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ABSTRACT
SUPERINTENDENTS' PERCEPTIONS OF DECISION=MAKING
IN THE IRANIAN SCHOOLS

by Mohammad Ali Toussf

Purpose of the study. The purpose of this study was

t? exanine the pattern of adminfstrative practices in the
irantan educational system with specfal attention on the an-
alysis of the role of five important educational posit!ons
in the system., Further purposes were to review the |{tera-
ture and to trace the development of th? role concept which
served as pivotal theoretical tool for this research.

Procedure. The study was conducted in Iran on a nation-
wide sampling basis. The subjects were the school superintend-
ents of one hundred and thirty school districts. The question-
nafre technique was used for the collection of information and
a simple chi=square test was applied for the analysis of the
collected data. The hypothesis of no association between eleven
independent variables and the perceptions of the school superln;
tendents was tested in each of the seventeen areas of educafonal
activities specified in the questionnaire.

Ma jor findings. The analysis of the data revealed the
following findings:

le In most'areas of educatfonal activities, the

independent varfable of the superintendents' length

of administrative experience made a significant
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difference in the perceptions of the superintend=-
ents of the role of one or more of the five educa-
tional positfons.

The independent variable of experience in travel-
fng abroad consistently influenced the superin-
tendents' perceptions of the role of the Ministry
of Educatfon.

The superintendents' professional preparation was
revealed to be an insignificant independent varia-
ble in the perceptions of the superintendents.

In the areas related to instruction and school
curriculua, a significant number of the superin-.
tendents perceived a considerable role for the
teacher. _

The superintendents perceived a highly significant
role for superintendent in nearly all areas of
educational activities.

The superintendents' perceptions favored a |imited
role for provincial general-director of education
in most areas of educétional activities.

In areas of instruction, personnel, and general
administration of the school building, the percep-
tions of the superintendents strongly favored a
considerable role for the building principal.

In most areas of educational activities, the super-

intendents' perceptions of the Ministry of Educa-
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tion's role favored limited participation or
remained indecisive in direction.

Conclusions. In many areas of educatfional activities,
the perceptual expectations of the superintendents were in
divergence with the offifcially prescribed responsibilities
for each one of the five positions. The superintendents'
perceptions of the role of teacher, principal, and district
superintendent, on the other hand, indicate a certain degree
of readiness for local administrative autonomy in the dis=-
trict.

Recommendations for further research. In order to

complete the role analysis in the educational structure of
Iran, the following areas of research are recommended:

l. To conduct studies of similar nature to this
study to investigate the perceptual expectations
of teachers, principals, provincial general-
directors of education, and top administrators {n
the Ministry of Education of their own and others'
roles in the areas of educatfonal activities.

2. To explore the power referent in decision-making
on the part of the district suberlntendents.

3. To fdentify the legitimizing sources for the edu-
cational decisions through the perceptions of the
superintendents.

4, To explore the "zone of acceptance" of the sub-
ordinate posftions in the Iranfan educatfonal }

system as percefved by the superintendents.
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CHAPTER 1
INTRODUCTION

The traditional view of education as an art is gradu-
ally being replaced by the emerging and growing force of
education as a science. Along with other fields of human en-
deavor, the developing discipine of education has made at=-
tempts to acquire more solfd ground for its expected and ex-
tended services. To this end educatfon, in cooperation with
other fields of social sciences, has explored objectively
human behavior. - The exploration has consequently resulted in
substantfally accuﬁulated findings which have made possible
a more objective analysis of human behavior in relation to
the organizational structure characteristics of the present
time.

Accurate knowledge of the impact of highly organfzed
patterns of relationships on the actions of the individuals
within the established system of relationships Is an aim
which has drawn a consfderable amount of professional atten-
tifon in the field of education. This study is also guided
by that same goal and the assumption that adequate objective
knowledge of human behavior could lead into a relatively more
accurate predictfon of human actfons.

In any educational system where a number of human in-

dividuals are formally engaged in the performance of educa-



tional activities, there is a great need for flluminating

and penetrating knowledge of human behavior generated within
the organizational structure. This study was undertaken in
response to the compelling need for a better understanding of
the "organizational behavior" of people who constitute the
humaﬁ elements of the lranlaﬁ educational system.

In the first chapter, besides the statement of the
problem which immediately follows, the context of the research
will be presented. In the second chapter a review of pertin-
ent studies related to role concept and decision-making will
be stated. The methodology and research technique used in
the study will be discussed fn chapter three. In chapters
four and five the results and findings of the study will be
reported. The final chapter will include the conclusions,

implications and the recommendatfions.
STATEMENT OF THE PROBLEM

The incpetion of the modern era of education in Iran
started with the establishment of the constitutional govern-
ment in 1906. During the last several decades the national
system of education, through contfnuous contact and educa-
tional intercourse with the Western world and the leading
European institutions of higher learning, has evolved into a
giant bureaucratic establishment which attempts to optimally
serve the eduational needs of the nation.

Along with the development of the Ministry of Educa-

tion and in line with the expansion of the educational serv=-



ices, constituting the Ministry's fundamental functions, an
elaborate system of administrative machinery came into exist-
ence. The present educational administration with central-
fzed orfentation has permeated and influenced the end results
of the educational endeavors throughout the country. It has
developed a polfitical structure with power radiating down
from top to bottom. This organizational structure has perpet-
uated itself with gradual increase in power and sfze. On

the other hand, this structure has never been evaluated in
light of the specific purposes which it is to accomplish.

Up to the present time it has not been scientifically estab-
lished to what extent the existing administrative structure
is capable of promoting and furthering the educational goals
set for the organization. Consequently, there is a lack of
ob jective evidence as to its effectiveness and efficiency.

It was under these conditions that the present study
was formulated. The study attempted to explore the follow=-
ing areas as they relate to school and administrative prac-
tices:

Il. How appropriate is the existing administrative
pattern of the Iranian public schools specif-
fcally in respect to formulation of educational
decisions?

2. What are some of the social and behavioral set
of variables which influence the administrative
practices in the Iranian public school system spe=

cifically in connection with decision-making pro-



cesses?

3. What are the superintendents' perceptions of the
role of classroom teacher, building principal,
district superintendent, provincial general-direc-
tor of education, and the natfonal Ministry of
Education in respect to certain areas of educa-
tional activities?

4, Finally, development of statements for further re-
search exploration and recommendations for effec-
tive performance of the position of superintend-
ency in the Iranfan public school system.

The design of the study limited the analysis of the
data to provide an objective explanation for certain areas of
educational activities performed by the respective education-
al positions. To this effect the study was more of explora-
tory nature than of hypothesis testing. It was hoped that
the discovery of certain significant variables associated
with decisfon-making processes would clearly determine the
areas in need of more vigorous study and research.

In order to properly set the present study in per-
spective, a descriptive analysis of the social context where

research was conducted will be given in the following section.
CONTEXT AND RESEARCH SETTING

Structure of the Government

Iran is a constitutional parliamentary monarchy modeled

after the Belgfan pattern of government. The Constitution of



December, 1906, and the Supplementary Constitutional Law of
October, 1907, have remained the basis of the political system
of Iran up to the present day.

Constitutionally under the Shah, who acts as chifef of
State and Commander of the Armed Forced, the power of the
state is distributed among the judicfal, legislative, and ex-
ecutive branches of the government.!

According to the Constitution the executive body of
the Iranfan State is a Council of Ministers, presfded over by
a Prime Minister. The Prime Minister and his cabinet members
are chosen by the Parliament and appointed by the Royal Decree.
Consequently, the executive branch is responsible to the
Parliament, the two legislative bodies of National Assembly
and the Senate, for the general matters and the state of the
country (Article 60 of the Supplementary Constitutional Law).

The executive power at the administrative and policy-
making levels fs, therefore, exercised by the Prime Minister
and his Council of Ministers. The Council of Ministers is
responsible for the implementation of decisions made and
policies adopted by the legislative branch. The executive
branch of the government, in turn, functions through a number
of Ministries established according to the mandate of law.

Each Ministry's governmental functions and responsibilities

lThe Articles 26,27,and 28 of the Supplementary Con=-
stitutional Law of October, 1907, amended in December, 1925,
govern the division and separation of power. The compiete
text of the Constitution of 1906 and the Supplementary Consti-
tutional Law of 1907 can be found in L. P. Elwell=Sutton,
Modern Iran, (London: George Routlege and Son, 1941).



are outlined by law.

For administrative purposes the country is divided
into a number of territorfal administrative units directly
attached and immediately responsible to the central govern-
ment through the respective Ministries. Each territorial
unit (province) fs subdivided into districts which, in turn,
are brokem into a group of villages and settlements.

Normally the provincial governor-general and district
governor are appointed by the central government. The cen-
tral government directly staffs the local administrative
units with personnel who are on permanent civil service em=-

ployment.

Educatfonal Structure

——

Article 19 of the Supplementary Constitutional Law
provides for the institution of schools at the expense of the
State. It specifically puts all primary and higher schools,
fncluding secondary schools, under the general direction and
supervision of the Ministry of Education.2 The functions
and responsibilities of the Minister of Education are defined
by Article 2 of Chapter Il of Organfc Law of the Ministry of
Education adopted in July, 1910. The Minister's responsibil-

fties are as follows:3

21bid., p. 205.
3Minlstry of Education, Yearbook and Statistical

Report for 1934-35 and 1935=-36, (Tehran: Chaap Company,
93 1] p' L



l. Proper expenditure of publfic funds.

2. Execution of laws pertaining to the promotion of
education and proper handling of endowments.

3. Preparatfions for and executfon of compulsory ele=-
mentary education and promotion of secondary and
higher education.

4, Organfization and establishment of provincial de-
partments and district offices of education.

5. Promotion and strengthening of educational rela-
tions with other countries.

As a result, Iran has developed a central Ministry of
Education with authority on all phases of education for the
entire country from the standpoint of both administration and
control. However, the Ministry of Education for administra-
tive purposes delegates parts of its authority to the pro-
vincial departments of education, thirteen provinces ifn the
country; and they, in turn, delegate authority to district
and village offices of education.?

The details of organization of public education and
assignment of responsibilities have been laid down in the
Basfc Educatifonal Law of October, 191l. It is in this Law
that public education is stipulated to be compulsory and free
(Articles 3 and 4). Despite the fact that public education
ifs free and compulsory, its impact and benefits have not
been extensfively and universally extended to every individual
fn the nation. In the following portion of this section, one
of the significant deterring factors for unfversal education

will be presented.

4Ministry of Education, Reply to Questionnafire on
Facilities for Education in Rural Areas, ehran: Ministry

|
of Educatlon Press, May, 1958), p. 5.




Philosophical Orientation. Iran has inherited some of

the undesirable consequences of the authoritarian system of
education based on a theory of encyclopedia of knowledge.
The unfortunate outcome of the encyclopedic orientatfon has
been the establishment of a system which produces a relative=-
ly small group of intellectual elite to guide the affairs of
the masses. The holding power of the school is weak in gen-
eral and negligible in rural portions of the country. Ac-
cording to the statistics published by the Ministry of Educa-
tion, more than half of the children of elementary school
age in towns and villages did not attend school in the
academic year of 1958-59,5

The basic philosophy of the Iranian educatfonal system,
which aims at training an intellectual elite to occupy the
directing positions in socliety, receives its support from a
highly authorftarfan culture. Traditions are used for legit-
imization of sorting out the future leaders from the follow=-
ers. Poems, proverbs, adages, and many other unexamined
cultural patterns support this selective process. The famed
Persian poet Saadi is quoted: "Waste not thy labor in
scattering seed upon a briny sofl, for it can never be made

to yield spikenard."6

Shinistry of Education, Statistics on Pupil Enrollment
in_1958-59, (Tehran: Ministry of Education Press, 1559) p.25.

Sherbert H. Vreeland (ed.), lran, (New Haven: Human
Relatfons Area Files, 1957), p. 78.






In an appraisal of education in Iran, the Overseas
Consultants pointed out that the principal weakness of public
education in Iran lies in the fundamentals of educational
philosophy penetrating the entire system.7 The adoption of
an educational philosophy which is in line with the needs
and opportunities of the time was one of the recommendations
made by the Overseas Consultants to the government of Iran.
Besides the philosophical orientation there are other ele-
ments such as geographical vastness of the country, sparsely
populated communities, insufficient transportation facili-
ties, recrufting children to labor force at early age, espe=-
clally in rural areas, and traditional opinion that home is
the place for the female segment of the society, which help
to bar children from attending schools. Under these condi-
tfons the Ministry of Education is responsible for compulsory
free educatfon. In the following portion of this section
the administrative set-up of the Ministry of Education will
be presented.

Admfnistration of Education. Under the legal sanction
of the Administrative Law of the Ministry of Education, 1911,
the Ministry of Education §s organfzed. (See the schematic
organizational chart of the Ministry of Education on page 10).

The Ministry of Education is headed by the Minister

of Education who is a political appointee and a member of the

Toverseas Consultants, Inc., Reporting on Seven-Year

Development Plan for the Plan Organization of the Imperial
Government of fran, Volume TI, INew York: Harper and
Brothers, 1949), p. 84.
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Council of Ministers. As a result of the polfitical incumbency,
the tenure of the office is entirely dependent upon the sta-
bility of the incumbent government. Within the period of
1943 to 1953 twenty-seven persons occupied the office of the
Minister of Education.8

Immediately below the Minister of Education there are
a number of under-secretaries and general-directors exercising
technical and administrative supervision over the sub-section
of the Ministry of Education. The provincial departments and
district offices of education are directly responsible to the
Ministry of Education. No provincial department or district
office of education is responsible to the local citizen in
the performance of their educational responsibilities. At no
level do the local communities participate in the affairs of
education.? The functions and responsibilities of the pro-
vincial department and the district office of education are
outlined by the Ministerial Decree of September, 1956. The
full text of this Decree will be found in the appendices A
and B.

There are thirteen provincial departments and one
hundred and thirty district offices of education in the coun-

try. In each province there will be a number of districts.

The population and the geographical territory of the districts

8al i Kanni, Educational Organization of lran, (Tehran:
University Press, 1957), pp. 25-22.

IHerbert H. Vreeland, op., cit., p. 78.
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vary. A district is normally small enough to be under the
full control of its administrative structure, and generally
any point of its territory is within a day's march of the

~ center of the district.!0

In each district individual school bufldings form an
educational unit, The building principal is appointed by the
district superintendent in conformity to the laws and regu-
lations of the Ministry of Education. Consequently, the
building principal is responsible to the district office of
educatfon and the Ministry of Education. A complete text of
the elementary and secondary school principals' functions
and responsibilities will be found in Appendices C and D.

In each school building the classroom teachers are
responsible for the execution of the official school curricula
and the principal's recommendations in respect to the school
educational activities. In the area of administration they
are required to cooperate with the principal and assistant
principal. A complete text of the teacher's functions and
responsibilities is reported in Appendix E.

It appears that the educational administration in Iran
is considerably centralized with the Ministry of Education
possessing highest authority. The relatively rigid control
of the Ministry of Education leaves |limited decision-making
power to the provincial departments and district offices of

education. It is also evident that the present educational

101pid., p. 63.
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administration under the legal control of a single national
politico-administrative structure is unduly standardized. It
may discourage professional leadership and community interest
in the educatfonal activities.

The influence of the present administrative practices
upon the behavior and perceptions of the district superin-
tendents in respect to authority relatfons and as they relate
to making educatfonal decisions is of prime consideration
for this study.

In the next.chapter a review of pertinent literature
related to role behavior and the process of decision-making

will be presented.



CHAPTER 11
REVIEW OF THE LITERATURE

This chapter presents a review of selected literature
related to the study undertaken. The Ifterature reviewed fn-
cluded those studies relating to role behavior and decision-
making processes. No attempt has been made to include a
large number of studies in this review of l{terature. Rather,
it has been the aim to include those studies and theoretical
contributions which appeared essential for a logical and
coherent presentation of the theoretical development leading
to the formulation of the concept basic to this study.

Inasmuch as two rather distinct entities are fnvolved
in the study, the review of literature will be presented in
two parts. Part one is to be concerned with research and em-

pirical studies on the role concept, and part two is to

include studies covering the area of decision-making.

Role Concept. A systematic review of ljterature sfnce

the inception of the twentieth century reveals that the first
twenty years were rather sterile as far as the role concept
is concerned. However, the social psychologists even before
the turn of the century laid down the genetic ground for the
concept. They began to emphasize the concept of self as the
basic element in the development of the personality in a

process of symbolic interaction. The importance of the in=-

1A
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dividual's attitude toward himself as is determined by the
attitudes and expectations of others toward him was also
stressed.

The basic fnquiries of the concept were based on a
wide methodological approach. The early studies of role re-
lied on "analytical induction” as the basic instrument of

fnquiry. James,"

as a leading representative of this group,
made reference to the formulation of the concept role. He
conceived four elements for personality: the material self,
the social self, the spirftual self, and the pure ego. Of
particular relevance to the concept of role is his description
of the development of the social self. James equates the
social self with the image of a man in the eyes of his own
"set" which exalts or condemns him as he conforms or does not
conform to certain requirements.

The socfal interactionists followed the path trod by
James. They attempted to put the self, role, and interaction
on an empirical position. Baldwin,'2 a member of the inter-
actfonist group, emphasized the language as the basic element

in the process of socialization and the development of self.

Not long afterward Cooley,|3 using limjited observation as the

wittiam James, Psychology, (New York: Henry Holt,
1892), pp. 177-183.

12 ames M. Baldwin, Mental Development in the Child in
the Race, (New York: Macmllian, 1898), pp. 100-160.

I3Charles Cooley, Human Nature and Social Order, (New
York: Scribners, 1902), pp. 136=-168.
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method of inquiry, developed the notion of self and came up
with the description of "looking glass self."

The fundamental theoretical framework of the role con-
cept was laid down by Mead.!4 Following Mead's idea of "tak-

ing the role of the other," a great emphasis was given to
"self-other" context in which human behavior occurs in terms
of roles. This phenomenon of the rise of the.self in the
socfal context received considerable attention from the socfal
psychologists following the exploratory work of Mead. The
social psychologists concluded that the individual's self is
his consciousness of his acts and thoughts as they are related
to others.

Along with the impetus given to the conept role by
the social psychologists, the students of anthropology made
some remarkable contributfons to the clarfification of the
concept as it is seen in societies of less industrial and
technological complexities. They worked with the concept
role in terms of normative culture patterns and explained role
as product of culture defined by the behavior of others.

Lintonl5

mafntains that the normative patterns of behavior
that are culturally defined regulate the relationships be=-
tween person and person as well as between individual and

society. Each position occupied by an individual specifies

14

G. H. Mead, Mind, Self and Socfiety, (Chicago: Uuni-
versity of Chicago Press, |§35$, pPp. 135=222.

I5SRatph Linton, The Study of Man, (New York: Apple-
ton-Century, 1936), pp. TT3=T31.
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a role for him, but he cannot play all the roles associated
with those positions at the same time. Linton associates
role with status and argues that these two are quite insepar-
able and one does not imply much without the other.

Sarbin,'6

a noted socfial psychologist, does not deny
the importance of culture in the determinatfon of human con-
duct; however, he distinguishes the role theory as an {inde-
pendent theory that draws much of its material from society,
culture, and personality. He regards human behavior as the
interaction of self and role and defines role as a patterned
sequence of learned actions or deeds performed by a person in
an interaction sftuatien.

With the enriching theoretical contribution given to
the concept role it was felt necessary to further the useful=-
ness of the concept by applying it to the explanation and pre=-
diction of human behavior. The tendency originated a large
volume of research in large and small organizations in govern-
ment and industry. The most vlgorous analysis of social
systems in terms of role has been done by Parsons. Parsons
and Shlls'7 treat the social system primarfly as a system of

roles. They define role as a sector of the individual actor's

total system of action which is the point of contact between

l6Theodore R. S8arbin, Role Theory, in G. Lindzey,

Handbook of Social Psychology, Volume I, (Cambridge: Addison-
Wesley, 1954), pp. 22%-255.

1 7Talcott Parsons and E. A. S8hils, Toward a General
Theory of Action, (Cambrfdge: Harvard University Press,
1952), p. 54.

Y
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the system of action of the individual actor and the social
system, Stogdill'8 defines the role in terms of a set of ex-
pectations exhibited by the members of a group in relatfon to
the occupant of a position. He sees at least three factors
which operate in structuring those expectations that define
a member's role in a group. First, is the nature of the posi-
tion the member in the group occupies. Second, is the demand
made upon him by the members as a result of changes in the
structural and operational requirements of the group. Third,
is the member's perceptions of the kind of person he is.
Reismann!® fn an examination of role concept in bur-
eaucracy in terms of a given socfal milieu and person's exper-
fence and values, found that the subjects (bureaucrats) ex-
hibited allegiance not only to their job and the government
which employs them, but also to professional organizations,
to particular people who are serviced or regulated by their
bureau, and to other social constellations within the commun-
fty. The sfignificance of this study lfes in the fact that
members of an organfzed group may choose their reference group
outside the organization.

In the broad frame of reference of social organization

”ﬁalph M. Stodgill, Individual Beahvior and Group A=-
chfevement, {New York: Oxford University Press,1959), p. 129.

19 eonard Reismann, "A Study of Role Conception in
Bureaucracy," Social Forces, 27:305-310, 1941,
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Jacobson20 made a study to determine which past role behavior
is reflected in current attitudes and perceptions of posfition
fncumbents. He found that when people change to new posi-
tions, the attitudes and perceptions with which they operate
are fn part a "carry-over" from thefr past role behaviors,
and that people's experience in earlier positions provides a
frame of reference for their adapting to new role expecta-
tions. The findings of this research clearly support the
fnfluence of the previous experiences of the individuals in
their behavior when they change positfons in organizations.
Although l{terature in public administration is in=-
creasingly concerned with human relations, comparatively few
of the articles reported during the recent years deal directly
with empirfical research. This condition reflects ftself in
studies dealing with educational administration. However,
there are some notable studies made which have shed light on
the administrative processes. Coladarci and Getzels2! con-
ceive of administration structurally as hierarchy of subor-
dinate-superordinate relatfonships within an institution.
This hierarchy is functionally the locus for allocating and

integrating role and facilities in order to achieve institu-

2oEuaene Jacobson, W. W. Charters, Jr., and S.
Lieberman, "The Use of the Role Concept in the Study of Com=-
plex Organization," Journal of Socfal lIssues, 7:18-27, 195l.

21A, P, Coladarci and J. W. Getzels, The Use of Theory
in Educational Administration, Educational Administration Mono-
graph No. 5, (Palo Alto: Stanford University Press, 1955).
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tional goals. 1In this relationship, three dimensfions are of
crucial fmportance: (a) the authority dimension, that is,
the source of the superordinate's dominance and the subordin-
ate's acceptance of it. In the educational enterprise, the
soufce must spring from rational rather than from traditional
or charismatic consfderations; (b) the scope dimension, that
is, the range of roles and facflities legitimately included
within the interaction. These must be functionally specific
rather than functionally diffuse; and (c) the affectivity
dimension, that is, distinctive character of the personal re-
lationship. This should be universalistic rather than par-
ticularistic. J

The general theoretical treatment of administration
constructed by Coladarci and Getzels helped Getzels and Guba®?
develop the concept of the school as a social system with a
large number of sub-systems, all of which could be described
in terms of role and role hierarchies of the members of the
organization. They propose the following concept for the
apprehension of social .behavior: there are first institu-

tions with certain roles and expectations that will fulfill

the goal of the system; second, fnhabiting the system there

are the individuals with certain personalities and need-

disposition, whose interactions comprise what we generally

call "soctal behavior."

22,, W. Getzels and E. G. Guba, "Socfal Behavior and
Administrative Process,"” School Review, -65:423-441, 1957.
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The development of theoretical tools for the under-
standing of organizational behavior based on two conceptually
independent and phenomenally interactive concepts of insti-
tutional expectations and individual need-disposition and
personality by Getzels and Guba was put to empirical test by
Noser.2J In a study of school administratfon Moser investi-
gated the administrator's perceptions of their own and other's
leadership style, agreement or disagreement on role defini=-
tion, rating of effectiveness, and confidence in leadership
and satisfaction. Among his major findings were the follow-
ing: superintendents and principals profess preference for
transactional, idfographic, nomothetic behavior in that
order.24 Superintendents; and principals' professed leader-

ship styles are found in close agreement when each role in=-

23Robert P. Moser, "A Study of the Effects of Superin-
tendent-Principal Interaction upon Principal-Teacher Interac-
tion ln Selected Middie-Sized Schoo!l Systems," (Unpublished
Doctor's Thesis, University of Chicago, Chicago, 1957).

24According to the model developed by Getzels and Guba,
social behavior i{s held to be a function of the following
ma jor elements: 1institution, role, and role expectation which
together constitute nomothetic dimension of activity in a
social system; and individual, personality and need-disposi-
tion which together constitute the fdiographic dimension.
Transactional dimension is a synthesized dimensfon between
nomothetic and fdfographic. This may be pictorially repre-
sented by the model shown below:

NOMOTHETIC DIMENSION
Institution——— Role—Role expectation

Soclal/' \,Observed
System /7Behavtor
\?ndividual——ePersonality——aNeed—Disposition
IDIOGRAPHIC DIMENSION
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cumbent defines his own behavior. Wide difference appears,
however, between the superintendent's professed style and
his perception of the principal's style. Both superintendents
and principals are more specific in their expectations for
the principal's behavior than for the superintendent'’s. This
means that the superintendents' behavior is less restricted
by the expectations of their‘prlncipals; they as compared to
the principals, enjoy a wide latitude of behavior chofce for
carrying out their roles. Superintendents express highest
confidence in and give the highest effectiveness ratings to
those principals whom they perceive as exhibiting transac-
tional behavior. GSuperintendents express less confidence in
and give the lowest effectiveness ratings to principals whom
they perceive as exhibiting fdiographic behavior. Principals
tend to emphasize idiographic behavior in dealing with teach-
ers and nomothetic behavior in their relations with the
superintendent. This means that the principal is subjected
to different expectations from his superintendent than from
his teachers and that the principal behaves dlfferéntly with
his superiors than with his subordinates.

In another study concerned with idiographic and nomo-
thetic leadership styles, Willower2d empirically investigated
sftuations where an administrator intermediate in the organ-

fzatfonal hierarchy may be faced with divergent expectations

25ponald Willower, "The Development of Hypotheses from
A Theoretical Framework and A Test of Certain of Them Concern-
ing Idiographic and Nomothetfc Leaders' Perception of Subor-
dinates,” (Unpublished Doctor's Thesis, University of Buffalo,
Buffalo, 1959).
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from those above and below him in the hierarchy. He found
that administrators employing an idiographic leadership style,
more concerned with subordinate needs, yet confronted with
superordinate authority, might find this kind of conflict
sftuation more difficult than would administrators employing
a nomothetic leadership style. Administrators employing an
idiographic leadership style will tend to identify with their
profession more strongly than will administrators employing
an fdiographfc leadership style. Administrators employing an
fdiographic leadership style will tend to base their admini-
strative decisions on the profession's criteria or on pro-
fessional grounds to a greater extent than will administrators
employing a nomothetic leadership style. On the other hand,
administrators employing nomothetic leadership style will
tend to base their administrative decisions on organizational
criteria to a greater extent than will administrators employ-
fng an idiographic leadership style. And finally, administra-
tors employing an idiographic leadership style will tend to
regard subordinate as professional to a greater extent than
will administrators employing a nomothetic leadership style.
The specificity of the role of the top administrator

26

of a publfc school system was investigated by Conrad. His

findings indicate first, that definitions of the role of

26Rjchard Conrad, "The Administrative Role: A Socio-
logical Study of Leadership in a Public School System,"
(Unpubl ished Doctor's Thesis, Stanford University, Palo Alto,
California, 1951).
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superintendents vary with the position of the people in the
school system and with the socfial areas in the community, and
second, the superintendent's role behavior is significantly
influenced by cbnsideration of how his action would affect
the total situation in which he operates.

The superintendent's leadership role in improvement of
instruction was studfed by Sweitzer.27 The investigator also
attempted to discover the nature and extent of agreement among
the role expectations and among the role perceptions held by
varfous reference groups concerning the superintendent's
role, the extent to which role expectations were fulfilled,
and the relationship between the fulfillment of role expecta-
tions and teacher morale. He found that demands of situation,
superintendent's concept of his role and the expectations and
perceptions of significant reference groups regarding his
role tend to influence the superintendent's role in improving
the instructional program of the school. Further findings of
the study indicated that superintendents, principals, and
teachers tend to view the relative desirability of different
styles of leadership for superintendent in the same way. In
order of most to least desirable, these status group members
ranked the leadership style for the superintendent in the
following manner: (a) work-group centered; (b) other-directed;

(c) individual=centered; (d) authority-centered; and (e) in-

27Robert E. Sweitzer, "The Superintendent's Role in
Improving Instruction,” Administrator's Notebook, Volume VI,
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ner-directed. On the other hand, school board members viewed
the relative desirabflity of the five leadership styles, from
most to least desirable, in the following order: a, d, e,

b, and d. In respect to the pattern of role perception,

the data indicated that group membership may have been a

more crucfal factor in determining role perceptions than was
membership in a particular system.

Cha3928 in summarizing studies made at the Midwest
Administration Center, Cooperative Program in Educational
Administration, indicated that there is a close relationship
between teachers' evaluations of the leadership given by ad-
ministrative and supervisory officers and the extent of
their satisfaction in working in a gfiven school or school
system. Bidwel129 reported similar findings. The conver=-
gence of teachers' role expectations toward the admin{stra-
tor and their perceptions of his behavior was accompanied by
an expression by these teachers of satisfaction with the
teaching situation. Divergence of teachers' role expecta-
tions toward the administrator and their perceptions of his
behavior were accompanied by an expression of dissatisfac-

tion by the teachers.

28Francls S. Chase, "How to Meet Teachers' Expecta-
tions of Leadership," Administrator's Notebook, Vol. I, No.
9:1=4, April, 1953.

29¢c. £. Bidwell, "The Administrative Role and Satis-
faction in Teaching," Journal of Educational Sociology, 29:
41=47, September, 1955.
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The divergent expectations or the problem of role con-
flict has caused considerable research work in organizational
roles. A number of investigators have treated the role con-
flict on the basis of incompatible expectations held by the
criterion or reference group or groups as perceived by the
role incumbent. Seeman ® maintains that role conflict re-
sults from the exposure of the individual in a given position
to incompatible behavioral expectations. Gross3' and his
associates in their exploration of the school superintendent
role revealed that in addition to the conflict stemming from
simul taneous occupancy of two positions, superintendents
were frequently exposed to incongruent expectations as in-
cumbent of single positions. Different school board members
had different expectations for their superintendents, as a
superintendent, in the same position. 1In an empirical in-
vestigation Hencley32 analyzed the prevailing conflict pat-
tern of school superintendents. He examined congruence in
perception and expectations held by school superintendents
and their major reference groups with regard to the superin-

tendent's role. He found conflict between the superintend-

POpelvin Seeman, "Role Conflict and Ambivalence in
Leadership,” American Sociological Review, 14:373-380, 1953.

3'Neal Gross, Ward S. Mason, and Alexander W.
NCEaghern, Explorations in Role Analysis, (New York: Wiley,
1953).

325tephen P. Hencley, "The Conflict Pattern of School
Superintendents," Administrator's Notebook, Vol. 8, No. 9:
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ents' beliefs regarding their role and their perceptions of
the expectations of other reference groups regarding super-
intendent's role. Superintendents' perceptions of the be-
liefs of the others and the actual beliefs of others also
conflicted, but the actual beliefs of superintendents and of
the several reference groups did not specifically differ.
These findings clearly indfcated that superintendents exper-
ifence diffifculty in assessing accurately the true expecta-
tions of others.

Role confusion and conflict, then, grow out of the
lack of clarity in role definition, differences in the per-
ception of a role by self and others, and differences in the
expectations and demands made upon a role by various criter-
fon or reference group or groups in the systems. Stogdill33
tends to maintain that the higher the status of an individ=-
ual fn a group, the greater the number of persons and sub-
groups he must represent and the greater the burden of con-
flicting demands made upon him.

Despite the fact that the consequences of role con-
flict are not always easy to understand, a growing body of
evidence supports the position that they affect the function-
ing of individuals as well as the success of the organization
or the social system. It is evident that conflict and con-
fusion as to who should do what have serious influences upon

the operation of any organfzation.

33Stogdill, op. cit., p. l4l.
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The question of who should do what in the formal or-
ganization is closely tied with another phase of administra=-
tion. The allocation of authority in formation of decisions
in any organized group is of considerable importance. In
the remaining portion of this chapter, a review of selected
lfterature in decisfon-making which have bearing on the prob-
lem under study will be presented. '

Decisfon-Makinc. Inasmuch as formation of decision

is an integral part of administration, it has been the center
of study and examination of many social and behavioral sci-
ences. The contribution of socfal and behavioral science is
the raw materfal from which important insfghts are being
developed for the inter-disciplinary study of decision-making.
However, in spite of the increasing rate of publication on
the ‘topic, the scientific study in this field appears to be
at an early stage of development. The major part of the
literature is to be found in a widely scattered group of
writings which encompasses al) the areas of socfal and sci-
entific inquiry. Therefore, in light of the limitations set
by the scope of the study, attempts will be made to identify
and present only some of the most relevant material and
findings.

Although descriptive analysis of the natrue of choice
and selection of alternatives in human behavior have resulted

fn a copious accumulatfon of writings, it was Barnard34 who

34Chester 1. Barnard, The Functions of the Executive,
(Cambridge: Harvard University Press, 1958), pp. 183=2l1.
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in a vigorous theoretical approach to the organization gave
the insightful exposition of decision-making. In his formu-
lation of organizational design, he maintains that acts of
decision are characteristics of organization behavior and
the process of decision-making is important to the under-
standing of organization. He makes distinction between two
kinds of decisions: organization decision, which can often
if not always be delegated, and the personal decision, which
a person as a member of an organfzation has to make. At the
same time it should be noted that often the responsibility
for an organization decisfon is not a personal responsibil-
ity until assigned. Responsibility for organization decision
must be assigned positively and definitely in many cases be=-
cause the aptness of decision depends upon knowledge of facts
and organization purpose and is, therefore, conditioned by
organizatfon communication. Then the position is maintained
that central or.general organfzation policies are best made
at the center of the communication system of the organiza-
tion, so that formulation of such policies must be assigned
to those located at these central positions. Barnard calls
persons located at such positions as executive who represent
a specifalfzation of the process of making organization de-
cisions. To Barnard there are three distinct occasions for
decisfons: (a) from authoritative communications from
superfor; (b) from cases referred for decisfons by subor-
dinate; and (c) from cases originating in the initiative of

the executive concerned. The occasfon of decisions on the
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initiative of the executive are the most important test of

his capacity. Therefore, Barnard contends, when the occasions
for decisfon arise from above or below the posfition of exec-
utive, others have in advance granted him authority; but when
made on his fnitiative, this may always be questioned, at
least tacitly.

Barnard sums up his flluminating analysis of the
executive in the organized group in "not deciding questions
that are not now pertinent, in not décidlng prematurely, in
not making decisions that cannot be made effective, and in
not making decisfons that others should make, "2

Another noteworthy analysis of decisién-making pro-
cesses which furthers understanding of administration, is
made by Simon.36 Simon maintains that a general theory of
administration must include principles of organization that
will insure correct decision making, just as it must include
principles that will fnsure effective action. In Simon's
exposition of the organization tasks, the persons at the
lowest level of the administtative hierarchy, the operatives,
have an essentfal role to play in the accomplishment of the
agency's objectives. The administrative and supervisory

staff, non-operatives, of an organization participate in the

S1bid., p. 194.

36Herbert A. Simon, Administrative Behavior: A
8tudy of Decision-Making Processes In Administrative ﬁrgani-
zation, (New York: Macmillan, 1958), pp. 1-20.
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accompl ishment of the objectives of the organization to the
extent that they influence the decisions of the operatives.
He further states that in any study of organization, the
operative employees must be at focus of attention, for the
success of the structure will be judged by the performance
within it.

Simon, being primarily concerned with the objective
theoretical basis of administration, expounds the thesis
that correct decision is as much a principle of organization
as effective action. In reality administration processes,
application of organized effort to the group task, are all
processes infused with decisions. He stresses the need for
a vertical specializatfon, that is, devision of decision-
making duties between operative and supervising personnel,
to achieve coordination, to employ greater expertize and to
hold operatives responsible for their decisions.

In a specific analysis of the structure of government
for education in the Unfted States, Monypenny37 deals with
the process of educational policy-making. From the stand-
point of a political scientist, he maintains that any policy-
making structure may be viewed as having the three related
elements of formal structure as set out in law and practice;

the groups in the population which have an interest in the

3Tphit1ip Monypenny, "A Political Analysis of Struc-
tures for Educatfon Policy-Making,”" in William P. McLure and

Van Miller, Government of Public Educatfon for Adequate Pol-
icy-Making, (Urbana: University of Illinois, I930§, pp. I=21I.
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policies determined through that structure; and by their
representative in the policy-making structure. With elabor-
ation he establishes that any structure has to be understood
in terms of goals toward which it is directed, the competi-
tion of various groups with respect to the goal, and the
relative predominance of groups in the structure of decision.

The structure of educatfonal government has been
analyzed by Campbell.38 He maintains that the dynamics of
policy-making require an examination of the behavior of per-
sons and socijal groups more than the study of events, struc-
ture, instftutions, and ideologies. He urges a workable model
or theory which may improve the process of policy-making. In
response to the existing need for a model of policy-making
process in education, he presents a model which involves the
four following stages:

I
Educational policy
results from.. I1
Basic social, economic,
political and technolog-
fcal forces, often national
and world wide in scope
which produces.cceceeccecee
I1I
Polftical activity, extra=-legal in
nature. Many groups debate and seek
fnformation, and school leaders exert
influence. These activities, usually
internal at local, state, and national
levels, culminate in..
Iv
Formal, legal expression of policy
which represents the value choices
of influentials who participated in
the process.

38 Ro F. m bel Process of Po Makin withi
Structures o? Educa oga? &6vernment As Y Zd e
tor, in William P. McLure and Van Ml r, Government of Pub

Education for Adequate Policy Makin , (urbana:
ITTTnols, 1960), pp. 59-717.
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Griffiths3d in a quest for a theory of administration,
makes the assumption that administration is an aspect of life
in a soclfal organization. On the basis of this assumption
he establishes that the adjectival varfeties of administra-
tion are more alike than different. He attempts to build a
theory of administration in a form of a declarative state=-
ment of four basic assumptions: (l) administratfon is a
generalized type of behavior to be found in all human organ-
fzatfons; (2) administration is the process of directing and
controlling life in social organization; (3) the basic founda-
tion of administration is to develop and regulate the deci-
sion-making process in the most effective manner possible;
and finally, (4) the administration works with groups or with
individuals with a group referent, not with fndividuals as
such. Of particular relevance to this study is the develop-
ment of a set of concepts as working tools which are dis-
cussed at length. These concepts are the buflding blocks
for the theory. The concepts are: decision-making, organi-
zation, perception, communication, power, and authority.
Griffiths considers decisfon-making as the key concept not
only because it i{s more important than other functions, but
for that all other functions of administration can best be

fnterpreted in its terms.

39Daniel E. Griffiths, Administrative Theory, (New
York: Appleton=Century, l9595, PP. 7|el|2.
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In a very specific and empirical attempt Sharma40

completed a study on the examination of the whole question

of decision-making from the viewpoint of more than five hun-
dred teachers in all parts of the United States. He finvesti-
gated teachers' satisfaction from the point of view of
teachers' involvement in decision-making. One section of the
study relates to the opinion of the participating teachers

to indicate who should make the decision without regard to

who made them at the time that they were taking part in the
study. The results of the study indicate that in thirty-two
out of thirty-five activities Iisted on the questionnaire,

the percentage of teachers desiring participation in decision-
making by groups of teachers was significantly higher than

the percentage reporting participation by such groups. He
also found that teacher satisfaction is related directly to
the extent to which current practices in decisfon-making in
the teacher's school conformed to the practices which the
teacher felt should be followed.

In slightly the same vein, Chase4'

conducted a study
concerning the factors affecting the teacher morale. 1In a
sample of over 1800 teachers in two hundred and sixteen
school systems in forty-three states, Chase found that

teachers who report opportunity to participate regularly and

“Ochiranji Lal Sharma, "Who Should Make What Deci-
sfons?" Administrator's Notebook, Vol. III, No. 8, pp. I-4,
April, 1955,
41Francis s. Chase, "The Teacher and Policy-Making "
Administrator’s Notebook, Vol. I, No. I, pp. I-4, May, 19 2.




35

actively in making policies are much more likely to be enthus-
fastic about their school systems than those who reported
Iimfted opportunity to participate.

In another theoretical piece of literature, the
administration of the schools is put under piercing analysis.
Miller,42 borrowing his conceptual tools from The Lonely
Crowd, classifies the school administrators into tradition-
directed, other~directed, and inner-directed. He indicates
that the tradition-directed administration seeks refuge in
the orthodox or approved. The precedent of court decisions,
social interpretations in conformance with the "American
Way,'" codes of ethics and the standard established by the
proféssion are some of the sources of approval that tradition-
directed administration seeks for support of its decision.
The other-directed administration seeks to support its de-
cisions on the basis of what others in similar situations do.
The guide for this kind of administration is following the
middle ground or correct practice. The inner assurance fis
derived when the administrative actions are tolerantly close
to the average. The inner-directed administration does not
necessarily seek its judgment to be verified through ortho-
doxy or popularity or "the golden mean." This kind of admin-
istration derives its inner strength frbm some central core

of value which could either be a series of assumptions accept=-

42Van Miller, "Inner Direction and the Decision-
Maker," The School Executive, Vol. 79:27-29, December, 1559.
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ed by the administrator or an intellectual formula to be fol-
lowed in planning and carrying out action.

Miller expounds that administration calls for making
and staying with decisions. Subsequently, within the limits
of policy, public expectations and public tolerance, admini-
stration is confronted with many decisions. To Miller the
matter of knowing how to decide is at the very heart of admin-
istrative leadership.

With a more specific association and under the
research setting of a community, Goldhammer43 examined the
role expectations of the school district officials as they
relate to decision-making. He found that the school board
members felt that one of their most important roles was that
of the pulse of the community. The board members felt that
their prime responsibility is to know what the community
wanted, to interpret the on-going problems of the schools, and
to make their decisions in accordance with these stable pol=-
fcies and values, which formed the basis for good lfving within
the community. They also felt once they had made the deci=-
sfons in the light of the community values, it was their
function to see that the professional staff followed these
policies in their operations of schools. This study showed
that there exists a complex interrelationship of the people

in the policy determining the structure of the schools. In

43keith Goldhammer, "The Roles of School District
Officials in Policy Determination in an Oregon Community,"
(Unpubl ished Doctor's Thesis, University of Oregon, Portland,
Oregon, 1954).
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a simflar way Shock#4 att?mpted to identify the patterns fol-
lowed by a school board in making policy decisions. He used
the technique of observation and recording of behavior. The
ma jor finding of the study was that the subject school board
followed a definite pattern'ln reaching 1ts decisfions. When
all actions of the beard, regardless of type, were considered
together the board followed the pattern of accepting the
superintendent’s‘recommendatlons on efghty=-six per cent of
the agenda ftems. The finding appears to lend validity to
the statement that a school board looks to its superintendent
for leadership and guidance in making decisions.

The studies reported in the review of lfiterature
and other investigations which have been used for the inter-
pretation of the findings have ptovided this study with an
effective approach which will be presented in the next section.

The Behavioral Approach. One characteristic of

this study 1s in its inter-disciplinary nature. Many of the
current practices in educational administration and the find-
ings of this research are explained and interpreted in terms
of social and behavioral sciences. As medicine draws from
many sciences whatever knowledge concerns the health of peo-
ple, so behavioral sciences draw from many fields what each
can contribute to the central problem of understanding the

behavior of man.

44Donald P. Shock, "Patterns in the Decision Making
Process of a School Board," (Unpublished Doctor's Thesis,
Stanford University, Palo Alto, California, 1960).
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The behavioral approach has been adopted first for
its general usefulness in analyzing clearly the functions
performed by school administrators in an actual sftuation;
and secondly, for its reliable theoretical foundations. A
sign of growing recognition of the importance of the behavioral
approach for the valid study of administration is the intro-
duction of the new area of "administrative role and behav-
for."45

"Among many theoretical bases utilfized in describing
individual behavior in group sftuations, the concept role has
been of great potentfal value. One indication of its general
uéefulness and applicability is the fact that so much of past
research can be interpreted and understood in its terms. The
concept not only opened new areas of knowledge in education;
it has also proved its usefulness in better analysis of com=-
plex organizations and in understanding of their function-

ing.46

It is strongly advocated that one plausible approach
to the study of the structure of an organization is through
fts constituent personnel and the roles they play in its

functionlng.47 The analysis of standard role prescription,

45francis Chase and E. G. Guba, "Administrative Role
and Behavior," Review of Educatfonal Research, 25:281-298,(1955).

46Francis G. Cornell and D. J. Inabnit, "Administrative
Organization as Social Structure," Progressive Education, 30:
No. 31, 29-35, (October, 1952).

47Talcott Parsons, "Suggestfons for a Sociological Ap-
proach to.the Theory of Organization,” .Admiasistrative Science
Quarterly,Vol. I, No. |, pp. 63=85, June, 1956.
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role behaviors, and role relationships has also furnished
fundamental knowledge for the prediction of attitudes, per-
ceptions, and behaviors of the members of organizatfons.
Summary. The revleQ of literature supported the im-
portance of role expectations and perceptions upon the be=-
havior of individual members of an organized group. The
research findings indicated that the perceptions that members
of an organfization have of their roles and the roles of others
are related to the effectiveness and efficiency of organiza=-
tional activities. The investigations have shown the unde-
sirable consequences of role conflicts and confusion relative
to divergent expectations in a social structure. The review
of literature also indicated that the research work on
decision-making as it particularly pertains to the public
school setting is scanty. Studies are basfically concerned
with educational administration without any specific emphasis
on decision-making processes in terms of role perception.
The usefulness of the concept role and the behavioral approach
in the analysis of the functions of the organizations was

-

stressed.



CHAPTER 111
RESEARCH TECHNIQUE AND DESIGN

The position of the district superintendency was
selected as the focus of this study on the following grounds:
(a) there is a statutory basis for the existence of the dis-
trict offfce of education which entafls a formal specifica-
tion of fts relationships to subordinate or superordinate
positions In the hierarchical structure of the Ministry of
Education; (2) the superintendency is a positfon which is
involved in a number of relationship systems within the dis-
trict; (3) and finally, the office of district superintendency
is a place where the major poriton of educational planning
comes to life and is put to practice.

Sub jects. In order to adequately make the study re-
presentative, the one hundred thirty school districts were
selected as sample on the basis of the districts' independent
and separate subdivisional political status. Every district
included in the sample had a town as the center of the dis-
trict with a district gqovernor residing in it.* Therefore,
all the districts legally established by the central govern-

ment were the sub ject of this study and constituted the uni-

#A complete list of the school districts in Iran was
obtained from the Department of Publication and Statistics
of the Ministry of Education in March 1959.

40
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verse as sample.

In all of the one hundred thirty districts there is an
established office of education headed by a superintendent
appointed by the Ministry of Education. Consequently, a
school district as a unit of consideration for this study, is
to be described as a uniform system of public elementary and
secondary education under the legal control of the Ministry
of Education.

Procedure. The questionnaire technique was used to
collect necessary data for the research. A questfonnaire was
constructed in the English language and then translated into
the Persian language.47 For the purpose of testing the ac-
curacy of the format of the questionnaire, a sample of it was
administered to five Persfan graduate students studying at
Michigan State University, East Lansing, Michigan. Necessary
changes in wording and refinement of the content was made as
a result of the pretest. The questionnaire along with a cover
letter was maliled to every school district in Iran. Respond-
ents were asked to keep their responses anonymous, if they so
desired. The questionﬁalres were coded in order to fdentify
the school districts requiring a follow-up correspondence.

There were seventy-efght responses of which four had
to be discarded because of insufficient relevant information.

The remaining seventy=four, 57.3 per cent of the entire uni-

47See Appendix F.
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verse, provided the raw materfal for analysis. The geograph-
fcal distribution of the initial and subsequent responses
from the thirteen provinces are shown in Table I, page 43.

For the purpose of testing the representativeness of
the returned responses, the entire universe was divided into
three strata according to thg population size. On the basis
of control characteristic of population size, as it is indi-
cated in Table II, page 43, a chi-square value of .1195 ob-
tained from comparison of expected and returned questionnaire
fndicates that the return is not biased with respect to popu=-
latfion sfze. Whether the return is biased in respect to
other possible criterfa is unknown to this study. Therefore,
it is assumed that the result of the study may be limited to
the extent that the return is biased in respect to criteria
other than population size.

Questfionnaire. Before the construction of the ques-
tionnaire, the research objectives and the specification of
data required to meet those objectives were clearly defined
and stated. Then, in order to translate the research objec=-
tives into specific questions, the questionnaire was con-
structed in two distinct parts. The flr;t part was devised
to secure fifteen ftems of general information, considered
descriptive independent varfiables, such as respondent's sex,
marftal status, age, professional preparation, experfence.
The second part consisted of seventeen opinfon-eliciting
questions on important areas of educational activities such

as budget, personnel, and instruction. The questions were
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TABLE I
GEOGRAPHICAL DISTRIBUTION OF THE DISTRICTS

Number of Districts Number of

Geographical Area in the Province Responses
e ————————————

3

Central Province
First Province
Second Province
Third Province
Fourth Province
Fifth Province
Sixth Province
Seventh Province
Eighth Province
Ninth Province
Tenth Province
Kurdistan Province
Blutchestan Province

“Total

VI~V OO O
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¥
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TABLE 11

Distribution of School Districts According to Population

Districts Received Districts Returned

Population Questionnaire Questionnaire
Group Number Per cent Number Number
Expected
2,000 - 9,999 45 34,61 26 25.6
10,000 - 44,999 69 53.07 36 39.3
45,000 - or more 16 12.32 12 9.1
Total 130 100.00 T4 T4

Source: The information on population is based on the
census of 1956, obtained from the Bureau of
Census, Ministry of Interior, Tehran, Iran.



S e SR, e TR e R TR e e ST TRmAey St —



44

designed to cover a sample of major educational decisions
which a superintendent has to make when discharging his of-
ficlal responsibilities.

For convenience in administering the questionnaire,
the areas of educational activities were assembled in terms
of perceived expected behavior. The ftems in each area were
reponded to in terms of a five-point scale ranging from "a
great deal," "quite a bit,"” "a Iittle,"” "very little," to
"not at all" participation in decision-making process.

The five=point opinion scale was used mainly to elim=-
inate any possible limitations, inherent in the two or three-
point opinfon scale, set on the reaction of the respondent.
However, it should be mentioned that for the analysis of data
the first two categories of responses, "a great deal" and
"quite a bit" were assembled into one category, and the last
three categories of responses, "a little," "very little," and
"not at all " were put together into one category of response.
Processing the data in this way facilitated the chi=square
computation and increased the accuracy of the test by fncreas-
ing the numerical representation in each cell.

Statistical Treatment of the Data. In most cases the
chi-gquare is used to test the significance of the discerni-
ble tendencies in the collected data. Whenever the existence
of association was large enough to justify a difference in
the universe from which the sample was drawn, the null hypoth=-
esis, that is, the hypothesis that there exfists no associa-

tion, was set up and tested statistically. The chi-square
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test was adopted as the statistfcal fnstrument for this study

because of 1ts usefulness in exploratory investigatfons. The
2 ( fo - ft)2
X< 2§ T

chi=square formula used in this study is
where fo stands for observed frequency and ft stands for
theoretical or expected frequency. The i'indicates the sum
of the proportions of deviatfions with each proportion weight-
ed by the value of the deviation.

The raw materfial of the study was processed through
the IBM machine and electronic digital computer for the chi-
square test result. In cases where the ft of one cell in
2x2 contingency table was less than five and there was the
possibility of distorted and inflated results, the correction

for continuity was applied under the following formula:48

x2 s (/ab=bc/ = 3N)2 N
(a+b)(a+c)(b+d)(c +d)

where a, b, ¢, and d stand for the four cells of the 2x2
contingency table and N represents the total number of ob-
served frequencies.

The test of the hypothesis has been done at the five

per cent level of confidence. The five per cent level of

48willfam G. Cochran, "The X2 Test of Goodness of
Fit," Annals of Mathematical Statistics, 23:315-345, 1952;
Oon Lewis and C. J. Burke, "The Use and Misuse of the Chi-

Square Test," Psychological .Bulletin, 46:433-489, November,
1949; G. U. Yule and M. G. Kendall, An Introduction to the
Theory of Statistics, (London: Griffin, 1940); and, Allen
L. Edwards, "On 'The Use and Misuse of the Chi-Square Test'
--The Case of 2x2 Contingency Table," Psychological Bulle-
tin, 46:341-346, 1950. :
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confidence which simply means that the chances are ninety-five
in one hundred that the answers do not vary from the true
answers of the universe, has been considered adequate for this

study.49

49G. Milton Smith, A Simplified Guide to Statistics
for Psycholo and Education, (New York: Rinehard, l9535,
P. B9; and NEA Research Division, "Small Sample Techniques,"
The NEA Research Bulletin, Volume 38, No. 4, p. |, December,

1960.







CHAPTER 1V
I. PROFILE OF THE SCHOOL SUPERINTENDENT

In this chapter a number of personal and professional
characteristics of the district superintendency in Iran will
be reported. The method for collecting the data, as stated
in Chapter 111, was a quesilonnaire responded to by seventy-
four superintendents in Iran. The data reported in this chap-
ter are descriptive self-reported information provided by the
participating superintendents. No other data collecting de=-
vice has been used in this study. The contribution of the
data collected is in its natfonal sampleness and in the stat-
istical treatment of the responses.

Age Range. The group covers an age range of thirty
through fifty=five with sixty=-four per cent of the group befng
between the ages of thirty=-five through forty. The median age
for the group was thirty-eight years. The median age of the
superintendents in the districts of 2,000 to 9,999 in popula-
tion was thirty-nine years, while that of the superintendents
in the districts of 45,000 population or more was forty-two
years. Table IIl, page 48, shows the distribution of the
superintendents in different age range.

When the population of the schoal district was consid-
ered, it was found that youthfulness of superintendents has a
positive relationship with the smallness of population. Sixty
per cent of the superintendents between the age range .of

47
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TABLE II1
AGE RANGE OF THE SCHOOL SUPERINTENDENTS

Age in Years Number of Superintendents
30 - 34 1
35 = 39 40
40 - 44 15
45 and more 8
Total 74

]
thirty to thirty=four, inclusively, were from the districts

with less than 10,000 population. More than forty-two per-
cent of the superintendents with the age of forty=two or more
were from the districts of 45,000 population or more.

Marfital Status. A total of seventy-one superintendents
were married, two were single, and one reported divorced.

Academic Level and Subject of Specfalization. Sixty-

five out of seventy=four superintendents reported to hold a
bachelor's degree. Only one had a doctorate degree. Efght
reported holding a high school diploma of some kind.

Some thirty-five per cent held a dg:}elor's degree in
efther Persfan literature or geography and history. Only
nine per cent had a bachelor's degree in philosophy and educa-
tion; however, some forty per cent were graduated from teacher
training colleges.

Major fields of specialization were reported in the
following frequencies: Persfan literature, fourteen; geography
and history, twelve; physics and chemistry, ten; law and phil=-

osophy and education, seven each; natural science, five; math=-
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ematics, four; French language and theology, three each; and
engineering, one. Table IV shows the distribution of academic
specfalfzation of sixty=-five superintendents who hold a bach-
elor's degree and one superintendent with a doctorate degree.
Efght superintendents with a high school diploma do not have
any field of specialization.

TABLE 1V

DISTRIBUTION OF ACADEMIC LEVEL AND FIELD
OF SPECIALIZATION®

Specfalization Graduate from Graduate from Total numﬁg;
(Ma jor Field) teacher train- university of superin-
fng colleges colleges tendents

Degree Number ODegree Number

Philosophy and

educatiﬂn Ao Bo 7 Ao BO - e 7
Law Aa Bo - Ao Bo 7 7
Persfan Litera-
ture A.B. 4 A.B. 10 14
French language A.B. 2 A.B. | 3
Theology## A.B. &
Ph.D. 2 A.B. | 3
Physics and
Chemistry B.S. 6 B.S. 4 10
Geography and
history A.B. 6 A.B. 6 12
Natural sciences B.S. [ B.S. 4 5
Mathematics B.S. 2 8.S. 2 4
Engineering B.S. - B.S. | |
Total college ,
graduates 30 36 66
High school graduates 8
Total 74

*# Graduates from teacher training colleges in any academic
field receive the same training as graduates from univer-
sity colleges in addition to some courses in child psychol-
ogy, principles of education and training, and philosophy
of education and traini¥ng.

**0ne superintendent has only A.B. and the other has A.B.
and Ph.D. degree.
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As it is revealed in Table IV, more than half of the
school superintendents do not have any formal preparatfon in
the field of education prior to their professional career.

Sequence of Educational Position. The career route to

district superintendency starts, in all cases reported, with
teaching experience as previous proﬂggzianal involvement. A
little less than thirty per cent reported that, at one time,
they had been an elementary school teacher, and ninety-four
per cent indicated teaching at the secondary level. Nearly
ten per cent of the superintendents had only teaching experi-
ence as previous educational position to the superintendency.
Approximately sixty per cent had teaching and principalship

in elementary and/or secondary school as experience prior to
superintendency. More than twenty-five per cent of the super-
intendents had been administrative or technical inspectors
prior to their superintendency. Thirty=-three per cent held
the position of educational representative, assistant super-
intendent, or acting superintendent before their chief admin-
ifstrative office In the district. Some seventeen per cent re=-
ported they had other positions such as business manager,
director of elementary or secondary education in the district
or provincial office of education before becoming superintend=-
ent. The most commonly held positions in the career line of
the superintendency were reported in the following frequen-
cies: teaching at secondary levels, ninety=four per cent;
high school principalship, fifty-seven per cent; elementary

teaching, thirty per cent; technical inspector, twenty-six
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per cent; high school assistant principalship, twenty=four per
cent; elementary principalship, twenty-two per cent; and dis-
trict educational representative, twenty per cent.

Career Pattern. Two clear patterns appeared quite dis-
cernible. The prevalent pattern is either moving up through
the "teaching and principalship" to the district superintend-
ency; or progressing through "téaching, principalship, cen-
tral office administrative cabacities, and finally superin-
tendency."

On‘the posftion continuum starting with teaching and
ending with superintendency, there are twenty per cent of the
superintendents who reported having gone through the progres=-
sion of "teaching, principalship, to superintendency." The

dominant career patterns are shown in Table V.

TABLE V
DOMINANT DISTRIBUTION OF SUPERINTENDENTS' CAREER PATTERNS

Career Pattern Frequency Per cent
Teacher=principal=superintendent 15 20
Teacher-principal=-inspector-

superintendent 13 17
Teacher=principal=central office

administrator-superintendent 18 24

Yeacher-superintendent 9 I2

Length ofggduggtionél Experience. Some twenty per cent

of all the superintendents participating in the study had five
years or less experfience; forty-six per cent had ten .years or
more teaching background prior to their administrative incum-

bency. Nearly forty-two per cent held administrative offices
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for five years or less, while thirty-one per cent held their
administrative positions for ten years or more. The median
years of experience in school work was seventeen for all of
the district superintendents reporting. Only ten per cent had
less than ten years of experfence in school work. Thirty=four
per cent had twenty years or more experience.

Work Experience Outside Education. Only a small per-
centage of the superihtendents had any experfence in fields
other than education. Even the ten per cent who reported out-
side occupation held the job on an average of one and one=half
years. Indications are that in the career pattern of the
superintendency, outside experience does not equal the preva-
lency of the educational preparation and professional experi=-
ences.

Experience, Training, or Travel Abroad. None of the

superintendents received professional training or any work

experience outside the country. However, twenty=three per
cent of them did some traveling abroad. The length of the
visit to the foreign lands has a median of four months with
the range of one to eight months. Sixty=five per cent of this
group visited the United States and some of the European
countries. Thirty-one per cent traveled only to neighboring
Arab states.

Knowledge of Foreign Languages. Efghty-eight per cent

reported an adequate knowledge of one foreign language; twenty
per cent indicated sufficient knowledge of two |anguages, and

seven per cent reported insufficient knowledge of two lan-
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guages. The foreign languages in order of frequency were:

French, fifty=-four cases; and English, thirty-eight cases.so

Membership in Professional Organization. Only seven=-
teen per cent reported membership in organizations of various
nature. The organizations reported are basfcally societies
for the improvement of forefgn languages sponsored by lan-
guage instfitutes. The median length of membership reported
was two years with the range of one year as minimum and seven
years as maximum.

Publications. Publfcations were divided into two cat-
egorfes of original work and translation from forefgn lftera-
ture. Twenty per cent of the superintendents reported that
they had published some kind of original work. This included
articles for magazines. Six per cent reported publication of

material being translated into Persian from foreign sources.
II. DESCRIPTION OF THE SCHOOL DISTRICTS

As indicated in Chapter III, a school district has been
taken as a unit of consideration to mean an independent and
separate legally=-established and recognized entity with
polftical status.

Questions on three independent varfables of the pupil

Solt should be borne in mind that in the old secondary
school curricula, effective till 1956, teaching of the Arabic
language was an integral part of the uniform high school pro-
gram up to the eleventh grade. Consequently, the superintend-
ents in most cases have had at least five to six years of
Arabic language in their high tchool ‘education.
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enroliment, professional staff, and the population of the
school district, as they related to this study, were included
in the questionnaire. In the following portion of this chap-
ter, a statistical description of the school districts as it
fs determined by the three varfables will be presented.

Pupfl Enroliment. Nearly forty per cent of the dis-
tricts had less than 5,000 pupils in elementary and secondary
schools under their direct jurisdiction. Thirty-two per cent
reported pupfl membership of 5,000 to 9,999 in both element-
ary and secondary schools. The percentage for districts with
10,000 to 19,999 pupils in school was sixteen. Only twelve
per cent reported 20,000 or more pupil enrclliment. Table VI
shows the tabulatfon of the medians and means of pupfl enroll-

ment according to the populatfion of the districts.
TABLE VI

MEDIANS AND MEANS OF PUPIL ENROLLMENT
IN THE DISTRICTS#*

Pupil Enrollment

District Range of the

Population Median Median Mean
2,000 - 9,999 4,000 876 = 7,513 4,102

45,000 and over 19,586 13,535 - 48,495 25,509

*enrolIment figures include pupils in all schools under the
jurisdiction of the district located either in the center
of the district or in outskirts and dependent villages.
Popul atfon figures refer only to the center of the dis-
trict and do not cover the outskirts and dependent villages.

As Table VI reveals, the range of the medians is from
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approximately 4,000 in the small districts to 19,586 pupils
in the large districts. The ratio of secondary pupils to the
elementary pupils 1s one to 8.2 in districts with 10,000 or
less population. The same ratio for districts of 10,000 to
44,999 population is one to 6.2. In the districts of 45,000
populatfon or more, the ratio stands to be one to 4.5.
Instructional Staff. The size of the instructional
staff has a direct relationship with the district population
and the pupil enroliment. The median staff for all the dis-
tricts reporting was 198 teachers. Eight districts had fewer
than one hundred teaching personnel; thirteen districts had
a staff of 500 or more teachers. The sfze of instructional

staff for districts of various population size is shown in

Table VII.
TABLE VII
SIZE OF INSTRUCTIONAL STAFF
Median of Instructional Staff
District Without College With College
Population degree degree
2,000 - 9,999 140 5
10,000 = 44,999 218 15
45,000 and over 668 . 65

As Table VII points out, the variable of district pop-
ulation has an important relationship with the level of
academic trajning of the instructional staff. The ratio of
the median for non-degree instructional staff of the districts
with 2,000-9,999 population to the districts with 45,000 and

more population is one to 4.7. Whereas, the ratio of the
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median for college graduated instructional staff of the same
two categorfes of districts is one to I3.

District Population. The school districts participat-
ing in the study are divided into three strata according to
the population. However, the districts are not labeled dif=-
ferently. The districts in the first stratum have population
of 2,000 to 9,999, with twenty-six districts reported in this
category, with the median population of 5,422, The second
stratum consists of districts with 10,000 to 44,999 popula-
tion. Thirty=six districts reported in this category with
the population median of 18,061, The third stratum includes
the districts of 45,000 or more population. Twelve districts
reported in this category with the median of 96,499 popula-
tion. Table VIII shows the median and median range for each

stratum of the districts.

TABLE VIII

MEDIAN AND MEDIAN RANGE FOR DISTRICTS WITH
DIFFERENT POPULATION

Stratum Median Medfan Range

2,000 = 9,999 5,422 2,000 = 9,121
10,000 - 49,999 18,061 10,053 - 44,651
45,000 and over 96,499 47,159 =241 ,989

In this chapter a number of personal and professional
characteristics of the superintendency and school district in
Iran were reported. In the following chapter the results of
the study as it relates to the role of superintendent, teach-

er, principal, general=director of education in the provingce,
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and the Ministry of Education will be presented.

Summary. The data concerning the characteristics of
the superintendents and the school districts in Iran were
analyzed. The data revealed that the superintendents are
relatively young with the majority in their thirties. Most
of the superintendents are married and fn a large number of
cases, the superintendents possess a college degree. They
start their professional career by teaching in schools and
very few of them enter the profession from other fields than
educatfon. Most of the superintendents know at least one
forefgn language. However, very few are members of profes=-
sional organizationslor produce professional writings.

It was revealed that the smaller the district, the
higher the ratio of elementary pupils to secondary pupils.
In the same way, the smaller districts have fewer college

graduates on their teaching staffs.
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CHAPTER V

FINDINGS AND RESULTS

The results of the study will be presented sequentially
as they bear on the role of the superintendent, teacher, prin-
cipal, provincial general=director of educatfon, and the
Ministry of Education. The data concerning the incumbents of
each position will be treated in two ways: -in the first ap-
proach, an attempt will be made to test the null hypothesis
that there is no significant difference in the superintendents'
perceptions of the degree of participation of teacher, prin-
cipal, superintendent, provincial general-director of educa-
tion, and Ministry of Educatfon in seventeen areas of educa-
tional activities in terms of eleven independent variables.
The independent variables are as follows:

Age

Professional preparation

Teaching experience

Administrative experience

Previous position of principalship

Previous position of high administrative respons=-
fbflities

Travel abroad

District total enroliment

District secondary enrolIment

Degree-holding instructional staff
District population

L]

I

The seventeea areas which are.considered to cover major
educational decisfons a superintendent has to make when dis-

charging his official responsibilities are as follows:

58
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Preparation and improvement of curriculum

|

2. Selection of textbooks

3. Adoption of instructional methods

4, Inftiation of changes in currfculum

5. Employment of new personnel for the schools

6. Selection of the place of service for the teaching
personnel

7. Transfer of teacher from one school to another
school

8. Transfer of teacher from one district to another
district

9. Suspension and dismissal of teaching personnel

10. Preparation of schools' finstructional budget

Il. Expenditure of instructional budget of the schools

12. Making necessary changes in the expenditure of al=-
located budget

I13. Formulation of school policies and regulations

14, Solution of educational problems within school
building

I5. Solution of educational problems of the school
district

16. Construction of new school bufldings

17. Selection of instructional supplies and equipment
for the schools

In the second approach of analyzing the data attempts
will be made to reveal overall tendencies in the perceptions
of the superintendents of the role of the five educational
positions, formerly enumerated, as they relate to the seven-

teen areas of educatfonal activities stated before.

I. DATA CONCERNING THE SUPERINTENDENT'S ROLE

Data tesiing the hypothesis that age, previous position
of high administrative responsibilities, district total en-

roliment, and degree-holding instructional staff are not as-

sociated with the sugerintendents' perceptions of the super-

intendent's role regarding the seventeen educational activities.

As Tables IX, X, XI, and XII, pages 60 through 63, reveal, the

superintendents' age, previdus position of high administrative



I

AN TR TR am—my | — ——— —



TABLE IX

CHI=-SQUARE VALUES TESTING THE RELATIONSHIP BETWEEN THE
SUPERINTENDENTS® PERCEPTIONS OF THE ROLE SUPERINTEND=-
ENT SHOULD PLAY REGARDING EACH OF THE SEVENTEEN
AREAS OF EDUCATIONAL ACTIVITIES AND THE SUPER=-
INTENDENTS' AGE .OF 30-38 VERSUS 39 AND MORE

Area of Educatfonal Activity Chi=8Square
Value

Preparation and improvement of curriculun .77
Selection of textbooks 5.15 +
Adoption of instructional methods .56
Initiation of changes fn curriculum .11
Employment of new personnel for the schools .00
Selection of the place of service for the

teaching personnel b 17
Transfer of teacher from one school to

another school .22
Transfer of teacher from a district to

another district 1.24
Suspension and dismissal of instructional

personnel .29
Preparatfon of schools® fnstructional budget 1.60
Expenditure of the instructional budget of

the schools .0l
Making necessary changes in the expenditure

of allocated budget 2.67

Formulation of school policies and regulations 3.51 +
Solution of educational problems within a

school building .07
Solution of educational problems of the school

district .00
Construction of new school buildings .07
Selection of instructional supplies and equip=

ment for the schools 3.41 +

# Significant at the .05 level of confidence
## Significant at the .02 level of confidence
##% Significant at the .0l level of confidence
##%% S{gnificant at the .00l level of confidence
+ Significant at between the .05 and .10 levels of
confidence



TABLE X

CHI=-SQUARE VALUES TESTING THE RELATIONSHIP BETWEEN THE
SUPERINTENDENTS® PERCEPTIONS OF THE ROLE SUPERIN=-
TENDENT SHOULD PLAY REGARDING EACH OF THE SEVEN=-
TEEN AREAS OF EDUCATIONAL ACTIVITIES AND THE
SUPERINTENDENTS' PREVIOUS POSITION OF HIGH
ADMINISTRATIVE RESPONSIBILITIES VERSUS NO
PREVIOUS POSITION OF HIGH ADMINISTRATIVE

RESPONSIBILITIES

61

Area of Educational Activity Chi=Square
Value
Preparation and improvement of curriculum .10
Selection of textbooks 2.43
Adoption of instructional methods _ .06
Initiation of changes in curriculum 4
Employment of new personnel for the schools .00
Selection of the place of service for the
teaching personnel 2.08

Transfer of teacher from one school to another

school 3.06 +
Transfer of teacher from ene district to an-

other district 2.08
Suspension and dismissal of teaching

personnel .88
Preparation of schools' fnstructional budget o 42
Expenditure of the instructional budget of

the schools .02
Making necessary changes in the expenditure

of allocated budget 04
Formulation of school policies and regulations 1.43
Solution of educational problems within a

school building .10
Solution of educational probiems of the school

district .00
Construction of new school bufldings .69
Selection of instructional supplies and equip-

ment for the schools .06

* Significant at the .05 level of confidence

*## Significant at the .02 level of confidence
##%# Significant at the .0l level of confidence

##% Significant at the .00l level of confidence

+ Significant at between the .05 and .10 levels of

confidence



TABLE XI

CHT=SQUARE VALUES TESTING THE RELATIONSHIP BETWEEN THE
SUPERINTENDENTS' PERCEPTIONS OF THE ROLE SUPERINTEND-
ENT SHOULD PLAY REGARDING EACH OF THE SEVENTEEN
AREAS OF EDUCATIONAL ACTIVITIES AND DISTRICT
TOTAL PUPIL ENROLLMENT OF 5,000 OR LESS
VERSUS 5,001 OR MORE

Area of Educational Activity Chf=-Square
Value

Preparation and improvement of curriculum .17
Selection of textbooks iI.10
Adoption of fnstructional methods .35
Inftiation of changes in curriculum .86
Employment of new personnel for the schools .00
Selection of the place of service for the

teaching personnel « 35
Transfer of teacher from one school to

another school .36
Transfer of teacher from one district to

another district 2.72
Suspension and dismissal of teaching

personnel 2.60
Preparation of schools' instructional budget .00
Expendfture of the instructional budget of the

schools .77
Making necessary changes in the expenditure of

allocated budget 1.38
Formulation of school policies and regulations + 70
Solution of educational problems within a

school buflding .06
Solution of educatfonal problems of the school

district .00
Construction of new school buildings .65
Selection of fnstructional supplies and equip=-

ment for the schools 4

# Significant at the .05 level of confidence
## Sjgnificant at the .02 level of confidence
##%# Significant at the .00l level of confidence
##%# 3ignfficant at the .00l level of confidence
+ Significant at between the .05 and .10 levels
of confidence



TABLE XII

CHI=-SQUARE VALUES TESTING THE RELATIONSHIP BETWEEN THE

SUPERINTENDENTS' PERCEPTIONS OF THE ROLE

SUPERIN=-

TENDENT SHOULD PLAY REGARDING EACH OF THE
SEVENTEEN AREAS OF EDUCATIONAL ACTIVI-
TIES AND THE DISTRICT DEGREE-HOLDING
INSTRUCTIONAL STAFF OF I=-14 VERSUS

63

IS CR MORE
Area of educational activity Chi=Square
Value

Preparation and improvement of curriculum .59
Selection of textbooks 2.06
Adoption of instructional methods .04
Initiation of changes in curriculum 3.44 +
Employment of new personnel for the schools .00
Selection of the place of service for the

teaching personnel « 40
Transfer of teacher from one school to

another school .20
Transfer of a teacher from one district

to another district 2.94 +
Suspension and dismissal of teaching

personnel 1.69
Preparation of schools' instructional budget 1.16
Expenditure of the instructional budget of

the schools ] .03
Making necessary changes fn the expenditure

of allocated budget .63

Formulation of school policies and regulations .02
Solution of educational problems within a
school building .00
Solution of educational problems of the
school district .00
Construction of new school bufldings .54
Selection of instructional supplies and
equipment for the schools 2.59
*# Significant at the .05 level of confidence
#% Sf{gnificant at the .02 level of confidence
##% Sfigniffcant at the .01 level of confidence
#### Significant at the .001 level of confidence
+ Significant at between the .05 and .10 levels of

confidence



64

responsibilfties, district total enroliment, and number of
degree-holding instructional staff are not assocfated with

the superintendents' perceptions of the role of superintendent
with respect to the seventeen areas of educational activities.
The criterfon of significance set for this study is at the
five per cent level of confidence. Therefore, the hypothesis
of no association is upheld.

Data testing the hypothesis that professional prepara-

tion of the superintendents is not associated with the super-

intendents' perceptions of the superintendent's role regard-

ing the seventeen educational actfvities. Table XIII, page
65, provides one area of educational activity in which the

perceptions of the superintendents of the superintendent's
role seem to be influenced by the superfintendents' professional
preparation. The chi-square of 5.83, significant at the two
per cent level of confidence, clearly indicates that there is
an associatfion between the superintendents' perceptions of

the superintendent's role in "expenditure of the instructional
budget of the schools" and suberlntendents' professional prep-
aration. Therefore, ihe null hypothesis of no assocfation
between superintendents' professional preparation and their
perceptions of superintendent’s role fs rejected in one and
upheld in sixteen areas of educational activities. In the
area where the assocfation is upheld, an inspection of the
pattern of frequencies, shown in Table XIV, page 66, reveals
that most superintendents with universtty college preparation

tend to hold that the superintendeqt'should have more influ-



TABLE XIII

CHI=-SQUARE VALUES TESTING THE RELATIONSHIP BETWEEN THE
SUPERINTENDENTS' PERCEPTIONS OF THE ROLE SUPERINTEND-
ENT SHOULD PLAY REGARDING EACH OF THE SEVENTEEN
AREAS OF EDUCATIONAL ACTIVITIES AND THE SUPER=-
INTENDENTS' PROFESSIONAL PREPARATION OF
TEACHER TRAINING COLLEGE VERSUS
UNIVERSITY COLLEGE

Area of educational activity Chi=-Square
Value
Preparation and fmprovement of curriculum 1.50
Selection of textbooks 17
Adoption of instructional methods .04
Inftiation of changes in curriculum 1.66
Employment of new personnel for the schools .00
Selection of the place of service for the
teaching personnel .18
Transfer of teacher from one school to
another school 43
Transfer of a teacher from one district to
another district ' 1.49
Suspension and dismissal of teaching
~ personnel .18
Preparation of schools' instructional budget .42
Expenditure of the instructional budget of
the schools 5.83 ##
Making necessary changes in the expenditure
of allocated budget 2.20
Formulation of school policies and regulations .08
Solution of educatfonal problems within a
school building 1.89
Solution of educational problems of the
school district .00
Construction of new school buildings 1.21
Selection of instructional suppliies and
equipment for the schools ‘ 43

* Sfgnificant at the .05 level of confidence
*# Significant at the .02 level of confidence
*##% Significant at the .01 level of confidence
*###* Significant at the .001 level of confidence
+ Significant at between the .05 and .10 levels of
confidence
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TABLE XIV

PATTERN OF FREQUENCIES FOR THE ROLE OF SUPERINTENDENT
REGARDING "EXPENDITURE OF THE INSTRUCTIONAL BUDGET
OF THE SCHOOLS" AS PERCEIVED BY THE SUPERINTEN-

- DENTS

Opinion Scale
Professfonal A ljttle to Quite a bft to
Preparation not at all a great deal

Teacher training
college 12 (7.7) 18 (22.3)

University college 5 (9.3) 31 (26.7)

X2 = 5.83
P (.02

e e R R R ESSS=SES————
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ence in "expenditure of the instructional budget of the
schools.“ This may be viewed in Iight of Figure 2, page 89,
which shéws that on the whole, all superintendents tend to
feel that they should influence the "expenditure of the in-
structional budget of the schools." .Where there is a differ-
ence among superintendents’' percepiions, it is the university
college-graduated administrators who tend to hold this opinion
strongly.

Data testing the hypothesis that teaching experfence
of the superintendents is not associated with the superintend-

ents' perceptions of superintendent's role regarding the
seventeen educational activities. Table Xv, page 68, provides

two areas of educational activities in which the perceptions
of the superintendents of superintendent's role seem to be
influenced by the superintendents® length of teaching experi-
ence. The chi-squares of 6.49 and 4.93, significant at the
two and five per cent levels of confidence respectively, re=-
veal that there is an association between the superintendents'
length of teaching experience and their perceptions of super-
fntendent's role in "transfer of teacher from one school to
another school" and ésuspenslon and dismissal of instructional
personnel." Tﬁerefofe, the null hypothesis of no association
between thé superintendents' length of teaching experience and
their perceptions of superintendent's role is rejected in two
and upheld in fifteen areas of the educational activities.

In the two areas where the association was upheld, an examina=-

tion of the patterns of frequencies, given in Tables XVI and
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TABLE XV

CHI=-SQUARE VALUES TESTING THE RELATIONSHIP BETWEEN THE
SUPERINTENDENTS' PERCEPTIONS OF THE ROLE SUPERIN-
TENDENT SHOULD PLAY REGARDING EACH OF THE SEVEN=-
TEEN AREAS OF EDUCATIONAL ACTIVITIES AND THE
SUPERINTENDENTS' TEACHING EXPERIENCE OF 10
YEARS OR LESS VERSUS Il YEARS OR MORE

Area of Educatfonal Activity Chi=Square
Value
Preparation and fimprovement of currfculum .34
Selection of textbooks .6l
Adoption of instructional methods .03
Initiation of changes in curriculum 3.16 +
Employment of new personnel for the schools .00
Selection of the place of service for the
teaching personnel 3.80 +
Transfer of a teacher from one school to
another school 6.49 #%
Transfer of a teacher from one district
to another district « 70
Suspension and dismlssal of teaching personnel 4,93 %
Preparation of schools' instructional budget .42

Expenditure of the instructfonal budget of the

schools « 39

Making necessary changes in the expenditure of

allocated budget .63

Formulation of schoo! policies and regulations 3.45 +
Solution of educational problems within a

school building 1.16
Solution of educational problems of the school

district .00
Construction of new school bufldings 45

Selection of instructional supplies and equip-

ment for the schools 2.86 +

*# Significant at the .05 level of confidence
#* Significant at the .02 level of confidence
##% Sjgnificant at the .0l level of confidence
###% Significant at the .00l level of confidence
+ Significant at between the .05 and .10 levels of
confidence
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XVII, pages 70 and 71, indicate that more superintendents
with ten years or less of teaching experience tended to hoild
that the superintendent should have more influence in "trans-
fer of teacher from one school to another school"” and ésus-
pension and dismissal of the instructional persohnel.”' In
short, the less experienced the superintendent in teaéhing,
the more he tends to think that the superintendent should in-
fluence the two educational activities. This may be viewed
in light of Figure 2, page 89, which shows that on the whole
all superintendents tend to feel that they should influence
the "transfer of teacher from one school to another school"
and “suspension and dismissal of instructional personne!.”
Wheré there is a difference among superintendents' percep;
tions, it is the ones less experienced in teaching who tend
to hold this opinion strongly.

Data testing the hypothesis that the lengqth of admini-
strative experience of the superintendents is not associated
with the superintendents' perceptions of superintendent's

role regarding the seventeen educattonal activities. Table
XVIII, page 72, provides one area of educational activity in

which the perceptions of the superintendents of superintend-
ent's role seem to be influenced by the superintendents’
length of administrative experience. The chi-=-square of 13.59,
significant at the one thousandth ‘Jevel of confidence, re-
veals that there is an association between the superintend-
ents' length of administrative experience and their percep=-

tions of superintendent's role in "selection of textbooks."



TABLE XVI

PATTERN OF FREQUENCIES FOR THE ROLE OF SUPERINTENZIENT
REGARDING "TRANSFER OF A TEACHER FROM ONE SCHOOL
TO ANOTHER SCHOOL" AS PERCEIVED BY THE SUPER=-
INTENDENTS

c——
——

Opinion Scale

Teaching A little to Quite a bit to
Experience not at all a great deal
I0 years or less I (4.8) 50 (46.2)
Il years or more 6 (2.2) 17 (20.8)

X2 = 6.49%

P .02

—
—

# Corrected for continuity by Yates' method.
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TABLE XVII

PATTERN OF FREQUENCIES FOR THE ROLE OF SUPERINTENDENT
REGARDING "SUSPENSION AND DISMISSAL OF TEACHING
PERSONNEL" AS PERCEIVED BY THE SUPERINTEN=-
- DENTS

e ——

Opinion Scale

Teaching A lfttle to Quite a bit to
Experfence not at all a great deal
10 years or less - (2.8) 50 (48.2)
Il years or more 3 (.2) 20 (22.8)

X2 = 4,93%

P <.05

“

* Corrected for continuity by Yates' method



TABLE XVIII

CH1-SQUARE VALUES TESTING THE RELATIONSHIP BETWEEN THE
SUPERINTENDENTS' PERCEPTIONS OF THE ROLE SUPERIN=-
TENDENT SHOULD PLAY REGARDING EACH OF THE
SEVENTEEN AREAS OF EDUCATIONAL ACTIVITIES
AND THE SUPERINTENDENTS' ADMINISTRATIVE
EXPERIENCE OF 10 YEARS OR LESS VERSUS
Il YEARS OR MORE

Area of Educational Activity Chi=Square
Value

Preparation and improvement of curriculum 3.73 +
Selection of textbooks 13.59 ##xx
Adoption of instructional methods . 32
Inftiation of changes in curriculum 3.78 +
Employment of new personnel for the schools .00
Selection of the place of service for the

teaching personnel .35
Transfer of teacher from one school to another

school ’ 42
Transfer of a teacher from one district to

another district .00
Suspension and dismissal of teaching personnel |.54
Preparation of schools' instructional budget ol
Expenditure of instructional budget of the

schools .05
Making necessary changes in the expenditure of

allocated budget 2.09

Formulation of school policies and regulations 1.76
Solution of educational problems within a

school buflding 1.83
Solution of educational problems of the school

district .00
Construction of new school buildings 3.15 +
Selection of instructional supplies and equip-

ment for the schools 3.29 +

* Significant at the .05 level of confidence
##% Sf{gnificant at the .02 level of confidence
##% Sfignificant at the .0l level of confidence
#### Signifficant at the .00l level of confidence
+ Significant at between the .05 and .10 levels
of confidence
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Therefore,the null hypothesis of no association between the
superintendents' length of administrative experience and their
perceptions of superintendent'’s role is rejected in one and
upheld in sixteen areas of educatfonal activities. In the
area where the association was established, an examination of
the pattern of frequencies, given in Table XIX, page 74, shows
that the most experienced superintendents, those who had more
than ten years of administrative experfence, tend to hold that
the superintendent should have more influence in "selection

of textbooks." 1In short, the more experienced thé superin-
tendent in adﬁlnistrative responsibilities, the more he tends
to think that the superintendent should influence the "selec=-

tion of textbooks."

Data testing the hypothesis thgt‘grevioue position of

principalship is not associated with the superintendents’
perceptions of superintendent's role regarding the seventeen

educational activities. Table XX, page 75, provides two areas
of educational activities in which the perceptions of the
superintendents of superintendent's role seem to be influenced
by the superintendents' previous position of principalship.
The chi-square of 5.79 and 8.07, significant at the two and
one per cent levels of confidence respectively, reveal that
there is an association between the superintendents' previous
position of principalship and thelr perceptions of superin-

"sol=-

tendent's role in "adoption of instructional method" and
ution of educational problems of the school district." There-

fore, the null hypothesis of no association between the super-
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TABLE XIX

PATTERN OF FREQUENCIES FOR THE ROLE OF SUPERINTENDENT
REGARDING "SELECTION OF TEXTBOOKS" AS PERCEIVED BY
THE SUPERINTENDENTS

— e ——————
— — —

Opinion Scale

Administrative A lfttle to : Quite a bit to
Experience not at all a great deal
10 years or less 36 (29.2) 18 (24.8)
Il years or more 3 ( 9.8) I5 ( 8.2)

x2 s |5.59

P {.001

M



TABLE XX

CHI=-SQUARE VALUES TESTING THE RELATIONSHIP BETWEEN THE
SUPERINTENDENTS' PERCEPTIONS OF THE ROLE OF SUPERIN=-

TENDENT REGARDING EACH OF THE SEVENTEEN AREAS OF

EDUCATIONAL ACTIVITIES AND THE SUPERINTENDENTS®
PREVIOUS FOSITION OF PRINCIPALSHIP VERSUS NO

PREVIOUS POSITION OF PRINCIPALSHIP

75

Area of Educational Activity Chi=Square

Value

Preparation and improvement of curriculum

Selection of textbooks

Adoption of instructfonal methods

Initiation of changes in curriculum

Employment of new personnel for the schools

Selection of the place of service for the
teaching personnel

Transfer of a teacher from one school to
another school

Transfer of a teacher from one district to
another district

Suspension and dismissal of teaching personnel

Preparation of schools' instructional budget

Making necessary changes in the expenditure of
allocated budget

Formulation of school policies and regulations

Solution of educational problems within a
school building .

Solutfion of educational problems of the
school district

Construction of new school buildings

Selection of instructional supplies and equip-
ment for the schools

3.24
.61

5.79
27
.00

3.8l
«50
.70
.oo
.42

2.94
T4

8.07

.00
.45

.65

* %

3 W3¢

* Significant at the .05 level of confidence

#% Significant at the .02 level of confidence
### S{gnificant at the .0l level of confidence
#### Significant at the .00l level of confidence

+ Significant at between the .05 and .10 levels of

confidence



intendents® previous position of principalship and their
perceptions of superintendent's role is rejected in two and
upheld in fifteen areas of educational aétlvities. In the
two areas where the association was upheld, an examination of
‘the patterns of frequencies, given in Tables XXI and XX1I,
pages 77 and 78,reveals that most superintendents with previ-
ous experfience of principalship tended to hold that superin-
tendent should have more influence in "adoption of {nstruc-
tfonal methods" and "solution of educa{ional problems within
a school buildfng." ‘This may be viewed in light of Figure 2,
page 89,which showé that on the whole all superintendents
tend to feel that they should influence educational activities.
Where there is a difference among the superintendents' per=-
ceptions, it is the ones with previous experience of princi=-

palship who tend to hold this opinion strongly.

Data testing the hypothesis that traveling abroad is
not associated with the sugerintendents' perceptions of super-
intendent's role reqgarding the seventeen educational activi-

ties. Table XXIII, page 79, provides one area of educational

activity in which the perceptions of the superintendents of
superintendent's role seem to be influenced by superintend-
ents' traveling abroad. The chi-square of 7.85, significant
at the one per cept level of confidence, reveals that there
is a relationship between the superintendents' perceptions of
superintendent's role in "preparation and improvement of cur-
riculum”" and their experiénce in traveling abroad. Conse-

quently, the null hypothesis of no assocfation between the



TABLE XXI

PATTERN OF FREQUENCIES FOR THE ROLE OF SUPERINTENDENT
REGARDING "ADOPTION OF INSTRUCTIONAL METHODS"
AS PERCEIVED BY THE SUPERINTENDENTS

Opinion Scale

Previous A little to Quite a bit to
Position not at all a great deal
Principalship 7 (10.8) 41 (37.2)
No principalship 9 ( 5.2) 13 (16.8)

X2 =z 5.79
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TABLE XXII

PATTERN OF FREQUENCIES FOR THE ROLE OF SUPERINTENDENT
REGARDING "SOLUTION OF EDUCATIONAL PROBLEMS WITH-
IN A.S8CHOOL BUILDING"AS PERCEIVED BY

THE SUPERINTENDENTS

Opinfon Scale

Previous A lfttle to ‘ Quite a bit to
Posfition not at all a great deal
Principalship 3 (7.5) 47 (42.5)
No principalship 8 (3.5) 15 (19.5)

X2 = g8.07#

# Corrected for continufty by Yates' method



TABLE XXIII
CHI-SQUARE VALUES INDICATING THE RELATIONSHIP BETWEEN

THE

ROLE OF SUPERINTENDENT IN EACH OF THE SEVENTEEN AREAS

OF EDUCATIONAL ACTIVITIES AS PERCEIVED BY THE SU=-
PERINTENDENTS AND THE SUPERINTENDENTS' EXPERI=-
ENCE IN TRAVELING ABROAD VERSUS NO EXPERI=-

ENCE IN TRAVELING ABROAD

79

Area of Educational Activity Chi=-Square
Value
Preparation and improvement of curriculum 7.85 ##n
~Selection of textbooks .9l
Adoption of instructional methods 3.18 +
Inftiatfon of changes in curriculum 1.10
Employment of new personnel for the schools .00
Selectfon of the place of service for the
teaching personnel 1.51
Transfer of a teacher from one school to
another school l.44
Transfer of a teacher from one district to
another district l.51
Suspension and dismissal of teaching personnel 1.00
Preparation of schools' instructional budget 1.28
Expenditure of the instructional budget of the
schools 13
Making necessary changes in the expenditure of
allocated budget .20

Formulation of school policies and regulations .45
Solution of educatjonal problems within a school

building « 95
Solution of educational problems of the school

district .00
Construction of new school buildings 3.15
Selection of instructional supplies and equip-

ment for the schools .02

* Signiffcant at the .05 level of confidence
##%# Significant at the .02 level of confidence
##% Significant at the .0l level of confidence
##%## S{gnificant at the .00l level of confidence

+ Significant at between the .05 and .10 levels of

confidence



e
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superintendents' experience in traveling abroad and their
perceptions of superintendent'’s role is rejected in one and
upheld in sixteen areas of educational activities. In the
area where the association is established, an examination of
the pattern of frequencies, shown in Table XXIV, page 81,
fndicates that more 3uperintendents with experience in travel=-
ing abroad tend to hold that the superfintendent should have

more influence in "preparation and improvement of curriculum."

Data testing the hypothesis that district secondary
enrol lment i8 not associated with the sugerlntendentg' per-

ceptions of sugerintendent's role regarding the seventeen
educational activities. Table XXV, page 82, provides one

area of educational activity in which the perceptions of the
superintendents of the superintendent®s role seem to be influ-
enced by the secondary enroliment of the school districts
which the superintendents represent. The chi=-square of 5.00,
significant at the five per cent level of confidence, reveals
that there is an assocfation between the secondary enroliment
of the districts which the superintendents represent and the
superintendents’ perception of superintendent's role in
"selectfon of textbooks." Therefore, the null hypothesis of
ﬁo association between tﬁe size of secondary enrolliment of
the districts which the superintendents represent, and the
superintendents' perceptions of superintendent's role is re-
Jected in one and upheld in sixteen areas of educatjonal ac-
tivities. In the area where the association was established,

an examinatfon of the pattern of frequencies, given iq'jable



TABLE XXIV

PATTERN OF FREQUENCIES FOR THE ROLE OF SUPERINTENDENT
REGARDING "PREPARATION AND IMPROVEMENT OF
CURRICULUM" AS PERCEIVED BY
THE SUPERINTENDENTS

Opinion Scale

Travel A little to Quite a bit to
Abroad not at all a great deal
With 3 ( 8.1) 15 ( 9.9)
Without 30 (24.9) 25 (30.1)

x2 = 7.85

p<<.0l




TABLE XXV

CHI-SQUARE VALUES TESTING THE RELATIONSHIP BETWEEN THE
SUPERINTENDENTS' PERCEPTIONS .OF THE ROLE SUPERIN=-
TENDENT SHOULD PLAY REGARDING EACH OF THE SEVEN
TEEN AREAS OF EDUCATIONAL ACTIVITIES AND THE

DISTRICT SECONDARY ENROLLMENT .OF 1000 OR
LESS VERSUS 1001 OR MORE

Area of Educational Activity Chi-Square
Value
Preparation and improvement of curriculum .03
Selection of textbooks 5.00 #
Adoption of instructional methods 2.05
Inftiation of changes in curriculum 1.67
Employment of new personnel for the schools .00
Selection of the place of service for the
teaching personnel .40
Transfer of a teacher from one school to
another school .00
Transfer of a teacher from one district to
another district 2.94 +
Suspension and dismissal of teaching personnel .00
Preparation of schools' instructional budget .13
Expenditure of the instructional budget of the
schools .54
Making necessary changes in the expenditure
of allocated budget 97

Formulatfion of school policies and regulations .64
Solution of educational problems within a

school building .54
Solution of educational problems of the school

district .00
Construction of new school bufldings 1.87
S8election of instructional supplies and equip-

ment for the schools 3.78

# Sfgnificant at the .05 level of confidence
## Signiffcant at the .02 level of confidence
##% Sjgnificant at the .0l level of confidence
*#%##% S{gnificant at the .00l level of confidence
+ Significant at between the .05 and .10 levels of
confidence
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XXV1, page 84, reveals that more superintendents from dis=-
tricts with larger secondary enroliment tend to hold that
the superintendent should have more influence in the "selec-

tion of textbooks."

Data testing the hypothesis that district population
is not éssoclated with sugerintendents' perceptions of super=-

igtendent's role regarding the seventeen educational activi-
ties. Table XXVII, page 85, provides one area of educational

activity in which the perceptions of the superintendents of
superintendent’s role seem to be influenced by the district
population. The chi-square of 5.18, significant at the five
per cent level of confidence, shows that there is an associ-
ation between the population of the districts which the super-
intendents represent and the superintendents' perceptions of
superintendent's role in "preparation of schools' instruc=-
tional budget."” Thereforé, the null hypothesis of no assoc=
fation between'the district population and the superintend-
ents' perceptions of superintendent’s role is rejected in one
and upheld in sfxteen areas of educational activities. In
the area where the assocfatfon is established, an inspection
of the pattern of frequencies, given in Table XXVIII, page
86, reveals that more superintendents from larger districts,
districts with 20,001 or more populaiion, tend to hold that
the superintendent should have more influence in "selection

of instructional supplies and equipment for the schools."”

Further possible significant tendencies in the'daia
concerning sugertntendent's role. An . examination of the data



TABLE XXVI

PATTERN OF FREQUENCIES FOR THE ROLE OF SUPERINTENDENT
REGARDING "SELECTION OF TEXTBOOKS" AS PERCEIVED
: BY THE SUPERINTENDENTS

—— ——— —————
S — e —— —

Opinfon Scale
District Secondary A lfttie to Quite a bft to

Enroliment not at all a great deal

1,000 or less 23 (18.5) 23 (27.5)

1,001 or more 6 (10.5) 20 (15.5)

xa - 5000

p {.05

M



TABLE XXVII

CHI=-SQUARE VALUES TESTING THE RELATIONSHIP BETWEEN THE
SUPERINTENDENTS' PERCEPTIONS OF THE ROLE SUPERINTEND-
ENDENT SHOULD PLAY REGARDING EACH OF THE SEVENTEEN

AREAS OF EDUCATIONAL ACTIVITIES. AND DISTRICT

POPULATION OF 20,000 OR LESS VERSUS
20,001 OR MORE

85

Area of Educational Activity Chi=Square
Value
Preparation and improvement of curriculum .05
Selection of textbooks .70
Adoption of instructional methods .35
Initiation of changes in curriculum 1.55
Employment of new personnel for the schools .00
Selection of the place of service for the
teaching personnel .15
Transfer of a teacher from one school to
another school .0l
Transfer of a teacher from one district to
another district 2.08
Suspension and dismissal of teaching personnel 2.13
Preparation of schools' fnstructional budget 3.12 +
Expenditure of the instructional budget cf the
schools .02
Making necessary changes in the expenditure of
allocated budget .24
Formulation of school policies and regulations 1.43
Solution of educational problems within a
school buflding 1.02
Solution of educational problems of the school
district .00
Construction of new school buifldings 1.48
Selection of instructional supplies and equip-
ment for the schools 5.18 #

# Significant at the .05 level of confidence
##% Significant at the .02 level of confidence
### Significant at the .0l level of confidence
#### S{gnificant at the .00l level of confidence

+ Significant at between the .05 and .10 levels of

confidence
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TABLE XXVIIl

PATTERN OF FREQUENCIES FOR THE ROLE OF SUPERINTZNODENT
REGARDING "SELECTION OF INSTRUCTIONAL SUPPLIES
AND EQUIPMENT FOR THE SCHOOLS" AS PERCEIVED
BY THE SUPERINTENDENTS

e e —

QOpinion Scale

District A little to Quite a bit to
Population not at all a great deal
20,000 or less 9 (5.3) 35 (38.7)
20,001 or more - (3.7) 30 (26.3)

X2 = 5.18%

p (.05

# Corrected for continuity by Yates' method
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reported in Tables IX, X, XII, Xv, XVIII, XX, XXIII, XXV,
and XXVII reveals that there are a number of areas of educa-
tional activities that appear to be statistically signifi=-
cant at between the five and ten per cent levels of confi-
dence. Although these findings are not statistically sig-
nificant in terms of the criterfion of the five per cent
level of confidence set for this study, they suggest possi-
ble tendencies toward relationship.

Further analysis of the data concerning the superin-

tendent's role in relation to no specific independent vari-

able. An inspection of the pattern of frequencies of the

superintendents' perceptions regarding superintendent's role
in seventeen areas of educational activities, reported in
Table XXIX, page 88, reveals that on the whole, all superin-
tendents feel that they should influence educational activ=-
fties. A graphic presentation of the pattern of frequencies
of the superintendents' perceptions of superintendent’s role
regarding the seventeen areas of educatfonal activities is

shown in Figure 2, page 89.

II. DATA CONCERNING TEACHER'S ROLE

Data testing the hypothesis that age, professional

preparation, previous position of principalship, travel

abroad, district pupil enrollment, district secondary en-

rollment, and district population, are not associated with

the superintendents' perceptions of teacher's role regard-
ing the seventeen educational activities. As Tables XXX,




TABLE XXIX

88

DICHOTOMIZED DISTRIBUTION OF THE FREQUENCIES OF THE Su-
PERINTENDENTS' . PERCEPTIONS OF SUPERINTENDENT'S ROLE
IN SEVENTEEN AREAS OF EODUCATIONAL ACTIVITIES

Area of Educational Activity

Opinion Scale

A little to Quite a bit
not at all to a great
deal

Preparation and improvement of

curriculum 16 57
Selection of textbooks 38 33
Adoption of instructfional

methods 15 55
Initiation of changes in

curriculum 19 55
Employment of new personnel for

the schools - 74
Selection of the place of ser=-

vice for the teaching per-

sonnel 5 69
Transfer of a teacher from one

school to another school 7 67
Transfer of a teacher from one

district to another district 4 70
Suspension and dismissal of

teaching personnel 2 72
Preparation of schools' in=

structional budget I 63
Expenditure of the instruc-

tional budget of the schools 19 55
Making necessary changes in the

expenditure of allocated

budget 6 68
Formulation of school policies

and regulations 12 62
Solution of educational problems

within a school buflding Il 62
Solution of educational problems

of the school district - T4
Construction of new school

bufldings - T4
Selection of instructional sup=-

plies and equipment for the

schools 9 55
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XXX1, XXXII, XXXIII, XXXIV, XXXV, and XXXVI, pages 9! through
67, reveal the superintendents' age, professional prepara-
tion, previous position of principalship, travel abroad, dis=-
trict total enrollment, district secondary enroliment, and
district population are not associated with the superintend-
ents' perceptions of the role of teacher with respect to the
seventeen areas of educational activities. The criterfon of
significance set for this study is at the five per cent level
of confidence. Therefore, the null hypothesis of no associ=-
ation is upheld.

Data testing the hypothesis that teaching experience

of the superintendents is not associated with the superin-

tendents' perceptions of teacher's role regarding the seven-
teen educational activities. Table XXXVII, page 98, provides

one area of educatfonal activity in which the perceptions of
the superintendents of teacher's role seem to be fnfluenced
by the superintedents' length of teaching experience. The
chi-square of 4.22, significant at the five per cent level of
confidence, reveals that there is a relationship between the
superintendents® perceptions of teacher's role in "expendi-
ture of the fnstructional budget of the schools" aﬁd the
superintendents' length of teaching experience.‘ Consequent-
ly, the null hypothesis of no association between superin-
tendents' length of teaching experience and their perceptions
of teacher's role is rejected in one and upheld in sixteen
areas of educatfonal activities. In the area where the as-

socfation was established, an inspection of the pattern of



TABLE XXX

CHI=-SQUARE VALUES TESTING THE RELATIONSHIP BETWEEN THE
ROLE OF TEACHER REGARDING EACH OF THE SEVENTEEN AREAS
OF EDUCATIONAL ACTIVITIES AND THE SUPERINTENDENTS'
PROFF33IONAL PREPARATION OF TEACHER TRAINING

COLLEGE VERSUS UNIVERSITY COLLEGE

91

Area of Educational Activity Chi=8Square
Value
Preparation and improvement of curriculum 1.00
Selection of textbooks 1.17
Adoption of fnstructional methods .93
Initiation of changes in curriculum 2.00 -
Employment of new personnel for the schools .18
Selection of the place of service for the
teaching personnel .26
Transfer of teacher from one school to another
school .00
Transfer of a teacher from one district to
another district .06
Suspension and dismissal of teaching
personnel 1.23
Preparation of schools' instructional budget .00
Expenditure of the instructional budget of
the schools .07
Making necessary changes in the expenditure of
allocated budget .02
Formulation of school policies and regulations «39
Solution of educational problems within a
school building .22
Solution of educational problems of the school
district .00
Construction of new school buildings 17
Selection of fnstructional supplies and
equipment for the schools .27

# S8ignificant at the .05 level of confidence
#% Significant at the .02 level of confidence
##% Significant at the .01 level of conficence
### Signfficant at the .001 level of confidence
+ Significant at between the .05 and .10 levels of
confidence
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TABLE XXXI

CHI=SQUARE VALUES TESTING THE RELATIONSHIP BETWEEN THE ROLE
OF TEACHER REGARDING EACH CF THE SEVENTEEN AREAS CF EDQU=-
CATIONAL ACTIVITIES AND THE SUFERINTENDENTS' PRCFES-
SIONAL PREPARATION OF TEACHER TRAINING COLLEGE VER=-
SUS UNIVERSITY COLLEGE

Area of Educatfonal Activity Chi=8quare
Value

Preparation and improvement of curriculum 3.65 +
Selection of textbooks .84
Adoption of instructional methods .81
Inftiation of changes in curriculum .02
Employment of new personnel for the schools 2.01
Selection of the place of service for the

teaching personnel .08
Transfer of teacher from one school to

another school 1.15
Transfer of a teacher from one district

to another district .05
Suspension and dismissal of teaching

personnel .01
Preparation of schools' instructional

budget 1.80
Expenditure of the fnstructional budget of

the schools .45
Making necessary changes in the expenditure

of allocated budget 1.73
Formulation of school policies and

regulations .55
Solution of educational problems within a

school building 3.06 +
Solution of educational problems of the

school district 27
Construction of new school buildings 3.38 +
Selection of instructional supplies and

equipment for the schools 1.41

# 8fgnificant at the .05 level of confidence
## Sfgnificant at the .02 level of confidence
###%# Significant at the .01 level of confidence
###% Sfgnificant at the .001 level of confidence
+ Significant at between the .05 and .10 levels of
confidence



TABLE XXXII

CHI-SQUARE VALUES TESTING THE RELATIONSHIP BETWEEN THE
SUPERINTENDENTS' PERCEPTIONS OF THE ROLE THE TZACHER
SHOULD PLAY AND THE SUPERINTENDENTS' PREVICUS PO=-

SITION OF PRINCIPALSHIP VERSUS NO PREVIOUS

POSITION OF PRINCIPALSHIP

Area of Educatfonal Activity Chf=Square
Value

Preparation and improvement of currficulum 1.94
Selection of textbooks 45
Adoption of instructional methods 2.20
Initiation of changes in curriculum .15
Employment of new personnel for the schools 1.06
Selection of the place of service for the

teaching personnel .08
Transfer of teacher from one school to

another school .19
Transfer of a teacher from one district to

another district 1.50
Suspension and dismissal of teaching

personnel 2.23
Preparation of schools' instructional

budget 1.55
Expenditure of the instructional budget

of the schools .28
Making necessary changes in the expenditure

of allocated budget .24
Formulation of school policies and

regulations .69
Solution of educational problems within

a school buflding .02
Solution of educational problems of the

school district 35
Construction of new school bufldings .52
Selection of instructional supplies and

equipment for the schools .19

*# Significant at the .05 level of confidence

#% Signfficant at the .02 level of confidence

*### 8ignfificant at the .01 level of confidence

#### Significant at the .001 level of confidence
+ S8ignificant at between the .05 and .10 levels of

confidence



TABLE XXXIII

CH1-SQUARE VaLUES TESTING THE RELATIONSHIP BETWEEN THE
SUPERINTENDENTS' PERCEPTIONS OF THE ROLE TEACHER
SHOULD PLAY REGARDING EACH OF .THE SEVENTEEN
AREAS OF EDUCATIONAL ACTIVITIES AND THE
SUPERINTENDENTS®' EXPERIENCE IN TRAVEL=-
LING ABROAD VERSUS NO EXPERIENCE IN
TRAVELLING ABROAD

Area of Educational Activity Chi=8Square
Value

Preparation and fmprovement of currfculum 1.46
Selection of textbooks Y-
Adoption of instructional methods « 30
Initiation of changes in curriculum .84
Employment of new personnel for the schools 1.38
Selection of the place of service for the

teaching personnel .12
Transfer of teacher from one school to

another school .03
Transfer of a teacher from one district

to another district .09
Suspensfon and dismissal of teaching

personnel 1.46
Preparatfon of schools' instructional

budget .10
Expendfture of the instructional budget

of the schools .18
Making necessary changes in the expenditure

of allocated budget .13
Formulation of school policies and

regulations .28
Solution of educational problems within a

school building .07
Solution of educational problems of the

school district o 44
Construction of new school buildings .10
Selection of instructional supplies and

equipment for the schools 1.72

*# Significant at the .05 level of confidence
## Significant at the .02 level of confidence
*##% Significant at the .01 level of confidence
#### Signfficant at the .001 level of confidence
+ Sfgnificant at between the .05 and .10 levels of
confidence



TABLE XXXIV

CHI-SQUARE VALUES TESTING THE RELATIONSHIP BETWEEN THE

SUPERINTENDENTS® PERCPTIONS OF THE ROLE
SHOULD PLAY REGARDING EACH OF . THE SEVE

TEACHER
NTEEN

AREAS OF EDUCATIONAL ACTIVITIES AND THE
DISTRICT PUPIL ENROLLMENT.OF 5,000 OR

LESS VERSUS 5,001 OR MORE

95

Area of Educational Activity Chi=Square
Value

Preparation and improvement of curriculum 2.63
Selection of textbooks .65
Adoption of instructional methods .63
Initiation of changes in curriculum 73
Employment of new personnel for the schools 2.09
Selection of the place of service for the

teaching personnel 1.04
Transfer of teacher from one school to another

school 1.18
Transfer of a teacher from one district to

another district 1.63
Suspension and dismissal of teaching

personnel « 34
Preparation of schools' instructional budget .61
Expenditure of the instructional budget of

the schools 2.89 +
Making necessary changes in the expenditure

of allocated budget 1.45
Formulation of school policies and regulations .65
Solution of educational problems within a

school buflding 2.01
Solution of educational problems of the

school district «51
Construction of new school buildings .04
Selection of instructional supplies and

equipment for the schools .82

* S8ignificant at the .05 level of confidence
#% Significant at the .02 level of confidence
##% Significant at the .01 level of confidence
###% Sjgnificant at the .001 level of confidence
+ Significant at between the .05 and .10 levels of

confidence
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TABLE XXXV

CHI-SGUARE VALUES TESTING THE RELATIONSHIP BETWEEN THE
SUPERINTENDENTS' PERCEPTIONS OF . THE ROLE THE TEACHER
SHOULD PLAY REGARDING EACH OF .THE SEVENTEEN AREAS
OF EDUCATIONAL ACTIVITIES AND THE DISTRICT

SECONDARY ENROLLMENT OF 1,000 OR LESS
VERSUS 1,001 OR MORE

Area of Educational Activity Chi=Square
Value

Preparation and improvement of curriculum .03
Selection of textbooks 1.87
Adoption of fnstructional methods 1.83
Inftiation of changes in curriculum .40
Employment of new personnel for the schools 3.55 +
Selection of the place of service for the

teaching personnel 1.19
Transfer of teacher from one school to

another school « 40
Transfer of a teacher from one district to

another district .90
Suspension and dismissal of teaching

personnel 1.04
Preparation of schools' instructional budget 3.15 +
Expendfture of the instructional budget of

the schools T4
Making necessary changes in the expenditure

of allocated budget 37
Formulation of school policies and regulations <55
Solution of educational problems within a

school buflding 1.47
Solution of educational problems of the

school district .08
Construction of new school buildings .58
Selection of instructional supplies and

equipment for the schools «53

# 3ignificant at the .05 level of confidence
#* Signififcant at the .02 level of confidence
##% Sfignificant at the .01 level of confidence
##%# Significant at the .001 level of confidence
+ Significant at between the .05 and .10 levels of
confidence



TABLE XXXVI

CHI=-SQUARE VAl UES TESTING THE RELATIONSHIP BETWEEN THE
SUPERINTENDENTS' PERCEPTIONS OF THE ROLE THE TEACHER
SHOULD PLAY REGARDING EACH OF THE SEVENTEEN AREAS
OF EDUCATIONAL ACTIVITIES AND.THE DISTRICT POPU-
LATION OF 20,000 .OR LESS VERSUS 20,001 OR MORE

Area of Educatfonal Activity Chi=Square
Value

Preparation and improvement of curriculum 2.00
Selection of textbooks 1.48
Adoption of instructional methods 1.45
Initiation of changes in curriculum .89
Employment of new personnel for the schools .98
Selection of the place of service for the

teaching personnel 1.41
Transfer of teacher from one school to

another school 31
Transfer of a teacher from one district to

another district 33
Suspension and dismissal of teaching

personnel 1.87
Preparation of schools' instructional budget 2.25
Expenditure of the instructional budget of

the schools «93
Making necessary changes in the expenditure

of allocated budget 1.66
Formulation of school policies and regulations .63
Solution of educational problems within a

school building .01
Solution of educational problems of the

school district ‘ .13
Construction of new school buildings 1.02
Selection of instructional supplies and

equipment for the schools .84

*# Sfgnificant at the .05 [evel of confidence
##% S{gnificant at the .02 level of confidence
###% Significant at the .01 level of confidence
##%# Significant at the .001 level of confidence
+ Significant at between the .05 and .10 levels of
confidence



TABLE XXXVII

CHL=-SQUARE VALUES TESTING THE RELATIONSHIP BETWEEN THE
SUPERINTENDENTS' PERCEPTIONS OF THE .ROLE THE TEACHER
SHOULD PLAY REGARDING EACH OF THE SEVENTEEN AREAS
OF EDUCATIONAL ACTIVITIES AND SUPERINTENDENTS'

TEACHING EXPERIENCE OF 10 YEARS CR LESS
VERSUS Il YEARS OR MORE

Area of gducational Activity Chi=8Square
Value

Preparation and improvement of curriculum 1.94
Selection of textbooks 2.24
Adoption of instructional methods 43
Initiation of changes in curriculum 1.44
Employment of new personnel for the schools . 46
Selection of the place of service for the

teaching personnel 1.35
Transfer of teacher from one school to

another school .19
Transfer of a teacher from one district to

another district .62
Suspensfon and dismissal of teaching

personnel .00
Preparation of schools' fnstructional budget .52
Expenditure of the fnstructional budget of

the schools 4,22 »
Making necessary changes in the expenditure

of allocated budget 2.64
Formulation of school policies and

regulations .08
Solution of educatfonal problems within a

school building 1.01
Solution of educational problems of the

school district .00
Construction of new school buildings .10
Selection of instructional supplies and

equipment for the schools 2.93 +

* Significant at the .05 level of confidence
## Significant at the .02 level of confidence
### Sfgnificant at the .01 level of confidence
##%# 8ignificant at the .001 level of confidence
+ S8ignificant at between the .05 and .10 levels of
confidence
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frequencies, gfven in Table XXXVI1I, page 100,supports the
interpretations that the most experienced superintendents,
those who have more than ten years teaching experience, tend
to hold that the teacher should have more influence in "ex=
penditure of instructional budget of the schools."”

Data testing the hypothesis that administrative ex-

perience of the superintendents is not associated with the

superintendents' perceptions of teacher's role regarding the
a °k: ng

seventeen educational activities. Table XXXIX, page (OI,

provides two areas of educational activities in which the per-
ceptions of the superintendents of teacher's role seem to be
influenced by the superintendents' length of administrative
experfience. The chi=squares of 6.09 and 6.22, both signifi-
cant at the two per cent level of confidence, reveal that
there is an association between the superintendents' length

of administrative experience and their perceptions of teach-
er's role in "formulation of school policies and regulations”
and "construction of new school buildings." Therefore, the
null hypothesis of no assocfation between the superintendents’
administrative experience and thefr perceptions of teacher's
role is rejected in two and upheld in fifteen areas of educa-
tional activities. In the first area where the association

is established, an examination of the pattern of frequencies,
given in Table XL, page 102, indicates that more experienced
superintendents, those who had more than ten years of admini-
strative experfience, tend to hold that the teacher should have

more influence in "formulation of school policies and regula-
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TABLE XXXVIII

PATTERN OF FREQUENCIES FOR THE ROLE OF TEACHER
REGARDING "EXPENDITURE OF INSTRUCTIONAL -
BUDGET OF THE SCHOOLS" AS PERCEIVED
BY THE SUPERINTENDENTS

—
—

Opinion Scale

Teaching A Titile to Quite a bit to
Experfence not at all a great deal
10 years or less 33 (28.9) 18 (22.1)
Il years or more 9 (13.1) 14 ( 9.9)

X2 z 4,22

p .05
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TABLE XXXIX

CHI=-SQUARE VALUES TESTING THE RELATIONSHIP BETWEEN THE
SUPERINTENDENTS' PERCEPTIONS OF THE ROLE THE TEACHER
SHOULD PLAY REGARDING EACH OF THE SEVENTEEN AREAS
EDUCATIONAL ACTIVITIES AND THE SUPERINTENDENTS®
ADMINISTRATIVE EXPERIENCE OF 10 YEARS OR LESS
VERSUS |1 YEARS OR MORE

Area of Educational Activity Chi=8quare
Value

Preparation and improvement of curriculum .00
Selection of textbooks 32
Adoption of instructional methods 33
Initfation of changes in curriculum .68
Employment of new personnel for the schools .06
Selection of the place of service for the

teaching personnel .87
Transfer of teacher from one school to

another school 2.81 +
Transfer of a teacher from one district

to another district 1.52
Suspension and dismissal of teaching

personnel A7
Preparation of schools' instructional budget 1.87
Expenditure of the instructional budget of

the schools .18
Making necessary changes in the expenditure of

allocated budget .18
Formulation of school policies and requlations 6.09 #%
Solution of educational problems within a

school building 42
Solution of educational problems of the school

district 3.43 +
Construction of new school bufldings 6.22 ##*
Selection of instructional supplies and

equipment for the schools 1.72

# Significant at the .05 level of confidence

## 8ignificant at the .02 level of confidence

##% Sjgnificant at the .01 level of confidence

#### Sfignificant at the .001 level of confidence

+ Significant at between the .05 and .10 levels of
confidence
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TABLE XL

PATTERN OF FREQUENCIES FOR THE ROLE OF TEACHER REGARDING
" FORMULATION OF SCHOOL POLICIES AND REGULATICNS"
: AS PERCEIVED BY THE SUPERINTENDENTS

Opinion Scale

Administrative Aljttle to Quite a bit to
Experience not at all a great deal
10 years or less 20 (15.8) 36 (40.2)
Il years or more I ( 5.2) 17 (12.8)

x2 = 6.09

o] .02
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tions." In the second area of association an examination of
the pattern of frequencies, given in Table XLI, page 104,
reveals that most inexperienced superintendents, those who had
less than ten years of administrative experience, tend to

hold that the teacher should have less influence in "con-
struction of new school buildings."

Data testing the hypothesis that previous posftion

of high administrative responsibilities is not assocfated with

superintendents' perceptfons of teacher's role regarding the

seventeen educational activities. Table XLII, page 105, pro-
vides one area of educational activity in which the percep-
tions of the superintendents of teacher's role seem to be in-
fluenced by the superintendents' previous position of high
administrative responsibilities. The chi-square of 3.94,
significant at the five per cent level of confidence, reveals
that there is an assocfation between the superintendents'
previous experfence in high administrative responsibilities
and their perceptions of teacher's role in ";ransfer of
teacher from one school to another school." Therefore, the
null hypothesis of no association between the superintend-
ents' previous high administrative responsibilities and their
perceptions of teacher's role is rejected in one and upheld
in sixteen areas of educational activities. 1In the area
where the association is established, an examination of the
pattern of frequencies, given in Table XLIIIl, page 106, in-
dicates that superintendents with experience in high admini-

strative responsibilities tend to hold that teacher
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TABLE XLI

PATTERN OF FREQUENCIES FOR THE ROLE OF TEACHER REGARDING
"CONSTRUCTION OF NEW SCHOOL BUILDINGS" AS PERCEIVED
BY THE SUPERINTENDENTS .

———
Se——————

—
——— — m—

Opinion Scale

Administrative A lfttle to Quite a bit to
Experience not at all a _great deal
10 years or less 40 (35.5) 16 (20.5)

Il years or more 7 (11.5) Il ( 6.5)

2 o 6.22
p (.02
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TABLE XLII

CHI=-SQUARE VALUES TESTING THE RELATIONSHIP BETWEEN THZ
SUPERINTENDENTS' PERCEPTIONS OF THE ROLE THE TEACHER
SHOULD PLAY REGARDING EACH OF THE SEVENTEEN AREAS
OF EDUCATIONAL ACTIVITIES AND THE SUPERINTENDENTS'

PREVIOUS POSITION OF HIGH ADMINISTRATIVE
RESPONSIBILITIES VERSUS NO PREVIOUS
POSITION OF HIGH ADMINISTRATIVE

RESPONSIBILITIES
Area of Educational Activity Chi=Square
Value

Preparation and improvement of curriculum <45
Selection of textbooks .69
Adoption of instructional methods .70
Initiation of changes in curriculum 33
Employment of new personnel for the schools .00
Selection of the place of service for the

teaching personnel 2.89 +
Transfer of teacher from one school to

another school 3.94 #
Transfer of a teacher from one district to

another district .01
Suspension and dismissal of teaching

personnel .01
Preparation of schools' instructfonal budget .21
Making necessary changes in the expenditure

of allocated budget 3.65 +
Formulation of school policies and regulations .60
Solution of educational problems within a

school buflding . 45
Solution of educational problems of the school

district .00
Construction of new school bufldings .21
Selection of instructional supplies and

equipment for the schools .00

*# Significant at the .05 level of confidence
#% Sfignificant at the .02 level of confidence
*##% Sfgnificant at the .01 level of confidence
###%# S{gnificant at the .001 level of confidence
+ Significant at between the .05 and .10 levels of
confidence
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TABLE XLIIl

PATTERN OF FREQUENCIES FOR THE ROLE OF TEACHER REGARDING
"TRANSFER OF TEACHER FROM ONE SCHOOL TO ANOTHER SCHOOL"
. AS PERCEIVED BY THE SUPERINTENDENTS :

Opinion Scale
Previous A little to Quite a bit to
Posftion not at all a great deal

High Adminfstrative
Responsibilities 25 (20.8) 19 (23.2)

No High Administra-
tive Responsibilities 10 (14.2) 20 (15.8)

X2 = 3.94
p .05
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should have more influence in "transfer of teacher from one
school to another school."

Data testing the hypothesis that degree-holding in-

structional staff of the district is not associated with the

superintendents' perceptions of teacher's role regarding the
293 g _

seventeen areas of educatfonal activities. Table XLIV, page

108, provides one area of educatfonal activity in which the
perceptions of the superintendents of teacher's role seem to
be influenced by the size of degree=holding instructional
staff of the district. The chi-square of 4.91, significant
at the five per cent level of confidence, indicates that
there is an association between the size of degree=holding
instructional staff of the districts which the superintend-
ents represent and the superintendents' perceptions of teach-
er's role in "preparation and improvement of curriculum."”
Therefore,the null hypothesis of no association between the
size of the degree-=holding fnstructional staff of the dis=-
tricts and the superintendents' perceptions of teacher's role
is rejected in one and upheld in sixteen areas of educational
activities. In the area where the association {s established,
an inspection of the distribution of frequencies, given in
Table XLV, Page 109, supports the conclusion that more super=
fntendents from districts with fewer number of degree-~holding
fnstructional staff, fourteen and less, tend to hold that

the teacher should have more influence in "preparation and
improvement of curriculum."

Further possible significant tendencies in the data




TABLE XLIV
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CHI-SQUARE TESTING THE RELATIONSHIP BETWEEN THE SUPERIN=-

TENDENTS' PERCEPTIONS OF THE ROLE TEACHER SHOULD PLAY
REGARDING EACH OF THE SEVENTEEN AREAS OF EDUCATIONAL

ACTIVITIES AND DISTRICT DEGREE-HOLDING INSTRUC-
TIONAL STAFF OF I=I4 VERSUS I5 OR MORE

Area of Educational Activity Chi=Square
Value

Preparation and improvement of curriculum 4.91 %
Selection of textbooks 1.87
Adoption of {instructional methods 1.83
Initiation of changes of curriculum .01
Employment of new personnel for the schools 1.80
Selection of the place of service for the

teaching personnel .56
Transfer of teacher from one school to

another school .40
Transfer of a teacher from one district to

another district .90
Suspension and dismissal of teaching

personnel 1.04
Preparation of schools' instructional budget 1.61
Expenditure of the instructional budget of

the schools 1.83
Making necessary changes in the expendfture

of allocated budget 1.51
Formulation of school policies and regulations .55
Solution of educational problems within a

school building .22
Solution of educational problems of the school

district .96
Construction of new school buildings .06
Selection of instructional supplies and

equipment for the schools 53

* Sfignificant at the .05 level of confidence
#% Significant at the .02 level of confidence
###% Signfficant at the .01 level of confidence
#### 8ignfficant at the .001 level of confidence
+ Significant at between the .05 and .10 levels of

confidence
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TABLE XLV

PATTERN OF FREQUENCIES FOR THE ROLE OF TEACHER
RECARDING "PREPARATION AND IMPROVEMENT OF
CURRICULUM" AS PERCEIVED BY
THE SUPERINTENDENTS

I

—— ——
——— — —

Opinion Scale

Degree-~holding A little to Quite a bit to
Instructional Staff not at all a great deal
15 and more 4 (1.1) 22 (24.9)

X2 = 4,91%

b <G05

# Corrected for continuity by Yates' method
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concerning teacher's role. An examination of the data report-

ed in Tables XXXI, XXXIv, XXXVII, XXXIX, and XLII, reveals
that there are a number of areas of educational activities in
which the superintendents' perceptions of teacher's role ap=-
pear to show a relationship stafistically significant at be-
tween the five and ten per cent levels of confidence. Al-
though these findings are not statistically significant in
terms of the criterion set for this study, they suggest pos-
sible tendencies toward relationships.

Further analysis of the data concerning the teacher's

role in relation to no specific independent varfable. An

inspection of the pattern of frequencies of the superintend-
ents' perceptions regarding teacher's role in seventeen areas
of educational activities, reported in Table XLVI, page |11,
reveals that on the whole more superintendents tend to hold
that teacher should have more fnfluence in the areas related
to instruction. However, in areas related to personnel and
budget, the perceptions of the superintendents are that the
teacher should not have a great influence. In other areas
of educational activities, it appears that the superintend-
ents do not have any decisive opinion of the teacher's role.
A graphic presentation of the frequencies of the superin-
tendents' perceptions regarding teacher's role in respect

to seventeen areas of educational ;ctivltles fs shown in

Figure 3, page 112,



TABLE XLVI

DICHOTOMIZED DISTRIBUTION OF THE FREQUENCIES OF THE
SUPERINTENDENTS' PERCEPTIONS OF .TEACHER'S ROLE.
IN THE SEVENTEEN AREAS OF EDUCATIONAL

ACTIVITIES
Area of Educational Activity Opinion Scale
A little to Quite a bit
not at all to a great
deal
Preparation and improvement of
curriculum 4 69
Selection of textbooks | 13
Adoption of instructional methods I 72
Inftiation of changes in curriculum 9 65
Employment of new personnel for the
schools 66 7
Selection of the place of service
for the teaching personnel 23 51
Transfer of teacher from one school
to another school 35 39
Transfer of a teacher from one dis-
trict to another district 33 40
Suspension and dismissal of instruc-
tional personnel 64 10
Preparation of schools' instructional
budget 47 27
Expenditure of the instructional bud-
get of the schools 42 32
Making necessary changes fn the ex-
penditure of allocated budget 57 15
Formulation of school policies and
regulations 22 52
Solution of educational problems
within a school building 7 67
Solution of educational problems of
the school district 46 27
Construction of new school buildings 20 44

Selection of instructional supplies
and equipment for the schools 5 69
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II11. DATA CONCERNING PRINCIPAL'S ROLE

Data testing the hypothesis that professional prepara-

tion, previous position of principalship, travel abroad, and

district pupil enrolliment, are not associated with the super=-

intendents' perceptions of principal's role regarding the

seventeen educational activities. Tables XLVII, XLVIII, XLIX,

and L, pages 114 through 117, reveal that the superintendents’
professional preparation, previous position of principalship,
travel abroad, and district total enroliment are not associ-
ated with the superintendents' perceptions of the role of
principal in respect to the seventeen areas of educatfional
activities. The criterfon of significance set for this study
is at the five per cent l<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>