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ABSTRACT

A STUDY OF THE EFFECTIVENESS OF THE TEACHER
PREPARATION PROGRAM AT KUWAIT UNIVERSITY,
BASED ON A FOLLOW-UP OF 1976 GRADUATES

By
Abdulrahman Ahmad Al-Ahmad

Purpose

The main purpose of this study was to analyze the present
teacher preparation program at Kuwait University, using a follow-up
study to evaluate the quality of training received by graduates of

the 1975-76 academic year.

Methodology

A 65-item questionnaire was developed for use as the data-
collection instrument. It comprised five sections: general infor-
mation, teaching skills, student teaching, professional courses in
education, and proposed recommendations.

The population of this study comprised all the 1976 education
graduates from Kuwait University. Responses were obtained from 221
of the 249 education graduates, for a return rate of 88.75 percent.

Descriptive statistics were used to analyze the 1976 graduates'

ratings of the teacher preparation program at Kuwait University, as

elicited by the questionnaire.
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Major Findings

1. The 1976 graduates, in general, considered themselves
effectively prepared in 5 of the 19 teaching skills studied, whereas
they felt ineffectively prepared in 6 of them. They rated their
preparation in the remaining eight skills as average.

2. The graduates were satisfied with the experiences they
nad had in student teaching. They rated highest their student teach-
ing at the secondary level.

3. Eight courses in education were evaluated "very valuable"
to "valuable" by the respondents. One course was rated "average" and
four courses were rated "below average."

4. In their evaluation of preparation in 19 teaching
skills:

a. Males responded differently than did females. Only
two skills were ranked the same by both groups.

b. Graduates who held teaching jobs at different teaching
levels ranked their preparation in specific teaching
skills differently. The only exception was "dealing
with different departments in the Mininstry of Educa-
tion," which all groups ranked the same.

c. The 1976 graduates with majors other than education
ranked differently their preparation in specific teach-
ing skills. "Constructing an appropriate lesson plan"
was the only skill ranked the same (first) by all

graduates, regardless of major.



Abdulrahman Ahmad Al-Ahmad

Ten teaching skills were ranked the same by the
graduates who were teaching only in their major and
those who were not. In contrast, the two groups

ranked nine skills differently.

5. In their evaluation of the six experiences they had had

during student teaching:

a.

Male and female graduates ranked two experiences the
same; the others were ranked differently.

The 1976 graduates who were teaching at four educa-
tional levels ranked the student teaching experiences
differently.

No one student teaching experience was ranked the

same by the 1976 graduates in majors besides education.
Only "supervision of student teaching in the secondary
school" was ranked the same (fourth) by the graduates
who were teaching only in their majors and those who

were not.

6. In their evaluation of the 11 required and 2 elective

courses in education:

a.

Male and female graduates ranked all but one course
differently; both sexes ranked "Teaching Methods (1)"
number one.

Only three education courses were ranked the same
(below average in value) by 1976 graduates who were

teaching at different levels.
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c. No one course in education was ranked the same by
all graduates in majors other than education.

d. With the exception of four courses, there were differ-
ences in the rankings of education courses by graduates
who taught only in their majors and those who did not.
Both groups of graduates agreed on the rankings of
their preparation in the "audiovisual" course as
"excellent" to "good," and rated their preparation in
"foundations of education," "curriculum,”" and "develop-
ment of educational thought" as "below average" or

"of 1ittle value."

Recommendation

It was recommended that professional courses in education be
evaluated in terms of whether they are actually providing prospective
teachers with the competencies they need to enable them to function

effectively in the schools.
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CHAPTER 1

THE PROBLEM

Introduction

This is a study to evaluate the program of teacher prepara-
tion at Kuwait University--in (1) teaching ski]ls,.(Z) student
teaching, and (3) professional courses in education--as seen by the
graduates of the program in 1975-1976. Selected demographic and
academic characteristics of the respondents were analyzed and recom-
mendations of the graduates for changing and/or improving the program
for future students were considered.

Needless to say, the teacher preparation program at Kuwait
University is intentionally planned to prepare university students
who select teaching in public education as their career. It is
necessary to comprehend the educational system in Kuwait in order to
understand the teacher preparation curriculum and the recommendations
that were generally emphasized by the graduates.

A Brief Description of the Educational System
in the State of Kuwait

The state has defined its educational role in the following
constitutional provisions:
Article 13:

Education is a fundamental requisite for the progress of
society, assured and promoted by the State.l



Article 40:
Education is a right for Kuwaitis, guaranteed by the State
in accordance with law and within the limits of public policy

and morals. Education in its preliminary stages shall be com-
pulsory and free in accordance with law.

Law shall lay down the necessary plan to eliminate illiteracy.

The State shall devote particulag care to the physical, moral
and mental development of youth.

Historically, the movement for formal education began in 1912,
when the Al-Mubarekiah School was established from the citizens'
donations. After 24 years of schools operated by a group of citi-
zens, an initiative action was taken by a group of citizens as a step
toward organized formal education at a nationwide level. Therefore,

On July 30, 1936, they held the first meeting in the Munici-
pality. There were 80 persons all of them Kuwaiti, who
agreed and urged Abdulla Aljabir, who was head of that
meeting, to send their proposal to Al-Shaikh Ahmad Al-jabair,
the ruler of Kuwait. The ruler ordered the establishment of
a board of education.3

Since that date, there has been increased interest in edu-
cation, especially after the initiation of the Ministry of Education.
Immediately after achieving Kuwait independence in 1961, the Mininstry
of Education replaced Edar-al-Maarif in handling educational affairs.
"The State accepted the responsibility to provide free education to
every Kuwaiti from Kindergarten to University, including all types
of vocational and professional education"4 (as shown in Figure 1).

In 1965, a law was issued by the government adopting universal com-
pulsory education for every Kuwaiti child up to age 16, which covers

kindergarten, elementary level, and intermediate level. In keeping

with this law:
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The State school system is open to Kuwaiti children irrespec-
tive of residence, sex, social or economic status. In addi-
tion, the Ministry of Education is seriously trying to extend
educational services to the sons and daughters of all the
expatriates. It has kept for them 37% of students' places.
In 1974-1975 their number in the government schools was 67,446
students (males and females).
They are provided the same facilities as Kuwaiti students without
any restrictions.

The structure of the educational system--educational ladder
(2-4-4-4)--that is followed presently was adopted in 1954-55 after
comprehensive evaluation of the educational system by Dr. Akrawi and
Ismail Kabani, as shown in Figure 1. Education for boys and girls
is separate at all levels with the exception of kindergarten, where

co-education has been implemented.

Kindergarten Level (Age Four to Six)

The age of eligibility for kindergarten enrollment is four
years and at the end of two academic years (six years of age) the
student automatically transfers to the elementary level.

The main objective of this period as recognized by the Ministry
of Education is to provide "a transitional period between the home and
formal schooling. The curriculum and the environment of the kinder-
garten is designed to enable the proper mental and physical development
of pre-school chi]dren.“6

The teaching staff is restricted to females who must obtain
a diploma from a four-year teacher training institution as a minimal

qualification. Among the 249 graduates from Kuwait University in 1976

with preparation in education, 23 female graduates were appointed to



kindergarten schools. These novice teachers were given additional
training for this type of work by senior teachers and kindergarten
supervisors as a part of the Department of Kindergarten regulations.

The total number of teachers in kindergartens is 1,169 female
teachers for 15,410 students, which means 13 students per teacher
(shown in Table 1.1). Each student cost the Ministry of Education
469 Kuwaiti dinnars in the academic year 1974-1975 (shown in

Table I1.2).

Elementary Level (Age Six to Nine)

The age of eligibility for attending primary school is six
years. This school provides four years of education in the basics in
order to prepare the students academically for the next level.

The main objectives of this level of education are:

1. To help the pupil develop his mental ability by providing
him with various kinds of simple and valuable knowledge;
and

2. To help him to develop spiritual and moral growth through
appropriate religious and ethical institutions.7

Boys and girls study the same textbooks and their require-
ments are the same for passing this level.

As shown in Table I.1, there were 3,642 male teachers and
3,375 female teachers with a student-teacher ratio of 16:1. Of the
education graduates of Kuwait University in 1976, 15 out of 193 were

assigned to this level by the Ministry of Education. Because they

didn't have the necessary preparation for this level of teaching and
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Table I.2.--Expenditure according to educational level and type of
education during 1974-1975.

Total Cost per
Level and Type Students' Expenditure Pe;gezﬁ:ge Student in
of Education Percentage by Millions Expenditure Kuwaiti
of Dinnars P Dinnars
Kindergarten 6.9 5.7 8.2 469
Elementary level 45.7 21.9 31.5 271
Intermediate
level 30.3 19.4 27.9 358
Secondary level 14.5 12.7 18.2 498
Technical
education .9 3.2 4.6 1,466
Teacher training 5 1.32 1.9 1.357
institutions : ) : ’
Special education 1.0 2.16 3.1 1,212
Institute of
Religion .2 41 .6 1,233
Adult education .81 1.2
Missions abroad 2.006 2.8
Total 100.0 69.6 100.0 Mean = 376

Source: Office of Assistant Under-Secretary for Financial Affairs
in the Ministry of Education, Educational Expenditures in
1975-1976 (Al-Enfak Al1-Malli Fe 1974-1975) (Kuwait: Depart-
ment of Special Education Press, 1976), p. 52; cost per
student information taken from p. 68 of this publication.




because they taught subjects other than those in which they had

specialized, these beginning teachers of 1976 were given inservice

training by the Ministry of Education to overcome these shortcomings

in their academic training. In general, they studied methods of teach-

ing other subjects, with emphasis on the techniques that would help

tnem deal with the problems at this level of the educational system.
Recently the Ministry of Education has adopted a new policy

at the elementary level in terms of staffing this level with female

teachers in both boys' and girls' schools instead of hiring only

male teachers for the boys' schools.

Intermediate Level (Age 10 to 14)

The intermediate level is a continuation of the elementary
level and the aims are to provide the pupils with comprehensive
knowledge and to develop their academic abilities in keeping with
their maturation. More specifically, the educational objectives of
this stage are the following:

1. To enable the pupil to acquire an understanding and

knowledge of his national character.

2. To develop the pupil's abilities and aptitudes as a prepa-
ration either for the secondary stage or his technical
skill and manual work.8

The student body at this level in 1976 consisted of 43,665
boys and 35,665 girls who occupied 114 schools, 61 for boys and 53
for girls. A total of 6,077 male and female teachers worked at this

level. The 1976 graduates of Kuwait University working at this level,



at the time data were compiled for this study, were 111 of the 193
who were employed as full-time teachers. These teachers did not need
to attend any in-service sessions because they were prepared for this
level, theoretically, at Kuwait University and by having had student
teaching in intermediate schools which will be described in the fol-
lowing pages. The minimum requirement for teaching at this level is
two academic years in a teacher training college after secondary edu-
cation.

Secondary Education Level
(Age 14 to 17)

The Intermediate School Certificate is a prerequisite for
attending the secondary level. Secondary education in Kuwait is
divided into two types of studies: (a) general secondary education
and (b) specialized education.

At the general secondary level, general education is common
in the ninth and tenth grade for all pupils. They are required to
take general subjects in literature and science to prepare them for
the next two grades. In the eleventh and twelfth grades, the stu-
dents select from two types of studies: either the humanities or
sciences. Curricula in this section are planned for preparation for
higher education. Therefore, the textbooks in every field of knowl-
edge are reviewed by a professor from Kuwait University, particularly
for grade 12.

As a result of his evaluation of the secondary education in

Kuwait, Cooksey reported:
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The curriculum of the secondary school is very largely aca-

demic. It is concerned with extensive amassing of informa-

tion and less with the development of personality, skills,

and the encouragement of specific individual talents.
Therefore, mastery of the subject matter in general and of factual
information in particular are the two objectives teachers strive for
in their instruction.

Regarding specialized education at the secondary level, there
are institutions which are administered by the Central Administration
for Professional Training that accept graduates of the intermediate
level and train them for a certain period of time for the Ministries.
The specialized institutions mentioned in Table I.1 provide two years
of training after the secondary level, except for the Institute of
Religion, which is at the secondary level.

Teachers for the secondary level should have either a B.A.
or B.S. degree, and the Ministry of Education prefers to recruit
those graduates with a degree in education. The teacher preparation
program at Kuwait University puts great emphasis on this level of
training, both in theoretical and practical preparation. As part of
their practical preparation, prospective teachers do student teaching
in the secondary schools before graduation in their areas of speciali-
zation.

According to the latest statistics (shown in Table I.1), there
were 2,116 male teachers and 2,228 female teachers at the general
secondary level who were teaching a total of 40,014 boys and girls.

Out of this number, 44 teachers graduated from Kuwait University in

1976 in education.
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Finally, the World Survey of Education that was published by

UNESCO in 1971 made a statement about the importance of the teacher
in the education process and indicated that:
The teacher is the key to all education. On his scholarship,
professional preparation, and more particularly, his sense of
vocation, largely depends the effectiveness of the curriculum
and other aspects of education. Al1l efforts are, therefore,
made to select the right type of persons for teaching and
give them the necessary training and conditions of work.10
Accordingly, improvement in the teacher training program will
to some degree improve the quality of general education. In this
connection, it is necessary to have a clear understanding of the
teacher preparation program at Kuwait University.

A Brief Description of the Teacher Preparation
Program at Kuwait University

The idea of establishing a higher education institution was
first mentioned in 1955 when Shaikh Abdullah Al-Jabir Al1-Sabah,
President of the Council of Education, commissioned the first compre-
hensive evaluation of education in Kuwait with a view of future
improvements. The commission report was prepared by two Arab educa-
tors, Professor Ismail Al-Kabhani of Egypt and Dr. Matta Akrawi of
Iraq. Regarding higher education in Kuwait, they recommended that:

. . . in the following five years a teacher college should
be established. It could be organized after the Higher
Institution for Teachers in Baghdad or the Teacher College
that was established by the Egyptian Ministry of Knowledge
(Education) three years ago. . . . It should consist of
departments for every field of specializati?n in secondary
schools, where graduates will be assigned.1

Ten years later, on June 27, 1965, the Council of Ministries

agreed on establishing a teacher college for men and another for
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women as indicated in the minutes of Meeting No. 31 of 1965. Conse-
quently, "a committee from the United Arab Republic was invited to
study this project comprehensively, with emphasis on the scientific
and administrative aspects."]2

As a result of the recommendations contained in the report of
this committee, headed by Dr. Abdulfatah Ismail of Egypt, Kuwait
University was founded in October 1966 with two colleges: The College
of Science, Arts and Education and The University College for Women.

The Purpose of Establishing
Kuwait University

The Prospectus of Kuwait University for 1976-1977 sets forth
the main reason for the establishment of the University:

Although the number of Kuwaiti boys and girls eager for edu-
cation has increased year after year, it has so far been
possible for the majority of those who have attained their
Secondary School Certificates before the inauguration of
Kuwait University in October 1966, to be awarded scholarships
abroad. But statistics indicated that their numbers were
rapidly increasing, and the country's need for specialists in
various fields was simultaneously increasing too. It is this
reason which finally led the State to face the problem by
founding Kuwait University.13

The objectives that Kuwait University looks forward to accomp-
lishing are:

1. The development of cultural life and education and the
direction of research-work to meeting the requirements
of the local and nearby environment.

2. The completion of the educational scale in order to raise
the standard of education in general.

3. Meeting the needs of the country for locally trained teach-
ers, engineers, physicians, lawyers, economists, etc.

4. Avoiding the problems arising from sending young students
on scholarships abroad, e.g., the high f?zlure-rate and the
consequent material and emotional waste.
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The Minister of Education and Chancellor of Kuwait University,
Mr. Jasim Al-Marzouk, summarized the government's expectations of this

institution when he stated:

Education must be geared to the country's needs and to its
new and significant place in the world. In many respects
Kuwait University bears with it the hope of our future. The

strengthenigg and development of the University is a national
challenge.

Furthermore, Dr. Hassan Al-Ebraheem, the present President of
Kuwait University, summarized the philosophy of this institution when

he stated that:

The university, through its teaching and research programs
and through its faculty, staff and students, is a major

force for positive change. And yet the University must also
remain a stabilizing force in Kuwaiti society--a preserver of
many valuable aspects of our culture. It is at once both
radical and conservative and through its activities the Uni-
versity serves changing societal needs.

The Inception of the
Department of Education

After the establishment of Kuwait University, education was
affiliated with the Psychology Department until 1971. In September
of 1971, the Department of Education became an independent unit as a
result of a resolution to that effect passed by the University Council.

The Department of Education has formulated the following basic

objectives:

1. To provide the intermediate and secondary levels with
teachers in order to supply the manpower needs in this
area.

2. To be a research center in education and to publish the

findings of researchers.
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3. To prepare specialists and teachers for the different
fields in the teaching profession.

4. To improve professional standards for educators and to
acquaint them with new educational and psychological
trends.

5. To prepare personnel in the fields of education who
will continue to pursue higher objectives in education--
Ph.D.'s to fill the present and future needs of the
Department and the gover-nment.]7

Under the academic-year system (the conventional system),

every student studying for his/her B.A. or B.S. degree in education

is required to pass all the required courses each academic year with-
out carrying any of them over to the next year. The professional
courses in education are usually taken along with the required courses
in academic specializations in the third and fourth academic years.

The required courses in education are as follows:

A. In the third year:
Foundations of Education
Educational Psychology (1)
Audio-Visual Education
Teaching Methods (1) (in the major)
. Teaching Practice (in the intermediate school)
B. In the fourth year:
1. Development of Educational Thought
Educational Psychology (2)
Teaching Methods (2) (in the major)
Teaching Practice (in the secondary school)
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5. Mental Hygiene
6. Educational Sociology*
7. Health Education*

Student Teaching as Part of the
Teacher Preparation Program at
Kuwait University Until 1975-1976

As stated before, student teachers were assigned to the inter-
mediate school in the third academic year and to the secondary school
in the fourth academic year as part of their preparation for the
teaching profession. One day a week was devoted to student teaching
in these stages under the supervision of either methods instructors
or academic supervisors from the Ministry of Education, who had been
helping the Department of Education since 1974-1975 when the number

of student teachers sharply increased (as shown in Table I.3).

Table I.3.--Growth in student enrollments in education at Kuwait
University in the third and fourth academic years.

Total Number of Male

and Female Students Academic Year

232 1969-70
215 1970-71
2N 1971-72
221 1972-73
263 1973-74
414 1974-75
499 1975-76

Source: Department of Education, "The Student Teaching Committee
Report" (Kuwait: Kuwait University, n.d.), p. 2.
(Typewritten in Arabic.)

*Elective subject.
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A committee of three professors of education, headed by
Dr. Mohammad Nasir, was formed before the emergence of the Department
of Education from the Department of Psychology and Education. In its
report, three stages were set for third academic year student teaching
as follows:

1. Observations of student practice teaching to be followed

by discussion meetings for four weeks,

2. Student practice teaching to be observed by the classmates

of the student to be followed by a discussion meeting,
and

3. Practice student teaching lessons to be given by the stu-

dent in his field of specialization as part of the final
examination in student teaching.

In the fourth academic year, student teachers spend one full
day a week teaching in school and participating in the activities of
the school. As a part of the student teacher's evaluation, a profes-
sor from his academic major, other than education, would assess the
student's knowledge of the subject matter‘.]8

On April 27, 1976, as a result of eight departmental meetings,
a new position was created with the title of General Supervisor of
Student Teaching. This person is assisted by a coomittee in his
effort to improve the quality of student teaching.

Teacher Preparation Under the
Elective-Course System

The introduction to the Prospectus of Kuwait University

1976-1977 says that the new system "allows the student the choice of



17

specialization and course which he prefers to take and which falls in
with his capacities; it offers an examination system at intervals
based on providing chances for better performance."19
The first class in education under the new system was gradu-
ated in 1977-78. Under this new system, students are required to take
120 credit hours toward the fulfillment of the requirements for the

B.A. degree in education in the following distribution:

Credit Hours Course Area
30 General university requirements
42 For the major
18 For the minor
30 For professional courses (e.g., edu-
120 cation, psychology, teaching methods
and curricula) consisting of 24 for
(Each credit hour is academic studies and 6 for teaching
equivalent to three practice

hours of applied study)

The requirements for graduation with a B.S. in education, on

the other hand, are as follows:

Credit Hours Course Area
24 University requirements
25-32 Faculty requirements (credit hours

required are different from depart-
ment to department)

49-54 Department requirements (credit
hours required are different from
department to department)

30 24 of which are theoretical; 6 are
teaching practice

128-140
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These last 30 hours of required professional courses in edu-

cation for arts and science students are as follows:

A. The Theoretical Courses in Education (24 credit hours):

Credit Hours

3

Course Area

Principles of Education (course #301
for all majors)

Education Psychology (1) (course
#302 for all majors)

Curricula (course #303 for all majors)

Audio-Visual Media in Education
(course #404 for all majors)

Teaching Methods (courses #305--
Arabic, #306--English, #307--Geogra-
phy and History, #310--Philosophy,
Sociology and Psychology, #311--
Scienceg

Evolution of Education Thought
(course #401 for all majors?

Educational Psychology (2) (course
#402 for all majors)

Teaching Methods (courses #405--
Arabic, #406--English, #407--Geogra-
phy, #409--History, #310--Philosophy,
Sociology and Psychology, #411--
Scienceg

Mental Hygiene (course #415, optional
for the transitional stage only)

B. Student Teaching (6 credit hours):

Credit Hours

3

Course Area

Student Teaching (course #413--Arabic,
#415--English, #418--Geography, #420--
History, #422--Philosophy, Sociology
and Psychology, #424--Science except
#462--Mathematics)
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3 Student Teaching (course #414--Arabic,
#416--English, #419--Geography, #421--
History, #423--Philosophy, Sociology
and Psychology, #425--Science except
#427--Mathematics)

12

Student Teaching Under the
Elective-Course System

A university student is deemed to be eligible for student
teaching if he has taken Teaching Methods at the 300 level. This is
the minimum requirement.

The organization and techniques used in student teaching
remain the same as those used before the adoption of the new system.

In pursuance of the resolution adopted on April 27, 1976,
student teaching experience is to be concentrated in two semesters
with two days a week of student teaching for 3 hours credit each
semester.

It is within this institutional program that the current study

was conceived and conducted.

Purpose of the Study

The main purpose of this study was to analyze the present
teacher preparation program at Kuwait University using a follow-up
study to evaluate the quality of training received by graduates of
the 1975-1976 academic year. It is hoped that the study will provide

useful information to the following education personnel:



20

1. The educational leadership at Kuwait University in
their planning for and constructing new curricula for
preparing teachers in the proposed College of Education.*

2. The decision makers in the Ministry of Education who are
represented on the Committee for the Project of Estab-
lishing a College of Education.

3. The Faculty of the Department of Education who are in
daily contact with education students in the areas of
construction of curricula and supervision; and all those
educators who are engaged in preparing prospective
teachers.

The State of Kuwait, with its large investment in education,
is badly in need of studies in teacher preparation in order to improve
its educational system, as was enunciated in Lynch and Plunkett's
assessment: "It is evident that more extensive commitment to improv-
ing the quality of education generally will depend upon the deliberate

development of teacher education."20

Justification for the Study

Leher pointed out that

Colleges of education should maintain contact with every
graduate. Those who spend four to seven years in an institution
usually develop a lifelong interest in it. Furthermore, they
are an invaluable source of data for improving the college's
program and also can provide opportunities for field research. 2]

*In an interview published in a Kuwaiti newspaper, Al-Syassah,
the Chairperson of the Department of Education, Kuwait University, said
on April 27, 1977, that "the Department of Education will become a
College of Education in the Fall of 1979."
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In addition, a teacher education survey in Asia, conducted
by UNESCO, concluded that "the training of teachers is a critical
element in the designing and carrying through of any reform in edu-
cation or in the development and use of innovative approaches."22

Furthermore, on December 24, 1975, the University Council
resolved:

to constitute a coomittee comprising the following members to
study the project for a College of Education and to reconsti-

tute the University College for Girls into a College of Educa-
tion for Girls:

1. Dr. Moharmad Jawad Rida Dean, College of Arts and
Education

2. Mr. Yacoub A1-Ghonam Undersecretary, Ministry of
Education

3. Dr. Mohammad Nasir Chairman, Department of

' Education

4. Dr. Shafikah Pastake Acting Dean, University College
for Girls

5. Mr. Mohammad Al-Sannah Assistant Undersecretary,
Ministry of Education

6. Mr. Solaman Al-Muttwah Member of the University Counci]23

In its report to the University Council, the Committee for the
College of Education Project reported that:
The Department of Education, the Ministry of Education and
some members of the Committee proposed the establishment of

a College of Education preparing teachers of high academic
standards for all levels of education in sufficient numbers.

24

In this context, the findings of this study will provide a
valuable source of feedback on the effectiveness of the present
teacher preparation program which has been used since 1968, the year
the first professional courses in education were offered by the

Department of Psychology and Education. Moreover, this study will
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be the first academic study in teacher education at the higher level
totally related to Kuwait University and its efforts to prepare uni-

versity students for the teaching profession.

Limitations of the Study

This study was limited to the following primary resources:

1. This study dealt only with the 1976 graduates with B.A.'s
and B.S.'s in education. The study focused on the entire
population whether or not they were actively engaged in
the teaching profession. It may be inappropriate to draw
inferences for other graduates in other years.

2. The questionnaire was designed to consider the following
subdivisions: General Information, (I) Teaching Skills,
(I1) Student Teaching, (III) Professional Courses in Edu-
cation, and (IV) Recommendations. It did not deal with
other university courses in which the students may have
enrolled. Thus, no inferences should be drawn about the

total university program.

Statement of the Problem

The problem of the study was to determine the effectiveness
of the present teacher preparation program at Kuwait University in
readying teachers for the government schools. The study focused
specifically on the following:

1. A determination of the effectiveness of the undergraduate

teacher preparation program curriculum as perceived by
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the 1975-1976 graduates in education, whether or not they
were actively engaged in the teaching profession at the
time of this study;

2. A determination of the value of the required professional
courses in education as perceived by the graduates;

3. A determination of the adequacy of student teaching experi-
ence provided to the graduates in public schools under the
supervision of the Department of Education at Kuwait Uni-
versity;

4. Determination of the graduates' recommendations for
improvement in the present teacher education program at

Kuwait University.

Definition of Terms

For the purposes of this study, the following terms may be
construed as follows:

The Department of Education, Kuwait University: A body of

specialists in education in charge of preparing teachers for govern-
ment schools in the State of Kuwait.

The Professional Education Courses: The courses designed for

Kuwait University students who wish to devote themselves profes-
sionally to teaching. These courses are taught by the Department of
Education in the College of Arts and Education, Kuwait University.

Student Teaching: The period of supervised introduction to

teaching during which the student teacher is given opportunities to
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practice, under supervision, various processes and responsibilities

of teaching.2

The Teacher Preparation Program of Kuwait University (TPPKU):

The aggregate of all the professional courses in education that are

required of any Kuwait University student graduating with a speciali-

zation in education.

Questions to Be Answered by the Study

1. What is the graduates' evaluation of the teacher prepara-

tion program from which they graduated?

2. Do the following variables affect the 1976 graduates'

evaluation of teacher preparation in teaching skills,

student teaching, and professional courses in education

at Kuwait University?

a.

b.

Sex (male, female)

Levels of teaching (kindergarten, elementary, inter-
mediate, and secondary)

Academic majors other than education (Arabic, English,
Geography, History, Sociology, Social Work, Psychology,
Philosophy, Chemistry, Biology, Geology, Mathematics,
and Physics)

Teaching in the teacher's field of specialization or

not.

3. What recommendations do the 1976 education graduates have

regarding the proposed change in the teacher preparation

program?
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Research Hypotheses

1. Male and female graduates of 1976 in education will
respond differently to each of the items regarding their
preparation in teaching skills (items 10 through 28),
student teaching (items 29 through 38), and professional
courses in education (items 39 through 51).

2. The graduates who are teaching at different levels (kin-
dergarten, elementary, intermediate, and secondary) will
rate differently their preparation in teaching skills,
student teaching, and professional courses in education.

3. The graduates with different academic specializations
(Arabic language, English language, geography, history,
sociology, social work, psychology, philosophy, chemistry,
biology, geology, mathematics, and phygics) besides educa-
tion will rate differently their preparation in teaching
skills, student teaching, and professional courses in
education.

4. The graduates who are teaching only in their field of
specialization will respond differently from those who are
not, to items regarding their preparation in teaching
skills, student teaching, and professional courses in

education.

Organization of the Study

The presentation of this study is organized into five chapters.

Chapter I is an introduction to the study, and in general includes a
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brief description of education in Kuwait, the teacher preparation
program at Kuwait University, the purpose of the study, and the
hypotheses.

Chapter II is a review of the literature related to the
study.

Chapter III consists of, first, the procedure used in
developing the questionnaire and collecting the data for the study,
and second, the methodology employed to analyze the data.

Chapter IV is devoted to the presentation of the findings of
the study.

Finally, Chapter V contains the conclusions and recommenda-
tions that are made on the basis of the findings of the study for

future improvement of the program.
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CHAPTER II

REVIEW OF RELATED LITERATURE

Introduction

Ongoing efforts to improve teacher preparation programs are
essential to the reformation and continued improvement of public
education. There are different methods employed toward improvement
of teacher education programs, but the first step toward making a
plan for improvement is an assessment of the quality of the existing
programs. Although other methods of program assessment might be
used, the most generally acceptable one is the one that assesses the
opinion of graduates toward the program from which they graduated
and which gave them some exposure to the teaching environment.
Mattson stated that "the survey of different methods of evaluation
involving graduates of programs indicates that the most practical
means of gathering data is through feedback from the graduates."]

Basically, teacher preparation programs consist of a theoreti-
cal portion, the professional courses in education, and a practicum.
These two portions are organized by the teacher education institu-
tions to provide needed teaching skills in a particular educational
system, such as in Kuwait. The assumption is that once the student
teacher successfully completes the required courses in education,

he/she can be considered competent to teach in that educational system

at the specific level for which he/she was prepared.
29
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The Evaluative Criteria Study Committee of the American
Association of Colleges for Teacher Education--an internationally
respected organization--prepared standards for the accreditation of
teacher education. Both the theoretical and the practical com-
ponents were considered. On May 16, 1977, these standards were
adopted by the National Council for Accreditation of Teacher Educa-
tion for implementation nationwide by January 1, 1979. These stan-
dards are comprehensive in covering the basic teacher education
programs, advanced programs in matters of their governance, curriculum,
faculty, students, resources and facilities for programs, and evalua-
tion and planning. In regard to basic teacher education programs,
the standards that must be met by the teacher education institutions,
particularly teacher education programs at the undergraduate levels,
consist of various sections that endeavor to meet the educational
needs in the United States, such as multicultural education.

Two components of teacher preparation programs related to
curriculum are seen as universal--the professional studies and the
practicum. The standards required for these components by NCATE are
as follows:

The Professional Studies Component:

Standard: The professional studies component of each curric-
ulum for prospective teachers includes the study of the con-
tent to be taught to pupils, and the supplementary knowledge,
from the subject matter of the teaching specialty and from
allied fields, that is needed by the teacher for perspective
and flexibility in teaching.

Standard: The professional studies component of each curric-
ulum includes the systematic study of teaching and learning
theory with appropriate laboratory and clinical experience.
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Practicum:

Standard: The professional studies component of each curricu-
lum for prospective teachers includes direct, substantial,
quality participation in teaching over an extended period of
time in an elementary or secondary school. This practicum
should be under the supervision of college personnel who are
experienced in, and have continuing experience with, elemen-
tary or secondary teaching, and certified, experienced per-
sonnel from the cooperating school. Explicit criteria are
established and applied for the selection of_school supervisors
and for the assignment of college personnel.

In this connection, the review of related literature on
teacher preparation programs is presented under three headings:

1. Pre-Service Teacher Education Programs

2. Professional Courses in Education

3. Student Teaching

The discussion of each of these topics is drawn from litera-

ture relevant to the study.

Pre-Service Teacher Preparation Programs

The review of the relevant literature on this topic begins
with studies conducted in the United States of America. Suggestions
presented by American educators for improving pre-service teacher
preparation programs are included. Second, the studies conducted in
Asia that are relevant to the study are reviewed and, finally,
studies conducted in the Arab countries are considered. In Kuwait,
there is a lack of literature dealing with teacher education because
efforts have been concentrated on public education and technical edu-
cation.

In the United States a number of studies have been con-

ducted to study the effectiveness of pre-service teacher education
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programs as perceived by their graduates who enter the teaching
profession.

Stouffer's study of the opinions of 414 graduates of the
secondary teacher education program at the University of South
Dakota showed that:

Respondents' replies indicated the sum total of required
undergraduate professional preparation should either remain
the same or be increased. A decrease in the required hours
of the professional education program was the opinion_of
the respondents who had taught at some time or other.

Howey, as a result of a national survey of the deans and
department heads in 1975 schools, colleges, and departments of
education in the winter of 1976, reported that "the majority of
department heads believe that coursework and clinical experience are
equally important." He went on to state that "64 percent of the gradu-
ating students believe they are adequately prepared to begin teaching
in their area of specialization and believe they are capable enough to
organize and manage a classroom.“4

Radcliffe concluded from her study of graduates in the teach-
ing profession from Michigan State University who taught in Michigan
public schools in 1972-1973 that:

Earlier classroom experiences and more frequent classroom
exposure would have enhanced the preparation for these indi-
viduals. . . . They felt strong needs for more practical
"how-to-teach" methods courses relating to the realities of
the teaching prgfession, as opposed to theoretical and gen-
eral knowledge.

Graff conducted a study involving all 2,038 individuals who

completed student teaching in the Secondary Teacher Educational
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Program at the University of Iowa between January, 1971, and May,

1976. He reported that:

A typical respondent would indicate that he/she received
"less preparation than needed," or "almost no preparation,”
for handling the following situations, between 60 and 83
percent:

Utilizing computer services

Supervising extracurricular activities
Establishing rapport with parents

Working with administration

Working with students of different socioeconomic
classes (sic).
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Johnson asked 130 elementary teachers and 119 secondary
teachers about their opinions regarding the teacher training program
they had had at South Alabama College of Education before their gradua-
tion (B.S. and M.A.) in Spring, 1969. He reported:

"Ability to control class" was rated more essential in useful-
ness; the greater majority of students had acquired it in the
undergraduate program. "Knowledge of public affairs,” "skills
in delegating work as responsibility to others," and "posses-
sion of satisfying philosophy of life" were not acquired during
the undergraduate years by a majority of alumni.”’

He further reported that:

A large majority at both levels are "thoroughly satisfied"
or "satisfied" with their present positions and with their
undergraduate and graduate training at the University of
South Alabama. A few have left teaching for other occupa-
tions, primarily for financial reasons.

Kevin Ryan and others recorded their impressions of the prob-
lem that is facing teacher preparation programs in higher education
institutions in the following words:

By confining teacher education within the organizational
structure of the University, the knowledge explosion affects
professional content in a converse relationship; that is, as
more and more knowledge is developed a decreasing portion of
such new theories, ideas, findings or means of expression will
become part of the content of teacher education.
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On the other side, Myers and Reid came to a different con-
clusion from that of Ryan regarding the adequacy of teacher education
programs. They stated that

Because of the failure of teacher education institutions to
address themselves to the fundamental philosophical, social,
economic, and political issues involved in mass public edu-
cation or to adequately prepare teachers to understand or
cope with the realities of the system, few teachers regard
their experience with the faculty of an educ?Bion or teach-
ers' college with such nostalgia or respect.

Ruth Lambert, in her study of the attitudes of selected recent
graduates in teacher education toward their preparation for teaching
and evaluation at the University of Arkansas at Pine Bluff, came up
with a solution for the problem raised by Ryan and Meyers when she
concluded that:

A concerted effort must be made by college faculties and
other professional leaders, however, to single out the basic
principles and the skills which are essential for beginning
jobs, so that colleges or departments may concentrate on
teaching this knowledge and on developing in their students
habits of study and critical evaluation which will lead to
continual self-evaluation after the period of formal educa-
tion is finished.

Contributions have been made by educators in the United
States in order to overcome the weaknesses in teacher preparation
programs. In the 1960s, six California professors got together to
improve the quality of teacher training in California. Some of the
conclusions they reached are as follows:

Members of this Commission are in complete agreement that
the preparation of good teachers is the function of college
or university as a whole. For it needs the best that the
institution can contribute for each prospective teacher

toward his full development as a person, toward his broad,
liberal education, toward solid foundations of the subject
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matter he will teach, and toward his professionalization as
a school worker. We believe uncompromisingly in the criti-
cal importance of preparation in subject matter to provide
an essential part of the equipment of all teachers.

The development of a program for the education of teachers,
including balancing and harmonizing of the general education,
specialized subject preparation, and professional education
sac%orﬁé is the function of each college or university as a
whole.

Cornish's recommendations for improving pre-service teacher
education programs are as follows:

Promote an effective student teaching program.
Provide opportunities for classroom observation.
Offer a broad liberal arts education.

Obtain qualified instructors.

Make adequate facilities available.

Insure good student-faculty relationships.

Maintain a balance in teaching between theory and its
practical application.

. Provide some separate instruction for primary and inter-
mediate grade teachers. 13

. Offer a variety of courses in education.
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More concisely, based on the findings of her study of
students' teaching problems, Danielson recommended that "teacher edu-
cation programs should give considerable attention to improving the
preparation of prospective teachers relative to the problems of areas
of classroom management, lesson planning, and knowledge of subject

matter'."]4

Another investigator, John C. Berry, added that "the
teacher training program must provide a learning experience in which
the prospective teacher can develop positive attitudes toward
teacher-pupil r‘ela’cionships."]5

In conclusion, The Seventy-Fourth Yearbook of the National

Society for the Study of Education pointed out that the endeavors

for the reformation of pre-service education have developed "two
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incompatible trends in the number and the complexity of the compe-
tencies required of teachers and at the same time a decrease in the
amount of professional work required for graduation and initial
certif‘ication."]6
The Yearbook further added that,
If well-designed programs of teacher education cannot be
successfully mounted, much of the efforts to improve pre-
service education will have little impact on our school in
general if the plans for improved education do not include
plans to change the schools and to insure support for the
new teachers who will come to them.17
On the Asian continent, which consists largely of develop-
ing countries, up-grading the preparation of elementary teachers to
the university level and improving the existing teacher education
programs at the university level are considered important issues
facing teacher education. Paul Chang raised this first issue in his
study of the educational trends in South-East Asia. He pointed out

that,

In most of the countries in South-East Asia there is little
coordination between the training of teachers for the pri-
mary level, which generally takes place in training colleges,
and for the secondary level, which is mainly the responsi-
bility of the universities. If the quality of teacher train-
ing in the region is to be raised, it is essential that
universities should provide effective ]eadership.]

Regarding the second issue that faces teacher education
institutions--universities--in Asia, a conference held under the
auspices of the UNESCO Asian Institute for Teacher Educators came
to the conclusion that,

The working document of the conference identified some of

the inadequacies in the present teacher education programs
in the region, such as a wide gap between the methods



37

advocated by teacher education institutigns and what they
actually practice in training teachers.]!

Moreover, Taghipoor-Zahir studied teacher education in Iran
with respect to the convergence and divergence of faculty and stu-
dents' perceptions of curricula. The major findings of the study
were as follows:

1. Great divergence exists between the perceptions of faculty
and students regarding the purpose of teacher education.

2. The existing teacher education curricula do not adequately
fulfill the perceived needs of students for the development
of personal philosophy.

3. Convergence between faculty and student responses suggested
that curricula of teachers' colleges in Iran do not provide
for an adequate balance among general, specialized and pro-
fessional components of teacher education.

4. There is high interest among both faculty and students in
adapting programs from other countries to the needs of
Iranian society.

5. Lecture-memorization is the overwhelming mode of instruc-
tion in the teachers' colleges.

6. Evaluation of student progress is largely a matter of Ber-
formance on written examinations over course content.?2

The teacher education institutions, by utilizing techniques
that have been seen as appropriate, endeavor to improve the exist-
ing programs in teacher preparation. In addition to studying gradu-
ates' opinions regarding the programs from which they graduated as a
means to future improvement, Pas G. Ramos, a researcher at the Uni-
versity of Philippines, suggested a way of making graduate teachers
more effective by using continuous reassessment by the college of
education:

One such systematic appraisal of our college is the Self-
Study Evaluation. Specifically, the Self-Study Evaluation
project aims to find out how the College can make its fac-

ulty and programs more relevant to, and consistent with,
the significant developments in the New Society. The study
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is intended to provide base-line data for long-range planning.
The study now in progress considers the following:

a. Objectives of the College,

b. Physical and Institutional Facilities,
c. Faculty,

d. Studentry,

e. Curricula,

f. Library,

g. Student Personnel Services,

h. Administrators, and 1

i. Administrative Personnel.

Also, in the report of the proceedings of the First Asian
Conference on Teacher Education held in India, great emphasis was
given to the teacher education curriculum. To make teacher educa-
tion programs more adequate, it was suggested that coursework
provide:

i. a clear pictufe of India's past but also
ji. its traditional society,
iii. 1its aspiration for modernity,
iv. the beliefs, values, attitudes and behavior patterns
of its people,
. the problems that it faces, and
vi. its role in the world of nations.22
The report set up a strategy to accomplish the above objec-
tives of teacher education by advocating the development of:
i. an understanding of social realities of our times,
ii. a sensitivity to the needs of the individual learner,
iii. an acquaintance with the dynamics of modernization,
iv. a realization of human values, and
v. adequate use of the method of critical inte]]igence.23

During the last two decades, the Arab Organization for Educa-
tion, Culture and Science has been putting a respectable emphasis
on teacher preparation in particular. A conference, called "The
Preparation of Arab Teachers," held in Cairo on January 17, 1972,

recommended that:
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Teacher preparation should consist of the following essential
components:

i. general education dealing with the Arab world in par-
ticular and contemporary global issues in addition to
other subjects;

ii. major fields of specialization in a number of allied
educational disciplines;

iii. education fields as theoretical studies in education
such as educational psychology, counseling, educational
administration, teaching methodology, and supervised
student teaching; and

iv. practicum programs where the student teachers focus on
the application of the theoretical preparation to prac-
tical problems in pedagogy.Z4

Simultaneously, the Conference further suggested to the mem-
bers of this organization that:
The academic part of teacher education is not only intended
to fill in the teacher in his major subject, but it should
also be designed as to train him to continuously acquire
knowledge in his major field. A teacher in a rapidly chang-
ing world shggld face children with up-to-date knowledge in
his subject.
A resolution adopted by the cultural department of the Arab
League Secretariate suggested some ways to improve the present
teacher education programs in the Arab countries. The resolution
recommended that:
It is important to carry out a follow-up study of graduate
teachers from colleges and institutions by observing them
directly at work, by evaluating their cultural impact on
the community at large. . . . The ultimate objective is to
improve the existing standards of teaching by staffing the
faculty with well-qualified teachers.
Additionally, Al-Roushad and Abdulatif, in their paper pre-
sented at the First International Conference on Islamic Education,
under the title of "The College of Education's Role in Teacher Prepara-

tion," made some suggestions that will assist the graduates in
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education in keeping up-to-date with new techniques in teaching or

other areas of education. They stated:

It is vitally important for the Education Colleges and the
Ministry of Education to jointly follow up their university
graduates. This follow-up activity can be conducted in
various ways such as:

1.

to establish a sub-office to follow up the university
graduates in every college. This sub-office will sup-
ply the graduates with the documentation and literature
necessary for their professions.

to set up a seminar for graduates in each college
annually: the graduates will select the agenda for each
seminar by themselves.

every college of education should seek the help of its
graduates in conducting various research studies, espe-
cially field researches.?

With regard to the evaluation of the teacher preparation

programs that are offered by teacher education institutions such as

the one at Kuwait University and in the Arab countries at various

levels, the Conference recommended the following:

A.

There is a need for continuous review and evaluation of
programs and techniques of preparing teachers in order

to meet the demands of development in Arab societies and
to improve the existing programs and techniques.
Evaluation should include all aspects of educational pro-
cess such as planning, curriculum development, preparation
of textbooks, and the development of faculties for teacher
preparation. For this kind of evaluation the staff should
be specialized in its techniques.

This Organization the Arab League will facilitate regular
contacts among the representatives of Arab countries for
study and exchange of experiences in regard to teacher
preparation.

The follow-up of teacher graduates from colleges and
institutions of education should be through visits, meet-
ings, and questionnaires that should be answered by the
graduates, institution directors, teacher educators in
order to improve teacher education programs Snd to help
improve the efficiency of graduate teachers. 8
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Professional Courses in Education

In the United States, two opinions regarding the academic
courses in education are discernible among the professionals in edu-
cation. One group criticizes the ineffectiveness of these courses
in the content, organization, or in techniques that are utilized in
instruction. Another group favors the existing education courses as
a part of teacher preparation programs.

As part of the group that criticizes the current education
courses being taught in teacher education institutions, Lemons, in
his study of education courses, concluded that:

There is a distressing gap between what is taught in the edu-
cation courses and the real world of teaching. There is
unnecessary overlapping and duplication. There are classes

that are poorly taught by instructors who are not sufficiently
experienced or have been too long away from the classroom situa-
tion. There are failures to make future teachers aware of the
value of what is being taught.29

Peter Renshow asserted that the inadequacy of education
courses is

that relationship between academic and professional studies
is extremely tenuous. Yet if the logical and psychological
aspects of learning and teaching are at the core of the work
in a college, a very close link must be established between
subject and education departments, as well as between schools
and colleges. . . . For instance, the educational theory may
be arid and divorced from realistic practice; the psychologi-
cal development of children may be studied withog& examining
the nature of the content that is to be learned.

Based on the findings of an evaluative study of the effect
of secondary education courses on student attitudes, Hansen concluded
that the

individual courses do not appear to produce immediate atti-
tudinal change; courses that deal with specific areas, such
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as psychology, may not contribute to attit¥de change in areas
unrelated to the specific course content.3

Walter Borg, in his book Moving Toward Effective Teacher

Education, had, to some extent, a similar opinion:

There appeared to be two important deficiencies in the typi-
cal methods course. One was that these courses tended to

deal with generalities rather than identifying specific beha-
viors that teachers could employ to bring about specific
outcomes. The second deficiency was that most of the courses
were taught primarily using lecture and discussion techniques.32

Graff's study of the Secondary Teacher Education Program at
the University of Iowa showed that the "courses judged to be of 1it-

tle value or no value were History of Education and Philosophy of

Education.“33

Goodlad concluded that:

When the first course in education is a general "eclectic"
introduction to teaching or a so-called "social foundations"
course, it is almost universally disliked by students. . . .
It seems that the first course is a troublesome one, no mat-
ter what its substance.34

Taylor viewed that:
The main difficulty of making the whole course around pro-
fessional training, or arise out of education, as some would
put it (although admittedly these are not quite the same
propositions), is that the student has not much experience
to build on and in the studies that he undertakes on this
side he will have to reach any depth.35
A particularly intellectual approach was presented by Nash
and other educators in their article entitled "The Foundations of
Education: A Suicidal Syndrome," as a solution to the problems that
are challenging foundational courses in education when they said:
Foundational studies will justify their place in teacher

training programs when they are vigorously cross-disciplinary;
when they are unifying in terms of fostering composite models
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of human behavior, needs, motivation, and learning; when they
are as concerned with exploring, and helping people to develop
workable theories as they have traditionally been with build-
ing esoteric theories that too often are merely espoused but
not practiced; when they can provide more vital and provoca-
tive explanatory constructs, as well as a variety of experi-
mental efforts to demonstrate the tactical implications of
those constructs; when they become more "full-bodied," as
concerned with the personal meaning of information as they
are with intellectual inquiry and analysis; and when they
abdicate their historical disengagement from the affairs of
the socio-political/educational world and begin to advocate

a larger, normative social vision.36

The other solution to the problems raised by the preceding
educators concerning education courses in teacher education programs

was:

. a unified one instead of an assortment of classes
sequenced in a certain way. Identifiable skills, understand-
ings and attitudes that make up the content for teacher prep-
aration are perceived as vastly more important than course
terminologies.37

Perhaps, in the end, a large number of the problems come
down to the way in which teaching information is transmitted. Pro-
fessors criticize the methods of instruction for the education courses,
as illustrated by the following:

University professors tend to be highly critical of the teach-
ing in the elementary and secondary schools and of the prepara-
tion of the students who qualify for university, but they are
also extremely wary--if not contemptuous--of conscious con-
siderations of methodology and teaching techniques. For the
most part, they do as they were done to--giving lectures/
seminars/tutorials, term papers--and generally operate on the
comforting assumption that if an individual "knows" a great
deal about something, he will surely apply that knowledge
effective’ly.38

The opinions of those who are satisfied with the existing
education courses are presented in studies such as that conducted by

Ralph Preston, who surveyed the attitudes of 108 out of 175 graduates
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from the school of education in an eastern university, regarding the
education and academic courses. The graduates were asked to rate, in
two sections on a five-point scale, nine opinions regarding the courses
that were offered by the institution. These included the following:
undesirable repetition of the content, inadequate content, over-
emphasis on teaching techniques, over-emphasis on theory, uninspir-
ing and dull, shallow and superficial, too much lecturing, and too
much discussion.
Most students did not label all education courses as inferior,
only a minority of education courses were judged to be infe-
rior. Moreover, in answer to the question, "Do you believe
you could teach as well without any courses in Education as
with them?" 82 percent responded with "No," 12 percent with
"Yes," and 6 percent "undecided."39
In his report to Iowa University, Hardingham found that "most
of them [student teachers] consider formal college courses a neces-
sity in the preparation program."40
Bruce Joyce and other educators surveyed heads of education
units, faculty, and students in United States higher education insti-
tutions and those that prepare teachers. Of 240 institutions
involved in this study, only 147 institutions completed all of the
four types of questionnaires that were mailed to them in April 1976.
The researchers concluded that "between 1973 and 1975 more profes-
sional courses were added than dropped and clinical experience has
been added steadily over the last several years.4]
In Asia, professional courses in education have, in general,

been subject to the same criticism as in the United States but with

other dimensions that are related to the States' policies toward
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modernization and universal education for all classes of society.
Additionally, most of the Asian countries lack well-qualified
teachers and at the same time have a limited number of schools.
These problems in public education have an impact on teacher edu-
cation institutions in general and professional courses in education
in particular.

Therefore, as the UNESCO concluded in its study of current
problems of teacher education:

In many, perhaps most, instances those who organize courses
within the university faculties do not, in planning their
content, take into account the needs of those whose intention
it is to teach the subject to secondary school pupils. Many
of them would be disposed to regard this as an altogether
impertinent consideration. . . . It would seem to be singu-
larly unfortunate that university courses, as they often are,
should be planned with other ends in view. . . . Graduates in
a particular subject frequently complain that they are com-
pletely out of touch with its contents at school level and
find it necessa£¥ to indulge in a good deal of relearning

and adjustment.

Sarandatta and Sapianchaiy of Thailand, at the conference on
Curriculum Evaluation in Teacher Education in South East Asia, in a
paper entitled "Curriculum Evaluation in Teacher Education in
Thailand," presented a comprehensive 1ist of the problems in profes-
sional courses that exist, to some degree, in all teacher preparation
programs in Asian institutions for teacher education. They mentioned
the following problems:

1. The contents of the science and the mathematics courses

are mostly descriptive in nature and somewhat disconnected.

Outdated materials are sometimes included.

2. There are unnecessary duplications in the contents of some
professional courses.

3. In many courses, the content outlines consist of lists of
topics taken directly from textbooks, and seem to have
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very little relationship to the main objectives--the courses
of study. Most of the science curriculums give emphasis

to development of the scientific attitude and the scien-
tific methods in solving problems as part of the objectives;
the general practice, however, seems to deviate from these
important aims.

4. The curriculums are mostly prescribed and crowded with too
many requirements. Individual planning with each student
is almost non-exist. Each quarter a student is required
to take 20-28 credits for undergraduate level and 15-18
credits for graduate level. Individual work or independent
study is rather limited since students spend almost all of
their time during a week in listening to lectures.

5. Facilities for the teaching-learning process are inadequate.
Owing to limited budgets, textbooks, laboratory apparatus
and teaching aids are not sufficient in most schools.

6. Thai textbooks are very limited in number. Most of good
textbooks are in English and are not much used because of
the language barrier.

7. The shortage of qualified instructors in specialized fields,
especially in the sciences, mathematics, and languages is a
serious problem.

8. In most institutions instruction is mainly by the lecture
method. Facts and concepts are usually verbally explained.
The inquiry method and active participation on the part of
students are seldom used in general learning situations.

9. Generally speaking, students entering teacher training insti-
tutions are not among the best ones. This usually is the
main problem in upgrading the programs.

10. The upsurge of students in evening classes in various insti-
tutions increases the teaching loads of instructors. It
does not permit themenough time for thorough preparation of
their lessons, trial of new techniques, or careful evalua-
tion of their own work and students' achievement.

11. Continuity from one level to another seems to be lacking in
many of the programs. In some programs integration betxgen
formal course work and practical work is to be desired.

A report presented at the Thirty-Fifth Session of the Inter-
national Conference on Education by the Ministry of Education,
Pakistan, stated that the

. . . traditional methods and courses cannot help the teachers
meet the challenge of the modern classroom. The teacher must

use methods, techniques, and materials to handle problems of4
environment management and its inter-personal relationships. 4
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In a survey of 781 students' responses to the teacher training
program in secondary education at the College of Education in Thailand,
Lawan Polakla indicated:

The respondents indicated that the value of courses in general
education wererated "worthwhile," except for the three courses:
Introduction to Art, Music Appreciation, and Thai Music.

These were rated "undecided". . . . The value of all courses in
professional education were rated "worthwhile." The amount of
Educational Psychology, Evaluation in Education, Secondary Edu-
cation, Introduction to Guidance, General Methods of Teaching,
Studept Teaching, and Audio-Visual Education was rated "too
much."

In the Arab countries, institutions of teacher preparation are
- subject to similar criticism about professional courses in education.
A1-Roushad and Abdulatif, in their paper about the colleges of
education's role in teacher preparation, which was presented at the
last Conference on Islamic Education held in Saudi Arabia in April,

- 1977, asserted:

It is noticeable that the programs of the colleges of education
are so overloaded that the situation makes students suffer and
complain. This situation is due to the constant competition
among the subject teachers and teacher educators; each group
thinks that their field of work is the only core of teacher
preparation. We believe, therefore, that the time has come

when a balance among the three essential cores of teacher prepa-
ration must be initiated: (1) preparation in general education
subjects; (2) preparation in a sgecia]ized field; and (3) pro-
fessional preparation-training.4

Student Teaching

The presentation of the literature on the practical part of
teacher preparation programs is organized in the same sequence. It
starts with studies conducted in the United States of America, then
moves on to Asia, to the Arab countries in general, and, last, to

Kuwait in particular.
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Nicklas, in his follow-up study of the 1974-1975 graduates
of North Texas State University who had obtained certificates to
teach, found that:

The student teaching experience was mentioned most often as
being the strongest feature of the teacher education program.
The graduates' professional education preparation was rated
as satisfactory, but slightly less overall satisfaction was
indicated_with professional courses than with subject matter
courses.

Hunter and Adimon, too, believed that:

Teachers typically remember their student teaching experi-
ence as having played a professionally influential role in
their preservice presentation. It may well be that student
teaching is the single most important experience in teacher
education in terms of influencing the classroom behavior of
future teachers.

Other educators reached the same conclusion as Danze: "It
is a commonly held opinion that student teaching is worth all other
education courses put together; yet the potential richness of this
experience is seldom fully reah‘zed."49 Furthermore, Morris in her
study of an alternative secondary teacher education program at
Michigan State University believed that "The influence of the pre-
service program method courses on positive attitudes and openness
appears to be altered by the student teaching experience.“50

Peck and Arthur also indicated in the Second Handbook of

Research in Teaching that "there is ample and impressive testimony

that student teaching tends to be the most practical and useful part
of preservice education in the minds of prospective teachers.“S]
Johnson, in his study of improving student teaching experi-

ence, added other evidence to show the value of student teaching in
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teacher preparation programs. He concluded, "The majority of the
professional staff in a Midwest public school who responded to a
survey felt that the provisions in the teacher preparation program
should include increased student teaching opportum’ties.“52

On the other side, Silberman, the author of Crisis in the

Classroom, had a different opinion about student teaching. "Although
student teaching is generally cited as the most valuable aspect of
professional education, these beliefs do not provide a basis for com-
placency. In fact, student teaching in some respects may be doing
more harm than good."53

In order to make student teaching more effective, Walter
Borg suggested that:

A student teaching program should have at least three char-
acteristics. First, it should focus the student teacher very
sharply on specific behaviors or skills to be employed in
teaching. Second, the student teacher should have a compe-
tent model: That is, a supervising teacher who can effec-
tively demonstrate the knowledge, but would develop and test
materials and strategies for implementing that knowledge in
the public schools.®

In the student teaching experience, the supervision of the
student teacher is held to be of vital importance in fulfilling
successfully the objectives of the training.

John C. Berry held that ". . . the position of the university
supervisor, in the traditional role of an evaluator and as an advisor
to student teachers, was predicated upon an assumption that certain
duties (evaluation and appraisal) adhered to and were prescribed for

that academic status."55
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But Henry and Beasley believed that the college supervisor
should ". . . encourage the student teacher to go beyond a superfi-
cial appraisal of teaching into a more intellectual approach, to think
about what he is doing, to see relationships, and to formulate plans
of action for subsequent experience."56

Leo Sunada, in his study of selected student teaching experi-
ences reported by Michigan State University Secondary School Cluster
Program and Conventional Program student teachers, stated that "it is
important that a student teacher is exposed to more than one super-
visor. The student teacher can then examine and select those prac-
tices which he experiences that are best suited for his success in
the c1assroom."57

Moreover, Sunada concluded as a result of his study that:

Student teachers need to experience a "personalized" program,
regardless of the particular program to which they are
assigned. . . . However, it is important that a sufficient
number of activities and experiences are given to the begin-
qing teacher. so that be mag draw upon them when he is living
in the teaching community.®

The current national emphasis upon quality preparation of
teachers requires that "increased attention be devoted to the nature
and types of personality and/or attitude changes that occur during
the teacher preparation process as well as those occurring after the
completion of professional traim’ng."59

In a condensation of opinions about student teaching in
teacher preparation programs in the United States, student teaching
was considered to be a valuable part of teacher education in the

perception of both educators or graduates who have had it. Moreover,



51

the institutions of teacher education have been trying to overcome
the problem of the gap between theory and practice in their programs
through a follow-up of the graduates and the graduates' opinions,
which is considered a valuable means of improving existing programs
and of achieving greater effectiveness in performance.

In Asia, in a final report of a regional meeting of teacher
educators on curriculum development in teacher education, the repre-
sentatives of this organization recognized the gap between theory
and practice as a problem in teacher education and suggested solu-
tions for it. They stated:

There is imperative need to have a coherent relationship between
theory and practice built into the total program. This may be
done in a variety of ways, e.g., (a) in the discussion of
principles, appropriate methods may be brought in to promote
the student's understandings and realization that principles
cannot be dissociated from practice; (b) close cooperation and
coordination may be established between the college staff and
the supervising teacher; (c) experienced school teachers may
be brought into the teacher education to cooperate with and
collaborate in thgoretical instruction in the light of their
own experiences.6

Roy's study concerned 100 graduates of the Central Institute
of Education in Delhi City--38 men and 62 women--who graduated during
the years 1955 to 1959 and were employed in the local secondary
schools. She recommended that "the practice teaching situation should
be an approximation of the regular teaching situation as nearly as
possible. The purpose is to provide the student teacher with such
opportunities that he gets a real feel of being a full time teacher."sl

Moreover, Gowda recommended:
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At present the selection of schools for practice teaching
is done more or less "arbitrarily" mainly on the basis of
location. It is necessary to select schools on educational
grounds such as adequate facilities, effective programs,
enthusiasm and competency of the staff.62

In regard to the Arab countries, the Conference on Preparing
Arab Teachers, held in Cairo in 1972 and composed of members of the
Arab Organization for Education, Culture and Science, agreed on the
importance of student teaching in teacher education. In this regard,
they made the following recommendations:

A. The emphasis on practical training student teaching should
be transforming the theories and basics of teaching skills
into the teacher's competent performance in his profession.
This should be achieved by the following field experiences:
--short visits to training schools;
--more frequent observations of student teachers;
--concurrent and not separate implementation of student

teaching and training;

--seminar for discussing pedagogical problems; and
--visits to other colleges of education within the country.
Utilization of current research findings in all the preceding
areas, and updating pedagogical practices of the teacher.

B. The utilization of the current research findings in the eval-
uation of professional growth gf teachers is vital in prepar-
ing the prospective teachers .6

In an interview with the Al-Ray-Al1-Am, a daily Kuwaiti news-

paper and published under the title "The Evaluation of Student Teach-
ing and Coordination Between Kuwait University and the Ministry of
Education," the former Dean of the College of Arts and Education at
Kuwait University reported some complaints of student teachers
practicing teaching under the supervision of academic advisors of
different majors, and added his own remarks. He categorized these
complaints and remarks as follows:

1. Supervisors discussing student teachers' mistakes openly
leads to certain psychological problems.
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Insufficient time is allowed for judging the quality of
student teachers' performances.

Supervisors deal with trainees as professionals, not as
beginners.

Supervisors look for student teachers' mistakes instead
of helping them.

Student teachers are not allowed to teach distinguished
classes during their preparation.

Classes taught by student teachers are retaught by the
regular teachers.

Student teachers are given late class periods instead
of the early ones; and

Classes assigned to student teachers are changed without
prior notice to the student teachers.

oo ~ (o)} (3, L) w N
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These remarks by the former Dean of the College of Arts and
Education show a great need for an academic study such as this to
gather the opinions of graduates of the teacher preparation program

in order to use them in future improvement of this program.
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CHAPTER III

PROCEDURES AND METHODOLOGY

As indicated in Chapter I, the purpose of this study was to
determine the effectiveness of the teacher preparation program at
the University of Kuwait as perceived by the graduates of 1976 with
B.A. and B.S. degrees in education. An instrument developed by the

investigator was a means to this purpose.

Population

The entire body of graduates in education in 1976 who hold
B.A. and B.S. degrees in education constituted the population of this
study. Consequently, no sample was drawn but the whole population was
used to evaluate the program they had in teacher preparation.

The graduates were found to have, at the time of the study,
such characteristics in common as:

Two full academic years' experience in teacher prepara-
tion as prospective teachers.

Each had fulfilled the requirements for graduation by
taking the prescribed numbers of courses in education
and passing them successfully.

A11 of them had had the same required student teaching
in terms of the time required, supervision and assess-
ment methods.

They had had one-year of experience after graduation

either in a teaching position or a position other
than teaching.

59
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The graduates who selected the teaching profession were all
working at government schools; none wereemployed by private schools.

The total population of this study consisted of 249 graduates
in education, as shown in Table 3.1. They were distributed into two
academic areas:

--Arts (Arabic, English, History, Geography, and Psychology
and Sociology); and

--Science (Mathematics, Chemistry, Biology, and Geology).
The graduates who held nonteaching positions as well as those

who were in teaching positions were included in this study.

Table 3.1.--The distribution of the population of the study according
to their major other than education.

Major Fields Number of Graduates
A. Arts
1. Arabic 28
2. English 52
3. History 31
4. Geography 62
5. Philosophy, Psychology, Sociology 38
Subtotal 211
B. Science
1. Mathematics 14
2. Chemistry 4
3. Biology 14
4. Geology 6
Subtotal 38
Total 249

Source: Department of Registration, Kuwait University, 1976.
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Instrumentation

A questionnaire was administered to the entire population of
this study. In regard to the questionnaire as an instrument for col-
lecting data, Seltiz stated:

By its very nature, the questionnaire is likely to be a

less expensive procedure than the interview. With a given
amount of funds, it is usually possible to cover a wider
area and to obtain information from more people than by per-
sonally interviewing each respondent.

Respondents may have greater confidence in anonymity,

and thus feel fear to express views they fear might be dis-
approved of or might get them into trouble.

It may place less pressure on the subject for immediate

response. When the subject is given ample time for filling
out the questionnaire, he can consider each point carefully
ratheT than replying with the first thought that comes to
mind.

The items used in the questionnaire were developed by the
investigator after reviewing many instruments, particularly the instru-

3 in their follow-up studies in edu-

ments used by Graff2 and Matson
cation.

The development of the questionnaire went through three
stages: First, a tentative list of items covering the three areas of
interest and a fourth part comprising recommendations was prepared.
Second, the instrument was discussed with the Education Department
research consultant, whose observations were incorporated in this
stage. Finally, the chairman of the committee, together with the
members of the committee and the department research consultant,
examined the questionnaire critically and as a result made some sug-

gestions and modifications, which were incorporated in the final

version approved by the chairman.
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The final form of the approved questionnaire comprised the
following parts:

Part I--General Information*
1. Sex
2. Whether working as a full-time teacher

3. If not, a choice of three reasons is listed, with
space to indicate other reasons

. Whether working in a day school or a night school
. Educational level at which he/she is teaching

. Academic major other than education

. Teaching in the field of specialization or not

If not, what other subject/subjects he/she teaches
9. Administrative load

00 N O O

Part II--Teaching Skills

This part consists of 19 teaching skills that are taken
from the following sources:

Kuwait University Catalogue of the College of Arts and
Education (Kuwait: Kuwait University Press, 1977-79),
pp. 72-82.

College of Arts and Education, University Bulletin of
1977-78 (Kuwait: Kuwait University Press, 1976),
pp. 47-56.

It is assumed that every prospective teacher who success-
fully completed the requirements for the degree in edu-
cation is competent in these skills as a teacher at the
intermediate or secondary level.

Part III--Student Teaching

This portion of the questionnaire consists of 10 state-
ments about experiences that the graduates have had as
a part of the Kuwait University teacher preparation
program in the public schools.

*See Appendix B.
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Part IV--Professional Courses

A11 the courses that are listed in the questionnaire are
required of the university graduates who have selected
teaching as their profession, except two: Educational
Sociology and Health Education are elective. The
assessment will concern the value of these courses in
preparing teachers.

Part V--Recommendations

Judgments were solicited on 13 proposed recommendations
for improving the present teacher preparation program
for future teachers. At the end the subjects are asked
to 1list three suggestions they would like to add to the
list of recommendations.

Arabic Version of the Questionnaire: Testing Its
Understandability and Readability

The process of translating the questionnaire from the original
English into Arabic was undertaken on the researcher's arrival in
Kuwait December 18, 1977. Four professors of education at Kuwait
University in the Department of Education kindly agreed to serve as
members on a committee to supervise and assist in testing the under-
standability and readability of the Arabic version of the question-
naire. These professors had been involved in teacher education in
Kuwait and they assured the researcher they regarded it as their duty
to serve on the committee as part of their commitment to their pro-
fession. They were:
1. Professor Fathy E1-Dib, who heads a project of following
up the graduates who are still in the teaching profession
as classroom teachers or administrators in the Ministry

of Education.
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2. Professor Ali Shaltout, who is a former Dean of the
College of Education, Alexandria University, Egypt. He
holds the position of General Supervisor of Student Teach-
ing in the Department of Education.

3. Professor M. S. Mogawer, who is a professor of teaching
methods in Arabic. He is well known in his field in the
Arab world.

4. Professor Fikri H. Rayyan, who worked for years as an
expert in teacher education with UNESCO in the Republic
of Yemen.*

A tentative Arabic translation of the instrument by the inves-
tigator was presented to the members of the committee and after some
modification it was approved and typed. The translated instrument
was administered to three groups, a group of female student teachers
and a group of male student teachers in the class of 1978, and a
third group of beginning teachers who had graduated in 1977 and were
teaching school.

The Arabic version of the questionnaire was twice revised
after meeting with the first two groups. The third time no change
was needed because the investigator was fully satisfied that each
item of the questionnaire was understood perfectly by the test groups
in accordance with his original intentions. Appendix D contains a
version in Arabic of each of the original questionnaires for men and

women graduates.

*See Appendix C.
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Locating the Graduates

Three sources of information were used to locate the graduates

of 1976.

1.

These sources were:

The Department of Registration and the Office of Graduates
at Kuwait University.
The Ministry of Education--the whole of the present staff
was a valuable source of information. The primary contact
was with personnel in the Department of Planning and Train-
ing, Division of Appointments, who provided the researcher
with a Tist of graduates from 1976 who were teaching at
various levels. Next, each of the following departments
was contacted separately and personally:

The Department of Kindergarten

The Department of Elementary Education

The Department of Intermediate Education

The Department of Secondary Education.
The cooperation and understanding of the directors of these
departments contributed greati& to accomplishing the study
in the time planned.
Personal contact was made with the graduates who were not
working in education, either through their c1gssmates or
by using the telephone directory. Appointmenés were
arranged with those within easy reach and others who could
not be personally reached were contacted by letter, with a

questionnaire attached.
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Obtaining Official Permission for Meeting Teachers

Entering either boys' orgirls' schools during working hours
requires, as is usual in many countries, permission from the central
office, which was, in this case, the Ministry of Education. The pro-
cess for permission started with a letter from the Chairman of the
Department of Education, Kuwait University, written on December 25,
1977, and ended with permission being issued to the researcher to
meet men and women teachers, during the working hours, from the
departments of kindergarten, elementary, intermediate, and secondary
education. As a result of the correspondence between the Department
of Education, the Dean of the College of Arts and Education, and the
General Secretary of Kuwait University, who sent an official letter
asking the Undersecretary of the Ministry of Education to assist the
researcher in conducting his study, the Undersecretary referred the
letter to the Directors of the Public Education Department at the four
levels. Each director issued an official letter to the school prin-

cipals in order to facilitate the researcher's job.*

Collecting Data

In general, two methods were employed to collect data. The
first was personal contact, especially with those who were working
in the teaching profession. Second, it was necessary to contact by

mail those who could not be reached in Kuwait or those who were

*See Appendix E (letters exchanged between Kuwait University
and the Ministry of Education attached to this dissertation with the
permission from the departments of kindergarten, elementary, inter-
mediate, and secondary education).
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abroad in the Kingdom of Jordan, the Kingdom of Saudi Arabia, the
State of Bahrain, the Sultanate of Oman, Republic of Indonesia, and
the United Kingdom (England).

One hundred percent of the graduates contacted personally
provided usable responses. The number of 1976 graduates in education
from Kuwait University who were contacted personally is provided in

Table 3.2.

Table 3.2.--Obtained responses as the result of personal contact in

schools.
Educational Number of Number of Graduate Returned
Level Schools Teachers Contacted Responses
Kindergarten 16 23 23
Elementary 13 15 15
Intermediate 55 111 111
Secondary 20 44 44
Total 104 193 193

The remaining 56 graduates were either not working as teachers
at the time this study was conducted or had teaching jobs in other
countries. The graduates who were working in Kuwait were contacted
personally at their jobs, but those who were in other countries were
contacted by mail. The response to these contacts is shown in
Table 3.3.

Of a total of 249 questionnaires sent out, 221 filled-out
responses were returned to the investigator. This constituted 88.76

percent of the population contacted for this study.



68

Table 3.3.--Responses received from the graduates who were not teaching
in Kuwaiti schools.

Number of
Methods of Number of
- Total . Responses
Collecting Data Responses Received Not Received
A. Questionnaires
by mail 37 9 28
B. By personal
contact at 19 19 --
jobs _
Total 56 28 28

In addition, while in Kuwait, the investigator reviewed lit-
erature in teacher education in Arabic, either published as books or
unpublished as reports and researches.

Finally, the investigator restructured the fourth part of
the questionnaire--13 recommendations--into a separate opinion survey
that was specifically designed to obtain the opinions of two groups of
educational leaders on the possibilities of applying these proposals.
These two groups consisted of: (1) educational leaders at the Ministry
of Education such as the Assistant Undersecretary for Public Educa-
tion, the Directors of the four educational levels, an expert in edu-
cational planning, and seven academic supervisors in different subject
areas; and (2) educational leaders at Kuwait University such as the
President of Kuwait University, Dean of the College of Arts and Edu-
cation, General Secretary of Kuwait University, and all professors of

education at Kuwait University.
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These two groups were contacted either by personally submit-
ting to them the opinion survey and collecting it after completion
or by interviewing a number of these leaders. Some who were inter-
viewed were the President of Kuwait University, Dean and Assistant
Dean of the College of Arts and Education, two professors of educa-
tion, and an expert on educational planning at the Ministry of Educa-

tion. These data are shown numerically in Table 3.4.

Table 3.4.--The received responses from the educational leaders
either at the Ministry of Education or at Kuwait

University.
Number of
Methods of Number of
- Total . Responses
Collecting Data Responses Received Not Received
A. Personal contact
with responses 30 19 1
returned
B. By means of
office 5 5 0
interviews
Total 35 24 11

Analysis of Data

In order to. measure the effectiveness of teacher preparation
at Kuwait University, a five-degree response scale (Likert scale) was
developed for the sections of the questionnaire. Particular emphasis
was placed on three areas of special interest to this study: the

teaching skills required of every graduate for his/her degree (B.A. or
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B.S.) in education; student teaching (practice teaching) in government
schools, first at the intermediate level and then later at the secon-
dary; and the professional courses in education. As a result, the
following rendering of the scale was adopted to determine the effec-

tiveness of the teacher preparation program:

Effective Ineffective
Preparation Preparation
Areas of Interest Above Average Average Below Average
Teaching Skills g § % E §
(items 10 to 28) — & i w o
p— . Q . .
and @ . 2 . .
Student Teaching X . . .
(items 29 to 38) . .
Effective Ineffective
Preparation Preparation
Above Average Uncertain Below Average
@ 2 = 3 g
Professional Courses 2 2 s N~ =
in Education 3 3 s . > >
(items 39 to 51) © © £ - >
> £ .8
Q — =
= Y-
o

Descriptive statistics were used to analyze the responses of
the 1976 graduates to the teacher preparation program at Kuwait Uni-
versity, as elicited by the questionnaire.

In answering the first research question, which is "What
evaluation do the graduates place on the teacher preparation program

from which they graduated?" the collected data were tabulated and
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analyzed by frequency, percentage, mean, standard deviation, and

ranking; results are presented in Chapter IV.

In answering Research Question 2, frequency, percentage,

average (mean), variability (standard deviation), and ranking were

used to test the following research hypotheses:

1.

Male and female graduates of 1976 in education will
respond differently to each of the items regarding their
preparation in teaching skills (items 10 through 28),
student teaching (items 29 through 38), and professional
courses in education (items 39 through 51).

The graduates who are teaching at different levels (kin-
dergarten, elementary, intermediate, and secondary) will
rate differently their preparation in teaching skills,
student teaching, and professional courses in education.
The graduates with different academic specializations
(Arabic language, English language, geography, history,
sociology, social work, psychology, philosophy, chemistry,
biology, geology, mathematics, and physics) besides educa-
tion will rate differently their preparation in teaching
skills, student teaching, and professional courses in
education.

The graduates who are teaching only in their field of
specialization will respond differently from those who
are not, to items regarding their preparation in teaching
skills, student teaching, and professional courses in

education.
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The third research question dealt with recommendations
graduates made regarding proposed changes in the teacher preparation
program. The frequency and percentage counts were employed to pre-
sent the responses of graduates to the fourth part of the question-

naire. The following reading measure of the responses was used:

Strongly Recommended Not Recommended
. 7] o o @ o e
Recommendations @ o - 9 - 9o -
o o DY ¢ O ¢+ DD o
(items 52 to 64) g S g g g
e N e N e
> > > o= o
— — — T ¢ T
b4 s ‘o -
o (=] or— — —
~ = + N o 7 45 e
+ S [~ (7]
@ & e 2
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For item 65 (the open-ended question), the narrative method
was used to analyze the responses.

The Michigan State University computer was used for statisti-
cal treatment of the collected data.

The presentation of the data is in Chapter IV, as indicated

in the first part of this dissertation.

Summary

This chapter, in general, described, in addition to the popu-
lation used for this study, the development of the questionnaire in
English as well as its version in Arabic. The methods used to locate

the 1976 graduates of Kuwait University in education in order to
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collect the data were discussed, as were the data themselves.
Finally, the statistical methods used to analyze the data in the

next chapter were outlined.
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Footnotes--Chapter III

]Claire Seltiz et al., Research Methods in Social Relations
(New York: Holt, Rinehart and Winston, Inc., 1961), p. 238.

2Paul Richard Graff, "A Follow-Up Study of Graduates and
Their Opinion of the Secondary Teacher Education Program of the
University of Iowa 1970-76" (Ph.D. dissertation, The University of

Iowa, 1976).

3Ronald Boyd Matson, "An Evaluation of the Teacher Education
Program at Montana State University by Graduates of That Program"
(Ph.D. dissertation, Montana State University, 1972).



CHAPTER IV

PRESENTATION OF DATA

The purpose of this chapter is to present and to analyze the
data collected from the 1976 education graduates of Kuwait University.

The chapter provides a presentation of the demographic char-
acteristics of the population in the same order as in the general
information section, followed by the program evaluation section.

The results of the graduates' evaluation of the effectiveness of the
teacher preparation program at Kuwait University (TPKKU) are presented
as answers to the research questions stated by the investigator.

In addition, each research hypothesis is listed and the col-
lected data in the three areas of interest in teacher preparation
(i.e., teaching skills, student teaching, and professional courses
in education) are presented and ranked according to mean response
score. In each category the items with scores ranging from 1.0 to
2.0 are in the highest ranking group. Those with scores from 2.01
to 2.5 are in the middle group, and items with scores of 2.51 to 4.0

are in the lowest group.

Description of Population

As this study indicated previously, the population of this
study consisted of all 1976 graduates in education from Kuwait Uni-

versity. There were 249 graduates in 1976 who earned a B.A. or B.S.

75
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in education, and responses were obtained from 221 of these graduates.
Among the graduates who responded, 193 had teaching positions, while
the others were engaged in other positions.

The first section of the questionnaire included nine ques-
tions providing general information about the respondents. Responses
to the first question revealed that the population consisted of 192
or 86.9 percent female and of 29 or 13.1 percent male graduates.*

One hundred ninety-three or 87 percent of the graduates were
working as full-time teachers in the government schools.** The
remaining 28 or 13 percent of the graduates indicated they were not
working in teaching professions.

The graduates in education who did not have full-time jobs
were asked the reasons for not being in the teaching positions.

Table 4.1 shows the reasons that the graduates gave for not being in
the teaching profession.

In Table 4.1, the first three reasons for not being in
teaching were listed in the questionnaire. The other five reasons
were mentioned by the graduates when they were asked in question
four, "Specify if you have any reason other than those listed above."

Reason number three, "I was offered a job outside education
which carried greater benefits and privileges than a teaching job,"

was the most frequent reason for not being in teaching. Twelve or

*This ratio reflects, to some extent, the same number of
male and female graduates from the teacher preparation program at
Kuwait University every year since 1970.

**There is no part-time job in the education system at Kuwait.
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42.9 percent of the graduates with a B.A. or B.S. in education were

in this category. Most of the graduates worked for the Kuwait 0il
Company (K.0.C.) in administrative jobs which are not related to
education. Numbers four and five, which related to social responsi-
bilities, ranked next highest. This included eight or 28.6 percent of
the female graduates who did not have teaching jobs. There were no
males in this category. Finally, there were two graduates representing

7.1 percent of the population who did not feel competent as teachers.

Table 4.1.--Reasons that the graduates listed for not beingin teaching.

Reasons Total %

1. A teaching job was not available in the geo-

graphical area in which I had hoped to be 2 7.1
assigned.

2. After graduation, I was convinced that I was
not adequately prepared for the teaching 2 7.1
profession.

3. I was offered a job outside education which
carried greater benefits and privileges 12 42.9
than a teaching job.

4. To take care of my children. 4 14.3
5. I left the teaching prgfession in order to 4 14.3
accompany my husband/wife abroad. :
6. I left teaching because I have health problems. 1 3.6
7. 1 left teaching because I was obliged to teach 1 3.6

subject matter for which I was not prepared.

8. I was not teaching because I was transferred
by the Ministry of Education to a Ministry 2 7.1
administrative job.

Total 28 100.0
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When the questionnaire was administered, 91 percent of the
full-time teachers were working in the day schools, and about 9 per-
cent of them worked in evening schools. Day and evening schools are
part of the same educational system with the same curricula and
supervision. There is no single difference between them except the
time in session. The evening schools were introduced in order to
solve the problem of the lack of space‘for some pupils.

Regarding the level of education that the graduates were
teaching during the survey, Table 4.2 shows that 111 or 57.5 percent
of graduates were holding teaching jobs in intermediate schools. As
this report previously mentioned, this is because the department of
education at Kuwait University is preparing teachers for this level
and the secondary level. Therefore, the next highest number of
graduates, 44 or 22.8 percent out of 193 full-time teachers, were in

the secondary level.

Table 4.2.--Number of graduates who had full-time teaching jobs at
the different educational levels.

Level Total %
1. Kindergarten 23 11.9
2. Elementary 15 7.8
3. Intermediate 111 57.5
4. Secondary 44 22.8

Total 193 100.0
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The graduates who were working at kindergarten or elementary
schools were assigned to these schools upon their personal request.
Forthrightly, they were retrained by either academic supervision of
these levels, professors in education from Kuwait University, or an
educational institute staff involved in special programs established
by the Ministry of Education. Some of the elementary teachers taught
subjects other than those in which they were prepared. For example,
a geography teacher may teach Arabic language, geometry, or general
science to elementary pupils.

As Table 4.3 shows, the majority of graduates concentrated on
humanistic studies (63.8 percent) rather than science (14.4 percent).
This phenomenon still exists at Kuwait University, where there is
less enrollment of high school graduates in the college of science
than in the college of arts and education. Avoiding teacher training,
college science students prefer to pursue studies in their majors to
facilitate future employment in factories and in scientific labora-
tories within the government ministries. This phenomenon has been
causing a shortage of science teachers and a surplus of teachers in
the humanities.

For an analysis of data, academic majors were regrouped into
four subjects: Arabic language, English language, social sciences,
and science. The reasons for this procedure were twofold: First,
geography, history, sociology, and psychology have a common bond
with the social sciences, whereas chemistry, biology, geology, and
mathematics are more closely related to the natural and physical

sciences. Second, some groups were too small for analysis (e.g., in
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chemistry there were 4 graduates [1.8 percent], in geology 4 graduates

[1.8 percent], and in psychology 17 [7.7 percent]).

Table 4.3.--1976 education graduates and their majors.

Total After

Major Total % Regrouping %
Majors

Arabic language 27 12.2 27 12.2
English language 43 19.5 43 19.5
Geography 58 26.2 |
History 27 12.2
Sociology 17 7.7
Social work 19 53.8
Psychology 17 7.7
Philosophy .
Chemistry 4 1.8
Biology 12 5.4
Geology 4 1.8 32 14.4
Mathematics 12 5.4
Physics _
Others

Total 221 100.0 221 100.0

The answer for question seven, "Do you only teach inyour field
of specialization?" revealed that 119 or 61.7 percent of graduates
who were full-time teachers were teaching in their major, especially
those in the secondary level, while 74 or 38.3 percent, especially
those in kindergarten, taught outside their major. The following

question, "If your answer to question seven is No, what subject/subjects
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other than your major do you teach?" provided three spaces for
responses. The investigator categorized the subject/subjects taught
by graduates outside their major in two categories: subjects related
to the major and subjects unrelated to the major.

The examination of graduates' majors and of their answers was
carefully calculated by the investigator. Forty-six graduates or
62.2 percent with full-time teaching jobs were found to have taught
subjects related to their major. Twenty-eight graduates or 37.8
percent taught subjects unrelated to their majors, especially those
in kindergarten.

Finally, only 39 graduates who had full-time teaching jobs
had administrative duties in addition to their teaching load. The
nature of their duties was either to work as a wing supervisor or to
work with the school administration. Primarily, a wing supervisor
is in charge of a number of classes to maintain discipline during
the breaks between classes and to keep track of students' and teachers'
absences.

The graduates who were not having teaching jobs were not

included in the presentation of Hypotheses 2 and 4.

Research Questions

Each research question is stated and followed by the analysis

of data gathered from the 1976 graduates.

Research Question 1

"What is the graduates' evaluation of the teacher preparation

program from which they graduated?"
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A1l of the 1976 graduates were from TPPKU. The graduates
rated their preparation in teaching skills, student teaching, and
professional courses in education. After these ratings were compiled,
the means and standard deviations were computed. It should be noted
that the items with lower means reveal that the graduates have a

higher degree of preparation.

Teaching skills.--Table 4.4 shows the row numbers, percen-

tages, means, standard deviations, and ranks of the graduates in
teaching skills. Table 4.5 shows that the majority of graduates in
education from Kuwait University highly rated their preparation in
five teaching skills. "Ability to construct an appropriate lesson
plan" was the‘first teaching skill for which they expressed confi-
dence. The results included 55.7 percent "excellent," 32.6 percent
"good," 10.0 percent "average," 1.7 percent "fair," and 0 percent
"poor." The mean was 1.579. As Table 4.4 reveals, this skill was
followed by "handling classroom discussions," which rated with 43.0
percent "excellent," 40.3 percent "good," 13.1 percent "average,"
2.2 percent "fair," and only 1.4 percent "poor." All the teaching
skills with a mean of 1.0-2.0 are related to the day-to-day activi-
ties of the classroom teachers.

Eight teaching skills were rated as good to high by the
graduates. Table 4.5 shows that these skills had a mean rating of
2.01-2.5.

Finally, preparation in a group of six teaching skills was

rated less than average by the graduates. These teaching skills are
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Table 4.5.--The effectiveness of TPPKU in preparing the 1976 graduates
in education for these teaching skills.

Level of

Item

Preparation No. Teaching Skills Mean Rank
1.0-2.0 27. Constructing an appropriate lesson 1.579 1
(Excellent plan .
to Good) 21. Handling classroom discussions 1.787 2
23. Using avariety of teaching methods 1.801 3
10. Working with students with differ-
ent abilities 1.986 4.5
17. Using audiovisual equipment 1.986 4.5
2.01-2.5 18. Evaluating the pupils' academic
(Good to progress 2.181 6.5
High Average) 28. Exploring and meeting the actual
needs of students 2.181 6.5
12. Handling discipline problems in
class 2.186 8
16. Using activities in addition to
textbooks 2.217 9
20. Outlining objectives and accomp-
lishing them 2.2717 10
22. MWorking with other facultymembers 2.294 11
11. Motivating students who are
uninterested 2.330 12
13. Creating interest in the existing
subjects 2.412 13
2.51-4.0 26. Using a wide range of library
(Average to resources 2.507 14
Less Than 25. Acquiring research skills in the
Average) major field 2.624 15
23. MWorking with the students' parents 2.769 16
19. Dealing with school administration 2.860 17
24. Utilizing the community resources
effectively 2.878 18
14. Dealing with different departments
in the Ministry of Education 3.077 19
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related to the graduates' professional development. These skills
included "using a wide range of library resources," "acquiring
research skills in the major field," and "dealing with different
departments in the Ministry of Education." Therefore, lowly rated
skills are not related to their performances in the classroom. How-

ever, these skills are educationally essential.

Student teaching.--Graduates rated the student teaching experi-

ences in the secondary school higher than other experiences in the
student teaching period. Results included 41.1 percent "excellent,"
35.7 percent "good," 19.5 percent "average," 2.3 percent "fair," and
1.4 percent "poor," with a mean of 1.869 and a standard deviation of
.897, as shown in Table 4.6.

As shown in Table 4.7, student teaching experience in the
intermediate school ranked third in the higher level of preparation.
The department's assignment to the secondary school was evaluated as
the least effective of the experiences they had had in student teach-
ing. There was no student teaching experience rated as less than
average, which means that the 1976 graduates were satisfied with the
practical part of TPPKU.

The answer to question 35, the number of classes the graduates
taught in the weekly student teaching in the secondary school, revealed
that 77.4 percent of graduates had one class a week, 12.7 percent had
two classes a week, and 4.5 percent had a class every two weeks.

Question 36 showed that 60.2 percent of the graduates had one
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observation a week by their student teaching supervisors, and 34.8

percent had less than one observation in two weeks.

Table 4.7.--The effectiveness of student teaching experiences as
evaluated by 1976 graduates.

Prtgzilt?:n IﬁgT Student Teaching Experiences Mean Rank
1.0-2.0 30. Student teaching experience in
(Excellent the secondary school 1.869 1
to Good) 34. The assistance provided by the

student teaching supervisor 1.886 2

29. Student teaching experience in

the intermediate school 1.991 3
2.01-2.5 31. The supervision of the student in
(Good to the secondary school 2.113 4
High Average) 33. The classroom teacher's coopera-

tion during student teaching 2.312 5

32. The department's assignment of
you to a secondary school in
terms of convenience 2.407 6

2.41-4.0
(Average to
Less Than
Average)

The responses to question 37 disclosed that 61.0 percent of
the 1976 graduates thought that the number of observations was not
adequate for preparing an effective teacher.

Question 28 involved the consistency between what the gradu-
ates learned in the professional courses in education and the instruc-
tion of the supervisor in student teaching. Fifty-eight percent
responded positively, 23.5 percent with no, and only 18.5 percent did

not have an opinion.
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Professional courses in education.--Table 4.8 shows that the

teaching methods (1) course was rated the most valuable. Sixty-five
percent rated it "very valuable," 30.0 percent "valuable," 0.9 percent
"uncertain," 3.6 percent "of 1ittle value," and only 0.5 percent "of
no value." This course was offered in the third academic year as an
introductory course in teaching methods. It includes the techniques
and procedures that ought to be used in teaching the specific subject
matter. The educational psychology (1) course was rated as the second
in value by the graduates, with 61.0 percent rating it "very valuable,"
33.5 percent "valuable," 2.3 percent "uncertain," 3.2 percent "of
little value," and 0 percent "of no value." The standard deviation of
the response was .698.

Student teaching in both intermediate and secondary schools
was rated "very valuable to valuable" level of preparation (Table
4.9). Student teaching in the secondary school rated 55.6 percent
"very valuable," 36.7 percent "valuable," 4.5 percent "uncertain,"

2.7 percent "of little value," and 0.5 percent "of no value." The
standard deviation was .746.

A1l education courses in this level of preparation were either
demonstrations (e.g., audiovisual, which ranked seventh) or field
experiences (e.g., student teaching).

Only the health education course, which was not required, rated
"valuable to uncertain." Of the 99 graduates who had this course,
21.2 percent rated it "very valuable," 36.3 percent "valuable," 20.2
percent "uncertain," 20.2 percent "of 1little value," and 2.0 percent

"of no value."
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Table 4.9.--The value of education courses as perceived by 1976

graduates.

Pt:;:laggon Iﬁg? Education Courses Mean  Rank
1.0-2.0 42. Teaching Methods (1) 1.448 1
(Very Valuable 40. Educational Psychology (1) 1.475 2
to Valuable) 46. Educational Psychology (2) 1.511 3

47. Teaching Methods (2) 1.516 4
48. Student Teaching (in secondary 1.557 5
schools) :
44, Student Teaching (in interme- 1.715 6
diate schools) )
51. Mental Hygiene 1.783 7
41. Audiovisual 1.919 8
2.01-2.5
(valuable to 50. Health Education 2.455 9
Uncertain)
2.51-4.1 49. Educational Sociology 2.620 10
(Uncertain to 43. Curriculum 2.729 1
of Little 39. Foundations of Education 3.068 12
Value) 45. Development of Educational 3.371 13
Thought :

Finally, the courses in education that were rated ineffective
by the graduates had the common characteristic of being more theoreti-
cal in nature. The development of educational thought discusses the
philosophy of education and the development of education in Western,
Oriental, and Islamic cultures. It was rated 9.0 percent "very
valuable," 23.5 percent "valuable," 11.5 percent "uncertain," 33.5
percent "of little value," and 22.5 percent "of no value." The stan-

dard deviation was 1.307.

Summary.--Research Question 1 revealed that the 1976 graduates

considered themselves sufficiently prepared in five teaching skills.
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However, these graduates felt deficient in six skills, as shown in
Table 4.5.

Graduates in education were satisfied with the experiences
that they had had in student teaching.and they rated highest their
student teaching at the secondary level. The graduates also highly
regarded the assistance that was provided by their supervisors and
student teaching at the intermediate level. The graduates rated no
experience below average.

Finally, after the responses were examined in Table 4.9, the
survey disclosed that eight courses in education were evaluated "very
valuable to valuable" by the entire population of the study. However,

four courses rated below average.

Research Question 2

"Do the following variables affect the 1976 graduates' evalua-
tion of teacher preparation in teaching skills, student teaching, and
professional courses in education at Kuwait University?

A. Sex (male, female)

B. Levels of teaching (kindergarten, elementary, intermediate,

and secondary)

C. Academic majors other than education (Arabic, English,

social sciences, and science)

D. Teaching in the teacher's field of specialization or not."

Each of the preceding four variables was stated in research

hypothesis form.
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Research Hypothesis I

"Male and female graduates of 1976 in education will respond
differently to each of the items regarding their preparation in
teaching skills (items 10 through 28), student teaching (items 29
through 38), and professional courses in education (items 39 through

51)."

Teaching skills.--Twenty-nine male and 192 female graduates

were included in this survey. Both sexes agreed that they had had
sufficient preparation in lesson planning. Approximately 45 percent
of male graduates rated their preparation as "excellent," 51.7 percent
"good," and 3.3 percent "average." There were no responses in the
fair or poor columns. Fifty-seven percent of female graduates rated
this preparation "excellent," 29.7 percent "good," 10.9 percent
"average," 2.1 percent "fair," and none responded "poor."

Among the other four teaching skills that were ranked excel-
lent to good by the male and female graduates, only "using teaching
methods" was considered equally effective in their preparation for
teaching. Twenty-eight percent of male graduates rated it "excellent,"
51.5 percent "good," 20.5 percent "average," and no single response
was “"fair" or "poor." For the same skill, the female graduates
responded with 46.9 percent "excellent," 35.4 percent "good," 12.5
percent "average," 3.1 percent "fair," and 2.1 percent "poor."

Preparation in 12 teaching skills was rated by either both
sexes or one sex as good to high average (Table 4.11). The item

highest ranked in this group by male respondents was "exploring and
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Table 4.11.--Mean responses of male and female graduates to their
teacher preparation.

Males Females
Level of Item . .

J Teaching Skills (N=29) (N=192)
Preparation No. Rank Rank
1.0-2.0 10. Working with different abilities 4
(Excellent 15. Using teaching methods 3 3
to Good) 17. Using audiovisual equipment 2

21. Handling classroom discussions 2
27. Constructing an appropriate 1 1
lesson plan
2.01-2.5 10. Working with different abilities 7
(Good to 11. Motivating the uninterested 9.5 12
High Average) students .
12. Handling discipline problems 12.5 7
13. Creating interest in the exist- 8 13
ing subjects
16. Using additional activities 6 9
besides textbooks
17. Using audiovisual equipment 5
18. Evaluating pupils 12.5 6
20. Outlining their objectives and 1 10
accomplishing them
21. Handling classroom discussions 5
22. Working with faculty members 9.5 11
26. Using library resources 14
28. Exploring and meeting the actual 4 8
needs of students
2.51-4.0 14. Dealing with different depart- 17 19
(Average ments in the Ministry of Education
to Less Than 19. Dealingwithschool administration 18.5 17
Average) 23. Working with students' parents 14 16
24. Utilizing community resources 18.5 18
25. Acquiring research skills in the 15.5 15
major field :
26. Using library resources 15.5
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meeting the actual needs of students," whereas females ranked it
eighth. "Using library resources" was ranked lowest in value by
females.

Based upon mean responses, male and female graduates thought
that they were prepared ineffectively in six teaching skills. Prepa-
ration in "utilizing community resources" and "dealing with different
departments in the Ministry of Education" were rated below average by
females. These two skills were both ranked 18.5 by the males (Table
4.11).

Student teaching.--Male and female graduates were satisfied

with the experiences that they had had in student teaching. The stu-
dent teaching in secondary school was ranked by both sexes on the top,
as shown in Table 4.13. Both sexes agreed upon the effectiveness of
the preparation that they had had at this level. Male graduates
rated their preparation in this level with 34.5 percent "excellent,"
41.4 percent "good," 20.7 percent "average," 0 percent "fair," and
3.4 percent "poor," whereas female graduates evaluated it as the most
beneficial experience with 42.2 percent "excellent," 34.9 percent
"good," 19.3 percent "average," 2.6 percent “"fair," and 1.0 percent
“poor."

Females were more satisfied with the student teaching experi-
ence in the intermediate school and ranked it third. On the other
hand, male graduates ranked it sixth or the lowest among other experi-

ences that they had had in the student teaching period.
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Table 4.13.--Male and female graduates' evaluation of their student
teaching experiences.

Males Females

Level of Item  otudent Teaching Experiences (N=29)  (N=192)

Preparation No.

Rank Rank
1.0-2.0 29. Student teaching in interme-
(Excellent diate school 2
to Good) 30. Student teaching in secondary
school 1 1
34. Assistance provided by the
supervisor 3
2.01-2.5 29. Student teaching in interme-
(Good to diate school 6
High Average) 31. Supervision of student teach-
ing in secondary school 3.5 4
32. Department's assignment of
secondary school 5 6
33. Cooperation from classroom
teachers 3.5 5
34. Assistance provided by the
supervisor 2
2.51-4.0
(Average to
Less Than
Average)

Both sexes agreed that the "department's assignment of secon-
dary school" was the lowest in value.

Question 35 dealt with the number of classes taught by both
sexes. Eighty-three percent of the males had one class, and 26.6
percent of the females had the same. Seventeen percent of the males
and 12.0 percent of the female graduates had two classes a week in

student teaching at the secondary level. Six and three-tenths
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percent of the females had three classes a week and 5.2 percent of
the females had one class every two weeks.

More than 50.0 percent of male and female graduates were
observed one time by their supervisors in the weekly student teaching.
Specifically, 69.0 percent of males and 58.9 percent of females were
observed one time, while only 3.4 percent of the males and 4.71 per-
cent of the females were observed two times. Thirty-six percent of
the female and 27.5 percent of the male graduates were observed by
their supervising teachers only one time in more than two weeks of
student teaching.

Sixty-two percent of the males and 58 percent of the females
thought there was a consistency between their education courses and
the instructions of the supervisor of student teaching. Only 20.7
percent of the males and 24.0 percent of the females thought there

was no consistency, while the rest responded "uncertain."

Professional courses in education.--Table 4.15 reveals that

both sexes agreed that teaching methods (1) was the most valuable
course. Of the males, 65.1 percent rated it "very valuable," 29.7
percent as "valuable," 1.0 percent "uncertain," 3.6 percent "of
little value," and 0.5 percent "of no value."

Other than the teaching methods (1) course, there was no
similarity between the sexes in the rank of education courses that

were "very valuable to valuable" in the level of preparation.
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Table 4.15.--Male and female graduates' rating of the value of the
education courses.

Males Females
Level of Item .

Preparation No. Education Course (:;ﬁz) (2;;32)
1.0-2.0 40. Educational Psychology (1) 4.5 2
(Very Valuable 41. Audiovisual 8
to Valuable) 42. Teaching Methods (1) 1 1

44, Student Teaching (in inter- 7 6
mediate school)
46. Educational Psychology (2) 2 3
47. Teaching Methods (2) 3 4
48. Student Teaching (in secon- 4.5 5
dary school) :
51. Mental Hygiene 7
2.01-2.5 43. Curriculum 9
(valuable to 50. Health Education* 10 9
Uncertain) 51. Mental Hygiene 8
2.51-4.0 39. Foundations of Education 13 12
(Uncertain 43. Curriculum 11
to Of Little 45. Development of Educational 12 13
Value) Thought
49. Educational Sociology* 11 10

*Elective course.

Three courses in education were evaluated below average by
male and female graduates, as Table 4.15 shows. The curriculum course
was the only one rated in this group by the females. Ten percent of
the male graduates evaluated the development of educational thought
course "very valuable," 34.5 percent as "valuable," 6.9 percent as
"uncertain," 27.6 percent as "of little value," and 20.9 percent as

"of no value," whereas 8.9 percent of the females evaluated the course
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"very valuable," 21.9 percent "valuable," 12.0 percent "uncertain,"

34.4 percent "of little value," and 22.9 percent "of no value."

Summary.--Table 4.10 shows the difference in the mean ratings
of male and female graduates of their preparation in various teaching
skills. Five teaching skills were rated "excellent to good," but
only two of them, "using teaching methods" and "constructing an
appropriate lesson plan," were ranked the same by both males and
females. Other than these two skills, there was no single skill
ranked the same by both sexes.

Both sexes ranked their preparation in eight teaching skills
good to high. Both sexes believed that they were ineffectively pre-
pared by TPPKU in five teaching skills.

The student teaching experiences were evaluated excellent to
good by females. However, only student teaching at the secondary
level rated highly by both male and female graduates. Except for
this experience, there was no similarity in the ranking of student
teaching by both sexes, as Table 4.13 disclosed.

Both sexes ranked the teaching methods (1) course first among
required courses. Other than this course, there was no similarity in
the ratings. Six education courses were evaluated excellent to good
by both sexes. One course was rated valuable to uncertain by both
sexes, and three courses were ranked ineffective in teacher prepara-
tion.

Hypothesis I (male and female graduates will respond differ-

ently) was judged to be supported by the data and was accepted as true.
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Research Hypothesis Il

Research Hypothesis Il stated: "The graduates who are teach-
ing at different levels (kindergarten, elementary, intermediate, and
secondary) will rate differently their preparation in teaching skills,

student teaching, and professional courses in education."

Teaching skills.--Based on the mean responses of the graduates

who were teaching at the four levels, their ratings of specific teach-
ing skills (Tables 4.16 and 4.17) showed that graduates who were
teaching at the secondary level were more satisfied with their prep-
aration in these skills by TPPKU than were graduates at other levels,
especially elementary. The graduates who were teaching at the secon-
dary level highly evaluated their preparation in eight teaching
skills. "Handling classroom discussions" was rated by 61.4 percent

as "excellent," 31.8 percent "good," 2.3 percent "average," and 4.5
percent "fair."

Kindergarten teachers were next in satisfaction with their
preparation in these teaching skills. They rated "constructing an
appropriate lesson plan" highest, with 65.2 percent "excellent,"

30.5 percent "good," and 4.3 percent "average." On the other hand,
elementary and intermediate teachers recorded the lowest number of
teaching skills as "excellent" to "good" in terms of preparation. In
addition, elementary teachers agreed they had been effectively pre-
pared by TPPKU in "using teaching methods," with 66.7 percent "excel-

lent," 26.7 percent "good," and 6.6 percent "average" ratings.



sqpidnd

oL (0"l 9EL"2 L l60°L €S1°2 Il Lp0°L €€€°2 §°9 86/ 000°2 30 spaau |en3oe ay3 buyjaaw pue bupoidxy ‘gz
¢ 028" S¥S°1 L $89° 2ES°L 2 6647 €£6°L L €85 L6E°L ue|d uossa| 3jeguadousdde ue bupydnaisuo) /2
bl ELE"L #9E°2 vl 6£0°L 229°2 §'2L l21°L O0Op'Z S8 S28° 002 $324n0sa4 Aseuaqi| butspn -92
SL oL2°L w2 SL  8.0°L O€L°2 91 066" €£5°2 SL 96" 192°2 PLay Jofew 3yl up SIS Yd4easad bupaynbdy -Gz
8L 8vE'L 9£9°2 8l bLE'L 9€0°€E  §'2L 950°L 00v'2 8L SOL'L 96972 $324n0saa A3 punuwod Buizy|tin “pe
9l Lp°L 00§72 {1 65v°L 000°€ 8L $9v°L 000°€ S°8 [OL'L O¥0°2 sjuaded ,sjuapn3s yitm bupyaom  °€2
s2L L1271 L2272 6  L9€°L 90€°2  STHL 9gETl L9v'Z  S°9 €p2'L 000°2 saaqudw A3(ndey YIpM bupxyaoM -2z
L 29 00S°L 2 0v8 208l S'¥ bOLT  [90°2 2 (88" 928°L SUOLSSNOS|P woo4sse|d buyipuey °|2
§°6  l20°L 2€6°L 2l S80°L 0Sb°2 € 95, 00002 G2l 866" Ll2°2 way3 Bupysy|dwodde pue saai3dafqo bujui(Ing °02
Ll €0E"l €25°2 91 6/2°L 286°2 S°9 /8Ll EEL°2 SL 960°L 19272 uojjealspuLwpe |00Yds y3Itm buyieag 6L
8 oLl 2671 8 €2l'L 9122 S°9 veg"  €eL2 SL ¥96° 19272 siidnd 6uijeniea gy
L 62E°L §S6°1L S €80°L 600°¢C 8 280°L 002°2 € 08L'L 0871 Juawdinba (ensyaorpne Bugsn /]
v LEL'L 606°1L oL t8L°L 22 §°6 O00L°L /9272 OL 9.6° €¥0°¢C $100q3x33 S3pLsaq SatItAL3de [euoritppe buysn -9|
€ 20Ul 0SL°L € 688 L8l L 29 00b'L St 8v8 El6°L spoyjau buiyoeay buysp -G
61 L1l 8182 6L €L SEI'E 6L L2L°L 00vE 6L LEL'L 6ELZ a3 UL SIRIBID Tumnsr1n e Doy 1
S2lL 6SL°L (222 €L L6L°L v1S°Z  SHL S2LL L9ve Ll 698" 0€L"2 s303fqns Buyysixa ayl up 3sasajup bupzeas)y gl
6 190°L wll'e 9 t8LL 9212 Ll 2v2’L 00972 L1 16l 8vE"2 swa|qoad 3ujdydsip buypuey -g|
L vs6° S02°2 [l #p0°L 69€°2 S'6 66L° (922 S22l 9zl uez siidnd ayy bupjeation i
S°S 12071 267 L v 898" €467l S'v 0L (902 Sv EELT  EL6°L S3L3}11Qe JU343LP YILm Bupydom 0L
juey ‘a's ueay quey ‘a's ueay juey ‘a°S ueady juey ‘a°s uealy .
(vb=N) (LLL=N) (5L=N) (€2=N) sLLtas buryoeay woyy
|9A37 33eLpawudju] uadjJ4ebuapury

L@A37 Auepuodasg

=z srericmzmzzrz

P

19A37 Auejuauwd| 3

=marxrT

B e

mzz

P T = . = = =

*13A3] bBupyoeaj Juasaud Aq s tys buryoeaj ul uotjeaedasd 413yl 03 sajenpedab 3y3 j0 sasuodsay---9|-p I|qe}



104

Table 4.17.--Ratings of preparation in specific teaching skills by the
1976 graduates at four teaching levels.

Kinder- Elemen- Inter- Secon-
Level of Item garten tary mediate dary
Preparation No. (N=23) (N=15) (N=111) (N=44)
Rank Rank Rank Rank
1.0-2.0 10 4.5 4 5.5
(Excellent 15 4.5 1 3 3
to Good) 16 4
17 3 7
18 8
20 3 5.5
21 2 2 1
22 6.5
27 1 2 1 2
28 6.5
2.01-2.5 10 .5
(Good to N 12.5 9.5 1 1
Average) 12 17 6 9
13 11 12.5
16 10 9.5 10
17 8 5
18 15 6.5 8
19 15 6.5
20 12.5 12
21 4.5
22 9 12.5
23 8.5 16
24 12.5
25 15 15
26 8.5 12.5 14
28 11 7 10
2.51-4.0 12 17
(Average to 13 14.5 13
Less Than 14 19 19 19 19
Average) 19 16 17
22 14.5
23 18 17
24 18 18 18
25 16 15
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Only graduates who were teaching at the secondary level
rated their preparation in "using additional activities besides
textbooks" and "evaluating pupils' progress" as "excellent" to "good.
On the other hand, only kindergarten teachers perceived they were
effectively prepared for "working with faculty members" and "explor-
ing and meeting the actual needs of pupils," with a mean of 2.00 for
both skills.

Sixteen teaching skills were ranked in the "good" to "high-
average" group, either by graduates at all educational levels or by
some of them. Kindergarten and elementary teachers rated their
preparation in ten skills as being "good" to "high-average," whereas
intermediate and secondary teachers gave eight skills this rating.
Moreover, of the 16 teaching skills rated in this manner, the response
means of intermediate and secondary teachers were the same only for
the skill "motivating the pupils.”

For items with a response mean of "less than average," kinder-
garten teachers rated "utilizing community resources" and "dealing
with different departments in the Ministry of Education" as skills
for which they had been ineffectively prepared. Their rating of
preparation in the latter skill was as follows: 8.7 percent "excel-
lent," 39.1 percent "good," 34.8 percent "average," 4.3 percent
"fair," and 13.0 percent "poor."

Finally, elementary and intermediate teachers rated their
preparation in six teaching skills as ineffective. There were obvious
differences among the teaching skills rated "below average" and in

the rankings of these skills by both groups of teachers.
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Student teaching.--The graduates who taught at the kinder-

garten and secondary levels rated "student teaching in the secondary
school" as the most useful student teaching experience they had had.
Kindergarten teachers rated such experience 34.8 percent "excellent,"
47.8 percent "good," 13.0 percent "average," and 4.3 percent "poor."
In contrast, secondary teachers evaluated the same experience as
follows: 59.1 percent "excellent,” 34.1 percent "good," 4.5 percent
"average," and 2.3 percent "poor."

Elementary and intermediate teachers evaluated "the assistance
provided by the supervisor" higher than other experiences they had
had in student teaching. Elementary teachers rated this experience
"excellent" (46.7 percent), "good" (46.7 percent), or "average"

(6.6 percent), whereas intermediate teachers evaluated it 40.5 per-
cent "excellent," 38.7 percent "good," 12.6 percent "average," 7.2
percent "fair," and only 1.0 percent "poor" (one respondent).

Table 4.19 shows that elementary teachers were more satisfied
with their student teaching than were graduates who were teaching at
other levels. The only experience they rated below average was "the
department's assignment of secondary school," with a mean of 2.600
and a standard deviation of 1.183.

Elementary and intermediate teachers evaluated "student
teaching in the intermediate school” as "excellent" to "good."
Whereas elementary teachers evaluated this item with 40.0 percent
"excellent," 40.0 percent "good," 13.3 percent "average," and 6.7

percent "fair" responses, the intermediate teachers rated it with
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31.5 percent "excellent," 46.8 percent "good," 16.2 percent

"average," 4.5 percent "fair," and only 1.0 percent "poor" ratings.

Table 4.19.--Evaluation of the student teaching experience by 1976
graduates at four teaching levels.

Kinder- Elemen- Inter- Secon-
Level of Item garten tary mediate dary
Preparation No. (N=23) (N=15) (N=111) (N=44)
Rank Rank Rank Rank
1.0-2.0 29 2 2 3
(Excellent 30 ] 3.5 3 1
to Good) 31 5
33 3.5
34 1 1 2
2.01-2.5 29 2
(Good to 31 3 4 5
High Average) 32 6 4
33 5 6
34 4
2.51-4.0 32 5 6
(Average to 33 6
Less Than
Average)

In general, Table 4.18 shows there was no consensus among
the graduates at different teaching levels in how they ranked various
aspects of their student teaching experience.

The responses to question 35 are shown in Table 4.20. In
general, 84.55 percent of the 1976 graduates who held teaching posi-
tions had taught one class a week during student teaching. Moreover,

13.6 percent of the secondary teachers and about 2.0 percent of the
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intermediate teachers only taught one class in every two weeks of

student teaching.

Table 4.20.--The number of classes the 1976 graduates taught during
student teaching in the secondary school.

Kinder- Elemen- Inter- Secon-

garten tary mediate dary

(N=23) (N=15) (N=111) (N=44)
N 23 13 80 35

One class a week % 100.0 86.7 72.0 79.5
N 2 20 2

Two classes a week 9 13.3 18.0 4.5
N 9 1

Three classes a week 9 8.1 2.3
One class every N 2 6

two weeks % 1.9 13.6

As shown in Table 4.21, more than 50 percent of the graduates
at the different teaching levels had been observed one time by their
supervising teachers. Twenty-six percent of the kindergarten teachers,
35.1 percent of the intermediate teachers, and 38.7 percent of the
secondary teachers had had one observation in more than two weeks.

The graduates teaching at the different levels thought the
number of times they had been observed by supervisors was inadequate
to prepare them effectively in their subjects. Moreover, the highest
percentage of positive responses to this question was among secondary

teachers (56.8 percent), perhaps because they saw their present
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occupation as an extension of student teaching in the secondary
school, more so than did graduates at other educational levels.

(See Table 4.22.)

Table 4.21.--Frequency of supervisory observation during student
teaching, by teaching level of 1976 graduates.

Kinder- Elemen- Inter- Secon-
arten tary mediate dary
N=23) (N=15) (N=111) (N=44)

. N 17 9 63 26
One time % 73.9 60.0 56.7 59.0
. N 1 8 1
Two times % 6.7 7.2 2.3
. N 1
Three times g 9
Once in more N 6 5 39 17
than two weeks % 26.1 3.3 35.1 38.7

Table 4.22.--The adequacy of the number of observations for preparing
effective teachers.

Kinder- Elemen- Inter- Secon-
garten tary mediate dary
(N=23) (N=15) (N=111) (N=44)

N 10 5 37 25
Yes ? 43.5 33.3 33.3 56.8
No N 13 10 74 19

5 56.5 66.7 66.7 43.2
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In their responses to question 38, about 53 percent of the
graduates thought there was a consistency between what they had
learned in their professional courses and the instructions of their
student teaching supervisors. Intermediate school teachers were
especially in agreement, with 62.2 percent positive response. (See

Table 4.23.)

Table 4.23.--The consistency between what the 1976 graduates learned
in education courses and the instructions of their
supervising teachers.

Kinder- Elemen- Inter- Secon-
arten tary mediate dary
?N=23) (N=15) (N=111)  (N=43)
N 13 7 69 21
Yes g 56.5 26.7 62.2 47.7
No N 6 4 24 13
y 26.1 26.7 21.6 29.5
. N 4 4 18 10
Undecided % 17.4 26.7 16.2 22.7

Professional courses in education.--In general, elementary

teachers showed more satisfaction with their education courses than did
other respondents. They evaluated nine courses in education as "very
valuable" to "valuable"; this represented 69 percent of the required
courses at TPPKU. (See Table 4.24.)

A1l graduates, regardless of teaching level, considered their
student teaching experience, both in intermediate and secondary schools,

as "very valuable" to "valuable." However, "student teaching in
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secondary school" ranked ahead of "student teaching in intermediate
school."

The educational psychology (1) course offered in the third
academic year was evaluated by kindergarten teachers as more valuable
than other education courses; 69.5 percent rated it "very valuable,”
26.1 percent "valuable," and 4.3 percent were "uncertain." The teach-
ing methods (1) course offered during the same academic year was con-
sidered by elementary, secondary, and intermediate teachers as highest
in value, whereas kindergarten teachers ranked it fifth, as shown in

Table 4.25.

Table 4.25.--The value of education courses as perceived by 1976
graduates, by teaching level.

Kinder- Elemen- Inter- Secon-
Level of Item arten tary mediate dary
Preparation No. ?N=23) (N=15) (N=111) (N=44)
Rank Rank Rank Rank
1.0-2.0 40 1 2 3 4.5
(very Valuable 4 8 9 8
to Valuable) 52 5 ] 1 1
44 7 4 6 7
46 2 7 2 4.5
47 6 6 4 2.5
48 3 4 5 2.5
50 8
51 4 4 7 6
2.01-2.5 41 8
(valuable to 49 10 10 9
Uncertain) 50 9
2.51-4.0 39 12 12 12 12
(Uncertain to 43 1 1M 10 10
Of Little 45 13 13 13 13
Value) 49 1
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Three education courses ranked in the 2.01-2.5 category
("valuable" to "uncertain); these courses were health education,
educational sociology, and an audiovisual course (Table 4.25).

As can be seen in Table 4.25, intermediate school teachers
were more dissatisfied with some education courses than were other
groups of teachers. Intermediate teachers ranked 38 percent of the
education courses as having below average value.

Finally, foundations of education and development of educa-
tional thought were considered by all graduates as below average in
value. For instance, intermediate teachers rated the foundations of
education course as follows: 1.8 percent "very valuable," 32.4 per-
cent "valuable," 6.3 percent "uncertain," 43.2 percent "of little
value," and 16.3 percent "of no value." The same group of graduates
rated the development of educational thought course as below average
in value: 13.5 percent "very valuable," 18.9 percent "valuable,"
9.0 percent "uncertain," 29.7 percent "of little value," and 28.8

percent "of no value."

Summary.--In their responses concerning preparation in spe-
cific teaching skills, the 1976 graduates rated their preparation in
these skills differently, depending on the level at which they were
teaching. Only "dealing with different departments in the Ministry
of Education" was ranked the same (nineteenth) by all graduates, as
shown in Table 4.17.

Elementary teachers ranked seven of nine education courses

as "excellent" to "good," whereas kindergarten teachers rated "student
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teaching in the secondary school" in this manner. Only two courses
were ranked the same by all graduates, regardless of teaching level;
foundations of education was ranked twelfth, and the development of
educational thought course was ranked thirteenth (Table 4.25).
Hypothesis II (the graduates at different levels will rate
differently their preparation) was judged to be supported by the data

and was accepted as true.

Research Hypothesis III

This hypothesis stated: "The graduates with different academic
specializations (Arabic language, English language, geography, history,
sociology, social work, psychology, philosophy, chemistry, biology,
geology, mathematics, and physics) besides education will rate differ-
ently their preparation in teaching skills, student teaching, and pro-

fessional courses in education."

Teaching skills.--As mentioned at the beginning of this

chapter, education graduates with arts and science majors were
regrouped into four groups: Arabic language, English language, social
sciences, and science.

In the evaluation of their preparation in teaching skills by
TPPKU, the 1976 graduates in four majors rated their preparation in
six skills as "excellent" to "good," as shown in Table 4.27. A1l
graduates evaluated their preparation in "handling classroom discus-
sions” and "constructing an appropriate lesson plan" at such a level.

Graduates in all majors except Arabic language rated their

preparation in "using teaching methods" and "using audiovisual
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Table 4.27.--Ratings of preparation in specific teaching skills by

the 1976 education graduates in four majors.

Arabic English Social Science
Level of Item Language Language Science (N=32)
Preparation No. (N=27) (N=43) (N=119) Rank
Rank Rank Rank
1.0-2.0 10 3 5
(Excellent 15 3 2 2
to Good) 17 2 4 5
18 4
21 2 4 3 3
27 1 1 1 1
2.01-2.5 10 5 6.5
(Good to 1 9 12 12 11
High Average) 12 4.5 8 10 9
13 8 13 12.5
15 4.5
16 9.5 6 8
18 7 7 8.5
20 11 8.5 10
22 9.5 7 12.5
26 10 14
28 6 6 11 6.5
2.51-4.0 13 13.5
(Average to 14 17 18 19 19
Less Than 16 13.5
Average) 17 15
19 18 19 17 17
20 11.5
22 11.5
23 16 17 15.5 18
24 19 16 18 16
25 13.5 13.5 15.5 14
26 15 15
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equipment" as "excellent" to "good." Graduates with an Arabic lan-
guage major considered their preparation in "using teaching methods"
as "good" to "average" (mean of 2.074, standard deviation of .874),
whereas they gave their preparation in "using audiovisual equipment"
a below-average rating: 14.8 percent "excellent," 29.6 percent
"good," 29.6 percent "average," 11.2 percent "fair," and 14.8 percent
"poor."

Graduates in the four majors evaluated their preparation in
11 teaching skills as "good" to "average." Al1 1976 graduates in
the four majors evaluated the following three teaching skills:

1. "Motivating the pupils who are uninterested"

2. "Handling discipline problems in the classroom"

3. "Exploring and meeting the actual needs of pupils"

Each skill was rated differently by the respondents, depending on
their major (Arabic language, English language, social sciences, or
science).

A11 graduates except those with an Arabic language major
rated their preparation in "using additional activities besides
textbooks," "outlining objectives and accomplishing them," and "work-
ing with faculty members" as "good" to "high-average." Respondents
with Arabic language majors evaluated their preparation in those
skills as below average. They believed TPPKU had been ineffective
in preparing them in these teaching skills, as shown in Tables 4.26

and 4.27.
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The 1976 education graduates in four majors believed they had
been ineffectively prepared by TPPKU in the following teaching
skills:

1. "Dealing with different departments in the Ministry of
Education"

Dealing with school administration"
"Working with students' parents"

"Utilizing community resources"

(S 2 BN — T S N\

"Acquiring research skills in the major field"

Only graduates with an English major were not satisfied with
their preparation in "creating interest in the existing subject";
their ratings of this item were: 16.3 percent "excellent," 37.2 per-
cent "good," 23.3 percent "average," 2.3 percent "fair," and 20.9
percent "poor." Their ratings of preparation in "using library
resources" were also below average: 14.0 percent "excellent," 32.5
percent "good," 23.3 percent "average," 16.2 percent "fair," and

14.0 percent "poor."

Student teaching.--In their evaluations of student teaching

experiences, graduates with Arabic and English language majors ranked
"student teaching in the intermediate school" first, as shown in
Table 4.29. The same student teaching experience was ranked third by
graduates with social science and science majors, with a mean of 2.00
for both groups.

Only graduates with a social science major evaluated "student

teaching in the secondary school" as "excellent" to "good"; their
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specific ratings were as follows: 50.4 percent "excellent," 34.4
percent "good," 12.7 percent "average," .8 percent "fair," and 1.7
percent "poor." In addition, only graduates with a science major
evaluated "supervision of student teaching in the secondary school"
as "excellent" to "good"--specifically, 37.5 percent "excellent,"

37.5 percent "good," 21.9 percent "average," and 3.1 percent "fair."

Table 4.29.--Ranking of the evaluation of the student teaching
experience by education graduates in four majors.

Arabic English Social

Level of Item Language Language Science %ﬁiggge
Preparation No. (N=27? (N=43§ (N=119) Rank
Rank Rank Rank
1.0-2.0 29 1 1 3 3
(Excellent 30 1
to Good) 31 2
34 2 1
2.01-2.5 30 3 3 4
(Good to 31 4.5 5 4
High Average) 32 4.5 4 6
33 6 5 5
34 2 2
2.51-4.0 32 6

(High Average
to Less Than
Average)

Graduates with a science major evaluated "the department's
assignment of student teachers to secondary schools" as below average

in terms of usefulness. Sixteen percent of them rated it "excellent,"
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21.9 percent "good," 18.8 percent "average," 18.8 percent "fair," and
24.5 percent "poor."

In regard to question 36, Table 4.30 shows that more than
80 percent of graduates with English language, social science, and
science majors had taught one class a week during student teaching.
On the other hand, 59.3 percent of the Arabic major graduates had
taught two classes a week and 33.3 percent had taught three classes
a week during student teaching in secondary schools. The main reason
behind this result was that there were more available classes in the
Arabic language in which to teach than in other majors. In fact,
secondary school pupils have more classes in Arabic than in any other

subject.

Table 4.30.--The number of classes the graduates in four majors taught
each week during student teaching.

Arabic English Social
Language Language Science %ﬁlggge
(N=27§ (N=43§ (N=119)
N 2 36 105 28
One class % 7.4 83.7 88.3 87.5
N 16 6 4 2
Two classes % 59.3 13.9 3.3 6.3
Three classes g 33.3 %.7 ;_]
One class in N 1 8 1
every two weeks % 2.4 6.7 3.1
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About 50 percent of the graduates in all four majors had been
observed by their supervisors once a week during student teaching.
(See Table 4.31.) The table also shows that 18.5 percent of the
graduates with an Arabic language major had been observed two times a
week, whereas only 3.7 percent had been observed three times weekly.
The number of observations was different from the number of classes
they had taught (Table 4.30). Although no graduates with an Arabic
major had taught one class every two weeks, 22.3 percent of them had
been observed once every two weeks (see Table 4.31). About 39 percent
of the graduates with English language, social science, and science

majors had been observed once every two weeks.

Table 4.31.--The number of times the graduates in four different
majors had been observed each week during their student
teaching in secondary schools.

Arabic English Social
Langua?e Language Science ?ﬁiggge

(N=27 (N=43 (N=119)

. N 15 28 75 15
One time % 55.5 65.1 63.0 46.8

. N 5 1 3 ]
Two times g 18.5 2.3 2.5 3.2

. N 1

Three times g 3.7
Once in every N 6 14 41 16
two weeks % 22.3 32.6 34.5 50.0
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Graduates in the four majors did not think the number of
times they had been observed each week during student teaching had
prepared them adequately to teach in their respective majors. Science
teachers, especially, noted this concern, with 75.0 percent negative

response to the question (Table 4.32).

Table 4.32.--Adequacy of the number of observations during student
teaching, as perceived by graduates in four majors.

Arabic English Social .
Language Language Science ?ﬁlggge
(N=27) (N=43) (N=119)
N 13 16 49 8
Yes P 48.1 37.2 2.2 25.0
No N 14 27 70 24
% 51.9 62.8 58.8 75.0

As shown in Table 4.33, more than 50 percent of the graduates
in different majors thought there was a consistency between what they
had learned in the professional courses in education and the instruc-
tions of their student teaching supervisors. Graduates with English
language majors were more satisfied with the instructions of their

supervisors than were graduates in other majors.

Professional courses in education.--In their evaluation of

education courses, all graduates in the four majors believed six
courses to have been "very valuable." These courses were:

1. "Educational psychology (1)"

2. "Teaching methods (1)"
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"Student teaching (in intermediate school)"
"Educational psychology (2)"
"Teaching methods (2)"

o O s, w

"Student teaching (in secondary school)"
These courses were ranked differently by each group of graduates; no
education course was ranked the same by graduates in all four majors

(see Table 4.34).

Table 4.33.--The consistency between education courses and instruction
of student teaching supervisors, as perceived by graduates
in four majors.

Arabic English Social

. Science
Language Language Science -
(N=27) (N243) (N=119) (N=32)
N 16 3] 62 20
Yes g 56.3 72.1 52.1 62.5
No N 5 9 32 6
g 18.5 20.9 26.9 18.8
. N 6 3 25 6
Undecided % 22.2 7.0 21.0 18.8

A11 graduates except those who had majored in Arabic language
evaluated audiovisual and mental hygiene courses as "very valuable"
to "valuable." Graduates with an Arabic language major considered
these courses "valuable" or were uncertain about their value, as shown

in Table 4.35.
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Table 4.35.--The value of education courses, as perceived by graduates
in four majors.

Arabic English Social Science
Level of Item Language Language Science (N=32)
Preparation No. (N=27) (N=43? (N=119) Rank
Rank Rank Rank

1.0-2.0 40 2 2 2 5.5

(Very Valuable 4] 5 8 8

to Valuable) 42 1 1 3 1.5
44 5 7 7 5.5
46 3 4 4 4
47 4 3 5 3
48 6 8 1 1.5
51 6 6 7

2.01-2.5 41 8

(valuable to 49 10

Uncertain) 50 9 9 9
51 7

2.51-4.0 39 13 13 12 12

(Uncertain 43 9 10 N 10

to Little 45 11 12 13 13

Value) 49 10 11 11
50 12

Graduates in all four majors reported a lower than average
level of preparation in the following three education courses:

1. "Foundations of education"

2. "Curriculum"

3. "Development of educational thought"
In addition, all graduates except those who had majored in social
science gave the "educational sociology" course a below-average evalua-
tion. Only graduates with an Arabic language major evaluated the

"health education" course as below average, with ratings of 12.5
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percent "excellent," 18.8 percent "good," 31.2 percent "average,"

and 37.5 percent "fair."

Summary.--In their evaluations of the preparation they had
received in different teaching skills, 1976 education graduates in
four majors responded differently, as seen in Tables 4.26 and 4.27.
Only "constructing an appropriate lesson plan" was ranked the same
(first) by all graduates, regardless of major.

Graduates with social science and science majors evaluated
three student teaching experiences as being "excellent" to "good,"
whereas those with Arabic and English language majors rated only one
such experience this highly. No student teaching experience was
ranked the same by graduates in all four majors.

A1l graduates, regardless of major, ranked six education
courses as being "very valuable" to "valuable." 1In addition, as shown
in Tables 4.34 and 4.35, graduates ranked three education courses as
ineffective in terms of teacher preparation. No education courses
were ranked the same by graduates in all four majors.

Hypothesis III (the graduates in different majors besides
education will rate differently their preparation) was judged to be

supported by the data and was accepted as true.

Research Hypothesis IV

This hypothesis stated: "The graduates who are teaching only
in their field of specialization will respond differently from those
who are not, to items regarding their preparation in teaching

skills, student teaching, and professional courses in education."
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Seventy-four graduates out of 193 who were teaching were not
teaching solely in their specialty area, whereas the remaining 119
subjects were teaching only the subject matter in which they had been
prepared by TPPKU. The latter group comprised most of the graduates
who were teaching in intermediate schools, and all of the graduates
who were teaching in secondary schools, because of the nature of the

secondary-level educational system in Kuwait.

Teaching skills.--Evaluations by the graduates who were teach-

ing only in their field of specialization and by those who were not
revealed that they were satisfied with their preparation by TPPKU in
these teaching skills (see Tables 4.37 and 4.37). Both groups highly
rated their preparation in the following teaching skills:

1. "Constructing an appropriate lesson plan"
"Hand1ling classroom discussions"
"Using a variety of teaching methods"

"Dealing with students with different abilities"

o o w n
. . . .

"Using audiovisual equipment and materials"

Both groups ranked "constructing an appropriate lesson plan,"
"dealing with different abilities," and "using audiovisual equipment
and materials" the same--first, fourth, and fifth, respectively.

Nine teaching skills, or about 47 percent of all the skills
listed, were congregated in the "good" to "high-average" group, as
shown in Table 4.37. Graduates who were not teaching only in their
field of specialization rated their preparation in "using a wide range

of library resources" as follows: 17.6 percent "excellent," 44.6
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Table 4.37.--Rankings of teaching skills by graduates whowere teaching
only in their major field and those who were not.

Yes No
Level of Item
' (N=119) (N=74)
Preparation No. Rank Rank
1.0-2.0 10 4 4
(Excellent 15 3 2
to Good) 17 5 5
21 2 3
27 1 1
2.01-2.5 1 12 12
(Good to 12 8 9.5
High Average) 13 13 13
16 9 6.5
18 6 9.5
20 10 1
22 1 8
26 14
28 7 6.5
2.51-4.0 14 19 19
(Average to 19 17 17
Less Than 23 16 16
Average) 24 18 18
25 15 15
26 14

percent "good," 28.3 percent "average," 6.8 percent "fair," and 2.7
percent "poor." On the other hand, the graduates who were teaching
only in their major field believed TPPKU had not prepared them effec-
tively in this skill. Their ratings of preparation in the skill fell
in the lower level of preparation ("less than average"), with 19.3
percent "excellent," 36.1 percent "good," 22.7 percent "average,"

11.8 percent "fair," and 10.1 percent "poor" ratings.
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Both groups felt TPPKU had ineffectively prepared them in
five teaching skills. These skills were as follows:

1. "Acquiring research skills in the major field and being
familiar with them"

"Working with students' parents"
"Dealing with school administration effectively"

"Utilizing the community resources effectively"

W N

"Dealing with different departments in the Ministry of
Education"

Only graduates who were teaching solely in their major area
rated their preparation in "using library resources" as "less than
average." Both groups, though, evaluated their preparation in "deal-
ing with different departments in the Ministry of Education" as "less
than average." Graduates who were teaching only in their major area
rated this item as follows: 13.4 percent "excellent," 23.5 percent
"good," 24.4 percent "average," 16.0 percent "fair," and 22.7 percent
"poor." The other respondent group gave the item 8.1 percent "excel-
lent," 33.8 percent "good," 32.4 percent "average," 9.5 percent

"fair," and 16.2 percent "poor" ratings.

Student teaching.--In their evaluation of the experiences

they had had during student teaching, both groups considered the
"assistance provided by their supervisors" and "student teaching in
the secondary school" to be "excellent" to "good," as shown in

Table 4.39. In addition, only the graduates who were teaching solely
in their major field evaluated "student teaching in the intermediate

school"” as "excellent" to "good," with 33.6 percent "excellent,"
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47.9 percent "good," 12.7 percent "average," 5.0 percent "fair,"

and .8 percent "poor" ratings.

Table 4.39.--Rankings of evaluations of student teaching by graduates
who were teaching only in their major field and those
who were not.

Yes No
Level of
. Item (N=119) (N=74)
Preparation Rank Rank
1.0-2.0 29 3
(Excellent 30 2 ]
to Good) 34 1 2
2.01-2.5 29 3
(Good to 31 4 4
High Average) 32 5
33 6 5
2.51-4.0 32 6
(Average to
Less Than
Average)

Both groups ranked two student teaching experiences as "good"
to "high-average." These experiences were "supervision of student
teaching in the secondary school" and "cooperation from classroom
teachers."

Finally, only "the department's assignment to the secondary
school" was evaluated by graduates who were not teaching only in
their major as being below average. This item received the following
ratings: 20.3 percent "excellent," 31.1 percent "good," 25.7 percent

"average," 18.9 percent "fair," and 4.0 percent "poor."
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In response to question 35, 72.2 percent of the graduates who
were teaching only in their major and 87.8 percent of those who were
teaching other subjects besides their major said they had taught one
class a week during student teaching. In addition, 6.7 percent of
the graduates who did teach only in their major had taught one class
every two weeks during student teaching.

Fifty-nine percent of fhe graduates who taught only in their
majors had been observed once a week during student teaching, whereas
35.3 percent of them had been observed once in more than two weeks.
At the same time, 60.8 percent of the graduates who taught other
subjects in addition to their majors had had one observation by their
supervising teachers each week during student teaching, whereas 33.8
percent of them had been observed only once in more than two weeks of
student teaching.

Question 37 dealtwith the adequacy of the number of obser-
vations in preparing effective teachers in their respective subjects.
Fifty-seven percent of the graduates who taught only in their major
and 64.7 percent of those who did not teach only in their major
believed there was no relationship between the number of observations
and the effectiveness of the teacher preparation.

Finally, most of the graduates in both groups thought there
was consistency between the professional courses in education and the
instruction of their student teaching supervisors; 64.7 percent of
the graduates who taught solely in their major field responded posi-
tively to this question, as did 44.6 percent of the graduates who did

not teach solely in their majors.
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Professional courses in education.--Concerning specific edu-

cation courses, eight courses were highly evaluated ("very valuable"
to "valuable") by both groups of graduates (see Tables 4.40 and 4.41).
The courses were:

"Teaching methods (1)"

"Educational psychology (1)"

"Educational psychology (2)"

"Student teaching (in secondary school)"
"Teaching methods (2)"

"Student teaching (in intermediate school)"
"Mental hygiene"

"Audiovisual"

00 N O O H W N —

Graduates who were teaching only in their majors evaluated
just the "health education" course as "very valuable" to "valuable";
their ratings were: 18.4 percent "very valuable," 38.8 percent
"valuable," 20.4 percent "uncertain," 20.4 percent "of little value,"
and 2.0 percent "of no value."

On the other hand, graduates in both groups considered three
education courses to be below average. These courses were:

1. "Foundations of education"
2. "Curriculum"
3. "Development of educational thought"

In addition, only the graduates who did not teach solely in
their major fields evaluated "educational sociology" as less than
average in terms of preparation, with 8.1 percent "very valuable,"
43.2 percent "valuable," 32.4 percent "uncertain," 10.8 percent "of

little value," and 5.4 percent "of no value" ratings.
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Table 4.41.--Rankings of education courses by graduates who were
teaching only in their major field and those who

were not.
Yes No
Level of
' Item (N=119) (N=74)
Preparation Rank Rank
1.0-2.0 40 3 1
(Very Valuable 41 8 8
to Valuable) 42 1 2
44 7 5
46 2 4
47 4 6
48 5 3
50 9
51 6 7
2.01-2.5 49 10
(valuable to 50 9
Uncertain)
2.51-4.0 39 12 12
(Uncertain 43 11 1
to Of Little 45 13 13
Value) 49 10

Summary.--Tables 4.36 and 4.37 showed that both groups of
graduates ranked their preparation in two teaching skills as "excel-
lent" to "good." In addition, both groups rated their preparation in
"motivating uninterested pupils" and "creating interest in the exist-
ing subjects" as "good" to "high-average." Al1 five teaching skills
that were evaluated below average in terms of preparation were ranked
the same by both groups. "Using library resources" was ranked below
average only by graduates who were teaching solely in their majors.

Regarding student teaching experiences, both groups of

graduates ranked "the supervision of student teaching in the secondary
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school" the same (fourth); other experiences were ranked differently
by the two groups.

Both respondent groups evaluated their preparation in eight
education courses as "very valuable" to "valuable"; only the "audio-
visual” course was ranked the same (eighth) by both groups. On the
other hand, both groups evaluated their preparation in three education
courses as below average, with the same rankings given by both groups.

Hypothesis IV (the graduates who are teaching only in their
field of specialization will respond differently from those who are
not, regarding their preparation) was judged to be supported by the

data and was accepted as true.

Research Question 3

It was asked: "What recommendations do the 1976 education
graduates have regarding the proposed change in the teacher educa-
tion program?"

Discussion of the findings for Research Question 3 is pre-

sented in Chapter V, Conclusions and Recommendations.

Summary of Findings

Chapter IV contained a presentation of the data gleaned from
respondents' answers to questionnaire items. The chapter was divided
into two sections: (1) a description of the population, based on an
analysis of responses to nine general information questions asked
at the beginning of the questionnaire; and (2) a presentation of data

in response to two research questions posed by the investigator.
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Each research question was stated and findings in three areas
of interest (teaching skills, student teaching, and education courses)
were presented. The first question dealt with the responses of all
1976 education graduates concerning their preparation by TPPKU. The
second research question was asked to determine whether the graduates'
evaluations had been affected by the following four variables:

1. Sex

2. Teaching level

3. Academic majors besides education

4. Teaching or not teaching solely in one's major field

In relation to the preceding variables, four research hypothe-
ses were tested to determine if there was a difference between the
responses of the subgroups on each variable (e.g., between males and
females in evaluations of teaching skills, student teaching, and edu-
cation courses).

In summarizing the findings presented in Chapter IV in answer
to Research Question 2 (Research Hypotheses I-IV), a brief discussion
of the findings is presented in the following sections, categorized
by the three main areas of interest: teaching skills, student teach-

ing, and education courses.

Teaching Skills

In their evaluations of preparation in 19 teaching skills,
males responded differently than did females. Only two skills were

ranked the same by both sexes, as shown in Table 4.11.
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Graduates who held teaching jobs at different teaching levels
(kindergarten, elementary, intermediate, and secondary) ranked their
preparation in specific teaching skills differently, as shown in
Table 4.17. The only exception was "dealing with different departments
in the Ministry of Education," which all graduates, regardless of teach-
ing level, ranked the same.

Also, the 1976 graduates with majors other than education
(Arabic language, English language, social sciences, and science)
ranked differently their preparation in specific teaching skills, as
shown in Table 4.27. "Constructing an appropriate lesson plan" was
the only skill ranked the same (first) by all graduates, regardless
of major.

Finally, ten teaching skills were ranked the same by the
graduates who were teaching only in their majors and those who were
not. In contrast, the two groups ranked nine skills differently, as

shown in Table 4.37.

Student Teaching

Of six student teaching experiences evaluated by male and
female graduates, two were ranked the same and the others were ranked
differently (Tables 4.12 and 4.13).

The 1976 graduates who were teaching at four educational
levels ranked the student teaching experiences differently, as shown
in Tables 4.18 and 4.19.

No one student teaching experience was ranked the same by

the 1976 graduates in majors besides education (Arabic language,
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English language, social sciences, and science). On the other hand,
two of the four groups ranked five student teaching experiences the
same (see Tables 4.28 and 4.29).

Finally, only "supervision of student teaching in the secon-
dary school" was ranked the same (fourth) by the graduates who were
teaching only in their majors and those who were not. Other experi-
ences in student teaching were ranked differently by both groups

(Tables 4.38 and 4.39).

Professional Courses in Education

In their evaluations of the 11 required and 2 elective courses
in education, male and female graduates ranked all but one course dif-
ferently; both sexes ranked "teaching methods (1)" number one (Table
4.11).

Only three education courses were ranked the same by 1976
graduates who were teaching at different levels (Table 4.25). They
rated their preparation in these courses as below average in value.

On the other ten courses their rankings differed.

No one course in education was ranked the same by all gradu-
ates in majors other than education (Arabic language, English language,
social sciences, and science), as shown in Table 4.34.

Finally, Table 4.41 shows that, with the exception of four
courses, there were differences in the rankings of education courses
by graduates who taught only in their majors and those who did not.

Both groups of graduates agreed on the rankings of their preparation
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in the "audiovisual" course as "excellent" to "good," and rated their
preparation in "foundations of education," "curriculum," and "develop-

ment of educational thought" as "below average" or "of little value."



CHAPTER V

CONCLUSIONS AND RECOMMENDATIONS

This chapter consists of: (1) conclusions that were reached
by the investigator as a result of conducting this study, (2) recom-
mendations for improving the teacher preparation program at Kuwait

University (TPPKU), and (3) suggestions for future studies.

Conclusions

1. A1l of the research hypotheses were supported by the
data, which indicated that there were differences, in general, in the
responses of 1976 graduates concerning the stated four hypotheses as
presented in Chapter IV.

2. The questionnaire as an instrument for the study served
the purpose for which it was developed.

3. The 1976 graduates in education from Kuwait University
were, in general, satisfied with TPPKU. The lowest-rating skill
had a response mean of 3.077 on the five-point scale, and the lowest-
rated student teaching experience had a mean of 2.407 (Table 4.7).
A11 but two of the education courses drew mean responses better than
3.0, the mid-point of the scale (Table 4.9).

4. Foundations of Education and the Development of Educa-

tional Thought courses were rated by all graduates as of little or

144
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no value in their preparation. The same rating was given by male and
female graduates, graduates in four levels of teaching, graduates in
four majors, and the graduates who were teaching in their majors or
not. The investigator concluded that the 1976 graduates felt they
had been ineffectively prepared by these two courses to perform their
function as teachers. Moreover, these findings support other research
reported in Chapter I1I (Review of Related Literature) concerning the
universal dislike of these courses by prospective teachers.

5. Student teaching was rated as very valuable to valuable
by all graduates of 1976 in education. In addition, males and
females, graduates in four levels of teaching, graduates in four
majors, and graduates who were teaching only in their majors as well
as those who were nof, rated student teaching courses as very valuable
to valuable in their preparation as teachers. This finding gives
additional evidence of the universal preference of student teaching
by education graduates in the literature reviewed in Chapter II.

6. The graduates believed that the number of observations
provided was inadequate for preparing effective teachers in their

majors and that the student teaching period should be lengthened.

Recommendations for Improving TPPKU

This section consists of graduates' responses to recommenda-
tions proposed by the investigator, additional recommendations to
educational planners who have been involved in teacher preparation at

the university level, and proposals for further studies.
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The investigator stated the following research question to
solicit the 1976 graduates' agreement or suggested proposals for
improving TPPKU.

Research Question 3: "What recommendations do the 1976 education

graduates have regarding-the proposed change in the teacher preparation
program?"

Based on the findings reported in Table 5.1, the graduates'
responses were divided into two groups. The recommendations strongly
supported by the graduates with more than 50 percent of the responses
in the strongly agree and mostly agree columns, in order from highest
to lowest, are:

1. Having more classroom observations by the supervising
teacher in the first student teaching period (in the intermediate
schools).

2. Having a written evaluation after every observation of
student teaching.

3. Constructing teaching methods courses around expected
field problems in schools.

4. Selecting schools for students in the residential dis-
tricts where prospective teachers live.

5. Setting up teacher preparation programs for elementary,
intermediate, and secondary levels.

6. Having a semester of full-time student teaching in
schools, including seminars on related student teaching problems.

7. Placing more emphasis on the practical than the theoreti-

cal portion in the teacher preparation program.
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8. Setting a weekly seminar for students of each major in
student teaching to discuss relevant issues.

9. Setting up in-service education by the same supervising
teachers and methods instructors on campus to help the beginning
teachers.

10. Inviting school principals and classroom teachers to give
orientations to student teachers assigned to their schools.

On the other hand, two proposed recommendations for improving
TPPKU were not supported by 1976 graduates. They were:

1. Supervision is to be done by the classroom teacher instead
of the supervisor assigned by the University Department of Education.

2. Retention of the present teacher preparation program that
I have had without change.

The 1976 graduates' responses to "conducting mini-teaching
(4-5 students, 10 minutes long) prior to student teaching" were dis-
tributed between strongly recommended, which received 36.7 percent;
not recommended, which received 33.1 percent; and partially agree,
with 30.3 percent, as shown in Table 5.1. Educators at Kuwait Univer-
sity and the Ministry of Education overwhelmingly supported this pro-
posal when interviewed. Their recommendations were made on the basis
of previous experience they had had with mini-teaching at the teacher
training institute, especially the decision makers in the Ministry of
Education. They assume the introduction of mini-teaching in TPPKU
will be successful as it has been in the teacher training institute.

In regard to the last open-ended question (no. 65 in the

questionnaire), "What other suggestions in addition to the above
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would you 1ike to make in order to improve the present teacher
preparation program at Kuwait University?" three spaces were provided
to add more suggestions. Thirty-one out of 221 graduates responded
to this question.

As shown in Table 5.2, the additional suggestions were more
substantially related to student teaching experience than anything
else in the TPPKU.

Recommendations for Decision
Makers at TPPKU

The Department of Education.--

1. An introductory course in educational administration
should be provided as an elective course in TPPKU.

2. Teacher educators should put more emphasis on the following
teaching skills: dealing with pupils' parents, utilizing community
resources, and using library resources in their instruction.

3. The Department of Education should maintain contact with
education graduates. This contact could be by consulting the beginning
teachers in the problems they face, a monthly newsletter, or having
lectures in education in order to keep the graduates updated with new
trends in education.

4. Degrees in teaching social studies and science should
replace the present system, especially for education majors who do not
teach only their majors.

5. The assignment of prospective teachers in the full-time

student teaching period ought to be in the same education level that
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Table 5.2.--Additional suggestions by the graduates to improve TPPKU.

Suggestion

Number of Graduates
Suggesting Item

10.

11.
12.

13.

More than one source of evaluation in
student teaching.

More freedom should be given to prospec-
tive teachers to use teaching methods in
student teaching experience.

The department of education should be
more careful in selecting supervising
teachers from the Ministry of Education
(subject matter supervisors).

Establishing centers for the graduates
in education to discuss their problems.

The supervising teachers should have the
same majors as the prospective teachers.

There should be coordination between
available jobs in teaching and teacher
preparation.

Student teaching should be only at the
intermediate level.

Provide training in school administration.

Only the University instructors should
be in charge of supervision in student
teaching.

More restrictions are needed for admitting

University students in TPPKU.

Increasing the number of education courses.

More emphasis should be given to educational
systems in other states in the Arabian Gulf.

Exchanging vistas with other countries in

order to get acquainted with their educa-
tional systems.

10
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they will be appointed to as full-time teachers. This will save the
graduates time by retraining them, and will save the Ministry of Edu-

cation a lot of money.

The Student Teaching Office.--

1. Supervising teachers should be selected from those who
had TPPKU and showed distinguished performance as teachers in their
schools. On the other hand, orientation and workshop methods should
be used for those supervising teachers who did not have TPPKU.

2. A handbook for student teaching should be provided in
order to give the prospective teachers a clear picture of their rights
and responsibilities and to answer their questions regarding the stu-

dent teaching experience.

The Ministry of Education.--

1. An office for teachers' affairs should be established in
order to help the researchers in their studies that are related to
the teachers, since there is no specific department in charge of
locating the teachers' addresses and communicating with them.

2. To make in-service education more effective, motivations
should be considered in organizing any in-service education program.

3. In designing an in-service education program for teachers,
there should be a real need for this program. Also, there should be
many resources for evaluating this need--instead of relying only on

the academic supervisors' reports.
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Recommendations for Further Studies

On the basis of the experience and knowledge acquired by con-
ducting this study, these additional studies are recommended:

1. Similar follow-up studies in the future should attempt to
show the effectiveness of a teacher preparation program at Kuwait
University.

2. The evaluation of professional courses in education in
order to see if there is repetition in the content.

3. The evaluation of professional courses in education in
terms of whether or not they are actually providing the prospective
teachers with competencies that are needed in the schools to enable
them to function effectively.

4. A comprehensive examination of the competencies that are
needed by the teachers.

5. There is a need to study foundations of education,
development of education, and curriculum courses to discover the
reasons why these courses are not liked by the education graduates,
and to improve them.

6. There is a need for an extensive study of the motives

behind the teacher drop-out rate from the teaching profession.
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APPENDIX B

QUESTIONNAIRE

Dear Graduate:

This questionnaires is an instrument for a doctoral
dissertation that is entitled, "A Study of the Effectiveness of the
Teacher Preparation Program at Kuwait University Based on the Follow-

up of the 1976 Graduates." It consists of the following five parts:

I. General Information
I1I. Teaching Skills
III. Student Teaching
IV. Professional Courses in Education

V. Recommendations

Your carefully considered responses to the questions will assist
in the accurate and clear formulation of the conclusions of this

research. I gratefully solicit your cooperation toward that end.

The Researcher,

Abdul Rahman Al1-Ahmad

159
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'GENERAL INFORMATION

DIRECTIONS: Please answer the following questions by placing a check
mark (/) on the line before the correct statement. Choose only one
answer for each question.
1. What is your sex?
(1) Male
(2) Female
2. Are you working as a full-time teacher?
(1) Yes
(2) No
3. If you are not working as a full-time teacher, check the one
statement which best describes the reason for not being in the
teaching profession.

(1) A teaching job was not available in the geographical
area where I had hoped to be assigned.

(2) After graduation I was convinced that I was not
adequately prepared for the teaching profession.

(3) I was offered a job outside education which carried
greater benefits and priveleges than a teaching job.

(4) Specify if you have any reason other than those listed
above.

DIRECTIONS: If you are not working presently as a teacher, please
do not answer items 4, 5, 7, 8, 9, and 34.

4. Do you work in a Day School ( ), or in an Evening School ( )?
5. At what level are you teaching now?
(1) Kindergarten (3) Intermediate

(2) Elementary (4) Secondary
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Other than education, what is your academic major?
(1) Arabic language
(2) English language

(3) Geography

B ——

(4) History

(5) Sociology
(6) Social Work

(7) Psychology
(8) Philosophy

_____(9) Chemistry
___(10) Biology
___(11) Geology
____(12) Mathematics
____(13) Physics

____(14) Specify any other major

Do you only teach in your field of specialization?
(1) Yes
(2) No

If your answer to question 7 is NO, what subject/subjects other
than your major do you teach?

(1)

(2)

(3)

Are you involved in any administrative duties in addition to
teaching?

(1) ves ___(2) No
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24. Utilizing the community resources 1121 3|4] 5
effectively.
25. Acquiring research skills in one's major 1121 34|65
field and familarizing oneself with
contemporary development. 1123|145
26. Using a wide range of library resources. 1123|1465
27. Constructing an appropriate lesson plan. 1123|145
28. Exploring and meeting the actual needs
of the students. 1121345
II. STUDENT TEACHING
DIRECTIONS: Please answer the following questions concerning the
student teaching you have had as part of your preparation for the
teaching profession. Please circle the number that best describes
your evaluation of each area.
&
| =
Q Q
— o
'G-J'UELL
O lo ||~ ] O
X | O | >| @ | O©
w |¥ | < | . | &
™\ 29. What is your evaluation of the student
teaching experience in the intermediate
school? 112131415
~ 30. How do you evaluate your student teaching
experience in the secondary school? 11213|14]5
™~ 3 How do you evaluate the supervision of
the student teaching experience that you
have had in the secondary school? 112131415
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Excellent

Good

Average

Fair

Poor

32.

How do you evaluate the department's

assignment of you to a secondary
school for student teaching in
terms of convenience? 1121314

How do you evaluate the classroom
teacher's cooperation with you during
your student teaching period in the
secondary school? 11213415

How effective was the assistance
provided by your student teaching
supervisor in your present job? 11213 |4

How many classes did you teach during your weekly student
teaching in the secondary school?

(1) One class a week.

____(2) Two classes a week.

____(3) Three classes a week.

_____(4) Four classes a week.

_____(5) Five classes a week.

_____(6) More than five classes a week.

_____(7) One class in every two weeks.

How many times, in general, did your supervisor observe your
teaching during the weekly student teaching?

(1) One time. (2) Two times.

(3) Three times. (4) Four times.

(5) More than four times. (5) Once in more than
two weeks.

Do you think the number of observations were adequate for pre-
paring an effective teacher in your subject area?

(1) Yes (2) No
Do you think that there is a consistency between what you have

learned in the professional courses in education and in the
instructions of the supervisor of student teaching?

(1) Yes ___(2) No ____(3) Undecided
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ITI. PROFESSIONAL COURSES IN EDUCATION

DIRECTIONS: Please indicate your opinion of the following professional
courses in education that you have had at Kuwait University concerning
their value in preparing you for your teaching job. Please circle the
number that best describes your opinion. .

[ .}
L . " | B
Fal L0 - -
f’g S 5 |58 (|28
o © € |le®|w®
> > > =] o> o>
39. Foundations of Education 1 2 3 4 5
40. Educational Psychology (1) 1 2 3 4 5
41. Audio-Visual 1 2 3 4 5
42. Teaching Methods (1) 1 2 3 4 5
43. Curriculum 1 2 3 4 5
44, Student Teaching (in the 1 2 3 4 5
intermediate school)
45. Development of Educational 1 2 3 4 5
Thought
46. Educational Psychology (2) 1 2 3 4 5
47. Teaching Methods (2) 1 2 3 4 5
48. Student Teaching (in the 1 2 3 4 5
secondary school)
49. Educational Sociology 1 2 3 4 5
50. Health Education 1 2 3 4 5
51. Mental Hygiene 1 2 3 4 5
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- IV. RECOMMENDATIONS

As you consider future improvement in the teacher

preparation program at Kuwait University, how would you respond to

the following proposals?

describes your agreement.

Please circle the number that best

Absolutely
Agree

Mostly
Agree

Partially
Agree

Mostly
Disagree

Absolutely
Disagree

52.

- 5.

57.

' 58.

Having more classroom observations
by the supervising teacher in the
first student teaching period (in
intermediate schools).

Having a semester of full-time
student teaching in schools that
would include seminars on
related student teaching
problems.

Selecting schools for student
teaching in the residential
districts where the prospective
teachers live.

Setting up a weekly seminar for
students of each major in
student teaching to discuss
relevant issues.

Conducting mini-teaching (4-5
students, 10 minutes long) prior
to student teaching.

Setting up in-service education
by the same supervising teachers
and methods instructors on
campus to help the beginning
teachers.

Retaining of the present teacher
preparation program without any
change.
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Absolutely

Agree

Mostly
Agree

Partially
Agree

Mostly
Disgree

Absolutely
Disagree

62.

65.

Placing more emphasis on the
practical approach rather than
theoretical approach in the
teacher preparation program.

Inviting school principals and
classroom teachers to give
orientation to student teachers
who are assigned to their school

Constructing teaching methods,
courses around expected field
problems in the school.

Setting up teacher preparation
programs for elementary, inter-
mediate, and secondary levels.

Having a written evaluation
after every observation of
student teaching.

Assigning supervision to the
classroom teacher instead of the
college supervisor by the Univer-
sity Department of Education.

What other suggestions, in addition to the above, would you

1

2

3

4

like to make in order to improve the present teacher prepara-

tion program at Kuwait University?

(1)

(2)

(3)
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APPENDIX C

LETTER OF VERIFICATION OF THE READABILITY
AND UNDERSTANDABILITY OF THE ARABIC
VERSION OF THE QUESTIONNAIRE
NN @
KUWAIT UNIVERSITY R SR
Lo, LYK

College of Arts & Education
Department of Education YYosA oy oo = N

KUWAIT P.O. Box No. 23558

i,:':’\ [ d

No.: D
Dacte: March 30, 1978 25;3

To whom it may concern

We hereby certify that Mr. Abdul Rahman Ahmad Al-Ahmad has
translated into Arabic language the English version of the questionnaire
used as a tool in his research for his Ph.D. dissertation entitled
"A Study of the Effectiveness of the Teacher Preparation Program at
Kuwait University Based on the Follow up of 1976 Graduates".

We hereby verify that the translation is honest, accurate and
valid.

It gives us great pleasure to state that during the period he
spent among us in Kuwait from December 1977 to the end of March 1978
collecting his data for the dissertation he made tremendous effort to
accomplish his objectives that he came for. We are looking forward to
benefit from his findings and to have him as a colleague.

We do wish him the best of luck.

= Lht g gy 3 o’

Prof. Fathy E1-Dib, Prof. M.S. Mogawer, Prof. Fikri H. Rayyan,
Professor of Education, Professor of Education, Professor of Education,
Kuwait University. Kuwait University. Kuwait University.

04 £ Sholdet—

Prof. Ali F. Shaltout,
Professor of Education,
Kuwait University.

(Former Dean of College of Education,
Alexandria University, Rep. of Egypt)
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APPENDIX E

CORRESPONDENCE

Official Letters in Arabic:

1. From the Chairman of the Department of Education to the Dean of
the College of Arts and Education, Kuwait University.

2. From the Dean of the College of Arts and Education to the General
Secretary of Kuwait University.

3. From the General Secretary of Kuwait University to the Under-
secretary of the Ministry of Education, Kuwait.

4. From the Director of the Department of Kindergarten, Kuwait, to
the principals of the kindergarten schools to permit me to meet
with the teachers at the schools.

5. From the Director of the Department of Elementary Education,
Kuwait, to the principals of the elementary schools to permit
me to meet with the teachers at these schools.

6. From the Director of the Department of Intermediate Education,
Kuwait, to the principals and the assistant principals of the
schools to permit me to meet with the teachers at the schools.

7. From the Director of the Department of Secondary Education,
Kuwait, to the principals and the assistant principals to permit

me to meet with the teachers at the schools.
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