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Clifford E. Schroeder Abstract

Relatively few personality studies have been conducted

on candidates for the Protestant ministry. The need for

greater research in this area is being recognized by

Protestant educators who have the responsibility of selecting

and training future ministers. The urgency of this problem

is disclosed by an increasing tendency for Protestant educators

to turn to psychologists and psychiatrists for an evaluation

of the prOSpective theology student as a part of his entrance

requirements to graduate seminary. The objective of this study

was to see if there are broad personality patterns which

characterize Protestant graduate theology students. In order

to have some basis for making judgments, they were compared

with graduate students in the physical sciences.

From the above discussion “EX; following hypotheses

were subjected to experimental investigation:

1. There are testable personality factors which

distinguish divinity students from physical science students.

2. There is a significant difference in general level

of adjustment between science and divinity students as

determined by a certain check list.

3. The value judgments of divinity students differ

significantly from those of physical science students as

measured by a certain test.
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Clifford E. Schroeder Abstract

h. Psychological test data will yield broad personality

clues regarding divinity students which characterize them as

divinity students.

The sample for the study included two groups, fifty-five

Protestant graduate theology students were selected from

Anderson College, Oberlin College and the University of

Chicago. Forty-five graduate physical science students were

selected from Michigan State University. The fields of

specialization represented in the latter group were:

Agricultural Engineering, Chemistry, Chemical Engineering,

Electrical Engineering, Physics and Mathematics.

The diagnostic instruments employed were the Group

Rmmchach and the Allport—Vernon Study of Values.

The following general steps were taken in conducting the

study:

1. The Group Rorschach and Study of Values were

adMnistered to all subjects.

2. The tests were scored and tabulated in convenient

fonnfbr analysis. The Munroe Check List was utilized as

”E method of quantifying the Group Rorschach data.

3. The test data was analyzed using appropriate

atatistical procedures.

h. Some tentative hypotheses were formulated concerning

broad personality patterns which characterized Protestant

theOlogy students.
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Clifford E. Schroeder Abstract

The findings of this study supported the first, third

and fourth hypotheses. The second hypotheses was rejected,

since the results did not demonstrate a significant difference

in adjustment between theology and physical science students.

The Group Rorschach yielded the following broad personality

patterns which seemed to characterize both divinity and

physical science students: (a) Both groups were of above

average intelligence and showed an exceptional ability to

make generalizations in thinking. Physical science students

express this ability in developing scientific theory while

fimology students express it in developing religious dogma

mm in theological speculation. (b) The data suggested that

both groups experienced difficulty in establishing warm

hmerpersonal relationships. Theology students were prone

toseek refuge in some formalistic way of life or organiza-

timn Physical science students may have found this same

lefuge in the objective and clearly defined rules of scientific

pnmedures. (c) The behavior of theology students tended to

bemarked by passivity and conformity as a reaction formation

amnnst deep seated feelings of hostility and rebellion.

This study suggested that the minister's role provided

Wumrtunities for resolving childhood conflicts with

unhority in a socially constructive manner.
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CHAPTER I

THE PROBLEM AND ITS BACKGROUND

America is a country with over 213 Protestant religious

denominations. This diversity of denominational groups is

characteristic of American society. In spite of this,

Protestant Christianity has been an influential force in

this country. Its impact has been felt both in personal and

public life. As with other social institutions, its effec-

tiveness is, in part, dependent upon the quality of its

1eaders. In a modern and complex society, it is important,

not only that Protestant Christian leaders possess keen

spiritual insight, but also that they be mentally and

emotionally mature and well adjusted in their work. The

importance of good emotional adjustment is becoming more

recognized by Protestant denominational groups. This is

reflected in the requirement by some denominations of a

Psychiatric and psychological evaluation before acceptance

for training in religious vocations. This study was conceived

as a result of testing some of these prospective candidates

for- the ministry.
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  Statement of the Problem

The objective of this study is to provide some basic

knowledge of the psychological factors which motivate

individuals to enter the ministry. The few personality

studies conducted on Protestant ministers provide some

tentative hypotheses about their personality structure.

Unfortunately these remain in isolated and fragmented form.

No effort has been made to organize this information into a

coherent picture to see if there are personality patterns

Which characterize Protestant ministers. Similarly, little

effort has been made to relate the psychological needs

revealed by these studies to the possible emotional satis-

factions provided by various religious vocations. Without

such a synthesis of knowledge, a systematic attack on the

Problems of good emotional adjustment in religious work is

extI’emely difficult. Although such an integration cannot be

“complished in a single study, this investigation attempts

t° make a step in this direction.

Studies conducted by Roe (97, 98, 100) suggest that there

9‘“ Paracnality differences among individuals entering various

v0cations. There is reason to believe that similar differ-

ences exist between the ministry and other vocational fields.

Ag‘in’ a single study cannot establish whether personality

differences are actually present. A beginning can be made,

however’ by comparing students entering the ministry with

at

udents entering another field. In this study a group of



gadgets Prctest

seimies an: :

for invesfige :1.

judgments, 52‘s.:

State Universit;

was obtlined by

   tests. Since 2.-

characteristic <

grands to incl:

, From the 3'

presented for i:

1. Tiers ;

”511 infinity

‘ 2- There

0f “filament '5

Ba

ADDG

. P Peqtly

“Ike’s dz.



graduate Protestant theology students from three midwestern

seminaries and representing several denominations were chosen

for investigation. In order to provide a basis for making

judgments, graduate physical science students from Michigan

State University were utilized as a comparative group. Data

teas obtained by the administration of appropriate personality

‘tests. Since the prepagation of certain values is a distinctive

characteristic of the ministry, it seemed advisable on logical

grounds to include a test designed to measure these values.

From the above discussion, the following hypotheses are

presented for investigation:

1. There are testable personality factors which distin-

<1L11sh.divinity students from physical science students.

2. There is a significant difference in general level

<>if adjustment between physical science and divinity students

as determined by a certain check list.

3. The value judgments of divinity students differ

Significantly from those of physical science students as

measured by a certain test.

h. Psychological test data will yield broad personality

Cldmes regarding divinity students which characterize them as

d1V1ni ty students .

Background and Need for the Study

Apparently the first extensive testing of religious

wOI‘kerswas conducted with missionaries. A testing program



was inaugurated by the Foreign Missions Conference, repre-

senting many Protestant denominations, in 1931. The

depression forced an interruption of this program after 1933

and no follow-up of results was attempted until Thayer (119)

used the data for his doctoral dissertation. In this same

decade the Southern Baptist Church began using psychological

and psychiatric procedures to screen prOSpective candidates

for the ministry and have been doing so ever since. Immedi-

ately after World War II, the following major denominations

began to use psychological testing: the Presbyterians with

Dr. Clifford Davis, the Disciples of Christ with Dr. E. K.

Higdon and the Congregationalists under the guidance of

Dr. Loy Long. In 19149, by a vote of the House of Bishops,

psychiatric and psychological examination of Episcopal I

ministerial candidates was made mandatory. Dr. Gotthard Booth

has been conducting these examinations for the General Theo-

logical Seminary in New York.

A recent survey was made of 52 theological schools by

Elmer G. Millionl in an effort to determine the use of

Psychological tests. The tests used were divided into the

fOllowing classifications: vocational and academic interest,

aptitude and intelligence, achievement, personality, and

miscellaneous tests. In the area of academic and vocational

intierest, the most popular test was the Strong Vocational

\

lElmer G. Million, private communication.



r
4

.
‘
I
l
u
i
fi

I
I
I
.

.
-

D
I
.
A
I
1
-

I
I
.
.
.

I
n
.
—

-

 



5

Interest with 21 schools using it. The Kuder Preference Test

was employed by seven schools, and the Allport-Vernon Study

of Values ranked third with three schools utilizing it. In

the area of aptitude and intelligence, the first ranked test

was the Ohio State Psychological employed by eight schools.

In second place was the Otis Test of Mental Maturity used in

six schools. Four schools used the third ranked Miller's

Analogies Test. Among achievement tests the most popular

was the Cooperative English in use at six schools. Next came

the Graduate Record Examination used in four schools, followed

by the Cooperative Reading Comprehension Test in three schools.

By far, the most popular personality test was the Minnesota

Multiphasic in use in 22 schools. The Bernreuter and Guilford-

Zimmerman were tied for second place being used in 11 schools

each. Seven schools employed the Rorschach placing it third.

It is readily apparent that the testing movement among

Protestant denominations is new but is slowly gaining

momentum. In the field of personality testing, the Minnesota

Multiphasic is clearly the most popular. The Rorschach,

however, seems to be gaining some recognition. The slowness

of its acceptance is undoubtedly due to the time needed to

administer the test, its complexity,' and the skill required

to make an adequate interpretation of the results. A drastic

reduction in administration time and a simplification of

interpretation would unquestionably hasten its usage if this

could be accomplished without too serious impairment of the
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sensitivity of the test. The Group Rorschach with the Munroe

Check List appears to offer this possibility.

The paucity of satisfactory research in personality

evaluation in the field of religious vocations is, in itself,

evidence of the need for a study such as this. )If future

good adjustment in a religious vocation has, in part, an

emotional basis, then the inclusion of a personality measure

in the battery of vocational tests becomes of great importance.

An understanding of such traits as imaginativeness, amount and

methods of handling anxiety, ability to relate to people,

etc., as they relate to the Protestant ministry, would provide

a valuable new dimension in evaluating future vocational

success. _ l-“ /

There have been few personality studies of theology

students undertaken using projective tests. In view of an

increasing popularity of such tests in theological seminaries,

research in this area is becoming more important. At the

Present time the pressure of selecting candidates for

religious vocations is so great that there is little time

13'emaining to establish the validity of projective tests and

0ther criteria being used.

V Mention has already been made of the need to organize

0x1 sting knowledge of personality factors into a more under-

at‘andable psychological theory. By doing so, future research

can be better coordinated and directed at important issues. (
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Limitations of the Study

flkm sample. The group selected for investigation in

this study consisted of Protestant graduate theology students.

Various religious groups such as Catholic, Protestant, Jewish,

etc., undoubtedly have much in common, and make similar

demands upon their leaders. It is possible, however, that

important differences also exist. These differences could be

a factor in attracting different personalities into different

religious groups. In order to control this variable, this

study was confined to Protestants.

By the time a student enters graduate school, he should

be reasonably settled in his occupational choice. In fact,

in some Protestant denominations an individual is not

seriously considered as a candidate for the ministry until

he does enter graduate school. Selecting a sample at this

academic level offers reasonable assurance that it represents

the kind of people who ultimately become Protestant ministers.

The necessity of depending on volunteers for subjects

always imposes limitations difficult to assess. This is

particularly true of theology students who are not especially

oriented to scientific methods and are, in some cases,

mnmally antagonistic to them. How this influences the final

sample must remain unknown.

This same dependency on volunteers created difficulties

in establishing the comparison group of physical science



students. The need to secure a large enough group made it

necessary to include several scientific fields.

Instruments. It must be acknowledged that the

instruments used to assess the population possess certain

limitations. Whenever reliability and validity are less than

perfect, some spuriousness must always occur. There are

special problems of reliability and validity related to the

Rorschach which will be discussed in Chapter III.

A real limitation is the loss of valuable test material

brought about by the necessity of reducing qualitative

projective data to quantitative terms. This problem of

qualitative and quantitative analysis will be discussed in

Chapter III.

The unusual construction of the scales in‘the Allport-

Vernon Study of Values presents some difficulties in comparing

the theology and science students. These problems are also

dealt with more comprehensively in Chapter III.

The limitations and difficulties set forth above must

be kept in mind in any interpretations stemming from this

study.

Definition of Terms

The psychological terms used in this study are generally

understood by individuals in the field. Rorschach workers

and other persons reasonably familiar with the Rorschach also

should have no difficulty understanding the Rorschach
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terminology employed in this study. For those who are less

familiar with the test, there are many sources (2, 63, 624.)

which will provide an adequate background. For these reasons

it is unnecessary to include a listing of terms and their

definitions .

Plan of the Study

This thesis is composed of five chapters. The first

chapter contains a statement of the problem, the background

and need for the study, and its scope and limitations.

Chapter II contains a review of pertinent research

related to the personality assessment of ministers. host of

the studies reviewed were conducted on Protestant ministers.

A few studies of Catholic seminarians were included that were

particularly relevant to this study.

Chapter III consists of a detailed account of the

methodology and procedures employed in this study. The method

01' selecting the samples is discussed, and an explanation is

given of the instruments used. The entire study procedure

18 presented and the method of tabulating and analyzing the

data is outlined.

Chapter IV is concerned with the presentation and

discussion of the data. This presentation and discussion is

Organized around the four hypotheses set forth in Chapter I.

From this discussion an attempt is made to establish a
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relationship between the personality dynamics of the

Protestant theology student and his choice of the ministry

as a vocation.

Chapter V includes a summary of the study, the conclusions

and suggestions for further research.
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CHAPTER II

REVIEW OF THE LITERATURE

Protestant Ministers(

emotional factors were responsible for incapacitating a

As long ago as 1928 there was an awareness that

large number of religious workers. McCartney, in studying

missionaries from China, reports, "Out of 203 missionaries

1:1 one single mission invalided back to the homeland from

Clxina . . . a total of 36.7 per cent of all the cases of

Serious illness in their mission group were suffering from

psychopathological conditions." (76:521)

In 1932 Duncan became interested in the reasons why

ministers left the ministry. He sent a questionnaire to

ministers who were now working in other fields and received

I'eplies from 111 of them. Their answers ranged from a

feeling of constriction to an inability to get along

financially. Just because these people left the ministry

<11d.not mean that they gave up their religious convictions,

Many of them continued in religious work as laymen. The most

frequently mentioned reason for leaving the ministry was a

feeling of confinement and lack of freedom. This restriction

Came, not only from fellow ministers, but also from members

01‘ their congregations. Duncan found that many ex-ministers
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felt they had more freedom to carry out their religious

ambitions as laymen. It would appear from this survey

that conformity is one of the important demands made upon

ministers. This requirement is reflected in the attitude of

the layman that the minister must live an exemplary life.

This, many times, includes standards which the layman is

unwilling to apply to his own behavior. The minister himself,

conscious of his role as representative of God, feels com-

pelled to regulate his behavior in a more circumscribed

manner. As a result he places stronger prohibitions on

himself and may even be quick to criticize his fellow minister

whom he feels may be departing from the high standards expected

of him. Roy Burkhart has aptly expressed this feeling in a

recent article. He writes, "We have no purpose but to do

um will of our Father. Any less purpose would be the

promotion of one's ego; this is not only evil but disillusion-

ing." (16:9) These expectations raise some interesting

psychological questions. One would wonder about the

mhnster's reaction to authority. Is it one of passive

conformity? On the other hand, what about his role as

sPiritual leader? Here aggressive authoritativeness is the

attribute required. What psychological needs are met by

flMSe apparently paradoxical roles?

French, in attempting to understand what he called

Philosophico-religious sentiments, used several procedures

in collecting his data. (31) He employed a Personal History
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Form, Discipline Questionnaire, six selected TAT Pictures

and the Allport-Vernon Study of Values. In addition,

subjects were requested to write a paper on their sentiments,

and each one received a personal interview. The sample con-

sisted of fifteen undergraduates and twenty faculty members

at Swarthmore College. The author found that those with

high philosophico-religious sentiments personality wise

showed less repression, more self understanding and were more

spmnmneous. Those with lower sentiments showed more repres-

sim1and little awareness of their own projections. Their

TAT stories dealt with forces of good and evil and control

or lack of it. Their stories also contained more references

to sex and aggression. The author concludes that religious

experiences develop as a result of need satisfactions or

frustrations. It should be observed that this is more of a

clinical analysis with little opportunity for statistical

treatment of the data. This study was done in 19h? and was

the first to include a modified projective test.

The Bernreuter personality questionnaire has been a

POPHIar test in studies of religious workers. A typical

example is an investigation done by Johnson on the

P°r30nality traits of workers in religion. (57) The test

‘wfi given to 150 students and 150 insurance salesmen. The

salesMenwere used for comparative purposes. According to

fins test, emotional instability hardly appears in the

fludent group. The students were more inclined to be self
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sufficient than the salesmen. The author recognizes that

extreme self sufficiency or stability, etc., can be a

detriment. This points up a weakness of this and other

psychometric tests. They imply that extremely low scores

are indicative of exceptionally good adjustment. Actually,

they may reflect pathology. As Johnson recognized, it is

possible to be too self sufficient. He goes on to state that

Dominance appears more often among the students. This

reflects, he feels, a tendency to lack of interest in

cOOperation and a lack of insight in regard to other people,

a rather interesting conclusion in view of the presumed need

for coOperativeness and understanding in religious work. The

author apparently feels that this trait of Dominance finds

exrzoression in the student's fantasy of influencing large

groups of people by his eloquence and persuasive power,

Particularly in the pulpit. This is a fantasy which is not

uncommon among theological students and represents a form of

Power.

In the realm of projective tests a study was done by

DJr’eger attempting to establish some personality correlates

of religious attitudes (23). His purpose was to determine

the "emotional maturity" of religious Conservatives and

Liberals. His groups of Liberals and Conservatives were

defined by scores on two selective tests: Army Opinionairre

and Ferguson's Primary Social Attitude No. 1. Several

hypotheses were then formulated. In condensed form they are
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as follows:

1. Religious liberals are more "emotionally mature"

than religious conservatives. Personality factors accepted

by most authorities as representing adjustment were used.

2. Rigidity of personality structure and conservative

religious attitudes are positively correlated.

3. Different types of emotional control are found in

both groups.

h. Conservative individuals are more guilt ridden

than liberals. ‘

5. Liberals tend to gloss over aggression provoking

Situations more than conservatives.

6. A greater need for dependence is found in the con-

servative.

To test these hypotheses, the two groups were given the

Rosenzweig Picture-Frustration Study, TAT and Rorschach.

From a clinical analysis of the test data, the first

hYPothesis was accepted in part. The author feels that,

Oxcept in areas of perceptual keenness and insight, Liberals

aPPear to be more mature and are less ego defensive.

HYPotheaes two, three, four, and five were rejected. Number

313! was accepted.

Stern attempted to demonstrate that a battery of projec-

tive tests was capable of reflecting the personality character-

istics which the seminary faculty had determined as typical

of the model theology student (115). The faculty was asked
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to select a group of students it considered as "good" and a

group it considered “poor" in terms of personality. These

students were then given the Wechsler Bellevue, Rorschach,

TAT, Sentence Completions, Szondi and Figure Drawings. Test

data was analyzed only sufficiently to classify the student

as "good" or "poor". Correspondence between test and faculty

assessments was significant at the 5 per cent level of

significance. Some observations were made on over-all

adjustment for both groups (115:79, 80). Four students, two

from each group, were either in or arranging for therapy.

Two from each group were experiencing difficulty in achieving

adequate heterosexual adjustment. A characteristic disturb-

ance among the students studied seemed to involve a conflict

concerning the acceptance of impulses, and the reconciliation

of impulse expression with the demands of conscience.

James Ranck has particularly concerned himself with the

relationship between religious ideology and personality

differences (92). He distributed his sample of 800 students

along a Conservative-Liberal continuum. His measurement

1nventory consisted of selected scales from several tests

including the Bernreuter and MMPI. Multiple and partial

correlations were used to determine the predictive power of

the tests. He concludes that Authoritarianism is substantially

related to religious conservatism. Submissiveness also bore

a 81Snificant but low relationship to Conservatism. Significant

but low correlations were found between impulsivity, feminine
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interests and religious liberalism. He found also that

traditional family ideology had the highest correlation with

religious conservatism.

Cockrun has conducted the most extensive study of

ministers. His research is divided into two parts. The first

section (19) deals with the correlation between achievement

tests and grades. Tests used were the Miller's Analogies,

000perative Reading Comprehension Form T, and pre-seminary

grades. As would be expected, pre-seminary grades were the

best predictors of academic success with a correlation of

.51. The Miller's Analogies was equally successful with a

correlation of .50. The reading test correlated .hl.

In the second section (20) the tests used were the

Kuder, Guilford-Martin Inventory of Factors GAMIN and the

Guilford Inventory of Factors STDCR. 0n the Kuder the

scales above the seventy-fifth percentile were Social Service

and Musical. In his analysis of the personality scales, the

author feels that theology students are socially extroverted,

but in thinking are inclined to meditation and philosophizing.

His findings of social extroversion are in contrast to the

results of other studies already reviewed. Actually,

Cockrun does not make an extensive personality evaluation

Of his'data. He does make the observation that intellectual

fitness is not the only prerequisite for success. Failures

are too often due to emotional instability. He sets forth

the opinion that seminaries have a responsibility to counsel
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the individual student on his possible unsuitability for the

profession and perhaps save him the trauma of later failure

and the waste of time, money and effort. He states that the

seminary too would profit if forewarned as to those individuals {

who need aid. ‘

Y”; There is one aSpect of the ministry which sets it apart

I from all other occupations and which has an important bearing

on vocational selection. It also has some important con-

sequences in an understanding of the personality dynamics of

the minister. This is what is usually referred to as a

"Divine Call". This "call" seems to resolve itself into the

nature of a struggle. This struggle apparently centers about

a resistance to the idea of entering religious work and may

be attended by great emotional turmoil. It is usually

terminated by a "surrender" on the part of the individual

followed by a reduction in psychic tension. What components

of the personality are involved in this struggle is difficult

to say. It would seem that this would be a profitable area

for research. In his study of candidates for church vocations

Southard mentions this "Divine Call" and its attending

Struggle (109). Sixty—three per cent of his candidates

mention a struggle as part of their decision or "call". For

some this struggle lasted as long as eleven years. Most

SUbjects stated there was from one to three years between

their first thought of a church vocation and a final decision.

Most decisions were made between 16 and 22 years of age. In
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a similar study by Hartshorne, LL11. per cent of Northern

Baptist seminary seniors stated they felt a sense of divine

calling (11.1). This is a phenomenon which is by no means

uncommon in choosing a religious vocation.

Catholic Priests

All studies reviewed have been concerned with the

Protestant ministry. The results of similar studies con-

ducted on Catholic candidates to the priesthood offer some

valuable comparisons. In a study of minor seminarians by

Burke (15), the Washburne Social Adjustment Inventory, Bell

Admistment Scale, and California Test of Personality were

compared with the Allport-Vernon Study of Values and the

Cleetcuivocational Interest Test. In addition the students

were rated on a scale of attributes considered necessary

for a successful priest. There was little correlation

lmtween any of the tests and the rating scale. Burke felt

that the Allport-Vernon could not be used to identify good

mater1a1 for the priesthood on an individual basis but that

it did reveal trends for the group. Seminarians have

rela'Cively high scores on the Relgious, Political and

Social ScaleS.

There are some noteworthy items on the rating scale

Which are considered essential qualities for the successful

Priest. They include kindliness, piety and religion, profits

by cor'I‘ecztion, generosity, common sense, fidelity to duty,
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observance of rules, punctuality, ability to get along, good

material, manliness and leadership. It is obvious that many

of the items are vague, leaving much latitude for individual

interpretation by raters. This is probably one reason why

the correlations with tests were so low. These items

indicate that a great deal of emphasis is placed on a passive

conformity. This is even more apparent here than among

Protestant seminarians.

McCarthy (75) also uses the Allport-Vernon and Bell

Adjustment Scale in his study, but places his greatest

emphasis on the results of the Bernreuter. He states:

The retiring schizophrenic type of character is

common among seminary students but this type is

not necessarily pathological. (75:12)

The average seminarian reveals a higher neurotic

tendency than the average student. He seems to

be a little more dependent on others for advice

and help. He appears to be average with regard

to Bernreuter's measure of introversion. He is

more submissive . . . than the average student.

Emotionally he is as well adjusted as the average

student but he appears to be more shy and retiring

in his social contacts. His total adjustment as

measured by the Bell Scale is a little more unsatis-

factory than the average. (75:37)

These results largely confirm the findings on Protestant

students. Again it is worthy of note that the priest, whose

Primary function is working with people should be found to

be shy and retiring in his social contacts.

Bier wondered if test norms could be applied to priests )

33 a particular group (8). If not, he wanted to know how

thoy‘would have to be changed and why. For purposes of
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comparison he chose medical, dental, law and general college

students. The particular test he was interested in was the

Minnesota Multiphasic. The data was analyzed using analysis

of variance and covariance. He found the number of scores

in excess of a T score of 70 were twice as frequent as in

the test norms. Also in relation to his control groups the

seminary group had the highest percentage of abnormal scales.

The seminary group was unique in its adjustment in six or

seven of the nine scales. Their differences were significant

at the l per cent level. The Masculine-Feminine Scale showed

the most divergence for the seminarians. In descending

order of magnitude followed the Manic, Schizophrenic,

Hypochrondriasis, Depression and Paranoia Scales. From this

study Bier concludes there are genuine occupational differ-

ences in adjustment. 'He goes on to state that this adjust-

ment, as represented by entry into the priesthood may be

as good for seminarians as other norms are for the general

papulation. This may be so, but Bier cannot draw such a

conclusion from this study because he does not know how

many seminarians will become successful priests. It would

be worthwhile to follow them over a period of years and &

find out . W H

In a more restricted study done by Kelly, an effort was

made to evaluate the affective adjustment of Catholic semi-

narians. The test used was the Rorschach. Comparisons were

made against the Bernreuter and faculty ratings of adjustment.



n

...-4- J

n or R!

\

 

....-

- In

Hu- 1-

A

   

l‘.

.
I
)

 

u,

v.‘

‘ ‘

   



22

The doubtful reliability of the Bernreuter and variability

of faculty ratings leaves much to be desired by way of

criteria for comparison. The tests were given to seventeen

high school and nineteen college religious candidates. The

groups were equated for intelligence on the California Test

of Mental Maturity. The Rorschach factors considered

representative of affective adjustment were percentage of

responses to the last three cards, inner balance of color

responses (C, CF, FC), eXperience balance, presence or

absence of FK and a weighting of the content of color

responses. This represented an attempt to partial out

sensitivity to emotionally toned stimuli and evaluate the

subjects manner of handling it in order to measure his

ability and success in establishing rapport with others.

This data was quantified by the development of an adjustment

check list. The author felt his check list correlated well

with faculty ratings and could be used as a measure of

psychological fitness for the religious life. He was also

of the opinion that this technique could be extended to

other areas of the Rorschach. The study is of particular

interest in that the same projective test and a similar

technique of quantification was used as is contemplated in

this investigation. The results afford some confidence in

the feasibility of such a procedure.
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Summary of Reviews

f#’ The findings of the research reviewed offer some

hypotheses concerning the personality pattern of seminarians.

It appears that ministers are more passive and conforming in

their approach to life situations. When aggressive feelings

are aroused, they do not find direct expression, but find

more subtle outlets in passive resistiveness. There may

likewise be a stronger need to lean on others. There is

some evidence for a stronger superego with a possibly

greater rigidity. This superego function implies a greater

concern with problems of good and evil. In regard to

psychosexual development, there is the possibility of some

confusion in psychosexual role with a tendency toward a more

feminine orientation. In his contacts with other people and

his environment, the seminarian is inclined to be shy and

retiring and to be more content when left to himself. It

will be worthwhile to see to what extent these findings are

verified by the present study.

There are several other observations to be made from

the research done in this area. There seems to be room for

improvement in research instruments. The questionnaire is a

very popular research tool. It undoubtedly has its value,

but its susceptibility to "halo effect" and personal bias

13 Well known. Personality scales such as the Bernreuter

also contain many hazards. They are easily distorted by the
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subject and contain no check on the frankness with which

they were done. Another popular technique is the use of

faculty ratings or expert opinion. The practice of devising

arbitrary criteria for the good minister and then attempting

to find an instrument that will detect it has certain dis-

advantages. A more empirical approach of studying

"successful" ministers with a good instrument with a view

to establishing criteria on this basis would probably be

more productive.

The scarcity of research in the ministerial profession

is unmistakably clear. However, this unfortunate situation

has not gone unnoticed by religious leaders. Invariably

when discussing this study with religious leaders, they

would express the need for this kind of investigation. One

of the major reasons why it is not being done is the urgency

of processing and training those entering a religious career.

Dr. M. 0. Williams of the Methodist Board of Missions points

up this situation by writing, "We are so busy trying to

secure information and to make correct judgments regarding

candidates, that I fear we have all too little time to perform

a research job on the data being accumulated."2

Generally speaking, it seems that theologians have made

little use of the methods of cooperative inquiry as developed

\

M. 0. Williams, Personal communication.
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by the scientific worker. Boisen, in a footnote to one of

his articles, has summed up the situation very well. He

writes:

This situation is reflected in the paucity of

the journals in the field of religion which can

lay claim to scientific standing. In spite of

the size of the professional group concerned,

there are today hardly more than ten such journals

published in this country, an interesting contrast

to the psychiatric profession with its h,000 members

and its twenty journals. More than that, in the

journals we do have, empirical studies of human

nature and of religious experience are conspicuous

by their absence. Thus in the Journal of Religion

for the 1h years from 1931 through 19Mh there were

283 articles, of which only 8 were empirical studies

of religious experience and only five others made

use of empirical studies by other workers. Many

of fihe articles represented careful documentary

research, but most of them represented merely

unchecked observation and reflection. In the

Beview of Religion for its first nine years there

were 102 articles of which none was empirical in the

sense that it made use of the methods of science to

study living religious experience. Religious Education

for the seven years from 1936 to 19h3 contained 200

articles, most of which dealt with contemporary

Christianity, but only 20 of them were quantitative

studies or attempts to give an exact account of the

present status or the historical development of some

Clearly defined and limited situation, group, or

institution. The recent advent of the Journal of

Pastoral Care and of Pastoral Psychology has improved

?ge séguation but it is still far from satisfactory.

:21

{Phe lack of time is not the only reason for the paucity

of research. There are many emotional factors which provide

effective barriers to scientific research. The ministry has

always been an occupation surrounded by a great deal of

anteIfiv. This air of "sacredness" has been a formidable

obstacle to research in this area. Particularly is this true

I‘e
Sarding personality. Much of this centers in the feeling
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of a "divine call" to the ministry which is unique to this

profession. Many religious leaders feel that God has chosen

His workers and to question their suitability is to question

the wisdom of God. Consequently, personal motivations for

religious work go unquestioned. Woodroofe, in a recent

article, summarizes it very well. He writes:

Even among the most Protestant—minded, who claim

not to differentiate between the sanctity of the

ministry and other socially useful occupations, a

little aura of mystery and holiness surrounds the

clerical profession which makes us hesitant to put

it under the control of a scientific procedure.

(129:23)



CHAPTER III

METHODOLOGY AND PROCEDURE

Introduction

In the past twenty-five years religious leaders have

become increasingly aware of the need for establishing

appropriate criteria for selecting future ministers. They

have turned to psychological tests as one means of fulfilling

this need. There is also an awareness that not too much

is known about why a person chooses the ministry as a life

work. The pressing need for such information has led to the

initiation of this study.

The Sample

Theology students. The sample for this study consisted

of fifty-five graduate theology students from three Protestant

midwestern seminaries. These three seminaries may be consid-

ered to represent somewhat the middle ground of a continuum

between "fundamentalism" and "liberalism." The graduate

school of theology at Anderson College, Anderson, Indiana,

represents primarily the Church of God denomination which

maintains its central headquarters here. This school may be

considered to be the most fundamental of the three in its
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views. It is not, however, to be confused with the

Pentecostal group by the same name which would undoubtedly

be considered by most to be much more conservative in its

views. Although the graduate school is open to students of

other denominations, it consists primarily of students of

its own movement.

The second graduate seminary was at Oberlin College,

Oberlin, Ohio. This school is non—denominational and

consisted of students from many denominations. Theologically,

it probably occupies a middle position between the other two.

The third group in the sample was drawn from the

University of Chicago. Here there are actually three

seminaries with some classes being attended by students

from all three schools. Theologicslly, this is likely the

most liberal of the three.

The denominations represented by the sample are tabulated

in Table I. Only thirteen Protestant denominations are

represented in the sample. The proportional representation

of these thirteen denominations in the sample is not the

same as their proportional representation in Protestantism

as a Whole. Difficulties in securing volunteers have con-

tributed to this bias. Analysis of the test data obtained

from this sample indicated considerable homogeneity among

the various denominations. It would be of value to know if

there are differences in personality patterns between

ministers in different denominations. To the author's



TABLE I

DENOMINATIONAL AFFILIATION

THEOLOGY STUDENTS

Denominational Affiliation Number
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Church of God . . . . . .

Methodist . . . . . . . .

Congregational . . . . .

Baptist . . . . . . . . .

Presbyterian . . . . . .

Lutheran . . . . . . . .

Episcopal . . . . . . . .

Covenant . . . . . . . .

Evangelical and Reformed

Evangelical United Brethren . . . . .

Mennonite . . . . . . . .

Nazarene . . . . . . . .

unitarian C O O O O O O O
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knowledge, no study such as this has been done. Since this

study is concerned with Protestant ministers as a whole,

the representation of many denominations was felt to be

justified.

f_fi An analysis of the group on the basis of age reveals

the distribution presented in Table II. The range of ages

extends from 21 years through 61 years with the mean falling

at 28 years of age. The distribution is markedly skewed as

would be expected. Selective factors operate to eliminate

graduate students as they do undergraduates. The median age

is just under 25 years which provides some measure of the

degree of skewness present. All but ten students are

married. _ -. J

The student who pursues his training in graduate school

usually acquires some practical experience in his field

before he graduates. If the pressures of circumstances

become too great, a student may drop out of school and secure

employment in his field with what training he has. In some

cases it is several years before his interrupted schooling

is continued. It would be expected that the range of

experience would be wide. Table III summarizes this informa-

tion. There are no entries in the intervals between 17 and

2h years or between 26 and 36 years. Four students did not

indicate their experience on the questionnaire. Many

theology students had, as yet, gained no practical experience.

A few students had a great many years of experience, which



TABLE II

DISTRIBUTION OF AGES

THEOLOGY STUDENTS
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Age Number

21 - 25 . . . . . . . . . . . . . 28

26 - 30 . .............. 1h

31 - 35 . . . ..... . ...... 5

36 - to . . ...... . . . . . u

hi - MS ...... . . . . . . . . 0

he - So . . . . . . . . . . . . 3

51 - SS . . . . . . . . . . . . . o

56 - 60 . . . . . . . . . . . o

61 - 65 . . . . . . . . . . . . . . . 1

Total 55

M=28

 



TABLE III

YEARS OF EXPERIENCE

THEOLOGY STUDENTS
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Years Number
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tended to raise the mean. The median falls between one

and a half and two years. It is probably easier for

ministers to return to graduate school after many years

in the ministry than it is for individuals in other

occupations. A common pattern is for ministers to hold a

pastorate while attending school. The flexibility and

irregularity of their hours makes it possible to fit their

work into a class schedule.

Some women enter the Protestant ministry, but the

vast majority are men. It is quite conceivable that the

motivations for women entering religious work are different

from those of men. With this possibility in mind, the

‘5

sample was limited to males.

Physical science students. Physical science students

were chosen for comparison because, in their field, they

deal largely with inanimate objects rather than with people.

On this basis they seemed to offer the greatest contrast to

divinity students. If there are testable personality.

differences between students entering the ministry and

81511:1ents entering other vocations, it seems logical to

believe they would be revealed by a comparison such as this.

Similar criteria were used for selecting physical

s("ii-once students as were used for selecting theology students.

All were graduate students, Protestant and male. Unfortunately,

the physical science students did not indicate their denomina-

1”tonal affiliation, so they could not be compared on this
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variable. These students were all selected from Michigan

State University. All of the science departments were

contacted, and the department heads were very cooperative.

In departments where graduate seminars existed, the

instructor offered to set aside a class period for testing.

The project was presented to the students, and they were

told that if they did not wish to participate, they would

riot be required to attend that class session. Group

Iasychological forces were strong enough to produce nearly

100 per cent cooperation. The departments providing these

semi-captive audiences were Agricultural Engineering,

Chemical Engineering and Electrical Engineering. Volunteers

from the remaining departments were solicited by letter,

a copy of which is found in Appendix A. Several testing

periods were arranged, and a self-addressed card was enclosed

in the letter on which the student could indicate his

Preference. Table IV contains a summary of the results of

this solicitation. Several subjects were eliminated from

the sample because they were not Protestants or because

their tests were not scorable. Table V presents the final

coIflposition of the sample including subjects secured for

‘78 sting by mail and subjects tested in seminar classes.

The ages of the physical science subjects have been

tabulated and presented in Table VI. The range of ages is

1‘Porn 21 to 1+9 years. The median of this distribution is 28

Years which is the same as the mean of the theology students.





TABLE IV

RESULTS OF MAIL SURVEY

PHYSICAL SCIENCE STUDENTS
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Department Contacts Replies Accepted

Chemistry 66 28 16

Civil Engineering 18 S 2

Geology 3 O 0

Mechanical Engineering 11; 7 0

Physics - Mathematics 35 11 Ly.

Total 136 51 22

 



COMPOSITION OF PHYSICAL

Department

TABLE V

SCIENCE SAMPLE

36

Number

 

Agricultural Engineers

Chemists .

Chemical Engineers .

Electrical Engineers .

Physics - Mathematics

Total

12

16



Age

TABLE VI

DISTRIBUTION OF AGES

PHYSICAL SCIENCE STUDENTS

37

Number

 

21 - 25 . .

26-30..

31-35..

36-uo..

#1 - us . .

nan-50..

17

ll

 

Total

M=29 .5

1L5
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There is a tendency for the theology students to fall at the

extremes of the distribution with several of them falling in

the older age brackets. It was noted that many of the older

students in the physical science group were agricultural

engineers.

All but five physical science students answered the

question about work experience. The results are presented

in Table VII. The average years of experience for the two

Egroups is nearly the same, but the range for the theology

students is wider. This is a further reflection of the few

older and more experienced theology students in graduate

school. Among the physical science students the agricultural

engineers, as a rule, had more work experience before entering

g raduate school .

Group Rorschach

The major diagnostic instrument in this study was the

Group Rorschach. This test differs from the usual

Psychometric instrument in that the subject is presented

with ambiguous stimuli and asked to respond to them. The

sub ject projects his own needs and motivations onto the

8timuli, and these are reflected in his responses. By means

01' this perceptual process, it is possible to gain some

understanding of the functioning of the individual personality.

Scoring of the Group Rorschach is exceedingly complex and

differs from that of psychometric tests in many respects. It



TABLE VII

WORK EXPERIENCE

PHYSICAL SCIENCE STUDENTS

  

Years Number
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provides a semi-quantitative presentation of the test data.

There are three scoring systems most widely used. The

system devised by Bruno Klopfer was used in this study.

Reliability and validity. Before the Group Rorschach

can be considered, it is first necessary to mention .

reliability and validity of the Individual Rorschach. The

structure of the test raises many statistical problems

making it difficult to establish reliability and validity

with accuracy. In a practical setting, however, the test

has been found more useful in evaluating individual per-

sonality than other instruments where reliability and

validity were more firmly established. The literature

abounds with comparisons of Rorschach interpretations with

case records, teacher's reports, psychoanalytic records and

other information which attests to the "working validity"

of the test.

It has been intimated that the changes in administration

of the Group Rorschach have invalidated the use of the norms

established for the individual test. For this reason

establishment of reliability and validity of the group test

has progressed along two lines: comparison of the group

te st with the individual test, and independent validation

Studies with the Group Rorschach.

Max Hertzman (u?) conducted comparative studies between

the Group and Individual Rorschach. The tests were administered

t30 different groups in the following combinations: Individual-
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Group, Group-Individual, Group-Group, and Individual-Individual.

Hertzman found striking similarities between the two tests and

felt that the differences were more a function of repetition

 than of the different methods of obtaining the data. In

comparing the "signs" of adjustment of the two tests, he

found that they compared favorably. In fact, he felt that

the signs showing the greatest differences were not the most

important ones. In summarizing his conclusions the author

states, "The relationship between the two tests with respect

to a sign approach would indicate the feasability of the

employment of the Group Test for screening purposes."

(h7zlo7)

Ann Roe (96), in comparing psychologists and anthro-

POlogists, gave some of the subjects both forms of the

Rorschach. In reporting the results of the Group Test, she

makes this observation.

The research scientists studied individually

on this project show precisely the differences

between fields that the subjects reported here

do. This may be considered at least inferential

eVidence that the Group Rorschach is enough like

the Individual Rorschach that the major details

01‘ treatment can be the same. (9622214.)

 
In 1940 Ruth Munroe (79) subjected the Group Rorschach

‘50 independent validation at Sarah Lawrence College. For

Severai Years the test was given to the entering freshman

class, Statistical results showed a "strong relationship"

bet

‘ Ween 19‘761 of adjustment on the test and either referral

to the school psychiatrist or much discussion by the faculty.
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In regard to academic standing, it was found that 3h out of

36 failing students were rated as poorly adjusted on the

Group Rorschach. This is even more striking in view of the

fact that as many of this failing group were very bright

students as less intelligent.

The data presented indicates that the Group Rorschach

is not only a valid and reliable instrument in its own right,

but the norms of the Individual Test are essentially applicable

to the Group Test. Although the Group Test is not as refined

and discriminating an instrument as the Individual Rorschach,

there seems to be little doubt of its value as a screening

device.

Munroe Inspection Technique

This is essentially a check list of the major scoring

variations, quantitative and qualitative, commonly used in

Rorschach interpretation. It provides a convenient method

of organizing and quantifying the Rorschach data. Another

advantage is that individual norms are inherent in the check

list. These norms, of course, are in terms of the Klopfer

scoring system. An entry is made for each item on the list

wherevthe subjects performance deviates from the normal

range. In determining what is a significant deviation, the

check list takes into consideration the total number of

responses given. In other words, norms differ for different

ranges of responses. If a subjects performance deviates



 



LLB

significantly, but not to an extreme degree, one check is

entered. If the deviation is extreme, two or even three

checks are entered. Usually the direction of the deviation

is indicated by the sign used. Plus is used for a deviation

in the direction of overemphasis, minus for underemphasis.

Qualitative discrepancies are indicated by other symbols

(B, V, U, etc.). For a more thorough treatise of the check

list items, the reader is referred to articles by Munroe

(79, 80).

The items on the check list are grouped according to the

major aspects of approach to the cards such as color, move-

ment, shading, etc. Counting up the number of entries on

the check list provides a quantitative score for "adjustment"

which apparently corresponds well with the clinical judgment

. of the Rorschach worker and with external criteria. This

quantitative measure of adjustment or Inspection Technique

Score (ITS), as Munroe prefers to call it, should never be

used alone in predicting good or poor adjustment. Persons

with poor adjustment scores are not necessarily failures.

Nunroe (2:103), however, suggests that success for these

people is much more dependent on favorable circumstances than

is the case for persons with good adjustment scores. It adds

a new and useful dimension invadvising individuals who appear

to be normal.

Employment of the check list affords considerable saving

in time. In quantifying the data on the check list, much
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valuable qualitative material is lost. For screening

purposes it is admirably suited to a quick evaluation of

the major aSpects of the projective material.

For compactness and convenience of reference, the

check list tabulation sheets for the sub-groups within each

sample have been placed in the Appendix.3 In addition,

master scoring sheets for the theology students and

physical science students were compiled which contain the

total number of entries for each item for each total

sample. On the tabulation sheets the total number of

entries for each case can be secured by reading down the

columns. The total number of entries for each check list

item can be secured by reading across the rows.

In addition to the categories on the check list, two

classifications devised specifically for this study have

proven to be of value. They involve a classification of

qualitative aspects of Rorschach responses. These categories

are presented here with a brief description of the criteria

used in defining them.

Sexual role. Included in this category are qualitative

responses indicating the subject is having difficulty

identifying his sexual role. Criteria for judging these

responses were taken from Rorschach literature (8k, 104)

and a test of Masculinity—Femininity by Terman and Miles

3

See Appendix B.
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(118:512-51u) which employs a set of ink blots. Difficulty

in establishing psychosexual role may range from confusion

and amtivalence to feminine identification. Confusion and

ambivalence is revealed ifi responses where the sex of human

figures is concealed beneath a mantle or cloak. It may also

be reflected in an inability to decide on the sex of a human

figure. A good example is Card III where the subject is

impressed with the lower projection on the human figures

suggesting male genitals, but is also attracted by the

protrusions in the breast area. Faced with this delemma

he verbalizes his inability to decide on their sex. Feminine

identification can reveal itself in many ways. Responses

showing an interest in feminine objects such as corset, dress,

embroidery work, etc., are good examples. It may also be

manifested in such feminine activities as cooking, house-

keeping, dress designing, etc. More directly, it may

appear in a feminine identification of human figures usually

seen as male. Clinical judgment about entries in this

category are admittedly subject to individual variability.

However, extreme caution was used, and no entry was made

unless there was clear evidence shown in many responses

throughout the record that difficulty existed in this area.

Hostility. The content of responses also provides an

excellent medium for expressing hostility. Themes of

fighting and violence are a direct eXpression of this impulse.

Responses portraying the results of violence such as "a
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animal split open," "dripping blood" point
1! "

squashed bug,

in this same direction. This general attitude of aggression

is also implicit in responses of instruments of violence such

as "spear," "bullet," "atomic bomb," etc. Many evidences of

hostility were represented in a given record before an entry

was made in this category. “Mm/

Three ratios designed to reveal erlebnistyp were also

included. These ratios were used as presented by Klopfer.

(63:372-375) They must be interpreted with caution since

their meanings are difficult to interpret and they have been

difficult to validate. It was felt that they might Con-

tribute something of value so they were included.

M:Sum C. This is a ratio between human movement and

color. A ratio of 2:1 is considered by Klopfer to be the

optimum limits. Where this was exceeded in the direction of

human movement a minus entry was made to signify introversive

tendencies. If this balance was exceeded by color responses,

a plus entry was made to indicate extratensive tendencies.

FM+m:Fc+c+C'. This ratio represents the relationship

between potential introversial tendencies and potential

extratensive tendencies. Where the emphasis was on movement,

a minus entry was made. Where the emphasis was on achromatic

responses, a plus entry was made. According to Klopfer, if

this and the above ratio point in the same direction, they

confirm each other. If they are at variance, the subject

may be experiencing conflict or may be in a period of

transition.
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Percentage of responses to last three cards. This

pmnddes an indication of general responsiveness to

mmfidonal stimuli from the environment. Some individuals'

responses decrease on these color cards. _ Some remain about

the same while others become more numerous. Fewer than

30 per cent of the responses on the last three cards was

represented by a minus entry. Over 14,0 per cent received

a plus entry and over 50 per cent received a double plus

entry.

The data for these five categories have been included

with the check list items in Appendix B.

Study of Values

A test of this type was included because a value system

is such an integral part of the ministerial profession. The

Allport-Vernon Study of Values contains a religious scale

and normative data are provided for religious workers. The

Study of Values attempts to measure the relative importance

of six basic motives in personality: the Theoretical,

Economic, Social, Political, and Religious. These classifi-

cations are based directly on Spranger's Tygs of Men (111).

Spranger holds the view that people's personalities are best

known through a study of their values or evaluative attitudes

Actually, his theory of personality is quite complimentary

ll» __

See Appendix C.
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in that no allowance is made for the "baser" drives which

are not permitted to reach consciousness. This weakness

in Spranger's theory places a serious limitation on this

scale. Within the areas represented, however, it seems

to have merit.

The test consists of a number of questions based on a

variety of familiar situations to which two alternative

answers in Part I, and four alternative answers in Part II

are provided. The subject records his preferences by a

numerical weighing of each alternative. A higher weighing

of one alternative is obtained at the eXpense of the others

making the scale scores interdependent.

Due to the interdependence of the scales, the test

gives a measure only of the relative strength of the six

values for a given individual or group. Because of this a

strict comparison cannot be made between groups of the

actual strength of a value.

The Study of Values is designed for college students

or adults with some college, or equivalent, education. The

revised form of the test was standardized on 1,816 college

students, 851 males and 965 females. Norms are provided for

men, women and the two groups combined. Specialized norms

are also provided for specially trained groups. Among these

are clergymen and theology students.

Reliabilitygand validity. Reliability of the test was

determined by several methods. By the split half method the
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mean reliability coefficient using a z transformation was

.82 for the Revised Fonu. Repeat reliability is available

on only a small group, but the correlations appear to be

satisfactory.

Validation was obtained from an examination of the

scores of different occupational groups whose characteristics

were known. In nearly all cases the high and low scores

corresponded well with prior expectations.

Personal History Blank

A very brief data sheet5 was included with the test

battery. It is not extensive and was designed primarily

to provide some background data about each subject. The

items were general enough not to reveal the identity of the

subject and could be answered relevantly by both theology

and physical science students.

Testing and Scoring Procedures

Before testing was begun, a brief description of the

PuHNDse of the study was given, and the subjects were asked

t0 fill. out the personal data sheets. When this was

complained, instructions6 were given for the Group Rorschach.

These Enere not read verbatim to the subjects but merely

 

‘t‘

6896 Appendix D .

See Appendix E.
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served as a guide. Any questions were answered before the

test began, but if a subject experienced difficulty during

administration of the test, he was given assistance. After

the instructions were understood each blot, reproduced on

Kodachrome slides, was projected onto the screen for three

minutes. The subjects viewed the slides together, each

subject writing his own responses to the blots in a booklet7

provided for him. The room was semi-darkened to insure a

sharp image on the screen, yet allow sufficient light for

writing. There were approximately fifteen subjects in each

group tested, making it possible to seat all of them nearly

directly in front of the screen. This eliminated possible

distortions in shading and proportion which may have

occurred from a side view. After the series was completed,

the instructions were given for the inquiry. Each blot was

again shown on the screen and remained there until all

subjects had completed their elaborations of their original

responses.

Following the Group Rorschach the Allport-Vernon Study

of Values was administered. It is a self-administering test

and can be completed in 20 or 30 minutes. The entire testing

period did not extend over two hours.

After the tests had been administered to all subjects,

they were scored. The record blank developed by Klopfer and

 

7

See Appendix F.
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8

Davidson was used to tabulate the Group Rorschach data. The

Group Rorschachs were checked by a Rorschach expert to insure

accuracy and consistency in scoring. Deviant items were then

entered on the Munroe Check List and finally all check list

9 .

entries were tabulated on a research form. The Allport-

Vernon Study of Values was then scored and the data arranged

10

in tables for easy reference.

T

Rorschach test make the selection of appropriate statistical

Statistical Procedures

Group Rorschach. The structure and scoring of the

procedures a matter of great care. The fact that Rorschach

scores can be added, averaged, distributed, etc., has caused

many investigators to use conventional mental test statistics

without much questioning of their appropriateness. The

application of a given procedure may be mathematically correct,

but often the choice of procedures is arbitrarily made by the

investigator. Particularly is this true of tests of

significant differences. Different methods will yield differ-

ent results because they make different assumptions regarding

the data. Cronbach (21:u05) offers three reasons why

different techniques produce greater differences in results

See Appendix G.

See Appendix B.

10

Se 0 Appendix H.
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in Rorschach data. These are: the skewness of Rorschach

scores, the complications introduced by ratio scores, and

the dependence of Rorschach scores on the total number of

responses.

The fact that many significant Rorschach scores give

skewed distributions is reported repeatedly in the literature.

Under these conditions the mean and median of the distribu-

tion are not the same. These statistics are also based on

the addition of scores. Whenever addition of scores is done,

equality of numerical distance between scores is assumed.

There is no way of demonstrating the equality of units

unless one has some knowledge of the true distribution of

the trait in question. Clinical experience with the Rorschach

repeatedly reveals the inequality of units for Rorschach

scores. A better procedure is to use techniques which are

based on a counting of frequencies. They make no assumptions

about scale units. In attempting to test the significance

of a difference between two groups, the best method is to

make a cut at some score, and compare the number of cases

in each.group falling beyond the cut. The value of the

MHnroea Check List is that it establishes these cutting

p01nts., The differences can then be tested by the chi square

nwthod. This is the procedure utilized in this study.

(hie of the assumptions underlying the use of ratios is

that Patterns of scores yielding equal ratios are psychologically

equal. In Rorschach scoring this assumption is not always
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defensible. A simple example of the ratio of whole (W)

responses to the total number of responses (R) will illustrate

the point. A person with 2W out of 10R would be low in whole

tendency, since it is very easy to find two wholes in the

cards. On the other hand, it would take a great deal of

ability to find 20W in 100 or even more responses. When the

number of responses rises above forty, W seems to rise very

slowly. If the regression of W on R were linear and closely

approximated a constant ratio, the ratio could readily be

treated as a score. This is not the case, however, and the

ratio is simply a function of the denominator R. It becomes

obvious, then, that numerically equal ratios are not

psychologically equal. Munroe is aware of this factor and

repeatedly indicates in her check list that the significance

of a particular ratio depends on R. This factor is somewhat

compensated for in the structure of the check list. Again

the Munroe Check List and the chi-square test became the

method of choice.

Study of valugg. The Allport-Vernon Study of Values

was analyzed for significant patterns of scores. Due to the

fact that the test scales are interdependent, it is difficult

to support the assumption that the various scale scores

are noxnnally distributed. For this reason the usual tests

of Sigrrificant differences cannot be used. A procedure

d"V610ped by White (127:33-u1) was used. This involved

combinirug the two groups into one distribution and ranking
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them, with a rank of one given to the largest numerical

score. The two samples were then separated and tested for a

significant difference between ranks. The test of signifi-

cance is the z score. This method has the advantage of

making no assumptions of normal distribution of scores.

Interpretive Procedures

Rorschach has described the various strata of interpre-

tive information for his test. Broadly, he distinguishes

three such strata:

l. The interpretation of the quantitative distribution

of the scoring categories.

2. Certain qualitative characteristics of the responses.

3. Psychoanalytic inferences.

The first two strata have developed into what is now the

Rorschach method. At the present time other schools of

psychology are sometimes substituted for psychoanalytic

theory. In testing the hypotheses of this study, the author

utilized all three levels of interpretation as stated above.

Summary

UHne sample of theology students was analyzed in terms

of denominational affiliation, age and practical experience.

The Sarmole of physical science students was analyzed on the

basis CDf'field of specialization, age and practical experience.

T.
he th’ groups were compared on the basis of these criteria.
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The psychological instruments used in the study were

explained together with the Munroe Check List. This latter

device was offered as a convenient means of organizing and

quantifying the Group Rorschach data. Additional check list

items utilized for this study were also presented.

A brief description was given of the testing and scoring

procedures used.

There were important statistical problems which were

discussed. The statistical procedures used to analyze the

data were presented.

The various levels of interpretive information utilized

in testing the hypotheses of this study were described.



   



 

 

 

 
 

CHAPTER IV

ANALYSIS OF THE DATA

In this and the following chapter much will be said

about "adjustment." This is a word which has many inter-

pretations. To most people there is the connotation of

conformity to social and cultural mores. To other people

"adjustment" implies the development and realization of the

potentialities of the ego or self. Inner emotional needs

and satisfactions also become important. "Adjustment"

then becomes significant in terms of the individual's

interaction with and handling of his own inner needs and

Ine’t‘fl-ings. For purposes of investigation, however, it is

SOmetimes helpful to make a distinction between "inner

adJus‘tment" and "social adjustment." "Inner adjustment"

1mP1188 a relative lack of stress and strain from within.

"Social adjustment" implies the person's ability to get

along in society, many times in spite of the presence of

problems. It is to the area of "inner adjustment" that the

psychological measures used in this study apply. Any

psych01°gist soon becomes aware that psychological

mat:rumel'lts are not perfectly correlated with the person's

aetual behavior in life situations. They give some

ind

10ation of the emotional price which must be paid for
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"social adjustment." It is not too uncommon for a subject

Who is having a difficult time in terms of inner adjustment

1"0 get along adequately in society, at least to the extent

01‘ holding a good professional position. Consequently,

caution must be used in relying on tests alone as

indicators of "social adjustment." The extent to which

emotional problems can be tolerated is much greater than

is often realized.

In the discussion which follows of the emotional needs,

defensive mechanisms and patterns of adjustment of theology

students, it should be kept in mind that this study is

concerned with normal people, at least, in the social sense

01' the word. There are many ways of meeting life situations,

all of them with certain advantages and disadvantages.

Difficulties arise when an individual does not have a suf-

ficient number of adjustment mechanisms at hand, or uses

them inappropriately, or carries them to unrealistic extremes.

In Other words, a discussion of these factors is not meant

17° imply pathology, although pathology may exist in individual

cases,

The hypotheses set forth in this study pertain to several

aSpeCtS of the personality structure of Protestant theology

students. Because they are somewhat diverse, it was felt

that the results pertaining to each one should be discussed

as they are presented. Consequently, presentation and

disc .

usslon are combined in a single chapter.
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Comparison for Personality Differences

 

The first hypothesis stated that there were testable

 Personality factors which distinguished divinity students

This proposition was tested

Chi

from physical science students.

by comparing the two groups on the check list items.

Square was used to test for significant differences between

the two groups on the number of entries made for each check

list item. Due to the smallness of the theoretical fre-

quencies, Yates' (324.:278) correction for continuity was

applied. On items where single, double and triple entries

were made, each type of entry was tested for significance.

All entries were then combined, and a chi square was computed

for the total. This procedure was followed for plus and

minus deviations. Where only a check mark or a qualitative

(B: V, U, etc.) entry was made, the task was much simpler.

Those items which were significant are presented in

 Table VIII.

ét + Sex. An entry was made in the check list for this

item if two anatomy
or sex responses

were given in especially

significant
locations

or if three or four moderately
signifi-

Cant responses
were given. Anatomy

responses
included

those

With a definite
sexual connotation

such as "hips," "buttocks,"

etc, Anatomy
responses

reflecting
a fear of harm or threat

to

body integrity were also included. Responses of male or

femal

e genitals were classified as sex responses. Most of 
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TABLE VIII

SIGNIFICANT CHECK LIST ITEMS

 

 

Number of Entries
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Theology Science P

At + Sex (all +) 19 7 .06

FE, Fc (-) ll 18 .05

FK, Fc (all -) 26 3h .01

CF (-) 8 17 .02

Sexual Role (v0 18 u .01

Hostility (V) 17 5 .01;

Number of R M=3l.u0 M=26.08 .02
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the responses were sexual responses, however, and indicated

disturbance in this area.

Although this item just failed to meet the minimum

requirements of significance at the 5 per cent level of

confidence, it was retained as a discriminating item. This

decision was based upon the fact that the category Sexual

Role was highly discriminating and the two categories are

probably interrelated. Theology students showed more evidence

of disturbance in the sexual area than physical science

students, and it may be that further research on another

sample will show this item to be more discriminating than is

evident in this investigation.

Sexual Role. This classification was designed to reveal

disturbances in establishing psychosexual role. Criteria for

Judging responses were set forth in Chapter III. The tendency

was to be conservative in making entries for this item. It

was found to be discriminating at the l per cent level of

confidence. Theology students eXperienced greater difficulty

establishing their psychosexual role and manifested a more

passive, feminine orientation.

FK, Fc. Minus entries on this item are related to the

number of well perceived color responses (FC) given. If

there was a lack of PC as well as a lack of texture'(Fc)

responses, a double minus entry was made. If Fc was

inadequate but color was satisfactory, a single minus entry

was made. Norms for the Munroe Check List require that two
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Fe and two FC responses be given as a minimum. Comparing

those subjects who showed inadequate Fc but adequate PC, the

results were significant at the 5 per cent level of con-

fidence with physical science students receiving the greater

number of entries. When subjects receiving only double

minus entries were compared, the difference was not

significant. When these two groups were combined so that

all minus entries for texture were considered, the differ-

ence was significant at the l per cent level of confidence.

The physical science students showed the most serious lack

in texture responses.

The significance of texture responses has not been

established with certainty. According to Klopfer (63) the

use of texture is an expression of awareness of affectional

needs. Refined texture responses reflect the attributes of

tact and social awareness. The development of these

attributes is essential for the establishment of deep and

meaningful object relations and occurs only where basic

security needs have been reasonably well satisfied.

Although this viewpoint is not as well established as

the meaning of other scoring categories, it can at least be

said that texture responses probably indicate higher

intellectual capacities and greater flexibility since these

attributes are necessary in the utilization of the shading

aspects of the blot in the production of a response.
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22. It is desirable to have at least one CF response

and possibly more depending on how many FC responses are

present in a record. A minus entry was made if there were

no CF responses or if a very hesitant CF was given. The

difference obtained between physical science and theology

students was significant at the 2 per cent level of con-

fidence. Physical science students showed less emotional

spontaneity when compared with theology students.

Hostility. This was a specially devised category which

proved capable of discriminating between theology and physical

science students at the h per cent level of confidence. More

theology students showed evidence of hostility in the content

of their responses.

[fll Number of Responses (R). Theology students obtained a

mean R of 31.u0 with a standard deviation of 9.15. The mean

R for physical science students was 26.08 with a standard

deviation of 11.39. It was assumed that R approximated a

normal distribution, and Fisher's t test was employed to see

if a significant difference existed between the means. The

t test showed a significant difference at the 2 per cent

level of confidence;\/Statistically this item showed an

ability to discriminate between the two groups. Inter-

pretively, however, it is doubtful if much.meaning can be

attached to this difference. Klopfer considers a range of

from 20 to MS responses to be the normal expectation. It

may be that theology students manifest a little more verbal
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productivity than the physical science students. Both groups

fell within the average range with the physical science

students showing a little more variability in the number of

responses per record.

Expectations were that a greater number of items would

be found to discriminate between the two groups. When these

expectations were not realized steps were taken to learn

why this should be so. A possibility seemed to be the

heterogeneity of the physical science group. The sub-groups

of physical science students were compared on the check list

items by means of chi square. Because some sub-groups

contained few subjects, the Chemical Engineers were combined

with the Chemists, and the Physics-Mathematics students were

combined with the Electrical Engineers. This resulted in

a three by two frequency table. This comparison revealed

five items which Just failed to be significant at the 5 per

cent level of confidence. There were also several items

where chi square could not be computed because of the

smallness of the theoretical frequencies but which suggested

possible significant differences. It was not possible to

tell with certainty whether these differences would be

greater if the sub-samples were larger, but it seems

reasonable to believe that this would be the case. It may

well be, then, that the difficulty lies with the physical

science sample and that the Group Rorschach is actually more

discriminating than this study indicated. If a larger
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population had been available from which to select the

comparative sample, it would have been desirable to use a

more specialized field as, for example, Chemistry.

Adjustment Level of Theology and

Physical Science Students

Hypothesis two predicts that there is a significant

difference in general level of adjustment between physical

science and divinity students. The Munroe Check List

provides a general level of adjustment score, and this was

used to test the hypothesis. This adjustment score is a

quantitative measure of general personality integration. It

is a very inclusive measure because it is derived from so

many psychic areas tapped by the Rorschach. It does not

distinguish between overt maladjustment and inner distress.

It merely indicates the amount of "disturbance" currently

present in the personality as determined by the Group

Rorschach Test.

Adjustment scores were tabulated, and a mean score for

each group was computed. The theology students obtained a

mean score of 9.07 with a standard deviation of 3.77. For

the physical science students the mean score was 9.2M with a

standard deviation of h.h5. A t score of .202 was obtained

which was not significant. The results of the comparison

fail to support the hypothesis of a significant difference

in adjustment between the two groups.
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In terms of general norms, Munroe considers a score of

ten or less within normal limits. She also comments that it

is doubtful whether subjects with an adjustment score of two

or three are significantly better adjusted than those with a

score of six or seven. Physical science and theology students

tended to get scores which were a little high but nevertheless

were within normal limits. Thus it can be said that the

general adjustment of these two groups was not only about

the same but also was not significantly different from the

general population.

Comparison of Value Judgments

Hypothesis three was tested by comparing both groups on

the six scales of the Allport-Vernon Study of Values.

Specialized norms for the test are given in terms of mean

scores. The mean scores for the theology and physical science

students in this study are presented in.Table IX. To make a

comparison of the two groups clearer, these same mean scores

are graphically represented in Table X.

The physical science sample contained many engineering

students and therefore was compared with the norms given

for engineering students.11 Engineering and physical science

students scored high on the Theoretical Scale with the

 

11

See Appendix 0, Manual of Directions.
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TABLE IX

COMPARISON OF MEAN SCORES

STUDY OF VALUES

  4i

Theology Students Science Students

Scale

 

Mean Mean

Theoretical 37.33 #936

Economic 30.52 u0.u7

Aesthetic 38.85 36.98

Social u2.78 33.59

Political 36.71;, 38.89

Religious 53. 06 no.01
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TABLE x

PROFILE OF VALUES

*MEAN SCORES
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Economic Scale ranked second. An outstanding difference

occurred on the Religious Scale. The engineers scored the

lowest on this scale, while the physical science students

ranked third. The Social Scale was low for both groups.

Theology students compared very favorably with the norms

given for both clergymen and theology students. The mean

scores were similar and the ranking of the scales was nearly

identical. As would be expected, the Religious Scale was

the highest and the Economic Scale the lowest.

The problem of the interdependence of scales was

discussed in Chapter III. This feature of the test made it

difficult to justify the assumption of a normal distribution

of scores. Therefore, White's (127) ranking method for

determining the significance of the difference between two

sets of observations was used to compare the two groups. The

results of this comparison are summarized in Table XI. Only

two of the six scales were discriminating, and these were at

the 5 per cent level of confidence. As would be expected, the

Theoretical Scale was significantly higher for the physical

science students, and the Religious Scale was significantly

higher for the theology students.

From the comparison of the physical science and theology

students with the test norms and with each other, it appears

that the intellectual process is of great importance to the

physical scientist. By this means he attempts to gain "pure

objectivity" and to organize facts in a systematic manner.



 

  



TABLE XI

COMPARISON OF SAMPLES ON THE

STUDY OF VALUES

 
 

 

Scale z Score Significance

Theoretical 2.02 .05

Economic 1.71 not significant

Aesthetic .h8 not significant

Social 1.89 not significant

Political .92 not significant

2.2h .05Religious
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In order to achieve these ends, emotional involvement must

threduced to a minimum. This finding is probably related

1x>the physical science student's tendency to inhibit the

use of color in the Rorschach.

The theology student, on the other hand, places less

importance on an objective point of view. He is less inter-

ested in facts and more concerned with moral values. This

any explain, in part, his lack of interest in, and utilization

of, scientific procedures. He directs his efforts, instead,

toward finding the ultimate purpose of life and identifying

Iflmmelf with it. Spranger (111:216) indicates that this

involves a devaluation of self and submission to whatever

higher Power he has found. Psychologically, this correlates

with the passivity and feminine orientation reflected in the

Group Rorschach.

The evidence from the Allport-Vernon Study of Values

indicated that there were differences in value judgments

between theology and physical science students.

Clinical Analysis of the Group Rorschach

12

The fourth premise of this study was investigated by

a clinical analysis of the Group Rorschach data on the theology

12

The same premise could have been established for

Physical science students. Since this study was concerned

with theology students, the data on physical science students

was considered only secondarily in terms of its importance in

understanding the theology students.
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students. The process of interpretation consisted of a

constant formulation of hypotheses or guesses based on

quantitative and qualitative aspects of the test data as

represented by the check list entries. As the evidence for

a given hypothesis increased, more confidence was placed in

it. If evidence to the contrary appeared, the hypothesis

was modified or eliminated. Finally, on the basis of the

personality picture which emerged, some hypotheses were

formulated regarding the manner in which these psychological

needs were met in the ministry.

It was rather arbitrarily decided that any check list

item where one-third or more of the theology students

received an entry would be considered contributary to the

group Characteristics of theology students. This decision

was based partly on the fact that there seemed to be a break

at this point in the continuum of percentage of entries with 
the rest of the items being checked about 25 per cent of the

time or less. This decision did not mean that the less

f1’eql—lelrltly checked items were not important. This was merely

a means of pointing up those items which were most outstanding.

These items are presented in Table XII.

...LOCation. An examination of the choice of location of

the responses provided a convenient point of departure. A

l

p us entry was made on the check list if over 50 per cent of

the r

e5312>onses given in a record were whole responses. Forty

 



  



OUTSTANDING CHECK LIST ITEMS

THEOLOGY STUDENTS

TABLE XII

72

A

  
Direction of

 

Test Item Percentage

of Sample Deviation

We LL0% +

Dd uu% +

s 36% +

At + Sex 3% +

F% 51% +

FK, Fc u7% -

M 31% -

Color Shock 33% +

PC 56% -

CFzFC 33% +

ColorzMovement 31% -

Sexual Hole 33% +

Hostility 31% +

M:Sum C 25% -

FM+m:Fc+e+cr 629; . -

Sum of VIII, IX, X 36%
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per cent of the theology students showed an overemphasis on

whole responses. The form quality of these responses was

average or better.

Where form level was above average, it was an indication

of an emphasis on abstract forms of thinking and higher mental

activity. An emphasis on abstract reasoning would be expected

of a minister, manifesting itself in religious and theological

speculation. Where form level was mediocre, there could have

been an overriding intellectual ambition without the ability

to back it up.

Forty per cent of physical science students also showed

an overemphasis on whole responses. The form level for

Physical science students was a little higher than for

theology students. This may have been a reflection of a

little higher intellectual endowment among physical science

students. However, both groups were of above average intelli—

Sence. An overemphasis on whole responses among physical

science students seemed to be related to their efforts to

gather facts and assemble them as an interrelated whole.

The use of integrated whole responses is an expression

of the ability to derive generalizations from specific parts.

It 13 a manifestation of categorical thinking. The difference

between these two groups seemed to be that physical science

Students demonstrate this ability in their efforts to arrive

at generalities on the basis of empirical facts and knowledge.
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Theology students, on the other hand, manifest this character-

istic in their development of religious dogma and theological

Speculation.

_An overemphasis on whole responses is a frequent form of

compulsiveness. The subject's need to include the blot in

its totality may be a reflection of his need to control all

aSpects of a situation before he feels secure enough to

respond to it.

There was an even greater emphasis on unusual detail

responses for both theology and physical science students.

A plus entry was made if over 10 per cent of the responses

were of this kind. These reaponses were mostly of the dr

variety which tends to be characteristic of the compulsive and

somewhat rigid perfectionist. This type of response lends

support to the hypothesis of compulsiveness. An emphasis on

Whole and unusual detail responses may also characterize the

individual who tends to withdraw within himself.

Over one-third of the theology and physical science

students received a plus entry for space responses. This entry

"as made if two to four common space reaponses or two or

three original space responses were given. The interpretation

of Space is, as yet, unsettled. Klopfer feels this reversal

or figure and ground is an indication of oppositional or

aggresSive tendencies which find eXpression in the intellectual

Sphere. In an introversial setting he feels this opposition

is

tuI‘hed against the self in the form of self criticism and
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feelings of inadequacy. Others regard it as an indication

of originality. Whatever the significance of space responses,

it seemed to be a characteristic of theology students and

physical science students.

Form Responses. After Considering where theology students

saw most of their responses, the next question was how they

saw them. Pure form responses were considered first. If

50 to 75 per cent of responses were pure form, a plus entry

was made. If 75 to 90 per cent were form only, a double

plus entry was made. Form responses over 90 per cent

received a triple plus entry. The majority of the entries

were single plus. Over half of the theology students received

a plus entry of some kind for overemphasis on this type of

response. A fewer (14.2%) but still excessive number of

PhYSical science students also received a plus entry.

Pure form responses represent good reality-testing,

d(Wold of emotional or creative elaborations. This implies

a rather limited kind of perception and a possible constric—

tion of affect. The fact that this constriction is associated

With excessive whole responses reflects an inhibition through

compulsive emphasis on organization and achievement. The

picture of constriction would have been modified if there

had been an adequate number of texture and vista responses.

However, nearly half of the records of theology students

Showed a lack of texture responses. (Table XII) Three-fourths

of

the records of physical science students contained an
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insufficient number of texture reaponses. Even though

theology students produced more texture reSponses than

Iflwsical science students, they were nevertheless seriously

lacking in this area.

Human Movement Responses (M). An examination of living

hmman reaponses indicated a source of this constriction.

Thirty-one per cent of the subjects gave an inadequate

number of living human reaponses. Three was considered the

nunimum number of M responses. This underemphasis became

even more significant when it was realized that four students

gave two M responses, but thirteen students gave only one or

no N responses. A somewhat similar pattern was present among

the physical science students. Eight students gave two M

responses and eight students gave one or no M responses.

A human concept implies an ability to feel empathy with

others. Human movement becomes a measure of the extent to

which a person has developed mature adult identifications and

can utilize the workings of his own imagination and inner

urges in a productive manner. The human movement response,

therefore, bridges the gap between the inner resources of

drive and fantasy and the outward orientation of object

relations. Thus a decrease in M implies emotional constriction,

immaturity, or rigidity. This finding, coupled with high F

and'W, indicates that theology students are prone to seek

refuge in some formalistic way of life or organization, when

they lack mature emotional warmth or creativity. Physical

science students may find this same refuge in the objective and

clearly defined rules of scientific procedures.
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Color Responses. Color responses are a reflection of

the individual's reaction to stimuli from the environment.

A minus entry was made on the check list if not more than

one well perceived (FC) color response was given. Good color

responses, well combined with form, suggest an interest in

relationships with other people. There is also implied the

presence of social skills (control) which help in forming good

relations. A lack of FC reSponses revealed difficulty in

this area. Of those individuals showing a lack of FC, 13

m
m
-

also showed a lack of M but in 18 cases M was adequate.

There seemed to be two types of problems represented. Where

the individual was not comfortable with himself or with

others a good deal of frustration and tension would be

 
OXpected. Where human movement responses were present, it

18 possible that the individual tended to withdraw within

himself and find substitute satisfactions in his own fantasy

life. Such an adjustment, if not too severe, may be entirely

satisfactory.

Physical science students showed a similar lack of FC

resPonses. Of those receiving a minus entry, ten produced

an insufficient number of M, but in thirteen cases M was

adequate. The same interpretation can be given these results

as Was given for theology students.

} The presence of color dominated responses provided an

ad
' ditional clue to the theology students' reaction to their
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environment. Thirty-three per cent of those students who

did not have enough FC responses gave from two to five CF

responses. This preponderance of CF over FC indicated that

emotional reactions tend to be expressed in an uncontrolled

fashion. It is probable that theology students tend to be

inhibited in their emotional reactions, but when they do

respond, they show greater instability in emotional

expression. These findings were substantiated by a high

incidence of color shock (33 per cent). This category

should be interpreted conservatively, however, since even

mild color shock receives an entry on the check list.

While theology students showed a preponderance of CF

responses, physical science students manifested an under—

emphasis of CF responses. Thirty-seven per cent of them

received a minus entry. In most instances a minus entry had

been made for both PC and CF responses. Physical science

Students seemed to show little responsiveness to influence

from the environment.

The lack of adequate color responses for both theology

and physical science students supports the hypothesis of

constriction presented in the discussion of form responses.

Repression of affect has been more complete among physical

scienCS students. This may be why physical science students

Concern themselves with inanimate objects which demand little

1

n the way of emotional responsiveness. Repression of affect
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Althoughhas been less successful among theology students.

they tend to be inhibited in their emotional reactions, they

are occasionally swayed by strong feelings. The lack of color

responses substantiates the significance of an underproduction

of M, namely that both groups have difficulty in establishing

close interpersonal relationships. The more effective

repression of these needs on the part of physical science

students may also be indicated by their turning to the less

personal pursuits of the physical sciences. Theology students,

far from successfully repressing the problem, try to resolve

it more directly in the interpersonal demands of the ministry.

!

Thus, the vocational choices of these subjects are in keeping }

'1

with these patterns of adjustment.

At + Sex, Sexual Role. The criteria for determining

entries in these categories were discussed in connection with

the first hypothesis of this study. Table XII reveals that

314. per cent of the theology students gave an excessive number

of anatomy and sex responses and that 33 per cent of them

experienced difficulty in establishing their psychosexual

r0100

Responses of sexual confusion and ambivalence implied

that the transition from a feminine to a masculine orientation

was never successfully completed. Consequently, there is

uncertainty and doubt regarding the role to be adopted. The

number of records containing this type of response was small.

Responses of latent homosexuality suggested that in the
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oedipal and later stages of development the individual still

had not completely resolved the problem of his psychosexual

role. Responses in these two categories suggested that

theology students had attempted to resolve this problem on

several developmental levels. They gave some measure of the

success which had been achieved in doing so.

In terms of behavior these feminine traits manifest

themselves in the form of passivity and conformity in handling

life situations. I

T" . Hostility. Criteria for making entries in this category

were presented in Chapter III. Although these criteria are

subject to variation in clinical judgment, the tendency

was toward conservativeness in entering a check mark.

Table XII discloses that 31 per cent of the theology students

exDevianced strong hostility feelings which they had dif-

ficulty in handling. In a few severe cases, form level was

also poor.

These hostility feelings were in marked contrast to the

PaSSiVity discussed in the preceding section. The Group

Rorschach has apparently tapped two levels of awareness.

Patterns of passivity and conformity are probably active and

conScions while feelings of hostility remain latent and

largely unconscious. Individuals manifesting this personality

pattern have usually experienced difficulty in their early

experj-ences with authority. Conflict often occurs with
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parental figures who may have tended to be domineering and

restrictive in the amount of self expression permitted in

early childhood. Anger and rebellion is the common reaction

to such restriction. If a strong enough fear ofretaliation

and rejection arose because of these feelings, hostility and

rebellion would be repressed and an opposite attitude of

passivity and conformity substituted in its place. This

type of defensive reaction formation seemed to be portrayed

by the test results. The early development of this type of

reaction was indicated by the fact that many hostile

responses had an oral characteristic about them, such as

biting, chewing, tearing, etc. _F.

The ratio of color to movement is a

classification developed by Munroe. It was obtained by

Color: Movement .

summing all chromatic color responses and all types of

movement responses. If total movement was three times as

great as total color, a minus entry was made. If the ratio

was four to one, a double minus entry was made. If the

ratio was six to one or greater, a triple minus was entered.

Six theology students had a minus entry, five had a double

minus and six had a triple minus entry. Among physical

science students, four had a minus entry, five had a double

minus and five a triple minus entry. This ratio is intended

to measure the balance between introversive and extratensive

tendencies and it can be seen that in the majority of the

subjects checked a strong introversive tendency existed for

both groups.
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M:Sum C. Where the optimum ratio of 2:1 was exceeded

in the direction of human movement, a minus entry was made.

Fourteen theology students received such an entry. They were

subjects who had either received a plus entry for over-

emphasis on M or M was normal and PC was minus. In only two

cases were both color and human movement minus. This ratio

did not reflect an introversive trend among theology students.

The optimum ratio of 2:1 was exceeded in the direction

of human movement by nineteen physical science students. This

constituted 142 per cent of the subjects and revealed a definite

introversive trend. In most cases the minus entry was due to

an underproduction of color responses.

FM+m:Fc+c+C'. If this ratio was weighted at all in the

direction of movement, a minus entry was made. It may have

been better to have allowed some latitude for mild emphasis

toward use of achromatic color or movement without making an

entry. Thirty-four theology students and thirty-five physical

science students received minus entries. In spite of the

freeness with which minus entries were made, the picture was

still that of an introversive trend for both groups.

Percentage of responses to last three cards. If fewer

than 30 per cent of responses were given to the last three

cards, a minus entry was made. Twenty theology students or

36 per cent of the sample showed this underproduction. Only

27 per cent of the physical science students manifested an

underproduction on the last three cards.
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These four ratios pointed in the direction of introversive

tendencies for both groups with two exceptions. The ratio of

M:Sum.C was generally within normal limits for theology

students, while the percentage of reaponses to the last three

cards tended to be within normal limits for physical science

students.

§:—‘ Psychological Satisfactions of the

Protestant Ministry

The Protestant ministry, in common with the ministry in

general, is essentially authoritarian in that it demands

obedience to a Higher Power and conformity to a code of

morality. Psychologically, it provides a satisfactory outlet

for those individuals whose rearing has accustomed them to

this pattern of behavior.13 Docility must be maintained, and

the Protestant ministry places a premium on this mode of

behavior. Although outward passivity is maintained, there

is yet the factor of unconscious hostility and rebellion to

be dealt with. The ministry may provide a convenient means

of expressing this hostility in the form of moral indignation.

In psychological terms, if a choice must be made between the

role of the child who is restricted and the role of the

powerful parent who prohibits, it is better to choose the

role of the parent who prohibits. In this role, aggressiveness

and domination are acceptable and safe.

 

“T5

For an extreme case of authoritarian psychology, see

G. M. Gilbert, The P3 chology_of Dictatorship, New York, The

Ronald Press, 1950, 327 pp.
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This moral indignation does not have its basis in

hostility alone. It may also stem from an overpowering need

to repress the expression of inner impulses. Repression is

a dynamically fluctuating process and under the pressure of

appropriate stimulation forbidden impulses might at some

.moment erupt into consciousness. In maintaining these

repressive defenses, the minister also lives out the role of

the restricted child. Repression may be sustained by

projecting these impulses into the environment and thereby

shifting the battle from.the psyche to the outer world. By

controlling these impulses in other people the minister

controls them in himself.

In his intermediate position between God and the people,

the minister is again enabled to play both these roles. In

his relationship to God, he remains the outwardly conforming

child. In his relationship to his congregation, he acts as

the representative of God. As the representative of God,

he becomes as God or the authoritarian parent. In this role

his unconscious rebellion becomes successful, and he is

powerful like the parent. This situation is clearly illustrated

by the common expression of the minister that his parishioners

are his children. In his role of authority he is now per-

mitted to make his own demands for obedience. It is possible

to see that the Protestant ministry provides many opportunities

for the minister to relive his childhood solution to the

problem of authority.
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The patterns of adjustment discussed in this chapter

should not be construed as abnormal. 'There are many methods

by which individuals can cope with life situations with a

minimum amount of tension and personal discomfort. Each of

them has its advantages and disadvantages. The adjustment

patterns revealed by this study seem to be typical of theology

students. Such patterns of behavior can be entirely satis-

factory for the individual. Their expression through the

functions of'the Protestant ministry demonstrates how they

can also make a worthwhile contribution to society. \



CHAPTER V

SUMMARY, CONCLUSIONS AND IMPLICATIONS

FOR FURTHER RESEARCH

Summary

There have been relatively few personality studies

conducted on candidates for the Protestant ministry. The

need for greater research in this area is'being recognized,

particularly by Protestant educators who have the respon-

sibility of selecting and training future ministers. The

knowledge which has been gained has not been systematized

in any fashion to see if there are testable personality

patterns which characterize Protestant ministers. There is

also little understanding of the relationship between per-

sonality factors and choice of the Protestant ministry as a

vocation. The urgency of this problem is disclosed by an

increasing tendency for Protestant educators to turn to

psychologists and psychiatrists for an evaluation of the

prospective theology student as a part of his entrance

requirements to graduate seminary. The primary objective of

this study was to see if there are broad personality factors

which distinguish Protestant graduate theology students. In

order to have some basis for making judgments, they were

compared with graduate students in the physical sciences. More
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specifically, this study attempted to determine: (1) if

there were testable personality variables which distinguished

divinity students from physical science students, (2) whether

there was a significant difference in general level of adjust-

ment between theology and physical science students, (3) how

the value judgments of divinity students differed from those

of physical science students, (u) if psychological test data

would yield broad personality clues which would be character-

istic of divinity students.

Protestant graduate theology students were selected from

Anderson College, Oberlin College and the University of

Chicago. Graduate physical science students were selected

.from Michigan State University. The fields of specialization

represented in the latter group were: Agricultural Engineer-

ing, Chemistry, Chemical Engineering, Electrical Engineering

and Physics and Mathematics. All subjects in the samples

participated on a voluntary basis.

The diagnostic instruments employed were the Group

Rorschach and Allport-Vernon Study of Values. The data from

these two tests plus information from a short personal

history blank constituted the body of facts known about the

subjects.

The following general steps were taken in carrying out

the study:

1. The Group Rorschach and Study of Values were

administered.to all subjects.
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2. The tests were scored and tabulated in convenient

form for analysis. The Munroe Check List was utilized as the

method of quantifying the Group Rorschach data. A random

sampling of Rorschach tests were rescored by a Rorschach

expert to insure consistency and accuracy.

3. The test data was analyzed using appropriate

statistical procedures.

LL. Some tentative hypotheses were formulated concerning

broad personality patterns which characterized Protestant

mini s te rs .

Findings

The findings resulting from a comparison of the physical

seience students and theology students on the Group Rorschach

revealed the following:

1. Theology students produced more texture responses

than physical science students. The difference was significant

at the 1 per cent level of confidence.

2. More theology students experienced difficulty in

establishing psychosexual role. The difference was significant

at the 1 per cent level of Confidence.

3. Theology students gave more anatomy and sex responses

than physical science students. This item discriminated at

the 6 per cent level of confidence.
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14.. The number of responses per record was higher for

theology students. A significant difference was obtained at

the 2 per cent level of confidence.

5. Physical science students showed less emotional

spontaneity when compared with theology students. A differ-

ence significant at the 2 per cent level of confidence was

obtained.

6. There were more theology students who showed evidence

of difficulty in handling hostility feelings. The difference

was significant at the LL per cent level of confidence.

The findings related to the general level of adjustment

of theology and physical science students indicated the

following:

1. There was no significant difference in adjustment

between the two groups.

2. Although slightly high, the level of adjustment of

bOth groups was within normal limits.

A comparison of theology and physical science students

on the Study of Values produced the following results:

1. Physical science students secured higher scores on

the Theoretical Scale. The scale discriminated at the 5 per

“ht level of confidence. '

2. Theology students scored higher on the Religious

Scale. The difference was significant at the 5 per cent level

0

f c Onfidence .
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3. The test patterns obtained in this study closely

approximated the specialized norms for the test.

An analysis of the Group Rorschach records of theology

and physical science students revealed the following patterns:

1. In their choice of location of responses, both

groups tended to overemphasize whole responses, unusual detail

responses and space responses.

2. Both groups produced an excessively high percentage

of form responses and an inadequate number of texture

responses.

3. Both groups gave an insufficient number of FC

responses. Theology students overemphasized CF responses

while physical science students underemphasized them.

’4. Four ratios designed to measure introversive-

extratensive tendencies pointed in the direction of intro-

vePsion for both groups with two exceptions. The ratio of

M:Sum C was normal for theology students and the percentage

0f r‘eSjponses to the last three cards was normal for physical

science students.

5. Theology and physical science students tended to

produCe an insufficient number of human movement responses.

6 Theology students gave too many anatomy and sex 
responses and experienced difficulty in establishing psycho-

‘ sexual role.

7. Theology students experienced difficulty in handling

h

Ostility feelings.
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Conclusions

The following conclusions may be drawn from the findings

of this study. These conclusions should be viewed more as

hypotheses which can form the basis for further research.

1. The Group Rorschach is capable of establishing

personality variables which differentiate Protestant theology

students from physical science students. It is very probable

that comparison with more narrowly defined occupational groups

will reveal more differences than appeared in the present

study. Such findings would have important implications for

vocational selection.

/““ 2. The general adjustment level of theology students

is about the same as that of physical science students. Both

groups fall within the normal range.

3. The value judgments considered important by theology

students are significantly different from those considered

important by physical science students.

h. The test data yielded broad personality patterns

which seemed to characterize both divinity and physical science

students. (a) Both physical science and theology students

are of above average intelligence and show an exceptional

ability to make generalizations in thinking. While physical

science students express this ability in the development of

scientific theory, theology students express this same capacity

in the development of religious dogma and theological speculation.
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(b) Theology and physical science students experience

difficulty in accepting and giving expression to their own

inner impulses. Repression of emotional responsiveness to

environmental stimuli has been less successful for theology

students than for physical science students. When they do

respond, theology students tend to show more instability

in emotional expression. (c) Both groups have difficulty

in establishing warm interpersonal relationships. Physical

science students seem to have adjusted to this difficulty

by turning to the less personal pursuits of the physical

sciences. Theology students have attempted to resolve this

problem more directly by entering a vocation demanding

many interpersonal contacts. (d) The behavior of theology

students tends to be marked by passivity and conformity.

Beneath the surface, however, there are deep seated

feelings of hostility and rebellion.

S. In general, the results suggest that while the

minister's role provides opportunities for resolving child-

hood conflicts in an authoritarian setting, it provides

ample opportunity to do so in a socially constructive

manne1' e
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Implications for Research

This study represents only a small beginning in the

investigation of the personality structure of religious

leaders. In carrying out this study, many questions were

raised which can only be answered by further research. Some

of the more important ones are as follows:

1. Certain test patterns and personality clues were

obtained in this study. It would be of value to repeat this

' study with a new sample of Protestant graduate theology

students. If the results were similar, the reliability of

these findings would be considerably enhanced.

2. This study has indicated that there are measurable

personality factors which distinguish theology students from

physical science students. The implication is that there

are also personality differences between theology students

and students in other vocational fields. Extensive

investigation of this possibility should be extremely

rewarding. Experience in this study suggests that greater

results would be obtained by making comparisons with more

narrowly defined vocational fields.

3. In American Protestantism there are many denomina-

tions showing a wide variety of religious characteristics.

It would be of value to conduct a comparative study of

denominational religious leaders to see if significant

personality differences exist.





at

h. There have been no studies undertaken of eminent

Protestant ministers to see why they are outstandingly

successful in their field. It seems that such studies would

be of primary importance in understanding what factors

contribute to success in the Protestant ministry. This would

also be invaluable in providing a better understanding of any

knowledge gained from studies designed to discover what

contributes to failure in the ministry.

5. Certain theoretical formulations were expressed

regarding the etiological factors contributing to the per-

sonality patterns revealed in this study. A study of

Protestant ministers using a case history approach would

contribute to establishing the validity of these assumptions.

6. The three major religious groups in the United

States are Catholic, Protestant and Jewish. A comparative

study of these three groups would provide valuable informa-

tion on the personality similarities and differences

existing among their religious leaders. Such knowledge would

be helpful in understanding the broad personality patterns

common to religious leaders.
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APPENDIX A

THE LETTER TO GRADUATE PHYSICAL

SCIENCE STUDENTS
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Dear Student :

There are stereotypes which are used to describe

scientists and engineers and persons entering other

professional fields. A study is presently under way to

determine if there are traits and characteristics which

typify those individuals working in the physical sciences

as contrasted with persons whose profession involves working

Primarily with people, as, for example, ministers. A study

such as this is important in establishing criteria for

selecting students for graduate training who would be most

likely to make a good personal adjustment in their work.

This study has been presented to your department head and

he has shown considerable interest in it. He has consented

to contacting the graduate students in the department.

A battery of tests of personality and value judgments

will be administered which will take not more than two hours.

E3011 Student participating will be given a number so that his
test results will remain anonymous. We are interested in the

results of the group as a whole.

Recognizing that your time is limited, three testing
periods have been arranged between quarters. You may choose

011° 01' the following.

Thursday, March 31, from 2:00 P.M. to 11:00 P.M.

I?zriday, April 1, from 10:00 A.M. to 12:00 noon

Saturday, April 2, from 10:00 A.I-'I. to 12:00 noon

You Testing will take place in room 119, Kedzie Hall. Will

and pleaSG fill out the enclosed card stating your preference

mail it as quickly as possible? If you agree to take

32:: a reminder will be sent to you a day or so before the

you have chosen.

Your . .

be great; contribution of time and effort 1n this study will

137' appreciated.

Sincerely yours,
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APPENDIX C

ALLPORT-VERNON STUDY OF VALUES

(See Flap Inside Rear Cover)
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APPENDIX D

PERSONAL HISTORY BLANK



 

 

Code number Age Sex Denomination

Major field of study

120

 

Academic degrees held
 

Degree presently working toward
 

Kind of work contemplated after graduation
 

 

Years of eXperience in chosen occupation *#
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APPENDIX E

INSTRUCTIONS FOR GROUP RORSCHACH



 

   



 

Introduction

This test situation is somewhat different from others

you have taken and you will probably find it a more enjoyable

eXperience. It is not a difficult test, but it is necessary

that you listen carefully in order to carry out the instruc-

tions. As the material contained in the test will have a

different meaning for each of you, it is important that you

do not consult your neighbors or compare notes after the test

begins.

Directions

On the screen I am going to project ten ink blots which

will be exposed for three minutes each. During the time the

blot is projected, I would like to have you write down on the

right hand page of the booklet your responses; that is, what

you see in the blots, what they look like to you, what they

might be. You may write down as many responses as there are

different ideas which the blots suggest. Number your responses

to each blot and start each new idea on a separate line. Write

your responses to a single blot on one page and begin a new

page for each new slide. Draw a line under your last reSponse

on each page after the slide has been removed from the screen.
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Instructions for Inquiry

In order to score your responses adequately, it is

necessary for us to know where, how and why you saw what you
 

said you saw. The ten slides will be projected on the screen

once more and you are asked to answer these questions to the

best of your ability.

Location Charts. The answer to the question "where" is

to be supplied by drawing a circle around the part of the

blot where the response was seen. Use the reproductions on

the left hand side of your booklet. Number the part marked

off to correspond to the number of the response (Example:

Slide I, bat, witch, bell).

Description. The questions "How"and "why" are to be

answered on the left page of your booklet and are to be

numbered to match your original responses. These explanations

may be brief, but should be sufficiently complete to provide

a clear impression of your reactions to the blots. I will give

you an example of what you are to do. (Show Slide VIII) Many

of you, perhaps, saw these animals (indicate). They may have

been seen as part of an emblem or coat of arms, or they may

have been seen as animals climbing or stalking prey. This

portion (indicate) might have been seen as blue flags waving

in the breeze; or this same portion may have been seen as

cushions with blue satin covers. This portion (indicate) may

have been seen as a butterfly because it is shaped like one





 

12

or it may have been seen as a tropical multi-colored

butterfly.

It is important to let me know hgw and why you saw the

particular things you did.

(Time for questions.)



APPENDIX F

GROUP RORSCHACH BLANK

(See Flap Inside Rear Cover)

125



APPENDIX G

INDIVIDUAL RORSCHACH SCORING BLANK

126



 

‘
l
l
}
.

2
’
!

I
l
l
‘
l

I
l
l
-
1
L
1
!

 



THE BORSCHACH METHOD OF PERSONALITY DIAGNOSIS

INDIVIDUAL RECORD BLANK

I)(‘\'t"l0[‘i€(l for the Rorschach Institute. Inc.

By BRUNO KLOPFER and HELEN H. DAVIDSON

N ame .............................. Sex ....... Date ............. Examiner .............................

Birthdate .......................... Age ....... School ............................. Grade ..............

‘ Address. . . ........................................................ Occupation ...........................

 

  

TO THE EXAMINER

N.B. For further informalion about [he use of this Record Blank, and scoring and inlerprelalion of results, the examiner is re»

ferred to “ The Rorschach Technique" by Bruno Klapfer and Douglas Kelley, published by World Book Company.

To facilitate recording of responses, divide your record sheet into two columns: one for the performance proper and one

for the inquiry.

Number the responses to each card separately. Number each response in the inquiry to correspond with the main re-

sponse If it Is an elaboratlon of or an addition to it. If a new response is given in the Inquiry, list. It. as an additional

response by adding a letter to the number of the preceding response.

Leave adequate space after each response in case the inquiry should require more space than the original resmnse.

For position of card, use. symbols A V > <, the apex indicating the top of the card as presented to the subject.

For time, note the time when each card is presented and the time when the first response is given. Note the total time for

each card and the total tune for the performance proper. Time any delays of more than [0 seconds between responses.

Indicate on the picture sheet (page 5) the area chosen by outlining the part and numbering it. with the same number as

the response. If the whole blot is chosen, write “W” next to the number of the response. This can be done during or

after the inquiry. In case Of doubt, ask the subject to outline his concept on the picture sheet.

List the scoring of all responses in the form on page 2. Columns are provided for recording the number of the card and

the response numbers, the time. the position of the card, and main and additional responses. Additional determinants to

a main response are also to be listed in the “Add ” column, listing these one below the other if there are several.

Use the Tabulation Sheet (page 3) for the tallying of all responses. Tabulate all additional scores in the “Add” columns.

Use a pencil Of a different color for this purpose.

Only main responses are used in determining the relationshi 3 among factors on page 4. Compute percentages only in

the instances where they are specifically called for as indicate by the “ % " symbol. In all other cases, simply record the

absolute frequencies of the various categories.
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D —>- W detail interpreted and I'eIIIainder of blot used as
background or W tendency otherwise expressed
(tabulate as main D and additional W)

 

kF form indefinite
D,S white space used in addition to D

Fk definite form With k(tabulate as main D and additional S) K Shading as D{flusion (smoke, clouds)
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Fix Shading as Three Dimensional Exdd tiny dt‘la“

in Vista or Perspectivedo (I deta'l
,

. , ,
_ e 5:9 l _

1‘ Form Only, {Vot [Lnlu'encdd1 mmde deli"!
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You will see on the screen ten inkblot pictures.

:
‘
\

0

Your task is to write down what these inkblots, or any parts of them,

resemble or look like to you.

You will see each inkblot for three minutes.

Always write your answers on the right hand side of the open double

page, and do not concern yourself with the left hand side until instructed

to do so.

Turn the page each time the slide is changed.

Do not be disturbed if the light is not very bright while you are

looking at the inkblots and writing your answers, handwriting is not

important.

When the first slide is on the screen, open this blank and record your

answers where it says:

“Write your answers to inkblot I here”

Number your answers for each inkblot.



 

INKBLOT I

INSTRUCTIONS FOR INQUIRY

Put the number of your answer under any of these words if by so

doing you feel you can amplify it in the way the examiner has just ex-

plained.

Shape Color Morement Texture

 

ALTERNATE INSTRUCTIONS FOR INQUIRY

Write anything else about your answers which you think will de-

scribe them to the examiner more fully.

 

 

Where did you see your answers? Mark 011‘ the areas on this little

diagram as nearly as you can.



 

Write Your Answer or Answers to Inkblot I Here

Before you turn to the next page, draw a line under your last answers.
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INKBLOT II

INSTRUCTIONS FOR INQUIRY

Put the number of your answer under any of these words if by so

doing you feel you can amplify it in the way the examiner has just ex-

plained.

Shape Color _llm-rnu‘nf Texture

J
|

ALTERNATE INSTRUCTIONS FOR INQUIRY

Write anything else about your answers which you think will de-

scribe them to the examiner more fully.

 

 

Wher“ did you see your answers? Mark oil' the areas on this little

diagram as nearly as you can.



 

Write Your Answer or Answers to Inkblot II Here

Before you turn to the next page, draw a line under your last answers.

 



 

INKBLOT III

INSTRUCTIONS FOR INQUIRY

Put the number of your answer under any of these words if by so

doing you feel you can amplify it in the way the examiner has just ex-

plained. .

Shape Color Movement 1 Texture

|

I

ALTERNATE INSTRUCTIONS FOR INQUIRY

Write anything else about your answers which you think will de-

scribe them to the examiner more fully.

 

 

Vt here did you see your answers? Mark off the areas on this little

diagram as nearly as you can.



 

  

  

  

Write Your Answer or Answers to Inkblot III Here

Before you turn to the next page, draw a line under your last answers.

 



 

INKBLOT IV

INSTRUCTIONS FOR INQUIRY

Put the number of your answer under any of these words if by so

doing you feel you can amplify it in the way the examiner has Just ex-

plained.

Shape Color Movement Texture

 

ALTERNATE INSTRUCTIONS FOR INQUIRY .

Write aHYthing else about your answers which you think Wlll de-

scribe them to the examiner more fully.

 

 

Wh '
ere did you see your answers? Mark off the areas on this little

diamam as
nearly as You can.

 



 

'.'.' =- ' gfi

Write Your Answer or Answers to Inkblot IV Here

Before you turn to the next page, draw a line under your last answers.



INKBLOT V

INSTRUCTIONS FOR INQUIRY

Put the number of your answer under any of these words if by so

doing you feel you can amplify it in the way the examiner has Just ex-

plained.

Shape Color Movement Texture

 

ALTERNATE INSTRUCTIONS» FOR INQUIRY .

Write anything else about your answers which you think Will de-

scribe them to the examiner more fully.

 

 

Where did you see your answers?

iagram as nearly as you

Mark off the areas on this little

can.

5



Write You Answer or Answers to Inkblot V Here

Before you turn to the next page, draw a line under your last answers.



INKBLOT VI

INSTRUCTIONS FOR INQUIRY

Put the number of your answer under any of these words if by so

doing you feel you can amplify it in the way the examiner has just ex-

plained.

Shape Color Movement Texture l

 

ALTERNATE INSTRUCTIONS FOR INQUIRY

_Write anything else about your answers which you think will de-

scribe them to the examiner more fully.

 

Where did you seedyour answers? Mark off the areas on this little

88mm as nearly as you can.

'



Write Your Answer or Answers to Inkblot VI Here

Before you turn to the next page, draw a line under your last answers.

 



INKBLOT VII

INSTRUCTIONS FOR INQUIRY

Put the number of your answer under any of these words if by so

doing you feel you can amplify it in the way the examiner has just ex-

plained.

Shape Color Movement Texture

 

ALTERNATE INSTRUCTIONS FOR INQUIRY

Write anything else about your answers which you think will de—

scribe them to the examiner more fully.

 

 

Wh 'ere did you seedyour answers? Mark off the areas on this little
_

iagram as nearly as you can.

 



Write Your Answer or Answers to Inkblot VII Here

Before you turn to the next page, draw a line under your last answers.

by so

lit 91(-

‘l de-



 

INKBLOT VIII

INSTRUCTIONS FOR INQUIRY

Put the number of your answer under any of these words if by so

doing you feel you can amplify it in the way the examiner has just ex-

plained.

Shape Color Movement I Texture

  
ALTERNATE INSTRUCTIONS FOR INQUIRY

Write anything else about your answers which you think will de-

scribe them to the examiner more fully.

 

 

Where did you see your answers? Mark off the areas on this little
iagram as nearly as you can.

 

 

 



Write Your Answer or Answers to Inkblot VIII Here

Before you turn to the next page, draw a line under your last answers.

y so

I 81(-

de-



INKBLOT IX

INSTRUCTIONS FOR INQUIRY

Put the number of your answer under any of these words if by so

doing you feel you can amplify it in the way the examiner has just ex-

plained.

Shape Color Movement Texture

 

ALTERNATE INSTRUCTIONS FOR INQUIRY

Write anything else about your answers which you think will de-

scribe them to the examiner more fully.

 

 

Where did you see your answers? Mark off the areas on this little

diagram as nearly as you can.

h:
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Write Your Answer or Answers to Inkblot V Here

Before you turn to the next page, draw a line under your last answers.



 

INKBLOT VI

INSTRUCTIONS FOR INQUIRY

Put the number of your answer under any of these words if by so

doing you feel you can amplify it in the way the examiner has just ex-

plained.

Shape Color Movement TextureI

l
|
l

l

l
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ALTERNATE INSTRUCTIONS FOR INQUIRY

Write anything else about your answers which you think will de-

scribe them to the examiner more fully.

 

he”? did sou see your answers? Mark off the areas on this little

iagram as nearly as you can.



   
Write Your Answer or Answers to Inkblot VI Here

Before you turn to the next page, draw a line under your last answers.



INKBLOT VII

INSTRUCTIONS FOR INQUIRY

Put the number of your answer under any of these words if by so

doing you feel you can amplify it in the way the examiner has just ex-

plained.

Shape Color Movement Texture

ALTERNATE INSTRUCTIONS FOR INQUIRY

Write anything else about your answers which you think will de-

scribe them to the examiner more fully.

 

 

 

Where did you see your answers? Mark off the areas on this little

iagram as nearly as you can.



   
Write Your Answer or Answers to Inkblot VII Here

Before you turn to the next page, draw a line under your last answers.



INKBLOT VIII

INSTRUCTIONS FOR INQUIRY

Put the number of your answer under any of these words if by so

doing you feel you can amplify it in the way the examiner has just ex-

plained.

Shape Color Movement Texture

ALTERNATE INSTRUCTIONS FOR INQUIRY

Write anything else about your answers which you think will de-

scribe them to the examiner more fully.

 

 

Where did you see your answers? Mark of!“ the areas on this little

diagram as nearly as you can.



   
Write Your Answer or Answers to Inkblot VIII Here

Before you turn to the next page, draw a line under your last answers.



INKBLOT IX

INSTRUCTIONS FOR INQUIRY

Put the number of your answer under any of these words if by so

doing you feel you can amplify it in the way the examiner has just ex-

plained.

Shape Color Movement Texture

 

ALTERNATE INSTRUCTIONS FOR INQUIRY

Write anything else about your answers which you think will de—

scribe them to the examiner more fully.

 

Where did you see your answers? Mark off the areas on this little

diagram as nearly as you can.



 

Write Your Answer or Answers to Inkblot IX Here

Before y0u turn to the next page, draw a line under your last answers.

 



INKBLOT X

INSTRUCTIONS FOR INQUIRY

Put the number of your answer under any of these words if by so

doing you feel you can amplify it in the way the examiner has just ex-

plained.

Shape Color Movement Texture

 

ALTERNATE INSTRUCTIONS FOR INQUIRY

Write anything else about your answers which you think will de-

scribe them to the examiner more fully.

 

 

Where did you see your answers? Mark off the areas on this little
lagram as nearly as you can.

 



 

Write Your Answer or Answers to Inkblot X Here

Before you turn to the next page, draw a line under your last answers.

This is the end, you need not turn the page again.  



 

FOR EXAMINER’S USE

FOR SCORING AND PSYCHOGRAM
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FOR EXAMINER’S USE

MUNROE’S CHECK LIST. (Ror.Res.Ex. 1944.8.46-70)

 

Number of R
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Refusal ( V )
 

 

W (+)—WV, B)

Dd (+)
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0 (+. B)

At, Sex (+)

Range (+. —)
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Shading Shock (1;) (V)

FK,Fc (+.—-).

c (+)

C' (+)

Kit (+)
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M (+,-—-—, B, r,d_l

FM, FMzM (+,-—)

m (+)

Total Movement (+,-—-)
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Color Shock (i) (V)

FC (——, B)

CF, CFzFC (+,—-—-)'

c) 1, 051+)

Total. Color (+, —)
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Color: Movement (+, —) 

 

 

 

Total Number of Checks _J    
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DIRECTIONS; A number of controversial statements or questions with two

Indicate your personal preferences

by writing appropriate figures in the boxes to the right of each question.

Some of the alternatives may appear equally attractive or unattractive

Nevertheless, please attempt to choose the alternative that is

alternative answers are given below.

to you.

relatively more acceptable to you.

points that you may distribute in any of the following combinations.

If you agree with alternative (a) and disagree with

(b), write 3 in the first box and 0 in the second

box, thus

If you agree with (b); disagree with (a), write E

If you have a slight preference for (a) over (b),

write

If you have a slight preference for (b) over (a),

write

 

IE

 

 

   

 E
m
m
a
-

 

For each question you have three

I
b

El 

c

 

.2
   

DO not write any combination of numbers except one of these four. There

is no time limit, but do not linger over any one question or statement,

and do not leave out any of the questions unless you find it really im-

possible to make a decision.
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BOSTON NEW YORK CHICAGO DALLAS ATLANTA

Eb: Ribctsibc Etc“ Cambrian:

PRINTED IN THE U.S.A.
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. The main Object of scientific research should be

the discovery of truth rather than its practical

applications. (a) Yes; (b) No.

. Taking the Bible as a whole, one should regard it

from the point Of View of its beautiful mythology

and literary style rather than as a spiritual reve-

lation. (a) Yes; (b) No.

. Which of the following men do you think should

be judged as contributing more to the progress of

mankind? (a) Aristotle; (1)) Abraham Lincoln.

. Assuming that you have sufficient ability, would

you prefer to be: (a) a banker; (b) a politician?

. Do you think it is justifiable for great artists, such

as Beethoven, Wagner and Byron to be selfish

and negligent of the feelings Of others? (a) Yes;

(b) No.

. Which of the following branches of study do you

expect ultimately will prove more important for

mankind? (a) mathematics; (b) theology.

. Which would you consider the more important

function of modern leaders? (a) to bring about

the accomplishment of practical goals; (b) to en-

courage followers to take a greater interest in the

rights of others.

When witnessing a gorgeous ceremony (ecclesi—

astical or academic, induct-ion into office, etc.).

are you more impressed: (a) by the color and

pageantry of the occasion itself; (b) by the in—

fluence and strength of the group?

Total

Page 2
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‘ll.

12.

13.

14.

‘5.

16.

Which of these character traits do you consider the

more desirable? (a) high ideals and reverence;

(b) unselfishness and sympathy.

If you were a university professor and had the

necessary ability, would you prefer to teach:

(a) poetry; (b) chemistry and physics?

If you should see the following news items with

headlines of equal size in your morning paper,

which would you read more attentively? (a) PROT-

EsrrANT LEADERS T0 CONSULT ON RECONCILIATION;

(b) GREAT IMPROVEMENTS IN MARKET CONDITIONS.

Under circumstances similar to those of Question

11? (a) SUPREME COURT RENDEss DECISION;

(b) NEW SCIENTIFIC THEORY ANNOUNCED.

When you visit a cathedral are you more'impressed

by a pervading sense of reverence and worship

than by the architectural features and stained

glass? (a) Yes; (b) NO.

Assuming that you have sufficient leisure time,

would you prefer to use it: (a) developing your

mastery of a favorite skill; (b) doing volunteer

social or public service work?

At an exposition, do you chiefly like to go to the

buildings where you can see: (a) new manufac-

tured products; (b) scientific (e.g., chemical) ap-

paratus?

If you had the opportunity, and if nothing Of the

kind existed in the community where you live,

would you prefer to found: (a) a debating society

or forum; (b) a classical orchestra?

Total

Page 3
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23.

. The aim of the churches at the present time should

he: (a) to inng out altruistic and charitable

tendencies; (b) to encourage spiritual worship and

a sense of communion with the highest.

. If you had some time to spend in a. waiting room

and there were only two magazines to choose from,

would you prefer: (a) SCIENTIFIC AGE; (b) ARTS

AND DECORATIONS?

Would you prefer to hear a series of lectures on:

(a) the comparative merits of the forms of govern—

ment in Britain and in the United States; (b) the

comparative development of the great religious

faiths?

Which of the following would you consider the

more important function of education? (a) its

preparation for practical achievement and financial

reward; (b) its preparation for participation in

community activities and aiding less fortunate

persons.

Are you more interested in reading accounts of the

lives and works of men such as: (a) Alexander,

Julius Caesar, and Charlemagne; (b) Aristotle,

Socrates, and Kant?

Are our modern industrial and scientific develop-

ments signs of a greater degree of civilization than

those attained by any previous society, the Greeks,

for example? (a) Yes; (b) No.

l f you were engaged in an industrial organization

(and assuming salaries to be equal), would you

prefer to work: (a) as a counselor for employees;

(b) in an administrative position?

Total
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24.

25.

26.

27.

28.

29.

30.

 

Given your choice between two books to read, are

you more likely to select: (a) THE STORY OF RE-

LIGION IN AMERICA; (b) THE STORY OF INDUSTRY

IN AMERICA?

Would modern society benefit more from: (a) more

concern for the rights and welfare of citizens;

(b) greater knowledge of the fundamental laws of

human behavior?

Suppose you were in a position to help raise

standards of living, or to mould public opinion.

Would you prefer to influence: (a) standards of

living; (b) public opinion?

Would you prefer to hear a series of popular lec-

tures on: (a) the progress of social service work

in your part of the country; (b) contemporary

painters?

All the evidence that has been impartially accumu-

lated goes to show that the universe has evolved

to its present state in accordance with natural

principles, so that there is no necessity to assume

a first cause, cosmic purpose, or God behind it.

(a) I agree with this statement; (b) I disagree.

In a paper, such as the New York Sunday Times,

are you more likely to read: (a) the real estate

sections and the account of the stock market;

(b) the section on picture galleries and exhibitions?

Would you consider it more important for your

child to secure training in: (a) religion; (b) ath-

letics?

Total

Page 5
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Partll

DIRECTIONS: Each of the following situations or questions is followed by

four possible attitudes or answers. Arrange these answers in the order of

your personal preference by writing, in the appropriate box at the right, a

score of 4, 3, 2, or 1. To the statement you prefer most give 4, to the

statement that is second most attractive 3, and so on.

Example: If this were a question and the following statements were

alternative choices you would place:

I

4 in the box if this st te
4‘ i

a. meat appeals to you most.

 

3 in the box~ if this statement appeals to you second

best.
-

3

2 in the box if this statement appeals to you third

best.

1 in the box if this statement represents your in-

terest or preference
least of all.

[7]

You may think of answers which would be preferable from your point of

view to any of those listed. It is necessary, however, that you make your

selection from the alternatives
presented, and arrange all four in order

of their desirability,
guessing when your preferences are not distinct. If

you find it really impossible
to state your preference,

you may omit the

at to aSSign more than one 4, one 3, etc., for each

   

  

   

question.
Be sure 11

question.

Page 6'
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Do you think that a good government should aim

chiefly at— (Remember to give yourfirst choice 4, etc.)

a. more aid for the poor, sick and old

I). the development of manufacturing and trade

0. introducing highest ethical principles into its policies

and diplomacy

d. establishing a position of prestige and respect among

nations

. In your opinion, can a man who works in business

all the week best spend Sunday in —

u. trying to educate himself by reading serious books

I). trying to win at golf, or racing

0. going to an orchestral concert

d. hearing a really good sermon

. If you could influence the educational policies of

the public schools of some city, would you under-

take -—

o. to promote the study and participation in music and

fine arts

b. to stimulate the study of social problems

c. to provide additional laboratory facilities

(I. to increase the practical value of courses

Do you prefer a friend (of your own sex) who —~

u. is efficient, industrious and of a practical turn of

mm

b. is seriously interested in thinking out his attitude

toward life as a whole

0. possesses qualities of leadership and organizing

ability

(I. shows artistic and emotional sensitivity

. If you lived in a small town and had more than

enough income for your needs, would you pre-

fer to —

(1. apply it productively to assist conunercial and in-

dustrial development

I). help to advance the activities of local religious groups

0. give it for the development Of scientific research in

_vour locality

(I. give it to The Family Welfare Society

When you go to the theater, do you, as a rule,

enjoy most —

a. plays that treat the lives of great men

1;. ballet or similar imaginative performances

a. plays that have a theme of human suffering and love

(I. problem plays that argue consistently for some point

of view

Total
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7. Assuming that you are a man with the necessary

ability, and that the salary for each of the follow-

ing occupations is the same, would you prefer to

be a —

O
I
n
.

a. mathematician

b. sales manager

c. clergyman

d. politician

If you had sufficient leisure and money, would you

prefer to —

a. make a collection of fine sculptures or paintings

. establish a center for the care and training of the

feeble-minded

. aim at a senatorship, or a seat in the Cabinet

establish a business or financial enterprise of your

own

e
'

_
Q
‘
fi

At an evening discussion with intimate friends of

your own sex, are you more interested when you

talk about ——

a. the meaning of life

17. developments in science

c. literature

d. socialism and social amelioration

Which of the following would you prefer to do

during part of your next summer vacation (if your

ability and other conditions would permit) -—

a. write and publish an original biological essay or

article

. stay in some secluded part of the country where you

can appreciate fine scenery

. enter a local tennis or other athletic tournament

(1. get experience in some new line of business

0
"

1
‘

Do great exploits and adventures of discovery

such as Columbus’s, Magellan’s, Byrd’s and

Amundsen’s seem to you significant because —

a. they represent conquests by man over the difficult

forces of nature

. they add to our knowledge of geography, meteor—

ology, oceanography, etc.

. they weld human interests and international feelings

throughout the world

. they contribute each in a small way to an ultimate

understanding of the universe

e
4

0
9
.
.

Total
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Should one guide one’s conduct according to, or

develop one’s chief loyalties toward —

a. one’s religious faith

. ideals of beauty

one’s occupational organization and associates

. ideals of charitya
l
p
s
:

To what extent do the following famous persons

interest you —

a. Florence Nightingale

b. Napoleon

6. Henry Ford

d. Galileo

. In choosing a wife would you prefer a. woman

who — (Women answer the alternative form below)

a. can achieve social prestige, commanding admiration

from others

. likes to help people

is fundamentally spiritual in her attitudes toward life

is gifted along artistic lines9
9
6

(For women) \Vould you prefer a husband who —

a. is successful in his profession, commanding ad-

miration from others

. likes to help people

5 is fundamentally spiritual in his attitudes toward life

is gifted along artistic liness
a
w

Viewing Leonardo da Vinci’s picture, “The Last

Supper,” would you tend to think of it —

a. as expressing the highest spiritual aspirations and

emotions

. as one of the most priceless and irreplaceable pictures

ever painted

. in relation to Leonardo’s versatility and its place in

history

the quintessence of harmony and design

6
"

(
'
5

9
-

Total

Page 9
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SCORE SHEET FOR THE STUDY OF VALUES

DI nucnoxs:

1. First make sure that every question has been answered.

Note: If you have found it impossible to answer all the questions, you may give equal

scores to the alternative answers under each question that has been omitted; thus,

Part I. 1%, for each alternative. The sum of the scores for (a) and (b) must always

equal 3.

Part II. 21/2 for each alternative. The sum of the scores for the four alternatives under

each question must always equal 10.

 

 

 

  

 
 

 

 

 

2. Add the vertical columns of scores on each page and enter the total in the boxes at the

bottom of the page.

3. 'l‘ranscribe the totals from each of the foregoing pages to the columns below. For each

page enter the total for each column (R, S. '1‘, etc.) in the space that is labeled with

the same letter. Note that the order in which the letters are inserted in the columns

below difiers for the various pages.

; g l The stun of the

Page ‘ ' | . scores fotr eacl;

Totals Theoretical ' Economic ' Aesthetic 5 Social . Political . Religious l 3:: £23; 33:1

! I ' below.

an" ‘ t ‘ "t “w— ”l ‘ s i‘

____Page2_l_t3_)_ ___1_(Sl_ _ _t_T_) ___ _. m ___j m _ ]_tg)___i 24

Pages _lZl ._(j()__ _ _ _t>_<)____‘ (T) _ 5 (5) ' (R) ' 24—

__m __00 ___-_: (at __ _ U2) _f 18) IL) __ i m _.__'___ _ __2L_

.MJE’ ..__ _q <20 | LL. 5W- m _ _ it) L _._ 3L-
Partll i l l I i

Page 7 __m___* . m _ _ (S)— _, _(2) _ _(3) l (X) _ _ ;__ ___po

Pages _(_T_)______ (Z) . (R)___i (Y) I _og) i t5) __ 50

‘” “17542—9 fl _ _ (5) ___I m___ (x) _m . (z) 70‘

16:3 _ fl . _ ' __ . ,— __270

Correction - t I I

figure: __313- -/fi if; -3 __+-2 §_:_5_;________

. ' i
Final Total _ i I 240   
 

C
7
!

Add the totals for the six columns. Add or subtract the correction ligures as

indicated.

Check your work by making sure that the total score for all six columns equals 240. (Use

the margins for your additions. if you wish.)

l’lot the. scores by marking points on the vertical lines in the graph on the next page.

Draw lines to connect these six points.
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PROFILE OF VALUES

 

 

 

 

 

 

 

 
       
 

7o —- - ‘ 70

High 60 ._ 60

5° _. 50

Average 140 4O

’ so —- — so

Low 20 __ 20

J 'IO —— 10

Theoretical Economic Aesthetic Social . Political Religious

   

  

  

 

High and low scores. A score on one of the values may be considered definitely high

or low if it falls outside the following limits. Such scores exceed the range of 50 per cent

of all scores for that value, i.e., l Probable Error. (These ranges are approximate since

each Probable Error is rounded to the nearest whole number.)

Theoretical 34—46 Social 3545

Economic 34-46 Political 35-45

Aesthetic 34—46 Religious 33—47

Outstandingly high and low scores. A score on one of the values may be considered very

distinctive if it is higher or lower than the following limits. Such scores fall outside the

range of 82 per cent of all scores for that value, i.e., exceed 2 Probable Errors.

Theoretical 29—51 Social 30—50

Economic 29—51 Political 3149

Aesthetic 127—53 Religious 225—55

The Manual of Dirwtz'ons, page 9, gives detailed norms for 1816 college students who

served as the standardization group for the Study of Values.
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