3 per cent. The greatest emphasis was

placed on the language factors relative to Promotion, with

a total of 339 positive responses, or 75.1 per cent, given

to all the factors.

The emphasis given each employment phase varied

according to the categories of participants. The subjects

considered language abilities to be more vital in order to

get placed in their jobs than did their coworkers and the

managers. In the Adjustment phases, no pattern was

evident in the responses of the subjects, coworkers, and
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managers. The coworkers placed relatively more emphasis

on the language factors for the Promotion phase.

The participants emphasized the importance of each

language factor for all employment phases. If the forty-

five peOple had given positive responses relative to the

importance of a language factor for Placement and Adjustment

and Promotion, the total for that factor across the three

employment phases would have been 135 (45 x 3 = 135). The

language factors were ranked according to percentages of

responses which each received out of the 135 possible.

Four language factors were considered most important

for all phases of employment: (1) Reading; (2) Under-

standing; (3) Grammar; and (4) Vocabulary. The factor of

Reading received the highest overall perCentage of responses

with 73.3 per cent of the maximum possible. With the

exception of Reading, the language factors receiving the

most emphasis for all phases of employment were classified

as verbal factors. Two language factors given the least

emphasis for all phases of employment were Composing and

Accent.

The ranked importance of the language factors

varied between the analysis for all phases and separate

analysis for each employment phase. Reading, for example,

ranked first in importance in the overall analysis but

second in importance for each employment phase. Verbal

Grammar, third highest of all factors for the three phases,

together, was highest for Job Entry alone.
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The emphasis given each language factor for all

phases varied for each category of participant. The

subjects placed more emphasis on Understanding, the

coworkers on Reading, and management on Fluency for all

phases of employment. Fluency, as emphasized by man-

agement, was the only one not included in the four most

important language factors for all employment phases.

Use of Spanish in Employment
 

Responses to questions regarding the use of Spanish

in employment revealed a need for, value in, and actual

usage of bilingual employees in white-collar positions

within different employment settings. Use of Spanish in

employment was reported by companies included in the case

studies and also by other companies not included in these

analyses. The majority of the participants from the case

study companies indicated that the subjects used Spanish

in their white-collar positions. Also, use of Spanish on

the job was reported by thirty-one, or 66 per cent, of

the forty-seven companies responding to the mailed question-

naire. Of the fifty-two companies which employed Mexican-

Americans, only nine indicated that Spanish was not used

in job situations.

A Spanish-Speaking ability was used in firms in

each industry included in the study. However, the use was

more prevalent in banks and department stores than in

utilities companies. Spanish-speaking employees used the
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language primarily for verbal communications with customers.

Usage of Spanish at the time of the study and a projected

need were indicated regardless of proximity to the

Mexican border.

Conclusions

Background Factors

Underlying the life-time patterns of the employees

were certain major characteristics which they had in

common. More similarities than differences existed for

the employees with regard to their age, education, and

employment experience.

Both groups of employees showed some generation

gaps between themselves and their parents. Generation gaps

existed between the subjects and their parents with regard

to education, occupations, nativity, language training, and

to some extent language usage. Generation gaps existed

between the coworkers and their parents with regard to

education and occupations.

Certain occupational and educational background

factors were characteristic of the employees' parents.

Both groups of employees had surpassed the achievement of

their parents. The occupational achievement of their

parents also was surpassed by the employees. The span was

wider for the subjects, however, than it was for the

coworkers. The subjects' white—collar positions were a

marked departure from the parents' employment, which

clustered from the middle downward on the occupational
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ladder. Hence, the subjects showed relatively greater

occupational achievement than the coworkers. The subjects

had been assimilated to a much greater extent in main-

stream American culture than had their parents.

Underlying the life-time patterns of the employees

were certain major characteristics which were not common to

the employees in the two ethnic groups. A major contrast

between the subjects and the coworkers was Shown, for

example, for the nativity of their parents. The coworkers

in the study represented a second generation of native-

born Americans. The subjects represented a generation

which, unlike that of their parents, was a first native-

born generation of Mexican-Americans.

The nativity element of parents was discussed in

the literature in relation to occupational achievement.

Higher occupational achievement has been shown by Mexican—

Americans whose parents were born in another country than

has been shown by Mexican-Americans whose parents were

natives of this country. This study substantiated that the

nativity element of the parents was an influential factor

in the occupational achievement of the subjects.

The English language training and, in particular,

the language usage patterns of the parents provided a major

contrast between the subjects and the coworkers. The dual

language heritage characterized the subjects and their

parents in this study, with both generations maintaining

their dual language characteristic.
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Perceived English Lapguage

Abilities

 

 

The differences between the English language per-

formance abilities of the two groups of employees were less

than might have been expected. The coworkers, as

practitioners of one language all their lives for personal

and professional purposes, would have been expected to

demonstrate a relatively high level of English abilities,

and the perceptions of these abilities agreed with such

an expectation. The language performance abilities

demonstrated by the subjects were much greater than

expected, however. The literature is replete with the

academic underachievement, e.g., on tests and language, of

Mexican-American students compared to the achievement of

other students. The subjects, however, as practitioners of

their inherited dual language characteristic, demonstrated

considerably greater English language performance abilities

than predicted from the literature.

One explanation for the comparably high English

language performance of the two ethnic groups was based on

their comparative profiles. Comparabilities in such

background characteristics as age, education, and occu—

pational experience provided factors to which their high

performance of English language abilities may have been

linked. These factors were remarkably close and depicted

a picture of white-collar employees whose ethnic identities

became almost indistinguishable.
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The results of the analysis of the English

language performance abilities of the subjects in this

study cannot, of course, be interpreted as a general

application for the entire Spanish-speaking population.

The factor of location, for example, showed some variances

in the general applications made for the ethnic groups

included in this study. The literature also emphasizes

the individual variances within the Spanish-Speaking

population.

Self-Images.--The pattern revealed by the self-
 

images is unlike what was expected for each group of em-

ployees. The coworkers in this study had a relatively low

self-image of their English language performance abilities.

The subjects, however, viewed their English language per—

formance abilities with a relatively high self—image.

The coworkers' low self-image compared to the

subjects' high image raised the question of whether or not

the self-image of these ethnic groups fell into employment-

based norms. An employment pattern, for example, was

reported by a personnel executive interviewed for the study.

He reported on results of employment tests and other

evaluative systems used in his company. It was a very

large company in a city with a very small Spanish-Speaking

pOpulation. According to their statistical data, most

employees rated themselves lower than management rated
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them. The personnel executive indicated that the only

time employees rated themselves higher was when their

salary was involved. If the statistical data in this

company is suggestive of a norm, the coworkers may fall

within such an employment norm, while the subjects may vary

from an employment norm. Accordingly, the implications

are many with regard to continued research on self-images

of employees at different occupational levels.

Self-images, on the other hand, provided a most

meaningful piece of information about the subjects. The

subjects' high self-image may be viewed as an unexpected

image. A low image has been cited frequently as a

characteristic of Mexican-Americans in the literature. Low

images often receive treatment with regard to the language

problems of Mexican-American students. If a low image is

related to English language difficulties, it seems reason-

able to assume that the subjects in this study were an

assured group since their perceived English language

abilities were relatively high.

Peer-Images.—-The differences between the peer—

images were much greater than was expected, particularly

with regard to the factor of location. That the English

language abilities of the subjects were viewed lowest by

their peers was in accordance with expectations. That the

co-workers' English language abilities were viewed highest
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by their peers was also predictable. This pattern poses

major questions, however. It is possible that the co—

workers' image of the subjects was substantially valid and

that there was indeed a language problem in the perfor-

mance of the subjects. Certainly the attitudes and expec-

tations of both groups need further conceptual development.

Individual Language FactorS.--The dual language
 

characteristic of the subjects did not affect their English

language performance. Their performance on particular

language factors, however, provided insight on how bi-

lingualism can promote and mitigate problems for a bi-

lingual employee.

. Three verbal factors--Vocabulary, Fluency, and

Accent--may be regarded as problem areas for the subjects.

Their designation was based on the ranked differences

between the employees' abilities on these factors and on

the ranked importance of these language factors in the

three phases of white-collar employment.

Vocabulary is an area for possible improvement

because it was the second highest differential between the

subjects and the coworkers and was considered highly

important for entering and advancing in a white-collar

position. The other two verbal language factors, Fluency

and Accent, were considered less critical than Vocabulary.

The subjects showed low scores in Fluency and Accent with

substantially large differences in their abilities to
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perform these factors compared to the coworkers' per-

formance, but the roles of these language factors were

seen as being of lesser importance in any employment phase.

Accent was perceived to be neither a problem nor

a factor of importance in the white-collar positions. The

selected Mexican—Americans employed in white-collar

positions spoke English with an accent, but this did not

impair their satisfactory job performance. However, the

accent of the subjects may have contributed to the co—

workers' low image of them.

Importance of Lapguage

Factors in Employment

 

 

Certain English language abilities were identified

as being of major importance in order for an employee to

perform his job satisfactorily. A student as a prospective

job applicant is expected to have an ability to comprehend

what he reads, to understand the instructions which he

receives, to use correct grammar in his verbal conver-

sations, and to use words which have variety, selectivity,

and relevance to his verbal conversations.

In addition to the four most important language

abilities for all stages of employment, an applicant Should

be concerned with an ability to use English fluently in

order to enter a position and, along with an ability to

write grammar correctly, in order to adjust in a position.

Advancement from a position, however, would not tend to

require additional abilities other than the initial four
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most important ones. With the recognition that the

satisfactory performance of the language factors is basic

to the prospective as well as the aspiring white-collar

employee, special consideration needs to be given the

language factors for which an employee Shows relative

weakness.

Use of Spanish in Employment
 

Bilingualism had an important role in the employment

setting of the Mexican-Americans. Bilingual employees were

found to be needed and utilized in white-collar positions

within different employment settings. If factors of

language promoted problems in the employment of Mexican-

Americans, it is significant to recognize that the dual

language abilities nevertheless provided extra benefits for

the firms who employed them.

Spanish was needed in certain positions included

in this study in order for the subjects to perform those

jobs satisfactorily. An ability to speak Spanish on the

job had a more influential role than was expected for some

of the positions in the study. An ability to Speak Spanish

practically took precedence over English language usage in

department stores where the clientele was Spanish-speaking.

Salaries did not compensate the employees' use of

Spanish on the job unless its use was Specified as a

requirement. Noncompensation for use of the language on

the job has been substantiated by the literature. The
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few companies specifying Spanish as a formal requirement

for certain jobs, e.g., bilingual secretary, compensated

for the use of two languages. Salaries were twice as high

for such jobs in those firms which specified Spanish as a

formal requirement.

The supply of qualified bilingual secretaries is

very limited. Therefore, the need for a bilingual

secretary poses recruitment problems for executives in

firms located in cities farthest from the border.

Mexican-Americans are not in the competitive market for

bilingual secretarial positions. Some limiting factors

are their lack of formal training in Spanish and the lack

of properly-developed skills, particularly for purposes of

written communications.

Recommendations and Implications
 

The importance of certain language factors for the

satisfactory performance of a job suggests implications

for teaching. Classroom objectives should be formulated

and implemented first to develop language abilities which

the students will use throughout their employment.

Students need instruction which will develop their

abilities in reading comprehension; understanding in-

structions; using correct grammar in verbal communications;

and using words which provide a variety, selectivity, and

relevancy to their verbal conversations.
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Secondly, classroom objectives Should be formulated

and implemented to develop language abilities which the

students will use in certain levels of employment. The

student needs to be fluent in the use of his English for

entry level purposes. His fluency, together with an

ability to write correct grammar, will be needed for

satisfactory adjustment in the job.

Vocational educators need to conduct task analyses

of positions for which the students are receiving their

training. Classroom instruction Should be based on the

results of such task analyses. For example, the type of

functions performed in most of the office and clerical

positions which were included in this study do not offer

very many opportunities for students to use their writing

abilities. The ability to write and to spell would thus

be of lesser importance for satisfactory job performance.

The implication is not that classroom teachers

need to ignore the development of their students' writing

and spelling abilities. Instead, the implication is that

the appr0priate emphasis needs to be placed on various

classroom activities, particularly writing. Teachers need

to recognize that a lack of writing abilities will not

necessarily impair satisfactory job performance. In the

overall occupational preparation of students, however, it

is recommended that classroom objectives be develOped to

provide more emphasis on verbal communication abilities.
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The subjects' performance on certain language

factors provides insight on how bilingualism can promote

and mitigate problems for a bilingual employee. There is

need for an educational approach which enables the student

to express himself verbally on that which is familiar to

him first and then gradually on that which is unfamiliar

to him. Occupational positions, i.e., receptionist, should

be used as avenues to create more activities for extempo—

raneous Speech.

Instruction Should emphasize the relationship

between fluency and vocabulary development. Activities

Should enable the students to develop fluent use of English

and to analyze the variety, selectivity, and relevancy of

the words they choose in their conversations. It is

recommended that occupational training be designed to

provide Mexican-American students with more opportunity to

express themselves verbally.

The images of the subjects as viewed by their

peers provide implications for business teacher education.

Students' images of each others' abilities pose a responsi-

bility for business teachers. There is need to recognize

that peer influence, whether detrimental or favorable,

has far more impact on students than teacher influence

alone. Therefore, existing weaknesses of students, as

determined by peers, should receive the attention of

business teachers in their classroom instruction.
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The conceptual and attitudinal development of

students poses an additional responsibility for business

teachers. Information about different cultures Should be

incorporated as an interdisciplinary approach in the

business training of students. Human relations, a standard

area of instruction in an office practice course, should

be used as an avenue to introduce cross-cultural concepts

and vieWpoints.

The field investigation in this study revealed an

underutilization of personnel who are actually employed

in bilingual occupations. A need for bilingual employees

warrants major consideration in the occupational training

provided by vocational education programs. Instruction in

a vocational education program is designed to provide

students with necessary skills and knowledge which will

prepare them for different occupations. English language

training is a major component in the instructional

program. If, however, the use of Spanish is needed to

perform a large percentage of job activities, training in

this language as well is important.

There is need to continue implementing bilingual

education programs under the auspices of the business and

distributive education fields. It is recommended that

business educators enlist the aid of personnel who are

experienced in combining language and business Skills in

their international business scenes.
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There is a shortage of instructional materials

designed for providing bilingual occupational training.

It is recommended that task analysis and other occupational

studies be conducted to determine the types of functions,

problems skills, and knowledge needed in bilingual

occupations. For example, a bilingual secretary's position

should be analyzed to determine the necessary skills and

knowledge, such as in shorthand and transcription.

Positions such as those of a bilingual secretary or a

sales clerk in a department store are but a few which

offer research posibilities. The results derived from such

research studies could be utilized for developing and

designing materials for bilingual instruction.

Studies Should be made in an employment setting to

compare the language abilities of students from different

ethnic groups. More information is needed on the language

performance abilities of students who are on the job. It

is recommended that vocational education students in

cooperative training programs be considered as avenues for

conducting research in an employment setting.

Finally, continued research is needed on the

Spanish—speaking population with regard to their cultural

characteristics as related to their occupational character-

istics. The element of group unity or team effort often

observed among members within an ethnic group raises

questions for additional research on the Spanish-speaking

culture. Research might focus on determining whether group
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unity rather than individuality prevails in the work

patterns of a minority group and whether members from a

minority group help each other when completing tasks in

an employment setting as they are often observed to help

each other in a cultural setting.

Concluding Remarks
 

The Mexican-American shares with the American

Indian the characteristic of a culturally imposed dual

language characteristic. Within the broader definitional

construct the Chicano is bilingual, as are the other

subcultural Americans, e.g., German-Americans, Italian-

Americans, French-Americans, and Norwegian-Americans.

Regardless of ethnic identity, students with a dual

language characteristic pose many challenges to education

with regard to their occupational preparation.

The results derived from this pilot study can

contribute to the develOpment of a model for studying the

language performance of other minority groups. The better

utilization of the advantages of a student's dual heritage

and particular bilingualism may be a very essential

approach for educators to consider. The Simultaneous

development of language abilities may pave a student's way

to greater occupational abilities. Occupational in-

struction which utilizes an existing dual language

characteristic may well improve a student's ability to

achieve more equitable economic fulfillment.
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APPENDIX A

SAMPLE SELECTION

Personnel Interviewed
 

Educational Sources
 

Miss Lee Brown

Coordinator in

Office Education

Dallas Public Schools

Dallas, Texas

Mrs. Maxine Emory

State Representative--VOE

Texas Education Agency

Corpus Christi, Texas

Dr. Dennis B. Ford, Dean

School of Business

Administration

Texas A & I University

Kingsville, Texas

Mr. Everett Fuller

Director of VOE

Texas Education Agency

Austin, Texas

Dr. Severo Gomez*

Director of Bilingual

Education

Texas Education Agency

Austin, Texas

 

Dr. Herschel T. Manuel

Professor of Educational

Psychology

College of Education

The University of Texas

Austin, Texas

Dr. George I. Sanchez

Professor of Latin American

Education

College of Education

The University of Texas

Austin, Texas

Mr. Juan Rivera

Mrs. Marta Cotera

Bilingual Education Program

Southwest Educational Develop-

ment Corp.

Austin, Texas

Dr. J. G. Umstattd

Professor of Curriculum and

Instruction

College of Education

The University of Texas

Austin, Texas

*Telephone communication.
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Employment Sources

Hector Garcia, M.D.

Founder of GI Forum;

Board of Directors

(Operation SER)

Ambassador to United Nations

Corpus Christi, Texas

Miss Lydia Garza, Secretary

Jobs for Progress

(Operation SER)

Corpus Christi, Texas

Mr. J. A. Gonzalez, Attorney

Legal Aid

Economic Opportunity Com-

mission

Corpus Christi, Texas
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Dr. M. B. Hernandez

Assistant Director

Equal Employment Opportunity

Commission

Austin, Texas

Dr. Mietzl Miller, Director

U.S. Government Research

Project on Employment

Patterns

Lamar University

Beaumont, Texas

Mr. Al Torrez

Minority Groups Representative

Texas Employment Commission

Austin Texas
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3296 Willowood Drive

Beaumont, Texas 77703

July 1, 1969

Dear Sirs:

Currently I am a candidate for the doctoral degree from

Michigan State University completing research on my

dissertation. My major area is in business and distributive

education with particular emphasis on the bilingual person.

I should like to request your aid to participate in a study

on language factors relative to the job performance of the

white-collar employee who is bilingual. Management and

employees will be asked to rate and determine specific

factors in the English language which influence various

stages of a white—collar job. The study includes several

Texas cities located near to and away from the Texas-

Mexico border. A major objective is to determine critical

language factors, faced by the Spanish-surname bilingual

employee residing in different parts of the state, which

may provide guidelines in the teaching of bilingual

students in future vocational education programs.

A certain number of employees will be selected to partici-

pate in the language study on the basis of criteria set

for the study. Bilinguals who Speak both English and

Spanish will be selected for a comparative analysis of

their language performance on the job with monolinguals

who Speak only English. Their white-collar positions and

tenure with your organization, for example, will serve as

criteria. Although the actual use of more than one

language on the job will be given consideration, it is not

necessarily a criterion in selecting a Spanish-surname

employee to represent your organization and industry.

During July I will be in your city to try to set up

interviews should your employees, if selected, be willing

to participate in the study. During the interviews I am

interested in seeing how you rate the language performance

of both the bilingual employee and his co-worker; how your

bilingual rates himself and his co-worker; and how his

co-worker rates his own language Situation as well as that

of the bilingual employee.
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It is my hOpe that you will be able to Share some of your

busy time with me for this research which can assist

business educators in curriculum development. Since time

is a factor of concern to you and also to me in my desire

to complete the field work, I shall appreciate very much

your returning the requested information in the stamped,

self-addressed envelope. The return would be most helpful

in my planning even if you do not check any, or only a few

of the items. Thank you so much for the cooperation which

you are able to offer.

Sincerely,

Nelda C. Garcia

Enclosures
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Basic Information
 

(Please place a checkmark in the appropriate blanks.)

BUSINESS AND LOCATION
 

 

 

l. FINANCE: National; State; Other

2. RETAIL TRADE: Chain; Conventional; Other

3. UTILITY: Gas; Electric; Telephone; Other

4. Beaumont; Brownsville; Corpus Christi;

Dallas; Houston; San Antonio

EMPLOYEES

5. Does your organization have any employees with a

Spanish surname in white-collar jobs? Yes; No.

If "Yes," please check occupational category below and

indicate, if possible, how many in each occupational

category:

Professional; Technical; Managers; Office and

CIerical; Sales; Craftsmen; Operatives; Service

workers; Laborers; Other (Specify):

6. Do your employees have occasion to use their Spanish

on the job? Yes; Reasons: For use with customers;

For written communications. No.

7. Do you anticipate future need for employees to use

Spanish on the job? Yes; Reasons: For use with
. O l

customers; For written commun1cat1ons. No.

RESEARCH PARTICIPATION
 

8. Would your organization consent to brief personal

interviews being held with the following personnel

provided a time can be conveniently arranged?

A bilingual white-collar employee? Yes; No.

A monolingual co-worker of the bil1ngua1 employee?

Yes; No.

A manager or supervisor of both the bilingual employee

and his co-worker? Yes; No.



10.
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would your organization be willing to obtain the

consent of the bilingual employee and his co-worker

to participate in the study? Yes; No.

Would you provide the name and title of the person

whom I can contact in your organization?

 

(Name (Position and Title)



APPENDIX B

INSTRUMENTS

Language Factors Rating Sheet

Language Factors Relative to

Employment Phases

Data on Employees
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APPENDIX C

CASE STUDY SUMMARIES

Key to Case Studies
 

Language Performance
 

Ratings of Subject and of Coworker:

S = Rating by subject 4 = Almost Always

C = Rating by coworker 3 = Frequently

M = Rating by manager 2 = Occasionally

l = Rarely

O = Never

U = Unknown*

Employment Phases
 

Ratings by Subject, Coworker, Manager, and Total (com-

posite of all three):

 

A = Placement l = Factor rated as

B = Adjustment important

C = Promotion

*Language factor removed from total language

factors.
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