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ABSTRACT

The problem in this study was to identify the characteristics of
great teachers. Twelve men of the past were used as a basis for the
study. They are as follows: Buddha, Confucius, Socrates, Jesus,
Quintilién, Erasmus, Comenius, Pestalozzi, Froebel, Horace Mann, Mark
Hopkins, and Gandhi. The purpose of the stﬁdy was to identify those
aspects of these twelve men that might have had bearing on their
effectiveness not only as leaders but also as teachers of men.

The process used in the study was an analysis and synthesis of
what is known and has been said about the twelve men selected for study.
The thesis began with an acknowledgment of purpose, the background
investigation of and reasons for the study. A section was then devoted
to theories of social change, leadership, learming, and various known
methods of teaching. The next section of the study was devoted to a
consideration of the nature of research, with an emphasis on educational
research employing some of the principles of historical research,
Additional paragraphs dealt with the selection of the twelve men to be
studied and the survey of contemporary opinion leading to this selection.

The main body of the study is a series of twelve brief sketches.
These sketches deal shortly with the facts of birth, locale, and death.
Some mention is made of social forces but the primary emphasis is on

how the twelve men lived, and where necessary, on what they said,
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Lists were compiled of the outstanding characteristics of these men.
A final section of the study organized the data into a meaningful
pattern involving the characteristics of the twelve men studied and
thelir implications for teaching method.

The findings of this study indicate that the personality of the
teacher is quite significant. The twelve men studied lived in different
social situations, had different purposes, and had different ways of
organizing their knowledge. But there was a consistency in the way
they expressed their knowledge and in their attitudes towards people.
The study listed many personality traits in each section, but in its
final pages, it dealt with only those five which were outstanding in
the case of each of the twelve men, and which were broad enough to be
considered categories, covering many smaller items of subtle interpre-
tation. The following five essential categories of characteristics
evolved in the study: enthusiasm, simplicity, dedication, purpose,
and humility.

The recormendations of this study are that it is meaningful to note
that twelve men whom history has recorded as influential all possessed
these same five characteristics, plus the interpolated considerations
that went into the descriptions of these five items as categories. The
study recommends that these be considered some of the characteristics
of great teachers. Additional recommendations are added that call for

a wider exploration into the lives of other men of influence,






investigations in greater depth of each of the twelve men included in
this study, and any attempts that can be made to understand more fully
these traits so that they might be within the understanding and possible

reach of any serious student of effective teaching,.
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CHAPTER I
THE NATURE OF THE STUDY

A. Purpose

What are the characteristics of great teaching? Are they
identifiable? Where can these characteristics be found? Can they be
described? What practical value lies in knowing these characteristics?

Is it possible to develop these characteristics in onet!s self or in

others?

What are the characteristics of great teaching? Great teaching

is distinctive. This study is concerned with the distinctive character-
istics of great teaching. It attempts to state these characteristics

systematically and clearly.

Are théy identifiable? Whether tangible or elusive it is valuable

to seek the characteristics of great teaching. To study these character-
istics in itself is to make them less elusive and to describe the

essential nature of great teaching.

Where can these characteristics be found? They are not abstractions.

They are possessed by people., To search for them in a most likely place

is to search in the lives of gréat teachers.

Can they be described? A characteristic can be pointed out.

To make it have meaning is the challenge of description, Identification

1






alone does not assure understanding. Description can limit because
of the inadequacies of language but can also enlarge by relating back-~

ground of experience to richness of new meaning.

What practical value lies in knowing these characteristics?

Knowledge of a thing encourages its use. When that knowledge is of
great teaching the practical value is apparent. Improved teaching

should result.

Is it possible to develop these characteristics in onets self or

in others? The principle findings of this study have to dokwith the
education of teachers. It i1s assumed that behavior can be modified.
This definition of learning makes improvement in the quality of
teacher education possible.

This study seeks to prove the following hypotheses:

1l. Characteristics of greatteaching are identifiable.

2. They are most identifiable in the lives and teaching of

great teachers,
3+ These characteristics are essentially personality

characteristics.

B. Justification

The rationale for these hypotheses is that teaching can not be
studied as an abstraction. The teacher is central to the act of
teaching. Therefore, the principle burden of proof lies with the third

hypothesis.. The proof involved in the first two hypotheses contributes






to that in the third. That is, the teaching and the lives of great
teachers find expression in personality characteristics,

A study of this nature can either add new knowledge or it can
emphasize by its organization some dimension not particularly considered
to any great extent previously. This is essentially the process of
gaining insight. Not only is it possible in a study of this kind to
gain insight and knowledge about great teachers but also into the

nature of great teachinge.

Ce. Background

In the fabric of the lives and teaching of a number of great
teachers in history runs a common thread. The personalities of these
teachers reveal that thread of greatness cléarly. The student becomes
aware of certain characteristics in men like Buddha, Socrates, and
Jesus, and recognizes the thread of great teaching woven into the
pattern of their lives and workse. This study deals with those common
characteristics, the thread of greatness, as found in the personalities,
work, and subsequent influence of twelve selected men covering a span
of time from 563 B. C. to the year 1948, which marks the death of
Mohatma Gandhi.

This study is conducted with a viewpoint similar to that of
Florence Hay.l In her study of Gomenius, Hay has reflected on Comeniust

influence. The present study also reflects on men and their influence,

1Florence Hay, "Apparent Reflections of Comeniusts Philosophy in
Contemporary Education," unpublished doctoral thesis,.1955, p. 1.






and in these reflections on the personalities, lives, teaching methods,
and influences of these twelve great teachers the proof is directed
not specifically toward historical influence but towards evidence of
common characteristics of great teachers. Their greatness and conse-
quently historical influence is an a priori'assumption. This study
does not emphasize what these men taught; that is, it does not come to
grips with the philosophies of these men. The purpose of avoiding such
considerations, of not wrestling with the ideas of these men, is to
avoid becoming involved in value judgments for it is not the purpose of
this study to pass on the merits of philosophies or systems of thought.
If this is a fine distinction, and not always a clear one, it is
nevertheless essential to the study and will be maintained insofar as
possible., At times it is, of course, necessary to note that the teach-
ing of some great man has appeal because it deals with important
considerations=-for example, life and death--but in this study no
contemporary judgment is made as to whether or not these are really
important matfers. In this way the study is released from the
responsibility of evaluating the religion of Jesus, the loyalty of
Socrates, and the patriotism of Gandhi. To deal adequately with the
complete ideas of twelve such great men would be presumptuous if not
impossible. But by concentrating on only those elements in their lives
and works common to the approach to teaching used by all of these men,
a less presumptuous and more useful study is possible. Such limiting
is also meaningful because in focusing on the characteristics of men

of influence it is well to remember that history records also that






large nmumbers of men were awed and influenced by Alexander the Great,
Napoleon, and Hitlere. At first glance this aspect of possible great
influence for good or evil may seem disturbing., With little adjustment
of differences some men have used personalities and methods similar to
those of the great teachers to the general detriment of society. A closer
look, however, is more encouraging for it reveals that personality
factors and teaching methods may be studied by anyone, and used for
purposes good or evil, With the idea in mind that onet!s own teaching

may benefit by the study of effectiveness in others and with the recog-
nition of the influence of purpose as well as method in lives and teach-
ing, the disturbing element noted is brought into more proper perspective.
By figuratively sitting at the feet of the great one shares in great
ideas and the awareness of good purposes. Perhaps onet!s approach to
teaching may take on some of the characteristics of gréatness because

of this association.

Related to this is the concern with the influence of the time, the
place, and fortuitous circumstances involving these great teachers.
8erious questions are posed by these conditions in analyzing the great-
ness and influence of these twelve selected men. The problem of whether
times make the man or the man makes the times becomes apparent and there
is no ready answer to this significant question. This study, although
not designed to answer this question, can hardly eécape recognition of
the problem, A reasonable approach to handling this matter in this

type of study is contained in the following:
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For those who see history as a record of mant!s creative efforts

to choose between alternatives in an endless.chain of historical

situations and not only as a series of reactions to various ab-~

stract causes, geographic, climatic, racial, or economic, which
more or less determine his destiny, human society is an historical
process wherein each generation sifts to the top particular in-
dividual types, warriors, prophets, priests, merchants, bankers,
or bureaucrats, whose talents are needed in any given period;
these individuals, in turn, and within limits, make the decisions
which shape the course of history.t
It is seldom necessary to judge matters, even this sort, in terms of
one extreme or another, for most often a situation is compounded of many
things and is consequently inherently complex. The a priori assumption
is that the men in this study were great and they are observed in a
naturally limited sphere as teachers, and at any given time.

Any given teacher today may hold endless community and committee
responsibilities, plus being aware of designs for units of teaching.
Any teacher may be in possession of a degree and teach a range of sub-
jects to over a hundred different pupils a day. But whether or not that
teacher is as effective as possible is most likely determined when he
works with one class of twenty or thirty pupils at a time; that is,
with a limited group of learmers in the learnming situation. Today,
Jesus 1is placed in historical perspective as the founder of a world
rekuguibm Buddha of another, and Confucius of a moral system, while
Gandhi is credited with the independence of a major nation of the world.
Yet each man in his time cnnsidered his important work to be the teach-

ing of a handful of disciples that followed in his footsteps. It would

1E. D. Baltzell, "Whots Who in America" and "The Social Register®:
Elite and Upper Class Indexes in Metropolitan America," Class, Status,
and Power, R. Bendix, S, M. Lipset, (Glencoe, I1l,: The Free Press,

1953), pe 17k






be foolish to deny that the quality of those disciples and the social
structure contemporary to their times is not important, but the emphasis
in this study is on what passed between the teacher and the students,
the master and his disciples. This study seeks to isolate some of those
factors, and its purpose will be served if it offers at least some
clues to what makes for great teaching, perhaps to be imitated with a
degree of success by those who prepare to teach. This study anticipates
that to sit at the feet of the great is to lend life and power to teach-
inge This study is made in this vein with this hope as an expectation,
not just a possibility.

Some preliminary preparation was necessary for this study to evolve.
A brief sketch of the development of thought that crystallized into the
design of the study provides additional background for understanding the
study itself. Knowledge of social science was necessary because so much
of the study is grounded in social fact and theory and has social impli-
cations. The pursuit of such study led to acquaintance with American

Masters of Social Science: An Approach to the Study of the Social Sciences

through a Neglected Field of Biography. In this book Howard W. Odum,

the author, delivered the promise implicit in its title: a vastly in-
creased knowledge of social science and its possibilities for the study
of teaching. The need for knowledge of political science prompted
exploration and study in selected writings in that field. Profiles in
Courage, a book of political biographies by Senator John Kennedy, was

particularly helpful. A knowledge of the principles of creativity was






considered important, and The Creative Process, by Ghiselin, a book of

partial biographies of creative men was enlightening. To cite one more
example of sources of knowledge and understanding necessary for such a
study, the author has some knowledge of the structure of music that

he gained from a life-long hobby of reading the biographies of great
musicians.

The essence of the nature of this process of preparation for planning
this study is perhaps best expressed in The Prophet:

e o o [the teacher] does not bid you enter the house of his

wisdom, but rather leads you to the threshold of your own

minde For the vision of one man lends not its wings to

another man.t -

Gibran suggests that the spirit of teaching is contagious, and while
each man catches his own measure, the contact provides the stimlus.
So in this study great men and great ideas are to be used as a stimulus
to others,

The initial question then that stimulated this study was whether
or not one could learn anything about teaching by studying the biograph-
ies of great teachers. One must assume that none of the powers of the
great teachers were magical, and, perhaps with the exception of a
fortuitous combination of circumstances, both inherited and environ-
mental, resulting in a distinctive personality, these powers are within
reach of almost anyone. It has already been mentioned that some degree

of greatness may result from the times or contemporary codes of popu-

larity; but as it sometimes seems in retrospect that the great men are

IXahl1i1 Gibran, The Prophet, (New York® Alfred A. Knopf, 19L2)
Pe 23,






remembered more than is their age, it must be emphasized that this
study considers the greatness of men in spite of their times.

As the study was begun it became evident that if one word has to
be chosen to strike up the spirit of these great teachers that word
would be simplicity., Simplicity and directness characterized their
lives, their teachings and their approach to the sharing of ideas.
Parhaps an age of complexity cannot fully appreciate simplicity but a
study recalling some of the more basic, or simple, elements of the
teaching process should make a distinct contribution. This, of course,
influenced the direction and process of the study.

There is no scientific proof that a Socrates in the marketplace
calling attention to stonecutters would have the same influence today
that he had in the Athens of Pericles. There is not direct proof--but
a Hitler in the town square used some of the same simple and direct
methods that Socrates did. The content of Hitler!s teaching camnnot be
said to be a search for truth in the same way as ﬁas that of Socrates
but there are similar elements in the way these men presented their
material and no one denies that Hitler literally turned the world upside
down., The thing then that further motivated this study was the idea
that simplicity and directness are examples of factors that characterize
the persuasion of a mumber of men of note and that these can be studied
and used by others.

Some people see a threat in the idea that there is truth in the

statement of The Preacher that "there is nothing new under the sun."
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One reaction might be that recent research into the psychology of learn-
ing and the sociology of people brings to light nothing new and is
therefore obsolete at its appearance. This is not true. Educational
research is invaluable and vitally recessary in its application to the
specifics of the learning process. It is well to know, for example,
that contemporary learning theory emphasizes the drive, response, cue,
reinforcement theory of learning rather than the old training of mental
faculties. Specific research relating to social class and the rate at
which one learns is extremely useful. This study does not attempt to
minimize this research., But a preliminény and cursory reading into the
lives of these great teachers revealed a surprising knowledge of the
principles of child growth and development, guidance, and learning
theory to mention a few items. This lead to the question whether or
not pedagogy might sometimes rush ahead when it has failed to make full
use of what has already been said and proven effective, Teaching that
is not having its full quota of influence may suffer from a lack of
attention being paid to these first principles.

There are two ideas of Durkheim that must be given place in the
development of this study. One is his claim that pedagogy needs an
historical perspective.1 Pedagogy is the business of building a theory
of educational practice. He says, "It requires a constant attempt to

f£i1l the gaps in educational practice and to re-balance and harmonize

1Emile Durkheim, Education and Sociology (Glencoe, Ill,: The Free
Press, 1956), p.
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education with reality."l The second idea of Durkheim that figures in
this study is that of the moral, or normative society that transcends
time. Combinations of individuals are always more than the transitory
state, or State, to which they give their allegiance. Quoting Durkheim,
"Individuals have appeared whose ideas have appealed to that moral
society; in fact, they derive their authority from that society.“2

The decision to do this kind of a study was not complete when read-
ing in Johnson suggested that it has never been established whether
teaching is an Art or a science. An appealing idea is that it is both.
"The techniques of any Art can be improved by a study of that Ar't.“3
An improvement in teaching should come about by studying several masters
of that part of teaching which can be called an Art.

It is difficult to study these great men without becoming biased
in their favor. Each of the twelve men selected for Study is an example
of the great man theory of leadership. The study shows its bias by
deliberately accepting mich of that theory of leadership as implied in
the selection of the men. This problem has been appropriately discussed
at greater length in another section of this dissertation.

There is another bias., The following inscription is engraved on

a cigarette lighter given to John OtHara by Steinbeck:

1Tbid., pe
2Ibid.’ po

3Earl S. Johnson, Theory and Practice of the Social Studies
(New York: The Macmillan Co., 1956), pe 265,
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The lonely mind of one man is the only creative organ in the

world, and anything which interferes with its free function is

the enemy,

This suggests a bias towards the superior creativeness of the individual
as contrasted with that of the group. Group dynamics theory does not
exclude all individual contribution, but in some respects minimizes it.
In this study emphasis on personality and uniqueneSs of personality is
bias of a type. These are biases which the investigator admits but
which have come naturally out of a study of this kind., Less than this
he cannot do.

A final word about the nature and purpose of the study is included
here. Problems began to arise immediately relative to doing a study of
this nature., In electing to carve a thesis completely of words and
making no use of tables, charts, or graphs the semantic problem was
immeasurably increased. If this were a book for popular use, the format

of Profiles in Courage would be a tempting one to follow. But the

problem in this study calls for more than biography since deliberate
analysis and synthesis is made. Consequently, the clue for approach,
organization, and style was taken from Arthur Waley, who wrote, "there
is a need for what the French call toeuvres de vulgarisation.? These
are works that need not be written ‘t;y scholars, but this does not mean
that they must be unschola:r-ly.“:L There is a need for well-informed
summarizers of specialist knowledge to act as middlemen between the

scholar and the public. This study may help to bridge the gap between

IArthur Waley, The Analects of Confucius (London: G, Allen &
Unwin Ltd., 1938), p. 2.




some of the best that has been known and said by great teachers and

scholars and people who teach.
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CHAPTER II
RELATED FACTORS CRUCIAL TO THE STUDY

There are many factors in discussing great teaching related to
that teaching. G4reat teaching has an influence on society, so something
must be said about social change. Teaching implies learning and this
brings up the various theories of how men learn. Focus on individual
personality makes relevant statements about leadership. And some
acknowledgment must be made of methods of teaching. These are all
factors in the nature and lives of great teachers. Thus they are

crucial to this studye.

A. The Nature of Social Change and its Relation to Education

The twelve men selected for study in this thesis have at least one
outstanding thing in common. All of these men deviated from the status
quo. At times men who rebel are eliminated in one way or another and
others who rebel are enshrined by the times and history. Which of these
outcomes results probably hinges on the temper of the times, If life
is rewarding, people do not want change, "while the frustrated favor
radical change."1 Or, those who fear the future usuallj cling to the

present while those who have faith in the future do not fear change.

1pric Hoffer, The True Believer (The New American Library, 1951),
Pe 16. .
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In spite of this there is more historical evidence to support a theory
of periodic mass boredom than a theory of a status quo equilibrium.
Like it or not, society is in a continual state of flux., There are a
number of variables that contribute to that flux at any given time.
The men included in this study can all be considered agents of change
in that they had something to say to the society of their times. Each
of them in some way freed the minds of men from various confinements.
Jesus challenged Leviticus, Comenius questioned the whole Moravian
school system, and Gandhi suggested that brown skins could deal and
exist equally with white skins.

Society 1s a complex structure of groups and individuals held
together in a web of social relationships. These elements of the social
structure are constantly acting and reacting‘upon one another and in
various ways adapting themselves or being adapted to change. Social
change is concerned with the transformation of customs and beliefs
while history is concerned with the sequence of events. This study
makes note of social change but it focuses on individuals who filled
important roles--and this is an historical interest. It is very dif-
ficult to isolate factors that determine the course of social and
cultural change and development, The great man in time is looked upon
here as one of the dynamics of that change. Other dynamics of social
change are diffusion, innovation, and strain.1 Diffusion is illus-

trated by the transfer of custom from one society to another.

1Ely Chinoy, Sociological Perspective (New York: Random House,
195L), pe L.
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Tensions and strains are the product of change and lead to further
changes., Invehtion and innovation are not always welcome, particularly
in a traditional society, but both occur and precipitate change. The
interdependence of society is a well-known fact today and probably
always existed to some degree. It is not true that it does not make
much difference which variable one starts with for the thing becomes a
mat_ter of the systematic pursual of variables until the entire relevant
range is :l.ncluded.1 This study deals with one of those variables.

Society exists only as a metaphor; that is, "if does not behave,
respond, adapt, or adjust. Only individuals ac'l:."2 Needless to say
individuals are social products and it is not necessary here to consider
the details of that body of knowledge having to do with culture and
personality. The contributions of social relationships to personality
have been studied by such people as Piaget, Cooley, Freud and Geporge
Herbert Mead, to mention a few. It is their thesis that no one escapes
from the influence and society. But, as Chinoy has it, "The close
dependence of the individual upon the social milieu and the fact that
he derives much of his personality from the norms, values, and beliefs
of his group does not mean that the individual is merely the instrument
of his society or that his personality is simply a reflection of his

3
culture.® The individual is an active being who may likely act according

IXingsley Davis, Human Society (New York: The Macmillan Co., 1940),
p. 63L.

2Chj.noy, Ope. _C_i_'t_lo, De )499
3bid., p. 52.
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to a social pattern but who has the ability to innovate and deviate

and "through his actions significantly ini‘iuence and change the nature
of culture and society."l The ’cwélve men selected for study in this
thesis are all examples, to a more or less degree, of men who influenced
their times to some extent by deviating from them.

The relationship that exists between social change and education
can be seen more clearly from another angle. Social institutions change
when human needs change.z These institutions must change because they
no longer meet existing human needs. New materials may suggest better
ways of meeting needs, and new men may favor the adoption of new
materials. Education as a social process is built on the preceding
concepts. The process of social change can be further subdivided into
processes of cooperation, competition, and conflict. Education is
traditionally a cooperative method of keeping pace with social change.
Durkheim breaks the idea into its simplest aspects when he says "each
society forms its own ideal of man, It is this ideal which is the focus
of ta*ducad;:l.on.“3 Sonic cooperative educational systems are exhibitions
of cultural lag in that they have not been able to adapt when necessary
to psychological, environmental, and population changes to say nothing

of changes brought about by war and/or great men,

lIbidc, Pe 530

®Norman F. Washburne, Interpreting Social Change in America
(Garden City, New York: Doubleday & Co., Ince., l9§ﬁ;, P. 9.

3Durkh.em’ _O_Bc _C_j;'_b.o, Pe
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There is one more summary approach to social change that should be
noted here, Robin Williams lists the following general factors of
social changes:

1. Changes of physical environment.

2+ Intercultural contact.

3. Complexity within a culture.

Li. Value~orientations within a culture.

5. Unanticipated consequences of social action. 1

6. Idiosyncratic and creative variations in individual behavior.

The first five points listed above are self-explanatory. The last
point will bear focus as it is basic to this thesis. It is possible to
overemphasize the "great Man" theory of leadership as an important ele-
ment in social change. But the impact of the forceful and inventive
personality as a factor in creating change cannot be ignored. No society
is ever quite the same after hosting a deviant individual who, as a

2
leader, influences others for good or evil., This is the problem of the
relation of the individual to society. This study does not solve it;

it acknowledges it.

B. Leadership Theories

Leadershiﬁ is a term upon which there is little agreement.
Histofically, and because much history is written from the viewpoint of
"great men," leadership has meant the figure of one man standing,

symbolically, head and shoulders above other men. In recent times

1Robin Williams, American Society (New York: Alfred A. Knopf,
1955): pe Sil.

*Blaine Mercer, The American Commnity (New York: Random House,
1956), p. 750 .
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however, social scientists have investigated this thing of leadership

with the result that different dimensions of leadership have been

defined. Iippitt and White, for example, defined the role'of a teacher

as a leadership role and then experimented with different kinds of
teachers. They experimented with three types of teaching: the autocratic,
the democratic, and the laissez-faire type of leadership. Their conclu~
sion is that while groups under an autocratic leader may learn more they
do so more rigidly while groups under a democratic leader feel more

free, seek the approval of their fellows, and make policy suggestions.

The students under the laissez-faire type of leadership are friendly
and personal but with a higher level of irritability and aggression.l

Social scientists researching into the problem of leadership have
all come up with a healthy respect for what is called the "great men
theory of leadership.! In the interests of objectivity other findings
should be mentioned here.

Gibb in an article entitled "Leadership" gives six definitions of
leadership which can be summed up by the one of the six which defines
leadership as M"exercising influence over others."2 He mentions studies
that attempt to correlate leadership with a number of other traits.

He reports that, unless correlated with a complex of other factors,

1R. Lippitt and R. K. White, "The t!Social Climate! of Childrents
Groups," Child Behavior and Development, Barker, Kounin, Wright, editors,
(New York: McGraw Hill, 1943), pp. L85~508.

2C. Gibb, "Leadership," Handbook of Social Psychology, Gardner
Lindzey, editor (Cambridge, Mass.,: Addison-Wesley Publishing Co., Inc.,
1954), Vol. II, p. 882.
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such things as height, weight, physique, energy, health, and appearance
bear no relationship to leadership. Things like intelligence, self=-
confidence, sociability, and will power correlate slightly but only as
traits prized by the group. The summary statement of the article says
"studies have failed to find any consistent pattern of traits which
characterize leaders, although there is evidence to support the state-~
ment that a constellation of traits make up the leaderts personaa_i‘c,:)r.“:L
Groups define what they want in the way of leadership.-

Carter did a factorial analysis of several leadership traits. The
results gave a loading of .90 to individual prominence, .35 to group
facilitation, and .05 to group sociability. It is his conclusion that
#leader behavior is seen by observers to be almost identical with that
indicating any form of prominence in the group, and to some extent, as
behavior that is goal :£‘ac:i.:l_'i_‘uat:Lng."2 A similar study done by Hemphill
and others lists two factors as most observable in leaders: consideration
of followers, and sensitivity, defined as social awareness.3

Bargotta, Bales, and Couch focused on the great man theory in their

study reported in the American Sociological Review. They first define

six types of groups which are important enough to. mention here:
1., The group in which a great man dominates.
2. The group in which all members are chosen for their specific

abilities.

1Tbid., p. 916.
2Tbid., pe 891.
3Tbid.
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3« The group in which all membership is a matter of sociometric
choice,
L. The group in which all membership follows the pattern of
division of labor.
5. The group in which members reflect similar values.
6. The group in which menbers have compatible personalities.
The authors of this study conclude that "the great man theory of leader-
ship has much to recommend it." Their findings indicate that (1) great
men tend to remain great (in history), and (2) that they tend to make
great groups in the sense that productivity and satisfaction of members
is increased. The final conclusion in this emphasis on the great man
theory of 1eadefship is (3) that great men fuse task ability, individual
assertiveness, and social acceptabilit;y.1
Gibb suggests further that part of the problem lies in dealing
with the concepts of groups, organizations, dominance, and interaction.
Groups vary with respect to factors or dimensions of organization.2
Whenever two or more persons "interact in seeking a goal, leadership
and followership is present.“3 Studies by Shantle, Stoghill, and Redl
are mentioned that, because of thelr arbitrary definitions of leadership

4
are limited in their application. Moreno defines leadership in terms

1. F. Borgatta, R. F. Bales, and A. S. Couch, "Some Findings
Relevant to the Great Man Theory of Leadership," Amerlcan Sociological

Review, Vol. 19, 1954, pp..755-759.
®@. Gibb, op. cit., p. 880.
*Ibid.

4@19..
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of sociometric choice and its value varies with the nature of the
sociometric question asked as social prominence is not necessarily
leadership.1 Cattell talks of syntality and measures leadership in
terms of effective total group peri‘orma.nce.2 A munber of studies-~by
Richardson and Hanawalt, Cox, Drake, and Gibb found positive corre-
lations between self-confidence and 1eadership.3 Gibb's own summary
statements should be mentioned here: ‘

Any theory of leadership must recognize a constellation of
traits rather than a unitary trait. The most evident thus far
are (1) energy, (2) self-confidence, (3) intelligence, (L) verbal
fluency, (5) persistency, (6) insight into human nature. These
personality traits make it abundantly clear that individual
personality cannot be left out of the leadership picture.
Leadership cannot be exclusively a function of the situation.

In general, it may be said that leadership is a fjunction of
personality, and of the social situation, and of these two in
interaction.*

Thelen, in his Dynamics of Groups at Work has a section on leader-

ship in which he emphasizes the idea that the leader tries to channel
. 5

work, emotionality, structure, and needs towards goals. He has no

argument with the assumption that there is a leader.

Cooley, reporting in Sociological Theory, ends by saying that

"leadership depends upon the efficacy of a personal impression to awaken

1Tbid., pe 881,
%Ibid., pe 883.
3Ibid., p. 886.
4Ibid., pp. 916-917.

SH. A. Thelen, Dynamics of Groups at Work (Chicago, I1l.: The
University of Chicago Press, 195L), pp. 296~332. ,
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feeling, thought, action and so to become a cause of life."l The leader
knows there is energy present and he provides direction for it. He must
have a significant individuality and breadth of sympathy. In face-to-
face relations he must seem to be master of the situation.

Thus it is that most research on the subject of leadership either
tacitly assumes or gains a healthy respect for individual prominence.

2
The following continuum represents types of leadership:

autocratic compeller exponent, or symbol, representative democratic

or ideal of a group of a group builder of
group
direct delayed action
individual division of

prompt labor

The important thing is that leadership is always present; only the
process varies. Leadership is dependent on both the individual oppor-
tunity to achieve distinction and the ability of people to recognize the
superior individual.

Arthur Schlesinger, Jr. in "The Decline of Greatness" writes of
those "mighty figures . « « who seized history with both hands and gave

3
it an imprint, even a direction, which it otherwise might not have had."

1. He Cooley, "Leadership or Personal Ascendency," Sociological
Theory (New York: Alfred A Knopf, 1956), pe 179.

?H, M. Busch, Leadership in Group Work (New York: Association
Press, 193L), Chapter V, ppe 119-10.

3Arthur Schlesinger, Jr., "The Decline of Greatness," Saturday
Evening Post, Nov. 1, 1958, Pe 25.
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History has hosted many of these "mighty figures" and often unhappily.
It is true that often concommitant with awesome men there has occurred
an aweful butchery and bloodshed, so much so that pursuant periods have
done what they could to nullify the effects of great men. The result
of this is to build a fatalistic philosophy of history in the manner of
Toynbee, and of Tolstoi. "The hero," said Tolstol, "is the slave of
historyt; and Toynbee in his theory of determinism suggests that events
in history are part of an inexorable growth which predestines that
certain things occur at certain times because they had to--because all
previous history led up to them. Quoting from Schleslingers:

The philosophy of historical fatalism rests on serious fallacies.
For one thing, it supposes that, because a thing happens, it had
to happen. But causation is one matter; predestination another.
The construction of a causal explanation after an event merely
renders that event in some sense intelligible, It does not in
the least show that this particular event, and no other, had to
take place; that nothing else could possibly have occurred in its
stead, The serious test of the fatalist case must be applied
before the event. The only conclusive proof of fatalism would
lie in the accurate prediction of events that have not yet
happened, And to say that all prior history predetermines every-
thing that follows is to say nothing at all. It is to produce
an explanation which applies equally to everything--and thus
becomes so vague and limitless as to explain nothing, Fatalism
raises other difficulties. Thus it imputes reality to mystical
historical "forcesM--class, race, nation, the will of the people,
the spirit of the times, history itself., But there are no such
forces. They are merely abstractions or metaphors with no
existence except in the mind of the beholder. The only evidence
for them is deduction from the behavior of individuals. It is
therefore the individual who constitutes the basic unit of
history.®

Men who oppose the fatalistic approach to the study of history

admit that great men must operate within the limits of the environment.

Ibid., p. 68,



. B
.
N .
.
.
.
- - - .
- - . -
- .
. . . o



25

The environment offers the conditions within which history can be made,
and this amounts to presenting men with alternatives. Which alternative
is chosen is determined by a complex web of things as, for example, the
bullet that missed Roosevelt in 1933 and Hitler's survival of the fight-
ing in Munich in 1923. But faced with alternatives, men make history
and this, according to Sydney Hook, is "denied only by some theologians
and mystical metaphysicians.“1

In essence, a man becomes a leader as he supplies his group with
answers based on his knowledge. Scholars.who have worked within the
framework of the great man idea of leadership mention a number of
characteristics that great leaders possess. As this study focuses on
great men, these characteristics should be noted here.

There is a difference, often subtle, between leadership and manipu-
latione It might be said that the greatest of the great show that they
do not seek primarily to dominate others but to help others, along with
themselves, to develop fully. If a group under leadership rises as a
whole there is a difference between this and a group brought into agree-
ment with a leader. The paradox of true leadership is that the most
effective leader is one who can create the conditions by which he will
actually lose the leadership. Jesus, for example, said "the truth shall
make you free," and Comenius emphasized that education frees the mind
from any domination., Often this is unrecognized for being what it is.

It becomes difficult for the run of people to live with greatness, not

15idney Hook, The Hero in History (New York: The John Day Co.,
19]43), Pe xi. .
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the least of reasons being that small men become aware of their small-
ness when a truly great man is in their midst. Confucius was hounded
until bitterness and i1l health destroyed him, Jesus was crucified,
Lincoln and Gandhi shote. Great men introduce extremes of good and

evil and their dangerous living causes other men to hunger and thirst
after security. It always takes courage to be different and the first
fruit of imagination and originality is often loneliness, But if truth
as great men proclaim it has any meaning perhaps it is simply the
affirmation of human freedom against what is often thought of as
inevitable in history.

The great leader has usually shown physical and intellectual
vitality. He knows and acts with intellect and feeling. He has a
cause and his methods call not only for persuasiveness but a sympathetic
insight into the motives of men. Because he knows people he approaches
them with simplicity and directness. He begins where they are and rises
above vested interests. He is not satisfied with the status quo and
dares make decisions. Woodrow Wilson was convinced that great leader-
ship is a combination of the right time, a persuasiveness that organizes
the thinking of men rather than imposes its own dogma, and the ability
to act intell:l.gently.1 From one viewpoint a leader is a follower as he
capitualizes on the mood of the times, but he is a leader in that as

a man of action he organizes that mood and often changes the times.

IWoodrow Wilson, Leaders of Men. (Princeton, New Jersey:
Princeton University Press, 1952), pp. 1-15. ,
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Titus?! compelling book on leadership gives a detailed analysis of the
processes of leadership and introduces them thus:

Leaders operate organizations in order to realize goals. Many

rules exist which have been found helpful in moving followers

towards desired objectives. The trained, experienced leader

is continuously choosing from among the indefinite number of

rules those believed to be most helpful in realizing smooth and

efficient operations,.t
In this introduction Titus considers that these rules can be learned by
anyone, but in his final pages he stresses the element of great leader-
ship that is an Art, comparing it to the lost chord found and struck
by Sir Arthur Sullivan,

Whether it be Socrates, Pope Leo XIII, Benjamin Franklin,

General Robert E. Lee, President Abraham Lincoln, Justice

Oliver Wendell Holmes, Eugene V. Debs, or the humblest

contrite leader in an unknown village, followers have found

life richer and more understandable as a result of association

with one of these who has found (the secret of the Art of

leadership) and its significance.?

The paragraphs above emphasize the role of the individual. Now
lest generalities about great men tend to obscure individual incidents,
a final word in the interests of focus. The author of this study became
acquainted with a man from Pakistan. Other Pakistanis told of how this
man was a legend in many small villages in Pakistan. When asked about
this, he said simply, "I enter the village on foot and live with the
people there. I come to know them and we talk of problems they have.

Then I help them search for answers to these problems and thus they

become free men--freed from any suffering that is born of ignorance."

LCharles H. Titus, The Processes of Leadership (Dubuque, Iowa:
W. C. Brown Co., . ), p. xii.

?Ibid., p. L69.
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Ce Learning Theories

How people learn has long been a concern of men. Socrates adopted
his dialectical method because, in his opinion, this continual probing
for first causes was a learning process. Periods of history considered
learning to be a concomittant of fear and inflexible authority. To
study learmning scientifically means "to question (it) with an opeh and
. roving mind, and to do it thoroughly.“1 This includes checking ideas
against observation, testing them, and apblying reason.

Any assessment of contemporary learning theory leaves one with
the distinct impression that knowledge about how men learn is definitely
theoretical. There is some mention of the "laws of learning," but this
is always done within the larger framework of a suggested theory. And
this must be so because knowledge of the learning process is still
speculation; speculation based on research, it is true, but no such
"laws" exist in the psychological world of learning theory as exist, say,
in the field of biology, or physics. "There is not the same degree of
precision and clearness in the concepts of psychology as in those of the
physical or natural sciences.“2 Both the Baconian and Cartesian
scientist accepts science as that body of knowledge capable of proof,
although both admit that there is an area of knowledge incapable of

proof in the same sense. There is a realm of physical psychology that

lHermann J. Miller, The World View of Moderns, 50th Anniversary
Lecture Series, University of Illinois Graduate College (Urbana, Ill.:
University of Illinois Press, 1958), p. 18.

?Emile Boutraux, Natural Law in Science and Philosophy (Londons
David Nutt, 191L), pe 158
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lends itself to laboratory experimentation but many psychic effects

are not explainable by these demonstrated properties. Science con-
tinually restates its law in line with new knowledge but at any given
time a principle that has universality and reality is considered a law.
Thus the law of gravitation states that bodies attract one another in
proportion to their mass and distance from one another, and this has
been proven in laboratories. But although much of human response seems
to come by way of analogy this cannot be said to be a law in the same
way as that of gravitation.

The intensive study of learning theory has fallen to the psychol-
ogists, and rightly so, as it is a psychic process. It is natural then
that learning theories will reflect the same biases and schools of
thought that exist in psychology. It does not detract from the dignity
of psychology to recognize this fact of several main divisions along
with a number of fringe groups within the ranks of psychology. Amy
study of learning theory necessarily roves from one such camp to another.
Hilgard has performed a real service in putting most of the learning
theories under two headings and then recognizing several smaller deviant
groups.1 The Forty-Ninth Yearbook of the National Society for the Study
of Education summarizes learning theory also, focusing on practical

2
application to the field of education.

1E. R. Hilgard, Theories of Learning (New York: Appleton-Century-
Crofts, Ince, 1956), pp. 1-15.

2Nelson B. Henry, The L9th Yearbook of the National Society for
the Study of Education, Part I, Learning and Instruction (Chicago, I1ll.:
University of Chicago Press, 1950), ppe 15-35.
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The two main types of learning theory are called the stimlus-
response (comectionism, associationism) theories and the cognitive, or
field theories. As Hilgard says, "what seem to be diametrically opposed
points of view may turn out to be . . . differences in prei‘erence.":L
The two groups of theories are not always as far apart as it may seem
and often differences seem to stem from in which direction one is facing
when looking at the subject.

The first thing to look at in assessing learning theory is a
definition of learning. Kingsley says learning is the modification of
béhavior.2 Melton talks of the process and the product of learning,
and, in fewer words than he employs, the process is one of adjusting
the organism to a problem situation.3 The Forty-Ninth Yearbook calls
learning "a change in behavior correlated with exper:i.ence."4= Hilgard
himself defines learning as the "process by which activity originates
or is changed by reacting to an experience, but which, while it may be
complementary to, is not explained by native responses, maturation alone,
or temporary states of the nervous system.“5 In consideration of these
definitions of learning, whether stimuilus-response or cognitive, learning

is considered most simply as the modification of behavior.

1Hilga.1‘d, -920 .g.;t_., po ]3.

?H. L. Kingsley, The Nature and Conditions of Learning (New York:
Prentice~Hall, Inc., 1946), p. 19.

3A. W. Melton, "Learning," Encyclopedia of Educational Research,
W. S. Monroe (ed.), (New York: The Macmillan Co., 1941), p. 668.

4 .
The L49th Yearbook, op. cit., p. 3lL.
SHilgard, Op. Cite, Pe 3
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The main divisions between the two categories of learning theory
deal with differences over the theory as to what mechanisms are involved,
the process, and the results, or what is learned. In this study these
will be mentioned briefly and in simple terms,

The stimlus-response theories claim that peripheral mechanisms
are i.nvolved in the learning process. This means that, according to
this theory, perhaps a chained muscular response integrates behavior
toward a goals The cognitive theory favors the idea that central brain
processes, such as memory, for one, integrate behavior toward its goal.
The essential process in the stimulus-response theory is one of trial
and error, and the familiar sequence of drive, response, cue, and
reinforcement ensues, The cognitive theories stress the role of in-
sight by which the orgahism has an understanding of the essential ele-
ments involved in any problem situation and app]ie.s these elements to
the new situation. In this way, cognitive structures are built which
serve as models for the solution of problems. The stimulus-response
theories say that the product of the learning pfocess is the learning
of habits, or responses. The cognitive theories emphasize the product
as the learning of facts, which are then built into cognitive structures.

The above paragraph is simple and brief in its presentation because
only the outlines of learning theory are necessary in a study of this
type. A close look at the Forty-ninth Yearbook of the National Society
for the Study of Education reveals that it mentions other things in its
attempt to translate learning theory into a practical application for

the teaching-learning situation.
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Learning is the result of an experience, and an experience is an
interaction between a person and the environment. When the focus is
on the person study deals with the physiology of the body and thus of
nerves, miscles, sense receptors and the like. While Hilgard prefers
to leave out maturation as a process of learning, there is no denying
the role of maturation in terms of the readiness, or preparatory
adjustment of the organism to learn. No attempt should be made to
rigidly divide these elements of the learning process as many of them
are complementary.

When the focus of study is on the environment it is in terms of
the stimilation of the organism provided by the environment. This
includes consideration of what constitutes incentive, interest, atti-
tudes, and frustration, or blocking. There is the matter of trans-
ferring the learning from one experience to another so that some
reasoning by analogy takes place. And there is the interference present
in an experience which may result in forgetting--so that forgetting is
learning: learning a different thing from that originally intended.
A1l learning that is useful or real has meaning for experience.

Rather than to accept the strict dichotomy of the learning process
that results from placing all learning theories in two camps the process
might‘be considered as being more dynamic and changing to fit the con-
ditions of the situation. People learn differently in different situ-

ations, and while it is foolish to think that the precesses can be

delineated separately as each is in operation at least they can be named.
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One situation might employ concept formation, or trial and error, while
another might rely more on insight, or rote learning. Another learning
situation might make use of conditioning that has taken place, or
emphasize goal seeking. In another instance the fact that meaningful
activity is involved, or problem-solving is important for the way in
which one learns.

In general, the process may be viewed as one in which the human
organism is stimilated to reach a certain goal. This can be called
motivation, stimlation, drive, or incentive but seldom is progress
direct due to blocks between goal and drive. A mumber of responses
ensue and the goal is reached in a successful learning experience.
Differentiation as well as integration takes place along with generali-
zation, and, as incorrect responses are discarded efficiency describes
the attempt to reach the goal. Each of the foregoing could be treated
in a separate paragraph but it is not necessary to become that profound
here.

The Forty-Ninth Yearbook lists the following as the products of
learnings

1le. Motor activities

2. Concepts

3. Meanings

L. Generalizations

5. Motives

6. Interests

7 . Attitl].des

8. Social behavior

9. Emotional behavior

10. Esthetic behavior
11. Problem~solving?

1The L9th Yearbook, op. cite., pe 27.
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A1l of the foregoing--the section on learning theory--although
necessarily detalled, has importance in this study for at least three
reasons.

(1) The main body of this study deals with characteristics of
great teachers. Truly great teachers could not have been wholly ignorant
of generalizations about the principles of learning--even though the
copyright dates on the sources used in this section suggest that they
may not have been spelled out as such until contemporary times,
Consideration of the characteristics of great teachers shows that in
one way or another these men had insight into how people learn.

(2) The principles of learning are not new, although the aura of
scientific method which now surrounds them may be the result of the
ordering and reporting of research data., Hearkening back to a previous
statement concerning physical "laws" and their redefinitions, evolution
may be slowly accounting for changes in how men learn. Still it is
relatively' safe to assume that within the span of time covered by this
study the human learning process has remained the same. Therefore
some consistency should be evident in the understanding of the way men
learn shared by the great teachers.

(3) A third reason for a look at learning theory is simply that
in a study purporting to say something about the science and Art of
great teaching such a perusal has a place. All is not left to mystical
apprehension and theories based on some excellent research should be

recognized.






CHAPTER ITII
METHQDS USED IN THIS STUDY
A. Nature of Educational Research and Its Special

Application In This Study

l. Nature of Research

All research battles the inertia of existing systems of thought.
Hermann J, Muller in his lecture entitled "The World View of Moderns,"
places the blame on any of the organized activities of mankind that
impeded the progress of the scientific spirit.l Scientific investi-
gation through the ages has had its own built-~in resistance in the form
of findings that ran counter to popular modes of thought. For a long
time, and to some extent today, the organized church refused to acknowl-
edge any research findings that appeared to contradict the mystical
teachings of the church. Today vested interests seek to retard research
through the use of both legal and extra-legal manuverings. In terms of
acceptance, scientific investigation experiences an uphill climb, not
the least of the reasons often being the pet ignorances of mankind that
it exposes.

A1l research is essentially problem solving. Where there is no
doubt there is little interest in research. It is only when man begins
to question that investigation takes place. Smugness and blind belief

eliminate problems by refusing to recognize any. In ancient Hebrew

Muller, op. cit., p. 18.
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mythology Adam had no problem until he began to question the law
regarding the tree of Good and Evil, To question anything is usually
to call attention to a problem, To seek an answer to the question is
to conduct research.

"Research begins with an idea and ends with an idea. It does not
furnish the absolute. Research is a faith. It represents a faith in
a method of answering questions."l Research is not always immediately
correct; it probes for new answers to old questions. In this, research
is spoken of as a frontier. The essence of scientific method is not
the accumulation of facts but the projection of thinking caused by
asking why. Science is theoretical in that it projects guesses and then
tests the guesses. If the guesses are incorrect adjustments are made
and the research continues until the best explanation of observable data
emerges. There is no sense of failure attached to incorrect theories
because the importance lies with the process and the will to continually
question, and seek, and probe.

"Rarely does a given study represent a single method of investi-
gation."2 It is a mistake to assume that a problem comprehensive of
an area of human behavior will always give way under a single type of

attack, Not only may many methods be tried but different disciplines

1T, R. McConnell, D. E, Scates, and F. N. Freeman, The Conceptual
Structure of Educational Research, No. 55 (Chicago, I1l.; The University
of Ch.icag'o, May 19)42), Pe 3?.

2Carter V. Good, A. S. Barr, and D. E. Scates, The Methodology of
Educational Research (New Yorks D. Appleton=Century Company, Inc.,
1938), p. 223,
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may contribute along the way to a solution. Industrial inventions are
a prime example of this and one has but to consider Edisonts search for
a substance that would burn for a long time and glow intenéely to be
aware of this, One would expect problems of human behavior with their
greater complexity to require a combination of techniques for their
solution., "There are no truly air-tight compartments in the total range
of interest in human weli‘are.":L The thread that runs through all such
considerations is reflective thinking.

"It would be impossible to devise a standard uniform plan of
procedure, for no two research undertakings could be alike in de’cail."2
There is always pressure to make any investigation pattern itself after
one that went before, especially if the prior one was successful. But
each research project is unique if only in that it does not occupy the
same position in time. But on a more obvious level, problems of a
philosophical nature are bent and misshapen to meet the mold of an
experimental designe. Again, standardization has been a boon in the
industrial world of ball bearings but it often results in anything but
a blessing when applied to human affairs.

"Some fields of experience may be cultivated narrowly and by

intensive, analytical methods; others require a broad synthetic sweep

lFrederick L. Whitney, The Elements of Research (New York: Prentice-
HaIL, Im., 1950), P 19)40

W, C. Schulter, How to Do Research Work (New York: Prentice-Hall,
Inc., 1927), pe L.
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of thought .“1 No one would seriously disparage the concentration
necessary in focusing on a narrow but important aspect of some problem.
But neither should one lose respect for the investigation that with a
purpose steps back from a mass of data in an effort to see what
generalizations and principles tie the data together. Synthesis is as
much a manner of research as is analysis, and in all probability, both
are needed.

"The findings of any single study represent a stage of under-
standing--a stage through which our knowledge passes on its way from
relative ignorance to relative co_mprehension.":a Any study worthy of
the name of research should carry within it the seeds that will insure
contimuance of the study so that knowledge will approach ever closer to
that stage of relative comprehension, which, in a sense, is always
ahead. Socrates was not interested in bringing his hearers new ideas,
but in looking at old knowledge in a new way. The very word re-search
means to look againe. Factual data that results from research is left
to technologists while the theorists continue to research as the limits
of the horizon expand. If a research project is stopped at any given
point and held still for a moment the most that can be said is that
possibly there are some answers here. The criterion of a good research

project has never been its finality.

1McConnell, ops cit., p. 3.

2Ibid., p- 35.
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2. Educational Research

Educational research is study and investigation in the field of
education. Essentially, the field of education deals with two things:
how to teach, and what to teach. Research that deals with the how to
teach deals with a process. The process is often called pedagogy, used
in the sense of the art, or practice of teaching. Research that studies
the what to teach deals with content--not of pedagogy--but of what should
be taught by pedagogues. This thesis is an investigation of how to
teach, and thus deals with pedagogy.

Educational research is often patterned after the research done in
applied science. There is nothing wrong with this but education has its
own problems and "in many instances it will have to develop its own
methods of investigation.“l There is nothing sacred about any fixed
form for research. The thing that is sacred is the objectivity of the
investigation. If objectivity is scrupulously guarded, there is no real
reason why a framework of research may not be invented for an occasion.
It is conceivable that worth-while investigation might never be under-
taken because it refused to fit some existing mold suggested for research.
Einstein and his quantum theory is not the only example of a creative
research approach, Educational research can be both objective and
creative in form.

"Educational research . « « is a procedure for examining human

experience to discover its fundamental characteristics and to discern

1bid., p. 9.
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human values ."1 Educational research deals fundamentally with a social
process. It investigates an area of activity in which men engage in
relationships with one another. Inasmuch as it deals with human beings
and especially the way they do things, why they do things, and the
outcomes of what they do, it will never be as exact as research in
applied science. There is no need to apologize for educational research
on that score, given an understanding of what research means as set
forth in the above paragraphse. The human element must always be con-
sidered in dealing with human affairs. Thus if this study emphasizes
the personalities of great teachers as an important trait this can
challenge more research on human personality, and it need not lead to
deprecation of such analysis. Such analysis points the way to a deeper

understanding of human affairs.

3., Types of Research

A look at those forms of research that have been developed will
help to set a mood of thinking about research. "Methods of research
may be classified from many points of '«'i(—:'w."2 Good, Barr, and Scates
suggest broad concepts of research in listing the following: historical,
descriptive survey, analytical survey, discovering relationships, experi-
mentation, reading, individual case methods, library techniques, and
development of new techniques. In their book they take up historical

normative-survey, experimental, case-study, and genetic research.

1Tbide, pe ke
2Qood, Barr, Scates, op. Cite, p. 210.
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Whitney classifies research by the following eight types:

Descriptive

Historical

Experimental

Philosophical

Prognostic

Sociological

Creative 4

Curriculum
Abelson pulls facets of each of these together and calls the result
integrative research. In describing it, he says, "Integrative research
does not as a rule add new or original data; it often does add new con-

2

clusions, and contributes to the fullness of interpretation of results."
The point of all this is that there are gray areas that exist where
types of research overlap, and thus it would not be amiss to describe
a study as an historical-analytical-integrative-case study. Given these
shadings between types of research, for the purposes of simplicity and
because it fits as well as any, this study is called an historical study.

"The customary clasgification of research techniques into types of
research over-emphasizes differences which are matters of relative
emphasis only. In certain cases the whole investigation comprises a

3

resumé and evaluation of past events, and we have historical research.m"
It is customary to consider historical research as that research which

deals with original documents in an effort to establish their authen-

ticity, but this need not be so. This is certainly a kind of research

Whitney, op. cite, p. xiii.

?Harold He Abelson, The Art of Educational Research (Yonkers-on-
Hudson, New York: World Book Co., 1933), p. 50.

3A. S. Barr, et al., "A Symposium on the Classification of Edu-
cational Research," Journal of Educational Research, XXIIT, May 1931,

p. 375.
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and holds a prominent place in research done in the field of history.
Still it is possible to call historical research that study which
-investigates any events from a post hoc positione. Thus historical
research examines the evidence and experience of the past as an aid in

analyzing and interpreting the present.

L. Historical Research

The real meaning of history is a phllosophical one. Most often
an event occurring in history is unique, individual, and unrepeatable,
There would be little interest in these unique events beyond fiction if
meaning were not attached to them. Thus generalizations arise from a
survey of past events. "Creditable research in (this field) is interested
in what past social facts have in common, how and if they repeat them-
selves, and what generalizations can be made to emerge from reasoning."?
In some ways this might be considered the highest type of research for
it is logical to assume that the trial and error of past human events
can have bearing on plots for planning the future of human affairs.

"There is a need for enlarging the scope of historical work.
Long practice has led to the elaboration of methods of investigation,
the organization of materials and the establishment of interrelations.“2

The establishment of interrelations is the basis of any science.

Hhitney, op. cite., p. 207.

?Historical Scholarship in America. A Report by the Committee on
the Planning of Research; A, M. Schleslinger, Chm., (New York: Ray Long
and Richard R, Smith, Inc., 1932), p. 12.
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As facts by themselves are not science, so unique events are not the
story of man. The thing that is meaningful is the thread of con-
tingency that runs from time to time, and event to event. This study
began by saying that there is a common thread of ideas held by a
nunber of the great teachers of the past, To discover that thread and
establish its relationship to our times is the task of this study.

"Descriptive research ., . o abstracts whatever generalization is
possible from cross-sections of experience. Historical research deals
with past experiences in a similar manner. It traces development in
human thought."1 The findings of historical investigation are more
than a record of events. Evidence may show the persistence of an idea
throughout the ages, plastic in the hands of a number of men. Perhaps
longevity is the mark of a classical idea, as it often is of a classic,
in Art. Historical study calls attention to such an idea and per-
petuates its importance in the complex fabric of man!s culture.
Historical study of the characteristics of great teaéhers marks the
ideas and traits that were effective in making teaching great. These
can be studied for their contemporary use.

Enough has been said to. indicate that this study does not fit
exactly into any form set forth in the guides to research. However,
nomenclature is unimportant as long as process is clear. The preceding
paragraphs suggest the trend of a study of this kind. Good, Barr, and

Scates list the following title in their section on historical research:

Whitney, op. cit., p. 192,
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A Historical Study of the Methods of Teaching as Used by Eminent
University and College Teachers. This is a close paraphrasing of the
title of this study. By the same token, this research represents
extended case studies of a score of outstanding figures in order to
trace specifically ways in which they taught.

A final word should be noted on the method of reporting. Thesis
writing tries to be objective and rightly so. However, this is no
excuse for adopting a lofty and stullifying style. M"History . . . is
also a branch of literature. The student must perfect himself as nearly
as possible in the litera:y'art.“l This is not a work of fiction, but
as the greatAteachers would be the first to admit that one of their
important traits is a sense of showmanship, so would they wish to be

reported on in a style that holds a measure of popular interest.
B. Survey of the Literature

Uniqueness is one of the aims of a dissertation. This means that
a survey of the literature should show that a study of the proposed type
has not been done. Frequently part of the uniqueness of a study lies
in the way in which it organizes knowledge already at hand. A survey
of the literature is thus more central in this kind of a study. An
historical study that deals entirely with documents, people, and events
of the past must necessarily depend for its uniqueness upon its organi-

zation and interpretation of those events.

IHistorical Report, op. cit., p. 106.
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The literature on the characteristics of great teachers is of two
kinds. The contemporary emphasis is on the development of scales with
which to measure the traits of successful teachers. The Encyclopedia
of Educational Research has a section on teaching efficiency. It is
not necessary to list all the studies in the Encyclopedia. All of them
deal with this problem by way of identifying either a priori or
emperically traits of successful teachers. Then a scale is developed
to be used as a yardstick for measuring teaching efficiency. For example,

1
Adams calls his A Qualitative Analysis of Certain Teaching Traits.

Part II of The Fourteenth Yearbook of the National Society for the Study

of Education is entitled "Methods for Measuring Teachert Ef:t‘:i.c:i.ency.“2
These are typical of the studies of the characteristics‘of teachers.

The other main approach to the study of the characteristics of
great teachers 1s sometimes called historical, sometimes, philosophical,
sometimes biographical. Whatever the emphasis the theme is usually
that of a history of pedagogy. "Pedagogy is a complex affair, and their
are many ways of writing its h:l_s1:.ox"§r.":3 Some authors focus on cycles
of educational development, or movements. This method takes account of

ancient educational methods as seen in masters and disciples, the

1E. We Adams, A Qualitative Analysis of Certain Teaching Traits
(Philadelphia, Pa.: Temple University, 1928) (dissertatimn). .

2The Fourteenth Yearbook of the National Society for the Study of
Education, Part II, Methods for Measuring Teacher!s Efficiency, A. C.
Boyce (ed.) (Bloomington, I1l.: Public School Publishing Co., 1915).

3Gabriel Compayné, The History of Pedagogy (Boston, Mass.: D. C.
Heath and €o., 1890), p. xiii.
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Rennaisance period with the programs of a Pestalozzi, specific move-
ments such as the Jesuit school, and the modern school programs already
referred to in the section on teaching methods.

Other authors write a history of pedagogy by using philosophies
of education as a vehicle., Almost any great philosopher has written
on education and a history of these can be compiled to modern times,
with John Dewey as a recent example.

Another analysis of pedagogy comes from the biographies of famous
teachers. These methods are seldom mutually exclusive and it is inter-
esting to note that biography is most often a common element to all
approaches. The following title comes from the text of Compaynéd
"Hstory of Pedagogy--Principle Educators and Their Doc‘brines."l This
is the title of a course offered at one time in France that made a
study of pedagogy and philosophies of education by using the biographies
of principle educators.

n0f the three phases of educational study, the practical, (biography)
the theoretical (philosophy), and the historical, the last, as proved
by the mumber of works written on the subject has received very little
attezrﬂ;ion."2 There are many individual biographies of educators.

There are attempts at integrating philosophies by using biographies.
There are very few descriptions of method by appealing to the history
of great pedagogues. There are books containing a mumber of biographies
but none that go on to suggest a modal teacher type based on these

biographies, which is what this study tries to do.

1Ibid., p. xvii.
2Ibide, pe Vo
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Robert Ulich, in his Three Thousand Years of Educational Wisdom,

says this:

This book is an attempt to help in the rebuilding of the lost

contact between the surface and the depth of civilization.

Therefore, if in this book large extracts of the educational

writings of such men as Confucius, Plato, Aristotle, the

medieval theologians, Luther, Erasmus, Rousseau, Pestalozzi

and others are offered, it is not for the sake of these men,

they do not need it. It is for our sake.l
This book, even by its title, comes close to the subject of this thesis,
but as can be seen from the sbove quotation, it places the emphasis on
the writings of great teachers and not on personal traits, or character-
isticse.

Thwing also has this purpose in mind but restricts it to the con-
temporary scene and men of lesser scope. "Biographies may be either
historical, interpreting a period, or personal, interpreting a man.

The following sketches (in his book) are concerned with the personal
character and services of the subjects themselves. Yet, I venture to
believe that they also may serve a bit to present some of the edu-
cational movements, to interpret some of the educational facts . . . of
2
the last half-century.® This book contains twenty-two biographies
that stand alone with no attempt at a synthesis of what they mean
insofar as method is concerned.

The work that comes the closest to this dissertation is Highettls

The Art of Teaching. "This book begins by considering the character

1Robert Ulich, Three Thousand Years of Educational Wisdom
(Cambridge, Mass.: Harvard University Press, 1950), p. V.

2Charles F. Thwing, Guides, Philosophers, and Friends (New York:
The Macmillan Co., 1927$, pe. vii.
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and abilities which make a good professional teacher, and then goes on
to examine his methods. One of the forces which have helped to make
our own civilization is certainly the influence of famous teachers:
therefore the most powerful teachers of the past are examined., First,
the Greek intellectuals; then Socrates, Plato, Aristotle; then Jesus

of Nazareth; then the teachers of the Rennaisance; the Jesuits next, and
the best nineteenth century and twentieth century teachers and finally
the fathers of great men... . .“1 The major differences between Highet!s
study and this one are clearly seen in the material just presented in »
Chapter I of this study. One beautiful thing about Highet!s book is
that after all this he concludes with a summary of the prihciples of
teaching-~on two pages, three principles.

In summary of the literature then, there are books of biographies,
histories of pedagogy, and devices for measuring teacherst! efficiency.
The peculiar slant of this study is explained in Chapter I, but briefly:
an analysis of some social relations, an analysis of the characteristics
of some great teachers, and the development of a hypothetical model

teacher from a synthesis of these.
C. Survey of Contemporary Opinion

It is difficult to select a representative number of great teachers
from a survey of the literature. The 1list could contain hundreds.

When one attempts to select a limited number of these, covering a span

1@ilbert Highet, The Art of Teaching (New York: Alfred A. Knopf,
195)4)’ Pe viii. :
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of time, the same names occur over and over in the literature., It is
no simpler to get a 1list of great teachers short enough to handle in
a dissertation from onet!s contemporaries. The method finally used was
of drawing up a list of‘forty names found most often in histories of
education. This list, with a letter, was sent to twenty-five men in
key educational positinns today. (See Appendix for the 1ist of names
and the letter.) The letter asked these men to check the twenty names
they would list for the purpose of a study of this type. Of the twenty-
five letters sent out, one was returned unopened as an unknown address,
fifteen were returned that complied with the request, and two letters
of refusal were sent ine. Several returns included letters commenting
on this request. The letters of refusal, however, expressed the spirit
and results of this survey of contemporary opinion. Because of its
importance, one of these letters is included here:

Dear Mr., Lamper:

I am returning to you your questionnaire unmarked. I am afraid
that I cannot be of much help to you.

You ask me "to take a moment" to indicate the persons on your
list whom I believe should be included in your study. This I
cannot do. For my judgement to amount to anything in my own
sight, I should probably have to do all the thinking and research
you have done, to arrive at my twenty "greatest.® To do so would
require hours of time on my part, hours that I cannot spare.

I am sorry. About the best I can do, after reading the names you
have selected, is to say that as a group these persons have
certainly had ®"something to say about education,"--and a large
"something."

The fifteen lists that were returned indicated almost a complete
lack of agreement., As one person said, "If I include Socrates and

someone else Plato, who is to say which of us is right?™ Following is
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the list on which there was the most agreement: Buddha, Confucius,
Socrates, Plato, Aristotle, Jesus, Pestalozzi, Comenius, and Gandhi.,
It was clear that once some selection was exercised as in presenting a
list of forty names to begin with, refinement is a matter of individual

preference.
D. Selection of Men to Include in the Study

Robert Ulich says, "All selection is, to a degree, arbi’t,rary.":L
Good and Scates, in their chapter on historical research, recognize the
right of the doctoral student to select men and epochs in history at
will in the interests of limiting the subject. However, they insist
that the student must retain some continuity of theme. A1l the consider-
ations of objectivity must apply, but continuity of theme can provide
a major criterion of selection of men or epochs,

The theme in this study is great teaching. It is possible, of
course, to get involved in semantic problems, Hayakawal!s approach to
the use of words is appealing because of its simplicity;2 He says the
editor of a dictionary acts as a historian, not a law-giver. A word
must be defined the way it!s used, not the way someone thinks it ought
to be defined. A definitién must not be too specific and one cannot
be bound by a dictionary as new situations call for new meanings. No

word ever has exactly the same meaning twice. The key words used in

JUJiCh, _O'Bo ﬁo, Pe Ve

®Hayaka, Language in Thought and Action (Harcourt Brace), p. 55.
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this thesis cannot be held to their extensional meanings alone but must
allow the intensional meanings as 1we].l.1

Great teaching refers to teaching of influence. The twelve teachers
selected for this study were all men of influence. The scope of influ-
ence varies from that of Jesus to the more individual and, by comparison,
limited, Mark Hopkins. Socrates is selected rather than Plato or
Aristotle as the master of Plato, who, in turn, was the teacher of
Aristotle. Men like Comenius and Pestalozzi are listed in Websterts
Biographical Dictionary as educational reformers. Gandhi is incluaed
because he was contemporary and exercised a practical, rather t han
philosophical influence. As already mentioned, the 1list could run to
over a hundred, or the entire list of forty could be used. It becomes
more and more apparent that the importance is not mainly with who is
selected but with an analysis of the influence of men whose main
effort was in teaching other men. Probably no book on teaching and
teachers includes all of these twelve, but any given book will honor
groups of them. In the final selection then, the list of twelve is the
arbitrary result of lists drawn up by other authors and contemporary
educators. It is granted that there could and should be many others
included, but at the same time every one of the twelve appears on lists
of great teachers compiled by others., Following is a list of the
twelve great teachers selected for st.udjr, with their dates and titles

and given in Websters:.

1Ibid ey PP 58‘600
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1. Gautama Buddha (563-L83 B. C.)~-Indian religious teacher.

2. Confucius (551-L479 B. C.)~-Chinese sage, founder of moral
system.

3. Socrates (L469-399 B. C.)--Athenian philosopher, teacher.

L. Jesus (4 Bs Co=29 A. D.)--Jewish religious teacher.

Se Marcus Fabius Quintilianus (357-95 A, D.)--Roman rhetorician.
6. Desiderius Erasmus (1456~1536)-~Dutch scholar.

7. John Amos Comenius (1592-1670)—Moravian educational reformer.

8. Johann Heindrick Pestalozzi (17.6-1827)--Swiss educational
reformer,

9« Friedrich Wilhelm August Froebel (1782-1852)--German educator.
10. Horace Mann (1796~1859)--American educator.
11. Mark Hopkins (1802-1887)-~American educator.
12. Mohandas Karamchand Gandhi (1869-1948)--Indian religious and

political leader, social reformer,t

E. Determination of Common Characteristics
Held by the Selected Men
The original outline of this study used the phrase "common teaching
techniques " The more reading that was done the more apparent it became
that to speak of "techniques," or "methods," was to limit the work

dangerously. Gilbert Highet, in the preface of his Art of Teaching says,

"This is a book on the methods of teaching. It is called The Art of
Teaching because I believe that teaching is an art, not a science.

Teaching involves emotions, which cannot be systematically appraised

jebsterts.






63

and employed, and human values, which are quite outside the grasp of
science."l This same idea--willy-nilly of whether teaching is an art,
or science, 6r both--appeared in most of the writing on great teachers,
and it soon became apparent that to speak of methods was to include the
mystical realm of the emotions, the dynamism of a man, sometimes the
subject matter, and always the personality. It was obvious that
characteristics was a better word to use than techniques.

In an historical study there are only two sources of information
on the characteristics of these men. The first is what they themselves
said, and even then one must sometimes make the assumption that they
practiced what they taught. St1ill, the spirit of a man lives in what
he says, especially when he says as much as some of these twelve. Two
men--Jesus and Socrates--are a problem because they left no writtenA
documents. Even the gospels were written by men years after Jesus!
death. There is no help for this but to try to get at the most ob-
jective Secondal-y sources.

The other source of information is what others have written about
these‘men. In the interests of objectivity it becomes necessary to
wade through many books and to select a few which breathe a calm spirit
of reason. In this study, books by obvious hero-worshippers were
excluded. It 1s often possible to check on the objectivity of a
biography by making note of the way other authors refer to it. If there

is substantial agreement that a certain book is "the most scholarly work"

‘Highet, op. cit., p.
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on a man the chances are that it is objective. It is the duty of the
investigator in this case to ferret out those primary and secondary
sources most helpful to an objective analysis of the great teachers.

Chapter I of this study mentioned that what these men taught is
helpful only in terms of considering choice of subject matter as a
methodes In most cases, it is the spirit and way in which a man presented
his material that is important here. This has to do with the character
of great teachers, not teachings. The characteristics of each of these
twelve men in the study will be taken, whenever, possible, from at least
one important work by the man himself, and then from a number of
secondary sources.

The method of identifying and describing characteristics as common
to a number of the twelve will be that of developing a three-way cross
reference system, One file will be in the name of the person studied,

a second file will contain the names of the authors that write on the
characteristics of these men, and a third file will contain the character-
istics that can be categorized. To determine whether or not a character-
istic is common to a mumber of the twelve men it will be necessary to
consider the mumber of men that possessed that trait. This in turn,

will be decided by the mumber of refersnces made by an author to that
trait, the nmumber of different authors referring to the trait, and the
mumber of times this trait is mentioned as observable in the teaching

of one of the twelve. If a majority of the men under study possessed

and/or used a certain characteristic in a way that aided in making
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them as effective teachers this will be evidence of the common and

shared use of this trait.,
F. Organization of the Remaining Chapters

The next chapter is the heart of the study. It contains biographi-
cal and historical data on the lives, teaching and influence of the
twelve men selected as great teachers. The biographical data will then
follow the suggestion of Highet, Ulich, and most authors and be brief,
only locating the man in time and place. While in some other study it
might be important to give the social milieu, or temper of the times,
this, too, will be at a minimum. The idea in this study is to analyze
great teaching in spite of the times, recognizing as a foregone conclusion
the importance of the social situation leading up to, and at the time
of great teacher. On this point the study begins where Sidney Hook

1
leaves off in his The Hero in History. The great teachers, products

of their times, were free to select alterhatives, and the next chapter
in this thesis accepts those alternatives as a matter of social process
and focuses on the men and their manner of teaching., The main theme
devoted to each man will be an analysis, as concrete ahd specific as
possible, of the way he taught.
The next chapter will pull the characteristics common to the twelve

together and summarize the extent and nature of these characteristics.
In this chapter some mention will be made of any differences that are

noticeable enough in the teaching of the twelve to be worthy of mention.

ook, op. cite.
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It has never been a foregone conclusion that all twelve men possessed
the same traits, or held the same educational ideas.

The main theme of the final chapter will be the attempt to con-
struct a hypothetical model teacher based on the common characteristics
of the twelve great teachers studied. This might be called the con~
struction of a modal personality based on these traits. This will
imply a practical consideration--a model for great teachiﬁg. The study

will end with recommendations for further investigation.



CHAPTER IV

BIOGRAPHICAL AND HISTORICAL DATA ON THE LIVES, TEACHING,
AND INFLUENCE OF THE SELECTED MEN

GAUTAMA BUDDHA
CONFUCIUS
SOCRATES

JESUS
QUINTILIANUS
ERASMUS
COMENIUS
PESTALOZZT
FROEBEL
HORACE MANN
MARK HOPKINS
MCHANDAS GANDHI
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GUATALA BUDDHA

"Somewhere about the year 580 B. C, there was born at Kapilavastu,
a hundred miles north of Benares in what is now Nepal, one Gautama,
the son of Suddhedana, chief of the small Rajput tribe, the Sakyas . . .“1
A curious parallel to other recorded births, this, for the story goes
on: born by divine means, possessing amazing knowledge at an early age,
going into seclusion, enduring temptation, emerging and teaching, dying
with the wreck of the world as a memorial, This is Buddha, Light of Asia,
meaning the Enlightened One,

Thus are the beginnings of Buddha buried in the mythology of the
Easte It is not amiss to trace more of the myth, for as the teaching
cannot be torn from the man, neither can the web of his work be sundered
from the story of the man, There had been many Buddhas, the idea of
sa.msa:ra.2 making each one a péssible former existence of Gautama Buddha.

3 4
According to the law of karma, Gauntama achieved moksha, and at his

5
death said he would not be born again., And to Gautama goes the credit

1S8ir George Macmunn, The Religions and Hidden Cults of India,
(London: Sampson Low, Marsten and Co., Ltd.), p. 45,

The ocean of birth and death, i.e., of successive individual
existences in-transmigration.

3Good choices, earnest efforts, good deeds, build good character,
while bad choices, inertia, and evil deeds build bad character.

4U1timate release or liberation (of the soul from the cycle of
birth and death).

5From the Pali Canon.
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for "overthrowing one thousand years of priestly tyrarmy,"l and for
"impressing Indian thought more than any other teacher or k.'i_ng."2
History has shrouded a number of great men with the trappings of legend
until it becomes almost impossible to penetrate to the heart of the
matter and separate the mixture into its elements.

", o o if we subtract from the pseudo~historical narrative all its
mythical and miraculous features, the residual nucleus of historically
plausible fact will be very small indeed: and all that we can say is
that while there may have lived an individual teacher who gave the
ancient wisdom its peculiarly 'Buddhist? coloring, his personality is
completely overshadowed . « » t;y the etérnal substance with which he
identified h:l,tnself.“3 This is the case with a number of Great Teachers,
and the murkiness surrounding their work is in direct proportion to the
chronological gap between then and now and to their greatness. It is
a curious thing that those who seem to be the least in need of legendary
powers are so bolstered by their disciples. The very greatness of the
vision of these figures resting to the extent that it does in simplicity
is often not shared by those sincere followers who seek to organize and

propogate the teachings and in so doing lose much of the spirit of the

ICharles D. B, Mills, The Indian Saint (Northampton, Mass:
Journal and Free Press Co.,.1876), p. 1ll.

2S8ir Charles Eliot, Hinduism and Buddhism (New York: Barnes and
Noble, Inc., 195L), p» xx.

3Ananda K. Coomaraswamy, Hinduism and Buddhism (New York: The
Philosophical Library, Inc.), p. 50. . .
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Master. There is a short but important resumé of the life of Siddartha
(Gautama) which fixes him in the stream of time:

That do we know that can be set down with confidence as sober
fact? Very little; but that little is deeply significant.
Siddartha grew to young manhood amid scenes of luxury and sur-
rounded by all the paraphernalia of sensuous enjoyment; he was
protected by his father from learning about the sorrows and
frustrations and perplexities to which ordinary flesh is heir.
Somehow, when in his early twenties, he became acquainted with
the sad facts of old age, of disease, and of death; for the
first time he knew the major miseries to which human nature is
inevitably subject in a world of decay and dissolution. This
experience moved him to anxious and puzzled reflection, and then--
having also met a monk full of wisdom, insight and serenity--to
determined, undiscouraged action. He must learn the meaning of
life in such a strange world. He left his fathert!s palace with
its constant stimilations to self-centered indulgence, left his
beautiful wife and newborn son, and wandered into the forest--
the accepted haunt in India for those who have found the ways of
ordinary 1life spiritually cramping. His purpose was to discover
the truth--the essential and saving truth--about life and death,
about sorrow and happiness. For seven years he sought and
struggles, in relentless, torturing self-experiment. He inquired
of renowned hermit sages., As would be the case in India, with
its traditional insistence on remunciation, he tried ascetic
denial of the body!s demands in extreme form, finally succumbing
to the dull blankness of a starving swoon. When he: returned to
consciousness again he was convinced that this was not the right
way,=-such radical punishment brings, he saw, not spiritual
i1Jumination and peace, but exhaustion, torpor, and impotence of
the mind. Gradually he found more successful clues to the
understanding and liberation he sought. After being persistently
tempted by the clever demon Mara, his quest reached its culmina-
tion in a long period of meditation under a spreading tree, which
became for that reason to Buddhists the sacred Bodhi tree, not
far from the present city of Gaya in northeastern India.t

This is sufficient for the life of Buddha in this thesis. Judgment
is not to be made as to any supernatural» qualities of Buddha or the

exact time and location of his existence, This study focuses on the

1E. He Brewster, The Life of Gotama the Buddha (New York: E. P.
Dutton and Co., 19265. The author quotes the translation by Rhys Davids
of "Digha-Nikaya, IV."
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methods of Buddha as implied in his supposed teachings and as commented
on by his biographers and those who write about the Buddnist religion.

There are some things already mentioned in the short sketch of
Gautamals life that have bearing on the method of this great teacher.
It is ﬁnpossible from the beginning to separate the personality of the
great teacher from the method, If a teacher is compassionate, that is
method. If he is persuasive, that, too, is method. Just as a cantanker-
ous teacher discourages learning so a kindly one attracts, and this is
methode The foregoing account of Buddha emphasized his compassion and
his intense search for knowledge. His compassion was aroused during
the Four Encounters with old age, diseasev, death, and the recluse.
That compassion can be called tne key to the personality of Buddha,
for every writer, without exception mentions this. Great claim is made
for the compassion of Buddhism as a religion--not being a religion of
thie sword--in overcoming conflicting dogmas, and the translations of
the Buddnals life from the Pali Cannons are filled with stories of
Buddhat's cémrersions effected by his extreme compassion, The seven years
he sper-lt in searching for truth are characteristic of his concentration
on problems and his thinking through to solutions. With this much set
up a3 a stage it is possible to write freely of what one feels as he
pursues the greatness of the teaching of Buddha.

"Truly, sirs, the Samana Gotama hath a pleasant voice, and a
pleasing delivery, he is gifted with polite address, distinct, not husky,

1
suitable for making clear the matter on hand.®™ Buddha was a young man

1Macmunn_, _O_Eo _Ci:_i._'t_-'_o, Pe A‘-l.?.
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born to riches and the satisfaction of desire., He was handsome and had
an average physique. But he was thoughtful and early in life the problems
of other men made it impossible for him to accept his- life of indolence.
He came by his knowledge of the Right, or Middle Way, hard, He thus
arrived at an intensely practical outlook on life,

It is fashionable to consider all mysticism~-aided by the ignorance
of a Hollywood-developed stereotype of Oriental thought--as impractical,
dreamy, and the opposite of the world of action., Meditation is for monks,
and eyes raised to the heavens are for mendicants. But most psychologists
will agree that central to man!s happiness is his self-concept. And a
self-concept is arrived at by :t.hinld.ng long and hard about the questions:
who am I? And: what am I doing here? In terms of the phenomenological
self these are the most important questions that can be asked, and to
answer them is to establish the basis of life, Carl Sandburg says a
man mst learn to be alone with himself to amount to anything. Robert
Lindner, the deceased psychiatrist, lays many psychological difficulties
at the feet of an inability of people to be alone sometimes. Part of
Buddhats method was to set aside times fof meditation, and to encourage
others-to do likewise, and thus to answer the basic questions which,
unanswered, often make the rest of life a mockery. In this, his method
of teaching stressed the intensely practical, for every man, be he beggar
or bank president, must answer these questions,

Then when Buddha taught he was excited. His excitement was the

excitement of knowing he possessed some measure of truth. He knew what
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his study did for him and he could often see what it did for those he
taught. He was animated and vigorous and his confidence added to his
persuasive powers, His method was sincere, and direct and his delivery
was never anything but natural. These are qualities that can come only
from a teacher who feels that he is master of what he teaches and who
speaks with an authority born of confidence in his ideas.

This authority is a theme common to most great teachers and it is
certainly true of Buddha. In the case of Buddha this was one of his
strengths and has resulted in others characterlizing him as being stately,
and having great dignity. "I know whereof I speak," can be applied to
Buddha and this is basic to his utter earnestness. He worked hard at
his teaching and encouraged others to work hard both in their search for
knowledge and their carrying it to others,

Buddha had a great knowledge of people and his essential humanity
shows through all of his teaching., If compassion was the key to his
teaching, toleration is the other side of the coin. Buddha had a patience
that knew no end and the parables in the Pali Canon attest to the fact
that often people who came to revile, tempt, and spit on him remained as
converts. He never seemed to rebuke, but his prodding, gentle question
and answer method revealed that often there was a better way, a higher
truth. His teaching is laced with tenderness and he is entirely reason-
able in his expectations of people. This gave his teaching an affirm-
ative note and he was not interested in delving into the past that could
not be changed but dealt with the future that could be fulfilling rather

than futile.
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Buddha set the example himself by emphasizing individual effort.

He knew that a man must enter actively into the pursuit of knowledge or
it would escape hime. He knew that pupils must work and seek and concen-
trate and that seldom, if ever, does learning enter passively into the
mind of anyone., He demanded a life of consecration and himself set the
standard of self-sacrificing labor and unselfishness. No one outdid
Buddha in self-discipline and it was part of his commanding gesture that
he knew the way of truth didn!'t reveal itself to every casual observer.,
There was nothing absentndndeé about his teaching and even his meditation
represented an intense focus on a problem.

Buddha emphasized the meaning of things and not the form., Tradition,
signs, symbols--none of the trappings and tinselry of established
knowledge~~were of themselves sacred if their position served but to
conceal truth. He exposed falseness wherever he found it, and his imprint
on the thousands-of-years old Indian religion gives proof of this., He
was brave and as an observer of life he knew that often pomp and circum-
stance obscure issues which would be seen for what they are if brought
out to the light. He never suggested that details or pattern were not
important but he did point out that too often knowledge is accepted as
being truth because it fits a form and the content is not questioned.

To be enlightened is to question all things and to arrive at a true
meaning of the knowledge itself.

Buddhats ideas were advanced far beyond his times but he taught in
the simples£ terms possible. He would explain over and over again and

he aimed his teaching at the level of his hearers. He suited his
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teaching to the capacity of those he taught, and he drew his disciples
from those who pursued the commonplace activities of the life that
surrounded him, He used parables and the concreteness of these parables
was based on his use of everyday images. He used humor when it aided
and his wit added to the effectiveness of his teaching. He made his
teaching available to all people of high and low estate and to him all
men were equal. He accepted everyone as a fellow human and of this was
begotten his essential humility. He affected no airs as a learned man
and he drove no one awgy with the degree of sophistication of his
knowledge. He was kind, friendly, and serene and was not conscious of
any status differences between the beggar and the Brahmin. He exposed
the tyranny of the latter as quickly as the ignora.hce of the former; he
had no use for impostures.

If there is nothing new under the sun, it is still possible to make
teaching appear original in the way it looks at old knowledge, Buddha
was always ready to question vested interests and he encouraged his
pupils to be faithful to the task of tracking knowledge to its source.
No facades of authority could keep out the inquiring mind, and this is
as it should be for truth has nothing to fear in the revelation of its
nakedness. To ask what a thing really means and to think critically is
often to be original for this does not always occur to a man in an
environment of propaganda. Buddha was faithful to this task. He opposed
ritualism and in so doing he opposed the rule of the privileged few.
Wisdom is a cup from which all may drink, and Buddha offered it to all

in his genuine interest in men,
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Buddha himself made modest claims, He said, "One thing only do I
teach, suffering and escape from suffering."l At first he dispaired of
his task and as a consequence his early teaching failed. But he labored
uninterruptedly and the gemlike clarity of his teaching began to take
holde M"In those days the intellectual classes of India felt the ordinary
activities of life to be unsatisfying: they thought it natural to
renounce the world and mortify the flesh; divergent systems of ritual,
theology and self-denial promised happiness but all agree in thinking it
normal as well as laudable that a man should devote his life to medi-
tation and study. Compared with this the teaching of the Buddha is not
unsocial, unpractical and mysterious but human, business-like and c]_ea_r'."2
"His teaching is formulated in severe and technical phraseology, yet
the substance of it is so simple that many have criticized it as too
obvious and ;jejune."3

Then what of the teaching of Buddha? Is it not true that what a
man teaches can give a clue as to how he teaches? If a man claims that
selfishness is a virtue it is reasonable to expect that he himself is
selfish; if he teaches an eye for an eye he probably takes an eye for
an eye. 1t has been stated that it is not the purpose in this thesis
to deal at any length with the teachings of the great teachers, Comment

is only made here because it has direct bearing on Buddha'!s ideas of

Thide, pe LB
%Eliot, ope. cite, po xxe

2Ibid.
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teaching. From the Pali Canon come these suggestions for those who
would teach:

So long as the brethern train their minds in self-possession
that good men among their fellow disciples shall come to them,
and those who have come shall dwell at ease--so long may growth
be expected of the brethern, not decline,

So long as the brethern shall not be in the habit of, or be fond
of, or be partakers in idle talk--so long as the brethern shall
not be addicted to, or be fond of, or indulge in slothfulness~-
so long as the brethern shall neither have, nor fall under the
influence of wrong desires--so long as the brethern shall not
become friends, companions, or intimates of evildoers--so long as
the brethern shall be full of faith, modest in heart, afraid of
blame, full of learning, strong in energy, shall have presence
of mind and wisdom~-so long as the brethern shall exercise them~
selves in mental activity, search after truth, energy, joy,
peace, earnest contemplation, and equanimity of mind--so long as
the brethern shall create in themselves the idea of impermanence,
the idea of no unchanging principle--so long as the brethern
shall persevere in kindness of action, speech, and thought, so
long as they shall teach without partiality--so long as the
brethern shall live among those whose vibtues are productive of
freedom, which are untarnished and which are conducive to concen-
tration of heart, so long may the brethern be expected not to
decline, but to prosper « "%

It was the dynamic personality of Gautama that enabled him to win
followers to these teachings. The strange thing is that this list of
suggestions has never been a new thing in the world; it is only that
each age sees men passing them by for other values that makes them seem
fresh when someone calls attention to them.

It is possible now to build a summary statement of Buddha and to
present it in the simple terms he would prefer.

What sort of man did Buddha impress others as being? Guatama

the Buddha seems to have combined in high degree two qualities

that are rarely found together and each of which is rarely
exemplified in high degree, On the one hand he was a man of

Brewster, op. cit., pp. 176~178.
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rich and responsive human sympathy, of unfailing patience,
strength, gentleness, and good will., His friendliness, to all
who came to him in sincere search, was genuine and unreserved,
He therefore aroused in his followers a wondering, eager,
affectionate devotion such as only the greatest leaders of men
have awakened. On the other hand, he was a thinker of unexcelled
philosophic power. His was one of the giant intellectsof human
history, exhibiting a keenness of analytic understanding that has
rarely been equaled. He probed throught the virtues and the
deceptions of the thought of his day, adopting it where it seemed
to him clearly sound and abandoning it or radically revising it
when he saw that it was missing the true and the good., Buddha
was a pioneering lover of men, and a philosophic genius, rolled
into a single vigorous and radiant personality.l

In addition to this, it is also possible to extract the specific
qualities and things mentioned thus far in this section on Buddha, and
present them in the form of a list:

He had a great knowledge of people.

He was excited when he talked.

He emphasized meaning, not form.

He knew learning involved activity.

He demanded consecration to the task of teachinge.

He was animated in the presence of pupils,

He cultivated a pleasant voice, pleasing delivery, spoke
distinctly and in a polite manner,

He used parables--simple stories with lessons drawn from the
everyday, common experiences of his listeners.

He knew the value of occasional solitude in thinking through
problems.,

He had a boundless compassion for people.

His teaching was intensely practical: he dealt with
the profound questions that affected all his hearers.

1E, A, Burtt, The Teachings of the Compassionate Buddha, (New York:
Mentor Book, 19550, pps 22-23. ,
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He exercised self-discipline.

He exposed falseness in his search for the truth.

He was brave,

He was kind.

His delivery was natural, simple, earnest, and sincere.

He had an air of dignity, stateliness; an authority born of
confidence that gave him a commanding presence,

He stressed the equality of all; many of his ideas were
advanced for his day.

He was persuasive.

His teaching was affirmative.

He was a careful observer of mankind,.

He was self-sacrificing; he worked hard; he was unselfish,

He explained a thing over and over; he had patience; he was
reasonable in his expectations of people.

He was friendly, willing to help, gentle.

He was enlightened on many matters; extremely tolerant of others;
faithful to the trust others placed in him,

He aimed his teaching at the level of those who came to learn;
he suited his teaching to the capacity of each.,

He was wvigorous, could see the humor in a thing, and maintained
a tenderness with people.

He presented his material in an original way.

Such was the method of Buddha. Something must be said of his times.
"His teaching was Indian. Without the intellectual work of his predeces-
sors his own work, however original, would have been impossible. He was

1
no doubt the greatest of them all; but Buddhism is an Indian system,"

1Rhys Davids, The History and Literature of Buddhism (Calcutta:
Susil Gupta (India) Ltd., 1952), pp. 78-79.







80

It often happens that a great teacher detects a hollow sound to the age
in which he lives., Jesus lived during the height of Pharisaical
hypocrisy; Socrates denounced the decadence of a decaying democracy in
Athens; Lincoln attacked the departure from constitutional rights;

Gandhi coped with caste. Buddha challenged the sophistry set up by the
priesthood and his teaching was stimlating because it questioned a
questionable authority. And this, about his activities: "He had constant
intercourse with all the most cultured and earnest thinkers of the day

e o o which gave him an opportunity for comparing ideas. Moreover, by
mixing dally with all sorts and conditions of men, from kings and
wealthy merchants down to the peasants in the villages, he was able to
enter into the needs and aspirations, the hopes and fears of huma.nity."l
His method made enemies as well as friends. There a.fe always those who,
called to a higher challenge they camot meet by the example of another,
respond with sloth, decay, or violent difference of opinion. They must
then peck at the prince in a gesture of guilt. But the modern reach of
the teaching of Buddha leaves no doubt as to the power and influence

of his teaching. Cyril Connelly remarked that to meet anyone over
thirty who camnot teach you something new is a waste of time., This could

not be said of Gautama Buddha, for truly, he was an Erﬂ.ightened.One.

1Tbid., pe 77
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CONFUCTUS

He was human, No god, this sage whose teachings held sway for
generations; schoolboys drinking at the fount of his wisdom in an
inteliectual empire that has evidenced mant!s highest civilized attain-
ments for thousands of years. He was humaﬁ. He yearned, was ambitious,
grew restless, had some success, was rejected, and uttered bitter words
near the time of his death. In this lay his humanity. He didn't always
succeeds & few weeks before his death he said, "Alas, there is_no one
who understands me.“1 He became discouraged.

And yet, to meet him was to be inspired, to feel the challenge of
meeting life. Students flocked from all over China; princes sent their
sons to him and when he died disciples mourned him for three years.

He taught all, of high and low estate., He served princes and spoke

with paupers. He never did anything specific but he specified the
training of great men and left behind the Talimud of China. His humanity
was based on humility and he said "I dont't know" so often that as a
teacher today he would run the risk of uﬁemployment. His disciples
said, "Our Master (learns) through his gentleness, his humility, his

2
restraint, his complaisance,"

14, G. Creel, Confucius, The Man and the Myth (New York: The
John Day Co., 19L9), p. 56. ,

2The Analects (book of sayings ascribed to Confucius).
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The Jews were returning from captivity in Babylon, Greece was invaded
by Xerxes, the Persians conquered Egypt, and Shuliang Ho became the
father of one K'ung Fu-tzu, the later name given as The Master. Legend
glorifies the birth with angels and dragons, but the young and beautiful
mother, Cheng-tsai, simply knew of the pain and push of birth., Thus it
came about that Confucius was born of an old man and a young girl in the
town of Tsou, Shantung Province, hard by the modern city of Chtii-fu.
Shu-liang Ho soon died, and had he not been a minor official, fhe young
mother would have had a more difficult time, As it was, Confucius later
said, "I lived without rank in humble circumstances.“l It didn't matter;
his 1ife was to influence human history as few have done. He bécame a
teacher at twenty-three and the rest of his life burdened him with a
task which burned with a consuming passion.

It is enough to say of his times that there was confusion and chaos.
China was divided into a number of feudal states which raped one another
as size and alliances gave opportunity. Lu, the home state of Confucius,
was one of the smallest. Later, Confucius was to help stabilize Lu and
other states by his teaching and organization. But basic lusts attracted
the kings and Confucius?! services brought a sense of guilt that could
not be tolerated. So while venerated the vitality of acceptance was not
given to him or his teachings,.

What happened in Confuciust! day has occurred more than once,

0ld religious beliefs and old social, economic, and political
patterns had persisted for many centuries, But then, as the

ICreel, Oope. E_:l:.;t_o, Pe 1o
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political pattern of early Chou feudalism gradually broke down,
every one of the other spheres was affected. The ties that had
long held men together failed, bringing relative to the indi-
vidual and near chaos to society. A very similar crises occurred
in Egypt, around 2100 B. C. Something comparable happened in
ancient Greece. As Windelband describes it: "The more the luxuri-
ant development of individualism loosened the old bonds of the
common consciousness, of faith, and of morals, and threatened the
youthful civilization of Greece with the danger of anarchy, the
more pressing did individual men, prominent by their position in
life, their insight, and their character, find the duty of recover-
ing in their own reflection the measure that was becoming lost.m
In Greece, such conditions gave us the philosophy of Socrates,

In China, they gave us that of Confucius.

In times of such moral and political crisis, men are thrown back
upon their essential humanity. It is no longer enough to comure
up the old gods and quote the old authorities, for they command
but a dubious respect. It is necessary to get down to the funda-
mentals, to deal with things that all men can understand. Those
who dare to pioneer in such times do not win easy acceptance of
their ideas. The need constantly to contend with sceptical
criticism keeps their philosophy lean and hard.

Such philosophies have a universal quality. They may employ

some terms that have little meaning for us., Confucius may speak
of "Heaven" as the guarantor of his mission; Socrates may talk of
"beauty" as a thing existing in itself apart from any beautiful
object; and we may not agree with them. Yet despite the difference
in time and culture they seem to speak our language. We feel that
they are dealing with real problems and that what they say may
make some contribution toward a solution.

Such philosophies cannot last. If they are successful, their very

success leads to their perversion. Those who inherit them elabor-

ate their concepts far beyond their original forms. The crisis

passes and society is stabilized. New institutions replace the

old, and philosophy conforms to the existing order.®

It remained for time to attest the greatness of this man who wandered
from state to state, hoping that someone would attempt to design an
earthly Utopia. Men in season are not wont to accept the teachings of

one who makes them uncomfortable focusing on the gap between what is

1Ibid (X pp o 109-110 o
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good and what is. Future generations have little to lose as acceptance

and veneration can be verbal and actions need not be modified beyong the
degree of desire to do so. But there was some change, and now it is
said that "he excavated a channel of thought for future ages, and pro-
Jected his teachings upon such a plane, that, without addition or change,
they have held sway over an empire of intellect for eighty generations,
perhaps the greatest mental wonder in the world ."1 Confucius, in his
time, was not a big and important figure, and true to the spirit of the
above, his disciples organized and ruined much of what he taught. His
simple truths were disturbing to those who sought power, and around
100 B, C, false biographies and critical works were written that now
make it difficult to trace the real Confucius, Scholars now probe past
these times and weigh the writings of contemporaries of Confucius, and
those sayings in the Analects attributed to him, And it is well to do
so, for "uncounted millions have been teachers. But the mumber of
teachers who have changed the course of human history, as individuals
and solely by their instruction, is small indeed. The fact that Confucius
did so gives peculiar interest to the methods and content of his
‘c,each:l.ng."2

Methods and content--is there a difference? Scrutiny narrows the
gap~-1f there is one--and a moot point might be made that the more
perfect the teacher the more his practice parallels his preaching.

Confucius, like Buddha, wanted to alleviate human misery. To him the

1Hampden C. DuBose, The Dragon, Image, and Demon (Richmond, Va.:
The Presbyterian Committee of Publication, 1899), pe 89.
“Creel, ops cit., p. 75.
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key was character. "He conceived education as being largely directed
toward the cultivation of character. It was designed to develop such

1
virtues as loyalty, sincerity, good faith, justice, kindness . . "
Man must learn to live as a social being and thus the teaching of
Confucius had a practical objective--as practical now as it was then.
Confucinst central idea is called the Doctrine of the Middle Way which
gave a viéion of a cooperative world without strife., To do this was to
develop the whole man, one possessing wisdom, free from covetousness,
brave, accomplished, well versed in courtesy and sincerity.

Like all great teachers Confucius held the individual responsible
for learning. He trusted men, he put faith in them and he knew that his
teaching was intensely practical. No one learns by osmosis. Even the
carrot reaches out for the water in the soil, and the apple decides how
muich sun it will absorb to ripen. So man must make the effort to pluck
from his universe that knowledge of the true, the good, and the beautiful
that is needed for his peace of mind,

The Master said, "To study, and when the occasion arises to put

what one has learned into practice--is this not deeply satisfying?"

These famous words, with which the Analects opens, at once tell

us that Confucius was a scholar, and that the aim of his scholar-

ship was practical.

Confucius was curious, asking all sorts of questions about things

he considered important and not caring whether or not this got

him the reputation of being ignorante. Although it cannot be

claimed that he was always as careful as the most scientific

standards would demand, he did advocate a critical attitude

toward information. He advised a disciple to see and hear much
but "suspend judgement concerning what is doubtful."?

Tbide, po 129.
2Ibido, Pe 100,
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Confucius dealt with ldeas but the ideas had to stand the test of
practical application, and practical application is always made in terms
of what it means to him who is applying, "Thus Confucius offered that
most priceless possession, peace of mind. !If looking within his own
heart, one finds no cause of self-reproach,Awhy'should he worry, what
shall we fear??! He put peace of mind within the reach of every
individuale. . . .“1 That is content, but what is taught is also method,
for men are not apt to buy that for which they feel no need. And even so,
again, specific method is more a matter of the personality of the Master.

Bvery teaching method rests on some assumptions, called, perhaps,
requisites for learning. Confucius demanded two things of his students:
an intellectual curiosity and a willingness to work. When it came to
pass during the Chou dynasty that princes recognized Mast K!'ung as the
one to train their sons it was customary for Confucius to hold an initial
interview to determine the presence or absence of these characteristics.
With these traits given, all Confuciust! training aimed at teaching men
to think for themselves. Confucius knéw the dynamic power of the self-
motivated individual, and while this is not to say that he rejected any
laggard from the start some design of dormant potential needed to show,

The framework of training the solitary mind then fell into place.
Solitary is used here in the sense of the mind that displays the confidence
and daring of standing alone having assessed what others say. No student
of Confucius needed to accept his or any other mant's word as a final,

unquestionable authority. No book rode roughshod 6ver individual

1Tbid., p. 130.






87

interpretation. Books, teachers, priests, prophets, and Confucius
himself were to be weighed in the balance of each man's mind., Confucius
was never afraid to be challenged, never afraid to sa& "I dont't know."
The very essence of his method was that all men were engaged 1n a search
for truth.

The search for truth--wild, elusive, erratic thing that it is-~has
always suffered when confined to classrooms, codes, books, and the paths
of pedants. Confucius would have none of it. There is no evidence that
he wrote any books, though adoring disciples ascribe many to him, His
doctrines decree that he wouldn!t found a school, Truth, knowledge, is
free; it soars where it will. I:Iow can it be delineated by a design,
placed in a pen, beckoned by a book, alloted to an area, or manipulated
by a mind? If the search leads to a book, or a man, or an experience,
this is to be expected; but the sage knows that the final authority
comes from within the searcher. Confucius knew of no rules regarding
teaching., He gave one answer here and another there depending on his
knowledge of the man and the situation. Two-thousand five hundred years
ago Confucius used discussion, debate, and role-playing. He knew learn~
ing involved activity and his pupils were put through the paces of
problem~solving., He was mot as interested in new knowledge as in
restoration, or evaluation of the old.

There was a personal magnetism about Confucius. This is said so
often of Great Teachers that it bears analysis, It is important to
recognize a fine-line distinction between two parallel traits. On the

one hand is a respectful humility, the flexibility of a democratic
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listener. This is compounded of a genial frankness, simplicity, a moral
excellence, an intellectual and practical honesty. On the other is the
quiet confidence of a brave and forceful character, Confucius was
affable yet firm, commanding yet not austere, dignified yet pleasant,
moving and noble yet not flowery and fancy. These two loci of traits
combine to form a character of tremendous authority. Such a one is
approachable because of his deep understanding of humans, his flexible
and humble nature and yet unassailable because of his self-confidence,
his individual assessment of the wisdom of the ways of men. Here is
the personal magnetism, the persuasion in place of coercion, stimlation
instead of punishment, the positive instead of the negative. lMen who
feel caught in the ebb and flow of social tides stand amazed at one who
dares defy these and act as an agent of his own destiny. History
records men standing thus who were cut down but they themselves never
suggested that unassailability of mind was synonymous with that of body.
There is another trait that has appeared in most great teachers.

Aside from the analysis of Eric Hoffer in The True Believer, Buddha,

Confucius, Socrates, Jesus and others felt a keen sense of appointment.
Other 1eaders—-Napoledn, Calvin, Hitler, Mussolini, Joseph Smith,
Prophet Jones~-have felt a sense of appointment. Be that as it may,
outstanding figures on the "crowded canvas" of time have felt a calling,
and perhaps only time can decide who was really called and for what.

To the Chinese, these would represent separating the warp from the

woof--the Chinese ideogram for the word "classic" comes from the craft
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of weaving and warp refers to the basic part of the fabric without

which there would be neither cloth or weavinge. There could hardly be
any objection to considering the "appointment" of one whose contribution
through the ages has added to the humanity of man.

Confucius was a democratic spirit long before democracies were
heard of. This is seen in his insistence on self-cultivation-~the
imdividual®s responsibility for self-improvement., Democracy is an
informal férm of government, and Confucius stressed informality as a
process and in the acceptance of authority. Mention has already been
made of the fact that there were no prescribed books, no classes, or set
examinations. Neither was Confucius! word sacrosanct, pupils could
disagree, he did not seek to impress—them with his authority. He could
learn from them and all he asked was sincere research and action. Pupils
talked and questioned and thus he gained their confidence-~-the confidence
resulting in enthusiasm. "The Mastert!s manner was free and easy, and his
expression alert and cheerful; (he) a&dmssed men in a way cordial, frank,
courteous, temperate and deferential .“1 "There were four qualities from
which the Master was entirely free: he had no foregone conclusions, he
was not over-positive, not obstinate, and never saw things from his own
point of view alone ."2 He took careful measure of each pupil: he had a
knowledge of human character: he put students at ease and asked them to

frankly state their ambitions, and desires; then he shaped the teaching

IMaurice Collis, The First Holy One (New York: Alfred A. Knopf,
19L8), p. 23. A

*Creel, op. cite, pe 13L.
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to his analysis of the individuale. And what is democracy but a belief
in and cultivation of the individual? Application of Confuciust! methods
and teachings would insure democracy. »

Confucius had a sympathy for people. He was popular with the mass,
even though a disturbing influence with vested interests. He chose his
examples in teaching from the everyday experiences of life. He could
point a lesson from the flight of a pigeon and taught men to scrutinize
common things rather than the complexities of sophistry. He himself was
conscious of his own defects and was not able to affect arrogance. He
had no selfish motives, was not boastful, and possessed a genuine
generosity. He believed emotions useful to enlarge sympathies. He con-
sldered happiness a part of life and thus was a social mixer, had fun,
and was no ascetic. As a man he was cheerful, and his self-control
helped him to rise above the pettiness of his personal misfortunes.

He was a zealot with a sense of humor. He worked hard and made learning
seem the highest of all callings.

There is another important characteristic of great teachers,
preseht also in Confucius. He kept a youthful outlook. He believed in
study and meditation but as a part of the fabric of learning this did
not mean a mock seriousness. If youth is a period restless under
restraint then it is easy to see where the values of Confucius have
their appeal. He taught that it is useless to memorize minus meaning.
He did not instruct chiefly with books., Cultivation of character came

in for discussion and for all of this there was no final authority save
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the dedication to learn more, to continually pursue truth, and to
untie the knot of knowledge. He established a sense of basic human
equality. This kind of a man never seems old, despite the body. The
flash and sparkle of a quest never ended in itself is a proclamation of
youth e

None of the preceding paragraphs are legend; none are fictione
They describe Confucius the man, the teacher-~his method. There is no
evidence to allow division of the man from his method. He had no book
of techniques to follow; the method was so much the belief of the man
that it is possible he taught as he did without rational inquisition on
his parte. Pupils loved him for many reasons, not the least of them their
discovery of the ordinary, sincere, fallible, at times heart~broken man
that he was., "His life had little of the dramatic. There was no climax
and no martyrdom. None of his chief ambitions had been fulfilled.
There is little doubt that when he died everyone considered him a failure.
Certainly he himself did."l He was often disheartened by the long and
bitter struggle against circumstances and the evidences of evil, but
disgust never overcame him. In this was his greatness. Thus is the
cycle of the tale told back to the humanity of the man. He was human,
this Confucius, no god.

Then a recapitualation, a listing, a fesumé, a summary of his
characteristics that must be mentioned as method:

He never refused to teach anyone,

He emphasized solitary studye.

1Tbide., p. 3.
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was loyal, faithful.

accepted a basic human equality.
inspired confidence; was self-confident.
spoke as man to man.

taught men to think for themselves,
had a personal magnetism.

Was generous.

demanded intelligence and hard worke.
had a simple and genial frankmess,
exhibited a brave, forceful character.
had a practical honesty.

had a sympathy for people; a psychological knowledge
of people,

questioned all things, was an individualist.
felt a sense of appointment.

concerned himself with restoration and evaluation
of knowledge.

was humble and conscious of personal defects,
believed in a democratic principle.

had no rules, creed, set method of lectures, books,
examinations, unquestionable authorities.

worked hard.
kindled enthusiasm,

offered practical training: a self-concept, peace of mind,
understanding of the universe.

used lecture, discussion, debate, roleplaying,
problem-solving,.
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He was flexible, informal, respectful.

He was cheerful, affable, firm, commanding, dignified,
humorous, moving, a good listener,

He was social; had self-control; was interested in people
and their desires and needs.

He was persuasive, stimulating, positive, youthful.
He gained the confidence of others.

He did not seek to impress others with his authority.
His pupils could freely disagree.

He stressed sincerity, research, action.

He invested learning with a thrill.

He emphasized the responsibility of self-improvement; the
cultivation of character,

He initiated independent thought.

He was not boastful; had no selfish motives, pride, or
arrogance,

He was no pedant; he was above pettiness.
He thought it useless to memorize.
He saw no sanctity in books alone.

He had no foregone conclusions, was not over-positive,
obstinate, or saw things only from his viewpoint.

He was simple, unassuming, fluent, with a certain reserve.
He was cordial, frank, courteous, temperate, and deferential.

There is no evidence that Confucius wrote any books., "Confucious

primarily a scholar any more than he had intended primarily to

be a teacher. He was a man who found the world about him full of misery

and wanted to exchange it for happiness. In working for this end he






9L

used many tools, among them books. But his interest was not in knowl-
edge for its own sake. He explicitly deplored extensive learning that
could not be turned to some practical usee. o & ."1 Teaching with him
was an all-consuming passion, He was harrassed by the herd of small
men and the last twenty years of his life made it difficult to control
cyncism, He traveled the Provinces of China, offering his services and
getting no bids. He died melancholy and felt that he had accomplished
little,

In the minds of men he is given the epitath of: The Uncrowned King.
"The prominent causes of the influence of Confucius wei-e, first, (the
sayings attributed to him) which became the standard of religious, moral,
and political wisdom; second, he organized the literati into a host of
well~disciplined minds; third, the power he exercised over his personal
disciples; and lastly, their enthusiastic admiration. There can be no
doubt that he exerted a greater influence on the destinies of the empire
than he could have done had he been seated on the Imperial throne ."2

There he goes, bent, withered, uncommemorated at the time of his
death. "The course of my doctrines is run," he said. "The strong beam
mst break; and the wise man wither away like a plant."3 But sing of
the phoenix bird; apply the salve of time to the wound of the immediate.
Centuries have swelled the chorus of Confucius and'paens of praise have
placed him in a central location in the hierarchy of intellect. He was

just a teacher, a sympathetic one. He was human.

llbid.’ po 1070
zDUBOSG, 220 -Cﬂo, De 970

3A1fred Koehn, Confucius (Peking, China: At the Lotus Court, 19LL),
Pe 39.
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SOCRATES

Sing a song of Socrates. Call the roll of Great Teachers and
summon Socrates. For he is there, There is no list of great teachers
leaving him out., He was and is: as vital, frank, probing and searching
now as then., There is still a method called the Socratic method, The
drama of the cup of hemlock is recalled each year. New democracies turn
to his ancient teachings which undergirded the democracy of his beloved
Athens and find them fresh and prism~clear today. History is littered
with the corpses of those who disturbed the dogmas of thought in high
places, and thus, too, was the commemoration of Socrates. And his crime?
It still stands in the worn writing of yesterday: he taught.

He who pledged himself to the power of ideas was destroyed by an
idea. He who insisted on the sanctity of men being allowed to draw
their own conclusions had the book of his life concluded by those who
saw their own ends in their own waye. Socrates, who insisted on justice
for all men, was weighed and found wanting in the balance of five hundred
men uﬁo judged. The judgment? Go to the scrolls of the law and there
reads he taught.

It was said of him that he taught the sons of men to turn against
their fathers., It was entered in the books that he encouraged thoughts
which could not be tolerated by the State. It was stated that his unique

teachings undermined the old order, The judgment was that justice
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meant nothing to him and every man was encouraged to validate his own
views. In a tottéring state he was termed a menace to the measure of
rottenness that remained., His rottenness? He taught; he went about
the marketplace upsetting the equilibrium of society.

In this thesis too much design devoted to chronology and geograph-
ical location would be to detract from the meaning of the man whose spirit
soared beyond boundaries of any kind, It was his destiny to be borm in
the city-state of Athens, and his star rose and hovered as did that of
Pericles--ruler over the Golden Age of Athens. The measure of time
gives some aid to understanding but the stellar attraction is how Socrates
taught, The study of the rise, stability, and decay of Athens is stimu-
lating; but central to pedagogy is how Socrates taught. Even the
sentiment of society--a decided factor in the greatness of Socrates--is
but harmony to the theme of how Socrates taught. What unique historical
alternatives did he toy with that attested to his greatness?

Not only has Socratés lived on in the minds of men. His pupils
immediately set about erecting an intellectual monument to his memory.
Plato codified his thoughts into an impressive philosophy--and thereby
insured some loss of the spirit of the Master. Aristotle went on and
in some circles snatches more glory than the simple teacher who never
wrote or talked in riddles., Thus it is possible to try to understand
Socrates by giving heed to the distinguished pupils. But as with
Ste. Paul, the heirs of Confucius, and the sincere priests of Buddha,

intense and loyal fervor of the disciples reaches beyond the simplicity
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and humanity of the Master and loses something in the process. Socrates--
like Buddha, Confucius, and Jesus--left no written words. This simple
statement is in itself a clue to these sages. Written words represented
an external authority to them——and they recognized no such external
authority. Men of their stature have always suffered somewhat at the
hands of the sincere and honest followers who sought to preserve the
breath of the Master. But as no man shares completely the vision of
another neither do the disciples and followers of a Socrates encase the
roots of his meaning in original soile The dream of the man is never
seen in all its aspects by another dreamer, who peoples his world with
the shapes and figures of his own Republic. The best that can be done
in the present period is to weigh the praise af those who followed, the
words of those who write the story of Socrates with as much immediacy as
possible, mull over the quotations that creative legend bequeaths him
and then give as much body to the spector that arises as possible and
try to answer the one question: how he taught. In this study an attempt
will be made to do so without excessive recourse to authority--aside from
time and place descriptions--so that the influence of Socrates may flow
unimpeded today as it pulses through the thoughts of one person seeking
an answer to the question of how he taught.

Socrates was put to death in Athens in 399 B. C., This is not the
first time in recorded history when there has been a conflict between
democracy and communisme Socrates lived during the long conflict between
Sparta and Athens. Sparta was a communistic society and Athens

attempted to form a democratic government. Sparta left no legacy beyond
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a story about a boy who had his insides eaten out by a fox, while
Athens left an heritage of creative products in all areas of human
achievement that has seldom if ever been paralleled. These facts make
the imperfections of Athens forgotten items until inquiry delves into
the death of its leading citizen.

The majority of the people that lived in Athens were slaves, and
at one time Athens held an empire. Neither of these concepts are
democratices The courts of Athens were paid juries and were too huge to
make more tha.n a mockery of much of justice. Men on trial were expected
to try to sway the juries and the more hretoric and emotion the better,
Record has it that Socrates could have saved himself if he had resorted
to these devices, but his "elementary™ sense of justice would not permit
it.

The trial of Socrates turned out to be one of these huge entertain-
ment affairs, He was a homely man of the marketplace who loved to talk,
argue, ask questions and engage in critical appraisal of common topics.
He had the ear of many of the young men of his day and it turned out
that some of them were responsible for his death.

As a young man, Socrates was apprenticed as a stone-cutter, but he
could soon be found in the marketplace talking with the other youth of
his age. He did not stumble on his mission in life full-blown and had
to go through a period of intense introspection before he decided what
it was he would doe The story with the most interest on this point is
that on one of the ntiiitary campaigns in which he took part Socrates

stood barefooted in the snow for a day and a night staring into space,
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His friends feared that something had happened but he regained his
usual state of behavior, the only change being that he seemed to have
décided once and for all that his mission in life wes to teache He
approached this teaching with such a passion that he never satisfactorily
supported his wife and two sons and criticized people of all positions
so soundly that he never wanted for enemies. But Pericles, ruler of
Athens walked with him on occasion and asked advice, and criticism from
Socrates came as an offering of love for his city of Athens.

Athens. The song of Socrates mist contain as a counter theme
something of Athens. Athens was a city-state, énd in the interests of
gimplicity, it rose from obscurity to power which became putrid with a
smell of decay which is almost indescribable. Athens represented the
most noble form of government and heady civilization known to man.

It had been virtuous and strong with the pulse of youth and importance
under Aristedes, the Just. It had flung the mantle of its empire wide
under Themistocles, the trader. Everywhere Athens was known for the
freedom and high standard of living it made possible for its citizens.
This splendid organization of men--a new combine of ruling and working
interests on the face of the earth--became careless and luxury-loving
under Cimon. And then~-rumbling and rumor of doom~-even the caricature
of a Golden Age of Pericles could not dispell the corruption and conceit
of the corpse of the Athens that was.

Men had worked and built but Socrates saw the rise of the sophists:
men who fed on the confusion of barbers and battle commanders in cease-

less and aimless verbal duels. Justice had been bled for by defeating
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Sparta but at home it became a show to be held in an arena. Democracy
had been demonstrated as a government by serious people but in Socratest
day it became the word of a drunken boy who rouged his cheeks and
sought the love of an aging millionaire whose purse helped build the
Parthenon of Pericles. It is enough to say that the tangled web of the
times was such that an amoral Pericles trusted by almost no one could
appeal to heroic but ignorant peasants to vote on a useless war with
Sparta that none believed in and that Pericles had already decided on.
Socrates! later life was a time when men, perplexed by the forces that
propelle& them, followed blindly where there were no leaders and com-
plained in confusion of powers that didn!t exist. Men who thought their
voices sounded in the clamor of self-rulé were themselves ruled by
complex codes that seemed to sway with the tones and harmonies of oratory
in public places. Sincere men thought they were true to a principle
when the principle itself was a tool of tyrants. And no one cared.

That is the key to the Athens of Socrates'day. No one cared. A large
segment of the citizens was so rich, so well-fed, so secure in the
ability of Pericles to again lead a victorious fleet to buy off the
enemy that the mad dance whirled faster and faster until Athens lay
gpitted by Sparta. And, as a moth, sensing danger flies faster and more
frantically around a flame until the idiocy of its motions glues it to
the very thing that destroys it: so the dying Athens begat strange
gyrations in an attempt to convince itself that it was doing something
constructive about the destruction that began with its own looseness of

the bowels.
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But one careds Of obscure origin, son of Sophroniscus, the
sculptor who died with chisel in hand carving étone for the glory of
the Acropolis, Socrates came strolling--barefoot, unkept--into the
marketplace. Urwieldy, great protruding eyes but with an irresistible
twinkle, Socrates questioned the Athens he loved more than any of its
bemedalled heroes who in time killed him because that pristine love
disturbed the muddy waters of their false loves,

It is not the purpose here to write a history of the times and
tides of Athens, of the world's first democracy, or of the wars or
contributions of Hellas. Ratfler, what sort of a man was this Socrates?
Why has his name become synonymous with some of the greatest teaching
the world has known? He wrote nothing; there is no record of his exact
words3 only his spirit lives, And yet men follow one another in
generatidns and proclaim his greatness as a teacher,

His obscurity lends brevity to the tale of his teaching. He was to
be a stonecutter but wandered into the Lyceum and impressed people as
being odd with his contimal questions. He was not sure what he wanted
until a combination of things inflamed him with a purpose that became a
passion. He noticed the little game of the sophists--paid, clever men
who only exposed ignorance by tricks but pointed no solutions. He looked
for knowledge and found ignorance; he asked for definitions and got
instances. People moved in mental ruts and were unreflective. He saw
gsystems of thought developed for the sake of the system rather than the
searching out of truth. Above all, he was disturbed by the growing stench

of Athens, It took him many years to harmonize all the chords of his
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being into the symphony that eventually thundered the theme to which he
devoted his life.

Once sure of a calling, Socrates never relented, and minutes before
his death he discussed with his disciples the meaning of that death.

He had a physique that became a legend of endurance during military
campalgns. He was for a time a social lion and could drink and play but
never lost sight of his only love in life: +teaching men to consider
everything they did and ask why. He darted his questions at Pericles

and the sons of the rich and noble who came to him, which in time insured
his death. He taught anyone who came to him and never charged anyone a
fee, which drove a wedge between him and Xantippe, his wife. He believed
firmly in principles and he died by them when the very corrupt jury that
condemmed him hoped he would bribe or beg his way free. And yet the
thing that makes an understanding of him so difficult is his utter
simplicity.

Suffice it to say that he has not been contained by any who have
written about him--Plato notwithstanding. The fact that he wrote no words
and founded no schools helps unlock an undefstanding of him. Plato began
by writing about the Master, but the more he devised and described a
system the farther he strayed until the teaching of the Master is not
contained in the codes of any Republic. Socrates knew of only one system:
the system of continually probing for first causes until the bare bones
of truth stand naked and revealed. He taught that each man must search
and discover for himself, and the Republic of Plato ruled by philosopher-

kings who become entrenched by questionable means was not representative
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of this utter freedom from coercion of any manner. His disregard of
convention resulted from a conscious refusal to accept codes that were
based on convention alone. His belief that he was in a better position
than most to know was because of a consciousness of his knowing nothing.
He did not claim to impart knowledge, but only to lay open the mind to
seeking., He thought anyone wanting to know the how and what of life
could learn these soon from the appropriate specialist; he was interested
in the why of life and the broad principles on which it rests. In this,
he was again, like the other great teachers, intensely practical: he
knew the how and what never satisfy men unless they can graSp the why.
This is all there was to his teaching: its bare-wall simplicity. And
anyone who trys to devise a system out of it deviates that much from

the teaching of Socrates as his attempt succeeds. Socrates would have
none of it., Fervent disciples, while sincerely recording him in history
and giving all they can of the man, cammot give the man, as his spirit
cannot be contained.

It was said of Socrates that one could not be in the same room with
him and he unaware of his presence. The sheer force of his personality
amounced him, But the announcement carried no threat with it.

Socratest! criticism was never directed at anyone in a superior manner.

He was g;'ega.rious, convivial, loquacious, hearty and had a sense of humor.
He radiated self-confidence and sympathy. He was gay, happy, and genial.
He had a vitality and dynamic enthusiasm that spoke of an interest in
life. He had the magnetism of a mystic; he was a prophet in the old

sense of the word: not a fortune-teller but a seer. He was mystical
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in that he did not feel that all knowledge is apprehended by the senses,
His courage had been established and he was frank and friendly with
people. He never considered himself a disseminator of information and he
himself was always willing to learn. While he was humble he was skeptical,
and while he was critical he was virtuous. He had a great power of
concentration and a genuine liking for people. He did not deal with
abstractions such as society, or humanity, but with the individual. His
thinking began and ended with man. He didn!t teach about life; teaching
was implicit in life. He is supposed to ha(re said, "The substance of my
teaching is human affajrs." His teaching was conditioned by utility.

He knew there is a need for specialized knowledge but saw his role as

one dealing with the basic knowledge that transcends time and place.

What more is there to sing of the song of Socrates? 1Is it not that
a pattern is already being plotted in pursuing the greatness of a Buddha,
a Confucius, and a Socrates? The same things must fall in line based
on the above description of the personality of the man. But wvalue lies
in the mapping of the method if it truly establishes a base underlying
great teaching.

Socrates was dedicated to his task. His dedication resultad in his
often running counter to societal and family norms but his vision was
not shared by those more in tune with the times. His intense dedication
shows to what degree a mants confidence can be built on a certain aware-
ness of some say in onets éestiny, which is the only true foundation for

fearlessness,
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He emphasized critical thinking and this was a way of life. This
meant the student didn!'t have to agree with the teacher, and every
source of authority or’information should be questioned. He set the
example for this himself, and he looked at teaching as essentially
learning with others. He knew of no fixed system and he stressed the
sanctity of the individual in the search for knowledge. This made his
views seem highly originale. When men are wont to deal in cliches, asking
new questions about old things seems eccentric and like a new approach.
This feeds on an ability to be non~conventional, and the person accept-
ing the creeds and cliches of whatever brand of conformity is in power
cannot share this view of teaching.

Thus Socrates led an intense intellectual life, In his continual
search for knowledge he urged pupils to form their own ideas. He en~
couraged freedom of ideas and opposed ritualism of any sort. His
honesty of thought held little respect for formality and by refusing to
accept creeds and dogmas he removed the errors often contained in
tradition. He did not believe there was much meaning in convention im-
posed by mass acceptance of the ready-made truths of popular phrases.

He examined all sides and did not force the superficiality of preferences
on others. He was feafless of authority, opposed the rule of a
privileged few, and exposed ignorance wherever he found it.

Socrates went out to the people in the marketplace, This is an
interesting thing. Buddha was not afraid to be seen in comversation with
the lowest caste; Cohfucius was loved for his personal contact with the

peasants; Socrates padded about the marketplace, and later Jesus
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disappointed John the Baptist with his social contacts with raucous
rogues. Socrates was attentive to. human nature. He taught all classes
of people and had a compassion for social outcasts. He understood
people and this formed the core around which he shaped his teaching.
The fact that he knew all along that the eloquent richer classes could
not be trusted behind their honeyed words did not deter him, nor them
from disposing of him,

The simplicity of Socrates has already been mentioned: it applies
also to his teaching. He got beyond tne complex to understand first
things. He probed until he broke each lesson down into its simplest
unitse He used common illustrations based on topics of common appeal,
His words were in the form of short, pithy sayings: when Glaucon asked
for a political philosophy to improve the state, he said, "When you are
better the state will be better." He was simple and vital in his human
relations. He began his teaching at the level of his pupils and geared
it to the development of those pupils. He began talking with stonecutters
about stone cutting and later had them discussing affairs of state.

Socrates is most famous for his question and answer teaching, and
the method is still called the Socratic today. This was more than the
clever questioning of the sophists as Socrates used his questions
sincerely to stimulate insight, to force the student to examine closely.
He encouraged the student to ask questions.

Socrates! teaching was another example of what 1s actually the most
practical kind of teaching. He used experiments and kept away from

sweeping generalities. He insisted that knowledge must have an aim,
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and aside from the modern stereotypes regarding philosophy he knew that
the content and result of his teaching was the most practical and basic
because it dealt with fundamentals. This is a difficult idea to express
as it is obscured by semantic difficulties. What it says is that train-
ing is most practical that frees man from the trivia of that which is
often considered practical because it deals with content that is concrete.
Thoughtful men know that to deal with things of the human spirit that
seem beyond control is to lay a faundation for the most practical grasp
of life. To do otherwise is to be caught up in the technology of life
which only.creates problems but cannot control them.

Socrates was patient and a good listener. He knew his own limits
and did not think himself omipotent. He never considered himself an
expert at telling others. When he did have something to say he knew
how to make use of his voice, the right gesture, and effectiée pause.

But in his probing, his uniqueness, and his disdain of convention
and creed lay the séeds of his destruction, It is human that people
seem not to like a gadfly--and Socrates cailed himself the gadfly of
Athens. Parents said he corrupted their youth; rulers rebelled against
his unmasking of sham; even disciples turned in anger because they could
never see an end ot his probing for perfection. There never seemed to
be any answers, only questions. The society that had once accepted him
turned on him when discomfort at ﬁnveiling made people aware of the
makedness of their lust for pleasure at whatever cost. This is not the

Way to be popular, and as he was alone though amongst pebple all his life
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he was executed as almost the lone survivor of a belief in principles
his beloved Athens had once proclaimed to the world.

Socrates! death immortalized the principles Athens had forgotten.
He knew the charges against him were false and represented the gyrations
of a society that had died before him in its attempt to convince someone
that there was breath in the corpse., Every move during the trial of
Socrates attested to his purity and dignity and the decadence of Athens.
The jury of the five hundred were angered because Socrates would not
plead and put on an emotional show. The execution of his sentence was
postponed and it was expected--even by his pupils=-that he would bribe
his way free. But to him a pronouncement of justice was a justice of
principle, not a matter of whim regardless of dishonorable sources.
His prophecy has become truth: Athens is the more dishonored and the
name of Socrates grows with each generation though the cup of hemlock
silenced the song of Socrates,

In keeping with the other portraits of great teachers drawn thus
far, a brief recapitulation:

He was highly original in his approach and views.

He did not fear the non-conventional.

He emphasized clear thinking.

He asked new questions about old, familiar things.

He stimulated critical thinking,.

A student need not agree with himj disagreement did not
threaten him, or represent an attack on him,

He led an intense intellectual life.
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stressed the continual search for knowledge.
encouraged pupils to form new ideas.

used questions to stimulate, to force insight.
welcomed student!s questions.

went out and asséciated with people where they were.

understood people and shaped his teaching around this
understanding,.

was geminely interested in people and attentive to
human nature.

taught everyone with whom he came in contact; he had a
compassion for social outcasts.

set an example and looked at teaching as a process of
learning with others.

was dedicated to the task of teaching,.

stressed the freedom of ideas and honesty of thought;
he opposed ritualism and did not respect authority for its
own sake; he subscribed to no creeds, systems, or dogmas.

tried to remove the entrenched errors of tradition; he did
not believe in the convention of the mass, popular phrases, or
ready-made truths,.

unmasked superficiality, was fearless of amthority, opposed
rule by a privileged few, and exposed ignorance wherever it
occurred,

examined all sides of a question, not only his personal
preferences.

did not force his convictions on others.

began his teaching at the level of his pupils and kept its
pace with their rate of development.,

is characterized by simplicity; he broke his lessons into
their simplest parts, used simple, pithy language, common
illustrations and topics of common appeal,

was simple and vital in his human relations.
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He dug behind the complex to fundamental things.
He stressed the practical aims of knowledge.

He was patient and a good listener.

He used his voice, poise, and gesture effectively.

He knew his limits and did not consider himself an expert at
telling others.

He was courageous, virtuous, self-confident, sympathetic,
happy, and gemnial.

He had a great power of concentration, endurance, self-control,
and humility.

He was critical, skeptical, frank, but willing to learn.

He was dynamic, enthusiastic, magnetic and had the temperament
of the mystic, the visionary.

He had vitality and an interest in life.

He knew all knowledge is not apprehended by the senses; he did
not regard himself as a storehouse of information.

He was loquacious, convivial, gregarious, hearty, and had a
sense of humor. '

There was a sheer force to his personality.

In Socratest final speech before a jury that had already voted him
guilty he said if he were released the world would take little note of
either that day or of Socrates; but if they took his life martyrdom
would help make him immortal., Then, when Xantippe was to end her last
visit to him in jail, she said,.“I shall live in our old house; I can
remember you there, Will you be there with me, Socrates?"

"I do not know where I'll be. Perhaps nowhere,"

"But if in spirit you éould be with me-~,""

"My spirit you and any others can have who want it."






JESUS

"iho do men say the Son of lMan is?W

But they said, "Some men say John the Baptist; and others, Elias;
and others, Jeremias, or one of the prophets."

He said to them, "But who do you say that I am?"

The question has never been answered in a way acceptable to all
people. In his own time, the twelve pupils that lived with Jesus did
not all give the same answer. But Jesus said, "He that hath ears let
him hear; nothing is hidden that will be made manifest."

Then who was Jesus? A common name in his day; but this particular
one--who? There are some clues. It is said of him that men despised
and rejected him. What does this tell? That he was not liked. By whom
was he despised? Not the mass; they held an impromptu parade a week
before he was killed. A small, select group of "whited sepulchers'"--
as he called them~-who had vested interests at stake, They said, "He
is stirring up the people, teaching."

Then who were his friends? It is said a man is known by the
company he keeps, His friends included a thief, an adulterer, a murderer,
a drunkard, a gambler. His father, a carpenter. His country, ruled by
Rome. His town, Nazereth: out of which "nothing good could come."

His honor students: rather dull fishermen, jealous, tempermental, liars,
Cowardly, dishonest. His social movements caused others to say,

"He is a winebibber and a gluttenous man,"
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Who did Jesus say he was? The son of God, Simple, direct, naive:
calling himself the Son of Man but talking most often of "the Father
that sent me.," He said he didn!'t work to rule an ant-hill for a day.

He talked as though he encircled the earth. He said, "My kingdom is
not of this world." TYet he was executed on the Hill of the Skull.

What did others say? "Rabbi, we know that thou hast come a teacher."
There is the heart of the matter., Good or bad, acceptable or not, divine
or human, fact or legend-—this Jesus lived and continues to teach new
tens of thousands in each succeédi_ng generation. More words are written
about him than about anyone else. More good and evil has been occasioned
by his name than by that of anyone else. And he never wrote a word that
has been passed on.

To reveal him in writing is not to recount the acts and background
of his life, Neither is it to note his achievements or their spacing
in time., No gathering in of facts or exposition of experiences can
explain the reality of Jesus. It has always been a matter of onets
breath and blood knowing what the brain may not be able to accept; Any
explanation is rooted in the individual!s answer to the question of who
he was,

What is the knowledge about him? There is none except that which
men choose to build in their hearts. The human spirit resides in the
vessel of time, and while the spirit of Jesus shines in each new age
there is no new knowledge added because there was none to begin with,

Belief is a matter of conviction, not fact; and conclusions about Jesus
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