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ABSTRACT

THE PERCEIVED RELEVANCE OF FOREIGN STUDENTS‘ TRAINING

TO THEIR ROLE AS FUTURE CHANGE AGENTS“

IN NATIONAL DEVELOPMENT

An Evaluation

by

AdebayoOgunbi

Purpose

The study sought to assess the extent to which foreign students in

graduate programs (in selected colleges at Michigan State University),

perceived their training as preparing them to play the role of 'change

agents' in the development of their respective countries.

Design and Procedures

For the student survey, a stratified random sample of 445 (250

foreign, 150 American and 45 from Instructional Development and Technology

Program) was drawn from ten selected Colleges.‘ The Colleges of Natural

Science, and Arts and Letters were excluded owing to the 'change agents'

role covered in the study.

The Deans of the Colleges involved in the study and some administra-

tors were interviewed on their interpretation of the university's

objectives in training foreign students. Twelve experienced faculty

members were interviewed on their experiences in advising foreign

students. Another eleven, suggested by students as teaching 'relevant'

courses, were interviewed on their teaching style.
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Results_ ‘

With a response rate of 56% (comprising 251 students: 135 foreign,

90 Americans and 26 in ID & T program), 55% of which came from the

Colleges of Agriculture and Natural Resources and Education; the results

revealed the following:

1. foreign students were slightly older than American Students;

83% of foreign students and 50% of Americans, were males;

both had almost the same years of work experience;

more foreign students than Americans held full-time jobs;
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90% of foreign students obtained their first degrees from their home

countries;

6. they were resolved (78%), not only to return home but were legally

or morally bound (90%) to assist in development programs of their

countries;

7. they favored 'social objectives' more than 'personal objectives', the

, American students reversed this;

8.. their views differed from those of the administrators on university's

objectives in training foreign students.

On the relevance of programs, both groups recorded 'above average'

rating. Using analysis of variance with Scheffe's technique at .05

significant level, the difference between them was not statistically

significant. In terms of relevance, the content of core courses and the

teaching style of the instructors were rated as average to very poor.

However, the problem solving, practice-oriented activities in research,

laboratory and field experience made the difference;in.93b0ve average"

rating with the views of Americans being statistically significant.
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Overall, foreign students were.more.moderate in their veiws than

Americans.

Students in the College of Agriculture and Natural Resources were

significantly more optimistic about the relevance of their programs than

others. Similarly, those who were on full employment, have chosen a

career, set up their own programs, or received helpful advice of concern-

ed academic advisors were also significantly more optimistic than

others.

Of the eighteen statistical hypotheses tested, only those dealing

with 'choice of career', 'field of study', and'determining own program'

were supported. 0f the two research hypotheses formulated, one was

partially supported.

Conclusions

1. Michigan State University can offer programs relevant to the needs

of foreign students if the school authorities strive to achieve that

purpose (as shown in the significant difference between the College

of Agriculture and Natural Resources and other colleges).

2. Students appreciated the aspect of the training programs which

exposed them to problem solving, practice oriented activities (as

'shown by the "above average" rating given to research, laboratory

and field experience).

3. They also appreciated the opportunity to plan their programs and be

supervised by concerned academic advisors.

4. It was necessary for students to be clear-cut in career objectives

since those who were had significantly better rating of their

programs,and the assessment of program relevance would depend on it.
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It was recommended that:

1. the university review and clearly define its objectives in

training foreign students;

the curricula in various colleges and departments be revised to

accomodate foreign students' interests.

admission of foreign students be made only to those departments and

colleges where resources to meet their needs are adequately provided;

instructors devote more attention to the design of courses and

efficient and effective use of time;

foreign students become more actively involved in activities

likely to affect their academic interests.
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CHAPTER I

BACKGROUND TO THE STUDY

“Education makes a people easy to lead, but

difficult to drive; easy to govern, but

impossible to enslave."

--Henry Peter, Lord Brougham

(1778-1868)

Introduction

The view expressed by the Hungarian nationalist, Louis Kossuth,

that "It is on the sound education of the people that the security and

destiny of every nation chiefly rests,“ seems to be universally ac-

cepted. A look at the role which education has played and continues

to play in the social, political, and economic progress of industrial-

ized nations shows evidence of this belief. Similarly, the concerted

effort of leaders of developing nations in devoting a substantial pro-

portion of their annual budgets to education (from elementary through

university and including adult literacy programs) attests to their be-

lief that national development would be a farce without educational

development. Indigenous expertise which is indispensable in this un-

dertaking would be available only when there is manpower development.

This, in turn would depend on the investments made in education and

training. The importance accorded this function was concisely expressed

by Hanson and Brembeck when they said:

deay education is the single biggest enterprise in a devel-

oping country. It employs more people and influences directly

the lives of more people than any other organization apart from

1



government itself. The expenditures are huge in relation to

other government and private expenditures. The flow of fbreign

aid to1education is exceeded only by the flow fbr military pur-

poses.

Because human resources have come to be regarded as the wealth

of nations, education provides a common base from which these resources

would develop so that societies and nations could evolve toward modern-

ization and progress. A commitment to this philosophy on a global scale

is reflected from the activities of such international agencies as

United Nations Educational, Scientific, and Cultural Organization

(UNESCO), and the arms of the governments of Western nations such as

the Office of Overseas Development in Great Britain and the Agency far

International Development (AID) in the United States. Today, the di-

mensions of assistance are many and varied. They range from relief

in time of disaster, through technical advice to direct financial sup-

port of economic programs. But our attention will be focused on the

educational aspect which concerns the training of skilled personnel.

Though the practice in international exchange in education has

2 and Speakman3a very long history, as pointed out by Schulken , the

popularity of training students in the Western world substantially in-

creased after World War II. The dramatic increase in the population

of fbreign students, especially in the United States, was noted in the

figures published in Open Doors 1970-73 (an annual publication by the

Institute of International Education). In addition to the efforts of

missionary and philanthropic organizations, the government contributes

significantly through the AID, the Department of Health, Education and

Welfare, the Department of State, and other allied agencies. Currently

the population of foreign students in the United States is close to



200,000, and has stayed within this range fbr the past couple of years

owing to a cut-back on resources for their support brought about by the

need to attend to citizens of the U.S., especially the minority students.

This has not in any way diminished the importance of their presence and

the need to cater to their academic and social welfare. The National

Association of Foreign Student Affairs (NAFSA) has gained national

recognition as a body vested with the functions of meeting this pri-

mary objective. A unique feature in international exchange in educa-

tion which is popular in the United States is the collaboration between

government agencies and colleges and universities in the effbrt to pro-

vide training programs to meet the needs of foreign nationals. This

point was underscored by Otto Klineberg when he remarked, with data:

Perhaps the oldest and today the largest (in terms of numbers)

form of international educational exchange is the flow of foreign

students to United States colleges and universities. In 1871

Howard University admitted its first fbreign student, in 1969-70

that number had increased to 1,281 or 14.5% of its total enroll-

ment, a percentage exceeded only by Massachusetts Institute of

Technology among major colleges and universities in the United

States, with 16.9%. But Howard University and MIT are only two

of some 1,734 institutions of higher learning in the United

States which, according to Open Doors 1970, report foreign stu-

dents in 1969-1976. There were 3 , oreign students reported

by U.S. colleges and universities in 1969-70, 13,597 more than

the previous year, or an increase of 11%.4

At Michigan State University, the practice of training fbreign

students began nearly a hundred years ago. The consistency with which

it has pursued this practice over the decades has resulted in the school

being well known not only in the U.S. but also abroad as a leader in

international exchange in education. In tracing the history of fbreign

students’training at Michigan State, Madison Kuhn had this to say:

Much of the College's influence overseas has been expressed

through students who came to America and to Michigan State

College and returned to serve in their own lands. One of
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the first was Michitaro Tsuda, 1884, who became farmer, banker,

mine opegator and a member of the Japanese Emperor's privy

council.

In an effort to broaden the scope of its land grant philosophy

to global dimensions, a dramatic expansion in the enrollment of foreign

students occurred after World War II as can be noted from these figures:6

 
 

Qgte_ No. of Students Countries of Origin

1940 40 8

1950 300 57

1960 656 83

1966 1,108 81

1970 1,211 79

1978 1,293 84

It is also significant to note that the largest population of foreign

students ever to enrol at Michigan State University was recorded during

the current year 1977-78, as noted in this news report: '

Michigan State welcomed 278 new international students from 58

countries fall term. The largest number came from Iran, fbl-

lowed by the Republic of China, Japan, and Canada. Internat-

ional students now total 1,293 at MSU representing 84 countries.

In addition, we have 85 foreign faculty and research scholars

coming from 28 countries and working in 33 departments on7cam-

pus. This is a record high in student enrollment at MSU.

The above report is further underscored by the information on

MSU alumni in the U.S. and abroad furnished by the Alumni Records De-

partment of the Alumni Association in January 1978. The section con-

cerning alumni in fbreign countries showed that MSU's alumni can be

found in nearly 120 countries around the globe totalling about 4,000.

Apart from Canada, which by virtue of its proximity, carries the lion's

share of 963, Asian countries such as Thailand (230), India (194),
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Japan (140), and the Philippines (106) dominate the scene. The only

non-Asian nation commanding a sizeable number is Brazil with 166. Fur-

ther evidence of the major contribution which MSU has been making in

international education can be observed from the publication which the

Michigan International Week (1975) released containing brief biogra-

phies of 38 leading foreign alumni of major universities in the State

of Michigan. TWenty-four of those on the list were alumni of MSU!

It is not surprising that the commitment to international ex-

change in education is so dynamic at Michigan State when one looks at

the calibre of leadership, in the persons of John Hannah and Clifton

Wharton, Jr., which the school has had during this period. The con-

tributions which both have made to international education not only

at Michigan State but also at the national and global levels have

earned them a stature which commands a lot of respect. A few quota-

tions from their statements would help to illustrate the philosophy

from which their activities emanated. Pointing out an aspect of the

land grant philosophy which deals with improving the quality of func-

tions which a university perfbrms, John Hannah emphasized in 1966 the

need to change with the time when he asked:

Can the large university retain its stability, its integrity,

and its usefulness to society by continuing to carry on in the

same way as before, doing more and more of the same things, or

must it change?

It is my belief, and I hope it is yours, that it must change,

that the pressures and strains are so intense and so persistent

as to make innovation mandatory. We see old models, old atti-

tudes, old methods, old values, being challenged and changed in

society all around us. Can we expect the university, itself a

social gnstrument, to escape unchallenged and unchanged? We

cannot.

In his foreword to the publication The University and World



Affairs released by the Office of the Dean of International Studies and

Programs in 1976, Clifton Wharton Jr. pointed out clearly that the im-

portance which the school attaches to international education would not

diminish, rather it would be viewed as a global extension of the land

grant philosophy. He remarked:

We firmly believe that a university must be international in

its orientation if it is to serve its students and the broader

society well. The world continues to shrink; events and prob-

lems which a few decades ago seemed remote and unimportant to

us, now clearly affect our lives and our future. We are truly

becoming one world and our universities must reflect that

reality.

Our commitment to a strong international dimension in the

teaching, research and public service programs of Michigan

State University is clearly demonstrated by the many activities

described in this report. In keeping with our tradition, our

University is engaged in processes intended to improve the

lives of people in other countries--to expand educational op-

portunity, to increase availability of food, and to expand

knowledge about the complex processes of change. As we pro-

ceed we learn through both experience and research. And the

lessons learned abroad affect the spirit of our campus, the

content of our courses and the general outlook of the academic

community.

This is a period of re-thinking and planning. In the inter-

national field as in others we continue to review and improve--

to seek better ways to meet old and new tasks. As we proceed,

however, we reaffirm our commitment to keep Michigan State at

the fbre ront of international educational and service insti-

tutions.

To lend credence to the land grant philosophy, the Center fbr

International Studies and Programs was opened in 1956 with a structure

which is largely decentralized and operations carefully integrated into

that of the institution's main components at the college and depart-

mental levels. In addition, Area Studies Centers (African, Asian,

Latin American, etc.) and international institutes were created to

cater to regional and disciplinary interests while the Foreign Student

Office was set up to perfbrm the same functions for fbreign students



and faculty on campus. How extensive the operations are can be fully

appreciated if one examines the Center's past records (e.g. Internat-

ional Reports 1965-1973), planning seminars and working papers, annual

reports, and periodic publications such as The University and World

Affairs. The Foreign Student Office supplements this with University

Facts and Orientation handbooks and terminal newsletters which summarize

information of consequence to the fbreign student and faculty. Perhaps

the document that has provided a summary of the direction of internat-

ional programs at Michigan State in this decade is International Pro-

ggams for the Seventies: A Review of Activities and Program Priorities

fbr the Future. In it, the dual purposes of deepening "the cross-

cultural, international dimension within the university's educational

programs" and also facilitating and guiding "the university's contri-

bution to improvement in developing areas of the world," are blended

with a third which emphasized the need to use what "may be relevant

‘0 from the interaction. In-and valuable to our own society today”

cluded in the number of program activities suggested is the need to

continue promoting student exchange especially at the graduate level.

11 by the Presidential Commission on Admissions and StudentThe report

Body Composition in its recommendations 31 and 32, emphasized this

point also. 50 it is not surprising that nearly 80% of the current

population of fbreign students are pursuing graduate programs.

What seems to be surprising is the limited attention given in

the documents to this group which constitutes a viable component of

the linkage envisaged. The only mention made of fbreign graduates of

the school suggested “finding ways to relate to foreign alumni, many

of whom may be in positions to contribute well to their society's



modernization." One would have thought that institutional interaction

on an on-going basis should have been established to obtain vital in-

fbrmation needed for reviewing existing programs or starting new ones.

The Problem

After about a generation of the modern approach to international

exchange in education in the nation, and a little over two decades of

organized practice at Michigan State University, it is of interest to

take a closer look to ascertain the extent to which the broad goals of

the exchange have been accomplished. The investments already made in

international exchange in education at the school, coupled with its

commitment to remain in the forefront of such effort, make it imper-

ative to reevaluate the programs (especially the section affecting

foreign students) with a view to increasing its measure of effective-

ness. Apparently, the presence of "better skilled indigenous hands"

in the developing nations have not significantly improved conditions

as UNESCO and United Nations Development Program experts12 have pointed

out. The problems of poverty, illiteracy, and disease which moderni-

zation through manpower development were expected to eradicate are

still fbrmidable in these areas. In their introduction to the publi-

cation, A Guide fbr the Education of Foreign Students, Benson and

Kovach made a similar observation when they said:

...changes are occurring elsewhere in the world which are cal-

ling many aspects of international education into question.

The needs of developing countries for education and training

of their citizens overseas are changing, as it becomes appar-

ent in many of these countries that there is an oversupply of

degree holders and an under utilization of highly trained man-

power, and that human resources are tending to be concentrated

in urban centers, to the detriment of the rural areas.13
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In spite of much effort already made to discourage it, some of

the fbreigners who completed their training have decided to remain per-

manently in the host countries which trained them. Though the pros and

cons of the issue have been presented many times14 , it seems that there

is a concensus on the possibility that the kind of training could con-

tribute to this problem.

The call fbr a reevaluation of the existing practices rings

through in the volume edited by Schramm and Lerner, Communication and

Change: The Last Ten Years--and the Next (Honolulu: The University

Press of Hawaii, 1976). In it, many articles and position papers pub-

lished advocated a serious reevaluation of the old paradigms and models

of development.since results of their use have been less than satis-

factory. A new theoretical stand has been presented by many scholars,

largely from non-Western societies, in appraising the problems of de-

velopment. "Dependency theory," as they term it, looks at the situa-

tion in a global perspective, tracing the exploitative interrelation-

ship between Westerners and non-Westerners which was established firmly

during the colonial period. It is believed that in spite of the gains

made at the political front with the independence of many of these

areas, the exploitation still continues at the economic and intel-

lectual fronts. They therefore look at development assistance from

Western nations as a subtle way to continue protecting their old in-

terests, a strategy which they believe would not work in the best in-

terest of the developing nations.

A satirical poem by Ross Coggins published in Adult Education

and Development (September 1976) titled “The Development Set" drove

the point home with a message to the Western experts involved in the
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development of non-Western societies:

Excuse me, friends, I must catch my jet

I'm off to join the Development Set;

My bags are packed, and I've had all my shots

I have Traveller's checks and pills fbr the trots!

The Development Set is bright and noble

Our thoughts are deep and our visions global;

Although we move with the better classes,

Our thoughts are always with the masses.

In Sheraton hotels in scattered nations,

We damn multi-national corporations;

Injustice seems easy to protest

In such seething hotbeds of social rest.

We discuss malnutrition over steaks

And plan hunger talks during coffee breaks.

Whether Asian floods or African drought,

We face each issue with an open mouth.

We bring in consultants whose circumlocution

Raises difficulties fbr every solution--

Thus guaranteeing continued good eating

By showing the need fbr another meeting.

In the light of the above, some pertinent general questions may

be asked in connection with international exchange in education as it

affects the training of fbreign students at Michigan State University.

1. Given its experience and commitment, and the shortcomings

inherent in the nature of institutions' practices described by Dressel

and co-authors in such volumes as The Confidence Crisis and Return to

Responsibility, are the university's goals translated into concrete

training programs with built-in mechanisms to ensure effective imple-

mentation?

2. To what extent do the goals of the university agree with

those of the foreign students? 00 they perceive the programs as pre-

paring them fer the tasks they would face on returning home?

3. To what extent do the conditions under which they train

contribute to ”transferability," i.e., how do they train in an af-

fluent society to ensure effective perfbrmance in a setting where
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resources are very limited?

4. How do faculty members handle fbreign students in the train-

ing effbrt to ensure that the knowledge and skills so gained can be

profitably used?

5. How much are institutional constraints such as structure,

limitation of resources, and meeting the objectives of other consti-

tuencies, imposed on its capacity to realize the objectives set out

in the international exchange in education section? In short, how

much chance has the program to succeed when it has to compete fbr time

and money with other programs which are primarily state-supported?

Purpgse

The purpose of this study, therefore, is to assess the extent

to which fbreign students in graduate programs at Michigan State Uni-

versity perceive their training as preparing them to meet the objec-

tives of playing the role of "change agents“ in the national develop-

ment of their respective countries.

Products of the Study

It is expected that the following products would emanate from

the study:

1. A summary of the findings

2. Recommendations on measures to take to improve graduate

programs involving fbreign students at Michigan State University

3. Implications of the study fbr further research
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Research Question

An examination of the parameters of individual perfbrmance in

any undertaking usually considers motivational elements such as

attitude-~which shows how much effbrt the individual would invest in

the undertaking; knowledge and gklllgy-which show his ability, the

cumulative results of his aptitude, training and experience and the

dimensions of his response to task difficulty. It is assumed that no

training would be regarded as comprehensive unless it assesses the

above elements. Since one of the primary objectives of the university

is to train fbreign students to play the role of effective ”change

agents" in the development programs of their respective societies, it

is pertinent to examine their training programs from this perspective.

Like other students, foreign students generally aspire to earn a high

grade point average (GPA) and an eventual diploma, but some specific

questions need to be asked. For instance, what attitudes, knowledge,

and skills are inculcated in the training:

1. to ensure that foreign students are encouraged to enter

into and function in a new role;

2. to communicate positive feelings about the concept of change,

particularly the need to address problems at home;

3. to make certain that they acquire the information needed

fbr effective problem solving, working with people, leadership ability;

4. to guarantee that the training has the potential of bene-

fiting not only the students but also those with whom they may come

in contact as well as the society in general?

To resolve the above questions, a comparison will be drawn between

what the school claims to offer in the training programs and the
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fbreign students' perception of what they are getting.

The Significance of the Study

The products of the study may be useful to the following people

and organizations:

1. Future foreign students who plan to attend Michigan State

University would undoubtedly benefit from any refbrms introduced into

programs to ensure a greater measure of compatibility with and rele-

vance to their personal and societal needs.

2. Guided by its land grand philosophy, the university has

been receptive to the concept of change in the effort it makes to

strive fbr excellence. The results of the study may assist the ad-

ministration in reevaluating its policies and programs as they affect

the interest of fbreign students in such areas as admissions, training,

and a theory of instruction to guide future planning of programs in-

volving international exchange in education.

3. Since the university depends, in large measure, on the

faculty fer the execution of the training programs, they would be

interested in the results of the study as it affects their roles as

instructors and academic advisors of fbreign students.

4. By virtue of the significant contributions which Michigan

State University has made to international exchange in education, many

agencies providing aid to developing countries such as UNESCO and AID

have sponsored these programs through cooperation with the university.

The study's findings may help them to evaluate whether their objectives

_ are being met.

5. Perhaps those who may be interested most in the results of
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the study would be governments of developing nations which count on

the products of this kind of training programs in meeting their man-

power development needs. The results may be used in assessing the real

worth of training at MSU (reflected from the experiences of those stu-

dents who attended) with a view to reviewing their policies regarding

future training of students at MSU in particular and overseas train-

ing in general.

6. Since the aspect of international exchange in education

treated in the study has not received much attention in past research

studies, scholars in cross-cultural research in education and social

processes may be interested in the findings to ascertain from the

Michigan State University experience if any new light is shed on the

subject of education and training across cultures. This may enable

them to sharpen the focus of their future research undertakings on

issues of great import to the subject.

Rationale for the Study

The fundamental reasons why the study is undertaken are briefly

stated below.

.1. In the many research studies already undertaken on the sub-

ject of foreign students, only a few have dealt with the relevance of

the training they are receiving to their professional need and that of

15 of these studies, the question about rele-their societies. In some

vance has been raised while in others recommendations made have in-

cluded the need to ensure that the training received is appropriate

to the professional role and environmental setting in which it would

OCCUI‘.



15

2. Since Michigan State University from its past records and

its stated policy, intends to remain in a leadership position in in-

ternational exchange in education, the study would be one of the use-

ful evaluations needed fbr assessing how well its plans to help de-

veloping nations in manpower training is working.

3. It has been observed that one of the factors contributing

to such problems as "brain drain," "culture shock,“ and "re-entry shock"

is lack of relevance of training programs to the needs of foreign stu-

dents. Observing the question of relevance in the design and evalua-

tion of the program would be expected to minimize these problems. A

study dealing with relevance would, therefbre, be needed to shed light

on this issue. It is expected that the measure of success of this

program can be enhanced while factors contributing to failure may be

better understood and considerably reduced.

4. The need to ensure that the most appropriate kind of train-

ing is provided (which calls for this kind of evaluative study), is

underscored by Goldhammer when making remarks about his experiences

in a trip made to some Asian countries in 1977:

The lessons fbr both developed and developing nations are ap-

parent. More than literacy is needed! Diplomas and creden-

tials are not enough! Education can and must be a means fbr

helping people become sufficiently capacitated to build bet-

tfigilizginforeghegselves and achieve greater prosperity far

5. The foreign students, as direct beneficiaries of the train-

ing programs, are in a fitting position to participate in the evalua-

tion especially as it relates to the question of relevance.
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Delimitation of the Study

The study would be limited to graduate students (both fereign

and American) who are currently enrolled in selected colleges at

Michigan State University. As the theory of change is now commonly

associated with development efforts in the non-Westerntworld, the role

of change agents is regarded as pertinent to the study and the colleges

included are those which offer programs where professionals trained

can be expected to acquire the skills necessary to play this role.

The deans of these colleges and top administrators who participate

in the administration of international exchange in education are in-

cluded.

Limitations of the Study

By confining the population affected by the study to graduate

students in selected colleges in the university, the possibility of

generalizing the results to all graduate students in the school, or

fbr that matter, in the nation is drastically curtailed. The import-

ance attached to the "change agent" role in the study imposes a limi-

tation that canndt be ignored since it is recognized that not all

colleges offer programs that are oriented to this concept.

Because psychological elements such as people's attitude, be-

havior, and perception are variable in character, it has been recog-

nized that the longitudinal approach is a better methodology of re-

search to use in assessing them. Over time, a trend can be revealed

which would be a more reliable predictor of "events" than a single-

shot study. As in developmental research, periodic measurements would

reveal how relatively steady or variable is the factor being measured.
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Therefbre, there is a limitation in how much a single study of this

kind can reveal about any trend in foreign students' perception of

the relevance of their training at Michigan State University.

The study depends primarily on the subjects' opinions in a sur-

vey. A detailed examination of their academic records and professional

activities would undoubtedly provide additional data to back up or re-

fute the views they may have expressed in the survey. Data such as

actual knowledge or skills acquired during training would give some

tangible indication of their accomplishments in relation to stated

objectives. If the objectives of a training is to make a subject a

driver, his capacity to drive should be assessed in addition to ask-

ing him to respond orally or in written form to questions about driv-

ing.

Perhaps the most concrete evidence of the worth of the training

provided to fbreign students at MSU would be obtained from an evaluation

of the performance of the graduates in their respective professional

roles in their home countries. Examined over a period of time, the

measure of their effectiveness can then be assessed from the tangible

contributions they make such as important positions occupied, decisions

taken, programs set up, how they were executed, and the extent to which

the society benefited from such programs.

Whenever people find themselves in an environment quite differ-

ent from the one to which they are accustomed, the tendency to adapt

arises. By developing a mechanism for adapting to living conditions,

social relations and caping with different values and expectations in

an affluent society, fbreign students' capacity to judge the relevance

of their training to home country conditions accurately may be limited.
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Assumptions About the Study

Since most non-Western nations which have recently regained

their independence have begun to engage in development programs calcu-

1ated to change the quality of their lives for the better, it is as-

sumed that their overseas-trained personnel would constitute agents

of change in these endeavors.

A good number of fbreign graduate students are responsible

adults who have participated in or are still participating in devel-

opment programs in their respective countries. Therefbre, they can

identify programs likely to help further this effort, the rationale

being that the more mature they are, the more they can benefit from

such programs. This is also reflected in the composition of fbreign

students of which over 80% are graduate students.

It is anticipated that foreign students, by virtue of being

older and with more years of work experience, are mature enough to

give their opinions as candidly as possible. In spite of language

and other socio-cultural differences, they are perceived as capable

of perfbrming this function.

It is also assumed that the top faculty and administrators

interviewed would be equally as candid in expressing their views re-

garding the university's objectives and their teaching styles in

training foreign students at MSU. As experienced instructors and

administrators with wide exposure in the international field, their

judgments can be depended upon in this evaluation.

Since graduate students would be asked similar questions re-

garding the university's objectives, it is assumed that the higher

the degree of correlation in their views and those of the administrators,
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the greater is the probability that their opinions reflect fact.

A Philosophical Base for the Study

The three primary goals of international exchange in education

as enunciated by Michigan State University are "institution building,"

"manpower development," and "knowledge sharing." It is this third

component that the paragraph would concentrate on. In preceding para-

graphs, it was pointed out that a rethinking is going on regarding the

whole concept of technical assistance to developing nations after years

of less than satisfactory results.

Among questions raised by this experience was the reliability

of the experts' knowledge of these social systems and the appropriate-

ness of the knowledge and skills being shared with these areas. This

is an aspect of the age old epistemological question that philosophers

have been asking for centuries. Those engaged in this reevaluation

are treading the same path of “quest fbr certainty" which, unfortun-

ately, has eluded their predecessors. Skeptics doubted that any of

our beliefs can be supported by enough evidence to make them certain.

Rationalists such as Descartes and Plato regarded sense data as unre-

liable and bent their efforts toward finding that infbrmation which

defied any questioning, i.e., which is "absolutely true." Since their

efforts did not yield meaningful fruit, Empiricists such as Bacon,

« Locke, and Hume decided to take the opposite route by relying essen-

tially on sense experience as a basis fbr knowledge. By being down

to earth and practical, the social context of the experience was re-

garded as important. In spite of the progress made through the accu-

mulation of scientific knowledge, their conclusion was similar to that
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of the Rationalists--the sense experiences did not provide enough evi-

dence to support their thesis as the source and basis of what we know.

They acknowledged a drastic limitation of infbrmation about ordinary

experience. In short, neither the Rationalists nor the Empiricists

could be certain that they had attained permanent truth or perfect

knowledge.

In the context of the above, coupled by the fact that Western

and non-Western societies are two different worlds profoundly in-

fluenced respectively by Positivism (scientific knowledge emanating

from observable phenomena, experience and facts) and Metaphysics (en-

compassing magic, religion, parapsychology), one can appreciate the

difficulties an expert in one world would have in attempting knowledge

transfer across the boundaries of the other especially when philosophers

of the same world did not see "eye to eye" on issues of great concern

to them. Simply summarized, the point being made from a philosophical

viewpoint is analogous to two individuals who, by virtue of their capa-

bility of speaking the same language, discovered from interaction, that

they did not agree on an issue. Imagine the problem they would have

if they could not speak the same language! This is probably the rea-

son why the discipline of Sociology is evolving a branch which concen-

trates on studying the relationship between thought and society. In

this area called Sociology of Knowledge, effbrts are made to show how

ideas relate to the context of history and society which produced them.

Karl Manheim17 , one of the leading writers on the subject, emphasized

this point when examining the relationship between epistemology and

the special sciences. He pointed out that the latter depends on the

former to provide ”the basic justification fbr the type of knowledge
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and the conceptions of truth and correctness which these others rely

upon in their concrete methods of procedure, and affects their find-

ings." He indicated that the fbrmer also is interpreted in the con-

text of the latter, and then added:

The problem is thus made more difficult by the fact that the

very principles, in the light of which knowledge is to be cri-

ticized, are themselves fbund to be socially and historically

conditioned. Hence their application appears to be limited to

given historical periods and the particular types of knowledge

then prevalent. (p. 128)

He simplified this illustration in Ideology and Utopia when he remarked:

"It is not the consciousness of men that determines their existence,

but on the contrary, their social existence which determines their

consciousness."

Theoretical Frames of Reference for the Study

It is recognized that a descriptive study of this kind needs a

theoretical foundation on which to anchor its design, analysis and in-’

terpretation. William Asher put it succinctly when he remarked

A good.theory attempts to explain what the problem is, what the

variables are that constitute it, and how they are interrelated.

With this theoretical framework as a guide, the investigators

can select the dimensions of the problem which need to be ob-

served, described and reported. The theory tells the re-

searchers what measuring instruments will be needed and what

analyses will be made.

A good theory also suggests to them what results might be

expected and gives them a basis fbr interpretation of the

analyses and alternative explanations that may be suggested.18

Therefbre, the study would rely on theoretical elements from different /

l

disciplinary orientations to provide a framework within which the an- //

alysis and interpretation of the problem being investigated would be

made. From social science (communication), the theory of change which \

encompasses both "development" and "innovation“ would be employed to

I)

l

l
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account fbr the need to provide assistance on the part of Western na- .

tions and the effort to seek and accept the assistance on the part of l

non-Western nations. Similarly, that part of communication theory

dealing with the sharing of meaning and the role which socio-cultural

factors play in it would be relevant to the problem being examined in

this study. The psychological theory of cognitive dissonance (Festinger)?

would be employed in interpreting subjects' reactions to their learning f

experiences.

The theory of cultural relativism from anthropological studies

would be employed to account for the differences in experiences of

fbreign students as compared with Americans and the recognition of the

validity of these experiences fbr their (foreign students) perception

of and attitude toward the learning experiences to which they are ex-

posed.

At the core of the theoretical explorations is that aspect of

the theory of learning dealing with the transfer of training, At least

one of the leading assumptions in international exchange in education

(especially the training of foreign students) is that the trainees

would be able to g§3.their "acquired knowledge and skills" in solving

problems in their societies. A summary of this component of the learn-

ing theory would greatly illuminate the problem.

Theory of Change (Social Change)

Theory of Change (Social Change) would be summarized here using

the “guides" delineated by Talcott Parsons‘g, and Rogers and Shoemakerzo.

Parsons takes a systems view of the concept and examines it from the

structural-functional analytical perspective. A social system possesses

functional elements which help it in maintaining equilibrium as well as



23

structural elements which enable it to readjust to that state of equil-.

ibrium after it has been disturbed by external factors. Changes can

be occasioned by agents within the social system (immanent change) or

external to it (contact change). The idea bringing about this change

can be originated within the system (selective change) or outside it

(directed change). This paradigm particularly fits the role which

foreign students are called upon to perfbrm as outlined in the study.

As "change agents" who are also part of their social systems, they

would be expected to act as catalysts in recognizing the need for

change and by virtue of their overseas training and homophilous char-

acteristics (i.e., sharing the same socio-cultural values), bring new

ideas that would complement development efforts. Of the fbur dimen-

sions of change pointed out above, they would be expected to perfbrm

the role of "selective contact change agents." The need to bring

about change for the better (in the social system) also occasions the

application of the concept of "innovation" and the "diffusion" process

upon which its spread would depend. The measure of success likely to

be realized in the use of this approach is a function of the extent

to which the source (the change agent) and the receiver (the rest of

the social system) share a common "meaning." The closer the source and

receiver are in communication skills, attitude and knowledge, in addi-

tion to belonging to the same social system and sharing the same cul-

21
tural heritage (Berlo's model), the greater is the probability of

reducing the disparity inherent in the structural, contextual, deno-

tative, and connotative dimensions22 of interpreting meaning. Even

the "connotative" dimension is further clarified with Osgood's semantic

differential23 technique which suggested three scales (Evaluation:
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good-bad; Potency: strong-weak; and Activity: passive-active). The

above outline serves to illustrate the magnitude of the problem in-

volved when social change through interhuman interaction is contem-

plated. Fabun succinctly summarized it when he said "Common words do

not have meanings--on1y people do. And sometimes they don't, either."24

This view seems to be supported by Murphy when describing the

wide disparity in human characteristics in his book Personality when

he remarked

...we do not really see with our eyes or hear with our ears.

If we all saw with our eyes, we should see pretty much alike;

we should differ only as far as retinal structure, eyeball

structure, etc. differ. We differ much more widely than this

because we see not only with our eyes but with our midbrain,

our visual and associative centers, and with our systems of

incipient behavior, to which almost all visual perceiving

leads. (p. 333)

The theory of cggnitive dissonance, as explained by Leon Fes-

tinger in his book of the same title, states that "dissonance" exists

in the cognitive elements (beliefs, attitudes, and behaviors) of an

individual when these elements are inconsistent with one another. A

tension or discomfort is created which the individual will strive to

reduce either by changing the dissonant element or reducing its impor-

tance, changing his behavior, or adding more consonant elements until

a balance is restored. Festinger's two main hypotheses associated with

this theory state that a person who is in a state of dissonance would

be motivated to work toward its reduction since the state is "psycho-

logically uncomfortable." Similarly, he would strive to "avoid situa-

tions or information which would likely increase the dissonance" (A

Theory of Cognitive Dissonance, p. 3). A familiar example often quoted

is that of a habitual smoker who is exposed to the infbrmation that
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smoking causes cancer. The knowledge would make him uncomfbrtable and

he has one of these options: stopping the habit, refusing to believe it {

is true, looking fbr evidence to support his position, or discredit the

source from which the infbrmation came. In general, the individual

tries until the cognitive elements are in consonance. Applying the

theory to this study, one can see the likelihood of expressing less

negative feelings about a training program which one decides to under-

take. It is unlikely that those who play major roles in setting up

their programs, or who had to pay their tuition fees to go through

the training would turn around and regard the decision as unintelli-

gent, even if evidence shows that it is.

Cultural Relativism

Cultural Relativism is a concept borrowed from anthropological

studies, and is included in the theoretical framework because of the

importance attached to socio-cultural factors in the study. As pointed

out earlier, effective communication takes cognizance of factors of the

social system within which it is to occur, and the cultural values of

the members of the system and those participating in the interaction.

Stated in a nutshell, Cultural Relativism (which Melville Herskovitz

wrote eloquently about in anthropological literature), postulates that

"Judgments are based on experience, and experience is interpreted by

each individual in terms of his enculturation."25 Recognition of, and

respect for this judgment seems to be the central thesis advocated in

the theory. What is "good" for one individual or group in a given

setting and at a given point in time may not necessarily be "good"

fbr another individual or group in the same setting and time, or even
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fer the same individual or group at another setting or time. Factors

of time, space, and the unique learning experiences of individuals or

groups become critical to the assessment of what is "right" of "wrong"

in each given situation. Right from birth, children are socialized

on what to look at, when to look, where to look, and how to look.

The same operation applies to the other senses (i.e., what to hear,

smell, taste, etc.). By the time they are grown up, the stamp of

socio-cultural identity is indelible on the pattern of their percep-

tion and behavior. This developmental process is clearly emphasized

in the poem by Dorothy Law Nolte (distributed by Similac Industries--

manufacturers of baby foods) titled Children Learn What They Live:
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criticism, he learns to condemn.

hostility, he learns to fight.

ridicule, he learns to be shy.

shame, he learns to feel guilty.

tolerance, he learns to be patient.

encouragement, he learns confidence.

praise, he learns to appreciate.

fairness, he learns justice.

security, he learns to have faith.

approval, he learns to like himself.

acceptance and friendship, he learns

to find love in the world.

In the current rethinking going on in connection with the theory of de-

velopment and modernization, Schramm summarized what Eisenstadt thought

was wrong with the “old model:"

Chiefly that it works better as a description of what has hap-

pened in Western countries than as a predictor of change in non-

Western countries. Even in countries where the process had ap-

parently already taken place, there was less than a perfect fit

to the model. England, for example, had retained many tradi-

tional patterns and mechanisms despite being the home of indus-

trial revolution. Japan had kept many of its own societal ways

of dealing with problems despite a miraculous growth in indus-

try and commerce.
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In short, there are varying socio-cultural values and strate-

gies which each society employs to maintain a steady state, and the

recognition of their worth to those whose lives are guided by them

becomes the focal philosophical point of "cultural relativism." As

emphasized by Herskovitz,

The very core of cultural relativism is the social discipline

that comes of respect fbr differences--mutual respect. Empha-

sis on the worth of many ways of life, not one, is an affirma-

tion of the values in each culture. Such emphasis seeks to

understand and to harmonize goals, not to judge and destroy

those that do not dovetail with our own. . .Evaluations are 27

relative to the cultural background out of which they arise.

A universal factor in human existence is the struggle by individuals

and groups to be capable of "controlling those resources of the envir-

onment to ensure survival and improvement in the quality of life." The

fact that there are wide variabilities in the quality and quantity of

these resources suggests that strategies for managing them would vary

too. The awareness that these variabilities could be equally as valid

in each situation has not been fully appreciated as Herskovitz pointed

out:

That differences in the manner of achieving commonly sought ob-

jectives may be permitted to exist without a judgment being

entered on them involves a reorientation in thought for those

in the Euro-american tradition, because in this tradition, a

difference in belief or behavior too often impliea something

is wrong, or less desirable, and must be changed. 8

This may account for the observation made by Rogers and Shoemaker when

defining "cultural relativism" as "the viewpoint that each culture

should be judged in light.of its own specific circumstances and needs."

And they went on to explain:

No culture is actually "best" in an absolute sense; each cul-

ture works out its own set of norms, values, beliefs and at-

titudes that are best for itself. Conditions in a leSs de-

veloped country may therefore seem strange and unsuitable to
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a Western observer, when many of these conditions result.from

centuries of experiment, trial and error, and evolution.29

Herskovitz provided one of the reasons why the Western model of develop-

ment and modernization which has been christened "the dominant paradigm"

needs reevaluation as far as its application in non-Western societies

is concerned. He remarked

No culture in its totality is a commodity fbr export. This is

why any people who, by any method whether by conquest or per-

suasion, assume that they can cause another group to change its

entire way of life, are building policy on a psychological un-

reality. . .(Yet) Culture is not a straight jacket. . .The rest-

lessness of man, the creative drive of the gifted individual,

the search fbr variety in experience, all of these assure us

that man is not an automaton, nor ever has been nor at least

while he persists as we know him, will ever be.3

In summary, the theory advocates a scientific approach to the

perception of phenomena--a suspension of judgment, a disciplined de-

tachment, an effbrt on the part of the observer to "step into the

shoes" of those involved with a view to seeing the situation as they

would.

Learning Theory--Transfer of Training

As noted in the subheading, this summary will concern only that

component of the collective body of knowledge about learning and moti-

vation which deals with the concept of "transfer." Since it is one of

the goals of training fbreign students at Michigan State University to

equip them with the knowledge and skills which would enable them to

tackle problems in their societies effectively, it is essential to

know what the theoretical underpinnings of the "transfer of learning"

are as research findings would corroborate them. A psychological prin-

ciple which fbund acceptance in American beliefs and practices is func-

tionalism. When applied to the theory of learning it tends to be
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concerned with the end product of an undertaking. Hilgard described

it succinctly when he said:

The philosophy of America was based on individual ambition,

a strong pragmatic spirit, and a practical, "success-oriented"

iii'l‘d‘é‘éass'é’l‘l'lfiiihli :2’S2:2!1§.i";i.ll:;§?513‘ ‘1 ...m...

The works of scholars in psychology and education such as John

Dewey, James Angell, Harvey Carr (of the Chicago school) and also

Robert Woodworth and James Cattell (of the Columbia school) contributed

immensely to the prominence which functionalism received in the field

of education. Its emphasis on the transfer of training is a synthesis

of the positions of Thorndike and Guthrie (transfer depends on degree

of likeness between new and old), Hull (equivalence of stimuli and

equivalence of response). Since the settings are different and

problem-solving is obviously advocated, the cognitive dimension as

advocated by Tolman and the Gestalts (i.e., transfer depends on ex-

tent to which learners have access to the relationships) cannot be

ignored. Essentially,transfer of training deals with the consequences

which current learning would have on the subsequent or previous learn-

ing. These can either be positive or negative, i.e., subsequent

learning may be facilitated or interferred with. Similarly, transfer

effects may be proactive (i.e., the effect is on subsequent learning)

or retroactive (i.e., the effect is on previous learning).

50 we have a simple illustration:

Consequence of transfer

Positive Negative
 

Proactive (forward) a c
 

Direction of

Transfer Retroactivegjbackward)
a . d   
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Then, there is also the jggm_of transfer which may be stimulus gener-

alization, response generalization, or semantic generalization.

Stimulus generalization is said to take place when the same

response which is elicited by one stimulus is also elicited by other

stimuli similar to it. The closer the subsequent stimuli to the ori-

ginal one, the greater is the likelihood of eliciting the same re-

sponse. Response generalization is similarly interpreted: correct

response to a given stimulus tends to reinforce related responses

that may be given in the future. The semantic generalization com-

ponent deals with the aspect of meaning attached to either stimulus

or response. Where a given stimulus is set within a category, a men-

tion of the category may elicit the response originally associated

with the given stimulus.

Osgood attempted to synthesize this in a model which he called

the "transfer surface,"32 designed to help in predicting the direction

of transfer and its consequences when a stimulus is given. What the

graph clearly demonstrated was that maximum positive transfer occurs

when two tasks involve the use of similar stimuli eliciting similar

responses, while maximum negative transfer results from two tasks in-

volving the use of similar stimuli in which opposite responses are

anticipated. However, there is a limitation in how helpful the model

would be since we would be dealing, in this study, with the question

of transfer of “rules" and "strategies" which are indispensable ingre-

dients in the acquisition of learning sets for "problem-solving." The

role of learning sets is summarized by Travers:

There are facilities in solving problems of a particular class.

They appear to involve the learning of strategies and also

flexibility in attempting different solutions. They do not
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necessarily involve the verbalization of the rules applied, as

is evident from the fact that learning sets can be demonstrated

in animals other than human beings. Out of this work have

emerged studies of the factors that facilitate the shifting of

strategies and rules fbr solving problems. Older children show

a great capacity to make such shifts although young children

and other primates are slow. The difference between the older

children and the young children and other primates is suspected

to be attributable to the ability of the older children to use

language in the solution of problems.33

A dimension of complexity is added when it is realized that the study

incorporates a cross-cultural component, and the conditions under which

the learning experience occurs are far removed from the setting of even-

tual application, and finally the differences in language (a potent

tool in understanding and problem-solving) further complicates the

problem. Perhaps the study that illuminates the situation was under~

taken by Campione and Brown where two colors and two letters of the

alphabet were used in experiments: the first fbcusing attention on

colors while the second added the dimension of letters. Travers

synopsized it as follows:

In the first experiment he learned to attend to color rather

than to the letters, and this tendency to attend to the color

will transfer to the task in the second experiment. Attention

factors seem quite transferable and probably are transferable

in daily life. . .Now let us consider what happens when the

experimenter changes the fbrm of the task in the second exper-

iment, that is, switching either from a simultaneous presenta-

tion to a successive presentation or the reverse. When this

happens, transfer of what is learned in the first task to the

second task is highly disrupted. Transfer takes place best

when the form of the two situations remains the same. This

phenomenon is quite a familiar one in daily life. A problem

about which one has knowledge but set in an unfamiliar context

may appear to be baffling. . .Indeed, in Campione's series of

experiments the effect of context overwhelms every other fac-

tor influencing transfer of training.

What Campione and other researchers suggest is to have learners

practically employ the problem-solving strategies in a variety of sit-

uations, having thoroughly mastered the principles. This way, the rules
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would have undergone extensive tests to allow broader generalizations

to be made. It seems, therefbre, that a sanitized laboratory setting

would be inappropriate for the acquisition of the knowledge and skills.

Hypotheses Associated with the Study

Among the many variables to be examined, these are considered

central to the study: field of study, culture, dominant group, change

agent, and level of development--a11 being some of the indicators of

the variability existing in the subjects' social-cultural environment.

There are also variables characteristic of individuals which help in

the evaluation of their perception, attitude and behavior. In this

study, such co-variables would include age, work experience, goals,

etc. The analysis would depend on the interaction effects of these

variables on the dependent variable. Two major hypotheses and eighteen

working hypotheses (fbr statistical analysis) would be presented. At

the end of each statistical hypothesis, in brackets, are the numbers

identifying the questions related to each in the instrument followed

by a rationale for its inclusion. It is expected that a summary of

the results of the test of these working hypotheses would help in the

"assessment“ of the “acceptance or rejection of the two major research

hypotheses.

Research Hypothesis No. l: Learners who grew up in socio-

cultural environment (A),went on to acquire knowledge and skills in

socio-cultural environment (8), and expect to return to (A) to apply

it will tend to see little relevance in their training unless the pro-

grams are specifically designed to accomplish the objective of trans-

ferability.
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Research Hypothesis No. 2: Learners' age, exposure to the world

of work, academic perfbrmance, and anticipated future roles are posi-

tively related to their perception of program relevance. That is, the

older the learner, the more years of work experience he gets, the bet-

ter his performance, the more clearly defined his future roles, the

greater are his chances of seeing the relevance of the training pro-

grams to his needs.

The rationale fbr the two research hypotheses can be obtained

from the rationale which accompanies each working hypothesis that fol-

lows.

Working Hypothesis No. 1: Subjects classified in the study as

"foreigners“ would rate their training as less relevant to their needs

than subjects classified as "Americans" (questions 35-55, 58 and 59).

Rationale: This hypothesis is based on the principle that

schools, being powerful socializing institutions, are established by

\
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the society to help it in realizing its goals, which include inculca-

ting in the learners values which are unique to it. This way, its

continuity is preserved. As subjects affected by the study are from

divergent cultural backgrounds, cross-cultural differences are con-

sidered strong determinants of assessing transferability of concepts,

principles, rules and strategies from Western learning environments

to non-Western ones.

Working Hypothesis No. 2: Subjects who perceive themselves as

potential change agents would rate their training as less relevant to

their needs than those who do not perceive themselves in this regard

(questions 15 and 16, 35-55).
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Rationale: In Training for Change Agents35 , the Havelocks

sketched an outline of the attitudes, knowledge, and skills which an

effective change agent should possess. Acquisition of these qualities

require a special approach to training which emphasizes social goals

more than personal (individual) goals. The test of this hypothesis

would help in ascertaining the extent to which subjects perceive them-

selves as preparing fbr this role and whether or not the programs of-

fered in the school are likely to help in fulfilling this objective.

Working Hypothesis No. 3: Subjects classified as non-white

would rate their training as less relevant to their needs than sub-

jects who are classified as white (questions 35-55 and 58).

Rationale: In any given society, the norm of behavior is often

the behavior acceptable to the dominant group. In American society,

the values, goals and expectations of the dominant group are the stand-

ards against which the relevance of schools' programs are normally

measured. Since the dominant group happens to be white Americans, it

is essential to know from the responses of non-white subjects, the ex-

tent to which the programs offered serve non-white interests.

Working Hypothesis No. 4: Subjects classified as not "well-to-

do," i.e., whose chances for upward mobility are limited, would rate

their training as less relevant to their needs than those classified

as "well-to-do" (questions 35-55, 61 and 62).

Rationale: In general, as an affluent society, the United

States exhibits the values and expectations of high social class

people. Michigan State University, as a by-product of this social

phenomenon, reflects these values and expectations in its policies

and practices. It is of interest to know how subjects with low
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socio-economic status would react to these policies and practices em-

bodied in the training programs especially when it is realized that a

large number of American minorities and majority of people from non-

Western nations are poor.

3935139 Hypothesis No. 5: Among foreign subjects, those who

are committed to returning home to join in the development effort

would rate their training as less relevant to their needs than those

without this commitment (questions 11, 12 and 35-55).

Rationale: It has been clearly pointed out earlier (under the

theoretical framework section) that practices regarded as the norm in

one culture may not be so in another and models successfully employed

in one may fail dismally in another. In the transfer of training sec-

tion, the effect of context was regarded as strong. The more differ-

ent they are, the greater is the likelihood that the programs offered

would be irrelevant, unless this factor is carefully considered in

drawing up the programs.

Working Hypothesis No. 6: .Subjects from nations that are not

yet highly industrialized would rate their training as less relevant

to their needs than others (questions 35-55 and 59).

Rationale: In spite of socio-cultural differences that may

exist, nations that are industrialized would relate more to the pro-

grams offered in the school than those which have not yet attained

this level of advancement. The interest here is to see how the views

of subjects from Canada, Australia and other European countries com-

pare with those from the U.S. It would be essential to know what

differences, if any, there would be in the views of subjects from

emerging powers from non-Western nations such as China and Japan in
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the far East, Iran in the East, Nigeria in Africa, and Brazil in Latin

America when compared with those from the U.S.

Workinngypothesis No. 7: Foreign subjects who have not spent

enough time to become very familiar with the U.S. educational system

or the people's life style would rate their training as less relevant

to their needs than others (questions 9, 10 and 35-55).

Rationale: The theory of dissonance postulates that the more

resources of time and toil one invests on a task, the more valuable it

tends to become and the less inclined the individual would be in "see-

ing" what is ”wrong” with it. So, it is anticipated that foreign sub-

jects who have spent at least five years in the U.S. or who had their

bachelor's degree in a school in the U.S. would tend to relate more

with the programs offered than others.

Working Hypothesis No. 8: Foreign subjects who believe in re-

lying on selfegenerated effort in promoting development would rate

their training as less relevant to their needs than those without

this orientation (questions 14 and 35-55).

Rationale: Dissonance theory equally applies here. The more

inclined one is to rely on external aid and the Western model of de-

velopment, the more one would view the programs offered favorably.

Those who are “westernized” in their orientation would be expected to

look to Western culture, society and strategies of modernization as a

reference model.

Working Hypothesis No. 9: Subjects with three years or more of

full-time work experience in administrative or professional capacity

would rate their training as less relevant to their needs than those

with less than three years of full-time work experience (questions 4,
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5 and 35-55).

Rationale: In the "training for transfer“ section of the theory

commented on earlier, emphasis was laid on practical application of

rules and strategies in a variety of situations if transfer is to be

ensured. Similarly, the amount of exposure one has to the world of

work would significantly help in making a realistic assessment of which

needs would be relevant and which would not. Hence, it is anticipated

that those with this experience would be better placed in discerning

the relevance of their training to their needs than the others with-

out this experience.

Working Hypothesis No. 10: Subjects with jobs or clear career

goals would rate their training as less relevant to their needs than

others (questions 6 and 35-55).

Rationale: Those working full-time or on leave of absence ex-

pecting to return to the job, or have clearly defined their career

goals by the time they entered their programs, have a reference point

against which the relevance of their training could be conveniently

measured. So they are better placed to "see" the utilitarian value of

the programs which they are going through.

Working Hypothesis No. 11: Of the ten colleges samples, sub-

jects from the other nine would rate their training as less relevant

to their needs than subjects with majors in Agriculture and Natural

Resources (questions 1 and 35-55).

Rationale: Michigan State University was originally established

as a land grant agricultural college. Today the dominant role played

by agriculture is shown through the extensive academic, professional

and service oriented programs provided by the college. No other college
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in the university commands as much attention and resources. With this

advantage, it is anticipated that subjects from this college are likely

to derive greater satisfaction from their programs when compared with

others who did not share this privilege.

Working Hypothesis No. 12: Subjects who are thirty years or

older would rate their training as less relevant to their needs than

those who are under thirty years of age (questions 35-55 and 56).

Rationale: Age is an important factor to consider when exam-

ining the question of experience in many aspects of life: work, edu-

cation, etc. The older one gets, the more one is exposed to the game

of human survival and the better placed one becomes in making an in-

fbrmed evaluation of what would be relevant to one's needs.

Working Hypothesis No. 13: Subjects who rate the content of

their programs, the overall performance of their academic advisors

and instructors as average or lower would also rate their training as

less relevant to their needs than others (questions 51-53).

Rationale: In human relations, the positive effect of high

empathy, warmth and respect from helper to helpee has been established.

Similarly in communication theory the necessity fbr a high level of

"homophily" between two engaging in an interaction is emphasized if

meanings are to be shared. If the advisor provides genuine support

and encouragement in time of need, the positive feeling which emanates

from this interaction may rub off on the program.

Working Hypothesis No. 14: Subjects who either did not or were

not allowed to play a major role in drawing up their programs would

rate their training as less relevant to their needs than others who

were not so affected (questions 49 and 50).
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Rationale: The theory of cognitive dissonance also applies

here. Subjects who had a major hand in drawing up their programs would

be expected to give careful consideration to courses and other acti-

vities likely to help in the realization of their objectives, given

the resources available. Consequently, they would be less inclined

to condemn what they have prepared and would be unlikely to see the

shortcomings inherent in such programs.

Working_Hypothesis No. 15: Subjects who are financially sup-

ported (by scholarship, fellowship, etc.) would rate their training

as less relevant to their needs than those who pay their own fees

(questions 7 and 35-55).

Rationale: The theory of dissonance would be called into play

here as well. Because those who pay their fees have a personal in-

vestment of their hard earned money in addition to time in the under-

taking, they would strive to derive maximum benefit from it. One would

expect them to examine the usefulness of courses they pay fbr more than

those who are financially supported, thus eliminating a good measure

of the irrelevance.

Working Hypothesis No. 16: Subjects who grew up in a rural set-

ting in their countries would rate their training as less relevant to

their needs than those from an urban setting (questions 35-55 and 60).

Rationale: The explanations offered for Hypotheses 4 and 6

above would apply. The higher the social class of majority of people

in a given society, the more urbanized they tend to become; similarly,

the more industrialized, the more urbanized. Since a majority of

Americans live in urban environments and Michigan State University

is also located in an urban setting, the programs provided would
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reflect this reality. As those who train in them would be expected to

function in urban settings, others who look forward to operating in

rural settings may not receive adequate attention. It is therefore

of interest to see if the responses of subjects from this setting

would back up this speculation.

Working Hypothesis No. 17: Subjects whose overall evaluation

of graduate programs at MSU is rated as fair or worse would also rate

their training as less relevant to their needs than others (question 55).

Rationale: When individuals make favorable or unfavorable com-

ments about something which is to be evaluated, it is, in large measure,

a reflection of how their interests are affected by it. The programs

are hardly going to be rated as good or better if from their exper-

iences, their needs have not been well served.

Working Hypothesis No. 18: Subjects with less than 3.26 GPA

would rate their training as less relevant to their needs than others

not in this category

Rationale: A major reward mechanism in the assessment of stu-

dent perfbrmance in their training programs at MSU is the grade point

average (GPA). Those with high GPAs are expected to derive satisfac-

tion from this accomplishment and may be less inclined to consider

their training as less relevant than those who did not share this ex-

perience.

Definition of Terms

Attitude will be used in this study as Milton Rokeach defined

it in the Encyclopedia of the Social Sciences:

An attitude is a relatively enduring organization of interre-

lated beliefs that describe, evaluate and advocate action with
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respect to an object or situation, with each belief having cog-

nitive, affective and behavioral components. Each one of these

beliefs is a predisposition that, when suitably activated, re-

sults in some preferential response toward the attitude, object

or situation, or toward others who take a position with respect

to the attitude itself. (p. 145).

Emphasis would be laid on the cognitive aspect of the definition espe-

cially the extent to which subjects perceive their training as useful

or otherwise.

Brain Drain would be used as Walter Adams succinctly defined it

in the introduction to the subject in his book The Brain Drain:

The term itself is loaded, pejorative, suggestive of loss of a

vital resource, without compensation. This interpretation is

supported by illustrations that seem to show that human capi-

tal, as a strategic resource, is flowing out of economies that

need it most into economies already well supported with trained,

capable, scientific and administrative personnel. (p. 1)

He then illustrated with many examples, one of which was:

France takes pride in her aid to former colonies, yet the new

state of Togo has sent more physicians and professors to

France than France has sent to Togo. (p. 2)

Change Agent: Everett Rogers in Communication of Innovations

defined the change agent as a "professional who influences innovation-

decisions in a direction deemed desirable by the change agency? (p. 227).

His emphasis on his playing the role of a link between two systems is

pertinent here. “As a bridge between two differing systems, the change

agent is necessarily a marginal man with one foot in each of the two

worlds" (p. 229). The term is conceived broadly to incorporate all

architects of change. In agreement with the Havelocks, the term also

recognizes that the change is not a haphazard but a planned one. There-

fore, all graduate students enrolled in disciplines that are change

oriented are the potential "change agents" with which the study would

deal.
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Eggpge_(especially Social Change) was defined by Rogers as "the

process by which alteration occurs in the structure and function of a

social system" (p. 7), and he proceeded to define social system as "a

collectivity of units which are functionally differentiated and engaged

in joint problem-solving with respect to a common goal" (p. 28). The

study seeks to examine how foreign students trained abroad could be-

come instruments for what he termed induced immanent chang_. "Immanent

change" he also defined as occurring "when members of a social system

with little or no external influence create and develop a new idea,

which then spreads within the system" (p. 9). The factor of contact

through training then constitutes the element of inducement (see the

fbregoing paragraph under "theoretical framework“).

Culture: Benjamin Wolman's definition in the Dictionary of Be-

havioral Science would apply in this study. He described culture as

"The totality of manners, customs, values, of a given society, inclu-

sive of its socio-economic system, political structure, science, reli-

gion, education, art and entertainment" (p. 85). The theory of cul-

tural relativism which is closely associated with this concept has

been dealt with earlier under "theoretical framework."

Developing Nations: This term is used fbr want of a better one.

So is the opposite term-—"Developed Nations." The latter carries a

connotative meaning of a static condition or that the nations so des-

cribed have reached the top of the coveted plateau and would remain

there until the "developing nations" climb up to join them. If change

occurs all the time and all societies and cultures are dynamic, then

all nations are "developing." In this study, developing nations would

refer to those states, though lacking in most of the resources and the
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strategic know-how to promote their effbrt in the direction of modern-

ization, nevertheless demonstrate a commitment toward realizing this

goal. They are generally characterized by cultures which place heavy

accent on humanistic values as contrasted with technological values

characteristic of Western nations. A large number of these nations,

at some point in their past history were colonial territories to some

European nations.

Development as used here refers to "change at the social system

level" defined by Rogers and Shoemaker36. Very pertinent is his

(Rogers)37 revised thinking on the topic. He defined development as:

A widely participatory process of social changes in a society

intended to bring about both social and material advancement

(including greater equality, freedom and other valued quali-

ties) fbr the majority of the people through their gaining

greater control over their environment.

The most concise definition which has the most appropriate application

in this study is provided by Adiseshiah:

Development is rightly defined as growth accompanied by change.

It is important not to destroy the unity of these two aspects

of a single process which must be closely linked in action,

with growth invoking change of structure which in turn will

promote growth. Such changes which are necessarily slow, re-

quire action in depth which in the final analysis, amounts to

developing human resources through education and training. The

latter are the main prerequisites for the development of abili-

ties of each individual and for the participation of all in the

introduction and application of science and technology which

are a driving force of progress in modern civilization.38

Education as used in the study would refer to the transmission

of attitudes, beliefs, values, and accumulated knowledge and skills in-

volving the physical, mental, and moral development of the individual.

This is broad enough to incorporate the concept of training. In short,

education would be viewed as an instrument fbr the socialization of the

young and the framework within which their enculturation would be ac-

complished.
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Foreign Student would be used in this study to describe a non-

U.S. citizen enrolled in courses of study at Michigan State University.

When describing them as a group the term "foreigners" would be used

interchangeably with "fureign students."

Homeostasis would be used as Cannon described it in his article

"SelfeRegulation of the Body" in Buckley's (ed.) volume Modern Systems

Research for the Behavioral Scientist but the meaning of the concept

would be applied to the social system. Quoting the definitions of

Pfluger, Fredericq and Richet, he explained that living beings have

to maintain a steady state (stability) if they are to survive the vicis-

situdes of the environment. Like the living organism, the social sys-

tem is "open." Its capability to adapt is a necessary condition for

stability. And unless stability is maintained, the negative forces

from its environment are strong enough to bring not only its distur-

bance but its eventual destruction or what Schrodinger described as

"maximum entropy" or "inert state of equilibrium" (closed system)

(Buckley, p. 144). The learned patterns of reaction described by

Schrodinger as “negative entropy" help the organism to stay alive.

The same can be said of the social system.

Knowledge as employed in this study would refer to access not

only to infbrmation but the appropriate kind of information which would

make the learning experience meaningful and rewarding. A useful change

agent training is expected to ensure acquisition of knowledge for

tackling problems of social change by teaching the techniques of in-

formation packaging, retrieval, dissemination and utilization, and how

to marshall human resources to this end.

Learning would be used as Hilda Taba defined it, especially in
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the social context, in Curriculum Development: Theory and Practice as

"the way in which an individual acquires socially standardized behavior.

Among these are not only the approved ways of behaving and believing

but also mode of thought and concepts which direct perception and un-

derstanding."

Perception: The definitions in the Dictionary of Social Science

by Bartley and Allport are pertinent to the use to be made of the term

in this study. "The changed relationship between the organism and ex-

ternal world of objects which is brought about by the assignment of

meanings to the previously new and undefined sensory experiences." The

social system would be viewed as the collective organism in this respect.

Bartley sees the term as occupying an intermediate position between

simple and complex behavior, while Allport describes it as "the way

things look to us, or the way they sound, feel, or smell." Quoting

Hallowell in Sherif's Social Psychology, Herskovitz showed the meaning

of perception within the framework of culture:

Dynamically conceived, perception is one of the basic integral

functions of an on-going adjustment process on the part of any

organism viewed as a whole. . .In our species, therefbre, what

is learned and the content of acquired experience in one society

as compared to another constitute important variables with re-

ference to full understanding, explanation or prediction of the

behavior of individuals who have received a common preparation

fbr action.39

Race would be used in this study dichotomously to denote the

dominant group in American society who are described as Caucasian or

"white? and the others who are non-white. Emphasis is placed both on

the biological component and on the social aspect of the interpretation.

One of the study's key questions is to find how the racial differentia-

tion of other subjects relate to or differ from that of the dominant
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group (in the American society). As the dominant group is assumed to

be the main beneficiary of the programs of graduate training provided

by the school, it would be of interest to know how much of non-white

interests are catered to in the programs.

Re-entry Shock is used to describe the reactions which foreign

students register when exposed to their cultures after a period of ab-

sence from them. In many cases the reaction is negative and if it

persists over a long period may be instrumental to the decision on

the part of those who experience it, to return to the host country

or go elsewhere. It is generally agreed that fear of "re-entry shock"

or the actual experience is one of the major factors accounting for

the "brain drain.“

Relevance: This term is multi-dimensional in scope but fbr the

purpose of this study, would be used as Bruner interpreted it in IDS.

Relevance of Education. He described it as the "thumb-worn symbol in

the modern debate about the relation of education to man and society."

He then went on to explain:

The word has two senses. The first is that what is taught

should have some bearing on the grevious problems facing the

world, the solution to which may affect our survival as a

species. This is social relevance. Then there is personal

relevance. What is taught should be selfbrewarding by some

existential criterion of being "real" or exciting or "mean-

ingful.“ (p. 114)

This study would place more emphasis on the first interpretation while

not ignoring the importance of the second. In addition, the study

would examine the relevance of the training to the objectives out-

lined fbr it by the university. In short, the study would examine

the graduate programs in terms of relevance to: l) the school's stated

objectives; 2) the graduate students' goals and backgrounds; and 3) the
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social and economic needs of the non-Western world.

§gill_may be defined as the effective coordination of the appro-

priate attitude, infbrmation with appropriate psychomotor behavior in

the perfbrmance of a given task. This may range from the use of cog-

nitive competencies in problem-solving to exhibition of manual dex-

terity.

Society: This term would be used interchangeably with "nation”

which emphasizes a level of commitment to a common identity. As Rustow

put it, it is "a human group bound together by common solidarity--a

group whose members place loyalty to the group as a whole over any

conflicting loyalties."40

Training: A narrower interpretation of education, it is often

used to describe the kind of learning associated with professional

competence in a given function. An appropriate definition is supplied

by the Havelocks when treating the subject of "transferability":

"training implies the implanting of attitudes, knowledge and/or skills

into the trainees fbr some good purpose, or a combination of good pur-

poses."41 The "purpose" in this study would be meeting students' in-

dividual goals, and by inference through their future change agent

roles, meeting the goals of society. In short, the study is interested

in the social goals likely to be served by the individual's training.

The narrower scope of this term lies in the exclusion of "moral de-

velopment'I from the functions. It cannot be gainsaid that the goals

of society and those of the individual have to be congruent with each

other for the desired progress (development) to take place.
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Organization of the Rest of the Study

Chapter II which fbllows would be devoted to a review of liter-

ature and research studies done on the subject of fbreign students'

training in the U.S. Emphasis would be laid on that portion which is

most pertinent to this study which is: the "relevance" of the content

of what they learn, how they are using the acquired knowledge and skills

in the field and how they feel about the two phases-~the learning, and

the application aspects. To bring the point home to the population

directly involved in the study, the contributions made to knowledge on

the subject from Michigan State University would be carefully summarized

with emphasis on how much attention has been devoted to the part of the

subject central to this study. A chronological order would be observed

in presenting the information so as to place them in perspective to

other events occurring at the same time.

Then, studies on the change process and the role of "change

agents" are to be reviewed with emphasis on what the procedures should

be in training the agents to ensure their maximum effectiveness.

Chapter III will deal with the "design" and "methodology" in-

volved in the study. The population affected would be defined and

the sampling procedures employed carefully explained. Reasons would

be offered fbr the adoption of survey methodology and the steps taken

to develop the instrument used would be outlined. The actual conduct

of the survey would be briefly described pointing out factors which

facilitated or hindered the exercise. Finally, the statistical analy-

sis to be employed would be explained.

Chapter IV would be devoted to the analysis and interpretation

of the data which are expected to be reported in charts and tables.
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The hypotheses tested would be examined fbr results that make any dif-

ference.

Chapter V in the usual tradition, would cover summaries and con-

clusions about the study. Some recommendations would be made based on

the findings of the study and the implications of this fbr further re-

search would be examined.

The rest of the report would contain "references" made in the

study and an appendix of documents or information (relevant to the con-

duct of the study) which may help other researchers or critics to make

a fairly objective assessment of the findings.
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CHAPTER II

REVIEW OF LITERATURE

"I have always thought the actions of men the

best predicters of their thoughts."

--John Locke

Introduction

The review of literature fbr this study will be undertaken using

the two key concepts around which the study is designed. The first con-

cerns the issue of "relevance." Studies dealing with foreign students

would be broadly examined especially as their interests are affected

in the United States. Within this framework, the review would concen-

trate on those that touch on the issue of relevance and the extent to

which it is treated. The findings and recommendations made would be

summarized. A closer look will then be taken of the trend at Michigan

State University with a view to discovering how close to or further

away from the national scene the research effort in the school (on the

subject of fbreign students) has been. A chronological perspective

would be observed fbr the MSU review, so as to make the research efe

fbrts easier to place within developments in the U.S. and around the

world. This, hopefully, would increase the significance of the con-

tribution to knowledge on this subject, and the pertinence of recom-

mendations made either to improve conditions or fbr further research.

The second aspect of the review would deal with research on "change

agents" especially what findings are regarded as significant regarding

54
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steps to take in training them to ensure a most effective perfbrmance

in their respective professional roles. The importance of this sec-

tion can be appreciated when it is realized that this review would

serve as a reference point against which the results of the study

would be measured. It is expected that readers' understanding of

the recommendations to be made in the light of these findings would

be improved.

Research on the Subject of Foreign Students in the U.S.

There is abundant evidence to show that a very extensive quan-

tity of research has been done on this subject. One only needs to con-

2
sult sources such as Maegher], and Tysee fbr exclusive bibliographic

compilation. Others have taken the time to evaluate a large volume of

available literature accompanied with valuable bibliography. Such efk

fbrts include Cormack3 4 5 5

Walton8. By far the most comprehensive evaluative treatment of this

, Breitenback , Du Bois , Cussler , Spencer7, and

subject comes from Spaulding and Flack9 with 433 of the citations con-

cisely annotated and over 100 (unannotated) listed as "additional re-

ferences." The last volume focused primarily on the period from 1965

to 1974. The general features that emerged were divided into seven

categories, described by Spaulding and Flack as: a) quantitatively

large; b) methodologically uneven; c) conceptually and theoretically

unfbcused; d) topically wide-ranging but seldom interrelated; e) in

results and findings, diverse, sometimes contradictory, and only in

some instances significant or original; and f) in policy recommenda-

tions, broad, seldom mutually related, encompassing a wide spectrum,

and within it emphasizing some recurrent themes while ignoring others.10
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As there was intensification of the effort to encourage inter-

national exchange in education after World War II, a significant in-

crease in the population of fbreign students visiting the U.S. resulted.

Following this increase was a curiosity to know how the fbreign student

felt about the U.S. Even today, over thirty years later, the tendency

to ask a foreigner how much he liked the U.S. is still very popular.

It is therefore not surprising that most of the research done in the

late fbrties, fifties, and early sixties were concerned with foreign

students' attitudes, the image of the U.S. as they perceived it, as

well as how they proceeded to adjust to conditions in the host country.

Cormack put it in proper perspective when describing the human side of

the U.S. experience in World War II as analogous to the G.I. who mar-

ried an Italian girl with a misunderstanding setting in as soon as

the latter could communicate in English! She then remarked

We were still in the exchange kindergarten in the late 1940's,

however, and understanding was scarcely evoked for conjugal

relations. The U.S. government exchange programs were frankly

designed to increase exposure to life American-style, a favor-

able image the ipso facto result. As our international status

became more secure and our responsibilities more clear, most

programs were increasingly devoted to the accommodation of

students from developing countries. The major purpose, thus,

shifted to "helping others help themselves“ through intellec-

tual technical assistance at home and abroad. . .As increasing

numbers of fbreign students came to the United States, foreign

student advisors and community volunteers actively involved in

their accommodation became interested in their "adjustment"...1

Among the many studies dealing with the subjects of fbreign stu-

dent attitudes, adjustment and social relations, those of Du Bois12 and

Sellti213 stand out. Hardly is any research involving this topic under-

taken without due homage to them. Du Bois, in her study examining fac-

tors affecting the adjustment of fbreign students, postulated fbur

phases of adjustment characterized by high expectation (peak) at the
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start, frustration (depression) and high expectation (peak) toward

the end of the sojourn. The work of Lysgaard14 brought out the "U

curve" hypothesis which has been researched more than any other phen-

15
omenon in studies involving foreign students. Coelho described the

low point at the end of the first year as characterized by "culture

16
crisis." Gullahorn and Gullahorn extended this hypothesis by sug-

gesting a "W“ curve since, they contend, the process of adjustment

back to their own culture fbllows a similar pattern. Since a large

number of Peace Corps volunteers have not experienced this adjustment

process when they went abroad, and some fbreigners whose background

and cultural values were close to that of the U.S. did not report

this experience, it has been suggested that the preparation and train-

ing which they go through may be an influential factor in by-passing

this experience. It all shows the kind of result which extensive re-

17
search on the same subject can bring. Walton provides a concise

summary of research on attitudes toward the U.S. from studies by

18 19 20
Gardner in Beacon of Hope , Selltiz pp, p1, , Morris and Davidsen

when she said:

Americans as people are definitely liked. It is important to

Americans, the social scientist? tell us, that this be so and

encouraging to find that it is. 1

She, however, qualifies that the

generally favorable reactions to American life and society do

not carry over to the United States as a political entity or

to American fbreign policy22

as shown in the studies by Du Bois (1956), Riegel (1953), Gardner (1960)

and Pool23 . Though a number of important factors have been advanced as

determinants of attitudes about the U.S. in the fbregoing studies, it

is in Selltiz (1963) that the importance of the factor of the foreign
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students' background (socio-cultural, etc.) was revealed. The study's

findings were put in perspective in chapter 9 (with the same title)

which carefully integrated it into existing major studies (pp. 242-297).

j Another aspect of the fbreign students experience in the U.S.

is the "brain drain" (or is it "brain gain"?) problem. This topic at-

tracted the largest literature review in Spaulding and Flack (see page

514, 76 citations). The debate has brought the topic in sharp fbcus

to such an extent that one hears of the "push-pull" factors in exam-

ining what causes the fbreign student to remain in a host country.

The list often includes being young, spending an extended period of

time in the country, limitation in employment opportunities, and the

attractive offers to be commanded in the host country, by comparison.

24
Contributions by Das , "Committee on International Migration of

25 26 27 28
Talent" chaired by Charles Kidd , Cervantes , Asher , and Baldwin

are a few of the many studies that illuminated the subject. As a re-

sult of these studies, a better understanding of the problems involved

in international migration of talents was developed. Another issue

that attracted the attention of researchers at a later date was that

of the academic performance of fbreign students. It has been found

29
in many studies such as those by Uehara , University of South Carolina

Office of Admissions30, Burgess and Mark31, Burkeaz, and Martin33 that

proficiency in English language is a reliable predictor of academic

success. Spaulding and Flack reviewed other studies showing the in-

fluence of other factors affecting their perfbrmance (see page 514 for

the list). In the study conducted by Clark34 involving 144 Ghanaian

students, factors influencing academic achievement and satisfaction

included government, financial support, being 30 or older, married



59

and not expecting to stay longer than 3 years in the U.S. Ohuche's 35

study dealt with the same subject. He ran a survey among 1,426 under-

graduate and 456 graduate Nigerians in the U.S. and fbund out that

previous educational background was not an accurate predictor of aca-

demic achievement even though those with higher school certificates

performed better than those without it. There was no difference in

the performance of graduates who obtained their first degrees in

Nigeria compared to those who had it in the U.S. What is reassuring

is the evidence that given a good mastery of English language, in spite

of differences in educational and socio-cultural background, fbreign

students by and large perfbrm just as well as American students in

their chosen fields.

By comparison with the above examples, what seems to be the

most important reason why fbreign students seek education abroad-~to

obtain the kind of education needed for discharging responsible func-

tions in their societies--has not received adequate attention among

researchers. Walton pointed this out clearly in her opening para-

graph under the title “What Students Learn and How They Use It"36:

From the literature it is difficult to determine what specific

gains in knowledge are made by foreign students in the United

States, although it is clear that students are attracted here

because of an7expectation that they will acquire knowledge

Scott (1955)37 Deals and Humphrey (1957)38 ,Rathore (1958)39,

CRS-Tokyo (1958)40

It can be observed that attention has been drawn to this aspect

of the problem of foreign student education in the U.S. The most con-

cise description of the problem is presented by Wharton41(l959), and

Klineberg4z(l976). Wharton employed the logic of transposition when

describing the magnitude of the problem confronting fbreign students
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specializing in Agricultural Economics. He remarked:

And he

The major criticism of their U.S. experience is that most U.S.

courses are devoted to solving U.S. problems which are totally

dissimilar from those of Asia. (p. 13)

went on to ask:

How well would the average American student perfbrm if he were

required to study toward a Masters or a Doctoral degree in an

Asian institution where the lectures are given in an Asian

language, where the textbooks are written in strange Oriental

characters, where the subject matter and examples are non-

Western or alien, and where the whole method of instruction,

relationship between teacher and student, and contact between

student and student are entirely different? (p. 14)

Almost twenty years after this question was asked, the same note was

sounded in the comment made by Klineberg:

Graduates of universities in a developing country (A) arrive to

do advanced work in a large university in a highly industrial-

ized country (8). The educational program in B is geared to

the interest and occupational opportunities of its own nat-

ionals; the visitors may (and often do) feel that what they

are taught is irrelevant to their own needs and to their

country's future. (p. 260)

And he went further to explain:

In the case of the United States, for example, the important

question is raised as to whether the difficulties encountered

by many foreign students may be due to the fact that education

is oriented to the American situation, and whether the curri-

culum should be revised so as to make it more relevant to the

needs of fbreign students. Certainly very little has so far

.been done in this respect, and decisions as to whether, when

and how such modifications should be introduced pose very

difficult problems fbr professors and administrators.

He pointed out the global dimension of the problem when he said:

In a recent study of students from developing countries now at-

tending universities in Europe (Klineberg and Ben Brika, 1972),

it was fbund that many of them complained in the very terms

raised in the American reports; the training received was felt

to be too remote from the tasks they would be called upon to

perform on their return to their own country. In France,

Austria, and Yugoslavia large numbers of these students feel

frustrated because of the irrelevance of their studies. (p. 14)
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From the foregoing observations, it seems that the problem of American

education being unsuited to non-Americans is nothing new. As important

as it is, however, few studies have been devoted to examining the prob-

lem in the same vigor that is characteristic of other problems such as

"Impression of U.S.," "Social Adjustment," "The Brain Drain," and "Aca-

demic Perfbrmance.“ Of the little literature on the tapic, most were

presented between 1966 and 1973. It is significant to note that this

period coincides with the period of social unrest in the country when

students and minorities were protesting inequities and demanding their

fair share of the benefits accruing to the nation. The clamor for equal

educational opportunity was accompanied by a call for "relevance" in

the curricula offerings at various levels of the educational system.

43 made his submission to the House Committee on Edu-When Melby

cation and Labor Task Force in 1966, he identified three factors as

critical to the fulfillment of fbreign students' objectives in coming

to the United States. The most critical of the problems encountered

was the relevance of the education they received to their needs and

future functions. In a similar vein, the submission by the Education

44 in theirand World Affairs Study Committee on Foreign Student Affairs

paper "The Foreign Student: Whom Shall We Welcome?" to the same body

specifically stressed that both admission policies and training pro-

vided should consider manpower needs of countries involved and the

relevance of the training in meeting such needs.

45 in evaluating the courses designed fbr economic andRegueira

social development pointed out that one of the faults in the program

was the lack of relevance of the content to participants' countries

needs.
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46
In the effort to modify a Ph.D. program, Ronkin suggested that

preparation fbr dissertation should be undertaken with candidates on

topics of relevance to their countries. Miller's47 study which examined

the on-the-job behaviors of fbreign students' advisors noted that an

area of weakness in the discharge of their functions was in academic

advising.

Having examined training programs in Rural Sociology, Schuler48

suggested setting up training centers in each of the regional areas

of the non-Western world as a solution to the problem of irrelevance

of programs offered in the U.S. and Prince49 supported this idea by

pointing out that the disparity between the world view of Westerners

and non-Westerners makes it ncessary to train the latter as mental

health workers in a setting compatible with their world view--at home.

Schmidt and Scott50 in reviewing the major problems involved in the

agricultural training of non-Westerners in Western countries, pointed

out the lack of relevance of such training to the needs of the visitors.

The Tenth Mohonk Consultation with International StudentSSI offered a

proposal for Pre-departure Seminars which was advised to be integrated

into the curriculum to ensure participation because of what was be-

lieved to be the inadequacy of U.S. education in equipping the foreign

student with what is needed to apply the skills acquired when they get

home.

A few exceptions where satisfaction was expressed regarding

relevance of training came in studies involving Asian students.

52
Johnson's findings came from the interview of 38 Asian alumni of the

University of Oregon. None complained about the relevance of quality

of education received. Another study sponsored by the East-West Center53



63

also dealt with 36 Asian alumni of the University of Oregon. They

were equally satisfied with their training, regarding it as relevant

to the Asian situation.

The study by Swan54 examined how Filipino graduate students in

Agriculture and Home Economics perceived the objectives, policies,

and procedures of their training. These views were compared with

those of their academic advisors and senior officials in their home

countries. It was shown that a concensus on these views resulted in

satisfactory perfbrmance among participants. Even though no direct

mention was made of "relevance," the concensus from the three groups

is a clear indication of relevance of the program to the students

interviewed.

While major concern for the relevance of programs has received

a lot of attention in such programs in which agencies and government

were involved, it seems that few universities have taken it upon them-

selves to examine this very closely. Spaulding and Flack made an ap-

propriate observation on this question:

The paucity of research on foreign students' perception of

quality and relevance of academic programs would appear to

reflect the somewhat limited approach to dealing with for-

:ignuzgggeppeilg.ége academic departments of most colleges

The MSU Tradition in Research Involving Foreign Students

A brief survey of research conducted at MSU since the end of

World War II on the subject of fbreign students bears a very close

similarity, trend-wise, to the foregoing national review.

56
A study of Latin American students in 1946 by Brothers asked

the opinions of the U.S. which the respondents viewed favorably. In
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her summary, however, she was disappointed by their reactions regard-

ing economic cooperation with the U.S. and she remarked:

The fact that the majority of the trainees went back from this

country wanting to develop complete economic independence on

the part of their own countries is a negative result of the

Agricultural Training Program. . .As many of the trainees will

be leaders in the fields of agriculture and economics. . .it

is disappointing that they did not see the need for develop-

ing inter-American trade relations. . . (Pp. 91-92)

Cardwell57 (1951) examined the adjustment and adaptation level

of a group of Hawaiian students on campus through interviews and ob-

server participation. Evidence showed that they could cope very well.

Asar58 (1952) wanted to know what images of India and U.S. a

group of Indian students had. The positive image of the U.S. emerged.

The same can also be said of the fellow-up study on Latin American (30

Brazilians) students conducted by Witt59 in 1955. Her interview of the

students at home still yielded a positive impression of the U.S. Dur-

ing the decade of the fifties, however, two studies were conducted by

researchers associated with MSU. In 1955, the Useems60 published the

results of their now popularly quoted study of the Western-educated

Indians. The significance of the study at a time when many studies

were centered around how fbreigners viewed the U.S. lies in its bold

venture in examining the consequences of Western education on the non-

Westerners. Its findings were among the first to shed light on the

question of relevance since it was noted that few (less than 10%) of

the trained hands were employed in the field they trained for and

their capacity to be innovative was limited. Their recommendations

which called for flexibility in curricula to ensure relevance are no

less valid today than over twenty years ago when they were offered.

They suggested:
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...if the foreign student is older and is either on leave from

a position or knows exactly where he will be employed upon his

return, then specialized training, oriented toward the culti-

vation of specific skills applicable to the Indian position

he'll be returning to are called for. . . (p. 209)

They went further to add that younger students or those without a car-

eer receive training employing a methodology where "principles" and

“practical experience" are emphasized.

Four years after this publication, the results of another im-

portant study conducted by Wharton61 (who later became the President

of MSU, 1970-77) was released. It dealt with the problems encountered

by Asian students in a specific field--Agricultural Economics. Its

analysis, conclusions and suggestions fbr improving programs for train-

ing Asian students titled "Possible Remedies" (pp. 47-53) are still

valid today. For instance, his suggestion bearing on the question of

relevance in curricula emphasized the point that

The experience of non-American agriculture should be welcomed.

Professors should be encouraged to raise their sights to prob-

lems other than those of their state or even the United States.

Administrative and promotional recognition should be given for

overseas service in the same fashion as any other self-

improvement activity. The benefit to the profession and to

knowledge would be considerable. "American agriculture is not

world agriculture" cannot be stressed too frequently. To teach

courses in ignorance of related phenomena in other parts of the

world is myopic in the extreme. (p. 50)

The decade of the sixties brought many studies and reports which

were very enlightening as they deviated from the old traditional path

of examining attitude and adjustment. The contribution by Higbee62

came at such an opportune time when a new cadre of professionals, whose

tasks would be the exclusive welfare of foreign students, started to

emerge in the administrative personnel list of many colleges and uni-

versities. The national survey, conducted under the auspices of the
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National Association fbr Foreign Student Affairs (NAFSA) covered a

sample of advisors, foreign students, and some university officials.

Among the many measures recommended, some of which have already been

implemented in many schools, was the need to devote more attention to

the academic advising of foreign students with a view to ensuring

relevance. That advice seems as valid now as it was seventeen years

ago.

A dimension of foreign student problems not commonly addressed

in research which had a bearing on the problem of relevance was the

congruence between the objective and the actual education received.

Sheneman63 focused attention upon this study which examined fbreign

students who were enrolled in the schools of social work nationally.

The comparison yielded results which indicated limited agreement thus

leading to the suggestion often made that the school's objectives and

those of the students and sponsors should be aligned together.

64
Koo turned his investigation around by finding out how Ameri-

can students react to the presence of foreign students and the oppor-

tunity fur contacts. A significant contribution came from Porter65

who developed a very extensive inventory for identifying foreign stu-

dents' problems. With the cooperation of 108 fbreign and 50 American

students, the concurrent validity of the inventory was successfully

tested when it was run with the Mooney Problem Checklist College Form.

The product, which was christened MISP (Michigan International Student

Problem) has been used effectively in related studies.

The problem of adjustment reverberated again, this time involv-

ing subjects associated with foreign students--their wives. Diaz66

wanted to know what factors facilitate or inhibit steady adjustment
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among Latin American student' wives. Of note was the language problem

and individual personality characteristics--those who are outgoing

finding it relatively easier than those without this attribute. Gulla-

horn's67 study dealing with reports from 5,300 Fulbright and Smith-

Mundt grantees examined what she called International Communication

and Professional Consequences. Though laden with heavy doses of sta-

tistical analysis, the study did not show results that could be re-

garded as meaningful to the problem currently being investigated.

The first study from MSU to touch on the concept of "change"

and the "relevance" of training programs was conducted by Frank68.

Subjects were 381 foreign students (AID-sponsored) from 52 countries

surveyed at the communication seminars intended to prepare them fbr

their homeward journeys.

Significant to mention in the design of the study was what he

called "measure of Change Agent Efficacy" which is similar in inter-

pretation to the "potential Change Agent Role" being examined in this

study. The interesting thing to note in the correlation and analysis

of variance used in handling the data was the relationship established

between "high expectation of success in introducing change" and “fav-

orable attitude toward past change operations." Perhaps the finding

to watch for is a high correlation between “high relevancy" of program

with "high expectations of change agent ability.“ In short, those who

thought their programs were appropriate also had high hopes of their

capacity to bring change about. Though the real proof of this attri-

bute would be shown when the students began to function at home, the

positive feeling about the experience would undoubtedly be a welcome

preparation fbr the Herculean task that would be faced. He offered a
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useful description of the characteristics of those who had high expec-

tations of their capacity to introduce change. In addition to being

treated to a program that is relevant, they were comfortable with the

idea about change in the past. They entertained few physical obstacles

and expected their supervisors to go along with their views as far as

the concept of change is concerned. The agreement of the supervisor

is similar to the concensus about objectives expressed in the study

by Swan among Filipino students mentioned earlier. The same meaning

could be discerned from the studies about returnees reviewed by Orr69

in which he fbund that the extent to which the returnee could use his

training depended on the "job setting" which would include the amount

of support coming from supervisors and colleagues, and the extent to

which the idea of change had been supported in the past. The sugges-

tion that a closer cooperation be established between the officials

of the government or sponsor, the university, and the student seems

pertinent in the light of the corroboration of results from these

studies.

A volume which examined the role of education in the develop-

ment effbrts of non-Western nations was edited by Hanson and Brembeck7o.

Though not directly related to the problems of fbreign students in the

.U.S., it provided background infbrmation and insights about some of

the many factors militating against development processes in these

areas. This provides a perspective from which a better understanding

of the problems of fbreign students could be developed.

Studies such as Bennes71 and Satyanarayana's72 brought back the

socio-psychological elements involved in the relationship and social

interaction of foreign students and Americans, student and non-student
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73 74
alike. The contributions to the literature by Benson and Miller

in 1968 were significant in the focus they placed on the officer re-

sponsible fbr the social adjustment and academic welfare of the fur-

eign student--the Foreign Student Advisor. An important finding which

has implications for the present study was that of Miller who pointed

out that the officers surveyed acknowledged doing very little in the

area of academic advising--a factor which may influence the degree of

relevance. The extent to which academic departments are doing a sat-

isfactory "job" will be determined, at least at MSU, from this study.

In the same year Walter Adams75 edited a volume on the subject

of international intellectual migration which at that time was notor-

iously called “brain drain." The book represented a major step in the

critical evaluation of the problem from a variety of perspectives.

What is germane to this study, however, was the summary of the conclu-

sions of the participants at the conference which clearly identified

“irrelevance" of training programs as one of the key factors occasion-

ing "brain drain."

76 77
Both Akutsu and Guchte used fbreign students as subjects in

carefully designed studies in communication and speech and audiology.

The significance of this kind of disciplinary approach to evaluating

fbreign students' problems, if consistently pursued, may yield results

which would help in delineating the characteristics likely to be unique

to foreign students. Differences not only along disciplinary lines

but also among regional groups may help in providing clues about teach-

ing strategies likely to bring the best results with given fbreign stu-

dents under given circumstances.
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A second study which came very close in theme to the present

one (in addition to Frank's) was conducted by Ford78 (1969). Unlike

Frank's study which looked ahead at what foreign students could do

with what they had (relationship between program relevance and capa-

city to introduce change), Ford concerned himself with the learning

experience that they were going through--how their capacity to adapt

was influenced by the relevance (to their needs) of what they were

learning, as they perceived it. The framework fbr the study was set

when he joined in the observations about lack of adequate research on

79 80 81
"relevance" made by Cormack , Walton , Overton , and others as he

remarked:

There have been very few attempts to assess the academic ex-

periences of the fbreign students (and especially those from

the developing nations as a distinct category) in terms of

the actual or perceived relevance of what they are learning

in the United States to what they will be doing once they

return to their own country. . . (p. 4)

With an "in-depth interview" technique, he gathered data from 15 Asian

students from the College of Education at MSU and analyzed these along

three categories of adaptional style. The negative-anxious style as

characteristic of those who

were highly dissatisfied with their experiences within the

academic environment here. . .who have decided to quit. . .

highly critical of the content of their academic programs

and of their relationships (or lack of it) with members of

the faculty. (p. 44)

The negative-accommodating, according to him, shares the same negative

feeling but differs in their reaction:

they are less apt to place the blame fbr these conditions of

which they are critical on the university or the faculty. . .

- They adapt accordingly by trying to make the best of the sit-

uation as they perceive it. (p. 45)
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The positive are

those who believe what they are learning here is readily trans-

ferable to their home country and also those who have decided

to remain in the United States. . . (p. 45)

The results of his investigation showed in interaction with faculty:

Ten of the students were judged as seeming to be generally

dissatisfied (i.e., more dissatisfied than satisfied) with

their relations with members of faculty, and of these ten,

nine fell within the adaptional style I and II (negative).

(9. 64)

On the issue of relevance, only four of the fifteen saw "high relevance"

in the educational experiences which they went through. And among the

fbur, one adapted negatively, which showed that other factors can still

bring dissatisfaction even if the content of the programs are relevant.

TWo of the tentative hypotheses he suggested have been incorporated

into the list which would be tested in the present study. That is:

(a) If the student has waiting for him a job he wants to return

to (especially one involving planning and development) he is

more likely to view as low the relevance of his educational

experiences in this country and to adapt in a negative way to

the university environment. (abstract)

(b) The greater their opportunity for intense and meaningful

interaction with faculty and other graduate students (espe-

cially encounters related to academic concerns which involve

their own career goals) the lesser the tendency for these stu-

dents to react to the college environment in a negative-

anxious style. (abstract)

In short, those who had jobs waiting and those who interacted satis-

factorily with faculty and fellow graduate students adapted positively.

Since the start of the seventies, however, studies of perception,

attitude and personalities--Restivio82 (1971), Weston83 (1973), Van

Nierkerk84 (1975); problems of adjustment (e.g. Saudi students)--

Jammaz85 (1972); patterns of interaction with Americans--Asch86 (1975);

and "brain drain"--Shin87 (1972), Gardner88 (1976), were prevalent. It
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would be observed that the question of the relevance of fbreign stu-

dents' educational experiences as they study here or when they return

home to use "the knowledge“ so gained at home has not received the

attention it rightly deserves.

The relieving notes came from a workshop, the report of which

was edited by Bensongg, and the survey conducted by Macksongo. The

workshop organized by AID/NAFSA, fbcused on "human resources develop-

ment” and a segment of the report was devoted to "Developing a Program

of Relevant Education through Cooperative Effbrts between Campus and

Sponsor."

Mackson's study shifts gears to examine graduates of 27 Agri-

cultural Engineering departments around the country in their respec-

tive functions in their home countries. Of the 305 contacted, only

77 responded to the questionnaire mailed out to them. This group

comprised one bachelor's, 43 Master's and 24 Ph.D. degree holders,

and the rest being those without degrees. The results of the survey

showed that in terms of relevance of training to positions and func-

tions, only three thought an engineering degree was not necessary.

Continued professional development through infbrmation sharing on re-

search in the field were requested by 60% of respondents while 40% re-

quested support for additional short training programs or tours to

keep abreast of developments in the field.

A point stressed which raised the question of the training's

relevance to societal objectives was the need for training in "inter-

mediate technology"--the cadre of the personnel who know how to imple-

ment the planning and development. His summary statement of the sub-

jects' reaction took cognizance of this defect:
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They feel that they were adequately trained theoretically but

in eneral would have liked a few more applied courses. (p.

831)

Since all respondents belong in the same profession--engineers--one

wonders what the reaction would be if they were from one of the branches

of Social Science. What strikes one is the very favorable reaction from

engineers as compared to a not very favorable reaction from students

in Education as reported by Ford. This area is undoubtedly in need

of further research to illuminate the peculiar characteristics of

varying academic and professional disciplines.

In summary, the foregoing review of research showed a sample of

the large volume of studies conducted on the subject of fbreign stu-

dents in the U.S. It also showed how, by comparison, very little at-

tention in research efforts was paid to one of the most pertinent

questions fur justifying the utility of the exercise: the training of

foreign students in international educational exchange.

Literature on the Role and Training of Change Agents

This section of the literature review will rely primarily on

the works of two authorities on research on the change process--Rogers91

and Havelockgz. Their works, Communication of Innovations: A Cross-

Cultural Approach, and Traininggfbr Change Agents are significant fbr

this review because the former took the pains to synthesize research

on diffusion which includes a chapter on the change agents. Results

of hypotheses that have been supported or rejected was included in

the appendix. The latter went one step further to prepare guidelines

for the design of programs of action fbr training change agents based

on the results from research and the concurrence of leading scholars
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of the change process.

The Rogers and Shoemaker Evaluation of Change Agents

In Communication of Innovations they outlined the role, in se-

quences, which the effective change agent would be expected to play.

This basically is to fbrm a link between two systems or what Ingrid

Eide93 termed as "link," or "bridges between two cultures.“ The des-

cription provided by Rogers and Shoemaker seems to fit the foreign

students in their role as change agents squarely:

As a bridge between two differing systems, the change agent is

necessarily a marginal man with one foot in each of the two

worlds. His success in linking the change agency with his

client system lies at the heart of the process of planned

change. (p. 229)

Translated into the context of this study, the success of foreign stu-

dents (especially those from developing nations) in becoming effective

instruments of social change lies at the heart of their training goals

in the U.S. The list used, which was adapted from Lippitt94 and others

(1958) and an earlier publication by Rogers and Svenning95 (1969),

covers the salient events involved in the role. A good change agent

is expected to--

a) develop a need for change,

b) establish a change relationship,

c) diagnose the problem,

d) create intent to change in the client,

e) translate the intent into action,

f) stabilize change and prevent discontinuances, and

g) achieve a terminal relationship,(pp. 229-230).
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95 in which he listedThis is similar to the guide provided by Havelock

relationship, diagnosis, acquisition, choosing, acceptance, and self-

renewal as the stages through which the change agent goes with the

client to ensure successful installation of the innovation. However,

we will explain the seven stages outlined by Rogers and Shoemaker as

they relate to this study.

a) To develop a need for change means to raise the client's

level of awareness of the need to improve the existing condition.

This is essential because of the general attitude of resignation which

those going through the experience in the developing countries may

have.

b) The initial contact for the establishment of a relationship

is crucial if a lasting interaction is to develop. A bad impression

such as lacking credibility or being untrustworthy is enough to kill

the relationship before it starts.

c) As soon as the first two phases are established, a founda-

tion is laid to enable the change agent to analyze the client's prob-

lems with a view to suggesting alternative measures to be taken to

solve them. His capacity to do this successfully would depend on how

much he can evaluate the problem from the perspective of the client.

The need to be homophilous or emphathetic comes in here.

d) Before the intent to change is created in the client's at-

titude, a measure of rapport must have been established. When the

change is client-centered, he is encouraged to claim credit fbr bring-

ing it about.

e) Translating the intent into action is probably the most dif-

ficult aspect of the process as this is the evidence that the client
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is committed to the idea of change.

f) The dexterity of the change agent in "stabilizing the change

and preventing discontinuances" would show if the logistics for instal-

ling and managing it are realistic, convenient to the client and ar-

ranged to generate a feeling of willingness to continue with it.

9) The final phase--terminating the relationship-~is essential

since the proof of the change agent's success is not to be needed fbr

the change process to continue.

In terms of the present study, the foreign student needs to

create the awareness of development in the citizens of his country.

An awareness that no condition is too bad to improve is a prerequisite

to mobilizing people about their problems. To be fatalistic in orien-

tation is incompatible with the concept of progress. Unfbrtunately,

a good number of people in developing nations have this inclination.

Richard de Charms and Marion Muir pointed out in 1978 edition

of Annual Review of Psychology (pp. 101-103) that "learned helpless-

ness" develops when individuals or groups discover that they are in-

capable of controlling the events affecting their lives. The exper-

ience is often accompanied by a tendency to give up and "live with it."

The change agent may not have much problem in establishing a

relationship since he can easily be regarded as one of them--the ex-

ception is usually where one functions as a representative of a gov-

ernment which has a bad image with the masses. By being highly trained,

a higher social class may act as a deterrent to homophilous interaction.

This aspect of the fbreign student's function would have to be tact-

fully handled.

The diagnosis of the problem can be done much more conveniently
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by the fbreign student since he shares part of the experience in his

growth and development. The same factors mentioned above may minimize

the effectiveness of his functions.

From the examples he gives in the discharge of his functions he

can create not only the intent to change but also practically execute

this intent. As they begin to adopt the new ideas, the genuineness

of his intentions would show in the reinforcing reactions he gives.

Unlike a change agent external to the system, he may establish credi-

bility and trustworthiness and become (as part of the system) one of

the Opinion leaders.

The above summary suggests some qualities which a change agent

should possess to play his role well. To be empathetic or homophilous

with the client is indispensable. To create a positive impression

means the change agent should be adept in human relations. To command

a client's trust, he must be credible or at least be perceived to be

credible, not only among the masses of the client system but also

among its opinion leadership. vSince the goal of the change agent is

to interact so well with the client that he is motivated to continue

without his (change agent) services, he must be an effective teacher

and communicator. The extent to which the client can continue without

the support of the change agent depends, among other things, on his

(the client's) ability to "run the show," i.e., diagnose the problem,

come fbrth with solutions, try them, and evaluate the results.

A dozen hypotheses have been tested in varying degrees and some

of them which have been overwhelmingly supported have direct implica-

tions fbr this study. These are:
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1. "Change agent success is positively related to his client

orientation rather than change agency orientation." All the six studies

dealing with this question completely support it. In short, if for-

eign students, as change agents, are to succeed, the relevance of their

training programs to home needs (client system) is indispensable.

2. “Change agent success is positively related to the degree

to which his program is compatible with the client's needs.“ This is

still an extension of the first hypothesis. Unless training programs

are compatible with home needs of fbreign students, the efforts in-

vested in the training may be doomed. All ten studies examining this

hypothesis gave it overwhelming support. The other hypotheses to be

mentioned are also supported even though fewer studies have tested them.

3. "Change agent success is positively related to his homophily

with clients." The two studies which tested this were in support. So

one would expect the training of fbreign students to enhance their

capacity to relate instead of alienating them from the system.

4. "Change agent success is positively related to his credi-

bility in the eyes of his clients." Only one study has dealt with

this and supported it. It seems unlikely that foreign students' cre-

dibility would be maintained or increased if after their training in

the U.S., they look more like "foreigners" in their land, than legi-

timate citizens. The fact that so much research time has been devoted

to "brain drain" and much effbrt is now being devoted to “re-entry"

workshops and seminars to minimize the "shock" is proof that their

credibility may be in question when they cannot adjust comfortably

on arriving back home.
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The Havelocks' Guidelines fbr Training Change Agents

Havelock and Havelock attempted to answer the question often

asked after reading research reports--"So what?" They believed that

something should be done to improve the chances of change agents being

better trained to discharge their functions. The book was put together

specifically to help both change agents and their trainers both in ed-

ucation and other fields where the products are expected to assist in

bringing about improvement with less tears. The book was the outcome

of the efforts at a national conference--Conference on Educational

Change Agent Training (CECAT). The impressive list of participants--

scholars and administrators from a variety of disciplines but with a

common orientation--committed to the improvement of the quality of

training fbr change agents. While all the chapters carry valuable in-

fbrmation, our attention will be directed to chapters I, II, III and

IV for the purpose of this study.

Chapter I dealt with what we know about the change process.

This study will be specifically concerned with A and D interpretation

of the change process, that is, Change as a Problem-Solving Process,

and Change as a Linkage Process. It cannot be gainsaid that the train-

ing of fbreign students is intended to prepare them to solve problems

of their societies from their respective professional or academic per-

spectives. By leaving their societies to study in the U.S., they have

become a "link" between their cultures and that of the West.

Chapter II dealt with goals of training. Some studies pointed

out earlier indicated a lack of concensus in goal definition between

the university, the student, the sponsoring agency and the home gov-

ernment development effbrts. The problem of relevance and
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transferability is discussed at an early stage so that all participants

in the endeavor have a clear direction of the expected outcome. The

summary (pp. 47-49) which dealt with how to choose appropriate goals

is enlightening both to the trainer and to the trainee. Attention

should be paid to the illustration on page 48 which delineated three

dimensions of goals--the life historical (past experience) dimension,

psychological wholeness (attitude, knowledge, or skill) dimension, and

the transferability (individual, learning to learn and teach, and

changing the back-home) dimension. The illusion that often charac-

terizes fbreign students' reaction when they suspect that their train-

ing was not geared toward the object of their mission would be greatly

reduced if this outline is considered.

Chapter III provides criteria for judging the adequacy (or lack

of it) of existing programs in the fifteen principles that a good

training design should deal with (pp. 51-58). These are: structure,

relevance, specificity, generality, reinfbrcement, in-process evalua-

tion and feedback, openness and flexibility, linkage, involvement, cost

effectiveness, redundancy, synergy, train fbr psychological wholeness,

train for transferability, and compatibility. Any program that scores

high on each of these principles, especially those underlined would,

have removed a good deal of the problems which fbreign students en-

counter academically.

Chapter IV went further to help with directions on how a good

program is to be set up or the existing one to be improved. The stra-

tegic measures suggested are of value not only to the foreign students

but also to their professors, academic advisors, and the administrators

who would formulate the policies. Realizing that implementation of
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change in an organization that is change-resistant is a tough assign-

ment, change agents among faculty and administration are supplied with

guidelines to ensure installation within the institution.

Some of the hypotheses pointed out in Rogers and Shoemaker were

further corroborated from the vote of participants on the importance

of their use as propositions in the change process. From the problem-

solver perspective of change, these were strongly supported (i.e., re-

garded as either essential or very important) (pp. 8-12).

1. "The user's needs is the paramount consideration in any

planned change activity" (41 of 48 strongly supported, two questioned

the validity of the proposition).

2. "Users' needs cannot be served effectively until an effort

has been made to translate and define those needs into a diagnosis

which represents a coherent set of problems to be worked on" (40 of

50 strongly supported, no opposition).

3. "User-initiated change is likely to be stronger and more

long lasting than change initiated by outsiders" (36 of 40 strongly

supported, seven questioned the validity of the proposition). In the

Linkage view of change process, these are pertinent (pp. 24-32).

4. "To be truly helpful and useful, resource persons must be

able to simulate the user's problem-solving process" (38 of 45 strongly

supported with four questioning its validity).

5. "Effective utilization requires reciprocal feedback“ (42 of

47 strongly supported with only one questioning its validity).

6. "Resource systems need to develop recriprocal and colla-

borative relationships not only with a variety of potential users but

also with a large diverse group of other resource systems“ (40 of 48
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strongly supported with only one questioning its validity).

7. "A willingness to listen to new ideas (openness) is an im-

portant prerequisite to change. This applies to resource persons and

users“ (48 of 53 strongly supported and no one questioned its validity).

This last proposition raises questions about the reciprocal feedback

between foreign students as a group and those who train them.

Other propositions outside of the two categories which have a

bearing on the study include:

8. "A willingness to make an effort to adapt innovations to

one's own situation is an important prerequisite to effective utili-

zation (a dimension of openness)" (49 of 53 strongly supported and no

one questioned its validity).

9. "Anticipated profit (reward) is a major incentive for dif-

fusers and users of innovations" (34 of 49 strongly supported and no

one questioned its validity).

10. “New ideas and innovations which clearly contradict pre-

existing values will not get very far in a user system, whereas those

which appeal to cherished values will? (31 of 41 strongly supported,

with three questioning its validity).

The above summary of salient features from the volumes by Rogers

and associate, and the Havelocks are intended to illuminate the problems

of foreign students as potential change agents, and as trainees. With-

in this framework, a clearer picture would emerge in the analysis of

the data so as to improve the chances of making logical and research-

supported conclusions.

Briefly, what has emerged in the review as related to fbreign

students in the U.S. is that extensive research has been done on the
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issue of attitude, images, adjustment, social relations and academic

performance. Most of the time the yardstick of evaluation has been

the American experience whereas it is expected that they would not

only return to their countries but also function effectively there.

Ironically, few studies have been conducted to ask how effective the

preparation fbr this mission has been.

The outline synthesized from Rogers and Havelock showed that

planned change is the key if predictable outcome is to be anticipated.

Change agents who are expected to play significant roles in bringing

this about have to be trained in a context consistent with this philo-

sophy. Like the message in the title of the poetry on children quoted

in Chapter I--"Children Learn What They Live."

Foreign students, acting as change agents, would be only as ef-

fective as they are trained to be; the paper qualifications which they

may present as proof of having made it through the system notwith-

standing. A program which proposes to train efficient drivers can

be regarded as effective only to the extent that the graduates operate

vehicles skillfully and safely. If results show that their perfbrmance

places human lives in jeopardy, the fact that they may be "licensed“

drivers would be irrelevant in the evaluation of the program's effec-

tiveness.
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CHAPTER III

DESIGN AND METHODOLOGY

"I call a complete and generous education that

which fits a man to perform justly, skillfully,

and magnanimously all the offices, both private

and public, of peace and war."

--John Milton

(1608-1674)

Introduction

Though the study is designed primarily to survey the perception

of foreign graduate students toward the relevance of the training pro-

grams which they are going through, key factors that affect the adop-

tion of these programs are taken into consideration. A holistic view

of the problem is taken so that the reaction of the foreign students

can be placed in proper perspective. Therefbre, a survey methodology

is employed in obtaining both quantitative (from closed-ended questions)

and qualitative (from open-ended questions) responses not only from

foreign students but also from American students. The administration

and faculty are involved in the study via face-to-face interviews.

Their roles in what programs are adopted is significant. The choice

of survey methodology stems from the fact that it is widely used in

social research. A very large proportion of studies reviewed in

Chapter II were conducted with this technique. As a result of the

many uses into which it has been put, its weaknesses have been re-

vealed. These include difficulty in controlling the variables,
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especially when human intervention is involved. The problem of ensur-

ing unifbrmity in the data gathering process can be a difficult one

when more than one person is involved. It is equally hard to predict

the effect of two people interacting in a face-to-face setting. Simi-

larly, the problem of social desirability sets in when sensitive ques-

tions are asked. Socio-cultural factors and language proficiency are

critical when dealing with fbreign students. These and other factors

are taken into consideration in the design of the study. The weaknes-

ses of survey methodology are being compensated for by sophisticated

statistical tools fer analysis. Better data gathering procedures are

introduced to minimize, if not eliminate the problems. For instance,

effects likely to be created by socio-cultural differences are taken

care of by ensuring that fbreign student interviewers contact their

own kind. Effbrt was made to match them by zone except two where no

one was available to assist. Similarly, among American students,

white interviewers contacted white subjects while minority inter-

viewers did the same with minority subjects. Instructions were given

to terminate the survey if a foreign student was not proficient in

the use of English language (see Appendix C1). Also care was taken

to draw up and pre-test the instruments.

Population

As indicated above, the population comprises students, faculty,

and administrators. The population of graduate students currently en-

rolled (Winter Term 1978) at MSU is about 8,000, out of which a little

over 1,000 are classified as fOreign students. Within this population,

the study would concern only graduate students from selected colleges
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whose programs are perceived to be directly change-oriented in intent

as distinguished from those which are essentially academic. As a re-

sult of this qualification, graduate students from the Colleges of

Natural Science (Physics, Chemistry, etc.). and Arts and Letters

(English, History, etc.) were excluded from the survey. This is not

to imply that products of these two colleges cannot be involved in

change-oriented activities; it only implies that this is not one of

the primary motives fOr their training. The inclusion of American

students in the population is to help in clearly identifying view-

points that may be unique to foreign students when compared with the

total population. Attention is focused on foreign graduate students

because they are generally considered as needed to fill the manpower

gap in the socio-economic development of the emerging nations. Studies

have shown that their rate of return home is comparatively higher than

those of students coming fpr their first degrees. In addition, key

organizations concerned with the training of fOreign students such as

the Institute for International Education (especially its Committee on

Educational Interchange Policy), the Committee on Foreign Student

Affairs of the Education and World Affairs have adopted a policy of

favoring the training of graduate students because, apart from a

higher rate of return which graduate students have recorded, their

impact on the development process would be more far-reaching espe-

cially when they are involved in the planning and policy-making aspect

of the process. '

For the face-to-face interview, the deans of the selected col-

leges as well as the deans of International Studies and Programs and

the Graduate School, and the fOreign student advisor constitute the
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population of administrators covered by the study. The rationale for

including the top administrators is to help corroborate the statements

of policy regarding the objectives for training foreign students in

the school. Additional viewpoints about problems affecting foreign

students in each college would be entertained in this interaction.

The college deans interviewed are of

i Agriculture and Natural Resources;

ii Business:

iii Communication Arts and Sciences:

iv Education;

v Engineering;

vi Human Ecology:

vii Human Medicine:

viii Osteopathic Medicine;

ix Social Science;

x Veterinary Medicine.

The role that the faculty would play in the study would come

from the answer to one of the questions in the survey instrument.

Question number 34 asked the respondents to identify by course num-

ber, the courses which they considered most relevant and to name the

professor who taught them. These names and course numbers would be

assembled, by college, and the professor who receives the largest

number of mention would be interviewed regarding his or her teaching

style in the course pointed out. It is hoped that the information

they supply would be of immense value in the "recommendation" section

of Chapter V which would deal with "summary and conclusions” of the

study. Another role to be played by faculty is to have a selected
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number of them with many years of experience in advising foreign grad-

uate students respond to a set of questions on the academic advising

of non-Americans. It is anticipated that their responses would be

useful to other faculty members playing similar roles, administrators

who need information for formulating policies on training fOreigners,

and the latter (foreigners) in understanding how to approach the aca-

demic advisor for better results. Probably most important to the

study is the opportunity to compare the professors' viewpoints with

those of the students (gathered from the survey).

Sampling Procedures

To facilitate the generalizability of survey results, it is a

common practice to resort to some sampling techniques in the data

collection effort. For this study, a stratified random sample of

the students was undertaken. This was necessary because they vary

significantly in terms of socio-cultural values as well as in the

level of the development of their respective societies. TWo broad

categories were identified in the population in response to the var-

iable of culture: American and Foreigners. Among American students

two sub-categories are created: white and non-white. This emphasis

would make the comparative analysis of data from American students

more clearly understood in relation to the responses from foreign

students. A better understanding of the experiences that may be

regarded as peculiar to foreign students would therefore develop.

Another point of interest were the regional groups into which

all foreign students were classified for the purpose of this study.

In each regional area (described as zones), a country or two countries
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stood out as "star" by virtue of the progress they made in economic

and social development as well as their percentage of the total pop-

ulation representing the zone. The five zones delineated under the

division of "Foreigners" were:

jgyypgi: Latin America, including West Indies and Mexico, the

leading country being Brazil. The zone's population on campus was

179 of which 127 participated in the study.

prp_§: The Middle East, including Iran and Turkey but ex-

cluding Israel, the leading country being Iran. Their population on

campus was 411 but only 243 of these were to participate in the study.

prp_§: Africa South of the Sahara, the leading country being

Nigeria. Only 92 of the 126 students in this category are covered in

the study.

prp_§; Asia, the leading countries being China and Japan but

the concentration of Chinese and Japanese students in the Natural

Sciences drastically reduced their representation in the study. Only

226 of the 390 in this category participated in the study..

gppp_§: Euro-Canadian, including Australia, New Zealand and

Israel, the leading country being Canada. This group had a popula-

tion of 168 of which 97 were involved in the study. The rationale

for including Israel in this zone was that she shared closer rela-

tionship with the West than with her Arab neighbors.

In proportion to the number representing each stratified unit,

random samples were selected. The total original sample of 250 was

distributed in this manner:
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Zone A - 40

Zone 8 - 80

Zone C - 30

Zone 0 - 70

Zone E - 30

Total - 250

In each of the zones, the leading countries had a population which

was roughly half of the total. The random sample in each zone took

this factor into consideration to facilitate the analysis of the data

later on. By being about 50% of each zone's sample, correlation matrices

and analyses of variance tests would be run to see if there were $19?

nificant differences in the views expressed by subjects from leading

countries in comparison with the others in each zone.

Among American graduate students, nearly 6,000 are affected by

the study. This group is subdivided into two categories:

Whites - 5,217

Non-whites - 600

A random sample of 100 was selected from the white subgroup: 50 were

selected from the non-white subgroup to make a total of 150. The pro-

portion of the non-whites in this sample was significantly increased

to make it possible to obtain a better picture of their viewpoints as

compared to their white counterparts and also to foreigners. The de-

sign also took into consideration the reactions of 45 graduate students

currently enrolled and willing to participate in the survey from the

Professional Programs in Instructional Development and Technology.

The discipline was given this attention in the study because one of

the primary objectives of training professionals in the field was to
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equip the trainees with the skills needed to play the role of “change

agents" in education thus leading to the improvement of the quality

of learning and teaching.

Instrumentation

To begin with, it is necessary to acknowledge the difficulty

inherent in the effort to measure such abstract concepts as "percep-

tion“ and "relevance." Since this is not an experimental study, it

would be designed in such a way as to make it possible to draw in-

ferences from the analysis of the data. The study would rely on data

from instruments. The first two were intended to be used in the

face-to-face interaction with the deans and other top administrators

mentioned earlier. One of the two was a set of open-ended questions

pertaining to the academic interests of foreign students as catered

to by the college. The second was a list of ten objectives dealing

with why the university adopted a policy of training foreign students.

These objectives were derived from school records and policy state-

ments by the officials in the past (see Appendix A1). These were

expected to be rank-ordered in accordance with the deans' perception

of the importance of these objectives as the university claimed to

present them. The third instrument was a set of questions to be re-

sponded to by faculty in their capacities as academic advisors (see

Appendix E1). The fourth instrument was a questionnaire to which

each student in the sample responded. It was designed to elicit in-

formation on three critical areas: respondent's backgppppp such as

age, sex, professional field,work experience, educational experience,

and cultural experience, kind of financial support, etc.; his reaction
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to some key variables such as plan to return home, objectives for pur-

suing graduate education, seeking of external aid by developing nations,

why MSU was chosen for graduate training, his potential as a change

agent; and his reaction to the question of relevance of program de-

rived from an assessment of the curriculum, professor's teaching

style, and interaction with his academic advisor. One of the quest-

tions asked subjects to identify a course by number either in the core

or cognate area and list the name of the professor who taught it (ques-

tion 34 in the questionnaire). The results were tabulated (see Appen-

dix F1) and the"1eading"professor in each college was given a number

of questions to respond to regarding their teaching strategies (see

Appendix F2). The results were similarly summarized (see Appendix F3).

At the end are three open-ended questions which asked each respondent

to identify one item provided by the school which a) facilitated

learning, b) inhibited learning, and c) to Suggest one thing that

the school should do to improve current graduate training. The answers

to these questions were summarized in Appendix G.

The variables outlined above are considered important in the

evaluation of respondent's reaction to his academic experience in the

school. Some studies already referred to in Chapter II showed the im-

portance of those variables.

Preparation of the Questionnaire

Since the study depends, in large measure, on the data from the

survey of students, care has been taken in drawing it up. In addition

to the literature review which helped in identifying key variables

pertinent to the study, the first draft of the instrument was sub-

mitted to three social scientists for their responses to the questions



101

and an evaluation of the clarity of their construction. Where the

three were positively in agreement regarding clarity, the questions

were retained: otherwise they were subjected to rewarding. A second

step taken was to submit the questionnaire in a class for graduate

students in survey research methods for critical evaluation. After

the first critique and rewriting, it was resubmitted fOr final com-

ments and a rating on a seven-point scale. Since the students were

in the population to be surveyed, it provided a measure for assessing

possible reaction of the target population. The higher the correla-

tion of their responses with their rating on each question, the better

were the chances of improving the construct validity of the instrument.

Their suggestions were employed in modifying the instrument before the

final version was pilot-tested among a sample of 25 American and for-

eign graduate students who resided in Owen Graduate Center at MSU.

The same seven-point scale ranging from "excellent" to “very poor"

was provided after each question to help in the evaluation. In addi-

tion, they were asked to time themselves and record the amount of time

it took them to complete the exercise. After the first pilot test,

the suggestions offered were used in making necessary corrections be-

fore it was re-tested among the same sample with a view to improving

its measure of reliability. Questions that were rated as "good," "very

good“ or "excellent" by majority of those participating were approved

for use in the study. Further evidence of the face validity of the

instrument was obtained by asking those who checked the question that

they were potential change agents in a face-to-face interaction if

they perceived themselves as playing this role. They all responded

in the affirmative. A final test of the instrument's validity would
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be conducted after the data had been collected. A correlational analy-

sis would be run on the subjects who, in the survey saw themselves as

potential change agents and those who planned to return home to par-

ticipate in the development programs of their countries; the rationale

being that “change agents" Should be willing to go home. A sample of

the instrument is in Appendix 8.

Another measure taken to ensure reliability of data collected

was the careful training of interviewers who were engaged in contact-

ing subjects in the sample, distributing (largely by mail) the ques-

tionnaires and collecting some of them. Procedures followed in hand-

ling this exercise were contained in the guidelines given to each par-

ticipant at the end of the training to ensure a relatively uniform

pattern of interaction with the respondents (see Appendix C).

Most of the questions are closed-ended (except number 34 which

asked subjects to mention a course which they regarded as most rele-

vant to their needs, and number 63 which asked for the identification

of one factor helping or hindering students' learning effOrt, and to

suggest one thing to be done to improve). Some questions demand dis-

crete responses such as "age in years;" others are checklists from

which respondents are expected to select appropriate responses.

Rating scales in the form of rank-ordered statements or scales in

which each step is briefly explained are provided to assist respon-

dents in selecting positions that match theirs. The curriculum and

the professor's teaching style, for example, are assessed with a com-

bination of a checklist of relevant items or events and a seven-point

scale ranging from "excellent" to "very poor." The strength of the

instrument lies in the descriptive style in which the questions are
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structured, thus enabling respondents to have a better conception of

the options available and which are closest to their experiences or

opinions.

Conduct of the Interviews and Survey

The interviews with the.deans and other top administrators were

conducted in Fall Term 1977. The procedure was Simple. An appointment

was scheduled with each one at a convenient time (see Appendix 01).

The researcher conducted the interview by briefly introducing himself

and the topic. He then asked for a rank-ordering of the ten objec-

tives on the checklist. This was later fo110wed by the open-ended

questions which the respondents were free to answer as amply as they

could. The answers were audiotaped and the salient points presented

were summarized along with the final results of the rank-ordered ob-

jectives (see Appendix 02). Similarly, selected faculty with many

years experience as major professors or academic advisors to fOreign

students were interviewed, one from each college, in the study. Their

responses were summarized to be used when "recommendations" are made.

A comparison of their position with the views expressed by the stu-

dents would be made in the analysis (see Appendix E2 for a summary

of their answers).

The survey of students was conducted in Winter Term (February-

March) 1978. Where those in the sample had telephones, initial con-

tact was made by phone and in the event of a refusal to participate,

the interviewer proceeded to contact the respondent next on the list

of all graduate students supplied. For convenience, the list was

sub-classified into categories of Americans (by ethnic groups) and

Foreigners (by nationalities).
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The team of interviewers involved in the survey comprised eight

graduate and one undergraduate (senior) students. These were made up

of five foreigners and fbur Americans. Effort made to secure the

participation of a representative from each zonal area did not mat-

erialize as the Asian and Euro-Canadian zones were not represented.

In the case where the subject agreed to participate, the instrument

was hand-delivered (if close enough) or sent by mail with a self-

addressed and stamped envelope for returning the questionnaire. In-

fOrmation summarizing the purpose of the study and instructions on

the procedures for conducting the survey have been referred to earlier

(see Appendix C).

The rate of return recorded was 251 out of 445 sampled (56%).

The percentage was lower among foreign students (53%; Americans 59%);

26 of the 45 I.D.&T. students also responded. This may be regarded

as only fair since a higher rate of return was anticipated by virtue

of the fact that a large proportion of the subjects were reached on

the phone and agreed to participate in the survey. Factors militating

against a higher rate of return, particularly among fbreign students,

may be the amount of time which they have to devote to studies in

addition to coping with the problems of adjustment to a new academic

and social environment. Coupled with language problems, foreign stu-

dents may be quiet and aloof when it comes to the question of involve-

ment in campus activities. The same attitude of limited involvement

may be said of graduate students in general (as was Shown in a recent

report in the State News, April 24, 1978), but the returns showed a

higher response rate among Americans. Another factor that may ac-

count for this trend is the political conditions of some of the
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regional areas. Students from these areas, in an effort to protect

their security, may be inclined to harbor feelings of suspicion re-

garding the purpose of the study.

Variables of Importance to the Study

The following independent variables are considered important to

the study:

1. Culture: American

Foreign

Dominant Group: American - white

- non-white

Foreign - leading country

others in the zone

Role: potential Change Agent

potential Non-Agent of Change

Field of study: Agriculture and Natural Resources

Other Colleges participating in the study

Covariables which the study would deal with are:

5. Demographic characteristics:

- Age, Sex

- Socio-economic Status

- Environmental Setting in which subject grew up

Background experience:

- Educational system attended

- Number of years and kind of work experience

- Academic performance

Position regarding some issues:

- Plan to return home
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- Contribution to development effort

- Foreign aid to developing nations

The dependent variable is the relevance of training inferred

from students' personal and social goals, the curriculum, professors'

teaching style, and interaction with academic advisors. The examina-

tion of the relationship between the independent and covariables and

the dependent variables was undertaken in the light of stated and cor-

roborated university objectives.

Statistical Method Used in the Analysis

For a detailed analysis of the data from the study, an analysis

of variance method was employed. The main and interaction effects of

selected independent variables and some covariables were tested with

ANOVA, using regression approach]. The statistical hypotheses were

tested with ONEWAY ANOVA, using Scheffe's procedure at .05 level of

significance. The rationale for these selections lay in the increasing

popularity which the use of ANOVA has gained in social research. Ker-

linger2 succinctly expressed this view when he declared: "We emphati-

cally state that there is no better way to study research design than

through an analysis of variance approach.“ Since scientific research

attempted to explain phenomena by showing the relationship between two

or among more than two variables, analysis of variance came in as a

fitting tool in this endeavor. In addition, it made possible a simul-

taneous comparison of the sample means of selected variables to give

us an idea whether statistical differences exist in the data gathered.

By helping to Show the "between" group and "within" group variabilities,

it is possible to make inference about the likelihood that the means of

the populations from which the samples were derived were the same. The
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employment of the'regression approach'provided the additional advantage

of seeing the main, covariate, and interaction effects (just as in mul-

tiple regression analysis), with each effect showing what additional

input was made by the variable to the “explained" effect after other

effects have been adjusted fOr.

In the ONEWAY ANOVA, Scheffe's technique was well suited to the

test. It was both accurate and capable of handling data from unequal

group sizes; by using a "single range value fOr all comparisons, which

is appropriate for all possible linear combinations of group means,"3

it made the graphic representation of the means clearer to understand.

The shortcoming inherent in the method was compensated for by

random sampling process used and the sample size which was sufficient

to offset the deficiency.

First, the analysis showed the trend in contingency tables, the

means and the standard deviations. From the frequency distributions

shown in percentages of the total, it was possible to see which views

were favorable and which were not: it also showed the relative measure

of support given to key questions under curriculum, teaching style,

and interaction with academic advisor.

Correlation matrices were employed to identify which of the key

independent variables interacted positively, negatively, or neutrally

with each other in the data manipulation. For instance, it was in-

teresting to know if the perception of “change agent role" correlated

positively with belief in self-generated effort in development, or with

"plan to return home" because it was inconceivable to expect one to be

a "change agent" at home unless one went back there and contributed

one's quota to the development effort.
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To further reveal differences and strengths of interaction among

subgroups, the key independent variables such as "culture," "discipline,"

and "role" were cross-tabulated with demographic characteristics, back-

ground experiences and opinion regarding some issues. These helped to

determine the relationship of these factors to the views expressed about

the training programs.

The model of analysis which dealt with some of the independent

variables employed a three-way ANOVA. For example:

 

 

 

 

 

    

Culture fipx_

A F A = American

Discipline ANR/ / F ._, Foreign

Others

ANR = Agric. 8 Nat. Resources

CA

Others 8 Other Colleges

Role NAC

CA = Change Agent

NAC = Non-Agent of Change

All the statistical hypotheses expected to be tested in the

study have been structurally designed to use a one-tail test. For in-

stance, the first hypothesis expected foreign students' training in gen-

eral to be less relevant to their needs than to those of Americans. A

comparison of the views expressed by the foreigners and Americans would

reveal this trend. Similarly, the same steps were taken with regard to

the other hypotheses (see Chapter I, pp. 32-40). For convenience in

the reading of the results, the data were reported graphically in charts

and tables. Inferences were made from the results whether the two re-

search hypotheses were supported or not.
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1Norman H. Nie, et. a1. Statistical Package for the Social

Sciences (New York: McGraw-Hill, 1975), pp. 410-419.

2Fred N. Kerlinger. Foundations of Behavioral Research (New York:

Holt, Rinehart and Winston, Inc., 1973), p. 148.

3Norman H. Nie, op. cit., p. 428.
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CHAPTER IV

RESULTS, ANALYSIS AND INTERPRETATION

"Give me a fish and I shall feed for a day:

teach me to fish and I shall feed for the

rest of my life."

A Popular Chinese Adage

Limitations

Before the results are presented, it is necessary to outline a

list of limitations which came to light from the data analysis which

would help the reader in placing the results and their interpretation

in proper perspective.

1. It was pointed out, in the preceding chapter, that the re-

sponse rate of those who participated in the survey was about average

(56%). Among reasons for non-response given were the fact that grad-

uate students, being generally busy, had little time to attend to

extra-curricular activities and some of the content of the question-

naire was such that called for thoughtful responses, something that

would require an investment of a good measure of time.

2. Cultural and socio-political factors were influential in

the variability that was observed among foreign students who parti-

cipated. According to the zonal units into which they were divided,

the Latin Americans (Zone A) posted 80%, Africans (Zone C) posted 83%,

Euro-Canadians (Zone E) 53%, Asia (Zone 0) 50%, while the Middle East

(Zone 8) had only 49%.

110
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3. Another factor which may have accounted for the variability

was the disposition and enthusiasm of some of the interviewers (espe-

cially those who handled the Latin American and African Zones). It

should be noted that the investigator could not get interviewers from

these regional areas: Zone 8, D and E. This may account for the com-

paratively lower rate of return.

The same variability was observed among American students with

white respondents posting a higher rate (72%) than minorities (50%).

4. The response rate to some easy questions was high (e.g.

identification of field of specialization--99%), while it was low in

some (e.g. questions about content of courses and professors' teaching

style--50%). It may be noted that these questions did not apply to all

students. There were some who have not spent a sufficient amount of

time or taken enough courses in their programs to make a reliable eval-

uation: others were reluctant to pass judgment on their programs or

their instructors.

5. In addition, some of the respondents were not proficient

enough in the use of English language to answer some of the questions

satiSfactorily. This may be one of the reasons for the 49% rate among

Middle East students.

6. In some colleges or academic departments, not all of the

issues applied. For instance, the flexibility involved in the choice

of courses in some departments did not apply in the Colleges of Human

and Osteopathic Medicines.

.7. There were questions intended exclusively for foreign stu-

dents and a few meant only for American students. The high rate of

non-response to some questions may be understood in this context.
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8. From the frequency distribution of the data, two of the ten

colleges which participated in the survey were responsible fOr about

half of the respondents, and these were the College of Agriculture and

Natural Resources, and the College of Education.

9. Another factor to take into consideration is the use of

survey as a research methodology. In spite of its popularity in

social research, survey techniques have the inherent shortcoming of

depending on respondents' opinions which may not be consistent over

time.

10. The problem of internal validity of the results is tem-

pered by the fact only a few (6) who participated in the pre-test fell

in the sample for the actual survey.

11. The problem of external validity (i.e., the generalizability)

of the results was already anticipated in the limitations discussed in

Chapter I. The results can be generalized only to the ten colleges

which participated in the survey.

Since the study laid emphasis on cultural differences between

foreign and American students, the results would be presented in this

dichotomy to facilitate a quick comparison by the reader. Where ap-

propriate, the data would be collapsed to Show the characteristics and

views of those who participated in their capacities as students.

Results

It is essential to present the key for interpreting the data

of the socio-cultural subdivisions into which the subjects who re-

sponded to the survey questionnaire were classified.
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Sub-units:

Americans: W = White Americans 0

NW = Non-white Americans: 1

Foreigners: Zone: A

The first table would Show

in the survey.

Black Americans

N

l
l

Mexican Americans

Native Americans0
0

4
|

Hispanics

U
1

~
3
5

i
n

Asian Americans

= Latin America

0 = Brazil

1 = The rest of Latin America

a Middle East

2 = Iran

3 = The rest of the Middle East

= Africa

4 8 Nigeria

5 = The rest of Africa

= Asia

6 = China and Japan

7 = The rest of Asia

= Euro-Canadian

8 = Canada

9 = The rest of Europe & Australia

the general breakdown of participants
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Table l.--Frequency Distribution of Respondents Tabulated According to

College and Socio-Cultural Background.

 

 

 

 

 

 

 
 

Discipline

0 1 2 3 4 5 6 7 8 9 Total

American

Students

W 10 4 4‘ 41 l 5 6 1 ll 5 84

NW 1 O l 8 l 2 2 5 5 0 25

FOreign

Students

Zone: A 15 6 3 6 O 0 1 0 O 2 33

B 5 3 3 10 3 O O O 5 O 29

C 12 l 1 4 4 l O O 2 O 25

D 11 9 3 5 2 0 3 O 3 1 37

E 9 l l 3 0 O O O 3 l 18

Total 63 24 16 77 ll 6 10 6 29 9 251

% 25.1 9.6 6.4 30.7 4.4 2.4 4.0 2.4 11.6 3.6 100%

‘pr: O = Agriculture and Natural Resources 5 = Human Ecology

l = Business 6 a Human Medicine

2 = Communication Arts and Sciences 7 = Osteopathic Medicine

3 = Education 8 a Social Science

4 = Engineering 9 = Veterinary Science

Clearly shown in the table was the fact that four colleges ac-

counted for over three-quarters (77%) of the subjects who responded:

and these were from Agriculture and Natural Resources, Business, Edu-

cation, and Social Science. A closer look would reveal that two of

the four (Agriculture and Natural Resources, and Education) were re-

sponsible for about 58% of the return.

It should also be noted that the majority of subjects from the

College of Agriculture and Natural Resources were foreign students,
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outnumbering Americans in the ratio of 5:1 while the latter dominated

the former in the College of Education in the ratio of 2:1. With a

Chi square test at .05 level of significance, the frequency distribu-

tion was statistically Significant for American students (.00) but not

for foreign students (.08).

Five groups were created for the sample's distribution according

to level in the program: those pursuing master's, educational specialist,

professional certificate, doctoral, and post doctoral programs. As would

be observed, both master's and doctoral candidates each had 110 respon-

dents, accounting for nearly 90% of the sample, as revealed in Table 2.

The distribution was statistically significant for both Americans (.04)

and foreign students (.00).

Table 2.--Cross-tabulation According to Socio-Cultural Background and

Level in Program.

 

 

 

 

 

 

Level in Program

0 l 2 3 4 Total

American Students

W 39. 2 12 31 O 84

NW 8 2 6 . 9 0 25

Foreign Students

Zone: A 16 O 3 14 0 33

B 17 O 0 12 O 29

C 14 O l 10 0 25

D 14 0 3 20 0 37

E O O 14 2 18

Total 110 4 25 110 2 251

% 43.8 (1.6 10.0 43.8 :‘.8'~ . 100%  
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Master's (of Arts and Sciences)

Educational Specialist

Graduate Professional

Doctoral (Ph.D., Ed.D.)

Post doctoral«
P
w
N
—
‘
O

I
I

I
I

I
I

I
I

I
I

The distribution in terms of years of work experience acquired

before starting a graduate program was even. There was little dispar-

ity between fbreign and American respondents. Both had about one-

quarter of the sample (22% and 26.9%, respectively) who had no work

experience at all. A small difference (28.4% and 18.5%) was noticed

among those whose work experience was less than three years. The pro-

portion was almost equal (24.8% and 23.1%) among those with over three

years but less than five years work experience. A slight disparity

(6.4% and 13.9%) was noted among those with experience between five

and seven years, while those above seven years were relatively equal

(18.4% and 17.6%).

Table 3.--Cross-tabu1ation According to Socio-Cultural Background and

Years of Full-Time Work Experience.

 

 

 

 

 

 

 

Work Experience

0 l 2 3 4 Total

American Students

W 24 14 21 13 12 84

NW 5 6 4 2 7 24

Foreign Students

Zone: A 6 7 9 4 7 33

B 5 8 7 4 4 28

C 14 4 O 2 25

D 12 7 8 l 9 37

E 4 ’ 6 O 4 18

Total _60 60 60 24 45 249

% 24 24 24 10 18 100%" 
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no experience at all

less than three years experience

from 3, and up to 5 years experience

over 5, and up to 7 years experience

over 7 years experience

521:

F
w
N
—
‘
O

I
I

I
I
‘

I
I

I
I

I
I

The distribution was not significant for the two groups. With

regard to the nature of work performed, 42.9% of foreigners were em-

ployed in government operations while only 31.3% of Americans reported

the same. In contrast, about half of Americans (52.5%) were in the

teaching profession as compared to 39.1% of their foreign counterparts.

Table 4.--Cross-tabulation According to Socio-Cultural Background and

Kind of Work Performed.

 

 

 

 

 

 

  
 

Kind of Work Performed

,0 l 2 3 4 5 Total

American Students

W 16 7 32 2 0 3 60

NW C9 1 1o 0 o o 20

Foreign Students

Zone: A 14 5 9 l O O 29

B 10 o 11 2 o o 23

C 11‘ 2 10 l 0 O 23

D ,9 5 10 2 O O 26

E is 3 5 o 1 o 14

Total 74 23 87 7 1 3 195

% 38 12 45 3 O 2 100%

.551: 0 = public or government (civil service, business, etc.)

1 = private sector (business, industry, etc.)

2 = education (public or private)

3 a non-profit organization

4 = self-employed

5 = other kinds of employment
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2 test showed no significant dif-At .05 level of significance, the X

ference between American and foreign students.

More foreign students surveyed (20.9% and 26.1%, respectively)

engaged in executive and professional roles in their employment than

Americans (12.5% and 10%, respectively) in similar categories. One

thing unique about the distribution was that no fOreign student re-

sponded as belonging to categories other than the Eight identified,

whereas nearly 19% of American students reported this. The data are

presented in Table 5 below.

Table 5.--Cross-tabulation-According to Socio-Cultural Background and

Classification of Work Performed.

 

 

 

 

 

 

Classification of Work Performed

O 1 2 3 4 5 6 7 Total

American Students

W 7 4 4 29 0 3 2 12 61

NW 3 4 2 5 1 1 0 3 19

Foreign Students

Zone: A 6 4 3 18 l O 1 O 30

B 4 2 2 12 1 l O O 22

C 3 ll 2 7 O O O O 23

D 8 2 3 ll 1 l O O 26

E 5 5 2 2 O O O 0 14

Total 34 38 18 79 3 6 9 15 195

% l7 l9 9 41 2 3 5 8 100%  
 

executive, administrative, managerial

professional (doctor, lawyer, engineer, etc.)

technician (computer specialist, etc.)

teaching (elementary, high school, college)

,sales (advertising representative, etc.)

clerical (secretary)

crafts (construction, mechanic, etc.)

other kinds of positions

sex:

u
m
m
t
h
—
a
o

I
I

I
I

I
I

I
I
I
f
“

I
I

I
I
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The above data distribution was statistically significant (.00) for

American students only.

This position was reversed in the distribution in accordance

with "choice of career." The differences were significant (.00) for

fbreign students, whereas they were not for American students. Nearly

thirty percent (28.3%) reported as being on full employment while 22.5%

were on leave of absence from a full employment. This is in contrast

to Americans' 19.4% and 8.3% respectively fOr these two categories.

However, a majority (61.1%) of Americans were decided on what career

to pursue. More of them (11.1%) than foreign students (7.2%) were un-

decided.

Table 6.--Cross-tabu1ation According to Socio-Cultural Background and

Choice of Career.

 

 

 

 

 

 

Choice of Career

0 1 2 3 4 Total

American Students

W 13 8 52 10 0 83

NW 8 1 14 2 O 13

Foreign Students ,

Zone: A 18 4 10 0 0 32

B '9 7 6 3 2 27

c 93 13 9 o o 25

D 8 19 2 1 36

E ~1 10 5 O , 18

Total 60 40 118 22 3 ‘ 233

% 24 16} 50 9 l 100%  
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currently employed full-time

on leave of absence from a fall-time position

decided on the career to pursue

not decided on the career to pursue

not preparing for a career

Sex:

t
h
—
‘
O

I
I
I
I
I

I
I

I
I

The above was statistically significant (.00) for foreign students

only.

Similar to the responses posted earlier on "the kind of work,"

over half (54.2%) of foreign students surveyed were sponsored by gov-

ernment while less than one-fifth of this (19.7%) were self-supporting.

Among Americans, however, nearly half (49.5%) were paying their own

fees while about a third (31.2%) received some kind of financial sup-

port from the government. The result was also statistically signifi-

cant (.01) for foreign students. Table 7 below revealed the distribution.

Table 7.--Cross-tabu1ation According to Socio-Cultural Background and

Financial Support.

 

 

 

 

 

 

Financial Support

0 l 2 3 4 Total

American Students

W 22 l 9 43 9 84

NW 12 O 11 2 25

Foreign Students

Zone: A 24 3 3 3 0 33

B 18 1 5 5 O 29

C 13 7 O 5 O 25

D 16 3 7 7 4 37

E 6 1 O 8 3 18

Total 111 16 24 82 '18 250

% 44 6 10 33 7 100%   
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flex: 0 # government (scholarship, loan, etc.)

1 a private organization (e.g. Ford Foundation)

2 = parents and relatives

3 = self-supporting

4 a other sources

Some Demographic Characteristics of RespOndents

In terms of age, foreign students were slightly older than their

American counterparts. In the category of the ”under 25", nearly 20%

of Americans and 8.5% of foreigners participated. About 60% of Amer-

icans (64 subjects) were under 30 as compared to 49% of foreign stu-

dents (71 subjects). Among the "senior" members of the graduate stu-

dent population surveyed, only 6.5% (7 subjects) of the Americans were

over 40 years of age, while the foreign students recorded 10.6% (15 sub-

 

 

 

 

 

 

jects).

Table 8.--Cross-tabulation According to Socio-Cultural Background and

Age.

Age

0 1 2 3 4 , Total

American Students

W 17 35 16 12 3 83

NW 3 9 5 3 4 24

Foreign Students

Zone: A 3 12 8 6 4 33

B 4 9 8 6 2 29

C 0 13 7 3 2 25

D 5 16 3 7 6 37

E O 9 5 3 l 18

Total 32 103 ' 52 40 22 249

% 13 41 . 21 16 9 . 100%  
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.591: O a under 25 years

1 = 25 - 29 years

2 = 30 - 34 years

3 = 35'- 39 years

4 = 40 years and above

The Chi square statistical test conducted showed that the result was

not significant for either foreign or American students surveyed.

With respect to sex distribution among those who participated in

the survey, the ratio of male to female among foreign students was 83:17,

whereas it was about 50:50 among American students. In some areas such

as Africa and the Middle East, the number of women was almost nil, but

the result was not statistically significant. Table 9 showed the dis-

tribution.

Table 9.--Cross-tabulation According to Socio-Cultural Background and

Sex. .

 

 

 

 

Sex

0 1 Total

American Students

W 41 43 84

NW 13 12 25

Foreign Students

Zone: A ~28 5 33

B 26 3 29

C 24 l 25

D 29 12 37

E 15 3 18

Total 172 79 251

% 69 31 100%  
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£913 0 = Male

1 = Female

In terms of "where students grew up," there was a statistically signi-

ficant difference between American students (.00) and foreign students

(.07) surveyed.

Among Americans, 31% were born and raised in the rural area

while 69% grew up in the city. This distribution is similar to that

of foreign students who reported 25.4% and 74.6% respectively for the

two categories, as can be observed in Table 10.

Table 10.--Cross-tabulation According to Socio-Cultural Background and

Where Students Grew Up.

 

 

 

 

 

 

Location

0 1 2 3 4 Total

American Students

W 10 15 16 3O 8 79

NW 3 2 3 6 7 21

Foreign Students

Zone: A 4 4 7 10 33

B l 6 10 29

C 10 l 3 4 25

D l 10 5 16 37

E 2 5 6 2 18

Total 36 30 56 63 57 242

z ' 100%  
 

rural farm area

rural non-farm area

town or city (pop. 20,000-50,000)

suburban area (50,000-1 million)

large city (over 1 million)

Li
"

«
P
w
N
—
‘
O

O
l
l
l
l
l
l
l
l
l
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The data reported on respondents' socio-economic status revealed

some differences between foreign students and their American counter-

parts. The result, as shown in Table 11 below, was statistically sig-

nificant for foreign students (.00) but it was not for American stu-

dents (.15). In short, a significantly larger number of foreign stu-

dents surveyed reported not as well-to-do as the Americans who parti-

cipated.

Table ll.--Cross-tabulation According to Socio-Cultural Background and

Socio-Economic Status.

 

 

 

 

 

 

Socio-Economic Status

0 l 2 3 4 Total

American Students

W 17 27 13 0 22 79

NW 4 4 O 15 24

Foreign Students

Zone: A 10 4 4 4 11 33

B 5 4 1 2 16 28

C l l 2 18 24

D 19 l 3 3 10 36

E 4 2 O 8 4 18

Total 58 43 ' 26 19 96 242

% 24 18 11 8 39 100%  
 

Sex:

Foreign Students

0 8 parents

1 8 parents

2 - parents

3 - parents

4 a parents

completed high school or higher

can finance college training

own two houses in town or city

own a car

not as well-to-do as 0 to 3 above



125

American'Students

5px: 0 = parents have a Master's degree or higher

1 = parents own home valued $30,000 or higher

2 = parents' yearly earning is $20,000 or higher

3 : parents not as well-to-do as 0 to 2 above

Progress Made in the Programs

Two items were examined in the study regarding the measure of

progress made by respondents who participated in the survey. The

first was their grade point average, obtained directly from the

records in the Registrar's Office, thus constituting the accurate

data used in the study. The second was a determination of the per-

centage of the programs already completed by all subjects.

The results from the grade point averages showed that 86.1%

of foreign students, and 85.7% of Americans who participated scored

3.26 or higher. However, a point of difference was noticed in the

records of those who scored between 3.76 and 4.0. About half (46%)

of Americans surveyed were in this category as compared to nearly

one-fifth (18.3%) of the foreign students, even though the results

were not statistically significant.
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Table 12.--Cross-tabulation According to Socio-Cultural Background and

Grade Point Average.

 

 

 

 

 

 

   

Grade Point Average

1 2 3 4 5 Total

American Students

W 25 15 5 5 3 53

NW , 4 2 3 O l 10

Foreign Students

Zone: A 5 7 10 4 1 27

B 3 4 7 O O 14

C 3 6 l O 16

D 5 6 10 5 O 26

E l 5 3 l 0 10

Total 46 45 44 16 5 156

% 29 29 28 ll 3 100%

5px; 1 - 3.76 - 4.00

2 a 3.51 - 3.75

3 a 3.26 - 3.50

4 a 3 01 - 3.25

5 = 3.00 and below

Since the reliability of subjects' views regarding their train-

ing programs would be, in addition to other factors, a function of how

much of the program they have completed, it was considered necessary

to ask them. Their responses showed that about 56% of Americans, and

70% of foreigners have completed more than three-fifths of their pro-

grams. The results were not statistically significant for either

foreign or American students.
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Table 13.--Cross-tabu1ation According to Socio-Cultural Background and

Percentage of Program Completed.

 

 

 

 

 

 

   

Percentage of Program Completed

0 1 2 3 4 ‘ Total

American Students

W 11 10 15 17 3O 83

NW 4 4 3 7 5 23

Foreign Students

Zone: A 3 4 3 8 15 33

3 2 4 o 6 15 ' 27

C 3 3 5 5 7 23

D 7 3 2 9 16 37

E o 1 2 4 11 ' 13

Total 30 29 3O 56 99 244

% 12 12 12 23 41 . 100%

'pr: 0 = up to 20% completed

1 = 21 - 40% completed

2 = 41 - 60% completed

3 - 61 - 80% completed

4 = 81 - 99% completed

Some Characteristics Unique to Foreign Students

A few questions were directed to foreign students exclusively

to obtain additional information about their background. In terms of

comparing previous educational experience with that of the U.S., their

responses showed that nearly three-fifths (57.4%) had their first de-

gree or both bachelor's and master's degrees outside of the U.S. while

only about one-tenth (9.2%) obtained these in the U.S. The remaining

one-third (33.3%) had one degree in their homeland and the second in

the U.S. The difference, from the Chi square test, was statistically

significant (.04).
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Table l4.--Cross-tabulation According to Regional Groups and Where

Subjects Obtained Bachelors and Masters Degrees.

 

 

IWhere Previous Degrees Were Earned

 

 

 

   

0 l 2 Total

Foreign Students

Zone: A 0 13 20 33

B 2 6 20 28

C 6 10 9 25

D 5 23 37

E 0 9 18

Total 13 47 81 141

% .9 33 58 100%

.531: O = B.A., M.A. in the U.S.

l a B.A. in home country, M.A. in the U.S.

2 = B.A., M.A. in home country

With regard to the respondents' familiarity with the U.S. edu-

cational system, one-third (33.6%) thought their educational systems

were either "very much different" or “completely different,“ while

another one-third (34.4%) thought of them as somewhat similar. Only

5% of those who responded thought their systems were exactly the same.

However, there was no statistically significant difference in the

distribution.
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Table 15.--CrosS-tabulation According to Regional Groups.and Familiarity

with 0.5. Educational System.

 

 

 

 

 

   

Extent of Similarity

O l 2 3 4 Total

Foreign Students

Zone: A 2 6 14 9 2 33

B 2 5 9 4 27

C O 3 6 4 18

D 2 10 13 6 1 32

E l ' 9 6 l 1 18

Total 7 33 44 31 12 128

% 5 28 34 24 9 100%

Egy; exactly the same as in the U.S.

very much similar to that of the U.S.

somewhat similar to that of the U.S.

very much different from that of the U.S.

completely different from that of the U.S.t
h
-
J
O

“
M
I
M
I

In response to the question about length of stay in this

country, three out of five foreigners who participated in the survey

reported spending less than four years. In fact, over one-third

(35.2%) spent less than two years. The distribution showed that

no one from Latin America in the sample stayed longer than six years.

In contrast, over 80% of students from Canada and Western Europe have

spent four or more years. The results revealed a statistically signi-

ficant (.00) difference between those who have spent up to four years

and those who spent less than that.
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Table 16.--Cross-tabu1ation According to Regional Groups and Length of

Stay in the U.S.

 

 

 

 

 

   

Length of Stay in the U.S.

0 1 2 3 4 Total

Foreign Students

Zone: A 13 15 5 0 O 33

B 10 14 l 3 l 29

C 11 4 5 l 25

D 11 15 6 2 37

E 5 6 5 2 18

Total 50 36 31 19 6 142

% 35 25 22 14 4 100%

.pr3 0 a less than 2 years

1 = from 2 and up to 4 years

2 a over 4 and up to 6 years

3 a over 6 and up to 8 years

4 a over 8 years

Asked about their plans to return home, about four out of every

five (78.2%) of foreign students who participated were positive about

this idea. Roughly one-fifth (18.2%) was undecided while only two

percent has decided to remain permanently in the U.S. 0f the two

subjects in this category, one is from Canada while the other is from

Southeast Asia. The statistical test on this distribution revealed a

significant difference (.00) between those who were resolved to re-

turn home and those who were not.



131

Table l7.--Cross-tabu1ation According to Regional Groups and Plans to

Return Home After Completing Program.

 

 

Plans to Return Home

 

 

 

   

0 l 2 3 4 Total

Foreign Students

Zone: A 27 3 3 O O 33

B 22 4 3 O O 29

C 22 2 1 O O 25

D 21 4 9 2 l 37

E 3 3 10 l 1 18

Total 95 16 26 3 2 142

% 67 11 19 2 1 100%

531: O 8 will return home

1 = shall return home

2 = may return, but not decided

3 = shall not return home

4 = will not return home

When asked to react to the question about their roles when they

return home, nearly 90% of the participants believed they had a legal

or moral obligation to contribute their quota toward the development

of their countries. The ten percent which did not share in this be-

lief came largely from Canada and Western Europe. The difference be-

tween those committed and those who were not was statistically signi-

ficant (.00).
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Table 18.--Cross-tabulation According to Regional Groups and Commitment

to Participate in Development Programs.

 

 

 

 

 

  
 

Commitment to Development

0 1 2 3 Total

Foreign Students

Zone: A 17 13 O O 30

B 9 17 1 O 27

C ll 14 0 0 25

D 15 l 3 28

E O 5 3 10

Total 48 59 7 6 120

% 40 49 6 5 100%

15px: 0 = legally bound (by contract)

1 = morally bound (believe it is necessary)

2 = not decided

3 = don't believe it is necessary

Proficiency in the use of English, which is believed to be one

of the major problems confronting foreign students, showed in the dis-

tribution as problems which may be peculiar to some regional areas. A

large majority of the 45 subjects (73%) who reported having less than

two years of English language use were from Latin America, the Middle

East, and Southeast Asia. In contrast, over 90% of the subjects from

Africa have been using the language for over six years. A similar

trend was revealed among subjects from Western Europe and Canada. A

statistically significant (.00) difference was recorded between those

who had over six years of use and those who did not.
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Table l9.--Cross-tabulation According to Regional Groups and Proficiency

in the Use of English Language.

 

 

Years of Use of English Language

 

 

 

0 l 2 3 Total

Foreign Students

Zone: A 21 2 l 7 31

B 11 3 3 12 29

C 2 O O 23 25

D 11 2 7 16 36

E O O 3 10 13

Total 45 7 14 60 134

% 34 5 10 51 100%  
 

less than 2 years of use

two years up to 4 years of use

over 4 years and up to 6 years of use

over 6 years of useC
O
N
—
‘
0

Among foreign students who participated, responses to the ques-

tion about seeking foreign aid showed that they favored the idea of

their nations depending more on indigenous resources and less on ex-

ternal aid. About half (50.8%) wanted very small aid while one-

fifth (20.6%) wanted no aid at all. But the difference was not

statistically Significant.
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Table 20.--Cross-tabulation According to Regional Groups and Attitude

Toward Seeking Foreign Aid.’

 

 

 

 

 

Attitude Toward Seeking Foreign Aid

0 1 2 3 4 Total

Foreign Students

Zone: A 2 l7 7 4 1 41

B 9 8 2 4 l 24

C 7 15 O 1 O 23

D 2 20 7 5 1 35

E 6 4 2 l 0 13

Total 26 64 18 15 3 126

% 21 51 14 12 2 100%   
rely only on indigenous effort

welcome only a limited amount of aid

welcome about 50% of aid needed

seek aid for most of development programs

actively seek aid for all development programs and

emulate Western development models.

k
w
N
-
H
O

U
l
l
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l
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Additional Issues of Importance

Other issues which were pertinent to the study included the stu-

dent's own career objectives, reasons for selecting MSU among many

schools, and an assessment of the university's objectives in training

foreign students. The first and second were considered as motivational

factors likely to affect how students would interpret their roles, as-

sess the relevance of their training programs, and the capacity of the

schools in assisting them to realize these objectives. The third was

intended to ascertain the measure of congruence in the university's

statements of purpose and students' understanding of them.

With regard to students' career objectives, a little over half
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(52.4%) of Americans supported personal objectives which emphasized

training to prepare students for the world of work, qualify them for

better paying jobs and comfortable life, and enable them to enjoy

the prestige which the status would bring. These objectives were

regarded as more important than the social objectives which stressed

the need to acquire knowledge and skills to solve societal problems,

use the experience to acquire leadership position, win friends and

influence people for the common good,.and acquire the skills which

would ensure getting into positions where they could be of service

to their fellow men. Only one-quarter (25.7%) of Americans favored

this second category over the first while about one-fifth (21.9%)

regarded the two sets of objectives as equally important. The foreign

students, on the other hand, had only 14.2% in support of personal

objectives while about 40% favored social objectives, and 45% re-

garded both as equally important. The Chi square test conducted

using the data showed statistically significant (.03, .04) difference

among foreign and American students, respectively.
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Table 21.--Cross-tabu1ation According to Socio-Cultural Background and

Students' Objectives.

 

 

 

 

 

P S B Total

American Students

W 47 19 14 80

NW 8 8 9 25

Foreign Students .

Zone: A 3 18 ll 32

B 3 8 18 29

C 1 ll 13 25

D 8 11 17 36

E 5 8 5 18

TOtal 75 83 87 245

% 30.6 33.8 35.5 100%   
Key: P =- personal objectives are more important

S = social objectives are more important

8 = both sets are equally important

Choice of MSU

The answers to the question regarding the choice of MSU vary in

some dimensions between American and foreign students. Both of them

unanimously identified "reputation of the program" as the most import-

ant reason why the school was selected over others. A Chi square test

of this result showed that there was a statistically significant (.01)

difference among foreign students who regarded this as the most im-

portant reason. There was no difference among American students who

answered the question.
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Table 22.--Cross-tabulation According to Socio-Cultural Background and

Reputation of Program as Reason for Choosing MSU.

 

 

‘ lst 2nd 3rd 4th 5th 6th 1 Total

 

American Students

W 29 27 15 2 2 O 75

NW 11 9 2 O l 0 33

 

Foreign Students

 

Zone: A 11 10 3 2 O O 26

B 11 l 1 3 O 20

C 16 O 1 O O 20

D 10 14 ‘7 2 O 0 33

E 5 6 4 1 O O 16

Total 93 73 32 9 6 0 213

% 44 34 15 4 3 O 100%  
 

Key (rapge): lst

5th

6th

most important reason

least important reason

other reasons

From then on, different reasons were selected in order of their im-

portance. The foreign students saw "reputation of faculty" in their

fields as the second most important reason. American students selected

reasons that were not included on the list as the next most important.

A tally of these "other" reasons showed that proximity of the school

to their homes was the most popular reason, followed by the fact that

the school was the first to offer them admission. In some cases, it

was the only school offering the program of their interest in the

state (e.g. Veterinary Medicine). Another point made which a few

foreign students shared was the influence of relations (e.g. husband

attending or employed by the school). There was no statistically



138

significant difference in the views of foreign or American students

for each of the two reasons.

Table 23.--Cross-tabulation According to Socio-Cultural Background and

Reputation of Faculty as Reason for Choosing MSU.

 

 

lst 2nd 3rd 4th 5th 6th Tbtal

 

American Students

W 6 ' 23 32 6 4 0 71

NW 6 8 8 O 1 O 23

 

Foreign Students

 

Zone: A 6 9 9 4 O O 28

B 4 8 O 2 2 O 16

C 2 8 3 2 O O 15

0 6 12 7 7 O O 32

E 6 6 5 O O O 17

Total 36 74 64 21 7 O 202

% 18 37 32 10 3 O 100%  
 

Key (range): lst

5th

6th

most important reason

least important reason

other reasons
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Table 24.--Cross-tabulation According to Socio-Cultural Background and

Other Reasons for Choosing MSU.

 

 

 

 

 

lst 2nd 3rd 4th 5th ~ Total

American Students

N 39 - 4 4 l 1 49

NW ' lO 0 O O O ; 10

Foreign Students

Zone: A 2 2 2 O l 7

B 5 2 1 O O 8

C 3 O 0 O O 3

D 6 l 1 O 0 8

E 6 2 1 1 O 10

TOtal 71 11 7 2 2 95

% 75 12 7 2 2 100%  
 

Key (range): lst = most important reason

5th = least important reason

What foreign students considered the third most important rea-

son for selecting MSU was the "relationship of foreign schools or

governments or organizations with the school." This point was unim-

portant to Americans as it was relegated to the last position. The

result was statistically significant for both foreign (.OO) and

American students (.00) who participated. However, the significance

was for entirely different reasons.
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Table 25.--Cross-tabulation According to Socio-Cultural Background and

Relations with Governments and Institutions as Reason for

Choosing MSU.

 

 

 

 

 

lst 2nd 3rd 4th 5th 6th Total

American Students

W p 1 O 12 6 19 8 46

NW 0 O 5 l 7 1 15

Foreign Students

Zone: A 13 2 6 1 O O 22

a ' 2 4 1 1 o 12

C 5 3 2 O 4 O 14

D l 3 10 l 9 1 24

E O 1 0 O 6 4 11

Total 24 ll 39 10 46 14 144

% l7 8 27 7 32 9 , 100%   
Key (range): lst = most important reason

5th = least important reason

6th = other reasons

Both foreign and American students surveyed placed "financial

assistance“ in the form of assistantships and fellowships as the

fourth most important reason. The result was statistically signi-

ficant (.00) for American students only.

“Fair tuition" was placed 5th and 6th respectively by American

and foreign students who responded to the question. In short, both

groups regarded this item as among the least important reasons why

they chose to come to MSU. The statistical test conducted on the

data showed that there was a significant difference (.00) between

the foreign students participating in the survey who considered this

item as unimportant and those who did.
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Table 26.--Cross-tabulation According to Socio-Cultural Background and

Financial Assistance as Reason for Choosing MSU.

 

 

lst 2nd 3rd . 4th 5th 6th Tbtal

 

American Students

W 7 16 10 12 11 4 60

NW 6 1 4 174
:
-

N O

 

Foreign Students

 

 

Zone: A 2 5 5 3 1 0 16

B O 2 5 2 1 1 11

C 1 l 5 l 2 l 11

D 6 4 10 3 4 l 28

E 1 l 3 2 3 1 11

Total 21 31 44 24 26 8 154

% 14 20 29 15 17 5 100%

Key (range): lst = most important reason

5th = least important reason

6th = other reasons

Table 27.--Cross-tabu1ation According to Socio-Cultural Background and

Fair Tuition as Reason for Choosing MSU.

 

 

1st 2nd 3rd 4th 5th 6th Tbtal

 

American Students

 

 

W 6 9 15 19 10 1 60

NW 1 3 4 l 16

Foreign Students

Zone: A O l 5 1 8 O 15

B 2 l 8 2 O 0 13

C 1 3 5 2 3 O 14

D 5 6 12 1 4 0 28

E O 2 2 7 3 1 15

Total 15 24 52 35 32 3 161

% 9 15 32 22 20 2 100%

 

Key (range): lst s most important reason

5th 8 least important reason

6th = other reasons
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University's Objectives

The third issue on which the opinions of all students were

sought was the "purpose" of the school in admitting and training

foreign students. Ten statements, adapted from Reginald Smarts'1

list of goals, and the university's statements of policy on inter-

national exchange in education contained in published documents were

presented dealing with this subject and they were asked to rank order

them from 1 to 10 according to how important they thought the school

regarded these statements. The same questions were put to the deans

of the colleges from which the sample students were selected. They

were asked to arrange the statements in order of importance from the

perspective of the university's policy in international exchange in

education. The results obtained from the two groups (students and

administrators) showed a lack of agreement in the positional placement

of many of the statements. The ten statements are presented below.

Foreign students are trained at MSU:

a = to assist their countries in manpower development

b 8 to acquire knowledge and skills for solving society's

pro bl ems

c = to tackle problems of poverty, illiteracy and disease

d = to train skilled hands who would act as change agents

in national development

e 8 to provide opportunity for cross-cultural experience

f = to help MSU maintain its international reputation and

contacts

9 a to enable them to secure better paid jobs and comfort-

able life
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h = to help them acquire leadership skills, win friends and

influence people

i = to build bridge of friendship, understanding and inter-

national cooperation

j = because those admitted are qualified and fulfilled re-

quirements

The results are shown in Figure 1. From the illustration, it could be

observed that the views of students both foreign and American seem to

flow in the same direction, both regarding the most important purpose

of training foreign students here as "to help MSU maintain its inter-

national reputation and contacts." A statistical test conducted on

the data on this statement indicated that there was no significant

difference between the position taken by foreign students and their

American counterparts. A point of contrast can be noted in the eval-

uation which the administrators gave this statement--regarding it as

one of the least important purposes. Both student groups agreed that

the least important reasons were to enable students to "use their

skills in securing better paid jobs and comfortable life" and also

to use the acquired skills in "securing leadership positions, winning

friends and influencing people." A Chi square test conducted on these

two statements revealed no significant difference between foreign and

American students on the first statement, but a statistically signifi-

cant (.03) difference was recorded for American students in the second.

The views of the administrators were more closely aligned with those

of the students on the two statements, though not as negative as theirs.

The three groups regarded "building bridge of friendship, understanding

and international cooperation“ as moderately important with students
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to build bridge of friendship, understanding and international
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because those admitted qualified and fulfilled all requirements.
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leaning more on the positive side. Other statements on which their

views came close were in the training of skilled hands who would act

as change agents in national development, which ranged from strong to

moderately important. Similarly, "providing opportunity for cross-

cultural experience between Americans and foreign students" was rated

as moderately important even though the administrators tended to be

on the negative Side. Assisting non-Western nations in manpower de-

velopment was regarded as positive but a close look at the chart (Fig.

1) Shows that the views of foreign students were not as strong as

those of the American students and the administrators. There was a

statistically significant (.00) difference between the views of Amer-

icans and those of foreign students. The statement "to acquire know-

ledge and skills to solve society's problems," was regarded as impor-

tant by all groups surveyed. The administrators regarded it as the

most important reason for training foreign students here while the

latter groups were not as optimistic in their reaction. No statisti-

cally significant difference was found in the views of both foreign

and American students on the assessment of the statement. A disparity

in the position of the three groups came on the objective of tackling

"problems of poverty, illiteracy and disease which are major obstacles

to progress." Both the administrators and American students were posi-

tive while the foreign students were not as optimistic (compare the

position of the administrators, second most important, with that of

the foreign students, eighth position out of ten). However, there was

no statistically significant difference in the position of American

students when compared with their fOreign counterparts.
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Evaluation of Course Content,,Teaching Style, and Academic Advising

Three approaches were taken to evaluate training programs pro-

vided at Michigan State University. These are by no means the only

steps to take. However, it is expected that the evaluation of the

qualify of programs offered would carefully consider, among other

things, the content of courses, how instructors handle the teaching

of these courses, and the general academic counseling which the stu-

dent receives from his major professor.

The first was examined using the structural elements commonly

employed in drawing up students' programs, i.e., a required number of

credit hours in selected courses in the core area, the cognate, elec-

tives, research design and methodology (where required), the conduct

of actual research (where required), and laboratory or field experience

practice (where required). These were cross-tabulated on the question-

naire with a set of key concepts which are considered necessary for

the training of change agents, and these are: practical problem-solving

Skills, effective leadership skills, effective communication skills,

ability to work well with people. ability to adapt content of courses

to individual experience, provision of appropriate learning resources,

and treatment of the concept of change.

A correlational analysis, using Pearson Product Moment technique

revealed a weak linear relationships among the variables involved. The

highest positive correlation in the whole analysis had a coefficient

of .36 in the interaction between "American students" and "Active Stu-

dent Participation in Laboratory and Field Experience“ activities. At

.05 level, this result was statistically significant (.00). Similarly,

the highest negative correlation recorded had a coefficient of -.31 in
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the interaction between "Progress in the Program" and "Student Input

into the Design of Programs." The result was also statistically sig-

nificant (.00). Instead of linear relationship, emphasis was laid on

the analysis of variance with a view to revealing the differences among

the variables. The one way analysis of variance conducted with Scheffe

technique at .05 level of significance revealed differences that were

statistically significant in the responses of American students in

such areas as "actual research conducted" and also in "laboratory and

field experience" activities. By comparison, there were no differences

in the subjects' responses when such items as courses in "core," "cog-

nate," "electives" and "research design and methodology" were tested.

When "teaching style" was examined, statistical tests on re-

sponses to the same structural elements of "actual research," "labor-

atory and field experience" revealed significant differences between

American and foreign students. In terms of statistical importance,

other elements were relegated to the background. The strengths and

weaknesses of the ten teaching strategies examined in this category

fluctuated in response to the elements they were associated with, the

strongest positive answers coming from "actual research" conducted.

It should be pointed out, however, that strategies such as "active

student participation," "relating teaching to real world problems,"

"emphasis on learning by doing," and "concern for student progress"

seemed to be more positive support than others.

On the role of the major professor, his overall performance was

rated as above-average even though there was no significant difference

between the views of American and fereign students. A positive linear

relationship was revealed between the role of the major professor, the
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extent to which students made input into the design of their programs,

and the overall evaluation. In short, the better the academic advis-

ing received, the more input the student makes to the design of his

program, the more positive the general evaluation of the programs.

Among the independent variables that had influence on the gen-

eral evaluation, "cultural background" was outstanding. As the tables

and charts to be presented would reveal, significant differences could .

be observed in the responses of the American students when compared

with foreign students on items dealing with "research." Other var-

iables to mention include "potential change agent role" (as reflected

in "student's objectives"), "choice of career," "discipline" (as shown

by colleges), and to some extent, "work experience." The following

variables had no influence on the results: age, grade point average,

"where students grew up" (whether rural or urban), "source of finan-

cial support," and the "socio-economic status" of student's parents.

Some variables which were specifically associated with foreign stu-

dents such as "whether or not they were returning home," preparedness

to "participate in development effort," "proficiency in English

language" (as reflected by the number of years of using it), and the

"length of time already Spent in the U.S." did not make a difference

in the evaluation either.

The tables and charts to be presented were derived from the

means of data computed in the one-way analysis of variance tests per-

formed using Scheffe's methodology at .05 level of significance. The

two major groups of students who participated in the study were further

subdivided. American students were divided into six (0 to 5) groups,

comprising Whites, Black Americans, Mexican Americans, Native Americans,
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Hispanics and Asian Americans. However, the number of minorities who

responded was so small that in some analyses, their groups did not

Show up. Foreign students were divided into five zones: Latin America,

Middle East, Africa, Asia and Euro-Canada: and two sub-units in each

zone comprising the leading country and the others combined. Most of

the charts presented would Show the American subdivisions which fea-

tured in each response and the ten sub-units into which the zones were

divided. For a quick comparison, 0 and 1 represent Brazil and the rest

of Latin America; 2 and 3, Iran and the rest of Middle East; 4 and 5,

Nigeria and the rest of Africa; 6 and 7, China and Japan, and the rest

of Asia; 8 and 9, Canada and the rest of the European countries. It

would be easy also to compare the responses of the White Americans

represented by "O" with either the minorities (1 to 5), or the Euro-

Canadian zone (8 and 9). This brief explanation is necessary since

most of the charts would feature these sub-units. The sub-group means

computed with Scheffe's technique (at .05 level of significance), were

employed in assessing the range of respondents' reactions. The reader

should note the interpretation of the results as illustrated in the

figures. Owing to the scaling of the responses in the instrument

which placed "0" as "excellent" and "5" as "very poor,“ the plotting

Showed better results lower down on the graphs while very poor ones

ascended on the scale. This seems like a reverse process to the popular

trend in graphic representation in which a rise in the figures implies

improvement in performance. In the analysis of this study, the higher

the number on the scale, the poorer is the result.

Below are some tables and charts to explain the trend. The first

two tables deal with the American students and their foreign counterparts
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in relation to the overall evaluation of the programs. To help stu-

dents make a summary assessment of the programs, the following state-

ments were presented on a five-point scale:

1. I am lucky I came to MSU; the program has been most bene-

ficial.

2. The program has been very good; I hope the rest is like this.

3. The program is fair but needs some improvement.

4. The program is poor and needs major review.

5. If I were to choose again, I would go to another school.

Even though the answers given were fairly in favor of the school, the

differences among the groups were not statistically significant as can

be seen from the two ANOVA tables below.

Table 28(a).--American Students and the Overall Evaluation of the Pro-

 

 

 

grams.

Sums of F.

Source D.F. Squares Mean Squares F. Ratio Probability

Between Groups 5 7.3302 1.4660 1.2702 .28

Within Groups 101 11.5763 1.1542

Total 106 123.9065

 

Table 28(b).--Foreign Students and the Overall Evaluation of the Programs.

 

 

Sums of F

 

Source D.F. Squares Mean Squares F. Ratio Probability

Between Groups 9 12.1884 1.3543 1.7604 .08

Within Groups 129 99.2361 .7693

Total 138 111.4245
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At .05 level of significance, it can be observed that neither of the

two results (.28 or .08) was significant. The small measure of varia-

bility between the two can be seen in the illustration in Figure 2.

The components of the programs examined (presented in charts)

indicated the existence of some differences as we would soon see. The

content of the courses in the core area were examined using seven con-

cepts that are important to the training of change agents. The results,

as revealed in the next seven pairs of charts, were about average to

poor, for the content of the core courses while generally above aver-

age in the research, laboratory and field experience. The analysis was

not significant for both groups in the content area (Fig. 3a), but was

significant only for American students in the research section (Fig. 3b,

see the asterisk below the chart).

A close look at Figure 4(a) and (b) reveal a below average re-

sult in the "content of courses" dealing with effective leadership.

Under "actual research" conducted, the result was above average. In

each case the foreign students maintained their moderate position when

compared with American students. AS in Figure 3(b), the reactions of

American students was statistically Significant at .05 level.

In an effbrt to ascertain the amount of "effective communication"

available in the "content of the courses," the results of the survey

showed a generally average to negative reaction but when the same

question was directed at "research," it turned positive with the Amer-

ican students' viewpoint being statistically significant. In addition

to the moderate position maintained by foreign students, there was

also fluctuation in their answers which reflect the two major sub-

groups: the "Star" countries represented by O, 2, 4, and 6 units, and
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the rest of the zones represented by l, 3, 5, and 7 units, respectively

(see Fig. 5a and b).

Another competency which effective change agents would be ex-

pected to have is a capacity to "work well with people," i.e., the ex-

tent to which they are equipped with necessary "human relations skills“

to enable them to get their message across. As can be observed in

Figure 6(a) and (b), the responses to "content" were about average and

there were no differences in the comparison between American and for-

eign students. On the "actual research" side of the analysis, the re-

sults were generally above average, with American students' responses

being statistically significant.

The question on whether the content of the courses in the core

and research areas could be "adapted to individual needs" had responses

which were Similar in trend to those already discussed in Figure 3(a)

and (b) to Figure 6(a) and (b): they were average to negative for core

courses and above average for research. AS usual, Americans' responses

were statistically significant in research (see Fig. 7a and b for the

details).

In any learning environment where adults are often engaged in

self-initiated work, their success can be facilitated by the volume

and variety of resources provided. It was in this context that the

question was asked about resources available to them to meet learning

needs in core areas as well as in research. As may be expected, the

results were about average for both groups in the core courses, even

though the Americans were a bit more moderate than their foreign

counterparts (see Fig. 8a and b). As would be observed in Figure 8(b),

the responses of both groups were not only above average, the positions
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of foreign student groups were much closer to that of the Americans,

and as usual, the views of American students were statistically sig-

nificant.

As a good grasp of the concept of change is necessary for an

effective change agent, knowledge and understanding of the concept as

provided in core courses and in research was probed. The results were

illustrated in Figure 9(a) and (b). The results were above average

for both categories, the views of American students being statistically

significant in each case and those of the foreign students being mod-

erate by comparison. The widest amount of variability in the group

responses to core courses came from American students.

The Teaching Process Involved in These Courses

The first teaching strategy examined was "students' participa-

tion" in the teaching process. As the illustration (Fig. 10a and b)

revealed, there was no significant difference between the positions

of foreign and American students on the teaching of the "core courses"

--a generally average response. The teaching process in the "research"

section received an above average approval with a statistically signi-

ficant reaction from American students who participated.

On the strategy of "learning by doing," the same trend as in

Figure 10(a) and (b) was repeated with slight modification. American

students were more negative in their reactions to the teaching of

"core courses" than were foreign students, while showing more positive

and statistically significant reactions than the latter group in the

application to "research" (see Fig. 11a and b for the details).

Dealing with "concrete, real world problems" was the next stra-

tegy considered. Wide variability was observed in the reactions of
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both the American and foreign student groups (see Fig. 12a and b). By

far the most negative response to the teaching of core courses came

from the Hispanics (group 4) and was closely followed by Native Ameri-

cans (group 3). Among foreign students, the rest of Latin Americans

(minus Brazil) and the rest of Africa (minus Nigeria) were very nega-

tive. Even in the teaching with "research," the Native Americans were

not as optimistic as others while the most negative reaction came from

the rest of Asian students (minus China and Japan).

A trend can be observed here. The dramatic reactions came from

American minorities (and the difference in the views of American stu-

dents was statistically significant). Foreign students from "non-star"

nations (those which the United Nations designated as needing more

assistance than others) reacted in a similar vein even though the dif-

ferences among foreign students were not statistically significant.

The extent to which instructors "encouraged independent think-

ing" in what they taught was examined and results (Fig. 13a and b) in-

dicated an average to negative reaction in the teaching of "core

courses." Most American groups were more negative than their foreign

counterparts. The position was reversed when dealing with "research"

as American students were more positive than the latter group. However,

no statistically significant differences were revealed. Whether or not

the instructor welcomed and used his "students' feedback" in evaluating

his course and making changes in future plans for improvement, was the

next strategy tested. The results illustrated in Figure 14(a) and (b)

fall in the same pattern as the previous ones: a generally average to

negative reaction, with Americans more negative than foreign students

in the teaching of "core courses;" and a generally positive reaction
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with Americans, this time not only more positive than the latter group

but also recording a statistically significant difference.

When asked how much "emphasis was laid on learning" as compared

to grades, the widest disparity was revealed in the teaching of the

"core courses" (see Fig. 15a and b). Apart from the fact that the

result represented the most negative reaction by both groups, most

American minorities (groups 1, 2, 3, and 4) were more negative than

others. And for the first time in the analysis, the difference in the

reaction of foreign students participating was statistically signifi-

cant (F. = .00). When the same strategy was applied to the "research"

section, the result was above average with American students being

more positive than foreign students, and also recording a difference

which is statistically significant.

As the illustration showed in Figure 16(a) and (b), students'

assessment of instructors' concern for their progress was below aver-

age for both foreign and American students even though the differences

were not statistically significant. When the strategy was examined

on the "research" Side, "above average" results emerged; American

students' viewpoint being more positive than their foreign counter-

parts and the difference being statistically significant.

On the strategy of “respecting the individual differences of

students" in the teaching process, a "below average" reaction was

revealed in the teaching of "core courses," as illustrated in Figure

17(a) and (b). The difference between fereign and American students'

responses was not statistically significant. However, a test of the

same strategy in "research" revealed, as in previous cases, more posi-

tive reaction among American students than foreign students. There
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was also a statistically significant difference between them on this

item.

When the two categories (Core Courses and Research) were eval-

uated from the standpoint of "encouraging innovation in problem solv-

ing," the result was similar to others previously discussed: a "below

average" level of response from both groups in terms of teaching "core

courses;" and a generally "above average" level of response in its ap-

plication to "research" (see Fig. 18a and b); except that none of the

differences between foreign and American students were statistically

significant.

The Academic Advisor

Questions dealing with the role of the academic advisor such as

the frequency of his meeting with his advisee, his interest in and in-

teraction with him (advisee), and the amount of support he gives in

setting up the latter's program were evaluated. Reactions of all stu-

dents surveyed were positive even though none of the differences between

fbreign and American students on each item were statistically signifi-

cant. Two examples (Fig. l9a and b) were selected to illustrate this

point. As indicated in Figure l9(a), students were asked whether or

not they were allowed to make major input into the drawing up of their

programs. A two-point scale of response was used; "0" stood for "yes"

while "l" stood for "no."

The "above average" result indicated that a majority of the

participants in the survey were positive in their answers. The same

positive reaction was posted in the overall evaluation of the advisors'

performance, even though the reactions of fOreign student groups were
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more favorable than their American counterparts. Though none of the

results were significant statistically, an attempt was made to see what

contribution these two elements had on the general evaluation of the

programs and the results were interesting. In each case, as could

be seen in Figure 20(a) and (b), there was a positive linear rela-

tionship between the general evaluation of the programs and the input

made by students as well as the role played by the advisor in the ex-

ercise and both results were significant statistically. In short,

what the result suggested was that a positive contribution of these

two elements did make a difference in the programs' general evaluation.

Other Factors of Importance

A number of variables expected to influence the outcome of the

survey were included in the study to ascertain the measure of influence

which their inclusion would have. It is believed that owing to differ-

ences in content, style of teaching and research among disciplines,

this would have some effect on the outcome of the study. As the re-

sult showed in Figure 2T, a generally positive reaction was registered

as all colleges participating had "above average" responses. However,

a statistically significant difference was established between the

College of Agriculture and Natural Resources and other colleges com-

bined.

The result from a classification of the subjects according to

the levels in their programs revealed the same positive reaction. It

can be observed that both the master's and doctoral candidates were

slightly more than others in their responses as the illustration in

Figure 22 clearly showed, but differences among the levels revealed
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in the result were not statistically significant.

It was also speculated that age and years of full-time work ex-

perience (as co-variables) would affect the total outcome. As Figure

23(a) and (b) showed, neither of the two variables made a difference

as the test of the results was not statistically significant. Two ad-

ditional dimensions of work experience: "kind of work" and "class of

work" were probed. The results as revealed in Figure 24(a) and (b),

were similar to the preceding cases described: respondents recorded

"above average" reaction to both but there were no statistically sig-

nificant differences among them. In Figure 25(a) "students' objectives"

were tested in relation to the overall evaluation. The significant

difference recorded in the frequency distribution earlier on disap-

peared; the three groups were positive in their reactions and the dif-

ferences among them were not statistically significant. However, the

test on "choice of career" revealed statistically significant differ-

ences (Fig. 25b). Those who were either holding jobs or were decided

on what career to pursue were more positive in their reactions than

other groups.

In Figure 26(a) and (b), the extent of progress students made

in the programs, and their academic perfbrmance inferred from their

grade point averages were used as criteria for assessing their reac-

tions. As the illustration showed, there was no significant differ-

ence in the views of beginners (those who completed up to 20% of their

programs) and the experienced students (those who completed more than

80% of their programs). However, from their grade point averages,

those who recorded the highest grades (group l), were not as optimistic

as those whose results were poor (group 5). A slight negative linear



Figure 23.--General Evaluation of Programs (a) According to Age and (b)
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relationship was also shown in the illustration (Fig. 26b). On the

whole, none of the differences in the results were significant in

statistical terms.

Factors Related to Foreign Students' Background

When the general evaluation was made from the perspective of

"proficiency in the use of English language" and the "length of time

already spent in the U.S.," the results, presented in Figure 27(a) and

(b) revealed no statistically significant difference between them.

Both registered positive responses. In short, there was no difference

in the views of the newcomers (group l of Fig. 27a) and the "old timers"

(group 4). On the use of English, the views of those who have been

using the language for over 6 years were no different from those whose

use was less than 2 years.

The fact that most foreign students came from a different edu-

cational system did not affect the overall evaluation, neither was

their attitudes toward "seeking foreign aid" by developing nations.

Both results, as illustrated in Figure 28(a) and (b) were slightly

above average, and the difference was not significant statistically.

The general evaluation of the programs made from the perspec-

tive of those who plan to return home, and those who are committed to

the development effort in their respective countries (Fig. 29a and b),

revealed generally "above average" responses. The differences, as in

preceding cases, were not significant in statistical terms.

The extent to which academic interaction occurred between for-

eign and American students in "structured non-class setting" was tested

to see if there was a difference in their reactions. The results were

not only positive for both groups, the views of foreign students revealed
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Figure 27.--General Evaluation of Programs as Shown by (a) Stay in the

U.S. and (b) English Language Proficiency.
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Educational System and (b) Attitude Toward Technical Aid.
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Figure 29.--General Evaluation of Programs by Those Who Have (a) Plans
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a significant difference (Fig. 30).

Other variables tested which revealed no statistically signifi-

cant differences between fbreign and American students surveyed were

"the socio-economic status of subject's parents" (Fig. 3l), "the kind

of financial support" which they received, and "where they grew up"

(Fig. 32a and b). In each case, their reactions were generally above

average.

Statistical Tests for Interaction Among Selected Variables

In addition to the significant differences in the views of

foreign students when compared with American students on some issues,

it is necessary to know what contributions other key variables made,

by interaction, to the overall results. Four analysis of variance

tests with regression effects were conducted to ascertain this. The

first test attempted to find what differences were made to the "Over-

all Evaluation of the Programs" by students' "Input into the Drawing

of Their Programs" and their "Grade Point Averages." The result as

shown in Table 29 below indicated that no significant difference was

made by each item on individual basis (the significance of F. being

.380 and .l45, respectively), but their interaction did produce sig-

nificant differences (.Ol4) and subsequently improved the overall

results (compare .l73 with .059). It is clear from the table that

the combined interaction of the two items listed substantially im-

proved the overall rating.
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Table 29.--General Evaluation by Students' Input into Programs and

Their Grade Point Averages.

 

 

 

Degrees

Source of Sums of of Mean Significance

Variation Squares Freedom Squares F. Ratio of F.

Main Effects 6.079 5 l.2l6 1.570 .l73

Students' Input .60l l .60l .776 .380

Students' GPA 5.383 4 1.348 l.742 .l45

2-Way Interac-

tion: Students‘

Input/Students'

GPA 8.498 3 2.833 3.659 .Ol4*

Explained 12.030 8 l.504 l.942 .059

Residual 96.776 125 .774

Total l08.806 l33 .818

 

The next two variables tested for similar results were "disci-

pline" as represented by the various colleges participating and the

"overall performance of the academic advisor." As the results showed

in Table 30, the contribution of the academic advisor was significant

even though the interaction with "college" was not. In short, the

generally significant difference brought about in the "main effects"

was contributed largely by the "perfbrmance of the academic advisor."

The contribution by "college" was considerable but not significant.
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Table 30.--Genera1 Evaluation by “College" and "Overall Perfbrmance of

the Academic Advisor."

 

 

 

Degrees

Source of Sums of of Mean Significance

Variation Squares Freedom Squares F. Ratio of F.

Main Effects 24.793 6 4.132 5.063 .001*

College 4.456 2 2.228 2.730 .068

Advisor's Per-

fbrmance 14.143 4 3.536 4.333 .002*

Z-Way Interac- .

tions: College/

Advisor's Per-

fbrmance 6.131 8 .776 .939 .485

Explained 47.525 14 3.395 4.160 .001*

Residual 168.930 207 .816

Tbtal 216.455 221 .979

 

The next test conducted dealt with students' motivational varia-

bles: their "choice of career" and "objectives." As Table 31 would

show, only "choice of career“ made significant contribution to the

total result in combination with others. The absence of the two-way

interaction in the table showed that the two did not interact at all.

In order to see what effects the interaction of selected varia-

bles associated with foreign students would have, a test was also con-

ducted. Table 32 showed that little contribution came from each of

the variables treated; none of their results was statistically signi-

ficant.
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Table 3l.--Genera1 Evaluation by "Choiée of Career" and "Students' 0b-

 

 

 

jectives."

Degrees

Source of Sums of of Mean Significancei

Variation Squares Freedom Squares F. Ratio of F.

Main Effects 11.322 6 1.887 2.044 .061

Choice of Career 10.820 4 2.705 2.930 .022*

Students' Objec-

tives .557 2 .278 .302 .740

Explained 11.322 6 1.887 2.044 .061

Residual 209.583 227 .923

Total 220.906 233 .948

 

Table 32.--General Evaluation by Students' Home Educational System,

Length of Stay in the U.S., and English Language Proficiency.

 

 

 

Degrees

Source of Sums of of Mean Significance

Variation Squares Freedom Squares F. Ratio of F.

Main Effects 9.181 11 .835 1.027 .428

Educational

System 1.152 4 .288 .354 .841

Stay in the U.S. 4.008 4 1.002 1.233 .302

English Language

Proficiency 3.367 2 1.122 1.381 .253

Explained 9.181 11 .835 1.027 .428

Residual 85.349 105 .813

Total 94.530 116 .815
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In summary, it can be observed that apart from the socio-cultural

differences between foreign students and their American counterparts,

the interaction of key variables.such as college, their own objectives,

their input into programs and their GPA had only limited effects on the

total outcome; whereas the contribution of such factors as "choice of

career" and especially the role of the academic advisor did make a

significant difference.

As indicated in preceding chapters, the study was interested in

the results as reflected from the position of students in the Instruc-

tional Development and Technology program (ID & T). Owing to the small

number of participants in this category, a T-test was conducted to com-

pare their responses with the rest of the respondents. The results in-

dicated that there was no difference in their views and those of the

others when the general evaluation of the programs was examined. The

pooled variance estimate (2-Tail probability) was .788 while the test

result for ID & T group was .773. The results were not different when

the "overall performance of the academic advisor," as well as "students'

input into their programs" were evaluated. The whole groups had a pro-

bability of .783 while the result for ID & T was .776 fbr the "evalua-

tion of the advisor;" all had .533 and ID & T had .436 for "input into

their programs."

Similarly, the results were nearly identical when issues such

as students' objectives (.035, .010); "work experience" (.008, .007);

and "choice of career” (.064, .054) were tested.

0n the whole, it can be reported that the views of students

from ID & T and those from other programs were not different on the

issues evaluated. It was initially speculated that those in ID 6 T
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might be significantly more optimistic than others since their pro-

grams were designed to enable them to acquire the knowledge and skills

necessary to play the role of effective "change agents" in the effort

to improve learning and instruction.

Statistical Hypotheses Tested

From the test of the eighteen working hypotheses designed, it

was anticipated that a better understanding of some factors influencing

students' reactions would be obtained. The difference between foreign

and American students as anticipated in the first hypothesis was shown

as statistically significant (especially fbr Americans) if one reviews

the charts used in illustrating their reactions toward the overall eval-

uation of the programs, and most especially from their assessment of

the content of courses taken, and research as well as laboratory and

field experience activities undertaken (see Figs. 3-19). Even though

the general evaluation was above average, a more moderate response was

posted by the foreign students most of the time.

The second hypothesis which stated that potential change agents

would see less relevance in their programs was not supported as the

result was not statistically significant. Both those committed to

personal and social objectives (indicators used fbr assessing poten-

tial change agents) had positive reactions to the programs. There

was no significant difference between their views as shown in Figure

25(a).

The third hypothesis which expected a difference in the views

of whites as compared to non-whites did not yield significant results.

Though differences did exist in the views of American minorities
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(groups 1 to 5) who were the non-whites in most of the analyses, the

difference was not significant. Similarly, the views of Canadians and

other students from Western Europe and Australia were not markedly dif-

ferent from those of other fbreign students even though, in a few in-

stances (Figs. 3a and b), their views were more closely aligned with

those of white American students.

The fburth hypothesis stated that respondents from poor back-

grounds would react negatively to the programs as compared to those

who were well-to-do. Figure 31 showed that there was little differ-

ence between these two categories even when subdivided into the cate-

gories of American and foreign students. In short, both the poor as

well as the well-toedo were generally positive in their evaluation of

the programs, so the hypothesis was not supported.

The fifth hypothesis expected significant differences between

those who were returning home and contributing to development effort

and those who were not. Though their views on this point was signi-

ficant in terms of the number which supported the idea, it was not

significant when the evaluation of the programs was considered as

Figure 29(a) and (b) clearly demonstrated.

Occasional differences were observed in the reactions of the

"star" countries when compared with the rest in each zone; these dif-

ferences were not profound as to be statistically significant. There-

fore the sixth hypothesis which anticipated these differences was not

supported.

In the sevehth hypothesis, which was equally not supported, it

was stated that those among fbreign students who were “less acquainted

with the U.S. educational system would view their programs as less
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relevant than those who were very familiar with it." As illustrated

in Figure 28(a), there was virtually no difference at all: every group

reacted positively.

Subjects who believed in selfereliance were compared with those

who advocated heavy reliance on fbreign aid. The eighth hypothesis

tested their reactions with a statement that the former would view

their programs as less relevant than the latter. The difference be-

tween the groups as shown in the reaction of the fbrmer and the latter

groups was not statistically significant. The hypothesis was, there-

fbre, not supported as could be observed in Figure 28(b).

The ninth hypothesis which dealt with "work experience,“ specu-

lated that those who had many years (5 years or more) of full-time work

experience would view their programs as less relevant than others who

were not in this category. As Figure 23(b) showed, there was little

or no difference: all groups responded positively and the result was

not significant in statistical terms.

The tenth hypothesis expected subjects either with jobs or

clear-cut choice of career to view their programs as less relevant

than the others. The results as shown in Figure 25(b) were in reverse

to what was anticipated. The difference was statistically significant

but subjects with jobs or career choice were more positive in their

reactions than the others. The explanation fbr this reverse trend

may be obtained from another result which showed that a majority of

these same students made major input into the drawing of their programs

(Fig. 20a) and consequently, took care in selecting what would be most

beneficial to their training. Though the hypothesis was not supported

as stated, it was helpful to note what factor may have brought the



199

change about.

The eleventh hypothesis, which indicated that subjects from

other colleges would view their programs as less relevant to their

needs than those from the College of Agriculture and Natural Resources,

was supported. Though the responses were generally positive, a majority

of the colleges took a more moderate position than the College of Agri-

culture and Natural Resources (except the College of Veterinary Medi-

cine). A close look at Figure 21 would reveal this if one compares

group "0" with the others.

In terms of age, the twelfth hypothesis expected those who were

30 years of age or older to view their programs as less relevant than

the others. As the illustration clearly showed in Figure 23(a), there

was only a limited difference (which was not statistically significant)

among the groups. The position taken in the hypothesis was not supported.

In hypothesis number thirteen, subjects who rated the overall

perfbrmance of their academic advisors low were expected to see less

relevance in their training programs than others not in this category.

Figure 20(b) clearly showed that this position was true. The result

of the difference was not only statistically significant, there was

positive linear relationship also. Therefbre, the hypothesis was sup-

ported.

In the fourteenth hypothesis, subjects who either did not, or

were not allowed to make major input into the drawing of their programs

were expected to rate their training programs as less relevant to their

needs than the others. The results shown in Figure 20(a) illustrated

not only the difference which was significant in statistical terms but

also the positive linear relationship between the groups' reactions and
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the overall evaluation of the programs. The hypothesis, like the thir-

teenth above, was also supported.

The speculation in the fifteenth hypothesis that subjects who

were financially supported would view their training programs as less

relevant than others was not supported statistically as could be ob-

served from Figure 32(a). Even though the trend was reversed with

those who were supported by government or private organizations being

slightly more positive than those who were supported by parents, rela-

tives or self, the difference was not significant.

The sixteenth hypothesis compared those who grew up in rural

environments with others and found, in the results shown in Figure 32(b),

that the minor differences between them was not statistically signifi-

cant. Therefbre, the position that "rural dwellers" would view their

training programs as less relevant than others was not supported.

The seventeenth hypothesis anticipated that subjects who rated

their programs as average or less would also rate them as less rele-

vant to their needs. The results shown in Figure 2 clearly illustrated

generally favorable reactions from the two major groups but, in each

case, neither of the results was statistically significant.

The last working hypothesis on the list, the eighteenth, expected

subjects whose GPA was 3.25 or less to view their training programs as

less relevant to their needs than others. The results as shown in

Figure 26(b) presented a reversed trend in which those with the high-

est grades were the least optimistic about the relevance of their pro-

. grams. Apart from the fact that the position was rejected because the

differences were not statistically significant, the trend showed a

slightly negative linear relationship among the groups with those
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scoring the poorest grades being the most optimistic.

The TWo Research Hypotheses

From the results of the foregoing statistical hypotheses tested,

it may be inferred that the first research hypothesis which postulated

that “learners who were being trained in institutional settings located

in socio-cultural environments quite different from their own would con-

sider the training as less relevant to their needs unless these programs

were designed with them in mind," was not supported. As shown in the

many figures already presented, there were differences in the views of

foreign students when compared with their American counterparts, the

former being more moderate than the latter most of the time. However,

the fact that both registered positive results seems to indicate that

fbreign students can derive worthwhile learning experiences from pro-

grams which are not speCifically designed for them if certain factors

are considered. These include taking their objectives, career choice,

field of specialization, maximum participation in the design of their

programs, and the support of a concerned and helpful academic advisor

into consideration. In addition, training programs.which would be

favorably supported would have to have solid research and laboratory

and field experience components with practical, real world problems

being tackled in an atmosphere that strongly encouraged their active

participation. This is encouraging because it is unlikely that major

programs in any institution of higher learning in the U.S., let alone

MSU, would be designed exclusively with foreign students in mind. But

it is possible to expand the resources of the schools and design a

structural arrangement which would take the interests of foreign stu-

dents into consideration. The significant difference shown between the
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College of Agriculture and Natural Resources and others (Fig. 21) tends

to support this contention.

The second research hypothesis which stated that subjects' age,

years of full-time work experience, academic performance, and future

roles would be positively related to their perception of relevance was

only partially supported. Age did not make any difference as shown in

Figure 23(a); neither did work experience make much difference as the

illustration in Figure 23(b) clearly pointed out. However, students'

career choice which signifies what future role would be played did

make a difference--Figure 25(b) illustrated this.

Interpretation of the Results

Befbre the results of respondents' reactions to the major ques-

tions in the study are interpreted, it is necessary to look at the re-

sults of their background characteristics. Earlier it was reported

that more foreign students than Americans were employed by the govern-

ment. This is an indication of the prominent role which the govern-

ment plays as an employer in non-Western nations. By virtue of this

privilege (working mostly for government), and the fact that skilled

hands are few, it can be understood why more foreign students than

Americans occupied executive and professional positions.

In terms of class of work perfbrmed, American students surveyed

indicated working in "other" jobs besides those put on the list. By

comparison, it showed that there was a wide variety of job types and

fUnctions which American students had access to outside of the public

sector.

The report on "sex distribution" revealed a ratio of 83:17 in

favor of male foreign students. This feature of educational experience
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is worth noting.. For instance, it would of interest to know what ef-

fect the presence of an unusually large number of women (Americans)

would have on the foreign student who has been accustomed to inter-

acting with men most of the time in an academic setting. The socio-

psychological impact of this phenomenon especially on students from

cultures which hold women in a different light may be significant.

The result showed little or no difference in the rural/urban

distribution of fbreign students as compared to their American counter-

parts. The high percentage of foreigners associated with urbanized

environments can be explained by.the trend in the educational systems

of developing nations where learners have no choice but to move away

from the rural areas, the further progress they make in their educa-

tions.

From the results of the students' grade point averages, it can

be inferred that the perfbrmance of foreign students was not signifi-

cantly different from those of Americans.

Since a majority of those surveyed have completed more than

three-fifths of their programs, it implied that they have been ex-

posed to a good part to be able to present a point of view.

In the frequency distribution on English language proficiency,

a significantly large number indicated that they have not used the

language more than four years. Realizing that most of the fbreign

student population at Michigan State University are from the Middle

East and Africa, the magnitude of the problem can be appreciated.

The result which showed that a significantly large number of

fbreign students were resolved to return home after completing their

programs may be a reflection of changes in the fbreign policy of the
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U.S. toward students from non-Western societies, discouraging them from

staying much longer than their training warranted.

The rationale behind the inclusion of questions dealing with

foreign students' attitude toward foreign aid was to assess the ex-

tent of their willingness to welcome support from outside sources. By

inference, it is believed that the more an individual advocated self;

reliance, the less inclined he would be to look forward to or depend

on what the Western nations could offer in the future.

Results on students' objectives showed that fbreign students

favored social objectives while American students supported personal

objectives. The fact that many foreign students are sent here fbr

training in the hope that they would be equipped with the knowledge

and skills to discharge their social and professional responsibilities

efficiently is a strong reason why more of them should endorse social

objectives. Similarly, the fact that the U.S. has attained a high

level of development may be the reason why more Americans (especially

whites) would concentrate on personal rather than social objectives.

Interestingly there is a rather unifbrm distribution among American

minorities, which probably shows that they are still conscious of the

social responsibilities which a better training would impose on them.

This disparity in the objectives of Americans and foreign students was

acknowledged by Spencer2 when he suggested that this was a primary rea-

son why attention should be paid to providing the kind of training

which the fbreign student can use when he returns home. He advocated,

3, that reliable instruments and criteria be developed tolike Sperling

measure this, believing that the real worth of the training could be

determined this way.
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The University's Objectives

0n the issue of the university's objectives in training foreign

students, there were no significant differences in the rating of Ameri-

can students surveyed as compared to their foreign counterparts on

seven of the ten items. The three in which the rating of the fbrmer

group was significantly different from the latter are "assisting de-

veloping nations in manpower development" (.00), "providing opportunity

fbr cross-cultural experience" (.02), and "helping trainees acquire

leadership skills, win friends and influence people" (.03). The sig-

nificance of the last item came from the fact that it was regarded as

one of the least important reasons for training fereign students at MSU.

The statistical test of the viewpoints of the administratdrs could not

be done because their sample was not randomly selected. However, the

illustration in Figure 1 showed the differences between their rating

of the items and those of the student groups.

In summary, what the administrators said was that foreign stu-

dents were being trained to help them "acquire the knowledge and skills"

necessary fbr solving the “problems of poverty, illiteracy and disease“

in their societies by acting as “change agents“ bringing innovative

ideas to complement development efforts. But the students tended to

see the maintenance of ”positive international image" as the primary

reason for training foreign students in the school. They acknowledged

that the development of knowledge and skills in solving problems of

poverty, illiteracy and disease through manpower development was im-

portant, but the fbreign students were more moderate in their evalua-

tion of this as one of the primary functions of the university. From

the illustration, it could be inferred that a disparity existed in the
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views of the administrators and the students regarding the purpose of

training foreign students. Whereas a unity of purpose among partici-

pants in an undertaking is necessary for the design of evaluative cri-

teria which they would all support. More importantly, the success of

such an undertaking would depend on the extent to which participants

understand and subscribe to the purpose. A number of studies have re-

ferred to the goals of the fbreign student, the sponsoring organization

and the schools providing the training. Harari4 strongly emphasized

the need on the part of universities in the U.S. to carefully examine

their training goals especially in the selection and admission as well

as the material content of their programs. He urged a more meaningful

interaction between the schools and other concerned parties in the

endeavor. When Otto Klineberg5 declared in 1966, that a better clari-

fication of the goals of international exchange had not been under-

taken, little did he realize that the observation would still be

valid in some instances in 1978. Changing conditions in the nation

and around the world will continue to cause a review of the perspec-

tive in which the role would be played.

Swan6, in his study of Filipino students, indicated that the

success of training programs was a function of the congruence in the

perception of goals of training by the student, his major professor,

and his home government. It may prove helpful to review the goals as

far as the role of the school is concerned, and clarify them so all

students would develop a more accurate measure of what to expect from

the school, and an assessment of the extent to which these expectations

are being met.
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Discussion on Content of Courses

What emerged from the results dealing with content of courses

already taken in the core area by students who participated in the

survey was a "below average" rating. The trend did not reveal any

significant difference between foreign and American students, except

in one instance (Concept of Change, Fig. 9a), where the difference in

American students' reaction was significant (.04).

Within the bounds of a generally negative reaction to content

relevance, foreign students maintained a more moderate posture than

their American counterparts. By comparison, the reactions of both

groups were "above average" in content of actual research conducted

as well as laboratory and field experience activities. The same mod-

erate posture was maintained by fbreign students while the difference

in the views of American students was statistically significant in

most of the cases.

It may be pointed out that this position was further corroborated

in the result of the open-ended question (see Appendix G) which asked

respondents to identify one thing provided by the university which

facilitated their learning experiences. A proportionately large num-

ber of foreign and American students surveyed cited the availability of

learning resources in the library, clinical laboratories, etc., faci-

lities which assisted them in the conduct of research.

Discussion on Teaching Style of Instructors

The trend revealed in the teaching process section was similar

to that reviewed earlier on in the content of courses: the teaching of

the core courses was below average while the experience on the "research"
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section was above average. Americans were generally more negative than

foreigners in the teaching of core courses but often turned out to be

more positive in "research." In short, the fbreign students maintained

their moderate position. This result seems to fall in line with the

views expressed in the open-ended questions (Appendix G) where, in re-

sponse to the request to identify one thing which inhibited their

learning experiences, they pointed frequently to cases of instructors

who were not interested in teaching or the students. They were parti-

cularly appreciative of the exceptional cases where the instructor

took teaching seriously and mastered his subject very well. A third

point of agreement with this position was revealed in the result of

the mini-survey among a small sample of faculty identified by the stu-

dents as "good." In response to the questions about what strategies

were employed in their classes, they placed high on their lists the

fact that they prepared their lessons well and delivered them with

enthusiasm. They also rated highly "relating learning to concrete

world problems,“ and also "showed concern fbr student progress" while

challenging them to tackle problems in creative and innovative ways.

Both "learning by doing“ and "encouraging active student partiCipation“

were additional strategies which were regarded as helpful in their

teaching effort. A detailed analysis of this result is available in

Appendix F3. This position was further supported by findings from a

study conducted by Wilson, Gaff and others published in their book,

College Professors and Their Impact on Students (1975). It was re-

vealed that, regardless of the philosophical position of the professor,

he would enjoy the respect of students if he took teaching seriously

and mastered his subject. In addition, he would be loved if he cared
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and interacted with them, especially outside of the classroom. The

issue of college teaching and the role of professors has attracted

and continues to attract the attention of scholars, and others who are

concerned with the future of higher education.

The concern to improve the quality of college teaching is not

new if one examines volumes by Lee7, Sheffield8 and Udolf9 just to

mention a few references. The funding by the National Institute of

Education of the Institute fbr Research on Teaching which currently

operates from the College of Education at Michigan State University,

is further proof of the keenness of interest in elementary and secon-

dary school teaching, while the complex nature of the issue is recog-

nized, an exhaustive treatment of it is beyond the scope of this study.

What seemed evident from the reactions of students surveyed was the

fact that the quality of teaching, with the exception of its applica-

tion in research, was "below average" and needed to be improved.

Discussion of the Role of the Academic Advisor

It was encouraging to note that foreign and American students

reacted positively to the part their advisors have played in assisting

them. The importance of this result can be fully appreciated when one

10 11
recalls that views have been expressed in the past (see Benson , Ford ,

12, and Miller13) about the need to improve the quality of aca-Higbee

demic advising especially of fbreign students. The fact that many

graduate students play significant roles in drawing up their own pro-

grams is a positive development, the effects of which radiated to the

evaluation of the perfbrmance of the academic advisor and which, in

turn, affected the evaluation of the programs. A mini-survey of mem-

bers of faculty who have served as advisors especially to foreign
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students showed that many colleges and departments regard it as stand-

ard practice to have graduate students state their goals clearly, draw

up their programs and have them reviewed by their guidance committee

(doctoral students) and major professors. For further details on the

results of the survey, see Appendix E2.

Some Factors Related to Foreign Students' Backgrounds and Attitudes

From past studies, many of which were reported in Spaulding and

Flack's14 book, and the report of interviews with administrators and

faculty on campus (see Appendices A3, E3 and F2), proficiency in

English language has been shown to be a necessary prerequisite for the

success of foreign students (from non-English speaking countries) en-

gaged in any form of training programs in the U.S. It was also noted

that the longer a fbreign student stayed in the U.S., the better his

chances were in mastering the language and understanding the educational

system. When the general evaluation was made from the perspective of

these two factors, the lack of significant differences in the views of

those who mastered the language and those who didn't, and also between

the newcomers (staying less than two years) and the "old-timers“ (stay-

ing longer than 8 years), indicate that both can derive meaningful and

relevant learning experiences from training programs provided at MSU.

Issues related to the problem of non-return home among foreign

students have been discussed extensively in the past (see Chapter II)

and the consensus was that the hope to assist developing nations in

their manpower development would be dashed if those who were supposed

to use the knowledge and skills in these areas refused to return to

make the necessary contribution. It is believed that those who plan
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to remain in the U.S. would think less of home problems, not to talk

of contributing effbrts to solve them. The same holds fbr those with-

out commitment to participate in the development effbrt. But the re-

sults tend to suggest that these issues were not critical to the eval-

uation of the programs as those planning to return and contribute to

development activities were not significantly different from others in

their evaluation. In spite of these results, a large majority of the

participants took the issues seriously. A Chi square test of the fre-

quency distribution presented in the cross-tabulations showed high

statistical significance (F. > .00) on such issues as "length of stay

in the U.S.," "plans to return home," "commitment to national devel-

opment," and "English language proficiency."

The last question of general concern to both fbreign and Ameri-

can students was the extent of interaction that occurred in "structured

non-class setting." It will be recalled that foreign students placed

this item highly (their second and fburth most important reasons for

training them--see Fig. 1). They regarded building "bridge of friend-

ship, understanding, and international cooperation" through interper-

sonal and group “cross-cultural interaction" as very essential. The

extent to which this translated into action was illustrated in Figure

30. As would be observed, foreign students were more positive than

their American counterparts in this regard. The difference in the

fbreign students' responses was also statistically significant. When

this is compared with the views of the administrators on the issue

(which was negative-~see Fig. 1), it would be observed that there is a

gap in their interpretations. As adults who can learn as much from

outside of the classroom as inside it, the limited reciprocation which
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foreign students receive from their American counterparts may point to

a shortcoming-~valuable learning situations not being adequately used.

This view is underscored by Klineberg15 when he remarked:

Foreign students, both at large and at small institutions, often

speak of the superficial interest of American students in them,

their countries and their cultures, and feel that many of their

friendships with American students are "contrived.“

The National Association fbr Foreign Student Affairs in one of its

guidelines published in 1967, Guidelines: American-Fereign Student

16
Relationships, and the recommendation in Charles Ford's and Hector

Guglielmo's17 dissertations, it was emphasized that institutions should

encourage greater interaction, through structured activities, between

fbreign students and American students..

Both groups have stressed, in their reactions analyzed earlier,

that they cherish learning in environmental settings in which concrete,

realistic problems were tackled, where theoretical concepts were tested

for their value and worth. .It can be expected that interaction in a

structural non-class setting would provide additional opportunities

for realizing this objective.

In summary, as was evident from the foregoing results and inter-

pretation, both fbreign and American students who participated in the

survey viewed their programs positively. Factors which contributed

significantly to this evaluation came not so much from the content of

courses offered or the quality of the instructional mode employed as

from the problem-solving, practice-oriented activities involved-in

research, laboratory and field experience. When it is realized that

the direction and assistance provided in the choice of content and mode

of delivery would affect the amount of benefit likely to be derived
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from the practice aspect of the learning experience, one cannot but be

disturbed by the results. The "less than average" showing in these

two areas seems to imply that more attention should be paid to them.

Incidentally, this view was emphasized in the responses which the stu-

dents gave to the open-ended questions in the instrument (see Appendix

G). In it, they expressed appreciation for the learning resources and

facilities provided in structured settings to assist their effbrts in

the practical problem-solving endeavors. The quality of teaching of

the few very good professors who mastered their subjects, delivered

them with authority and also were willing to interact with them in

non-class settings were lauded (pp. 3-5). This position was also

supported by the comments of professors whose courses were rated as

"very good" as the result of a mini-survey conducted among them showed

(see Appendix H1). Among topmost factors inhibiting their learning

experiences were unsuitable curricula manifested in few or irrelevant

courses or lack of depth of those offered. These were fbllowed

closely by complaints about the teaching style of a good number of

professors whom they described variously as unfriendly, uninterested

in either the students or the teaching, and not mastering their sub-

jects well enough to command the respect of graduate students (p. 6).

This is a question that requires careful examination if quality is the

objective which the school strives to achieve.

A good number of educators and scholars have been examining the

problems of the relevance of curriculum and the role of the instructor

in the teaching/learning process. It is not the purpose of this study

to treat these issues in an exhaustive fashion. Suffice to say that

the new rethinking going on accords a lot of recognition to the part
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which learners can play in helping to set guidelines about what would

be relevant to their needs, no matter how different these are likely

to be from those of their teachers. John Lembo18 put it clearly when

he remarked:

Since the backgrounds, life styles, concerns and goals of the

students are almost invariably different from those of the

teacher, certain activities may be perceived by students as

having relevance, while many tasks and materials appear to

them as having no relationship to their lives. . .If a stu-

dent fails to see the personal relevance of particular acti-

vities, learning may still take place out of fear of academic

failure or punishment. . .since the effects of such fears is

avoidance behavior, there is little likelihood that the know-

ledge and skills mastered under aversive conditions will be

retained by students for any significant period of time.

Roy Udolf19 stressed the need for instructors to evaluate and

improve their teaching and on top of the list of sources fbr obtaining

the necessary information for this evaluation was "student opinion sur-

veys" as well as their "fbrmal and informal feedback." The results

of this study may be viewed in this light.

TWO other factors which turned out as strongly influencing the

overall evaluation in a positive direction were the extent to which

the students were allowed to make major input to the design of their

programs and the amount of assistance received from a concerned and

helpful academic advisor. It will be recalled that in providing a

rationale for the hypothesis dealing with student input, a reference

was made to Festinger's cognitive dissonance theory on overall evalua-

tion when a student was the chief ”architect" of the design of his

own program. Apart from.the fact that he would be less inclined to

blame anyone else for the selections he made, he would tend to develop

confidence and a positive attitude toward the fruits of his own efforts.

The importance of this point was corroborated by selected faculty
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members who have acted as academic advisors to fbreign students. In

another mini-survey conducted among them, the results (see Appendix E2)

showed that most colleges regarded this as standard procedure though

there were others in which students had only a limited choice in exer-

cising initiative in the selection of courses for their programs. Per-

haps the most important point to note is the reassuring feeling that

foreign students can "learn and like it" in American institutions of

higher education if the appropriate conditions were created to accom-

modate their interests. This thesis was strongly underscored by

McClelland20 in his recent article "Managing Motivation to Expand Human

Freedom." When reviewing the analysis of people about disappointing

failure of many programs of the society, he deviated from the two ex-

treme camps, one of which asked to "change society“ and the other which

advocated "doing nothing" about it, by suggesting a third factor: “It

is very simply, that we set impossibly high goals for social improve-

ment and applied massive doses of inappropriate technology to achieve

them. So we were bound to fail." (p. 203) A similar trend applies to

higher education. In short, his advice in the context of this study

means that modes achieveable goals be set and careful research and

analysis of fbreign students' conditions and needs should be done to

ensure that assistance rendered them stand the chance of being bene-

ficial.

It is equally worthy of note that "discipline" as reflected in

the various colleges which participated did make a difference in the

results. It is interesting that the difference between the College of

Agriculture and Natural Resources and the others was statistically sigé

nificant. One only needs to recall the rationale which accompanied the
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eleventh working hypothesis in which the unique position of the Col-

lege was explained. In addition to the extensive academic, profes-

sional and service oriented programs, the College, in collaboration

with other institutes and colleges of agriculture regionally and

nationally, has participated in deliberations specifically intended to

discuss ways and means of improving the current practice of training

foreign students. In one of such conferences convened at Purdue Uni-

versity in April 1976, Brannon of University of Kentucky, Fender of

USDA, and Wyeth of Michigan State University presented a joint working

paper titled “Key Elements in International Agricultural Training” in

which these critical points were noted, among others:

Degree requirements are rigid and are designed to meet the

needs of the U.S. student and to prepare him fbr a career in

the U.S. employment environment. There is little flexibility

in addressing the specific training needs of the foreign stu-

dents.

The time programmed fbr the degree training is insufficient

to provide an education, as opposed to simply guiding a student

through the hurdles to obtain a degree. Because of the rigidity

of the requirements, it is not feasible to provide exposure to

areas of training outside of the narrow scope of the specific

discipline fbr which the student is being trained. This is in

spite of the fact that broader training is probably of greater

importance to the fbreign student who is less likely to be re-

quired to deal on such a sophisticated scientific level as the

American student, and who is more likely to be called upon to

serve in a variety of Solicy and administrative positions, soon

after his return home.

Most of the information in the paper as well as the report22 of

another conference on the same subject convened in Ohio State Univer-

sity in April 1977, seems to have implications for all institutions

of higher learning in the U.S. where the training of fbreign students

is undertaken.

While it is acknowledged that younger and smaller colleges may

not be able to command the kind of resources at the disposal of the
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College of_Agriculture and Natural Resources, they undoubtedly can

benefit from some of the procedures and techniques which have been

tested and found to be reliable. This point would be fully dealt with

in the next chapter under "Recommendations."
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CHAPTER V

SUMMARY, CONCLUSIONS, RECOMMENDATIONS AND

IMPLICATIONS FOR FURTHER RESEARCH

"Whoever wants to lick the honey embedded in a rock

should not worry about what happens to the blade

of the axe."

--An African Proverb

Introduction

The primary purpose of conducting the study, briefly, was to

have fbreign students answer the question: How relevant are your train-

ing programs to your career goals and the national development needs of

your respective countries? The study was particularly interested in

what actually happened to the students once they had been admitted to

MSU. Attention was given to their academic welfare in terms of the

content of courses taken, teaching strategies used by the instructors,

and the counseling provided in the planning and execution of their pro-

grams by the academic advisors. In other words, the study attempted

to find out, from their judgment, how their academic interests were

affected by the above factors; the assumption being that the more posi-

tive the effect, the higher would be their assessment of the relevance

of the programs to their needs.

Limitations to the Study

Before the findings of the study are summarized, it is essential

to review briefly the limitations which surfaced in the conduct of the

study. It is hoped that a better understanding of the results can be

220
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made by the reader in the light of this information.

1. The response rate among the sample of 445 students surveyed

was 56% (251). Socio-cultural factors inffluenced the variability as

both Latin American and African students surveyed had response rates

which were 80% or higher whereas the rate fell to 53% or below among

Euro-Canadian, Asian, and Middle Eastern students. Similarly, the

rate was 72% among white American students but only 50% among the

minorities.

2. Where high rates of return were recorded, the enthusiasm of

the interviewers may have made the difference. Additionally, the in-

vestigator could not get interviewers of the same socio-cultural back-

ground in those areas where the rate was low.

3. Questions asked varied in the amount of effort required to

answer them. Some easy ones (e.g. field of study) were answered 99%

0f the time while some tough ones (e.g. professor's teaching style)

were as low as 50% in response rate.

4. Some have not spent long enough time to be able to make a

valid assessment while others (foreign students in particular) were

reluctant to pass judgment on their programs.

5. Some of the respondents (from the Middle East and Southeast

Africa) were not proficient enough in the use of English language to

answer all the questions satisfactorily.

6. Not all the issues raised applied in all departments. Some

questions were meant only for foreign students.

~7. The frequency distribution of the data showed two of the

ten colleges which participated.(Agriculture and Natural Resources,

and Education) were responsible for half of the respondents. The
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Colleges of Natural Science and Arts and Letters were left out.

8. Since only a few (6) who participated in the pre-test were

involved in the actual survey, the problem of internal validity of the

results was minimized. To take care of the problem of external vali-

dity, the results would be generalized only to the colleges which par-

ticipated in the survey.

9. Apart from the students' grade point averages obtained from

the Registrar's Office (an authentic document), the study depended pri-

marily on the Opinions of students, faculty and administrators and so,

it is not insulated from the limitations inherent in the use of survey

as a research methodology.

Summary of the Findings

A Chi square test (at .05 level of significance)of the frequency

distribution of the data revealed the fellowing:

l. A significant difference existed between foreign and Ameri-

can students surveyed with regard to field of study; fbreign students

outnumbered American students in the College of Agriculture and Natural

Resources in the ratio of 5:1 while the latter outnumbered the fermer

in the College of Education in the ratio of 2:1.

2. Masters and doctoral degree candidates form 90% of those

who responded-~a significant difference from others.

3. Similarly, statistically significant differences were f0und

on such items as "choice of career“ (foreign students holding more

government-related, executive jobs than American students), "students'

objectives“ (fbreign students favoring "social objectives" while Amer-

ican students favored "personal objectives"), "where students grew up"

(more Americans being born and raised in urban environments than foreign
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students), and the socio-economic status of students' parents (the par-

ents of American students being more "well-to-do" than their foreign

counterparts).

4. From the same test, there were no significant differences

between foreign and American students surveyed with regard to such

items as "age" (though foreign students were slightly older), "sex"

(though 83% of foreign and 50% of American students were males), years

of "work experience" (which was even), proportion of "program completed"

(which showed majority from both groups completing at least 60% 0f the

programs), and "grade point averages" (in which over 85% from both

groups scored grades of 3.25 or higher).

5. On some characteristics unique to foreign students, these

results were revealed (with significant differences between the "highs"

and "lows" on the scales of evaluation):

a. 90% had their first degrees in their countries,

b. 60% had spent less than 4 years in the U.S.,

c. 78% were resolved to return home after completing their

programs,

d. 90% were either legally or morally bound to contribute

their quotas toward development effbrts,

e. about 50% who have been using English for over 6 years

came from Africa, Canada and Western Europe while the

remaining 50% came from Latin America, the Middle East

and Asia, and

f. no significant differences were observed on issues such

as "familiarity with the U.S. educational system," and

"attitude toward seeking foreign aid."
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,6. To the question, "Why did you choose MSU?“ both fbreign and

American students regarded the "reputation of the programs" in respon-

dents' fields as the most important reason, with foreign students' posi-

tion being statistically significant. Foreign students thought the

"reputation of faculty" the next most important but American students

regarded "proximity of school to home" as second in importance. There

were no statistically significant differences between them.

"Fair tuition" was regarded by foreign students as important in

statistically significant terms but American students did not think so.

This trend was reversed on “financial assistance" with American students'

view being statistically significant.

The "relationship of the school with overseas governments and

organizations" yielded statistically significant differences fbr both

groups; foreign students viewed it positively while American students

regarded it as the least important reason for attending MSU.

7. With reference to university's objectives in training fbreign

students, there were no differences in the views of both fbreign and

American students surveyed on seven of the ten objectives listed. The

views of American students differed significantly from those of foreign

students on "manpower development“ for non-Western nations; the inter-

action of both groups in providing "cross-cultural experience,“ and the

opportunity fbr the development of "leadership skills" which the Ameri-

can students regarded as one of the least important reasons.

Both agreed that the most important objective of training foreign

students was to help the school maintain its international reputation

and contacts. The administrators disagreed with this position as well

as with all other items on the list.
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8. Using a one-way analysis of variance with Scheffe's tech-

nique at .05 level, their evaluation of "course content," "teaching

style,” and "academic advising" as components of the general evalua-

tion revealed the fellowing:

a. Both groups rated the content of "core courses” as “be-

low average" (no statistically significant difference between them).

When applied to actual research, laboratory and field experience acti-

vities the results were "above average" with the views of American stu-

dents being statistically significant.

b. Similarly, "teaching style" was rated "below average"

by both groups without significant differences. "Above average" re-

sults were recorded fbr research, laboratory and field experience ac-

tivities; American students also posted statistically significant dif-

ferences.

c. The quality of performance by academic advisors was

rated "above average" by both groups, even though there were no signi-

ficant differences between them. A factor contributing to the result

was that many had a chance to plan their own programs. These two fac-

tors (effective advising, and determining own program) significantly

influenced the overall evaluation.

‘ .9. 0f the eighteen working hypotheses designed, only four were

supported and these are:

a. Those holding jobs, on leave, or have decided on a career

viewed their programs more positively than others.

-b. Subjects from the College of Agriculture and Natural

Resources were significantly more positive about the relevance of

their programs than subjects from other colleges.
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c. Those who rated the performance of their academic ad-

visors as "above average" also rated the relevance of their programs

in like manner. In short, a positive linear relationship was esta-

blished between the two.

d. Subjects who played major parts in planning their pro-

grams were also positive in the assessment of the relevance of their

programs.

10. The remaining hypotheses which were not supported are

listed below: I

a. Though there were statistically significant differences

between fbreign and American students on the evaluation relating to

research and laboratory and field experience activities, these dif-

ferences disappeared in the overall evaluation; both groups rated the

programs as "above average."

b. Both potential change agents and others were positive

in their evaluation, so there was no difference between them.

c. Whites and non-whites rated the programs as "above

average," so did those whose parents had high socio-economic status

and others whose parents did not.

d. Among foreign students surveyed, there were no differ-

ences between those returning home and those who planned to stay in

the 0.5.; familiarity with the U.S. system of education did not make

a difference nor did the level of development of the country from

which respondents came. Those who advocated selfereliance did not

differ from those who favored dependence on fbreign aid.

e. ‘Years of "work experience” and "age" did not make a

difference in the results. All groups in the two categories responded

positively.
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If. Those on scholarships were as positive in the general

evaluation as those who were self-supporting. Similarly, subjects

born and raised in urban environments were no different, in their

reactions, from those who grew up in rural environments.

9. Respondents who scored high grades (3.76 - 4.00) did

not differ from those those GPAs were 3.25 or below.

h. Overall, there was no statistically significant dif-

ference between those who rated their programs high and those who

rated them low.

11. Of the two research hypotheses formulated, only one was par-

tially supported. The one rejected stated that learners who leave

their own environment (a),to acquire knowledge and skills in another

(b),with a view to returning to apply them in (a) would see less rele-

vance in the training unless it is planned with them in mind. The re-

jection can be inferred from the positive reactions which both American

and foreign students gave in their evaluation.

The one which was partially supported expected age, work exper-

ience, academic performance and choice of career to make a difference

in the evaluation. Only the last factor (choice of career) did in the

findings.

Constraints

Before the conclusions of the study are drawn, it is necessary

to synopsize the constraints within which a university such as MSU

operates so that a better understanding of the conclusions, and es-

pecially the recommendations to be made, would be developed.

Educational institutions, particularly those dealing with

higher education, are slow to react to problems in our social
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environment. They often adopt a methodology, like social scientists,

of asking why certain things happen (after the event) rather than

creating, through foresight, the necessary conditions to forestall

their occurrence. Wharton1 recognized this as a shortcoming to be

rectified when he said:

By tradition, universities are primarily contemplative and re-

flective institutions, not active instruments fbr change. But

tradition will no longer suffice as justification for passivism.

Most observers agree that the forces are such that universities

will inevitably be transfbrmed. The only questions which remain

are whether the transformation is to come from within or with-

out and will the change be truly creative or merely reactive.

The rapidly changing conditions in the world which make plans

almost obsolete before they are executed, further compounds the sit-

uation mentioned above.

Since the university, as an institution, attracts the attention

of many vested interest groups, the competition among them to ensure

that their respective constituencies are protected, often leaves the

institution with strains and stresses which reduce its measure of

effectiveness. For instance, it is necessary to know how much of the

cases of foreign students are presented and their vital interests pro-

tected when the legislature (representing the taxpayers and parents),

business and industry, even the administrators and faculty, all struggle

to defend their own areas of corporate interest. From the history of

the experiences of minorities in educational opportunities in the U.S.,

it is not hard to see where the interests of fbreign students (another

minority group which does not have voice) are likely to be placed in the

scheme of things. Even where the intention to help is genuine, if the

cost of such assistance is high, it may constitute a restraining factor.

The demand by the American society and its students, that



229

institutions (especially those financially supported) be accountable

because of the assistance received is more intense than ever befbre.

The justification for this demand was underscored by Dressel2 in the

opening remarks to his new book, Handbook of Academic Evaluation, when

he stated:

My third conviction is that institutions of higher education

have a special obligation to students and society: to exemplify

the use of the best possible model in deciding how to use re-

sources to achieve desired ends. If rational, though value-

based, processes and decisions cannot be found in the univer-

sity, there is little hope either for the university or fbr a

better society.

Educational institutions are no more a monopoly on the question

of providing training. Both business and industry, probably because

of the shortcomings in the training programs set up by the fermer,

have entered the scene with their own training institutes and metho-

dology which often include conducting research, checking available

resources, ascertaining needs, planning programs, executing them in

a systematic way, and building in evaluative mechanisms with which

to assess the extent to which stated objectives have been met. Cato-

line3 showed how GET Sylvania Training Operations in Waltham, Massa-

chusetts has prepared special training schemes for manpower training

and human resources development which are necessary fbr the "transfer

of technology" to non-Western societies. Their programs were designed

with these areas in mind. Instructional resources used were equally

prepared to reflect as much of these environments as possible. Simi-

larly, efforts were made to simulate the areas to which trainees would

return, when conducting the training. The foresight involved in the

planning and execution of the programs is the kind which institutions

of higher learning will have to beat.
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By contrast, a report4 prepared on the Food and Agriculture 0r-

ganization (FAO) training programs showed that of the twenty-seven

group training activities organized by FAO, only nine have been eval-

uated and it was strongly advised that built-in evaluative measures

be undertaken with all programs involving the organization. This, and

another study prepared by Ravenswaij5 fbr the same organization in the

preceding year (1972), showed the necessity for evaluation to help the

organization and other concerned parties to determine how effective

the programs were in meeting the needs for which they were designed.

The factor of time is a serious constraint that cannot be ig-

nored in the training of fbreign students in American institutions of

higher learning. There is still an unresolved question about how much

an American university can accomplish in providing the necessary

training for the acquisition of knowledge and skills which effective

future leaders or change agents in non-Western societies would need.

,_ This constraint is further compounded when they enroll in programs

specifically designed for American students. It is hardly surprising

that a good number of fbreign students surveyed (and some Americans

too!) complained about the "rush“ inherent in the current arrangement

which left them with little time to "assimilate" or practice to a

point of "mastery“ (see Appendix G).

Conclusions

The fbregoing constraints, as a sample of inhibiting factors

which the university must overcome in order to operate effectively,

should provide an appropriate context in which to view the findings

from the study.
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l. The strength of the responses to the problem solving, prac-

tice-oriented activities in research, and laboratory and field exper-

ience activities (which were rated "above average" and statistically

significant among American students); and the weakness of the rating

of the content of core courses and the teaching style of instructors,

suggests that the former should be encouraged while the latter should

be re-examined.

2. Because there was a significant difference in the views of

subjects from the College of Agriculture and Natural Resources (the

majority of whom are foreign students) as compared to others, one

gets the impression that fbreign students can derive meaningful

learning experiences from their programs if the conditions are ap-

propriate.

3. The significant differences between those holding jobs, on

leave, or with definite career choice, and others indicates that stu-

dents be encouraged to identify a career of interest before they have

gone far in the training programs they choose.

It is worthy of note that these two variables: "field of study"

and "choice of career" should make significant differences in the

findings. Their relationship as co-variables is obvious.

4. The positive and significant influence which students'

playing a major part in the planning of their programs had on the

general evaluation implies that they welcome the opportunity.

5. The significant difference which the role of a concerned

and helpful academic advisor made toward students' "above average"

overall evaluation shows the importance of this function and why more

attention should be paid to it.
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A few concluding questions need to be answered from the findings

of the study:

6. "Can it be said that fbreign students perceive their train-

ing as relevant to their career needs?" The answer seems to be posi-

tive but with a qualification. The research and practice-oriented com-

ponents of the programs and the input which they made into the planning

of the programs may have been largely responsible for this reaction.

When compared with the viewpoint of American students, that of the

foreign students was, in most cases, not different. There were very

few instances in which their opinions were diametrically opposed to

each other even though the reaction of fbreign students generally

tended to be more moderate than that of American students. This pos-

ture can be attributed to socio-cultural factors. By perceiving them-

selves as "guests" in American institutions, they may regard it as cul-

turally not decorous to be critical of their hosts and hostesses, what-

ever may be the shortcomings of the latter. What is encouraging to

know is that, with careful planning and execution, MSU has the re-

sources in personnel and physical facilities to provide appropriate

training that would meet the needs of foreign students.

7. In response to the question, ”Are foreign students confident

they can play their roles as 'change agents' satisfactorily, in the

light of what they are going through?", the answer may not be posi-

tive. One needs to look at the responses to questions which dealt

with "change agent competency“ concepts in the ”content of courses"

to realize that fbreign students (and American students too) were not

optimistic (see Figs. 3a, 4a, 5a, 6a, 7a, 8a, and 9a which revealed

"below average" results). The strength of this position (potential
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change agent) was further illustrated from their answers to such issues

as "plan to return home," "commitment to development," and selection of

"social objectives" over "personal objectives" which were supported by

an overwhelming majority of participants. Their current status, in

terms of professional functions, showed a larger proportion of them

(than Americans) in executive or other policy-making positions and more

of them (than Americans) were employed by the government. Among work-

ing hypotheses which Spaulding and Flacks' work (The World's Students

in the United States, p. 311) corroborated, was the fact that foreign

students have played the role of change agents in the development of

their countries. As potential change agents, their rather negative

answers to some key concepts in the training of change agents indicated

a necessity fbr the review of existing programs to overcome this defi-

ciency. Klineberg (1976) was emphatic about this when he remarked:

Curricula revisions to meet the needs of fbreign students are

few; most, in fact, seem to have developed in response to

courses in which f0reign students predominate. . .But apart

from these and.the more common courses.in English for foreign

students, our institutions have not seen fit to develop curri-

cula offerings especially geared to the foreign student. A

frequent complaint of foreign students is the number of re-

quired courses, and often the lack of relevance of these

courses to their interest, their backgrounds or their profes-

sional goals. (p. 203)

8. Asked whether or not they would be "willing to recommend the

programs to prospective foreign students," the answer is probably posi-

tive if for no other reason than the opportunity for graduate students

to exercise initiative in planning their own programs and the fact that

one can make up shortcomings in content and teaching by giving serious

attention to actual research, laboratory and field experience activities.
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Some Issues Raised by the Results

1. Irrelevance of the curricula. As indicated earlier, the

contents of curricula were rated as average at best. This position

was reinforced in the summary of the answers to the open-ended ques-

tions (see Appendix C). It is noteworthy that only a few administra-

tors and faculty members identified this as a likely problem. But

many researchers and concerned educators over the past decade have

been pointing out this factor as a shortcoming (see Chapter II in the

"Review of Literature“). Very few studies have been conducted exam— '3?

ining this question. Spaulding and Flack included this faCtor as one

of the working hypotheses which were supported from studies which were

evaluated in their book The World's Students in the United States (see

p. 308). In a paper submitted to the House Committee on Education and

Labor, the Task Force on International Education by the Committee on

Educational Interchange Policy, three issues were raised the fbremost

of which was what steps should be taken to adapt curricula to ensure

that the needs of fOreign students were met especially since it was

realized that their needs were not the same as the Americans'.

The speed at which changes occur in our physical and social en-

vironments today would seem to call fbr a curriculum that is flexible

enough to accommodate the new experiences while retaining the old for

as long as they remain useful.

A 2. Below average teaching quality. The controversial nature of

this topic is acknowledged; so did Thielens Jr., when he remarked:

College and university teaching is a little understood and pos-

sibly quite ineffectual craft. Despite the centuries of campus

encounters between professors and their students, no sizeable

fund of wisdom and experience has accumulated to guide these

meetings.6
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The school is aware that something ought to be done to bring the im-

provement about. In order to encourage instructors to come forward

and take advantage of resources available to them, the Educational

Development Program was created and one needs only to read the report

Commitment to Excellence7 by Davis, Abedor and Witt to appreciate the

meritorious service provided. Therefore, some obvious questions are

raised by students' reactions especially when the school was "striv-

ing for excellence." The graphic illustrations (Figs. 10a, 11a, 12a,

13a, 14a, 15a, 16a, 17a, 18a) clearly showed that the students were

not impressed with the quality of teaching. The survey among a few

of the professors whose courses were rated as "very good" showed that

they considered the application, in a real world situation, of con-

cepts learned, encouraged problem-solving, and involved the students

through active participation. They also indicated taking their teach-

ing seriously and mastering their subjects (see Appendix F3). When

these strategies were applied to the rest of the teaching especially

in the students' areas of specialization, however, "below average"

results were revealed. What made the questions important was the fact

that teaching in the core and cognate areas generally involved more

than half of the credit load which the student must carry to graduate.

Additionally, the Educational Development Program was designed to en-

courage quality only in undergraduate teaching.

The emphasis being laid on this point comes not as an effort to

be critical of instructors, but more in terms of drawing attention to

the academic welfare of graduate students. It seems like there should

be a moral obligation to ensure that they are treated to the best pos-

sible instruction as the undergraduate students, if one realizes that
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they are part of the “indicators" used by those in authority to justify

almost everything the school does: asking for state tax support, profes-

sors asking for recognition, better pay, and improved conditions of

services, etc. Since the call for improvement comes from both Ameri-

cans as well as foreigners, it is anticipated that improvements set up

in the interest of the latter may also benefit the former group. It

is unlikely that major improvements may be undertaken exclusively for

foreign students if the interests of the primary beneficiaries (the

American students) are not going to be well served. More than anything

else, the qualify of performance of the students should be the deter-

minant of instructors' efficiency. The observation by Fishmane, which

would seem to be equally applicable to professors in colleges and uni-

versities, pointed this out:

We would like to evaluate physicians according to their pa-

tients' subsequent health records; we would like to evaluate

lawyers according to their clients' subsequent fate when

judges and juries have their say; we would like to evaluate

automobile mechanics according to how well the autos they

have repaired subsequently perform. I see no good reason

fbr treating teachers differently, particularly as we find

out more and more about why and how children do or do not

learn.

3. The next issue to examine is lack of congruence in the uni-

versity's goals in training foreign students as prioritized by the

administrators, and the students' perception of how it applied to

them in practice. When the disparity between the assessment of the

administrators and the students is examined, one is tempted to see

what McClelland described in his recent article (March 1978) in the

American Psychologist as "power goals,‘I and he went further to explain:

People high in need of power tend to take extreme risks, or I

set impossibly high goals, because their desire is more to

have impact on those around them than to accomplish something
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. . .Unfortunately, in terms of getting things done, people

high in power motivation do not seem to take into account

the probability of success. . .The person high in need for

achievement wants to know if an act is instrumental to

solving a problem-~if, f0r example, a particular therapy

program actually rehabilitates alcoholics.

When interpreted in the context of this study, it would be of interest

to know from more research if data support the objectives outlined.

If it is realized that we are dealing in this study with a problem

in which the administrators and students don't agree on what the ob-

jectives are, a better assessment of the problem may be developed.

4. When all the foregoing issues are examined in the context

of the conditions and setting to which foreign students would return,

the magnitude of the problems can be appreciated especially when

Americans, for whom the programs were designed were also complaining.

It is not hard to imagine the impact when areas as important as con-

tent of courses and the teaching style of instructors are called into

question. One only needs to recall some of the conclusions made by

Osman9 when discussing the issue of transferring knowledge and tech-

niques from the West to Iran. He warned that this should not be

undertaken without a careful consideration of the "social and cul-

tural setting" of the country receiving it, if the transfer was to be

successful.

5. On the positive side is Academic Advising. It was dis-

covered that academic advising was given "above average“ rating mainly

because a large majority of the respondents said that they played

major roles in planning their programs. As adults who are responsible

and have their own progress at heart, no one can be expected to do a

better job on this assignment than themselves. This is not to discount



238

the invaluable assistance which a concerned advisor could give, espe-

cially where students' knowledge of academic procedures in the school

is limited, or where their conception of the likely outcome of some

decisions may be hazy.

The important point to note is that, given the opportunity to

participate, the student can make substantial contribution not only

to help himself but also to reduce the burden on the advisor. This

is only one point; there may still be other positive elements in the

existing structured interactions between student and advisor which

should be maximized or new and challenging dimensions which may be

explored for better results. An opportunity to allow more construc-

tive contributions from students would help both student and faculty

and ensure a greater measure of satisfaction from both parties while

10 submitted topromoting the quality of the total product. A report

the Dean of the College of Education in June 1977 by an ad hoc com-

mittee of foreign students stressed the point about meaningful contri-

bution of foreign students to decisions affecting their interests (see

Appendix H). Similarly, a good number of suggestions made in responses

to the open-ended questions of the study (see Appendix G), are reflec-

tive of the contributions students can make, if given a chance to do

so.

From the report of the suggestions made by faculty interviewed

on the question of academic advising (Appendix E2), it would be noted

that playing the role of an advisor was not to be regarded as a past-

time. It was suggested that attributes such as patience, understand-

ing and empathy were important if an advisor was to be successful in

this time-consuming assignment. The magnitude of the role was
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emphasized in the report which the ad hoc committee presented to the

Dean of the College of Education:

Of all the university officials with whom the foreign students

would interact, this is the one whose functions may make or

mar the latter's progress. The current practice of assigning

foreign students essentially on the basis of area of expertise

and the number of advisees being directed is inadequate. An

effective academic advisor needs to be more than a scholar and

an instructor. Other attributes that should be considered are:

being world-minded, and skilled in human relations techniques

with a genuine concern for "how the other half lives." An ad-

visor who knows little about the culture and lifestyle of the

people of the country where his advisee is from, would be

drastically limited in the kind of help he can render.

6. Another positive signal from the findings was the overwhelm-

ing support of the application of theory, concepts and other heuristic

dimensions of our respective disciplines in actual research, laboratory,

and field experience activities. The immense value of knowledge used

and skills perfected through practice cannot be over-emphasized in

this highly competitive world. The call to be more competent than

ever in the management and control of our environment, if fer no other

reason than ensuring our survival as a species, demands more than

rhetorical exercised in theoretical ideas. This is not intended to

undercut the importance of the acquisition of knowledge. Knowledge

helps in making intelligent judgments on which effective action can

be based, as Gardner12 pointed out:

Men must be discriminating appraisers of their society, knowing

coolly and precisely what it is about the society that thwarts

or limits them and therefore needs modification. And so must

they be discriminating protectors of their institutions, pre-

serving those features that nourish and strengthen them and

make them more free. To fit themselves for such tasks, they

must be sufficiently serious to study their institutions, suf-

fgciently dedicated to become expert in the art of modifying

t em.

From the study, it was concluded that knowledge and awareness have to
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be accompanied by action. The "practice” dimension of the learning

process was strongly supported in the findings. Given this awareness,

perhaps those in authority should use resources to strike a better bal-

ance between classroom instruction and practice.

The need fbr this attention stems from the fact that many

courses for graduate and professional certificates have very limited

number of credits assigned to the practice aspect of the learning ex-

perience. Indeed, in some programs, it is quite possible to complete

all requirements and graduate without getting the necessary practice

in real or simulated conditions. This can be likened to training and

certifying a driver who did not get, in practice, what it really meant

to be a "good driver." A review of programs to give more emphasis to

this dimension seems to be in order. An anonymous poet once observed:

What I hear I forget,

What I see I remember,

What I taste or smell I may enjoy;

It is what I do that I know,

And to do is to be.

So get in the act!

It is hoped that graduate students in general, and fbreign students in

particular would continue to take this aspect of the learning process

seriously. Their future success in whatever professional career they

may choose may depend on it.

Implications of the Findings for Some Interested Groups

1. The Foreign Students. The feeling one gets from the results

is that foreign students should not build expectations too high because,

apart from the fact that the system was not designed for them, the

constraints outlined earlier further limit the opportunity. Because

of this, additional effort is called for on their part. They should
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be determined in pursuing what would be of benefit to their academic

and profesSional careers. The report to the Dean of the College of

Education (Appendix H) strongly advised them to be willing to parti-

cipate and make valuable input to decisions likely to affect their in-

terests. The same note of advice was sounded by Reischauer13 in his

message to Asian students:

The only answer to this problem is to make the most one can

of what is offered, while remembering that the crucial task,

which probably can only be performed by oneself, is to find

out how what one is learning is relevant to one's own in-

terests and the special needs of one's own country.

This investigator emphasized this point in an article14 in 1977 when

he asked the overriding question and followed with a similar advice:

What are we foreign students doing to better prepare ourselves

to cope with problems we would encounter back home? First and

foremost, we should realize that the curricula here were not

set up with us in mind. So the onus of adapting to and adopt-

ing what is available falls squarely on our shoulders. Per-

haps our greatest need is for meaningful dialogue and commu-

nication on more than social level. Intellectual interac-

tions in the form of professional exchanges and sharing of

academic experiences is indispensable.

When one recalls that American minority students have complained many

times in the past about lack of relevance of programs to their needs

and that they deserve recognition and better educational opportunity

(see Cultural Challenges to Education edited by Brembeck and Hill, Ihg_

Minority Student on the Campus edited by Altman and Snyder, or Minori-

ties in U.S. Institutions of Higher Education by Brown and Stent), one

would appreciate the compounding dimensions of such curricula to the

needs of foreign students.

2. The Administrators. There is no intention to minimize the

importance of the role which the administrators would have to play to

bring about refbrm. The foregoing advice to foreign students was
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intended to show that they had a strong part to play in the mission to

improve the quality of the programs. On their part, the administrators

need to look at the findings from the standpoint of--

a.

b.

a clear redefinition of goals of foreign student training;

the admission and graduating requirements including the

logistics needed for executing them;

the adequacy of resources available to foreign students in

respective programs;

creating a necessary congenial climate under which both

foreign and American students can function so well as to

derive the best possible knowledge, skills and attitude

from their efforts;

reducing the variability in the execution of programs as

practiced by many colleges and departments;

colleges having contractual arrangements with organizations

in which procedures regarding specific training programs

are clearly spelled out;

the capacity of the Graduate School as presently constituted

in meeting the demands of the many colleges needing its at-

tention;

the role of the International Programs Office in the midst

of all these events.

Since foreign students are called on to redouble efforts about their

training, the question that should be asked of the administrators was

14
succinctly put by Spencer :

Since we expect them (foreign students) to succeed in Western-

oriented culture, in educational institutions designed to train

Americans for success in American culture, insist upon Western
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attitude and socialization changes, we are in fact saying that

fbreign students are considered successful to the degree that

they become more like us. . .To act professionally (i.e., ac-

cording to what they learned in the United States), they must

act as Americans. They cannot separate out the content material

from the cultural overtones in which it was learned. Their con-

tent fields are American and their application of it is an Am-

erican concept in and of itself. They have, in effect, been

trained to be acultured in their own culture. They are neither

fish nor fowl, not quite American and not quite native. Have

we done them justice?

Perhaps the content of the above quotation would sensitize the adminis-

trators to the obstacles which have to be overcome if foreign students'

learning efforts are to be richly rewarding.

3. The Faculty. Part of the observation intended for the ad-

ministrators above applies equally to faculty members. Many scholars

and instructors combine their professional interests with administra-

tive duties at college and departmental levels.

The results shown on evaluation of teaching pleads for a more

responsive attitude to students and a more serious attitude to the

teaching profesSion. On the question of academic advising, more stu-

dent input is called for and more time and care should be given to

the assignment. The success of the advisee's academic career hinges

very much on the extent of prompt assistance he receives when he needs

it.

4. The Instructional Development and Technology (ID 5 T) Pro-

gram. The implication of this study for the ID & T program can be

regarded as far reaching if for no other reason than that the reac-

tions of students in the program were no different from that of the

total population. From the objectives of training professionals in

the field which includes equipping them with needed competencies to

fit them to play the role of change agent in education (with a mission



244

to improve the quality of learning and instruction), their responses

should have been different. The opening paragraph of the brochure in-

troducing the program clearly recognized this:

Improvement of education in universities, in public schools,

and in the allied agencies of government and industry has

become a matter of crucial concern. The dominant position

once held by theory and research in the university has been

challenged by societal demands, the explosion of knowledge,

and the maintenance of quality in instructional programs--

the curriculum of high school and elementary programs is

under critical evaluation by communities and their educators

--the educational programs of business and government are

responding to the demand for the retraining of large seg-

ments of our population. These shifts reflect a society

in which innovation and change are inherent and which looks

to education to make much needed changes and improvement in

its own structure and operation.16

The design of the program took the inadequacies in the existing educa-

tional set-up into account and attempted to rectify them by ensuring

that trainees received the kind of training which were both effective

in solving the problems and efficient in the utilization of available

resources to accomplish this purpose. The brochure further explained:

Instructional Development involves the identification and

careful analysis of educational needs and problems, a highly

specific definition of objectives in terms of those needs,

a determination of practical alternative solutions; the

selection and validation of viable solutions, and contin-

uous education, with consequent revision as needed, of com-

ponent parts and of the program as a whole.

In short, what the program promised should have been reflected in the

responses of the students (in the program) who participated in the

study. If only from their exposure to the theory of change, the

logistics of bringing this about, and a commitment to finding solu-

tions that would be effective, their responses should have been more

positive than others, at least in that aspect of the analysis in which

content of courses directly related to change agents' role. Further
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evidence of this posture (of students) may be obtained from their com-

ments to the open-ended questions (Appendix G). What they identified

as “inhibiting factors" were essentially the same with other students.

Even some of their suggestions for improvement pointed to some curri-

cular needs.

More courses in the core area are needed. More emphasis

should be placed on practical activities, the program is

presently theoretical. Courses in core area dealing with

how professionals should relate to their clients and to

one another are needed.

The above position is further supported by comments from practioners

in the field who are finding it tougher than ever to bring the needed

change about. Some of those observations were contained in the pub-

lication edited by Alexander and Yeloni7. In the book, Robert Stakenas

of the Division of Instructional Research and Service at Florida State

University observed:

We are now apprehensive about our ability to promote change

through information dissemination and course development

projects alone. It is too time consuming and ineffective

in producing widespread change. Rather it now seems to

make more sense to work on changing academic policies

which will re uire faculty members to think and behave

in new ways. p. 49)

Stanford Ericksen of the Center for Research on Learning and Teaching

at the University of Michigan sounded the same note when he said:

Basically, our problem is one of learning how to function

as a catalytic (change) agent without becoming a crutch

for any given teacher or department. We continually ask

the question: how does a small unit influence a large

university with respect to something as complicated and

as ego-involved as classroom instruction? By way of

solution, we feel that our next staff appointment should

be with specialists in the area or organizational psych-

ology or group dynamics, or interpersonal relations. (p. 65)

While Claude Mathis of the Center for the Teaching Professions at

Northwestern University supported the views above, he went further
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to question the adequacy of the present model for training Ph.D. can-

didates in the field:

Least effective have been our attempts to date to promote

change in those few areas of the university where a per-

ceived resistance to change is present. In some few in-

stances in which the Center has attempted to act positively

as an intervention agent we have been reminded of the often

cited observation that "changing a university is oftentimes

like trying to reorganize a cemetery“. . .We have found that

Ph.D. preparation models emphasizing specialization in such

areas as educational technology, educational psychology,

administration, and curriculum development do not produce

the type of generalist necessary to work effectively with

a broad spectrum of university faculty in developing stra-

tegies and techniques for instructional improvement. (pp. 92-93)

When the above observations are made in connection with the problems

which a professional in the program would be facing in the educational

system in the U.S., one can imagine the magnitude of the problem when

applied to a foreign student who will be returning to a system quite

different and probably more change resistant than those presently

described.

5. Implications for Sponsors of Foreign Students (Organizations

and Foreign Governments). A number of questions raised for the sponsors

from the findings would be:

a. How closely do sponsors examine university's objectives for

training foreign students?

b. 00 they have any mechanism for assessing the content of

programs especially to ensure they are relevant before

sending in their trainees?

c. What information do they have about faculty in the program

to ascertain that trainees sent to them would be in “good

hands"?

d. To what extent do they realign the above with their own
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goals and those of the trainees before entering any contrac-

tual training agreement?

e. How often do they review the results of this endeavor from

the performance of the trained personnel to see if, really,

the training is worth the money invested in it? Or to put

it in terms used by McClellandis , were the programs, from

their results, reflective of programs designed out of

"power motivation" or "achievement motivation"?

It is hoped that the answers given to these questions would shed some

light on the sponsors' practices and assist in future reviews intended

to improve current performance.

Implications for Further Research

As indicated under "Limitations of the Study" in Chapter I, it

may be necessary to point out again that the interpretation of the

findings from this study takes cognizance of the fact that more re-

search ought to be done on the subject. This is a one-shot study ex-

ploring that aspect of foreign students' learning experiences which

have not been adequately researched in the past (see Chapter II). The

conclusions will have to be regarded as tentative till the findings

from future studies shed more light on our knowledge of the learning

experiences of foreign students at Michigan State University in par-

ticular, and around the nation generally.

As would be recalled in Chapter II ("Review of Literature"), it

was clearly pointed out that research studies on foreign students have

avoided dealing with their learning styles as a separate entity. In

most cases, they have been compared with American students to ascer-

tain if they could do well, using the rules and regulations laid down
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to guide the Americans. The results have shown that they could. Now

is the time to take a bold step to study them in their own right in-

stead of basing their success on the extent to which they can copy

‘the American approach to learning and problem-solving. While this is

not intended to mean that they cannot benefit from this approach, their

positions would undoubtedly be enhanced if they have the opportunity

of synthesizing the new with the old instead of treating them as

mutually exclusive. By conducting studies which reveal their unique

and effective learning styles, foreign students may be better under-

stood and helped whenever this is needed. The genuine knowledge shar-

ing experience which may result from this may be useful to American

students as well.

1. This study has attempted to examine two of the four compon-

ents of evaluation: aspects of the context and the process. It cannot

be denied that both the igggt, in the form of background characteris-

tics of the f0reign students (before they are offered admission), show-

ing regional similarities and differences; and the ggtggt, in the form

of graduates engaged in their professional activities in their home

countries, need to be evaluated. The consequences of the knowledge

of these two components in the context and the process can be signifi-

cant, as Robert Dreeben pointed out in this remarks in "Contemporary

Views on Education" in Encyclopaedia of Education (Vol. 9):

Another problem equally important, is the question of curri-

culum content. Here again, the critical issue would appear

to be the extent to which schools are coordinated with non-

educational institutions in which school graduates will

eventually find employment; there is some evidence, at

least in certain countries, that holding a school credential,

irrespective of curriculum content and of actual learning

outcomes, is the most important criterion for entering the

labor force. In any case, the question of connection
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between curriculum and learning outcomes has yet to be in-

vestigated thoroughly. (p. 317)

2. Since the planning and resources available to the College of

Agriculture and Natural Resources made a significant difference in the

result, it is necessary to compare programs planned with foreign stu-

dents in mind with others meant exclusively for Americans to see what

beneficial differences would be brought about by this arrangement. A

comparison along disciplinary lines may reveal interesting results,

e.g. Physical and Biological Sciences and Technology compared with

Humanities and Social Science.

3. A more in-depth analysis of the goals of the university for

training fbreign students is in order. Similarly, studies designed

to obtain additional infbrmation on students' goals may help to reveal

motivational factors to consider in planning their programs. It would

be of interest to know how foreign students interpret success in grad-

udate education.

4. In terms of the learning process, data are needed on the

learning style (cognitive map) of foreign students as compared with

Americans especially in the realm of problem-solving. For instance,

do they prefer divergent to convergent thinking? On the issue of

imagery, how do they compare with Americans on the concrete/abstract

continuum, or in the use of auditory sense as contrasted with the

visual sense?

5. It would be of interest to know in quasi-experimental re-

search what effects factors such as background characteristics of

foreign students, the kind and extent of relevance of materials,

amount and length of time given, level of difficulty and sequence of



250

arrangement of the courses, would have on their rate of learning.

6. Since it was pointed out in the result that foreign students

can do as well as American students in some courses as inferred from

point averages, it is essential to know what defense or coping mech-

anisms they set up in academic work to ensure success in an environ-

ment which is socio-culturally different from their own.

7. The foreign students endorsed the provision of learning re-

sources in the form of libraries and laboratories; a study investi-

gating the extent to which they want to engage in independent work

using these resources can be valuable. The implication of such study

for instructor-student relationships in academic setting can be signi-

ficant.

8. Future research should look further into the academic con-

ditions (at MSU and also in the U.S. institutions of higher learning)

under which foreign students should train to ensure transferability.

This suggestion was also made in the volume by Spaulding and Flack.

9. A survey of foreign students' use of time while here to see

what receives priority attention and what does not would be useful.

A comparison of this with that of American students could help in

identifying the proportion of the time given to structured academic

experience and the proportion given to unstructured ones.

10. A comprehensive Survey of faculty in their capacities as

instructors of foreign students is necessary to ascertain whether

such characteristics as "having international experience" makes any

difference in their teaching style and what impact this has on foreign

students participating in such classes. This is necessary especially

because of the conclusion drawn by Klineberg (1976) when he said:
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Despite the wide opportunities f0r the faculty to have inter-

national experiences, the conclusion must be drawn that the

majority of students are not directly benefiting from exposure

to a curriculum with an adequate international dimension. (p. 221)

11. Similarly, a comparative analysis of the teaching styles of

fbreign scholars and instructors with those of Americans who had no

international experience may reveal helpful inf0rmation about the best

strategies to employ in the teaching of foreign students.

12. A detailed study of steps taken by experienced faculty in

the academic advising of foreign students is essential to know "what

worked" and what did not so that faculty members who are new may have

some guidelines by which to evaluate their perfbrmances.

13. A research study examining the philosophical base of for-

eign students' training is in order to give direction to goals iden-

tified and reasons for their choice. For instance, which is more

pertinent in cross-cultural research: "cultural relativism" or the

sociology of educational ideas as a methodology which advocates with-

holding judgment of events till the context is considered, and the

recognition of and respect for individual differences in the learning

process; or the principle of "phenomenal absolutism" which advocates

universality in the application of knowledge? Other suggestions are

contained in Appendix H.

Recommendations

In order to ensure the best results possible, fbreign students'

training should, ideally, be conducted in their respective societies.

This suggestion has been made many times in the past. Some organiza-

tions such as UNESCO19 have participated in such ventures: this idea

20
was strongly supported at the Bellagio Conference and by Edgar
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21 in an article in Rural Sociolggy. In fact this is partly theSchuler

reason why MSU has participated in institution building all around the

world. Since foreign students would continue to attend MSU in the

future, these recommendations may be helpful to all participants in

the training programs.

1. To the Foreign Students. It cannot be over-emphasized that

foreign students should be more involved (than at present) in activi-

ties in which their interests are affected. It is they who would have

to answer the ultimate question about the relevance of university pro-

grams to their needs. Unless they make their feelings known, the as-

sumption would normally be made that everything is alright. Even when

the school authorities attempt to be helpful, the learning, adaptation

and application will still have to be done by them. They should there-

fore, be productive and not "passive" learners. Some guidelines to

help them do a better job are provided in Appendix I. Barbara Ostrander22

edited a NAFSA publication detailing a variety of ways in which foreign

students have been meaningfully involved in many campus activities. If

new structural arrangements by the administration gave cognizance to

the contribution which they can make, it may be regarded as a challenge

to which they would rise.

They should be strongly encouraged to join organizations and

programs of professional relevance to their fields of interests so

they can gain the experience about what the "field" is like outside

of the classroom. They should be active participants in seminars and

conferences. Where little attention is given to non-Western experience,

they should either as individuals or in groups, present position papers

to bridge this gap.
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They should heed the valuable advice given them by experienced

members of faculty (Appendix E2) on the need to be candid and not hesi-

tate to ask assistance whenever problems are encountered.

Other suggestions of importance are contained in the report to

the Dean of the College of Education (Appendix H).

2. To the American Students. Most of what American students

need are derived from suggestions they made in Appendix G, in addition

to the fact that many of the recommendations made in respect to fbreign

students, if adopted, would benefit American students too, especially

those who intend to pursue careers in non-Western societies.

3. To the Faculty. The faculty in each department should give

an academic orientation to foreign students, similar to what the For-

eign Student Office gives. This practice is already in operation in

some departments. Other departments can help their foreign student

population if they adopt this practice. English language seems to be

the only subject which receives much attention. Other activities to

which a good number of foreign students will appreciate being intro-

duced would include the use of the library, writing essay examinations

and especially objective tests, preparing research papers, etc. Addi-

tional suggestions are contained in Appendices G and H.

It has been shown in the rating by the administrators, of the

university's objectives in training foreign students as well as in

the students' reactions to the programs, that application of knowledge

acquired is taken very seriously. The faculty should take this ser-

iously too, by teaching it rather than hope that it would occur auto-

matically without their direction.

As the ones to interpret academic rules and regulations, they
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should be willing to make adaptations in course offerings to accommo-

date foreign students' interests.

Course activities set up in a way as to utilize the resources

of foreign students' experiences, or arranged to get both foreign and

American students to interact on projects would be very helpful.

As academic advisors, they were advised (Appendix F2) by other

experienced faculty to be patient, understanding and empathetic; to

be willing to devote more time to the function if it is to be well

done.

In the report to the Dean (Appendix H) it was suggested among

other things, to arrange a workshop for academic advisors of foreign

students at the start of the school year where those who have not

travelled abroad or had much cross-cultural experience may benefit

by the orientation.

Considering the resources available in the College of Education

at Michigan State University, there is a need to create a research

base specifically devoted to scholarly studies of characteristic fea-

tures of the foreign students' learning orientation in environments

different from their own. With the program in ID.& T concerned with

improvement of learning, the Educational Development Program, and

Learning and Evaluation Services interested in the instructional

aspect, and the Institute for International Studies in Education pro-

viding expertise on the cross-cultural aspect, a proposal may be

jointly prepared and forwarded to organizations for funding with a

view to generating additional knowledge which would help policy makers

in making intelligent decisions about what needs would be appropriate

in what circumstances, for foreign students. So far, most studies
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conducted on foreign students, their unique characteristics and learn-

ing style have been very limited, as was shown in Chapter II. This

recommendation would require the resources of the administrators and

the foreign students (in addition to faculty) in their planning and

execution. This is in consonance with the view expressed by Smuckler23

in the chapter he contributed to the volume, Universities and Develop-

ment Assistance Abroad, in which he spelled out major research needs

24

 

and how universities can help in meeting them. Taggart reiterated

the same appeal in presenting a position paper on "Association fbr

International Cooperation in Higher Education and Research" when he

remarked:

We in the universities need to build additional world problem-

solving activities into the service arms of our institutions.

We need this increased component not only because we have a

responsibility to advance learning wherever it is needed but

also because it will enrich our programs and enable us to do

a better job of educating Americans.

4. To the Administrators. In order to provide a philosophical

base for the evaluation of programs involving fbreign students, simi-

lar to what some colleges and universities in California adopted, a

more clearly defined statement of objectives of training them is in

25
order. Johnson and Gotcher pointed this out in the assessment of

"priorities to consider in the admission of international students."

They remarked:

It was this same kind of thinking that led the trustees of

one of California's systems of higher education, the Cali-

fornia State University and Colleges (CSUC), to adopt in

1965 a policy for the system of principles for guiding de-

velopment and conduct of Foreign Student Programs:

1. The primary purpose of Foreign Student Programs should

be the education of the foreign student by making available

to him educational opportunities consistent with his indi-

vidual needs, and closely related to the needs of the

country to which he will return.
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2. The presence of foreign students in the campus community

enables the State Colleges to make significant contributions

to the development of other nations through the education of

potential leaders.

3. Through organized Foreign Student Programs use should be

made of students from other lands and cultures as a resource

for enhancing the educational experiences of State College

students, faculty, and the host community.

4. The development and conduct of Foreign Student Programs

should be undertaken only insofar as the resources of the

college are sufficient to support such programs at a quality

level.

5. Foreign Student Programs should be examined and evaluated

periodically with reports made to the Board of Trustees, to

help assure that these principles are being realized. (p. 42)

A clear description of what foreign students are expected to

accomplish in behavioral terms, the minimum standard of performance

required (in addition to grades), and the conditions under which these

should be accomplished are needed to guide both the students, faculty,

administrators and organizations sponsoring the students.

Programs currently offered in the university should be classi-

fied according to categories of responsiveness to foreign student

needs so that they (foreign students) can assess the potential level

of relevance of these programs to their needs before making commit-

ments about enrolling in them. These categories are suggested:

a. Program completely designed with foreign students in mind.

b. Program designed for American students, but flexible enough

in structure to allow foreign students to adapt the contents

to their needs.

c. Program designed for American students but having faculty

with international experience ready to assist foreign stu-

dents make necessary adaptation.

d. Program designed for American students only, without (b)

and (c) above.
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If a program is given label (d) above, a foreign student deciding to

enroll in it should be ready to completely adapt to the American ex-

perience which would pervade the content of the course.

In the meantime, it is necessary to reexamine the curriculum of

every department where a good number of foreign students are enrolled

to see what could be done to rectify inadequacies in them as far as

25 offered thisforeign student needs are concerned. Maurice Harari

advice in his study.

It would be beneficial if a set of courses could be put together

(similar to the "university college" courses for undergraduate students)

Specifically designed to help foreign students acquire a fairly broad

academic base before they proceed to their fields. There is no doubt

that a good number of them would be called upon to play the role of

generalists which current arrangements in the departments may not ad-

dress. Richard Niehoff, former assistant dean of International Pro-

grams, sounded a similar note in a memo to the Dean in March 1968 when

he suggested exploring:

the feasibility of establishing a credit-non-credit seminar in

each college especially designed to provide an opportunity for

foreign graduate students to discuss problems of adapting the

materials presented in their several programs of study to the

needs of their countries. The seminar would have the important

by-product of indicating to these students the view that MSU is

interested in their use of the training being provided for their

home countries. . .Students from different countries could be

brought together to discuss development in their countries. . .

faculty members having experience in those countries might be

related to such groups.

In spite of being a decade old, the suggestion still has a lot of merit

today. The present recommendation anticipates that a seminar or seminars

such as these would be part of the set of courses suggested earlier on.

By opening such courses to Americans interested in the subjects,
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opportunity would be provided for richly rewarding academic exercises

in cross-cultural education. An example of a curriculum to deal with

this is contained in Appendix 1.

Rather than open up all departments to all foreign students

seeking admission, it may be necessary to limit them only to those

programs where resources are adequately provided and the curricula

have been reviewed to accommodate f0reign students' interests.

There should be an equivalent of the Foreign Student Handbook

(issued by the Foreign Student Office), exclusively devoted to aca-

demic matters assembled through contributions from each department

and with substantial input from experienced fbreign students in each

program.

The Graduate School can coordinate such a publication. And

judging from the interaction which the investigator had with the

Graduate School, it seems more resources in space and personnel need

to be provided if better performance is expected when additional obli-

gations are to be met on behalf of foreign students.

Other suggestions made by the students can be found in Appen-

dices G and H.

A Look Into the Future

One is tempted to speculate on what the future holds for foreign

students' training at Michigan State University as well as in other

institutions of higher learning in the U.S. given the findings of this

study. There is no doubt that the university will continue to be in-

volved in the development activities in non-Western societies. One

only needs to read headlines in the campus newspaper, The State News,
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and the weekly MSU News Bulletin to appreciate the full impact of the

international dimensions of MSU involvement abroad, in addition to the

community of foreign students and scholars which form part of the

mosaic of international environment which the campus has become. The

delicate nature of the interdependence which seems to be strongly ad-

vocated in the execution of international affairs makes involvement

28 pointed out:imperative as Carlos Romulo

It makes little difference whether the penguins of Antarctica

know anything about the squirrels of Rock Creek Park. But it

makes all the difference in the world whether the American

people understand the crowded millions who inhabit Asia. Your

destiny, Asia's destiny, the world's very survival may depend

on such an understanding on your part.

The role which the university will continue to play in the future was

succinctly stated by Wharton29 in one of the position papers he pre-

sented in 1971:

The university is now so crucial to the successful prosecution

of society's affairs that the university has no choice about

its involvement-~on1y about the form and conditions of that

involvement. As a social institution the university must re-

spond to society's needs or else see its functions, particu-

larly in research and manpower training, transferred to other

less qualified institutional f0rms.

And he went further to quality this point in another paper presented

in 1974 in which he advocated a revitalization of Western humanities

by giving more attention to non-Western humanities, a process he des-

cribed as "reverse technical assistance." He observed:

Thus, western humanists face a two-fold challenge. First, they

must re-examine and reinterpret their own.western heritage with-

in the context of a world society growing continually more in-

timate and interdependent. Second, they must find a way to

grasp and draw upon the humanistic heritage of non-western

cultures.

The above observations were appropriately translated into the

context of the foreign student by Benne31, when he stated:



260

By bringing into conscious focus the use of university resources

in training people to effect radical change leads us to look at

teaching and learning processes in a different light. Students

from other countries, especially where social change is a drama-

tic necessity, and where these governments and ours are interested

in effecting changes, dramatize issues which we have only partly

faced in our own country and in the training of our own profes-

sionals. In a sense, we are interested to know now universities

can assume responsibility, not only for the original acquisition

of learning, but fbr the effective transfer and application of

that learning in situations of practice. Our professional train-

ing institutions have assumed the responsibility in only a limited

degree, probably because we could, with some assurance, assume

that others would take up the job of the continuing growth of

professionally trained persons and their adaptation to the hos-

pital or social agency or school setting in which they worked.

We cannot assume this in the case of the fbreign student, so

their presence among us dramatizes the problem of the extent of

university responsibilities in the full cycle of learning.

If universities in general and MSU in particular would continue to play a

leadership role in the affairs not only of the American society but also

of other areas of the world through the instrumentality of foreign stu-

dent training, the kind of interest, experience and level of commitment

brought by the next president of the institution will Set the pace. It

will be recalled that the respectable posture which the school attained

in the past three decades was very much a function of the dynamic lead-

ership provided by John Hannah and Clifton Wharton Jr.

Other factors likely to facilitate or hinder the school's pro-

gress in this direction in the future, would include the amount of

support provided by the State of Michigan. If the extent of past in-

terest in international affairs is anything to judge by, one needs to

be optimistic because the support, starting from the governor on down,

has been encouraging.

Perhaps the most crucial factor would be the level of commit-

ment by faculty. It is they who would translate any new policy to

concrete activities in their day-to-day academic and administrative

operations.
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There is no doubt that the attitude of non-Western nations, re-

flected in the policies of the leaders of their governments would con-

tribute to the result. Interestingly some of those future leaders are

presently being trained here!. If their learning experience proves

helpful, they would not hesitate to continue to promote it when they

attain positions in which they can make that kind of contribution. In

a way, we may be looking at the products of that very future now, and

any meaningful assistance which the faculty, administration and the

entire American student population can render-may be the most reliable

investment in a better interdependent world into which we are gradually

32
drifting. Adlai Stevenson summarized this feeling well when he said:

We travel together, passengers on a little spaceship, depen-

dent upon its vulnerable reserves of air and sail, committed

for our safety to its security and peace, preserved from

annihilation only by the care, the work and, I will say, the

love we give our fragile craft.

We cannot maintain it, half-fortunate, half-miserable, half-

despairing, half-free in a liberation of resources undreamed

of until this day, half-slave to the ancient enemies of man.

No craft, no crew, can travel safely with such vast contra-

dictions. On their resolution depends the survival of us all.

On this note, it may be appreciated that the training of foreign

students, which often sounds like a thankless philanthropic undertaking,

is indeed an investment in a better future for humanity. A better non-

Western world would undoubtedly enhance the effort and quality of life

of the Western world if the realities of interdependence continue to

dominate the mode of our thoughts and actions in years to come.
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APPENDIX A1

OBJECTIVES FOR TRAINING FOREIGN STUDENTS AT MSU

Here is a list of possible reasons why fOreign students are trained in

this university. Kindly read through all of them and rank them in or-

der of their importance, e.g. l = most important; 2 = next most impor-

tant. . .and 10 = least important. If there is any other reason not

on the list, please write it below and suggest a rank fbr it.

Foreign students are trained here:

(a)

(b)

(c)

(d)

(e)

(f)

__ (9)

__ (h)

(i)

(.i)

just because those admitted qualified and fulfilled admis-

sion requirements.

in order to help their countries' effort toward moderniza-

tion by waging war on poverty, illiteracy, and disease.

to assist in manpower development being embarked upon by

their countries.

to train skilled hands which would act as change agents

bringing innovative ideas to complement development.

to build the bridge of friendship, understanding, and in-

ternational cooperation.

to ensure that they are better infOrmed and competent to

secure a good job and comertable life.

to help MSU maintain its international reputation.

to enable them to use their training to secure leadership

positions, win friends and influence people fOr the common

good.

to enable them to acquire the necessary knowledge and skills

to solve the problems of their societies more efficiently.

to give American students the opportunity for cross-

cultural experience by interacting with their foreign

counterparts.
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APPENDIX A2

QUESTIONS FOR DEANS & OTHER TOP ADMINISTRATORS

Apart from the Objectives on the list, are there other reasons why

fOreign students are trained in the college?

0f the problems confronting graduate students in the college, which

would you say are peculiar to foreign students?

Are there concrete activities, college-wise, undertaken to assist

foreign students in the light of the fact that they are from a

different socio-cultural setting?

Have modifications been made in the curriculum (e.g. a new course)

keyed specifically to the needs of foreign students?

What general comments can you make regarding the performance of

foreign students as compared to their American counterparts in

the college?

As a policy, do you maintain a file on your fOreign graduates? Do

you keep in touch with them? If so, what would you say are their

reactions to their training experiences in the light of their cur-

rent engagements?

Have fOreign students participated in studies intended to ascertain

their reactions to their training? If so, what are the findings?

In short, what did they complain about and what suggestions did

they make fbr improvement?

Given the university's land grant philosophy and its commitment to

international exchange in education through knowledge sharing, in-

stitution building and manpower development, what future can you

forecast fOr the training of fOreign students at MSU?
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APPENDIX A3

A SUMMARY OF THE INTERVIEWS WITH DEANS OF SELECTED

COLLEGES AND OTHER TOP ADMINISTRATORS

Conducted by

Adebayo Ogunbi

January 1978
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APPENDIX A3

A SUMMARY OF THE INTERVIEWS WITH DEANS OF SELECTED

COLLEGES AND OTHER TOP ADMINISTRATORS

Summary

Primary objectives of training fOreign students at MSU are: to

have them acquire the knowledge and skills necessary for solving prob-

lems of poverty, illiteracy, and disease by enabling them to act as

change agents bringing innovative ideas about, thus contributing to

these areas' manpower development.

Secondary objectives include: building a bridge of friendship,

understanding and international cooperation; giving American students

the opportunity fOr cross-cultural experience through interaction with

fOreign students; and enabling fOreign students to win friends and in-

fluence people fOr the common good through effective leadership.

Least important objectives include: using the expertise to

secure a well paid job and comertable life; helping MSU maintain its

international reputation; and because those admitted qualified and

fulfilled admission requirements.

Introduction

The rationale behind interviewing the deans and other top ad-

ministrators regarding the relevance of training programs fOr fOreign

students lies in the important positions which they occupy as decision
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makers. Their perspective is valuable to compare with the views of

students to be surveyed so as to see the points of agreement and dis-

agreement on the question of "purpose" fOr the training.

There is no doubt that they constitute reliable sources of val-

uable infOrmation about the goings-on within the university. Even

though it was discovered that additional infOrmation on the attention

being paid to fOreign students' academic welfare could be obtained

from heads of departments and directors of academic institutes, the

limitation of time prevented exploration into these sources.

Objectives

In addition to the rank-ordered responses and a summary of the

results' interpretation, it was pointed out that of the three major

functions of the university in international exchange in education--

knowledge generation and sharing, manpower development, and institu-

tion building--it is “institution building” that is currently being

de-emphasized. This trend is largely dictated by the nature of re-

quests made by those asking fOr assistance. In recent years, know-

ledge sharing and manpower development have received more attention.

How the objectives translate into concrete day-to-day activities

of the college or department affecting the interests of fOreign stu-

dents is an assignment left exclusively in the hands of the academic

unit involved in a given project.

Problems Affecting Foreign Students Viewed from the College Level

The following is a list of problems outlined by those inter-

viewed as they can recall from experience:.

1. By far the most often mentioned problem was language
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diffiCulty--speaking, listening to, reading, and writing English. It

was stated that in spite of the effort of English Language Center, many

were still deficient. It was doubted if the preparation provided by

the Center was adequate to help a student poor in the use of the lang-

uage to cope in graduate work especially where technical language was

involved in some disciplines.

2. Financial support fOr those in need. With limited funds,

this was a difficult task to perfOrm.

3. Occasional personal problems such as emotional upset or

crisis in home country.

4. Difficulty of admitting fOreign students to some programs

because of limitations imposed by the legislature, e.g. Colleges of

Human and Osteopathic Medicine.

5. Difficulty of picking those who have the potential to efe

fect transferability. There was no way this could be determined be-

fOre admission was granted.

6. Danger of overtraining them, i.e., training them fOr func-

tions and roles that did not exist in the social system to which they

would be asked to return.

7. Of all interviewed, only two mentioned the next three

points as problems requiring administrative attention:

a) Expectation of fOreign students to make a total adapta-

tion to the existing program which is designed fOr a clientele

that is American.

b) A system of teaching and testing which is peculiarly

American.

c) Relevance of training programs to meet their needs and
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the difficulty involved in their effOrt to make modifications.

Solutions

When asked to suggest what could be done to solve the above

problems, the following ideas were presented:

1. Owing to the limited resources available to colleges, it is

unlikely that more funds would be available to help fOreign students.

The trend now is to admit only those who can pay their way through

the training and not those who are very much in need. The dramatic

increase in the population of Iranian and Saudi Arabian students is

a clear evidence of this development.

2. Though there is some improvement in the selection process

especially on assessing the equality of credentials, it is recognized

that the ideal thing would have been the identification of those who

have the potential to effect transferability in their home countries.

3. To improve fOreign students' proficiency in the use of

English, it was suggested that the staff of the Center should be ex-

panded and those students who are very deficient should spend more

time in courses designed to handle more sophisticated exercises and

that they could be granted credit fOr the time invested in the study.

It is recognized that fOreign students vary widely in their language

proficiency; more attention should be given to those who really need

it. The current practice which regards the training as "remedial"

needs to be changed so the Center can be looked upon as a "facilitator."

Presently some fOreign students do not want to be associated with the

image which the Center reflects.

4. In order to attend to personal, social and emotional prob-

lems, it is believed that the Foreign Student Office along with the
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cooperation of the academic advisors can handle this effectively.

5. To handle the problem of the relevance of program and the

danger of overtraining, it was suggested that major professors or

academic advisors should help at the outset to review students' goals

from time to time. It was also pointed out that faculty with inter-

national experience on given regional areas can help when the interest

of the student from that area is involved.

6. Where the legislature imposes limitations, there is little

that the college can do; however, if the college has a contract with

a fOreign government or organication, it has to honor it.

7. Since only two of the colleges dealt with had a fOreign

student office, it was suggested as necessary to handle academic mat-

ters of interest to foreign students since this aspect is not ade-

quately covered by the Foreign Student Office attached to the Inter-

national Center.

8. In one college, it.was pointed out that students (including

fOreign students) were involved in the decision-making process regard-

ing curriculum review. By welcoming their input, they may come up

with suggestions which may be helpful.

Curricula

1. There was a wide variation in curricular characteristics

as one moves from one college to another. Some easily lend themselves

to international and cross-cultural fOcus such as Social Science;

others run accredited schools which require fixed curricula approved

by the Accreditation Association such as Business.

2. Some, by virtue of having faculty from varying disciplines,

develop inter-disciplinary orientation and a wider fOcus, others build
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programs across collegiate lines, e.g. Osteopathic Medicine and Human

Ecology. As a result, some programs can be flexibly modified at the

graduate level to accommodate fOreign student interests especially

where the course has a large number of fOreign student enrollment and

the professor has a wide international experience. This does not im-

ply that where these conditions are present, adaptation follows auto-

matically. It is the extraordinary professor who takes the additional

time and effOrt to make the necessary adaptation to meet the needs of

fOreign students such as allowing them the opportunity to illustrate

their answers or select topics fOr papers which would deal with prob-

lems in their societies.

3. In large measure, no effort is made to set up courses in

the curriculum with fOreign students specifically in mind. The as-

signment is often left with individual professors to handle as they

see fit. It seems foreign students have not asked or complained.

4. It was pointed out that this change in curriculum cannot

be mandated from the administration as it was believed that better

results could be obtained if each discipline initiated the move. It

was recognized that guidelines were necessary to ensure that each fOr-

eign student derived maximum benefit from their learning experiences.

This way, a fairly unifOrm standard could be set to minimize the wide

disparity in procedures currently undertaken. Some colleges are way

ahead of others in this regard. Where fOreign students are part of a

project, the objectives, procedures and curricula content tend to be

better defined. The problem is acute where a large number of fOreign

students are enrolled without the benefits accruing to those on the

project.
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5. Upon completion of their programs and return to their home

countries, a good number of fOreign students either switch away from

or combine administrative fUnctions with the professional roles they

were trained to perfOrm. The curricula available are not designed to

take this kind of problem into account. Organizations such as Nat-

ional Association fOr Foreign Student Affairs (NAFSA) are attempting

to provide short courses to alleviate this deficiency. The College of

Agriculture and Natural Resources is way ahead of others here. They

have a national organization called International Science and Educa-

tion Council (ISEC) set up jointly by National Association of State

Universities and Land Grant Colleges (NASULGC) and United States De-

partment of Agriculture (USDA). One of the main functions of this

organization is to help improve the quality of programs in internat-

ional training of fOreigners in the U.S. with emphasis on relevance

of content not only for degree fOr also non-degree programs. Some of

the papers presented at a recent conference convened (April 18-20,

1977) by the North-Central and Northeastern region of the organiza-

tion at Ohio State University, and a summary of its proceedings,

pointed clearly in the direction of striving fOr quality through

relevance.

Major Professors and Academic Advisors

This group varies as widely as the curricula just described.

Some have many years of experience abroad and are helpful; some have

this experience but are heavily saddled with other responsibilities

and cannot help. Others lack it but make up fOr it by their warmth

and empathy. Others lack it, are limited in their assistance, and

cannot be bothered.
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It was pointed out that fOreign students have a tendency to

repose complete confidence in the capacity of the major professor

to provide answers to all their problems.

Individual advisors handled the assignment privately. Owing

to little or no infOrmation-sharing among members of this group with

regard to fOreign student problems, individuals had to bear the strain

of resolving the problems or leave it to the student to shoulder.

To deal with the fOreign student, it was regarded as necessary

to sensitize faculty to fOreign cultures. Those who have lived at

least one year abroad develop a perspective which helps them to bet-

ter understand the problems of the fOreign student.

Sometimes, the principles which the professor teaches as "law"

may not have a universal application. The fOreign student's confi-

dence in him cannot but be shaken when he is fOrced to accept this

as universal, especially when he knows that in the context of his

own socio-cultural environment, the principles do not apply.

It was advised that the number of faculty with international

experience be increased where there is a large concentration of

foreign students.

Periodic seminars between this group and those without exper-

ience was encouraged. Participation of selected fOreign students

was considered useful.

Academic PerfOrmance

Like the curricula and faculty, this varies too, depending on

a number of factors. It was indicated that their perfOrmance ranged

from very outstanding to very poor--just like American students. TWO
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major factors influencing results, as identified are:

1. Educational background--those with solid mathematical back-

ground tend to do well in quantitative aspects of the academic endea-

vor while those "well groomed" in the humanistic aspect do well in the

socio-psychological component. But the best results often come from

those who can combine both.

2. Language proficiency is a potent weapon for success. Un-

less the fOreign student can express himself, the ideas he has may as

well be dead. In a large majority of cases, a high correlation has

been found between low language proficiency and poor perfOrmance.

3. Unfamiliarity with the teaching and testing styles of the

school may further complicate the issue for the fOreign student.

Contact with fOreign alumni is generally infOrmal. Only a few

of the colleges maintain files on their fOreign alumni. Among the few,

some conduct periodic surveys (e.g. Education, Business). The return

rate which is low, generally shows that most of those who respond are

either strongly in favor or strongly against. Sometimes those with a

negative reaction may not communicate at all. In some cases, personal

contacts are made; in others the Alumni newsletter is sent. Feedback

from these sources is Often favorable because of cultural constraint

to avoid making negative comments.

As a result of the above, it can be said that the results ob-

tained are generally biased in favor of the school. Though it is ack-

nowledged that feedback from this source can be useful, no effOrt has

been made to set up mechanisms to gather this infOrmation in a compre-

hensive way. The Alumni Association generally concentrates on Ameri-

cans only.
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The Foreign Student Office plans to undertake this exercise very

soon. The officials are counting on inputs from colleges and depart-

ments to make the endeavor a success.

It was fOund that the modest data gathering device which the

Graduate School administers in the fOrm of a questionnaire to gradua-

ting doctoral candidates has not been fully utilized as those col-

lected in the past have not been analyzed.

Brain Drain

This phenomena is generally believed to be subsiding when com-

pared with the trend in previous years. The trend varies with disci-

pline. It is acknowledged that both medical and engineering fields

carry a lion's share of the drain. Similarly, there is variation ac-

cording to regional areas with more Orientals tending to stay than

others.

Two measures being taken seem adequate: tightened immigration

laws and improved effOrts on the part of the home governments to at-

tract their skilled personnel. In spite of the safeguards, it is hard

to predict who would return home and who will not. Suffice it to say

that the colleges are not doing anything specifically calculated to

stem this.

One of the cautions given was to take care and avoid overtrain-

ing them, i.e., train them fOr jobs and positions which are non-

existent in their social system. This suggestion raises the question

of relevance of training which only a few discussed.
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The Future

Asked to make fOrecasts regarding the future in the light of

past experiences and current indicators, the participants made the

fOllowing summarized observations:

1. The future trend points in the direction of reduced funding

of fOreign students. As budget cutbacks are coupled with a demand to

be accountable to American students (especially the minorities), the

economic interests of fOreign students would be relegated into the

background. The criterion of admitting fOreigners would be "effec-

tive demand," i.e., a need backed up by capacity to pay. The cases

of Iranians and Saudi Arabians are clear indicators.

2. A more clearly defined goal orientation fOr fOreign stu-

dents would be needed in existing programs.

3. This should be fOllowed by a change in the instructional

resources especially textbooks used fOr the training of fOreign stu-

dents. Some of the concepts contained in them are already fOund to

be inaccurate or very narrow in scope with little emphasis on the

global perspective.

4. More attention should be given to curriculum content by

matching them with students' goals to ensure close relationship and

improve the eventual likelihood that the knowledge and skill so ac-

quired would be used.

5. Screening befOre final admission could be done in an inter-

mediate English language training ground established fOr this purpose

with only those who stand a good chance of benefiting from it being

given the opportunity to undertake the training.

6. In the event that some colleges execute envisaged expanded
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programs fOr training fOreign students, the above factors, among other

things, must be taken into consideration befOre the actual expansion

begins.

Conclusion'

The fOregoing summarized observations of deans of selected

colleges and top administrators showed a wide disparity in the tech-

niques employed at the college level to attend to the academic wel-

fare of foreign students. Some receive a lot of attention while others

receive very little. The gap needs to be bridged.

There is a general concensus on the need to organize by having

an inter-collegiate fOrum fOr infOrmation-sharing on the training of

fOreign students to ensure maximum attention and better results. While

this does not imply an encroachment on academic freedom or individual

units' capacity to exercise initiative, it surely would extend the

benefit of valuable information from those having it to place it

at the disposal of all. By jointly reviewing problems, better stra-

tegies that save money, time, and are efficient may be evolved. These

are a few of the many steps that the school will have to take to main-

tain its leadership position in international exchange in education.
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A SURVEY OF GRADUATE STUDENTS AT MSU

Winter 1978

INSTRUCTIONS TO RESPONDENTS

9.

10.

The questions attached are intended to obtain your views regarding

graduate training programs offered at MSU.

Please answer the questions as frankly as you can. It would take

about 30 minutes to complete.

All infOrmation supplied will be treated in strict confidence.

Don't put your name on the questionnaire, we want to keep you

anonymous.

Follow the directions given before each question or set of ques-

tions.

Read first 311.the questions you are asked to rank-order.

Questions to be answered only by foreign students are marked (For

Foreign Students Only); those to be answered by American students

are similarly marked (For American Students Only); those unmarked

are to be answered by 311,

If you are interested in the results of the survey, infOrm the

interviewer so we can get in touch with you later.

If you have any questions to ask the researcher about the study,

the numbers to call are: 353-5151 (office), 355-8198 (residence).

Thank you very much fOr your help.

THE QUESTIONNAIRE

PART I. The questions in this section are about your education and

work experience.
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What is the name of your (a) College? _

(b) Academic Dept.?

(c) Major Field of Study?

 

 

What current level of study are your pursuing? Check the appro-

priate one.

____ (a) M.A. -___ (d) Graduate Professional

____(b) M.S. ____(e) Doctoral (Ph.D., Ed.D., etc.)

____(c) Ed. Specialist ____(f) Post-Doctoral

Which of the statements below best describes the number of years

of full-time work experience you had befOre starting your program?

____ (a) No experience at all; I started immediately after complet-

ing my bachelor's degree.

.___ (b) I had less than 3 years of full-time work experience.

____ (c) I had from 3 years and up to 5 years of full-time work ex-

perience.

.___ (d) I had over 5 years and up to 7 years of full-time work ex-

perience.

.___ (e) I had over 7 years of full-time work experience.

Note: American students and fOreign students who answered 3(a)

above, proceed to question No. 6.

Which of the statements below accurately describes the kind of work

experience you had? Check as many as apply to you.

____(a) public or government (civil service, business, industry,

etc.

____(b) private sector (business, industry, etc.)

.___ (c) education (public or private)

____(d) non-profit organization (excluding education and self-

employment)

____(e) selfeemployed

-___ (f) other (specify: )

Please indicate which occupation classification best describes your

position prior to entering MSU.

____ (a) Executive/Administrative/Managerial

____(b) Professional (doctor, lawyer, engineer, scientist, etc.)

____ (c) Technician (computer specialist, health technician, etc.)

(d) Teaching (elementary, secondary, university, etc.)

(e) Sales (ad. agency representative)

(f) Clerical (secretary)

(9) Crafts (construction, mechanic, etc.)

(h) Other (specify: )



10.

11.

12.
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Indicate which of the statements below applies to you regarding

choice Of a career after completing your training.

) I am currently employed full-time.

) I am on a leave of absence from a full-time position.

) I am decided on the career to pursue and expect the current

training to help me prepare fOr it.

) I am not decided on the career to pursue.

) I don't expect the current training to prepare me fOr a

career.

What is the primary source of your financial support. Put down in

percentages those which apply to you.

_% (a) Government (scholarship, loans, etc.)

:% (b) Private organization (e. 9. Ford Foundation)

:% (c) Parents and relatives

:% (d) Self

:% (e) Other sources (explain: )

In which country did you obtain your

(a) bachelor's degree?

(b) master's degree?

 

 

If the school is outside the U.S., how would you describe the

educational system in terms of organization, teaching, testing,

certification, etc. as compared to the U.S.?

(a) exactly the same .___ (d) very much different

____(b) very much similar e) completely different

____(c) somewhat similar

How many years in total have you spent in the U.S.? (Include all

previous visits) years.

Do you intend to return to your country after completing all as-

pects of your training?

_(a) I will return home.

_(b) I shall return home.

(0) I may return home but not decided.

(d) I shall not return home.

(e) I will not return home.

ote: If you answered No. 11(c), (d) or (e).above, proceed to

question No. 13.

2

Are you bound to contribute your skills and talents toward the de-

velopment of your country when you get home?

_(a) Yes, I am legally bound (by contract) to do so.

:(b) Yes, I am morally bound (I believe it is necessary).

“(c) No, I am not bound and I am not decided about doing so.

_(d) No, I am not bound and I don't think it is necessary.
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Note: If your native language is English, proceed to question No.

14.

13. For how many years have you been using English (read, write, speak)

befOre your arrival in the U.S.?

_(a) less than 2 years

:(b) from 2 to 4 years

:(c) over 4 years and up to 6 years

:(d) over 6 years.

14. Select the statement from the list below which best describes your

attitude toward your country's policy in seeking external aid.

____(a) My country should not rely on any kind of external aide

since selfegenerated effOrts are more long lasting than

those provided by outside sources.

____(b) My country should welcome only a limited amount of aid

from Western nations where considered beneficial.

____ (c) My country should strike a 50-50 balance between external

aid from Western nations and selfegenerated effort at home.

____(d) My country should seek external aid from Western nations

to promote most of its development effOrt.

____(e) My country should actively seek not only external aid but

should emulate the Western nations approach to development

as I believe their method is better.

PART II. This section will deal with questions about your training.

Below is a list of reasons in two categories, why students

pursue graduate training. Select the one Which describes

your Objectives better.

Personal * to realize my full potential through the achievement.

Reasons: * to enjoy the prestige which the status brings.

___J5. * to prepare me well fOr the world of work.

* to qualify me fOr a better paying job, make money and

live comertably.

Social * to acquire knowledge and skills needed to solve the prob-

Reasons lems of my society (environment) more efficiently.

___J6. * to secure leadership position, win friends and influence

people.

* to enable me to secure positions where I can serve my

fellow men better.

to acquire the techniques of adapting to meet the chal-

lenge of change.

Choice of MSU Over Other Schools

Why did you decide to come to MSU for graduate training? Rank-order

this (e.g. l a most important; 2 = next most important. . .5 a least

important of the reasons).
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I came to MSU:

____l7. because of the reputation of its faculty in my field.

____l8. because of the reputation of its program in my field.

____19. because its tuition fees are fair compared to other schools of

similar sizes.

____20. because I got financial support (fellowship, assistantship, etc.).

____Zl. because my government, college, or company has a relationship

with MSU.

22. other reason (explain: )

University's Objectives

What do you think are the reasons why MSU accepts fbreign students to

pursue graduate training? Rank them in order of their importance (e. g.

l a most important; 2 a next most important. . .10 a least important).

____23. to assist their countries in manpower development.

____24. to enable them to acquire the knowledge and skills needed to

provide efficient solutions to society's problems.

25. to enable them to tackle the problems of poverty, illiteracy,

and disease which are major obstacles to progress. -

26. to train skilled hands which would act as change agents bring-

ing innovative ideas to complement development effort.

27. to provide opportunity for cross-cultural experience by ensur-

ing interaction between American and fbreign students.

____28. to help MSU maintain its international reputation and contacts.

____29. to train them to be competent to secure better paying jobs and

a comfortable life.

30. to train them to acquire leadership skills, win friends and

influence people.

3l. to use them as links in building bridge of friendship, under-

standing and international cooperation.

32. just because those admitted qualified and fulfilled all re-

quirements.

33. Based on the number of credits you are expected to take to com-

plete your program, what percentage of it have you completed?

_(a) 0 - 20% _(d) 61 - 80%

:(b) 21 - 40% :(e) 81 - 99%

:(c) 4l - 60%

The next set of questions concerns the courses in your program. Think

of all the courses which you have taken so far either in your major

(core) or minor (cognate) field. Identify one course which you con-

sider most relevant, i .e., (a) it is both appropriate to your needs

(it gaveyou information you need to grow professionally); (b) it

gave you a rewarding learnin experience (you learned a lot actively

participating and wouldm mend it to a friend).
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34. The most relevant course is

(a) Course No. (Core; Cognate: check one taken)

(b) Name of Instructor

Now, you will rate the rest of the courses (excluding those you con-

sider as very poor) in accordance with some key knowledge and skills.

Your rating scale is as fbllows:

0 = does not apply (DNA) 4 = average

1 = excellent 5 = fair

2 = very good 6 = poor

3 = good 7 = very poor

Put the appropriate rating only in the boxes that apply to you in the

table below, e.g. "2" in 35 a box means most courses taken in core

area were "very good" in terms of practical problem, knowledge and

skills.
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35. Core (major field)

 

36. Cognate (minor field)

 

37. Electives

 

38. Research design

and methodology ‘

 

39. Actual Research

 

40. Lab-field/practical

experience         
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Apart from the professor you mentioned in No. 34(b), who must have been

"excellent," and also excluding the ones you consider "very poor," rate

the rest according to the same scale used above.
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41. Core (major field)

 

42. Cognate (minor field)

 

43. Electives

 

44. Research design

and methodology

 

45. Actual Research

 

46. Lab-field/practical

experience            
 

Note: If you have not met your academic advisor, proceed to question

No. 54. Now, here are a few questions about your major profes-

sor or academic advisor. Check the statement that best des-

cribes your view of him/her.

47. How often does he/she schedule meetings to review your program,

or attend to your problems?

__;_ (a) He/she does as many times as I want a meeting in a term.

___ (b) He/she does so as frequently as twice in a term.

(c) He/she does so sparingly (e.g. once a year).

: (d) He/she never does it at all.

48. How would you describe his/her concern for your academic needs

and general welfare?

(a) He/she is constantly concerned.

____(b) He/she is frequently concerned.

____ (c) He/she is concerned sometimes.



49.

50.

51.

52.

53.

54.
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____(d) He/she is concerned only very rarely.

____(e) He/she is never concerned.

Did he/she ask for your full background information and a clear

statement of your goals to use in drawing up your program?

(a) Yes, he/she did so and used the infOrmation.

.___ (b) Yes, he/she asked but never used the information.

.___ (c) No, he/she never asked.

Did he/she encourage major input from you in the choice of courses

for drawing up the program?

____(a) Yes, he/she did.

(b) No, he/she never did.

Mote: American students, proceed to question No. 53.

(Foreign Students Only) How much international and cross-cultural

experience do you think he/she has?

.___ (a) His/her experience is very extensive in this area.

____(b) He/she has quite a bit of knowledge in this area.

____(c) He/she has some knowledge in this area.

____(d) He/she has very limited knowledge in this area.

____ (e) He/she has no experience at all in this area.

.___ (f) We did not interact well enough fbr me to know.

Is he/she ever concerned whether your cultural values are respected

and preserved as you make progress in your program?

____(a) Yes, he/she is very constantly concerned.

‘____(b) Yes, he/she is frequently concerned.

(c) Yes, he/she is occasionally concerned.

.___ (d) Yes, but only rarely.

____(e) No, he/she is never concerned about this.

Considering your views above, how would you evaluate your major

professor/academic advisor, in terms of overall performance?

(a) He/she is the best advisor I have ever met.

____(b) He/she is a very good advisor.

____ (c) He/she is adequate but not exceptional.

____(d) He/she has been a rather poor advisor.

___ (e) He/she is so bad that I have decided to change him/her.

Apart from class interaction, how much opportunities did the school

provide to help you meet and learn from Americans (or Americans to

learn from foreigners?

____(a) quite a lot

____(b) some

____(c) very little

____ (d) none
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On the whole. how would you evaluate your experience in the program

so far?

(a) I am lucky I came to MSU; the program has been most bene-

ficial.

.___ (b) The program has been very good; I hope the rest is like

this.

_(c) The program is fair but needs some improvement.

:(d) The program is poor and needs major review.

:(e) If I were to choose again, I would go to another school.

PART III. Some personal questions.

56.

57.

58.

59.

60.

61.

62.

Age (in years)
 

Sex: (a) male

(b) female

 

 

(For American Students Only) Check your ethnic group:

_(a) White (Caucasian) _(e) Hispanic

:(b) Black American :(f) Asian American

:(c) Mexican American :(9) Other (specify: )

:(d) Native American

(For Foreign Students Only) What is your country of citizenship?

 

Which of the list below best describes where you grew up?

.___ (a) rural farm area

(b) rural non-farm area

(c) town or city (e. 9. pop. 20,OOO-SO .000)

____(d) suburban area near a large city (e. g. 50,000 to 1 million)

____(e) large city (metropolitan area: over l million)

(For Foreign Students Only) Which of the fOllowing statements

best describes how well-to-do your parents are? Check as many

as apply.

_(a) My parents completed high school education or higher.

:(b) My parents can finance my training in college without help.

:(c) My parents own more than two houses in town or city.

:(d) My parents own a car.

:(e) My parents are not as well-to-do as the above.

(For American Students Only) Which of the statements below best

describes how well-to-do your parents are? Check all that apply.

_(a) My parents have a master' 5 de ree or higher.

*(b) My parents own a home valued 30,000 or higher.

____(c) My parents' earning yearly is $20,000 or higher.

____(d) My parents are not as well-to-do as the above.
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63. Apart from your effort to study, each in a sentence below, state

(a) one thing provided by the school which made your learning

most rewarding:

(b) one thing providid'by the school which made learning most

difficult:

(c) ggg_thing you would like to see the school provide to improve

graduate training at MSU:

 

 

 

THANK YOU VERY, VERY MUCH!
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APPENDIX Cl

INSTRUCTIONS TO INTERVIEWERS

Read the content of the consent form carefully. All conditions

outlined have to be maintained.

First contact with subject: (either face to face or on the phone)

Identify yourself. *“My name is , a graduate student at Mich-

igan State University. I am one of the interviewers helping in

the survey research being conducted by Mr. Adebayo Ogunbi. a Ph.D.

candidate in Instructional Development and Technology. The study

wants to find our whether fOreign and American graduate students

perceive their training as relevant to their career objectives

functions and that of the role of change agents. Your name is on

the list of students to be asked. Would you like to participate?”

If the reply is No, thank him/her and terminate the interaction.

If the answer is Yes, ive him/her the consent fOrm (if the inter-

action is face to faceg, or promise to bring it (if the call is

on the phone). After reading the content, let him/her sign it if

still interested in participating.

Though the screening of those in the sample would be done in the

records from English Language Center, ask if the subject can read

and understand English very well. If he cannot, terminate the in-

teraction.

When meeting respondents, be polite and dress decently. If they

ask for further explanation on the study, give them the number of

the investigator to call.

Ask the respondent when you can stop by to pick up the instrument,

or if it is going to be a mail-back response.

Record this information in your diary.

If the subject changes his/her mind at any point and decides not

to participate, terminate it and record the event for onward sub-

mission to the investigator.

When you return to collect the instrument, express grateful thanks

to the subjects fbr their cooperation.

Ask them if they would be interested in the results of the study.

Forward this information to the investigator.
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12.

13.

14.

15.

16.

17.
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If phone call is made and there is no answer, use cover letter

with mail and call later.

If there is a change of address or phone number, call University

information.

If subject graduated, proceed to next eligible subject.

If graduate is wrongly classified, proceed to next eligible sub-

ject.

If the only student from a country refuses, move on to next eli-

gible subject in the next country.

Check the list by putting (V) fbr acceptance; (x) for refusals

and others.

In deliverin instruments, face-to-face is (F). pickup is (P),

mail out is TM), mail back is (MB).



APPENDIX C2

A BRIEF SUMMARY OF THE SURVEY RESEARCH STUDY

Purpose: The purpose of the study is to assess the extent to which

oreign students in graduate programs at selected colleges in MSU per-

ceive their training as preparing them to meet the objective of play-

ing the role of change agents in the national development of their re-

spective countries.

Population: The study would involve a stratified random sample of

graduate students in selected colleges (both foreign and American).

A sample of 450 of both groups would be made. In addition, key policy

makers (especially deans of the selected colleges) would be interviewed.

Rationale: The fOreign students are considered appropriate for the

study since they are potentially the future leaders of their countries.

The university's statement of policy on international exchange in edu-

cation emphasizes the need to help developing nations toward moderni-

zation by training indigenous skilled hands who would act as change

agents. American students are included so as to compare their re-

sponses with those of the foreigners.

Potential Risks: Since consent procedures would be followed (see the

consent form), no potential risks--physical, psychological, social or

legal--would be involved.

Procedures for protecting against risks are contained in the instruc-

tions fbr the interviewers who would distribute and collect the in-

struments. See the instructions attached.

Benefits: The findings would be useful to future foreign students

planning to attend MSU's graduate programs. Both faculty and adminis-

trators may use the findings in reevaluating the policies and programs

affecting the interests of foreign students. Agencies and governments

of developing nations may use the results in assessing their policies

of sending their students to train in MSU. Scholars in research on

cross-cultural education would also be interested in the results.
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APPENDIX C3

CONSENT FORM

Professional Programs in

Instructional Development

and Technology

College of Education

Michigan State University

I, the undersigned, have freely consented to take part in a re-

search study being conducted by Adebayo Ogunbi under the super-

vision of Dr. Castelle G. Gentry entitled The Perceived Relevance

of Forei n Students' Trainingfito Their Role as Future Change Agents

in Nat onaTIDevelopment.

The study has been explained to me and I understand the explanation

that has been given and that my participation would involve answer-

ing questions on a questionnaire.

I understand that I am free to discontinue my participation in the

study at any time without penalty.

I understand the results of the study will be treated in strict

confidence and that I will remain anonymous. Within these restric-

tions, the results of the study will be made available to me at my

request.

I understand that my participation in the survey does not guarantee

any beneficial results to me.

I understand that at my request, I can receive additional explana-

tion of the study after my participation is completed.

Signed:
 

Date:
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APPENDIX D1

815 K Cherry Lane

East Lansing, Michigan 48823

November 8, 1977

Sir:

Request fbr an Interview

The purpose of my writing is to seek your permission fbr an in-

terview in connection with a research study which I plan to conduct

among graduate students in selected colleges here at MSU.

My name is Adebayo Ogunbi, a Ph.D. candidate in Instructional

Development and Technology, College of Education, and the title of my

study is: The Perceived Relevance of Foreign Students' Training to

Their Role as Future Change Agents in National Development, and has

been approved by my guidance committee for my dissertation.

The design of the study would include viewpoints of the President

and Deans of selected colleges regarding the aims and objectives of the

University and the college in particular about graduate training fbr

foreigners.

As your position and function are directly related to the sub-

ject, I would appreciate having an appointment at a convenient time to

you when the interview could be conducted. Thanks very much.

Sincerely,

Adebayo Ogunbi
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APPENDIX DZ

RESULTS

OBJECTIVES FOR TRAINING FOREIGN STUDENTS AT MSU

Arranged in Order of Importance from the Responses of Top Ad-

ministrators.

Foreign students are trained at MSU

lst--to enable them to acquire the necessary knowledge and

skills to solve the problems of their societies more

efficiently.

2nd--to train these skilled hands so they can act as change

agents bringing innovative ideas to complement develop-

ment effort.

3rd--to help their countries' effort toward modernization by

waging war on poverty, illiteracy. and disease.

4th-~to assist in manpower development being embarked upon by

their countries.

5th--to build the bridge of friendship, understanding, and

international cooperation.

6th--to enable them to use their training to secure leadership

positions, win friends and influence people fbr the com-

mon good.

7th--to give American students the opportunity for cross-

cultural experience by interacting with their fOreign

counterparts.

8th--to ensure that they are better informed and competent to

secure a good job and comfbrtable life.

9th--to help MSU maintain its international reputation.

lOth--just because those admitted qualified and fulfilled all

admission requirements.
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APPENDIX E1

QUESTIONS TO FACULTY MEMBERS WHO HAVE HAD

FOREIGN GRADUATE STUDENTS AS ADVISEES

How many foreign graduate students have you had as advisees?

Estimate if you're not sure of the exact number.

Note: The questions that fellow require answers in respect of a

typical foreign graduate student with whom you have inter-

acted.

 

How much of his background (socio-cultural, educational, etc.) did

you find out when you met him?

____(a) quite a lot

____ (b) a little

____(c) none at all

How did you deal with his goals?

.___ (a) have him state them fully in writing with explanation

.___ (b) have him outline them verbally at first meeting

____(c) make a passing reference at it

____(d) ignore it completely

What part did you play in drawing up his program?

____(a) handle it exclusively without his input

____(b) let him play a small part, e.g. suggest courses he likes

____(c) let him play a major part, e.g. suggest most of the courses

(d) let him handle it completely followed by your review and

approval

On what is the program based?

____(a) student's clearly stated goals

.___ (b) student's perception of what he needs

(c) professor's perception of what the student needs

____(d) a strict adherence to the degree requirements

____(e) combination of (d) above with emphasis on student's per-

spective

____(f) combination of (d) above with emphasis on professor's per-

spective
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What is the significant academic problem that the foreign graduate

student you have met encountered?

 

How did you deal with it?

 

What did you find as positive and unique to fbreign students in

terms of academic experience which is worth sharing?
 

 

What advice would you give to:

(a) a faculty member in dealing with the academic concerns of

foreign students

(b) an administrator in dealing with the academic concerns of

foreign students

(c) a fOreign student in interacting with a major professor

 

 

Any other comment of importance on the subject:
 

 



APPENDIX E2

RESULT OF A MINI-SURVEY OF SELECTED FACULTY

MEMBERS WHO HAVE HAD FOREIGN STUDENTS

AS ADVISEES

Introduction

The survey of graduate students concerned the question of the

relevance of their training as assessed from the content of their pro-

grams' curricula, the professor's mode of handling the courses. and

the academic advisor's role in helping to shape individual student's

program. It was considered essential to have some input from faculty

in these two capacities (as instructors and academic advisors) so as

to see the extent to which their views relate to those of the students

in addition to sharing valuable infbrmation accumulated through years

of experience. This report deals with the latter role.

The participants in the mini-survey were purposively selected.

A representative was selected from each of the ten colleges from which

graduate students who participated in the major survey was drawn.

Each has had many years of advising foreign graduate students either

as major professor, member of a doctoral student's committee, or as a

department or college representative in graduate advising. On the

average, each one has interacted with 25 students or more. In terms

of number, I daresay this is hardly representative of the total num-

ber of faculty members who have acted or are still acting in this
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capacity(academic advisors) in the colleges involved. It will take a

full scale survey to reveal the wealth of information which can be ob-

tained from this group of people. The purpose in the present study is

to catch a glimpse of their reaction which would help in drawing a more

realistic conclusion from the views of the students, otherwise the pic-

ture would be totally one-sided.

The answers given to each of the questions are summarized with

the salient features presented fbr illustrative purposes. In this re-

port, the term I'academic advisor" would be used synonymously with that

of "major professor."

On the question about the foreign students' socio-cultural and

educational background. the responses were evenly split (50:50) between

those who found out "a lot" at the first meeting and those who fbund

out "a little." No one deined that it was necessary to know something

about the student one is to direct and assist. The point of difference

in the opinion was a function of the personality of the student. With

those who were quiet and reserved in their interaction, a little in-

fbrmation at the first meeting was considered appropriate. In short,

it was a question of how much the student was willing to share with

his advisor at the first meeting. Most people seemed.to agree that

the advisor had to set the tone. Where he was warm and interested,

the student could respond by opening up and interacting candidly. The

reverse may be the case if this positive sign was not observed.

In response to the question regarding students' goals, the reac-

tions were almost evenly split (50:40) between those who would insist

on having students "state these fully in writing“ and those who would

ask the students to state them verbally at the first meeting. As
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pointed out by those in the first category, some departments and colleges

require "written goals" or "an essay" as part of the application docu-

ments to be submitted, especially for admission into the doctoral pro-

gram. There was also the unique case where emphasis was on helping

the student "redevelop his goals." Though it was not specifically

pointed out by others, it can be assumed that all students' goals under-

go a good measure of redefinition as they progress in their respective

programs. Perspective on professional career and life in general would

change, given the factors of growth and environmental conditions in

which students train in the school. Whether in written, verbal or

joint effOrt in redevelopment, everyone was in agreement that students'

goals needed to be dealt with when helping them to set up their programs.

The answers given to the question regarding the specific role

played by the academic advisor were diverse but a majority of the re-

spondents favored the view to "let the student play a major part in

drawing up his program" by suggesting most of the courses that should

be taken. Some indicated that the doctoral student was to prepare this

and bring it forward to his major professor and guidance committee fbr

"review and approval." There were instances where the approach of

letting students play major parts did not apply. This is in cases

where collegiate programs are in effect, i.e., where students are ex-

pacted to take the same courses (e.g. Colleges of Human and Osteopathic

Medicine). With the exception of this. the general concensus is to

let the student prepare his own program outline. There are departments

where additional assistance is provided in the form of a one-day academic

orientation for new graduate students and the provision of a graduate

handbook to help as a quick reference on requirements and procedures.
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The College of Education and the Department of Sociology have handbooks

and the latter conducts one-day orientation for new students.

Most of the respondents to the question on identification of

the elements on which the students' program was to be based agreed

that the elements combined should include students' perception of what

he needs, his stated objectives the major professor's and guidance

committee's perception ofcthe students' needs, all within the bounds

of adherence to laid-down degree requirements. A majority favored

laying emphasis on the students' perspective in this interaction while

some faVored the major professor's perspective. An essential point to

make here is the fact that these elements are worth considering when

preparing the program.

Among the open-ended questions, the first asked participants to

identify a significant academic problem encountered by foreign students

they have advised. A good majority (70%) mentioned language as the

singlemost potent problem encountered by fOreign students. Other is-

sues in their order of importance were financial problems, lack of

basics in some subjects and the fast pace in which programs were run

in the school. A qualifying point here is that language problem does

not affect all students. Those whose native language is English or

who have been using the language for more than seven years don't ex-

perience this problem. But this category of students is a small

minority of the total population of foreign students at MSU. It is

interesting to note that many of the college deans interviewed in-

cluded proficiency in the use of English language as one of the major

problems with which a good number of fOreign students have to cope.

Financial problems are restricted to that group of fbreign
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students who are selfesupporting. Since a large number of them are

sponsored by either their government or some other organizations, not

too many are affected. Admissions requirements have been further

tightened. owing to rising costs, to ensure that those admitted have

proof of capacity to finance their training. From time to time, how-

ever, events unforeseen may confront a foreign student which may dras-

tically limit his capacity to pay. For example, there may be delays

in fbrwarding a student's fees and support money, or devalued currency

may reduce the value of a fbreign currency in relation to the American

dollar. In any of these and similar circumstances, the foreign student

often relies on the university officials to provide temporary assistance.

Some programs that require a sound foundation in some subjects

such as mathematics, science (physics, chemistry, etc.). or even the

use of laboratory may constitute a problem if the foreign student did

not acquire this background before seeking admission into the program.

Where admission is granted, it is normally expected that the student

deficient in these areas would put in additional time to rectify this

shortcoming.

It is worthy of note that some members of faculty should direct

attention to the educational system as possible source of problems

since it is often different from the ones with which the foreign stu-

dent is familiar. Among features of the system which may pose problems

include the fast pace at which things operate, the testing procedure

featuring multiple-choice,.machine-scored examinations; all of which

require learning techniques quite different from those which the for-

eign student has mastered.

Other problems that received honorable mention included
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uncertainty of goals of training espeically among medical students

whether to move home to practice, and also the uncertainty among stu-

dents regarding whether to do their dissertation in their home country

or in the U.S. The guidance committee and the major professor often

assist him in making an intelligent choice. The second open-ended

question asked what faculty who acted as advisors did when confronted

with the problems outlined earlier on.

Everyone who suggested a solution to deficiency in the use of

English language recommended the English Language Center but some had

reservations about the effectiveness of the program since, according

to them, a good number of those "graduated" from the Center still had

problems in using the language to deal effectively with their academic

assignments. It is significant to note that many fbreign students who

pointed out English language as a major inhibiting factor to their pro-

gress in the survey of students also remarked that the Center's staff

were not very competent in the teaching of the language and recommended

a better qualified staff to handle the assignment. Other suggestions

made by the faculty to solve the problem included encouraging foreign

students to live in the dormitory and interact more with American stu-

dents. This has been found to be difficult fbr foreign students who

were married and had their families with them since they often lived

in married students' apartments which did not encourage much interac-

tion with Americans. The use of television was also recommended even

though this may be counter-productive if the student does not know

which type of programs are likely to help in improving his effbrt.

Good programs can be selected fbr him by helpful American friends.

It was stressed that those striving to improve their proficiency in
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the use of English language should set aside additional time to speak,

read, write. and synthesize. Like any skill, practice is the sure

guarantee to better results in the use of English.

To solve the problem of deficiency in some basic courses, all

those who made recommendations suggested peer tutoring, preferably

working with an advanced student.from the same country or speaking

the same national language as the one needing help. It was pointed

out that this method has worked effectively in the past since the new

student often identified more with the helper while the latter's ex-

perience about the system was an asset in the interaction. Where this

was not possible, a fbreign student from a different regional area

was recommended, and American graduate students as a third choice if

the first two did not work out. Generally, all students derive immense

benefit from having an experienced colleague show them "where to go

fbr what“ when they enter a program. This may have been the reason

why the Foreign Student Office invites old students of varying nation-

alities to participate in their orientation programs to provide the

student perspective to the assistance which the office offers to new-

comers.

Where the problem was one of a fast pace which the student can-

not cope with, a convenient device which many graduate students (both

foreign and American) use is to defer the grade so as to use more time

in completing the course. It was cautioned that tact be used in de-

ferring courses as too many deferred courses may accumulate and fur-

ther increase the pressure which the student was striving to avoid.

The fbreign students (and some American students) in the survey

strongly advocated changing into a semester system to ease the tension
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a bit. They stressed that emphasis should be laid more on knowledge

and skills gained and less on the grade point average. The solution

suggested to the problem of finance was to advise the student not to

gamble, hoping to get help especially now that resources are limited.

It was pointed out, however, that many have been helped with fellow-

ships, graduate assistantships and similar sources at the disposal of

departments and colleges. Where contact with home government or other

organizations was considered necessary, advisors have recommended that

students seek help from the Foreign Student Office or the administra-

tion.

In response to the next question which asked faculty to identify

one thing found "positive and unique to fOreign students in terms of

academic experience," they made these observations:

a. "Often their experiences show they have dealt with problems

confronting U.S. students though in a different context which leads to

a consideration of different alternatives to the solution of a common

problem."

b. "Evidence of growth and understanding which they demonstrate."

c. "The cross-cultural experience gained from interacting with

them as well as the contribution which they make to American students'

awareness of how things are elsewhere."

d. "Desire to combine intellectual interests and service to

the nation."

e. "Their humility and concern for their progress toward the

degree."

f. "By being able to bring a variety of perspectives to a

laboratory situation so things can be looked at differently."
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.9. "Interaction with them helps me to see that foreign students.

generally are not different from American students. I see them as in-

dividual personality and I treat them as such."

h. "Experience with other economic institutional arrangements."

From the fbregoing observations, it is evident that the variety

of perspectives which the foreign student provides is found to be of

immense value to both faculty and American students alike. If the say-

ing "variety is the spice of life" has a meaning, it seems to be strongly

shared by faculty if one can judge from their remarks.

In the next questions, they were asked to advise other faculty

and administrators dealing with foreign students. and also to advise

foreign students on what to do to improve their communication with

their major professors.

The following were suggested to faculty and administrators.

a. Be a sensitive listener willing to explore alternative ways

of meeting students' needs and aspirations without reducing academic

standards.

b. Go slowly and make sure assignments are understood.

c. Be patient and sensitive to the students' concerns.

d. Try and give considerable time to meet often and discuss

concerns at length.

e. Keep in mind the probable role he would play on returning

home when advising him.

f. Be prepared to be patient.

.9. Be patient and stress that fbreign students should worry

about substance, not administrative details.

h. Have patience.
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i. Be patient and understanding.

From the above, it seems that faculty members who advise foreign

students must be prepared to invest more time because "being patient"

and "going slowly" is a time-consuming technique. It looks like a

touch assignment when one recalls how busy professors are and the

speed at which things move in this system. The reassuring message,

however, is that these pieces of advice come from those who operate

in this system also. And if the objective is to help the foreign

student accomplish the object of his academic mission, there is no

substitute strategy for patience and understanding. As one of them

put it, "It is a demanding task but it can also be rewarding."

In addition to patienCe.and understanding, administrators were

also advised to:

a. be fair and recognize cultural differences and to plan ac-

cordingly;

b. be knowledgeable about why the foreign student is here and

what his expectations are;

_c. keep in mind the academic opportunities and limitations in

various countries;

d. listen, understand before applying the rules.

Though the question has been raised many times in the past how these

any varying measures of support could be given to foreign students

without lowering or creating a double standard, the observations made

showed that it is possible to incorporate these measures without any

damage to the quality of programs offered.

The advice to foreign students primarily centered around being

iopen," "candid," and "honest." It was shown that the measure of the
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professors' assistance, no matter how well-intentioned, would be limited

by the amount of information which he has of the student--the more he

has, the better placed he would be to help. So it is a "two-way traf-

fic" affair, each willing to contribute his own quota to help the suc-

cess of the total effOrt. It was also noted that any poor result of

this interaction would bring negative outcomes to the student. so it

is in his own best interest to make the effort to see that good results

come of the interaction.

The following are examples of comments made.

a. Ask questions and keep in continuing contact; be able to

say “I'm feeling confused" when that's the case and express the basis

of the confusion.

b. Be patient and clarify your goals with modifications as

events unfold; take time to explain your culture.

c. Honesty and forthrightness are indispensable.

d. Make every effort to utilize the assistance of the advisor.

e. The professor may not and probably won't know a great deal

about your country; help him.

f. Be frank and honest. try not to use being a "fbreigner"

to get around or out of things. 1

9. Be open and discuss your problems candidly.

h. Don't be hesitant to ask about intellectual academic matters.

i. Don't be concerned about administrative details.

The final question asked respondents to make additional comments

germane to the issues which are not yet covered. A few observations

made are:

a. To the students the advice reemphasized: when in doubt, ask.
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Search for several alternative routes to achieve goals.

b. Many advisors need some real first-hand experience about ad-

visee's country. Where this is not possible, interaction with faculty

knowledgeable in this area can be of immense value.

c. Some collaborative research and professional contact after

graduation could be mutually productive to professor and fbrmer advisee.

d. Financial problems can be serious, nagging ones with foreign

students unless the assurance is checked from time to time to ensure

that the basis of support remains unchanged.

e. The broadening of experience which contact with foreign stu-

dents brought to both professor and American students is of such value

that it is hard to assess at this time since the trend seems to be

moving in the direction of an increasingly interdependent world.



APPENDIX F



APPENDIX F1

RESULTS OF COURSES RATED AS "EXCELLENT"

BY GRADUATE STUDENTS

Introduction

Since the quality of instruction is central to the subject of

"relevance" of programs, the study would be deficient if the views of

students were not balanced, in some way, with those of faculty. The

ultimate goal is to improve this quality. It is recognized that as

effort is made in this direction, there are some members of faculty

who have endeavored, in their respective courses, to accomplish this

objective. The lists that fellow were taken from the responses of

graduate students (foreign and American) who participated in a survey

conducted in Winter Term 1978. Subjects were asked to identify "a

course" either in their "core," or "cognate" which they considered

most relevant to their needs, i.e., the content was appropriate in-

formation which they needed to grow professionally, and it gave them

a rewarding learning experience--they learned a lot, actively parti-

cipated and would recommend the course to a friend.

Interpretation of the Rating .

The fbllowing points should be noted in interpreting the results

attached: I

l. The survey did not cover all colleges. The design of the

study made it necessary to exclude the colleges of Natural
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Science and Arts and Letters.

The study concerned only graduate students, so the "excellent"

courses and instructors in the undergraduate level are not

covered.

Even among colleges covered, only programs where a sizeable

enrollment of foreign and American students is concentrated

received attention.

The results are also a function of those who responded to

the question. Some of the subjects did not respond while

others could not identify any course which merited the des-

cription.

Other data left out were instances where the name of a prof-

essor was mentioned without a course he or she taught or

where a course listed was not associated with an instructor.

Similarly names or course numbers which were illegibly

written were excluded.

The selection of the eleven members of faculty on the list

of those to be surveyed was undertaken by examining those

who received the highest votes in each college receive

either 2 or 3 votes. Where there were ties for top posi-

tion, a lot was cast to determine who to contact.

Those selected exclusively on the votes of fbreign students

were marked with one asterisk (*), while those selected on

the votes of American students exclusively were marked with

two asterisks (**); those who received votes from both for-

eign and American students were marked with three asterisks

(***) .
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PROFESSORS SELECTED TO BE SURVEYED FOR TEACHING STYLE

* Allan Schmid, College of Agriculture and Natural Resources (AEC

810, 811 .

* William Lazer, College of Business (MTA 85l).

*** Richard Farace, College of Communication Arts and Sciences

(COM 815, 940).

*** Stephen Yelon, Instructional Development and Technology Pro-

gram (ED 410).

*** Sheila Fitzgerald. College of Education (ED 830A).

* Joseph Patterson, College of Human Medicine (MPH 427, 428).

* James J. Davis, College of Osteopathic Medicine (RM 530).

* Robert Langham, College of Veterinary Medicine (PTH 802, 803).

* James Beck, College of Engineering (ME 817, 860).

** Beatrice Paolucci, College of Human Ecology (FE 835).

ll. ** Jay Harman, College of Social Science (GEO 45l).



College of Agriculture and Natural Resources

1.

15.

16.

17.

18.

19.

20.

21.

22.

AEC 810, 811

AEC 805, 906

AEC 802, 862

CSS 811

AE 812

EC 460, R0 860

F.SC. 333, 952

AEC 941

FOR 975

AE 807

F.SC. 933

AN.H. 926

FOR 407

FOR 411

Dairy 445

AEC 843

AE 806

BOT 414

BOT 450

BOT 950

_F.SC. 449

RD 801
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23.

24.

25.

26.

27.

28.

29.

30.

FOR 809

FOR 807

AE 822

CSS 811

HNF 461

RSM 430

PHY 945

RH 424



College of Education

1.

\
0

0
0

\
l

0
5

U
”
!

h
(
.
0

N

O
O

O
O

N
-
‘

O

o
o

o

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

ED

ED

ED

ED

ED

ED

ED

E0

E0

E0

830A

882, 823

965, 465

867

927

950

8150, 819A

8040

9698

560

HPR 824, 825

ED

ED

ED

ED

E0

E0

982

950

973

975

882

882

ED 869

ED 982

HPR 860

ED

ED

ED

ED

E0

E0

820

804

882

821

830A

830E
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27.

28.

29.

30.

31.

32.

33.

HPR 808

ED 801

ED 820

ED 953

ED 8168

ED 817

ED 911
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Instructional Development and Technology

ED 410

ED 882 diff, 931B, 882 1H5, 853A

ED 882 101, 824, 9318

ED 431

ED 884

College of Communication Arts and Sciences

1.

2.

COM 815, 940

COM 870

COM 870

COM 870

COM 821

COM 806

COM 892

JRU 822

COM 870

TC 489

College of Social Science

PSY 928, 985 9. CJ 835

SOC 866A, 889 10. UP 818

SH 810 11. PSY 860

PSY 969 12. PSY 818

GEO 451 13. PSY 975

UG 402 14. PSY 970

SOC 952 15. LIR 824

CJ 830 16. PSY 857

17.

18.

19.

20.

21.

22.

ANP 802

PLS 990

PSY 870

PSY 830

SOC 955

PSY 820
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College of Business

1. MTA 851

2. AFA 892

3. EC 800

4. EC 876

5. MTA 804

6. MTA 823

7. AFA 891

8. HRI 861

9. MGT 908

10. MGT 807

11. EC 800

12. MKT 818

13. EC 427

14. MGT 806

College of Engineering

1. ME 817, 860

2. ME 828

3. CPS 805

4. CHE 802

College of Human Ecology

1. ch 446

2. EE 835
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College of Human Medicine

1. MPH 427, 428

2. HM 590

3. HM 513

4. ANT 813

5. BIOCH 501

College of Osteopathic Medicine

1. FM 530

2. PHM 5208

3. OST 531

4. OST 532

5. OST 554

ggllgge of Veterinarngedicine

l. PTH 803, 802

2. PHM 521

3. VM 512

3. PSL 500C



Note:

(a) flexibly scheduled classes. . . . . . . . .

(b) active student participation in classes . .

(c) emphasis on things to g9, . . . . . . . . .

(d) related learning to real world. . . . . . .

(e) encouraged independent thinking . . . . . .

(f) welcomed student feedback through the

course(s) . . . ... . . . . . . . . . . . .

(9) more emphasis on tangible learning

than grades . . . . . . . . . . . .....

(h) respect fbr students' individual

differences . . . . . . . . . . . . . . . .

(i) warm and concerned fbr student progress . .

(j) encouraged innovative approach to

problem-solving . . . . . . . . . .....

APPENDIX F2

EVALUATION OF TEACHING STYLES 0F PROFESSORS

RATED AS "EXCELLENT"

In a recent survey conducted among graduate students of selec-

ted colleges at MSU, your name and course no. ‘ were sel-

ected as "excellent" among the faculty in your college. It

will be appreciated if you can share information on what you

did in this survey.

Listed below are ten teaching strategies. With reference to

your success in teaching the course(s) identified, how would

you rate each one in terms of what you actually did? The five-

point scale explained below should be used.

1 - essential, i.e., the teaching could not have succeeded

without it

2 = very important, i.e., it was of significance to consider

3 = somewhat important, i.e., did use it when considered helpful

4 = not important, i.e., did not use it at all

5 = not applicable, i.e., no relevance to the course

Check the appropriate box that best describes what you did.

 

1 2 3 4 5
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Kindly make any other comment or observation which may be pertinent to

the subject being discussed below, especially other strategies used

which are not mentioned above. Thank you.



APPENDIX F3

REPORT OF A MINI-SURVEY 0F SELECTED FACULTY

WHOSE COURSES WERE DESCRIBED AS "EXCELLENT“ BY

STUDENTS ON THE QUESTION OF "TEACHING STYLE"

Introduction

The mini-survey of selected professors was undertaken for the

purpose of obtaining useful information about their teaching styles

which may be shared with other members of faculty. The information

becomes very meaningfu1 when viewed from the fact that the participants'

selection was based on the reactions of graduate students in the major

survey. It seems to suggest that some of the teaching strategies em—

ployed by the participants must have been effective in getting the

message across.

Perhaps the most important reason why the mini-survey was con-

ducted was to provide infOrmation fbr a comparative analysis between

students' and professors' viewpoints. It may be recalled that students

were asked to comment on professors' teaching style as well as the con-

tent and structure of the curriculum.

They also had the opportunity to evaluate their professor's

teaching style in the response to the open-ended questions which asked

them to identify a factor which helped, and a factor which hindered

their learning experience. The analysis of the information showed

that they were very concerned about the professor's attitude as a
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teacher. Where teaching ability was superior, they acknowledged and

appreciated it; where the reverse was the case, they expressed dis-

appointment.

It is hoped that the analysis of the data would help, by infer-

ence, in assessing the extent of similarity or difference in the phil-

osophical views of professors with regard to the concept of pupil-

teaching relationship within the realm of instruction.

The data for this report was gathered from a representative

faculty member from each of the colleges participating in the study.

The data consisted of responses to each of the ten teaching strategies

to which the students already responded in their survey (see the in-

strument attached). In addition, professors were asked to include

other strategies which they considered significant in the preparation

and execution of their teaching operations. A five point scale (1 =

essential. . .5 = not relevant) was used in assessing the value of

each strategy listed to the course which they taught. A tally of the

ratings was made and the final score of each strategy was recorded.

Additional strategies suggested were noted in the order of frequency

in which they were mentioned. Examples of these are included at the

end of this report.

Considering the size of the sample of participants, it does not

require a lengthy explanation to realize the limitation imposed by

the small number. As pointed out in other reports of surveys using a

sample of similar size, the purpose was to provide a viewpoint against

which to measure students' reactions. It was also stressed that in

order to do justice to this issue, a full-scale survey would be nec-

essary and this would be a separate study in its own right. To embark
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on that in this study would amount to conducting two dissertation re-

search studies. Hopefully others interested in the subject would deal

with it in a more in-depth fashion.

In spite of the survey's limitations, some interesting results

were revealed as can be observed in the tabulated results.

 

 

 

    
 

Participants' Ratings

Strategies 1 2 3 4 5 6 7 8 9 10 11 Total lst:2nd Position

a 3 5 4 2 5 4 4 2 5 4 5 43 0:2 10th

b 3 1 l l 2 l 2 3 3 2 l 20 5:3 5th

c l 1 l 2 1 l 2 1 5 2 3 20 6:3 4th

d l 1 l 2 l 1 l 2 l 2 1 14 8:3 lst

e 3 2 1 1 1 l l 3 5 2 1 21 6:2 6th

f l 3 l 2 4 1 1 3 3 2 1 22 5:2 8th

9 2 2 1 2 3 2 3 2 l 2 l 21 3:6 9th

h l 2 1 l 2 2 l 4 3 3 l 21 5:3 7th

i l 1 1 2 2 l 1 3 3 2 l 18 6:3 2nd

j ? l l 2 l 5 l 3 1 2 l 18 6:2 3rd

Analysis

From the results above, it seems a majority of those surveyed

considered "relating learning to real world problems" as the most es-

sential strategy on the list, as far as their teaching styles were

concerned. In short, none of them taught their courses in purely

abstract or theoretical form without examining their implications for

human existence. The next two strategies which tied were to "encour-

age problem-solving in an innovative way" and "warmth and concern fbr

student progress." It is logical to that if real problems of

human existence are to be solved, a creative approach which encourages
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trying a variety of alternative measures should be adopted. Though a

majority supported the need to be warm and concerned fbr student pro-

gress, some did not consider this item as very important, which goes

to reflect individual professor's philosophy: those of the "old school"

consider the discipline as most important while those of the "new

school" (especially the behaviorists) regard the learner as central

to the whole purpose of instruction. What is of interest here is the

fact that instructors with these diverse educational philosophies

were rated as good. Other factors which made their teaching effective

would be examined. The next two strategies which also tied were re-

lated: laying emphasis on learning by "doing" and "encouraging active

student participation in class." If indeed the instructors were con-

cerned for student progress, it should not come as a surprise that

these two strategies were regarded as important. Apart from the fact

that knowledge gained this way has a greater chance of being retained,

the students, as adults, can make meaningful contribution to the whole

learning experience. This point was acknowledged in the responses of

faculty who have acted as academic advisors. Further evidence of this

was shown in the students' reactions to the open-ended questions: they

were appreciative of courses that had a lot of practical components,

and the highest ratings of courses taken came in the areas where they

participated not only in classroom discussions but where they had the

opportunity to try things out for themselves such as in actual research

or lab-field experience. Their most vocal complaints came where very

little of this occurred.

The next three strategies which also resulted in a tie were:

"encouraging independent thinking," "respecting students' individual
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differences," and "placing less emphasis on grade rather than what is

actually learned." From their scores, these strategies were not re-

garded as critical to the success of the teaching effort, even though

some indicated that these were used when deemed appropriate.

The next strategy which was "welcomed student feedback through-

out the course," was not regarded as very important either. The rea-

son for this may be that evidence of feedback could be obtained from

another strategy already rated higher, i.e., active student participa-

tion. Perhaps the point to make here is whether the instructor used

the infOrmation received from the interaction. This would depend also

on their philosophy: those regarding the subject matter as most impor-

tant, place little emphasis on student feedback while those who put

the student first regard their feedback as valuable information to

use in subsequent course review.

A large majority of participants thought "flexibly scheduled

class" as not essential to their success. In short, they all scheduled

fixed times and places fbr their classes. A few students complained

about the rigidity of the class schedule in their reaction. What is

obvious here is the fact that the inconvenience of class scheduling

was completely offset by the effectiveness of the instructor's teach-

ing. It also indicates that students won't mind the difficulty posed

by scheduling if the course promises to be an exciting one.

Additional viewpoints given regarding strategies used show that

all those interviewed took teaching seriously by the effort invested

in course organization, mastery of the subject, logical and lucid style

of presentation and an atmosphere which demanded student effort, a

challenge which the latter enjoy as intelligent adults. Regardless of
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the professor's philosophical orientation, it seems all of them thought

of how applicable in real world situations the concepts would be; wel-

comed and indeed encouraged student participation by creating an atmos-

phere which challenged their intellectual capabilities. They were also

similar in the amount of time and effort they invested in preparing

their courses--the mastery of the subject, mode of delivery, class

assignments given. and additional support in the form of reference

sources from their own libraries.

Evidence of this position seems to be supported by findings from

the study by Wilson, Gaff and others published in their book, College

Professors and Their Impact on Students (1975) in which about ninety

percent of professors surveyed regarded teaching as the most important

source of satisfaction they derived in the profession. The authors

also pointed out that the importance attached to the position of the

student in the teaching-learning endeavor was a function of the in-

structor's disposition. Those who actually enjoy interacting with

students employ a teaching style which placed the students first.

Those who did not enjoy this approach (i.e., maintained a distance

from the students), place more emphasis on mastery of the subject and

its presentation with authority. Though the study examined under-

graduate teaching, the findings are no less applicable to graduate

teaching with slight modification. Of significance is the fact that

these two classes of professors were accorded recognition by the stu-

dents surveyed in the study conducted.

The following are some examples of additional strategies which

participants said were helpful in the preparation and execution of

their respective courses.
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l. Encouraged students to critique research in the field.

2. Gave attention to course organization, specific requirements

of student performance, prepared alternative test forms.and gave stu-

dents the options they preferred.

3. Study guide prepared with searching questions to stimulate

student thinking.

4. Prepared and distributed hand-outs on topics which were very

current and on which references may not be readily available.

5. Oral group report on selfeselected topics (usually four

topics were given to each group, out of which one would be selected).

6. Oral group examination which is concisely prepared by the

group using key concepts covered in the course.

7. Use of the professor's library for current information.

8. Illustration with students' experiences.

9. Thorough knowledge of the subject, enthusiasm to teach and

an aggressive method of presenting it.

10. Placing great but manageable demand on the students.

11. Course structured as to demand a good deal of student effort.

12. Have lots of recent research reflected in the content of the

course.

13. Encouraged students to use computers in solving problems

encountered in the course.

14. Course was well organized, logically and.lucidly presented.

15. The course content was new and challenging because very

little of it has been covered in the literature.

16. Believe in causing students to think and solve problems for

themselves. Course was organized so each student would have a chance
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to use his/her intellectual capability.

l7. Gave lots of assigned reading and discussion questions and

saw to it that each made his own contribution.

18. Gave independent study and project exercise. Emphasis was

laid on problem-solving.

l9. Task force assignments given with a view to having each

group report to the class.

20. Gave ample office hours and encouraged students to call on

the phone fbr assistance on project if they could not make appointments.
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SURVEY OF GRADUATE STUDENTS IN SELECTED COLLEGES

Summary of Answers to the Open-Ended Questions

Introduction

Since most of the questions to which students who participated

in the survey responded were closed-ended, it was considered necessary

to give the students an opportunity to express, in their own words,

some views regarding their reaction to their training programs. The

open-ended question was divided into three parts. The first asked

them to identify ggg_thing which the university provided which made

learning most rewarding; the second asked fbr gg§_thing which made

learning most difficult; and the third asked them to offer one sugges-

tion regarding what the university should do to improve present condi-

tions.

As may be expected, the answers were many and varied. Some were

general while others were very specific and personal. Some addressed

problems affecting university-wide operations while others were con-

fined to specific departments and programs. Because of this, it was

difficult to analyze the summarize, but as the comments were examined

closely, views on some issues came out more frequently than others.

The analysis was therefore set around these issues.

When reading this summary, the limitation in the sample should

be remembered. Not all the colleges were covered in the survey,

329
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therefbre the report here cannot be regarded as fully representative

of the views of all the graduate student population on campus. Even

among those who responded in the sample (which is about 60% of the

total sampled, some 14% of the respondents: 20% of foreigners and 7%

of Americans) did not answer the questions.

Where the same issue was commented upon, the number who did

were identified. Comments that were very personal were excluded from

the list. Single comments which carry significant messages with im-

plication fbr learning, teaching, and the school were included.

Most of the comments were classified in accordance with the

disciplines (college and department) and cultural background (fbreign

or American) of those who made them. This way the observations can

be placed in perspective and understood more clearly. It is antici-

pated that each college would find it convenient to examine the com-

ments and see some of its strengths, weaknesses, and helpful sugges-

tions for improving conditions.

In quantified fOrm, the following analysis can be made about

subjects' responses to the questions.

Of the 32 respondents in Zone A (Latin America), 26 answered

at least one of the three questions. This comprises 22 factors faci-

litating learning experience, 21 factors inhibiting learning experience,

and 22 suggestions for improvement. In Zone B (Middle East), 22 of the

28 who responded listed 12 facilitating factors, 16 inhibiting factors.

and 18 helpful suggestions. It should be noted that in Zone C (Africa

south of the Sahara), 20 of the 22 who responded listed more facili-

tating factors (16) than inhibiting factors (9) while offering 12

suggestions, results which are almost in contrast to those of the
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respondents from Middle East. Of the 33 from Zone 0 (Asia), the 27

who responded to the questions also listed more assistance (27) than

problems (21) and offered 23 suggestions. The same can be said of the

15 respondents out of 16 from Zone E (Euro-Canadian): they listed 14

facilitating factors, 10 inhibiting factors, and 12 suggestions.

The trend among American students is slightly different. Of

the 65 whites who participated in the survey, 57 answered the ques-

tions, listing an equal number of facilitating and inhibiting factors

(54 in each case), and also 50 suggestions. Among the 25 non-whites,

23 answered the questions, comprising 23 facilitating and 22 inhibi-

ting factors, and 22 suggestions.

The responses of students in ID & T program, a sub-division in

the College of Education, are pretty close in distribution to those

of the non-white Americans with 24 of the 26 respondents answering

the questions. This is made up of 24 facilitating factors, 22 inhi-

biting factors and 23 suggestions.

Some salient features of the responses to the three questions

will now be summarized.

Facilitating Factors

By far the most mentioned thing provided by the university

which made learning most rewarding to those surveyed were the learn-

ing resources in the form of the mgin library, departmental library,

or the professors' library (where allowed), and also the many labor-

atories and clinics attached to many departments.

What is interesting is the distribution of the responses. Of

the 45 who expressed appreciation for the provision of these resources,
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only 6 are Americans. It leaves one to wonder if the reaction can be

attributed to the students' frequency of use of these resources or the

possibility that American students take these resources for granted,

regarding them as what normally should be there. The latter specula-

tion may be true especially if one realizes that schools and colleges

attended by foreign students in their home countries may not be as well

equipped.

The second cluster of positive comments is centered around ap-

preciation fbr knowledge and skills gained.from professors who were

described as "very good." "excellent teachers," "knowledgeable,"

"worthy of our admiration and respect," etc. In this category emphasis

is laid on beneficial professional and social interaction. Also in-

cluded is the opportunity for professional interaction among graduate

students which complements participants' intellectual growth and de-

velopment. Responses in this category seem to be tilted in favor of

American students in the ratio of 31:20. This may be explained by the

fact that American students are more inclined to interact with faculty

and among themselves than foreign students would, especially if one

considers cultural and language constraints imposed on the latter.

The third facilitating factor was the opportunity to translate

theory into practice in structuredgpractical activities in the form of

laboratory or field experience and participation in the conduct of

actual research. In this category, of the 25 who cited this as helpful,

only five were fOreign students. It is not clear why more Americans

would support this position than foreigners. It may be speculated

that since the added practical experience would improve the chances

of American students on the job market, more of them were quick to
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note the advantage which the practical experience would bring, or it

may be practical only in U.S. terms so that foreign students cannot

relate to it.

Some aspects of structure of programs came up for complimentary

comments. These include wide variety in the course offerings, many

areas in which to specialize, convenient class scheduling, flexibility

in drawing up programs to ensure that they met individual student's

career objectives. The breakdown of responses was exactly as shown

in the third facilitating factor above, i.e., 20 Americans to 5 for-

eigners. It is hard to explain why few foreign students responded

here. It could be that a good number of them, knowing what their in-

terest areas are, can adjust to the programs without much complaint.

By comparison, American students may be more vocal if these conditions

are denied and so were appreciative of them where they existed. On

the other hand, it may be that they did not see much of these compli-

mentary aspects to be able to make comments on them. If they were

guided to explore the curricula more, they might come up with more

revealing results than are presently attributed to them.

Next in line among factors which received a good number of pos-

itive comments was provision of financial support and privileges

through graduate, research and teaching assistantships. Of the nine

who made this observation, six are foreign students.

The climate of the university environment was regarded as con-

genial to learning by five respondents, four of whom were Americans.

This attribute included housing facilities, office spaces, and a gen-

erally beautiful and healthful landscape.
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Inhibiting Factors

The problems that received most attention are centered around

program structure with American students (25) complaining more than

foreign students (10). Among complaints made by American students

include fewer courses than necessary in core areas, lack of program

coordination leading to repetition of concepts in different courses,

inflexible arrangement which made it difficult to take some courses

when a shift to night would have been more convenient, unusually large

class which drastically limited interpersonal interaction between

professor and students and also among students. Foreign students'

attention was fbcused on such issues as the irrelevance of course

content to non-American or non-Western situation, lack of depth of

the content of some courses fbr graduate level quality, and the prob-

lem posed by the teaching of English language--many of the instructors

are described as not well qualified to teach.

The next issue that received negative reactions was the attitude

and teaching style of the professors. Just as the "good" ones were

lauded in the preceding summary, those regarded as "bad" received less

than complimentary comments. American students led here (19), followed

closely by foreign students (13). Their complaints of the professors'

attitude and teaching style ranged from being unfriendly and prejudiced

(fOreign students) to being downright uninterested in teaching and lack-

ing the mastery of the subject enough to command the respect of graduate

students.

More foreign students (15) complained about the shortness of the

term than American students (6), but all those who pointed this issue

out indicated that the shortness of the time available led to generally
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rushed work with a resultant loss of quality.

Following the above were the negative comments about the evalua-

tion system: testing and grading. Foreign students, being unfamiliar

with this approach, led the way (8), while fbur Americans who listed

this point were concerned (like their foreign counterparts), about

the value of the grade as an end in itself.

A point.made exclusively by American students (6) which did not

have a direct bearing on their programs was lack of access to campus

during the day. It is not surprising why this point was made since

a substantial proportion of American students live off-campus and

traffic regulations ban driving on campus between 8 a.m. and 6 p.m.

unless you are a graduate assistant or on the staff of a department.

Another complaint made mostly by American students (5) was

about high tuition. Only one foreign student joined in this exer-

cise. This can be explained by the fact that a good number of Ameri-

can students are self-supporting while a large proportion of fbreign

students are on one form of financial assistance or another.

The negative comments (4) made about the libraries (main and

departmental) were directed at the limited time during which they were

open, absence of coffee machines, lack of congenial atmosphere in some

departmental libraries and limited useful learning resources provided.

Where labs were involved, the complaints dealt with lack of equipment.

A good number (6--both fOreign and American) of students com-

plained about lack of space either in their department (e.g. Communica-

tion) or around their residence (married housing). One specifically

pointed out that undergraduate dormitories were the least congenial

fbr studies.
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A few (4--most1y American students) decried absence of practical

or what one described as "hands-on" experience; another labelled it as

"too much emphasis on theory."

TWo fbreign students pointed out lack of attention and assistance

to fOreign students between the term breaks.

Sgggestions for Improvement

Most of the suggestions were centered around the improvement of

program logistics such as increase in number of courses offered in the

core area, flexibility in scheduling them, reduction in size of classes

fbr graduates so a more meaningful interaction can occur and elimina-

tion of some courses. Under program structure, 22 American students

offered suggestions while 11 foreign students did the same. By far

the singlemost important emphasis here was on practical. real world

activities which attracted 22 suggestions (11 each from both American

and foreign students). The next item that received a considerable

measure of attention was the question of the relevance of courses to

needs. As would be expected. foreign students led the way here (10)

with a plea to broaden the scope of courses to include illustrations

that are non-Western. American students (3) also joined in this request

especially for courses that are relevant to their professional develop-

ment.

The need for interaction between faculty and students as well

as among students was emphasized in the suggestion. Interestingly,

more foreign students (13) expressed a desire fbr this than American

students (8). This may have been brought about by the fact that they

don't interact as much as their American counterparts.



337

The importance of improving some professors' teaching testing

and grading style as well as their attitude toward the students were

noted in the suggestions. American students (11) emphasized this

point while eight foreign students supported the position. Where

there were few professors, suggestions went fbr more. Where the

quality of their perfbrmance was in question, it was suggested that

competence in teaching be seriously considered when employing a

faculty member; they should be evaluated not only on scholarship but

also on teaching ability. The quantitative criteria were to give

way to qualitative in the evaluation of graduate student performance.

As regards the role of major professors, one fbreign, and 8 American

students suggested that professors who act in this capacity should

take the assignment seriously otherwise decline to take on the re-

sponsibility.

0n the question of financial support, 4 fbreign, and 7 American

students advocated support by the university in the fbrm which ranged

from increase in assistantship through payment of undergraduate level

fees fbr undergraduate courses, to free tuition! Since many American

students pay their own fees, it is not surprising that more should

ask for financial support privileges.

In contrast, six fbreign and two American students asked for a

switch from term to semester system so as to give more time to dealing

with their learning activities.

Under "learning resources," seven American students as compared

to two foreign students, asked fbr specialized resources in their

respective fields. In some cases it was a question of increasing

acquisition in these areas in the main library. Other requests made
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which were associated with the library were the need to open for longer

hours and to provide coffee machines or a coffee room in the library.

Some students (4 Americans and 1 fbreigner) pleased for greater

participation in decisions likely to affect their academic interests

on campus.

Some administrative questions were raised and suggestions made

about how they could be solved. Eight foreign and five American stu-

dents offered advice which included building more low-cost housing fbr

students, provision of study lounges for graduate students in some de-

partments and also in the married housing units, genuine concern fbr

students' welfare in spite of the size of the school, and a review of

the admissions policy governing foreign students' admission to the

school.

Examples of Views Expressed (Arranged by College)

College of Agriculture and Natural Resources

FacilitatingFactors--Foreign Students

1. Library facilities (Agriculture Engineering, Forestry)

2. High quality of its faculty (Food Science)

3. A few good faculty with academic responsibility and disci-

pline (Agricultural Economics)

4. Meeting people from all over the world and interacting with

them (Plant Research)

5. Its faculty and staff (Forestry)

6. Learning resources and research facilities (Crop Science)

7. Congenial academic environment to learn in (Crop Science)

8 . Laboratory facilities (Food Science. Forestry)
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10.

11.
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Office space provided to Ph.D. students (Agricultural Economics)

Program flexibility (Agricultural Economics)

Research application of what is learned (Resource Development)

Facilitating Factors--American Students

1.

2.

Some enthusiastic instructors (Food Science)

Flexibility of program allowed subject to choose own research

area (Food Science)

Opportunity to apply knowledge acquired (Resource Development)

Spirit of professionalism inculcated (Forestry)

Good learning resources and facilities (Forestry)

Exposure to excellent faculty (Agricultural Engineering)

Opportunity to develop own program (Crop Science)

Excellent research group with superior reputation in their

fields (Dairy Science)

Opportunity to do nutrition consulting work (Dair Science)

Relationship with professors and students found most reward-

ing (Fisheries and Wildlife)

Inhibiting_Factors--Foreign Students

1. Little communication between foreign and American students

in structured setting (Plant Physiology)

Studying for test and grade, and not for knowledge, the

competition which follows is unhealthy (Poultry Science,

Agricultural Engineering, Agricultural Economics, Forestry,

Food Science)

Poor English language teaching courses, the teachers are not

very competent (Food Science, Agricultural Engineering)



10.

11.
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Ten week term is too fast (Forestry)

Many professors are not skilled in teaching (Crop Science)

Occasional exhibition of prejudice and discrimination

against fbreign students by some professors (Food Science)

Limited interaction between students and professors (Food

Science)

Pressure of too frequent examinations fbr graduate level

programs (Forestry)

Poor instruction in Statistics Department (Agricultural

Economics)

Mediocre level faculty in other departments where minor

courses were taken (Agricultural Economics)

Rigid program with limited courses in core area (Fisheries

and Wildlife)

Inhibiting Factors--American Students

1. Lack of genuine graduate level courses in which stimulating

academic discussion could occur (Food Science)

Some required courses had no value in terms of subject's

field of interest (Resource Development)

Tbo high tuition for those who pay their own fees (Forestry)

Poor teaching quality among some faculty (Forestry Genetics)

Large size of school is depersonalizing, making it difficult

to adjust or find your way around (Dairy Science)

Sgggestions for Improvement--Foreign Students

1. Review program to reflect fbreign students' needs and not

just what MSU wants (Agricultural Engineering)
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11.

12.

341

More attention to the improvement of English language teach-

ing fbr fbreign students (Food Science)

Professors should be accountable, in their teaching, to

students (Agricultural Economics)

More interaction outside of campus (Agricultural Engineering)

More courses oriented to developing countries (Forestry)

More opportunity for American and fbreign students to inter-

act (Agricultural Engineering, Food Science)

Include courses dealing with fbods of other lands in the

curriculum (Food Science)

In addition to professors with international experience,

encourage and accept faculty from other lands either on

full-time basis or as visiting professor (Agricultural

Economics)

Reduce course work and give the time to more seminars and

discussion of problems in concrete research with instruc-

tors having broad enough view to see problems from other

than Western perspective (Crop Science)

More opportunity for practical experience in international

development (Agricultural Economics)

Make available graduate internship for credit with esta-

blished research organizations (Fisheries and Wildlife)

Encourage inter-departmental communication (Plant Research)

Suggestions fbr Improvement--American Students

1.

2.

Assign academic advisors who really care (Dairy Science)

Make room on the curriculum for more graduate level courses

where discussion could occur (Food Science)
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Provide more research or extension assistantships (Resource

Development)

Free or lowered tuition needed! (Forestry, Agricultural

Engineering)

Change to semester system (Forestry)

College of Business

Facilitating Factors-~Foreigp Students

4.

Some innovative instructors with useful information (Business)

Seminars and conferences (Marketing)

Better library facilities and other helpful resources (Mar-

keting, Finance)

Generally good faculty (Finance)

Facilitating,Factors--American Students

1.

D
O
O
M

Very wide range of courses in major field (Management)

The challenge and rigor posed by the program (Economics)

Graduate assistantship (Marketing)

Marketing Club (Marketing)

Inhibiting Factors--Foreign Students

1. Too much illustration with American examples in business

and economy (Business)

The testing and grading system does not measure real learn-

ing or achievement at graduate level (Marketing)

Discrimination against fbreign students in financial assist-

ance, objective criteria are not used (Finance)

Ten week term is too fast (Business)
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Inhibiting Factors--American Students

1. Poor teaching approach by some professors (Management)

Inflexible class arrangement (Marketing)

Inconvenient program scheduling, no evening classes (Economics)

Bad Business Library (Marketing)

Short, condensed, fast paced program arranged on term basis

makes it difficult to realize potential (Finance)

Suggestions fbr Improvement--Foreign Students

8.

9.

10.

11.

Periodic review of program to make it comparable to other

schools in the field (Business)

More courses in Banking needed (Finance)

Vary the style of testing and grading; lay more emphasis on

perfbrmance rather than objective tests (Business)

More careful selection of professors, some are very bad

teachers (Economics)

More professional and social interaction among graduate stu-

dents

Give attention in teaching to illustration of business in

other parts of the world (Business)

More recognition and respect fbr the socio-cultural differ-

ences between U.S. and fbreign students (Business)

Provide visiting tours to graduate students (Marketing)

More practical application of what is being taught (Economics)

Provide coffee room in the library (Marketing)

More attention should be given to foreign student interest

when designing courses (Business)
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13.

14.
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Assign only advisors who are willing to help fbreign stu-

dents (Accounting and Finance)

More flexibility in program requirements, students should

be able to exercise choice (Business)

More seminars and less rigid courses (Marketing)

Sgggestions for Improvement--American Students

1. Establish more objective criteria fbr measuring achievement

in Ph.D. program (Management)

Make program more flexible so individual students can

tailor course requirements to their needs (Marketing)

Invite more business professionals to campus for lectures

and seminars, get the program out of theoretical milieu

and more into the real world (Marketing)

College of Communication Arts and Sciences

Facilitating_Factors--Foreign Students

1.

3.

4.

Opportunity to work with professors in research teams

(Communication)

Award of graduate assistantship and the privileges and re-

sponsibilities which go with it (Communication Arts and

Sciences, Communication)

Assistance provided by some members of faculty (Journalism)

Excellent library facilities (Journalism)

Facilitating Factors-~American Students

1.

2.

Variety of course offerings (Communication)

Clinical practicum including off-campus assignments (Audio-

logy and Speech Sciences)
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3. Very rewarding teaching experience (Communication)

InhibitinggFactors--Foreign Students

1. Many professors generally lack understanding of other cul-

tures and political systems different from that of U.S.,

thus demonstrating some measure of bias; though there are

a few exceptions (Communication)

2. Too much illustration with the American background and ex-

perience, there seems to be a disregard for fbreign students'

interests (Journalism)

3. Language and unfriendly classroom atmosphere (Journalism)

Inhibiting Factors-~American Students

1. No place to study in the department (Communication)

2. Some aloof, unconcerned and unhelpful professors who are

neither interested in students nor up-to-date in their

fields (Communication, Audiology and Speech Sciences)

3. Isolationism of students (Communication)

Suggestions fbr Improvement--Foreign Students

1. More practice in "learning by doing" instead of "learning

by merely listening or reading" (Communication)

2. More time and facilities fbr structured interpersonal in-

teraction between students and professors; class hours are

neither sufficient nor appropriate fbr such interaction

(Communication)

3. Provide more financial support--scholarships (Journalism)

4. More cordial relationship between instructors and students

(Journalism)
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Give more attention to development communication (Communi-

cation)

More decent low-cost housing for students (Communication)

Suggestions fbr Improvement--American Students

1.

2.

Provide study area in the department (Communication)

Encourage more inter-departmental design of programs so as

to evolve sharing of resources and group problem-solving

(Audiology and Speech Sciences)

Better professors who are not only interested in students

but also competent to teach (Audiology and Speech Sciences)

More graduate student input in decisions affecting them

(Communication)

College of Education

Facilitating Factors--Foreign Students

1. Useful experience gained from some knowledgeable professors

(Philosophy of Education)

Options of specialized courses in different fields (Sec/

Vocational Education)

Field experience provided (Education, Counseling, Personnel

and Educational Psychology)

Rich library resources, IRC (Education, Curriculum Business

and Distr. Education)

Some expert professors in respondent's field (Educational

Psychology)

No constraints are imposed on learning (Higher Education)

Theory and practice combined to student's advantage (Student

Teaching)
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Facilitatipg Factors--American Students

1.

10.

11.

12.

13.

Practical infOrmation which subject can use in her class-

room (Elementary Education)

Rewarding lab/field experience (Secondary Education and

Supervision)

Scheduled night classes (Educational Psychology)

Research assistantship with Learning and Evaluation Service

(Educational Psychology)

Interest and concern for student's progress by some pro-

fessors (Educational Psychology)

Very educative field trip to Canada (Curriculum & Instruc-

tion)

A few excellent instructors (Curriculum)

A wide variety of courses to choose from (Higher Education,

Elementary Education) ‘

Opportunity to plan own doctoral program and select profes-

sors to work with (Elementary Education)

Opportunity to exchange ideas with some competent profes-

sional faculty (Elementary Education; Health, Physical Edu-

cation and Recreation)

Rewarding internship classes provided off-campus (Educa-

tion Administration)

Learned how to relate to handicapped individuals (Rehabili-

tation Counseling)

Practicum--the most valuable learning experience in the

program (Counseling)
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Inhibiting Factors--Foreign Students

1. English language problem is further complicated by the Am-

erican way of speaking (Education)

Monotony of class attendance, as if learning and instruc-

tion cannot take place outside of the classroom (Education)

Too many courses and too short terms (Philosophy of Educa-

tion)

Too much emphasis on theory (Physical Education)

Too much emphasis on the American approach to doing things,

looks like an attempt to socialize foreign students into

American tastes and lifestyle (Education)

Three term system is too short (Educational Psychology)

Giving quizzes each week is inappropriate in graduate level

programs (Health, Physical Education and Recreation)

Lack of patience and understanding of foreign students by

some professors (Higher Education)

Open exhibition of bias against fbreign students by some

professors (Curriculum and Instruction)

Inhibiting Factors--American Students

1. Lack of accountability for professors who did not teach

their courses well (Administration and Higher Education,

Vocational and Technical Education)

Very large research classes with little interaction between

students and professors; often reflects on the poor quality

of dissertation put out by many in the college (Higher Edu-

cation)

Lack of parking facilities for graduate students during the

day (Secondary Education)
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11.

12.
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Inadequate choice of courses on the list of required courses

to make up the program (Elementary Education--Reading)

Lack of coordination among related courses with the result

that overlapping and repetition occurs (Educational Psycho-

logy)

Non-compliance with Title IX (Health, Physical Education

and Recreation)

Limited access to campus for off-campus students during the

day (Administration and Higher Education)

Coping with a hectic schedule which the subject fbund very

hard to modify (Educational Psychology, Curriculum and In-

struction)

Both advisor and career center could not assist in making

a career choice; infbrmation at their disposal about various

fields of education was limited (Curriculum & Instruction)

Many courses required were without much content (Elementary

Education)

Very short term structure (Educational Administration)

Negative perception of black people by some professors

(Urban Counseling)

Suggestions fbr Improvement--Foreign Students

1. More graduate assistantships to fbreign students and more

opportunity fbr closer interaction between professors and

fbreign students outside of the classroom (Higher Education)

Increase emphasis on practical application of the theories

(Curriculum 8 Instruction, Educational Psychology)
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11.

12.

13.
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Relate learning more to students' background and culture

(Higher Education)

Switch to semester system and reduce the fast pace (Ele-

mentary Education)

More concentrated training in the conduct of research es-

pecially for doctoral students (Higher Education)

Coordinate course offerings with other colleges and depart-

ments (e.g. English) and break the rigidly separate oper-

ational style (Elementary Education and Reading)

Competent and involved professional teachers needed, not

just people with Ph.D.s who are concerned only with re-

search (Educational Psychology, Industrial Education)

A way should be found to make graduate level instructors

accountable (Educational Psychology)

Charge only undergraduate fees for undergraduate courses

even when taken by graduate students (Health, Physical

Education and Recreation)

Make all admission requirements explicit in departmental

literature; it seems unfair to use hidden requirements in

exercising admission procedures (Higher Education)

More genuine personal contact between advisors and students;

students should be allowed to make meaningful contribution

to decisions affecting them (Curriculum)

Advisors and counselors should keep in touch with the real

world as far as the job situation goes before advising stu-

dents on what to do (Curriculum)

More freedom to plan own program (Elementary Education)
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15.

16.

17.
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Relate methods education to the real world of teaching

(Elementary Education)

A more careful assessment of the needs and evaluation of

programs of part-time graduate students should be made

(Higher Education)

More emphasis on research in subjects program (College

Student Personnel)

Approval needed fbr the conduct of independent studies

fbr periods longer than a term (Educational Administration)

1.0. and T. Program--College of Education

Facilitating Factors

The experience gained by being a graduate assistant

Excellent instructional resources at IRC, and main library

Knowledgeable and approachable instructors

Interaction with stimulating faculty and fellow students

101 and ED 410 provide space within which to pursue unique

academic interests

Program flexibility enables subject to draw up own program

Systems approach to problem-solving excellently shown in

101

Lucky to have an advisor who is open to new ideas. tolerant

of differences and effective in communication and human re-

lations

Excellent and inspiring instructor of ED 410

Very enjoyable learning environment provided by the univer-

sity
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12.
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Opportunity to discuss questions and issues with selected

professors whose judgement the subject respected

Opportunity fbr exchange of ideas and interaction with

fOreign students in the program

Inhibitingpfactors

1.

2.

13.

Some very poor courses in the core area

Difficulty in grasping lectures because of a style of teach-

ing different from the one which the subject is familiar

with

Ten week term often leads to rushed work and ill-digested

ideas

Inordinate concern fbr the grade point average

Ineffective program communication systems

Many instructors unable to make the systems approach work

in their teaching

Scattered libraries contribute to waste of time in search

of resources

Some of the aides at IRC are not friendly

Limited access to equipment at IRC

Lack of "hands-on" experience

Advisor being too busy to attend to students

Program requirement generally inflexible-~not taking into

consideration subject's prior knowledge and experience

There are still some unclarified statements of objectives

about the field.
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Suggestions fbr Improvement

1.

10.

11.

More courses in the core area; more emphasis on practical

activities, program is presently theoretical; courses in

core area dealing with how professionals should relate to

clients and to one another needed

Encourage and use simulated activities for non-American

environments

A graduate study room is needed

Give students more opportunity to see and participate in

the applied aspect of the profession, e.g. work more at

IMC, IRC, Learning and Evaluation Service, etc.; more prac-

tice is needed; more emphasis on internship and field ex-

perience

More careful streamlining of courses to prevent overlapping

and unnecessary repetition of what is covered in other

courses

More courses designed in the format of 101 and ED 410

Use of pre-test procedure to determine student character-

istics and how to match them with courses fbr maximum

benefit

Use of foreign scholars on the faculty needed

Improved communication network between faculty and students

needed

Professors should strive fbr excellence both in content and

mode of delivery; content is sometimes inapplicable and

lacking in depth for Ph.D. level work

Improve the balance in course offering by reinstating
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13.

14.

15.

16.-

17.
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Library Science courses which were phased out

Have more luncheon-type get-togethers preferably at night;

many day activities make it difficult to attend the present

ones

Advisors should be recognized for the time devoted to in-

teracting with students; it's too bad to treat the function

as extra-curricular activity

There should be more creative use of media in teaching about

media

Program should be competency based, dealing directly with

what students should be doing when they are on the job;

the masters degree level of the program does not show this

A closer alignment between Educational Psychology and In-

structional Development and Technology

The program should create a solid research base and seek

funding to conduct research on problems in the field

College of Engineering

Facilitating Factors--Foreign Students

1.

2.

Learning resources--library, computer lab, etc. (Electrical

Engineering & Systems Science)

Graduate assistantship (Mechanical Engineering)

Facilitating Factors-~American Students

Flexible program which accommodates individual differences

(Mechanical Engineering)

Excellent faculty (Chemical Engineering)

Some professors who are genuinely concerned with student

learning (Civil Engineering)



355

Inhibiting Factors--Foreign Students

1. Pressure to do a lot in a limited time (Mechanical Engin-

eering)

Teachers overloaded with work, no time fbr interpersonal

interaction and related professional discussion (Civil

Engineering)

Quarter terms are short; make it into semester (Computer

Science)

Lack of concern fbr fbreign students during term breaks

(Civil Engineering)

Some professors are too rigid fbr change, concerned only

fbr the subject and not for student welfare (Electrical

Engineering)

Inhibiting Factors--American Students

1.

2.

Ten week term is too short (Chemical Engineering)

Some instructors teach as if they are frustrated with both

the student and the subject (Civil Engineering)

Suggestions for Improvementa-Fbreign Students

1. More practical experience, preferably in the industry for

engineers (Mechanical Engineering)

More up-dated courses on recent developments in the field

(Electrical Engineering and Systems Science)

More concern for student welfare (Mechanical Engineering)

Improve the admissions policy for foreign students (Mechan-

ical Engineering)

More dedicated attitude to teaching, a good mastery and in-

depth delivery of lectures by some professors (Civil Engin-

eering)
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Suggestions fbr Improvement--American Students

1. Better library and computer facilities (Electrical Engin-

eering, Chemical Engineering)

College of Human Ecology

Facilitating Factors-~Foreign Students

1. Library and other learning resources (Family Ecology)

Facilitating Factors-~American Students

1. Interaction with faculty and other graduate students (Family

and Child Sciences)

2. Interaction with fellow students (Family Ecology)

Inhibiting Factors--Foreign Students

1. Poor staffing (Family Ecology)

2. Sometimes lectures and the content of exams don't agree

(Family and Child Sciences)

3. U.S. system of education makes learning hurried and confus-

ing (Human Ecology)

Inhibiting Factors--American Students

1. Current advising system needs to be overhauled; no need why

faculty who are not interested in students should be asked

to advise them (Family Ecology)

2. Distraction coming from too many competing events (Family

and Child Sciences)

Suggestions for Improvement--Foreign Students

1. Employ better qualified staff (Family Ecology)

2. Improve English Language Center; employ better teachers

(Human Nutrition)
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3. Patience and understanding of the fbreign student (Human

Nutrition)

Sgggestions for Improvement--American Students

1. Better coordination of courses across department lines on

topics of common interest (e.g. courses in Social Work);

presently the latter department does not open these up to

non-majors (Family and Child Sciences)

2. Department should continue to encourage individual students

to design their own programs (Family and Child Sciences)

3. A better clarification of the role of major professor and

other committee members is needed to ensure more interac-

tion and inputs; in some cases the doctoral student is

abandoned as the "sole property" of the major professor

(Family Ecology)

4. Research programs in my department and college need much

improvement (Family and Child Sciences)

College of Human Medicine

Facilitating Factors--Foreign Students

1. Diversity in student and faculty composition

2. Beneficial interaction with peers and faculty

Facilitating Factors--American Students

1. Inculcation of selfereliance (Medical Anthropology)

2. Care of the student as a person

3. Most successful aspect of the learning experience is the

use of focal problem

4. Professors provided excellent background in subject's field

(Human Medicine-~Anatomy)
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5. Amount of control and responsibility which students enjoy

in the program is enviable

Inhibiting Factors-~Foreign Students

1. Rigid rules and regulations about the program

2. Getting along with a professor who dislikes foreign students

3. Lack of a separate medical science library facility

4. Coping with too much distractions such as lecture-concerts,

movies and sports, especially home football games

Inhibiting Factors--American Students

1. Hectic scheduling of classes, no flexibility

2. Inconsistent quality of instruction--some are good and some

are very bad; there should be a way of eliminating the bad

ones or getting them to improve their perfbrmance

3. The curriculum is not yet well organized

4. The conflicting message regarding the progressive nature

of programs in the college

Sgggestions fbr Improvement--Foreign Students

1. Provide a medical and health science library

2. More classes with clinical content

Sgggestions for Improvement--American Students

1. More methods courses (Medical Anthropology)

2. Better financial assistance to students (Anatomy)

College of Osteopathic Medicine

Facilitating Factors--American Students Only (no foreign students

responded in this category)

1. Opportunity to be out to see patients as early as the third
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term in the program

Chance to interact with warm and professional people

Some professors who are generous with their time in inter-

acting with students

The practical experience gained in working with practicing

physicians

Inhibiting Factors--American Students Only

1. The 3-year program which continues year-round is stressful;

more time is needed to digest some of the materials pre-

sented

There are some really bad instructors who don't care fbr

teaching or students

The undergraduate students' dormitories are not congenial

fbr studies

Parking problems fbr students who live off-campus

Facilities fbr our practice are not adequate

Suggestions for Improvement--American Students Only

1. A 4-year program (instead of the present 3-year) is necessary

for Osteopathic Medicine at MSU; students need breathing

space in the program

There should be a better screening of instructors to ensure

that those appointed can combine excellence in teaching with

research and care fbr students

A better university hospital should be made available to

students

Lower the course load from 22 to 15 or increase the time
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Reduce the number of areas of specialization and improve

the quality of those retained

College of Social Science

Facilitating Factors--Foreign Students

1.

2.

7.

Encouragement given by some professors (Psychology)

Research facilities in the library and the department

(Psychology, Sociology)

Opportunity to work in actual research (Sociology)

Fall term orientation for new students (Social Work)

Teaching assistantship (Sociology)

Computer facilities (Industrial Psychology)

Good practical training as a therapist (Clinical Psychology)

Facilitating Factors-~American Students

Emphasis laid on practical field experience (Psychology)

The program's practical orientation designed to prepare

students fbr the real world (Labor and Industrial Relations)

Stimulating peer interaction (Social Work, Political Science)

Field experience (Industrial Psychology, Clinical Psychology)

Opportunity to explore new options in programs offered in

the department (Clinical Psychology)

Opportunity to draw up subject's own program (Sociology)

Study area provides a setting in which students could inter-

act (Sociology)

Special programs offered in subject's field (Social Work)

Flexibility in pursuing assignments oriented to one's per-

spective (Social Work)
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Some concerned instructors willing to help students (Psy-

chology)

InhibitinggFactors--Foreign Students

1.

2.

Required courses not available when needed (Criminal Justice)

Misleading course description--very short and unclear, there

is no way of knowing what the professor would actually teach

(Sociology)

Too much emphasis on U.S. situation in all lectures (Urban

Planning)

Quarter terms lead to hectic schedules (Soéiology)

English language training facilities are inadequate (Social

Work)

Not enough resources in the department to support research

(Clinical Psychology)

The school's large size makes learning sluggish, nobody

gives subject any attention (Sociology)

Inhibiting Factors--American Students

1.

2.

Lack of faculty (Psychology)

The 45 credit program is intensive, so much within so short

a time that there is little time to assimilate knowledge

(Labor and Industrial Relations)

The departmental library is not congenial to productive

study (Anthropology)

Poor quality of resources and lack of good organization of

the library (Political Science)

Inconvenient and inflexible time schedule for courses (Social

Work)
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11.

12.
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Some dull and uninvolved faculty with little aptitude or

interest in teaching (Sociology)

Very few courses in main area of interest (Clinical Psy-

chology)

The 10 week term is short (Psychology)

Dealing with instructors who are not concerned with teaching

or students (Clinical Psychology)

Lack of opportunity to work with other students (Sociology)

Instructors' office hours often limited (Social Work)

No expertise on minorities are in subject's core program

(Social Work)

Suggestions fbr Improvement--Foreign Students

Use semester system and give more time (Political Science)

Provide office or study space fbr graduate students (Geo-

graphy)

More emphasis on practical application and make program

responsive to fbreign students' needs (Criminal Justice,

Sociology)

Increase concern fbr student welfare (Psychology)

Design a more broad-based curricula with international focus

(Urban Planning)

Suggestions fbr Improvement-~American Students

10

2.

More faculty should be appointed (Psychology)

More graduate students' input into academic decisions af-

fecting them (Social Work)

More night classes to reduce the scheduling problems en-

countered during the day (Social Work)
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Establish more contacts with organizations to help fund re-

search (Psychology)

Deal more with concrete human problems in actual case studies

instead of constructing hypothetical problems (Sociology)

Put all branches of Psychology in one place so one can ben-

efit from the others at close interaction (Psychology)

Improve the quality of instructor's teaching and make them

accessible to students (Clinical Psychology)

More faculty-student contact outside of classroom (Sociology)

Improved perfbrmance of academic advisors in guiding their

students (Social Work)

Recruit faculty with expertise on minority experiences

(Social Work)

Provide more financial aid (Psychology)

College of Veterinary Medicine

Facilitating Factors-~Foreign Students

Learning resources in some courses

The library, computer center, and other facilities for

research

Periodic assignments in class and the opportunity to work

independently

Facilitating Factors--American Students

1.

2.

3.

Excellent facilities in the Vet Clinic

Useful hands-on experience provided in the program

Exposure to professional and admirable colleagues
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Inhibiting Factors--Foreign Students

1. Large classes with few graduate assistants to help in small

groups

Inhibiting Factors--American Students

1. Rushed program; there should be time to assimilate

2. Stubborn adherence to time schedule with its attendant

anxiety and limited flexibility

'Sgggestions fbr Improvement--Foreign Students

1. Spread courses evenly over the terms to avoid "clogging";

required courses should be offered when needed

2. Better communication between school officials, faculty and

students (Immunology)

Sgggestions fbr Improvement--American Students

1. More time is required to assimilate and use information and

ideas learned

2. Conduct seminars in philosophy of education so as to give

the program a clearer meaning to all

Conclusion

It will be observed from the foregoing that graduate students

who responded to the questions asked were appreciative of the learning

resources provided in the form of reference materials, research labor-

atory, computer facilities, etc. They also appreciated professors who

were sufficiently informed in their respective fields and were caring

enough to share with them through mature intellectual interaction.

They were pleased with all opportunities provided to translate theory

into practice in field experience or in actual research. They decried
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teaching and learning experiences where there was little room fbr prac-

tical application, where interaction either among students or between

students and professors was limited, and especially where the profes-

sor did not take mastery of his subject and teaching it effectively

as a serious professional calling. They hoped that the current ter-

minal arrangement would be changed to semester to give them more time

to assimilate what they learned.

Their suggestions were primarily designed to maximize the faci-

litating factors while at the same time reducing if not totally elim-

inating the inhibiting ones.



APPENDIX H



APPENDIX H

TO IMPROVE LEARNING CONDITIONS FOR FOREIGN

STUDENTS AT MSU: A Report by an Ad Hoc

Committee of Selected Foreign Students*

Introduction

We would like to begin by stating some critical points which

are necessary fbr placing our observations in perspective:

1. We are aware of the state of crisis which education is in

today--demand to meet the needs of the society. to be accountable

while at the same time the resources placed at its disposal are in-

creasingly limited.

2. Realizing that no educational system is insulated from the

socio-cultural values of the society which creates and supports it,

we can appreciate the philosophical base on which current educational

practices are established and managed.

3. Like any other human organization, the educational system

reflects the barometer of the strains and stresses imposed by the sub-

systems such as teachers, administrators, legislators (representing

the taxpayers), business and industry, and of course, the students.

4. We are aware of the effort made by each component to ensure

that the organization responds to issues of special interests to them.

The student activism of the late 60's and early 70's reflects their

 

* Presented to the Dean, College of Education, Michigan State

University, June 1977.

366



367

to make education more relevant.

5. We are also aware of the development of the international

fbcus in higher education in the United States after World War II.

6. We are conscious of the leading role which Michigan State

University has been playing in this dimension, in an effort to broaden

the scope of its land-grant philosophy.

7. We appreciate the effort which the University has made and

continues to make to ensure that foreign students' learning experiences

are richly rewarding.

8. In particular, we appreciate the Dean's interest and genuine

concern for our welfare and his desire to welcome suggestions likely to

further improve learning conditions for us. ‘

The suggestions outlined below are the product of the delibera-

tions of the ad hoc committee of seven foreign students from Southeast

Asia, Middle East, Latin America, and the West Indies. The problem

areas identified are by no means exhaustive and some of them may not

necessarily be peculiar to foreign students, but the effects on them

are no less significant. The suggestions.made are not exhaustice of

all possible remedial measures that could be taken. They merely repre-

sent views on which majority of us are in agreement. We wish we had

empirical data to back up our views. A study to supply these may be

undertaken in the near future. Criteria used in selecting items on

the list are our experiences and the result of interactions which we

had with other students on the topic. A scientific study, when con-

ducted. would undoubtedly help in providing empirical evidence to sub-

stantiate these views.
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m

l. Orientation. We acknowledge the meritorious service which

the Foreign Student Office has been perfbrming in this regard. Believ-

ing that no matter how well an activity is performed, it can always be

improved upon, we wish to draw the attention of this organization to

two things.

a. The amount of orientation which a fbreign student ar-

riving late receives is limited by comparison with those who arrive on

time. A mechanism should be provided for meeting the orientation needs

of those who arrive late.

b. Though fall term orientation is well organized, the

short period when the newcomer is exposed to so much borders on in-

formation overload. The activities could be spaced out over a longer

period with summaries of essential infbrmation in the activities pro-

vided so the newcomer could make a quick reference at a later time.

2. English Language Requirement. Like the Foreign Student Of-

fice, the immense value of having an English Language Center to help

fbreign students improve their proficiency in the use of English lang-

uage cannot be overemphasized. Needless to say, that effective learn-

ing in this environment cannot be facilitated without it. The effort

being made by the Center is praiseworthy, but the procedures fbr as-

sessing proficiency needs revising. While some students from nations

whose lingua franca is English (which means such students have been

using the language most of their lives) are exempted from English

Language Tests, there are other students in similar settings who have

not been exempted. Realizing that students from Britain, Canada and

Australia were exempted, representatives of the West Indian Student
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Organization had to request a similar treatment before this was accorded

them. Students from many English-speaking African nations deserve this

treatment also. Other examples where exemptions may be in order would

be those foreign students who finished their first degree or M.A. in

another college or university in the United States. Time so saved with

these exemptions could be profitably invested on those who need the

help most among us.

3. The Academic Advisor. Of all the university officials which

the foreign students would interact with, this is the one whose func-

tions may make or mar the latter's progress. The current practice of

assigning fOreign students essentially on the basis of area of exper-

tise and the number of advisees being directed is inadequate. An efe

fective academic advisor needs to be more than a scholar and an in-

structor. Other attributes that should be considered are: being world-

minded, and skilled in human relations techniques with a genuine con-

cern for "how the other half" lives. An advisor who knows little about

the culture and life style of the people of the country where his ad-

visee is from would be drastically limited in the kind of help he can

render. To have a comprehensive knowledge of the advisee requires of

the advisor much time, energy and a lot of interest. In addition to

helping the advisee formulate goals and draw up his program, he has

to ensure that the advisee derives meaningful academic experiences

from all courses he takes. Wherever problems arise, he provides

counsel and direction. Owing to the importance of the role which the

advisor has to play, the following suggestions may improve the pro-

cess:

a. Knowing how busy professors can be. they should handle
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very few advisees (e.g. maximum of five). If this number is to be ex-

ceeded. evidence of genuine interest and a preparedness to shoulder the

responsibility should be a factor to consider. I

b. Since the role of advising looks like a "thankless job,"

recognition should be accorded those doing it well. Attachment of

some reward to the effort may make it more attractive than at present.

c. In addition to the above points, those knowledgeable in a

given area would be better suited to the assignment.

d. A workshop fbr academic advisors of foreign students at the

start of the school year would be helpful. The Foreign Student Office

in conjunction with faculty knowledgeable in international and cross-

cultural affairs can conduct this workshop. It would be a helpful

orientation to those who have not acted in this capacity befOre. Sim-

ilarly, those who have not traveled extensively outside of the United

States or had the experience of interacting at cross-cultural level

would benefit from the workshop.

e. The initial meeting of the advisor and the advisee should

result in a better understanding of the latter during which his goals

are clearly defined. The advisor may ask him to put it in writing fbr

‘ fUture reference. With the advisor's direction and support, the ad-

visee should play a major role in drawing up his program in accordance

with the specified goals.

f. In colleges and departments where a good number of foreign

students are enrolled, a substantial part of the burden of advising

may be removed by appointing an experienced foreign student as liaison

or "minor" advisor: a graduate assistant or administrative assistant

may be accorded this function. As a student, he would be able to
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relate effectively with other fOreign students in the college by shar-

ing experiences with them. As liaison, he would understand the foreign

students' problems and be able to present them more clearly to those in

authority. He would undoubtedly bridge the communication gap between

the fOreign student and his advisor.

9. Faculty with expertise in regional areas can act as "con-

sultants“ to advisors who need infOrmation about these areas. A list

of these faculty and their areas of expertise can be prepared and made

available to advisors during the workshop.

h. To facilitate further interaction, it would be healthy if

the advisor could have periodic sharing of experiences with gll_of his

advisees. Imagine the richness of these experiences if the advisees

are from varying socio-cultural backgrounds.

4. Academic Activities.

a. Research--Since most foreign students are in graduate

programs, it is pertinent to talk of research. The quantity and qual-

ity of research undertaken either individually or as teams would pro-

vide valuable training and experience needed in problem solving.

1. Where research programs are funded, more foreign

student involvement should be encouraged. We would like to take ex-

ceptions for those departments where this is a standard practice. What

needs to be emphasized is the kind of role which the fbreign student

plays. While participating, he should be further encouraged to re-

examine the design and procedures and suggest, in a mini-report, how

these could be adapted for use in their respective regional areas or

point out what factors are likely to limit the effectiveness of apply-

ing such designs and procedures.
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ii. For those writing theses and dissertations on prob-

lems peculiar to their areas, valuable information can be gained if the

policy requires them to include a brief report of their experiences.

What we have in mind is similar to what Alex Haley is currently doing--

he's completing a book, In Search of Roots, which documents the account

of his experiences in the twelve year data gathering effort fbr Rggtg,

It would mean more work, but information so gained would be valuable

to prospective researchers in similar settings.

iii. Such resource materials would also be useful if a

seminar is organized by colleges dealing in research having international

dimension (e.g. Social Science. Agriculture, etc.). With active foreign

student participation, a topic such as "Conducting Research in Non-

Western Societies: Critical Factors to Note" would rely on these kinds

of resource materials.

b. Teaching/Testing--We realize that this topic is a contro-

versial one since there are as many teaching and testing styles as there

are professors. Opinions differ widely on which styles are most effec-

tive. What styles a professor adopts is a function of his personality

and experiences, among other factors. Considering the principle of

academic freedom, making value judgements on a subject of this kind is

a delicate assignment. Therefore, we would not like to be construed as

doing anything to undermine this principle. Regardless of what teach-

ing and testing styles a professor employs, one thing generally agreed

upon is the need to ensure that students learn. Like the professors.

learners' capabilities of deriving meaningful experiences from learning

situations depend, in part, on what they bring into the setting. Most

foreign students' culture, tradition, and educational experiences are
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different. Lack of recognition of this characteristic on the part of

the instructor can be detrimental to students' productive effort. In-

structor's concern for the welfare of the student counts in building up

confidence and morale. While no attempt is made to prescribe to the

instructor what to do, he would be interested to know students' reac-

tion to his teaching and testing style. Of the many testing strategies

employed on campus, it is generally agreed that "objective and essay“

techniques are the most popular. Most foreign students acknowledge

their deficiencies in using the farmer technique. In the light of this:

i. More training should be given foreign students in

the "art" of answering objective questions. It should be pointed out

that the encouraging start already made by the Foreign Student Office

should be continued on a regular basis and even expanded. Another ap-

proach may be to incorporate this activity into English language teach-

ing and testing. There is no doubt that majority of fbreign students

would like to take advantage of such a service.

ii. While we recognize the disadvantages accompanying

the technique of essay paper writing, it can be employed to the bene-

fit of those trained to use it. It would improve their capacity to

express themselves in clear, concise and coherent manner. When essay

tests conducted are supervised, authenticity is guaranteed. Though it

means more work for the professor who is urged to submit grades in a

few days, the payoff to students can be tremendous.

iii. Assessment of perfbrmance which emphasizes problem-

solving in a practical way can be of immense value. As many foreign

students would be "called into action" when they return to their re-

spective countries, training that emphasizes "learning by doing" would
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be very useful.

iv. Because of the cool and unassuming attitude of most

fbreign students, coupled by difficulty in expresSing themselves fluently

in English, the level of interaction between them and the professors

either in the class or outside may be very limited. By being patient

and understanding, the professor would provide the encouragement needed

to improve. It should be noted that the inquiring attitude which the

fbreign student should exhibit is often tempered by his cultural value

which enjoins him to have respect for constituted authority and one of

the ways for demonstrating this value is a restraint from questioning

what those in authority say. The support of the academic advisor, or

the fOreign student “minor advisor" can be useful if the foreign stu-

dent is having problems in any of the classes he's taking. These two

officials may help in improving the relationship he needs to have with

the professor.

v. Owing to the nature of political and socio-economic

conditions of countries from which most foreign students came, the

Foreign Student Office, along with colleges enrolling many foreign stu-

dents, can organize special "enrichment courses" in which all of them

would be expected to participate. For instance, workshops or seminars

in basic economics, government, and human relations may prove valuable

to students who return home and find themselves perfbrming functions

they did not train for. Constant change and rapid development going

on in many non-Western nations lead to rapid turnovers in professional

engagements.

5. Other Items of Importance. It is recognized that the Uni-

versity is trying its best to provide resources to facilitate productive
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academic effort on the part of the students. From the experiences of

students from the Middle East, however, it has been noted that instruc-

tional resources on this region in the Main Library are limited. Whereas

this is the area supplying the largest unit of fbreign students currently

enrolled at MSU,

a. It would be of immense value if Library authorities can

give attention to this area in future budget allocations fbr the acquisi-

tion of resources.

b. Similarly, the opening hours of the International Library

need to be increased.

c. The Library should set up "reservation service" for

spaces where group interaction could occur within the building. Pre-

sently, there is no mechanism for regulating access to the spaces avail-

able.

d. In view of the effect of decisions taken by the Library

on the academic welfare of the foreign students, it would be helpful if

they are represented on the Library Committee or similar body.

e. Since they constitute what can be described as a "silent

minority“ on campus, it would be helpful if they are allowed to parti-

cipate at meetings either at department or college level where issues

affecting their welfare would be discussed. This may be another useful

channel for information sharing.

f. More Linkages/Involvement--Michigan State University is

an institution of higher learning with enviable international reputa-

tion. Its educational and developmental programs around the world,

its richly diversified faculty and other resources attest to this.

That nearly 1,200 foreign students from 80 different countries should
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assemble here for further education is an additional proof. Therefbre:

i. More linkages, on a regular basis, in the form of

exchange of professors at universities in these regional areas would

be useful. Such scholars can help in coordinating seminars and work-

shops on regional areas. Their visit would provide an opportunity to

update information on the given area. What goes on in the semblance

of "exchange" seems to be haphazard. It need not be so.

6. Conclusion. As indicated earlier, the suggestions we make

above are not exhaustive of all possible measures to improve the lot

of the foreign student here. The constraints of time have limited our

effbrt to offer more suggestions. We hope this would prove helpful.

Once more, we very much appreciate the Dean's kind gesture in

asking us to undertake this task and we hope it would signal the start

of more meaningful dialog between us and those in authority on the sub-

ject of our welfare here. We want to assure him of our support and

cooperation in any effort made by the administration to make our learn-

ing experiences richly rewarding. Consciously or unconsciously, we do

imbibe values that may alienate us from our cultures as we learn here.

To maintain a sense of balance, our academic activities should equip us

intellectually and psychologically to be prepared to squarely deal with

problems confronting us when we get back home. The failure of our pro-

grams to meet this important objective may have been the reason why the

urge to stay here on completing our studies has been hard to resist.

While some may argue that students' personal and professional develop-

ment is more important than the call fbr patriotic attitude to serve

one's country, no one would deny that non-Western nations need all the

skilled hands they can get to execute their development programs. The
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University's commitment to help in this dimension is a strong factor

accounting fbr our admission to the school here. We also believe this

is why the Dean invited our suggestions. We've responded with as much

interest and enthusiasm. We hope the University will not relent effbrt

till the noble ideals of this philosophy are translated into meaningful

accomplishments fbr the students who train here, their respective

countries and the University itself.

ISL

Adebayo Ogunbi fbr the Committee

The Ad Hoc Committee:

Patric Bennett (West Indies)

Noorul Hussain (Bangladesh)

Terezinha Maciel (Brazil)

Adebayo ogunbi (Nigeria)

Yi Lan Liu (Republic of China)

Ali Sultan (Arab Students Organization)

. Narendra Yadav (Indian Club)\
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APPENDIX I

A CURRICULUM GUIDE FOR GRADUATE FOREIGN STUDENTS AND

A COURSE DESIGNED PRIMARILY FOR THEM

"The kitten that has just been weaned may suffer

for a time, but after a while it will be able

to kill rats."

--An African Proverb

Introduction

When Margaret Cormack1 reviewed the development of international

educational exchange in an article in 1969, she summarized the exper-

ience in a sentence: "Educational Exchange, thus, is on its way from

cult to curriculum--but has yet to devise New Curriculum." Almost ten

years after this observation was made, it is safe to say that the sit-

uation has not improved substantially. The curricula of most colleges

and universities are still too inflexible to accommodate foreign stu-

dents' interests. At Michigan State University, there isn't a single

program designed specifically with fbreign students in mind, even

though a few have adopted flexible policies and procedures to enable

fbreign students to maximize resources available in related fields in

the university. In short, the university is yet to devise the "New

Curriculum" fbr foreign students. Therefbre, the best that they can

make of what is available to them would depend on the good advice they

receive and more importantly on the effbrt they invest in the under-

taking. The brief curriculum guide to be presented will address the

378
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latter part, i.e., how to help them derive the best possible out of

available resources in the current structural arrangement. The results

just discussed in Chapter Four clearly showed that their contribution

can make a difference between a dull program and an exciting one. In

addition, they demonstrated the need for competency-based approach to

learning with emphasis on criterion-referenced pattern of testing.

Their overwhelming support of practice-oriented dimension of their

programs (research, laboratory and field experience activities) attests

to their desire to go beyond theory. Benjamin Bloom2 provided one of

the reasons why in an article in Educational Leadership:

While there is much rote learning in many countries of the

world, in some curriculum centers I find great emphasis on

problem solving, application of principles, analytical skills,

and creativity.

Such higher mental processes are emphasized because the centers

believe that this type of learning enables the individual to re-

late his or her learning to the many problems he or she encoun-

ters in day-to-day living. (p. 573)

This viewpoint was further underscored by Gagne3 in his analysis of

"Taxonomies of Learning":

The attempt to categorize learning outcomes in terms of human

capabilities is integrally related to efforts to define and

classify educational objectives (Tyler 1951; 1964). Although

approached from different points of view, both of these areas

of educational scholarship emphasize the importance of identi-

fying what the learner can do and what choices he can make as

a result of his learning. Such taxonomic efforts have the po-

tentiality of increasing the rationality of curriculum design,

effectiveness of instruction and the relevance of school learn-

ing to more broadly defined social goals. (p. 599)

The pressure to cope in rapidly changing environment has never

been so felt as at present. Even among foreign students in physical

and biological sciences (who did not participate in this study) the

4

same advice seems to hold as Stone and Moravcsik5 pointed out. They

both advocated a broad-based general education for fbreign students
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specializing in the sciences since many of them may be called upon to

perform management and administrative functions in addition to their

professional calling.

The same advice was contained in the recommendations made by

Rankin6 and Ravenswaay7. The students have also demonstrated, in the

study, that they were potential change agents. While there is nothing

wrong with being a specialist, a change agent can be better placed to

serve if he receives the kind of training that makes him a generalist.

He would then be equipped to analyze problems holistically and synthe-

size elements likely to bring about the most effective solution. The

guide to be presented below would keep these vital functions expected

of an effective change agent in view.

General Guidelines for Foreign Students in the Preparation

ETFTHETF—Programs

The content of this guideline may be regarded as an illustration

of some of what the proposed “Foreign Student Handbook" should contain.

Though American students may find some of the infOrmation useful, this

outline is primarily designed for fOreign students, especially those

in doctoral programs, who:

(a) enroll in academic or professional programs not specifically

designed fbr foreign students;

(b) are not lucky to have the assistance of a concerned aca-

demic advisor;

(c) are not supported by contractual arrangements between the

university and the sponsoring organization, specifying the

kind of knowledge and skills to be acquired;

(d) are not given a time table when their programs are to be
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completed;

(e) are looking fbrward to more than a high grade point aver-

age and a diploma as the outcome of their training.

It should be noted that procedures may vary from one college or de-

partment to another. It is essential to know what applies in one's

own situation. This guide assumes that the fOreign student has been

offered admission and is preparing to come to MSU. There are valuable

information in some departmental or college handbooks or brochures. A

good example is "Guidelines for Doctoral Students and Their Guidance

Committees" published by the College of Education. This one is only

intended to supplement such publications.

Befbre Arrival: You probably already read carefully, the brief

description of requirements pertaining to your field befbre applying.

A number of additional questions may have arisen which were not ad-

dressed in the handbook. The reason is because the handbook is dir-

ected at the American students.

(a) What you should do is to obtain a small notebook and jgt_

down all questions that cross your mind as you read with

a view to asking them when you arrive here.

(b) Next, you should formulate a tentative set of objectives

which you expect to accomplish by the time you complete

your program. These should be in "perfbrmance terms,“ i.e.,

things you expect to be able to gg, These are most likely

to change, depending on the resources available in your

department, college or the university as a whole.

(c) In some programs. a written statement of objectives is re-

quired befOre your admission is considered. You are only
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expected to write one fbr your own use if it is not speci-

fied.

Before meeting your temporary advisor: You are assigned an ad-

visor based on your area of academic or professional interest.

(a)

(b)

(e)

(d)

Whether or not he will be your permanent advisor will de-

pend on your judgment of his interest in helping you. His

functions include:

(i) helping you to plan your program. It is your respon-

sibility to do all necessary spade work to accomplish

this end (this will be described fully later).

(ii) assisting you in identifying likely members of faculty

to serve on your committee.

(iii) assisting you in the selection of those courses likely

to be relevant to your needs, and also give approval

to them when you intend to register for them.

(iv) monitoring your performance to ensure that you are

making satisfactory progress toward the attainment of

those objectives you set for yourself.

Do your homework by going through the catalogue of courses

offered in your major field. Record those whose descrip-

tions are related to what you intend to do. Think also

of a "minor field" and record courses from this area in

like manner.

Look at the schedule of courses for the term and under-

line each one being currently offered so as to know what

to choose from when drawing up the first term's program.

It is helpful to handle (b) and (c) with the assistance
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of a graduate student in the program or better still, a

graduate foreign student who is either in the program or

sufficiently knowledgeable to help.

At the first meeting:

(a) During your first meeting, further clarify these objectives

and present them as concisely as possible. It is a normal

procedure fbr him to ask about your background. If he

doesn't, try to include this as you present your objectives

so that he can understand the context in which your career

goals are to be interpreted.

(b) Listen attentively to the description he gives of the pro-

gram offered, resources available not only in the program

but elsewhere on campus, the limitations of the program

and likely effect on your goals.

(c) In addition to the questions likely to arise from his ex-

planation, which you should ask, remember to take the

questions you jotted down before you left home and have

them answered. If he can't answer them, he can direct

you to the appropriate quarters fbr the answer.

(d) Put down additional suggestions he may have on the choice

of courses. He may advise you against some courses you

may have selected which, he knows, may not be appropriate.

Validation of objectives: After the first meeting, go over

your objectives again and validate those that are possible within

given resources and modify or eliminate those that may not be attain-

able in the original form. '

Survey of facilities: With the aid of an experienced graduate
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student or even your academic advisor (where he is sufficiently in-

terested in helping) take a survey of available resources-~research

libraries: departmental or the main library, clinical laboratories and

other facilities for field experience activities. Identify their lo-

cations. when and how they can be used, and learn the rules and regu-

lations governing their use.

Choice of Courses for the first term: As this may be part of

the outcome of your first meeting with your temporary advisor, select

the minimum number of credits allowed and sample the process. If the

results, at the end of the term show that you can handle a heavier

credit load, proceed and increase it in subsequent terms. A heavy

load at the start may create problems which may continue to carry

over from one term to another.

Interaction with the professor:

(a)

(b)

Befbre you attend your first class, set your objective for

that class and compare with the professor's expectation of

what students taking the course should accomplish. If

there is a discrepancy in your objectives as compared with

his own, try to see him and discuss so as to reconcile the

differences. If you won't be able to meet your objective

as the course is designed, it is advisable to drop it and

select another one. If you elect to take it, however,

keep the objectives in mind as you go through the classes.

Don't be surprised if you find students asking for the

professor's testing strategies on the first day of class.

In a large majority of cases, students tailor their studies

to the demands of the examination.
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You may find a few exceptions where emphasis would be

laid on class participation and the meaningful contribu-

tion which you can make in class discussions.

There may be projects assigned dealing exclusively with

the American experience and as a newcomer you may find it

difficult to follow. It doesn't hurt to ask the profes-

sor if you can illustrate with examples from your socio-

cultural experience.

The greatest help you can obtain will come with making

your problems known and asking for assistance. Unless

this is done, it would normally be assumed that every-

thing is going on well with you.

You may find that the term is almost over as you are just

beginning to understand the topic and you are being asked

to sit for end-of-term examinations. This is a limitation

on the system. If you feel you have not done enough to

derive the best results from your effort, ask the profes-

sor that you would like to "defer" your grade on it. This

will give you additional time up to three terms to finish

it as satisfactorily as you want. Be warned about using

this too often though. Tbo many deferred grades may com-

plicate your future schedules and put more pressure than

you can handle.

Befbre you complete the course, it is necessary to jot

down the beneficial effects of the learning to your

society, i.e., assess how much of what you learned you

can apply at home. What are the facilitation and inhibiting
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factors in the system likely to help or hinder the appli-

cation. Then give the course a_"grade" based on these two

elements: the extent to which you accomplished your stated

objective fbr the course. and the degree of applicability

which the course offered in the context of your socio-

cultural environment. After a number of terms have ex-

pired, make a total assessment of what you have learned

in terms of their usefulness and compare with the grades

you made. These will show you whether you are getting

the worth of your money and time from the program.

When taking an examination (especially objective tests).

don't be disturbed if you see many American students walk-

ing out before half of the allotted time has been used.

Remember it is their system and they are familiar with it.

On the other hand, it may mean that they did not under-

stand the questions and would not want to waste their

time on it. Take advantage of available time. The pro-

fessor will tell you if you are out of time.

Selection of guidance committee and approval of program:

(a) It is advisable to go through at least two terms before

deciding to select a committee. During this period, you

would have a chance to meet some members of faculty in

your major and minor fields. Perhaps more important. you

would have met many graduate students in your program.

With your judgment and the advice received from the stu-

dents with whom you interacted, in addition to the help

you obtained from your advisor. you are ready to select

your committee.
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Present your choice to your advisor (assuming you have

selected a permanent one) and obtain his approval.

While selecting those whose contribution are likely to

help your program, check for personality characteristics.

Those whose characteristics are incompatible may consti-

tute a potential source of conflict, the net effect of

which may be detrimental to your academic interest.

Having shown a copy of your program outline to your

chairman and obtained his sanction, you are ready to

present it to the committee for ratification.

Be ready to explain why you selected what you have on the

list.

Note down suggestions (addition to or deletion from the

list) and make necessary modifications.

The Comprehensive Examination: In addition to the procedures

contained in many departments or colleges guidelines, it is essential

to know what is expected of you when preparing fbr the examination.

(a)

(b)

The assistance of your advisor is crucial at this point.

He can show you what steps to take in the preparation.

He is the one who will approve your being ready and give

details of what the examination requires of a candidate

preparing fbr it.

In some departments. a copy of the procedures is made avail-

able where all steps are clearly laid out. Where this is

not available, you can obtain valuable information from

A graduate students who have taken them, in addition to

your advisor's assistance. If you can have access to some
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of the past questions, they would give you an idea of the

scope and complexity of the questions' design.

The value of interaction with other graduate students can-

not be overemphasized. The advanced members may give you

some information which your advisor may not have.

How you prepare will be a function of the tradition in

your department and what is expected of you.

The Dissertation:

(a)

(b)

(C)

(d)

(e)

Very many students usually delay till very late before

thinking of topics fbr their dissertation proposal.

It is better to begin early by setting aside pertinent

topics in a special file, following your exposure to

them in selected courses. It is helpful to start early

so that you may give yourself additional exercises which

may yield valuable information about the tapic. Your

course selection may undergo further modifications when

topic areas are identified. If you finish all course

work before engaging in the proposal exercise, you may

find that you need one or two additional courses to broaden

your understanding. This may add more to your cost in

money and time.

Let your advisor know of these areas and with his direction,

select one which you would like to work on.

Attend workshops or seminars where the logistics of proposal

writing is undertaken and use your topic as an example of

a problem to solve.

If the study would involve doses of statistical analysis,
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_ give attention to those courses which will enable you to

adequately prepare fbr it. This preparation will include

visits to the Computer Center to see the resources avail-

able and under what circumstances they can be used.

(f) Depending on your field, it may be ideal to select a topic

dealing with home problems if you will have the resources

necessary fbr executing it.

(9) Assuming you have a “home topic“ in hand, it is essential

to do a preliminary analysis of the constraints likely to

be imposed by the change of environment and include these

in the plan.

(h) When the study is completed, it is helpful to summarize

experiences about it to help newcomers who plan to under-

take this venture in the future.

(i) Review the program again to see how close the results are

to your stated objectives. Let this be reflected in the

answers which you would give to the survey questions

usually posted by the Graduate School. Point out the

major difficulties you encountered and what facilitated

your learning most.

Outline of Curriculum

Having obtained the necessary information regarding the strengths

and weaknesses of the program you enrolled in. it is the student's re-

sponsibility to select courses carefully to make up for the shortcoming

in the program and maximize its advantageous effects. But the very

structure of the curriculum may be a problem. Therefore the structure

of the curriculum will be reviewed.
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Depending on the academic department or college they belong to,

the general outline of the units making up the existing programs will

be reexamined. This will be done from the perspective of training

potential change agents.

1. In the eggs area there are two subunits: specialized courses

and general courses requiring a minimum number of credits.

The cognate (minor) area requiring a minimum number of credits.

The electives are assigned a minimum number of credits.

Research design and methodology has a minimum number of cre-

dits.

Laboratory and field experience is flexible.

There is a fixed number of credits fbr dissertation.

In this review it is necessary to introduce a new unit which would be

primarily intended for fbreign students as a substitute fbr electives.

All of them should be expected to take these, but waivers can be used

where students have demonstrated adequate knowledge in each of the

topics covered in the area: These "general education" courses should

include basic courses in:

(a)

(bl

(c)

(d)

(e)

(f)

(g)

(h)

(i)

The Theory of Change and Innovation

Organizational Theory and Group Dynamics

Basic Course in Government

The Communication Process (especially interpersonal)

Principles of Human Relations

Management (the administrative process)

Basic Economics and Accounting

Seminar on Research in Non-Western Societies

Seminar on Applicability of Selected Concepts and Theories

in Non-Western Societies
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Regardless of discipline, foreign students would be called upon to use

one or more of the above general knowledge in the day-to-day discharge

of their functions. The extent of use would be heightened if they

move up to the administrative or policy making rank. Since a good

number of them may have acquired adequate knowledge, they would be re-

quired to take courses Only in those areas where the need is evident.

In order to accommodate this unit, the number of credit courses

in the "general courses" section may be reduced in addition to con-

verting the credits in electives into this unit. Similarly, the 36

credits usually assigned to "dissertation" may be reduced and the ex-

penses transferred to meet the costs in the new unit. Using the

breakdown of the credit requirements for a doctoral candidate in 1.0.

8 T. as an example, the revised fbrm fbr foreign students would look

1ike this:

 

Present Proposed

Arrangement Arrangement

(a) Minimum Courses in Core Area 24% 20%

(b) Minimum Courses in General

Education 19% 15%

(c) Minimum Courses in Cognate Area 11% 10%

(d) Minimum Courses in Electives 5% 5%

(e) Minimum Courses in "General

Knowledge" 0%* 13% 18%*

(f) Research Design & Methodology 7% 7%

(9) Laboratory and Field Experience 7% 10%

(h) Dissertation Research gififig _291_

Total 100% 100%

The above is used merely as an illustration. As can be observed, a

significant amount of attention (13%) is given to this “general
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knowledge“ area. The reduction in the credit load in dissertation re-

search does not mean a lowering of the quality; it only means that part

of the cost and credit load could be channelled to other areas where

they are critically needed. There is always the option to increase

this percentage of dissertation credits if the need arises for it.

Outline of a Course, e.g. Seminar on Conducting Research

in Non-WesternhSocieties

Since it is the primary responsibility of the fOreign students

to translate what they learn into the context of their respective so-

cieties, it is necessary for the university to create the conditions

under which this could be done. A course such as the above, if made

required fbr all fbreign students, would provide fbr developing this

capability. It can be organized on college basis or better still into

two main divisions with students in the fields of Humanities and Social

Sciences in one, and those in Physical and Biological Sciences in the

other. If organized as a single course, units of instruction should be

devoted to each division so that all can benefit from the interaction.

A brief analysis of the course which fellows is to guide the

instructors who plan to teach the course as well as students who would

take them:

1. G931; Preparation for the Conduct of an Efficient and

Relevant Research through Knowledge Sharing on the Con-

straints Likely to be Imposed by Non-Western Societies.

2. Target Group: Students in Masters or Doctoral programs,

foreign or American (especially who plan to go abroad)

3. Entry Conditions: Only those who are advanced in their

programs, i.e., those who have taken the required courses
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in research design and methodology prescribed by their de-

partments or colleges. e.g. for Education majors, it means

those who have taken ED 867 (Educational Research Methods)

and ED 869 (Quantitative Methods in Educational Research).

They should have recorded items not likely to be applicable

in non-Western societies in these courses, to be shared

with other members of the class.

Objectives in Behavioral Terms: The advanced graduate stu-

dent will be able to identify at least two research meth-

odologies, list the procedural steps involved in their use.

and pinpoint areas where the steps may not be applicable in

non-Western societies. Within a lO-week term (10 lessons)

he will write a concise proposal using one methodology and

introducing appropriate modification where necessary to

suit non-Western conditions. His peers' critique should

show that he identified and made appropriate changes in at

least 80% of those instances where modifications are called

fbr.

Justification: As shown in the results of the study (Chap-

ter IV). most.foreign students are returning to their

countries and are very likely to engage in research either

for their dissertation or other activities. A better pre-

paration would be ensured if they think and plan, keeping

the home conditions in mind. An opportunity would be pro-

vided for sharing vital infbrmation and criticisms among

peer group.
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7.

(a)

(b)

(e)

(d)
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Pre-test:

Summarize in a few sentences, key points in the course

in Research Design and Methodology.

Show the strengths and weaknesses inherent in applying

them in a Western society.

List areas of difficulty likely to arise when applied

in a non-Western context as you record them.

List steps to take in conducting a research using one

methodology with which you are familiar.

Pre-test Plan:

(a)

(b)

(a)

(d)

Whoever cannot do (a) to (d) above should not be al-

lowed to take the course.

The prerequisite is at least a course in research de-

sign and methodology.

Whoever answers (a) to (d) above is ready to take the

course.

Whoever answers (a) to (d) and has conducted at least

a research study (preferably at home) should skip (a)

to (d) in pre-test and be a resource person in the

class.

Learning Activities:

(21)

(b)

It will be primarily cognitive and will involve use of

rules-~and a careful assessment of the context in which

the rules would be valid.

The affective component of the learning would be an op-

portunity to think more of home and recall conditions

there when attempting to apply theories and concepts.
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This way, more interest in problems at home and stra-

tegies for solving them would develop.

9. Formative Evaluation:

(6:)

(b)

(C)

(d)

(e)

(f)

(g)

(h)

(i)

Distribute course outline among students showing the

scope of activities in which they would participate

(see task description).

List the varying methodological approaches which stu-

dents have noted and the problems likely to be atten-

dant on their use in non-Western societies.

Let others contribute additional points to each meth-

odology assessed.

Let them select one methodology they would use in

their proposal writing.

They should then select a topic fbr their proposal.

Visits to the research library fbr the collection of

references dealing with the methodology and sharing

with others in the class would follow.

For instance, if a student selects "survey research"

methodology, he should given attention to the impli-

cation for non-Western societies, of such topics as

i questionnaire design

ii method of data collection

iii ethics of survey research, etc.

Each should then receive a feedback in the fbrm of

critiques.

They should assemble reference sources and salient

points dealing with modifications to make sure that
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11.

Post

(a)
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methodologies discussed can be better applied in non-

Western societies.

The experienced students and the instructor should

add viewpoints which may not have been included.

Review steps to be taken in proposal writing.

Let each one develop his topic keeping the above

points in mind and bring them fbr class critique.

Test:

Given the references and the points to note in apply-

ing selected research methodologies in non-Western

societies, the student's proposal is assessed. The

p class lists what should be considered in each proposal

(b)

Task

(a)

(b)

(c)

and compares with the amount already recalled and used

by the writer of the proposal.

Final assessment would consider:

i List of issues brought in an participation in

class.

ii List of references assembled in respect of the

methodology used.

iii The content of the proposal in relation to given

points assembled in the class.

Description:

Check if students have completed the required courses

in research design and methodology.

Give the exercises in the pre-test section.

Refer those who did not qualify to the pre-requisite

courses to take.

 



(d)

(e)

(f)

(9)

(h)

(i)

(i)

(k)

(m)

(n)

(o)

397

Appoint those who have actually done research in non-

Western settings as resource persons.

Invite those who have conducted research for their

dissertation to share thoughts on the subject.

Distribute the course outline stating the objectives,

student activities and evaluative criteria.

With the students' help each supplying two, assemble

a list of methodologies and problems associated with

applying them in a non-Western context.

Let the experienced students and the instructor add

to the list to make it comprehensive.

Let students select one methodology they would like

to use in their proposal.

Let them select a tapic to write on; then visit the

library and assemble reference sources related to

the chosen methodology.

Go through the basic steps in proposal writing using

such references as David Krathwohl's "How to Prepare

a Research Proposal."

Allow each to write his proposal using the guidelines

assembled from the students.

Each presents his proposal and is critiqued by other

members of the class with suggestions to improve it

where necessary.

He evaluates what was supported and what was chal-

lenged in his presentation.

He then modifies his proposal based on the suggestions
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made before submitting it to the instructor.

12. A flow chart of the procedures and exercises fbllows (see

next page).

13. Resources:

(a) Texts on research dealing with chosen methodologies.

(b) Experiences of students and the instructor.

(c) Experiences of candidates who have conducted their

dissertation research at home.

Summar : The above outline is intended to give a glimpse of

the opportunity which may open to fbreign students if care is taken

to design a few key courses tying together information obtained in

other courses with a view to assessing their applicability in settings

other than the U.S. The information so generated can be of signifi-

cance not only to foreign students but also to social research and

to Americans, especially those who plan to conduct research in these

areas. The design may be more specific by detailing activities which

would be involved in eggg_ggit_of the ten lessons to be covered in

the term.
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FLOW CHART FOR THE STUDENT
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FOOTNOTES T0 APPENDIX I

1Margaret Cormack (1969), op. cit., p. 65.

2Benjamin S. Bloom. "New Views of the Learner: Implications

for Instruction and Curriculum," Educational Leadership, Vol. 35, No.

7 (April 1978), pp. 563-576.

3Robert M. Gagne. "Taxonomies of Learning," in Deighton (ed.),

Encyclopaedia of Education, Vol. 9, p. 599.

4Benjamin Stone. "Gaps in Graduate Training of Students from

Abroad," Science, June 6, 1969, p. 1118.

5Michael J. Moravcsik. "Foreign Students in the Natural

Sciences: A Growing Challenge," International Educational Exchange,

Vol. 9, No. 1 (Summer 1973), pp. 45-66.

6R. R. Ronkin. "Modifying the Ph.D. Program for Foreign Stu-

dents," Science, Vol. 63 (January 1969), p. 20.

7C. A. Ravenswaay. "International Students and Technical As-

sistance," Higher Education and Research in the Netherlands, Vol. 11
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