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ABSTRACT
THE CHILDREN'S LITERATURE OF JOSE BENTO MONTEIRO LOBATO
OF BRAZIL: A PEDAGOGY FOR PROGRESS
By

Rose Lee Hayden

As the author of nearly 5,000 pages of children's literature--
thirty-nine works and seven adaptations of classics of world litera-
ture for children, José Bento Monteiro Lobato aptly, if not a bit un-
romantically, described himself as condemned to be the Andersen of
Latin America. A careful search of the literature yielded numerous
calls for serious study of the children's literature of Lobato, but
few actual attempts at research and analysis. Language barriers and
methodological problems associated with the task have no doubt con-
tributed to the lack of investigation to date. Lobato's singular
importance in the historical evolution of Brazilian children's litera-
ture, plus recognition of the value of cross-cultural perspectives
in educational research constituted major rationales for undertaking
this investigation.

The study was designed to serve several complementary purposes.
In the field of children's literature, the aims were: (1) to add to
knowledge about the children's literature of Brazil; (2) to demonstrate
the influence of world children's literature on Lobato's own works;
(3) to apply an accepted investigatory technique, content assessment,

to the children's literature of another nation; and (4) to illustrate
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the interplay between Lobato's children's literature as a mirror and
shaper of cultural attitudes by providing concrete instances drawn
from the views and works of the author. In the field of ethnopedagogy,
the study.was constructed for these purposes: (1) to investigate

the functions of pedagogy on a cross-cultural basis by describing
ILobato's cultural expectations with respect to types of valuable learn-
ing experiences for the development of a range of intellectual skills;
and (2) to show how Lobato's children's literature served as a school
and non-school vehicle for the transmission of certain cognitive and
affective learnings. In the field of Romance languages and literary
criticism, the study hoped: (1) to extend literary criticism to works
of children's literature as these books are generally not treated by
scholars in the field.

The seventeen-volume 1959 Brasiliense edition of the children's
literature of Lobato was chosen as the source of primary material and
was subjected to analysis of content by placing selections in three
major categories: (1) learning situations; (2) learnings and intellec-
tual skills valued; and (3) content related to personal responsibility,
progress, and the nation. Types of learning situations included
schooling; books and reading; teacher-student interactions; the oral
tradition; and experiential learning. Types of learnings and intellec-
tual skills valued included wisdom and traditional humanistic educa-
tion; scientific and technological education; intelligence; cleverness;
utilitarian and practical knowledge; problem-solving ability and com-

mon sensej; and fancy and imagination. Types of content included personal
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responsibility and self-image; adult/child relationships; and the
author's views on mankind and on a range of other issues. Under Brazil-
ian heritage and nationalism appeared the nature of progress and of
the ideél society, as well as contemporary social institutions and
progress (religion and the family; race and class; and politics and
economics). Six raters were given an inter-judge reliability test.

The overall degree of concurrence was 93 percent for the selection of
the primary category, 83 percent for selection of secondary categories.
Major findings were that: (1) Lobato's children's literature

was visibly influenced by international literature for children; (2)
the children's literature of Lobato reflected the cultural context of
the author's life and times as well as his concerns with Brazil's place
in the world and with the importance of technological development;

(3) pedagogical expectations with respect to effective and valuable
learning environments were revealed in Lobato's books as was a rich
variety of learnings and intellectual skills; and (4) Lobato's didactic
purpose was served by the author's use of reading as entertainment.
Combining moralistic messages with ample appeal to fancy and imagina-
tion, Lobato's books marked a break with traditional modes of didactic-
ism in Brazilian children's literature.

Suggestions for further study included investigations into other
dimensions of Iobato's children's books; studies of his educational
pPhilosophy; investigations of Lobato's impact on contemporary Brazilian
children's authors; and content analyses of present-day Brazilian books

for children to reveal cultural attitudes and values contained therein.
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The study was thought to have ramifications for Brazilian edu-
cators and practitioners, as well as for students of comparative

and international aspects of children's literature.
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CHAPTER I

PURPOSES OF THE STUDY AND RATIONALE

FOR THE STUDY

Need For The Study

As the author of nearly 5,000 pages of children's literature--
thirty-nine volumes and seven adaptations of classics of world litera-
ture for children--José Bento Monteiro Lobato aptly, if not a bit un-
romantically, described himself as condemned to be the Andersen of
Brazil and perhaps of all of Latin America. Without clear plan or
original intent to do so, and overcoming such obstacles as widespread
illiteracy, lack of publishing facilities and political persecution,
Lobato produced a veritable library of children's books. Creating a
marvelous world all his own, peopled with characters that live on in
the hearts and imagination of his countrymen, Lobato marks a turning
point in the evolution of Brazilian children's literature. It was Lobato
who first gave national content, purpose and scope to the genre and
moved it from purely moralistic and didactic molds to the realm of fancy
and entertainment.

More than one critic supports these assertions, as do figures which
show that by 1948 over two million copies of Lobato's writings had been
sold, of which two-thirds represents sales of his children's books. 1In

an August 1973 interview, the director of Brasiliense, the publishing






house which continues to produce Monteiro Lobato's children's books,
cited an impressive sales statistic for the past year alone--over one
million copies of the children's literature had been sold in 1972-1973.
In sum, Lobato's impact was and remains considerable:

In Brazil, the editions of the children's litera-
ture of Monteiro Lobato follow uninterruptedly
and we can say that today there exists no literate
child who does not dream about Yellow Woodpecker
Place and does not know by heart the adventures
of Narizinho, Emilia, Pedrinho, and the other 1
personages created by the marvelous pen of Lobato.

Further support can be seen in the words of literary critic Afr&nio
Coutinho and educator Anisio Teixeira:

But it is Monteiro lobato, in Brazil, who is most
representative of the gepre (children's literature).
In nearly twenty volumes  he created a whole little
children's world, quite Brazilian, with character-
istic personages such as Pedrinho, Emilia, the Vis-
count of Corncob, Dona Benta, Aunt Nastacia that keep
marking and coloring--without equal--the development
of the children of our land. . « .He loved youth
and the children who would build the Brazil of to-
morrow. Other Brazilian writers will be admired,

but only this one was so loved and wanted, as are the
great .teachers of a people. . . Lobato continues and
will continue to live in the hearts of Brazilian chil-
dren who kiss his photograph before going to sleep as
if kissing a friend or a father. .

Despite such laudatory statements, of which the above are but a

sampling, to date very little serious work has been undertaken on the

lCatélogo - Obras Completas de Monteiro Lobato (S&8o Paulo:
Brasiliense, 1948), p. 7.

2’I!he original thirty-nine books were collected and reprinted in a
seventeen-volume series in a later edition. The 1959 Brasiliense edi-
tion was used for this study.

3Enciclo;_)éd:‘ua, Barsa (Rio de Janeiro: Encyelopedia Britannica
Edit8res Ltda., 1966), p. L492.

hTeixeira., Anfsio, "Monteiro Lobato," A Tarde (July 6, 1948).






children's literature of Monteiro Lobato. For that matter, critical
studies and histories of Brazilian children's literature are hardly
plentiful. Both authorities in the field and professional educators
point to this deficiency. Leonardo Arroyo, author of one history of
Brazilian children's literature:

A simple examination will give the reader an idea

of our poverty--that of the Portuguese language--

of studies of this nature. Barely half a dozen au-

thors among us have specifically dealt with the theme.5

In a review of a similar history by Nazira Salem:

It is our view that what this History of Children's
Literature lacks (as do all the others published to
date among us) is a true critical—gvaluative treat-
ment of the works considered. . .

The reviewer is careful to note that such research, difficult and per-
haps poorly appreciated, is much needed in Brazil, and that it would
require considerably more than one lone researcher to complete.

Timothy Brown, who wrote a doctoral dissertation treating the adult
literature of Lobato, specifically cites the need for a careful investi-
gation of the children's books of this writer:

A general survey of the work of Monteiro Lobato sug-
gests other investigations which could be made to clar-
ify a number of pertinent questions. The first and most
obvious observation is that the main literary work of

Lobato's later years is his series of books for chil-
dren, and it has been this work principally that has

5Arroyo, Leonardo, Literatura Infantil Brasileira (S8c Paulo:
EdigSes Melhoramentos, 1967), p. 21.

Salem, Nazira, Histdria da Literatura Infantil (S&o Paulo:
Ed. Mestre Jou, 1970). Quoted in a review in Revista Brasileira
de Estudos Pedagbgicos, Vol. LIII, (January-March, 1970), p. 182.
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made him known beyond the borders of his own
country and has proved most popular in Brazil
itself. ILobato should be studied as a children's
author and his importance in that field should be
ascertained.

Moving from author-and country-specific considerations to inter-
national ones, it is evident that much valuable work of a comparative
nature is being called for by experts in the field of children's litera-
ture. Writings on internationalism in children's literature underscore

the need for content analysis studies of popular and recommended books

from foreign countries, especially those translated into other languages.

Purpose Of The Study

This study was designed to serve several complementary purposes.
In the field of children's literature:

(1) To add to knowledge about children's literature
of other countries;

(2) To demonstrate the influence of trends and of key
works of world literature for children on the Brazil-
ian children's literature of lLobato;

(3) To bring, to a wider audience, knowledge of an out=-
standing figure in Brazilian children's literature
whose works remain largely unknown because of language
barriers and lack of previous study and research;

7Brown, Timothy, Jr., "Monteiro Lobato: A Critique" (Unpublished
Ph.D. dissertation, University of Wisconsin, 1955), p. 182. (Herein-
after Brown, "Monteiro Lobato. . . ").

8PellOWSki, Anne, "Internationalism in Children's Literature," in
Arbuthnot, Mary Hill and Sutherland, Zena, Children and Books (London:
Scott, Foresman and Company, 1972), Fourth Edition, p. T58. (Herein-
after, Arbuthnot and Sutherland, Children. .







(k)

(5)

To apply an accepted investigatory technique, content
analysis, to the children's literature of another
nation; and

To illustrate the interplay between children's liter-
ature as a mirror and shaper of cultural attitudes by
providing concrete instances drawn from the life and
times of Lobato and from his children's works.

In the field of ethno-pedagogy:

(6)

(7)

(8)

To investigate the functions of pedagogy on a cross-
cultural basis by describing cultural expectations with
respect to types of valuable learning experiences for
the development of a range of intellectual skills;

To show how children's literature can be used as a
school and non-school vehicle for transmitting cer-
tain cognitive and affective learnings as well as a
wide array of cultural and authorial values; and

To supply specific examples of how the Brazilian
children's literature of Lobato attempted to shape
cultural expectations about legitimate modes of
learning and pedagogical styles.

In the field of Romance languages and literary criticism:

(9)

(3)

To extend literary criticism of works of adult litera-
ture to works of children's literature which are gen-
erally ignored in traditional studies of writers and
their literary production.

Assumptions

assumptions underlying this study were the following:

That children's literature reflects the beliefs, values,
and attitudes of a culture;

That pedagogy functions differently in different cul-
tural settings and that expectations regarding the na-
ture and types of valuable intellectual skills and of
valuable learning experiences vary from culture to
culture; and

That the beliefs, attitudes, and values of children
can be shaped by what they read.






Hypotheses

While the study is not experimental in design, it has as working
hypotheses the following:
Children's Literature

(1) Lobato's Brazilian children's literature has been
visibly influenced by international literature for
children;

(2) The children's literature of Lobato reflects the
cultural context of his life and times as well as
the concerns of the author himself. This last is
particularly true of Lobato's desire to promote
Brazilian socio-economic and technological develop-
ment ;

(3) The children's literature of Lobato reveals social
and personal expectations with respect to valuable
learning experiences and intellectual skills;

(4) Lobato's children's literature marks a turning point
away from traditional molds of moral didacticism in
Brazilian children's literature toward appreciation
of the recreational value of reading and its place
in the development of the child.

Limitations Of The Study

Given the number of Brazilian authors and books for children, it
was necessary to limit the study as follows:

(1) Choice of Author

Since the number of children's authors is relatively
large, and the study has a basically descriptive, his-
torical purpose, the author José Bento Monteiro Lobato
was selected. Given his singular importance in the
nationalizing and revolutionizing of Brazilian children's
literature and the scope and originality of his works,
the choice is a logical one. Although the author is

not contemporary, his works continue to sell widely
throughout all of Brazil.






(2)

Content

The focus on learning styles and pedagogical expecta-
tions is but one approach to these works. There are
numerous other aspects worthy of investigation. Also,
questions of literary taste and merit are not of cen-
tral concern, nor are measurements of the impact of
Lobato's children's literature. This last would require
an experimental as opposed to a descriptive design.

Definition Of Terms

The terms which appear below have been defined as used in this

study:

Content Assessment: The method employed to analyze

the content of the children's literature of José

Bento Monteiro Lobato was "content assessment."

This refers to a research technique of a non-quantita-
tive type and consists of "judgment about content which
does not refer tg the precise magnitude with which the
symbols appear."

Concept: The term "concept" as used in this study
means "a generalized idea including all that is sug-
gested to the individual by an object, symbol, or
situation."® The idea of the nation and all that
this implies or includes is an example of how a con-
cept is employed in this study.

Institution: The word "institution" refers to established
social patterns with some degree of permanence, such as
the family, for instance. It also refers to any organi-
zation like the school which has a social and/or public
function.

Ethnopedagogy: The study of teaching in relation to cultural
expectations and needs, taking into account cross-cultural
application of principles of teaching is what is meant by the
term ethnopedagogy. By extension, a pedagogical expectation
is one that reflects cultural attitudes as to when and where
an effective, authentic learning experience is taking place.

9Berelson, Bernard, Content Analysis in Communication Research
(Glencoe, Illinois: The Free Press, 1952), p. 128.

10

Good, Carter V., ed., Dictionary of Education (New York: McGraw-

Hill Book Company, Inc., 1945), p. 90.






Definition of categories and sub-categories appears in Chapter III--
Methodology, as does a description of the research design, and an outline

of specific steps taken in this research.

Implications

This study, which describes in detail the Brazilian children's
literature of José Bento Monteiro Lobato, has implications for students
of education in the fields of international education, ethno-pedagogy
and children's literature, as well as for students of Romance languages
and literatures. Insights into the function and nature of children's
literature on a cross-cultural basis should be of interest to educators
and those involved in the writing, publication, translation, and adapta-
tion of books from other countries. 1In this case, the findings would be
of most direct consequence to those persons working with the children's

literature of Brazil.

Overview Of The Remainder Of The Study

In Chapter II, the relevant literature which pertains to this topic
will be reviewed. The research design will be presented in Chapter III.
An overview of the life and times of Lobato and of Brazilian children's
literature will be given in Chapter IV. The analysis of the data or
meanings revealed by the data will be described in Chapters V, VI, and
VII. Chapter VIII will contain conclusions based on the research find-

ings as well as suggestions for further research and study.
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CHAPTER II

RELEVANT LITERATURE

World Children's Literature: Trends
Toward Internationalism

Classics of children's literature, no less than classics of adult
literature, transcend the boundaries of national territory and of time.
The works of Perrault, Andersen, Twain, Verne, and the Brothers Grimm
have been widely translated and appreciated the world over.

As Meigs notes in A Critical History of Children's Literature,

with technological progress and increased international travel, interest
in other lands burgeoned.ll A new upsurge in the writing of children's
books with backgrounds in other lands appeared, particularly in the
years between the two World Wars. An expression of the times as never
before, children's literature came to be viewed as a means of further-
ing what was and is still termed "world understanding." Another some-
what parallel motive also underlay this initial upsurge, namely that of
presenting sympathetically the ethnic heritages which were brought to
the United States by immigrants from other lands. As Meigs shows, this
double purpose had a vital effect upon children's literature. Meigs
also stresses the need for a careful balance between the familiar and the
exotic, the general and the specific if stories of other lands are to

be popular with their young audience. In her words:

llMeigs, Cornelia, ed., A Critical History of Children's Literature
(New York: MacMillan and Company, 1953), p. 524. (Hereinafter, Meigs,
A Critical History. . . )
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If such books are to be interesting to and effective
with children, this purpose must be intimate and
personal through stories of individuals., Generaliza-
tion would be ineffective. Consequently the potential
interest and value of this form of realistic fiction
is compounded of the alikeness of children everywhere,
the alluring quality of strange scenes and customs,
and the attraction of a good story strong enough to
bear the weight of incidental or intentional informa-
tion. . . .1

Unfortunately, not all the literature depicting foreign settings
or backgrounds meets the above criteria. Arbuthnot and Sutherland in

Children and Books, are quick to underscore the fact that early stories

depicting life in other countries too often presented the picturesque
at the expense of the real--the China of bound feet, the Holland of
wooden shoes, etc. . . .13 Yet by the Thirties, quality writing of
foreign background in children's books became more abundant in such

books as Eleanor Frances Lattimore's Little Pear (1931), Marie Hamsun's

A Norwegian Farm (1933), and Kate Seredy's The Good Master (1935).

This trend toward publication of quality literature for children de-
picting stories of adventures and family life in other lands can be
evidenced in the fact that in 1933 the Newbery Medal was awarded

to a realistic story of China, Young Fu of the Upper Yangtze, by

Elizabeth Foreman Lewis. This trend has continued so that there is a
wealth of realistic fiction available to children which can introduce

them to life styles at once similar and different from their own.

121pi4., p. 383.

l3Arbuthnot and Sutherland, Children. . . , p. 422.
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Another trend, according to this source, is the publication of
translations of books from other countries, and the translation of
our children's books into other languages. Much of American children's
literature is familiar to children of other nations. This is as true
of Brazil as elsewhere.lh The authors also note that with increasing
intercommunication among illustrators, editors, librarians, authors,
and teachers who exchange journals and serve together on committees
and interaét at international meetings, the trend toward international-
ism in children's literature is bound to continue and intensify.l5
While the exchange of materials and the appearance of translations
are of significant import, the fact remains that despite these efforts
and others to develop printed materials in countries where these are
limited, more than half of the children of the world are not exposed to
children's literature in any form, and the vast majority never benefit
from publications limited heavily to Western European languages.l
Finally, with respect to the introduction of other cultures through selec-

tion of appropriate children's books, much care is still necessary to

assure that works selected are objective, non-stereotyping, and accurate.

lhThe impact of American children's literature can be seen when one
examines histories of children's literature from other countries. Caro-
lina Toral y Peflaranda, in her Literatura Infantil Espafiola: Apuntes
para su Historia (Madrid: Editorial Coculsa, 1957), mentions, among .
others, James Fenimore Cooper, Washington Irving, Louisa May Alcott, Mark
Twain, Pearl Buck and Walt Disney. Dario Guevara, in Psicopatologia
y Psicopedagogia del Cuento Infantil (Quito, Ecuador: Casa de la Cultura
Ecuatoriana, 1955) attacks in a vehement if somewhat mindless fashion,
such classical authors of world children's literature as Perrault, An-
dersen, and Grimm for perpetuating the horror and violence of the Mid-

dle Ages.

lsArbuthnot and Sutherland, Children. . . , pp. 105-=106.

l6Ibid., p. T56.
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Children's Literature And Society:
Mirror Of Culture

While somewhat lengthy, the following interpretation of litera-

ture as a social institution by Wellek and Warren in the Theory of

Literature provides a thoughtful assessment of the intimate relation-

ship between a literary work and its culture:

Literature is a social institution using as its
medium language, a social creation. Such tradi-
tional literary devices as symbolism and metre
are social in their very nature. They are con-
ventions and norms which could have arisen only
in society.  But, furthermore, literature "repre-

sents life;'

" and "life" is, in large measure, a

social reality, even though the natural world and
the inner or subjective world of the individual

have also been objects of literary "imitation."

The poet himself is a member of society, posses-
sed of a specific social status: he receives some
degree of social recognition and reward; he ad-
dresses an audience, however hypothetical. In-
deed, literature has usually arisen in close con-
nection with particular social institutions; and in
primitive society we may even be unable to distinguish
poetry from ritual magic, work, or play. Literature
has also a social function or "use" which cannot be
purely individual. Thus, a large majority of ques-
tions raised by literary study are, at least ulti-
mately or by implication, social questions: ques-
tions of tradition and convention, norms and genres,
symbols and myths.

What is true of adult literature is equally true of children's

literature.

It reflects the values and life style of the culture which

it depicts, and it is this culture which ultimately determines the suc-

cess or failure of any literary work.

17W'ellek, René and Warren, Austin, Theory of Literature (New York:
Harcourt, Brace and World, Inc., 1956), Third Edition, p. 9k.




13

Henry Steele Commager, quoted at length in Meigs, believes that
children's literature is inherently moralistic and an accurate indicator
of a society's values:

On the whole, children's literature is literature
on good behavior, literature consciously or un-
consciously moralistic. English children's litera-
ture displays the sense of adventure; the feeling
for Empire; the importance of the school and of

the playing-field and the code of fair play de-
veloped on the playing-field; the fierce feeling
for right and Justice; individualism running into
eccentricity; class consciousness; the importance
of the nanny and the governess; the pervasive mor-
ality usually but not always allied with religion;
the humor running so easily into nonsense and fan-
tasy; the tenderness and gentleness and kindness
and with it the courage and tenacity and loyalty;
the deep feeling for nature--nature tame and neat——
and for animals; all these traits that we recognize
at once as part of the composite of the English
character. From American literature emerges a d4if-
ferent picture: egalitarian rather than class con-
sciousness; a stronger family feeling; adventure,
but of a different kind--adventure in the American
West rather than in distant lands, adventure that
makes not for imperialism but as often as not for
provincialism; courage and a hatred of the bully;
self-reliance; work and the gospel of work; nature
in the raw rather than tamed; democracy and humani-
tarianism; ingenuity and mechanical skill; humor
that runs to the boisterous and the tall story rather 8
than to whimsy and nonsensej; simplicity and morality.

Helen Martin, in a study of nationalism in children's literature,
was one of the first researchers to utilize children's literature as
a source of data revealing cultural attitudes and values. She found
a positive correlation between the percentage of GNP spent on national
defense and the symbolic content related to warfare in the children's

books of that nation. Of all types of stories surveyed, the "home story"

18Meigs, A Critical History. . . , p. 33L.
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was most nationalistic. Martin concluded that national tensions were
greater in times of economic and political crises, and that this was
reflected in the content of children's books.lg
McClelland is well known as an advocate of the analysis of chil=

dren's literature as a source of data reliable enough to assess the
deepest socio-psychological phenomena of a culture. In his words:

That's (children's literature) an almost laughable

source of information, but for many reasons the

children's readers tell what is on the minds of

significant elites in any nation at a given time.20
McClelland's study of fourth-grade readers scored for content related
to achievement motivation produced an impressive correlation between
GNP growth and achievement scores. Thus, of twenty countries that
scored above average in achievement need, thirteen grew rapidly. Of
nineteen with low scores, only five grew more quickly than would be
anticipated in the analysis of the achievement scores. McClelland be-
lieves this study is useful to nations and individuals in that it sug-
gests an applied use--that of training people to be aware of and shape
behavior by increasing achievement motivation.21

In an earlier study, McClelland selected third and fourth grade

readers from forty countries. It is his conclusion that books play

a key role in shaping children's social-ethical ideas and values and

l9Ma.rtin, Helen, "Nationalism in Children's Literature," Library
Quarterly, Vol. VI, (October, 1936), pp. L405-418.

2°Mcc:1e11and, David C., "To Know Why Men Do What They Do,"
Psychology Today, Vol. IV, (January, 1971), p. 39.

°lpi4., pp. 35-39, 70-T5.
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that children's literature performs a great service in the moral edu-
éation of the young. McClelland found that the values emphasized dif-
fered sharply on a cross-national basis:

In Chilean and Japanese stories, great emphasis is

Placed on the importance of kindness and obligation

to others and in German stories on the value of

loyalty.22
In sum, McClelland believes that children acquire the values or ethical
ideas expressed in the stories they read, even without conscious and
more obviously deliberate efforts to abstract these.

McClelland's researches have spawned others of a similar nature,

such as one study, a diésertation by George K. Zachariah entitled,
"A Comparative Study of America and India in Terms of Certain Dominant
Social Needs and Value Orientations as Reflected in Children's Readers."
The research employed the insights of Riesman's triadic model of de-
velopmental stages of society in terms of two basic social needs (g
Achievement and n Affiliation), which were described by McClelland and
his associates, with certain value orientations (moral teaching as
described by deCharms and Moeller; future and past orientations, man
over nature and nature over man as described by Berlew and Kluckhohn
and Strodtbeck; and other-directedness as described by McClelland).
Zachariah found, using Riesman's analysis, that America was character-
ized as more other-directed and inner-directed and less tradition-directed
than. India. Achievement imagery and affiliation imagery were significantly
more frequent in American as opposed to Indian stories, than was man-over-

nature imagery. Indian stories contained more frequent references to

22McClelland, David C., "Values in Popular Literature for Children,"
Childhood Education, Vol. XL, (November, 1963), p. 136.
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the past and moral teaching was likewise more prominent in Indian
stories. The data were obtained from eighty American and eighty
Indian stories from fourth and fifth grade readers and utilized es-
tablished coding procedures.2

McClelland is not without his critics, however, and over the
Years he has modified his studies and assumptions considerably.

One critic, Martin Maehr argues that the McClelland approach assumes

a Western conception of achievement motivation and is, as a consequence,
culture-bound. Maehr urges adoption of an ethnographic approach to

the study of motivation.eh While Maehr's criticisms are valid ones,
they do not undercut the assumption central to this analysis--namely,
that children's literature reflects the values and attitudes of a given
culture. Caution must definitely be used, however, when analyzing the
meanings and implications of data drawn from cultural contexts alien

to that of the researcher.

A thorough review of the literature, both published and unpublished,
which has focused on some aspect of world children's literature re-
lated to content assessment yielded very few studies even tangentially
of relevance to this one. Basically, the researches centered on three

types of topics: (1) internationalism or world understanding and

23Zachariah, George K., "A Comparative Study of Cultures of Ameri-

ca and India in Terms of Certain Dominant Social Needs and Value Orien-
tations as Reflected in Children's Readers." (Unpublished Ph.D. dis-
sertation, The State University of New York at Buffalo, 196L).

2hMaehr, Martin L., "Toward a Framework for the Cross-Cultural Study
of Achievement Motivation: McClelland Redirected." (Unpublished manu-
script, 1973).
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children's literature; (2) comparisons of textbooks across national
lines and comparisons of cognitive achievements in certain subject
matter areas; and (3) values and attitudes in children's literature
of other countries. Of all the above categories, studies of type one
were most numerous, while the category number three was all but non-
existent in the literature.

Specifically, Mary Elizabeth Fowler, in a 1954 dissertation en-
titled, "Literature for International Understanding: A Study of the
Presentation of Foreign Peoples and Cultures in Secondary School
Literature Anthologies," selected pertinent content related to the
presentation of foreign peoples and cultures from forty-six literary
anthologies drawn from nine of the most widely used series published
and/or revised since 1940. The investigation sought to discover how
the literature might affect the international attitudes of adolescents.
She concluded that of the seventeen percent of the content devoted to
international or foreign literature, an overwhelming percentage dealt
with European countries, and that in general, the more recent the publi-
cation data, the better the materials from the point of view of inter-
national understanding. The lower socio-economic groups of most coun-
tries were represented more frequently than educated, progressive citi-
zens. Illustrations often dealt with violence, the exotic, the strange
or unusual aspects of foreign life. For the improvement of such books,
Fowler suggested: (1) more literature in translation suited to adoles-
cents and providing a picture of life in a culture; (2) illustrations
chosen to avoid stereotyped concepts of foreign peoples and emphasis

on differences; and (3) bibliographical materials about the contributions
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of foreign leaders to goals of humanitarianism, international co-

operation, and the arts.25

Although purporting to do so, little if
any investigation of the attitudinal impact of such materials on
adolescents was undertaken or reported.

Belonging to the second type of study is a dissertation by
Sookney Lee entitled, "Primary Arithmetic Textbooks in Korea, Japan,
China, and the United States."26 Sookney states that arithmetic is
a school subject of such a universal nature that the subject provides
a common experience for children of all lands. As such, arithmetic
furnishes a basis for the type of experience that may lead to inter-
national understanding, or at least this is what Sookney proposes in

the introduction. He goes on to state that very little is known in one

land about methodological procedures in another. It was the purpose of

25Fowler, Mary Elizabeth, "Literature for International Understand-
ing: A Study of the Presentation of Foreign Peoples and Cultures in
Secondary School Literature Anthologies," (Unpublished Ph.D. disserta-
tion, New York University, 1954). Another parallel study is a 1957
thesis by Charles Stephen Lewis entitled, "The Treatment of Foreign
Peoples and Cultures in American High School Literature Books." (See
Dissertation Abstracts, Vol. XVII, #1255). Ilewis also concludes that
of the 11.5 percent of content devoted to depicting foreign peoples
and cultures, much improvement in terms of quality and accuracy is
evident since World War II.

26Lee, Sookney, "Primary Arithmetic Textbooks in Korea, Japan,
China, and the United States." (Unpublished Ph.D. dissertation, State
University of Iowa, 1954). Another thesis comparing arithmetic achieve-
ment in the United States and another country is of the "Can Ivan Read
Better Than Johnnie?"type of study. Its title is "A Comparison of Ob-
Jectives Methods and Achievement in Arithmetic in the United States
and in tne Netherlands." This 1957 dissertation, written by Klaas Kramer
concludes that the Dutch system is more concentrated, selective, and fails
proportionately more students than does the American system.
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the study to analyze the primary arithmetic textbooks of Korea, Japan,
China, and the United States to select from them instructional materials
of value to both Korean and American educators. Parallel purposes in-
cluded the identification of promising instructional procedures and the
provision of an intensive research experience in one field of elementary
curriculum. A total of thirty-four selections of Oriental teaching
materials were translated and prepared for American schools, while
thirty such sets of materials from American textbooks were similarly
prepared for Korean schools. The instructional materials selected
emphasized, in general, cultural as well as educational values. Sookney's
conclusions:
(1) The close study of instructional arithmetic
materials at the primary grade level provides
a good avenue to the acquisition of the cultural

practices of a people;

(2) Textbooks are an important piece of instructional
equipment, especially in Oriental schools;

(3) Arithmetic material of the type prepared in this
study is of interest to children. It is believed
that material of this type has a place in a pro-
gram of teaching international understanding;

(4) The actual teaching procedures used in other lands
provide an excellent means of introducing variety
in drill or re-introducing study procedures; and

(5) This study provides specific evidence of the univers-
ality of the subject of arithmetic and of the Hindu-
Arabic notation system. The writing of numbers and
the processes were found to be the same in Korea,
Japan, China, and the United States. This univer-
sal language in number system may lead the children
to develop an open-minded or world-minded personality.

One cannot help but observe methodological weaknesses apparent in the

study. The author quite rightly refers to his conclusions as "Impressions."
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One study with some bearing on this research is a dissertation
written in 1970 by Ruth Meyerson Stein, entitled, "A Method for Study-
ing Children's Literature of a Foreign Country Using the Children's

Literature of Israel as the Case Study."27

The study developed, used
and empirically evaluated a method for investigating the children's
literature of a foreign country. A questionnaire was designed to serve
as a statement of objectives in three general areas: (1) books com-
prising the literature; (2) availability of books; and (3) specialists
in the field. Stein concluded that, in general, Israeli children read
about the same kinds of books as do other children in other countries,
with non-fiction being as popular as fiction. As is true of Brazil,
translations from other languages outnumber local or native stories,
but the ratio continues to decrease. Other parallels with the Bra-
zilian case are that relatively few authors write exclusively for
children, that available information awaits translation into other
languages, and that it is a major challenge getting books into the
hands of the child. Stein further concludes that the casework approach

proves effective in studying the children's literature of another

country.

27Stein, Ruth Meyerson, "A Method for Studying Children's Litera-
ture of a Foreign Country Using the Children's Literature of Israel as
the Case Study." (Unpublished Ph.D. dissertation, University of Minne-
sota, 1970).
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The Impact Of Reading On Children:
The Shaping Of Attitudes

Numerous assumptions, largely untested, are voiced asbout the func-
tion of reading in shaping children's attitudes, beliefs, and values.
Certainly, many authors write children's books to express their own
attitudes and opinions and to influence young readers. Lobato hoped
his young audience would be moved in the direction of adopting his non-
traditional stance vis-a-vis the socio-economic system and technological
change. In this way, Lobato echoes Ray Hiebert's claim that books are
vitally important to new nations facing the exigencies of rapid moderni-
zation. In Hiebert's words:

Books are indispensable tools for building the

human resources needed for the scientific, tech-

nological, political, economic, and social de-

velopment of any nation. They are not only a pri-

mary medium for transfer of knowledge and technical

skills, but also play a significant role in chang-

ing attitudes, st%mulating understanding, and enrich-

ing the culture.2
As will be seen, the above, somewhat global claims about the beneficial
effects of reading are typical of widely-voiced opinions of a qualitative
nature linking reading with behavior.

The literature is replete with studies related to the effect of
books on children's attitudes, as well as studies analyzing values in
children's books. As alluded to above, relatively few studies have
substantiated assumptions about the impact of children's books nor have
researchers generally measured so-called attitude changes brought about

by reading. David Russell who in 1958 reviewed over seventy-three studies

related to the impact of reading concluded that:

28Hiebert, Ray E., Books in Human Development (Washington, D.C.:
American University and the Agency for International Development, 1964), p. 53.
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The established facts about the effects of

reading are fragmentary and elusive. It is

not enough that some great and good men have

testified to the power of books in their

lives.?
Russell went on to state that:

From the research point of view, we suspect that

much reading by itself has little effect on a

person's deeper layers of feeling and behavior.

So far we have been unable to disentangle the in-

fluences of reading from the consequences of

other activities and perhaps we never shall.3o
Russell was quick to add that impact is the result of a whole complex
of factors--the nature of the message, the structure of the situation,
the reader's own personality and value system, and the reader's pre-
vious experiences and expectations. Thus, the nature and direction of
impact is not easily predictable.

According to Eric Kimmel, concern with the impact of reading on the
part of educators first surfaced in a major way after World War I when
it was hoped that future wars could be prevented by utilizing affec-
tive qualities of children's literature to shape behavior.3l Kimmel be-
lieves that better readers are more apt to be influenced by books, es-
pecially voluntary as opposed to assigned readings. The question of

the duration of the supposed beneficial effects of a reading exercise

remains open.

29Russell, David H., "Some Research on the Impact of Reading,"
English Journal, Vol. XLVII, (October, 1958), p. 399.

30

Ibid., p. 410

31Kimmel, Eric A., "Can Children's Books Change Children's Values?"
Educational Leadership, Vol. XXVIII, (November, 1970), pp. 209-21L.
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A completely detailed review of the literature in the area of
assessing the impact of reading and values in children's literature
will not be attempted here. Because the present study does not focus
on the nature and extent of impact or on the precise meaning of values
expressed in the Brazilian children's literature of Lobato, a quick
overview of key studies should suffice.

One of the earliest and most comprehensive studies on the atti-
tudinal impact of reading was researched by Hilda Taba and reported in
1955.32 The study was designed for some eighth grade students for the
purpose of assisting them in overcoming ethnocentric attitudes. Read-
ing programs were developed related to the subjects' own problems,
but these were cast in different cultural contexts. Readings were dis-
cussed in such a way as to elicit empathetic responses. Taba concluded
that reading and discussing literature was an effective way to help
youngsters become more sensitive to human values. Such an exercise
would render them more likely to be cautious about presenting pat solu-
tions to problems based on egocentric references. Similar conclusions

were reached by Frank L. Fisher.33

32Ta.'ba, Hilda, With Perspective on Human Relations (Washington,
D.C.: American Council on Education, 1955).

33Fisher, Frank L., "Influence of Reading and Discussion on the
Attitudes of Fifth Graders Toward American Indians," Journal of Edu-
cational Research, Vol. LXII, (November, 1968), pp. 130-134.
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Another early study was published by William K. Hubbell and fo-
cused on the socializing values to be found in children's literature.3h
Fifty books were randomly chosen from the Children's Room of the Greens-
boro Public Library. The researcher discussed themes that he encountered
which reflected the culture of the fictional children and that of real-
life children. Themes were not categorized and many conclusions were
of an impressionistic nature in that they are stated as research out-
comes, but were not generally substantiated.35 In general, Hubbell cited
instances of how various social institutions were portrayed in the litera-
ture and concluded that the culture of the fictional children often
did not correspond to that of the real-life children. The direction
of difference was toward the idealistic, that is, the literature contéined
no references to death, child neglect, divorce, or the like.

In a 1962 study,36 John Shepherd analyzed sixteen books to compare
treatment of favorable and unfavorable characters. As reported by
Noble, Shepherd concluded that heroes and heroines tended to be clean,

handsome, healthy Christian white middle class people, while villains

were much more likely to be ugly, non-white, and either very poor or quite

3hHubbell, William K., "The Role of Children's Books as Socializing
Agents." (Unpublished M.A. thesis, University of North Carolina at

Chapel Hill, 1951).

35This study is discussed by Judith Ann Noble in a thesis entitled,
"The Home, the Church, and the School as Portrayed in American Realistic
Fiction for Children, 1965-1969." (Unpublished Ph.D. dissertation, Michi-
gan State University, 1971).

36Shepherd, John, "The Treatment of Characters in Popular Chil-
dren's Fiction," Elementary Education, Vol. XXXIX, (November, 1962),
pp. 672-676. Also see Noble, p. 4O0.
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wealthy. Shepherd also found that American villains had no evils associ-
ated with what could be termed their "Americaness," while foreigners
who were villains were often depicted with some visible, undesirable
national stereotype. While Shepherd drew no conclusions about the ef-
fect of reading on behavior, he cited a need for caution in the selec-
tion of children's books.

Two studies analyzing values in children's books appeared in 1963.
One, a dissertation by Aleuin C. Walker, entitled, "Moral and Spiritual

Values of Certain Basal Readers,"37

invalved a study of 115 reading
selections taken from basal readers being utilized in the United States.
Walker examined these to determine which of the ten moral and spiritual
values as outlined in 1948 by the Educational Policies Cormission of
the National Education Association were present. About one-half of the
selections contained one or more of the ten values (supreme importance
of human personality; moral responsibility; institutions as the servants
of men; common consent; devotion to truth; respect for excellence; moral
equality; brotherhood; pursuit of happiness; and spiritual enrichment ).
Walker reasoned that use of such materials would indeed promulgate the
transfer of certain identifiable values.

Similarly, Alma Homze analyzed changes in the treatment of inter-

personal relationships during five-year periods during a forty-year

37Walker, Aleuin C., "Moral and Spiritual Values of Certain Basal
Readers," (Unpublished Ph.D. dissertation, New York University, 1963).
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interval, 1920-1960.38 Homze specifically focused on adult-child,
child-adult, and child-child relationships and observed that: (1)
fewer expressions of affection were depicted between adult and child
personages; (2) children increasingly directed their own world; (3)
the environment shifted from rural to urban and from lower to white
middle class in orientation; and (L4) size of families decreased. She
observed, on the basis of these trends, increasing adult-child competi-
tion and lessening of adult authority. Should readers provide behavioral
models for children, Homze cited the need for careful selection of such
materials with a view toward awareness of interpersonal relationships
as these are depicted in this literature for children.

In 1965, Dewey Woods Chambers undertook an investigation entitled,
"An Exploratory Study of Social Values in Children's Literature.">’
The purpose of the research was to collect evidence concerning the pres-
ence of social value content in books of fiction for children, ages
five through nine, and which could conceivably influence the development
of their social values. Chambers selected twenty-nine books from the
1963-1964 catalogues of the Viking Press, and Harcourt, Brace, and
World, Inc. Seven social values were defined and then measured as to fre-
quency of appearance and degree of intenSity. The seven values explored
by Chambers were: (1) the person as an individual; (2) peer group re-

lations; (3) social values pertaining to fairness, honesty, kindness,

38Homze, Alma C., "Interpersonal Relationships in Children's
Literature.” (Unpublished Ph.D. dissertation, Pennsylvania State
University, 1963).

39Chambers, Dewey Woods, "An Exploratory Study of Social Values
in Children's Literature." (Unpublished Ed.D. dissertation, Wayne State
University, 1965).
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commitment and cooperation; (4) family living; (5) neighborhood and
community living; (6) national and world living; and (7) passage of
time and social change. The vehicle of value presentation (whether
human, animal, supernatural or inanimate) was also considered.
Chambers concluded that the social values identified as important
for the developing child, ages five through nine, were presented in a
uniformly weak manner. Thus, if one were to assume that social value
education did result from reading these materials, that assumption could
be seriously challenged. Another parallel assumption similarly open to
question would be that modern children's literature contains social-
value-producing material that traditional fiction is reputed to contain.
Other findings were that:
(L) Similar forces affect the editorial policies of
both publishing houses to such an extent that any
given social values analyzed in this study had an
85 percent chance of being dealt with in the same
order by both publishers;
(2) The instrument used tested adequately those social
values identified, but not all social values con-
tained in the books read;
(3) Current fiction written for children of the identi-
fiable age group was of the realistic variety, based
upon the predominance of human characters found in
the books;
(4) Modern children's fiction, for this age group, was
tending toward less social value content than that
supposed of earlier children's fiction; and
(5) Further use of the measuring instrument be preceded
by an evaluation of the instrument and a consequent
improvement of it.
Chambers urged further content study of children's literature given
the paucity of scientific investigation in the field and the need to learn

more about the effect of this literature on the social value orientation

of children.
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Another doctoral dissertation was completed in 1966 by Madeline
M. Pascasio entitled, "An Analysis of Content in Contemporary Basic
Readers."ho The purpose of this study was to analyze and evaluate
the content of ten series of contemporary basic readers, grades one
to six, in light of certain objectives and criticisms found in the
litérature on reading. Categories, constructed from preliminary find-
ings, included: (1) aspects of literary from; (2) diversity;

(3) human relationships; and (4) moral and ethical values. These cate-
gories were presented to five teachers for evaluation and validation,
and then were revised.

Pascasio concluded that there was a certain similarity of reader
selection content, with major reliance upon contemporary fiction. The
pattern, seemingly, was use of limited variety of form at primary levels,
with inclusion of wider variety of intermediate. 1In the category of
diversity, primary selections stressed occupational concepts and en-
vironmental settings, rural and suburban, with little introduction of
diversity of people at home or abroad. Intermediate selections included
more diversity of occupational and personality types. All series stressed
human relationships, particularly between family, friends or community
relationships. School and international relationships were minimal.
There was, overall, little personality conflict.

Pascasio also found less obvious moral or patriotic lessons than
those encountered in earlier readers. Religion, where presented, was

incidental. Personality traits which were noticeably stressed included

hoPa.sca.sio, Madeline M., "An Analysis of Content in Contemporary
Basic Readers." (Unpublished Ed.D. dissertation, University of Pitts-

burgh, 1966).
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courage, endurance and persistence, with some presentation of abstract
morals through fables. The researcher recommended further content study
of this type, with attention to refinement of categories.

The Newbery award-winning books from 1922 to 1966 were sujected to
content analysis by Heath Lowry in 1966.hl Lowry designed the study
to discover what middle-class value content was present in these works,
to measure the frequency and intensity of this content and to interpret
the data in five-year intervals to assess trends.

The values chosen by Lowry for the analysis included: (1) civic
and community responsibility; (2) cleanliness and neatness; (3) import-
ance of education; (U4) freedom and liberty; (5) good manners; (6) hon-
esty; (7) initiative and achievement; (8) justice and equality; (9)
loyalty; (10) sacredness of marriage; (11) importance of religion; (12)
responsibility to family; (13) self-r