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ABSTRACT

This study is oonocerned with an analysis of student attitudes
toward eounseling and the Counseling Center at Mishigan State Cellege.
It is based on the premise that the effectiveness of a counseling
organiszation depends upon the degree to which its services are evalu-
ated positively by those for whom they are intended. S8Specifically,
the research is based upon four interrelated hypotheses:

l. Attitudes toward counseling and a guidance organization
oan be measured.

2. There is a climate of opinion among various groups of
students whioch predispose them to appraise the sounselors
and the Counseling Center as favorable or unfavorable.

3¢ The attitudes that students hold toward eounselors and
the Counseling Center may be affected by ocmmmon beokground
oharacteristios and experiences.

4. The predisposing attitudes that students have toward counsel-
ing may be ohanged by direct contact with the Center.

The hypotheses were tested by an instrument which eantained a
Counseling Attitude Scale, ocounselor rating scales, student bmaokgrownd
itens, and a free response sectiom. The respondents were 544 students
selected by a proportional stratified sampling technique.

Attitudes toward eounselors and the Counseling Center were
moasured by the Counseling Attitude Soale specially devised for this
research. The teoclnique wsed was the Seale Disorimination Method of
BEdwards and Kilpatriok which is a synthesis of the Thurstone, Likert,
and Guttman teshniques of attitude seale construoction. Soale analysis
by the Cornell Technigue indieated the socale probably measured a single
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PR
dimension. The seale had a coefficient of reproducibility of 087,
and its reliability of 0.94 was caloulated by a lowsr bound technique.
To measure student reaction toward the counselors®! persomal attributes
and services, eighteem different rating seales were constructed.

Michigan State College students generally held favorable attitudes
toward counselors and the Counseling Center. Approximately 84 per ocent
of the sample strongly endorsed the Center while 16 per oent held mild,
indifferent, or negative attitudes toward it. Not all of the students
based their attitudes from direct experience with the Center. More
favorable attitudes toward the organiszation were engendered by a greater
nunber of contacts with it.

To test whether differences in student attitudes toward the Center
were associated with thoi:;jlbcckgromd characteristies, the ehi-square
test was used. Where significant associations existed between any two
variables, the degree of correlation was found by the ecefficient eof
oconbingency. Some of the important student background factors exsmined
for their assoclation to‘ coumnseling attitudes weres sex, age, year in
oollege, school enrolled, grade point average, nwmber of extra-ewrriocu=
lar activities, frequeney of Center visits, nature of problem brought
to the Center, previous coumseling experience, size of commumity, and
father's ecoupatiom,.

Generally older students, upper=eclassmen, veterans, and married
students had slightly more wnfavorable attitudes toward eownselors and
the Center. Small and shifting differences were found between Center
attitude and school enrolled, grade point average, activities, sise
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of cammunity, previous counseling experience, and socio-econamio
level. The findings confirmed the proposition that student attitudes
toward eownselors and the Center are affected by common backgrounds

and experiences.
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CHAAPTER I



CHAPTER I
Tha PROBLEris  ITS haTUaw AND DMPORTANCE

Introduction

During the last twenty years American college students were prob-
ably confronted with many more serious proolems than were students of
previous generations, Young men and women born during or immediately
after world War I were reared in a society which was more specialized
and disorganized than the society of their parents. The post war
generation wés educated during the world's worst economic depression.
After leaving school many young people faced unemployment for lengthy
periods, and still later many of them fought in korld War II, ~hen
faced with educational, vocational, and adjustment problems, many had
asked their equally confused elders for assistance and guidance. The
help thsy received was all too often, informal, uninformed, and of a
make-shift character.

The younger students of today, especially those who entered college
recently and those who are about to enter college, are also confronted
With problems of considerable magnitude, The members of this generation
were born during the middle thirties, Although most of them are too
Young to remember the chaotic depression, they were, nonetheless, affect-
ed by the cynicism and pessimism of that period. Certainly all of them
remember world War II and the subsequent atomic-frightened era, Thes2

young people face an uncertvain future. They will have to confront as



many problems as their older brothers and sisters. Already the armed
forces and a war in Korea are beckoning them,

Thus once again young people are encountering disruption of their
education, vocational, and other life problems, They, too, will seek
assistance to the solution of their problems, Perhaps they will get
something more than bland assurance and informal advice, for out of the
economic depression and World War II our society began to learn that it
was imperative to meet the problems of youth in a more systematic way.
Slowly this country became aware of an urgent need to establish a youth
program, and provide professional counseling to assist its youth in
making adjustments to the complex society,

This program began to take form during the middle thirties., At that
time financial assistance was given to young people which enabled many
to remain in school. This help came through the National Youth Adminis-
tration and other government-aid programs. Beginning in 1933 assistance
in finding jobs was offered young people by the newly created United
States Employment Service.

About this time, some educators who sensed the need for more
counselors in the nation's schools began to initiate counselor training
programs in the colleges and universities., That a desperate need for
counselors existed was shown in a study conducted by the United States
Office of Education in 1938, This investigation revealed that the
7 163,919 students in the 23,032 public high schools of the nation were

Served by only 2,286 counselors or guidance officers who devoted half



or more of their time to counseling.l A few more colleges followed the
early leaders by introducing personnel courses to give teachers more
specialized training for guiding students,

Despite these efforts the colleges were not able to train enough
counselors to meet the nationt!s needs, World War II gave further impetus
to counselor training programs because qualified personnel were needed
to classify the millions of young men entering the armed forces, Since
the colleges were not able to supply sufficient counselors, the Army,
Navy, and Air Forces established their own training programs, Even with
the expanded pool of trained and partially trained counselors, a shortage
faced the post-war demands of America's schools., Apparently many school
administrators were becoming "®guidance conscious." They were convinced
that the personnel services offered by schools, the armed forces, and
business had helped thousands to make better personal adjustments,

Among the first to sense the need for permanent counseling organi-
zations were the larger colleges and universities of the country,
Several which had planned to establish guidance programs prior to World
War II proceeded to establish them after the war., Other institutions,
particularly those with large veteran enrollments, were urged by the
Veterans? Administration to provide counseling for the many returning
veterans, Some institutions responded quickly by improving their nacent

services or by establishing full-blown counseling programs,

1, Walter J. Greenleaf and Royce E, Brewster, Public High Schools Having
Counselors and Guidance Officer, Washington, D, C,: Federal Security
Agency, U, S, Office of Education, 1939, pp. 2-5.




The sizes and types of programs actually created in the colleges
no doubt varied widely. Doubtless many of the programs are still under-
going change. About five or six years have elapsed since the post-war
counseling agencies were instituted., This period may be regarded a
period of exploration, trial, and shake-down. Organizational procedures
had to be evolved, students had to be educated as to the purposes of
counseling agencies, faculties had to be educated to become part of the
referral process, ineffective counselors had to be replaced, and so on,

Administrators should now begin to be concerned with the problem
of appraising their efforts in the field of personnel services, The post
war boom of college enrollments has leveled off. Now, with a slight
slack in the pace of duty, officials may ask whether their objectives of
furnishing students adequate counseling services has been and is now being
met, Probably only a few institutions have evaluated systematically the
value and effectiveness of their guidance programs. It is doubtful, as
will be shown later, that the few atiempts at self appraisal have bothered
to include student opinions as a primary source to be consulted.

Like any other part of the university its counseling agency is con=
stantly being evaluated by the student body and by the other departments,
The prevailing climate of student opinion toward counseling service is
even more important to its operation than is the case with academic de=-
partments, The effectiveness of counseling, by its very nature, depends
upon a willingness on the part of students to seek it, This in turn is
dependent on the attitudes that students have of the value of counseling

services, If the prevailing opinion on campus is that the counseling



services are good, students will voluntarily seek guidance when they need
it, If, on the other hand, the counseling services are in disrepute,
students will avoid consulting them, It is therefore important for such
agencies to know the prevailing attitudes, sentiments, and prejudices

that students have toward them to do effective work. A counseling organi-
zation is effective to the degree that it is considered useful and efficient
by the student body. This study is concerned with an analysis of student
attitudes toward counselors and the counseling organization at Michigan

State College.

Statement of the Problem

The general problem of this study is to ascertain the attitudes of
students at Michigan State College toward the counselors and the Counsel-
ing Center; and to determine, if possible, the factors associated with
these attitudes, This research is founded on the premise that one of the
factors which is responsible for the effectiveness or ineffectiveness of
counselors and their organization is the prevailing climate of student
opinion concerning them,

It is not the purpose of this research to analyze the attitudes that
students have toward the counseling that is done by faculty advisors,
enrollment officers, deans, and dormitory resident advisors, Neither is
it concerned with those agencies on campus to which the students are

referred by the Counseling Center.2

2. The relation of the Counseling Center to other counseling services
and referral agencies is descrited in Chapter II,



This research is based on four interrelated hypotheses, They are:

1. There is a climate of opinion among various groups of students
on campus which predispose them to regard the counselors and the Center
as favorably or unfavorably,

2, Attitudes toward counseling and toward a Guidance Center can be
measured.

3. The attitudes that students hold toward counselors and the Center
may be affected by common background characteristics and experiences,

L., The predisposing attitudes of students toward counseling are not
so set that they remain unchanged by direct contact with the Center.

In order to test the hypotheses listed above certain related ques-
tions must be investigated. The specific questions which this study is
designed to answer include the following:

1. Is it possible to construct a reliable and valid instrument
that will measure student attitudes toward counseling?

2, Is there a dominant set of attitudes concerning counselors
and the Counseling Center at Michigan State College?

3. If no dominant attitude exists, what are the different attitudes
that students hold toward the counselors at the Center?

Li. What factors are associated with the attitudes toward counselors
and the Counseling Center?

a. Do men and women have similar or different attitudes
toward counselors and the Center?

b. Is age a factor in the attitudes held?
c. Are there differences between single or married students?

d. Do under-classmen and upper-classmen have similar or
different attitudes toward counselors and the Center?

e. Is subject matter major and grade-point average related
to the attitudes held?

f. Is the social-economic background of the student
associated with his attitudes?



g. Is there a relationship between the size of the community
from which Michigan State College students come and the
attitudes toward the counselors on campus?

h, Is there a relation between the quality and the amount of
high school counseling students had and their attitudes
toward the college guidance program?

i, How is direct experience with counselors on campus associ-
ated with attitudes toward counseling and counseling
services?

5. Do students from different backgrounds use the counseling services
to varying degrees?

a. Do young students and freshmen consult the Center more
frequently than older students and seniors?

b. Do those who have lower:  academic averages use the
Center more?

c. Other background characteristics.,

6. What is the specific content of the attitude held by various
groups of students?

7. What are the sources of their knowledge and attitudes toward the
Center?

8. Does the prevailing opinion on campus concerning counselors and
the Counseling Center influence students to consult or not to
consult the Center?

9. How useful do students think the counseling services are?

Importance of the Problem
v
Many studies have been devoted to the problems of organizing guidance
Sérvices in educational institutions. Once such services are established,
their evaluation has usually been in terms of the quality and quantity of

Personnel, the adequacy of equipment, the nature and amount of problems

han'iil!.ed, changes resulting from counseling individuals, and the acceptance



of counseling by administrators and teachers. Very little research has
been done on the question of how éounseling services are accepted by
those for whom they are intended, namely the student. Neither has there
been sufficient research on determining the felt needs of students for
such services,

This study is based on the premise that it is Jjust as important for
counselors, as it is for teachers, to know how their services are being
evaluated by students, As in the case of teaching, counseling departments
should kndw what the dominant attitudes are toward them, In addition,
they should know which groups have the most favorable or unfavorable
attitudes as well as the reasons for such attitudes. It is also im=-
portant to know what kinds of stereotypes students have of counselors,
Armed with answers to these questions, counseling departments can embark
on a program of getting their area of acceptance widened in the student
body., They can also change their services to respond to the felt needs
and attitudes of their potential users,

This study is not concerned with suggestions as to how to get greater
acceptance of the counseling services or how to remove unfavorable stereo-
types. It is primarily concerned with the problem of finding the range L

of attitudes that students have toward counselors and their organization,

Organization of the Study
In Chapter II a summary of the history and organization of the
Michigan State College Center is sketched to provide the reader with a
background necessary for understanding (a) the operation of the agency, and

(b) the reasons why certain items were included in the instruments.



In the third chapter a review of the literature on attitudes and
attitude scale construction is found, as well as a summary of the
relevant studies on attitudes toward counseling.

Chapter IV is devoted to the methodology of this research., It con-
tains a detailed description of the techniques used in constructing the
instruments for this study, a description of the sampling technique, and
an analysis of the sample returns., It is followed by a chapter dealing
with a comparative analysis of the users and non-users of the Counseling
Center.

In Chapter VI statistical analysis is presented of the results
obtained from the attitude scales concerning student attitudes toward the
Counseling Center, Then these results are analyzed by background char-
acteristics of the students, Chapters VII and VIII concern themselves
with student appraisal of specific counselor attributes and practices.
Again these data are subjected to analysis according to the student back-
ground characteristics.

Chapter IX contains a content analysis of free responses made by
students toward the counselors and the Counseling Center., This provided
an opportunity to get at specific attitudes and opinions of counseling
not anticipated in the instruments. The final chapter includes a summary

and conclusions of this research as well as some of its implications,



CHAPTER II
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CHAPTER II

HISTCRY, ORGANIZATION, AND FUNCTION> OF THE MICHIGAN STATE
COLLEGE COUNSELING CENTER

The purposes of this chapter are to: (a) review briefly the history
of the Michigan State College Counseling Center, (b) examine its primary
purposes and functions, and (c) describe its operational procedures,
This information is included for several reasons. The history of the
agency is provided to help those not acquainted with the Center to know
something of its purposes and functions, In addition, it is necessary to
be aware of the functions and the operational procedures of the Center to
be able to place student remarks and opinions on particular services of
the Center in proper perspective, Since students are asked to reveal
their attitudes toward specific features of the Center, these features
must be detailed as background material, Finally, it is hoped that this
chapter may help the reader to see the origin of the problem of this

research study.

Introduction
Beginning in 1946 the heavy enrollment of World War II veterans in
the collegés and universities of the nation, brought these institutions
of higher learning many new problems, The problems of student housing,
services for married veterans, insufficient teaching staff, lack of class-
rooms, increased administrative costs, and need for better personnel

services were among the many issues confronting college administrators.
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Among the more perplexing problams was that of counseling the veteran.
Prior to their entrance into the armed forces thousands of high school
students did not hope or plan to attend college., Consequently mamy of
them had not enrolled in college preparatory curricula, However, the
passage of the G, I, Bill of Rights (Public Laws No, 16 and 3L6) gave
financial aid to all veterans desiring additional education. Veterans
who could only dream of attending college now found it possible. A large
number of them, however, could not meet the existing college entrance re-
quirements, Some institutions altersd their entrance requirements, others
established special programs for veterans, a few gave credit for Armed
Forces Institute Courses, and many more devised ways to facilitate the
admittance of these "educationally unprepared" students., Cooperative
programs between high schools and colleges enabled veterans who had not
completed their secondary education to gain admittance to the universities,

Such programs called for giving the veterans much counseling. Most
of the colleges and high schools were not equipped to render adequate
guidance because they lacked trained personnel or an organized personnel
program, The policy of the Veterans! Administration urging colleges to
establish VA Guidance Centers induced many to make hurried plans for
general student personnel services. Administrators began to search for
professionally trained counselors who were difficult to find in the tight
labor market. Fortunately some colleges and universities already had
guidance services in operation, and others had sufficient foresight to
plan and organize such services during the war, Michigan State College

was not totally unprepared for the onrush of veterans, Plans had long
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been under way to establish personnel services for both veteran and non-

veteran students in the post-war period.

History of the Counseling Center

The Michigan State College Counseling Center is one of several
personnel agencies under the jurisdiction of the Dean of Students. Because
of the manifold duties of his office, the Dean has delegated supervision
of the various counseling agencies on campus to people specially trained
for their work., The Counseling Center is under the direction of Dr, Paul
Dressel, whose title is Director of Board of Examiners and Basic College
Counseling, Dr, Dressel was largely responsible for the planning and
organization of the present Center., Most of the information presented in
this chapter was obtained from interviews with Dr, Dressel and from
Dr. William A, Mann, Assistant Director of Counseling.

Michigan State College, like many other educational institutions,
experienced very rapid growth immediately after World War II. The need
for professional counseling and for student guidance services became
apparent when enrollment tripled the pre-war figures, Though the college
offered some "guidance®™ services before the war, it was only segmental
compared to the services offered later. In 1936, the only kind of
"counseling® present on campus was a faculty advisory system, A selected
number of faculty members were each given the task of helping 30 to 50
students with their enrollment problems, No doubt, some of the staff
members helped students with problems other than enrollment, However,

general counseling on campus was performed at this time by a few interested
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faculty members, or by the offices of the Dean of Men and the Dean of
Women, Doubtless the latter were somewhat restricted in the amount and
quality of their counseling services because of the disciplinary func-
tions associated with their offices,

This "counseling program® persisted to 19L4 except for one change,
Approximately two years earlier, in 1942, the Dean of Men appointed a
half-time assistant to do counseling and to administer a general testing
program, In a sense, this was the first formal step toward the establish-
ment of professional counseling services on campus, Shortly after admin-
istrators became concerned with the problems of the small group of
returning veterans who had been separated from the armed forces prior to
the conclusion of hostilities. Upon becoming acquainted with the nature
and the extent of their problems a need was felt to supplement the exist-
ing guidance services. The administration also recognized that the number
and kinds of problems would increase rapidly when a larger number of
veterans enrolled at the college at the conclusion of the war,

The inability of the existing advisory system to help these veterans
was a leading factor in the decision to change the structure of the
personnel program., The first step in this direction was the establishment
of an in-service training program in counseling and testing for a small
group of faculty members, so that they would be better equipped to handle
the veterans! problems,

Upon the recommendation of the faculty and the State Board of Agri=-
culture a two year Basic College program was instituted in 19Lk as a
required curriculum for all freshmen and sophomore students. The school

and the divisions of the college were also reorganized at this time,
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Part of this general reorganization involved the Office of the Dean of
Students. An important agency established under this office was the
"Board of Examiners and Basic College Counseling.,® This organization was
staffed by faculty members on a half-time teaching and counseling basis,

The decision to institute the counseling services in this manner
came as a result of the establishment of the Basic College. One of the
main features of the college reorganization is the dual enrollment of
the student while still a lower classman, Thus, the student indicates a
preference for one of the six schools even though he is still in the Basic
College. There was recognition of the fact that under this system many
students would actually change their school or subject preference, and
that the enrollment officers would not be adequately trained or have suf-
ficient time to assist the confused student, The creation of the Board of
Examiners and Basic College Counseling, with a "semi-trained" staff of
part-time counselors who would also serve as enrollment officers, was con-
sidered a way out of this dilemma.

In September 1944 the school year opened with twenty faculty members
acting as part-time counselors., Each counselor was assigned 100 students
to enroll and help them with other problems. Regular meetings for the
staff were held and the in-service training program was continued. By
1946 it was recognized that twice the number of "counselors" was needed
to cope with the increased enrollment. If the existing counselor-client
ratio of one counselor to every 100 students was to be maintained, many

more counselors would be needed for the larger anticipated enrollment of
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the years ahead., An examination of the future course of action relative
to personnel services seemed imperative at this time,

Several other factors influenced the decision to change the counsel-
ing organization described above. By 19L6, the enrollment in the Basic
College reached 9,000-10,000 students., If a half-time faculty member were
used for every 100 students, 90 to 100 people would be needed to enroll
students and help them with their problems, Such a large "guidance" staff
would require a larger budget for salaries, There was little chance of
locating enough counselors and no chance for obtaining a larger budget for
salaries, Furthermore, the increase in student enrollment caused a short-
age in the teaching staff, Deans and department heads were asking for the
return of staff members who had been released previously for half-time
counseling, The need for more teaching staff was so great that some half=-
time counselors resumed a full teaching load and volunteered to do counsel-
ing in their ¥spare® time,

An important factor in the decision to change the counseling organiza-
tion was the unwillingness of a few part-time counselors to continue to
do "personnel"™ work, They lacked interest for the work and were only doing
it on a temporary basis, The teaching services of many staff members were
not needed during the war because of the smaller student enrollment.
Rather than be released, some accepted jobs as half-time teachers and half-
time counselors, Their lack of interest in counseling was, no doubt,
reflected in the type of counseling they gave students.

Perhaps the decisive factor responsible for the creation of a new

counseling organization was the Veterans Administration's desire to
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establish a VA Guidance Center on the Michigan State College campus, The
VA strongly urged the administration to organize such an agency, and
staff it with trained counselors. In return for counseling services to
veterans, the Veterans! Administration would help to defray part of the
cost for operating the VA Center,

After considering all of these factors, the committee studying the
problem of student personnel services urged the administration to revise
completely the existing guidance structure. The decision to restore en-
rollment duties to faculty members and to employ trained counselors was
made. Figure 1 illustrates the organizational pattern of the Dean of
Student!s Office and the Counseling Center, In January 1946 the first
full-time counselor was hired for the newly created VA Center.

This new agency was not directly modeled after any single college
Center, Dr. Dressel, who was instrumental in restablishing better
personnel services at Michigan State College, maintained that the structure,
purposes and organization of the present Counseling Center were probably
influenced by visits to Centers at the University of Chicago, University
of Minnesota, and other universities, The VA Center as established at
Michigan State College grew out of the particular needs of the college
and its students,

By February 1, 19L6 four full-time counselors were employed and they

used an empty classroom to begin VA counseling.1 Counseling booths were

1. When these counselors were hired, they were appointed with academic
rank, As staff members they were and still are on the same tenure
basis as other members of the faculty and enjoy the same faculty
privileges., It is uncommon in Counseling Centers for all of the
counseling staff to hold academic rank,
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soon provided them in Demonstration Hall, The first four full-time
counselors were veterans of World War II, The Administration was inter=-
ested in employing counselors with war experience, particularly those

who had some counseling and teaching experience. The four counselors met
these requirements, Obviously, the reasons for establishing such require-
ments was that the enrollment would be heavily veteran, and that students
would "click™ with counselors who were like them, Other factors were the
college's intention of handling the VA Guidance program and that the armed
forces separation centers was the best single source for hiring high
quality personnel,

The reaction of the staff to the new Counseling Center was mixed,
Part of the staff had high praise for the new agency, but the majority
probably had a neutral attitude. A few former part-time counselors were
somewhat hostile, but this gradually decreased. On the other hand,
student acceptance of the Center met with high approval., A selling job
was not needed for veterans for many of them were so bewildered that they
wanted counseling services, Other veterans had used Army and Navy
personnel services and were trained to look for such services where avail-
able, The ®civilian®" students who were on campus gt the time the shift
was made were not startled by the new departure., They probably did not

recognize an immediate change in the type or quality of the service.

Functions of the Center
During the spring and summer of 19L6 the number of counselors was
increased to twelve, Although they were mainly working with veterans,

the Center staff was also enrolling all No-Preference students, assisting
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all new incoming students who sought help, and giving out general informa=-
tion,

After September 1946, the purposes and functions of the Center were
geared to meet the needs of all students and no longer those of the
veteran alone, Counseling the veteran, however, remained the dominant
function of the organization, Eventually the purposes and functions of
the newly reorganized Center were generalized to assist the individual
student in developing to the maximum of his potentialities. The functions
and activities of the Center were outlined as follows:?

1, Conduct counseling interviews to help student analyze all

factors of his problem and to aid him plan a suitable course

of action,

2. Administer aptitude and interest tests to evaluate strong
and weak points of students,

3. Assist students in developing better study habits and skills,

L, Maintain an up-to-date file of educational and occupational
information,

5. Make referrals to appropriate service clinics (reading, writ-
ing, speech, arithmetic, visual, etc.) where indicated.

6. Serve as enrollment officers for No-Preference students.

7. Consult with Basic College students who change subject majors
except for those made within the school of Science and Arts,

8. Consult and help students who have excessive absences or who
have been placed on scholastic probation,

9, Veterans? advisement,

10, Provide internship training for a limited number of doctoral
candidates requiring clinical training and experience.

11. Research and evaluation,

2, Adapted from, Services of the Counseling Center, a brochure issued by
the Michigan State College Counseling Center, 1951,
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Nature of Problems, Very early in its brief history, the Counseling

Center began to keep records of the kinds of problems students brought

there, It was decided to group these problems under four levels of

counselings (1) incidental, (2) educational-vocational, (3) personality-

emotional, and (L) psychiatric. The last type of problem was never handled

at the Center but when cases were recognized, students were referred im-

mediately to psychiatric services offered by the Health Center., During

the first few months the majority of problems were in category one and

two, or the incidental and educational-vocational type of problems, Later

more were creeping into group three (personality-emotional). At the

present time category two and three appear to include the majority of the
problems,
At first most counselors felt more efficient in helping students with

educational and vocational problems. With more experience and better

training more counselors felt adequate to help students with their personal

and emotional problems,

Referral Agencies, Auxilliary personnel services were instituted at

Michigan Sta’ie College during the post-war period to meet better the

needs of students with special problems, The heterogeneity of the 15,000

Students established the need for special agencies. The Department of
Written and Spéken English established reading, writing, arithmetic, and
SPeech clinics. The College Health Center offered psychiatric service
vhen 3t employed a full-time psychiatric social worker and contracted for

PSychiatric consulting services. Although there is no co-ordinating
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organizational structure to supervise and administer all of these
services, the Counseling Center staff has invited the heads of these
agencies to visit the Center and develop more effective relationships,

The cooperation of the Center'!s staff with these agencies further

assures students adequate personnel services, All of the counselors are

urged to make referrals to other agencies when the latter are better

equipped to handle the student's problem, Tentative future plans en=-

vision a coordinating committee, with representatives from each of these

agencies to create machinery to expedite referrals among the agencies on

campus,

Counseling Clinics, By 19L9 the Counseling Center had reached its

fullest development and was housed in a builcing at the South Campus. The

staff consisted of thirteen counselors--eight men and five women., In
addition to the counselors, two full-time psychometrists were employed,
Some of the original counselors are still with the Center, but when re-
pPlacements were necessary, people with better training and experience were
appointed.

During the winter of 1949 the Counseling Center staff felt ready to

improve its services to prospective students of Michigan State College ard
to other high school graduates of the State of Michigan, They were aware
of the lack of guidance programs in many schools and of their need for
€duc ational-vocational counseling services. Students were given the
°pp0rtunity to obtain counseling at the college during the summer at very

low cost. The first Counseling Clinics were instituted during the summer
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quarter of 1949. The purpose of these clinics was to help high school
graduates in their occupational and educational plans, The Center
(a) offered students help and information on selecting a career, a trade,
or a technical or business school, (b) gave information on opportunities
in the vocational fields; and (c) conducted a testing program to help
students better understand themselves,

Briefly, the staff intended that the summer counseling clinics would
give high school juniors, seniors, and graduates:3

1. Assistance in determining aptitude for college.

2, Help on deciding whether or not to attend college.

3. Help to consider suitable vocations and the methods of
obtaining vocational training.

L. Information on course requirements.
5. Opportunities to confer with the college faculty.

6. Help to prospective Michigan State College students to
select fall term courses.

7. Orientation to prospective students,

8. Testing and counseling.

Several three day counseling clinics were held in the summers of
1949 and 1950, For the summer quarter of 1951 ten of these day clinics
were planned. Fees of $5.00 were charged for clinic services and minimum
Tates for room and board, The summer Counseling Clinics have been ex-
tr €mely valuable to students and have been favorably received by high

School principals of the State of Michigan,

——

3. Counseling Clinics for High School Graduates, Department of Special
Courses and Conferences, Michigan State College, Summer, 1950,
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During the Spring quarter, 1951, the Counseling Center with the co-
operation of the Institute of Counseling Guidance and Testing tried a

further experiment in extending its services to the high schools of
Michigan, The Counseling Clinics were brought to the home cormmunity.
The high schools of Saginaw, Michigan were first to receive this new

service, Tests were administered and interpreted to 200 Saginaw seniors.

In addition, vocational counseling interviews for all of these students

were held., The Mextension" clinics proved so popular that four additional

ones were planned for 1951-52,

Perhaps the most outstanding achievement of the Counseling Center in

its five year history is that it helped to reduce the mortality rate

(drop-outs) of Michigan State College students. There is some evidence

to indicate that the Center played an important role in "salvaging" some

students who would ordinarily not have remained in college. Support for

this contention is provided in a study made of the first freshman class
whiich entered the Basic College in 19LL).L.!J This survey indicated that Lé

per cent of the entering class had graduated or were still in college with

every prospect of graduaking. This compared with a pre-war norm of 35

pPer cent. The differences in percentages are probably not due to a lower-
ing of academic standards by the Basic College for the basic courses are

Somewhat more critical of low scholarship than the average of the non-

basic college courses,

L. Joseph W, Sheedy, Academic Survey of the First Basic College Classs
M3 chigan State College, East Lansing, Michigan, January 19L9,
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The study further showed that L7 per cent of those who graduated
did so in a curriculum different from that in which they started.
Evidently students used the Basic College and the Counseling Center to
help them discover their interests, Although fifty-four per cent of the
entering freshmen did not graduate, 73% of these were doing acceptable
work when they left college. Most of the latter left for financial
reasons, Other students with less than C average required for admission
to the upper schools were provided guidance to enter other fields of work
more in keeping with their interests., All of the above trends were found
to hold for the second class entering the Basic College .5
Important service has been rendered by the Counseling Center to the
youth of Michigan through the summer counseling and "extension® clinics,
The summer Counseling Clinics have attracted more high school students in
each succeeding year. In 1949, three clinics served 225 students while
eight clinics in the summer of 1950 helped 368 students., In 1951 the
clinics were attended by 635 counselees.6 Plans for 1952 include "extension
clinics® for four different Michigan cormunities where several hundred

more students will receive educational-vocational counseling.

How The Center Operates
Procedures at the Center vary with the different student problems

brOtht there, Other than counseling No-Preference students, change of

5. Joseph W, Sheedy, Academic Survey of the Second Basic College Class,
M3 chigan State College, BEast Lansing, 1950.

6. Data obtained from Thomas A, Goodrich, counselor at Michigan State
College Counseling Center., Tentative title of his doctoral disserta-
tion now being conducted:s Study of the Michigan State College Counsel-
ing clinics, Sumer 1951,
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majors, and dealing with students on scholastic probation, most of the

counseling is on a voluntary basis,., Occasionally students are referred

to the Center by College deans or instructors. Usually a client seeking

help from the Center arranges an appointment in order to aveid an un-

necessary trip or a long wait, However, if the student's needs appear

to be urgent and require immediate attention, no appointment is necessary.
New clients are assigned to individual counselors by alphabetical groups
and the student remains with the same counselor until his problem is

If the student desires a particular counselor, that counselor is

solved,

assigned to him. Sometimes it is difficult, administratively, to allow

counselors to keep the same clients throughout their college careers, and

S0 the client may be assigned to a different counselor. However, clients

are granted their requests to keep the same counselor throughout the four

years, and it is estimated that over 50 per cent of them have seen only
one counselor,

Because many problems brought to the Center are vocational in nature,

the procedures used in the Center will be further illustrated by a vo-

cational problem case. The student with such a problem will discuss his

Situation with a counselor during the first interview. The student may

also want to discuss the help or the assistance he hopes to receive from
the counseling interviews. During the first interview various items of
information may be brought out which might have a bearing on the problem,
and a plan of attack is formulated by the counselors and his client,

If testing is indicated, a battery of tests is administered by one

°f the two psychometrists employed by the Center, Upon the completion of
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this step, and when other items of information are assembled, the

counselor and client will meet again as many times as is necessary, to

talk over the problem in the light of the accumulated data., The number

of interviews depends upon the seriousness of the problem and difficulty

of reaching a solution.

Often in connection with the counseling process it is necessary for
the student to do some intensive reading of available occupational

material, Referrals to campus and off-campus individuals are suggested

where desirable, In most cases dealing with vocational problems, the

student is later invited to return to the Center to evaluate the course

of action upon which he has decided,

Future Plans

At present no large scale reorganization of the Counseling Center

appears imminent., It is the aspiration of the Center personnel that future

plans might include housing most of the campus counseling services in a

single building. Such a plan would mean better coordination between the

counseling agencies, Future plans also include improving and extending

present services to more students, Already steps in this direction have

taken place. A counselor from the Center has been assizned an office in

the same building as the Dean of the Basic College. This counselor assists
Students on scholastic probation to determine the reasons for their diffi-

Culties, Often the student is referred to the Counseling Center for

addi tional help., Actually the counselor coordinates the services of the

Deants Office with those of the Center, It is hoped that during 1952 the
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Counseling Center may be moved to the Basic College Building. Obviously

this would result in closer cooperation between the Center and the Dean
of the Basic College.

Researches by the Counseling Center Staff
In its five year history the Counseling Center has geared its efforts

to improving its services to students. The staff was appointed mainly in

terms of students! needs, The necessary funds to improve counseling

services have been available, However, it has been difficult to obtain

additional funds for research purposes, Consequently, the research

activities of the staff have been limited to a few studies, The Center!'s
staff, however, has recognized the need for and value of research, particu-

larly evaluation research, Whenever time and "extra" funds were available,

research studies have been conducted by the staff, Although many small

Studies have been initiated, they have not been intensive, Most of them
hawe been ’concerned with classifying cases, determining the nature and

extent of follow-ups, and so on, JStudies of this type have helped the

Center staff to examine the kind of work it performed during the last five

years, Occasionally, the counselors have conducted small studies for the

Dean of Students to ascertain the effects of counseling students who were

On scholastic probation.
Two extenBive and significant studies have been performed by members

These have received wide attention., The first study was

°f the staff,
devoted to finding the relation between the kinds of counseling performed
bY the Center and the outcomes in the student's understanding of his prob-

lems and improvement in self-understanding, This research study received
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favorable comment in many sources .7 The second major investigation deals
with the vocational preference problems of students, The data have been
compiled and analyzed, and the findings are about to be published in book -
form, Questions relative to the number of vocational problems, changes

in preferences, extent to which students remain in their originally chosen
fields, their efforts afterwards, whether improvements were made after
preferences were changed, and many other related problems are answered in
this research study.

It is hoped by those in charge of the Counseling Center that other
more extensive investigations can be conducted in the future and that
additional time and research funds will be made available for this purpose.
The Center staff appears reasonably satisfied with the kind and amount of
its counseling service, but desires to improve in its research functions,
Ideas and plans are constantly being made for other studies, but this
inwvestigator does not know of any research plan that will necessitate the
cooperation of a large part of the student body or one that will help to
determine the kinds of attitudes students hold toward counselors and the
Counseling Center.

It is the purpose of this investigator to survey a segment of the
Student body to ascertain their prevailing attitudes toward this campus
agency, Another purpose is to discover the relationship between the atti-

tudes held and social background characteristics of the students, The

firs+t task , then, is to make an instrument which will accurately measure

—

Te Paygl L, Dressel and Ross W. Matteson, "The Effect of Client Partici-
Pation in Test Interpretation," Educational and Psychological Measure=-

mnent, 1950, Vol, 10, pp. 85-89.
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attitudes toward the Center, As preparation for this, the nature of
attitudes and the techniques of attitude measurement are reviewed in the

next chapter,



CHAPTER III
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CHAPTER III

ATTITUDE MiASUREMENT TOWARD COUNSELING PROGRAMS: AN EVALUATION
AND SURVEY OF THE LITERATURE

Since the main problem of this study is to obtain an adequate
picture of the attitudes of Michigan State College students toward the
counselors and the Center, similar researches on attitude measurement
should be reviewed, It would scarcely be feasible to examine all of the
literature on attitudes in social psychology, for most attitude studies
lac k specific relevance to the problem considered in this research, Thus
thi s review will be limited to pertinent researches that have direct
bearing on (1) the methodology of constructing attitude scales suitable

to owur purposes, and (2) attitudes toward counselors and counseling

Sexrvices,
The Nature of Attitudes and Their Measurement

The problem of defining the concept Mattitude™ has proved a diffi-
calt one to many social scientists, There have been numerous attempts to
deVvise general and yet usable definitions. However, so many objections
have been raised against specific definitions that there is widespread
$IXepticism concerning the validity and even the desirability of formulat-
ing &€enerally satisfactory verbal definitions of the concept, This is
ot really a surprising condition, for many students have arrived at

3
Ssen‘tially the same conclusion in attempting to define other concepts to

e
S Xy onet!s satisfaction.
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In psychology even the familiar concept "intelligence™ has never

been verbally defined to meet universal acceptance for theoretical or

The literature dealing with intelligence contains as

research purposes,
The

many definitions of the term as there are writers in the area.

attempt in 1921 by a score of psychologists to define intelligence led
only to a greater variety of definitions, which were generally not too

useful to guide future resea.rch.l Any similar endeavor today would
However, the concept of intelligence

likely lead to the same confusion,
The progress made with the concept is largely

has mnot been abandoned.
the work of psychologists and psychometrists who have tried to measure

mental ability and predict future behavior on the basis of measurement,

The conclusion seems to follow that concepts such as mental ability and

intelligence are better defined in terms of the operations or instruments
The definition that

used in measuring them, rather than by verbal means,

"Intelligence" is what the intelligence test measure, illustrates the

recognition that the concept may be more effectively defined, through
2

°Peratijons, than through formal definitions,
Social scientists have had the same difficulty in defining "attitude"

¢S <they have had in defining intelligence. Perhaps the same solution
¢ Xdsts, The person who seeks to understand the meaning of this concept
M2y have less difficulty understanding it by dealing with the methods to

MS asure attitudes rather than by learning the many formal definitions.

e———
L
= Smosim, ®Intelligence and Its Measurement,® Journal of Educational
M, 1921, Vol, 12, pp. 123-1L7, 1L5-216, 211-275.
2
- Fran N. Freeman, Mental Tests, Revised edition, Bostont Houghton

Miff1in Company, 1939, p. 17.
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It becomes necessary, therefore, to examine the latter only briefly, and
Pay more attention to the operations devised to measure them, Yet some

attention must be given to the general characteristics of attitudes be-

fore an attempt is made to measure them,

Of the many formal definitions of attitudes, that of Allport is most

widely quoted. Allport arrived at his definition after he had examined

and studied a large number of preceding usages of the term. His definition

is as follows:

An attitude is a mental and neutral state of readiness organized
through experience, exerting a directive or dynamic influence
upon the individual's response to all objects and situations with

which it is related.3
The New Dictionary of Psychology provides the following definition

of attitude:

A mental set to respond to a situation with a prepared reaction,
Whereas sets may be temporary matters, attitudes are more or

less stabl€.......(Techniques for measurements of attitudes were
devised by Thurstone and Chave,1928). Attitudes denote bias,
preconceptions, convictions, feelings, and emotions, hopes and L
fears; opinions are the verbal formal formulations of attitudes.

In 1947, Kimball Young discussed attitudes in relation to the foun-
dation and mechanisms of personality adjustment, He stated:

We shall use the term (attitude) in the narrower and stricter
Sense to mean a tendency to action., An attitude is essentially
a form of anticipatory resgonse , beginning of action which is
not necessarily completed.

\

3 a. W, Allport, Chapter 17 in Murchison, C., A Handbook of Social
ﬁ&h_ol_og, Worchestert Clark University Press, 1935,

b = ghilip L, Harriman, The New Dictionary of Psychology, New Yorks:
hilosophical Library, 1947, p. 30.

54 <
é(Mball Young, Social Psychology, second edition, New York: F, S,
Tr'ofts and Company, Inc., 1947, p. 181.
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E, Nelson made an extensive survey of attitude definitions in 1939,

His attempt to combine the common elements led to the following:

An attitude may be considered as a felt disposition arising from
the integration of experience and innate tendencies, which dis-
position modifies in a general way the responses to a psychologi=-

cal object,

The one common element that may be seen in all these definitions is

that attitudes are to be considered as the precondition to response

rather than the response itself, Behavioral psychologists have labeled

attitudes as "intervening variables.," The latter represent entities or

processes which, if present, explain observable behavior, Since inter-

vening variables are not directly observable in themselves, their presence

and amounts must be determined indirectly.

Attitudes, then, must necessarily also be measured indirectly. It
is obvious that there are many different ways to make these measurements,

Attitudes may be reflected either in the behavior of the individual or

in his psychological organization, Therefore, both behavioral analysis

and introspective analysis can be used for measurement, In the case of

the f Ormer, measurements can be made by quantifying relevant aspects of
the individual's behavior toward the attitude object itself. On the intro-
tpective level, the individual himself may provide the necessary informa-
tion for the measurement of his attitudes., Concerning the latter technique

Alporyg advises:

If we want to know how people feelt what they experience and what
they remember, what their emotions and motives are like, and the
T'eagsons for acting the way they do--why not ask them? This is the

—_—

6. Erland Nelson, "Attitudess I, Their Nature and Development "
Journal of Genetic Psychology, 1939, Vol. 21, p. 398.
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simple logic of the introspectionist?s position that commends
itself to many in spite of the scorching displeasure of behavior-

ists and objectivists,’
There has been a tendency in the past to believe that only common

beliefs and attitudes, i, e.,, those held in common by numbers of people,

were susceptible to measurement, whereas individual attitudes and beliefs,

i. e,, those held by individuals were not., This view has been debated

and rejected by many social psychologists., They believe that many aspects

of an attitude, such as direction, intensity, and importance, are capable
of being characterized in an absolute manner for a single individual and

are not necessarily dependent upon their relation to the norms established

by +the attitudes of other people, Kretch and Crutchfield represent psy-

chologists who hold the latter viewpoint. They wrotes:

The essence of an attitudet!s sign, for instance, is in psychological
approach to or withdrawal from the object of the attitude, and in no
conceivable sense can the determination of whether or not there is
sSuch an approach or withdrawal be said to depend upon norms of other
people!s attitudes toward the object. Unless this were the case,
i+t would be impossible for all people to have a negative attitude
toward an object (since negativity and positivity would have to be
relatively determined), and this is manifestly absurd. Intensity of
our own attitudes, as manifested, for example, in the degree of
emotionality with which an object is charged for us, obviously need
not be measured by comparison with other peoplets feelings.8

As previously mentioned the indirection involved in attitude measure-

ment indicates that there are several ways in which attitudes can be

leasured, One principal type of measuring instrument is the attituce or

\
7. G. W, Allport, The Use of Personal Documents in Psychological Science,
€W York: Social Science kesearch Council, No. 9, p. 37.

8.
gavid Krech and Richard S, Crutchfield, Theory and Problems of Social
=Sychology, New Yorkt McGraw-Hill Book Company, Inc., 19L8, p. 209.
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opinion scale, Different types of scales have been developed, but those

created by L, L, Thurstone, Rensis Likert, and Louis Guttman have been

used most widely.’ Each of these will be described and briefly analyzed

in this chapter for the purpose of comparing them to the method used in

this study.

The Thurstone Scale, Of all the methods that are used to measure

beliefs and attitudes, Thurstone's technique was the first to quantify

attitudes. Thurstone and his co-workers (Thurstone, 1929 and 1931,

Thurstone and Chave, 1929) have developed certain widely used methods of
attitude scale construction.lo They have published a number of specific
scales for the measurement of opinions toward war, the church, and capital
punishment, birth control, the Negro, and other social objects.

The method as used by Thurstone to devise an attitude scale requires
the construction and collection of many statements concerning a particular
psychological object,ll The original set of items are collected from
many Sources, The principal criteria in choosing them are: (1) they
should be phrased in simple, unambiguous terms, and (2) they should refer
direc'bly to the problem in question, The latter criterion is extremely
impOrtant, for the more simply the item is phrased, the more agreement

there will probably be among judges in placing the item along a scale or
¢ontinuum,

\
. Ibid., p. 210,

lo <
= Tobiqg,, p. 21k,
i
= L. L, Thurstone and E. J, Chave, The Measurement of Attitude, Chicago:
University of Chicago Press, 1929,
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The second step in the Thurstone technique is the judging of each
item by a sizeable group of judges to determine its proper position on

an attitude continuum between one extreme and the other, and the re-

Jjection of those items on which there is little or no agreement as to its

position on the scale., The judges are asked to place each item in one of

eleven piles which appear to be equally spaced from one extreme of the

scale to the other, The group of judges must be large, usually in the

neighborhood of one hundred, The task of these judges is really to deter-

mine whether the individual items indicate an extremely favorable attitude,

a neutral attitude, an extremely unfavorable attitude, or some intermediate

position between these extreme and central positions.

Out of the original set of items only those in which there is con-

siderable agreement among judges as to scale position are retained. An

item that is assigned with almost equal frequency to each of the eleven
pPiles indicates that it lacks uniform meaning to the judges, or that it is

ambiguous, This item would lead to similar ambiguity in its discrimination

of Peopletls attitudes. On the other hand, an item that falls consistently

in a pile or in an adjacent one, might be expected to carry a fairly
uniform meaning to people responding to it. Of course, there is never
perfect agreement among judges as to item placement, but those items having
the hi ghest amount of agreement are selected for further consideration,
The median position assigned the item by the various judges is taken
AS the gcale value (S) of that item., The scale value indicates the posi-
tion Of the item along a continuum from zero through ten, The inter-
qu"—:r':"‘:'ilea deviation is also calculated for each item to obtain the degree

of
|mbjguity or (¢ value) for the item, Finally, the scale is made of
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a limited number of items (usually twenty) with low ¢-values, so chosen
as to have scale values that fall along equal intervals on the continuum,

The person responding to the attitude scale is instructed to check
each of the items (randomly presented) with which he agrees. His attitude
score is then computed as the median of the scale values of the items
checke&.

Complete internal consistency of the scale items would require that
the individual check only items contiguous in scale values, Usually this
is not the case, Though many of the items a person checks do cluster
about a point on the scale, there is usually some scatter on other items,
This phenomenon is a reflection of the unreliability of the items, Lack
of reliability is common with Thurstone-type scales, for it is virtually
impossible to construct a set of items with identical scale values for
each person measured, The difficulty is in part remedied by avoiding a
large number of items on the final scale.

Another limitation of a Thurstone type scale is the tedious and
laborious process needed for its construction, This has motivated students
to modify the technique, Remmers and his co-workers have developed
generalized attitude scales that can be used to measure attitudes toward
any one of a class of attitude objects, such as amy proposed social action
or any social institution,?

A further limitation of the Thurstone technique is the unsatisfactory

determination of the zero point or the neutral position of the attitude

12, H, H, Remmers and others, "Studies in Attitudes," Purdue University
Studies in Higher Education, 193k, Vol, 26, pp. 1-112,
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on the scale. The Thurstone scale does, to be sure, make an attempt to
locate the zero point by asking judges to assign scale items expressing
neutral opinions to the middle of the continuum, It can be argued,
therefore, that the middle scores in the Thurstone-type scale are approxi-
mations of zero points, However, certain psychologists state that these
middle scores may not be psychologically meaningful,

In this regard B, L., Riker questioned whether middle scores on a
Thurstone scale correspond to a point of psychological neutrality as
perceived by the individual himself, In his study that attempted to
answer the question, the scores of college students on six Thurstone
scales were compared with their scores on an 1ll-point self-rating scale.13
The scores from the two types of scales showed sufficiently large differ-
ences to imply the neutral, or zero point in the two might not be identi-
cal, That is, a group with an average scale position defined as neutral
on the Thurstone scale might not rate themselves as neutral in the
attitude, Regardless of the unsatisfactory determination of the zero
roint, the Thurstone type scale does have some rationale for the location
of the point, whereas other scales designate the neutral point arbitrarily

as the mid-point of the possible scoring range.

The Likert Technique (Summated (uestionnaire)., A different approach

to measuring attitudes was devised by Likert in 1923, His method differs

from Thurstone's in several respects., First, a number of items are

13. B, L, Ricker, "A Comparison of Methods used in Attitude Research,"
Journal of Abnormal Social Psychology, 19LL, Vol, 5, pp. 2L-L2.
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collected which refer directly to, or are considered related to, the
object in question, These statements are administered to a group of sub-
jects who indicate for each statement their reaction of strong agreement,
agreement, undecided, disagreement, or strong disagreement, A score or
summation for each individual who takes the test is made for all the
responses, This is done by scoring the above response five, four, three,
two, one, respectively., On the basis of trial scores the trial subjects
are divided into groups, a favorable group and unfavorable group, in order
to examine the amount of correlation between each item and the total
scores for both groups., In other words, an item analysis of the items is
made, Items that fail to correlate to a substantial degree with the total
score are discarded, that is, they are rejected if they do not hang
together or measure the same thing as the other items in the test, Usually
from twenty to twenty-two of the more discriminating items are chosen for
inclusion in the final scale

The question of ambiguity of an item is not considered important in
the Likert technique., Even if the content of an item does not refer di-
rectly to the attitude object in question, it can by its correlation with
the total score of the other items, be proved diagnostic and includable
in the scale,

In the Likert scale, the interpretation of a zero point becomes

highly ambiguous. The middle point of the possible scoring range is

1L, For a more detailed description of this technique see, Rensis Likert,
A Technigue for the Measurement of Attitudes, Archives of Psychology,
Columbia University Press, No. 1L0, 1932.




viononil s

S —




LO

arbitrarily determined as a function of the assignment of scores of

5, b, 3, 2 and 1 to the five alternative responses of each item, and as
a function of the weighting of the various items, The score of a given
middle point of the scoring range, can be

individual, who falls at the
(1) by taking a neutral position in each

found in two different ways:

item, or (2) by taking a strong favorable position in some items and a
As can be seen the neutral

strongly unfavoranle position on other items,

point, here, is difficult to interpret psychologically.
The Likert technigue is somewhat more pragmatic than the Thurstone

The latter method seeks to develop a rational scale, whareas the

scale,
former selects items in terms of how well they work,

Criticism of Thurstone and Likert Scales, Many modifications of the

Thurstone and Likert techniques have been developed and used in studies
Of different attitude objects. Kesecarch has indicated that when either
Of +tliese methods has been carefully applied, the resultant attitude

Their correlations of validity as related to

Scales are quite reliavle.
OVert commitments, otlier types of verbal behavior, and to non-verbal

beliavior have been relatively high, At least this has veen the case when

the re is sufficient basis to assume that the measured attitude could

L] \aence behavior without the interference by other attitudes or aspects

S L +the total behavioral situations .15
optimum method

Some experts on attitude measurement feel that the
Thurstone and

X~ a2ttitude scale construction is a combination of the

\
L. Gage, "Scaling and Factorial Desizn in Opinion Poll Analysis,"

15 W
Mue University Studies in Higher Education, 19L7, Vol. L1, p. 10,
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Likert technique., The Likert technique yields a higher reliability as

far as the scoring is concerned, The Thurstone method, on the other hand,
guarantees that there will be items along the entire favorable-unfavorable
continuum and particularly in the middle range .16 However, neither of
these two techniques when used alone will insure that a single attitude
object is being measured by the attitude scale., In other words, there is
no guarantee that the scale will be unidimensional., The problem of
unidimensionality is considered in greater detail below, but first the
question of internal consistency of attitude scales is discussed.

Most attitude scales have used some method of item analysis to insure
internal consistency. (Internal consistency as used here connotes the
Correlation between items in the test against the total score on the test.)
These item analysis methods usually proceed as follows, Each alternative

"e@Sponse in each scale item is given a weight or score, The response

al ternative indicative of a polar attitude is assigned a weight of four,
(irf there are five possible responses to an item) while alternatives less
indicative of extreme attitudes are assigned values down to zero. A total
Score is obtained for the scale from the sum of the values of the alter-
NAatives in each scale item. Then each item is correlated to the total
S<ore., Items are considered to be valid or discriminatory in proportion

To  their correlation with the total score.

\

1s. Allen L. Edwards and Kathryn Kenny, "A Comparison of the Thurstone
andq Likert Techniques of Attitude Scale Construction," Journal of
Applied Psychology, 1946, Vol, 30, pp. 72-83.
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Actually these methods are attempts to predict total scores from the
But Guttman states that in order to have a

response to single items.
Scale the reverse kind of prediction is needed; prediction of the responses

to individual items from the total score .l
Unidimensionality is highly desirable in the measurement of attitudes,

for only when unidimensionality exists can an obtained score be inter-
In a scale that is not unidimensional it is possible

preted accurately.
for two different people to obtain the sams total score as a result of

different combinations of two or more scales prevalent in the single
For example, suppose that a scale on tolerance toward

me asuring device,
minority groups deals on the one hand with Negroes and on the other hand

If a single total score is obtained for this scale, and the

with Jews,
attitude toward the Negroes and the Jews are not on the same continuum,

two people with different attitudes might obtain the same total score.

One of them might be very tolerant toward Negroes but intolerant toward

Jews s While the other person might be intolerant toward Negroes and
In this case the total score would be subject to

tolerant toward Jews.

Question,
However attitudes can be measured even though scales may be multi-

QLimensional. Complex attitudes can be measured as easily as simple

| LTt tudes provided each component of the complex attitude is measured by

\
17 . Lows Guttman, "A Basis for Scaling Qualitative Data," American
Sociological Review, 19Lk, Vol. 9, pp. 139-150.
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Specific evidence of this type of scale can be

a unidimensional scale.
18

seen in the Army's research on morale.

Unidimensionality on a Thurstone-type scale is not guaranteed by

eliminating from the instrument either "irrevelant" items, or items with

high §y-values. Actually, Ferguson showed through factor analysis that

one Thurstone-type scale he examined was multidimensional 19

Subjecting a Likert-type scale to item analysis does not guarantee

unidimensionality. McNemar states:

It can be demonstrated algebraically that the internal consistency
criterion is not a sufficient condition for selecting items which

belong to a single dimension,
On the other hand McNemar believes that the Guttman's scale and

intensity analysis is one of the best methods yet devised to measure any

type of psychological trait.2t

The Guttman Technique (Scale and Intensity Analysis). It is not

POssible to give in this chapter a detailed description of Guttmants

1l aborious procedure of scale analysis, Essentially it is a test to see
TO what extent any given set of attitude items are scalable, Scalability
indicates the degree with which items lie along a continuum rather than

falling off to one side or another. In a perfect unidimensional scale it

—_———

18 S touffer, Guttman, Suckman, et, al., Measurement and Prediction,
Princeton, New Jerseyt Princeton University Press, Vol, L, 1950.

=g Leonard W. Ferguson, "An Analysis of Peterson's War Scale,"
Psychology Bulletin, 1938, Vol. 38, p. 521,

20 :
- Quimn McNemar, "Opinion-Attitude Methodology," Psycholozy Bulletin,
1946, Vol. L3, p. 308.

21
- Ibid., p. 360.
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would be possible to produce perfectly or predict a person's responses
to every item on the scale from his total score, Approach to a perfect
scale is a matter of degree, and the closeness of approach is evaluated
numerically by calculating what is called the coefficient of reproduc-
ibility. A coefficient of one hundred per cent is perfect reproducibility,
but coefficients of 0.865 or above are considered good in practice. Test-
ing and retesting of items is necessary before a final set of questions is
obtained to produce a coefficient of 0,85 or better, The Cornell technique
of scalogram analyses described in the next chapter will present the
reader with more details of reproducibility. Because scale analysis
appears to be a relatively new technique in attitude scale construction,
Studies are being conducted to compare this technique with older and more
familjar methods to determine the merits of each type. Kreidt and Clark
have already compared Guttman!s scale analysis with item analysis and
Concluded that:

Guttman's new scale analysis technique can prove to be very useful
in problems of psychological measurement., Considerable discretion
must be exercised, however, both in the selection of suitable prob-
lems to which these methods may Be applied and in the way the
methods themselves are handled,?

It appears that the greatest usefulness of scale analysis is in the
czllfeczlcing of suitable items already chosen by other procedures.
Mildred Parten in a discussion of scales stated that:

The most promising recent development in attitude scale construc-
tion is the technique of Edwards and Kilpatrick which combines

\

2
= < P. H, Kreidt and K. E. Clark, "Ttem Analysis vs. Scale Analysis "
2Jomrnal of Applied Psychology, 19L9, Vol, 33, p. 121,
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essential advantages of the techniques of Thurstone, Likert, and
Guttman, and possesses advantages of its own not present in the

others taken separately.23
The method of scale construction used in this dissertation is one

devised by Edwards and Kilpatrick. This new technique is called the
Scale-Discrimination Method. Since the investigator will describe in the

next chapter the construction of a scale to measure student attitudes

toward counselors and the Counseling Center at Michigan State College by

this technique, an abbreviated description of this method will suffice

here,
Briefly the method is a synthesis of the Thurstone, Likert, and

Guttman techniques.Zh It derived its name (Scale Discrimination) from

the fact that it makes use of Thurstone's scaling procedure and retains

Likert!s procedure for evaluating the discriminatory power of the in-

diwvidual items., Scale items are constructed and then sorted by a group
orf Judges to determine their scale values using the procedure as outlined

Items of low Q value are then selected to construct a

b3 Thurstone.
The respondents are asked to react to each item along

Likert type scale.
This new Likert-type scale is administered to a group

& f£3ive point scale.
Scoring proceeds in the usual Likert manner

©f people and then scored.
by Weighting alternative responses to each item, An item analysis for
€ Rch of the scale questions is then made. Items with the highest phi-

SOefficients (degree of relationship existing between the responses of

_
23 . Mildred Parton, Surveys, Polls, and Samples, New York: Harper and

Brothers, 1950, pp. 197-198.

22,
= Allden L. Edwards and F, P, Kilpatrick, "A Technique for the Con-
Struction of Attitude Scales " Journal of ApElled Psychology, 1948,

Vol, 32, pp. 37L-38L.
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individuals to the categories of an item and their related positions on
the criterion performance) are retained for the final scale. The latter
instrument is administered to a new group of subjects and scale analysis
is carried out by the Cornell techn:].c;ue.25 Coefficients of reproducibility
are usually improved by the item analysis involved in this method.zt5
One advantage of the scale discrimination method is its effective-

ness in eliminating the least discriminating items in a large sample
which the Thurstone technique by itself fails to do. Furthermore, this
new method provides a more objective way of selecting items of comparable
S and § values by using some measure of discriminatory power of items .27
Edwards and Kilpatrick stated:

The advantage of the Scale-Discrimination method over the Guttman
Procedure lies essentially in the fact that we have provided an

Oob jective basis for the selection of a set of items which are then
tested for scalability. It may happen that not always will the
Scale Discrimination method yield a set of items with a satisfactory
Coefficient of reproducibility. But this is not an objection to the
technique any more than the fact that not always will a set of
intuitively selected items scale. Rather, it seems that the Scale-
Discrimination method offers greater assurance of scalability than
any intuitive technique such as applied by Guttman., Furthermore,
the set of items selected by the Scale-Discrimination technicue
Provides a wider range of content than do the intuitive Guttman items.
In the Scale-Discrimination method, we obtain items which are not
©Ssentially multiple phrasings of the same question as is often true
When the selection of a set of items to be tested for scalability is
left to the experience of the invesm‘,igator.z8

Hawing outlined the intenced methodology of the attitude scale R

at -
tentioy will now be directed to other studies in this area.

\

2
5. Louj s Guttman, "The Cornell Technique for Scale and Intensity Analysis,"
%ational and Psychological Measurement, 19L7, Vol, 7, pp. 2L7-279.

26
L Edwards and Kilpatrick, op. cit., p. 362.
1.
Ibiq ., p. 383.

28 . 11 .
Ibig,
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Attitudes Toward Counselors and Counseling
Only a few evaluative studies of attitudes toward counselors and
counseling services have been made. In fact, there has not been an
overproduction of studies evaluating on-going guidance programs. C. P,
Froehlich, a guidance specialist in the United States Office of Education,
reviewed the evaluation literature and found less than 200 studies had
been made, Only a few of these were systematic in their methodology.
Many of them were concerned with only one aspect of the total guidance
program and very few dealt with client opinions of counseling services,
He classified the methods used in these studies under seven headings:29
1. External criteria, the do-you-do-this? method.
2. Follow-up, the what-happened then? metlod.
3. Client opinion, the what do you think? method.
L. Expert opinion, the information please method,
5. Specific techniques, the little-by-little method,
6. Within group changes, the before-and-after method.
7. Between group changes, the what'!s-the difference? method.
Evaluation of guidance programs has been difficult because suitable
Criterj o to measure the success of counseling have been lacking. Froehlich
°oncludeq that it is virtually impossible to single out one simple method
°T comb i yation of methods as the best,
Robert Travers, however, pointed to the need for more objective
evidenCS in evaluating guidance. He stated that up to the present time

\

29
* (I:.: P | Froehlich, Evaluating Guidance Procedures: A Review of the
it erature, Washington: U. S. Office of Education, Miscellaneous

3310, January 1949, p. 2.
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