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ABSTRACT

CHILDREN'S INTERESTS AND CONCERNS: A STUDY OF ANAMBRA
(NIGERIA) ELEMENTARY SCHOOL PUPILS

By

Ebele Josephine Nwokolo Maduewesi

The purpose of the study was to identify and categorize the
interests and concerns of elementary school pupils in Anambra State,
Nigeria, and to examine the effects of three variables: age, sex,
and physical location on the identified interests and concerns.
Three indices: curijosity, wishes, and favorite activities were
used to measure interests and three indices: aversions, worries,
and fears were used to measure concerns.

The sample for the study, consisting of 530 pupils drawn
from twelve schools in Anambra State, was made up of equal numbers
of boys and girls, rural and urban pupils, and children selected
from a younger and an older age set.

The major research instrument, a six-item questionnaire
which had been translated into Igbo, the language spoken in Anambra
State, was administered to the children by means of structured
personal interviews. Each item on the questionnaire corresponded

to one of the measuring indices.
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Twenty-four research questions which served as focal points
of the study were formulated in the following way: for each of the
six measuring indices one research question was formulated to iden-
tify the components of the index followed by three other questions
to examine the effects of sex, age, and physical location on that
index.

A pilot study was carried out in an urban and a rural
school to field test the research instruments and procedure, to
generate categories required for coding the final study, and to
establish reliability of the coding procedure.

The subjects' responses which were classified into cate-
gories by three coders during the final study, were analyzed to
answer the twenty-four research quéstions. The chi square was
applied in the categories to test for significant differences
within the variables.

" The results of the analysis indicated that biological,
physical, and supernatural/religious phenomena were most frequently
mentioned by the children as areas of curio;ity. Wishes for personal
possessions, those connected with vocations and future careers, and
wishes for school success were the most commonly expressed. Play-
ing, helping with home chores, and reading were the most frequently
'expressed favorite activities. Aversion to aggressive behavior and
injustice, to dishonesty, and to conflicts with and punishment by
adults were expressed most frequently. The most often expressed

worries were about the supernatural, punishment, and school work,
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while the most commonly expressed sources of fear were animals,
the supernatural, and accidents or disasters.

Of all the variables, age showed the greatest number of
significant differences based on the chi square. Younger children
expressed significantly more wishes for personal possessions than
older children, while older children expressed significantly more
wishes for vocations and future careers. O0lder children also
expressed significantly more wishes to be good than younger chil-
dren. Regarding favorite activities, older children gave signifi-
cantly more responses naming reading/studying as a favorite activity..
Younger children expressed significantly more aversions to conflicts
with and punishmeﬁt by adults; they also expressed significantly
more fear of animals. Older children expressed significantly more
fears about the supernatural.

Urban children gave significantly more responses expressing
curiosity about technology and applied science, while rural children
gave significantly more responses expressing curiosity about bio-
logical phenomena.

BoyS expressed significantly more wishes about vocations
and future careers. Girls gave significantly more responses men-

tioning home chores as a favorite activity.
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CHAPTER I

INTRODUCTION

Need for the Study: Theoretical Bases

The need to understand the interests and concerns of chil-
dren as a basis for curriculum planning has been expressed by many

writers in various ways.]’z’3

Tyler said that "interests are of
concern in education both as ends and means, that is, as objectivesv
and as motivating forces in connection with experiences to attain
objectives."4 The interests and concerns of students should guide
the planning of classroom procedures. "A modérn teacher,"” said
Dorothy Cohen, "listens to and observes children so that she can
adapt her resources to what she sees and hears from them.”5
Goodlad asserted that the good teacher comes into the situation

6

looking for clues to the child's drives.” In a similar vein,

Collier et al. said that knowledge of current interests of children
can do much to assist teachers in motivating pupils.7
The utilization of children's interests as motivation for
learning has been acknowledged as of prime importance because
children learn more easily those things that are of interest to
them. Indeed, Getzels suggested that the critical difference
between what the learner learns and what he does not learn in the
classroom "will in most cases be more a function of his interest

than of his intelligence. The child who remembers the batting
1



averages to the third decimal place, of a dozen of his favorite
baseball teams, may also be the one who cannot remember the single
date of the discovery of America. It is silly to think of him as
having baseball intelligence and histofy stupidity. What he has is

baseball interest and history indifference."8

Carl Rogers said
that a person learns significantly only those things which he* per-
ceives as being involved in the maintenance of or the enhancement
of his own self. Indeed, Rogers insisted that learning can both be
hastened and the time shortened if interest is present. He said
that "there is evidence that the time for learning various sub-
jects would be cut to a fraction of the time if the material were
perceived by the learner as related to his own purposes.“9
It should be obvious to curriculum planners that children's
interests need no artificial compartmentalization. Cohen stated
the obvious when she said that "like adults, children's learning
is influenced by their tastes and feelings. Whatever children are
newly interested in spills over into whatever they already know or
what they want to know. They mix science, poetry, body movement
and feeling with total ease in the examination of problems that
concern them."lo Dearden said that the motivational problem in
teaching occurs precisely because children are regarded as needing

something in which they have not shown voluntary interest. "It

might accordingly be suggested that the curriculum be formed out

*Here and in similar circumstances throughout this disser-
tation, "he," "his," "him" are used in a generic sense to refer to
both sexes. This is for convenience.



of children's felt needs, which is in practice much the same thing
as to suggest that the curriculum be based on children's inter-
ests.“]] Recent studies in human growth and development, educa-
tional psychology, educational sociology, and philosophy indicate
that such issues as the role of experience in learning, individual
differences among students, and the relation of maturation to
readiness for particular learnings should be carefully considered
in planning the curriculum.lg At the same time, it must be borne
in mind that curriculum has various other bases. Since the school
has the ultimate function of serving members of the society that
set it up, a balanced view of curriculum takes into account the
fact that it must serve the needs of the child and those of society
as an inteiligent citizen, as a member of the family, as a skilled
worker, and as a well-rounded 1’nd1vidual.]3 As Gross et al. said,
this arrangement ensures the maintenance of "some kind of harmon-
ious relationship between the educative experiences of the members
of [the] society and the major characteristics of the social pat-

terns, customs and norms of the sociei:,y."]4

Indeed, the recent
upsurge of interest in career education in the United States
attests to the importance attached to the societal components of
the curriculum, in this case the importance of a balanced and
informed attitude toward work. It also reinforces the view that
curriculum planning should be done in terms of the developing
needs and abilities of the learners based on the background of the
needs of society, the relative usefulness of various knowledges

15

and skills,_and the logical nature of learning. But important



as these other factors are, they are not the focus of this study,
which is primarily concerned with how children's interests and
concerns can be harnessed for the best results in the teaching/
learning situation.

The above discussion suggests that the child's interests
cannot be the sole determinant of the curriculum, but they never-
theless deserve a special pléce. Havighurst said that one can
never assume that the child's spontaneously expressed interest and
activities are completely reflective of all his important needs and

capaclties,]6

and yet they reflect a critical aspect of those
needs. Taba suggested that the job of the curriculum maker and the
teacher is to get below the surface and discover these things that
may engage the student and connect them with what has to be
learned.]7
The factor of growth and change must be taken into account
in considering children's interests. Growth means change, includ-
ing change in interests, a factor well recognized in child develop-
ment and education. Interests, like feelings and views, change in
children as they develop and as their experiences broaden. The
importance to educators of an awareness of developmental changes in
children and in their interests has been noted by some Wr'iters.]8
Piaget's work has thrown considerable 1ight on the developmental
stages of children's t:hinking,]9 but the meaning of these stages
is not always understood. Basing his views on Piaget's work, Elkind
analyzed four basic misconceptions about young children. He pointed

out that children think in a different way from adults, that they



learn best as active participants in the learning process, that they
cannot always operate according to rules, that elaboration rather
than acceleration is often preferable. He warned that emphasis on
intellectual growth must be matched by emphasis on the personal-
social side of development.20 Cohen reminded us that "since the
content of a full life is not the same at every stage, the educa-
tion of young children must be strongly rooted in the developmen-
tal growth process of ch11dhood."2]

The essence of the developmental approach is the recogni-
tion of the roles of different dimensions of growth as interrelated
and interacting in the young person. The developmental approach
supports the view that there is a sequential and orderly transfor-

22 Even

mation which enhances the ability of the organism to adjust.
though knowledge about child development does not answer directly
the question of how children should be educated, it does "provide

a basis for deciding what kind of education is desirable.“23 It
also provides an insight into the interlocking developmental pat-
terns as well as into the all-important individual differences.
Knowledge of child development has greatly contributed to the
concepts of readiness and pacing. These two concepts stress that
effective teaching involves timeliness such that learning activi-
ties are in line with developmental sequence. The learner's effec-
tive cooperation is impossible if the learning task is beyond the
learner's capacity to grasp or if it calls for skills and motiva-

tion which his physical or emotional base cannot support. In this

connection, Hughes said that "even more enlightened teaching



methods cannot ensure success unless the existing schemata are suf-

ficiently developed to deal with the situation.“24
The elementary school years (age 6-12), characterized by

some writers as the middle years of childhood, are of considerable

25 During this period, as the six year

developmental significance.
old enters school, he begins a movement that builds towards his
independence from parents. At the same time, he begins to grope
towards his own identity and towards the foundations of a personal
edifice in which peers become increasingly important. Cohen said
that "as they entef school, they are developmentally at a point
where they must make a shift away from the old intimacy of the
family. . . .”26 Peer relationships are an important feature of the
elementary school age, and Stone and Church suggested that this is
one of the reasons adults know least about this developmental
period. They said, "children at this age turn their backs on

adults and unite in a society of children . . . clustering into same
age and same sex groups drawn from the pool of neighborhood and

27 This accounts for the effects of factors

school acquaintances."
such as age and sex on interest development during the elementary

years.

Statement of the Problem

The purpose of the research was to study the interests and
concerns of elementary school children by examining their curiosi-
ties, wishes, favorite activities, aversions, worries, and fears.

The method of the research was to collect, classify, and

analyze the curiosities, wishes, favorite activities, aversions,



worries, and fears of selected elementary school children in urban

and rural locations in Anambra state,'Nigeria; and to examine the

implications of these findings in relation to the elementary school

curriculum. In more specific terms, the study sought to answer the

following questions:

Curiosities

1.0 What are elementary school children in Anambra state curious
about? |

1.1 Do the curiosities of younger elementary school children differ
from those of older elementary school children?

1.2 Do the curiosities of elementary school boys differ from those
of elementary school girls?

1.3 Do the curiosities of urban elementary schobl children differ
from those of rural elementary school children?

Wishes

2.0 What are the major wishes of elementary school children in
Anambra state?

2.1 Do the wishes of younger elementary school children differ from
those of older elementary school children?

2.2 Do the wishes of elementary school boys differ from those of
elementary school girls?

2.3 Do the wishes of urban elementary school children differ from
those of rural elementary school children?

Favorite Activities

3.0 What are the favorite activities of elementary school children

in Anambra state?



3.1 Do the favorite activities of younger elementary school chil-
dren differ from those of older elementary school children?

3.2 Do the favorite activities of elementary school boys differ
from those of elementary school girls?

3.3 Do the favorite activities of urban elemehtary school children
differ from those of rural elementary school children?

Aversions

4.0 What are the major aversions of elementary school children in
Anambra state?

4.1 Do the aversions of younger elementary school children differ
from those of older elementary school children?

4.2 Do the aversions of elementary school boys differ from those
of elementary school girls?

4.3 Do the aversions of urban elementary school children differ
from those of rural elementary school children?

Worries

5.0 What are the major worries of elementary school children in
Anambra state?

5.1 Do the worries of younger elementary school children differ
from those of older elementary school children?

5.2 Do the worries of elementary school boys differ from those of
elementary school girls?

5.3 Do the worries of urban elementary school children differ from
those of rural elementary school children?

Fears

6.0 What do elementary school children in Anambra state fear?



6.1 Do the fears of younger elementary school children differ from
those of older elementary school children?

6.2 Do the fears of elementary school boys differ from those of
elementary school giris?

6.3 Do the fears of urban elementary school children differ from

those of rural elementary school children?

The Significance of the Study

Interests and concerns, especially those that are common to
groups, are usually heavily dependent on culture and environment.
Hurlock stated that "cultural influences in the environment play an
important role in the development of interests by controlling learn-
ing opportunities. From parents, teachers, and other adults, the
child is given opportunities to learn what the cultural group con-
siders appropriate interests and is deprived of opportunities to

n28 Based

develop interests which the group considers inappropriate.
on the above views, the interests and concerns of Nigerian children
are likely to differ from those of children from other cultures.
Thus, this study would be breaking new ground, especially since no
published Nigerian work has been found related to the topic of this
study.

It is hoped that the results of the study will be found
useful by teacher educators, administrators, planners of elementary
curriculum, and'even more by classroom teachers. Beauchamp said
that "studying and diagnosing is a basic dimension of teaching."29

In their various capacities, these people need to study and diagnose .
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the needs of the child before they can discharge their responsi-
bilities meaningfully in the educational system.

The Nigerian National Curriculum Conference of 1969 was a
landmark in Nigeria's efforts to modernize its educational system,
while the beginning of the universal free primary education scheme
in 1976 put the country on the path towards providing the citizens
with basic education. One writer has suggested that "modern educa-
tion must satiSfy two demands. One of these is the transmission of
cultural hefitage; the other is provision for educational interests

and needs of children.”3°

So far there has been very little child
development research on which to base educational practice in Nigeria
and yet it seems obvious that to achieve the goals of modernization
and making basic education as useful as possible, this is absolutely
essential. This study is an effort to fulfill some of this need.

This investigator is in teacher educatioh and she hopes to
utilize the experiences of this study in professional teacher prepara-
tion, since among other things, results from this study could suggest
areas in which elementary school teachers require additional compe-
tence. Since the teacher is the ultimate interpreter of the curricu-
lum to the child, he is required to use his professional skill to
understand the child. 1In the teaching/learning situation the teacher
becomes responsible for adapting the results of curriculum planning
and administrative arrangements to the classroom situation. It is
here that the caliber of the teacher's professional preparation

faces its greatest challenge. The critical difference between the

professionally competent and the professionally weak easily shows up
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in the classroom, since "it is only because the teacher is thoroughly
cognizant of the backgrounds, interests, needs and capacities of his
pupils that he can do a skillful job of selecting from the curricu-
lum those areas and activities that he expects will challenge the

motivational patterns of the children."3]

By identifying and analyz-
ing the interests and concerns of school-age children, the findings
of this study will provide additional tools for teacher education.

Information derived from this study would be of benefit in
planning the curriculum of the elementary school in a realistic way.
Some people have advocated that the entire elementary school program
be adjusted in terms of the interests of the children enrolled.
Others feel that children's interests should be taken into account
along with other factors such as the social demand upon schools in
determining the content of the school program.32 This writer feels
that much more than children's interests should be involved in deter-
mining the curriculum buf interests are vital in the timing and
presentation of learning materials. Thus in addition to its useful-
ness in planning the curriculum, the results of this study would
also be very useful to the classroom teacher for selecting teaching
activities and materials, for class grouping, and for individualized
guidance sessions.

This study is an initial step in what may become a series of
studies involving interest patterns of Nigerianlchildren. Its impor-
tance is enhanced by the fact that it is being carried out at a time

(1977) when the pervasive impact of television in particular, and

other mass media in general, as major socializing agents, are still
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in their infancy in Nigeria. At the present time, television sets are
common in urban homes in Nigeria but rare in rural homes. There are
TV substations in almost all of Nigeria's nineteen states but many
television programs are centrally directed by the National Television
authority. Progiams are rarely on the air before evening except on
weekends and special occasions. Under these circumstances, the
impact of television as a socializing agent or as a factor affecting
children's interests is minimal at this time, but this author sus-

pects that the story would be quite different fifteen years from now.

Limitations of the Study

The sample for this study was taken from one state, Anambra,
in Nigeria. The questionnaire, the major instrument used in this
investigation, was adapted from one used in a previous and similar
study by Crippen (1973). The questionnaire and how it was adapted
are described in Chapter Three. A history of the instrument was
not found, but the present investigator validated and established its
reliability in the course of this study. Details of how this was
done are also discussed in Chapter Three.

The instrument was translated into Igbo, the language spoken
in Anambra state. While the translation procedure was carefully
regulated, it is conceivablé that some meaning was lost in the
translation.

The ability of pupils to remember their interests and concerns
during the interviews and their willingness to disclose them are limit-
ing factors. Before the study, however, those who were trained to

interview the children were so carefully instructed on techniques to
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get around these problems that these particular limitations must be

minimal.

Definition of Terms

In order to insure c]arffy and consistency the following
terms are defined as they are used in thig study:

Interest: A learned motive which drives a person to seek out
particular objects, goals, or activities for attention. A theoreti-
cal definition of Interest is presented in the review of literature
chapter.

Concern: An uneasy or anxious feeling of interest about
something.

Curiositx} A strong desire to investigate, learn, or know.

Wish: A desire for an object, person, or happening.

Favorite activity: A preferred or most liked engagement

such as game, sport, work, person, or happening.

Fear: A distressing emotien aroused by anticipation of pain,
danger, or evil whether real or imagined.

Worry: A state of apprehension, uneasiness, or concern
leading to anxiety.

Urban area/center: A community--such as Enugu, Onitsha,

Nsukka, Nnewi--designated "urban" by the Federal or a state govern-
ment in Nigeria based on political and demographic factors.

Rural area: The countryside outside the urban limits, char-
acterized by sparse population.

Urban schools: Schools located within the urban l1imits.
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Rural schools: Schools located outside the urban limits, in

rural areas.

Elementary/primary 1, 2, 3, 4, 5, 6: Class levels in the ele-

mentary school corresponding to grades 1 to 6 in the U.S.A.

Younger elementary school children: Elementary school chil-

dren in this study aged between 7 and 9 years.

Older elementary school children: Elementary school children

in this study aged between 11 and 13 years.

Summary
In this chapter, an introduction to the study was made; a

statement of the prob]em outlining in detail the questions the
researcher sought to address was made; the significance of the study
was discussed and the limitations outlined; lastly the terms used in
the study were defined.

The remainder of the dissertation is organized in five chap-
ters. Chapter Two provides the reader with basic general background
information about Nigeria and about elementary education in Anambra
state, Nigeria, where the study was done. Chapter Three is a review
of the literature and research related to the study. Chapter Four
describes the Methodology and Design of the study and Chapter Five
presents the Analysis of Data and discussion of findings. Chapter

Six presents the Summary and Conclusions.



CHAPTER II

BACKGROUND

Nigeria: A Brief Introduction

Nigeria, with an area of 346,669 sq. miles and a projected
population of more than 70 million, is located on the west coast of
Africa. It has the largest population concentration in any single
country in sub-Sahara Africa, containing about one-fifth of the con-
tinent's population. As it is graphically put, every fifth African
is a Nigerian. Petroleum, discovered in the country in the last
thirty years, is mined and exported in large quantities annually.
Earnings from petroleum has improved Nigeria's foreign exchange
situation and perhaps its prestige, but it has left the country with
a gigantic internal inflation problem. Per capita income is still
Tow, about $300 annually.]

The country, which changed from a federation of twelve states
to one of nineteen states in 1976, has been under military rule
since 1966. Part of its recent history was a civil war, 1967-1970.
Return to civilian rule is planned for 1979 in preparation for which
a draft constitution has been prepared and is being currently dis-
cussed throughout the country. Elections at the local government
level were held in December, 1976, and a constituent assembly to debate

the draft constitution is meeting.

15
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Literacy rate in the country is about 20 percent.2

In
September, 1976, the Universal Primary Education scheme was launched,
insuring free education for all Nigerian elementary school age chil-
dren. The educational system thus provides for a free six-year
elementary program which is terminal for about 70 percent of the

population.3

Beyond this are five-year secondary school programs in
grammar, technical and commercial education while further up there
are various avenues for advanced academic or professional education.
Polytechnics and Colleges of Technology provide technical, commer-
cial, and business education of an intermediate level while the Uni-
versities provide courses leading to Bachelors degrees in Arts,
Sciences, Education, Pharmacy, Architecture, and other professional
areas. Medical schools produce doctors with M.B., B.S. degrees,
while graduate courses in various fields such as Social Sciences,

Education, Arts, Biological and Physical Sciences, and Medicine are

available in some of the older Universities.

Anambra State: A Brief Social and Political Background

Anambra state, where this study was done, is one of the nine-
teen states which make up the Federal Republic of Nigeria (see the
map on page 16). It takes its name from the Anambra River, a lower
tributary of the River Niger. This state was one of the theatres
of the recent civil war and parts of it suffered severe physical
damage. Most of the structures have, however, been rebuilt but
roads in particular are still in poor condition. Generally the citi-
zens have resumed their former occupations and 1ife has returned to

normal.
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In many ways, Anambra is a typical (southern) Nigerian state
with a population of between three and four million. In climate and
vegetation, it is tropical just like the rest of the country and the
occupation of its rural citizens, farming, is typical of southern
Nigerian rural areas. The occupations of Anambra urbanites are
similar to those of urban dwellers in other parts of the federation.
Living habits and styles in rural and urban centers resemble those
of other Nigerians.

The Igbos, part of whose homeland this is, are traditionally
rural dwellers. They are reputed to be hardworking and tenacious,
probably because their poor quality soil, unrewarding as it is for
agriculture, has taught them tough survival skills. In addition,
population is generally dense and man-land ratio high. Parts of
Anambra state fall into what Uchendu has described as “one of the
world's most densely populated rural areas subsisting on root crops
raised through hoe culture."4 Traditionally the people are subsis-
tence farmers but factors such as poor quality and unproductive soil,
high man-land ratio have tended to lead to migration to other parts
of the country, especially the urban centers, in search of employ-
ment. Thus urbanization and urban living are becoming increasingly
important in the economy, life style, and habits of the people,
especially since after the civil war. Amalaha observed that the Igbo
has learned to be mobile and to be an important factor in Nigerian
urban life; though he farms he also buys and sells in order to aug-

5

ment his meager harvests.™ Making essentially the same point,

Uchendu observed that "the Igbos see farming as their chief
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occupation and trading as subsidiary and not a substitute for it,"6

and again

for most people agriculture is the principal means of earn-

ing their 1iving and may long continue to be so. For others

there is a flight from the land--a flight due not to disdain

or disrespect but to the poor returns it offers. Those who

cling to the land must supplement their earnings from other

sources: trading, paid labor, livestock tenancy, handicraft

and palm product.7

Industrialization, though slow, is proceeding and modern
industries in the state include cement, steel and furniture factories,
coal mining, cashew and palm produce processing. Two dominant food-
producing areas in the state, Nsukka and Abakaliki, supply other
parts of the country with some staples such as yams, and other vege-
tables.
One of the legacies of the Nigerian civil war (1967-1970) was

a meteoric rise in the population of the urban centers, especially
those in the former war zones. In addition to regular urban dwellers,
people who lost jobs in other parts of the country, youth who felt too
old to go back to school at the end of the war, rural dwellers who had
nothing to rebuild their lives with, all flocked to the cities. This
sudden rise in urban population without a corresponding increase or
improvement in supportive services has confounded the existing prob-
lems of the urban centers. Some of its features include heavy traf-
fic jams on city streets, acute housing shortage, unhygienic
surroundings, and higher prices, especially for food. Developing
side by side with the above is an interesting, though disturbing,
feature of post-war urban 1ife style. This 1ife style is character-

ized by a new materialistic culture presided over by the nouveau
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riche. In each city, particularly in the former war zones, some
sharp-dealing businessmen and women made brisk fortunes from property
deals with impoverished returning owners and from "reconstruction"
contracts very soon after the war ended. This group of people, dis-
tinguished by ostentatious life style and habits, are becoming
increasingly important in the economic life of the community, in
spite of their scant regard for moral dealings. Whatever their
faults, however, this group was important in revitalizing economic
activities in the cities during the early post-civil war years.

Among the bigger and older urban centers or cities are |
Onitsha and Enugu, each with a population nearing half a million.
Enugu, one of the oldest cities east of the Niger, is a coal mining
location and has been the administrative seat of this part of the
country since colonial times. It is the capital of Anambra state and
home of a campus of the University of Nigeria. Onitsha, a major com-
mercial center, is a river port at a strategic crossroad where a famous
bridge links the southwestern part of Nigeria with the southeastern
part. It is a tyéical booming Nigerian market town, crowded,
unplanned, unhygienic. It is the home of the largest market in West
Africa. Other smaller and newer townships (recently declared urban
areas) include Nsukka, the seat of the main campus of the University
of Nigeria; Awka, a town noted for its famous blacksmiths, its beau-
tiful and historic woodcarvings; Npewi, whose status as a commercial
town has increased tremendously since the end of the civil war; and

Abakaliki, noted as the center of a food-producing area.
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Major urban occupations include civil service jobs, cater-
ing, shopkeeping, and trading; craftsmen and tradesmen of various
skills are also found. Inaddition, there are artisans, professionals,
teachers, and businessmen. To quote Uchendu again,

The educated Igbo have entered the professions and white collar
jobs; others are successful businessmen. Although politics is
creating a new "industry," law, medicine, education and business
administration provide a liyelihgod for.Igbg professional people,
and these frontiers are rapidly increasing. A

The sudden growth in urban population has meant a sudden
drop in rural population which has resulted in rural‘deterioration.
This is most observable in communally maintained assets such as mar-
kets and roads which are oftep in dilapidated condition because of
little or no maintenance. Farm labor for planting and harvesting
crops has also become very scarce and expensive. The rural areas,
loosely referred to as "towns," are generally only a few miles from
the urban centers or townships. Every town is made up of several
villages and each village can have as many as five or as few as one
school, depending on the population, size, and determination of the
people. As with all rural people throughout the world, life is slow
and routine, attitude is conservative but relationships are binding
and warm. Villagers, mostly older men and women and occasionally
hired labor, plod daily to the farm to do a variety of chores, depend-
ing on what time of year it is. Children are in school and youth are
1ikely to have migrated to the township to learn a trade, <ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>