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| ABSTRACT
AN INVESTIGATION OF DIFFERENTIAL ATTITUDES
TOWARD THE PHYSICALLY HANDICAPPED, BLIND
PERSONS, AND ATTITUDES TOWARD EDUCATION
AND THEIR DETERMINANTS AMONG VARIOUS
OCCUPATIONAL GROUPS IN THE STATE OF
KANSAS

by Robert Francis Dickie

The major focus of the study was on the relationship
between interpersonal values; personal contact, attitudes,
and certain demographic variables. The assumption was made that
both value and contact serve as determinants of attitudes,

The study was conducted in Wichita, Kansas in 1965,1
A battery of six research instruments consisted of: (a)
attitudes -toward-education scale, (b) the Gordon Survey of
Interpersonal Values, (c) the personal questionnaire, (d)
attitudes-toward-handicapped-persons scale, (e) the personal
questionnaire (handicapped persons), and (f) attitude-toward-
blind-persons scale. Respondents were selected from known
occupational groupings in society: (a) special education and
rehabilitation (SER), (b) regular education, (c) managers

and executives, and (d) laborers (white and blue collar workers).

lThis study of attitudes toward education and toward
handicapping conditions is currently in progress in various
countries in Europe, Latin America and Asia under the direction
of Dr. John E. Jordan of Michigan State University.
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Robert Francis Dickie

The test battery was administered to 391 adults (182 males and
209 females) from Wichita, Kansaé. Administration time for
the battery was approximately two hours.

The theoretical reference for hypothesis construction was
social-psychological, specifically relating to intergroup atti-
tude as influenced by interpersonal values and contact variables
such as frequency, enjoyment, and ease of avoidance. As predicted,
‘there was a significant positive relationship between contact fre-
quency and favorable attitude scores toward both handicapped per-
sons and blind persons specifically. However, the hypothesis
relating to contact frequenéy and progressive and traditional
attitudes toward education were not supported.

It was hypothesized that the more frequent the contact with
disabled persons and with education, both progressive and tradi-
tional, the more intense would be the attitude statements toward
disabled persons and education, regardless of whether attitude
content was favorable or unfavorable. This hypothesis was not
confirmed.

It was also hypothesized that the SER group would be
characterized by an asset value orientation rather than a com-
parative value orientation in terms of the way that physical dis-
ability was viewed. The Benevolence sub-scale of the Gordon Survey
of Interpersonal Values was used as a measure of asset value ori-
entation while the Leadership and Recognition sub-scales were used
to measure qomparative value orientation. The SER group did tend

to score significantly lower on the Leadership value than other
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Robert Francis Dickie

occupational groups. No significant group differences were
found on either the Benevolence or Recognition value écores.

It was further hypothesized that the SER group would have
more favorable attitude scores on the attitudé-toward-diaability
scale, on the attitude-toward-blindness scale, and on the progres-
sive-attitude-toward-education scale, It was hypothesized that
the SER group would score lower on the traditional-attitude-
toward-education scale. It was found, as predicted, that the
SER group did tend to demonstrate significantly more favorable
attitudes toward the blind, toward progressive education, and
less favorable attitudes toward traditional educational practices,
No significant group differences were found for attitudes toward
the disabled.

Two further hypotheses were related to change orientation
variables such as heaith practices, child rearing practices, birth
control practices, automation, political leadership, and self
change. It was found that persons who scored high on these change
orientation variables also demonstrated significantly more positive
attitudes toward disabled persons, blind persons, and toward pro-
gressive education practices. Persons scoring high on these
variables, also held less favorable attitudes toward traditional
education practicés.

Two‘final hypotheses were concerned with the relationship

between attitudes and the respondent's primary contact groups.
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It was hypothesized that persons with primary educational experi-
ence at the elementary level would hold more positive attitudes
toward disabled and blind persons than would persons whose primary
experience had been at other levels of education. It was also
hypothesized that persons with primary contact with the blind
versus other types of physical handicaps would hold more positive
attitudes toward the blind. Neither of the above hypotheses were
confirmed. |

Statistical techniques included analysis of variance, anal-
ysis of covariance (two-way analysis of variance), multiple re-
gressions, and multiple, partial and zero-order correlations,

Various value, attitude, and demographic comparisons were
made between sex and occupation, A finding of general interest
was that females scored significantly higher on Benevolence value
than males. Females also demonstrated significantly more positive
attitudes toward the disabled, the blind, and toward progressive
education practices than males. These findings are similar to
Felty's (1965) study in Costa Rica and Friesen's (1966) study

in Colombia and Peru.



AN INVESTIGATION OF DIFFERENTIAL ATTITUDES
TOWARD THE PHYSICALLY HANDICAPPED, BLIND
PERSONS, AND ATTITUDES TOWARD EDUCATION
~ AND THEIR DETERMINANTS AMONG VARIOUS
OCCUPATIONAL GROUPS IN KANSAS

By

Robert Francis Dickie

A THESIS

Submitted to
Michigan State University ,
in partial fulfillment of the requirements
for the degree of

DOCTOR OF EDUCATION

Department of Elementary and Special Education
College of Education

1967



ACKNOWLEDGEMENTS

I am indebted to the members of the advisement cammittee
for this dissertation. Dr. William Durr, Dr. Arthur Seagull,
and Dr.'Donald Burke have given their support at critical stages
of the project. Dr. John E. Jordan, in his capacity as committee
chairman, has consistently exceeded the responsibilities of his
position. He has been a tireless counselor, an insightful teacher,
and a valued friend. Despite the press of his many and varied
activities,}he has always been willing to provide advice and
encouragement when it was needed, which was frequently., Without
his infectious enthusiasm and sensitive prodding, this thesis
would not be a reality.

I am grateful to the late Dr., Martin F, Palmer, Director
of the Institute of Logopedics, who provided the time and oppor-
tunity for the collection of much of the data. Dr. Palmer's
active subport of staff research and the resultant atmosphere
created at the Institute of Logopedics, was both inspirational
and practically conducive to maintaining one's level of.research
activity.

For the actual collection of the data, I am grateful to a
number of organizations in Wichita, Kansaé. Wichita State Univer-
sity provided the majority of the SER and E gréups. Numerous
local service and professional organizations participated in the

collection of the M and L samples, A list of these organizations

ii



would include: Wichita Lions East, Wichita Lions Central,
Wichita Air Capitol, the Wichita Optimist Club, the 20-30 Club
of Wichita, the Downtown Businessmen's Association of Wichita,
the Wichita Persomnnel Managers Association, and the Wichita
Division of Unemployment Security.

A special word of thanks is extended to the "behindithe
scenes" workers: Miss Katherine Morris who did a prompt and
skillful job with the scoring of all raw data; and Miss Susan
Speer who assisted with the programming at the Michigan State
University Camputer Center and was responsible for running the
author's data when it was impossible to get back to the campus.
Their contribution to the study far exceeded their monetary
reimbursement.,. |

Lastly, I owe a large debt of gratitudé to my wife,
LaFaye, and my sons, Torin and Brian, who have suffered through
an extended period of physical and emotional strain with under-
standing and dignity. I thank them now for their encouragement
and support, without which this project would have been impossible,

iii



PREFACE

This study is one in a series, Jjointly designed by several
investigators as an example of the concurrent--replicative
model of oross cultural research. A common use of instru-
mentation, theoretical material, as well as technical, and
analyses procedures was both necessary and desirable,

The authors, therefore, collaborated in many respects
although the data were different in each study as well as
certain design, procedural, and analyses approaches. The
specific studies are discussed more fully in the review of

literature chapter in each of the individual investigations.
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CHAPTER I
INTRODUCTION

Basic to the effective expansion of existing educational
programs and likewise to the development of new programs in
special education are the prevailing attitudesl within the
community toward the handicapped. This handicapped group in-
cludes both those with physical impairment2 and those with vary-
ing degrees of intellectual limitation.3 In order to intelligently
plan special education proérams, both in terms of basic develop-
ment, as well as curricula content, emphasis and direction, it
is essential that we be adequately appraised of the existing
attitudinal structure within the community. It will be the
community, with its attendant attitude structure, that will be
called upon to support, both financially and intellectually,
educational programs for the handicapped. In addition, it will
be this same community to which the handicapped individual must
effect an adjustment, whether successful, marginal or unsuccess-

ful., Such an awareness of commnity attitudes will allow for

lDefined according to Guttman as a "totality. of behavior
in respect to an object" (Guttman, 1950).

2
See section on Definition of Terms, page 8

3See section on Definition of Terms, page 8
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either the structuring of programs to take certain of these
attitudes into consideration, or to facilitate the process of
changing negative attitudes in order to initiate the development

of desirable educational programs for handicapped individuals.

Nature of the Problem

Recent publications point to the increasing magnitude
of the problem of the handicapped in terms of future program
needs. Davis (1963) alludes to the fact that medical advances,
and their subsequent dissemination throughout the world via
public health agencies, have markedly reduced death rates.
A major consequence is a considerable increase in the number
of children with physical disabilities who in previous years
would have died in infancy (Meyerson, 1963, pp. 2, 3). DMany of
“these children manifest severe handicaps with multiple disabil-
ities common.

Numerous researchers in special education and rehabili-
tation (Bérker, et al, 1953; Berreman, 1954; Force, 1956;
Gowman, 1957; Lapp, 1957; Haring, et al, 1958; Miller, 1956;
Simmons, 1955; Soldwedel and Terrill, 1957; Wright, 1960) have
demonstrated the significance of attitudes in the acceptance
of handicapped persons in certain social and educational settings.
Very little systematic research, however, has been directed
to uncovering factors which are instrumental in the development
of attitudes toward the handicapped. More specifically, what
importance can be attributed to such factors as (a) the amount
of contact a person has had with the handicapped, (b) the value

orientation of the person, (c) the existing social structure
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within cultural and sub-cultural groups, (d) socio-economic
level, or (e) the level of educational attainment, in the
process of development of attitudes toward the handicapped.
These attitudes, in turn, to a great extent, will determine
the nature of the response to programs of special education
and rehabilitation. Areas where public attitudes are positive
have seen rapid growth in the range pf services made available
to handicapped individuals., Likewise, areas where attitudes
are negative or where the need for such programs is not per-
ceived, have made little progress in providing services for
'the handicapped population in our society.

Statement of the Problem

The present study will attempt to assess the attitudes
toward the handicapped held by various interest.1 (occupational)
groups in the area of Wichita, Kansas, Specifically, a set of
instruments (which will be described in Chapter III) will be
employed in order to elicit attitudes toward general disability,
toward blindness, and toward education, and will enable compari-
son of these attitudes from one occupational group to another.
Further, an attempt will be made to relate these attitudes to
other variables which from a theoretical standpoint should
serve as correlates or predictors.

Kerlinger's theoretical model served as a basis'for the
study of attitudes toward education. He postulates a basic
dichotomy which consists of a restrictive-traditional or

bPermissive-progressive dimension of educational attitudes.

See section on Definition of Terms, page 9
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He further suggests that the sharpness of this dichotomy

is dependent upon occupational role, knowledge of and
experience with education as well as the perceived import-
ance of education (Kerlinger, 1956, p.312). The present
research is also based on the assumption that Kerlingér's
progressive-traditional dimension of attitudes toward educa-
tion generalizes to attitudes in other areas such physical
disability.

Social-psychological theory (Wright, 1960) hasbindicated
that values are important and pervasive determinants of atti-
tudes toward disability. Wright suggests there are two value
orientations which exert differing effects upon attitudes

toward the physically handicapped: comparative values and

asset values, When a person evaluates an object by comparing

it to a set standard, comparative values are ;n operation,
However, when a person evaluates an object on the basis of the
qualities which are inherent in that object, then asset values
are being employed. It is felt that people who characteris-
tically ntilize asset values in their gvaluation of others
will be more favorable in their attitudes toward the handi-
capped than those whose evaluation of others is based on cam-
parative standards. Another aim of the present research,
therefore, is to determine whether this particular value-
attitude relationship will be found with reference to physical
disability.

Psychological theory likewise indicates that the amount

and nature of interpersonal contact with a particular social
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object, such as the subgroup constituted by the handicapped,
are important factors in the determination of attitudes. Still
another research aim, then, will be to assess the amount and
kinds of experiences (i.e., the interpersonal contacts) that
respondents have had with the physically handicapped. The
contact data will then be related with the obtained attitude
scores,

The present study and resultant data will also meet
the needs of a more comprehensive project currently being
conducted at Michigan State University under the direction
of Dr. John E, Jordan. Comparative data, dseful for a survey
throughout Latin America, (as well as selected countries in
Europe, Africa, and Asia), will be secured dealing with a
wide range 6f descriptive, statistical, and attitundinal
indices toward education and toward the physically disabled.

~ Various authors (Chevigny and Braverman, 1950; Cholden,
1958; Cutsforth, 1951; Himes,1951) have suggested that the
great majority of peoble regard blindness as the most severe
physical disability that a person can incur. Investigation
reveals that the blind enjoy a more favorable position than
other physically handicapped persons with regard to the
availability of services. In terms of the status of educa-
tional provisions, the amount (in comparison to other physi-
cal handicaps) of favorable federal and state legislation,
and the establishment of separate state agencies providing
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services, it would appear that the assessment made by the
authors stated above is valid. A fifth problem, then, will
be to test significant differences between attitude scores
derived from a scale utilizing the generic classification of
physically handicapped and a scale utilizing the specific
classification of blindness.

Thé present study will also yield a considerable amount
of personal and demographic data. Modern computer analyses
techniques enable the investigation of interrelationships
among this type of diverse data, The agalysis of such data
may indicate suggestive relationships leading to subsequent
rasearch efforts, It is also possible that the analysis may

further suggest research predictions.

Definition of Terms

The following terms are used frequently throughout
this study. Many have either a specific meaning in relation
to the study or are in need of operational definition,

Attitude.~-This general term will be utilized follow-
ing the definitioﬁ of Guttman (1950, p 51). An attitude is
a "delimited totality of behavior with respect to something,
For example, the attitude of a person toward Negroes could be
said to be the totality of the acts that a person has per-
formed with respect to Negroes." The use of this definition
is also consistent with the attémpt to use some of Guttman's

concepts in respect to scale and intensity analysis.



Attitude Component.--Components of attitudes have been
discussed by various investigators (e.g. Guttman, 1950, Ch. 9;
Katz, 1960, p. 168; Rosenberg, 1960, pp. 320, ff). The two
components generally considered are those of belief and
intensity, although Guttman defines additional components
according.to certain mathematical properties. The first
canponent in this study will be that of item content (or
belief), the second that of item intensity (cf. Guttman,
1950, Ch. 9; Suchman, 1950, Ch. 7).

Attitude Content.--The attitude content component
refers to the actual item statements within an attitude scale.

Attitude Intensity.--The attitude intensity component
refers to the affective statements that a respondent makes
regarding each content item, Operationally, it consists of
a separate statement for each attitude item on which the
respondent may indicate how strongly or how certain he feels
about his answer to the content statement.

Attitude Scale.--As used in this study, a scale is a
set of items which fall into a particular relationship in
respect to each other and in respect to the ordering of re-
spondents., A set of items can be said to form a scale if
each person's responses to each item can be reproduced»from
the knowledge of his total score on the test within reason-
able limits of error (e.g., Guttman, 1950, Ch. 3; Stouffer,
1950, Ch. 1). |
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Demographic Variables.--Specifically, this refers in

the present study to certain statitical data frequently
used in sociological studies. These variables are: age,
sex, education, income, rental, occupation, number of
siblings, occupational and residential mobility, rural or
urban residence in youth, and religiousity. Data on these
demographic variables were secured through responses of
respondents to questionnaire items,

Educational Progressivism.--A ten-item scale of

progressive attitudes toward education developed by
Kerlinger (1958).

Educational Traditionalism.--A ten-item scale of

traditional attitudes toward education developed by Ker-
linger (1958), This educational measure and the one above
do not constitute scales as defined for the present study,
but rather are made up of two independent clusters of
items which appeared in Kerlinger's factor analytic stud-
ies, and ﬁhich Kerlinger charactefized by the terms

progressivism and traditionalism.

Handicape--This term signifies the social disadvan-
tage placed upon a physically handicapped or 1mp€ired per-
son because of the impaiment. A handicap is a conseéuence
of culturally held values and attitudes which serve to
define the ﬁhysically impai:ed person socially.
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Impairment.--This term refers to a defect in tissue

or in the body structure. As -such, it has no particular
social connotations,

Physical Disability.--This is a functional tem

denoting some loss of the tool function of the body. An
approximate synonym is "physically incapacitated? 1In the
present study the term "handiéapped" was utilized since
this appeared to be more meaningful to the general public
than the term physical disability,

Rehabilitation.--A term signifying "restoration of

the disabled to the fullest physical, mental, social, and
occupational usefulness possible™ (Jordan, 196La).
Institutional Satisfaction.--This term is used to

describe a set of variables on which the respondents were
asked to indicate how ﬁell they felt that various kinds of
local institutions were performing their stipulated functions
in the community. These institutions were schools, business;
labor, government, health services, and churches,

Interest Group.--Any group that, on the basis of one

or more shared attitudes, makes certain claims upon other
groups in the society to engage in particular forms of
behavior. Associational interest groups work as collectives
to exert influence and are characteristic of modern highly
developed societies (e.g. Almond and Coleman, 1960),

| Occupational Personalism.--This term 1s operationally
defined by two questionnaire items designed to ascertain:
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first, about what percent of the time people work with
others with whom they feel personally involved; second,
how impartant it is to work with people with whom one is
personally involved. A personalistic orientation to

life is somet imes considered as a distinguishing character-
istic of traditiomal social patterns (e.g. Loomis, 1960).

Relational Diffussion.--This term is operationally
defined by a questionnaire item designed to determine the
extent to which personal relations on the job diffuse into
a person's non-job social milieu. A personalistic diffu-
sion between the social milieu and the occupational milieu
is sometimes considered as a distinguishing characteristic
of traditional social patterns (e.g. Loomis, 1960).

Religiosity.--A term used to denote a person's orienta-
tion to religion. Operationally, it is defined by three items
in the questionnaire: first, the matter of religious adherence;
second, the perceived importance of religion to the person;
and thirdly, the extent to which the person follows the rules
and regulations of his religion.

Special Education.--This term follows the definition
by Kirk (1962, p. 29) and characterizes educational practices
"that are unique, uncommon, of unusual quality, and in par-
ticular are in addition to the organizational and instruc-
tional procedurqs‘used with the majority of children."

Jordan (1964a, p. 1) has commented: "the basic aim of
special education is to prevent a disability from becoming

& handicap,”
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Value.,~-According to Kluckholn (in Parsons and Shils,
1951, p. 411), "a value orientationAmay be defined as a
generalized and organized conception, influencing behavior,
of nature, of man's place in it, of man's relation to man,
and of the desirable and nondesirable as they may relate to
man-environment and interhuman relations." 1In relation to
this géneral definition, the present study has focussed upon
the value sub-set of "man's relation to man," or, interpersonal
values. Two interpersonal value categories were adopted:
(a) Asset values predispose an individual to evaluate others
according to their own unigque potentials and characteristics,
(b) Comparative values predispose an individual to evaluate
others according to external criteria of success and achieve-
ment (Wright, 1960, pp. 128-133). Operationally, these
values were defined by three scales on the Survey of Inter-
personal Values (Gordon, 1960). Asset values are measured
by the Benevolence Scale, and comparative values by the Rec-
ognition and Leadership Scales. These scales were judged by
the investigator to have reasonable face validity for the
measurement of the values proposed by Wright.' Additional
variables measured by the Gordon Survey of Interpersonal
Values, but which were not used for hypothesis testing, were
those of Support, Conformity and Independence. For a more
detailed discussion of the value selection rationale, see

Chapter III, Interpersonal Values (pp. 60-61).
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‘ Change Orientation.--In the present study, this
variable refers to the willingness of individuals to accept
or even encourage change in the following areas: health
practices, child rearing practices, birth control, automa=-
tion, political leadership, and self change. These variables
were operationally defined by a series of questions in the
personal qﬁestionnaire. It was postulated that people work-
ing in SER would have responses which suggested a greater
flexibility and openess to change. This favorableness toward

change challenges many existing cultural norms,

Organization of the Thesis

This thesis is organized according to the following plan:

Chapter I serves as an introduction to the nature of the
problem involve§ in the study.

Chapter 11 is a review and summarization of theory and
research related to this study. The major divisions include:

l. A theoretical framework for attitudes toward
education.

2. Attitudes toward disability
a., Peer group attitudes and acceptance-rejection
b. Parental attitudes
¢c. Teacher attitudes
d. General disability attitude studies

3. Theoretical framework of attitudes toward disability.

L. The relationship of values, personal contact, and
attitudes - some research findings.

5. The measurement of attitudes.

6. Michigan State University cross-cultural attitudinal
studies.
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Chapter III is concerned with the procedures and
methodology of the study. The instrumentation of the study
and the statistical procedures used in the analysis of the
data are included in this chapter.

Chapter 1V presents the research results in tabular
and descriptive form,

Chapter V presents a summary of the resulks with

conclusions and recommendations.
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CHAPTER II
REVIEW OF THEORY AND RELATED RESEARCH

Volumes of current literature have been devoted to
exploring the relationship of education to innovation .and
social change. However, there has been surprisingly little
theoretical discussion about the basic dimensions or factors
underlying attitudes toward education.

Miles makes the following observation with respect
to innovation in education:

A very wide variety of strategies for creating
and controlling educational change is being
employed....The dominant focus in most contemp-
orary change efforts, however, tends to be on

the content of the desired change, rather than

on the features and consequences of change
processes....We need to know, for example, why

a particular innovation spreads rapidly or slowly,
what the causes of resistances to change are

in educational systems, and why particular
strategies of change chosen by innovators succeed
or fail (Miles, 1964, p. 2).

A Theoretical Framework for
Attitudes Toward Education

Kerlinger has developed a theoretical model built
on a dichotomy which postulates progressive and traditional
dimensions of attitudes toward education. His approach is
most relevant to the needs of this study and will be used as

‘a theoretical framework for the present research.
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Kerlinger states that educational attitudes can be
conceptualized as hinging on two relatively independent under-
lying factors or ideologies. Traditionalism apparently is not
just.the opposite of progressivism in education., The opposite
of progressivisﬁ is anti-progressivism. Traditionalism seems
to have an existence of its own. Rather than the usual way
of conceiiing of traditionalism as simply the negation of
progressivism, it might better be conceived as the affirmation
of a stand which emphasizes a conservative-traditional approach
to educational issues and problems. Progressivism also seems
to be a stand in its own right. When we say a man is an "educa-
tional progressivist" we do not simply mean that he is an anti-
traditionalist., While this is undoubtedly true, it is more
important to suggest that progressivism is an independent stand
in its own right (Kerlinger, 1958, p. 330).

Kerlinger defines the restrictive-~traditional factor
as one which emphasizes subject matter for its own sake. The
hierarchical nature of impersonal superior-inferior relation-
ships is cons;dered important and there 1s an emphasis on ex-
ternal discipline. Social beliefs are preserved through the
maintenance of the status quo.

In contrast, the permissive-progressive factor emphasizes
problem solving and de-emphasizes subject matter per se, From
this perspective, education is seen as growth and the child's

interest and needs are seen as basic to education. Equality
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and warmth in 1nterperson§l relationships is valueds There

is an orientation on internal rather than external discipline.
Social beliefs tend to be liberal ahd emphasize education as
an instrument of change (Kerlinger, 1958, p. 112).

Kerlinger's theory can be summarized in the following

four propositions:

1. Individuals having the same or similar occupational
or professional roles will hold similar attitudes
toward a cognitive object which is significantly
related to the occupational or professional role.
Individuals having dissimilar roles will hold dis-
similar attitudes.

2. There exists a basic dichotomy in the educational
values and attitudes of people, corresponding gen-
erally to "restrictive" and "permissive", or "trad-
itional" and progressive” modes of looking at
education,

3. Individuals will differ in degree or strength of
dichotomization, the degree or strength of dichoto-
miéation being a function of occupational role,
extent of knowledge of the cognitive object (educa-
tion), the importance of the cognitive object to
the subjects, and their experience with it.

L. The basic dichotomy will pervade all areas of educa-

tion, but individuals will tend to attach differen-
tial weights to different areas, specifically to the
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areas of (a) teaching-subjéct-matter-curriculum, (vb)
interpersonal relations, (¢) normative, and (d) authority-
discipline (Kerlinger, 1956, p. 200),

Kerlinger has noted that the value structure of individ-
uals is not well understodd. He insists that the problem of
the consistency and inconsistency of an individual's attitude
is still largely unsolved (Kerlinger, 1956, p. 296).

As a result of the implications of these observations,
Kerlinger designed a study which examined the educational atti-
tudes of professors and laymen. The sample consisted of 25
subjects chosen on the basis of occupational roles as well as
known attitudes toward education.

He developed the following categories for the study:
ATTITUDES:

(1) Restrictive-traditional
(dependence-het eronomy)
(2) Permissive-progressive
(independence-autonomy)

AREAS

(a) Teaching-Subject-Matter-Curriculum
b} Interpersonal Relations
c) Normative-Social (conventionalism-nonconventionalism)
m) Authority-Discipline

An example of 1(a) would be: The true view of education
is =0 arranging learning that the child gradually builds up a
storenouse of knowledge that he can use in the future. An
illustration of 2(a) would be exemplified in the following
statement: Knowledge and subject matter themselves are not so

1mportant'a§ learning to solve problems. An illustration of
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1 (m) might be: One of the big difficulties with modern
schools is that discipline is often sacrificed to the interest
of the children. An example of 2(m) might be: True discipline
springs from interests, motivation, and involvement in live
problems,

Kerlinger warns that the restrictive and permissive
dimensions are rarely opposites nor merely positive and neg-
ative assertions of the same thing. Each category is presum-
ably independent {Kerlinger, 1956, p. 296). )

The results of the Kerlinger study indicated that occupa-
tional roles and role expectations are potent independent vari-
ables influencing attitudes and vice versa. Individuals having
similar roles might be expected to have similar attitudes and
a similar attitude structure.

Kerlinger summarizes the traditional-progressive issue as
follows:

A basic dichotomy seems to exist i<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>