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ABSTRACT
THE SCHOOLING OF THIRD CULTURE CHILDREN:

THE CASE OF THE AMERICAN SCHOOL
OF THE HAGUE

By

Jerry Douglas Hager

The purpose of this dissertation is twofold: first,
to extract from the third culture paradigm thoseprinciples
which help to explain the attitudes, values and norms of
those individuals who make up an American-sponsored over-
seas community school; and second, to suggest modification
of the third culture paradigm in order to improve its use-
fulness in analyzing overseas schools.

Participant observation during the six years this
writer served as Principal of The American School of Hague
Middle School is the primary methodology used. Six com-
ponents of the school were selected for indepth analysis:

1. The sponsoring employer

2. The host culture institutions

3. The third culture institutions

4., The central operating forces of the school (the

governing board, the administration and the
policy they produce)



Jerry Douglas Hager

5. The teachers

6. The Middle School

The most helpful principles from the third culture
paradigm for explaining the attitudes, values and norms of
those associated with the school are those dealing with:
1) employer sponsorship, 2) the third culture community as
a support system, 3) the concept of newcomers to the third

culture community vs. the experienced, 4) the role of schools

for elitist foreigners and 5) the desirability of a special
educational program designed to meet the unique needs of
third culture youth.

The study suggests five areas in which the third
culture paradigm can be modified:

1) The importance of the role of sponsoring employers
in the third culture is not only confirmed in this study,
but is also expanded. Differences in status between the
general citizenry and those in the third culture communities
of developed nations are less accentuated than in under-
developed nations. This is true in spite of the fact that
those in the third culture represent large collectivities.
The location and type of housing usually provided either

directly or indirectly by the sponsoring employer seems to
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have an influence upon the child's friendship patterns and
participation in youth activities.

2) The third culture institutions which serve youth
in The Hague tend to occupy a large share of the youngsters
time, leaving little if any time for participation in activ-
ities involving Dutch youth. Those youngsters who have made
inroads into Dutch youth culture tend to keep their circles
of friends separated.

3) The school governing board retains tight control

over the operation of the school or at least retains the
power to exercise such control when it chooses to do so.
The Superintendent, while being held in close check by the
governing board, exercises greater control over school per-
sonnel than would normally be the case in the U.S. This is
partially due to the lack of teacher unionism and state
employment laws, and a system of contracted employment.

4) The teachers in The American School of The Hague
do not usually become fully integrated into the third culture
community. Teachers arrive as strangers to both the country
and their employer. Their salaries are not high enough for
them to socialize on an equal basis with most others in the
community. Age, marital status and conflicting working

hours are also factors in lack of community participation.
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As a result of not being fully integrated into third culture
1ife, teachers often do not become acculturated and cannot
successfully pass on the third culture community's values
to their students.

5) The school's educational program appears to be
designed primarily for youth who are planning to return to
the mainstream of U.S. 1ife with 1ittle thought being given
to the possibility that many of them will not do so and
will follow in the footsteps of their parents and become
members of the third culture of the future.

Finally, recommendations are made with respect to
curriculum and further research. Curriculum changes are
suggested to accomodate the special needs of overseas stu-
dents. Further research is proposed to expand the current

research to a wider variety of overseas schools.
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CHAPTER I

THE PROBLEM

Introduction

This is a study of an overseas American-sponsored
community school and its environment. The specific focus
of this study is The American School of The Hague and its
community in The Hague, The Netherlands. When reference
is made to a specific division of the school, that refer-
ence applies to the Middle School unless otherwise stated.
In other instances the reference applies to the school
system (K-12) as an entity. To gain an understanding of
this school and its environment, paradigmatic constructs
have been extracted from the third culture paradigm of
John and Ruth Hill Useem and applied to six selected com-
ponents of the school and its environment. The third
culture paradigm deals with individuals who represent
societies or segment of societies and who serve as medi-
ators between those societies. Thus, the study has two

purposes: first, to extract from the third culture




paradigm those principles which help to explain the atti-
tudes, values and norms of those individuals who make up
an American-sponsored overseas community school; and
second, to suggest modification of the third culture para-
digm in order to improve its usefulness in analyzing over-

seas schools.

American-Sponsored Overseas Community Schools

The term "American-sponsored international community
schoo]s"* shall be used to describe those schools estab-
lished abroad primarily for the purpose of providing elemen-
tary and secondary education to the dependents of third
culture people. They usually have a relatively open admis-
sions policy in that students seldomly are denied admission
on the basis of race, religion or nationality. Such schools
take on various forms, but are usually private insofar as

they are supported primarily by tuition, which is usually

*

It is clearly recognized that certain other nation-
alities also support schools abroad. However, for the pur-
pose of this dissertation we will confine our definition to
include only those schools based upon a U.S. curriculum with
instruction being given primarily in English.




s

paid by the employer of the student's parent or sometimes
by the parents themselves. They are usually independent,
in that they are not sponsored directly by any government,
corporation or foundation. A number of these schools do
receive 1imited financial support from the U.S. Department
of State. They are nearly always non-profit in that their
purpose is not to make a profit, but rather to provide a
service. Most of the time they are governed by a board
which in turn is responsible to the parents of their stu-
dents. The governing board is usually selected either

directly or indirectly by the parents. In most cases the

parents live in or near the city where the school is located
and it is thus "community" in nature. The student body
almost always includes students of diverse national back-
ground. Most of the students come from affluent families.
The language of the educational program is primarily English
and the curriculum follows, at least in a general way, the
type of curriculum one would expect to find in an upper
middle class U.S. suburban school.

There are several kinds of overseas schools which
are excluded by this definition. Among those schools being
excluded are Department of Defense Dependents schools oper-

ated by the U.S. military for the purpose of educating the




children associated with the military. A second type of
overseas school which is excluded by this definition is the
overseas boarding school. Such schools often have student
bodies of diverse nationalities, but the parents of students
in these schools seldomly reside in the community where the
school is located. It should be pointed out, however, that
American-sponsored overseas community schools sometimes do
have students who board, but such students are in a minority,
and in most instances their parents have previously lived in
the community where the school is located and have made
arrangements for their youngsters to board with private
families. A third type of overseas school being excluded by
this definition is the private school established as a pro-
prietorship or corporation for the purpose of making a pro-
fit. A fourth type of overseas school excluded by this
definition is the school established by a company primarily
for the children of its employees. Such schools are often
established by mining and oil companies and are often in
remote lTocations where suitable educational opportunities
are not available. These schools are sometimes run directly
by the company or else the responsibility for the school's
operation is contracted to an outside agency. A fifth type

of overseas school excluded by this definition is the school







established by a church or other religious institution for
the purpose of educating children of missionaries and
dependents of other church employees. These schools are
excluded because they are usually operated by a single
religious institution or a consortium of religious insti-
tutions and are generally not community oriented.

In addition to those exclusions mentioned above,
there are certain other schools which are marginal to the
definition. Such schools might include the John F. Kennedy
School in Berlin, the United Nations School in New York, the
World College of the Atlantic, and several schools operated
by the European Economic Community which are sponsored by

governments or international institutions.

The Third Culture Paradigm

The third culture paradigm was developed by two
Michigan State University sociologists, John and Ruth Hill
Useem. The paradigm was formulated as a result of extensive
sociological field study in India and the Philippines and is
based to some extent upon the theoretical constructs of the
ancient "Oikoumene" of Kroeber and extended by Hewes into the

concept of the "Ecumene" (1961: 73-110 & 1960: 379-95).

...,







The Useems present much of their information in a
series of eight publications written and edited primarily
by themselves. There is an extensive bibliography on the
third culture child which was revised in 1975 and is cur-
rently undergoing further revision. Included are some 355
entries dealing with aspects of third culture. Most of
the overview of the third culture paradigm presented in
this chapter comes from four of the Useems' original eight
publications listed below. A more detailed analysis of the

third culture paradigm will be presented in Chapter II,

Review of the Literature.

Number 4 The Interfaces of a Binational Third
Culture: A Study of the American
Community in India (From The Journal of
Social Issues, "Conflict and Community
in the International System" Vol. XXIII,
No. 1, January, 1967, pp. 130-143.)

Number 5 Men in the Middle of the Third Cultures.
The Roles of American and Non-Western
People in Cross-Cultural Administration

(From Human Organization, Vol. 22, No.
3, Fall 1963, pp. 169-179.)

Number 6 The Study of Cultures (Originally pub-

lished in Sociological Focus, Summer,
1971.)

Number 7 The American Family in India (Originally
published in The Annals of the American
Academy of Political and Social Science,
Vol. 368: 132-145, 1966.)







The third culture includes those behavior patterns
which are created, shared and learned by people of different
societies who are in the process of relating their societies
or sections thereof to each other. Essential to the under-
standing of this paradigm is acceptance of the concept that
the third culture generates values, norms and social struc-
tures which make it different from the societies it spans
and becomes, instead, a common ground through which its
participants 1ive and work together.

I will briefly review the above sections of this
third culture series from the standpoint of their contri-
bution toward understanding the third culture paradigm
insofar as it is related to the purpose of this disserta-
tion.

Number five develops the theoretical structures.
Reference is made here by the Useems to the comparable
universe of earlier civilizations analyzed by Kroeber and
Hewes.

Culture, in this context, is defined by the Useems
as "the learned and shared behavior of a community of
interacting human beings" (1963: 2). The Useems then go
on to delineate this "binational third culture" as being

similar to the third cultures defined above, however, with







the emphasis upon the two parties coming from Western and
non-Western societies with a history of superordinate and
subordinate societies. Under the new third culture pattern
they will serve as coordinates. Much of the Useems' work
is presented with this concept in mind due to their exten-
sive field work experiences in the interstices of Western
and non-Western cultures. This fact will account for some
differences in conclusions found in this dissertation since
my experience deals with a third culture in the interstices
of two western societies.
The Useems call the third culture people "men in

the middle" and in explaining their role say:

The crucial role of both the nationals and the

Americans is that of mediating between societies.

They are men in the middle, they are not just

individuals from different societies relating

themselves personally to each other but repre-

sentatives from different societies relating

their societies or at least segments thereof,

to each other by way of their interpersonal

relationships, by way of the structures they

erect, and by way of the cultural patterns they

create, learn and share (1963: 9)

While it may appear from the above statement that

the only third culture people are those primary represent-
atives from different societies who directly interact with

each other in carrying out their functions, in subsequent

writings the Useems have included dependents (1966, 1972).







It is also important, the Useems note, that the
third culture has generally not been passed on from parent
to child, but is usually learned as an adult. Third cul-
ture people are divided into three categories, "first
timers," "experienced," and "old foreign hands." After
presenting this third culture theory the Useems hypothesize
that "whenever there exists a viable coordinated third cul-
ture, there is greater possibility of more effective admin-

istration--and as a general result, more successful cross-

cultural programs" (1963: 21).

On the subject of culture, John Useem presents a
position which calls for recognition of the 1imiting condi-
tions in the previous uses of culture without downgrading or
abandoning them. Instead, he calls for clarifying, speci-
fying, and extending what we mean by culture and obtaining
a better fit between sociological concepts and the newer
social realities (1971: 2). He divides history of rela-
tionships between societies into two periods, colonialism
from 1850 to World War II, which was a period of super-
ordination and subordination. The second period which
followed World War II and the granting of independence to
former colonies manifested the sustaining of co-equal norms

among the members of different societies which he calls
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neo-colonialism. Useem hints that because the promises of
the second period have not been fulfilled, we may soon move
into a third period which he now calls global.

Useem uses the third culture as an example of one
type of contemporary culture. He views third cultures as
being future oriented, mediating cultures carried out by
Timited segments of highly educated individuals who are
recruited into these cultures as adults. Because these
members are part of larger collectivities of societies,
countries and the international world, they are subject to
numerous changes, conflicts and accommodations (1971: 16).

Useem illustrates the third culture theory with a
study of the national and international science commu-
nities. Scientists are part of both and move in and out
of each. They are nation based and world based (1977: 21).
Developing nations tend to prefer that scientists work on
practical problems of the country in the form of applied
science. Yet these scientists are usually forced to become
part of the global perspective of the more developed nations
during their period of training which often takes place in a
foreign country. The developing nation is in a bind since
it cannot progress without a trusted national science com-

munity but has to send its people into the ecumenical science
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community for training. This, in turn, contributes to the
ecumenical collectivity of the scientific community.

In two other sections of their "Third Culture
Series," the Useems apply the paradigm of the third culture
to studying the interfaces of a binational third culture in
India and to studying the American family in India.

In their study of The American Community in India,
which involved approximately one year of field study, the
Useems interviewed intensively 192 heads of households and
their wives out of a universe of approximately 2,000 Amer-
ican households.

From this study the Useems found that there were
two major American groupings: locality-linked groups and
functionally lined groups. The first of these are con-
nected by places of residence and the latter is a network
with a similar consciousness (1967: 4). Each group is
then divided into four sub-categories according to the
social role the primary employee plays in that group:
integrated, fringe, deviant and isolate. It is found that
nine out of ten Americans have a social involvement with
groups of other Americans. Interestingly enough, most of
the people going out for the first time say they didn't

think of being involved with their fellow countrymen or
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had determined that they will not become "caught up" in the
"American crowd" (1967: 5-6).

The Useems concluded that these American communities
serve to fulfill needs such as housing, education, body
maintenance, recreation, social, etc. Furthermore, their
groups tend to facilitate making meaningful contact with
Indians (1967: 6-7). The Indians with whom Americans did
come into contact are generally people of influence and
authority and are well educated, English speaking, urban,
upper middle class and mobile in lifestyle.

Americans living in India feel that they serve as
a representation of American life. They are often highly
transient. New arrivals tend to be critical of the Ameri-
cans who socialize so much with each other. Newcomers tend
to plunge into Indian society, often breaking ground rules
as they go along. The old line groups often seem to resent
the'way newcomers collect natives in "going native." They
also resent the newcomer's lack of respect for the third
culture (Useem and Useem, 1967: 12).

Finally, these levels of mediation between Ameri-
cans and Indians are described. The first level consisted

of "getting along" sufficiently well to gain acceptance and
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to avoid making serious social mistakes. This is the norm
of the American community.

Americans at the second level are characterized by
less need to explain things American. People at this level
do not feel compelled to defend a position and are freer to
explore a topic.

The persons in the third level are more global and
concern themselves with the larger community of mankind.
These Americans at this level keep their membership valid
in all groups but are seldom hard core members of any group

(Useem and Useem, 1967: 13-16).

The Problem

One of the basic differences between schools in
the United States and schools of other nations is that
U.S. schools generally aspire to local control. Thus, the
citizens of a given U.S. community, taken collectively,
exercise certain controls over the school including such
essentials as financial support, curriculum, personnel
pol%cies, and student discipline.

Although some of the control has been removed in

recent years by state and federal law, court decisions and
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the rise of teacher unions and professional educators, the
principle of local control over education rather than cen-
tralized control by the national government is still prev-
alent in U.S. education,

With the exception of providing schools overseas
for U.S. military dependents, the U.S. government has taken
only very limited responsibility for providing educational
institutions for the dependents of other U.S. citizens who
live overseas. While in many instances employees of U.S.
governmental overseas personnel are provided with an edu-
cational allowance for their minor dependents, schools as
such have not been created. Instead, communities of Amer-
icans as well as other nationalities have joined together
to form private schools on location for the purpose of
educating their youngsters.

In most instances, an important carryover from
United States education has been the adoption of the prin-
ciple of some form of community control over the school.
In those overseas schools which are assisted by the U.S.
Department of State, sixty-nine percent indicated that the
parents always have a voice in electing the board (Orr,

1976: 34). Orr elaborates on lay control:
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Lay control may be the single most important
characteristic of American education, and
hence, American schools. The ASOS (American
Sponsored Overseas Schools) are operated, with
few exceptions, from this very basic premise.
Lay control recognizes that parents and a
school "community" should have a strong voice
in the education of children and youth. The
majority opinion in the U.S. is that education,
unlike many other professions, should not be
controlled by the profession itself, but what
the children and youth are taught is indeed
too important to exclude the citizenry in
general and parents in particular.

Most individuals who have been associated with over-

seas schools, whether as teachers, students, parents or
administrators, seem to be in general agreement that such
schools are different. The differences are many. New
teachers are often quick to recognize how easy discipline
becomes. Students often seem more mature, at least in

their relationships with adults. But they often appear
immature especially in their relationships with the opposite
sex. Students seem to be bright and even those who are not
so bright seem to have a high level of achievement. Stu-
dents seem willing to accept the authority of adults. These
are but a few of the differences one notices in such a school.
It is in attempting to explain these and other differences

that the problem for this dissertation emerged.
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Purpose

Orr indicated that one of the basic differences be-
tween American schools and schools of other nations is that
in American schools the community exercises control over
the decision making process. If this is so, and if one has
an understanding of the attitudes, values and norms of those
in the community who are responsible for school decision
making, including primarily parents but also including school
administrators and teachers, then onecan gain a better under-
standing of how the school operates and why it operates and
why it operates as it does. |

The most highly developed paradigm for explaining
the roles, attitudes, norms and values of these individuals
and their dependents living in a foreign setting charged
with the responsibility of relating their societies to each
other, or at least segments thereof, has been the third
culture paradigm of John and Ruth Hill Useem.

The purpose of this dissertation, then, is three-
fold: first, to look at the third culture paradigm itself
and to extract those principles which might be helpful in
interpreting the attitudes, values and norms of the people

who compose the school; secondly, to apply those principles
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to an institution, specifically, The American School of The
Hague Middle School to find out the extent to which such
principles may actually be used in explaining its existence;
thirdly, to modify and expand the third culture paradigm.

In summary, a study is being made of a school and a study
is also being made of the third culture paradigm with the
intention of making recommendations for its modification

and expansion.

Methodology

The methodology used in this dissertation is that
of participant observation. The writer served as Principal
of The American School of The Hague Middle School for six
years, 1971-77. During this time, he participated in all
kinds of activities which a person in such a position would
be 1ikely to do, including formal and informal meetings and
conferences with teachers, administrators, governing board
members, students and various community groups. In certain
instances written records exist of these meetings. In other
instances, hand written notes are available. In still other

instances, only impressions remain in the minds of the
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participants, sometimes being reinforced by a repetition
of similar incidents and circumstances.

In addition, a two volume set of written school
policy and administrative regulations has been carefully
scrutinized, and a complete set of governing board folders
has been analyzed for the past five years. Minutes from
parent advisory council meetings and various reports on

all aspects of school operations which have been compiled,

primarily for the school governing board, have been used

in analyzing the school.

Components

A number of principles are extracted from the third
culture paradigm and used to explore certain components of
the Middle School of The American School of The Hague. The
purpose here is to analyze these components. To what extent
does the school exhibit third culture characteristics which
are in keeping with this paradigm and in what ways does the
school differ and why? What modifications must be made of
the paradigm to encompass these differences? This disser-
tation will examine attitudes, values and norms held by

members of the school community with respect to six selected
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components of The American School of The Hague. The first
three components will be dealt with in Chapter III, THE
COMMUNITY, and the last three will be dealt with in Chapter
IV, THE SCHOOL.

The first component to be examined is the direct
and indirect role of the institutions sponsoring the pri-
mary third culture employees. Besides giving the main

categories of these sponsoring institutions, specific areas

to be examined in this section will include: What behavior
patterns does the sponsoring institution expect and demand
of its employees and of their dependents? How does the
sponsoring institution assist its employees and their depen-
dents in preparing for overseas moves, adapting to the
foreign environment, coping with events during the period

of residence and making ready for the next assignment?

The second component to be examined is the host
country. Included in the study of the host country is its
physical setting as well as its political, economic and
social forces as they relate to the foreign community in
its midst. How have the Dutch related politically and
socially to foreigners? What are the economic factors
which encourage foreign business people to come? What

frustrations do the foreign business people encounter in
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carrying out their responsibilities? How do the Dutch
provide such essential services as housing and transpor-
tation? Since the necessity for obtaining these services
results in an interaction between the foreigner and the
Dutch, how does the foreigner react to these individuals
and the services they represent?

The third component to be examined will be the
institutions, other than the school, which have been extab-
lished by and for the third culture community. What insti-
tutions has the third culture community established? Why?
What effect do these institutions have upon the lives of
children in the school?

The fourth component is the central operating forces
of the school including the governing board, the administra-
tion and school policy. The school governing board is made
up of individuals from the expatriate community, nearly all
of whom are part of the third culture. The actions taken
in board meetings and the policies they develop over a
period of years, represent the collective thinking, atti-
tudes and values of a large number of people toward numerous
aspects of school operation. Through a careful examination
of these policies and an analysis of what takes place at

board meetings, one can gain insight into the thinking of
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third culture people on such subjects as educational phil-
osophy, managerial thought, cultural transmission, official
school relationships with the host country, attitudes toward
minority groups within the third culture, curriculum, per-
sonnel administration. One can also find the aspirations
they have for the future of their children.

The fifth component to be examined are the roles
of teachers in the third culture community. How are the
teachers supported by the community? How do they view
themselves? How are they viewed by others? To what extent
do they adapt to third culture values? How do their values
differ from those of others in the community? How do they
cope with these differences?

The sixth component to be examined is the Middle
School. This section will describe in detail the school's
purpose, organizational structure, plant, formal education
program, informal education program, activities, public
information program and students. A detailed analysis will
be given of a number of questions. How does the school
facilitate or hinder students of third culture communities

in coping with their environment? What attitudes and values

do students acquire through their association with the school?

How does the school serve as a support system in the third
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culture setting? How does the school serve as a trans-
mitter of both American and third culture values? How do
school personnel become cultural mediators in carrying out
their responsibilities? To what extent are school reporting
procedures, public relations programs, etc. effective in
assisting students and their parents in adjusting to their
environments and understanding their third culture com-

munity?

Limitations of the Study

1) While conducting the study as a participant
ovserver, I also served as principal of the school and was,
therefore, an authority figure in the school. In some
instances there were subjects, such as drugs and sex, that
students were reluctant to discuss. Parents, staff and
board members might also have been reluctant to discuss
certain subjects. Since many of the meetings were run by
me, including faculty meetings, parent information meetings,
and advisory council meetings, I saw them from the point of
view of a chairman running a meeting and not exactly from
the point of view of an unbiased participant observer.

Finally, after devoting six years to the. development of a
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school, I am sure that I would be somewhat less than human
if I did not have a certain amount of ego involvement in

that school.

2) The study makes no attempt to explain the entire
operation but instead has been 1imited to the six components

which the author considered most manageable.

3) This study is a qualitative study of a partic-
ipant observer and paradigmatic analysis of selected com-
ponents of a school and makes no attempt to analyze these

components in terms of quantitative design.

4) Only one school was involved in the study and
it does not necessarily follow that conclusions made from
this study would be valid if the study had been conducted

at more than one school.

Organization of the Dissertation

Chapter I includes an introduction, a description
and definition of American-sponsored, community international
schools, a brief overview of the third culture paradigm, a
statement of the problem, a statement of the purpose of the

dissertation, a description of the methodology, a 1ist of
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the components being studied, a notation of the study's
lTimitations and a section on the organization of the
dissertation.

Chapter II is a review of the literature dealing
with the third culture. An extensive review is made of the
work of those authors most closely related including Useem
and Useem, Nash and Cohen. The remainder of the literature
review deals with writings which are concerned with the
community and those which are concerned with the school.

Chapter III contains sections on the host country,
attitudes toward foreigners, international trade, spon-
soring organizations, housing, third culture institutions,
language, the work ethic, changing lifestyle and a summary.

Chapter IV contains sections on the school's cen-
tral operating forces including the governing board, the
administration and the policy they produce. A section is
devoted to the teachers including recruitment and selection,
teacher orientation, and 1ifestyle. A section is devoted
to the school's physical setting as well as to attempts
which have been made to obtain new facilities. The school's
educational program as well as the education of third cul-
ture youth are the topics of the next two sections. The

school's organizational and administration structure are
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given attention in the next section. The chapter is con-
cluded by sections on an informal education program, the
typical school day and a summary.

Chapter V includes a review of the entire study,
presents the significant observations and conclusions, and

makes recommendations for further research.



CHAPTER II

REVIEW OF LITERATURE AND RELATED RESEARCH

The literature related to the topic of this disser-
tation is grouped into four general categories: (1) studies
on the third culture and expatriate communities; (2) the
aspects of Dutch society which have an effect upon the third
culture community and the school; (3) overseas corporate

personnel; and (4) the school in the third culture community.

The Third Culture and Expatriate Communities

The three studies most relevant to third culture
communities are those of John and Ruth Hill Useem, Dennison

Nash and Eric Cohen.

Definition

In the first chapter, a description was made of the
third culture paradigm as it was extracted from four of the

major writings of the Useems. In the present chapter the

26
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review of the 1iterature will emphasize those aspects of
the third culture insofar as they deal with the community.

The theoretical framework for the third culture
paradigm was developed by John and Ruth Hill Useem and grew
out of their studies conducted in India of Americans in
residence there who were, for the most part, associated
with larger collectivities including business, U.S. Depart-
ment of State, aid programs, and missionary enterprises.

Culture the Useems define as "the learned and
shared behavior of a community of interacting human beings"
(Useem, Useem and Donoghue, 1963: 2). The binational third
culture they define as:

. the complex of patterns learned and shared
by communities of men stemming from both a
Western and a non-Western society who regularly
interact as they relate their societies, or
sections thereof, in the physical setting of a
non-Western society (Useem, Useem and Donoghue,
1963: 4).

It should be noted that this early definition placed
an emphasis upon men from Western and non-Western societies.
In subsequent writings, that definition has been changed to
exclude the need for those societies to be both Western and

non-Western and has also been broadened to include dependents

(Useem, 1966; Useem, 1972).



28

What happens within the third culture which makes
its membership different from that of the societies it spans
is described below:

The binational third culture is not merely the
accommodation or fusion of two separate jux-
taposed cultures. As men continue to associate
across societies while engaged in common enter-
prises they incorporate into the ethos of their
ingroup, standards for interpersonal behavior,
work related norms, codes of reciprocity, styles
of 1ife, networks of communications, institu-
tional arrangements, world views, and on the
individual level, new types of selves. These
composite patterns differentiate a third culture
from the cultures it transcends. Nonetheless,

a third culture is not carried by a self-
contained group which Tives in a cultural enclave
between societies for the crucial roles of mem-
bers who carry the binational third culture are
the roles of cultural middiemen mediating between
societies. Hence, the third culture cannot be
fully understood without references to the
societies it relates and in which the partici-
pants learned how to act as human beings and

to which they often return (Useem, Useem and
Donoghue, 1963: 5).

The authors go on to emphasize that those in the third
culture form a "bridge" between societies and that certain
groups of foreigners who 1ive in societies do not become mem-
bers of the third culture. A key point in determining if
the individual is actually a member of the third culture is
by determining his purpose for being there. If his mission
is that of relating his society or a segment of that society

to another society or segment thereof, it can generally be
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concluded that he is part of the third culture. 1In most
instances he will represent a larger collectivity within a
society such as a business, a department of government, the
military, a church, etc.

Thus, certain groups are excluded from the third

culture or become only marginal to it. Some such groups

mentioned by the Useems include tourists, the jet set who
move around but do not have mediary functions, migratory

peasants and laborers, foreigners married to host nationals,

and immigrants.

If the individuals mentioned above are excluded
from or marginal to the third culture, then just who should
be included? According to the Useems:

The crucial role of both the nationals and the
Americans is that of mediating between societies.
They are men_in the middle, they are not just
individuals from different societies relating
themselves personally to each other but repre-
sentatives from different societies relating
their societies or at least segments thereof,
to each other by way of their interpersonal
relationships, by way of the structures they
erect, and by way of the cultural patterns
they create, learn and share (Useem, Useem and
Donoghue, 1963: 9).

To further define who the foreign individual members
of the third culture are, a chssification system was devel-

oped by Useem, Useem, Downie, Krajewski, Rainey and Gleason
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which defines four sponsorship categories and one residual
category: Department of Defense (DOD), Federal Civilians,
Missionary, Business and Other (Downie 1976: 33-34).

It should be emphasized that the third culture

includes host country nationals as well as third country
nationals, but such individuals to fit into the third
culture must meet the same requirements as the Americans,
basically that they represent larger collectivities and

are involved in relating their societies or segments there-
of to others.

Having defined the third culture and its partici-
pants, we shall now take a look at three overseas third
culture community studies, explore the major findings of
each and show the extent to which these findings are and

are not supported by the findings of others.

The Useems' Third Culture
Studies in India

Several publications have resulted from the Useems'
study of the overseas Americans in India which include
publications on the community itself as well as those on

the work roles of the primary participants.
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The American Family in India deals primarily with

the role of wives as household managers and mothers in a
foreign environment. In addition to the responsibilities
which such wives perform back home, their dependency
relationship to their husbands gives them "representational"
status which tends to intertwine family life with the work
1ife of their husbands.

"The Interfaces of a Binational Third Culture: A
Study of The American Community in India" (Useem and Useem,
1967) deals with social groups in the American community,
interaction between Americans and Indians, and transiency.
Two types of groupings were discovered: 1locality-linked
groups and functionally-linked groups. The first consists
of Americans who are connected because of their place of
residence. The second are Americans having professional,
business or religious interests in common or who share any
other types of concerns. A person's iQentification to
either type of group is classified as integrated, fringe,
deviant, or isolated.

Indians with whom Americans interact socially are
well educated, sometimes Western educated, English speaking,

upper middle class, mobile, urban and either Hindu or
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Parsee.* They often have importance in the decision making
structures of their area or country.

Relationships between Americans and these Indians
might be:

A. Categorical, non-personalized contacts

B. Congeniality relationships

C. Interpersonal but work-role-related friendships

Three levels of mediation between Americans and

Indians were discovered. The first level, subscribed to by

most Americans, involves getting along in order to gain
minimal social acceptance and to avoid making glaring mis-
takes or causing "incidents." The second level involves
greater exploration of each other's ideas with fewer
defense mechanisms and greater ability to keep lines of
communication open despite severe outside strains. At the
third level, the larger view of mankind is taken into con-
sideration. Membership is kept viable in both Indian and
American groups.

Transiency of both Americans and Indians has caused
disjunctures. New arrivals sometimes show Tittle sympathy

for old-timers, who acted according to the norms of an

*
Some Christians in the case of missionaries.
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earlier period. Plunging into Indian 1ife by one time
outers was viewed dimly by the old-timers who felt these
newcomers often lacked respect for the ground rules of the
prevailing third culture. The Indian participants, on the
other hand, were not nearly as concerned about their image
as a totality. While Americans might observe and criticize
the manner in which they carried out their personal lives,
the behavior of the Indians was always taken as a given.
Such behavior did not make the Indians highly visible. It
was their country.

In an earlier article, John Useem went into even
greater detail about the different generations of the third
culture. "First time outers" were defined as persons new
to transsocietal ventures, the "experienced" were defined
as those who had come to terms with the third culture and
"old hands" were defined as those socialized to an earlier
version of the third culture who have to learn the newer

patterns (November, 1966).

A Study of An American Community Abroad

A Community in Limbo is an anthropological study of

an American community abroad. The focus of this study is

Ciudad Condal, a name which the author gives to the city
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he describes as an industrial port city in Spain being,
along with Madrid, one of the two largest and most influ-
ential in the nation. The study deals with a small American
enclave which is used to illustrate the author's contention

that Americans in Ciudad Condal are imperialistic. He

states:

. . . we hold that any overseas representation
of an imperialist power such as the United
States participates to the extent that his
project is acceptable to his government.
Whether he knows it or not, he bears the

stamp of an imperial power, and by his very
existence abroad, contributes to the expan-
sion or maintenance of its authority. 1In
Ciudad Condal there was a variety of such
American representatives (Nash, 1970: 12).

Nash was highly concerned about problems of Americans
adaptability. This can be seen in the following statement:
Among the factors which affect an imperial
nation's destiny are the adaptive qualities
of its people. It has been said that
Americans are "lousy imperialists" which
might be interpreted to mean they are lousy
adaptors (1970: 20).

In the beginning, most Americans were overwhelmed by
the helpfulness of the Spanish. However, this helpfulness
was not always encountered in other areas of life. Tran-
sients were often surprised to hear of the hostility toward

the Spanish by some American residents.
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In covering the domestic side of 1ife Nash con-
cluded that Americans tended to be reluctant to mix in
host society and culture. This resulted in an increased
valuation of "American" in comparison to the host culture
and was expressed most untactfully by American adolescents
(1970: 75).

There appeared to be a lack of cooperation, not
only between those Americans in Ciudad Condal who were on
different missions, but also between some of those on the

same missions. In spite of this, Americans had several

commonalities including a common heritage and were
strangers in a foreign land facing similar problems of
adaption. According to Nash:

They were frustrated in their mission by hosts
who were said to be difficult to organize, slow
to accomplish, and laking in reliability, fore-
sight, courtesy, objectivity, specialized skills,
and precision in their work. With the possible
exception of lack of courtesy, all these traits
point to the lower level of rationality in the
host culture. The American missions in the city
functioned to rationalize host culture, but in
order for the missions to be successful, it was
necessary that American representatives first
come to terms with less rational hosts. This
problem, which appears to beset American mis-
sions everywhere abroad, is made inevitable by
the high level of rationalization in American
culture (1970: 91-2).

Nash observed a general lack of cohesiveness and

friendliness toward newcomers by other Americans unless
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these newcomers happened to be important. While they were
civil enough, they were not hospitable. He attributed this
partially to a lack of cohesive community organizations
which, in turn, was due to the departure of organizational
types found in the Navy and Air Force who had left when
the U.S. Navy and Air Force had withdrawn its forces.
Rather than to generate the superficial friendliness and
loyalty to larger organizations, these individuals tended
to rely upon family and perhaps cliques to carry their
burden of adaption (1970: 121-122). This line of thought
coincides with that of Useem and Downie who felt that
family 1ife overseas tended to bring families closer
together (1976: 104).

Nash found that those who adapted best were those
who had made inroads into the host society. In an earlier
laboratory study Nash and Heiss had advanced the hypothesis
that stranger anxiety was related to rejecting acts by
hosts. Unless Americans had established contacts with
hosts through pre-arrangements, they were usually confined
to the American circle (Nash, 1970: 145-46).

Finally, Nash attributes Cijudad Condal's lack of
attractiveness to most Americans to their inabiljty to

adapt. This, in turn, he attributes to the failure of
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the American community to develop a world view which would
function effectively to orient its members and therefore
reduce stranger anxiety (1970: 186). This appears to
support the earlier assertion made by the Useems that
where a viable third culture exists, mediation between

cultures will be facilitated.

A Study of Expatriate Communities

One of the most recent in-depth studies of expatriate

communities was conducted by Eric Cohen at the Hebrew Uni-
versity of Jerusalem. He broadens the term "expatriate"
from its original meaning which included only persons who
were driven away or banished from their native country to
include the following:

1. Business - private enterpreneurs, repre-
sentative managers and employees of foreign
and multinat