





ABSTRACT
EDUCATIONAL PROGRAMS IN BUSINESS AND INDUSTRY
AND IMPLICATIONS FOR RFECEIVING CREDIT
TOWARD THE EXTERNAL DEGREE
By

Arthur W. Anderson

Higher education in America appears destined for a new era
of challenge. This era is being initiated by a generation that
questions heretofore sacred institutions and practices, as well
as the very fabric of the American society. From an educational
perspective, matters are compounded by a scarcity of financial
resources, and an ultimate decline in enrollments in institutions
of higher education. The new clientele is becoming increasingly
diverse and mobile. As such, a new educational pattern is emerging.
The percentage of students to enter college immediately after high
school graduation is expected to decrease. Increasingly, the
trend is to spend several years in work and/or travel prior to
college enrollment. The pattern of college attendance is expected
to be discontinuous, with the typical college student exiting from
and reentering the educational mainstream at varying points in
time. The result of such a college attendance pattern will be a
more mature constituency, frequently extending the undergraduate
education into middle age. An accompanying change will be an
increasingly sophisticated student possessing a diversity of
learning experiences. Life long education will emerge as the

dominant educational concept.
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In an attempt to keep abreast of current and future demands,
the higher education enterprise is considering other than tradi-
tional approaches. One such innovation is the external degree.
Numerous external degree programs are currently in operation in
America, and others are being planned. Some external degree pro-
grams are patterned after the British Open University. The Great
Britain Open University was established in January, 1971. Its
objective is to offer quality degree programs to a clientele for
larger and more diverse than any traditional university would
accommodate. This would be accomplished through a unique blend of
innovative techniques including television, radio, correspondence
study, independent study, local study centers, etc. There are no
formal entrance requirements. Anyone 21 years or older who lives
in Great Britain may enroll.

The external degree represents a potentially viable alter-
native for American higher education. As with most innovations,
however, it is receiving both scrutiny and scorn. External degree
programs generally provide for the possibility of awarding academic
credit for developmental experiences. Decisions as to the
applicability of awarding credit for life experiences are currently
being made by objective and subjective procedures. Academicians
are especially critical of these subjective processes for they
follow no set procedures and vary with institution and individuals
concerned. Theoretically, a student's life experiences must con-

tribute to the attainment of some broader educational objective
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in order that such experiences might be considered for academic
credit. In fact, this relationship is frequently non-existent.

If the external degree is to develop as a viable educational
alternative, knowledge must be gained as to the kinds of life
experiences that directly relate to college objectives, and valid
procedures established for determining the degree of applicability.
Emphasis must be placed upon the student's ability to successfully
demonstrate appropriate learning.

Many adults acquire educational experiences in work related
activities. In that business and industry is the largest employer
of the American adult, it was decided that for purposes mentioned
above, a study should be conducted of "Educational Programs in
Business and Industry and Implications for Receiving Credit Toward
the External Degree." It is well known that industry has long been
engaged in educationally related activities. Some major corpora-
tions have implemented educational offerings at every organizational
level. The Chrysler Corporation of Detroit presently offers to
qualified employees a management program that will entitle the
successful employee-student to receive two years of credit toward
a baccalaureate program at a neighboring college.

This study explored the hypothesis that there presently
exist in business and industry educational programs for employees
that provide academic experiences equivalent to that offered in the
baccalaureate setting. Major corporations employing 5,000 or more

employees were asked to participate in the study. As numerous
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responses indicated, all companies of this size do not have on-
going educational offerings. Eleven Michigan corporations and
four out-state consulting firms participated through the con-
clusion of the study. Participants responded to a two-part
questionnaire and submitted 31 courses for evaluation as to the
degree of college level equivalency. Appropriate Michigan State
University faculty members evaluated these materials.

The findings of the study indicate that many of the educa-
tional experiences gained via business and industry overlap present
university offerings. Much of such overlap was judged to exist
at a level sufficient for the consideration of awarding academic
credit to one able to successfully demonstrate learning so acquired.
Departmental examinations were favored by faculty for such decisions.
These findings hold some interesting implications for the future

delivery of higher education services in America.
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CHAPTER I
AN OVERVIEW OF THE CURRENT SITUATION

AND A JUSTIFICATION FOR THE STUDY

INTRODUCTION

The demand for higher education in America is expected to
increase in the future to a possible enrollment between 12,500,000
and 13,500,000 persons by 1980.l Such a demand naturally entails
problems of space and finance. 1In an effort to meet its respon-
sibilities to society, higher education in America is seeking
alternatives to the traditional college education. One such
alternative is the external degree. Numerous external degree
programs are presently in operation in the United States and many
more appear on the horizon.2

External degree programs seek to provide a quality education
while minimizing the time a student spends in the traditional
settings through an imaginative blend of educational techniques
such as television, radio, correspondence instruction, seminars,
independent study, and local study centers. The potential for

serving greater numbers of students through such techniques is

apparent.

1

The Carnegie Commission on Higher Education, New Students
and New Places, October, 1971, McGraw-Hill Book Company, New
Jersey, pp. 1-12.

2
Valley, John R., Increasing the Options, Office of New
Degree Programs, Educational Testing Service, 1972, p. 2.




Generally incorporated into external degree programs is
the view that many adults, prior to college entrance, have parti-
cipated in educational or developmental experiences of college
level equivalency such .as work related activities, travel, and
various seminars and training programs. If institutions of higher
education determine that a person's developmental experiences have
contributed to his proposed course of study, there exists the
possibility that the student will be awarded credit toward the
external degree. Many individuals acquire developmental experiences
in relation to their employment. It is well known that Michigan
business and industry makes significant contributions to the
educational development of its employees. This takes place through
the offering of training programs, basic education programs,
opportunities for employees to qualify for high school diplomas
through G.E.D., marketing institutes, professional seminars, and
the like. The present study is designed to obtain information
concerning educational and training programs offered by business
and industry, and explore the implications for awarding college
credit to employees who participate in such programs. However, it
is desirable to review the current pressures upon American higher
education that facilitated the development of the external degree
concept, thereby providing the scene in which it is possible to
consider the awarding of credit for learning acquired under the
auspices of institutions and organizations not formally established

or recognized for educational purposes.



Current Pressures in Higher Education

The current status and future of higher education in
Aﬁerica is ambiguous. A basic cause of this situation has been
the inability of higher education to adapt to the changing needs
of society. As a result, it has been the target of much criticism,
and is now desperately attempting to make needed adjustments to
prevent further deterioration of its status. Implicitly, this
state of affairs precipitated from a cancerous condition that is
internal in nature. Let us explore some of the symptoms that

characterize the illness of American higher education.
Inequality of Educational Opportunity

Higher education in America began in 1636 when the
Massachusetts Puritans chartered Harvard College. Initially, only
the select few could partake of higher education, and the institu-
tions were highly responsive to the ideals of their affluent con-
trolling bodies. Enrollments increased gradually until the 1940's.
However, the post World War II period was characterized by an
increased demand for higher education services. The 1940's repre-
sented a traumatic experience for the higher education enterprise.
Although the philosophy and objectives of higher education were
much discussed prior to World War II, the return of large numbers of
veterans and an accompanying demand for higher education brought
this issue to bear. The conflict between serving an elite clientele

and the general public was suddenly out in the open.



The fundamental issue that continues to face all of higher
education is ambivalence as to its reason for being. Those
directing and controlling institutions of higher education and lay
persons maintain a dichotomous approach to this issue. Some main-
tain that the primary responsibility of the institution is to the
personal development of the individual although the institution
exists as an agent of society. Proponents of this point of view
would contend that higher education is a universal privilege,
although some investment on the part of the individual might be
required. Conversely, others believe that the central function of
higher education is the perpetuation of society, and that the wel-
fare of the individual is secondary. Some argue that the individual
receives the principal benefits and should therefore pay the entire
cost of his education by borrowing money if necessary. Naturally,
objectives for higher education related to these philosophies
reflect the inherent paradox. Although higher education enrollments
have continued to grow in the post World War II period, the failure
to resolve the issue of what should be the function of the higher
education enterprise has served to preserve its discriminatory
nature.

In its role as an organ of American society, higher education
has naturally reflected its origins. The rewards of the American
economy are primarily directed at its middle and upper classes.
Therefore, it is logical that the higher education enterprise

traditionally serviced this same constituency.



The basis of the American society is its economy and not
the welfare of man. Thus, economic status has served as the prime
determinant of inequitable opportunity in higher education. Of
course, the same holds true for pre-college education. In our
American system, youth from wealthy families have significantly
greater chances of attending college than do youth from poorer
families. A family with income over $15,000 and with one or more

college age children is five times as likely to include a full-

time college student as a similar family with an income under
$3,000.3 Ninety-five percent of higher-ability youth from high
income homes enter college within five years of high school comple-
tion, but only 50% of equally high ability - but low income youth
enter college.4 The theme of racial discrimination would be inher-
ent in these conditions in that a large percentage of minority
families belong to the lower socio-economic strata. There exists
in the American society a growing recognition that it can no longer
tolerate present inequities in educational opportunity. As such,

alternative methods of servicing those groups not traditionally or

adequately serviced by higher education are being explored.

3

Botton, Roger E., The Economics and Public Financing of
Higher Education: An Overview, The Economics and Financing of
Higher Education in the United States, (Washington, D. C.: U. S.
Government Printing Office, 1969), pp. 62-63.

4

Berls, Robert H., Higher Education Opportunity and Achieve-
ment in the United States, The Economics and Financing of Higher
Education in the United States, (Washington, D. C.: U. S. Government
Printing Office, 1969), p. 150.




Admissions Policies

Admissions policies are intricately related to the issue
of educational opportunity. As indicated in prior discussion,
admissions to institutions of higher education are directly
related to economic status. The process is inherently repeti-
tious in that recipients of a college education gain added bene-
fits of considerable economic proportions. "The admission
decisions taken collectively reward the "haves" and exclude the
"have nots."5

Institutional philosophy is highly reflected in criteria
utilized for the selection of students. The selectivity of the
student body and admissions criteria are directly related. 1In
general, institutions of higher education utilize criteria that
effectively limit admissibility to those already advantaged by
our society. These criteria include high school achievement,
quality of school attended, influential recommendations, test scores,
and financial assistance.

A screening instrument that has been widely utilized to
deny access to higher education to minorities and the economically
disadvantaged is the Scholastic Aptitude Test. The score that a

student attains on this measuring device is frequently a major

5

Lane, Hugh W., Admission Procedures in Transition: Some
Inter-Relations, IRCD Bulletin, Horace Mann-Lincoln Institute
Teachers College, Columbia University, New York, vol. V, no. 5,
Winter, 1969, p. 3.




criteria in determining his college admissibility. It is now
widely claimed in educational circles that the S A T and similar
instruments are negatively biased predictors of minority group
students' potential for success in college.6 Of significance is
the fact that institutions throughout the nation are now being
pressured to design educational programs that provide an adequate
degree of flexibility for the admission to and/or completion of a
course of study to include all students with the ability to succeed.
Of course, such procedures should not sacrifice adademic standards,
although it is doubtful that any faculty knows what the standards

are or have been.

Academic Relevancy

Cries for academic relevancy can be heard throughout
American's college and university system. The student vanguard is
stating that the college curriculum is not pertinent to personal
and social development in a contemporary milieu. A historical
perspective of the origin of curriculum in America tends to support
student criticism.

"The Latin root for the word 'curriculum' means 'race course'

and the virtue of a race course is that it is fixed and standard.

6

Mendenhall, Thomas C., Admissions Policy: Implications and
Consequences, IRCD Bulletin, Horace Mann-Lincoln Institute Teachers
College, Columbia University, New York, vol. V, no. 5, Winter, 1969,
PP. 5-6.




For centuries the European curriculums were fixed, bounded by the
study of the trivium and quadrivium."7

Interests in curriculum and its composition go back to the
time of the Sophists and perhaps even earlier. American develop-
ment in higher education is naturally rooted in European custom
and tradition. Consequently, the educational curriculum was
conceived as a formal course of study, within specific disciplines,
relatively fixed over periods of time. By 1940, curriculum making
was a recognized field of specialization in American education.
However, the relatively fixed nature of curricula has prevented its
keeping abreast of social change.8

Closely akin to the curriculum issue are massive attacks on
professional accountability and tenure. Students correctly assert
that their professors are frequently unavailable for consultation.
The reasons for this situation are generally claimed to be a lack
of genuine concern for students, and extensive outside consultancies
by professors. However, the true culprit is frequently identified
as teacher tenure. It is claimed that tenure permits a professor

to become lax in fulfilling his responsibilities. Student attacks

on the issues of professor availability and tenure are rapidly

7

Decker, Walker F., and Kirst, Michael W., An Analysis of
Curriculum Policy-Making, Review of Educational Research, vol. 43,
no. 5, December, 1971, p. 482.

8
Cremin, Lawrence A., Curriculum-Making in the United States,
Teachers College Record, vol,., 73, no. 2, December, 1971, p. 207.




gaining support in the general society. This is evidenced through
recent activities on the part of many state legislatures regarding
minimum contact hours and teacher tenure in higher education.

It is safe to assume that the next decade will witness a
revision of the college curriculum to more closely align it with
the educational needs of a contemporary milieu. This era will also
witness a student body that is extremely diverse, highly mobile,
and not willing to accept tradition in place of education. New
policies concerning teacher accountability and tenure will also

9
emerge.

Enrollment

Higher education in America has experienced fantastic growth
in its enrollments. For more than three centuries higher educa-
tion enrollments have experienced steady increases at a rate faster
than the expansion of American society, generally. According to
the Carnegie Commission attendance rates in higher education
expanded from an inclusion of approximately 2% of the college age
population in 1870 to about 35% in 1970. The Commission states
that "over the past century, in particular, enrollments in higher
education have doubled regularly every 14 to 15 years, but never

10
again.”

9
Lee, Eugene C., and Bowen, Frank M., The Carnegie Commission
on Higher Education, McGraw-Hill Book Company, 1971, pp. 449-451.

10
The Carnegie Commission on Higher Education, New Students
and New Places, McGraw-Hill Book Company, New Jersey, 1971, pp. 1-4.
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Enrollments in higher education grew consistently but
gradually until the end of World War II. At that time, the
returning veterans demanded admittance into the higher education
mainstream, and enrollments experienced a rapid increase. The end
of the Korean conflict brought a second period of rapid growth
which lasted throughout the remainder of the 1950's and the decade
of the 1960's.

American higher education in the 1960's was characterized
by explosive growth. Enrollment during this decade grew from
approximately 3.8 million in 1960 to 8.5 million in 1970. This
numerical increase of 4.7 million is by far the largest growth in
the history of higher education in this country.

Enrollments in higher education are expected to experience
continuous growth until the year 1980. However, this growth may
never again be as phenomenal as that witnessed in the 60's. Expected
enrollment growth for the 1970-1980 decade is an increase of one-
half. This increase will bring total enrollments to between
12,500,000 to 13,500,000 students.12 The 1980-1990 decade is not
expected to witness additional growth. As a matter of fact, total
enrollments are expected to drop slightly to a figure of 12,300,000

to 13,300,000 students. This anticipated stagnation is primarily

11
Ibid, p. 12.

12
This upper limit will be contingent upon new uncertainties
such as financial stringency, labor market conditions, the cultural
revolution, birthrate, loosening of educational structures, etc.
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attributed to a decline in the birth rate. It is expected that the
percentage of the college age population in college at any point in
time to level off to 50% in the year 2000. The decade of 1990-2000
should evidence an increase in collfge enrollments to between
16,000,000 and 17,400,000 students. This is an increase of
approximately one-third. The validity of the enrollment projections
here discussed is jeopardized by a current decline in college atten-
dance. Nevertheless, the future represents a tremendous challenge

to the planning and delivery of higher education services in America.
Growth and Finance

It is apparent through prior discussion that "higher educa-
tion in the United States can look forward to admitting and
attempting to educate very large numbers of students, embracing a
wide range of competence, preparation, and class origins, and
requiring from governments and private sources very substantial
amounts of financial aid and respectful understanding."14 This
situation is complicated by financial stringencies at every level.
To date, the states provide the basic support for our colleges and

universities. However, higher education must compete for funding

at the state and local levels with rapidly rising expenditures for

13
The Carnegie Commission on Higher Education, New Students
And New Places, October, 1971, McGraw-Hill Book Company, New Jersey,
ppo I-Iz o

14
Ward, F. Champion, University Initiative in Response to
Change, Niblett, W. R., Editor, Higher Education: Demand and
Response, Jossey-Bass, Inc., 1970, p. 160.




12

welfare, elementary and secondary education, and other public
services. Matters are further complicated by the fact that costs
are increasing at a rate faster than sources of income. "Federal
grants - notably the National Science Foundation - are being
stretched out, and private giving and increased tuition charges
are unable to fill the gaps."15 Total higher education operating
expenditures for the year 1967-68 was 17.2 billion dollars. About
one-third of the money came from the states with lesser amounts
derived from national municipal and school-districts sources.
Student fees and voluntary support made up most of the rest.
Tuition costs, however, have risen to a point at which additional
increases will lean towards "counterproductivity." For legal
residents, the average annual tuition rate is approximately $360
in public and $1,400 in private institutions. Capital costs for
higher education is around three billion dollars per year, some of
which is available from federal grants and loans.16

Between 1970 and 1974 50% to 70% of the age group is expected
to be enrolled in post-secondary institutions. This percentage
represents an increment of one to two and a quarter million new

students. "In order to attain the lower fringe by 1970, a hundred

new colleges of 10,000 students each will be required to open each

15
McHenry, Dean E., Institutions of Higher Education in the
U. S. A.: Some Recent Developments, Niblett, w. R., Editor, Higher
Education: Demand and Response, Jossey-Bass, Inc., 1970, p. .

16
Ibid.
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year, and to attain the higher figure of 70% enrollment by 1974,

the number of new colleges would rise to 200 per year."17 Some
235,000 new college teachers would be needed to staff the expanded
system.18 It is anticipated that if equality of opportunity for
higher education is to be broadly extended while maintaining
quality, expenditures for higher education in 1976-77 must increase
to 41 billion. This amount would require an increase in federal
expenditures from 3.5 billion in 1967-68 to 13.0 billion in 1976-77.19
Implications for the seriousness of the financial plight of higher
education in America is evidenced in the statements of Jencks and
Riesman who assert, "since 1950 the expenditures of colleges/student
have risen faster than per capita gross national product; if we
extrapolate current trends sufficiently far into the future, the

20
entire gross national product would be devoted to higher education."”

17
Ward, F. Champion, University Initiative in Response to
Change, Niblett, W. R., Editor, Higher Education: Demand and
Response, Jossey-Bass, Inc., 1970, p. 1l60.

18
Ibid.

19
The Carnegie Commission on Higher Education, 1968, 1970,
Sewell, William H., Inequality of Opportunity for Higher Education,
vol. 36, October, p. 805.

20
Ward, F. Champion, University Initiative in Response to
Change, Niblett, W. R., Higher Education: Demand and Response,
Jossey-Bass, Inc., 1970, p. 160.




14

The areas least adequately serviced by higher education are
the metropolitan areas, especially those with a population of over
500,000 persons. In the opinion of the Carnegie Commission there
should exist a community college within commuting distance of 95%
of all Americans, and that additional campuses should first be
built to meet the needs of metropolitan areas. As such, the
Commission believes that by 1980 there should be built 175-235 new
community college campuses, and 80-105 new comprehensive campuses.
It does not feel that additional research universities granting the
Ph.D. are needed in the foreseeable future.21

In addition to increased facilities and faculty, higher edu-
cation will have to utilize innovative procedures in order to meet
the educational needs of future constituencies. It is recognizable
that the college clientele is changing in terms of its patterns of
educational pursuits. A movement is expected to continue away from
immediate entrance into an institution of higher education upon
graduation from high school. A more free flowing pattern is
anticipated that might extend the higher education experience into
the middle age years of a person's life and beyond. As such, the
typical student will not be fixed geographically, and will acquire
a diversity of educational and work experiences. In order to meet
the needs of this type of constituency, institutions of higher educa-
tion must adopt innovative educational techniques such as flexible

admissions criteria, consortium arrangements, flexible degree

21
The Carnegie Commission on Higher Education, New Students
and New Places, McGraw-Hill Book Company, New Jersey, October, 1971,
p. 6.
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structures, utilization of media, independent study, correspondence
study, regional seminars, etc. If one takes a national perspective
of higher education he will find many of these innovative procedures
presently in operation and evidence of a growing trend in such
developments. An innovative technique that is rapidly gaining
acclaim is the Open University or External Degree Program.22 Many
educators throughout the nation perceive external degree programs
as representing a viable alternative to some of the complexities
currently facing the planning and delivery of higher education

services in America. In fact, such a flexible approach to a degree

is entirely justifiable whether overall demand increases or not.

The External Degree

American higher education is presently considering non-
traditional approaches to obtaining a college education. This is
evidenced by the mushrooming of programs in the United States to
provide a college education external to the university campus,
although many programs of this nature require students to spend
brief periods of time on the campus or at a central location.
These programs are generally offered under the designation of the
external degree, or the open university concept. State university
systems are taking an active part in the external degree movement.

California, New York, New Jersey, Minnesota, Florida, Texas, and

22
Christ-Janer, James Arland F., Non-Traditional Educational
Concepts, The Board's Role in Change, College Board Review, no. 85,
Fall, 1972, p. 2.
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Oklahoma are among the state systems offering such programs.
Massachusetts has a program projected for 1973 to be known as the
University of Commonwealth. Many American colleges and universi-
ties are also making the external thrust on an independent basis.
These include Syracuse University in New York, Chicago State College,
Goddard College in Vermont, Central Michigan University, Worcester
Polytechnic Institute in Massachusetts, New College in Saratosa,

Coe College in Cedar Rapids, Iowa, etc. The United States Navy

is also involved in activities of this nature.

The commonly held notions of the college experience are
somewhat inconsistent with the innovative philosophies of these
external degree programs. External degree programs assume that:

(1) the acquiring of a college education is not contingent upon
experiences in a particular campus setting, nor upon a set period

of time for such experiences, but upon the intellectual development
of the student; and (2) the student is a responsible individual,
capable of assuming a great deal of the initiative in designing his
college program and fulfilling designated responsibilities, without
residence on a formal campus for fixed periods of time. The
educational experiences are to be a positive effort to acquire rather
than passive acquiescence of genuine intellectual competence. This
end result would provide the criteria for the awarding o§3degrees,

and not the completion of successive years of residency.

23
Semas, Philip W., Open University Programs Gain Favor in
the U. S., The Chronicle of Higher Education, vol. VI, no. 10.
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There exist six major models of external degree programs.

One such model is known as the administrative-facilitation model.

It represents the most common model of external degree programs,
and shares many characteristics of traditional degree programs.

The distinguishing factor is that the degree is earned outside the
central structure of the university. In the administrative-
facilitation model "a degree-granting and instructional institution
or agency establishes an organization and/or facilities to serve
the needs of a different clientele, yet it holds its customary
degree pattern."24 The establishment of evening school or of an

evening college is a common aspect of this model.

The next model to be considered is the modes-of-learning,

model. In this model "a degree-granting and instructional insti-
tution or agency establishes a new degree pattern of learning and
teaching that seeks to adjust to the capacities, circumstances, and
interests of a different clientele from that which it customarily
serves."25 The popular British Open University and the University

Without Walls follow the modes-of-learning model.

In the examination model "an institution or agency which need

not itself offer instruction leading to an external degree awards

credits and degrees on the basis of student performance as evidenced

26
by examinations." Such a program is presently being offered by
24
Gould, Samuel B., and Cross, K. Patricia, Explorations in
Non-Traditional Study, Jossey-Bass, Inc., Publishers, 1972, p. 99.
25

Ibid, p. 100.

26
Ibid, pp. 109-110.
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the State of New York. The New York Regents Degree is awarded
solely on the basis of examination. Both oral and written
examinations are utilized.

The fourth model to be considered is known as the valida-
tion model. 1In such a model "an institution or agency evaluates
the student's total learning experiences from whatever means. The
institution evaluates this total learning experience in terms of
its conception of a degree and indicates any additional requirements
needed. When they have been met, it awards the degree. The insti-
tution authorized to award a degree is presumed to have a clear set
of degree requirements and a willingness to permit completion of
its requirements by a variety of means."27

In the credit model of an external degree, "an institution
or agency that does not itself offer instruction awards credits
and degrees for which it sets standards and vouches for the quality
of student programming."28 The Commission on Accreditation of
Service Experience of the American Council on Education performs
some functions of this model. The Commission makes recommendations
for the awarding of college credit for instruction received in the
military.

The final external degree model is the complex-systems

model. This model is followed when a degree-granting institution
or agency reshapes its pattern of services in various ways, some-

times by combining various simpler models of external degree programs

27
Ibid, p. 113.

28
Ibid, p. 117.
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to meet the needs of a different clientele. This model is
considered as a system in that it combines various external degree
models. An example of the complex-systems model is found in the
Empire State College Program.29

A number of external degree programs in America are patterned
after the Great Britain Open University. The Open University was
established in January, 1971, in the town of Milton Keynes near
London. Its objective is to offer degree courses of equal quality
to that at existing universities to a student body far larger and
more diverse than any traditional university would accommodate.
An imaginative use of new teaching concepts is demanded. Inclusive
is a unique blend of television, radio, correspondence instruction
and local study centers.30 The Open University emphasizes the
mutual planning of a student's academic program by the student and
professional staff. There are no formal entrance requirements.
Anyone 21 years or older who lives in Great Britain may enroll.

Two external degree programs went into operation in New
York in the fall of 1971: Empire State College of the State
University of New York and the University Without Walls sponsored
by the Union for Experimenting Colleges and Universities. The

latter program is nation-wide, including large and small, and

public and private institutions.

29
Ibid, p. 119.

30
Eurich, Nell, and Schwenkmeyer, Barry, Great Britain's
Open University: First Chance, or Last Chance?, Academy for
Educational Development, Inc., August, 1971.
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The Empire State College offered courses in anthropology,
economics, English, fine arts, geography, history, mathematics,
philosophy, and sociology in its first year of operation. Empire
State's library and laboratory facilities as well as its course
offerings are available to students attending the other 70 campuses,
especially when it is necessary to utilize facilities not available
at Empire State. Students may also transfer to the traditional
campus to complete their final two years of college if they so
desire. The age of students at Empire State ranges from 16 to 60
years.

The unique and rich backgrounds of students enrolling in
external degree programs is evidenced by participants in the Union
for Experimenting Colleges and Universities. Here, students who
range in age from 16 to 71 include:

"several 16 year olds who have not completed

high school,

a 38 year old housewife who is an amputee and
the mother of 3 sons and who hopes to teach
high school English,

a 50 year old oil company executive who plans a
new career teaching music,

a 19 year old who has had 2 books accepted for
publication and will do independent study and

writing in children's literature,
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a 45 year old who started his college career in

1945 but never received a degree."31

Institutions participating in the University Without Walls
program of the Union for Experimenting Colleges and Universities
include the Universities of Massachusetts, Minnesota, and South
Carolina, and Antioch, Bard, Friends World, Goddard, Loretto
Heights, Morgan State, New, Roger Williams, Skidmore, Staten Island
Community, Stephens, and Westminster Colleges, and Chicago State,
Howard, New York, Northeastern Illinois State, and Shaw
Universities.

The external degree program of the State of California was
launched as a part of a series of proposals for reform made by
Chancellor Glenn S. Dumke. Chico State and San Francisco State
Colleges have pioneered the first efforts in off-campus learning.
Residents in the northern California towns of Redding and
Susanville may earn bachelor degrees at Chico State without
attending classes at the college. The first external degree
program of Chico State is in public administration. Future
offerings will include American studies, business administration,
child development, social science, and social welfare. "At San

Francisco, 280 entering freshmen eliminated a year of study by

passing five examinations given under the College-Level Examination

31
Semas, Philip W., Open University Programs Gain Favor in
the U. S., The Chroncile of Higher Education, vol. VI, no. 10,
November 29, 1971.
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Program (CLEP) of the College Entrance Examination Board. Another
491 students received some college credit for passing four or fewer
of the tests."32

The liberal studies program of Syracuse University is based
upon a more formal four year curriculum. This non-resident
program began in 1966 and in 1971 had 120 students. Students are
required to spend 24 days on campus each year. A second program
in business administration is now in operation at the college. It
is the belief at Syracuse University that a limited amount of time
on campus is essential to the student's educational development.
Students at Syracuse attend summer session on campus to receive a
short introduction to each of the four courses they will pursue
during the year. They also receive reading and assignment lists.
One project or assignment is typically submitted to the student's
major professor each month.33

The United States Navy utilizes the external degree concept
in its Afloat College. Under the navy program, crewman can earn
two years of college credit at one of five designated colleges.

Students must successfully complete a comprehensive examination

that is primarily based upon extensive reading, filmed courses,

32
Ibid L]

33
Ehrich, Thomas Lindley, Off-Campus University, The Wall
Street Journal, February 2, 1971.
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34
and attendance at lectures when professors visit their ship.

In summary, there presently exist several non-traditional
programs leading to the college degree. External degree or open
university programs are being offered as a result of the efforts
of both state systems and individual institutions of higher educa-
tion. Such non-traditional methods present the student with the
option of spending little or no time in the formal campus setting.
Educational objectives are attained through a combination of inno-
vative techniques and student initiative. The student plans his
course of study with the assistance of the professional staff of
the university. If appropriate, he may receive credit towards his
degree for prior experiences. Alternatives to the traditional
classroom such as independent study, correspondence instruction,
mass media, and local regional study centers are utilized. In
essence, the student's classroom can be the world. Educational
experiences might range from a study of economic determinants of
ghetto life in a local community to a study of international rela-
tions abroad.

Although the six models for external degree programs are
found to some extent in America, such programs are most often a
combination of the modes-of-learning and the administrative-facili-

tation models.

34
Boyer, Earnest L., and Keller, George C., The Big Move to
Non-Campus Colleges, Saturday Review, July 17, 1971, pp. 46-49,.
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Benefits of External Degree Programs

There are two potential benefits of external degree
programs in higher education. The first pertains to accessibility,
the second to finance.

If it is accepted as a given that no individual desirous
of seeking to better himself through participation in higher
education should be denied this right, the first benefit of external
degree programs becomes apparent. Primarily aimed at the adult
population, the open university makes the dream of a college degree
a reality for many individuals who could not participate in higher
education in the traditional sense. Included might be the mother
of several children who cannot afford the time and expense of a
traditional education, the handicapped, the geographically isolated,
the working person, individuals who need a different pace from the
traditional four year program, etc. As previously mentioned, over
six million students are presently enrolled in the nation's colleges.
This figure might grow appreciably in the future, although many
institutions are currently experiencing a decline in enrollments.
Regardless, a more highly diversified and mobile clientele will
necessitate other than traditional methods of delivering educational
services. The open university holds potential for rightening this
imbalance through the utilization of innovative techniques that serve
a diversity of educational needs.

Both the student and the system will hopefully benefit
financially through the implementation<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>