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ABSTRACT

DEVELOPING A RATIONALE FOR
OUTDOOR EDUCATION

by Morris Wiener

Statement of the Problem B

The purposé of this study was to examine and analyze
the historical development of the basis for outdoor education
and to suggest a current rationale. The major objective was
to develop consistent and comprehensive elements of a ration-
ale that could serve as a reasonable basis for developing
outdoor education programs and practices in the public
schools. Subsidiary objectives were: (1) to trace the
development of the prebent basis for ouﬁdéor education
through a review of related studies and an analysis of the
contributions of two key leaders in the outdoor education
movement, and (2) to indicate implications that a current
rationale may have for deaigninglprograhs in outdoor edu-

cation and for processes of developing such programs.

Method of Research

A historical-developmental approach was used in
treating the problem. The general procedure included
documentation, analysis, synthesis, and inductive reason-

ing. Library research: procedures 1ncludiﬁg personal



Morris Wiener
interviews and correspondence, were followed in documenting
the development of the basis for outdoor education. Through-
out the study, and especially in the development and inter-
pretation of elements of the rationale, a research method
that could be deemed philosophical was employed. For the
purposes of developmental research in this study, philoso-
phical was interpreted as projection through rational

means employing accumulated evidence of past experience.

Summary

The present basis for outdoor education was identified
through an examination of the careers and contributions of
Lloyd B. Sharp and Julian W. Smith. Factors that may have
influenced Sharp and Smith were presented and the present
basis was interpreted from their writings. An analysis of
this basis and its historical development indicated a need
for constructing a current rationale for outdoor education.

Sources from which elements of a rationale for out-
door education should be selected were determined. General
elements concerning values of society, the nature of soci-
ety, the learner and learning, and objectives of education
were presented along with implications for outdoor educa-
tion. Specific elements of the rationale focused on the
uniqueness of the outdoors as a setting for meaningful

learning experiences.




Morris Wiener

Specific elements of the rationale followed from a
basic premise that recognized the unity of nature and man's
place in that unity. The beauty, mystery, and power of the
outdoors serves as a stimulation for questioning, examining,
and exploring in seeking to gain personal understanding
and committment. The outdoor setting provides, in varying
degrees, a learning environment in which discovery of per-
sonal meaning can result from direct involvement with
physical reality in a broad context. The outdoors affords
opportunities for experiences that are an integral part of
a learning process that focuses on the development of

rational powers and personal values.

Conclusions

1. "Rationale development" afforded an appropriate
means for examining the basis of outdoor education and for
building a logical foundation for outdoor education.

2. Identifying the present basis for outdoor educa-
tion through the contributions of Sharp and Smith resulted
in an understanding of their own interpretation of that
basis.

3. Outdoor education is best conceived of as a
process of utilizing the outdoors as an integral part of

the school curriculum.
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4. The development of rational powers can serve as
an acceptabie criterion for determining priorities in
outdoor education.
5. The uniqueness of the outdoors as a setting for
learning experiences is basically an expression of the

unity of the universe of which man is an integral part.
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CHAPTER I
INTRODUCTION

For the past thirty years or so a number of individuals
and groups have been working to further the concept of out-
door education in the public schools. Some educators have
been striving for the incorporation of outdoor learning
experierices in the general program of education while others
have been promoting an array of specific outdoor experiences
such as‘camping,lkonservation activities, and recreational
actiyities. All of these pursuits are a part of an effort
to gain wide recognition of the values of utiliszing the
outdoors for learning and of preparing individuals to make
the most of the outdoors. The energy expended in this cause
has come geographically from all parts of the country, pro-
fessionally from many branches within the educational family,
and historically from the leadership and direction of a few
pioneering men and women. This concern for and with the
outdoors has by no means been limited to educators nor to
the time span of some thirty years, but it is within these
bounds that this study examines the basis which supports
and sustains the outdoor education movement as it is directed
toward the public schools.

From its inception, outdoor education has relied

A
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heavily upon the philosophical interpretations and principles
of Lloyd B. Sharp, later accompanied by those of Julian W.
Smith. In the development and spread of outdoor education,
the concurrent thinking of these two individuals has been
highly influential and today this thinking continues to
stand out as the main source of significant concepts and
principles which are basic to outdoor education. Their
work for many years has been concerned with outdoor education,
and each in his own particular life pattern has inspired
many individuals who have come in contact with it either
directly or vicariously through writings. Their prolific
writings reflect to some degree the general tenor of out-
door education--what it has been and what it is today.

The significant leadership roles that Sharp and Smith
have played place them in a position of authority in inter-
preting the nature of outdoor education. Their lives and
their contributions, when viewed in historical retrospect,
offer a meaningful point of view for examining the founda-
tions of outdoor education.

Acknowledging the importance of the ideas and inspir-
ation of Sharp and Smith, it becomes the task of those who
would seek further to interpret the outdoor education concept
to be not only its spokesmen but also its most severe and

conscientious critics--to examine continually its basic
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tenets and provide new insights. By pushing beyond the pre-
cepts and perceptions of these two individuals through a
process of scientific inquiry and research, outdoor educa-
tion becomes a more meaningful concept.

One direction that could aid in providing a current
basis for outdoor education would be towards developing a
rationale. Such a rationale should include an intelligible
exposition of underlying reasons for outdoor education. The
interrelated elements of a rationale should provide an expla-
nation and interpretation for supporting and sustaining
outdoor education programs and practices.

There have been several statements of the basis for
outdoor education. These have been helpful to some degree
in understanding the changing nature of the outdoor education
concept and have supported the beliefs of those who have
translated this concept into action. However, the extent
to which examination of the basis has been continuous and
expanding has been negligible. A rationale developed now
with new perceptions could serve not only as a demonstration
of the role that outdoor education may currently play, but
may also demonstrate a process by which the basis for outdoor

education could be continually examined in the future.

I. STATEMENT OF THE PROBLEM

The purpose of this study is to develop a rationale
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for outdoor education that can serve as a basis for curricu-
lum development in outdoor education in the public schools.
Such a rationale should be broad, yet intemsive, in laying
out the essential elements for both the processes of curri-
culum development in outdoor education and curriculum design
in outdoor education.

The study first traces historical developments that
have led to a present basis for outdoor education. This
involved the examination and analysis of significant factors
in the beginning of the outdoor education movement and in its
growth and progress. From analysis of the development of
the present basis for outdoor education the need for comstruct-
ing a more current rationale was indicated. Accordingly, an
attempt was made to note refinements in the basis, and con-
sideration was given to unresolved problems and issues.
Special emphasis was given to presenting the ideas of key
persons and their impact on the movement.

The next phase of this study seeks to answer the
philosophical questions: (1) What should be the elements
of a rationale for outdoor education, and (2) how should
the elements be determined? Here, principles of curriculum
development were used in determining criteria for the nature
of the elements and their selection. Both elements from the

past and those derived from new knowledge and insights were
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considered in bringing together a consistent rationale.

The third phase of the study illuminates how the
rationale may be used in curriculum design, in selecting and
organizing outdoor learning experiences, in identifying
critical issues, in preparing teachers, and in developing
further research. The relationship of process and design
was considered of importance also. Again, at this level,
principles of curriculum development were emphasized in
attacking these problems.

The specific aspects of the problem were designated
by the following questions:

I. What has been the basis for outdoor education

and how was the concept developed?

A. What were. early significant ideas and events
and what contributions have leaders made?

B. What have been the significant factors of
progress and growth?

C. What are the present shortcomings and critical
issues?

II. What should be the elements of a current rationale
for outdoor education and how can they be deter-
mined?

A, Wﬁat criteria should be used in selecting

elements?
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B. How should elements be selected?

C. What elements from the past and.what new
knowledge should be used as a consistent
rationale?

III. What are the implications for developing programs
and practices of outdoor education?

A. How may processes of curriculum development
be applied?

B. What are the implications for designing cur-
riculum in outdoor education and what is the
relationship between process and design?

C. What functions can such a rationale serve in
selection and organization of outdoor learning
experiences, in preparation of teachers, in
development of further research, in identi-

fication of critical issues?
II. NEED FOR THE STUDY

The use of the outdoors as a teaching-learning envir-
onment has frequently been included in formal and informal
educational programs in our society. It was not until the
decade of the thirties, however, that a conscious awareness
of the educational potentials in camping led to the rise of

school camping and subsequently to present concepts of



outdoor education.

: From a scattering of isolated leaders and programs
there evolved a web of common concern built around the many
ideas of how the use of the outdoors might help in achieving
the goals of education. As the pattern of the web became
clearer and more coherent, it became apparent that the bind-
ing force and inspiration centered in key places and programs
and with key individuals. Strength and direction were being
drawn from interrelated socio-cultural forces of the times,
as well as from current thought in education and its under-
lying disciplines. Thus, the on-going rush of enthusiasm
for "first hand experiences im real life situations" brought
forth a loosely knit movement with outdoor learning as its
main theme and school camping as its focal point.

As more programs identified with, or classified as,
outdoor education got underway in the forties and early
fifties, school camping still stood as the apex of the move-
ment, although efforts were being made to give broader
meaning to the term "outdoor education”.

The areas of influence that outdoor education has
had from its beginning down to the present time have been
ever increasing; but, when viewed in light of the total
impact on the schools, it still remains only a partial
reality of fulfilling the dream of becoming a widely accepted
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and valued concept in public education. As outdoor educa-
tion has progressed; so, too, have all phases of the educa-
tien profession. The changes in educational practice have
moved swiftly along with the accelerated pace of our tech-
nelegical seociety and have led to many new emphases and
imnevations. Drawing from an ever growing accumulation of
research, theory, and knowledge, education has responded to
societal needs and demands in retaining that which is sound
while discarding that which no longer has relevance.

In this arena of changing values, outdoor education
has been a constant force attempting to demonstrate its value
as a unique contributer to the programs and practices of our
schools. At all levels, in practice as well as in theory,
it has been confronted by those who would continue to sup-
porf it, by those who would seek in some way to make it a
part of the school’s function; by those who would recognize
but ignere it, and by those who would challenge its being.
Te the extent that outdoor education has been recognized as
fulfilling a particular need has it been incorporated in
individual school programs. In school camping a setting is
provided for unique kinds of learning experiences; in advo-
cating first hand experiences of discovery and exploration a
methed is encouraged for universal usage, and in emphasizing

skills for outdoor activities broader programs are stressed.
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As all phases of curriculum are brought under closer,
more perceptive scrutiny of laymen and educators alike,
supporters of outdoor education are being challenged contin-
ually to bring new and deeper meaning to its principles and
practices. The "apparent goodness of outdoor living" as a
wholesome activity for youth has been one idea advanced in
support of outdoor education. This cannot serve adequately
for developing educational programs in our current society.
A more substantial and logical basis is needed if outdoor
education is to move forward.

Reported research and professional literature attest
to the fact that conscientious efforts have been made in
developing outdoor education. A critical examination of such
writings reveals that through descriptive accounts and status
surveys ample attention has been given to aspects of admin-
istrative and program organization and content. Evidence
concerning educational effectiveness has been presented
chiefly in the form of opinions of educators and students
who have been closely associated with outdoor programs of
one kind or another. Little serious consideration has been
given, however, to continuous rationale development. Many
of the tenets that seemed adequate in the initial and
developmental stages of outdoor education and school camp-

ing are still revered and spoken of as if they constitute
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a fiqality for all that takes place in the name of outdoor
education. In attempting to explain the outdoor education
philosophy through school camping there has been a tendency
to rely on emotional appeal. To the extent that this kind
of position has been interpreted as a defensive posture, it
has detracted from that which is basically sound in outdoor
learning experiences.

Such effort as has been made in theory or rationale
building has primarily taken the form of amplification and
interpretation of early experimentalist-pragmatic thought.
The growing body of new knowledge in the social sciences,
as well as in education, has never been thoroughly utilized
in continuous refinement of the basis which underlies out-
door education. Furthermore, the processes through which
outdoor education becomes an accepted, integral part of the
curriculum have been largely ignored except for widely
scattered incidents. Such incidents have usually been report-
ed through means of descriptive "how we did it" type accounts.
No research studies have ever dealt directly with this vital
topic of curriculum development processes applied to outdoor
education.

The basis for outdoor education which was expounded
by a few pioneers, and which focused primarily on concepts

of school camping, still remains a dominant factor in current
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thought. The fact that a broader application has been
sought in recent years may have compounded any errors which
existed in the conceptual foundation, or which appear to
exist today in light of current conditions and new knowledge.
The need for a coherent and sound basis for outdoor educa-
tion in the schools seems warranted in light of possible
weaknesses in the conceptual foundation. The realization
that continuous rationale building is necessary to meet
changing needs and demands provided the motivation for

defining of the problem as previously stated.
III. STATEMENT OF SCOPE AND LIMITATIONS

A. The concept examined is that of outdoor educa-
tion as it is related to the public schools,
although there may be implications that go beyond
public education.

B. The study is set within the time span of the
lives and contributions of Lloyd B. Sharp and
Julian W. Smith, concentrating mainly on their
professional careers from 1930 to 1963.

C. In examining the outdoor education movement,
socio-cultural forces were not treated directly.
The impact of such forces constitutes another

study within itself.
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Rationale development as used in this study has
the built-in limitation of relying on the per-
ceptions and judgments of the writer in selecting
and interpreting elements.
This study seeks to provide guidelines, to indi-
cate directions, to offer suggestions, and to
document historical events. In this sense it is
theoretical and no attempt is being made to test
rigorously or measure phenomena for predictive

purposes.

IV. SIGNIFICANCE OF THE PROBLEM

Some possible outcomes resulting from this study are

that it may:

A.

Provide a guide for establishing priorities in
outdoor education practices and programs.
Promote understanding and cooperation among
outdoor educators from various orientatiomns as
well as between outdoor educators and those
persons in other areas of education.

Help to indicate new directions for outdoor
education and give impetus to further growth of
present programs.

Provide a means for aiding in the identification
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and resolution of basic issues in outdoor educa-
tion.

Provide a pattern for continuous examination and
evaluation of the basic tenets of outdoor educa-
tion.

Provide an account and interpretation of some of
the historical developments in outdoor education.
Provide a guide for, and indicate direction inm,

further research efforts in outdoor education.

Provide a stimulus for other individuals and groups

to seek higher levels of consistency in their
awareness of the potentials and limitations of

outdoor education.
V. ASSUMPTIONS

Outdoor education is a significant and useful
concept in American life and especially in pro-
grams and practices of the schools.

Principles of curriculum development are appli-
cable in the development of outdoor education
programs and practices.

The degree of success or failure of any movement
in education is dependent in part on the sound-

ness of the basic tenets which support it.
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D. Developing a rationale is one method of providing
a basis through which individuals may gain insight
into, and understanding of, the concept of outdoor.
education and thereby more discriminately judge
its values and limitations for public education.

E. In the process of developing a rationale the writer
makes every effort to bring to conscious awareness
his own biases and subjective feelings and acknow-
ledges these factors in seeking a consistently

high degree of respectability of work.
VI. METHODOLOGY AND CONCEPTUAL FRAMEWORK

This study may best be classified as a historical-
developmental type of research. The general procedure in-
cluded historical documentation, analysis, synthesis, and
inductive reasoning in developing and interpreting a consis-
tent set of statements that could serve as a rationale for
outdoor education. Library research was used in documenting
pertinent portions of the beginning, growth,and present
status of the outdoor education movement, supplemented by
personal interviews and correspondence with key individuals.
Throughout the study, and especially in dealing with the
synthesis of issues, implications, and interprétations, a

research method that could be termed philosophical was
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employed. For the purpose of developmental research as used
in this study, philosophical was used to mean projection
through rational means, employing accumulated evidence of
past experience.

This study seeks to reflect a reasonable and sensible
foundation for outdoor education. The idea that rationale
development could result from a historical-developmental
study came from inquiry into theory construction. In resolv-
ing some of the practical problems in outdoor education it
seemed helpful to examine its conceptual framework through a
process of formal logic. After examining this process and
its potential outcomes, however, it was felt that such a
narrow quest for authentic doctrine could not account for a
more inclusive consideration of the human situation. What
was needed was an approach which would reflect a broad scope
of elements including an emphasis on human experience and
interaction. In this way, the interdependence of theory and
practice could be recognized as resulting from what people
do as well as what they think, and subjective values and
committments could be more openly acknowledged as factors
affecting the development of a basis. Awareness of personal
judgments involved in a logical presentation of elements of
a rationale could lessen the tendency to present an emotion-

al justification for outdoor education. A rationale could
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reflect sound educational thinking that may serve as a frame-
work ocut of which significant programs might emerge.
Since reality is a function of the individual's own
perception, it becomes the intent of this study to be as
much concerned with how facts appear to the individual as

with what appear to be objective facts. This perceptual

orientation seemed to be congruent with a rationale develop-
ment process. It necessitated approaching the study in terms
of "reasonable and sensible" as viewed through the aware-
nesses and experiences of the writer.

The elements that constitute the rationale are
:ecoghized as being complex, interrelated units that toge-
ther form a foundation for outdoor education. They were
derived from theories and principles and can be used for
guiding and directing action. Here the action proposed
takes the form of programs and practices in outdoor educa-

tion. Summarized briefly this may be stated as: The

G S ——————————————— ——— G —————— ——

and practices in outdoor education. The conceptual frame-
work is expressed in Figure 1 .on page 17.

VII. DEFINITION OF TERMS

The terms used in this stﬁdy fall into two catagor-

ies: (1) those concerned with the conceptual framework, and
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(2) those concerned more directly with the subject.

Terms Used in the Conceptual Framework

Rationale is an intelligible explanation of undar;
lying reasons that account for something. In this study, a
rationale for outdoor education is an explanation of funda-
mental reasons for outdoor education being an integral part

of the public school curriculum.

What It Is Concept What It Does
Programs and practices ACTION Affects behavior

Basis, foundation, under- N\\\

lying reasons for RATIONALE \ Explains, interprets,
influences, supports,
guides, directs,
sustains

Constituent part of ELEMENT Enters into a
//ﬂ T N\\complexity
Beliefs, attitudes, ideas; THEORY & * Selected as
opinions, speculation, PRINCIPLE
proposition, assumption
that becomes
FIGURE 1

A CONCEPTUAL FRAMEWORK FOR THE STUDY

Element, as used in this study, refers to one of the
constituent parts of the rationale, and is defined as one of

the simplest units into which the rationale can be analyzed.



18

Theory is a more or less plausible or scientifically
acceptable general principle; the analysis of a set of facts
in their idec: relation to one another.

Principles refer to those ideas, opinions, or beliefs
that are based on scientific fact and/or experience.

Action reters to the overt act of carrying out in
practice that which is set forth in principle. Programs
and practices reflecting the outdoor education concept

constitute action as used in this study.

Defining Outdoor Education

"Outdoor education" has various connotécions depending
on the -orientation of the reader. It may already be surmised
from previous sections of this chapter that determining the
meaning of outdoor education is one of the unresolved problems
within the outdoor education movement. With changes in the
movement, outdoor education, as a term, has also changed.

The definition as used in this study and stated below
was derived from an analysis of previous statements by other
writers. These statements are more fully explored in other
chapters as the problem of definition is dealt with. The
definition that follows is also elaborated upon later, but
for the present purposes it only need be mentioned that a
broad interpretation is being made rather than one represent-

ing a specific group, field, or subject matter area:
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Outdoor education is the effective use of the outdoors -
as an iﬁtegral part of the school curriculum.

Concept, as used in the term "outdoor education
concept”, includes all that is charaéteristically associated
with, or suggested by, ideas that reflect or promote concrete
action in outdoor programs and practices.

Movement, as used in the term "outdoor education
movement™, refers to the connected and long continued series
of events that are associated with the goals of outdoor
education. All that is carried out in the name of outdoor

education is a part of the movement.

Other Terms Defined

School camping is an aspect of general education
involving learning experiences that can best be achieved
through a twenty-four hour group living situation in a
camp-like setting. School camping is considered to be one
phase of outdoor education. The terms "resident outdoor
education” and "outdoor-school program".are synonymous with
school caﬁpingav ‘

Curriculum in this study refers to all of those
experiences for which the school assumes responsibility.

Curriculum development is defined as any attempt to
improve the present experience of those involved in education.

The terms "curriculum improvement" and "curriculum change"
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are used synonymously with curriculum development.
VIII. ORGANIZATION OF THE STUDY

In Chapter I, the problem has been presented along
with those factors necessary as an orientation to the study.
Chapter II provides a review of studies that are pertinent
to the present basis for outdoor education. Interpretation
and analysis of the historical development of the present
basis is presented in Chapter ITI. Chapter IV is concerned
with the development of a current rationale and its impli-
cations for programs and practices in outdoor education.

A summary of the findings, and conclusions and recommendations

constitute Chapter V.



CHAPTER II
REVIEW OF RELATED STUDIES

Historically, as outdoor education programs were initi-
ated and expanded, the ideas and concepts supporting and
defining the movement developed from several sources or points
of view. The outdoor education movement, as it is known
today, was at first not easily recognizable as "outdoor edu-
cation" per se, but resulted from the work of people in such
fields as camping, education, recreation, physical education,
social welfare, natural science, and conservation.

Within the social and cultural setting of America in
the late nineteen twenties and the nineteen thirties, the
inception and development of a school camping movement took
pPlace. .This was the priﬁary form that outdoor education took
at that time and was largely due to a recognition of the
educational implications of summer camping programs. Thus,
in the literature, some of the early studies from which a
present basis for outdoor education evolved were concerned
with the values of the summer camping experience. These
early studies reflected an effort being made toward experi-
mentation with camping in public education.

Later, studies were devoted directly to school camp-

ing and several texts on school camping were published
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during the nineteen fifties. An attempt was underway to
define the unique role of camping in public education as
well as within the professional field of camping. The

outdoor education concept at that time was more or less

dormant while school camping1

seemed to be gaining recogni-
tion and impetus. Some research studies viewed these terms
as synonymous and used them interchangeably. There were,
however, persons attempting to broaden the outdoor educa-
tion concept to make it more encompassing. They contended
that outdoor education included all educational activities
that utilized the natural setting in the out-of-doors,
including not only camping, but field trips, forestry and
gardening activities, and the use of the school grounds for
instruction, projects, and problem solving in many areas of
study. This effort toward a broader interpretation gained
prominence in more recent writings and research studies.
Because the present basis for outdoor education
seemed so clearly related to concepts in school camping
and its camping origins, studies in these areas were thought
to be most pertinent to the present study. There have been
studies in areas other than camping that have had an impact

on the movement, but these were considered secondary in

10utdoor education was the term used primarily to
describe the program carried on in a school camp setting.
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light of the orientation of the two main exponents of out-
door education; L. B. Sharp and Julian W. Smith.

Along with research studies reported during the
period included in this investigation, there was other
relevant literature in the form of texts, articles, pam-
phlets, and newsletters. These, too, played an important
role in determining the basis for outdoor education.

In this chapter, research related to the main task
of the study, that of rationale development for outdoor
education, is reviewed. No attempt is made to cite a vast
number of studies from the total body of research in out-
door education. Such reviews have been previously presented
in historical accounts, surveys, and status reportsa2

The chapter is presented in two parts: (1) early
studies in camping as education, and (2) studies in outdoor

education and school camping.
I. EARLY STUDIES IN CAMPING AS EDUCATION

The studies reviewed in this section were undertaken
prior to and following the depression of the nineteen thirties

when there was an upsurge of concern for society and an

2Donald R. Hammerman, "A Historical Analysis of the
Socio-Cultural Factors That Influenced the Development of
Camping Education,” (unpublished Doctoral dissertation, The
Pegn?ylvania State University, University Park, Pennsylvania,
1961) .
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urgent desire to make education the means to a better life
for all. Up wntil this period camping had been valued mainly
for its recrestional and health benefits. Now the philosophy
of progressivism was changing educational goals and practices,
and some camping leaders were examining the educational
potentials of their own endeavors that were in keeping with
the "new times." Attempts were being made to re-define the
role of camping and to seek recognition from the progressive
elements in education. Many persons during that time were
serving in dual roles as educators and professional summer-
camp leaders and so the relationship between the school's
emerging objectives and those of the camp seemed to be a
natural development.

One of the earliest studies to recognize the educa-
tional values in camping was that of Elwell at Harvard in
1925.3 Elwell attempted to show the differences between the
summer camp that was primarily for amusement and the "School
of the Open" that was the organized camp in which the aim
was distinctly educationaloh He examined a number of factors

in society including the school program and then built a

3Alcott F. Elwell, "The Summer Camp: A New Factor
in Education! (unpublished Doctoral dissertation, Harvard
University, Cambridge, Massachusetts, 1925).

'y
Ibid., p. iv.



25

philosophical case for the "School of the Open" based on a
camping program that fulfilled the objectives of the new
social philcs~nhy. His emphasis was on simple natural set-
tings, actual experience, and cooperative group effort.

Arnold sought to determine the educational possibil-
ities of the summer camp through a study of the choice and
administration of the activities included in programs of
private boys camps.5 From replies of camp directors to a
questionnaire on camping objectives he formulated aims that
were in harmony with a set of objectives for secondary
education. He grouped these objectives into four major
divisions: moral, physical, mental, and social. Armold
foresaw that the values inherent in the summer camp move-
ment would be taken up by social, religious, and philanthro-
pic organizations as well as by the public achoolse6 He
reported that "the public schools have begun to take an
interest in educational possibilities of the summer camp
and have established a few experimental canps,"7

Dimock and Hendry's book, Camping and Character,8

5J. Shailer Arnold, "The Educational Possibilities of
the Summer Camp Program! (unpublished Masters thesis, Univer-
sity of Southern California, Los Angeles, California, 1928) .

Ibid., p. 2.
Tbig.

8Hedley S. Dimock and Charles E. Hendry, Camping and
Character (New York: Association Press, 1929).
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was ene of the early studies that attempted to give experi-
mental evidence of social and moral values in camping.
Recognizing thr=< demand for reorganizing camping as an
educatienal agency, they responded to the newer currents in
educational theory by seeking to evaluate the changes that
eccur in boys' character traits during a period of summer
camping. They used paper and pencil tests, behavior obser-
vation records, and a behavior frequency rating scale in
appraising changes in attitudes and behavior. The results
gave some indication of the ability of o<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>