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ABSTRACT

A SURVEY OF THE DISTRIBUTION OF PERSONALITY TYPES AND RELATED
INTERESTS AMONG COMPETENT TEACHERS IN ADVANTAGED

AND DISADVANTAGED SETTINGS

by Donald H. Nickerson

The specific purpose of this investigation was to survey the
distribution of personality types and examine the personality and
academic related interests of a population of competent teachers from
both advantaged and disadvantaged teaching situatlions. Both
psychological and academic related Interests were examined to determine
whether the type of teacher who Is seen as effective Is related to the
kind of teaching situation.

The data for this investigation were collected from a sample of
94 teachers from a large school system in Michigan. Fifty-two of these
teachers were drawn from disadvantaged schools and forty-two from
advantaged schools. They were selected on the basis of competency and
effectiveness as judged by the building principal.

The Manifold Interest Schedule developed by Louis Heil and
others was used to assess personality type, personality related
Interests, and academic related interests. Teachers were classifled
Into three personality configurations.

1. A - personality configuration - turbulent, Impulsive

variable.

2. B - personality configuration - self-controlling,

orderly, work=-orlented.
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3. C - personallity conflguratlon - fearful.

The chi square test was used to measure differences in the
distribution of personality types and personality and academic related
interests.

Because of the educatlonal and psychological needs of many
disadvantaged children, It was postulated that a particular kind of
teacher would be seen as effective more frequently In disadvantaged
schools. The following hypotheses were tested:

1. There will be a significantly greater number of teachers
with the self-controlliing personality conflguration among
competent teachers In disadvantaged schools than In
advantaged schools.

2. There will be a significantly greater number of teachers
with the self-controlling personallty conflguratlon In
early elementary grades than In later elementary grades
In both advantaged and disadvantaged schools.

3. There wlll be a signlficantly greater variablliity In the
personality types of teachers seen as competent In the
later grades In advantaged schools when compared with
teachers In disadvantaged schools.

With respect to the first hypothesls, It was found that there was

no statlistically signlficant difference In the distribution of the
self-controlling personality type when comparing the total dlsadvantaged

sample with the total advantaged sample.
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However, when disadvantaged school early grade teachers were
compared with advantaged school early grade teachers, a difference
which was significant was found. The self-controlling personality type
was found to be significantly more numerous among disadvantaged school
early grade teachers than among advantaged school early grade teachers.
Hypothesis 1, then, can be supported when limited to early grade
teachers.

With respect to Hypothesis 2, It was found that In this research
project no evidence was presented which supports the position posited:
that there will be a significantly greater number of teachers with the
self-controlling personality configuration In the early grades. There
was no signiflcant difference between early grade teachers and later
grade teachers in the disadvantaged schools. In the advantaged sample
there was a signiflcant difference at the .05 level between early grade
and later grade teachers. However, the difference was In the opposlite
dlrection to that which was hypothesized; that Is, the self-controlling
personality type was more numerous In the later grades.

With respect to Hypothesls 3, no evidence was presented which
would substantiate the contention of greater variabllity of personallty
types seen as effective In advantaged later grade teaching sltuatlons
when compared with disadvantaged later grade teaching situatlons.

In summarizing the results of the comparisons between the
disadvantaged and advantaged teacher samples on personallity and academic
related interests, It would appear that the revealed differences between

the groups are not great. Although a significant difference was found
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between the dlsadvantaged early grade teacher sample and the advantaged
early grade teacher sample In the distrlbution of personality types,
only two significant differences were found between these same groups
on the personality Interest categories. With respect to the academic

related interests only six out of flfty-six comparisons were significant.
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CHAPTER |

INTRODUCT ION

General Statement of the Problem

In recent years a renewed general Interest In teacher
characteristlcs has been found in educational llterature. The
underlyling assumptlon persists among these researchers that the
presence or absence of deeply embedded personality tralts may
determine teachlng effectiveness. At least some of thls renewed
Interest results from the fact that the recrultment and placement of
competent teachers In deprived sltuatlons has become Increasingly
difflcult. |In response to the complex problems which teachers meet
In urban teaching asslgnments, some colleges In conjunction with
nelghboring school systems have developed cooperative approaches to
the education of teachers who will flll these positions. Project
BRIDGE, Bullding Resources of Instructlon for Dlsadvantaged Groups
In Education, at Queens College, and Project TRUE, Teachers and
Resources for Urban Educatlon, at Hunter College, are two examples
of the kind of attempt belng made to solve thls complex problem.

The rapldly changing character of the core area population of
most cltles has been responsible for the host of problems which have
beset the schools serving this area. Nelghborhoods which were formerly

mlddle-class and stable have undergone a rapld transition leaving them
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deprived and unstable. The rapid exodus of middle class familles from
the core area has often been accompanled by a matching exodus of
teachers who have found teaching In the new sltuation unrewarding and
difficult. Staffing of these ''difflicult' schools Is a contlnulng
problem with most school systems.

In the long run the solution of the problems which plague the
children In deprived schools - disinterest in school, low achlevement,
and drop-outs - demands that the most effectlve teachers for those
situations be placed In them.

It Is essential then that the characteristics of teachers
identified as competent and effectlve, both In deprived and advantaged
schools, be surveyed. Such a survey would first of all identify the
kinds of people most often seen as effective In both situations. It
may well be that effective people are the same type for any situation.
However, If it were revealed that there Is a personality type more
often seen as effectlve In deprived schools as compared with advantaged
schools, thls fact would be of great Importance to schools of teacher
educatlon and placement officlals In school systems. The contentlon
that a teacher with particular characterlstics Is best for deprived
children has been stated by Leonard Kornberg of Queens College.

What makes a teacher meaningful to slum children? | have
talked about this meeting their needs and about hls '‘reachlng'
them through hls caring for them. One other pattern of teacher
competency has to do with carlng about something besides the
chlldren. | am not referring to a passlon for subject matter,
although It Is an aspect of what | mean. | am thinking of a
passion for ordering, knowing, and creating reallty.

There are teachers who llve In a verbal world primarlly,
but they do not order or create what | concelve as reallty.

Slum chlldren are lost with them, and other children too are
lost In thelr verballsm=-though less dramatically so. There
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are other teachers, however, who can use the classroom to discover
and make a world. They delight In doing things, In mastering real
problems, Iin transforming what is already known. ([t is not beneath
these teachers to relterate what the rules are for sitting, for
passing papers, for taking turns wlth the classroom jobs. They do
not see It as trivial for children to have responsibilities In the
classroom, to be teacher's '‘asslstants,'' to care for the walls and
the windows and the closets.
By doing and encouraging this, some of the important needs of
- dlsadvantaged children are met -- to have clear boundaries and
expectations, to feel 'big,' to have a world which In part they
'own.'" But there Is something more In thls than the chlldren's
needs. The teacher of whom | am thinking does this to satlsfy
himself as well. He must llve In a structure that Is clearly
defined; he must master a world by knowing and shaplng it. By
this necessity In him to make things clear (from a simple routline
to a complex rule In grammar) and by his faith that all aspects
of reality are essentlally good to know (the children's Interests
as well as his own), he provides (and completes, as far as | can
describe It here) a model of teaching which alienated children
need desperately.!

Recognition of the possiblility that effective teachers of the
deprived may differ from effective teachers of the advantaged Is found
in this statement:

Dean Harry Revlin points to the need of all chlildren for good
teachers, but feels that the ''In-migrant chlldren need good
teachers desperately, for most of these youngsters do not have
access to the kind of famlly and community resources which can
compensate for many Inadequacies In the educatlional opportun-
Itles offered by schools.'" What special qualitles are requlired
for the ''good teacher'' in a depressed area school as distinct
from those in the suburban or privileged school? Are these
qualities Identiflable in the college years of the prospective
teacher?2

The research conducted by Louls Hell at Brooklyn College seems

to Indicate that there may well be a personality type best suited for

ILeonard Kornberg, ''Teachers for Depressed Areas,'' Educatlion In
Depressed Areas, ed. A. Harry Passow (New York: Teachers College Press,
Columbia University, 1963), pp. 276-277.

2A. Harry Passow (ed.), Education In Depressed Areas (New York:
Teachers College Press, Columbia Unlverslity, 1963), p. 24l.
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teéchlng In disadvantaged schools. His research project attempted to
Identify teacher personality varlables which are assoclated with the
academic progress of children who have also been categorlzed as to
personality type. The general findings of thls research indicate that
teacher personality has a differentlal effect on pupll achlevement and
that this effect Is related to the abllity of certaln teacher
personallity types to meet more effectlvely the psychological and
educatlonal needs of certaln kinds of chlldren.3

The Instrument ''"Assessing Chlldren's Feelings'' was used to
separate the chlldren Into four groups on the basis of personallty
factors. These groups, named according to thelr outstanding
characterlstics, were conformers, strivers, opposers, and waverers.

The assessment of teacher personallty was made with the
""Manifold Interest Schedule' developed by Sheviakov, Hell, and Stone.
Through profile analysis, teachers were placed In one of three
personality categorles:

A - turbulent, Impulsive, varlable

B - self-controlling, orderly, work orlented

C - fearful
The results of the study Indlcate that chlldren make significantly more
progress with type B than with type C. Type A teachers, fall between
B and C with respect to chlldren's progress. The type B teacher Is

especlally effective with "opposing'' and 'wavering'' chlldren.

The results achleved by type A teachers vary with the type of

3Louis M. Hell, Marion Powell, and Irwin Feifer, Characteristics
of Teacher Behavior and Competency Related to the Achlievement of
Different Kinds of Children in Several Elementary Grades, Contract
#SAE7285 Cooperative Research, Office of Education, U. S. Department
of Health, Education, and Welfare (Washington: 1960).
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child. However, little growth was achieved with '"opposing'' and
''wavering'' chlldren.
Correlation between the mean class achlevement and observation

ratings of teachers was negligible.

In his discussion of the Implications of these findings the

author states:
It apparently means that the clear overriding factor In
determining children's academic achlevement is a deep-seated
teacher personallty. It also appears to mean that, while
the 'Teacher Education Examinatlion' (Educational Testing
Service) and the teacher observation results are consistent
between themselves, the kind of Informatlion and teacher

behavior generally considered conducive to children's
learning have little or no relatlon to such learning.

All of the teachers In the sample were college graduates with simllar
professional preparation. In discussing this educational factor, Hell

malntalns:

Beyond that minimum, dIfferences In knowledge and behavior
seem to have little relationship, if any, to children's
achlievement, the one Important factor belng the teacher's
own personallty characterlistics.

The Importance of the preceding study to the research intended
in this proposal Is that it Identifles an instrument which has been
successfully used to place teachers In categorlies by personallity
analysis, and that one of these categorles Is comprised of teachers
who are significantly more effective with '"wavering'' and '‘opposing'
children. An examlinatlon of the characteristlics of these children

would support the contention that thls kind of child Is significantly

more numerous In disadvantaged schools than In so-called mlddie-class

schools.
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In a more recent article Hell expands his description of the
three personality types.“ The self-controlling or B type Is descrlibed
as highly structured, prefering an ordered atmosphere, and setting
limits and Immedlate goals for children. The teacher Is the center of
authority. An Interesting observation by the author is that Self-
controlling teachers are almost always downgraded by observers. They
are consldered rigid and conservative. However, thelr very self-
controlling nature Is likely to produce an atmosphere which meets the
needs of opposing and negative children.

The Self-accepting or A type teacher Is seen as creative, values
thinking and orlglnality, and prefers an unstructured sltuation --
even dlsorder. Thls person Is often described by observers as
creative, allve, and stimulating. However, classrooms under thls
teacher are not conduclve to systematic learning, especlally for that
child who may need a structured working situation.

The Self-effacing or C type teacher Is characterized as vague
and uncertaln In setting educatlional goals for children. Thls person
Is unlikely to create an atmosphere for elther systematic or creatlive
learning.

There are Implications In these findings for teacher educatlon
and placement. The author suggests differentlal tralning programs for
the different personallty configurations with an emphasis on clinlcal

experience.

uLouls M. Hell, "Personality Varlables: An Important Determlnant
In Effective Elementary School Instructlion,' Theory Into Practice,
Vol. 111 (February, 1964), pp. 12-15,
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It should be stated at this point that there are several
Important assumptlions which underlie the theoretical approach to thls
research problem. FlIrst, It Is assumed that for teachers to be judged
competent and effective, they must be meeting the psychological and
educational needs of their puplls in an effective manner for their
situation. Second, It Is assumed that there will be a signiflicant
number of children In disadvantaged school situations whose psycho-
logical and educational needs can best be met by a particular kind of
teacher, one characterized by structure and warmth. While this kind of
teacher, as Hell's research indicates, was able to achieve good results
with all children, he was particularly effective, comparatively
speaking, with those children who had rather serlous educational and
adjustment problems. This is not an attempt to say that all
disadvantaged children fall Into this category. Many of them probably
would not. However, It Is felt that the proportion of such children
would be higher in disadvantaged schools when compared with ''advantaged'
schools to a degree which would significantly favor thls type of
teacher's being seen as effective. In '"advantaged'' schools where
iconforming'' and ''striving" children predominate, many other types
might Just as readlly be seen as effectlive.

There |s ample evidence in the literature to support the
contention that deprived living conditions create speclal psychological
and educational problems for children. Some Idea of how these
educatlional and psychologlical problems arise Is Indicated by the

following statement by David and Pearl Ausubel:
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Many Negro parents have had little schoollng themselves and
hence are unable to appreclate Its value. Thus they do not
provide actlve, whole hearted support for high level
academic performance by demanding consclentlous study and
regular attendance from thelr chlldren.5

Martin Deutsch In dlscussing the Implications of broken homes

for the lower class chlild with regard to prospects for school progress

states the following:

--==The lower-class Negro child enterlng school often has had
no experlence with a ''successful'' male model or thereby with

a psychologlcal framework In which effort can result In at
least the posslibllity of achlevement. Yet the value system

of the school and of the learning process Is predicated on the
assumption that effort will result In achlevement. To a large
extent, much of thils Is true not only for the Negro chlld but
for all chlldren who come from Impoverished and marginal soclal
and economic conditlons.

In considering the relation that home situations have to needed

school programs, Deutsch maintalns that routine and regulatlon are

Important.

--==one can postulate that the absence of well structured
routine and activity In the home Is reflected In the
difficulty that the lower-class chlld has In structurling
language. The Implicatlon of this for curriculum In the
kindergarten and nursery school would be that these chlldren
should be offered a great deal of verballzed routine and
regulatlon so that expectation can be bullt up In the chlld
and then met.6

Leonard Kornberg Indlcates hls view of the problems In this area

thus:

5pavid and Pearl Ausubel, ''Ego Development Among Segregated

Negro Children' In Educatlon In Depressed Areas, ed. A. Harry Passow

(New York: Teachers College Press, Columbla Unlverslity, 1963), p. 124,

6Martin Deutsch, '"The Disadvantaged Chlld and the Learning
Process,' In Educatlion In Depressed Areas, ed. A. Harry Passow,
(New York: Teachers College Press, Columbla Unlverslity, 1963),
pp. 167, 175.
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But how to reach all the bored, deflant, confused, sullen

children who have had so much fallure that they will scarcely

try again to pay attentlon in school and do the work there?

=== In our schools we have seen that the '‘very difficult

children' are almost a norm among the culturally disadvantaged

youngsters ====7

As previously stated the tralts attributed to dlsadvantaged
children who have trouble adjusting seem to fit Hell's description of
"'opposing't and 'wavering'' children. He states that outstanding
attributes of opposing chlldren were dlsturbed authority relatlions,
oppositional-trends, pervaslve pessimistic tone, Intolerance of
ambiguity, and dlgﬁéppolntment In self and others as a central dynamlc.
'Waverling'' children were characterlzed by higher anxlety, ambivalency,
fearfulness, and floundering and Indeclsiveness. These were the
chlldren whose academic needs were best met by the self-controlling type
teacher. And It can also be malntalned that Improved academic success
resulted In part from thelr baslc psychological needs belng met more
adequately. The literature cited Indicates that these children have a
need for structure In school situations and for affection from adults
to fulflll dependency needs.
In discussing the self-controlling type of teacher Heil states:

This kind of teacher focuses on structure, order, and planning.

This focus Is also accompanied by high work-orlentation. There

Is llkely to be a sensitivity to chlldren's feelings and a

warmth toward chlldren which Is an Integral part of this

personality-type's character and which Is not, therefore,

predicated, upon a need for her to feed upon the children's

offering her affectlon. Thls teacher Is also llkely to

emphaslize Interpersonal relationships In the classroom.

-== [nterestingly enough, opposing children with the B-type

teacher tend to percelve authority as more controlling, but,
at the same time, there Is a clear-cut Increase In thelr

7Kornberg, Op. Cit., p. 263.
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perception of authority as effective. It would appear, therefore,
that these children are llkely to be more threatened by and
rebelllous towards authority fligures whom they regard as Ineffec-
tual, because of lack of structure and order, than towards
authority figures who may be directly hostlle to them.... The
very llkely Implication of thls characteristic Is that the
children know where they stand and what Is expected of them.8

Speclfic Statement of the Problem

The specific purpose of this Investlgation Is to survey the
personality structure and academlic Interests of a population of
teachers from both deprlved and advantaged teaching sltuatlions. These
teachers will be selected on the basls of effectiveness and competency
in thelr situation as judged by the building principal. Both psycho=
logical and academic Interest conflgurations wlll be examined to
determline whether the type of teacher who Is seen as effective Is
related to the kind of teaching sltuation. A systematlc descrlption of
the characteristics of both groups of teachers will be prepared In the
hope of adding new Insight Into the nature of teacher effectlveness.

On the basls of evidence concerning chlldren's needs and
teachers' competencles, the following hypotheses have been formulated:

1. There will be a significantly greater number of teachers

with the self-controlling personality conflguratlon among
competent teachers In disadvantaged schools than In
advantaged schools.

2. There will be a significantly greater number of teachers

with the self-controlling personality confliguration In early

8Hell, Powell, and Felfer, Op. clt., p. 70.
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elementary grades than In later elementary grades In both
advantaged and dlsadvantaged schools.
3. There will be a significantly greater variabllity In the
personality types of teachers seen as competent In the
later grades In advantaged schools when compared with

teachers in disadvantaged schools.

Importance of the Investligation

The primary focus of this Investigation Is the description of
personality attributes of teachers who are serving two different
populations of children. One group consists of teachers from schools
serving chlldren from the middle socloeconomic class. The other group
consists of teachers from schools serving children from the lower
socioeconomic class. All of the schools In the latter sample have been
Identifled as deprived by the school system In which the study was
conducted.

It Is generally belleved by educators that there are attributes
which are pecullar to deprived teaching slituations which make them more
difficult. It Is also generally recognlzed by educators that there are
teachers who handle thils kind of teachlng sltuatlon very well. |[f It
Is found that there are Identiflable characteristics which these
teachers have, it would be extremely valuable Information for school
personnel directors. The Implication of this finding would be th#t
teachers could then be placed so that the possibllity of failure could
be minimized, at least where socioeconomic level of the school

population Is a signiflcant factor.
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In addltion, teacher educatlon Instltutions would beneflt by
being able to Identify the prospectlve teachers who are best sulted for
teaching the deprived. The experliences which are designed as an
Integral part of teacher educatlon programs could be modified to

develop the kind of people needed.

Limlitations of the Study

There are several lIimltations which must be placed on any
generallzatlons drawn from thils study. Thls study was conducted In a
clty of approximately 200,000. The characteristics of the deprlved
children taught by the teachers In thls study may differ signiflicantly
from those of the deprived children In larger metropollitan areas.

The middle-class school sample was also confined to the clty
school system. However, many of the upper mlddle-class schools of the
area lle beyond the boundarles of the clty and hence were not Included.
This may have Introduced a blas by lowering the level of the middle-
class schools selected.

Many of the teachers In thls school system are drawn from two
local church afflllated colleges. Therefore there may be a higher
proportion of teachers In the sample with a partlcular church
affll1latlon than would be typlical In other cltles of thls slze. Close
church afflllatlon for many of the teachers may be an addltlonal
selectlve factor that would tend to make the group atyplcal.

The teachers in this study were selected on the basis of
competency as seen by the building principal. However, no attempt was

made to determine whether this sample differed from the total universe
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of-the study. Therefore, no Inferences of difference between the
sample and the rest of the population can be made.

A further limltation of this study Is found in the fact that no
attempt was made to take into consideration the effect of varlous kinds
of social Interaction and school morale on percelved teacher competence.
While It Is recognized that these factors may certalinly affect

’

percelved teacher competence, It was felt that thelr conslderation was

beyond the scope of this research.

Plan and Content of this Thesls

The problem to be Investigated has been presented in thls chapter.
Both a general and a speciflic statement of the problem have been
Included. Three major hypotheses have been outllned for consideratlion.
The Importance of the study and Its major lIimitations were also
dlscussed.

Chapter Two contalns a review of lliterature selected on the
basis of relevancy.

Chapter Three deals with methodological procedures. The chapter
Includes a description of the samples used In the study, the operatlional
definitlion of terms, a description of the research Instrument, and a
description of the statistlcs used to test the hypotheses.

Chapter Four deals with the analysis of the data. Overall
surveys and comparisons of the groups are made.

Chapter Flve concludes the study. The research findings and

Impilcations for further study are presented.



CHAPTER 1

A REVIEW OF THE LITERATURE

Research Literature

As the pressure for Increased numbers of competent teachers has
grown, numerous articles have appeared in popular magazines and
research journals which have attempted to identify just what Is Is that
makes a teacher effeigjve. The broadly defined, general category of
teacher behavior, and personality factors as the determiners of
behavior, has often been the focal polnt of these efforts to plinpolnt
effectiveness. The volume of literature In this area gives testimony
to the persistence of the bellef that teacher personality will finally
be revealed as the key to effectiveness. Hopefully the desired outcome
of all thls effort will be some Instrument or technique which might
permit identification of those with teaching potentlal, modiflcatlion of
teacher education procedures to develop the characteristics needed, and
assignment of teachers to positions where their ablilities could be
utilized most successfully. In reviewing the research literature, no
studies were found which specifically tried to explore the effects of
different teaching sltuations on the relative effectiveness of teachers
found In them. More significantly, no studles were found in which
degree of advantagedness of the children was a varlable In the teaching

situation. Many articles can be found which support one view or the

4
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otﬁer, but little has been done beyond this stage of asserting and
supporting without objective evidence, a particular position. However,
certaln research projects have addressed themselves to problems which
are related in a general way to the study proposed here and it Is these
related studies which will be reviewed In this chapter.

Many research projects have been undertaken which have as thelr
general purpose the examination of teacher personality with particular
research instruments in the hope of finding correlates which may be
predictive of future success. |In most of these studies the criterion
of teacher effectiveness was establlished either by principals' or
supervisors' ratings, or by ratings which pupils made of their teachers.

M. Innocentia Burkard attempted to assess teacher characterlistics

by a projective technlque.]

The researcher states that many investl-
gations have found differences in the observable behavior of teachers
rated at the extremes, but few have attempted to study the underlying
aspects of personality that might account for these differences. The
author hypothesized that these fundamental differences can be reached
by a hidden technique such as a projective test. Arnold's TAT Sequence
Analysis was used to uncover personality variables. Criterion groups
were set up on the basis of pupil ratings obtained with the Dlagnostic
Teacher-Rating Scale by Amatora. Seven areas were assessed by the
scale: (1) 1lking for the teacher, (2) teacher's ability to explaln,

(3) kindness, friendlliness, understanding, (4) fairness in grading,

(5) discipline, (6) amount of work required, (7) 1lking for lessons.

IM. Innocentla Burkard, ''Discernment of Teacher Characterlistics
by TAT Sequence Analysls,'" Journal of Educational Psychology, Vol. 52
(December, 1962), pp. 279-287.
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Out of the original sample of 300 teachers, 25 pairs of
elementary and secondary teachers were selected and matched for age and
Intelligence. The results of the study Indicate that the TAT can find
personality differences In teachers ranked high and low by pupils.

With respect to achievement and also loss and hardship as personality
varlables, the teachers ranked high were active and those ranked low
were passlive.

With regard to life, those teachers ranked ﬁlgh had an objectlive
principled view. That Is, they accepted right because It Is right.
They saw good as being rewarded and wrong-doing as faillng or being
punished. The teachers who were ranked low saw life as all drudgery or
joy without adequate reason.

The high groups saw people as good and helpful. The low group
saw people as hostile or as friendly In a sentimental way without
apparent reasons for thelr feellings.

In conclusion the author speculates that these differences may
be reduclible to ratlonality versus emotionallty as the basic
personality dynamic.

David G. Ryans has recently completed a massive Investligatlion
Into the characteristics of teachers which continued for a number of
years.2 The findings have been drawn together and reported In a single
volume. While he has made no claim to finding the quick, easy solqtlon
to the problems of teacher selection, screening, and placement, he has

succeeded In finding certain teacher traits that are related to success

2pavid 6. Ryans, Characteristics of Teachers, Amerlican Councll
on Education. Washington, D.C., 1960, L16 pages.
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in a wide range of situations. He has also developed pencil-and-paper
experimental Inventorles to assess these tralts. In establishing the
need and purpose of his study. Ryans states:

Both the lay publlic and professional educators generally agree
that the ''goodness'' of an educatlional program Is determined to

a large extent by the teaching. The identification of qualified
and able teaching personnel, therefore, constitutes one of the
most important of all educational concerns. Obtalning capable
teachers is an Intrinsic Interest and obligation of education.
If competent teachers can be obtained, the likelihood of
attalning deslrable education outcomes Is substantlial. On the
other hand, although schools may have excellent material
resources Iin the form of equipment, bulldings, and textbooks,
and although curricula may be approprlately adapted to communlty
requirements, If the teachers are misfits or are indifferent to
their responsibilitlies, the whole program is likely to be
ineffective and largely wasted.3

In his opening chapters, Ryans presents a thorough dliscussion of
the research philosophy underlying hils Investigations. In this
discussion he makes several statements which support an assumptlion
which Is basic to the study proposed here==-that sltuational factors
and teacher characterlistics are both Important In determining what
behaviors are effective.
A basic assumption of research in teacher behavior Is =-
Teacher behavior Is a function of sltuatlonal factors and
characteristics of the Individual teacher.

An Important postulate under this assumptlon Is that:
Teacher behavior Is a function of personal characteristics of
the Individual teacher.---Teacher behavior Is determined in

part by the teacher's personal and soclal characteristics
(e.g., In the Intellectual, emotional, temperamental, attitudinal,

3ibid., p. 11.
bibid., p. 16.



18

and interest domaln) which have thelr sources in both the

genetlc (unlearned) and experimental (learned) backgrounds

of the Individual. Knowledge of such characteristics

contributes to prediction within limits, of teacher

behavior.5

Particlpating In Ryans' study were over 6,000 teachers from more
than 1700 schools. The study extended from 1948 - 1954. Many discrete
Investigations were undertaken and reported. The overall findings of
the study for effective teachers were a general tendency for teachers
rated high on general classroom behavior to: ''be extremely generous In
appraisals of the behavior and motives of other persons; possess strong
interest In reading and literary affalrs; be Interested in muslic,
painting, and the arts In general; participate In soclal groups; enjoy
pupil relatlonships; prefer nondirective (permissive) classroom
procedures; manifest superior-verbal Intellligence; and be superior with
respect to emotional adjustment.”6
Glander and Kleyle have attempted to Isolate those personal and

professional characterlistics which would differentiate successful
teachers from the less successful./ The population on which the
research was based included 108 teachers who were graduates of Duquesne

Unlversity In Plttsburgh. The top and bottom 25 per cent of the sample

were compared on the following characteristics: (1) personal appearance;

5ibid., p. 21.
6ibid., p. 396.

7Herbert T. Olander and Helen M. Kleyle, '"Differences In
Personal and Professlonal Characteristics of a Selected Group of
Elementary Teachers wlith Contrasting Success Records,'' Educatlonal
Adminlstration and Supervision, Vol. 45 (July, 1959), pp. 191-198.
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(2) health and vitality; (3) cooperation; (4) sociabillty;
(5) adaptability, and resourcefulness; (6) emotional maturity;
(7) interest in teaching; (8) mental abllity; (9) academic achlevement.
The findings were based on data from In-service records, college
records and the Minnesota Teacher Attltude Inventory.

The results Indicate that there Is no significant difference
between the two groups In personal appearance, health and vitallty, and
cooperation. Slgnificant differences, however, were found In
sociabllity, adaptabllity and resourcefulness, emotional maturity, and
interest in teaching.

Four predictors of teaching efficlency were found among the many
factors examined. These predictors were the emotional maturlity rating,
The Natlional Teachers Examination - Optional Examination, The Purdue
English Test, and the Student's Quality Point Average at the Unliversity.
The grade in student teaching did not discriminate.

Carrol Edward Flanagan attempted to relate success in teachlng
to scores on the Minnesota Multiphasic Personality lnventory.8 The
specific purpose of this Investigation was to study the relationshlp
between certain aspects of personality and teacher efficiency using the
MMP| and success In teaching as Indicated by princlpals' and
supervisors' ratings. In explaining the general orlentation of the
study Flanagan states:

As to the aspect of teaching here chosen for study a teacher's

personallity Is apt, according to the thinking and researches of
many persons, to Influence his success In teaching. Varlous

8Carrol Edward Flanagan, ''A Study of the Relatlionship of Scores
on the MMPl to Success In Teaching as Indlcated by Supervisory Ratlngs,'
Journal of Experimental Education, Vol. 29 (June, 1961), pp. 329-354.
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qualitles affect his classroom effectiveness, his enthuslasm,
his pupll contacts, hls discipline, his contacts wlith fellow
teachers and wlth cltizens of hls communlty, or other aspects
of hls life as a teacher. Certainly, extreme abnormalitles In
personality determine a teachers! effectliveness In gulding
pupils In the learning-teaching sltuation. The study here
reported purports to explore the Influence of certaln person-
ality abnormalitles as measured by supervisory ratings. It
Is expected that the study will discover such relationshlps
as may exlst between teacher effectliveness as measured by
supervisory ratlngs and scores on the MMPI.'9
The sample used In the Investigation consisted of all students
who were enrolled at the Universlty of Wisconsin durlng the fall
semesters of 1949, 1950 and 1951 who recelved Wisconsln State Teachlng
Certificates In 1953, 1954, 1955, or 1956. A further qualiflcatlon was
that they must have taught In the publlic schools of Wisconsin. The
original sample of students who met these quallficatlions and on whom
MMP| data was avallable was 431. However, the final sample for which
complete data was collected Included 167 teachers. Twenty of the
teachers were men.
On a flve point rating scale with one as high and flve as low,
the 147 women were rated thus:
10 were rated 1 or outstanding
8 were rated 1.5
61 were rated 2 or above average
14 were rated 2.5
42 were rated 3 or average
3 were rated 3.5

7 were rated 4 or below average

2 were rated 5 or poor

dibld., p. 330.
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Thé MMP| scales used and their number deslgnatlons In this research
were: 0 - Soclal Introversion = Extroversion, | = Hypochondrlasls,
2 - Depression, 3 - Hysterla, 4 - Psychopathlc Devlate,
5 - Mascullnity - Feminlnlty, 6 - Paranold, 7 - Psychasthenla,
8 - Schizophrenia, 9 - Hypomanlia.

An analysls of some of the pertlinent findings Indicates:

1. A high codling of scale 3 for women was positively related
to outstanding ratings. Thls tended to be true for men
also.

2., Scale 7 did not distinguish between good and poor
teachers. An absence of 7 coded high was somewhat
related to high supervisory ratings for women teachers.
Low codings seemed positively related to low supervisory
ratings.

3. For women teachers high coding on scale 5 was positively
assoclated with above average ratlings and low codling
somewhat related to average or below ratings.

L. Low coding of scale 2 for women was assoclated with
above average supervisory ratings.

5. Scale 0 for women was coded low much more frequently than
high. A low coding seemed to be related to above average
ratings.

The results seem to Indicate that MMP| may be useful In a

general way In predicting success in teaching.
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Moore and Cole also studlied the relationship of MMP| scores of

10

student teachers to ratings by their supervising teachers. The

results found were In general comparable to those found by Flanagan In
the previous study. The sample included 185 students of which 143 were
women. The ratlng forms were separated by two judges into top and
bottom ten per cent, the next twenty per cent at each end, and the
remaining 40 per cent as a middle group. Dlisagreement of judges
ratings reduced the sample to 127. According to the author the
findlings seem to suggest that the MMP| may be useful in predicting the
degree of success in student teaching.

Goodenough attempted to link teacher personallity characteristics
with success In discipline through a forced choice technlque.'] The
author maintalns that:

Two major problems In teacher selection and evaluation are the
lack of adequate Instruments wlth which to measure teacher
personality and the lack of satisfactory criteria by which to
evaluate such Instruments. === Even though expert opinion
emphasizes the Importance of teacher personality as a factor
contributing to teacher success, most studles which have used
measured changes in pupil behavior as a criterion have found
little relatlonshlp between success and measures of teacher
personality. This might be Interpreted as showing that teacher
personallty actually has little relatlonshlp to success In splite
of expert opinion to the contrary, but a more plausible explan-

ation for the seeming conflict Is that the Instruments used for
measuring teacher personallty are inadequate.

10c1ark H. Moore and Davld Cole, '"The Relatlon of MMPI| Scores to
Practice Teaching Ratlngs,' Journal of Educatlonal Research, Vol. 50
(May, 1957), pp. 711-716. '

NEgva Goodenough, '"The Forced Cholce Technique As A Method for
Discovering Effective Teacher Personallty,'' Journal of Educatlonal
Research, Vol. 51 (September, 1957), pp. 25-31.
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This study had as its purpose the determination of the relative
Importance of personality characteristics assoclated with teacher
success in discipline. The research was conducted in the public
schools of Excombla County, Florida. Each teacher in the sample was
asked to rate three colleagues, one considered very effective In
discipline, one considered poor and one ranked In between. In this
way 858 ratings were collected - 390 for primary teachers, 234 for
intermediate, and 234 for junior high.

The results confirm that this technique can select items
associated with effective discipline. Kindness, patience, cooperation,
sympathy, and tact, were found to be more closely assoclated with
effectiveness in discipline than self-confidence, frankness,
independence, and modesty.

The prediction of success in secondary teaching was explored by
Bicknell and others as part of a research project supported by The

State Education Department of New York.'2

"This study was undertaken
to determine whether or not, or to what extent, effectiveness of
secondary teachers could be predicted from characteristics known prlior
to college admlssion."]3 The sample included all of the students who
enrolled as prospective secondary teachers In 16 colleges In upstate
New York during 1949-1950. Approximately 1300 students participated.

Five hundred and thirty one became teachers by September, 1954. Three

hundred and ten dropped out before graduation. Four hundred and ten

12 j0hn E. Bicknell, A Predictlion of Effectiveness In Secondary
School Teaching, The University of the State of New York, The State
Education Department, 1959, 27 pgs.

31bid., p. 1.
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were graduated as teachers but did not teach. Teacher characterlistlics

were assessed by the followlng Instruments:

o AV 2 I = W N —

7

8

9
10.
1.
12
13
14

Some of the

1.

Academic aptitude, the ACE test.

Academic performance at the high school level.
Reading skill, The Cooperative Reading Comprehension
test.

Flelds of Interest, The Kuder Preference Record.
Attltudes toward teaching, The Minnesota Teacher
Attitude Inventory.

Personality Characteristics, The Minnesota
Multiphasic Personality Inventory.

Experience.

Socioeconomic level of family.

Size of family.

Attltude of famlly toward teaching.

Leadership activities.

Cultural and hobby activitles.

Age at time of entry Into teacher education.
Sex.

pertinent findings of this study were:

The Teacher Personallity Inventory was as good as, and
sometimes better than college recommendation scores In
predicting teaching effectlveness.

Regression equations were not equally effective In
predicting effectiveness of males and females
indicating that effectiveness characterlstics are
different for the sexes.

Differences were found In the effectlveness of
predictions of regression equations for students

who entered teacher educatlion early and those who

entered late or post graduate.

In additlon, It was found that the groups of students who dropped

out of college had more of the characteristics assoclated with effectlve

teaching than those who actually taught.
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Another category of personality studies has attempted in part to
relate aspects of teacher personality to changes In pupll behavior.
The researchers conducting these studies malntaln that the degree of
desirable change produced in pupil behavior Is a more approprlate
criterion measure for determining effective teacher characteristics.
Some of these studlies have used change In pupll behavior as reported by
trained observers as the measure of behavior change for judging
effectliveness. Others have used growth In the academic areas as the
measure of puplil behavior change. Hell's research previously cited Is
an example of the latter type of study. It relates teacher personallty
types to academic growth produced in chlldren.‘u
Ryans has reported a research study which relates pupil

behavior to teacher characteristics through the use of trained
observers.!5 Basic to this line of research Is the following
assumption:

It usually Is assumed that what goes on among pupils In a

classroom Is dependent to a major degree upon the presence of

a teacher = a teacher whose role Is to provide leadership In

""learning'' activities at which the puplls themselves are

initiates, unprepared without assistance to determine

appropriate goals or to select and employ sultable ways and
means of attaining such goals."16

]uLouls M. Hell, Marion Powell, and Irwin Felfer, -
Characteristics of Teacher Behavior and Competency Related to the
Achlevement of Different Kinds of Chlldren In Several Elementary
Grades, Contract #SAE7285 Cooperative Research Office of Educatlon,

U. S. Department of Health, Education and Welfare, (Washington, 1960),
119 p.

15pavid G. Ryans, ''‘Some Relationships Between Pupil Behavior
and Certaln Teacher Characteristics,' Journal of Educatlonal Psychology,
Vol. 52 (April, 1961), pp. 82-90.

161b1d., p. 82.



26

The method chosen was correlational research in which pupil
behavior was correlated with teacher behavior. The followlng results
were obtained:

For elementary school classes, high positive relationships were
noted between observers' assessments of productlve pupll
behavior (e.g., assessments of behavior presumed to reflect
pupll alertness, particlpation, confldence, responsibililty and
self-control, Initlating behavior, etc.) and observers'
assessments of previously ldentifled patterns of teacher
behavlior which seemed to refer to understanding, friendly
classroom behavior; organized, businesslike classroom behavlior;
and stimulating original classroom behavior.17
Secondary classes when analyzed showed low positive correlations
between pupll behavior and the above teacher behaviors. There was a
tendency for stimulating, original teacher behavior to show a sllightly
higher correlation with pupil behavior than understanding friendly, or
the organized businesslike teacher behavlor.

McCall and Krause, In a study reporting the measurement of
teacher merlt for salary purposes, Indicate some flndings which may
have Impliications for the study proposed here.!8 The criterion of
merit was measured by chlldren's growth In what the author called the
nine R's -- '""Readln, Ritin, 'RIthmetic, Research, Reasoning, Reporting,
Relatlonship of persons, Recreation, and Responsible work skills.'" The
growths chlldren made in these areas, approprlately weighted, were

comblined Into a single criterlon-of-merit score. WIith the criterlon of

pupil growth as the measure, the researchers found that principals and

171bld., p. 89.

‘awllllam A. McCall and Gertrude R. Krause, ''Measurement of
Teacher Merit for Salary Purposes,'' Journal of Educational Research,
Vol. 53 (October, 1959), pp. 73-75.
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supervisors tended to rate good teachers poor and poor teachers good.
A close relationship, however, was found between pupil growth and
teacher personallty. As stated by the authors:
One of the important findings of the McCall's study was the
relatively close relatlonship between teacher personality and
pupil's comprehensive growth. While it Is true that causal
connections cannot be Inferred from correlations, the
correlations found In these studlies, when reasonably Interpreted,
and In the absence of conflicting evidence, appear to justlfy
the following suggestions:
1. Teacher training Institutions might attempt to discover
what makes teachers good and attempt to Incorporate these
qualities In prospective teachers.

2. More attention should be glven to selecting or developing
teacher personalities which are helpful to pupils.

Of importance here Is the fact that teacher personality Is found to
follow closely changes In a criterion measure, pupil growth.

C. M. Christensen In a recent study has attempted to 1ink pupll
achievement and affect-need with two aspects of teacher personallty,
warmth and permlsslveness.]9 He states:

Guidance or direction of pupll learning and general arousal or

motivation of pupils are, in the present study, considered

two Important factors Influencing the achlevement of puplls.
Directiveness=permissliveness Is seen as an aspect of the guidance
factor. Affectlve response (warmth) of the teacher and affect-need of
the pupll are aspects of motivation. The author states that separating

warmth and permissiveness which are often confused will help to clarlfy

teachlng process problems. The following hypotheses were checked:

19c. M. Christensen, ''Relationships Between Pupll Achievement,
Pupil Affect-Need, Teacher Warmth, and Teacher Permisslveness,!'!
Journal of Educatlional Psychology, Vol. 51 (June, 1960), pp. 163-174.
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1. Poslitive affective response (warmth of teacher Is
positively related to achievement galns.

2. Permlssiveness of teacher Is negatlvely related to
achlevement galns.

3. Teacher warmth and permissiveness Interact slgniflcantly
such that warm directive teachers will produce the
greatest achlevement galins.

L. Affectlve needs of puplls Interact significantly with
teacher warmth and permissiveness.

The study was conducted with ten fourth grade and ten fifth
grade classes and their teachers.

The Instruments used were a Warmth=Permissiveness Scale devised
by the author and an Affect-Need-Cognitive~Affective Scale developed by
Della Piana and Gage.

Only the flrst hypothesls was partially substantiated by the
results. The author claims that the results, however, support the
contentlon that affectlve response of teacher is more Important to
achlevement than permissiveness. The Implication for motivation of
puplls and the tralning of teachers Is to develop affectlve responslve-
ness In teachers.

In some respects the research proposed here may be conslidered as
vlewing advantaged and disadvantaged teachling sltuatlons as different
occupatlional areas or at least as different emphasis areas within the
same occupatlon or profession. Some recent studles with a slightly
different approach reveal that occupational cholce and Interest areas
may well be related to personality characterlstics which can be
measured by tests. [t has also been found that people In different

categorlies wlithin the same occupation may have significant dlfferences



29
with respect to certaln personality traits. The following studies are
typlcal of thls body of research with reference to methodology and
findings:

Phillppus and Fleigler uslng student teachers In elementary,
secondary and special education have trled to determine whether or not
different personality, value, and Interest patterns are assoclated with
these groups.20 The authors' stated purpose was to study and determine
simllarities and differences In the three groups mentioned. In
additlon, three secondary hypotheses were to be tested:

a. Secondary personnel are more Interested In subject-matter
than in working with human belngs per se;

b., The values held by all the groups parrallel those held by
the Amerlcan middle-class which would reflect economic
and religious emphasls;

c. Relatlve to the teacher stereotype all student teachers
would exhiblt obsessive-compulsive characteristics.2l

The teacher stereotype referred to characterizes all teachers as
emphasizing orderliness, exactness, and fact collecting.

The sample studied Included 60 students, twenty from each group -
elementary, secondary, and speclal educatlion. Each group had ten males
and ten females. The partlclpants were drawn from the School of
Educatlon at the Unlversity of Denver durlng 1960-1961. Data relatlve
to the student's personality, Interests and values was collected usling

the Thurstone Interest Inventory, The IPAT Self Analysls Form, The IPAT

Human Test of Personallty, the Psychasthemlia Scale of the MMPI, and the

20 john Manlion Phillppus, and Louils Fllegler, '""A Study of
Personality Value, and Interest Patterns of Student Teachers In the
Areas of Elementary, Secondary, and Special Education,'' Sclence
Educatlon, Vol. 46 (April, 1962), pp. 247-252.

21 p1d., p. 248.
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Allport, Vernon, Lindsey, Study of Values. The significance of
varlation among the groups was determined by comparlson of means,
standard devlation, and use of the F test.

All three of the secondary hypotheses were rejected. However,
some results of interest were that speclal education student teachers
tend to separate significantly from elementary and secondary teachers.
Differences appeared on 11 of 22 scales when compared with elementary
students. The dIfferences were significant from the .1 per cent to the
5 per cent level of confidence. On trait scales there appeared an
actual hierarchy of the groups with speclal education highest,
secondary students second, and elementary students lowest with two
exceptions = religlous values and anxiety. Traits were thus more
pronounced in special educatlion students and least pronounced In
elementary students. Special education students tended to be least
Inhibited on the sexual debonair scale. Secondary students were by far
the most variable. When divided into male and female groups, speclal
education females were the most variable. From this study, It appears
that it may be legitimate to assume that differences in teacher
personality can be found for groups selected on the basis of their
Interest In a particular area of education.

Thorpe In her research has attempted to survey the personallty
structure of a group of successful women undergraduate and graduate
students and teachers In physlical education.?2 The purpose of the

study was to determine whether there was a pattern of similarity In

22Joanne Thorpe, ''Study of Personality Varlables Among
Successful Women Students and Teachers of Physical Education,' The
Research Quarterly, Vol. 29 (March, 1958), pp. 83-92.
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personality variables among successful women students and teachers In
physical education. The author affirms the Importance of this type of
personallity study by the following statement:

Numerous studies have shown that personallty has a close

relationship to quality of teaching. Because there are

definitely measurable relationships between personality

and vocatlonal Interest, personallty Inventories should

be Included in a guldance testing program, however,

researchers must flrst derive proflles of personallty

patterns peculiar to various occupations and establish

the means of speclfic occupations with regard to factors.

The Edwards Personal Preference Schedule was used. The
following personality variables were checked: Achlevement, Deference,
Order, Exhibltion, Autonomy, Afflliation, Intraception, Succorance,
Dominance, Abasement, Nurturance, Change, Endurance, Heterosexuallty,
and Aggression.

Persons for the sample were suggested by administrators of
physical educatlon programs throughout the Unlted States. From those
suggested, 100 teachers, 55 graduate students, and 100 senlor majors
were selected. The t-test for signiflcance of difference between means
was used to compare all groups. The three groups were also compared
with the norming group scores used by Edwards.

The results Indicated the physical education group was
significantly higher In Deference, Order, Endurance, and Domlnance.
Some variations were noted with age, however. The group mean was
significantly lower In Autonomy, Succorance, Abasement, Nurturance,

Heterosexuality, and Aggression. No significant differences were

found In Achfevement and Affliliation. The findings indicate that there

23|bid., p. 83.
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Is a general personallity pattern among persons In physical educatlon
which can be explored by the use of the Edwards Inventory.

Garrison and Scott hypothesized that the personal needs of
students preparing for teaching would differ according to the area of
teaching chosen.zu Personal needs were assessed by the Edwards
Personal Preference Schedule (EPPS). The test consists of 210 palrs
of Items which measure 45 psychological needs.

The study sample consisted of 530 college students at the
University of Georgla In a teacher educatlion program. The students
were classifled In five areas of teachling:

1 lower elementary-grades, kindergarten through three;
2. upper elementary-grades, four through elght;
3. general secondary-grades, nine through twelve,
of language arts, mathematics, sclence, and soclial sclence.
L. nongeneral secondary-grades, nine through twelve,
of busliness educatlion, art, music, home economlics,
and physical educatlon; and
5. speclal educatlon-speech correctlon, mentally retarded,
motor handicapped, and academlically talented.

The analysis of the data revealed slignificant dIfferences among
the groups on the need for achlevement, the need for nurturance, the
need for order, and the need for succorance. The hypothesized relatlion-
shlp was malntalned for these varlables. The hypothesls was confirmed,
but with reservations, for the following needs: the need for autonomy,
the need for heterosexuallity, the need for afflllation, the need for

exhibition, the need for change, and the need for abasement. The

hypothesis was rejected for the need for Intraception, the need for

2lbgari ¢. Garrison and Mary Hughle Scott, ''A Comparison of the
Personal Needs of College Students Preparing to Teach In Different
Teaching Areas,' Educational and Psychological Measurement, Vol 21}
(Winter, 1961), pp. 955-96kL.
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endurance, the need for deference, the need for aggression, and the
need for dominance.

Gunderson and Nelson studied differences In Navy personnel In
different occupations using personality and value scales.25 The study
included 561 men and continued over a two year period. The authors
draw the following conclusions as a result of their research:

The results of the study lend support to the hypothesls that
there are personallty and value differences among Navy
occupational groups. ====

The theoretical basis for expecting differences In personallty
orlentations among various occupatlons rests primarlly upon
two assumptions. The first is that cholce of occupations Is
partly determined by particular personal needs and values,
presumably derlved from early family and soclal Influences,
that are compatible with a given pattern of occupational
experience; the second Is that experiences In a speclfic
occupation to some extent shape an Indlividuals values,
attlitudes, and characteristic behaviors, that is, his
personal Identity.26

Melton, In a study involving three hundred and twenty=four hligh
school senlors attempted to relate personallity to vocatlonal Interest.2/
His results were similar to those reported by Thorpe and others.
'""Though high In a few but slight In a majority of Instances === there

are definitely measurable relatlonships between personallity and

vocational Interest."

25g. K. Erick Gunderson and Paul D. Nelson, 'Personallty
Differences Among Navy Occupational Groups,'' The Personnel and
Guldance Journal, Vol. 44, (May, 1966, pp. 956-961.

26|h1d., p. 960.

27\vll|llam R. Melton, Jr., 'An Investigation of the Relatlonshlps
Between Personality and Vocational Interest,' Journal of Educatlonal
Psychology, Vol. 27, (1956), pp. 163-174.
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The research literature presented In this chapter has been
divided Into three categories according to focus. Research In the
first category was concerned primarlly with the determination and
analysis of relationshlps between particular research Instruments and
the aspects of teacher personality which these Instruments were
deslgned to measure. Generally teacher effectiveness In these studles
was determined by the ratings of superlors. It was shown by the
results obtained In these research projects that several kinds of
research instruments and techniques can unearth signiflicant
characteristlcs assoclated with teacher personality.

The second category of research literature Included studles In
which researchers attempted to discover relatlonships between teacher
personallty and the changes which these teachers were able to bring
about In pupll behavior. These studies were concerned with the
correlates of teacher personality which produce deslred changes In
pupll behavior and also with differences In the amount of change whlch
various teacher personality types might produce.

The third category of personallty research included studles
which had as thelr Intent the determination and analysis of personallty
factors whicﬁ are correlated with the choice of a particular occupation
or success In a particular occupation. The results of this research
Indicate that personality differences can be found which differentlate
people In one fleld of work from those In another fleld. The results
also showed that In some Instances differences can be found In

personality tralts which differentiate the characteristics of certaln



35

groups within the same fleld of work but with discrete areas of
speclialization.

The research reported In this review lends support to the ldea
that It Is feasible through personality research techniques to find
characteristics of effective teachers which may vary with the work
sltuation. Folkerson afflirms this position when he comments on
educational research:

A more frultful approach has seemed to be the hypothesizing of
teaching abllity in multi-dimensional terms that take into
account the possibllity of different patterns of effective

teacher behaviors for different kinds of teachers, different
kinds of puplils and different kinds of educational sltuatlons.28

2sii;len Folkerson, '"A Resume of Current Teacher Personnel
Research,'" Journal of Educational Research, Vol. 47, (May, 1954), p. 678.




CHAPTER I11

METHODOLOGY

The Universe and Sample

The purpose of this study was to survey the personallty and
academic Interest configurations of teachers who had been Identified
by using competence and effectiveness In their teaching situatlion as
the criterion. |In addition, the study was Intended to Investigate
whether teachers who were seen as effective in Inner-city or
disadvantaged schools had different patterns of personality tralts
from those of teachers seen as effective In advantaged schools.

Before the effective teacher sample could be selected, a number
of schools were first identified as falling In the advantaged or
disadvantaged category. All of the schools Included In this study are
in the Grand Rapids Public School System. The schools serving the
disadvantaged or Inner-city area had previously been identified by the
school administration In order to provide compensatory services. The
characteristics of the children and the life style of the famlilies In
this area had been the subject of an Intensive study conducted by the
principals of the eleven schools originally Included. The study ran
from October, 1961 to October, 1963. In 1965 several more schools
were defined as Inner-city which brought the total to sixteen schools.

Ten of the orliginal Inner-city group and one from those added later

36
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were included in this study. All of the schools serve the poverty
area as defined by the United Communlity Services.! A high composite
ranking on seven selected variables is used to Indicate a poverty area.
The varlables are per cent Negro, per cent functlonal illiterate, low
family Income, male unemployment, substandard housing, property value,
overall crime rate.

In addition, further evidence of the disadvantaged condition of
the children in the schools selected was indicated by an analysls of
certaln school related variables. The principals' study group report
showed the children In schools identifled as disadvantaged to be lowest
in 1.Q., highest In children over age for their grade, lowest In
reading readiness, lowest In reading skills, lowest In academic
achlevement, highest In use of Indigent books, and highest In
transclency.2

The advantaged schools included In this study were chosen from
areas at the opposite end of the indices of poverty continuum. With
reference to the school related variables referred to previously, the
children in these schools were among the highest in the clty inl.Q.,
reading readiness, reading skills, academic achievement, and among the
lowest In children over aged for thelr grade, use of Indigent books,

and transclency. Fourteen schools were included In the advantaged

lgommunlty Action Program Against Poverty, A descriptive
mimeographed pamphiet by United Community Services, Grand Rapids,
Michigan, 22 p.

?gggort of the Study Group on Education of Culturally
Disadvantaged Chlldren, Grand Rapids Publlc Schools, Grand Raplds,
Michigan. Mimeograph, 1963, 28 p.
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saﬁple. In academic achlevement, three of the fourteen advantaged
schools were at the national norm for the Stanford Achievement Test.
The remaining eleven schools were above the national norm by from .1
to .9 of a grade year. All of the disadvantaged schools were below the
national norm in achievement as indicated by the Stanford Achlevement
Test. Schools In the advantaged areas tend to be smaller than schools
in the disadvantaged area. Therefore, more schools were needed In the
advantaged group to provide an adequate universe from which to draw the
sample.

The universe of this study was comprised of all the faculty
members of the eleven disadvantaged schools and the fourteen advantaged
schools. The group of teachers in the disadvantaged schools from which
the sample was drawn totaled 206. The group of teachers in the
advantaged schools from which the sample was drawn totaled 148.

A private Interview was held with the principal of each school
involved to ldentify the teachers for the study. The principal was
first acquainted with the purpose and format of the Investigation. He
was then asked to Identify those teachers on his staff that he
considered highly competent and effective In their teaching situation.
Effectiveness and competency with respect to the teachers In the sample
were determined by the principals' perception of their ability to
achieve the following:

1. Provide specific learning experiences which are adapted

to the needs of the children.
2. Establish a classroom climate and promote Interpersonal

relationships between teacher and pupil which are
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conduclive to learning.
3. Establish appropriate classroom discipline and order

for different kinds of learning sltuations.
The number identified was not to exceed approximately one-third of the
staff and if possible should be divided equally between early
elementary grades (K-3) and later elementary grades (4-6). A
descriptive statement of the qualities which contributed to the
effectiveness of each teacher chosen was obtained from the principal.
The interviews with principals wére purposely held at the same time as
tenure rating in order to take advantage of the evaluation process
already In progress. The teachers were then contacted and informed of
the aims of the research project. Of the ninety-five teachers
identified, all but one agreed to participate in the study. The
Manifold Interest Schedule was explained and administered to teachers
in each school as a group. Tables | and 2 give the distribution of

teachers in the sample among participating schools.

Definition of Terms

Advantaged School refers to schools serving children from middle-

class and upper middle-class areas. All of these schools are situated
in census tracts of high property value. They tend to be located away
from the core area of the city. Children in these schools are at or
above the national norm In average academic achievement as indicated by
the Stanford Achievement Test.

Disadvantaged School refers to schools serving children from

lower soclioeconomic areas. All of these schools are located In poverty
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TABLE 1.--Number of teachers from each school In the
disadvantaged sample

School Number of Teachers Number In the Sample
A 13 L
B 17 7
c 17 5
D 22 L
E 20 5
F 23 L
G 21 L
H 14 L
| 23 7
J 24 L
K 12 &

206 52
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TABLE 2.--Number of teachers from each school In the
advantaged sample

School Number of Teachers Number In the Sample
A 25 7
B 9 3
c 15 3
D 8 2
E 6 2
F 8 2
G 7 2
H 8 2
I 13 L
J 5 2
K 12 L
L 10 3
M 11 22
N 11

&
5 =



L2
ar;as as Identified by the United Community Services of Grand Rapids.
The schools are all located close to the central area of the clty.
Average academlc achlevement In all of these schools Is below the
national norm as Indicated by the Stanford Achievement Test.

Inner=City School Is another term designating the disadvantaged

school. It is the name given to this group of schools by the Grand
Rapids Public School System.

OQuter-City School refers to the same schools In this study

previously Identifled as advantaged schools.

Teacher Personality, as operationally defined In this study,

refers to the elghteen personality related interest categories as
assessed by the Manifold Interest Schedule.3

Academic Interest In this study refers to the fourteen interest

categories related to specific academic areas as assessed by the
Manifold Interest Schedule.u

Early Elementary Grades refers to grade-levels Kindergarten

through grade three.

Later Elementary Grades refers to grades four through six.

Competent, Effective Teacher refers to those teachers who

according to the evaluation of their bullding principal are doing
a highly effective job In their teaching slituation. Qualities which
make these teacher effective were llsted for each one by the principal

as part of the identificatlon process.

3see Appendix A.

“See Appendix A.
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Description of the Research instrument

The instrument used to assess the personality and academic
related Interests of teachers was the Manlifold Interest Schedule
developed by Sheviakov, Heil, and Stone.® This Instrument was
developed and refined over a five year period by the 0fflice of Testlng
and Research at Brooklyn College. It Is presently administered to all
incoming freshmen at the College.

A basic assumption underlying the development of the instrument
was that the pattern of Interests which are typlical of a person can
reflect that person's personality. Interest Items were selected which
are related to psychoanalytic concepts since these would be most
useful In glving a personality estimate through this semi-projectlve
technique.

The Manifold Interest Schedule Is composed of 420 activity
items. These items are grouped into thirty categories of fourteen
items each. Eighteen of the categories are composed of personallty
related Interests and twelve contain Interest items related to varlous
academic flelds. Twenty-elght of the academic Items are crosscoded so
that two additional categories are derived making a total of thirty-two.

Personality Is assessed by an examinatlion of the pattern of
responses In the elghteen non-academic categories. Each individual Is
then assigned a stanine value which Indicates the goodness of fit with
respect to each of six standard personallity profiles for which

behavioral data have been obtalned. In addition to data on personallty

S5see Appendix A.
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type, the level of like or dislike Is assessed for each of the thirty-

two Interest categorles.

Statistical Procedures

The Initial analysls of the raw data was made with the IBM 650
computer using the program developed by the Office of Testing and
Research at Brooklyn College. In order to assure comparabllity of
Individual scores the level of like or dislike was adjusted by proflle
elevation or depresslon.6 The personality type for each Individual was
determined from these data. No personality type determination was made
for subjects scoring equally close to three or more proflles, or for
those who scored no closer to a particular profile than a stanine of
five. Stanine one for personality types would indicate the closest
relationship while stanine nine would indicate the least relatlionship.

For each of the thirty-two personality and academic Interest
categories a stanine value is assigned to Indicate the level of
Interest In that category. A stanine of nine Is assoclated with high
Interest and a stanine of one indicates low Interest. The relatlionshlp

between stanines and percentiles is gliven below.

6Method described by Hell, Powell, and Felfer. Op. Cit.,
p. 105.
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Stanine Percentile
9 97 - 100
8 9 - 96
7 78 - 89
é 61 - 77
5 b - 60
L 2L - 4o
3 12 - 23
2 5- 1
L 0- &4

The raw data generated by the Manifold Interest Schedule were
then used to determine whether or not there were differences in the
distribution of personality types between Inner-city and Quter-city
elementary grade teachers. The personality classifications were
examined and individuals were assigned to categories using the
criteria of best fit for personality types A, B, and C. They were
placed in the category for which they had the closes stanine value.
No assignment was made for Indlviduals who were farther removed than
a stanine of four from one of the three categories. The same method
was described and used by Heil.” The asslgned category distributlon
Is shown in Table 3. The chi square test was then used to determine

the relationship between these frequency distributlons.

7ibid., p. 20.
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TABLE 3.--Distribution of personallty types

Personallty

Type A B c Unclassified | Total
Inner-Clty L 24 18 6 52
Outer-City 6 16 16 L L2

The survey of the distribution of personality and academic
interests between teachers of early and later elementary grades and
between Inner-city teachers and Outer-city teachers was made using the
chi square test. Stanlne values for each teacher In each category were
obtained from the data which ranged from 1 to 9. These values were
used to compute the chl squares. The stanline scores were coded Into
three classes as follows: (1) low Interest-stanine 1-3, (2) average
interest-stanine 4=6, (3) high Interest-stanine 7-9. When on several
occasions the computed expected frequencles were less than five, the
data were regrouped into a 2 x 2 table with comparisons then belng
made between low and average-hlgh or between low-average and hlgh.

In this chapter the methods used In the study have been
discussed In some detall. The persons Included in the unlverse and
sample have been Identifled. Terms used in the study have been
defined and the nature of the research Instrument has been outlined.

The statistical procedures used to analyze the data have been explalned.




CHAPTER 1V
ANALYSIS OF THE DATA

The two major purposes of this study as described In Chapter |
were: (1) to survey the personality structure and academlc Interests of
a population of teachers from both deprived and advantaged teaching
sltuations, and (2) to determine whether the characteristlcs of
teachers seen as effective may be different for Inner-cltyrand Outer=-
clity schools.

The data presented In this chapter was collected by using a
sample composed of fifty-two teachers from Inner-clty schools and
fﬁrty-two teachers from Quter-clty schools. The teachers were
Identified as competent and effective on the basls of the bullding
principal's judgment.

The analysis of the data Is dlvided Into three sectlons. In the
flrst section of the analysls, the results of chl square tests to
examine the distributlon of teacher personallity types between Inner-
clty, Outer-clity schools and between early elementary, later elementary
grades are presented.

In the second section of the analysls the results of chl square
tests are presented to determine differences In the distribution of
personality related Interests between lnner-clty, Outer-clity teachers

and early elementary, later elementary teachers.

L7
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In the third section of the analysis, the results of chi square
tests are presented to determine differences in the distribution of
academic related interests between lnner-city, Outer-city teachers and

early elementary, later elementary teachers.

Distribution of Personality Types

Table 4 presents the chi square table comparing the distribution
of the B, or self-controlling type personality, with other personality
types for the total Inner-city, Outer-city sample.

This chl square determination tests Hypothesis 1: That there
will be a significantly greater number of teachers with the self-
controlling personality configuration among competent teachers
In disadvantaged schools than in advantaged schools.

It may be seen In Table 4 that there Is no significant
difference In the frequency distribution of the self-controlling type
personal ity when comparing the total Inner-city sample with the total
Outer-city sample. Forty-six per cent of the teachers in the Inner-
city sample were of the self-controlling type and thirty-eight per cent
of the teachers In the Quter-city sample were of the self-controlling
type. However, this difference was not significant at the .05 level
of confidence. On the basis of the evidence generated by the chl
square test, Hypothesis 1 is not substantiated.

Table 5 and Table 6 present chi square determinations which
compare Inner-city early grade teachers with Quter-city early grade
teachers and Inner-city later grade teachers with Quter-city later

grade teachers. The results in Table 5 show that when comparing the
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TABLE 4.--Chl square table comparing the distribution
of inner-city and outer-clity personality types

Personallty
Type B A-C Total
Inner-
City 24 22 46
Outer-
Clty 16 22 38
Total Lo Ly 84
X2 = 0.8417 | degree of freedom, X2 g5 = 3-84

TABLE 5.--Chl square table comparing the distribution of the
self-controlling personality type among Inner-city early
elementary teachers and outer=clty early
elementary teachers

Personallity
Type B A-C Total
inner-
City 16 12 28
Outer-
Clty 6 16 22
Total 22 28 50
X2 = 4 46 | degree of freedom, X2 95 3.84
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TABLE 6.--Chl square table comparing the distribution of the
self-controlling personality type among Inner-city later
elementary teachers and outer=clity later
elementary teachers

Personallty
Type B A-C Total
Inner-
Clty 8 10 18
Quter=-
Clty 10 6 16
Total 18 16 34
X2 = 1.107 | degree of freedom, X2 g5 = 3.84

TABLE 7.--Chl square table comparing the distributlion of the
self-controlling personality type among early elementary
teachers with the distribution among later
elementary teachers

Personallty
Type B A-C Total
Early
Elementary 22 28 50
Later
Elementary 18 16 34
Total Lo L 8L
X2 = 0.647 | degree of freedom, X2 95 = 3.84
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frequency distribution of the self-controlling personality type between
Inner-clty early grade teachers and Quter-city early grade teachers,
there Is a difference which Is significant at the .05 level of
confidence. It may be seen In Table 5 that the self-controlling
personality type Is found to be significantly more numerous among
Inner-city early grade teachers. From these data It appears that
Hypothesls | can be supported when used iIn reference to early elementary
teachers only.

Table 6 shows that differences In the distributlon of the self-
controlling personality type between Inner-clity later grade teachers
and Outer-city later grade teachers are not signiflicant at the .05
level of conflidence.

Table 7, Table 8, and Table 9 present chi square results which
test Hypothesis 2: There will be a significantly greater number of
teachers with the controlling personality conflguration In early
elementary grades than In later elementary grades In both advantaged
and disadvantaged schools. Table 7 presents the chl square table
comparing the distribution of the self-controlling personality type
among early grade teachers and later grade teachers. |t may be seen In
Table 7 that when Inner-city and Quter-city teacher samples are comblned
and then compared on the basls of early or later elementary grades,
there Is no significant difference at the .05 level of conflidence In
the distribution of the self-controlllng personality type. However,
when early and later grade teachers are compared separately for Inner-
city and Quter-city, and Interesting difference In distribution does

occur as Indlcated In Tables 8 and 9.
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TABLE 8.--Chl square table comparing the distribution of the
self-controlling personality type among Inner-city early
elementary teachers with the distribution among
inner-city later elementary teachers

Personallity
Type B A-C Total
Inner-Clty
Early
L_Elementary 16 12 28
Inner-Clty
Later
ry 8 10 18
Total 24 22 L6
x2 = 0.705 | degree of freedom, X2 95 = 3.84

TABLE 9.--Chl square table comparing the distributlion of the
self-controlling personality type among outer-city early
elementary teachers with the dlstribution among
outer=city later elementary teachers

Personallty
Type B A-C Total
Outer-Clty
Early
Elementary 6 16 22
Outer-City
Later _
|__Elementary 10 6 16
Total 16 22 38
X2 = 4.7 | degree of freedom, X2 g5 = 3-8
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Table 8 presents the chi square table comparing the distribution
of the self-controlling personality type between Inner-city early and
later grades. |t may be seen in Table 8 that differences In the
distribution of the self-controlling personallity type are not
significant at the .05 level of confidence. However, the table reveals
that such differences as exist are In the dlrection which was expected.

This Is not true of Table 9. Table 9 presents the chl square
values which compare the distribution of the self-controlling
personality type between Quter-clty early and later grade teachers. It
may be seen in Table 9 that a difference exists In the distribution of
this personality type which Is significant at the .05 level of
confldence. Of greater Importance Is the fact that the difference Is
not In the direction which was expected. The self-controlling
personality Is found significantly more often in the later grades among
competent teachers in Quter-city schools.

In positing Hypothesis 2 It was reasoned that the psychological
and educational needs of young children for guldance, structure, and
controlling behavior on the part of the teacher would be consliderably
greater than those needs for older children. Hence, It was felt that
teachers who might best fill these needs would be more often seen as
effective In the early grades. With Quter-clity teachers the opposite
of this distribution was found to be true. It Is probably true in
Outer-clty schools that some other considerations are more Important in
the selection of competent teachers than those cited In support of
Hypothesls 2. Since the children In Outer-city schools come malnly

from stable, well-regulated homes, the need for an early grade teacher
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with guiding, structuring characteristics may be less apparent than In
Inner-city schools. This contention Is supported by the results shown
In Table 5. In additlon, the middle class, Outer-city emphasis on
learning and achlevement which Increases through the grades may well
explaln the significant preference for the structuring, work-orlented
type of teacher In the later grades In schools serving this area.
These two considerations which are Interacting In Quter-clty schools
would tend to explalin the reversal in the expected distribution of
personality types. On the basis of evidence presented in Tables 7, 8,
and 9, Hypothesis 2 cannot be substantliated.

On the basls of evidence presented in Table 9, Hypothesis 3
cannot be substantiated. It would seem that the lessened personal need
of OQuter-city upper grade children for structured, controlled
situations, which might allow for more varlability Iin the personallity
of teachers seen as effectlve, Is not an Important factor. A more
important factor In percelved effectiveness may be community emphasls
on achlevement which may serve to produce constrictlon In the
personal ity types seen as effective rather than variabllity as

hypothesized.

Personality Related Interests

In this section chi square values are presented which compare the
relative strength of interest in eighteen personality related categorfes
for four dimensions of the Inner-city and Outer=-clity teacher samples.
The personallity related categories are divided Into three general areas:

Human Relatlons, Fantasy Life, and Organlzation of Drives and Impulses.
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Human Relatlons

Table 10 presents the chi square values comparing frequency
distributions related to interest In the Authorlty category. It may be
seen in Table 10 that the chi square values obtained indicate that
there are no significant dlfferencés In the samples on the four
dimensions tested. Comparisons were made between low=middle and high
since very few teachers exhibited low Interest In this category. The
Inner-city sample was divided approximately 2 to 1 between average and
high scores. The Outer-city sample was divided approximately equally
between average and hlgh scores. HlIgh scores In this category Indicate
high Interest in being Independent of dlirectlon by authorlty flgures.]
While the difference did not reach statlstlical significance, the
higher proportion of the Outer=city group who showed high Interest In
resistance to authority may be related to age differences in the
samples. Over half of the Outer-clty sample was over forty years old,
while about one-third of the Inner-clity sample exceeded forty. By way
of contrast, over half of the Inner-city sample was thirty or under
and less than one-third of the Quter-clity sample fell Into this age
group.

Table 11 presents chl square values comparing frequency
distributions related to Interest In the Opposite Sex category. It may
be seen In Table 11 that there are no significant differences In the
samples on the four dimensions tested. Throughout the four dimensions

tested the respondents distributed themselves approximately normally.

IMaterial which Interprets Interest In a category Is derlved
from Hell, Powell, and Felfer, Op. Clt.



56

TABLE 10.--Chl square values comparing four dimensions
of the inner-city sample and outer-city sample
on the authority related Interest category

Total Inner-

Inner=City

Inner-City

Total Early
Grade

City Early Grade Later Grade
Total Outer- Outer-City Outer-City Total Later
Clty Early Grade Later Grade Grade
x2 1. 5ko% 1.971% 0.069% 0.088%
One degree of freedom, X2_95 = 3.84,
Two degrees of freedom, X2 g5 = 5.99.
*Low-middle compared to high, one degree of freedom.
#Low- compared to middle-hlgh, one degree of freedom.
TABLE 11.--Chl square values comparing four dimenslons

of the Inner-clity sample and outer-city sample
on the opposite sex related Interest category

Total Inner- Inner=Clty Inner=Clty Total Early
City Early Grade Later Grade Grade
Total Quter- Outer-Clty Outer=-Clty Total Later
City Early Grade Later Grade Grade
x2 1.027 1.184 0.000# 4,282

One degree of freedom, X2.95 = 3.84.
Two degrees of freedom, X2.95 = 5,99,

*Low-middle compared to high, one degree of freedom.
#Low- compared to middle-high, one degree of freedom.
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Only when cqmparlng the inner-city later with the Quter-city later
group was It necessary to use a low to middie-high classificatlion
because so few scored In the high category. The relatively small
number of teachers In the later grades Indicating high Interest In the
opposite sex may be related to age. By far the majority of those In
the later grade sample were in the over forty age group.

Table 12 presents the chl square values comparing frequency
distributions related to interest in the Leadership category. By
examining Table 12 it may be seen that there are no significant
differences In the sample on the four dimensions tested. Interest In
the items In the Leadership category appeared to be normally
distributed throughout the sample with the majority of cases falling
In the average range. High scores In the Leadership category
Indicate high Interest In organizing and directing the activitles of
others.

Table 13 presents the chl square values comparing frequency
distributions related to Interest in the Famlly category. An
examinatlon of Table 13 Indicates that there Is no slgnificant
difference In the samples on the four dimensions tested. Scores were
concentrated In the average and high Interest range. The later grade
groups showed a sllightly greater tendency toward scores Indicating hlgh
Interest In Famlly when compared with the early grade group. Thls
tendency did not reach statistical significance. High scores In the
Famlly Interest category Indicate high Interest In sharing experlences

and activities with family members.
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TABLE 12.--Chl square values comparing four dimenslons
of the Inner-city sample and outer=-clty sample

of the leadership related Interest category

Total Inner- Inner-Clity Inner=City Total Early
City Early Grade Later Grade Grade
Total Outer- Outer=Clty Outer=City Total Later
City Early Grade Later Grade Grade
x2 1.156 1.812 0.000# 0.803

One degree of freedom, X2
Two degrees of freedom, Xz_aS

*Low-middle compared to hig
#Low=- compared to middle-high, one degree of freedom.

5 - 3.8’4.
= 5.99.

one degree of freedom.

TABLE 13.--Chl square values comparing four dimensions
of the Inner-city sample and outer-clty sample
on the famlly related Interest category

Total Inner- Inner=City Inner=City Total Early
Clty Early Grade Later Grade Grade
Total Outer- Outer=City Outer=Clty Total Later
Clty Early Grade Later Grade Grade
X2 0.86k% 0.074% 1.253% 1.255%

One degree of freedom, X2 95

Two degrees of freedom, Xz.as

*Low-middle compared to hlé
#Low=- compared to middle-high, one degree of freedom.

= 3.84.
= 5.99.

one degree of freedom.
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Table 14 presents the chi square values comparing frequency
distributions related to interest In the Same Sex category. High
scores in the Same Sex category indicate high Interest In Involvement
In social, educational, and athletic activities involving only the same
sex. The values In Table I4 reveal that there are no significant
differences In the samples on the four dimenslons tested. The
characteristic seemed to be normally dlstributed throughout the groups
with the heaviest concentration of scores in the average Interest range.

Table 15 presents the chl square values comparing the frequency

distributions related to Interest In the Identification with Others

category. High scores In the Identification with Others category
indicate high Interest in the thoughts, feelings, actions, and
problems of others. This Interest may be Intellectual or it may
manifest Itself In the form of direct actlon and personal Involvement
with others. An examlination of Table 15 reveals that on three of the
dimenslons tested there was no signiflcant difference between the
groups. However, a signiflicant difference was found between the
Inner-city later grade group and the Outer-city later grade group.

The difference was slgnificant at the .05 level of confidence. Over
half of the Inner-city group indicated high Interest In Identification
with Others while less than one-fifth of the Quter-city group Indlcated
high interest In this category. There was no significant difference
between the two early grade groups; however, both groups showed a hlgh

level of interest In Identification with Others.
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TABLE 14.--Chl square values comparing four dimensions
of the inner-city sample and outer-city sample
on the same sex related interest category

Total Inner- Inner-City Inner-City Total Early
City Early Grade Later Grade Grade
Total Outer- Outer=City Outer=City Total Later
City Early Grade Later Grade Grade
x2 0.546 1.890 0.316% 0.255

One degree of freedom, X2 95

Two degrees of freedom, Xz‘gs

%Low-middle compared to hlé
#Low~ compared to middle-high, one degree of freedom.

= 3.84.
= 5.99.

one degree of freedom.

TABLE 15.--Chl square values comparing four dimensions of the
inner-city sample and outer-city sample on the identificatlion
wlith others related interest category

Total Inner- Inner=City Inner=Clty Total Early
City Early Grade Later Grade Grade
Total Outer- Outer-City Outer=City Total Later
City Early Grade Later Grade Grade
x2 3.013 0.000 5.49g% 0.182

One degree of freedom, X2 g5 = 3.84.

Two degrees of freedom,

“Low-middle compared to hlég?
#Low- compared to middle-high, one degree of freedom.

x2 = 5.99.

one degree of freedom.
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Table 16 presents the chl square values comparing the frequency

distributlons related to Interest In the Solltary category. Hlgh
scores In the Solltary category Indicate high Interest In working by
oneself rather than with others. Since very few respondents showed low
Interest In thls category the chl square values were obtalned by
comparing low-average to high. It may be seen In Table 16 that for
three of the four dlmenslions tested there was no significant differences
In the groups. A difference which was significant at the .05 level was
found when comparing the Inner-clity early and Outer-clity early grade
groups. The Outer-clty early grade group showed a slgniflcantly

greater number wlith high Interest In the Solltary category.

Fantasy Life

Table 17 presents the chi square values comparing the frequency
distributions related to Interest In the Maglc category. High scores
in the Magic category Indicate high Interest In supernatural and
superstitious bellefs. This category Is related to wishful and
unrealistic approaches to reality. It may be seen in Table 17 that
there are no significant differences In the sample on the four
dimenslons tested. Less than one per cent of the sample Indicated
high Interest In this category. Early grade teachers showed a greater
tendency to exhiblit low Interest In thls category than did later grade

teachers.
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TABLE 16.--Chl square values comparing four dimenslons
of the Inner-city sample and outer-city sample
on the solitary related interest category

Total Inner- Inner=Clty Inner-Clty Total Early
Clity Early Grade Later Grade Grade
Total OQuter- Outer=City Outer=Clty Total Later
City Early Grade Later Grade Grade
x2 1.863 3.865% 0.007% 0.368%

X2'95 = 384

Two degrees of freedom, X2.95 = 5.,99.

*Low-middle compared to high, one degree of freedom.
#Low- compared to middle-high, one degree of freedom.

One degree of freedom,

TABLE 17.--Chl square values comparing four dimensions
of the Inner-city sample and outer-city sample
on the Magic related Interest category

Total Inner=- Inner-Clty Inner=Clty Total Early
City Early Grade Later Grade Grade
Total Outer=- Outer-Clty Outer=Clty Total Later
Clty Early Grade Later Grade Grade
x2 0.07k* 0.623# 0.253# 1.977#
One degree of freedom, X2 9 = 3,84,

Two degrees of freedom, XZ. 5 = 5,99,

*Low-middle compared to hléh, one degree of freedom.
#Low- compared to mlddle-hjgb, one degree of freedom.
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Table 18 presents the chi square values comparing the frequency
distribution related to Interest In the Mystery category. High scores
In the Mystery category Indicate high Interest In the orlgins of thlngs
and a high level of curlosity. An examlnation of Table 18 reveals that
there Is no significant difference between the groups on the four
dimensions tested. Individuals in the respondent groups were
distributed approximately normally except for Inner-city later and
Outer-clity later grade groups. The Inner-city later grade group showed
a tendency to score heavily In the low Interest cell, while the Outer-
city later grade group tended to score heavily in the high Interest
cell. The difference did not reach statistical significance, however.

Table 19 presents the chl square values comparing the frequency
distributions related to Interest In the Humor category. High scores
in the Humor category Indicate high Interest in many forms of humor.
This category Is related to use of this soclally acceptable form of
tension-release and hostility. It may be seen In Table 19 that there
Is no significant difference between the samples on the four dimensions
tested. The Inner-clity early grade group differed from the other
groups in that there was a greater tendency for the respondents to
score high. Thils tendency Is reflected In the relatively high chl
square value for the Inner-clity early grade and Outer=-clty early grade
comparison. The value did not reach statistlical slignificance,

however.
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TABLE 18.--Chl square values comparing four dimensions
of the Inner-city sample and outer-city sample

on the mystery related Interest category

Total Inner- Inner=City Inner=City Total Early
City Early Grade Later Grade Grade
Total Outer- Outer=City Outer-City Total Later
City Early Grade Later Grade Grade
x2 1.207 0.226 4. 154 2.357
One degree of freedom, X = 3,84,
Two degrees of freedom, X = 5.99.
*Low-middle compared to hlgz one degree of freedom.

#Low- compared to middle-high, one degree of freedom.

TABLE 19.--Chl square values comparing four dimensions
of the Inner-city sample and outer-clty sample
on the humor related Interest category

Total Inner- Inner=-Clty Inner-Clity Total Early
City Early Grade Later Grade Grade
Total Outer- Outer-City Quter-Clty Total Later
Clty Early Grade Later Grade _Grade
x2 2.533 3.441 0.069# 1.731
One degree of freedom, Xz .95 = 3.84,

Two degrees of freedom, X = 5,99,
*Low-middle compared to htgz one degree of freedom.
#Low- compared to middle-high, one degree of freedom.
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Table 20 presents the chi square values comparing the frequency
distributions related to interest in the Dramatics category. High
Interest in thls category may be assoclated with prominence and power
needs. Table 20 reveals that there are no significant differences
between the groups on the four dimensions tested. Scores of all
groups appeared to be normally distributed with respect to Interest
In this category.

Table 21 presents the chi square values comparing the frequency
distributions related to interest in the Fantasy category. High
scores In this category are related to Interest In Imaginlng and
conjecturing about relations with others and about power acquisition.
They reflect a means of satlsfylng unacceptable soclal Impulses or of
escaping problems which are too dIfflcult. It may be seen In Table 21
that there are no significant differences between the groups on the
four dimenslons tested. However, It Is of Interest to note that the
scores were approximately equally divided between low Interest and
average interest for all groups except the Inner-city later grade
group. There was a dlscernible tendency for this group to score In
the low Interest cell. Only four out of ninety-four In the total
sample showed high Interest In this category.

Table 22 presents the chi square values comparing the frequency

distributlons related to Interest In the Life-Death Universe category.

High Interest In this category Is assoclated with high Interest In the
beginnings and ends of life. [t may Indicate a need to externallze

anxletles. The majority of the scores on this category were
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TABLE 20.--Ch! square values comparing four dimensions
of the Inner-city sample and outer-clty sample
on the dramatics related Interest category

Total Inner- Inner-Clty Inner=Clty Total Early
Clty Early Grade Later Grade Grade
Total OQuter= Outer=Clty Outer=Clty Total Later
Clty Early Grade Later Grade Grade
x2 2.845 2.874 2.252 0.223

One degree of freedom, X2.95 = 3.84,

Two degrees of freedom, x2 5
*Low-middle compared to hléz,

= 5.99

one degree of freedom.

#Low- compared to mlddle-high, one degree of freedom.

TABLE 21.--Chl square values comparing four dimensions
of the Inner-city sample and outer-clty sample
on the fantasy related Interest category

Total Inner=- Inner-Clty Inner-Clty Total Early
Clty Early Grade Later Grade Grade
Total Outer- Outer=Clty Outer=City Total Later
Clty Early Grade Later Grade Grade
x2 0.686 0.179 3.062# 0.0L2#
One degree of freedom, Xz' = 3.84.
Two degrees of freedom, X = 5,99,

%Low-middle compared to hig
#Low=- compared to middle-high, one degree of freedom.

g? one degree of freedom.
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TABLE 22.--Chi square values comparing four dimensions of the
inner=city sample and outer-city sample on the
life-death universe related Interest category

Total Inner- Inner-Clty Inner=City Total Early
City Early Grade Later Grade Grade
Total Outer=- Outer-Clty Outer-City Total Later
Clty Early Grade Later Grade Grade
x2 1.2824 0.051# 3.794# 0.097#
One degree of freedom, X2 95 = 3.84,
Two degrees of freedom, X2 - = 5.99.

*Low-middle compared to hléh, one degree of freedom.
#Low=- compared to middle-high, one degree of freedom.

TABLE 23.--Chl square values comparing four dimensions of the

inner-city sample and outer=-clity sample on the
preoccupation with cleanliness related

Interest category

*Low-middle compared to high, one degree of freedom.
#Low- compared to middle-high, one degree of freedom.

Total Inner- Inner=Clty Inner=City Total Early
City Early Grade Later Grade Grade
Total Quter- Outer-Clty Outer=Clty Total Later
Clty Early Grade | Later Grade Grade
x2 0.056% 0.647% 0.239% 1.591%
One degree of freedom, xz. = 3,84,
Two degrees of freedom, X2 g5 = 5.99.
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coﬁcentrated in the low and average Interest range. Table 22 reveals
that there are no significant differences between the groups on the
four dimensions tested. The chl square value comparing Inner-clty

later grade wlith Quter-clity later grade teachers approached signifi-

cance with a value of 3.794. Inner=-city later grade teachers showed a

tendency toward lower Interest In this category than did the Outer-clty .
group. i
Organization of Drives and Impulses

Table 23 presents the chi square values comparing the frequency

distributions related to interest in the Preoccupation with Cleanliness

category. It may be seen in Table 23 that there are no signiflicant
differences between the groups on the four dimensions tested. The
scarcity of Individuals scoring in the low Interest cell necessitated
combining low-average interest and comparing this with high Interest.
Most teachers In the sample apparently have rather high Interest In
cleanliness as indicated by this distribution.

Table 24 presents the chi square values comparing the frequency
distributions related to Interest In the Self-Severity category. High
scores In the Self-Severity category Indicate high Interest In self-
testing and self-discipline. An examlnation of Table 24 reveals that
for three of the dimenslions tested there was no significant difference
between the samples. The comparlison of Inner-city early grade with
Outer-city early grade teachers revealed a difference which was

significant at the .05 level of confidence. Outer-clity early grade
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TABLE 24.--Chl square values comparing four dimenslons
of the inner-clity sample and outer-clty sample
on the self-severity related Interest category

Total Inner- Inner=Clty Inner=Clty Total Early
Clty Early Grade Later Grade Grade
Total Outer- Outer-Clty Outer=Clty Total Later
Clty Early Grade Later Grade Grade
x2 2.293% 5.029% 0.043% 0. 70k

One degree of freedom, X2 5 = 3.84,
Two degrees of freedom, Xz'ES - 5.99.

*Low-middle compared to high, one degree of freedom.
#Low~ compared to middle-high, one degree of freedom.

TABLE 25.--Chl square values comparing four dimensions
of the Inner-city sample and outer-city sample

on the methodlcal related Interest category

. 5
*Low-middle compared to hlgg,
#Low- compared to middle-high, one degree of freedom.

one degree of freedom.

Total Inner- Inner=City Inner=City Total Early
Clty Early Grade Later Grade Grade
Total Quter- Outer=Clty Outer=Clty Total Later
Clty Early Grade Later Grade Grade
x2 0.262% 0.287% 1.952% 0.L493%
One degree of freedom, X2.95 = 3.84,
Two degrees of freedom, X2 = §5.99,
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te;chers showed a significantly greater tendency to score high In
Interest In the Self-Severity category.

Table 25 presents the chi square values comparing the frequency
distributions related to Interest In the Methodical category. High
scores in this category Indicate high Interest in patterned and
repetitive activity. Inner-city early and later grade teachers, and
Outer-city early grade teachers scored more frequently In the high
Iinterest cell than did Quter-city later grade teachers. However, the
data In Table 25 reveal that there are no statistically significant
differences between the groups on the four dimensions tested. All
groups exhibit relatively high interest in methodical activities.

Table 26 presents the chi square values comparing the frequency

distributions related to interest in the Acceptance of Impulses

category. High scores In this category Indicate high interest In
letting oneself go or In doing things impulsively. Relatively few
teachers exhiblt high Interest in thls category. Half or more of

those falling In each group exhibit average interest in this category;
most of the remaining exhibit low interest. Only about ten per cent of
the total can be classifled as having high Interest In Acceptance of
Impulses.

Table 27 presents the chi square values comparing the frequency
distributions related to Interest In the Aggression category. High
scores In this category are associated with high Interest in doing
things which may harm or Irritate others. Such actlvitles may be

either verbal or physical. An examination of the results In Table 27
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TABLE 26.--Ch! square values comparing four dimensions of the
Inner-city sample and outer-city sample on the
acceptance of Impulses related Interest

category
Total Inner- Inner=Clty Inner=Clty Total Early
City Early Grade Later Grade Grade
Total Outer- Quter=Clty Outer=City Total Later
Clty Early Grade Later Grade Grade
x2 0.137 0.021# 0.397# 1.409
One degree of freedom, X2 95 " 3.84.

Two degrees of freedom, x2’

*Low-middle compared to hig
#Low- compared to middle-high, one degree of freedom.

= 5.99.

5
2, one degree of freedom.

TABLE 27.--Chl square values comparing four dimensions
of the Inner-city sample and outer-city sample

on the aggression related interest category

Total Inner= inner=Clty Inner=Ci ty Total Early
City Early Grade Later Grade Grade
Total OQuter- Outer-City Outer-City Total Later
City Early Grade Later Grade Grade
x2 0.048# 0.243# 0.080# 1.009#
One degree of freedom, X2.95 = 3.84,
Two degrees of freedom, XZ_ 5= 5.99.
*Low-middle compared to hlgg, one degree of freedom.

#Low- compared to middle-high, one degree of freedom.
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indicates that there Is no significant difference between the samples
on the four dimensions tested. In additlon, It Is apparent from the
distribution of the respondents that very few teachers in the sample

have a high Interest In Aggression.

Academic Related Interests

In this sectlon chi square values are presented which compare
the relative strength of interest in fourteen academic related
categories for four dimensions of the Inner-city and OQuter-city
teacher samples.

Table 28 presents the chi square values comparing the frequency

distributions related to interest in Social Science. From Table 28 1t

may be seen that there are no significant differences in the samples
on the four dimensions tested. Two values, however, were relatively
large. The comparatively high chi square for total Inner-city compared
with total Quter-city was caused mainly by the difference In the
frequency of respondents in the low Interest range. A conslderably
greater number was found In this cell In the lnner-city group than In
the Outer=-clty group.

Table 29 presents the chl square values comparing the frequency

distributions related to interest In the Physical Sclence category. It

may be seen in Table 29 that there are no statistlcally significant
differences between the samples on the four dimensions tested. There
may be some tendency, though not statistically significant, for early
grade teachers to show higher interest than later grade teachers In

this category.

L T 4
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TABLE 28.--Chl square values comparing four dimensions of the
Inner-clty sample and outer-city sample on the

soclal sclence related Interest category

Total Inner= Inner-Clty Inner-Clty Total Early
City Early Grade Later Grade Grade
Total Quter- Outer-Clty Outer=Clty Total Later
Clty Early Grade Later Grade Grade
x2 3.340 3.0L41% 0.080% 0.537
One degree of freedom, x2 = 3.84,

295
Two degrees of freedom, X 25 = 5.99

*Low-middle compared to hig
#Low- compared to middlie-high, one degree of freedom.

one degree of freedom.

TABLE 29.--Chl square values comparling four dimensions of the
Inner-city sample and outer-city sample on the
physical science related Interest category

Total Inner- Inner-Clty Inner=Clty Total Early
Clty Early Grade Later Grade Grade
Total Outer- Outer=-Clty Outer-Clty Total Later
Clty Early Grade Later Grade Grade
x2 0.533 0.000% 0.345% 1.266

One degree of freedom, x2 95 = 3.84.

Two degrees of freedom, X2:95 = 5.99

¥Low-middle compared to high, one degree of freedom.
#Low- compared to middle-high, one degree of freedom.
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Table 30 presents the chl square values comparing the frequency

distributions related to Interest in the Blologlical Science category.

Table 30 reveals that for three of the dimenslons examined there was

no significant difference In the samples. The chl square value
comparing the Inner-city early with the Outer-clty early grade teachers
was significant at the .01 level of confldence. Flve times as many
Outer-clty early grade teachers showed low Interest in the Blological
Sclence category. In the later grade sample only 4 out of 41 showed
high Interest In thls category.

Table 31 presents the chl square values comparing frequency
distributions related to Interest In the Engllish category. It may be
seen In Table 31 that on the four dimensions tested there are no
slgnificant differences In the samples. Early grade teachers dld not
differ In interest from the later grade teachers In the sample. Most
respondents In the total sample tended to score In the average Interest
range.for this category.

Table 32 presents the chl square values comparing the frequency
distributions related to Interest in the Forelgn Language category.

The high Interest cell was combined with the average Interest cell
because so few respondents showed high Interest In this category. Over
one-fourth of the total sample showed low Interest In this category.
There were no significant differences In the samples on the four
dimensions tested.

Table 33 presents the chl square values comparing frequency
distributions related to Interest In the Mathematics category. It may

be seen In Table 33 that for two of the dimenslons tested there were
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TABLE 30.--Chl square values comparing four dimensions of the
Inner-city sample and outer-clity sample on the
blological sclence related Interest category

Total Inner- Inner-Clty Inner=Clty Total Early
Clity Early Grade Later Grade Grade
Total OQuter- Outer-Clty Outer=Clty Total Later
Clity Early Grade Later Grade Grade
x2 3.651 9.845 1.436# 2.588

One degree of freedom, X2_95 = 3.84.
Two degrees of freedom, X2 5 = 5.99.

*Low-middle compared to hléh, one degree of freedom.
#Low- compared to mlddle-high, one degree of freedom.

TABLE 31.--Chl square values comparing four dimensions
of the Inner-city sample and outer-clty sample
on the English related Interest category

Total [nner- Inner-Clty Inner-City Total Early
Clty Early Grade Later Grade Grade
Total Quter- Outer-City Outer-Clity Total Later
Clty Early Grade Later Grade Grade
x2 0.733 1.069% 1.436% 0.304

One degree of freedom, X2 95 = 3.84.

Two degrees of freedom, X2 5 = 5.99.

“Low-middle compared to hléz, one degree of freedom.
#Low- compared to middle-high, one degree of freedom.
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TABLE 32.--Chl square values comparing four dimensions of the
Inner-city sample and outer-city sample on the
foreign language related Interest category

Total |nner- Inner=Clty Inner=City Total Early
Clty Early Grade Later Grade Grade
Total Outer- Outer-Clty Outer=-Clty Total Later
Clty Early Grade Later Grade Grade
x2 0.029# 0.000# 0.069# 2.894#
One degree of freedom, Xi. = 3.84,
Two degrees of freedom, X2 = 5.99.

*Low-middle compared to hléh, one degree of freedom.
*Low- compared to middle-high, one degree of freedom.

TABLE 33.--Chl square values comparing four dimenslons of the
inner-clty sample and outer-clity sample on the
mathematics related Interest category

*Low-middle compared to hléh, one degree of freedom.
#Low- compared to middle-high, one degree of freedom.

Total Inner- Inner-City Inner=City Total Early
Clty Early Grade Later Grade Grade
Total Outer- Outer-Clty Outer=Clty Total Later
Clty Early Grade | Later Grade Grade
x2 2.177 b, 60k 0.198% 4.038
One degree of freedom, x2 = 3.84,
Two degrees of freedom, X 5 = 5.99.
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novslgnlflcant differences In the sample. Differences which were
signlflcant at the .05 level of confldence were found for the chi
squares comparing the total Inner-clty with the total Quter-clity sample
and the Inner-city early grade sample with the Outer-clity early grade
sample. The respondents in the total Inner-clity sample were heavlly
clustered in the average interest cell, forty-two out of fifty-two.

The OQuter-city sample showed more dlversity with nine In both high and
low interest cells, and twenty-four In the average Interest cell.

The comparison between the Inner-city early grade and Outer-city
early grade teachers revealed a stronger tendency for the OQuter-clty
sample to show low interest In mathematics. Seven of the nine In the
Outer-city sample who were In the low interest cell were early grade
teachers.

Table 34 presents the chi square values comparing the frequency

distributlions related to interest In the Industrlal Arts category. It

may be seen In Table 34 that on the four dimensions tested, there Is no
significant difference between the samples. The respondents seemed to
approach a normal distribution among the Interest cells with perhaps
a slight tendency to score more heavily In the low and average interest
range.

Table 35 presents the chl square values comparing the frequency

distributions related to Interest in the Home Economics category. An

examlnation of Table 35 reveals that for three of the dimenslons
tested there Is no significant difference In the samples. The chl
square value comparing the Total Early Grade with the Total Later Grade

sample was significant at the .05 level of confldence. Forty-four
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TABLE 34.--Chl square values comparing four dimensions of the
inner-city sample and outer-city sample on the
Iindustrial arts related Interest category

Total Inner- Inner-City Inner-City Total Early
City Early Grade Later Grade Grade
Total Outer=- Quter=City Outer-City Total Later
City Early Grade Later Grade Grade
x2 0.337 1.069# 0.080# 0.320
One degree of freedom, x2 95 = 3.84.

Two degrees of freedom, Xz.

*Low-middle compared to hlé
#Low- compared to middle-high, one degree of freedom.

25 = 5.99.

one degree of freedom.

TABLE 35.--Chl square values comparing four dimensions of the
Inner=city sample and outer-city sample on the
home economics related interest category

%*Low-middle compared to hléh, one degree of freedom.
#Low- compared to middle-high, one degree of freedom.

Total Inner- Inner=Clty Inner=City Total Early
City Early Grade Later Grade Grade
Total OQuter=- Outer-Clty Outer-City Total Later
City Early Grade Later Grade Grade
x2 0.102 0.025% 0.324: 6.137
One degree of freedom, X2 g5 = 3.84.
Two degrees of freedom, X2 95 = 5.99.
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per cent of the later grade teachers showed high interest in this
category, while only twenty-eight per cent of the early grade teachers
scored in the high interest range. Early grade teachers were rather
heavily clustered in the average interest cell.

Table 36 presents the chi square values comparing the frequency
distributions related to Interest in the Business category. The
respondents scores on all dlmen;lons of Table 36 seemed to approximate
a normal dlstribution. There may have been a slight tendency for
scores to cluster in the average interest range. There were no
significant differences between the samples on the four dimensions
tested.

Table 37 presents the chl square values comparing the frequency
distributions related to Interest In the Fine Arts category. It may
be seen In Table 37 that the chi square value for the Inner-city later
grade sample compared with the Outer-city later grade sample was
significant at the .05 level of confidence. The value for the
comparison of the Total Inner-city with the Total Quter-clity sample
almost reached significance. Values for the other two dimensions were
not significant. None of the teachers In the Outer-city later grade
sample showed low Interest In Flne Arts. Six teachers In the Inner-
city later grade sample were In the low Interest range for thls

category.

ko 4

o ——— o8,
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TABLE 36.--Chl square values comparing four dimensions
of the Inner-city sample and outer-city sample
on the business related interest category

Total Inner- Inner=Clty Inner-Clty Total Early
City Early Grade Later Grade Grade
Total OQuter Outer-Clty Outer=-City Total Later
Clty Early Grade Later Grade Grade
x2 0.181 0.888% 0.903 0.755

One degree of freedom, xZ 5= 3.84,
Two degrees of freedom, X ) 5 = 5,99,

*Low-middle compared to hléh, one degree of freedom.
#Low- compared to middle-high, one degree of freedom.

TABLE 37.--Chl Square values comparing four dimenslons
of the inner-city sample and outer-clity sample
on the fine arts related interest category

Total Inner- Inner-City Inner=City Total Early
City Early Grade Later Grade Grade
Total Outer- Outer-City Outer-City Total Later
City Early Grade Later Grade Grade
x2 5.293 0.628% 5. L8L# 0.113
One degree of freedom, x2 5 = 3.84,
Two degrees of freedom, x2' 5 = 5.99.

*Low-middle compared to hléh, one degree of freedom.
#Low- compared to middle-high, one degree of freedom.
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Table 38 presents the chi square values comparing the frequency
distributions related to Interest in the Music category. In Table 38
It may be seen that for three of the dimensions tested there is no
significant difference between the samples. The difference In the
distribution between the Inner-city early grade and the Quter-clty
early grade teachers was significant at the .05 level of conflidence.
The major difference between these groups was that the majority of the
Inner-city sample scored In the average cell, while no cell In the
Quter-city sample contalned a majority. There was a tendency for more
teachers in the Quter-city early grade sample to score high in Interest
in thls category. Whlle it did not reach the significant level, It Is
worthy of note that a considerably larger proportion of the Inner-clty
later grade sample when compared with the Outer-city later grade sample
showed low interest in the Music category.

Table 39 presents the chi square values comparing the frequency
distributions related to Interest in the Sports category. It may be
seen in Table 39 that on the four dimensions tested there are no
significant differences between the samples. There was some tendency,
though it did not reach statistical significance, for early grade
teachers to place more respondents In the low Interest cell with
respect to sports than the later grade teachers.

Table 4O presents the chi square values comparing the frequency
distributlons related to interest in the Readlng category. It may be
seen In Table 40 that there are no significant differences between the
samples on the four dimensions tested. Whlle the total number was low

(9), more early grade teachers (7) showed low Interest In readlng than
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TABLE 38.--Chi square values comparing four dimensions
of the Inner-city sample and outer-city sample

on the music related Interest category

Total Inner- Inner-City Inner=Clty Total Early
City Early Grade Later Grade Grade
Total Outer- OQuter=City Outer=Clty Total Later
Clity Early Grade Later Grade Grade
x2 3.359 6.100 2.195# 0.148

One degree of freedom, x2

g™ 3.84.

.9
Two degrees of freedom, x2 E5 = 5.99.

#Low-middle compared to hig
#Low=- compared to middle-high, one degree of freedom.

one degree of freedom.

TABLE 39.--Ch! square values comparing four dimensions
of the inner-city sample and outer=city sample
on the sports related Interest category

Two degrees of freedom, XZ'
*Low-middle compared to high, one degree of freedom.
#Low- compared to middlie-high, one degree of freedom.

5 = 5.99.

Total Inner- Inner-City Inner=City Total Early
City Early Grade Later Grade Grade
Total Outer=- Outer=City Outer-City Total Later
City Early Grade Later Grade Grade
x2 2.956 0.767 0.198 2.738
One degree of freedom, X2 95 = 3.84, .
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TABLE 40.--Chi square values comparing four dimensions
of the inner-city sample and outer-city sample
on the reading related Interest category

Total Inner- Inner=Clty Inner-Clty Total Early
Clty Early Grade Later Grade Grade
Total Outer= Outer=City Outer-City Total Later
City Early Grade Later Grade Grade
x2 0.016% 0.138% 0.316% 2.833%

One degree of freedom, X2 95 = 3.84.
Two degrees of freedom, x2 95 = 5.99.

*Low-middle compared to hléh, one degree of freedom.
#Low- compared to middle-high, one degree of freedom.

S ous— Va5

TABLE 41.--Chl square values comparing four dimensions
of the Inner-city sample and outer-clity sample
on the manipulative related interest category

Total Inner- Inner=City Inner=Clty Total Early
City Early Grade Later Grade Grade
Total Outer=- Outer=Clty Outer=Clty Total Later
Clty Early Grade Later Grade Grade
x2 1.927% 1.513% 0. L8l 0. 2kk%

One degree of freedom, X2 = 3.84,

Two degrees of freedom, X277 = 5.99.

*Low-middle compared to hlég§ one degree of freedom.
#Low- compared to middle-high, one degree of freedom.
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later grade teachers (2). Most of the teachers In both early and later
grades scored In the average Interest range. Less than one-fIfth of
the early grade teachers were In the high Interest range on thls
category.

Table 41 presents the chl square values comparing the frequency
distributions related to Interest In the Manlpulative category. An
examination of Table 4] reveals that there are no slignificant
differences between the samples on the four dimensions tested. Only
1 out of 52 In the Inner-city and 5 out of 42 In the Outer-clty shqwed
low Interest In thls category. At least half of the teachers In each
group, with the exceptlon of the Quter=-clty early grade sample, showed

high interest In thls category.



CHAPTER V

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

The major purpose of thls study was to survey the personallty
traits and academic Interests of a populatlion of competent, effectlve
teachers drawn from both Inner-city and OQuter-city teaching sltuatlons.
It was the Intention of the Investigation to determine If there were
identiflable personallity and academic Interest conflgurations which
were assoclated wlith effectlveness In these two different types of
teaching situations.

A review of some of the current llterature concerned with
Inner-clity teaching sltuations revealed some consensus of oplinlon
concerning the Important educational and psychologlical needs of these
children which must be met for them to succeed In school. There was
general agreement that Important volds found In the Ilves of many of
these chlildren are In the fulflliment of the need for securlty, the
need to belong, be a part of something, and the need for order and
structure In thelr llves.

With these needs of chlldren in mind, three hypotheses were
formulated to ald In structuring the Investlgation:

1. There will be a significantly greater number of teachers

wlth the self-controlling personallty confliguration among
competent teachers In dlsadvantaged schools than In

advantaged schools.
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2. There will be a significantly greater number of teachers
with the self-controlling personallity conflguratlion In early
elementary grades than In later elementary grades In both
advantaged and disadvantaged schools.

3. There wlll be a signiflcantly greater variabllity In the
personallty types of teachers seen as competent In the
later grades In advantaged schools when compared with
teachers In disadvantaged schools.

The data for this Investigation were collected from a sample of

94 teachers In the Grand Raplds Publlc School System. Fifty-two of
these teachers were drawn from Inner-clty schools and forty-two from
Outer-clty schools. They were selected on the basls of competency and
effectlveness as judged by the bullding principal.

The Manifold Interest Schedule was administered to assess
teacher personallty and academic Interests. Teachers were assigned to
three personallity types by profile analysis. The A personality type
was characterlized by Impulsiveness, varlablility, creativity, lack of
empathy.

The B personality type was characterized by orderlliness, work
orlentation, empathy and high regard for Interpersonal relations.

The C personallty type is characterized by fearfulness,
ambigulty, and concern with the form and non-essentlal aspects of

teachlng.I

Ttor a complete description of each personality type and Its
Implications see Hell, Powell, and Felfer, Op. Cit.
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The raw data from the teachers' responses were translated Into
stanine values indicating Interest In each category. Raw scores
corresponding to various stanine values had been previously establlshed
on a norming group.2

The stanine data on all personallty and academic Interest
categorles were coded Into low (stanine 1-3), average (stanine 4-6),
and high (stanine 7-9) cells for analysis by use of the chi square
technique. Chl square determinations were calculated to assess the
distributlion of teacher personality types as hypothesized and also to

assess any differences In distributlon In each of the personallity and

academic interest categorles.

Summary of Flndings

Personality Types

With respect to the flrst hypothesls, It was found that there
was no significant difference In the distrlbution of the self-
controlling personallty type when comparing the total lnner-city sample
with the total Quter-city sample. Forty-six per cent of the teachers
in the Inner-city sample and thirty-elght per cent in the Outer=clty
sample were of the B or self-controlling type. Although this difference
was In the directlon which was hypotheslzed, It was not statlstically

significant at the .05 level of confldence.

2Hell, Powell, and Feifer, Op. Clt., p. 90.
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When Inner-city early grade teachers were compared with Outer-
clty early grade teachers, a difference which was signiflcant at the
.05 level was found In the distribution of the self-controllling
personallty type. The self-controlling personality type was found to
be significantly more numerous among Inner-clty early grade teachers
than among Outer-clity early grade teachers. Apparently, there are
differences between Inner-city and Quter-city early grade teachling
sltuations which favor the self-controllling type of teacher's being
seen as effective In Inner-city settings. Hypothesls 1, then, can be
supported when limlted to early grade teachers.

No sligniflicant difference was found when comparing Inner-clty
later grade teachers with Quter-clity later grade teachers on the
distribution of the self-controlling type of personality. In
Interpreting this finding, It Is Important to consider that there was
no significant difference between the distributlon between [nner-clty
early grade and Inner-city later grade teachers. This fact would
Indicate that the self-controllling type of personallty Is just as
numerous statlistically In both sltuations. The lack of difference
between the Inner-clity later grade and Quter-clty later grade samples
may be explained by an additlional factor operating to ralse the Outer-
city level of the self-controlling personallity type which was not
considered In the research design. Whlle pressing needs of children
may be operative In the Inner-clty wﬁlch favor the self-controlllng
type of teacher, mounting Outer-clty parental and communlty pressure

for academlic achlevement In the later grades may have the same effect.
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The well-documented middle-class stress on achievement might well favor
the work-oriented, self-controlling type of teacher being Identifled as
effective especlally In the upper grades in the Quter-city.

With respect to Hypothesis 2, It was found that In this research
project no evidence was presented which supports the position poslited;
that there will be a significantly greater number of teachers wlith the
self-controlling personality type In the early grades. There was no
signiflcant difference between early grade teachers and later grade
teachers In the Inner-city. In the Quter-clty sample there was a
significant difference at the .05 level between early grade and later
grade teachers. However, the difference was In the opposite dlrectlon
to that which was hypotheslzed; that Is, the self-controlling type of
personal ity was more numerous In the later grades. Certaln factors
which may have caused this reversal are presented in the discusslion of
Hypothesis 1. An addltional factor, not previously considered, may
have contrlbuted to thls unexpected result. Since Outer=-clty chlldren
come mainly from homes which are stable and well-regulated In terms
of school goals, the need for a teacher stressing structure is less
apparent in the early grades.

With respect to Hypothesis 3, no evidence was presented which
would substantiate the contention of greater variablillity of personallty
types seen as effective In Quter-city later grade sltuatlons when
compared with Inner-city later grade situations. There was no
significant difference In the distribution of personality types between

Inner-city later grade teachers and Outer-clty later grade teachers.
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The proportion of teachers falling Into each personality type was

approximately the same for both samples.

Personality Related Interests

The Inner-city and Outer-city samples Identifled In thls study
did not exhibit many slignificant differences In personality related
Interests as revealed by chl square analysls of the data. Only three
of seventy-two chl square determlnations In this portion of the study
ylelded statistically significant results as described below.

1. Identification with Others

The comparlson between the Inner-clty later grade sample
and the Quter-clity later grade sample gave a chi square
values of 5.499 which was slignificant at the .05 level of
confldence. Analysls of the frequency dlstributlion
revealed that over half of the Inner-clty group Indlicated
high Interest In ldentiflicatlon with Others. By way of
contrast, less than one-fifth of the Outer-clty group
Indicated high Interest In thls category. Apparently
strong feellngs of closeness and empathy with others are
closely assoclated with belng seen as effective In Inner-
city later grade teaching sltuatlons. These qualltles
are not nearly as closely linked with belng seen as
effective In Quter-city later grade teaching sltuatlons.
Inner-clity and Outer-clty early grade groups, while not
significantly different, were relatfvely high In Interest

In Identlflcatlon with Others.
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2. Solitary
A difference which was slgnflcant at the .05 level was
found when comparing the [nner-city early grade and
Outer-city early grade groups on the Solltary Interest
category. The Outer-city early grade group showed a
significantly greater number of respondents who had
high Interest In thls category. Thls difference may
In part be related to age differences in the groups.
Sixty=-two per cent of the Quter-clty group were forty
years or more old while thirty=-four per cent of the
Inner-city group were in thls age range.

3. Self-Severity

A slignificant difference at the .05 level was found
between the Inner-city early grade and Outer-clty
early grade samples on Interest In Self-Severity. The
Outer-clity sample had significantly more respondents
with high Interest In this category. Fifty-four per
cent of the Quter-city early grade sample showed high
Interest In this category, while only twenty-four per
cent of the Inner-city early grade sample were In the
high Interest cell.

In sunmarizing the results of the comparisons between the I[nner-
clty and Quter-city samples on personallty related interests, It would
appear that the revealed differences between the groups are not great.
Although a significant difference was found between the Inner-city

early grade sample and the Quter-city early grade sample In the
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distributlon of personality types, only two slignificant differences
were found between these same groups on the personality Interest
categories. It may be that the differences revealed by comparison of
personality type distributions are subtle and do not yleld readlly to
further ana]{sls based on degree of Interest In personality related

categories.

Academlic Related Interests

The chl square tests on the academically related interests
revealed six relationships which were significant out of a total of
fifty-six. Agaln, the Inner-city and Quter-city samples do not appear
to be greatly different In academic Interest. The six significantly
different comparisons follow:

1. Blologlcal Sclence

The chl square value comparing the Inner-clity early grade
sample with the Outer-city early grade sample showed a
difference which was significant at the .01 level of
confldence. Flve times as many Outer-clty early grade
teachers showed low Interest In this category as did
Inner-city early grade teachers. Although there were

no signiflicant differences between the later grade
samples, only 4 out of 41 showed high Interest In

Blologlical Sclence.
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Mathematlics

Two comparlisons were signilflcant on the Interest In
mathematics category. The chl square values comparing
the total Inner-clty sample wlth the total Quter-clty
sample, and the Inner-city early grade sample with the
Outer-clity early grade sample were signiflcant at the
.05 level. The respondents In the total Inner-city
sample were heavily-grouped in the average interest
cell. Forty-two out of fifty-two were In this range.
The Quter-city sample showed more diversity with nine
in both the high and low Interest cells, and twenty-four
in the average Interest cell. Outer-city early grade
teachers showed the lowest Interest In mathematics.
Seven of the nine In the OQuter-clty sample In thls
category were early grade teachers.

Home Economics

The comparlson of the Total Early Grade sample with the
Total Later Grade sample was signiflcant at the .05 level
of confidence. Forty-four per cent of the later grade
teachers were high In Interest In this category, while
only twenty-eight per cent of the early grade teachers
scored In the high range. Average scores were

characteristic of early grade teachers.
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L. Flne Arts
Inner-clty later grade teachers and Outer-city later grade
teachers were slgnificantly different at the .05 level
In Interest In Fine Arts. The value for Total Inner-clty
compared with Total Outer-clity closely approached
significance. Not one teacher In the Quter-clty later
grade sample showed low interest In Fine Arts, while slx
teachers In the Inner-city later grade sample scored In
the low interest range.

5. Music

A significant difference at the .05 level was found
between the Inner-city early grade and the Outer-clty
early grade samples. The baslc difference between
these two groups was that the majority of the Inner-
clty sample scored In the average cell while In the
Outer-clity sample no cell contained a majority.

In summarlzing the significant findings with respect to Interest
in the academic related categories, It would appear that the
differences between the Inner-city and Quter-city samples as revealed
In this study are not great. Such significant results as were found
were not suffliclently broad or patterned to warrant making generall-
zatlons about the differences In academic Interests related to

competency In Inner-clity and Quter-city teaching sltuatlons.
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This data related to personality and academic Interests, however,
do provide useful descriptive Information concerning the characteristlcs
of this sample of competent teachers. Thls kind of data may find use
in the placement of teachers of a certaln personality type In the

teaching situation where thls type Is most frequently seen as effective.

Recommendations for Further Research

The following recommendations for further research are posited
as a contlinuation of this research effort:
1. That the same research design be repeated, but with
the criterion of teacher effectlveness determined
by pupil preference, and administrators' cholce.
2. That the same research design be repeated In a larger
urban area with a larger proportion of serlously

deprived children.



APPENDIX A

1. List of Interest Categorlies

2. Manifold Interest Schedule
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LIST OF INTEREST CATEGORIES

The over-all category structure of the Manifold Interest

Schedule Is represented in the following:

Academic Categorles

Social Science Forelgn Language Business Reading
Physical Science Mathematics Flne Arts Manipulative
Biological Sclience Industrial Arts Music

English Home Economics Sports

Non-Academic Categories

Organization of

Human Relations Fantasy Life Drives and Impulses
Authority Magic Preoccupatlion with
Cleanllness
Opposite Sex Mystery
Self-Severlity
Leadershlip Humor
Methodical
Family Dramatics
Acceptance of
Same Sex Fantasy Impulses
Identification Life-Death- Aggression
with Others Universe

Solltary
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MANIFOLD INTEREST SCHEDULE

Directions for Responding To the Interest Schedules

You will find a number of items listed In each of the five follow-
Iing Interest schedules. You will also find five IBM cards In the
manila envelope which has been given to you. Each one of the cards
has a different card number in the upper left hand corner and each
one corresponds to one of the flve Interest schedules. Check to
make sure that you have these five cards and a white card for your
name and other information.

Fill out the white card giving your name and any other information
requested.

Open the booklet to INTEREST SCHEDULE #1, pages 1 and 2. You are to
give your responses to each of the items of this schedule on the
card with #1 printed In the upper left hand corner.

Read each statement and blacken one of the three spaces 'L, '[!,
or 'D'" on the answer card corresponding to the number of the
statement. Blacken the space:

L - If you like or think you would llke to do what the
statement says.

D - If you dislike or think you would dislike doing what
the statement says

| = If you are Indifferent to, or are undeclded about
11king to do what the statement says.

Do not omit any statements - mark ''L'' or '"'|'' or '"D" for each
statement.

When blackening the spaces, be careful to blacken the space com-
pletely but do not allow the blackening to run into an adjacent
space. The following dlagram shows the proper way to blacken the
space for 'L'" for statement 1.

uh:c+ad]b
do Dy
2 2
Also be careful not to bend or In any other way to mutilate the
answer card.

NE—_
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After you have completed the 84 statements for Interest Schedule #1,
go ahead with Interest Schedule #2 using the IBM card with #2
printed in the upper left hand corner. Make sure that you use the
#2 card. In making your responses, work quickly. Do not ponder
over a statement trying to decide whether you llke or dislike. Give
your first reaction.

When you complete Interest Schedule #2 on the #2 card, contlnue on
with the other three Interest Schedules #3, #4 and #5. Be sure In
each case that you are using the card with the number corresponding
to the number of the Interst Schedule.

When finlshed, go back and reblacken each of your responses on all
five cards. Thls Is to make sure that your responses is black
enough for the scoring machine to count It.

Copyright 1959

George Sheviakov
Louis Hell
Solomon Stone
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10.

1.

12.

13.

4,
15.

16.

17.
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JNTEREST SCHEDULE #1

Getting good, outside, authori-
tative Informatlon to check
whether a teacher is right or
not.

. Throwing whatever Is handy when

I'm angry.

. Organizing or setting up plays

in my club or neighborhood.

. Going to a dance.
. Working to get a school office.

. Talking with my family about

what |'ve been doing.

. Sayling or dolng just the oppo-

site of what a bigoted or set
person want.

. Arguing someone down.

. Devising good plots for plays.

Attending partles where | meet
new people.

Organizing a committee to bring
about some change In school.

Hearing my family tell about
what they've been doing.

Having a good argument with one
of my teachers.

Sprinkling someone with a hose.

Getting together and leading a
group glving a play.

Reading about how people feel
when they are In love.

Writing a petition and collect-
Ing signatures.

USE_CARD #1

18. Listening to radio or watching
TV with my family.

19. Notlicing and pointing out when
my teachers or parents are
Inconsistent.

20. Arguing with critical parents
or teachers.

21. Reading aloud a skit or play.

22. Observing some animal glve
birth.

23. Practising public speaking or
debating.

24. Talking with a friend of my
famlly who drops In for a chat.

25. Winning an argument regardless
of whether | belleve In It.

26. Insisting with my parents that
they hear my views.

27. Watching really good love
scenes in a movie or play.

28. Making up a play with a 1lttle
group of friends.

29. Hearing my father tell about
his work.

30. Speaking at assemblies, class
meetings or clubs.

31. saying something to create a
little excitement.

32. Doing my own lnvestlgatlon.of a
subject rather than relying on
the textbook or teacher.

33. Seelng who Is dating whom among

my frlends.



34,

35.

36.

37.

38.

39.

L.

L2,

43,
L.

L5,
LTR

L7.

"l'9.
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INTEREST SCHEDULE #1

Designing stage settings and
props for a play.

Talking about my school work
with one of my parents.

Having a position of leadership
In a club.

Having people feel definite
about me, either liking or
disliking me.

Being in a group that is play-
ing a joke on a teacher.

Finding out from friends what
they like In people of the
opposite sex.

. Experimenting with stage light-

ing for different dramatic
effects.

Doing something with one of my
parents, like going for a walk,
shopping, etc.

Being active in organizing a
protest meeting.

"Telling off'' a nulsance.

Bothering some teachers to see
how they will react.

Learning popular dances.

Thinking about the best make=-up
for a certain dramatic role.

Talking with my folks about

what has taken place at a party.

. Taking positions of leadership

In school activities.

Exchanging biting and clever
remarks with friends.

USE CARD #1

50.

51.

52.
53.

5k,

55.

56.

57.

58.

59.

60.

61.

62.

63.

Tuning In on radio or TV to a
hot argument or debate.

Seeing two people who are
completely In love.

Playing the lead in a play.

Exchanging things like clothes
with someone in the family.

Organizing a club among my
friends or neighbors.

Thinking about how | can
retallate when someone has
been mean.

Checking upon the truth of
peoples' statements by using
dependable references.

Figuring out why a date went
sour.

Designing or manipulating
puppets or marlonettes.

Bringing someone home to meet
my family.

Trying to get other people to
vote in the right direction.

Having my own free choice on
what and how to study rather
than have a teacher outline
things.

Sticking by the truth no matter
whom It hurts.

Studying the motivation of a
character In a play In orde
to play the role well. ‘

. Wondering about the best

person to marry.



65.

66.

67.

69.

70.

71.

72.

73.

7h.

75.

76.

17.

78.

79.
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INTEREST SCHEDULE #1 USE CARD #1
Seeing to It that a committee 80. Seeing a good fight.

works well,

81.
Helping to rearrange furniture
and other things at home.

82.
Examining speeches and radio
programs to see If it Is mostly
propaganda.

83.
Throwing snowballs or
waterballs.

8L.

Playing any role in a play if
| can do it well.

Planning what | will do or say
on a new date.

Thinking up activities for a
group of my friends.

Going out to eat with members
of my family.

Avoiding parties where the
chaperone Is strict.

Seeing to It that people who
break rules don't get away
with it.

Analyzing a play to see what
and how the author is trying
to get over.

Planning a party for fellows
and girls.

Getting together people who are
Interested In the same hobby.

Discussing some problem with
my brother, sister or one of
my parents.

Trylng out my own Ideas even
when |'m advised differently.

Thinking up unexpected or
dramatic endings for plays.

Figuring out ways of being
attractive to the opposite
sex.

Talking to an expert about
some problem.

Getting my parents' opinlon

about how to act In a certain

situation.
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1.

INTEREST SCHEDULE #2

. Being in a club with people of

my own age and sex.

people behave the way they do.

. Attending a movie or concert

by myself.

. Trying to discover my lucky or

unlucky days.

. Figuring out ''who done it'* in

a mystery.

. Pulling a joke on someone.
. Playing on an athletic team.

. Assoclating with someone to

find out why his thoughts and
feelings are different.

. Being alone with nature (park,

ocean, country, etc.)

Crossing my fingers to bring
me luck.

Trying to find out how certain
superstitions got started.

. Making wise cracks.

. Joining a fraternity or

sorority.

. Playing games with children or

taking care of them.

. Taking a swim, ride or stroll

alone.

. Wishing for something | want

when | see a falling star.

. Tracing back the origin of

certaln words.
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USE CARD #2

18.

19.
. Trying to understand what makes

20.

21.
22.

23.
24,

25.

26.

27.

28.

29.
30.

31.

32,

33.

Getting a drunk to act silly.

Going to a ''stag'' or 'hen'
party.

Listening to children talk
about their thoughts and
feellngs.

Eating by myself.

Finding out what brings people
luck In an examination.

Trying thought transmission.
Watching slapstick movies.

Wondering what other people on
the bus are really like and
how they live.

Eating with the same group of
girls or fellows every day.

Devising little schemes to get
good luck.

Doing my own exploring at an
art gallery, museum or zoo0.

Mimicking a teacher.

Discovering the magiclan's
secret.

Getting to know people who are
quite different from my usual
friends.

Spending a weekend at a
friend's house, or having a
friend stay at my house.

Staying away from things which
may bring me bad luck, like
walking under a ladder.



34,

35.
36.

37.

38.

39.

4.
L2,

L3,

45,
L6.

l"7-

""9-

50.
51.

104

INTEREST SCHEDULE #2

Being left alone with my
thoughts.

Watching a clown.

Thinking about things that
science can't explain.

Encouraging a quiet or shy
person to express his thoughts
or feelings.

Working out or playing in a
gym.

Putting a jinx on someone.

Spending an evening by myself
at home.

Hearing the latest jokes.

Trying to find out really what
makes people do queer things.

Explaining my most innermost
feelings to my closest friend.

Going to an all boys or all
girls school or college.

Possessing a good luck token.

Relaxing by myself on a bed or
sofa and doing nothing.

Being with someone who llkes to
pun.

Overhearing acclidentally other
people's conversations.

Speculating about the thoughts
of other people In the room.

Going shopping with a friend.

Looking for something to bring

me luck, llke four leaf clovers.

USE CARD #2

52. Reading or studying In a qulet
room.

53. Watching someone make a fool
of himself.

54. Tuning in on police car radlo
conversation.

55. Comforting or caring for an
unhappy or sick person.

56. Camping or fishing with a
group of friends.

57. Praying for a wish to come
true.

58. Keeplng my thoughts and
feelings to myself.

59. Imitating a stutterer.

60. Discovering how the archae-
ologlist discovers the secrets
of anclent clvillzations.

61. Keeping a scrap book on a
famous man or woman athlete.

62. Contributing to an organiza-
tion llke Care.

63. Staying up to read or watch TV
after the rest of the famlly
has gone to bed.

64. Concentrating on something to
make It come true.

65. Being around people when they
forget themselves and talk
freely.

66. Watching the TV comedlan
squeich the straight man.

67. Spending the summer at an

all boy's or all girl's camp.



68.

69.

70.

71.

72.

73.
74,

75.

76.

77.
78.

79.

80.

81.
82,

83.

INTEREST SCHEDULE #2

Learning how people arrive at
thelr ideas and opinions.

Getting away by myself when
other people press me about
something.

Watching for signs of good or
bad luck.

Learning about the secrets of
secret societies, clubs or
lodges.

Seeing someone do a takeoff on
a person with an accent.

Getting home early from a date.

Seeing a TV program designed
to help handicapped people.

"Keeping my own mind'' during
group discussion.

Watching destiny reward good
people and punish bad ones.

Learning about spiritualism.

Doing a ''takeoff'' about a
stupid politiclan.

Joining a group llke the YMCA,
YMHA, YWCA, YWHA, etc.

Communicating with a friend who
has moved away.

Lolling in bed on hollidays.

Not mentioning something | want
very much because otherwise It
might not come true.

Finding out how a persons tells
fortunes by cards or tea
leaves.
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USE_CARD #2

84. Seeing someone Imitate a
policeman giving a traffic
ticket to a pretty girl.



106

INTEREST SCHEDULE #3

1. Daydreaming about the

10.

12,

13.

4,

15.

16.

Impossible.

. Talking about what happens

after death.

. Seeing to It that my clothes

are Immaculately clean.

. Working on my will=-power to

strengthen It.

. Cleaning up dishes after a

meal.

. Cursing when angry.

. Thinking about what will

happen in the future.

. Trying to Imagine the size of

an atom or of the universe.

. Washing my hands frequently

during the day.

Making myself do things I
don't like.

. Making a note of the things

| have to do.

Arguing or fightling with
someone if | feel like It.

Imagining what people are
saying when they are out of
earshot.

Thinking about the end of the
world.

Cleaning up the house and
polishing things.

Making resolutions of New Years
and other times to break bad
hablts.

USE_CARD

17. Outlining a paper before
starting to work on It,

18. staying home and loafing In
bed when I'm In the mood.

19. Thinking about what you would
do If you could start life
over.

20. Wondering what eternity means.

21. Having my room clean and neat
at all times.

22. Accepting a challenge to do
something difficult.

23. Hanglng my clothes carefully
before retiring.

24, splashing through puddles
when it's ralining.

25. Talking to friends about what
life and death means.

26. Wondering how It would feel to
have a movie star Iin love wlth
you.

27. Getting my work done before
engaging In pleasure.

28. Wearing clean clothes and
being careful when working
Instead of wearing dirty or
solled clothes.

29. Swimming In my ''blrthday
sult',

30. Making a tally of my expenses.

31. Wondering about crematlion.

32. Fancyling myself as the hero or

heroine In a movie.



33.
34,
35.
36.
37
38

39.

Lo.
L.

L2,
3.

L5.

Le.

L7.

INTEREST SCHEDULE #3

Having a teacher who won't
allow anyone to cut corners.

Always brushing my teeth care-
fully before going to bed.

Spending most of my money
rather than saving it.

Practicing something until |'m
perfect at it.

Wondering whether space and
time are endless.

Conjecturing what someone you
like would say to you.

Being with people who do what
they say they'll do no matter
what,

Taking a shower more than once
a day.

Taking off my shoes during an
exam or at the movies.

Saving some money every month.

Wondering why people kill
themselves.

Imagining how It would feel to
fly through space in a rocket
ship.

Making myself finlsh a job
which has turned out to be
disagreeable.

Keeping the sink or bathtub
spotlessly clean.

Letting go and saying what
comes to my mind.

. Arranging a good card file for

myself.
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E CARD

4.

50.

51.

52.

53.
Sk,

55.

56.

57.

58.

59.

61.

62.

63.

Thinking about what would
happen If the law of gravity
were suspended.

Daydreaming about what it's
Ilke In a nudist's colony.

Deliberately choosing some-
thing difflcult to do and
making myself do It.

Belng careful not to let a
dog lick my hands or face.

Eating In bed.

Seeing to it that my things
are Iin order.

Wondering how people close to
me would feel If | were to dle.

Thinking about what you should
have sald to someone who hurts
your feellngs.

Pushing myself to do a little
more than | can comfortably do
as a matter of principle.

Keeping my medicine chest
clean and orderly.

Golng somewhere on the spur
of the moment.

. Rewriting a letter to make it

neat.

Imagining what it would be
like to be able to fortell
the future.

Imagining what things would be
l11ke If a super H bomb were
dropped.

Always using my own comb.



6l.

650

66.

67.

69.

70.

71.

72.

73.

7h.

75.

76.

77.

78.
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INTEREST SCHEDULE #3

Punlshing myself in some way
when | do something mean.

Saving the string or wrapping
from a package.

Slapping someone who has made
me mad.

Thinking about what it would be
like to have a photographic
memory, X-ray eyes, etc.

. Seeing real war movies.

Having a clean set of underwear
at least once a day.

Making it a point to be nice to
mean or boring people.

Making a plan of reading for
myself.

Making It plain to another
person what | think of him.

Wondering what it would have
been like to have lived long
ago.

Looking at news pictures of
tornadoes, earthquakes, and
tidal waves.

Brushing my clothes and
polishing my shoes.

Staying wlth a crossword or
some other kind of puzzle
until [|'ve worked It.

Organizing neatly things |
have collected.

Sucking hard candy. -

USE_CARD #3

79. Thinking about how It would
feel to have lots of money.

80. Imagining what life on another
planet would be 1lke.

81. Cleaning my fingernails at
once when they get dirty.

82. Always doing more than my
share of work In a club or
organization.

83. Seelng to It that | have
everything | need before
starting to work.

84. Putting off something | don't

want to do.



11.

12.
13.

4,

15.

16.

109

INTEREST SCHEDULE #.4

. Writing about political or

social problems.

. Studying the anatomy and physi-

ology of the human body.

. Learning how to do sclentific

experimentation.

. Reading and discussing poetry.
. Seelng forelgn language films.

. Participating In the actlivities

of a mathematics club.

. Reading about labor movements

and organizatlons.

. Learning about the growth and

nutrition of plants.

. Analyzing unknown substances to

determine their chemical
composition.

. Reading and discussing

literature.

Belonging to a foreign
language club.

Doing problems in arithmetic.

Studying the history of present
day political, economic and
soclal problems to discover
what Is know about thelr causes
and solutions.

Collecting, preserving and
classifying Insects.

Studying atomlc structure and
types of chemical bonds.

Speaking at an English club or
class meeting.

10

17.

18.

20.

21.

22.

23.

24,

25.

26.

27.

28.

29.

30.

31.

USE CARD #4

Conversing with a foreligner In
his language.

Learning about the mathemat-
ical principles Involved In
modern calculating machlines.

. Analyzing and comparing the

platforms of different
political parties.

Studying yeasts, moulds, and
bacteria with a mlcropscope.

Learning about the propertles
of gases, liqulds and
solutlons.

Attending lectures on llterary
criticism,

Listening to forelgn language
broadcasts.

Trying to beat a mathematical
puzzle.

Studylng about growth In
humans, plants and animals.

Studying different systems of
government; local, national
and International.

Studying the history of
English or Amerlcan 1lterature.

Reading the history of
chemistry and physics.

Learning how mathematlcs Is
used In physics and chemlstry.

Reading forelgn language
newspapers and magazlines.

Golng on a fleld trip to
observe and Identify plant and
animal llife.



32.

33‘

34,

35.
36.

37.

38.

39.

Ly,

42,

L3.

Ls.

L6,

INTEREST SCHEDULE #4

Discussing what should be done
about relations with foreign
countrles.

Reading biographies and
autobiographies.

Belonging to a physics,
chemistry or astronomy club.

Proving theorems in geometry.

Acting as an interpreter for a
non=-English speaking person.

Learning about the principles
of heredity.

Getting people to vote for

qualified political candidates.

Learning more about English
grammar.

Reading about the llves of
great sclentlists, such as
Newton, Gallleo and Elnsteln.

Obtaining information from

mathematical tables and charts.

Translating foreign
publications.

Finding out about disease=--
producing organisms such as

bacterlia, viruses and parasites.

Listening to lectures or radio
and TV talks on political
economic and soclal problems.

Reading and analyzing the
classlics In literature.

Studying Important laws and
concepts of physics and
chemlstry.

USE _CARD #4

L7. Solving examples In advanced
mathematlics.

L8. Learning to be a foreign
language translator.

49, studylng about the relation-
ships between man and his
plant and animal environment.

50. Keeping up with day-by-day
reports on developments In a
serlous soclal problem,

51. Writlng articles or stories
for newspapers and magazines.

52. Golng to a laboratory or
exhiblt speclalizing on
atomic energy.

53. Carrying through a
mathematical proof.

54, Learning about the bellefs and
customs of people in other
countries.

55. Dissecting frogs and other
small animals.

56. Hearing radlo and TV reports
by forelgn correspondents on
the background and causes of
events In forelgn countrles.

57. Teaching English.

58. Reading about how new drugs
are made.

59. Explaining a mathematical
problem to a beginner.

60. Studying a forelgn language.

61. Tracing the development of

American political and
economic Institutions.



62.

63.

65.

66.

67.

69.
70.

7.

72.

73.

7h.

75.

111

INTEREST SCHEDULE #4

Reading about the lives of
great men of biology and
medicine, e.g., Darwln, Pasteur
and Salk.

Going on fleld trips to study
rock formations.

. Editing stories and articles.

Teaching a foreign language
to a beginner.

Readlng about mathematics and
mathematiclians.

Doing volunteer work for the
political party of your choice.

. Learning about the role of

yeast in the production of new
drugs.

Working with chemical apparatus.

Being with people who want to
be poets, authors and
journallists,

Having a ''pen pal'’ in a
foreign country.

Comparing dIfferent mathema-
tical solutions of the same
problem.

Reading editorials and
columnists' articles In news-
papers and magazlines.

Conducting a controlled
experiment on plant growth.

Reading sclientiflc books and
magazines.

12

76.

77.

78.

79.
80.

81.

82.

83.

84,

USE CARD #k

Analyzing literary master-
pleces to determine what makes
them great.

Finding out how certain
English words have been
derlived from a forelign
language.

Listening to a good mathema-
tics teacher explain a problem.

Going to a pollitical rally.
Seelng movies on underwater
life, such as, ''the Sllent

World',

Experimenting with electricity.

Studying methods of effectlve
English usage.

Living with a family In a
foreign country.

Readlng and hearing about the
meaning of mathematical
principals.



10.

1.

112

INTEREST SCHEDULE #5

. Working part-time In an offlce

or tralning for business.

Looking at floor plans and
photographs of well desligned
houses.

Installing or repalring
plumbing.

. Making jewelry or other

ornaments.

. Attending a concert or music

festival.

Playing or watching hockey
games.

. Learning about business

routines and systems.

Learning how to select clothing
of good deslgn and materlal.

Watching carpenters and
mechanics at work.

Modeling with clay, plasticene,
etc.

Learning how to play a musical
instrument.

. Working out in a gym.

. Learning bookkeeping and

accounting operations.

. Learning about sewing, mending,

weaving, etc.

. Using and repairing electrical

equipment.

Purchasing reproductlions of
famous paintings.

13

USE CARD #5

17. Collecting phonograph records
of classical music.

18. Pltching horseshoes or quolts
with someone.

19. Typing business letters.

20. Taking care of a house or
garden.

21. Drawing plans for somethlng to
be made.

22, Talking with people interested
In art.

23. Watching or listening to a
symphony orchestra on TV or
radio.

24, Participating In athletlc
contests.

25. Buylng food.

26. Learning about things useful
In business, e.g., Spanish,
mathematlics, etiquette, etc.

27. Painting or sketching some-
thing of Interest.

28. Constructing things of wood,
metal, etc.

29. Practlicing basketball.

30. Analyzing the music of famous
composers.

31. Reading tips and articles
about homemaking.

32. Operating business machines,

e.g., adding machlines,
dictaphones, mimeograph.




33

34.

35.
36.

37.

38.

39.
ho.
Ly,

L2,

L3,

Ls.

L6.

L7.

INTEREST SCHEDULE #5

Studying the differences
between the works of famous
artists.

Repairing or refinishing
furniture.

Playing softball.

Composing or arranging a plece
of music.

Arranging an attractive table
for guests.

Studying how to advertise and
display goods.

Designing posters.
Building models.

Listening to or watching a
sports broadcast.

Studying about the pitch,
overtones and other physlical
aspects of music.

Looking at new dlshes and
sllverware.

. Finding out how people are

selected for positions In
business and Industry.

Working up new deslgns for
lamps, pottery, etc.

Learning how to use hand and
power tools.

Going goifing.

. Reading about the lives of

famous musliclans.

113

14

USE CARD #5

L. Interior decorating.

50. Studying why some buslnesses
fall and others succeed.

51. Making fllustrations for some-
thing to be published.

52. Tlnkering with an automoblle.

53. Belng In charge of an athletic
team.

54. Organlzing or leading a band,
chorus or orchestra.

55. Planning a good budget.

56. Developing skill In selling.

57. Readlng the blographlies of
great artists.

58. Reading '"how-to-do-It' In
magazines such as Popular
Mechanics.

59. Offlciating in team games.

60. Studyling music to determine
Its structure, rhythm, etc.

61. Reading about famous people
In business and Industry.

62. Cooking a good meal.

63. Trylng to find out what Is
wrong with a broken radio or
TV set.

64. Attending lectures on
different kinds of art.

65. Hearlng and comparing

different interpretations of
the same plece of music.



66.

67.

69.
70.
71.
72.

73.

74.

75.

76.

77.

78.

79.

80.
81.

82.

114

INTEREST SCHEDULE #5 USE CARD #5
Learning a new swimmling or 83. Teaching someone music or

tennis stroke.

Figuring out good business 84,

opportunities.

. Planning a well-balanced dlet.

Attending hobby shows.
Going to an art museum.
Discussing music and musicians.

Welght 1ifting and body
building.

Analyzing a sales campaign to
discover why It succeeds or
fails.

Arranging furnlture.

Planning and setting up a home
workshop.

Learning how to distingulsh
color, texture, form, etc.,
in paintings.

Hearning the music of primltive
people.

Seeing a movie about the life
of a famous ballplayer or
athlete.

Devising record keeping or
filing systems.

Doing things around the house.

Taking a course In wood or
metal work.

Experimenting with form and
color In photography.

about muslc.

Reading the sports sectlon of
a newspaper.



APPENDIX B

Questionnalre Forms for Identifylng the Sample
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A Survey of Personality Variables Possessed by

Competent Teachers In Different Settings

Please complete the following items:

Name:

Age:
Sex:

Race:

Years of experience:
Grade:

Degree held:
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Teacher's Name:

School:

Please write a brief description of those qualities possessed by this

teacher which contribute to his/her effectiveness.
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A Survey of Personality Variables Possessed by

Competent Teachers in Different Settings

School:

Please identify four highly competent teachers on your staff who are
doing an effective job In their situation. |If possible, select two
from the early elementary grades and two from the later elementary

grades:

Early Elementary (K-3)

Name: Grade:

Later Elementary (4-6)

Name: Grade:




APPENDIX C

. Percentage Distribution of Total Samples on Personality Categories.

Percentage Distribution of Total Samples on Academic Categories.

. Percentage Distribution of Separate Early and Later Grade Samples

on Personallity Categories.

Percentage Distribution of Separate Early and Later Grade Samples
on Academic Categorles. ’



120

Lz th 62 ¥4 A/} o€ 9l gh 9¢ 1€ T T4 sojjewed(q
61l i LE 92 64 T4 A qS 82 62 o L€ Jowny
L T4 h he Sl LS 8¢ 14 0S 92 Sl 43 €€ A191sAW
Sl 99 62 r4 SS & L LS 9¢ 8 %S +19 J16ey
4e 6S L 8¢ 99 9 8¢ Sh L 14 69 9 Aieyi|os
LE 1S 4! 8¢ 114 6 8z 29 ol iy i 4| SJ9Yl0 Y3 M
uojiedjj|3uap|
He iy r44 o€ 64 12 62 09 12 19 h 1z xa$ awes
1S h L 6¢ 14 9 0S oH S of 4 8 A jueq
Ll 19 (44 12 #9 ql #1 L9 61 ¥4 09 Ll djysiepeal
ol 89 144 61 lh He 61 4 62 il 89 1€ xo§ 93 |soddg
9¢ 65 S o4 zs 8 Sh gh L €€ 19 9 A3)aoyiny
:m.: *IANY MO cw;: *9AY MO ybJH *9AY Mo ybjH *AAY Mo $3Sa.493ju|
1S9433u] }saJsaju] 3sad4d3u| }soau49ju| —uOuM—Oz
A1 |euosaag
apety Jaje] |ejol spesy Ajdej |ejo) A3} J-423n0 |e30) A3]J-Jd3uuj |ejoL

sojJobajed A3||euositad uo sajdwes |e303 jOo uo|Ingjiis|p abejuadsiad--°zH I1EVL




121

8 89 e L 6S e 6 09 L€ i L9 62 uo|ssa.166y
ol LS 6¢ L1 €9 (111 1 0s 9¢ £l VL] €€ sos | ndu|

jJo @suejdedoy

1S 6¢ ol 8s ot 4 (4] &/ L 89 8¢ V| Led>|poyion

9% 9% 8 LE LS 9 0S 8¢ zl S€ €9 T | A1aenes-y4|as

64 9% S 9¢ €9 L tY 0S L ot 0S ol ssauj|ues|)
L HS 6¢ L LS 9¢ L <9 L€ L 0S h 9sJaAjun

yieeQ@-a311

6 Zh 64 0 6% 1S S 0s St L (A 49 Asejuey
ybiH “OAY MO 4ybiH “OAY MO yb1H “OAY MO ybH “OAY MO s3soJd93u|
3saJ9a3u| 3soJalu| 3saJ4aju| 3sada3ju} paie|3y

A3} |euosuiad

apeuay Joje] |e3jo]

apety Ajae3 |ejol

A3} J3-433nQ |elOL

K31)-Jeuul (e30]

‘penujuo)--zH J1EVL




122

95 4| 4 1S of 6 S & zl 09 8¢ [/ aA|3e|ndjuey
ne 19 S 61 89 €l 9z L9 L L4 9 zl bu|peay
e 6S Ll 1z Iy [41 1z 0s 62 174 4s 174 ~ sjJod§
8l 09 [44 L1 29 1c 9 1 61 L1 9 14 dIsn
fl 1L ql Ll oL €l 91 6L S ql 9 ¥4 S3J4v sujd
(44 9s (14 114 <9 Sl 1z 29 Ll €T 89 6l ssaujsng
i 6¢ Ll 8¢ 9 8 119 1 Zl 9¢ [4°] cl $Jjwouod3 SwoH
Sl 19 b (A Nl 929 %4 (4! 29 9z €l 99 IZ {34V |eja3snpul
T4 89 L L zL Ll (44 LS 12 €l 18 9 sdjjeusyjey
6 Hs L L zL 1z L 09 62 9 L9 Lz abenbue
ubjaiog

61 99 Sl €2 99 L 1z 69 ol .1z 9 St ys|bu3l
6 1L oz 0¢C LS %4 61 4 62 ul! 1L 1 9du’| 3§
tedjbojoyg

Lz 19 [4 8¢ 1S L1 L€ qs il he 9% ol dJua|os
1ed)shyd
e 19 Sl 6l 89 £l 9 L9 L L1 19 61 | ®du’d|dS (e]d0§
Yb1H “OAY Mo ybIH “9AY MO ybIH “OAY MO ybIH AV MO s3soJo3u|
3saJ49a3ju| 3saJaju| 3sodaiju| 3S9J493u| poie|ay
d|waepexy
apely uaje] |ejol apedy Ajusel jejol A3 J-493nQ |e3O0L A3} J-40uUu] |ejo)

so|Jobajed ojwepede uo so|dwes |e303 jO uojiInqiiis|p abejuadiad---€H IJ1EVL




123

saj40bajed Aj||euossad uo sa|dwes apesb usje|
pue Ajies 9jesedsas jo uo|inqjais|p abejusdiad---Hh I16VL

91 99 8z 19 GE (1] 91 T T L2 r43 1z sojjeweuq
Ll h 6¢€ 144 £ S€ 91 €9 12 He 8¢ 8¢ Jown}y
6€ 6¢€ 44 €1 h th 4| 6S 62 L\ SS 8z Aa1931sAy
Ll 0S €€ €1 19 9z 0 29 8¢ Ui 8h 8 2| ben
€€ 19 9 19 95 6 Th 0S 8 8l 6L £ Aseyj|os
91 L9 L 49 6¢ 6 LE 6S Y 8¢ gh 1 SJ9Yl0 Yi M
uojied| j|uapj
8¢ SH Ll 1€ £h 9z 1z #S T4 8¢ gh Ll x9S awes
19 €€ 9 1] gh 6 T HS Ul g€ 1 L A| jwed
Ll 19 144 Ll 19 44 4l 1L Ll Lz 6S 1 djyssoped
i L9 Y44 8 oL r44 (74 94 62 1 gh 8¢ xag 93 |soddQ
19 95 9 19 19 Y 0S Th 8 L€ 29 L Axyaoyany
Yb1H “OAY MO yb1H “OAY MO 4yb1H “OAY MO yb1H “OAY MO'] s3soJoju|
3s9a4933ju] 3JsaJ493lu| }sadaju| umﬂ._ﬂuc_ —vOuM_.Om
A3} |euosaad
apedy Jaje] apedy u9je] apedy Ajse3 apesy Ajsel
A3} 3-493nQ A3]9-40uu| A3 |3-193nQ A3]9-a0uu]




124

1 l9 Y44 8 oL 44 Zl (11 8¢ € 99 1€ uojssa.1bby
9 09 ih €1 r4s 13 1z 09 62 #1 qS L€ s9s|nduw|

Jo @suejdasay

6¢ h Ll 19 19 Ui 29 8¢ 0 99 Iy € ted21poyisn

th 6¢ Ll gh 4] 1] 4s 8¢ 8 LA €L € Ayja9n9S-4|9S

h 0S 9 €S £h 4 h 0S 8 L€ QS #1 ssau||uea|)
1 L9 r44 S th 43 4 6S LE L 1 HE 9sdaA|un

yieoQ@-94|1

i 95 €€ 6 o€ 19 0 94 4S 0 r43 gh Asejued
ybH *9AY MO yb|H ANy MO ybH EYX Mo ybiH BT MOoT $3S343ju|
31S9493u| 3sad493u| 1sadajuj 3saJaaju] paoie| 9y

A1||euosaad

opedy Jojeq
A3} 9-491n0

apeuy Ja3eq
A3 ] 9-aauu|

opely K| Je3
A3 ] 9-493n0

opel§ K|Je3

A3 ] 9-a2uu|

penu|3uod--ih 318VL




125

se|10bajed ojwapede uo sajdwes apesb uaje|

pue Ajtee ajesedas jo uojinqjiis|p abejusdiad---G4 J16VL

0S h 9 19 6¢ 0 ] h Ll 6S g€ € aAjje|ndjuey
8¢ 95 9 L€ 99 Ui Ll SL 8 12 29 Ll bu)pesy
9z 99 8l 44 19 Ll 91 9% 8¢ U [4 8h 8z s31Jo0ds
44 L9 ¥ 8l 4 ]9 62 9% Y4 4l 1L Ll J2|snW
44 8l 0 6 99 92 £l 6L 8 12 29 Ll sidy aujd
k4 95 L Ll LS 9z 91 L9 Ll Lz 69 1 ssau|sng
6¢€ €€ 82 gh £ 6 62 1L 0 Lz 6S H1 S jwouod>3 SuwoH
9 4 44 144 43 9z Ll 4S 62 L 9/ L1 {siav |ejls3isnpuj
8 19 [ Y44 ql i L1 %S 62 L 98 L so|jeuwayiey
L 0S 6¢€ 8 LS 19 4| L9 12z € 9/ 1z sbenbue
ubjasog
1 8l i 92 LS L 62 €9 8 Ll 69 1 ys|bu3
L1 44 L Ui oL 92 (174 8¢ Th 02 €L L 9oUd | 2§
tev1bojoyg
Y44 L9 [ o€ LS £l LE 9% Ll 1 8¢ L ?95u’3 | 9§
led)sAyd
44 L9 1 9z LS Ll 62 L9 Ui ol 69 1Z | @dus|ds [e}d0§
ﬂu_z “AY Mo ybiH “AAY Mo yb|H *9AY MO ybJH *AAY Mo mwmugnu:_
3saaalju| 3sagaju] 3satajuj 1saJdaju] poie|ay
Sjuepedy
apedy Jajeq apeJy uaje apedy Ajael apedy Ajue3
A3} J-193n0 A} ])-10uu] A3})-193n0 A3 |)-J40uu|




B IBLIOGRAPHY



BIBLIOGRAPHY

Ausubel, David and Ausubel, Pearl. 'Ego Development Among Segregated
Negro Children." Educatlon In Depressed Areas, ed. A. Harry
Passow. New York: Teachers College Press, Columbia Universlty,
1963, 109-141,

Bernstein, Basil. ''Social Structure, Language, and Learning,"
Educatlonal Research. Vol. 3, June, 1961, 1-15.

Bicknell, John E. A Prediction of Effectiveness in Secondary School

Teaching. The University of the State of New York, The State
Education Department, 1959, 1-27.

Bloom, B., Davis, A., and Hess, R. Compensatory Education for Cultural
Deprivation. New York: Holt, Rinehart, and Winston, 1965.

Brownell, Samuel. !''Teaching the Children from the Disadvantaged
Nelghborhood "' The Journal of Teacher Education. Vol. 16,
June, 1965, 180-183.

Burkard, Innocentia M. 'Discernment of Teacher Characteristics by TAT
Sequence Analysls,' Journal of Educational Psychology. Vol. 52,
December, 1962, 279-287.

Christensen, C. M. 'Relatlionships Between Pupll Achievement, Pupi]l
Affect-Need, Teacher Warmth, and Teacher Permissiveness,!'!
Journal of Educational Psychology. Vol. 51, June, 1960, 163-174.

Clark, Kenneth. The Dark Ghetto. New York: Harper and Row, 1965.

Community Action Program Against Poverty. A descriptive paper produced
by the United Community Services, Grand Rapids, Michigan.
Grand Rapids: United Community Services Planning Division, 1964.

Conant, James B. Slums and Suburbs. New York: McGraw-Hi11 Book
Company, Inc., 1961.

Deutsch, Martin. "The Disadvantaged Child and the Learning Process,"
Education In Depressed Areas, ed. A. Harry Passow. New York:
Teachers College Press, Columbla University, 1964, 163-179.

Deutsch, Martin. | ""Soclal and Psychological Perspectives on the

Development of Disadvantaged Learners,'' Journal of Negro
Education. Summer, 1964, 232-244,

127



128

Dodge, A. F. . "Study of the Personallty Traits of Successful Teachers,'
Occupations. Vol. 27, November, 1948, 107-112.

Education of Culturally Disadvantaged Children. Report of the
princlpals' study group. Grand Raplds Public Schools, Grand
Rapids, Michigan, 1963.

Flanagan, Carrol Edward. ''A Study of the Relationship of Scores on the
MMPl to Success In Teaching as Indicated by Supervisory Ratlngs,"
Journal of Experimental Educatlon. Vol. 29, June, 1961, 329-354,

Folkerson, Glen. ''A Resume of Current Teacher Personnel Research,!'
Journal of Educatlional Research. Vol. 47, May, 1954, 669-681.

Garrison, Karl C., and Scott, Mary Hughie. ''A Comparison of the
Personal Needs of College Students Preparing to Teach In
Different Teaching Areas,' Educational and Psychologlical
Measurement. Vol. 21, Winter, 1961, 955-96L4.

Goldberg, Miriam. ''‘Adapting Teacher Style to Pupil Differences-
Teachers for Dlsadvantaged Chlldren,' Merrlli-Palmer Quarterly.
Vol. 10, April, 1964, 161-178.

Goodenough, Eva. !''The Forced Choice Technique As A Method for
Discovering Effective Teacher Personallty,'' Journal of
Educatlonal Research. Vol. 51, September, 1957, 25-31

Gotham, R. E. ''Personallty and Teaching Efflclency,'' Journal of
Experimental Education. Vol. 14, December, 1945, 157-165.

Gowan, John C. 'Prediction of Teachlng Success: Rating by Authorlty
Flgures,' Callfornia Journal of Educatlonal Research. Vol. 6,
September, 1955, 147-152.

Gunderson, E. K., Erick and Nelson, Paul D. 'Personality Differences
Among Navy Occupational Groups,'' The Personnel and Guldance
Journal. Vol. L4, May, 1966, 956-961.

Hell, Louls M. ''Personality Variables: An Important Determinant In
Effective Elementary School Instructlion,' Theory Into Practlce.
Vol. 11, February, 1964, 12-15,

Hell, Louls M., Powell, Marion, and Felfer, Irwin. Characteristics of
Teacher Behavior and Competency Related to the Achievement of
Different Kinds of Chlildren In Several Elementary Grades.
Contract #SAE7285 Cooperatlive Research, Office of Educatlon,

U. S. Department of Health, Educatlion, and Welfare,
Washington, D. C., 1960.




129

Heil, Louis M., and Washburne, Carleton. ''Brooklyn College Research In
Teacher Effectiveness,' The Journal of Educatlonal Research.
Vol. 55: MaY’ 19620 3""7'35]-

Knapp, Dale. 'Preparing Teachers of Dlsadvantaged Youth: Emerging
Trends,' Journal of Teacher Education. Vol. 16, June, 1965, 188.

Kornberg, Leonard. ''Meaningful Teachers for Allenated Children,'
Education In Depressed Areas, ed. A. Harry Passow. New York:
Teachers College Press, Columbia University, 1963, 262-277.

McCall, Willlam A. and Krause, Gertrude R. ''Measurement of Teacher
Merit for Salary Purposes,'' Journal of Educational Research.
Vol. 53, October, 1959, 73-75.

Medley, Donald M. and Mitzel, Harold E. ''Some Behavioral Correlates of
Teacher Effectlveness,! The Journal of Educatlional Psychology.
Vol. 50, December, 1959, 239-246.

Melton, Willlam R., Jr. '"An Investigation of the Relationships
Between Personallty and Vocational Interest,' Journal of
Educatlonal Psychology. Vol. 27, 1956, 163-17L.

Miller, Harry L., and Smiley, Marjorie B. Education and the
Metropolis. New York: City University of New York, 1964.

Moore, Clark H. and Cole, David. ''The Relation of MMP| Scores to
Practice Teaching Ratings,'' Journal of Educational Research.
Vol. 50, May, 1957, 711-716.

Olander, Herbert T. and Kleyle, Helen M. 'Differences In Personal and
Professional Characteristics of a Selected Group of Elementary
Teachers with Contrasting Success Records,' Educational
Administration and Supervision. Vol. 45, July, 1959, 191-198.

Passow, A. Harry, (ed.). Education In Depressed Areas. New York:
Teachers College Press, Columbia University, 1963.

Philippus, John Marion and Flliegler, Louis. '"A Study of Personallty
Value, and Interest Patterns of Student Teachers In the Areas
of Elementary, Secondary, and Speclal Educatlion,'' Sclience
Education. Vol. 46, April, 1962, 247-252.

Riesman, Frank. The Culturally Deprived Child. New York: Harper and
Brothers, 1962.

Riesman, Frank. .”The Overlooked Poslitives of Dlsadvantaged Groups,'
The Journal of Negro Education. Vol. 33, Summer, 1964, 225-231.




130

Rivlin, Harry N., (ed.). "Teaching and Teacher Education for Urban
Disadvantaged Schools,'* Journal of Teacher Education. Vol. 16,
June, 1965, 135-186.

Ryans, David G. Characteristics of Teachers. Washington, D. C.:
American Council on Education, 1960.

Ryans, David G. ''Some Relationships Between Pupil Behavior and Certaln
Teacher Characteristics,' Journal of Educational Psychology.
Vol. 52, April, 1961, 82-90.

School Integration. Proceedings of a Symposium on School Integratlion
at Michigan State Unlverslity. East Lansing: Bureau of
Educational Research, Michigan State University, 1964.

School Programs for the Dlsadvantaged. Clrcular No. 1, Educatlonal
Research Service. Washington, D. C.: National Educatlion
Assoclatlon, January, 1965.

Sexton, Patricia Cayo. Education and Income. New York: The Viking
Press, 1961.

Silberman, Charles E. Crisis In Black and White. New York: Vintage
Books, 1964.

Strom, Robert D. Teaching In the Slum School. Columbus: Charles E.
Merrill Books, Inc., 1965.

Thorpe, Joanne. !''Study of Personality Variables Among Successful
Women Students and Teachers of Physical Educatlon,'' The Research
Quarterly. Vol. 29, March, 1958, 83-92.




i}




