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Statement of the Problem

The purpose of this study was to identify the role expectations
which elementary teachers, public school administrators, school board
members and parents have of the elementary teachers' roles; the role
expectations which teachers believe these groups hold, and to compare
these expectancies, noting the convergence and divergence of the role
expectations held,

Procedure

Elementary teachers, school administrators, school board members
and parents in three commnities were interviewed, using a check-list
involving forty-eight specific acts dealing with six selected teacher
Professional roles. Teachers were asked to indicate their own beliefs
regarding the action, their definition of the administrators' expecta-
tions, their definition of the school boards' expectations and their
definition of the parents' expectations regarding the action, Adminis-
trators, school board members and parents were asked to define their
own beliefg or expectations regarding the actions,

-l-



ABSTRACT
Louis Andrew Doyle
Findings

The teachers involved in the study appeared to be oriented toward
the traditional aspects of their calling, to conform to the patterns
which the culture has defined for them. In the analysis of the findings
of the study it was noted that, as the beliefs of the teachers and the
expectations which they defined for the others were compared, that the
teachers were inclined to see themselves as being in harmony primarily
with the administrators, to a lesser degree with the school board mem-
bers, and to a limited degree with the parents.

It was found by use of Chi-Square that there appears to be little
relationship between the age of teachers, years of teaching experience,

number of school systems im which taught, expected number of years of

future teaching, and the beliefs held by therh/ or the expectations they de-
fined for the others.

The teachers in the study tended to define their professional
roles in a much narrower way than did the administrators, school board
members, and parents., While the teachers defined their own professional
roles in a broad perspective, they did not attribute to the others the
Same views that they held.

Administrators, school board members, and parents werec inclined
to view the roles of the teacher from a liberal point of view, They ap-
peared willing for the teachers to operate in broader and more dynamic

-2 -
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Louis Andrew Doyle
Wayso
Recommendations

Certain recomnendations which arise out of the study and which
are based largely on the problem of helping teachers to build a clearer
self-image, as well as to modify the public image of the teacher, are:

1. Teachers should be encouraged to interact with a wide
variety of community organizations and individuals.

2. Use should be made of teachers in the conduct of community
surveys, taking of the school census, opinion surveys, and such other
appropriate activities as will bringthe teachers into wide contact with
lay citizens.

3. Comﬁznity groups should be encouraged to sponsor various
types of programs designed to emphasize the human side of teachers, and
to stress their individual achievements,

4. Teachers should be invited or otherwise encouraged to appear
at meetings of the board of education to discuss their programs, prob-
lems and needs, They should be called upon to act as consultants to the
School board when problems which lie in their area of competency are
being studied.

5. In-service training programs in the area of school-commnity
relationship should be developed for the school systems, with teachers
involved in the planning of such programs.

-3 -
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CHAPTER I
INTRODUCTION
Introductory Statement

This study of the teachers' roles finds its rationale in the fact
that the current educational scene is characterized by much conflict, the
Public schools are receiving much criticism, there is a shortage of quali-
fied teachers, there are relatively few young people entering the profes-
Sion, and there is an exploding young population seeking educational ser-
Vices in ever increasing numbers. Perhaps the conflicts in the
©ducational scene are a result, at least in part, of the increasing
demands that society is placing upon the schools. If this is the case,
then it would seem that the teachers in the public schools must enlarge
their views and competencies so as to meet the challenges of the day.
Does the public expect the teachers of today, who must make good of pre-
Sent social commitments, to be the same kind of teachers they knew as
Pupils? Do teachers see themselves in the larger roles required by to-
Qay's needs? How do school administrators, school board members, and
Parents define the teachers' roles? These are questions with which this
Study is concerned. It is hoped that by a study of the elementary
teachers in a limited population that some evidence can be gained as to
what expectations they believe others hold of their pro/fessional roles,
as well as to note the convergence or divergence discovered.

Teachers will tend to behave in terms of the expectations which

they believe their significant others hold. Significant others to the






teacher, in this case, includes administrators, school board members,
and parents, as well as other teachers. As a result of the study, some
recomreendations might be made as to ways in which conflicting expecta-~
tions might be harmonized if it develops that there are such conflicting

expectations, .

Statement of the Problem

The various groups with which the teacher interacts in her posi-
tion may define her roles differently. The teacher may likewise hold'
Trole definitions which are not convergent with the definitions of others,
The purpose of this study was to identify the role expectations which
el ementary teachers, public school administrators, school board members,
and parents have of certain acts associated with selected roles of the
elementary teacher; the expectations which teachers believed these
8roups held, and to compare these expectancies, noting the convergence
Or divergence in the role expectations held.

Specifically, this study attempted to analyze the teachers!'
roles in the light of the expectations which teachers, administrators,
school board members, and parents have of them and thus to suggest
means by which; (1) conflicts may be reduced, (2) prestige for teachers
may be increased, and (3) teachers may be provided with the psychologi-
cal. support necessary in the performance of their roles in keeping with

the dynamic character of a democratic society.
Basic Hypothesis

The basic hypothesis of this study is that elementary teachers,

school administrators, school board members, and parents, hold different






and sometimes conflicting role expectations of the elementary teacher.
Teacher Roles as Viewed by the Culture

The roles of the teacher in our culture are the product of many
foxces, some of which have operated in opposition to each other. On
the one hand, the teacher has been the carrier of values which emphasize
the conservation of the culture, while on the other hand, the teacher
has been charged with the responsibility of adjusting the school program
to conform to cultural changes. The segmentalized nature of contemporary
society with its conflicting value systems has also helped to create pro-
blems in teacher role definition. Teacher roles which are in harmony
wlith the values of one segment of the culture, may be in opposition to
the values of another.

The variety of role definitions then, appear to be a reflection
of the confusion which exists in our society regarding the tasks of the
teacher. The teacher in our culture has been mich abused; he has been
charged with great social responsibility and, at the same time, is
treated with condescension. It has even been suggested that he ranks
as g "second class" citizen. The American Association of School Admini-
8trators, in their twenty-eighth yearbook, Public Relations for America's
‘_Schoola, has this to say:

The timidity, subservience, and seeming lack of interest in

commnity affairs--the public calls it snobbishness, aloofness, or
not being "regular guys'--is largely the result of actions of legi-
slatures, boards of education, and community groups, which, through
restrictive legislation and social and economic discriminaiion,
have forced teachers to function as second class citizens,

lpublic Relations for America's Schools. Twenty-eight Yearbook,
American Association of School Administrators, National Education
Association, Washington, D. C., 1950, p. 159.



Solby has suggested some of the ways in which students, parents,
and the public view the teacher's roles,

The teacher is to the student the one who: has the greatest
social impact on the child; controls important gateways, grades,
promotions, rewards, punishments, develops concepts of right and
wrong; is in basic conflict with youth in which youth must give
up primitive impulses for symbolic and remote rewards,

The parent views the teacher as: an ally to socialize the
child; competitor for the child's affections; one who may empha-
size goals and values rejected by the parent; is a gateway in
terms of parental hopes and ambitions for the child; inadequacies
of the parent are revealed by the behavior which the child exhi-
bits, thus the parent feels exposed in his relations with the
teacher, with consequent belittling, belligerence or retreat into
inferiority.

The public views the teacher as: a sterdtype, a woman, unat-
tractive, harrassed, in social conflict with the young, in which
the child emerges triumphant. The need to defeat the teacher is
clear. Also, the public suspects the influence of the teacher,
and attempts to reducezhis role to that of a drillmaster, teaching
only the fundamentals,

The range of expectations with which the pupils may view the
teacher role is almost endless, Some possible expectations which the
Pupils may hold are suggested by Redl.

He assumes various psychological roles in the eyes of his pu-
pils, These role expectations, from the viewpoint of the pupil,
may include: a representative of society, a judge and a screener
of ability, a source of knowledge, a helper in the learning pro-
cess, a referee, a detective, an object of identification, an ego-
supporter, group leader, parent surrogate, a target fo§ hostility
feeling, friend and confidant, as well as many others,

Waller has given us a masterful sociological description of the
teacher which is based on an almost uncanny insight into the occupation.‘*

——

2Solby, Brune, "The Role Concept in Job Analysis," Sociometry,
732 May, 1944, p. 227,

3Red1, Fritz, and Wattenberg, W.W., Mental Hygiene for Teachers,
New York: Harcourt, Brace, and Co., 1951, p. 235.

L Maller, Willard, The Sociology of Teaching, Wiley, New York,
932, p. 419,



He has developed for us an occupational image of the teacher, which
most teachers would recognize and one which most friends of education
would doubt, if not deny.

We are concerned about the apparent dichotomy between the public
estimation of the need for good teachers and the actual ways in which
these sentiments are expressed. It is important psychologically that
the public image of the teacher be a positive one so that teachers be-
come, in fact, the kind of personalities that we need for our schools.
Gerth and Mills point out the psychological implications stemming from

the role~taking process.

Man as a person is an historical creation, and can most readily
be understood in terms of the roles which he enacts and incorporates,
These roles are limited by the kind of social institutions in which
he happens to born and in which he matures into an adult., His me-
mory, his sense of time and space, his perception, his motives, his
conception of self...his psychological functions are shaped and

Steered by the specific configuration of roles which he incorporates
from his society.

Perhaps the most important of these features of man is his image
of his self, his idea of what kind of person he is, This experience
of self is a crucially inter-personal one. Its basic organization
is reflected from surrounding persons to whose approbation and cri-
ticiem one pays attention.’

Importance of the Study

The teacher needs to understand his proper roles and be prepared
to carry them out., He is likely to behave in terms of the expectations
Which he thinks his significant others have of him in a given situation, .
Anq his subsequent role performance will be socially acceptable and in-
c11\ridually satisfying only to the degree that he is correct in his per-

Ception of those expectations. The "others" referred to in this context

——

5Gerth, Hans, and Mills, C. Wright, Character and Social Struc-
ture, Harcourt, Brace, and Company, New York, 1953, p. .
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include those groups normally thought of as parents, administrators, and
school board members, v

Lewin gives a description of the need for such psychological
support.

Society is characterized in part by sets of expectations, which
i1ts members come to incorporate in their personalities. In fact,
when an individual acts in accordance with, or in opposition to, the
expectations of some other person or social group, his behavior is
social., As long as an individual's expectations are realized, life
goes along smoothly, and he feels more or less secure., But when
expectations begin to be thwarted in considerable numbers over a
considerable period of time, individuals become uncertain. Their
morale may drop if the uncertainty continues, and this will lead
to decrease of productive efforts. In addition, personal conflicts
will increase, and social tens%ons of all sorts will be brought to
the surface of commnity life,

This does not mean that the teacher as an individual will be
called upon to invent ways of behaving that will be unique with every
situation, but it does mean that such roles as he plays will be con-
sidered appropriate by those recognizing the tasks of the teacher,

Perhaps some of the reasons why the teacher may have failed to
a8sume his professional roles in appropriate ways is due to his lack of
knowledge of the roles, lack of skills in recognizing the situations
Which would call for an expanded and wider set of roles. Perhaps others
SXpected the teacher to behave in different and broader ways. Perhaps
the new roles were too fraught with danger; that stepping out of the
Safety of the old roles was too much of a risk.

It is the purpose of this study to examine the beliefs of
Yeachers with regard to their professional behavior in specific situa-
tions; how the teachers define the expectations of "others" for them and

how the "others" say the teachers should act. By such a comparison it

——

6Lewin, Kurt, Resolving Social Conflicts, New York: Harper and
Bros., 1948, p. 110.






is hoped that the study may supply some clues as to causes for the un-

certainty and dissatisfaction which appear to characterize the occupa-

tional outlook of some present day teachers,

Scope and Limitations

This study was an attempt to identify the role expectations which
elementary teachers, administrators, school board members, and parents
have of the position of elementary teacher.

The study involved the use of a check-list coupled with an inter-
view. The data collected was restricted to what the respondents wrote or
said. The geographical area in which the study was centered involved

three coominities in Northwestern Michigan: Traverse City, Cadillac, and

Kallkaska,

Certain aspects of professional roles of the public school ele-

mentary teacher were the ones considered.

Procedures and Techniques Used

In approaching this problem a review of the literature was made.
Both previous research and popular writings were explored to determine
the thinking that has been done in the area. In addition, many contacts
Were made with professional educators so as to profit by the breadth of
their- experience. In general, the research studied approached the study
of teacher roles from a single point of view--that of the teacher in a
daSSmom. The professional educators saw a much broader approach to
the study of teacher role, especially in our democratic society. As a
basis for a wider approach, 'a search was made of the literature for

materials which would give a broad perspective. Such help was secured
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from a definition of a competent teacher.lo In this definition six
basic roles are listed: (1) A director of learning, (2) A counselor
and guidance worker, (3) A mediator of the culture, (4) A member of the
school staff, (5) A liaison between school and commmunity, and (6) A mem-
ber of the profession.

With these six basic roles in mind, a list of acts appropriate
to these roles was tentatively drafted. The original draft of the check-
list was administered to a group of twenty-four g;aduate and undergra-
duate students, both elementary and secondary teachers, who were
attending a summer school class in Education at Traverse City, Michigan.
On the basis of their suggestions, the number of items was greatly re-
duced, and the remaining items were redrafted for clarity and brevity.

The plan of the study included these steps:

1. Develop a check-list of activities based on the six basic
roles of the teacher.

2. Submit the check-list to a group of experienced teachers
for criticism and editing.

© 3, Submit the check list to the teachers of the elementary
schools in the population.

L. Interview the administrators in the population, using the
check=11ist as a basis for the interview, .-

5. Interview the school board members in the population, us:Lng
the check-list as a basis for the interview,

>6. Interview a randomly selected sample of parents, using the
check-1ist as a basis for the interview.

7. Compile the data.
8. Interpret the data.

9, Draft recommendation,

1°Factors in Tea Competence, Report of Special Group A, The
Albany Conference, June 23-2 1954. National Education Association,
Washington, D.C., 1954, pp. 5. '
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10, Indicate areas for further research,

Definitions

Role:

E—

"Accordingly, to include all aspects of role requirements, we
must define social role as an organized pattern of expectancies
that relate to the tasks, demeanors, values, and reciprocal rela-

tionships to be maintained by persons occupying specific meﬁership
positions and fulfilling desirable functions in any group."

Curxriculum:

All of the experiences which are utilized by the school to at~-
tain the aims of education.
Course of study:

An organized sequence of learning activities and subject matter,
used primarily so that supervisory and administrative personnel could in-
form teachers of what should be taught.

ggfessiogx

Those activities which the teacher carries on in relation to

his work as a teacher in the public schools.
Elementary teacher:

A person who is employed in public schools and who has the res-
Ponsibility of imstructing children in the various grades up to and
ineluding grade eight.

Ieacher belief: |

How the teacher believes she should act in the situation.

T

28acher definition of others' expectations:

How the teacher defines or understands the expectations of others,

U{artley, E, L., and Hartley, R. E., Fundamentals of Social
Psychology, New York: Alfred A. Knopf, 1952, p. 486.
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Expressed expectations of others:

How the others say the teacher should act in the situation,
Sumnary

In this chapter the background for the study has been described
and the rationale behind the study has been sketched in some detail.
The problem as well as the basic hypothesis has been stated. In addi-
tion, a detailed overview of the ways in which the culture views the
roles of the teacher has been included for the purpose of providing
added background for the study.

The scope and limitations of the study were outlined as well

as the procedures and techniques used. Finally, a list of definitions

and a summary conclude the chapter,

11



CHAPTER II
RIVIEW OF THE LITERATURE
Background for the Study

Current definitions for the term "role" range from the use of
the term as a substitute for the conéept status to a descriptive term
for highly personalized styles of individual behavior. This study was
concerned with those role expectations which the members of any group
would apply to any actor occupying the position of elementary teacher.
An attempt was made to learn what the members of various groups such as
8chool administrators, school board members, and parents expect of the
elementary teacher with relation to her profeasionai roles, Also, it
wWas jintended to learn from the elementary teachers what they believed
their roles to be, as well as to learn the expectations which they de-
fined for these "others." In addition, any convergence or divergence
Yas noted which existed between what the teachers believed their roles
to be, what the above groups defined as their roles, and the teachers'

definition of the expectations held by the "others." The study, then,
&8 concerned with the following questions: What are the role expecta-
tions held by the elementary teachers? What are the role expectations
Which they define for school administrators, school board members, and
Parents? What are the expressed role expectations of these groups?
How g0 the teachers' beliefs, the expectations which they define for

the others, and the expressed expectations of the others compare?
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A study of role theory involves approaches which have several
dimensions. Of primary importance are the two concepts, position and
actor. For the purpose of viewing role research, the writer paraphrases
from a conceptual framework developed by Brcokover.1

l. Members of any group have role expectations of any actor in
a broadly defined situation. The general expectations which a group at-
tributes to an occupant of a teaching position might be termed a first
level of role expectation. Thus, the expectations which the citizens of
Townsville have of public school teachers generally would represent this

level of abstraction,

2. Members of any group may have expectations of any actor in a
particular position or situation. Thus, the commnity might have dif-
ferent expectations of the teacher who directs the school athletic pro-
gram than they would have of teachers in general.

3. Any group may have expectations of a particular actor in a

speclilfic situation. This would represent a highly personalized set of

expectations, such as the expectations which the elementary teachers of
school "A" have of Mr. Jones, the principal.

Role theory involves an actor. To each situation the actor
brings his unique personality, previous experience, needs, etc. The
Ways in which he will behave in a status or position will depend upon
the ends he anticipates from such participation. He will project him-
8elf into the role and define his behavior in the role in terms of the

®Xpectancies which he believes significant others have for him in that
role,

———

As he performs in the role, he will be constantly redefining the

1Bmako'\rer, Wilbur, "Research on Teacher and Administrator Roles,"
J&‘M of Educational Sociology. Sept., 1955, p. 3.
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role.

The subjective character of role definition provides the ration-
ale for the present study. We are concerned here with some comparisons
between the individual's role beliefs and his definitions of the expec-
tations of others., We proceed on the theory that roles are defined in
terms of the expectancies which the actor holds for others who are sig-
nificant to him; in this case, the expectancies which the elementary
teacher holds for administrators, school board members, and parents,

In looking at much of the research in role theory as it applies
to the teaching position, it may be pointed out that many studies have
emphasiged an approach to role definition based largely upon a cata-
loging and detailing of lists of appropriate duties and functions of the
teacher. This listing of duties and functions would indicate that there
exists definite understandings and agreements to which teachers, adminis-
tratoxrs, school board members, parents, and others all subscribe, This
approach further implies that role definitions are imposed upon the ac-
tor from the outside, that the individual actor has a ready-made set of
role definitions to which he can orient his behavior. Such does not
appear to represent the realities of the situation. If this were true,
W8 would have no role conflicts, role content being known, it could be

learned by the actor.
Related Studies

One of the earliest studies dealing with the roles of the teacher
18 that of Waller.? His was the first extensive analysis of the roles

—

, %Waller, Willard, The Sociology of Teaching, New York: John
Wiley and Sons, Inc., 1932.



of the teacher as they related to students and community., The study

is a general description of the role expectations which students and
commnity held for any teacher in any position, and is based upon the
author's observation and insight into the teaching profession. Thét is,
no attempt was made to analyze teacher roles for a particular actor in
a p.art.icularr position. The belief that roles are fixed and not dynamic
is inherent in Waller's study. The present study differs from that of
Waller's in that role definitions will be based upon the expectations
held by the teacher for administrators, board members, and parents.

In a study of teachers in Cheetham County, Tennessee, Campbell
sought to define the roles of teachers as seen by school patrons, magi-
strates, leaders, school board members, administrators, and teachers.3 >
The roles which these groups defined were then analyzed with reference
to the opinions of leaders in the field of education. The study was
mde of teacher roles as they related to such items as emphasis in
teaching, method, pupil-teacher planning, individual differences, or-
ganizations in teaching, and other areas of professional concern. The
purpose of the study was to determine what school administrators, lay
groups, and teachers believed the role of the teacher to be, and then
to @nalyze these beliefs with reference to opinions of recognized
writers in the field of education. No attempt was made to learn from
the teachers what their expectations were with regard to the roles that
the various groups might assign to them, which is the approach being
Utilized in the research of the writer.

——

‘v 3Campbell, Claud Louis, "The Role of the Teacher in Cheetham -~~~

°°“nty, Tennessee," Contributions of Education, Second Series, No, 22,
Nashville: Peabody Teachers College, 1953.
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Greenhoe, in a national study of teachers' roles, sought to de-

fine the teachers social roles as seen by school boards, students, and
teachers,t Using a statistical approach, she submitted a list of pos-
sible behaviors in which the teachers might engage, to a group of 356
school board members, 9,122 teachers, and 1,363 students. The results
of the survey indicated that board members were least liberal, teachers
next, and students last in a ranking of various types of teacher beha-
vior; such as smoking in private, dating a town person, dating a stu-
dent, and running for political office.

With respect to commnity expectations for teacher conduct,
about half of the teachers indicated that they conform=d to codes of be-
havior as defined by the commnity, relatively few teachers rebelled
against codes, and a few made attempts to educate the commnity to ac-
cept more liberal points of view. Greenhoe's study dealt with the ex-
Pectations held by others for teachers as they related to the social
conduct of the teacher in the commnity. No attempt was made to define
the professional roles of the teachers as is being undertaken in the
Present study.\j

Student expectations with regard to teacher roles was the basis
of a study by Lumpkin.5 Working with a group of student teachers who
Wwere involved in student-teaching assignment, he attempted to learn
about any changes in role perceptions which might occur as a result of

Such experience. The research was concerned with the shifts in ideas
—— :

7 "Greenhoe, Florence, Commnity Contacts and Participation of
<8chers, Washington, D.C.: American Council on Public Affairs, 1941,

T SLumpkin, Howard J., "Group Counseling and the Learning of
tacher Roles," Graduate School, University of Texas, Unpublished Ph,D, . -
Thesis, 1954,



about self and others as these ideas were related to role behavior, as
the student teacher encountered the teaching situation for the first
time, This study viewed the role of teachers at two levels, (1) from
the point of view of the students entering teaching, and (2) from the
point of view of the student after he had gained some teaching experi-
ence, This research did not involve the expectations of others coupled
with the actor's role definitions as a means of defining roles.

Using a projective technique, Palmer approached a study of
teacher roles.6 She was concerned with the identification of teacher
roles as seen by student teachers.‘J The research sought by self-analysis
to provide clues as to the needs of student teachers for counseling ser-
vices leading up to a better understanding of children, parents, admini-
strators, fellow teachers, and themselves as they might obtain in the
teaching situation. Such questions as these were raised. How do these
students describe children, and what do they say about how they will
work with them in the teacher's role? How do these students see parents,
and what do they say about how they will work with them in the teacher's
role? How do these students describe the administrator, and what do
they reveal about working with him as a teacher? How do these students
See their fellow teachers, and what do they say about working with them?
How do these students see themselves in the commnity, and what do they
Séem to see as their teacher's role?

Students were asked to indicate by sketches or drawings the
Way8 in which they saw themselves involved with the various groups
Bentioned. The drawings were then examined for clues as to how the

———

6Palmer, Josephine S,, "Role Concepts of Prospective Teachers of
Young Children," Teachers College, Columbia University, New York, Type C
Project for the Ed.D. degree, 1953.
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students perceived themselves in various situations and suggestions for
counseling of the students were gleaned from the interpretations made of
the drawings,

An investigation by Washburne represents a type of role research
in which the actor's involvement and his self-image are the key con-
cepts.7 In this study the various factors which related to the stress
which the actor experienced in the position were examined. The actor
may find conflicting expectations being held by the community, collea-
gues, or the organization, for his behavior. The impact of these ex-
pectancies upon the teacher personality provides the basis for the study.
The sample used in this research was small, and the author was seeking
primarily a method by which stress could be measured.

Getzels and Guba have pointed out in a study the nature of con-
flicting expectancies held for the teacher ro:l.e.8 This study is one in
vhich the role expectations of the commnity for the teacher appear to
l?e in conflict. The questions which are raised are these: What are the
general expectations generally held for the teacher role? How do these
expectations accord with expectations of other roles the teacher occu-
Pies? In what ways are the several sets of expectancies inconsistent?
What is the effect of such inconsistency on the teacher?

The dissatisfactions which stemmed from the roles which the

teacher occupied in addition to the teacher role were: The socio-
économic role, the citizen role, and the expert or professional role.

7Washburne, Chandler, "Involvement as a Basis for Stress Analy-
sis," Ph.D, thesis, Michigan ‘State College, East Lansing, Michigan, 1953.

8Getzels, J. W., and Guba, E. G., "Role, Role Conflict, and Ef-

fectiveness," an Empirical Study. American Sociological Review, Vol.
19, 1954, pp. 164-175,
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This study of role and role conflict approaches a definition of
role via the personality of the actor, his self-involvement in the role
colors his definition of the role, This type of role research is quite
the reverse of that of Waller, Greenhoe, and Campbell., The expectations
which others have of the actor in the situations described would also be
a part of the total role definition.

Bidwell, in a study of the administrative role, attempted to de-
fine the teachers' role expectations and perceptions of administrative
behavior as these are related to teacher security in the posit.ion.9
The hypotheses which he sought to test were that in situations where
there was convergence between the perceptions and expectations of ad-
ministrative behavior there was satisfaction and, conversely, where
there was divergence between perception and expectations of administra-
tive behavior, there was dissatisfaction.

C. Wayne Gordon examined teacher roles within the social struc-
ture of the high sc:hool.lo He approached the problem by studying three
aspects of high school organization; (1) the formal organization, (2)
the system of extra-curricular activities, and (3) the informal or inter-
pPersonal organization. His study was directed toward an analysis of
these three organizational systems as they related to stress in the
teachers' roles.

The occupational roles of the teacher was the basis of a study

by Terrien, who sought to test the hypothesis tth occupation could

9Bidwell, Charles L., "The Administrative Role and Satisfaction
in Teaching," Master's Thesis, University of Chicago, 1955.

1°Gondon, c. ﬁayne, "The Social System of a High School," Un-
Published Ph.D. Thesis, Washington University, St. Louis, Missouri, 1953.
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act to channel the behavior of its followers into definite and recog-
nizable patterns.u To carry out this study, he addressed himself to an
examination of commmnity forces as seen by teachers, their definitions of

the commnity's expectations regarding their social and professional be-
haviors.

Summary

Role has been defined as consisting of those expectations which
others have of any actor in a broadly defined position, others' expecta-
tions of any actor in a particular position, or others' expectations of a
particular actor in a specific position. In addition, the personality of
the actor, his self-image and self-involvement in the role will color the
expectancies which he believes others hold for him in certain situations.
This interpretation of role would indicate that research involving the
concept mst, of a necessity, be liable to a variety of approaches.

Many studies have concerned themselves with the normative approach
to role definition, few with the emphasis upon the actor's perceptions of
the role expectations which he defines for others. The present study is
aimed at a definition which includes the definitions which others have
of the teacher, coupled with the expectations held by the teacher. Dif-
ferences between the expectations held by the teacher and the actual be-
liefs of the administrators, school board members, and parents will be

a‘“lyzed, noting convergence or divergence between the two sets of expec-
tations,

llTerrien, Frederic W., "The Behavior System and Occupational Type

t;zgciated with Teaching." Ph.D. dissertation, Yale University Library,



CHAPTER III1
PLANNING AND CONDUCTING THE STUDY
Introduction

The purpose of the investigation was to identify the beliefs
which a selected group of elementary teachers thought appropriate in
specific situations as rs=lated to professional behaviors; how they de-
fined or understood the expectations which administrators, school board
members, and parents held for them in these situations and, finally;
how these "others" say the teacher should act in these situations. The
study was aimed at noting the convergence or divergence between teachers'
beliefs, teachers' definitions of the beliefs or expectations held by

"others" for them, and the expressed beliefs or expectations of the

“others."

General Methods of the Study

The investigator being employed in this region enjoyed a unique
OPPOrtunity to work with teachers in several of the communities in de-
veloping in-service training programs., He was personally acquainted with
many of the teachers in the region and, in the early planning for the.
8tudy, had many opportunities to discuss the problems involved with seve-
Tal of them, Because of this close contact with the teachers and the
relative ease with which they could be contacted, the interview techni-

Que, coupled with the use of a check-list, was selected. Not only is
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the interview technique more likely to yield valid data, but it has the
additional value of providing a better sample of the population. As
Jahoda has stated in her publication Research Methods in Socis) Relsg-

tions:
Surveys conducted by personal interview have an additional ad-
vantage over surveys conducted by mailed questionnaires in that
they usually ylield a much better sample of the general population,
Many people are willing ind able to cooperate in a survey when all
they have to do is talk,
The sample that was included in the research design consisted of:
(1) all school administrators in the three school districts to be studies,
(2) all female elementary teachers in the three school districts, and
(3) all school board members in the selected school districts. A sample
of ninety-six parents were interviewed in the study, divided among the
school districts in a ratio based on the census totals for each school

district.

Construction of the Instrument

In preparation for the construction of the instrument the fol-
lowing steps were taken:

1. Literature in the field of social science methodology was
Xamirned to study research techniques.

2, Careful study was made of the techniques of check-list con-
struction.

3. A review was made of the literature dealing with abilities,
traits and competencies associated with good teaching.

4. Contacts were made with a number of elementary school

b liahoda, Marie, and others, Research Methods in Social Sciences.
art I, Basic Processes. The Dryden Press, New York, 1951, p. 159.



teachers, school administrators, and parents, to secure suggestions re-

garding frames of reference within which teacher roles might be classi-

fied.
A Definition of Teacher Roles,

The National Commission on Teacher Education and Professional
Standards of the National Education Association established at its
Miami Beach Conference in June, 1954, a special study group charged with
the task of formmlating definitions of teacher competencies, leading to-
ward thd development of a statement which could be used on a national
basis.2 The purpose of such a statement was to devlop a definition of
the competent teacher which could be used as a guide to the fornulation
of procedures and criteria to improve teacher certification codes. It
was pointed out by the Commission that the definitions here reported are
not intended as authoritive or final pronouncements, but simply repre-
géent one approach to the problem of arriving at an acceptable definition
of the competent teacher.

This statement is included here so as to provide a set of role
defing tions which may be used as a basis for the development of an in-
strument designed to identify the role beliefs held by the teachers in-
cluded in the present study, as well as the role expectations which they
define for administrators, school board members, and parents, and the
XPreassed role beliefs which these groups do hold.

What a good teacher is depends on the goals and purposes of the
8chools. A good teacher in one culture might be a poor one in
another, In carrying out its social directive, the school fulfills

————

A 2Measures of Teacher Competence, National Education Association,
Report of Special Group D, The Miami Beach Conference, June 24-27,
1953, Washington, D.C., The National Education Association, p. 12.






several distinct functions, in each of which we see the teacher
carrying out a special responsibility. One group of functions is
directly concerned with promoting pupil growth, in groups or as
individuals., Another group includes liaison functions with the cul-
ture, the community, or the profession. These separate functions
identify areas in which the teacher must have specialized competence.
The definition of a good teacher, therefore, must explain what the
teacher is expected to accomplish in implementing the functions of
the school. The outlining of these functions is basic to the defi-
nition.

Roles of the Teacher in Promoting Pupil Growth.

1. Director of Learning. The responsibility of the teacher
for classroom instruction is widely recognized, but narrowly under-
stood. Two major types of school activities are especially suitable
for group situations; those designed to develop essential outcomes
in groups with common needs, such as the common learnings and skill
in the fundamental processes; and those that are inherently group
experiences, Among the latter are cooperative projects in problem
solving, planning, and other situations designed to develop atti-
tudes and techniques for democratic living.

2, Counselor and Guidance Worker., Many of the problems and
needs of the pupil require individual pupil-teacher relationship.
This necessity is recognized to some extent in the school system
by the provision for special personnel staff and facilities. TYet,
in actual practice, this function demands the manpower of the en=
tire staff, The problems of the individual pupil are a responsibi-
lity primarily of the teacher,

3. Member of the School Community. The classroom constitutes
a small, homogeneous commnity. The school as a whole constitutes
a larger and, for some purposes, a more effective one. It becomes
the responsibility of the teachers working with administrators and
with one another to provide an articulated sequence of learning ac-
tivities in the overall school program to develop the skills and
attitudes of citizenship and for meeting the developmental needs of
youth.

Liatson Roles of the Teacher.

4. Mediator of the Culture, The effective member of society
mmst share in the cultural heritage. This is variously interpreted
to include its values and behavioral controls, the great disciplines
and sciences, and the techniques for democratic living., The func-
tion of the school is to draw on this cultural heritage, incorpor-
ating it into the curriculum, so as to provide the appropriate
scope and sequence of experiences for learning.

The teacher is the official licensed link between adult society
and its on-coming members, The efficiency of the school is measured,
in the last analysis, by the success with which its product can meet



the responsibilities of membership in organized society. The expert
mediator of the culture is a teacher who is skilled in interpreting
the social and physical environment, and preparing the pupils to

utilize the fields of subject matter in solving his life's problems.

5. A Link with the Community. Here the profession has a two-
fold function; the first is to secure community cooperation to pro-
vide for a systematic induction of the on-coming member into or-
ganized adult society-—a responsibility analogous to that of the
teacher education institution to the student teacher. The second
is to participate with the public in formulation of goals, and in
appraisal of the school program in terms of the goals.

6. Member of the Profession, A member of any profession shares
in its overall responsibilities to society, to be discharged indivi-
dually or as part of an organized group. Important among these are
those that contribute to developing a more adequate system of public
education, with improved staff, facilities, and program. These re-
sponsibilities of the profession in practice are, for the most part,
carried out by organizations within the profession, some with general
overall responsibilities, others with highly specialized interests,
What can be accomplished in any of them, however, depends_on the com-
petence, understanding, and participation of the teacher,?

In noting the attention that educational researchers have paid
to the matter of defining teacher competencies, it is perhaps signifi-
cant to observe that out of a total of 130 studies reported, 128 studies
concerned themselves with the teacher's role as a director of learning,
one study on the role of the teacher as a counselor, and one study on
the role of teacher as a member of the commnity.3 No studies were re-
POXrted on teacher roles involving the teacher as a member of the school
Staff, a member of the profession, or as a mediator of the culture.

Because the instrument would be applied to two groups of res-
Pondents, (1) professional educators and (2) lay persons, it became

apparent that the instrument would have to be phrased in language and

—

21bid, p. 7

3Monroe, Walter S., Encyclopedia of Educational Research. The
MacMillan Company, New York, 1950, pp. 1451-52,




frames of reference which would assure valid responsea.“ This called
for the preparation of a series of descriptive statements, re-

sponses to which might illuminate the expectancies of the respondents
toward the selected roles of the teacher. Such statements could then
be associated with a particular role or roles. Further, the situational
statements had to be tied into a level of understanding which the res-
pondents could reasonably be expected to have. This was particularly
true in framing statements for the lay respondent's reaction,

A tentative instrument was drafted which had a total of sixty-
seven items of which twenty-three were related to the role of the teacher
as a director of learning in the classroom, seven items associated with
the role of guidance and counselor, eleven items related to the teacher's
role as a mediator of the culture, nine items on the teacher's role as a
linlk between the school and community, and eight items on the teacher as
& member of the profession.

The instrument was refined by submitting it to a summer school
class of twenty-four teachers, graduate and undergraduate, who were en-
rolled in a Michigan State University extension class in Traverse City,
N-‘lc}x:lgan. These teachers were making a study of school-commnity rela-
tionehips as they related to the teacher, and so were interested in exa-
mining the instrument critically. As a result of their analysis and
8tudy there were changes made in the instrument., The total mumber of
items in the instrument was reduced to forty-eight. The class also

assisted in editing the instrument, with the consequent rephrasing of

—

"The general nature of the questions used in the check-list may
have been a limiting factor in the interviews. Had they been more speci-
fic, the differences between the expectations of the various groups might
have been even greater than those reported in Chapter IV,
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many of the items.

The revised instrument was then submitted for criticism and com-
ment to another group of nineteen teachers, graduate and undergraduate,
who were enrolled in a Michigan State University extension course in
the psychology of elementary subjects. On the basis of their review of
the instrument, the sequence in which the items were listed was changed
8o that items referring to particular roles were dispersed throughout
the check-1list.’

A pretest of the instrument was made by taking it into the field
and using it in interviews with a random sample of ten parents. This ex~
perience led to further refinements in the phrasing of the statements,
For example, the item "Teach about communism" met with considerable re-
sistance; when the itein was changed to read "Explain about communism,"

there seemed to be ready and willing response.
Selecting the School Districts for the Study

Because the writer resided in and was employed in Northwestern
Michigan, and because the school personnel in the region were willing
to Cooperate in the study, three school districts in the area were se-
lected for the study. Those selected were Traverse City, Cadillac, and
K‘lkaska, with populations according to the 1950 census of 16,974,
10,425, and 1,250 respectively.

Traverse City is located on U, S. 31 approximately 135 miles

north of Grand Rapids and 185 miles northwest of Lansing. The city is
Situated on Grand Traverse Bay, and is the center of a region charac-

terized by extensive resort and recreational activity, moderate

53ee schedule in Appendix, .
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industrial employment, as well as being the center of the cherry growing
industry. Local industry and a state hospital located there provide em-
ployment for 5,750 persons.6

The school system is characterized by a considerable degree of
stability; there is 1little teacher turnover. The average length of ser-
vice in the system is eight years. Local financial support is good, as
is evidenced by the fact that four new elementary school buildings have
been built in the past few years.

Fifty parents, five school board members, nine administrators,
and forty-six female elementary teachers were interviewed in Traverse
City.

Cadillac is fifty miles southeast of Traverse City, ninety
seven miles north of Grand Rapids on U, S. 131, and 135 miles northwest
of Lansing. The city is located on two large lakes. AdJoining the city
is the Manistee National Forest which, together with the lakes in the
region, combine to make Cadillac a center for the resort and recrea-
tional activity typical of much of northern Michigan. Industry in the
city is fairly extensive, with a total of twenty-five manufacturing
Plants located there.

The school system is considered to be an excellent one, the pre-
Sent new high school building is located on a large site in an uncrowded
POrtion of the city. Evidence points to considerable plmhing on the
pax:t, of the comminity in the development of the school plant. Thirty
Parents, seven administrators, five school board members, and forty-one

teachers were interviewed. The sample included all of the female

—

6rhis figure supplied by Mr. Merle Lutz, Secretary of the
Traverse City Chamber of Commerce in Traverse City, Michigan.
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elementary teachers in the school system.

The village of Kalkaska is located thirty-eight miles north of
Cadillac on U, S, 131, and is twenty-two miles east of Traverse City.

It is the county seat of Kalkaska County, and is the center for an area

which 18 made up largely of forest and recreational lands. The economy

is geared to the tourist and recreational activities typical of northern
Michigan, although at the time of the study the village was experiencing
a boom due to the decision of the U, S. Government to locate a jet base

there,

The school system is typical of others in villages of its size.
The single building is relatively new,

Sixteen parents, two administrators, five school board members,
aad nine (all female elementary teachers in the system) were interviewed
in this school district.

The school syétems selected for this study are not representa-

tive of any universe,
Summary

In this chapter the general methods of the study have been des-
°ribed and the persons participating in the study have been identified.
The interview, coupled with a check-list, was described as the basic
teﬁhl’lique to be used in the conduct of the study. Procedures followed
in the development of the check-list were described, as well as the pre-
testing of the instrument.

The school districts selected for the study were identified,

Noting their geographical locations, something of their economy, and some

8eneral statements were made about the school systems themselves.



CHAPTER 1V
PRESENTATION AND ANALYSIS OF DATA
Presentation of the Data

These data, upon which this study is based, were drawn from
three school districts in Northwestern Michigan. Only female elemen-
tary teachers employed in these school systems were included in the
sample, The very limited number of male elementary teachers in the
population precluded any meaningful statistical treatment of these data
based on their responses. It was hypothesized that age, years of teach-
ing experience, number of systems in which taught, years in present posi-
tion and expected number of years of future service, might be indepen-
dent wariables.

The study was aimed at discovering any differences which might
exdst between the teachers' beliefs, their definition of role expecta-
tions for school administrators, board members, and parents, and the
eXpressed expectations held by these groups.

Table 1 describes the sample upon which the study is basgd.
Indicated in this table are the numbers of teachers, school administra-
tors, 'school board members, and parents according to the three school
districts involved.
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TABLE I

CLASSIFICATION OF TEACHERS, ADMINISTRATORS, SCHOOL BOARD
MEMBERS, AND PARENTS ACCORDING TO SCHOOL SYSTEMS

School Number of Number of Number of Number of fe-
System Parents School Adm, Sch. Bde male El. Teachers
Traverse City 50 9 5 L6
Cadillac 30 7 5 4
Kalkaska 16 2 5 9

Totals 96 18 15 96

The teachers included in the sample can be described as being a
group with considerable experience, both in terms of years of service and
in the number of school systems in which taught.

It 1s noted in Table 2 that the teachers were, in the majority of
cases, above forty-one years of age. Almost half of the teachers were
veterans with more than ten years experience, There were sixty-two
teachers who had held their present positions for at least four years or
longer,!

Table 3 lists the forty-eight statements used in the study.
Teachers were asked to check these items, using a "yes" or "no" response,
indjcating, (1) their own beliefs or expectations regarding the action,
(2) their definition of the administrators' expectations regarding the
Qction, (3) their definition of the school boards' expectations regarding
the action, and (4) their definition of the parents' expectations re-
&arding the action,.

Administrators, school board members, and parents were inter-

Viewed, using the same check-list, and their responses were recorded

~—

1see page 50 for hypotheses concerning experience, age and length
of service, and expected number of years of future service of teachers,
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using either a "yes" or "no' response.

Tese data are drawn from three school districts in Northwestern
Michigan--Traverse City, Cadillac, and Kalkaska, Included in the sample
are all of the female elementary teachers in the three school systems, -
ninety-six parents selected randomly from the three school districts,
three superintendents, fifteen elementary principals, and fifteen school
board members.

Table 2 indicates the classification of teachers according to
age, years of experience, number of different school systems in’ﬁhich
they have taught, number of yeare in their present positions, and the

mmber of years of expected future service.

TABLE 2

CLASSIFICATION OF TEACHERS ACCORDING TO AGE, YEARS TEACHING EXFERIENCE,
NUMBER OF SYSTEMS IN WHICH TAUGHT, NUMBER OF YEARS IN PRESENT
POSITION, AND EXPECTED NUMBER OF YEARS OF FUTURE SERVICE

Aol Irs, Number Sch, | Yrs. Pres, Irs. Ex.

8e No{ Exp. No.| Systems No.,| Position No. to Teach No.
A-40 30{ 1-10 50 1-2 38 1-3 34 1-10 50
<60 63] 11+ 46 34 Wb L+ 62 1+ 46
61+ 3 5+ 12

Tot, 95 96 96 96 96

lPreliminary statistical treatment of the variable, age, within
the narrower intervals, 21-30; 31-40; etc., failed to disclose any sig-

Nificant differences.
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TABLE 3

LIST OF 48 SELECTED ITEMS DEALING WITH SIX
TEACHER PROFESSIONAL ROLES

Role - Director of Learning

Use movies in teaching.

Teach the three R's as a primary responsibility,

Collect money from students for milk, school lunches, etc.

Decide who should be promoted.

Take entire class on field trips during school hours to visit
industries, stores, for nature study, etc.

Collect money from students for class plays and/or athletic events.
Stay after school to help individual children.

Follow the course of study if the school has one.

Keep children quiet while in school, especially in halls and in the
lunchroom.

Take entire class on a camping trip for the purpose of learning about
natural resources, conservation, etc.

Punish in a moderate manner, perhaps by spanking, those who need it.
See to it that children eat a balanced meal in the school lunchroom.
Help plan and produce school activities such as plays and enter-
tainments,

Comply with requests from parents to keep children from being too
active on the playground.

Give major emphasis to preparing children so that they can do
successfully the work in the next grade,

Take students on extended educational trips outside the commmity
during the school year,

Pass on to the next grade those pupils who are working up to the
extent of their ability, even though they have not achieved the
norms for their grades,

Maintain an orderly daily plan of class activities,

Role - Guidance and Counselor

I

9e. Know the symptoms of poor mental adjustment and refer parents of

PEREE

children in need of help to appropriate agencies,

Vieit children's homes to get acquainted with parents.

Help children solve personal problems,

Keep a folder of information on each child.

Provide information about occupations.

Give more time during the school day to students in need of help
and less time to those who can work independently.
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TABLE 3 - Continued

Role - Mediator of the Culture

25

Permit groups of children to plan with the teacher on what to
study.

Teach the meaning of democracy largely by living with children in
school in a democratic manner,

Explain about commmnism,

Allow individual children and groups of children to be engaged in
different activities in the schoolroom at the same time,

Allow children to have a part in choosing activities to be carried
on during the school day.

Encourage children to organize a student council, make rules for
their own classroom behavior,

Require the singing of patriotic songs as a daily exercise as a
major method of teaching the meaning of democracy.

Take class on visits to the various churches in t he commnity so
as to develop an appreciation of the contributions which religion
has made to our soclety.

Encourage children to do thinges differently than their parents
did.

Role - Liaison between School and Community

Give talks to commnity groups explaining the methods used in
teaching,

Give talks to commnity groups such as service clubs, lodges,
Chamber of Commerce, etc., explaining the strengths, needs and
problems of the local school system,

Be an active member of civic groups such as service clubs, exten-
sion clubs, etc,

Be able to explain the work of other teachers in the school system
in an understanding way.

Ask parents to help teach children special skills which they may
have,

Know about school problems ocutside the field of one's subject
matter or grade, such as school finance.

Teach according to a curriculum which is developed cooperatively
by parents, administrators, students and lay citigens,

Role - Member of the School Staff

K.
L2,

L3.

Have a part in establishing a salary schedule,

Change the program of studies so as to meet the needs, interests
and abilities of the pupils,

Help plan teachers' meetings for your school,
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TABLE 3 - Continued

Role = Member of the School Staff

4o Decide on methods to use, such as the use of drill in the teaching
of multiplication tables.

45. Select the instructional materials to be used in a particular grade
or subject.

Role - Member of the Profession

46. Encourage young people to enter the teaching profession.

47« ittend meetings and workshops dealing with education, some of which
might meet on week-ends,

L8, Be an active member of professional teachers'associations,

Table 4 indicates the affirmative responses and percentages of
affirmative responses to the forty-eight selected items, as checked by
the teachers. The beliefs of the teachers are listed in the column
headed “T", the teachers' definitions of the administrators! expectations
are in the column headed "TA", definitions of school board members' ex-
Pectations in the column headed "TSB", and definitions of parents! expec~
tations in the colum "TP",

Table 5 lists the affirmative responses and percentages of af-
firmative responses to the forty-eight selected items as given by the

administrators, school board, and parents.




TABLE 4

AFFIRMATIVE RESPONSES AND PERCENTAGES OF AFFIRMATIVE RESPONSES
TO 48 SELECTED ITEMS ACCORDING TO TEACHER BELIEF AND
TEACHER DEFINITION OF EXPECTATIONS HELD

BY ADMINISTRATORS, SCHOOL BOARD
MEMBERS AND PARENTS

Role - Director of Learning T & TA £ TSB 4 TP %

1, Use movies in teaching. 9599 9599 95 99 90 9
2, Teach three R's, 8583 8285 82 85 87 9
3¢ Collect money, milk, 34 35 4B 50 44 46 L9 51
Le Decide promotion. 8992 838 70 73 61 64
5¢ HMeld trips, 8992 8790 87 90 7679
6e Collect money, tickets, 21 22 3536 34 35 36 37
7« Stay after school. 6062 6062 59 61 TL 4
8. Follow course of study. 8992 89 92 89 92 93 97
9« Keep children quiet. 83 86 8,87 8, 87 8 g3
10. School camping. 36 37 394 32 33 3031
1. FPunish. 61 64 49 51 42 Lb 45 47
12.  Balanced meals, LT L9 KT L9 L5 LT 46 48
13.  Help with school plays. 7578 8083 TL 7, &1 8,
1. Playground, 8083 778 75 78 84 87
15; Prepare for next grade. 69 72 66 69 68 TL T8 81
16. trips cutside commmity. 1213 1213 11 12 9 9
17, Promote to next grade. 8790 8790 82 8 T
18, orderly daily plan. 90 9, 8891 85 88 &1 8,

N.Rolo « Cuidance and Counselor

15, Tental health, | 9599 9397 91 95 80 83
20, Visit homes, 58 60 57 59 52 54 k1 43
A, Personal problems, 8891 8386 77 80 170 73
22, Keep folder information. 9,98 9397 88 91 75 78
8. Occupational information. % 77T 0 73 6770
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TABLE 4 - Continued

Role - Guidance and Counselor T &£ TA § TSB % TP %
24. More time to needy. 59 61 61 64 57 59 5557
Role - Mediator of Culture
25, Plan with teacher. 80 83 8790 80 83 66 69
26, ‘Teach democracy. 9599 9397 90 94 83 86
27. Explain commmnism. 63 66 54 56 4T 49 35 36
28. Allow different activities, 9397 9094 83 8 70 73
29. Children choose activities, 9296 8992 8 84 T0 73
30, Student council, 858 7982 U 77 7073
31, Patriotic songs. 1819 19 20 22 23 18 19
32, Visit churches, 1314 1010 7 7 17 7
33, Encourage child to be different. 3233 3233 29 30 1617
Role - Liaison School and Commnity
34, Talks on methods, 56 58 62 65 60 62 52 54
35: ?ﬂk! on school problems. 19 20 24 25 22 23 26 2
36. Civic groups, 79 82 8689 8 89 79 82
37. Explain work teachers. 7275 69 72 69 72 66 69
38, Parents help teach. 64 67 56 58 50 52 49 51
39. Know school problems. 86 89 8083 75 78 6871
40, Curriculum co-op develop. 78 7073 70 73 69172
Role - Member School Staff

L1, Help develop salary schedule. 858 TLTh 68 TL 49 51
42, Change prog. studies. 93 97 8790 80 8 TL T
k3« Flan teacher meetings. 8588 7275 67 70 6L 6L
Lho Decide methods. 8992 8689 8, 87 7679
k5. Select inst, materials, 7578 59 61 56 58 L9 51
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TABLE 4 - Continued

Role - Member of Profession T € TA § TSB $ TP &

L6. Encourage students enter profession. 86 89 87 90 83 86 62 65

47 Meetings and workshops, 8083 8083 77 8 61 64

48e Professional teachers' associations., 94 98 9599 91 95 76 79

T - Teacher bellefs,

TA - Teacher definition of administrator expectations,
TSB - Teacher ﬁoﬁ.nition of school board expectations,
TP - Teacher definition of parent expectations.
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TABLE 5

AFFIRMATIVE RESPONSES AND PERCENTAGES OF AFFIRMATIVE RESPONSES
TO 48 SELECTED ITEMS BY SCHOOL ADMINISTRATORS,

SCHOOL BOARD MEMBERS AND PARENTS

Role - Director of Learning A ¢ sB ¥ P %

l. Use movies in teaching.. 18 100 15 100 93 97
2. ‘Teach three R's, 16 89 15100 88 91
3, Collect money, milk, 10 56 5 67 4L 46
4. Decide promotion. 12 66 15100 89 92
5, Field trips, 18 100 14 93 85 88
6., Collect money, tickets, 7 39 5 33 3132
7. Stay after school. 15 82 12 80 49 51
8. Follow course of study. 15 82 15100 90 94
9. Keep children quiet. 13 71 14 93 8285
10, School camping. 12 66 12 80 65 68
11, Punish, 12 66 9 60 48 50
12, Balanced meals, 9 5 9 60 59 61
13, Help with school plays. 17 94 15100 91 95
1, Playground. U 77 10 67 68 TL
15, Prepare for next grade. 8 44 14 93 8891
16, Trips outside commmity. 28 13 87 64 67
17 Promote to next grade. 17 94 11 73 26 27
18, Orderly daily plan. 17 9% 1, 93 8184

Role - Guidance and Counselor »

19, Mental health. 18 100 15100 91 95

2, Visit homes. 16 89 9 60 50 52

4. Personal problems, 16 89 13 87 54 56

22, Keep folder information. 18 100 15100 84 87

23, Occupational information.. 18 100 15 100 81 84

2. More time to needy. 12 66 12 80 M 73
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TABLE 5 - Continued

Role - Mediator of Culture A% sB & P %

25, PFPlan with teacher, 18 100 14 93 69 72
26, Teach democracy. 18 100 15 100 90 94
27. Explain commnism, 18 100 14 93 80 83
28, Allow different activities, 17 94 14 93 64 67
29, Children choose activities, 18 100 15 100 82 85
30, Student council. 17 94 13 87 88 91
31, Patriotic songs. 1 6 8 53616
32, Visit churches, 3 17 6 47485
33, Encourage child be different. 7 39 15100 88 91

Role - Liaison School and Commanity
34, Talks on methods. 16 89 1,k 93 89 92
35. Talks on school problems, 1 60 U 937317
36, Civic groups. 18100 14 87 U M
37. Explain work teachers. 18100 13 93 73 76
38, Parents help teach. 16 89 15 100 84 87
39. Know school problems, 17 94 12 80 76 79
0. Curriculum co-p develop, 16 89 15100 76 79
Role = Member School Staff
k1. Help develop salary scheduls, 18 100 13 87 87 %0
k2, Change prog. studies, 18 100 13 87 L 77
k3. Plan teachers' meetings, 18 100 14 93 92 96
ke Decide methods to use. 16 89 11 73 84 87
L5« Select inst. materials, 4 77 15100 7% 77
Role - Member of Profession
46, Enc. students enter profession, 18 100 11 73 66 68
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TABLE 5 - Continued

Role - Member of Profession A % SB & P %

17 94 14 93 46 48

47. Meetings and workshops.

48. Prof., teachers' assoc. 18 100 12 80 80 83

A - Administrator expressed expectations,

SB -~ School board expressed expectations.

P - Parent expressed expectations.

The affirmative responses of the ninety-six elementary teachers

to the list of forty-eight selected items, together with rankings assigned

to the items,are arranged in Table 6. Rankings were assigned beginning

with those items to which the highest number of "yes" responses were

given. Table 7 displays the same data for school administrators, school

board members, and parents.,
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TABLE 6

RANKINGS ON 48 SELECTED ITEMS ACCORDING TO TEACHER BELIEF AND
TEACHER DEFINITIONS OF THE EXPECTATIONS OF
ADMINISTRATORS, SCHOOL BOARD
MEMBERS AND PARENTS

Rolse - Director af Learning T Rank TA Rank TSB Rank TP Rank
l. Use movies in teaching. 2 1.5 1 2
2, Teach 3 R's, prim, respon. 18,5 20 .5 3
3. Collect money, milk, lunch. 42 ) 40 35.5
4. Decide promotion, 11.5 18.5 2 3l
5 Field trips, 11.5 12 7 13
6. Collect money, tickets, by 43 42 41
7. Stay after school, 35 34 33 17
8. PFollow course of study. 11.5 7.5 5 1l
9. Keep child. quiet, halls, etce 4.5 17 10.5 8.5
10, School camping, n 42 43 43
11, Punish, . 3 39 41 39
12, Children eat bal, meals, 39 AR 39 38
13, Help with school plays, 27.5 22 2, 6.5
1 Playground, 23 25 2.5 b
15, Emphasis, .prep. next grade. k18 31 29.5 1
16, Educ, trips outside commmnity. 48 L7 47 47
17. Promote to next grade, 15 12 .5 17
18, Orderly daily plan, 9 9 9 6.5

Bole - Guidance and Counselor

19. Kknow sym, poor mental health, 2 N 3.5 8.5
20, Visit homes to get acquainted. 37 36 36 40
4. Help solve personal problems, 1l 18,5 19.5 2.5
22, Keep folder info, on child. e L [3 15
23. Provide info. on occupations, 30 2% 26 25

2, More time to those who need it. 36 33 34 33
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TABLE 6 -

42

Continued

Role - Mediator of the Culture

T Rank TA Rank TSB Rank TP Rank

25, Permit c, to plan with teacher, 23 12 1745 2645
26, Teach democracy by living, 2 IN 2 5
27. Explain about communism, 33 38 38 42
28. Allow diff, act. in room, 6.5 6 12.5 2.5
29. Children help choose act. . 8 7.5 16 20.5
30. Student council, encourage. 18,5 2 23 20.5
31. Require patriotic songs, 46 L6 45.5 L5
32, Take class visit churches. 47 L8 48 L8
33. Encourage child to be different, 43 Ll L, 47
Role = Liaison School and Commnity
34. Give talks on methods, 38 32 32 28.5
35, Give talks on school problems, 45 45 45,5 T
36, Be member civic groups. 25 15.5 8 10
37. Able explain work other teachers.29 30 28 26.5
38, Ask parents help teach. 31 37 37 35.5
39. Know school finance, 40 22 2.5 2
40, Curriculum co-op development. 26 27 2 23
Role - Member of School Staff
41, Salary schedule, 18,5 28 29.5 35.5
42, Change prog. of studies, 6.5 12 17.5 17
43, Help plan teachers' meetings, 18.5 27 k1 A
4, Decide methods to use, 1.5 15.5 10,5 13
. 45, Select inst, materials, 27.5 35 35 35.5
Role - Member of Profession
46. Encourage euter t. profession. 16 12 12,5 28,5
k7. Attend meet. and workshops. 23 2 19.5 3
48, Belong prof, teacher association. 4.5 1.5 345 13

T - Teacher beliefs,

TA - Teacher definition of adminis-
trator expectations,

TSB - Teacher definition of school
board expectations,

TP - Teacher definition of parent
expectation,
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TABLE 7

RANKINGS ON 48 SELECTED ITEMS ACCORDING TO EXPRESSED EXPECTATIONS
OF ADMINISTRATORS, SCHOOL BOARD MEMBERS

AND PARENTS
Role - Director of Learning A Rank SB Rank P Rank
1. Use movies in teaching, 8.5 75 1l
2. Teach 3 R's, prim. responsibility. 27 75 10
3. Collect money, milk, lunch, INE 1.5 46
4. Decide promotion, 37.5 75 Te5
5. Field trips, 8.5 2.5 1
6. Collect money, tickets, Lhe5 48 47
7. Stay after school. 31,5 35 41
8. Follow course of study. 31.5 765 5.5
9. Keep children quiet, halls, etc. 35 20,5 18.5
10, School camping. 37.5 35 3
11, Punish, 37.5 Wb 43
12, Children eat balanced meals. 42 Li 39
13. Help with school plays, p.4) 75 3.5
14, Playground, 33.5 1.5 32
15, Bwphasis, prep. next grade, 43 20,5 10
16. Educ. trips outside commmnity. L6 29.5 36.5
17. Promote to next grade, 20 39 48
18. Orderly daily plan, 2 2.5 2.5
Role - Guidance and Counselor

19, Know sym. poor mental health, 8.5 75 3.5
20, Visit homes to get acquainted, 27 Ll 43
21, Help solve personal problems, 27 29.5 Lo
22, Keep folder info. on child, 8.5 7.5 16
23, Provide info, on occupations, 845 7.5 2.5

2,, More time to those who need it. 37.5 35 k)




TABLE 7 - Contimued

Role - Mediator of the Culture A Rank SB Rank P Rank
25, Permit children to plan with teachers. 8.5 20.5 34
26, Teach democracy by living. 8.5 75 5¢5
27. Explain about communism, 8.5 20.5 22,5
28. Allow different act. in room., 20 20,5 36.5
29. Children help choose act. 8.5 7.5 18,5
30. Student council, encourage. 20 29.5 10
31, Require patriotic songs. 48 46 38
32, Take class visit churches, ING L7 43
33. Encourage child to be different. L4.5 Te5 10

Role - Liaison School and Commnity

34, Give talks on methods, 27 2.5 7.5
35, Give talks on school problems, 40 20,5 2945
36, Be member civic groups, 8.5 29.5 29.5
37. Able explain work other teachers. 8.5 2.5 27

38, Ask parents help teach, 27 7.5 16

39. Know school finance, 2 35 2,5
40, Curriculum co-op development. 27 7.5 245

Role - Member of School Staff

41, Salary schedule, . 8.5 29.5 12,5
42, Change prog. of studies, 8.5 29.5 27
43, Help plan teachers' meetings. 8.5 20.5 2
4o Decide methods to use, 27 39 16
45, Select inst. materials, 33.5 7.5 27

‘ Role -~ Member of Profession

L46. Encourage enter teaching professfion. 8.5 39 34
47. Attend meet, and workshops. 20 2.5 45
L8, Belong prof. teachers' association. 8.5 35 2.5

A - Administrator expressed expectations.
SB - School board expressed expectations,
P - Parent expressed expectations,
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Analysis of Data to Indicate Extent of Agreement Between Teacher
Beliefs, Teacher Definition of Others' Expectations, and
Others! Expressed Bxpectations

To answer the questions, '"to what extent do teacher beliefs and
their definition of others' expectations agree?"; "to what extent do
teachers' definition of others' expectations and the others' actual ex-
pectations agree?"; and "to what extent do teachers' own beliefs and the
expressed expectations of the others agree?"; these data were analyzed to
point out the extent of any differences which might be present. Rank
correlation coefficients were computed between, (1) teacher beliefs and
teacher definition of the expectations held by administrators, school
board members, and parents, (2) bctween teacher definition of expectations
held by administrators, school board members, and parents, and the ex-
Pressed expectations of these groups, and (3) between teacher beliefs and
the expressed expectations of administrators, school board members, and
parents .

The rank correlation coefficients between the beliefs of the
teachers and their definition of the expectations of the others are
shom in Tavle 8.

TABLE 8
RANK CORRELATION BETW:iN TZACHER BELIEFS AND TEACHER DEFINITION OF

THE EXPECTATIONS HELD BY ADMINISTRATORS, SCHOOL BUARD
MEMBERS, AND PARENTS BASED ON 48 SELECTED ITEMS

—_——
Rank Correlation®*
\ .
Teacher beljef—-Teacher definition of
School boards! expectations, «899

Stat, *Dixon, Wilfred J., and Massey, Frank J. Jr., Introduction to
?2%%21.&1 Analysis, McGraw-Hill Book Company, Inc., New York, 1951,




TABLE 8 - Continued

Rank Correlation

Teacher belief--Teacher definition of
administrators! expectations, LY bt

Teacher belief--Teacher definition of
parents' expectations, +763

#*Value of r rank at the 5% level of significance for 46 D, F.
is .285. From Edwards, Allen L., Statistical Analysis for Students in

LS_Y_BOIBI_ilm and Education, Rinehart and Company, Inc., New York, 1946,
P. .

It is noted that the rank correlation of .937 between the be-
liefs of the teachers and their definition of the expectations of the
admini strators is high. This indicates that the image which the
teachers hold of the administrators is very clear. Such a finding is
not surprising, because it is reasonable to assume that the teachers
would orient their beliefs toward administrators. Further, it can be
assumed that the administrators are a reference group for the teachers,
which, in terms of their security at least, is more significant than
other 8roups,

The relation between teachers' beliefs and their definition of
the eapectations which the school board members have also indicate that
the teachers are highly oriented toward the board. However, as teachers'
beliefs and their definition of the expectations of the parents are com-
Pared, there is definite evidence that they are less oriented toward the
Parents, The rank correlation coefficient of .736 is lower for parents
than for the administrators or school board members. What is suggested
Nere is that the teachers think that the parents share the beliefs that

they hold to a lesser degree than they themselves do. This may be based

46



on a feeling that the parents may not understand their objectives, or it
may indicate that teachers recognize differences which may actually
exist. In either case, the teachers do not think that parents share
their beliefs to the same degree as do the administrators and school
board members,

Table 9 lists the rank correlations between the teachers' defi-
nition of the expectations held by administrators, school board members,

and parents, as compared to the expressed expectations of these groups.

TABLE 9

RANK CORRELATION BETWEEN TEACHERS' DEFINITION OF THE EXPECTATIONS
AND THE EXPRESSED EXPECTATIONS OF ADMINISTRATORS, SCHOOL
BOARD MEMBERS, AND PARENTS BASED ON 48 SELECTED ITEMS

Rank Correlation®*

Teacher definition--~expectation
of administrators, o732

Teacher definition--expectation
of school board members, 476

Teacher definition--expectation
of parents, <486

#*Value of r at the 5% level of significance is .285.

This comparison between the expectancies which the teacher has
Projecteq on these groups, as opposed to their expressed expectations,
18 designeq to measure the validity of the definitions held by the
teachers, The values of r reflect the extent of error in the definition
°f these expectancies. It is observed from Table 9 that between the
definition of expectancies by the teachers for the administrators as

Contrasted to the expectations of the administrators, that the rank cor-

Telation coefficient has a value of «732, Previously it was noted
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(Table 8) that between the teachers' beliefs and the teachers' definition
of the expectancies of administrators, the value of r was ,937. What is
suggested here is that the teachers were in error in holding certain ex-
pectations for the administrators. By definition, a role is a function
of the expectations held by the actor for significant others. The
teachers, by defining expectations erroneously, were defining some of
their roles in a manner which differed with the role expectations of

the administrators.

In like manner, with regard to the school board members, the
teachers had evidenced error in estimating the expectatioims held. Where
the value of r (Table 8) is .899, the value of r (Table 9) is .476.
Teachers were less accurate in defining the expectations held by school
board members than they were of those held by administrators.

The value of r (Table 9) for teachers' definition of the parents'
expectancies as against the expectations expressed by parents, indicates
that the teachers were liable to considerable error in their definition
of the eagpectations held by parents. While the teachers seemed to recog-
nige that the expectations of the parents differed from their own (see
Table 8) Yet these differences were even greater than they realized.

The teachers' beliefs and the expectations of administrators,
School board members and parents are listed in Table 10.

TABLE 10

RANK CORRELATION BETWEEN TEACHER BELIEFS AND EXPECTATIONS
OF ADMINISTRATORS, SCHOOL BOARD MEMBERS, AND PARENTS

——

e ——

Rank Correlation¥®*

Teacher belief--administrator
expectations, -697

¥Value of r rank at the 5% level of significance is .285,
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TABLE 10 -~ Continued

Rank Correlation

Teacher belief--school board
expectations, obl7

Teacher belief--parent
expectations. o478

In Table 10 the beliefs of the teachers and the expectations of
administrators, school board members, and parents are compared., Again,
it is noted that the value of r (.697) between the beliefs of teachers
and administrators' expectations suggests that the teachers are more
closely in harmony with the expectations of the administrators than they
are either of the school board members (.447) or parents (.478),

The above analysis indicates that the teachers in the sample were
Primarily oriented in their definition of the expectations held by the
others, +to administrators and school board members and, to a lesser de-
gree, toward parents. When comparisons were made between the teachers'
definition of expectations held by the others, and the expressed expec-
tations of the others, it was found that the teachers had erred in their
definition of the expectations held by the others, The extent of error
was least in the case of school administrators and greatest in the cases
of school board members and parents. The teachers were more accurate in
defining gpe expectancies held by administrators and least accurate in
def'ming the expectancies held by board members and parents,

Again, when comparing the beliefs of teachers with the expressed

®Xpectations of the others, teachers were oriented primarily toward ad-
Mnistrators and to a lesser degree toward school board members and

Parents,

g



Analysis of the Data Based on the Variables

In the sample of ninety-six teachers involved in the study, an
attempt was made to analyze the data based on the variables, age, years
teaching experience, number of systems in which taught, number of years
in present position, and number of years the respondents expected to
teachs It was hypothesized that (1) younger teachers might view their
roles differently than did older teachers, that they might define the
expectations held by administrators, school board members, and i)arents
differently than did older teachers, (2) that teachers with more teaching
experience might have different beliefs and define the expectations of
the others (administ.rators, school board members, and parents) than did
those with less teaching experience, (3) that teachers who had been in a
number of different school systems might have different beliefs and dif-
ferent definitions of expectations for the others than did those with
less experience in various school systems, (4) that teachers who had been
in a school system for a longer period of time might vary more in beliefs
they held and their definition of expectations of the others than did
those with less time spent in a particular school syétem, and (5) that
teachers who were in the profession on a long term basis might differ in
their beljefs and definitions of expectations for the others to a greater
eXtent than would those who were involved on a short time basis,

In order to test the significance of differences based on these
five Variables, the forty-cight selected items were ranked according to
the beljers of teachers, administrators, school board members, and par-

ents, they were also ranked according to the teachers' definition of the
SXpectations held by administrators, school board members, and parents.

The rankings were then compared, item by item, to note the differences






in rankings. The statistic used to test the significance of differences
was Chi Square, Table 11 indicates the differences in rankings based on
age of the teachers, it compares the beliefs of the teachers with their
definition of the expectations of the administrators,

TABLE 11

DIFFERENCES IN RANK BETWEEN TEACHER BELIEF AND TEACHER DEFINITION
OF ADMINISTRATORS! EXPECTATIONS ON 48 SELECTED ITEMS
RANKED ACCORDING TO AGE OF TEACHERS

Age of Rank Diff., Rank Diff.,

Teachers 0-5.5 6+ Totals X%
2A-40 36 12 48
41-60 35 13 48

Totals bl 25 96 o]

#Value for X2 at the 5% level of significance is 3.8,.

The forty-eight items were ranked for the beliefs of the
teachexrs in the sample who were between the ages of 21-4L0 years, also
the items were ranked for teachers in the 41-60 age bracket, The youn-
ger teachers' definition of administrator expectations and those of the
older teachers were also ranked., Table 1l informs us that, for the
younger teachers, on the basis of rankings assigned to their beliefs
and definition of administrators' expectations, there were thirty-six
of the forty-eight items on which the differences in rankings ranged
from 0-5.5 and twelve of the items in which the differences in rankings
ranged from 0-6., For older teachers there were thirty-five items on
vhich the rank differences were from O-5.5 and thirteen items on which

the rank differences were six or above,
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The X2 value of zero indicates there were no significant dif-
ferences between the two age groups of teachers,
Table 12 presents the same data as it relates to the beliefs of

teachers and their definition of the school board members' expectations.

TABLE 12

DIFFERENCES IN RANK BETWEEN TEACHER BELIEF AND TEACHER DEFINITION
OF SCHUOL BOARDS' EXFECTATIONS ON 48 SELECTED ITEMS
RANKED ACCORDING TO AGE OF TEACHERS

Age of Rank Diff, Rank Diff.

Teachers 0-5.5 6+ Totals Xon
21-40 39 9 48
41-60 32 16 48

Totals 71 25 96 1.94

#Value for X2 at the 5% level of significance is 3.8,

The X2 value of 1.94 is not statistically significant. Again,
there were no significant differences between the age groupings as
rankings were compared between beliefs held and definition of school

boards® expectations.
Table 13 points out differences in rankings between the belief
of the teachers and their definition of parents' expectations. The X2

value of «37 indicates the differences were not significant,

TABLE 13

DIFFZRENCxS IN RANK BETWEEN THACHER BELIEF AND TEACHER DEFINITION
OF PARENTS!' EXPECTATIONS ON 48 SELECTED ITEMS RANKED
ACCORDING TO AGE OF TEACHERS

_—

T“&e of Rank Diff. Rank Diff.

~Sachers 0-5.5 6+ Totals X2
A-40 21 27 L8

*Value for X° at the 5% level of significance is 3.84.
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TABLE 13 -~ Continued

Age of Rank Diff. Rank Diff.
Teachers 0=5.5 64 Totals 12
4,1-60 25 23 48
Totals l‘,6 50 96 037

We can draw from these data the conclusion that, for the sample
tested, age of teachers does not affect the difference between the
teachers' own beliefs and their definition of the expectations of admini-
strators, school board members, and parents. Older teachers are no more
or less oriented toward these groups than younger teachers.

Tables 14, 15, and 16 indicate the diiferences in rankings be-
tween teachers' beliefs and teachers' definition of expectations held by
ald-mil'lzi.strat,ors, school board members, and parents, by years of experi-
ences The analysis indicates that years of experience does not affect
the amount of difference between teachers' own beliefs and their defini-
tion of the expectations of others. In other words, the beliefs of more
experienced teachers are no more or less oriented toward their image of

the €Xpectations of these others than are the less experienced teachers.

TABLE 14

DIFFERSNCES IN RANK BSTWEEN TEACHER BELIEF AND TEACHER DEFINITION
OF ADMINISTRATOR EXPECTATIONS ON 48 SELECTED ITEMS RANKED
ACCORDING TO YEARS CF EXrLRIENCE

—_
Yearsg Rank Diff. Rank Diff.,
Epf_r_iice 0-5.5 6+ Totals ’ o
1= 33 15 18
1+ 33 15 L8
Totals 66 30 96 0

#Value for X2 at the 5§ level of significance is 3.84.
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TABLE 15

DIFFERENCES IN RANK BETWEEN TEACHER BELIEF AND TEACHER DEFINITION
OF SCHOOL BOARD EXPECTATION ON 48 SELECTED ITEMS RANKED
ACCORDING TO YEARS OF EXPERIENCE

Years Rank Diff, Rank Diff,

Exper-ience 0-5.5 6+ Totals X
1-10 31 17 L8
1+ 31 17 48

Totals 62 34 9 0

*Value for X2 at the 5% level of significance is 3.84.

TABLE 16
DIFFERENCES IN RANK BETWEEN TEACHER BELIEF AND TEACHER DEFINITION

OF PARENT EXPECTATION ON 48 SELECTED ITEMS RANKED
ACCORDING TO YEARS OF EXPERIENCE

———

Years Rank Diff. Rank Diff,
Experience 0-5.5 6+ Totals X2
_ 110 2 2 L8

N4 25 23 48
Totals L9 L7 96 0

~—————

*Value for X° at the 5% level of significance is 3.8,.

In a similar manner, the effect of number of school systems in
“hich taught is analyzed in Tables 17, 18, and 19. Again, the results
90 not $ndicate any relationships of a significant nature between range
°f experience in various school systems and the difference between the
beliefs of the teachers and their definition of the expectations held by
Sthool administrators, school board members, and parents.
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TABLE 17

DIFFERENCES IN RANK BETWE:zN TEACHER BELIEF AND TEACHER DuFINITION
OF ADMINISTRATOR EXPECTATIONS ON 48 SELECTED ITeMS RANKED
ACCORDING TO THE NUMBER OF SCHUOL SYSTEMS IN

WHICH THE TEACHERS HaVE TAUGHT

Number of Rank Diff. Rank Diff.
Systems 0-5.5 6+ Totals X%
1.2 35 13 48
3-4 36 12 48
Totals 7 25 96 0

*Value of X° at the 5% level of significance is 3.84,

TABLE 18

DIFFERENCES IN RANK BETWEEN TEACHER BELIEF AND TEACHER DEFINITION
OF SCHOOL BOCARD EXPECTATIONS ON 48 SELECTED ITEMS RANKED
ACCORDING TO THE NUMBER OF SCHOUL SYSTEMS IN
WHICH THE TEACHERS HAVE TAUGHT

Number of Rank Diff, Rank Diff.

_Systems 0-5.5 6+ Totals X%
_1-2 35 13 48

_ 34 35 13 48

Totals 70 26 96 0

*Value of X2 at the 5% level of significance is 3.84.

TABLE 19

DIFFERENCES IN RANK BETWEEN TEACHER BELIEF AND TEACHER DEFINITION
OF PARENT EXPECTATIONS ON 48 SELECTED ITEMS RANKED ACCORDING TO
THE NUMBER OF SCHOOL SYSTEMS IN WHICH THE TEACHERS HAVE TAUGHT

‘“l;mber of Rank Diff, Rank Diff,

Systems 0-5.5 6+ Totals X%

_ 12 28 0 48

_ b 22 26 L8

Totals 50 46 96 1.04
*Value of X° at the 5% level of significance is 3.84.
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As the data shown in Tables 20, 21, and 22 indicate, there were
no significant differences between teachers who had held their present
position from one to three years and those who had held their present
position for more than three years, in regard to the orientation of their

beliefs to thelr image of the expectations of administrators, school
board members, or parents,

TABLE 20

DIFFERENCES IN RANK BETWEEN TEACHER BELIEF AND TEACHER DEFINITION
OF THE EXPECTATIONS OF ADMINISTRATORS ON 48 SELECTED ITEMS
RANKED ACCORDING TO NUMBER OF YEARS IN PRESENT PUSITION

Years in Present Rank Diff. Rank Diff.
Position 0-5.5 6+ Totals X2
1-3 33 15 L8
o L+ 38 10 48
Ems il 25 96 865

#Value for X2 at the 5% level of significance is 3.84.

TABLE 21

DIFFERENCES IN RANK BETWEEN TEACHER BELIEF AND TEACHER DEFINITION
OF THE EXPECTATIONS OF SCHOOL BOARDS ON 48 SELECTED ITEMS
RANKED ACCORDING TO NUMBER OF YEARS IN PRESENT POSITION

——

-

Years in Present Rank Diff, Rank Diff,
Position 0=5.5 6+ Totals xz *
13 27 a L8
b+ 31 17 48
Et_ala 58 38 96 35

¥Value for X° at the 5% level of significance is 3.84.
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TABLE 22

DIFFERENCES IN RANK BETWEEN TEACHER BELIEF AND TEACHER DEFINITION
OF THE EXPECTATIONS OF PARENTS ON 48 SELECTED ITEMS RANKED
ACCORDING TO NUMBER OF YLARS IN PRESENT PUSITION

Years in Present Rank Diff. Rank Diff,
Position 0-5.5 6+ Totals X2
1-3 22 26 L8
L+ 23 25 48
Totals L5 51 96 0

%Value for X° at the 5% level of significance is 3.84.

It had been thought that anticipated length of future service
might affect the orientation of teachers toward their significant others.
The data for this analysis are presented in Tables 23, 24, and 25, The
significant X° of 19.8 noted in Table 24 indicates that the beliefs of
teachers who intend to be in the profession for eleven or more years
were more closely oriented to their definition of school boards' expec-
tations than were those teachers who intended to be in the profession
for ten or fewer years. Standing by itself, this finding does not fit
into any pattern of teacher orientation to significant others. Since
it is the only significant difference among the twelve testing the rela-
tion of age, experience, and related variables to the teachers' orienta-

tion to others, it may well result from a chance distribution.
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TABLE 23

DIFFERENCES IN RANK BITWEEN TRACHER BELIEF AND TEACHER DEFINITION
OF THE EXFECTATIONS OF ADMINISTRATCRS ON 48 SELECTED ITEMS
RANKED ACCORDING TO LENGTH OF FUTURE SERVICE

Years Expect Rank Diff, Rank DAff,
to Teach 0=5.5 6+ Totals X%
1-10 39 9 48
n+ 35 13 48
Totals 71. 22 9% .53

*Value for X° at the 5% level of significance is 3.84,

TABLE 24

DIFFERENCES IN RANK BETWEEN TEACHER BELIEF AND TEACHEZR DEFINITION
OF THE EXPECTATIONS OF SCHOOL BOARDS ON 48 SELECTED ITEMS
RANKED ACCORDING TO LENGTH OF FUTURE SERVICE

Years Expect Rank Diff, Rank Diff,
to Teach 0-5.5 6+ Totals X
1-10 29 19 48
114 48 0 48
Totals Vi 19 96 19.8

*Value for X2 at the 5% level of significance is 3.84.

TABLE 25

DIFFERENCES IN RANK BETWEEN TEACHER BELIEF AND TEACHER DEFINITION
OF THE EXPECTATIONS OF PARENTS ON 48 SELECTED ITEMS .RANKED
ACCORDING TO LENGTH OF FUTURE SERVICE

Tears Expect Rank Diff., Rank Diff,

Lo Teach 0=5.5 6+ Totals X
- 23 25 48

1+ 17 3 48

Totals 40 56 96 1.07

*Value for X2 at the 5% level of significance is 3.84.
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In the preceding pages we have tested the effect of age, years
of teaching experience, number of school systems in which taught, num-
ber of years in present position, and length of anticipated teaching
service, on the orientation of teachers' beliefs to their definition of
the expectations of significant others. Now we examine relationships
of the same variables to the convergence of the teachers' definition of
expectations and the expressed expectations of administrators, school
board members, and parents,

Tables 26, 27, and 28 are concerned with the differences in
rankings assigned to the forty-eight selected items between the teachers!
definition of the expectations held by administrators, school board mem-
bers, and parents, and the expressed expectations of these groups by age
of teachers. The teachers are grouped into two age categories—those
between the ages of 21-40 and those whose ages range from 41-00 years.
There were no significant differences between the two age groups with
regard to the convergence of their definition of expectations and the
expressed expectations of administrators, school board members, and

parents,

TABLE 26

DIFFERENCES IN RANK BETWEEN TEACHER DEFINITION OF THE EXFECTATIONS
OF ADMINISTRATOR AND ADMINISTRATOR EXPRESSED EXPECTATIONS ON
48 SELECTED ITEMS RANKED ACCORDING TO AGE OF TEACHERS

Age of Rank Diff. Rank Diff.

Teachers 0-5.5 6+ Totals X
_4-i0 29 19 L8
_M-60 27 21 48
Totals 56 10 96 .0l

*Value for X2 at the 5% level of significance is 3.84.,
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TABLE 27

DIFFERENCES IN RANK BETWEEN TEACHER DEFINITION OF THE EXPECTATIONS
OF SCHOQOL BOARD AND SCHOOL BOARD rXPRESSED EXPECTATION ON
48 SELECTED ITEMS RANKED ACCORDING TU AGE OF TEACHERS

Age of Rank Diff, Rank Diff,

Teachers 0-5.5 6+ Totals X%
2A-40 21 27 48
41-60 15 33 L8

Totals 36 60 96 1.69

*Value of X° at the 5% level of significance is 3.84.

TABLE 28

DIFFERENCES IN RANK BETWEEN TEACHER DEFINITION OF THE EXPsCTATIONS
OF PARENTS AND PARENT EXFPRESSED EXPECTATIONS ON L8 SELECTED
ITEMS RANKED ACCORDING TC AGE OF TEACHERS

Age of Rank Diff, Rank Diff,

Teachers 0=5.5 6+ Totals bad
A-40 12 36 48
4160 18 30 48

Totals 30 66 96 1.2

#Value of 12 at the 5% level of significance is 3.84.

Tables 29,30, and 31 show a similar analysis of the same data
with regard to years of experience. Again, no significant differences
were observed between two groups of teachers. Those with experience of
from 1-10 years had no greater or less convergence than those whose ex-

Perience ranged from eleven years and beyond.



TABLE 29
DIFFERENCES IN RANK BETWEEN TEACHER DEFINITION OF EXFECTATIONS OF

ADMINISTRATOR AND ADMINISTRATOR EXPRESSED EXPECTATIONS ON 48
SELECTED ITEMS RANKED ACCORDING TO YEARS OF EXPERIENCE

Years Rank Diff, Rank Diff,

Experience 0=5.5 6+ Totals 1(2 *
1-10 23 25 48
n+ 25 23 L8

Totals 48 48 96 <041

2

#Value of X at the 5% level of significance is 3.84.

TABLE 30

DIFFERENCES IN RANK BETWEEN TEACHER DEFINITION OF EXPHCTATIONS OF
SCHOOL BOARD AND SCHOOL BOARD EXFRESSED EXPECTATIONS ON 48
SELECTED ITEMS RANKED ACCORDING TO YEARS OF EXPERIENCE

Years Rank Diff, Rank Diff.

Experience 0-5.5 6+ Totals - X<
1-10 19 29 48
114 13 35 48

Totals 32 N 96 1.15

#Value of 12 at the 5% level of significance is 3.84.

TABLE 31

DIFFERENCES IN RANK BETWEEN TEACHER DEFINITION OF EXPSCTATIONS OF
PARENT AND PARENT EXPRESSED EXPLCTATIONS ON 48 SELmCTED
ITEMS RANKED ACCORDING TO YEARS OF iXFERIENCE

_ Years Rank Diff. Rank Diff. 2

Experience 0-5.5 6+ Totals X'#

__ 10 14 34 48

U+ 17 31 48

Totals 31 65 96 190
*Value of x2 at the 5% level of significance is 3.84.
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Tables 32, 33, and 34 show the analysis of the number of systems
in which the teacher has taught. The values of X2 again do not indicate
any significant differences between two groups in regard to the conver-
gence between their definition of others' expectations and the expressed

expectations of the others,

TABLE 32

DIFFERENCES IN RANK BETWEEN TEACHER DEFINITION OF EXPSCTATIONS OF
ADMINISTRATORS AND ADMINISTRATOR EXPRESSED rXFuCTATIONS ON 48
SELKCTED ITEMS RANKED ACCORDING TO THE NUMBER OF 3CHOOL
SYSTEMS IN WHICH THZ TSACHERS HAVE TAUGHT

Number of Rank Diff, Rank Diff,
Systems 0=545 _ 6+ Totals X%
1-2 22 26 48
3-4 27 2a 48
Totals L9 L7 96 666

#Value for X2 at the 5% level of significance is 3.84.

TASLE 33

DIFFERENCES IN RANK BETWEEN TEACHER DEFINITION OF EXPECTATIONS OF
SCHOOL BOARD AND SCHOOL BOARD EXPRESSED EXPECTATIONS ON 48
SELECTED ITEMS RANKED ACCORDING TO THE NUMBER OF SCHOOL
SYSTEMS IN WHICH THE TEACHERS HAVE TAUGHT

Mumber of Rank Diff. Rank Diff.

_Systems 0-5.5 6+ Totals X%
_1-2 15 33 L8

3=k 17 ! 48

Tb\ta.ls 32 6l 96 049

¥Value for X° at the 5% level of significance is 3.84.

62



63

TABLE 34

DIFFERENCES IN RANK BETWEEN TEACHER DEFINITION OF EXFECTATIONS OF
PARENT AND PARENT EXPRESSED EXPECTATIONS ON 48 SELECTED
ITEMS RANKED ACCORDING TO THE NUMB:R OF SCHOOL
SYSTEMS IN WHICH THE TSACHERS HAVE TAUGHT

Number of Rank Diff, Rank Diff,
Systems 0-5.5 6+ Totals X2
1-2 14 34 48
3=l 19 29 L8
Totals 33 63 96 o Th9

#Value of X° at the 5% level of significance is 3.84.

Tables 35, 36, and 37 analyze the differences in rankings be-
tween the teachers' definition of the expectations of the administrators,
School board members, and parents, and the expressed expectations which
these groups professed to hold, by years in present position. There
were no significant differences revealed by these data. Those who had
been in their present position for a period of from one to three years
were not different from those who had been in their present position for
four or more years, with regard to the convergence of their definition

and the expressed expectations of the significant others,

TABLE 35

DIFFERENCES IN RANK BETWEEN TEACHER DEFINITION OF EXPECTATIONS OF
ADMINISTRATOR AND ADMINISTRATOR EXPRESSED EXPECTATIONS ON L8
SELECTED ITEMS RANKED ACCORDING TO NUMBER
OF YEARS IN PRESENT POSITION

—

Years in Present Rank Diff, Rank Diff.

__ Position 0-5.5 6+ Totals X
13 2 2, 48
by 2 2L 18

Totals L8 48 96 0

#Value of X° at the 5% level of significance is 3.84.



TABLE 36

DIFFERENCES IN RANK BETWELEN TEACHER DEFINITION OF EXPECTATION OF
SCHOGL BOARD AND SCHOCL BOARD EXPRESSED EXFPECTATIONS ON 48
SELECTED ITEMS RANKLED ACCORDING TO NUMBER
OF YEARS IN PRESENT POSITION

Years in Present Rank Diff, Rank Diff.
Position 0-5.5 6+ Totals X<
1-3 13 35 L8
L+ 17 31 48
Totals 30 66 96 o43
#Value of X2

at the 5% level of significance is 3.84.

TABLE 37

DIFFERENCES IN RANK BETWEEN TEACHER DEFINITION UF kXPZCTATIONS OF
PARENT AND PARENT EXPRESSED EXPECTATIONS ON 48 SELECTED ITEMS
RANKED ACCORDING TO NUMBER OF YEARS IN PRESENT POSITION

Years in Present Rank Diff, Rank Diff. 2
o Position 0-5.5 6+ Totals X™#
1-3 16 32 48
L+ 18 30 L8
E"ls 34 62 96 .05

The variable number of years the respondents expected to teach

is analyzed in Tables 38, 39, and 4LO. Again, no significant differences

Were observed between two groups of teachers. That is, those teachers

Who expected to teach from one to ten years were not different from those

teachers who expected to teach eleven or more years in regard to the con-

Vergence of their definition of the expectations held for administrators,

School board members, and parents, and the expectations which these
&8roups expressed.,
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TABLE 38

DIFFERENCES IN RANK BETWEEN TEACHER DEFINITION OF EXPECTATIONS OF
ADMINISTRATOR AND ADMINISTRATOR EXPRESSED £XFECTATIONS ON 48
SELECTED ITEMS RANKED ACCORDING TO LENGTH OF FUTURE SERVICE

Years Expect Rank Diff, Rank Diff,

to Teach 0=5.5 6+ Totals X%
1-10 24, 2 48
114 28 20 48

Totals 52 Ly 96 .35

#Value of X° at the 5% level of significance is 3.84.

TABLE 39

DIFFERENCES IN RANK BETWCZEN TEACHER D<FINITION CF EXFECTATIONS OF
SCHOOL BOARD AND SCHOOL BOARD EXPRESSED EXPECTATIONS ON 48 SE-
LsCTED ITEMS RANKED ACCORDING TO LENGTH OF FUTURE SERVICE

Years Expect Rank Diff. Rank Diff.
to Teach 0=5.5 6+ Totals X%
1-10 16 32 48

_ 1+ 19 29 48

T_Otals 35 61 96 17

#Value of X° at the 5% level of significance is 3,84,

TABLE 40O

DIFFERENCES IN RANK BETWEEN TEACHER DEFINITIUN OF EXPECTATIONS OF
PARENT AND PARENT EXFRISUSED ZXPECTATICNS ON 48 SELECTED ITEMS
RANKED ACCORDING TU LENGTH OF FUTURE SERVICE

———

Years Expect Rank Diff. Rank Diff.

__to Teach 0-5.5 6+ Totals X2
_1-10 18 30 48

. n+ 18 30 48

‘Totals 36 60 96 0

——

*Value of 12 at the 5% level of significance is 3.84.



We turn now to an analysis of these data to note the extent of
convergence between the teachers' beliefs and the expressed expectations
of administrators, school board members, and parents, based on the vari-
ables age, years of experience, number of systems in which taught, years
in present position, and years of anticipated teaching service,

The differences in ranking between teachers' beliefs versus the

expressed expectations of administrators, school board members, and

parents, according to the variable age of teachers are displayed in

Tables 41, 42, and 43. No significant differences between the groups

were observed. That is, young teachers were not significantly different

from older teachers as comparisons were made between beliefs held by

them and expressed expectations of the others,

TABLE 41

DIFFERENCES IN RANK BETWLEN TEACHER BELISF AND ADMINISTRATCR
EXPECTATIONS ON 48 SELECTED ITEMS RANKED
ACCORDING TO AGE OF TEACHERS

Age of Rank Diff., Rank Diff.
Teachers 0-5.5 6+ Totals O
-0 2 27 48
4160 21 27 48
Totals L2 54 96 0

#Value of X° at the 5% level of significance is 3.84.
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TABLE 42

DIFFERENCES IN RANK BETWEEN TEACHER BELIEF AND SCHOCL BOARD EXPEC-
TATIONS ON 48 SELECTED ITEMS RANKED ACCORDING TO AGE OF TEACHERS

Age of Rank Diff, Rank Diff,
Teachers 0-5.5 6+ Totals X2
2-40 17 31 L8
41-60 17 31 48
Totals 3l 62 96 0]

*Value of X° at the 5% level of significance is 3.84,

TABLE 43

DIFFERENCES IN RANK BETWEEN TEACHER BELIKF AND PARENT EXPECTATIONS
ON 48 SELECTED ITEMS RANKED ACCORDING TU AGE OF TEACHERS

Age of Rank Diff. Rank DAff.

Teacher 0-5.5 6+ Totals X%
_21-40 16 32 48

41-60 16 32 L8
Totals 32 6l 96 0

*Value of x2 at the 5% level of significance is 3.84.

The variables, years teaching experience, number of school sys-
tems in which taught, years in present position, and anticipated number
Of years of teaching service, are treated in Tables 44=55. No signifi-
cant, differences were discovered to exist as the beliefs of the teachers

and the definitions of the others were examined in the light of these
Variables,
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TABLE 44

DIFFERENCES IN RANK BETWEEN TEACHER BELIEF AND ADMINISTRATCR
EXPECTATIONS ON 48 SELECTED ITEMS RANKED
ACCCRDING TO YEARS OF EXPERIENCE

Years Rank Diff, Rank Diff.
Experience 0=5.5 6+ Totals X2 *
1-.10 21 27 4,8
11+ al 27 48
Totals 42 54 96 0

#Value of X2 at the 5% level of significance is 3.84.

TABLE 45

DIFFERENCES IN RANK BETWEEN TEACHER BELIEF AND SCHOOL BOARD
EXPECTATIONS ON 48 SELECTED ITEMS RANKED
ACCORDING TU YEARS OF EXPERIENCE

Years Rank Diff., Rank Diff,

Experience 0-5.5 64 Totals 12 3*
1-10 .2 27 48
11+ 15 33 48

Totals 36 60 96 1.15

#Value of X2 at the 5% level of significance is 3.84.

TABLE 46

DYFFERENCES IN RANK BETWEEN TEACHER BELIEF AND PARENT EXPECTATIONS
ON 48 SELECTED ITEMS RANKED ACCORDING TO YEARS OF EXPERIENCE

Years Rank Diff, Rank Diff,
Experience 0-5.5 6+ Totals  X2*
110 15 33 48
4+ 16 32 48
Totals 31 65 96 0

*Value of X2 at the 5% level of significance is 3.8,
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TABLE 47

DIFFERENCES IN RANK BETWEEN TEACHER BELIEF AND ADMINISTRATOR EXe
PECTATIONS ON 48 SELECTED ITEMS RANKED ACCORDING TU THE NUMBER
OF SCHOOL SYSTEMS IN WHICH THE TEACHERS HAVE TAUGHT

Number of Rank Diff, Rank Diff. 2
Systems 0-5.5 6+ Totals X
1-2 23 25 L8
3-4 2, 2 L8
Totals L7 49 96 0
#Value of X2 at the 5% level of significance is 3.84.
TABLE 48
DIFFERENCES IN RANK BETWEEN TEACHER BELIEF AND SCHOQOL BOARD
EXPECTATIONS ON 48 SELECTED ITEMS RANKED ACCORDING
TO THE NUMBER OF SCHOOL SYSTEMS IN WHICH
THE TEACHERS HAVE TAUGHT
Number of Rank Diff, Rank Diff.
Systems 0=5.5 6+ Totals ) G
1-2 17 31 48
3-4 17 31 L8
Totals 34 62 96 0

#Value of X° at the 5% level of significance is 3.84.

TABLE 49

DIFFERENCES IN RANK BET/WEEN TEACHER BELIEF AND PARENT EXFECTATIONS
ON 48 SELECTED ITEMS RANKED ACCORDING TO THE NUMBER OF SCHOOL
SYSTEMS IN WHICH THE TEACHERS HAVE TAUGHT

——
————

Number of Rank Diff. Rank Diff.
_Systems 0=5.5 6+ Totals X%
o 1-2 19 29 48

_ 3~k 16 32 L8

#Value of X2 at the 5% level of significance is 3.84.



TA3LE 50

DIFFERENCES IN RANK BETWEEN TISACHLR BELIGF AND ADMINISTRATOR
EXPECTATIONS ON 48 SELECTED ITEMS RANKED ACCURDING TO
NUMBER OF YEARS IN PRESENT POSITION

Yeaxrs in Present Rank Diff, Rank Diff,

Position 0-5.5 6+ Totals X
1-3 21 27 48
A 25 23 18
Totals 46 50 96 «375
*Value of X° at the 5% level of significance is 3.84.
TABLE 51
DIFFERENCES IN RANK BETWSEN TEACHER BELIEF AND SCHUOL BOARD
EXPECTATIONS ON 48 SZILECTED IT&MS RANKED ACCORDING
TO NUMBER OF YEARS IN PRESENT POSITION
Years in Present Rank Diff, . Rank Diff,
Position 0-5.5 6+ Totals X
1-3 15 33 48
b+ 18 30 L8
Totals 33 63 96 .184
#Value of X2 at the 5% level of significance is 3.84.
TABLE 52
DIFFERENCES IN RANK BETWEEN TEACHER BELIKEF AND PARENT EXPECTATION
ON 48 SELECTED ITEMS RANKED ACCURDING TO NUMBER
OF YEARS IN PRESENT POSITION
Years in Present Rank Diff. Rank Diff.
__ Position 0-5.5 6+ Totals X%
1-3 16 32 48
L 14 3h 48
Totals 30 66 96 001&9

#Value of X2 at the 5% level of significance is 3.84.
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TABLE 53

DIFFERENCES IN RANK BETWEEN TEACHER BELIEF AND ADMINISTRATOR
EXPECTATIONS ON 48 SELECTED ITEMS RANKED ACCORDING
TO LENGTH OF FUTURE SERVICE

Years Expect Rank Diff, Rank Diff.
to Teach 0-5.5 6+ Totals X%
1-10 20 28 L8
11+ 27 21 48
Totals L7 49 96 1.5
2

#Value of X° at the 5% level of significance is 3.84.

TABLE 54

DIFFERENCES IN RANK BETWEEN TEACHER BELIEF AND SCHOOL BOARD
EXPECTATIONS ON 48 S-LECTED ITEMS RANKED ACCORDING
TO LENGTH OF FUTURE SERVICE

Years Expect Rank Diff. Rank Diff.
to Teach 0-5.5 6+ Totals X%
1-10 15 33 48
11+ 17 31 48
Totals 32 6l 96 .05

#Value of X° at the 5% level of significance is 3.84.

TABLE 55

DIFFERENCES IN RANK BETWEEN TEACHER BELIEF AND PARENT EXPECTATIONS
ON 48 S:LECTED ITEMS RANKED ACCORDING TO LENGTH OF FUTURE SERVICE

———

——

Years Expect Rank Diff,. Rank Diff.

_ to Teach 0-5.5 6+ Totals X%
_ 1-10 17 3 48

~ 11+ 1 34 48

Totals 31 65 96 o« 504

%Value of X2 at the 5% level of significance is 3.84.
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The preceding analysis indicates that the age, experience, num-
ber OF systems, years in present position, years of anticipated service
of t ea chers are related to neither their orientation to others or the
convex-gence between their definition of others expectations and the ex-
pressed expectations of others, nor their beliefs and the expressed be-
l1efs of the others.

We have been involved in the foregoing analysis with a general
treatment of the data designed to point out the convergence or diver-

gence between (1) the beliefs of teachers and their definition of the
expectations of the others, (2) the teachers' definitions of others' ex-
pPectations and the expressed expectations of the others, and (3) the be-
liefs of the teachers and the expressed expectations of the others. The
study will now be directed toward an analysis of particular acts as these
are viewed by the teachers in terms of their own beliefs, their defini-
tion of the expectations of the others and the expressed expectations of
the others. The forty-eight selected items associated with the profes-
8ional roles of the teacher will be evaluated by the teachers so as to
indicate the degree of their acceptance of them, their definition of
others! expectations regarding the items, and the expressed expectations

of the others as regards the items.
Analysis of the Data Based on the Forty-Eight Particular Acts

The purpose of this study was to examine the role expectations
which teachers, administrators, school board members, and parents hold
of elementary teachers, and to compare these expectancies, noting the
convergence or divergence of the expectations held. This is to say that
teachers will hold certain beliefs regarding their roles, they will, in
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aqqition, have definitions of how others expect them to act in these
/0Zes. We are concerned here with the degree to which teacher role ex-
rectancies compare with the role beliefs held by others. We are turning
hexre to analysis of particular acts instead of the general analysis
whi ch preceded.

The roles around which the study is organized include: (1)
Director of Learning, (2) Counselor and Guidance worker, (3) Mediator
of the Culture, (4) Liaison between School and Community, (5) Member of
the School Staff, and (6) Member of the FProfession.

Certain particular acts which might be associated with these
roles were developed. These statements are not to be considered as re-
Presenting an attempt to define the various roles, but, rather, are a
Series of behavioral acts which suggest situations which teachers may
face in the performance of their roles, The list is suggestive and no
attempt was made to develop a normative definition for the various roles
considered.

The approach used in the study involves these levels: From the
Point of view of the teacher we sought, (1) the beliefs of the teachers
a8 regards the statements describing particular behaviors, and (2) their
definition of expectations regarding the statements held by school ad-
ministrators, school board members, and parents. From the point of
View of the administrators, school board members, and parents, we at-

tempted to identify their expectations as regards the particular acts,
The analysis of the material followed this general plan:
1. (a; Identify teacher beliefs.

(b Identify teacher definition of the expectations of administra-
tors, i

(e) Identify teacher definition of the expectations of school board
members,

(d) Identify teacher definition of the expectations of parents.
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(e) Identify the expectztions of administrators.
(1) Identify the expectations of school board menbers,
(g) Identify the expectations of parents.

2. (a) Compare teacher beliefs with teacher definition of expectations
of administrators.
(b) Compare teacher beliefs with teacher definition of expectations
of school board members,
(c) Compare teacher beliefs with teacher definition of expectations
of parents,
3e (a) Compare teacher definition of expectations with expressed ex-
pectations of administrators,
(b) Compare teacher definition of expectations with expressed ex-
pectations of school board members.
(c) Compare teacher definition of expectations with expressed ex-
pectations of parents.
L (a) Compare teacher beliefs with expressed expectations of adminis-
trators,
(b) Compare teacher beliefs with expressed expectations of school
board members.
(c) Compare teacher beliefs with expressed expectations of parents,

The following data are organized in such a way that comparisons
will be made for particular acts between (1) teacher beliefs and teacher
definition of the expectations of others, (2) teacher definition of the
expectations and the others' expressed expectations, and (3) teacher be-
liefs and the expressed expectations of the others.

For example, on the item "Use movies in teaching" there were
Ninety-five teachers who believed they should use movies in teaching,
and one teacher who believed she should not use movies, Also, ninety-
five teachers thought that the school administrators expected them to
USe movies, while one teacher did not think that the administrators
wWould expect her to do so. These data were recorded in this manner and

the Chi-Square statistic computed.



TABLE 56

ANALYSIS OF RESPONSES TO INDICATE DIFFERENCES BETWEEN TEACHER
DEFINITION OF ADMINISTRATORS' EXFECTATION AND TEACHER
BELIEF ON THE ITEM "USE MOVIES IN TLACHING"

"“Use movies in teaching" YES NO TOTALS
Teacher definition of administrators® expectation 95 1 96
Teacher belief 95 1 96
Totals 190 2 192
X2 = O*

*A X2 value of 3.84 or larger indicates a difference at the .05
level of significance,

Regarding the teachers' definition of administrators' expecta-
tions as opposed to the expressed expectations of administrators on the
item, "Use movies in teaching", the data was set up in the same manner
as above and X° computed., Finally, the data involving teacher belief as
OrCposed to administrator expressed expectation on the same item was
treated as above. Table 57 indicates the differences which were found

for the eighteen items organized around the role,“Director of Lea.rning'.'

TABLE 57

DIFFERENCES BETWEEN TEACHER BELIEFS, TZACHER DEFINITION OF
ADMINISTRATOR EXPECTATIONS AND ADMINISTRATOR EXPRESSED
EXPECTATIONS ON TEACHER ACTS RELATED
TO THE DIRECTOR OF LEARNING ROLE

——
—

Teacher acts designed to reveal role expec- Chi Square?
tations with regard to Director b i C P
of Learning in Classroom T°-TA TA-A T-A
1, Use movies in teaching. 0 .887 887

2, Teach the three R's as a primary
responsibility. .223 Jb6 4130
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TABLE 57 - Continued
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Tea cher acts designed to reveal role expec-
tations with regard to Director

Chi Square?®

of Learning in Classroom

Tb_TAC

TA-A

T-Ad

3. Collect money from students for milk,

school lunches, etc.

Decide who should be promoted,
Take entire class on field trips during

school hours to visit industries, stores,
nature study, etc.

Iy
Se

Collect money from students for class
plays, athletic events, etc.

Stay after school to help individual
children,

Follow the course of study if the school
has one,

Keep the children quiet while in school,
especially in halls and in the lunchroom.

Take the entire class on a camping trip
for the purpose of learning about natu-
ral resources, conservation, etc.

Punish in a moderate manner, perhaps by
spanking, those who need it.

See to it that children eat a balanced
meal in the school lunchroomn,

Help plan and produce school activities
such as plays and entertainments.

Comply with requests from parents to keep
children from being too active on the
Playground.

12,

13.

15. Give major emphasis to preparing children

so that they can do successfully the work
in the next grade.

Take children on extended educational
trips outside the community during the
school year.

Pass on to the next grade those pupils
who are working up to the extent of
their ability, even though they have
not achieved the norms for their grade.

16.

17,

3.597
1.395

.068

L2604

0]

0

0

.087

2.575

0

421

<139

.099

0

«030
2,968

.769
048

2.070

«110

1.71,

3.171

<049

.007

2.936

2.032

1.813
7.760#

419

2,012

2.070

1.198

2.310

4. 160#

1,650

+053

L.026#

1.714

.005






TABLE 57 - Continued

Tea cher acts designed to reveal role expec- =S a
tations with regard to Director 5 Chi-Square
of Learning in Classroom TP-TA®  TA-A T-Ad

18. Maintain an orderly daily plan of class
activities, 077 «005 178

8A X2 value of 3.84 or larger indicates a difference at the .05
level of significance,

bp _ Teacher beliefs,
CTA - Teacher definition of zdministrator expectations.
dA - Administrator expressed expectations.

# Significant difference,

It will be noted in Table 57, item four, "Decide who should be
Promoted", that between the teachers' belief and their definition of
the expectations of administrators there is not a significant difference.
That is, the beliefs of teachers and the expectations which they define
for administrators are similar. Also, between the teachers' definition
Of expectations of administrators, and the expressed expectations of
administrators, there is no significant difference. However, there is
& 8ignificant difference between the beliefs of the teachers and the
eXpressed expectations of the administrators.

On item number six, there is a significant difference between
the beliefs of the teachers and their definition of the administrators'

expectations. That is, the teachers believe that they should not have
to collect money from children for class plays, athletic events, etc.,
but they define the expectations of the administrators as approving

this item, However, when teacher beliefs and expressed expectations of
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administrators are compared, both agree that the teacher should not be
required to collect money for such purposes.

Table 58 1lists the differences found when comparing teacher be-
liefs with teacher definition of school board members' expectations,
teacher definition of school board members' expectations and school
board expressed expectations, and teacher beliefs with school board ex-
pressed expectations.

‘Table 59 indicates the same data us gained from an examination
of teacher beliefs, teacher definition of parents' expectations, and
parent expressed expectations, all related to teacher acts designed to
reveal role expectations with regard to "Director of Learning."

For the b;eliefs of teachers and their definition of expectations
of administrators, school bo.rd members, and parents, and the expressed
expectations of these others as related to the role of "Guidance and
Counselor", see Tables 60, 61, and 62.

The data for the remaining roles, "Mediator of the Culture,"
"Liason between School and Community," "Member of School Staff," and

"Member of the Profession," is displayed in Tables 63-74.
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TABLE 58

DIFFERENCES BETWEEN TEACHER BELIEFS, TEACHER DEFINITION OF SCHOOL
BOARD MEMBERS' EXPECTATIONS AND SCHOOL BOARD MEMBERS' EXPRESSED
EXPECTATIONS ON TEACHER ACTS RELATED TO DIRECTOR
OF LEARNING ROLE

/
Teacher acts designed to reveal role Chi Squiea
expectations with regard to Director b c d
of Learning in Classroom T°-TSB TSB'SB\tSB\
l. Use movies in teaching. o 0229 229
2, Teach the three R's as a primary
responsibility. «223 1,354 «840
3. Collect money from students for milk,
school lunches, etc. : 1.748 <393 017
4e Decide who should be promoted. 11.855# 3.902 ,259

5« Take entire class on field trips during
school hours to visit industries, stores,

nature Otudy, etc, 0068 «020 «202
6. Collect money from students for class
Plays, athletic events, etc. L« 306# 017 WAL

7. Stay after school to help individual
children, 0 1.4 255

8¢ Follow the course of study if the
school has one, 0 0259 «259

9+ Keep the children quiet while in school,
expecially in halls and in lunchroom. 0 409 «107

10. Take the entire class on a camping trip
for the purpose of learning about

natural resources, conservation, etc. « 204 14,1704 7.894#
1l. Punish in a moderate manner, perhaps by

spanking, those who need it. 67864 802 0
12, See to 1t that children eat a balanced

meal in the school lunchroom. 0 «030 «273

13. Help plan and produce school activities
such as plays and entertainments. o457 34659 2.6






TABLE 58 - Continued

Teacher acts designed to reveal role

Chi Square®

expectations with regard to Director —Tb-TSB"

of Learning in Classroom

TSB-SB T-SBY

15.

16,

17.

18,

Comply with requests from parents to keep
children from being too active on play-
ground. 405

GAve major emphasis to preparing children
so that they can do successfully the work
in the next grade. 0

Take children on extended educational
trips outside the commmnity during the
school year. 0

Pass on to the next grade those pupils

who are working up to the extent of

their ability even though they have not
achieved the norms for their grade. - +T790

Maintain an orderly daily plan of class
activities, 1. 2‘#6

418

3.566

1.388

683

38.975# 36.790#

646

011

2,037

o25h

ap X2 value of 3.8, or larger indicates a difference at the
+05 level of significance.

br . Teacher beliefs,

CrSB - Teacher definition of school board expectations,

dgg - School board expressed expectations,

# Significant difference,



TABLE 59

DIFFERENCES BETWEEN TEACHER BELIEFS, TEACHER DEFINITION OF PARENT
EXPECTATIONS AND PARENT EXPRESSED EXPECTATIONS ON TEACHER
ACTS RELATED TO DIRECTOR OF LEARNING ROLE

Teacher acts designed to reveal role Chi Square®
expectations with regard to Director mb 5
of Learning in Classroom T -rpe TP"Pd T-P

1. Use movies in t“chinso 20372 0466 022lt
2, Teach the three R's as a primary

responsibility. «058 0 0233
3. Collect money from students for milk,

school lunches, etc. Lel59# 333  1.748
Lo Decide who should be promoted. 2,074 22.227% O

S Take entire class on field trips during
school hours to visit industries, stores,

nature study, etc. 642064 2,499 o551
6. Collect money from students for class '

plays, athletic events, etc. 4.890# <366 2,316
7. Stay after school to help individual

children, 2,402 9.979¢ 2122
8. Follow the course of study if the school

has one. 949 466 O
9. Keep the children quiet while in school,

especially in halls and in lunchroom, 0162 .039 0

10, Take the entire class on a camping trip
for the purpose of learning about natural
resources, conservation, etc. STT  23.977# 16.370#

11, Punish in a moderate manner, perhaps by
spanking, those who need it. 1.781 <023 3.003

12, See to it that children eat a balanced
meal in the school lunchroom,. 0 3.026 6,191

13, Help plan and produce school activities
such as plays and entertainments, 1.230  4.520# 10,009#
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TABLE 59 - Contirmed

a
Teacher acts designed to reveal role Chi Square
expectations with regard to Director Tb-'rPc 'rp-p‘
of Learning in Classroom

TP

154

16,

17.

18,

Comply with requests from parents to
keep children from being too active on

the playground. o376  T.20uf 3.567

Give major emphasis to preparing children
so that they can do successfully the work
in the next grade, 1.857 3.603 11.320#

Take children on extended educational
trips outside the community during the
school year, 0213 6‘0.“9# 58.889#

Pass on to the next grade those pupils who
are working up to the extent of their
ability even though they have not achieved

the norms for their grade. 801 LOITIH ThLeT7624
Maintain an orderly daily plan of class
activities, 3.32 O 3421

8) X? value of 3.8, or larger indicates a difference at the

+05 level of significance,

br . Teacher belief,

®TP - Teacher definition of parent expectations,
dp . Parent expressed expectations,

# Significant difference,
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TABLE 60

DIFFERENCES BETWEEN TEACHER BELIEFS, TEACHER DEFINITION OF
ADMINISTRATOR EXPECTATIONS AND ADMINISTRATOR EXPRESSED
EXPECTATIONS ON TEACHER ACTS RELATED TO THE GUIDANCE
AND COUNSELOR ROLE

Sy

-

Teacher acts designed to reveal role Chi Square®

expectations with regard to Guidance  gb_ppe a9 A
and Counselor role

19.

24,
2,

2o

Know the symptoms of poor mental adjust-
ment and refer parents of children in
need of help to appropriate agencies. 2.55 06l O

Visit children's homes to get acquainted
with parents, 0 6.TUO# 3477

Help children solve personal problems, 855 009 1,811

Keep a folder of information on each
child, 0 588 0

Provide information about occupations. 101 3.5 LST9
Give more time during the school day to

students in need of help and less time
to those who can work independently. «022 0 «023

85 x2 value of 3,84 or larger indicates a difference at the

05 level of significance.

br . Teacher beliefs,

®TA - Teacher definition of administrator expectations,
d . Administrator expressed expectations,

# Significant difference,



TABLE 61

DIFFERENCES BETWEEN TEACHER BELIEFS, TEACHER DEFINITION OF SCHOQL
BOARD MEMBERS' EXPECTATIONS AND SCHOOL BOARD MEMBERS' EXPRESSED
EXPECTATIONS ON TEACHER ACTS RELATED TO THEZ GUIDANCE AND

COUNSELOR ROLE
Teacher acts designed to reveal role Chi Square®
expectations with regard to Guidance ‘l‘b-'rSBc TSB-SBd 7-SB

and Counselor role

19.

20,

2,

23.

Know the symptoms of poor mental adjust-
ment and refer parents of children in
need of help to appropriate agencies. 1.548 068 0

Visit children's homes to get acquainted

with parentS. 01&67 020 .06‘0
Help children solve personal problems. 5,029 4.102# 2.077
Keep a folder of information on each

child. 2,528 045 «310
Provide information about occupations. 0 3.902# 3.659

Give more time during the échool day to
students in need of help and less time
to those who can work independently. 021 1.551 1.2,

a5 X2 value of 3.8, or larger indicates a difference at the

+05 level of significance.

BT - Teacher beliefs,

CTSB - Teacher definition of school board expectations,
dSB - School board expressed expectations,

# Significant difference,
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TABLE 62

DIFFERENCES BETWEEN TEACHER BELIEFS, TEACHER DEFINITION OF PARENT
EXPECTATIONS AND PARENT EXPRESSED EXPECTATIONS ON TEACHER
ACTS RELATED TO THE GUIDANCE AND COUNSELOR ROLE

a
Teacher acts designed to reveal role Chi Square
expectations with regard to Guidance b ..oC

and Counselor role. T°-TP TP -pd T-P

19.

23,
2o

Know the symptoms of poor mental adjust-
ment and refer parents of children in
need of help to appropriate agencies.  12.65#  5.34L6# 1.548

Visit children's home to get acquainted

Help children solve personal problems. 10.038# 5.108# 29..L49#

Keep a folder of information on each
child, 28.315# 2.432  6.240#

Provide information about occupations. 231 5.062# 2.558
Give more time during the school day to

students in need of help and less time
to those who can work independently. A9  LJAL93# 2,362

05

85 X2 value of 3.8, or larger indicates a difference at the
level of significance,

bT = Teacher beliefs,
CTP - Teacher definition of parent expectations,
dp . Parent expressed expectations,

# significant difference,
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TABLE 63

DIFFERENCES BETWEEN TEACHER BELIEFS, TEACHER DEFINITION OF
ADMINISTRATOR EXPECTATIONS AND ADMINISTRATOR EXPRESSED
EXPECTATIONS ON TEACHER ACTS RELATED TC THE
MEDIATOR OF THE CULTURE ROLE

Teacher acts designed to reveal role Chi Square®

expectations with regard to Mediator ’
of the Culture role TO_TAC  TA-Ad  T-A

25,

29,

30.

3.

32,

33.

Permit groups of children to plan with
the teacher on what to study.

Teach the meaning of democracy largely by
living with children in school in a demo-
cratic manner,

Explain about commnism,

Allow children to have a part in choosing
activities to be carried on during school
day.

Allow individual children and groups of
children to be engaged in different acti-

1.655

- #2255

1.615

<385

vities in the schoolroom at the same time, 466

Encourage children to organige a student
council, make rules for their own class-
room behavior,

Require the singing of patriotic songs
a8 daily exercise as a major method of

teaching the meaning of democrecy.

Take class on visits to the various
churches in the comminity so as to deve-
lop an appreciation of the contributions
which religion has made to our society.

Encourage children to do things differ-
ently than their parents did.

1,045

«004

199

0

o042

«001
10,6594

o419

178

893

1,201

0130

034

«058

887
7.117#

«033

048

«109

1,068

o034

85 X2 value of 3.84 or larger indicates a difference at the
«05 level of significance.

b _ Teacher beliefs,

CTA - Teacher definition of administrator beliefs,

q

# Significant difference.

A -« Administrator expressed expectation.
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TABLE 64

DIFFERENCES BETWEEN TEACHER BELIEFS, TEACHER DEFINITION OF SCHOOL
BOARD EXPECTATIONS AND SCHOOL BOARD MEMBERS' EXPRESSED
EXFECTATIONS ON TEACHER ACTS RELATED TO THE

MEDIATOR OF THE CULTURE ROLE

Teacher acts designed to reveal role Chi Square®

expectations with regard to Mediator

of the Culture role Tb.TSBC

r5B-3B¢

T-SB

25.

6.

32,

33.

Permit groups of children to plan with
the teacher on what to study. o

Teach the meaning of democracy largely
by living with children in school in a
democratic manner, 2,372

Explain about commnism, L.789#

Allow children to have a part in choosing
activities to be carried on during the
school day. 508101#

Allow individual children and groups of
children to be engaged in different acti-
vities in the schoolroom at same time.  5.655#

Encourage children to organize a student
council, make rules for their own class-
room behavior. 3.659

Require the singing of patriotic songs
as daily exercise as a major method of
teaching the meaning of democracy. « 284

Take class on visits to the various

churches in the commnity so as to deve-

lop an appreciation of the contributions

which religion has made to our society. 1.395

Encourage children to do things differ-
ently than their parents did, <096

o377

o145
8.60L#

1.537

107

«253

Le641

10.445#

23.573#

o377

1.477
3474

<040

«002

o049

6.829

L6724

20,965#

g

2) X2 value of 3.84 or larger indicates a difference at the
+05 level of significance,

by _ Teacher beliefs.

CTSB - Teacher definition of school board expectations,

438 . School board expressed expectations,
# Significant difference,
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TABLE 65

DIFFERENCES BETWEEN TEACHER BELIEFS, TEACHER DEFINITION OF PARENT

EXPECTATIONS AND PARENT EXPRESSED EXPECTATIONS ON TEACHER
ACTS RELATED TO THE MEDIATOR OF THE CULTURE ROLE

Teacher acts designed to reveal role
expectations with regard to Mediator
of the Culture role-

Chi Square®

™ rp¢ P-4  T-P

25.

A.

32,

33

Permit groups of children to plan with
the teacher on what to study.

Teach the meaning of democracy largely
by 1living with children in school in a
democratic manner,

Explain about communisa,

Allow children to have a part in choosing

activities to be carried on during the
8chool day.

Allow individual children and groups of

children to be engaged in different acti-

vities in the schoolroom at same time,

Encourage children to organize a student
council, make rules for their own class-
Troom behavior.

Require the singing of patriotic songs
as a daily exercise as a major method of
teaching the meaning of democracy.

Take the class on visits to the various
churches in the commnity so as to deve-
lop an appreciation of the contributions
which religion has made to our soclety.

Encourage children to do things differ-
ently than their parents did.

L<909# <099 2,115#

9.322# 2,102 3,010
15.194# 36.,00#  7.010#

T9T9%  3.819  4.965#

19.7L9¢ 617 28,1994

6.561# 10,329#  ,233

0 37.939¢ 37.939%

1.395 4O.T69# 27.775#

6.250# 105.755# 67.191#

8) Y2 value of 3.8 or larger indicates a difference at the
+05 level of significance.

bp o Teacher beliefs,

TP -~ Teacher definition of parent expectations,

dP . Parent expressed expectations.
# Significant difference.
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TABLE 66

DIFFERENCES BETWEEN TEACHER BELIEFS, TEACHER DEFINITION OF
ADMINISTRATORS' EXPECTATIONS AND EXPRESSED EXPECTATIONS
OF ADMINISTRATORS ON TEACHER ACTS RELATED TO THE

LIAISON BETWEEN SCHOOL AND COMMUNITY ROLE

Teacher acts designed to reveal role Col Square®
expectations with regard to Liaisen Tb_TAC TA-Ad A
between School and Commnity role -

3be

35.

36.

7.

3.

e

GAve talks to commnity groups explaining
the methods used in teaching. 421 3.09 3.27

GAve talks to commmnity groups explaining
the strengths, needs and problems of the
100&1 school lystﬂlo ol&77 7067# 3900#

Be an active member of civic groups such
as service clubs, extension clubs, etc. 1.06 236 1,15

Be able to explain the work of other
teachers in the school system. <106 3.63 2,80

Ask parents to help teach children special
skills which they may have, 1.08 5.8T# 2.59

Know about school problems outside the
field of one's subject-matter or grade,
such as school finance, 1.1 o729 042

Teach according to a curriculum which is

developed cooperatively by parents,

teachers, administrators, lay citizens

and students, l.44 1.31 1.07

85 X2 value of 3.8, or larger indicates a difference at the

05 lewvel of significance,

br . Teacher beliefs,
CTA - Teacher definition of administrator expectations.
9 . Administrator expressed expectations,

# Significant difference.



TABLE 67

DIFFERENCES BETWEEN TEACHER BELIEFS, TEACHER DEFINITION OF SCHOOL

MEMBERS ON TEACHER ACTS RELATED TO THE LIAISON BETWEEN

SCHOOL AND COMMUNITY ROLE

BOARD EXPECTATIONS AND EXPRESSED EXPECTATIONS OF SCHOCL BOARD

Teacher acts designe& to reveal role

Chi Square?

expectations with regard to Liaison To_rsg®

between School and Commnity role

TSB-spd

T-SB

3be

35.

3.

3.

38.

39.

4o,

Give talks to commmnity groups explaining
the methods used in teaching, o749

Give talks to commnity groups explaining
the strengths, needs and problems of the
local school system. 012,

Be an active member of civic groups such
as service clubs, extension clubs, etc. 149

Be able to explain the work of other
teachers in the school system. <106

Ask parents to help teach children special
skills which they may have, 3.64

Know about school problems outside the
field of one's subject-matter or grade,
sSuch as school finance, 3.84#

Teaching according to a curriculum which

is developed cooperatively by parents,
teachers, administrators, lay citizens

and students, L.ud

12,75¢

26,24

2,13

8.80#

299

244

5.40#

30.15#

«002

1.55

L .06#

lyo 224

857

2

8A X° value of 3.8, or larger indicates a difference at the
05 level of significance.

br . Teacher beliefs,

©rSB - Teacher definition of school board expectations.

dSB - School board expressed expectations.

¥ Significant difference,



TABLE 68

DIFFERENCES BETWEEN TEACHER BELIEFS, TEACHER DEFINITION OF PARENT
EXPECTATIONS AND EXPRESSED EXPECTATIONS OF PARENTS ON TEACHER
ACTS RELATED TO LIAISON BETWEEN SCHOOL AND COMMUNITY ROLE

Teacher acts designed to reveal role Chi Square®
expectations with regard to Liaison 'r"-rpc rp-pd T-P
between School and Commnity role

3ke GAve talks to commmity groups explaining
the methods used in teaching. A2 20.9% 27.3#

35+ Give talks to commnity groups explaining
the strengths, needs and problems of the

local school system. 1.04 Ly L# 58.62¢
36. Be an active member of civic groups such
as service clubs, extension clubs, etc. 0 3.72  3.72

37. Be able to explain the work of other
teachers in the school system. NINN 1.9 022

38. Ask parents to help teach children
special skills which they may have, LJ16# 28,28# 10.64F

39« Enow about school problems outside the
field of one's subject-matter or grade,
such as school finance, 9.48# 1.36 3.2

We Teach according to a curriculum which
is developed cooperatively by parents,
teachers, administrators, lay citigens
and students. 1085 1.01 0032

2\ X2 value of 3.8 or larger indicates a difference at the
«05 level of significance.

bp . Teacher beliefs,
CTP - Teacher definition of parent expectations.
dp . Parent expressed expectations,

# Significant difference.
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TABLE 69

DI FFERENCES BETWEEN TEACHER BELIEFS, TEACHER DEFINITION OF
ADMINISTRATOR EXPECTATIONS AND ADMINISTRATOR EXPRESSED
EXPECTATIONS ON TEACHER ACTS RELATED TO THE ROLE
MEMBER OF SCHOOL STAPT

a
Teacher acts designed to reveal role Chi Square
expectations with regard to Member D miC d
of School Staff role T-TA" ThA® T

ll. Hawve a part in establishing a salary
8chedule, 50777# ’00579' 10157

k2. Change the program of studies so as to
meet the needs, interests and abilities
of the pnpill. 2222 o T49 203

43« Help plan teachers' meeting for your

bhe Decide on methods to use, such as the
use of drill in the teaching of mmlti-
mic‘tim t‘bl‘.. 0258 0109 0005

k5 Select the instructional materials to
be used in a particular grade or subject. 1,276 2,094 077

%) X2 value of 3.8, or larger indicates a difference at the
05 lewvel of significance,

B2 _ Teacher beliefs,

CIA - Teacher definition of administrator expectations,
4 .- Administrator expressed expectations,
# Significant difference,
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TABLE 70

DIFFERENCES BETWEEN TEACHER BELIEFS, TEACHER DEFINITION OF SCHOOL
BOARD MEMBERS EXPECTATIONS AND SCHOOL BOARD MEMBERS' EXPRESSED
EXPECTATIONS ON TEACHER ACTS RELATED TO THE
MEMBER OF THE SCHOOL STAFF ROLE

Teacher acts designed to reveal role Chi Square®

expectations with regard to Member nD_pan© d
of School Staff role T-I%" 18-85

. Have a part in establishing a salary
8chedule . 8 . 237# . 9‘03 00‘&9

42¢ Change the program of studies so as to
meet the needs, interests and abilities

of pupils, 8.408# <001 1.217
k3. Help plan teachers' meetings for your
school, 9.126# 2549 1.191

Mie Decide on methods to use, such as the
use of drill in the teaching of mlti-
Plication tables. 1.032 1.118 3.501

k5« Select the instructional materials to
be used in a particular grade or subject. 7.784¥ 5.468#  2.746

%) X2 value of 3.84 or larger indicates a difference at the
‘05 lewvel of significance.

"'r - Teacher beliefs,

°TSB - Teacher definition of school board expectations,
dsB < School board expressed expectations,

# Significant differences,
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TABLE 71

DIFFERENCES BETWEEN TEACHER BELIEFS, TEACHER DEFINITION OF PARENT
EXPECTATIONS AND PARENT EXPRESSED EXPECTATIONS ON TEACHER
ACTS RELATED TO THE MEMBER OF THE SCHOOL STAFF ROLE

Teacher acts designed to reveal role Chi Square®
expectations with regard to Member D moC
of School Staff role T-TPS  TR-F TP
k1. Have a part in establishing a salary
8chedule. 300262' 3‘&0370# 051
k2, Change the program of studies so as to
meet the needs, interests and abilities
of the pupils. 18.439%  .112  14.900#
43+ Help plan teachers' meetings for your
school. 150123# 280999# 20603
kye Decide on methods to use, such as the
use of drill in the teaching of multi-
Plication tables, 6.208# 1,837 «934
L5« Select the instructional materials to be
used in a particular grade or subjecte  14.218# 13.030# 051
%A X2 value of 3.8, or larger indicates a difference at the
05 lewvel of significance,

Pr . Teacher beliefs.

OTP ~ Teacher definition of parent expectations,
dp . Parent expressed expectaticmns.

# Significant difference,



-
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TABLE 72

DIFFERENCES BETWEEN TEACHER BELIEFS, TEACHER DEFINITION OF
ADMINISTRATOR EXPECTATIONS AND ADMINISTRATOR EXPRESSED
EXPECTATIONS ON TEACHER ACTS RELATED TO

MEMBER OF PROFESSION ROLE

: a
Teacher acts designed to reveal role Chi Square
expectations with regard to Member b_maC d
of Profession role T-TA TA-A T=A
k6o Encourage young people to enter the
teaching profession. ’ 0 769 4959
LT« Attend meetings and workshops dealing
with education, some of which might meet
on week-ends, o o729 «150
ke Be an active member of professional
teachers' associations, . 0 o) 0

a) X2 value of 3.84 or larger indicates a difference at the
05 level of significance,

Br . Teacher beliefs.

CTA - Teacher definition of administrator expectations,
dA - Administrator expressed expectations,

# Significant difference.
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TABLE 73

DIFFERENCES BETWEEN TEACHER BELIEFS, TEACHER DEFINITION OF SCHOOL
BOARD MEMBERS' EXPECTATIONS AND SCHOQL BOARD MEMBERS' EXPRESSED
EXPECTATIONS ON TEACHER ACTS RELATED TO THE
MEMBER OF THE PROFESSION ROLE

a
Teacher acts designed to reveal role Chi Square
expectations with regard to Member b_mnenC d
of the Profession role T"-TSB~ TSB-SB™ T-SB

46, Encourage young people to enter the
teaching profession, 1.21 «859 1,808

47« Attend meetings and workshops dealing
wWith education, some of which might
meet on week-ends, 2150 754 1,760

/8, Be an active member of professional
t eachers' associations, <593 2,32 5.96#

aA X2 value of 3.8, or larger indicates a difference at the
05 lewvel of significance.

Br . Teacher beliefs,

CrSB - Teacher definition of school board expectations.
dsp . School board expressed expectations,

# Significant difference.
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TABLE 74

DIFFERENCES BETWEEN TEACHER BELIEFS, TEACHER DEFINITION OF PARENT
EXPECTATIONS AND PARENT EXPRESSED EXPECTATIONS ON TEACHER
ACTS RELATED TO THE MEMBER OF PROFESSION ROLE

a
Teacher acts designed to reveal role Chi Square
expectations with regard to Member b_mpC _ _
of the Profession role 1P TP P T-F

4. Encourage young people to enter the
teaching profession, 15.04# 210 11,404

L7, Attend meetings and workshops dealing
with education, some of which might

meet on week-ends, 1.535 h.13# 250“#

48, Be an active member of professional

<t eachers! associations. lh083# «307 5087#

35 X2 value of 3.8, or larger indicates a difference at the
05 le@vel of significance,

bT - Teacher beliefs.
CTP - Teacher definition of parent expectations,
dP - Parent expressed expectations.

# Significant difference,
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In summarizing the findings of the preceding treatment of the
differences between teacher beliefs and teacher definition of others'
expectations, teachers' definitions of the expectations of the others
and the expressed expectations of the others and between teacher be-
liefs and expressed expectations of others, all based on the forty-eight
selected items as associated with teacher roles, Table 75 brings to-
gether the numbers and percentages of items on which significant

dif ferences appeared.

TABLE 75

NUMBERS AND PERCENTAGES OF ITEMS ON WHICH SIGNIFICANT
DIFFERENCES APPEARED

Col.umn 1l 2 3 4 5 6 7 8 9
Role T-TA TA-A T-A T-TSB TSB=-SB T-SB T-TP TP-P T=P
1. D1 rector of
L.earning, 1 0 3 3 3 2 5 7 6
2. Guidance-
Counselor. 0 1l 1 1 2 0 4 I 2
3. Mediator of _
Culture. 0 1 1 3 L 3 7 5 6
Lo Liaison School
and Community. 0 2 1 1 3 4 2 3 3
50 anber of
Profession, 0 0 0 0 0 1l 2 1 3
6. Member School
Stafrfr, 2 2 0 IN 1 0 5 3 1
. Totals 3 6 6 12 13 10 25 23 2

Percentage of items

showing significant

differences. 6.25 12,5 12.5 25 27 2.8 52 W8 Ll
T = Teacher belief,
SB - School board expectations.
P - Parent expectations.
TA - Teacher definition of administrators' expectations,.
TSB - Teacher definition of school boards' expectations.
TP - Teacher definition of parents' expectations.



Column one of Table 75 indicates that there were only three
items or 6.25 percent of the total number of forty-eight items on which
there were significant differences between the beliefs held by the
teachers and théir definition of expectations held by administrators.
The teachers were quite clearly oriented toward the appropriate profes-
sional behaviors as they understood the administrators' expectations,
This is to say, from the viewpoint of the teachers, there was general
agreement between their own beliefs and the expectations which they
sttributed to the administrators,

In column two where the teachers' definition of administrator
expectations are compared with the expressed expectations of the admini-
strators, it appears that the teachers were in error in their definition
of some of these expectations, the actual expectations of the adminis-
trators as compared with the teachers' definition of these expectancies
differed on six items. When the beliefs of the teachers are compared
with the expressed expectations of the administrators, the number of
items on which they differed is again six.

These data suggest that teachers have reasonably accurate images
of the expectations of the administrators, and they are quite highly

oriented to these expectations,

Turning now to colum four, which compares teacher beliefs with
teachers! definition of the expectations of school board members, there
were twelve items which were significantly different. The teachers
have defined what they believe their professional behaviors should \be,
but they have also indicated that they do not think that schogl\t;gaﬁ
members expect them to behave in the ways they believe theyiihould on

.
these twelve types of action, b
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Column five compares the definition which the teachers have of
school board members' expectations with the expectations expressed by
that group. The finding here is that there were significant differences
between the teachers' definition of the expectations of the school board
members and the expressed expectations of school board members on twelve
items, or 24 percent of the items,

As the beliefs of the teachers are compared with the expressed
expectations of the school board members, it is noted that there were
significant differences on ten items,

When the beliefs of the teachers and the definitions which they
have for parents' expectations are compared, it is apparent that the
teachers hold many beliefs about their acts which they do not think
parents share., Significant differences were noted on twenty-five or
52 percent of the items,

The expectations which the teachers think parents hold for them
compared with parents' expressed expectations were significantly dif-
ferent on twenty-three items, (column 8). This would indicate that the
expectations which teachers think parents have were inaccurate on nearly
one-half of the items,

Finally, column nine reveals that the teachers and parents dif-
fered on twenty-one of the items when teachers' beliefs were compared
with parents' expressed expectations., Percentagewise, teachers and
parents held significantly different expectations on 44 percent of the
items,

Figure 1 on page 102 enumerates the percentages of items on
which there were no significant differences. This figure attempts to

visualize the images which the teachers held of the administrators',

100
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school board members', and parents' expectations. Reading horizontally,
the values for T-TA, T-TSB, and T-TP, range from 93.75 percent to 48
percent. This suggests that from the point of view of the teachers
there 1is close agreement between their beliefs and the expectations
which they think administrators have of them, but less agreement with
school board expectations. Teachers' beliefs agree with their defini-~
tion of parents' expectations on only 48 percent of the items.

The second row of Figure 1 is labelled, TA-A, TSB-3B, and TP-P,
and refers to the teachers' definition of others' expectations compared
with the expectations which the others express. The range of agreement
among these is from 87.5 percent to 52 percent of the forty-eight items
where no significant differences were indicated. This suggests that
the teachers' image of others! expectations varies considerably from
the others' expressed expectations. The variance increaseé as the
teacher wviews in order, school administrators, school board members,
and parents,

Referring again to Figure 1, the rows labelled T-A, T-SB, and
T-P refer to teacher beliefs compared with the expectations of the
others. Here again the same pattern of a fading image remains., Teacher
beliefs are more like administrator expectations than they are like

either the school board or parent expectations,



Fig. l.—Percentages of the 48 selected items on which there
were no significant differences,

T - Teacher belief. TA - Teacher expect. Admin,
A - Administrator belief. TSB - Teacher expect. sch. bd.
SB - School board belief, TP - Teacher expect. Parent

P - Parent belief,

102
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What is suggested by these findings is that teachers probably
tend to interact mostly with school administrators and, to a limited
degree, with board members and parents. Such interaction between
teachers and administrators may be considered a logical outgrowth of an
administrative structure which emphasizes a managerial concept of school
administration.

The evidence seems clear that teachers do not attribute to board
members and parents many of the expectations which they themselves hold,
This could be a matter of the teachers failing to accept the idea of
wide participation on the part of school board members, parents, and
citizens, and even students, in educational planning as it pertains to
the cooperative school program development. They may view their pro-
fessional roles as being rigidly defined by the others and not subject
to change.

A further possibility which may account for lack of convergence
between the teachers' beliefs and the expressed expectations of the
others may be based on the assumption that the teachers in the sample
lack concern or orientation to these others,

Analysis of Data in Terms of Variations in Types
of Role Expectations

In an examination of those items which indicate significant
differences between the beliefs of teachers, the expectations they de-
fined for administrators, school board members, and parents, and the
expressed expectations of these others, four general types of role ex-
pectations emerge.

A type I role expectation indicates a convergent role expecta-

tion with divergent error in definition, type II, divergent role
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expectation with convergent error in definition, type 1II, convergent
role definition with convergent error in definition, and type IV, diver-
gent role expectation with divergent, but accurate, definition.

The first three types involve error in the teachers! definition
of the expectations of the others, while in the fourth type the teacher
has an accurate definition of the others! expectations, but does not

internalize it in her belief. An analysis of these four types follow,



——
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Fig. 2.,~Paradigm showing Type I role expectation

Ieacher belief Teacher beljef

Teacher definition of others!' Expectations of others,
expectations, .
(eignificantly different) (not significantly different)

In the Type I role expectation these characteristics are present:
The beliefs of the teachers and the expectations which they think others
have of them are significantly different. The beliefs of the teachers
and the expectations of the others are pot significantly different.

An example of this type which may be cited concerns the item,
"Collect money from students for class plays, athletic events, etc.".
Cn this item the teachers believed that they should not collect money
for such a purpose.‘ However, they thought that parents expected them to
do so, The parents did not expect the teacher to collect money for these

purposes, the beliefs of teachers and parents' expectations were not sig-
nificantly different.



Fig. 3.~~Paradigm showing Type Il role expectation

Teacher belief Teacher belief

Teacher definition of others! Expectations of others,
expectations,

(not significantly different) (significantly different)

In the Type II role expectation the beliefs held by teachers
and the image they had of the expectations held by others are not signi-
ficantly different, but there is a significant difference between the
belief of the teacher and the expressed expectation of the other,

As an example of this type we illustrate with this item, "Take
the entire class on a camping t rip for the purpose of learning about
natural resources, conservation, etc."s In this study the teachers did
not believe that this activity was an appropriate one. They did not
think that parents would expect them to take students school camping.

The parents did expect this, however,

106
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Fig. L.—Paradigm showing Type III role expectation:

—

Teacher belief Teacher definition Teacher belief
Teacher definition of Expectations of others. Expectations of
others' expectations, others,

(not sig. dif,) (sig. dif,) (not sig. dif,)

Type III role expectation involves a situation where there is no
significant difference between teachers' beliefs and teachers' definition
of others' expectations, There is, however, a significant difference be-
tween the teachers' definition of the expectations of others and the ex-
pressed expectations of others, while there is no significant difference
between the belief of teachers and expectation of the others,

What is happening is that the teachers' definition of the others!'
expectations vary more from others' actual expectations than the particu-
lar aituition warrants. While the teacher and the other are essentially
agreed on the proper behavior in the situation, she fails to recognize
that she has either (1) stronger support or (2) stronger opposition to
her belief,

On the item, "Stay after school to help individual children",
the teacher does not believe that she should stay after school, but she
thinks that parents would want her to stay after school. It turns out
that parents do not expect her to stay after school. In fact, the
parents object to the idea more than the teacher does., She has stronger

support on this item than she réalizu.
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Fig. 5.~~Paradigm showing Type IV role expectation

Teacher definition

Teacher belief of others' expectations Teacher belief
Teacher definition of Others! expectations. Others'expecta-
others'® ectations, tions,

(sig. dif, (not sig. dif,) (sig. dif,)

In the Type IV role expectation there is a significant difference
between the belief held by the teacher and both the expectation held by
others and her definition of others' expectations. There is not a signi-
ficant difference, however, between the teacher's definition of the
others' expectation and the other's actual expectations, The teacher
has succeeded in estimating the expectation held by the other accurately,
but she does not share this expectation for herself,

For example, on the item "Allow individual children and groups
of children to be engaged in different activities in the schoolramat
the same time", the teacher believes that this is an appropriate way in
which to organize her teaching situation. She does not think that
others would approve of this method of teaching to the same degree that
she doss. She is correct in her definition. Others do not believe in
this method to the same extent that she does. The teacher here recog-
nizes a situation where there may be a conflict in role expectation.
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The variations in role expectations by types are listed in Table
765 page 112

Types of teacher behavior followed by either I or III are those
on which teacher beliefs and the expectations of others are similar, al-
though teachers think differences exist.

Teacher acts identified by II are those on which there are sig-
nificant differences in the beliefs held by teachers and the expectations
of others, but the teachers do not think they differ.

Teacher acts identified by IV are those on which there are sig-
nificant differences in the beliefs held by teachers and the expressed
expectations of others, The teacher correctly identifies these dif-
fering expectations.

Table 76 also identifies the various types of expectations as
they are related to the six aspects of the teachers' professional roles,
In the area identified as the "Director of Learning," there are three
acts on which teachers and administrators have Type II expectations
and one item represents a Type I expectation. Item four, "Decide pro-
motion," is Type II. What is indicated here is that teachers believe
they should decide on whom to promote and they think that the adminis-
trators agree with them. The administrators, however, do not expect
the teachers to decide on promotion alone. Perhaps they believe promo-
tion should be a joint decision involving both teachers and administra-
tors,

Item six, "Collect money for tickets, etc." represents a Type
I expectation. On this item the teachers were opposed to the task, but
they think it is expected by the administrators. The administrators,

like the teachers, were opposed,
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Item twenty, "Visit homes, etc." is an expectation which is
Type III. Teachers thought that the administrators expected them to
visit homes while they themselves did not believe they should. The ad-
ministrators had the same belief as the teachers. There was divergence
between teacher belief and her definition of the expectancy, but con-
vergence between the teacher belief and administrator expectation.

For item twenty-three, "Frovide information about occupations,"
there was convergence between teacher belief and teacher definition of
the expectations of administrators. There was divergence between
teachers' belief and expressed expectations of the administrators,

Any of the four types of role expectancies represent possible
conflict situations, That is, if the expectancies which the teachers
think others hold are in error, when compared with the actual expec-
tancies held, the teacher faces a situation in which possible conflict
reposes, Likewise, if the bellefs of the teacher are significantly
different from the others' expectations, a conflict situation may exist.
One facet of this conflict situation may result in the teacher feeling
restrained in behaving the way she believes she should, the other in
conflicts resulting from carrying out beliefs which are not in harmony
with the expectations of others,

For the variations in expectancies of all types as related to
the forty-eight items between teachers, administrators, school board
members, and parents, there were eleven, or 23 percent, of the items on
which teachers and administrators differed, twenty-two, or L6 percent,
of the items on which teachers and school board members differed, and

thirty-nine, or 80 percent, of the items on which teachers and parents
differed,
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It would appear from the data that the teachers in the sample
were orilented in their professional behaviors primarily toward the

school administrators, to a lesser degree toward school board members,

and to a limited degree toward parents.

The lack of correlation between teacher beliefs and school
board and parent expectations may result from inadequate communication,
inaccurate information or inability of teachers in taking the role of

these groups, as well as lack of concern or orientation to these groups.

111



«l—‘




TABLE 76

TYPES OF ROLE EXPECTATIONS ON 48 SELECTED ITEMS OF
BEHAVIOR ASSOCIATED WITH TEACHER ROLES

oy

Role - Director of Learning T=A

T-SB

T-P

1.

Use movies in teaching.

2.

Teach the three R's,

3.

Collect money, milk,

be

Decide promotion. II

5¢

Field trips.

6.

Collect money, tickets, I

Hl - - -

7.

Stay after school,

III

8.

Follow course of study.

9.

Keep children quiet.

10,

Schoal camping. I

Punish,

'

12,

Balanced meals,

13,

Help with school plays.

II

b,

Playground.

15.

Prepare for next grade. I

II

16.

Trips outside commnity.

17.

Promote to next grade.

Hd

18,

Orderly daily plan.

Role - Guidance and Counselor

Mental health,

Visit homes. I1I

Personal problems,

Keep folder information.

Occupational information. II

III

I

=1 E=1R=] Rl A

More time to needy.

IIx
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TABLE 76 - Contimied

Role - Mediator of Culture T-A T-SB T-P
25, Plan with teacher, I
26, Teach democracy. I
27. Explain communism. II I I
28, Allow different activities, Iv
29. Children choose activities,
30. Student council.
31. Patriotic songs. II II
32, Visit churches. II II
33. Encourage child be different, I II
Role = Liaison School and Commmunity

34, Give talks on methods. II I
35. Give talks on school problems. II II II
36, Be member civic groups.
37. Explain work of teachers,
38. Ask parents help teach, III II I
39, Know school problems. I I
40, Curriculum, co-op. development.

Role - Member School Staff
41, Help develop salary schedule, I I I
42, Change program of studies, Iv
43, Help plan teacher meetings, b §
Wi, Decide methods.
45, Select instructional materials. I

Role -« Member of Profession
46, Encourage students enter profession. Iv
47. Attend meetings and workshops, II
4L8. Belong pmfeuion;]:“f:e‘a:here' assoc. I v

T - Teachers, A - Administrators, SB - School board members, P ~
Pm’.
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We turn now to a discussion of the various types of role expecta-
tions and the particular acts with which they are associated so as to
learn whether or not there are areas of teacher professional behaviors
which can be described in terms of these types.

In an analysis of the forty-eight selected items, there were
eight items where no significant differences were observed to exist be-
tween teachers, administrators, school board members, and parents.,

These items, as noted in Table 77, might be described as being items
which represent the aspects of teaching behavior which have been commonly
accepted by the culture and which represent a core of values commonly
held by those who view the educational process from a traditional view-
point. That is, they would appear to be activities which are generally
accepted~as being appropriate by those who view the tasks of the school
within a framework of the traditional, subject-matter, well-ordered,
closely structured type of program., It is suggested that the teachers
have internalized this point of view, and see themselves as being in
harmony with such an orientation.

The fact that there were no significant differences between
teachers and administrators on these items may not indicate that the ad-
ministrators believe in such a traditional pattern of teaching. It may
be hypothesized that the administrators do not object to this pattern
because they recognize that following it is not likely to cause contlict
between the school and its patrons. ‘hey might actually view these
practices as belng out of line with the more dynamic roles of the teacher,
but would prefer not to publicly take issue with these views. It may be
suggested that the administrators may be interested in keeping the public

image of the school set in a positive frame or reference--~that is, they
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do not believe in running counter to the traditional definition.,

Still another possibility vhich may explain the lack of dif-
ferences between teachers and administrators on these eight items rests
on the administrators being unaware of what is occurring.

The two items relating to the roles of the teacher in community
relationships, (items 36 and 37) may likewise indicate that the teachers
believe they will be inducing no conflict in so defining their behaviors,
Traditionally, the view of the others toward teacher involvement in com-
minity or civic affairs has always been that such behavior is desirable
and appropriate, However, the specific civic groups referred to in the
instrument may have brought about a degree of approval which might not
have been present had the list of groups been extended to include mem-
bership in political or other dynamic and aggressive organizations,

The item dealing with cooperative curriculum development does
not fit into the traditional framework as we have outlined it here.

This item may suggest that teachers have come to accept something of
the community school concept with its emphasis upon involvement of citi-
zens in school planning. Acceptance of the item does not necessarily

indicate that the practice is followed.

TABLE 77

ROLE EXPECTATIONS WHICH INDICATED NO SIGNIFICANT DIFFERENCES BETWEEN
TEACHERS, ADMINISTRATORS, SCHOOL BUARD MEMBZRS, AND PARENTS

1, Use movies in teaching.

2., Teach the three R's as a primary responsibility,

8. Follow the course of study if the school has one,

9. Keep children quiet while in school, especially in the halls and in
the lunchroom,

18, Follow an orderly daily plan of class activities,

36. Be an active member of civic groups as service clubs, extension
clubs, etc.
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TABLE 77 - Continued

37. Be able to explain the work of other teachers in the school system
in an understanding way.

40. Teach according to a curriculum which is developed cooperatively
by parents, administrators, students, and lay citizens,

Type I expectations which involve convergence in expectations,
but divergent error in definition are noted between the teachers and
the others on twenty items as listed in Table 81, On these items the
teachers expected that the others would have expectations which were
different from their own., The expressed expectations of the others
were, however, essentially the same as those held by the teachers, Be-
tween teachers and administrators there were three such items, between
teachers and school board members, twelve items, and between teachers
and parents, sixteen items,

Inherent in this situation is the suggestion that if the
teachers were to act in terms of the erroneous definitions, they would
be basing their professional behaviors in these areas on expectancies
which were not shared by the others,

Between the teachers and administrators the items which repre-
sented Type I expectations were, (3) "collect money for tickets for
class plays, etc.," (41) "have a part in establishing a salary sche-
dule," and (43) "help plan teachers' meetings."

These items indicate the teachers assign to administrators!
role definitions which place them in a position similar to clerical
employees in the school system. The teachers thought that the admini-
strators expected them to handle money for tickets as a part of their
professional work--the teachers did not believe that this was an ap-

propriate task, Also, teachers thought that the administrators did
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not think they should have a part in the development of a salary sche-
dule, or be involved in planning teachers' meetings.

These items imply that the teachers thought the administrators
defined these areas of professional behaviors within a very narrow
framework, Convergence on the items indicates that the reverse is true,
the administrators held the same beliefs as those held by the teachers.

As teachers viewed the school board members, the types of items
which were convergent suggested that the teachers were apprehensive
about assuming larger professional roles. They thought that the school
board members would want them to do the clerical tasks. Any doubts
which the teachers may have felt regarding these aspects of their roles
which the school board members would assign them appears unfounded. The
board members' expectations and the teachers' beliefs are similar.

Between teachers and parents there were sixteen items which
were convergent. The types of items upon which convergence was noted
are similar to those between teachers and the others. Inherent in these
items in the perception which the teachers seemed to have that parents
viewed them as being legitimately involved in such activities as would
be appropriate for an employee who looks for directions from others as
to how to proceed with his tasks, Teachers did not understand that
parents viewed them as professionals.

The definitions which teachers held for parents'! expectations
may be based on a narrow segment of the community. This might account
for the tendency of the teachers to depreciate the scope of their pro-
fessional activities. If teachers have failed to interact with parents
of varying social classes, they may be fashioning their definitions

of role behaviors according to a limited model.
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The range of teacher behaviors under the Type 1 expectations is
broad and precludes any analysis which would be aimed at a general des-

cription of behaviors under this Type.
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TABLE 78

ANALYSIS OF TYPE I EXPECTATIONS ACCORDING TO BELIEFS OF
TEACHERS, TEACHERS' DEFINITION OF EXPECTATIONS OF
OTHERS, AND EXPRESSED EXPECTATIONS OF OTHERS

T Teacher definition

Expressed exp.

Role - Director of Learning . A SB P

A SB P

3. Collect money from stu-—
dents for milk, school
lunches, etc. , N A

4o Decide who should be
promoted. . A N N

5 Take entire class on field
trips during school hours,
etc. A N

6. Collect money from students
for class plays and/or ath-
letic events. N A A A

11, Punish in a moderate man-

ner, perhaps by spanking,
those who need it. A N

Role = Guidance, Counselor

19. Know the symptoms of poor
mental adjustment and re-
fer parents of children in
need of help to appropriate
agencies, A N

2. Visit children's homes to

get acquainted with par-
ents, A N

2. Help children solve per-
sonal problems, A N

Role - Mediator of Culture

25, iermit groups of children
O plan with teacher on
what to study. A N
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TABLE 78 - Continued

Role - Mediator of Culture T

bel.

Teacher definition

Expressed exp.

SB

P

A SB P

26,

Teach meaning of demo-
cracy largely by living
with children in school

in democratic manner, A

27.

Explain about commnism, A

Allow individual children
and groups of children to
be engaged in different
activities in the school
room at the same time, A

29,

Allow children to have a
part in choosing activi-
ties to be carried on

during the school day. A

Encourage children to or-
ganize a student council,
make rules for their own
classroom behavior, A

Role - Liaison School Comm,

.

Have a part in estab-
lishing salary schedule, A

L2,

Change the program of
studies so as to meet

the needs, interests, and
abilities of pupils, A

43.

Help plan teachers!
meetings, . A

LU

Decide on methods to use, A

45,

Select instructional mat-
erials to be used. A

N

A A

Totals 2

12

16

3 12 16

A - Affirmative expectation based on a majority of "yes" res-

Ponses,

N « Negative expectation based on a majority of "no" responses,
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In Type II role expectations the beliefs held by the teachers
and their definition of the expectations held by the others are not
significantly different, but there is a significant difference between
the belief of the teacher and the expressed expectation of the others.

Convergence between the beliefs held by the teachers and their
definition of the expectations of others and divergence between
teacher beliefs and expressed expectations of the others occurred on
eighteen items. A Type II role definition implies that the teacher
feels sure of her roles, that she does not see any conflict between her
own definitions of these roles and the definitions which others may have,
However, there are significant differences between the teachers' defini-
tions and the definitions of the others. Table 82 identifies these
Type II role definitions. It is noted that there were six items,Type II;
involving teachers and administrators, nine items which involved teachers
and school board members, and fourteen items between teachers and parents.

Of the six items where significant difference between the be-
liefs of teachers and administrators! expectations occurred, the item
(4), "decide who should be promoted," represents a situation where there
is a fundamental difference in the beliefs held by teachers and admini-
strators, Teachers believed this an appropriate behavior for them,
while the administrators thought otherwise. This points up a possible
conflict situation, and may indicate that there is lack of communication
between teachers and administrators.

Teachers were opposed to the item or practice dealing with
school camping, while adﬁinistrators thought teachers should do this,
Teachers believed in placing emphasis upon "preparing children for the

next grade," while the administrators did not emphasize this practice.
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Item 23, "provide occupational information," was approved of by teachers,

while the administrators were even more likely to expect such behavior.

In 1ike manner, item 27, "explain about communism," met with a degree

of approval which far exceeded that of the teachers. Finally, item 35,

'give talks on school problems," met with administrator approval, while

teachers were inclined to think that administrators would disapprove.

Divergence between teachers' beliefs and the expressed expecta-

tions of school board members occurred on nine items. . School board

membexrs seemed to define teacher professional roles in a much more li-

beral fashion than did the teachers. Teachers did not accept the item

which deals with school camping, board members did; teachers were op-

posed to the item or practice relating to educational trips outside the

comrmunity, board members were favorable. The teachers did not believe

that it was appropriate to take their classes to visit the various
churches, encourage children to do things differently, give talks to
comnmuunity groups explaining the methods they used in teaching, give
talks to commnity groups explaining the strengths, weaknesses, needs

and problems of the local school system; school board members thought

that these were appropriate activities. The reverse was true of the

item dealing with the teacher being an active member of a professional

teachers’ association. Here the teachers thought that this was an appro-

Priate professional behavior, and they thought that the school board

members would believe likewise, However, the board members were less

enthusiastic about the item than the teachers had expected, It is likely
that teachers and board members view membership in professional organi-
zations from different viewpoints, To the teacher it may be that they

identify themselves with such ~rroups for the recognition and security
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afforded, the school board members may view the professional teachers
organizations as a possible threat to their control over teacher person-
nel. One board member who was interviewed likened a professional
teachers’association to a union of teachers.

Between teachers and parents there were fourteen items which
were divergent as the beliefs of teachers and the expressed expectations
of others were compared. Parents held different expectations than the
teachers on the items dealing with school camping, balanced meals, edu-
cational trips outside the community, pass to the next grade those who
have not achieved the norms, help solve personal problems, reguire
singing of patriotic songs, visit various churches, encourage children
to Ao things differently, give talks to community groups on methods,
give talks to community groups on school problems, ask parents to help
teaCh, and attend educational meetings and workshops.

While the teachers believed that they should help plan and pro-
duce school plays and thought that the parents expected them to do so,
éven more parents approved than the teachers had expected.- Also, the
teachers believed that they should place emphasis upon preparing pupils
for the next grade and they thought the parents would share this belief,
a larger proportion of parents shared this belief than teachers had ex-
Pecteq,

Teachers believed that they should attend educational meetings
and Conferences, and that parents would expect them to do so. Fewer
Parents shared this belief than teachers had expected. This represents
an interesting contradiction and suggests that parents may view the posi-
tion of teacher with regard to such activities in the same way as they

View other types of work which normally are confined to a definite
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number of hours per day or week., Several respondents indicated in the
interviews that they believed that teachers should not be expected to
work overtime any more than any other person, that they should have
their week-ends free.

What is suggested by these Type 1I role expectations is that
the teachers have defined their professional behaviors and their defi-
nition of the expectations of the parents largely in accordance with
the 1imited behaviors associated with the traditional teacher roles.
For the most part they themselves have accepted limited definitions
and have projected these definitions to the others., The evidence seems
to indicate that administrators, board members, and parents tend to
represent more liberal points of view than do the teachers. These
others seem to be viewingz the professional roles of the teachers in a
more dynamic context; it would appear that they were ready and willing
for the teachers to perform more dynamic roles. Failure of teachers
to assume larger roles appears to rest, in part, upon their lack of

kthWledge regarding the expectations of administrators, school board

members, and parents,






TABLE 79

ANALYSIS OF TYPE II LXPECTATIONS ACCORDING TO THE BELIEFS OF TEACHERS,
TEACHERS' DEFINITION OF EXPECTATIONS OF ADMINISTRATURS, SCHOOL
BOARD M:MBERS, AND PARENTS, AND THE EXPRESSED
EXPECTATIONS OF THESE GROUPS

Role - Director of T Teacher def. Exp. Expect. Expect.

4, Decide who should be pro-
moted, A A N D,a

10, Take entire class oh camping
trip for the purpose of
learning about natural re-
sources, conservation, etc. N N N N A A A D,a,sb,p

12, See to it that children eat
a balanced meal in the
school lunchroom. N N A D,p

13. Help plan and produce school
activities such as plays and
entertainments, A A A+ S,p

15. Give major emphasis to pre-
Paring children so that they
can do successfully the work
in the next grade. A A A N A+ S,p3;D,a

16. Take students on educational
trips outside the community
during the school year. N NN A A D,sb,p

17. Pass on to next grade those
Pupils who are working up to
extent of their ability even
though they have not achieved
the norms for their grades. A A N D,p

Role - Guidance-=Counselor

2l. Help children solve personal
problems, A A N D,p

23. Frovide informetion about
occupations. A A A+ S,a

Role - Mediator of the Culture
27. Explain about communism. A A A+ S,a
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TABLE 79 - Continued

- £ Cult T Teacher def, Ekp. kExpect, Expect.,
Role - Mediator of the Culture ' ‘G5 "p" & S8 P heid

31, Require the singing of pa-
triotic songs as a major
method of teaching the
meaning of democracy. N N N A A D,sb,p

32, Take class on visits to
various churches in commu-
nity so as to develop an
appreciation of the con-
tributions which religion
has made to our society. N N N A A D,sb,p

33. Encourage children to do
things differently than
their parents did. N N N A A D,sb,p

Role - Liaison School and
Community

3L. Give talks to groups ex-
rlaining methods used in
teaching. N N N A A D,sb,p

35. Give talks to groups ex-
plaining the strengths,
weaknesses, needs, and pro-
blems of the local school
system, N N N N A A A D,s,sb,p

38, Ask parents to help teach
children special skills
which they may have, N N N A A D, sb,p

Role = Member of Profession

4L7. Attend meetings and work-
shops dealing with educa-
tion, some of which might

meet on week-ends, A A N D,p
48, Be an active member of pro-

fessional association. A A A- S,sb

Totals 18 6 9 1, 6 9 14

A - Affirmative expectations based on a majority of "yes" responses,

N < Negative expectations based on a majority of "no" responses,

(#) Item has higher proportion of favorable responses than teachers had
expected.

(=) Item has lower proportion of favorable responses than teachers had
expected,

S - Same expectations. D - Different expectations,
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Type III role expectations are based on no significant differences
between the beliefs of the teacher and her expectations of others, a sig-
nificant difference between her definition of the expectations of others,
and the expressed expectations of others, and, finally, no significant
difference between her beliefs and the expressed expectations of others,

There were five items where Type III expectations were found to
exist and all of these were based on relationships between teachers and
parents, Teachers believed they should keep a folder of information on
each child, they thought that parents would not favor this item to the
same degree as they did. Parents, however, approved the item to a degree
that exceeded the expectations held for them by the teachers. Teachers
believed they should allow individual children and groups of children to
be engaged in different activities in the school room at the same time,
and that they should change the program of studies so as to meet the
needs, interests, and abilities of the pupils. Teachers thought that
parents would be less favorably inclined toward these items. The analy-
8is reveals that parents do approve these items, although they favor
them to a lesser degree than the teachers expected.

These Type III role expectations represent the kinds of teacher
professional behaviors where the teachers do not recognize differences
between their own beliefs and the expectations held by parents, The
teachers have inaccurately defined the expectations of the parents on
these items.

The suggestion which is inhérent in these findings would be that
teachers accept certain educational practices, that these practices re-
present something of a deviation from the kind of a school situation

which the parents knew from their own school days, and thus parents were
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less 1likely to accept them, Teachers seemed to realize that parents
would be less inclined to approve these items dealin; with increased
pupil freedom in the classroom.

There are two items dealing with the teacher as a member of the
profession, "encouraging young people to enter the teaching profession,"
and the teacher being an "active memver of a professional teachers’ asso-
ciation.*" The teachers believed that these items represented appropriate
behaviors, they expected that parents would accept the items and do so in
harmony with the expectations defined by them.,

On these five items the teachers have been able to identify a
fairly accurate image of the parents' expectations, The parents indi-
cated that, while they do not subscribe to the items to the same dezsree

as do the teachers, in general, tiey tend to go along with them,
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TABLE 80

ANALYSIS OF TYPE III EXPECTATIONS ACCORDING TO BELIEFS OF TEACHERS,
THEIR DEFINITION OF EXPECTATIONS OF ADMINISTRATORS, SCHOOL
BOARD MEMBERS AND PARENTS, AND THE EXFPRESSED
EXPECTATIONS OF THESE GROUPS

T Teacher definition .
Role - Guidance and Counselor .. : ° SBe : Eb;Pr“;;d e.xi

22, Keep a folder of informa=-
tion on each child. A A A+t

Role - Mediator of the Culture

28. Allow individual children
and groups of children to
be engaged in different
activities in the school
room at the same time, A A A+

Role -
Member of the School Staff

42, Change the program of
studies 8o as to meet the
needs, interests and abili-
ties of the pupils, A A A-

Role - Member of Profession

L6, Encourage young people to
enter the teaching pro-
fession, A A A=

LB, Be an active member of pro-
fessional teachers associa-
tion. A A A=~

A - Affirmative expectations based on a majority of "yes"
responses,

N - Negative expectations based on a majority of "no" responses,
S « Same expectations,
D - Different expectations,

(t) Item has higher proportion of favorable responses than
teachers had expected.

(=) Item has lower proportion of favorable responses than
teachers had expected,
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In examining those role expectations which are of Type IV, we
are looking at items where there were significant differences between
the beliefs of the teachers and their definition of expectations of the
others, where there were no significant differences between the tecachcrs!
definitions of others' expectations and the expressed expectations of
the others, and, finally, where significant differences exist between
the teachers' beliefs and the expressed expectations of the others,

The teachers held certain beliefs and expected that the others shared
these beliefs; the administrators, school board members, and parents

held the same expectations as those held by teachers, although not to
the same degree.

Between the teachers and administrators there were two items
which were Type IV expectations., Teachers believed that they should
"visit children's homes to get acquainted with parents" and that they
should "ask parents to help teach." They expected that the administra-
tors would approve of these beliefs, The administrators were highly
in favor of the items, and were more favorable to the items than the
teachers had expected.

Between the teachers and school board members there was one
item in this category. Teachers believed that they should "provide in-
formation about occupations™ and, while they believed the board members
would approve, they failed to estimate the extent of approval expressed
by the school board members.

There were four items which were classified as Type IV expecta-
tions between teachers and parents. Parents highly approved the items
dealing with "occupational information" and "giving more time to stu-

dents in need of special help." On the item dealing with the teacher
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"staying after school to help individual children" the teachers. ex-
pected that the parents would be strongly favorable. However, the ex-
pressed expectations of the parents indicated that they were less
favorable to the practice than the teachers had expected them to be.
Likewise, on the item dealing with the teacher "complying with requests
from parents to keep children from being too active on the playground,"
the teachers were inclined to expect that the parents would strongly
approve of the item. The parents took the same view as the teachers.
Generally, they approved of the item, but were not overwhelmingly
favorable. The parents seemed to sense the futility of the teachers
trying to guard each child against all the natural hazards of the day,

based, no doubt, on their own experiences with children around the home,
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TABLE 81

ANALYSIS OF TYPE IV EXPECTATIONS ACCORDING TO BELIEFS OF TEACHERS,
THEIR DEFINITION OF EXPECTATIONS OF ADMINISTRATORS, SCHOOL
BOARD MEMBERS AND PARENTS, AND THE EXPRESSED
EXPECTATIONS OF THESE GROUPS

T Teacher definition Expressed exp.

Role - Director of Learning

bele )7 s P A SB P
7. Stay after school to help
individual children, A A A~
14. Comply with requests from
parents to keep children
from being too active on
playground, A A A=
Role - Guidance and Counselor
2, Visit children's homes to
get acquainted with parents A A A+
23, Provide information on oc-
cupations, A A A A A+

2,, Give more time during the
school day to those in need
of help and less time to
those who can work inde-

pendently. A | A A+

Role -
Liaison School and Commmnity

38, Ask parents to help teach
children special skills

which they may have, A A A+

A - Affirmative belief, a - Administrators,

N ~ Negative belief 8b = School board members,
S - Same belief, p - Parents,

D - Different belief,

A - Affirmative expectations based on a majority of 'yes" res-
ponses,

N - Negative expectations based on a majority of "no" responses.

(+) Item has higher proportion of favorable responses than
teachers expected.

(=) Item has lower proportion of favorable responses than
teachers had expected.
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Summary

An analysis was made of the data to determine the extent of
agreement on the forty-eight selected items between (1) teacher beliefs
and t eacher definition of the expectations of administrators, school
board members, and parents, (2) teacher definition of the expectations
held by these others and the expressed expectations of these groups, and
(3) teacher beliefs and the expressed expectations of the others, It
was found that there was a high correlation between beliefs held by
teachers and the expectations which they defined for the others. This
was entirely a rational finding, as role theory implies that role defi-
nitions are a function of the expectations held. That is, role defini-
tions held by the actor in a particular situation are reflections of the
expectations defined for a significant other.

As teacher definition of expectations and the expressed expec-
tations of the others were compared, there was a noticeable decrease in
the values of the rank correlations computed. Teachers had attributed
to Oothers, on the basis of their expectations, many beliefs which were
not convergent with the expressed expectations held by the others,

In comparing the beliefs of the teachers with the expressed ex-
Pectations of administrators, school board members, and parents, it was
found that teachers had many beliefs which the others did not share.

A further analysis was made of the data based on an examination
of the wvariables, age, years experience, number of systems in which
taught, number of years in present position, and number of years respon-
dents expected to teach. The findings indicated that there were no sig-

nificant differences based on these variables. One exception was noted,
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however, on the variable, length of future service. A value of 19.8
was computed for xz, significant above the 5% level, when comparing
teachexr beliefs with teacher definition of the expectations held by
school board members. This finding indicates that teachers who expect
to teach for eleven years or longer tend to define the expectations
held by board members more accurately than do teachers who plan on
teaching ten or fewer years. Since this is the only significant dif-
ference among the fifteen tested, it may well be due to chance,

Of the forty-eight selected items, there were eight items where
no significant differences appeared between the beliefs of teachers and
expectations defined by them for the others, and the expressed expecta-
tions of the others. These items described teacher professional beha-
viors which might be characterized as being in harmony with traditional
behawviors which the culture has defined for the teachers,

Twenty of the forty-eight items were classified as representing
Type I role expectations. On these items the teachers expected that the
others would hold beliefs contrary to their own. It appears that the
teachers were in error in the definition of the expectations held for
the administrators, school board members, and parents, for the beliefs
°f the teachers and the expressed expectations of the others were simi-
lar,

Type II role expectations were noted on eighteen items between
the teachers and others. Type II role expectations suggest that while
the teachers do not expect any differences to exist between their own
expectations and their definition of the expectations of the others,
there Were significant differences in the expectations held. The num-

Yer of items in this category indicate that there is a sizeable area
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within which the teachers lack orientation to the beliefs of adminis-

trators, school board members, and parents.
Five items were classified as Type III expectations. In this

category the beliefs of the teachers and their definition of the expec-~
tations of the others indicated no significant differences. Between
teacher expectations of others and the expressed expectations of the
others there were significant differences, while between teacher beliefs

and expressed expectations of the others, no significant differences

were observed. On these items the teachers have inaccurately estimated

the expressed expectations of the others.

Type IV expectations were noted on six items. On these items

the teachers held beliefs which they expected the others would not

share. The administrators, school board members, and parents did not

agree with the teachers on these items. Teachers had correctly defined

the expectations of the others,






CHAPTER V

IMPLICATIONS FOR SCHOOL ADMINISTRATION:
STAFF RELATIONSHIPS

The evidence presented by this study indicates that commnica-

tion on expectations for teacher professional behaviors is fairly

effective at the administration level, but rather inadequate at the

school board and parent levels, This is not to suggest that there be

any lessening of emphasis on the commnicative process between teachers
and administrators, but it does indicate the need to attack the problem
of clarifying parent and school board expectations of teacher profes-
sional 1roles and teacher understanding of these expectations,

Because the comminicative process appears to be inadequate be-
tween teachers, school board members and parents, teachers need to be
helped to view the educational program in the light of a cooperative
endeavor, with these other groups operating as full partners in the de-
velopment of the program, In this connection it was found in this study
that the parents were inclined to approve of a school program which went
beyond the bounds of the traditional type, while teachers seemed to be
aPPrehensive about assuming leadership in expanding the school's of-
ferings to include many of the newer practices which related to student
interests ang out-of-school needs of pupils, If teachers and others
were to accpt the idea of cooperative relationships in the building of
& 8chool program, the philosophy of the programs and their implementa-
tion would not be likely to produce conflicts in basic points of view.
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Teachers and parents can learn from each ‘other; such learnings deepen
understandings and set the stage for improved education.

Conflicting expectations between teachers and others may give
rise to loss of morale and may reduce the satisfactions associated with
teaching. Lack of concensus over means, values and ends, may create
personality disturbances as individuals seek to validate their points
of view. Chase has indicated the relationship between morale and satis-
faction in teaching as it relates to divergence between teachers' expec~
tations of administrative leadership and their perceptions of adminis-

trative behavior,

When teachers! expectations are fulfilled with regard to the
leadership of administrators and supervisors, their morale soars;
when their expectations are disappointed, morale takes a nose dive,

Further evidence gained from a study of professional leadership
and teacher morale by the same author clearly points out that:
esowhen teachers' expectations with regard to the leadership
of the principal are met in a high degree, there are roughly 70
chances in a hundred that they will be enthusiastic about teaching
in the school, and less than one chance in a hundred of active dis-
satisfaction, We can make the same kind of statement with regard
to the leadership of the superintendent and supervisors, We may
add that when teachers' expectations of leadership are poorly met,
the chances for serious dissatisfaction rise corresponding,ly.z
It would appear reasonable to assume that conflicts arising out
of erroneocus role expectations between teachers, board members, and par-
ents would, in a similar manner, lead to dissatisfactions, Such con-
flicts conceivably could be of a serious nature when it is remembered

that the commnity school concept, with its emphasis upon involvement
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t]-Chaae, Francis S,, "Professional Leadership and Teacher Morale,"
Strator's Notebook, The University of Chicago, Vol. I, No. 8
March, 1953, p. 1. ) ’ ’ ’
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of the school commnity in the determination of curriculum content, is
basic to planning the school program, Faulty teacher perceptions of
parent and school board expectations and incorrect parent and school
board perceptions of teacher professional behavior would make comminica-

tion between teachers and thess groups difficult, if not impossible,
Improving Communication

In order to bring about effective commmnication between parents
and school board members, it is necessary to clarify the expectations
which these groups have of each others' roles, The task of the school
administrator would be one of harmonizing conflicting role expectations
between the groups most vitally concerned with the development of the
school program--that is, between teachers, administrators, school board
members, and parents,

The identification of role expectations which are in conflict is
the first step in seeking better commmnication. From such findings as
my be obtained from an examination of the perceptions that teachers
have of the roles played by administrators, school board members, and
parents, together with the expectations that these groups have of the
teacers! roles, areas of disagreement can be charted. The identifica-
tion of such areas would serve to narrow the problem sufficiently so
that solutions could be sought within a framework that would make direct
attack possible,

Changes in expectations would appear to be based upon a change
in attitudes and values, Attitudes and values are products of group
interaction, built up over a long period of time., Changes in attitudes
and values will likewise be group products and will require time for
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their development. The rationale for this thesis suggested that teachers
perceived their roles and based their expectations of how others viewed
these roles, largely within a traditional framework. Evidence gleaned
from the study indicated that this was true to some degree. The role
perceptions which were held by teachers grew, in part, out of the atti-
tudes and values which have long been associated with the teachers'
tasks, and find their support in that teachers and others have accepted
them--as a group.

In his study of leadership as it relates to changing teachers!’
expectations, Chase has suggested some of the problems involved in modi-

fying expectations.

Since basic and cherished values are involved, and the persons
concerned may feel their security threatened, attempts to change
expectations are likely to arouse resistance and some hostility.
The administrator mst be reconciled, therefore, to a process of
re-education requiring a long period of time.

For some time it has been recognized that participation is an
effective method to achieve interest and cooperation. In order to be
effective, stress mst be placed on getting people to want to do things,
rather than to fear not to do them. Motivation which results in getting
others to want to do things is not destructive of basic values, is not
destructive of others' personalities,

Getting others to want to do things differently involves a pro-
cess of change. This process is not simple, as people tend to resist
change, In the field of school administration the application of demo-

cratic techniques to the solution of educational problems presents one

3chase, Francis S., "How to Meet Teachers' Expectations of
Leadership," Administrator's Notebook. The University of Chicago, Vol.
I, No. 9, 1953, p. 1.



of the most hopeful developments of our time, and the development of
educational leaders who can apply democratic techniques to school prob-
lems represents our greatest challenge,

The question to which we seek an answer is this: What kind of
admini strative leadership leads to improved commnication between
teachers and others? It appears to be basic to any program designed to
improve commnication that there be a cooperative approach between the
groups involved. The cooperative approach calls for dynamic leadership
which 1is based upon the deepest respect for the individual personality.
The type of leader needed for this newer concept is well described in
the following:

The purposes of leadership in a democracy is the development
of human personality. Any good teacher, we have tried to say,
helps his students develop as persons by challenging them to par-
ticipate in planning, executing and evaluating. In the same way,
the effective administrator is he who challenges teachers and
Parents to develop into leaders by inspairing them and leading them
to participate in planning, executing and evaluating activities
within a school. Furthermore, the effective administrator is one
who is himself continually inspired and guided into participating
a8 one of the group, by the leadership which emerges from teachers,
Parents, and students, No area of the school program should be
closed to the critical scrutiny of any person or agency concerned
with the educational process,

It seems clear that such a concept of leadership is quite dif-
ferent from the concept of leadership which frequently prevails,
It is dynamic, not static. It is creative, not routine, Most sig-
nificanz of all, it is democratic, not paternalistic or authori-
tarian,
The building of strong, positive, creative teachers does not
Just happen., Autocratic practices in administration are not sensitive

to human ang commnity needs. In order that teachers can know what the

l'Department of Public Instruction, "A Guide to Curriculum
Development in Michigan Secondary Schools." Superintendent of Public
Instruction, Lansing, Michigan. Bulletin No, 337, 1945, p. 15k.
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expectancies of the commnity are, there must be a meeting of minds as
to goals, philosophy and action., This requires that teachers play an
active part in the development of school policies and programs, Such
participation will define for them the commnity expectations and the
nature of activities relative to these expectations,

Acceptance of such a group approach to bring about harmony in
expectations between teacher and others presupposes a deep faith on the
part of the administrator in the values and principles of group plan-
ning, Also, he must have faith and confidence in the members of his
staff and reflect that confidence in his professional behaviors. He
mst be willing to modify his professional behaviors in accordance with
the group®s definition of his appropriate roles, or he must help the
group to understand why their definitions are inaccurate. Failure to
measure up to the group's expectations of his professional behaviors
will give rise to skepticism which will be likely to abort sincere and
effective staff planning.

The concern which teachers have for security has been pointed
out in this study. In cooperative planning with the school staff it is
important that the administrator create an atmosphere where franimess
is encouraged and honest differences can be aired, Freedom from suspi-
cion and fear will permit people to make honest contributions, knowing
that they will not be placed in a compromising position, or that repri-
sals will be forthcoming.

No threat to the proper discharge of administrative functions
is inherent in the group approach to definitions of functions and clari-
fication of roles. Rather, such definition and clarification, growing
out of group planning, would make the implementation of policies and

[ PPN



programs *'soclally desirable", People who have a part in developing
such programs and policies have an obligation to t.hémselves, as well as
to others, to carry them out. Teachers who are encouraged to assume
responsibility and who feel that they enjoy the trust and confidence of
their administrators will, as Campbell says, "..make strenuous efforts
to live up to the high standards expected of them".5

Summary

In this chapter on implications for school administrators
arising out of the present study, attention was drawn to the inadequate
camunication between teacher, school board members, and parents., It
was suggested that this lack of commnication could have a definite
effect on teacher morale and satisfaction, tending to keep it at low
ebb,

Suggestions for improving communication between teachers and
others were advanced, with primary emphasis being placed upon the need

for leadership in harmony with democratic principles,

5Qa.n:pbell, op cit., p. 53
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CHAPTER VI

IMPLICATIONS FOR SCHOOL ADMINISTRATION:
SCHOOL~-COMMUNITY RELATIONS

This study has pointed out certain findings that have indicated
that teachers are primarily oriented in their role expectations toward
administrators and to a lesser degree toward school board members and
to a limited degree toward parents. These findings have grave implica-
tions for school administrators who are justly concerned about the need
for dynamic relationships between school and community. Only to the
degree that teachers understand the responsibility for communicating
the broader educational problems of the community as they see them to
the commnity will parents, lay citizens, and others become a force in
the improvement of educational practice and programs. PMurther, the
role of the teacher in developing good relationships should be broad
enough so that not only is the program of the school commnicated to
the public but, equally important, that the school profit by the
thinking of the community as regards the development and growth of the
program. That is, teachers should be ready to share their understan~
dings with the community and to add to their growth by learning from the
cammnity., From failure of teachers and parents to understand each
other springs criticism and loss of confidence. This study indicates
that teachers need to be assisted in thinking t.hrou@m and carrying out
their responsibilities in this area, The evidence suggests that they

do not see themselves operating in this way--that they consider such



communication to be the responsibility of the school administrator. The
values that accrue from commnity participation in educational planning
include; (1) better understanding of the educative process, (2) provi-
sion of financial and moral support and, (3) provision for evaluation

of the school's program,

The involvement of the commnity in the planning of the school
program enriches the quality of the school's offerings and gives to
those who share in the development of such programs an opportunity to
deepen their understandings of the objectives of the school. Following
establishment of common goals by administrators, teachers, lay citizens,
and others, the role of the school in the commnity will become clearer.

It may well be that from such a concerted attack on the goals
of the school that teachers, parents, and others may realize the need
for involving the other commnity institutions in the educative process;
that the family, the church, and other educative resources need to be-
come actively involved in realizing the total education programs as
spelled out in the cooperatively developed goals.,

The American people, as a group, have a reputation for getting
what they desire, whether it be a new home, automobile, or membership
in the country club. Billions of dollars are spent annually by them
for goods and services which they consider desirable. Good educational
programs cost money. Citizens who have helped to formulate an educa-
tional program have, in effect, bought that program. The professional
educators have the responsibility of helping citizens translate the
educational programs which they have decided upon into dollars.

It is common practice on the part of school offic;als, when a
building program is being studied, to involve lay citizens in planning



for the building and the financing of it. Usually, the experience
which such school districts have with regard to having citizens vote
bonds to erect such a school building, is quite a happy one. Buildings

vhich are planned by the commnity are likely to be financed by them,
People will pay for those goods and services which they desire. All too
often, however, the planning with the citizens of the community does not
go far enough, Citizens sometimes believe that when they buy a new
school building they are, at the same time, getting a good educational
program, Unfortunately, building an educational program is not quite

as simple as erecting an educational plant., Here, more than ever, co-
operative planning for the educational program is needed.

In addition to, and beyond the provision for financial support,
lies the need for marshalling the moral support of the community for the
school program. This elusive asset lies in the hearts and minds of the
people. Its presence gives inspiration and confidence to school per-
sonnel, its absence leads them toward frustration. Community moral sup-
port resulﬁs in positive action leading toward improved programs. Lack
of it leads to blaming others for the shortcomings of the school, the
children and the community itself,

Appropriate participation by the community in the development
of educational ﬁrograms will lead to more effective and valid appraisal
of these programs. The evaluation of school programs is éifficult at
best, for the outcomes of such programs dg not lend themselves to easy
objective measurement. The extent to which pupils have improved in
citizenship is a question that will call for judgments not only from

: 5

!
the teachers, but from parents, citizens, and community agencies as

well, The evaluation of the school program ought to be based upon the
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purposes which have been established. The very process of establishing
goals is an inherent part of the evaluative process,

It seems clear that if the school program is to be one which
meets the needs of students and the community, it must be built upon a
base of wide community-school relationships, Such a program demands
that teachers take an outward look——beyond the four walls of the ciass-
room~-and interact with the commmity in its widest sense. The values
which will arise from such involvement will be expressed in the willing-
ness of the community to support the educational programs it develops
and will further aid the school and community in the evaluation process
by which programs will continue to improve.

Participation as a member of the social commnity is basic to
an understanding of the commnity, Teachers need to be encouraged to
participate actively in commnity life--not in formal organizations
alone, but in the informal as well, Teachers need to get rid of the
notion that they are "strangers"in the commnity; that they are not wel-
come because they are newcomers and do not have strong roots estab-
lished. Most teachers are peraox;able individuals and would be welcomed
into most social groups, Some teachers seem to lack confidence in
themselves and need to be encouraged to interact with others, Perhaps
this could be illustrated by citing a remark made to the writer in the
course of this study when a friendly hostess complained that the |
teachers she had entertained had never returned the invitationy It
has been suggested that the teachers may view invitations to social
events as an obligation which the community feels toward them, not as
an honest attempt on the part of the community to extend the friendly
hand of welcome., If teachers persist in maintaining social distance
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between themselves and the community, they will continue to experience
difficulty in commnicating with parents and others,

The study further indicated that teachers tend to behave in the
traditionally oriented sterotypic image. This behavior emphasizes se-
curity--not adventure. It negates creative imagination and forces the
school into patterns of frozen formalism, Data gleaned from the study
suggests a wider range of freedom available to the teachers than they
were willing to utilize. The commnity codes were seen to be more
liberal than teachers expected them to be.

While the desire for security is a basic motivation in human be-
havior, overconcern with its negative aspects limits the individual.
The greatest security is to be found within the individual himself, and
has its core in the self-realization which comes from the confidence
born of achievement, Here the task of the school administrator is
clearly marked. Teachers need to be encouraged, stimulated, trusted,
and appreciated.

The leadership of the administrator is vital in helping teachers
to achieve confidence in themselves and to express that confidence in
the;ir professional and social outlook, Willard Goslin points this out
in a challenge to educational leaders when he says:

We mean the commitment, the capacity, the courage to go live
with our ideas, This means standing sometimes where the ice is
thin, It may mean standing alone, but no leader worthy of being
the leader or teacher, of the children, of a free people, will
cringe from that responsibility., We have too many teachers
playing it safe by teaching less well than they know, and by
hesitating to apply the method of intelligence. Too many educa-

tional leaders are wetting a finger and holding it out the win-
dow to see which way the wind is blowing on matters that count
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-in education. Such action is unworthy. It is a kind of treason
when the chips are down, as they are in our times,l

Lack of confidence in themselves, by teachers, has its nega-
tive effect on school-commnity relationships in that it strikes at the
very roots of community support, Teachers must be led to take one eye
off the "boss" and direct both of them outward to the society from which
springs the vital bases upon which educational programs for a democratic
society must be erected.

Cooperative planning with administrators and the commmity will
supply the teacher with the understanding of how commnity needs can be
embraced by the curriculum, The autocratic, managerial approach to

school administration does not supply the climate for such development.
Summary

The role of the school in our culture, its need to draw support
from the commnity, both from the point of view of finance and program
content, were outlined. Also, the need for active participation in and
interaction with the commnity on the part of school personnel was
pointed out. Some suggestions were made which could lead toward im-

provement of school-commnity relationships.

1Goslin, Willard E., "The People and Their Schools," Forces
Affecting American Educatione. Yearbook of the Association for Supervi-
sion and Curriculum Development, Washington, D. C. National Education
Association, 1953, p. 173.



CHAPTER VII

IMPLICATIONS FOR SCHOOL ADMINISTRATION:
TEACHER IN-SERVICE EDUCATION

The present study indicates that teachers are oriented primarily
toward the school administrators, that the school administrators are an
important reference group to them. The kinds of professional behaviors
which teachers will exhibit will tend to be based upon their perceptions
of the expectations held for them by school administrators. The school
is a social system in which teachers and others behave in accordance
with the expectations which they believe to be acceptable and prescribed
by others who are significant reference groups to them. The web of in-
terrelationships which define the limits of appropriate behavior is
pointed out in the following:

Examination of the social structure of any school will reveal
individuals and groups of persons, associated together in educa-
tional tasks, behaving toward one another and the tasks at hand
in accepted and prescribed ways. Their behavior, to be sure,
will vary somewhat from person to person because individuals oc=
cupy different positions in the school structure and hence per-
ceive the tasks somewhat differently. Individuals in the higher
brackets of the school structure will often perceive the prob-
lems of the schiol in ways that make little sense to those in the
lower echelons,

While the writer limited his study to an analysis of the role

expectations held by teachers for administrators, school board members,
and parents, and the expectations held by these groups for teachers,

there is every reason to believe that there are others to whom teachers

1smith, B. Othanel, Stanley, William O., and Shores, Harlan J.,
_F\n_xdé% of Curriculum Development. New York: World Book Co., 1950,
DPe 035
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orient themselves in the definition of their roles. Teachers are con-
cerned about the expectations which students and other teachers hold
for them, as well.

All of this adds up to the basic idea that in this fluid, dyna-
mic set of relationships, that the teacher is constantly seeking to
establish equilibrium in his professional and social milieu. Changes
which threaten his security, once he has defined his situation, are apt
to meet resistance. We noted in this study that the security aspect of
the teachers! behavior appeared to be dominant, The implication which
grows out of this belief is that any program of in=service education for
teachers must not, if it is to be effective, threaten that security.
Rather, it must grow out of the existing social situation, it must be-
gin with people where they are and try to take them to where they be-
lieve they ought to be.

In-service education programs must, if improvement of teaching
personnel is to be achieved, be centered around the recognized needs of
the teaching staff. The identification of areas of need becomes pos—
sible only when democratic group action is accepted by the staff and
administration as the accepted pattern of problem solving. Further,
there is need to develop confidence on the part of the staff that the
in-service programs lead eventually to over-all improvement in the
school's programs, Teachers will not find satisfaction in being occu-
Pied with plans which languish and expire for want of implementation by
school administrators. Embarking on a program for the in-service deve-
lopment of the staff makes mandatory that provision be made for reali-

zing the plans which grow out of that program.
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The form in which the in-service education program is presented
appears to be relatively unimportant if the philosophy of leadership,
based on allegiance to democratic principles, is negated, Traditicnally
we have come to accept such forms as courses, either credit or non-
credit, workshops, teachers' meetings, curriculum study committees, as
well as other types of committees involving teachers, administrators,
end lay citigens., Some of these types of structures have been found
disappointing, some have held promise, none will be totally effective
if lacking the leadership which inspires people to want to improve
themselves and which assures them that they are moving in the direction
of goals which are important, not only to them, but to the total school
comunity as well. The relationships between administrator and staff
provide the climate in which the in-service programs either flourish or
stagnate., The type of leadership which the administrator ought to pro-
vide for his staff is described by Campbell:

Helping teachers to be creative calls for a different kind of
administrative leadership from helping routine workers learn ac-
cepted ways of performing assigned tasks., The administrator of
creative workers should think with staff members, not for staff
members. When a creative worker speaks, he should give expres-
sion to his own decisior8, not voice decisions that are made for
him, Staff members in public schools should be self-sustained
climbing vines, not dependent clinging vines., Directors of
learning should have relaxed minds, not constricted minds; if
teachers are to be inventive, they should be free from needless
fear, worry, and anxiety. In other words, meeting the fixed
standards of an importunate boss is not conducive to straight
thinking.2

Somewhat apart from the problems of teacher education as we

have discussed them above, lies an area which is closely related and

2Campbell, Clyde M,, "A Democratic Structure to Further Demo-

cragic Values," Progressive Education, Vol. 30, No. 2, November, 1952,
p' 70



which has real significance. It concerns the need of the profession to
be attentive to the problems of teacher recruitment, The improvement of
education is tied closely to the improvement of the teacher selection
process,

The source of supply of potential teachers lies in the young
people currently attending, and those yet to attend, our elementary and
secondary schools, Choices for vocations are being made in these class-
rooms, Certainly one of the most basic influences which play upon the
imagination of youth is found in the kind of models which they experience
daily, Of all possible models ﬁhich youth experience, that of the
teacher is one which, next to the parents, is before them constantly.

It appears that the greatest opportunity for success or failure
in selecting future teachers rests with the teachers themselves. That
the profession has, in the past, failed to fire the imagination of youth
is obvious. Current shortages in the teacher supply rests, in part, on
such failure. In this study the writer has encountered some evidence
that too much has been written and said that characterizes the teacher
as a member of a depressed occupational group. zZmphasis upon low
salaries, often with comparisons being drawn between teaching and
other public services such as refuse collecting, has certainly done
nothing to raise the status of the profession--not to mention raising
the salary levels., If teachers maintain a depressed occupational out-
look, they cannot help but infect others.

It may well be that in our teacher education programs we need
to emphasize the responsibility that teachers have for recruitment and
selection of future teachers. The building of strong sentiments and

in-group solidarity relating to the professional responsibilities of
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teachers for the improvement of the profession by the process of recruit-
ment may well provide the means by which the future teachers will come
from the top ranks of the student population.

This would involve the building of a strong positive image of
self to overcome the older sterotype associated with the position of
teacher. The need for dynamic agressive action on the part of teachers
is indicated as a possible means of raising the status of the profession

in the public mind to a point where it will accord to the profession the

recognition which it rightfully deserves,

Rt s 1 4

Sumnary

The need for in-service education programs and the problems as-

Y ———

sociated with the conduct of such programs formed the basis for this
chapter, Reference was made to the necessity of honoring democratic
principles in the conduct of such programs. Finally, the area of
teacher recruitment as it applies to the improvement of education was
considered. The role of the teacher as it relates to teacher recruit-
ment was pointed out and some suggestions for improving selection of

teachers were made,



CHAFTER VIII
SUMMARY AND CONCLUSIONS
Summary

Teacher effectiveness and security are based upon the images
held by teachers of those groups which are significant “others" to them.
The expectations which the teachers hold for these groups may vary
widely as each is considered in turn. Such differences in expectations
as may exist among the various groups may be conflicting and may indi-
cate role conflicts for the teacher. If the teachers have defired expec-
tations for these groups which are faulty, then the teachers may be
facing role conflicts which are self-created. The present study indi-
cates that the teachers have defined for others many role expectations
which are in error, they have identified potential role conflicts where
none existed.

The teachers involved in this study appear to be oriented toward
the traditional aspects of their calling, to conform to the patterns
which the culture has defined for them. While they may realize that
the world of today is a dynamic, fast moving place, and that the educa-
tional programs of contemporary society ought to be keyed to a changing
world, they seem to be tied to an occupational outlook which emphasizes
security--not adventure. If they set out on a path leading toward

change, they do so with slacking, forward steps, and eyes turned back-
ward,



In the analysis of the findings of this study, it was noted that
as the beliefs of the teachers and the expectations which they defined
for the others were compared, that teachers were inclined to see them~
selves as being in harmony with the administrators primarily, to a
lesser degree with school board members, and to a limited degree toward
parents, As the beliefs held by the teachers were compared with the ex-
pectations they defined for the administrators, a value for r rank of
«937 was secured. For school board members aﬁd parents the values of
r rank were ,899 and ,763 respectively,

These findings indicate that teachers hold beliefs and define
expectations for the others which are most likely to be harmonious as
they view, in order, (1) school administrators, (2) school board members,
and (3) parents,

The validity of the expectations which the teachers held for the
others were tested (see Table 9) by computing rank correlation coeffi-
cients between the expectations defined for the others and the expressed
expectations of the others., The findings here indicated that the expec-
tations held for administrators, school board members, and parents were
liable to considerable error. The value for r between teachers and ad-
ministrators was found to be .732; between teachers and school .board
members .476; and between teachers and parents 486,

A comparison between the beliefs held by the teachers and the
expressed expectations of the others indicated that the teachers held
many beliefs which were not shared by the others. The application of
the rank correlation technique to the data disclosed that there was,
between teachers' beliefs and administrators' expressed expectations,

a value for r of ,697; between the beliefs of the teachers and the
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expressed expectations of school board members a value for r of 447;
between the beliefs the teachers expressed and the expectations of
the parents r had a value of .478. This evidence indicated that the
beliefs of the teachers and the expressed expectations of administrators
were more nearly alike than were the beliefs of the teachers and the ex-
pressed expectations of the school board members and parents,

It was found by use of Chi-Square, a test of significance, that
there appears to be little relationship between age of teachers, experi-
ence, number of school systems in which taught, length of service in pre-
sent school system, anticipated mumber of years of future teaching
service, and the beliefs of teachers or their definition of the expecta-
tions of others.

Certain conclusions are suggested by an examination of the role
beliefs held by the elementary teachers involved in this study, the ex-
pectations which they defined for administrators, school board members,
and parents, and the expressed expectations of these others.,

1. Teachers are oriented in their role expectations primarily
toward the school administrators, to a lesser degree toward school board
members, and to a limited degree toward parents.

(a) Of the forty-eight items on which the study was based, no
significant differences appeared between teachers and administrators on
thirty-seven of the items; teachers' beliefs, their definition of the
expectations of administrators, and the expressed expectations of the
administrators, did not differ significantly on these items. Of the re-
maining eleven items, three were Type I, six were Type II, and two were
Type IV role expectations. While the teachers had expected the admini-

strators to differ with them on these eleven items, only four of the
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items indicated that differences in expectations did exist. Of these
four items, two of them represented role expectations which were more
liberal than the teachers defined for themselves,

(b) Between the teachers and school board members no significant
differences were noted on twenty-six of the forty-eight items. Of the
remaining twenty-two items where differences in beliefs were indicated,
the bellefs of the teachers and the expressed expectations of the board
members were essentially the same on fourteen items, The remaining
eight items did represent differences in expectations held by teachers
and board members, However, all of these items indicated that th;
board members were more liberal in their definitions of professional
role behaviors than were the teachers themselves,

(c) Between teachers and parents there were nine of the forty-
eight items on which no significant differences in role expectations
were noted., Of the thirty-nine items remaining, twenty-seven repre-
sented role expectations expressed by the parents which were not signi-
ficantly different from those of the teachers., Twelve items did point
out significant differences in expectations between teachers and parents,
but of these only two items represented role behaviors in which the ele-
ments of conflict reposed, the remaining ten items were representative
of views which were more liberal in terms of teacher professional be-
haviors than the teachers claimed for themselves.

2. The teachers in the sample tended to define their profes-
sional roles in a much narrower way than did administrators, school
board members, and parents, While the teachers held expectations which
suggested that they defined theirvprofessional roles in a broad pers-

pective, they defined expectations for the others which indicated that
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they did not attribute to the others the same expectations as they held.
It would appear that the teachers were operating with the old traditiongl
sterotype thoroughly in mind, and that they held expectations for the
others which were mirrored by such a sterotype.

3. While the teachers defined their professional roles within
a very limited, traditional context, it appears from the data that ad-

ministrators, board members, and parents were willing for them to assume

more dynamic roles,

Unexpected Findings

It was surprising to note the feeling expressed by the parents in
the sample regarding the use of out-of-school time by teachers. Parents
seemed to feel that the job of the teacher could be limited to a definite
number of hours per day, and that the practice of staying after school
hours was unnecessary. Also, parents were somewhat opposed to the notion
of the teachers using their week-ends for the purpose of attending edu=
cational meetings and conferences. It may be implied by these findings
that parents may have been over-sold on the plight of the teacher, with
the emphasis on heavy class loads, low salaries, and associated prob-
lems, Further, a suggestion which is inherent in the data points to a
pPerception on the part of the parents that the teacher's job is some-
what comparable to a production job in industry, with its specified hours
of employment and with the freedom accorded workers in their non-working
hours,

A second general observation, somewhat allied to the above, is
that parents were not too favorable to the idea of having teachers en-

COHfage students to enter the teaching profession. With the publicity
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which has been given to the low pay of teachers, and the comparisons
which have been made of the pay scale of teachers versus factory workers,
it may be suggested that teaching as a profession does not claim the in-
terests of parents as a possible vocational chéice for their children.

Third, there was considerable support evident on the part of
school board members and parents fcr the assumption, by the teacher, of
active roles in the area of school and community relations. Both groups
indicated agreement with the principle that teachers should work publicly
to interpret the school program, its needs, strengths, and weaknesses.

Fourth, concerning the teacher as a member of the school staff,

there was general agreement that the teachers should play an active role
iy the development of school policies, should participate in developing

a2 salary schedule, plan teachers' meetings, change the program of studies
and have a part in the selection of instructional materials., These ac-
tivities would indicate that administrators, board members, and parents
were willing that teachers should be given appropriate professional re-
cognition and represents somewhat of a departure from the managerial
concept which has long characterized relationships between teachers and
administrators,

Finally, the board members indicated that they did not consider
membership on the part of the teacher in a professional teachers' or-
ganization as being important., It seemed to be the feeling that such
organizations removed some of the controls over personnel by the ad-
ministrators and board members, and placed them in an outside agency.
Parents did not seem to care one way or the other. For the most part,

they were unacquainted with the nature and purposes of such organiza-

tions,
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Recommendations

Certain recommendations which arise out of the study and which
are based largely on the problem of helping teachers to build a positive
self-image, as well as to change the public image of the teacher, are:

(1). Channels of commnication between teachers, administrators,

school board members, and parents need to become improved. The evidence
Presented by this study suggests that teachers lack orientation to the
Others, particularly the parents, A definite structure should be estab-
lished to bring teachers and the others into closer association, so that
they may interact with each other, thus developing mutual understandings
regarding the program of education to be offered.

(2). This study has shown that teachers are not getting an ac-
Curate perception of the expectations held by parents, Because the
teachers appear to be primarily oriented to the school administrator, it

appears that the administrators have an obligation to not only know what
the parent expectations are, but to translate and inform teachers re-
8arding them. In a similar manner, teacher training programs should ac-
Quaint prospective teachers with parent expectations and the means of
harmonizing them with the objectives of the school.

(3). A structure should be utilized which would permit teachers
to participate with administrators and others in the development of
8chool policies. The recognition of teachers as capable, professional
workers by the administrators, board members, and parents would do much

+ %0 rid teachers of their fears and insecurities and would be a positive
factor in the development of effective teacher personalities,

(4). Teachers should be encouraged to interact with a wide
Variety of commnity organizations and individuals. Teachers need to
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become known to lay citizens as individuals. Administrators should seek
opportunities for teachers to appear before various commmnity organiza-
tions as spokesmen for the school system or on topics within the interest
and competencies of the teachers., The assumption of such responsibili-
ties by teachers will not only give them the psychological support neces-
sary for the building of a positive image of self, but would likewise
build public images in a direction away from the old teacher sterotype.
The status of teachers would be enhanced by such activities,

(5). Teachers ought to be active in commnity affairs. They
owe, as citizens with special competencies, an obligation to assume
leadership roles in their commnities. Their professional competencies
represent valued resources, and should be made available to the commu-
nity,

(6), Use should be made of teachers in the conduct of community
Surveys, taking of the school census, opinion surveys, and such ot.her
appropriate activities as will bring the teachers into interaction with

la.y citizens on a wide scale,

(7). Community groups should be encouraged to sponsor various
types of programs designed to emphasize the human side of teachers and
to stress their individual achievements. Welcoming and orientation
PXrograms for new staff members at the beginning of the school year with
appropriate community leaders participating would be one recommended
type of program,

(8). Teachers should be invited or otherwise encouraged to ap-

Pear at meetings of the board of education to discuss their programs,
Problems and needs. In addition, they should be called upon to act as

consultants to the school board when problems which lie in their area
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of competency are being studied.

(9). In-service training programs, with teachers participating
in the planning for such programs, should be developed to help teachers
solve the problems which they recognize. In order to be effective, such
programs need to be based on a democratic approach between teachers and
administrators.

(10). Teacher training programs should be modified so as to
pPrepare prospective teachers for the problems involved in maintaining a
positive self-image in the face of the commonly held sterotypes, to
adapt to conflicting expectations , and still maintain acceptable persona-

lity traits.
Suggestions for Further Research

(1)s A study be carried out using the techniques used in this
Present study, applied to a larger and a representative sample, as a
means of validating the findings of the present study.

(2). A study of teacher training practices and programs as they
relate to the preparation of candidates for teacher certification, de-
signed to prepare them to adapt to the many conflicting role expectations.

(3)e A study of the commmnity participation of teachers designed
to indicate the effects of such participation on their own personality
development and the public's view of them as individuals. Such a study
might point out techniques, devices, and procedures which could be ap-
Plied to school personnel generally in modifying inconsistent and unrea-

Sonable expectations regarding the professional activities of teachers.

(4). A study of selected school systems involving both: (a)

those who have a structure which permits staff members to participate in
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the development of school policies, and (b) those who have no such struc-
ture to discover differences which may exist between them as regards the

teachers' definitions of their roles and the role expectations defined

by them for administrators, board members, and parents, Such findings

as might be obtained from this study could be used to develop measures
and programs designed to help school personnel develop a positive image
of themselves and others with whom they interact in the performance of

both their professional and non-professional activities,
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I believe Appendix A Bup't . mﬁb* Sch., Board| Parents
I should, Copy of Check List balieves I | believes | believe I
should, I should, | should.
L5, Take class on visits to the various churches in the
commnity so as to develop an appreciation of the
contributions which religion has made to our society.
46. Have a part in establishing a salary schedule.
47. Maintain an orderly daily plan of class activities,
L8, Encourage children to do things differently than

their parents did.
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SECTION II

Please answer by checking the proper item in each group:

1. Marital status: Married; Single, widowed, divorced,
separated,

2, Mumber of dependents: ____None; ____ One; Two;

Three or more,

3. JYour age: Less than 21; 21-30; 31-40;
41-50; ___.5—§01; 81-70, ’ |
L. Acadenic degrees held: Less than Bachelor!s;

Bachelor's degree; Master's degree or higher,

5. Experience in teaching: 2 years or less; 3-6
years; 7-10 years; More than 10 years,

6. Years in present gchool system: 1 year or less; ______
2-3 years; 4=5 years; More than 5 years, :

7. MNumber of different schoal systema in which you haxe
faught: ___.
8. How long do you expect to teach? 5 years or less;
6-10 years; 11-15 years; 16=-20 years; More than 20
years,
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