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ABSTRACT

A STUDY OF PRUFESSICBAL ALD COMMUNITY LEADERSHI} HOLES
AS TIIEYARE ASS LINED BY PUBLIC SCIiOCL TEta'JIiEHo D.

SELECTED SCHOOL DISTRICTS Ih MICHIGAB

by Robert Dean Hellenga

Purpose of the Study

The purpose of this research was to study the extent of certain

leadership activities engaged in by public school teachers in selected

Michigan school districts, and to determine the degree to which teachers

assumed certain leadership roles in professional educational organiza—

tions and in community organizations in these districts. It was

believed that certain variable factors influence leadership patterns,

and an analysis of the influence of these factors upon teacher leader-

ship in these communities was made.

Thgggy and Hypotheses in the Study

The theoretical base upon which this research was initiated

was stated:

The teaching profession remains today, as before, a relatively

impotent direct leadership force in the community setting

outside the classroom, and the tendency toward change is

initiated by stimulus outside of the profession.

Seven basic hypotheses were tested through the research

process, and they were stated as follows:

1. Opportunities for community service, as evidenced by

the acceptance of definite leadership responsibilities,

tend to increase as the teacher takes on additional

duties and responsibilities in the community's school

system.

2. Suburban communities, with extensive housing develop—

ments, tend to have more teachers as recognized community
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leaders than do heavily industrialized communities,

or small stable communities.

There is a significant relationship between outstanding

teachers, as recognized by administrators, for profes-

sionalism and service, and the degree of influence these

teaChers exert in community affairs.

Community influence and active participation in community

affairs as exerted by teachers, tends to be restricted

to smaller social organizations, religious organizations,

and services directly concerned with young pe0ple and

children.

Athletic directors, coaches, and music directors tend

to exert a stronger leadership influence in communities

than do teachers in the academic disciplines.

Men teachers tend to exercise a stronger interest and

greater participation in professional activities out-

side the classroom than women teachers.

Secondary teachers tend to exercise a stronger interest

and greater participation in both professional and

community activities outside the classroom than elemen-

tary teachers.

Review 91; the Literature

A review of the literature in the field of leadership was con—

centrated on studies and opinions made by authorities on the profes-

sional and community activities of teachers. Studies involved the

extent of participation by teachers in these activities, together with

professional and personal restrictions, occupational and social status,

role expectations, and the relative influence of public school teachers

throughout many areas of the United States.

Procedures in the Study

The research methods consisted of:

l. The selection of six Michigan school districts, repre-

senting the major sociological divisions of urban,

suburban, and rural areas, to serve a SpeCific area

of study.
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The development of a structured interview schedule

for selected administrators and teachers in these

districts, and questionnaires for 104 selected

teachers in two of the six districts.

The personal interview with 6 superintendents, 2

assistant superintendents, 22 elementary teachers,

and 33 secondary teachers, to obtain factual and

subjective data to test the hypotheses, and to draw

further conclusions from the analysis of this data

and from previous research analysis in the literature.

 

An analysis of the data supported the acceptance of hypotheses

1, 3, A, and 6, but did get support the acceptance of hypotheses 2

and 5, and these were rejected. Iypothesis 7 could not be sufficiently

validated, and no conclusions were drawn.

Further significant findings in the study were:

1.

In addition to these findings,

research were outlined, and recommendations for consideration

districts, institutions of higher learning,

Teachers tended to give more emphasis to professional

leadership activities outside the classroom than they

did to community leadership activities.

Teachers were generally not considered to be community

leaders.

Teachers did not tend to be active as political leaders.

Teachers who were active in community leadership

activities were almost invariably active in profes-

sional leadership roles, but professional leaders

were not necessarily community leaders.

Teachers who lived in the community where they tanght

tended to exercise a greater role in community affairs.

Teacher-leaders in rural areas tended to remain for a

longer period of time in that type of community than

did teacher-leaders in suburban areas.

various implications for further

by school

and communities were made.
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CHAPTER I

SETTING CF THE PRCBIEM

I-W

This topic concerned itself with a profession; one which has

existed nearly as long as man himself on the earth. Its membership

has been legion, and the composition of this membership has been so

diversified that each race, nationality, or religious body which has

existed may claim its share of professional educators. The influence

of such a profession upon the course of the progress of man can never

be measured,but it would not seem untruthful to state that the course

of history would have been entirely different without the contributions

of educational workers. These workers were, and probably will continue

to be, known as "teachers."

The earliest conception of a teacher has taken different forms.

He may be seen as a slave in Ancient Greece, who, because of ability

and knowledge, was designated by Grecian nobles to instruct their chil—

dren in the rudiments of language and the affiliate arts. As a contrast,

one may conceptualize teachers in the same vein as Jesus Christ,

Socrates, Horace Mann, and untold others, whose learned sayings and

noble examples have become heeded and followed as time passes. Other

examples, such as the colonial schoolmaster, the English headmaster,

and the Prussian drillmaster, exemplified the strict discipline and the

demanding leadership characteristics of the times in which they lived.

-1-
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All of these examples, and they can be magnified, illustrated

degrees of influence and leadership. They were all members of the same

profession, but only a few in history out of millions have left their

names in the books of the ages as outstanding leaders. However, there

have been few people in the past, and certainly even fewer today, who

have escaped the influence of the teacher and the profession to which

teachers have ascribed membership.

II. Engpggg 91 the Study

The basic purpose of this study was to analyze the role of the

public school teacher in leadership activities. This role assumed two

distinct forms:

1. The teacher as a leader in his profession.

2. The teacher as a leader in his community.

It was first assumed that the teacher exercised a definite

leadership force in the classroom or instructional area. He or she has

motivated, directed, guided, and instructed those students assigned to

that classroom or instructional area. These responsibilities covered

the basic reason for employment and had first call on the teacher's

time and energy.

This research concerned itself specifically with the role of the

teacherlgutsjdg of the teaching assignment. In the area of professional

leadership, this included three distinct facets:

1. leadership roles in any recognized professional education

organization. Examples included such roles as: an officer, a committee

member, or a representative at the local, state, or national level.
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2. leadership roles within the internal organization of the

school, exclusive of designated administrative assignments. An example

was a departmental chairman.

3. Leadership roles which were not officially recognized by

definite office or title. Exanmles included such teachers who exerted

strong influence in a system, although they did not hold an office.

The second form of leadership role which was analyzed dealt

with the community leadership function. Examples of this type included:

1. An officer or committee member of any civic, professional,

or service organization in the community.

2. A special appointee to a community board or commission to

study problems and needs of the community.

3. A political office holder, whether elective or appointive.

An important factor in this total analysis of the professional

and community leadership roles of teachers involved direction. Abili-

ties, interests, and energies of teachers must be directed, and this

study was concerned with the extent of their direction. These questions

were suggested:

1. Were they directed solely toward planning, organizing, and

managing instruction within the classroom, to the general exclusion of

other activities?

2. were these energies and interests diversified sufficiently

to include definite leadership activities outside the classroom setting?

3. If the latter qmstion was answered in the affirmative,

were these teachers primarily active in professional leadership pur-

suits, or did they involve themselves more extensively with community

activities?
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This research study was not content merely to obtain Yes or No

responses, but attempted to determine m they were answered in a cer-

tain manner. The procedure employed for this purpose involved the

interview of selected public school teachers and administrators in a

sampling of school districts in Michigan. These responses, and their

implications, will assist other researchers to conduct further depth

studies in this field.

III. mm

It seems reasonable to assume that the training and experience

of a fully certificated teacher should equip him or her to exercise

some special influence upon a person or group. The process of selection

of candidates for teaching, the specialized training, and the subsequent

practice in the field, would tend to produce a person skilled in com-

municating ideas and skills to others.

It can be established, statistically speaking, that combinations

of pacple with these qualifications would logically be able to exert a

powerful force in our society. According to the latest population

estimates (January, 1963), there are 188,045,000 American citizens

living under the Stars and Stripes, both here and abroad.1 or this

number, there are an estimated 1,504,000 public school teachers2 or a

ratio of 125 to 1. This ratio would decrease still more if private and

parochial school teachers were included in the total.

W,(United States a Population Estimate,

January, 1963) .

2National Education Association, "A Minimum Standard of Quality

Education,"W:1+0= December, 1962: PP- 99-104-
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Che should be able to assume that these one and one-half million

trained teachers would exert positive forces which tend to better

society. But numbers alone do not tell the whole story. The question

which should be answered is, "How many of these teachers exert leader-

ship forces of a direct nature?"

There appeared to be a great concern among educators regarding

the image of teachers in society. The public would not generally re-

gard individuals as influential leaders if these individuals were

members of a profession which had a neutral, or even negative image.

Regardless of the dedication and the ability of the individual, the

obstacles to effective recognition of leadership by the general public

might have been very difficult to overcome.

let us examine a stereotype of an American school teacher as

viewed by the general public in a novel:

In our culture, education is prized, but educators tend to be

condemned. Ihderstanding of this dilemma can be gained by an

analysis of the teacher in the American novel. The study

shows that teachers appear in large numbers in the American

novel, and that their characterizations are stereotyped. The

incidence of women teachers is twice as great as that of men,

indicating that teaching is primarily thought of as a woman's

occupation.

The male teacher is the object of a social attitude that is

markedly ambivalent. In school, he is usually regarded with

affection and respect. Outside of school, he is treated as

a familiar stranger. It is expected that he will be in the

community, but not of it. His ascribed role insists that he

be solitary, effeminate, and impractical. In order to assume

this role successfully, the teacher must achieve failure as

a man.

The female teacher is also the recipient of an ambivalent

attitude. In school, she is predominantly regarded with

affection. Out of school, however, she, too, is regarded as

a familiar stranger. She must participate in certain in-

stitutionalized activities, but she cannot enjoy warm inter-

personal relationships. Restrictions so lhmit her heterosexual



 

—6-

relationships that she is customarily characterized as either

a young, unmarried woman or an old maid. In brief, to be-

come a teacher is to surrender womanhood.

If these statements were valid, what did this do to the

"positive forces" concept of our profession? Certainly it precluded

a thorough analysis of our selection process, our training methods,

administrative organization, and above all, our professional responsi-

bilities as teachers.

Another illustration which referred to teacher influence was

pertinent at this point. Hunter stated: "Social workers, teachers,

etc., are not in the stream where major policy voices can be heard.

They are fourth class citizens in the power structure."4' Che may con—

clude from this statement that teachers are not considered influential

in major community policy decisions.

The research in the field of educational sociology as outlined

in the literature, together with the verbal eXpressions of many peOple,

indicated that Hunter's statement is very close to the truth. A fur-

ther investigation might find one asking the question, "Was it important

to the profession and to society that teachers assume or do not assume,

leadership roles in community activities?"

From the point of view of the professional educator, this

writer took the position that it was not only desirable, but necessary,

that a teacher assume responsibility in both the profession, and in

 

3Arthur Foff, "The Stereotype of the American School Teacher

as Viewed in the American Novel, (unpublished Doctoral Dissertation,

Stanford University, 1958).

4Floyd Hunter, Communitx Powe; Structgze, University of North

Carolina Press, 1953.
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the work of the community. There were,however, many obstructions and

limitations whichkmd.n3be considered. This study was designed to point

them out, and to draw relationships between the professional and com—

munity obligations of teachers, and their primary responsibilities in

the classroom.

IV. Dm‘psion of the Problem

The basic concern in this study was to investigate six Michigan

school districts, and to concentrate this investigation on the leader—

ship activities of the teaching personnel within them. The problem

then became one of analyzing and comparing whether the reaponses of

teachers and administrators to Specific interview questions were con-

sistent with previous research on teacher leadership.

The study was restricted to an analysis of leadership activities

of the classroom teacher, and did not consider the administrator or

supervisor in this category.

There were four distinct facets to the problem:

1. The identification of teacher leaders by both administrators

and fellow teachers.

2. The classification of identified teacher leaders into

selected categories.

3. The classification of verbal perceptions which these

respondents relate toward the leadership role of teachers, as it pze -

aptly exists in their own sghgo; districts.

4. The emerging development of certain trends which will tend

to promote a more dynamic teaching society, and a more positive "teacher

image" in the community, state, and nation.
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The analysis of the questionnaires and the interview findings

concentrated on certain variables which were presented. These variables

included:

1. Age ranges of teachers who were identified as professional

and community leaders.

2. Their length of residence in the community.

3. Their teaching experience in the profession and in the

community.

1.. Their teaching assignments (elementary or secondary).

5. Their areas of Specialization (Examples: English, Science,

Coaching).

6. Their extra-curricular assignments.

7. Their sex and marital status.

8. The growth pattern of the community.

9. The composition and size of the community.

Each of these variables had an effect upon this study and must

be examined carefully to properly evaluate the basic purpose of this

research, which was to analyze the role of the public school teacher in

professional and community leadership activities.

V. t o s d H these This Stud

One basic assumption became apparent as the role of the teacher

was further explored:

In the viewpoint of the citizenry of any community, the teacher

was expected to assume certain responsibilities for the academic

training of the young citizens of that community. These respon—

sibilities have been eXpressed or implied, but each community

ma teacher to be able to impartknowledge within the area

of specialization in which he or she was trained.
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From this point on, however, the role of the teacher was rela-

tively vague, and varied from community to community. There were degrees

of community expectations, and there were further degrees of teacher

response to these expectations. The question then became: "Were

teachers employed.2n;y to teach and be a member of a professional group,

or did their horizons of duty extend to other leadership roles?"

There was a great deal of conjecture regarding the role of the

professional teacher, and indeed, the entire school complex as an in—

fluential factor in our society; Che authority identified five organized

special interest groups in each recognized community: the religious man,

the patriot, the businessman, the common man, and the good citizen,. . . .

Each group would like the school to adOpt its own particular image as the

preferred one.5

But all of these groups were not equal in influence and strength

in each community; therefore, educators find it difficult to make choices

in terms of time and good conscience as to which community role or roles

they should accept.

Cason further stated that "school leadership cannot meet this

Challenge by choosing sides, by adding up the wishes of the various pub—

lics, or by assuming an autonomous role."6 He referred here to school

leaders in an administrative or policy making capacity such as: superin-

tendents, principals, board members, etc. This statement, however, does

have implications for teacher leaders as well. All educators must

fl;

5Ernest W. Cason, "The School and Its Publics," Educatigngl

lggflgzghip, 17:270. February, 1960.

6Ibid., p. 271.
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realize that there were certain common elements which were basic to the

needs of society, and there was a common ground where all peOple in—

terested in the perpetuation of that society, or the improvement of it,

must meet.

This study was designed to study the role of the teacher only,

to the exclusion of the administrator's responsibilities. Adminis—

trators' ideas, questions, and comments were employed to help to clarify

this major purpose and obtain the necessary information on their

teachers. The nature of this study, with regard to its structure,

therefore, required that certain basic assumptions be made:

1. That the method of selection of communities represented an

adequate and impartial cross section of Michigan School districts

which serve community interests.

2. That the method of selection of teachers for interview

purposes was impartial and objective.

3. That the purpose of the study would be fulfilled after a

thorough process of analyzing the data and drawing valid conclusions

from it.

If these assumptions on the structure of the study were

accepted, attention would be directed to the establishment of a theoreti—

cal framework and hypotheses which could be tested.

At this point a theory was preposed which will be deeply ex-

plored in this study:

The teaching profession remains today, as before, a relatively

impotent direct leadership force in the community setting

outside the classroom, and the tendency toward change is

initiated by stimulus outside the profession.

Certain hypotheses were preposed which would test the various

dimensions of the problem. The interview technique, as previously
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described, was used to test these hypotheses, and comparisons were made

with previous studies found in the literature. These hypotheses were:

1. Opportunities for community service, as evidenced by the

acceptance of definite leadership responsibilities, tend to increase as

the teacher takes on additional duties and responsibilities in the com—

munity's school system.

2. Suburban communities, with extensive housing developments,

tend to have more teachers as recognized community leaders than do

heavily industrialized communities, or small stable communities.

3. There is a significant relationship between outstanding

teachers as recognized by administrators for professionalism and service

and the degree of influence these teachers exert in community affairs.7

4. Community influence and active participation in community

affairs as exerted by teachers tends to be restricted to smaller social

organizations, religious organizations, and services directly concerned

with young people and children.

5. Athletic directors, coaches, and music directors tend to

exert a stronger leadership influence in communities than do teachers in

the academic disciplines.

6. Men teachers tend to exercise a stronger interest and

greater participation in professional activities outside the classroom

than women teachers.

7. Secondary teachers tend to exercise a stronger interest and

greater participation in both professional and community activities

than elementary teachers outside the classroom.

 
V

7Everett V. Manchester, "A Study Concerning Identification of

Pbtential.leaders Among Classroo Teachers," (unpublished Ed.D. dis-

sertation, Colorado State College, 1961.
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It was believed that the research which has been done in the

field of teacher leadership activities, together with the findings in

this study would judge these hypotheses to be valid. Although the

theoretical base upon which some of these statements were made may give

cause for concern regarding the "teacher image," this concern may cause

both teachers and administrators to adopt a more positive approach

toward professional activities beyond the scope of the classroom.

VI. Limitations of the Study

There were several procedural limitations which had to be made

so that the study could be more manageable. These limitations were all

recognized as important. They include:

1. Only third and fourth class school districts and only public

schools were to be included in the sample. This eliminated: (a) Detroit,

Grand Rapids, and Flint; (b) all primary school districts; (c) all

private and parochial schools. This immediately eliminated 25 per cent

of the public school teachers from the population, together with all

non-public school teachers.

2. Six school districts out of 815 third and fourth class

districts were sampled. One-thousand sixphundred and sixty-six public

school teachers were represented in these districts, and 55 were inter—

viewed in depth. The small number of both districts and teachers was a

limiting factor.

3. The use of the interview technique may have been a limita—

tion, since it became necessary to rely primarily upon subjective data

for an analysis of pertinent information in this study.
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A. Church and religious affiliation data was not sought as a

part of this study. It was assumed that a majority of teachers had some

role in church or religious activities, and this type of information

would have suggested further study on a greater depth basis.

An additional limitation which was recognized dealt Specifically

with type of leadership. This study assumed that administrators were

leaders, but did not assume the same for teachers. The first assumption

could have been a limitation, since it may have been that the adminis-

trator was not a leader in some communities.

In this connection Brookover stated: "The superintendent and

principal are eXpected to make decisions and to provide leadership for

the teacher group."8 This was an eXpected role within the school frame-

work, but it Ciid not always extend into the community with the same

degree of authority.

The final limitation which was recognized indicated that admin-

istrators in the school systems chosen for interviews could not fully

identify the complete roster of professional staff leaders. In larger

systems, the superintendents and even the assistants in charge of

employment and supervision were unable to name specific leaders or may

have identified people who were not true leaders.

VII. t d Procedur 3

There have been comparative studies made of the extent of

teacher participation and membership in both professional and community

organizations, but it was believed that no study in Michigan employed

8Wilbur B. Brookover, in collaboration with Ordan C. Smucker, and

JOhn F. Thaden, A Sgciglogy 9f Education, American Book Co., 1955, p. 190.
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the stzygtuggg_intg§gigy to eXplore the extent of teacher leadership in

some detail. This was the principal method used in this study.

A secondary method employed to cross check the answers received

in the interviews involved the use of a brief.ggg§tiggna;;§, adminis—

tered to a sampling of teachers in two of the districts studied.

An outline of procedural steps which were used to develop these

methods are listed in the order in which they were taken:

1. A Structured interview questionnaire was developed to be

administered personally to superintendents and teachers in selected

Michigan school districts. This interview was designed to identify

teacher-leaders within the systems to be sampled, and to obtain perti-

nent information on the nature of the schools and of the community.

2. A Pilot study was conducted in two school districts to de-

termine whether the interview technique would be feasible, and what

procedures should be followed in visiting a school and establishing a

good rapport with its personnel.

3. A stratified random sampling of school districts to be

studied was completed, and these were to be representative of all third

and fourth class school districts in Michigan.

4. letters of request and explanation were sent to the superin-

tendent of the districts to be studied.9

5. Supportive letters of explanation were sent from the office

of the major professor guiding this study, to superintendents in two of

the six districts.lo

9Appendix A. letter to Chief School Administrator of
District.

10 .

A pendix B. Letter from Ma or Advisor to Chief School

Administragor. j
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6. Interviews were conducted with the superintendent and/or

assistant superintendent in the districts to be studied.11

7. Selection of teaching personnel to be interviewed was com-

pleted through the joint efforts of the administrators of the district's

schools and the interviewer.

8. Interviews were conducted with these selected teachers.12

9. A questionnaire was deve10ped for the express purpose of

cross checking information received in interviews.13

10. The questionnaire was administered to a random sample of

teachers in two of the six districts studied.

11. The data were analyzed according to classification of

answers received. Tables and Graphs were developed to indicate the

extent that certain variables influenced the results. Opinion informa-

tion was stated as nearly verbatim as possible, and classified.

A complete resume of both methods used and the procedures

followed in the development of this study will appear in Chapter III.

An analysis of the data will be found in Chapter IV.

VIII. Definition of Terms

Certain definitions were considered to be applicable to Specific

terms used in this manuscript:

lgggggghip - A process of influencing the activities of an

organized group in its efforts toward goal setting and goal achievement

11Appendix 0. Schedule A.

12Appendix D. Schedule B.

13Appecdix E. Schedule c.
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which related directly to the organized group and its goals.14

jzgfgsgign§;_1gagg£§hip - Professional leadership in this study

referred specifically to appointive or voluntarily assumed obligations

outside the classroom or instructional area. These responsibilities

and duties were assumed‘nithin the teaching profession, and directly

involved teachers in a recognized official position, or in some dis-

tinguished organization which directs its efforts toward the profes-

sional growth of its membership.

ngmgnigy_lg§ggzghip - Community leadership in this study

referred specifically to a process whereby the teacher assumed certain

official positions and organizational responsibilities within the

community where he or she worked and/or lived. These organizations

were responsive to the values of the community, and teacher—leaders

may represent themselves as citizens, may represent an organized pro—

fession, may represent the school district, or any combination of the

three.

Influe _g — The exercise of a moral of a social control over the

 

actions of others; controlling or directing power not based on authority,

but on social, moral, financial, or other form of ascendancy.

These first four terms are used most extensively throughout

this manuscript. The following terms are used less frequently, but

enough to merit special explanation:

QQEIHELLX — Consists of people who live in a more or less

contiguous area, and are engaged in such social processes and relation—

ships as may normally arise in the pursuit of the chief concerns of

a

1(“Ralph M. Stogdill, "leadership, Membership, and Organization,"

Psychological Bulletin, 47:2, January, 1950.
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life. Basic concerns, then include industry and trade, the education of

citizens, provision for healthful living, and the promotion of Spiritual

growth. Around each of these concerns is woven an intricate wet of

social cooperations, conflicts, and accommodations which constitutes

the essentials of community.15

leads; - A person whose behavior stimulates patterning of the

behavior of some group. By omitting some stimuli, he facilitates group

action toward a goal or goals whether the stimuli are verbal, written,

or gestural.16 In our Specific context, an individual who is self

motivated to give constructive direction to others, and through this

chain reaction process, to achieve an acceptable solution to each

specific problem.

fogs; Structure — A group, organization, or combination of

organizations which holds a controlling influence in community affairs,

and directs the major program of the community.

frcfegsio; — An occupation usually involving relatively long

and Specialized preparation on the level of higher education, and

governed by his own code of ethics.

firgfiessignal ggpgnization - In this context, an organization

which restricts its membership to officially certificated professional

educators at the local, state, and national levels.

Enggssigng; — The concern for the vocation of teaching, so

that it may increasingly be known as a profession rather than a craft,

lgflngyclgpgdia of the Social Sciences, Edwin H. A. Seligman,

Editor, Vol. IV, 1937, p. 103.

16Alvin W. Gouldner, "Studies in Leadership," harper, 1950,

pp 0 17.18 s
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involving distinctive expertness and high competence resulting from

theoretical study and knowledge as well as a practical mastery of

teaching techniques.17

figlg — Behavior patterns in functions eXpected of or carried

out by an individual in a given societal context.l8

Rural Society - Comprising all persons residing in open country,

or all persons connected directly with agricultural occupations, or all

persons residing in administrative units of less than 2,500 persons.19

‘égbgcpgg - Cne of a cluster of communities immediately surround-

ing the central city. Characteristics include fewer people occupying

more land than established cities, and having fewer major institutions

than established towns; since the city performs part of their community

functions. May be characterized as industrial suburbs and residential

suburbs.2O

Teach; - An individual trained in the art of instruction of

children in both specialized and general areas of knowledge. A person

whose primary function is classroom, laboratory, or some other

specialized area of instruction.

IX. 5 agx and Conclusions

The profession of teaching denotes special skills and compe-

tencies which are assumed by dedicated people, and transmitted by these

 

17D’ct' Educatio , Carter v. Good, Editor, 2nd Edition,

1959’ p0 4150

lilpiu.. p. 471-

1 ' o the s c 1 So , Edwin R. A. Seligman,

Editor, Vol. IV, p. 433.

201bi§., p. 469.
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people to millions of children and adults. This study eXplored the

role of the public school teacher as a leader outside the classroom

setting. It was restricted to the State of Michigan, and dealt with

leadership activities in which teachers engaged when they were not

working directly with students in the environs of the public schools.

The theoretical base upon which this study was made dealt with

the impact or force that teachers exert in our society. The theory

advanced in this report stated that, "The teaching profession remains

today, as before, a relatively impotent direct leadership force in the

community setting, and the tendency toward change is initiated by

stimulus outside the profession."

Several hypotheses were proposed in the study, each of which

required a closer inspection of the impact, or presence of certain

variables upon the leadership role of the Michigan public school

teacher. Research studies were examined, and comparisons with findings

in the study were made.

The primary method used in gathering data was through the struc-

tured interview with the administrators and teachers in the public

schools. A follow-up questionnaire to teachers in two of the districts

studied through the interview was employed for cross checking purposes,

and was considered to be a secondary, although necessary procedure.

A sociological approach was employed. Relationships of members

of a recognized profession to the community where this profession was

practiced were of vital importance. Research studies indicated that

more work has been done in the role of the teacher in the community

than teacher's activities in his or her professional organizations.

These studies will be examined in detail in the following chapter.



 

O

CHAPTER II

A REVIEW OF BACKGROUND STUDIES m THE LITERATURE

Studies centering on the identification of leaders have been

numerous in the field of sociological research, and have been particu—

larly valuable in the fields of business, industry, and the government

services. The identification of leaders in the field of education has

come about more recently through the growing impact of the field of

educational sociology. This science, which reviews the role of the

educator in a modern and changing society, has gained stature and

recognition through stimulating research findings.

The great emphasis in the field of leadership, prior to 1950,

was on the "traits" of leaders. It centered on the "great man" approach.

The individual possessed characteristics of personality and perseverance,

often coupled with a "noble birth," which stamped him as one who can

influence others to an unusual degree. One author stated: "Leadership

is characteristic of an individual, and is largely independent of the

situation."1 After making 124 studies of leadership situations he further

listed seven traits which were empirically related to leadership. These

are listed as: (1) Physical and Constitutional Factors; (2) Intelligence;

(3) Self Confidence and Self Assurance; (A) Sociability; (5) Will;

(6) Dominance; and (7) Surgency.2

“

1R. M. Stogdill, "Personal Factors Associated With leadership;

A Survey of the Literature," JOur al of Ps'cholo* , 25: 36, I946.

21bid., po. 41-42.
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While many of these characteristics may be consistently present

I". had0among leaders, they may also be present among non—leaders. Resear

not indicated any consistent correlation among them, and leadership was

considered to be too complex to fit into a pattern of traits.

In recent years educational leaders and writers have tended to

emphasize the situational approach to the study of leadership. The

situational approach to leadership may be defined as follows:

leadership among individuals in a group situation depends

primarily upon the type or characte: of that situation.

One situation will bring out the leadership demands for

one or a few individuals whose abilities permit them to

take charge in that particular situation. A different

situation will demand other leaders.

The emphasis on the methodology employed in this paper was on

the situational approach, particularly in the structured interviews

with teachers and administrators.

Although the situational or group approach was highly favored,

there were certain high correlations between leadership traits of self

confidence and self assurance, and successful leaders in any group.3

The caution one must have taken was not to assume that the great man,

possessing most or all of the success traits, would consistently be a

leader in any situation.

HalpinA warned against confusing leadership with "bigness" or

"best." He stated "the fact that a person accepts an assignment as

leader and assumes this role tells us nothing about the "effectiveness"

30. A. Gibb, "leadership," d 00k 30 ' 1 Ps hoio~ , II

ed. Gardner lindzey, (Cambridge: Addison—Wesley Publishing Co., Inc.,

1954), p0 8860

AAndrew W. Halpin, "The Behavior of leaders," Educational

leadership, 14: 172, December, 1956.
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of performance in the role; how effectively the person concentrates on

the solution of group problems . . . he may be effective in different

ways such as establishing group morale, but ineffective in solving

problems. . . .5

A classic example of the earlier importance given to the traits

required by individuals to be leaders was illustrated by another writer

who emphasized sincerity as a prerequisite for true leadership. He

stated:

ho device or technique of leadership can substitute adequately

for sincerity on the part of the leader. (1) Sincerity of

the leader begets the confidence of his followers, (2) Sin—

cerity prolongs the influence of the leader, and (3) Sincerity

in the leader enhances his own moral courage.

Since true leadership, that which motivated others to achieve

Specified goals and purposes through group action, cannot always be

identified by leaders having certain traits, or not all situations

produce leaders, it was assumed that both were important in this study.

The situation approach was emphasized, however, since the study con-

cerned itself with situation analysis in six separate school districts

and many individual schools within these districts.

For the purpose of organization, the review of various studies

in books and articles was divided into three separate, although related

topics. These were:

1. The teacher's role as a professional leader.

2. The teacher's role as a community leader.

fxfbid . , p. 171,.

6Dorman G. Stout, Teacher and Community (World BOOk Company,

1941), p. 223.
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3. The position of influence of the teaching profession as a

comparison with other fields of endeavor.

I. The Teacher's Role as a Professional leader

The initial point of reference was to assume professional

status for teachers. As a profession, therefore, certain organizational

patterns have been established which give structure, solidarity, and

purpose to it. One further assumed that professionalism incurred

reaponsibility, and responsibility implied a sense of direction and

purpose. Dr. Corey, speaking to a luncheon meeting of the Fhi Delta

Kappa educational fraternity, stated: "Teaching is the pre—eminent

profession for'leadership. leadership is imperative. Human beings are

eager to be led. There is a natural response to leadership."7

Through a study of some of the changing principles of educational

administration, as recently outlined by Morphet, Johns, and Heller,8 it

may be surmised that teachers have greatly increased their opportunities

to become professional leaders. The accepted autocracy of the adminis-

trator's position has gradually given way to democracy. For example,

the authors listed several new or emerging principles pertinent to this

point:

1. Leadership was not confined to those holding status positions.

2. Responsibility, as well as power and authority, can be

shared.

T

_ 7Arthur F. Corey, "leadership in a Corporate Society," khi Delta

lama. 35. April. 1954, p. 259.

8Edgar L. Morphet, R. L. Johns, and Theodore L. Roller, “Eggs-

Ce,$222§l_éémini§££nii22, (Englewood Cliffs, h.J.: Prentice-Hall,

1959 ’ pp. 64.670
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3. Unity of purpose was secured through consensus and group

loyalty.

4. The situation, and not the position, determined the right

and privilege to exercise authority.

5. The individual in the organization was not expendable.

These emerging theories would tend to encourage teacher partici-

pation in the professional societies. Teachers have less occasion to

fear repercussions, and may operate in a "threat reduced" atmOSphere.

Since these principles were new, and their implementation has

been slow in most of the smaller and more traditionally oriented

schools, it was reasonable to suggest that a freer participation in

professional organizations would be found in larger school districts.

ouch organizations should encourage freedom of thought and

expression, and their activities would represent a broader selection of

teachers as active participants if they operated in a threat free

setting.

Continuing on the premise that people desire leadership,

another aspect of the teacher's role was observed-~that of a promoter

and a reinforcer of community enterprise. An earlier statement to

this effect was made by Crutchfield: "He leads best by discovering and

helping to develop local leaders among the people themselves."9 This

saying emphasized the power of influence, or the "power behind the

throne" which educators can wield, and which may be quickly implemented

by their followers. For example, a teacher of social studies may

strongly influence a student politician or a Speech teacher an

 

9Ethel L. Crutchfield, "The Development of Leadership in Pro—

Spective Teachers," Peabody Journal of Education, 9: May, 1932, p. 362.
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outstanding debater. In the community a teacher could be a lay minister

or a recreation director-~other examples of helping others to help

themselves.

Consistent with this philosophy, Quiggle reiterates five basic

concepts with implications for teacher leadership.10

1. Teaching is a process of helping people do things to and

for themselves.

2. A teacher should function as a catalyst. . . .

3. Things don't just happen; they are caused.

A. Teaching improves as teachers improve.

5. leadership in education . . . represents a constant process

of releasing human potential. Individuals will not be truly involved

unless what they think and what they say actually counts.

Steinbroo}:ll made a study of 90 elementary classroom teachers

in Indianapolis and found that, among teachers chosen as successful by

their consultants and principals, participation in professional or-

ganizations was much more extensive than among those who were judged to

be unsuccessful. These selections were subjective, but the study did

tend to confirm that there was a definite relationship between a

teacher labeled "successful" by others and the chance that he or she

will participate in their professional organizations.

 

10Robert H. Quiggle, "My Changing Concept of leadership in

Education," fidupation Digest, 24: May, 1959, p. 20.

llRoy S. Steinbrook, "A Study of Some Differences in Background,

Attitudes, Experience, and trofessienal Preparation of Selected

Elementary Teachers with Contrasting Success Records," (unpublished

Ed.D. dissertation, Indiana University, 1954).
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Another study by Manchester12 recently indicated that adminis-

trators tended to select "good" teachers as potential administrators,

based primarily on the similarity of values, attitudes, and behavior

characteristics which the administrators themselves possess. They were

ypt chosen on the basis of personalit;--a factor which again emphasizes

the situational approach. The Manchester study also dealt with the

subjective judgments of administrators and teachers.

A teacher found it difficult to generate enthusiasm in others

for professional causes, unless he himself was strongly concerned about

the product which he was promoting. In this case, the product was his

profession; and the concern was with the a.titude of the members toward

it.

A study which should be reviewed at this point had no direct

relationship with the study outlined in this thesis, but related to the

factors of enthusiasm and satisfaction in teaching. Chase13 made a

detailed and extensive study of 1,784 teachers in 200 systems in 43

states and found:

1. Teachers in elementary schools tended to be somewhat more

enthusiastic about teaching than secondary school teachers.

2. Women teachers were slightly more enthusiastic than men.

3. Married teachers were slightly more enthusiastic than

single teachers.

4. Teachers rated by administrators as superior tended to be

more enthusiastic.

 

lgEverett V. Manchester, "A dtudy Concerning Identification of

Potential leaders Among Classroom Teachers," (unpublished Ed.D. dis-

sertation, Colorado dtate College, 1961).

lerancis 3. Chase, "Factors for Satisfaction in Teaching,"

lhi Delta Kappan, hovember, 1951, 33: p- 127-
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S. The extent of satisfaction tended to increase with the years

of service in the s stem.

6. The extent of satisfaction tended to increase with salary

and the amount of salary increases.

These were all situational factors which had implications for

leadership. It was difficult to imagine an individual, no matter how

capable, who could truly lead, unless there was a confidence born of

enthusiasm and satisfaction exhibited by a leader toward his or her

group.

The focus of attention on leadership had quite naturally

centered on leadership activities of administrators. Many were in in-

fluential positions within the professional organizations of Richiban

and the nation. As such, they were vitally involved in improving the

quality of teachers who were entering the profession; and their in-

fluences may hate teen Dreater than the classroom teacher because of

broader experience in decision rakinb.

A recent study of the Research and rutlications Department of

the Michigan Education Association indicated that 41 of the loo delegates

to the M.E.A. Representative Assembly who answered the inquiry question—

naire were servinb in administrative positions in the school districts.

This was slightly over one-fifth of the total. Another indication of

administrative leadership potential in professional organizations in

Michigan as reported by the M.E.A. showed that 13 out of 63 members of

standing committee members of the M.E.A. were administrators, and d of

the 63 were college or university staff members or representatives of

the Department of Public Instruction. Forty-two standing committee





 

members were classroom teschers-a figure which represents two-thirds

of the total.14

Zlese fiaures would indicate that the ratio of administrators

to teachers in professional organisational work as represented by the

Michigan Education Association was consideratly Libher than the actual

ratio of administrators to teecwers in our putlic schools.

Brookover states: "There have been attempts to gain profes-

sional status through organizaticns and the establishnent of profes-

sional codes of ethics. Organizations have usually been dominated ty

administrators and higher status teachers. . . . Because the hither

status persOus dominatinb the organizations have failed to take the

lead in obtaining help for the teacher, they have not vreatl

15

“
A

the feeling of unity or identification.

Each of these studies and statements from recognized authorities

in the field of educational sociolog; had strong implications in this

story. The interviews which were conducted with teachers substantiated

a great deal of this feeling of domination by administrators, and were

outlined in Ckapter V.

II. Ibo Teacher's Role as a Community Leader

"Community" to many people meant many things, depending on their

perspective. To the teacher, the community represented parents and

citizens who formed an identity toward a common purpose—-the education

14Study by Thomas J} horthey, special.Assistant in Research,

Michigan Education Association, Lansing, Michigan, 1963.

lSWilLur B. Brookover, A Sociologx of Education, (New York:

American Book Company, 1955), pp. 260—261.
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of children. But to the sociologist who studied community from an

objective point of view, it represented a conflict and a continual

clash of interests. In 1929, a series of case studies revealed that

"the modern community tends to become a web of interest groups . . .

when something needs to be done for all members of the community, these

interest groups come forward to represent their stake in the project . . .

where men are alert and progressive, they will never be free from such

interest clashes. . . .16

It was previously noted that many factors were directly related

to enthusiasm and satisfaction in teaching. Such satisfaction with

the role of teaching had a direct relationship to the degree of conflict

which often existed between the role which teachers eXpected and desired

to play, and the expectations of the community toward this role.

A study by Cetzels and Cuba17 in 1954 illustrated the frustra-

tions of these conflicting roles. A questionnaire administered to 344

teachers in 18 schools in 2 states brought forth a 48 per cent returned

reaponse, and certain findings of importance. These include:

1. The teaching situation in many areas was characterized by

role conflicts.

2. The nature of role conflict was systematically related to

certain differences among schools and among communities.

3. The existence of role conflicts must be taken as evidence

that the teacher role was imperfectly integrated with other roles.

 

16Community Conflict, "A Formulation of Case Studies in Com—

munity Conflict," The lgguiry,,1929, p. 13.

17.1. W. Cetzels and E. 0. Cuba, "The Structure of Roles and

Role Conflict in the Teaching Situation," 3922231 of Educational

M221. 29: September. 1955. pp. 30-40.
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A. There were different reactions among teachers to the

extent of their being troubled by role conflict in teaching. These were

related to personal characteristics of teachers.

This study indicated that conflicts were inevitable in the

schools, as well as in the community at large. These conflicting roles

which the teacher was expected to play were often disintegrating rather

than challenging. They should be reduced for the good of the teaching

profession and for society.

The emphasis toward a high status position for teacher found in

most of the literature was a direct antithesis of the expected role of

the teacher, both by educational leaders and by influential business

and professional leaders. For example, Flury described the "teacher's

professional education these days as on the mental level with the local

clergyman, the physician, and the attorney. This suggested that the

teacher should assume a more active role and exercise his opportunities

for community leadership and participation.18 On the other hand,

studies by lewin, Couldner, and lipset indicated that "high status

school leaders were expected to be relatively unreSponsive to change,

being more concerned with maintaining the status quo."19

The earlier literature almost invariably referred to the teacher

as a member of the feminine sex and further indicated the importance of

teachers as members of social organizations. There was little indica~

tion that members of teaching staffs should become identified in any

power struggles or champion causes which "rocked the boat." In 1936,

18Henry Flury, "The TeaCher as Community Member," Journal of

Education, 129: 249-250, October, 1946.

lgMelvin Seaman, Social Status mg Leadership, 1960, p. 15.
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Boutelle stated: "For the sake of the profession, a teacher should

identify herself with some social organization in the community."20

later in the same year Elliott wrote: "Some teachers are so busy worry-

ing about the politics of job holding and pursuing what they consider

to be the influential people, that they have no time left to do what

the community pays them for."21 In the same context Elliott stated,

"the teacher should carefully avoid making any inference that there is

any great need for leadership."22

However, following World War II, the emphasis changed and

writers exhorted teachers to assume active community participation in

leadership roles. An example of this change was made by Denemark in an

editorial in 1952. he stated: "To those who hold that teachers only

partially can exercise their rights as citizens because of their obliga—

tion to be objective-—to be neutral--we should point out the impossi—

bility and the undesirability of such a requirement . . . perhaps what

we want instead is an active, vigorous involvement of the educator in

the civic affairs of the community, but along with his, a fuller

recognition of his own preferences and biases.23

Two studies completed within the past ten years were somewhat

indicative of teachers' participation in community activities.

 

q A I 7‘. I . I

“Uhargaret A. soutelle, "Teachers and seeial Organizations,"

_§hio Schools, 14: 113, April, 1933.

(Idodfrey E. Elliott, "Teacher-Community Relationships," The
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43Ceorge W. Benemart, "Teachers are Citizens," Lducational

leadership, 10: 2-3, October, 1?§3.
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Jefferson“4 studied a community of 4,:u0 and found that amorg Au

teachers answering a questionnaire a total of 223 community organization

is 53 memberships per person. More teach-rsU
)

memberships were found; thi

participated in professional activities referring to in-service roles

than any other activities. Religious organizations received slightly

less allegiance. Cne significant conclusion was that some teachers

over joined organizations, while others belonged to virtually none.

A more recent and significant study was completed in 1958 among

90 industrial arts teachers in houston, Texas.25 The authors listed

100 organizations, such as professional education, adult education,

religious, etc. In only two of these types did these teachers play

extensive leadership roles--these being religious and recreational. The

significance established by the authors was that the professional organi-

zations had extensive nominal membership but limited participation and

leadership. Additional significance was noted when luncheon and

benevolent organizations, containing highest community leadership per-

sonnel, had only nominal membership by teachers. A limitation in this

study was that men only, and industrial education personnel only, were

studied.

An interesting study analyzed by Barnes26 in an Illinois town of

3,500, revealed that teachers were not leaders in small community affairs

L

24Joyce land Jefferson, "Teacher Participation in Community Ac-

tivities and Organizations," fiations schools, 50: 77-79, hov., 952.

25H. B. Steele and H. R. Bottrell, "How Much Community Participa-

tion," Phi Delta fiappan, February, 1958, pp. 229-233.

26John B. Barnes, "Barriers to Community leadership for Teachers{'

Phi Delta flappgn, 38: 59-61, November, 1956.
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because they could not surmount five basic hurdles to true leadership.

These hurdles, which have been met successfully by the town leaders,

were:

1. Belonging to an organization in the community.

2. Considering the community as a permanent home.

3. Owning a home.

4. Stability of marriage.

5. Steady and continual employment.

The author contended that the teacher must surmount these five

barriers to be a community leader. He stated: "Teachers are fat with

leadership theory and ability, but lean with practical experience."

In each of these studies cited, it should be noted that teachers

really did not exercise leadership which denoted much influence over a

community. A Rational Education Association publication recently

issued a statement on an ethics problem which was significant to this

study. In answer to a superintendent's request for an opinion on a

question of a teacher’s declining to serve as a member of a Community

Chest Planning Committee, the findings were:

1. Teacher had 40 students in class plus attendant duties.

2. Additional 8 to 10 hours weekly involved with no added

compensation.

3. Teacher had declined to serve.

The Ethics opinion was that community participation was en-

couraged, but the teacher's first duty was to his family, secondly to

himself, and then to the profession. The first professional duty was to

the students. The teacher‘s refusal was justified.27

‘ 27"Participation in Community Activities," Ethics Cpinion ho. 33,

B.E.A. JOurnal 513, November, 1955.
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A nationwide sampling of 2,870 teachers revealed that only 4 per-

cent were officers or sponsors of any civic group, less than 1 per cent

were in economic interest groups, about 4 per cent were in fraternal

orders, 7 per cent in groups involved in leisure pursuits, and less than

1 per cent in patriotic societies and political droups. This extensive

study was conducted in 1941 by Greenhoe,28 and no evidence had presented

itself that any perceptible changes in these percentages would be present

in 1963. This study will have particular reference to these factors.

On the other hand, studies by Lichliter,29 Greenhoe,30 and

Beale,31 illustrated the pressures on the community school teacher to

conform to communitv codes of behavior, participate in religious ac-

tivities, and refrain from such social activities as smoking in public,

attending a public dance, or making political Speeches. These studies

were completed from 18 to 34 years ago, and there have been some changes

in community attitudes in recent years.

Haer32 made an interesting study of teacher roles as viewed by

the public in Washington dtate. This survey, completed in 1953, inter-

viewed 480 citizens; and the findings which were most pertinent to this

study dealt with the question, "If you were a member of the school board,

 

w

2aFlorence Greenhoe, "Community Contacts and Participation of

Teachers," American Council on Public Affairs, 1941, pp. 64-65.

29Mary Lichliter, "Social Obligations and Restrictions on

Teachers," Sggial Review, January, 1946, p. 17ff.

30Greenhoe, op, cit., p. 51.

31Howard Beale, "Are American Teachers Free?" (Charles

Scribner's Sons, 1936).

32John 1» Haer, "The Public Views the Teacher," _ournal of

Igacher Educatigg, 4: deptember, 1953, pp. 202-204.
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would you employ a man or woman who smoked moderately, drank moderately,

went to dances, or was politically active." The significant data re-

vealed that people were much more tolerant of male teachers than female

teachers, and metropolitan area respondents were more tolerant than

rural residents. Similar responses were obtained in a study by Phillips”;33

studying responses to teacher behavior by 3,109 students from 75 high

schools in Indiana.

Although these studies had no direct relationship to the topic

of leadership, the indication was clear that any negative factors affect-

ing the public image of the profession would adversely offset the oppor-

tunities afforded teachers to provide community leadership.

The general conclusions regarding the teacher's role in community

activities, as found in the literature were:

1. Teachers were restricted by time and professional reSponsi-

bilities to consistently interest themselves in community work.

2. The community eXpected the teacher to assume leadership of

a social or recreational nature, but did not expect him or her to become

strongly involved in civic, political, or economic organizations.

3. Teachers exercised little real leadership in the community,

concentrating their activities in church, social, and school improvement

roles.

4. Educational leaders themselves were in disagreement over the

extent to which teachers should exercise leadership. The emphasis

‘

appeared to be toward the establisnment of community coordinating

’2

’Beamon M. Phillips, "Community Control of Teacher Behavior,"

Journal of,Teacher Education, 6: December, 1955, pp. 292-300.
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councils; or5a1i22ations which were to be forned iron Cierent bro4p:

to unite on the Solution of cannon problems, includin; those of educa-

‘w o :1; 1r - ~ $ I): 4 1 '

tion. nenzlik and van ualen and frittel” felt tint teacners com-

munity activities should be concentrated on this t
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ije period prior to and curin5 Lorlf war II, a tre of depres—

sion and then a stronb economic recovery throubh war preparedness and

f‘J'

full production, witnessed a chanoe c taintin5 Ly top educators re-

Lardin5 the teacher's public imabe. The pro5ressive spirit had cauuht

the country, but it had not Spread to include relaxin5 of the social

taboos on teachers. Many educators condenned this sutniscion to putli

pressure, and the lack of professions ism amonb its memtership. Moehlnzn

staed: "Teachers as a 6roup are usually conservative, . . . compared

with the scientific and pro5ressive spirit shown in business, public

education appears +0 be standing still . . . ."50 Hill, in a somewhat

more blunt style stated: "We are doing a miserable job of putlic

‘
4
0

relations; we air our dirty linen n public, our tenire record is lad

e o '2‘

and we pay allegiance to too many or5anizations."/7

34?. E. Henzlik, "Our1ole in lmprodyin5 corrunities " dchool

nxecut re, 35: 21-23, Nag, 1937.
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’“becbold E. Vanualen, and nonert d. crittell,

Teachm', , (Allyn and Bacon, Inc., 1959), p. 363.

36Arthur B. Moehlman, "The Teacher; the School's Envoy to the

Public," Lations schools, 5: p. 47, January, 1930.

37George E. Hill, "The Teachin5 Profession zind the 1utlic,‘

School d Societ‘, SC: p. 496, hovenber 21, 19n2.
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Lo studj or article nae -een .cun» in the literataxe Vhitd

clearly indicated that iFe teacher was an inflneziial person in 1 tcicl

'nterestirg stud: of the leadership pattern

of a recently cr5ari2ei frin5e district near Detroit, Fichi5ir. This

research, completed in 1957, indicated that 3 of 17 persons who were

considered to be top leaders, were educators, and 2 of these 3 were

administrative personnel. The other educator was a visiting teacher,

who also was a member of 14 community organizations. It should be

noted that the scnoel served as a coordinating agency for many community

activities, as this community eXperienced early growing pains.

Other studies which were considered significant at this point

included a Centerville study by Koopman39 and a community power struc—

ture by GarstensonjvO The Centerville study was conducted in a

Midwest community of 10,000 and concerned itself with community atti-

tudes and desires toward their teachers. Although the actual purpose

was to determine whether the community wished their teachers to employ

democratic methods of instruction, some interesting results were ob-

tained on the teachers' role and reSponsibility to this community. A

summarizatlon of results are:

38Cyril Merton Milbrath, "A Study of leaders and leadership in

a Developing Fringe Community with Implications for Educational leaders

in Fringe Community Schools," (unpublished Ph.D. dissertation, M.$.U.,

1957.

39Margaret 0. KOOpman, "The Teacher's Role in Che Midwest Com—

munitv," Educational Research Bulletin, 25: 91-7, April, 1946.

40Blue Allen Carstenson, "A Method for Studying How People Per-

ceive the Power Structure in their Communities as Tested in Five Michi-

gan Communities," (unpublished Ed.D. dissertation, Univ. of Mich.,l956.



1. Teachers tended to confine their leadership to the school.

2. Only half of the teachers sponsored boys and girls clubs,

voted in local elections, or did voluntary community work.

3. The community work which teachers accept was restricted to

war work, church work, or work with children.

Koopman,4l took no stand on the rights of a community to demand

more from its teachers, but did point out that the type of work which

they did in the community would not be considered as influential. It

was important to note that professional peeple, white collar workers,

and homemakers were considered most democratic, while business people,

 

unskilled workers, and retirees were least democratic. The term

democratic in this study referred to acceptance of the social and

curricular program of the community's schools, which involved outlay of

additional money to provide these increased services.

Carstenson studied five communities in Michigan to determine

how citizens viewed the power structure in their communities. Popula-

tion in these communities ranged from 7,000 to 22,000.

The findings of Carstenson had particular value to this study,

since indications were that the power structure varies greatly from

community to community, that groups were more often seen as high power

than individuals, and that service clubs were consistently ranked

among the very highest power sources. Teachers, as a group, were not

mentioned as having high power in any community, although superin-

tendents of schools were consistently ranked in the influential group.

His basic assumption was that "those in high power know the others of

high power better than do those lower in the power structure.”2

 

Alhoopman, Qp. cit., p. 95. AZCarstenson, Op cit., p. 21.
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Conclusions drawn from these studies indicated that teachers,

either as individuals or in groups, were not recognized as high power

influences, since they were not known as such by those who had this

status.

The question of the prestige of teachers had not been linked

with the discussion regarding influence. There was, however, a definite

connection between prestige and influence; with particular regard to our

definition of leadership. The horth—Hatt study of occupational pres-

tige was completed in 191.7,43 and these findings were considered to be

important:

1. Out of as occupational grougs listed, the public school

teacher ranked 36 from the tep. (College lrofessor ranked 7).

2. With regard to class structure, school teachers were ranked

by the representative sample of adults as follows:

a. believed teachers to be in upper class — 13 per cent.

b. Believed teachers to be in middle class - 53 per cent.

0. Believed teachers to be in working class - 31 per cent.

d. Believed teachers to be in lower class - l per cent.

A later study conducted in Ohio by Rettig and Pasananick,44 was

related to a comparison of status and job satisfaction. This study in

1959 surveyed 400 professional people, (40 were public school teachers)

and 110 lay people in the upper middle and lower middle social classes.

 

43Joseph A. Kahl, "The American Class structure," (Rinehart and

Company, 1957), pp. 72—76.

L4dalomon Rettig and Benjamin Pasamanick, "status and Job

satisfaction of Public School Teachers," School and Society, 67:

Narch 14, 1959, pp. 113—116.
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The professional people surveyed, in addition to the teachers, were

psychiatrists, psychologists, social workers, and nurses.

The data revealed that the public school teacher had a signifi—

cantly lower professional status, although his aspiration level was

higher than that of other professions. The high status sepirations of

the teacher appeared to be unrealistic and stifling.

In the eyes of the lay public, the teacher had higher status

than many of the other professionals in the study, but his low status

among other professionals gave him a great deal of frustration in job

satisfaction.

Another study of professional status of teachers by Terrien45

revealed that, although teachers were almost universally accorded

professional status, only 44.3 per cent regarded them as high profes-

sionally as others on the professional scale, and only 32.1 per cent

recognized their salary as comparable with other professions.

After viewing a public and professional appraisal of teacher

status, one should examine the teaching profession as an occupation

which would either attract or deter qualified people from entering it.

Richey and Fox 46 made a study of 1,615 college students, mostly fresh-

men, who were asked to consider reSponsible persons in their community

whom they knew best, and compare them with public school teachers.

The information gathered revealed that teachers rated high in

background, ability to work with others, and industriousness, but were

 

45Frederic w. Terrien, "who Thinks What About Educators,"

American Joggnal g; dociglggy, 59: September, 1953, pp. 150-158.

46Robert W. Richey and William H. Fox, "How do Teachers Compare

With Other Community Members," Educatignal Research Bulletin, 27:

December 10, 1948, pp. 238-241 and 247-248.
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low in personal qualities of personal radiance, personality, and friend—

liness, and in other qualities of practicality, originality, and Open-

mindedness. This study has definite implications for teacher training

institutions.

The self perception of teachers toward their profession was

analyzed in a study be Terrien47 in 1955. He surveyed "Port City"

through an interview technique, and responses from 100 teachers re-

vealed that 32 per cent thought themselves well rated by the community,

and 70 per cent thought that the public expected better conduct of them

than other occupational groups. Terrien concluded: "In truth, teachers

constitute a kind of conscience on society, and their status is that of

the conscience; recognized as fundamentally important, but neglected

as much as possible." In self analysis, this study indicated that the

dominant influence on their conduct was security, and they tended to

avoid such actions which threaten this security. In effect, they

supported the very policies which held them in check.

It appeared that teachers occupied a niche in the social strata

which was still somewhat above the average. Consistent with this posi-

tion, teachers had accepted positions of socio-community responsibility

which was also well above the average for the community populace in

general. In this respect, leadership functions were utilized by the

teachers who exerted them, as a possible means to gain greater strength

of position. A Texas study and a Pennsylvania study outlined to what

extent teachers were involved in social affairs.

472Frederic W. Terrien, "The Occupational Roles of Teachers,"

Jourggl of Eduggtioggl Sggiglggy, 29: September, 1955, pp. 14-20.
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The Texas report48 covered two large cities, and briefly

stated, related the following information:

1. In Austin, 59 per cent of the teachers were active in the

fine arts life of the city. This presumed an interest in those cultural

activities which were almost exclusively within the province of the

upper strata of society.

2. In San Antonio, from reports completed by 676 teachers,

it was determined that:

a. There were a total of 679 club offices held by

these 676 teachers; many in dual jobs:

b. There were 125 current Club Presidents, outside the

profession, among San Antonio teachers:

c. There were 14 trustees on Boards of Education

among them:

d. There were 160 Sunday School teachers among the group.

A recent study in Pennsylvania,49 involving 66 communities in

22 counties, used the Chapin social participation scale50 to determine

the total mean participation of teachers in social roles in the

community.

To give more validity to the results of the study, three types

of communities were selected from each county. One was large, one

 

48M. K. Hage, Jr., "Teacher - Community Stalwart," The Texas

Qgtlgok, 40: 19—20, October, 1956.

49Roy C. Buck, "The Extent of Social Participation Among

Public School Teachers," Jgggng; 92 Educgtional Sociology, 33: 311-319,

April, 1960.

50F. c. Chapin, Emrimntgl game 3; Sociological Research,

(Harper and Brothers, revised, 1955), pp. 275-278.
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medium, and one small. A total of 17 teachers were interviewed in each

population center, with a total of 1,107 interviewed.

The basic findings pertinent to this study were:

1. The total mean participation score for all teachers re—

porting was 49.7, which was above the mean score of 46 for a group of

"natural leaders" in a representative urban sample.

2. Trimary and junior high teachers scored lower than did the

high school teachers in academic backgrounds. Guidance teachers scored

highest.

3. Chly in age group 20—24 was there any lowering of social

participation.

4. Males were slightly above females in social participation-—

51.2 per cent to 48.2 per cent.

5. In communities of 100,000 or over, there was less social

participation. The percentage total in these communities was 40.9.

While none of the immediately preceding studies discussed the

quality of the participation of teachers or the extent to which the

teacher was an influential person in affairs beyond the school, it was

concluded that the assumption of such socially acceptable roles was an

indication of confidence in the teaching professional by the community.

Buck51 concluded from his study that the teacher remained a status

position of significance in the value orientation of the community.

The literature published within the past ten years and the

studies made to support the findings indicated a trend toward social

participation by teachers; and, although they did not occupy a wide

 

51Buck. mien” p. 319.
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influential status when compared to business leaders, there was a

significant reSpect for the ability of teachers to handle positions of

social leadership and responsibility.

IV. ngmary 9f the literature

This chapter has summarized the content of research, and the

opinions of certain authorities in the field of leadership training,

on the concept of teacher's leadership role in both the profession and

the community. The first area of investigation dealt with the teacher's

role as a professional leader. Research in this area emphasized the

relationship between administrative leadership to that of their

teachers and close correlation was indicated. dome indication per-

sisted that professional organizations which serve the profession had a

tendency to be dominated by administrators, although the extent of this

supposed domination had not been substantiated in fact.

The second research area dealt with the teacher's role in the

community. Despite differences among the conceptions of authorities

regarding the extent of the teacher's expected role, the great bulk

of evidence points to the fact that teachers' community work was very

much restricted to social, religious, and student group advisories and

Sponsorships. They were consistently and conSpicuously absent in

civic and economic clubs which usually determined the direction the

community would take.

The last area of inquiry in the readings dealt with the posi-

tion of influence of the teacher in the community. In conjunction with

the teacher's community role, evidence was quite clear that teachers



were not in the hierarchy of power, but were rather initiators of the

policies established by those who were influentials. The influence of

the teacher was usually confined to the school, and this pattern was

rarely changed .

 



 

CHAPTER III

METHODS AND PROCEDURES

I. itr

This study attempted to determine the extent of leadership

activities of classroom teachers' professional educational organiza-

tions, and in community organizations concerned with progress and

deveIOpment. Attention was centered on ”leadership," as the precess of

WW6 t o sf 0 -

i It was noted in the previous chapter that a substantial nunber

of community studies had been made which directly or indirectly re-

lated to the role of the teaching staff in the community. Considerably

less attention had been given in the literature of the relationship of

a teacher's professional leadership activities to his other responsi—

bilities, both in the classroom and in the society where he lives.

Both the interview method as the primary source, and the

questionnaire method as the supportive source, were employed to obtain

factual and subjective data in this thesis. Interviews were conducted

with selected administrators and teachers in six school districts in

the sample, and questionnaires were submitted to selected teachers in

two of the six sampled districts. The interviews were structured, in

order to obtain a continuity of responses for a more objective analysis.

This chapter will be concerned with a detailed explanation and

summarizaticn of the methods and procedures which were employed. These

~46-
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involve a historical background of the study, an explanation of the

research methods used, an outline of the instruments employed, how and

why they were constructed, and the process by which they were admin-

istered. The selection procedures involving both types of districts

and classification of teachers will be outlined together with the pro-

cess of collecting information to be analyzed.

The final section in this chapter will deal with the problems

and limitations involved in the collection of all data, and the im—

plications in the objective evaluation of this study.

II. r l c o d S

Educators, sociologists, political scientists, and many other

professional peeple have been interested in, and somewhat concerned

with, the total dimensions of leadership in our society. Great educa—

tional leadership has been exemplified by such stalwarts as William T.

Harris, William R. Harper, G. Stanley Hall, Charles T. Eliot, and

Booker T. Washington. More recently, such names as Ernest O. Melby,

James W. Conant, and Robert M. Hutchins have stimulated the thoughts

and actions of educators and laymen alike. These people were and are

great leaders, and they have strongly influenced the profession and our

total society for several generations.

These leaders have largely represented the area of higher

education, since they have served in these capacities for most of their

academic life. It has been rare that school administrators achieve

national or even state wide recognition by society, although many were

recognized as leaders by their academic society. These administrators

were usually recognized as leaders in their community, primarily
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because of their position, and also the personal and professional at-

tributes which enabled them.to achieve that position.

It was assumed that classroom teachers, as individuals have had

virtually no national or state wide status as leaders. This study was

designed to explore the extent of this leadership within the community,

as well as within professional education ranks.

A great deal of the literature in the field of education has

been centered on administrative leadership. This was natural, but if

it was assumed that our profession was concerned with stimulating

others to grow and to develop, there ought to have been a certain num-

ber of our classroom instructors who have taken active roles in this

development. Interest, therefore, centered on these classroom teachers,

and the part which they played in professional and community leadership.

The theoretical base of this thesis stated that classroom

teachers had little or no direct influence in our society outside the

classroom. Past research tends to substantiate this. There was little

or no indication in the literature reviews that classroom.teachers were

recognized leaders. Corey1 had stated that ”teaching is the pre-

eminent profession for leadership." Quiggle2 had indicated that "a

teacher should function as a catalyst." It was assumed that classroom

teachers functioned as leaders in their classrooms, but it was ques-

tionable whether this leadership could usually be transferred to the

other areas under consideration; the profession and the community. It

was also questionable whether this catalytic action actually took place

outside the school.

 

lCorey,.gp,_Qit., p. 259.

2 Quissle. MIL. p- 20-
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It was believed that certain variable factors had an influence

on the extent of the leadership and the influence of teachers. These

variables were considered to be extremely important in determining the

content and the depth of involvement of these teachers in certain

activities. These were:

1. Age ranges of teacher leaders.

2. Their length of residence in the community.

3. Their teaching experience.

4. Their teaching assignment (elementary or secondary).

5. Their area of specialization.

6. Their extra curricular assignments.

7. Their sex and marital status.

8. The growth pattern of the community.

9. The composition and size of the community.

III. 39“th Vgthggs

This type of study was particularly adaptable to a descriptive

analysis of opinions gathered from a depth interview technique, struc—

tured to provide a uniformity and a continuity to the questions, and

yet flexible enough to permit a free exchange of ideas which could be

quickly recorded.

The methodology in the structured interview was not as inflexible

as would generally be employed. Che of the advantages of this method,

according to Van Dalsn and Meyer,3 is stated:

 

39.0mm B. Van Dalen and William J. Meyer,W

W(McGraw Hill Book Company. 1962 ),

p. 259.
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"These interviews are more scientific in nature than un—

structured ones, for they introduce the controls that are

required to permit the formulation of scientific generali-

zations.’l

This type of interview also has its limitations, according to

Van Dalen and Meyer:4

"The necessity of collecting quantified, comparable data

from all subjects in a uniform manner introduces a rigidity

into the investigative process that may make it impossible

to probe in sufficient depth."

In addition to the interview method, a simple, one page ques—

tionnaire was designed to test the responses of the interviewees for

validity and reliability. The format was similar to the structured

interview with much less detail. This was a supportive method, and

was administered to a random sampling of teachers in two of the six

districts studied.

The specific purpose of the questionnaire was to substantiate

the information obtained in the interview, relating to the accuracy by

which teachers identified their peers as leaders. Were the interviewees

really teachers who were leaders, or were they well enough acquainted

with the school and the community to identify those who were? Could

these leaders readily be identifiable as such, or was their influence

that of a strong man behind the scenes, or an older statesman? Had

the people who were interviewed accurately stated the teacher's role

in the school and community? Did factual data given under both inter-

view and questionnaire methodology coincide in accuracy?

The questionnaire had an informational cover sheet which ex-

plained its purpose. The type of questionnaire was a combination open

41mg .
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and closed form, with both fact and opinion requested of the respondent.

Each of these respondents was contacted individually by the building

principal after they were selected. They were given two or three days

to complete it, and it was then returned to the principal's office, or

handed directly to the researcher at a prearranged time. The purpose

of the questionnaire was explained carefully to the building principal,

but not to the respondent. It was the feeling that the cover letter

would be sufficient for explanation.

WWW

Although the primary emphasis of both the interview and the

questionnaire was to obtain free opinions from respondents, it was

necessary that other data be secured to serve as variables. The inter-

view was structured into four categories, and these categories were

employed in both administrator and teacher discussions.5 They include:

I. Personal Data on Respondents.

A. Questions 1 - 4.inclusive. Schedule A. (Administrators)

1. How long have you been associated in any capacity with

this school system?

2. How long have you been the superintendent (or assistant

superintendent) of this district's schools?

3. Are you directly engaged in the employment of teaching

personnel? Yes No .

1.. How many teachers are presently employed in this system?

(Exclude principals, supervisors, administrative

assistants, etc.)

B. Questions 1 - 8 inclusive. Schedule B. (Teachers)

5Complete Interview Schedules (Schedules A and B) may be

found in Appendix.
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What is your teaching responsibility in this school

system?

What additional assignments or responsibilities have

been given to you by your administrator, or have you

volunteered to assume in connection with your teaching

position?

Do any of these duties and responsibilities carry any

significant administrative responsibilities?

Yes no e

How long have you been teaching?

How long have you taught in this school system?

How long in this particular building or any previous

building on this site?

Do you make your residence in this school district?

Yes he .

Are you a member of a professional organization, such

as the MiE.A., h.E.A., A.C.E.A., or some particular

discipline state and/or national organization? If so,

please list each one.

II. Identification of Teachers who are Professional leaders.

A. Questions 5, 7, and 10. Schedule A.

5.

7.

10.

Can you identify any teacher(s) on your staff whom you

regard as a master teacher, and whom you feel would be

so regarded by other staff members and administrative

personnel? What position(s) do they hold in the school?

(Please identify also by sex.)

Are there teachers on your staff who are particular

leaders in professional activities? (Examples: M.E.A.

representative or officer, Teacher's Club officer,

T.E.P.S. representative, A.C.E.A. representative, or

any other professional activities or organizations

with which you are acquainted.)

Can you identify which identified community leaders

are also professional leaders?

B. Questions 9 through 21 inclusive. Schedule B.

9. Who are the local leaders, if any, of these (professional)

organizations? Please identify by name and position in

district.



10.

ll.

15.

16.

l7.

l8.

19.
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Do you exert any leadership role in any of these organi-

zations beyond membership status? If so, what

position(s)?

Are you a member of a local faculty club, or some

equivalent organization, as distinguished from an af-

filiation with a national or state organization? If

so, please state name of organization.

Who are the local leaders of any of these organizations?

Please identify by name and position.

Is this school system organized into departments?

(Examples: Social Studies, English, Primary Grades,

etc.) Yes No Partially

(record to what extent)

 

Can you identify the heads or chairman of your depart-

ment, and the chairmen of at least two other departments

in the school? Please state names of each person and

name of department.

Can you identify by what means these individuals are

chosen for these positions?

 

a) Administrative appointments?

b) Selection by faculty committee with approval of

administration?

 

c) Any other method or combination used?

Ch what bases, to the best of your knowledge, are these

people chosen for the positions of responsibility and

leadership? (list as many as possible of the reasons

for selection.) [Examp;g§: strong initiative, dynamic

personality, strong organizational ability, length of

term in service, enthusiasm, deliberative judgment,

ability to get along well with others, etc.

Do any student groups or organizations have a direct

role in the selection of heads or chairmen of depart—

ments? Yes No
 

Do all of the leaders identified by yourself, live in

this school district? Please list exceptions, if any.

What are the age ranges of any of these leaders identi-

fied by yourself? Below 25 25 to 35

35 to 45 ."_. 45 to 55 , _ ,_ 55 t0 65

Above 65 . (In answering this question, I am

looking for numbers in each age group, not names.)

 

 



 

20.

21.
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What length of time have they served in the schools

of this community? less than 5 years ,

5 to 10 years , More than 10 years .

 

To the best of your knowledge, are there other faculty

members in this system who exert specific leadership

influence of any type which has not previously been

mentioned? As an example, we might be thinking of a

teacher who holds no office, or specified additional

position at this time, but because of length of ser-

vice, or Special Skills, is recognized as influential.

He may be called upon for advice, influence school

Operations or faculty functions, or serve as a type of

fatherly figure. If so, would you indicate this person,

and give his or her area of influence or leadership?

III. Identification of Teachers who are Community leaders.

A. Questions 6, 8, and 9. Schedule A.

6. Would you consider any of these people (master teachers)

as definite community leaders? If so, in what capacity

do they show leadership, hold office, and direct

activities which tend to benefit the community?

Are any of these people (professional teacher — leaders)

if not named before, community leaders in the sense we

spoke of previously?

Are there any other teachers on your staff who are

active and leaders in community affairs, or hold

offices in community organizations?

B. Questions 22 through 27 inclusive. Schedule B.

22.

23.

24.

To what extent do you feel that you know the true

leaders of this community? a) Very well

b) Quite well c) Not very well

d) Not at all .

 

 

If you answered either (a) or (b) to the preceding

question, to what extent are members of this faculty

involved in these community activities? a) Strongly

 
 

 

involved b) Moderately involved

c) Not too much involved d) Not at all

involved .
 

To what extent do you feel that the advice and counsel

of teacher members of community organizations is being

followed in resolving matters of community wide im—

portance? a) Extensive consideration given to this



25o

26.

27.
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advice. b) More than average consideration given,

c) Equal consideration with other members, or

d) Little or no consideration in these affairs.

Yen have previously identified professional leadership.

Are there any of this number, including yourself, who

are eSpecially active in organizations which most

influence community progress? Please identify.

Which organizations in this community do you consider

to be the most influential in determining community

policy and the execution of it?

Are there certain teachers who are not professionally

active, and do not play a leadership role in the school

or its professional societies, but‘gg play a significant

part in community activities which require leadership.

Please indicate who they are, and their teaching

responsibility.

IV. Opinions of respondents dealing specifically with area of teacher

leadership emphasis - profession or community.

A. Questions 16 and 17. Schedule A.

l6.

17.

Is it your considered opinion that teachers in general

here have a significant leadership voice in this

community, with particular regard to major decisions of

a community wide nature? Yes No .
 

Would you please give one or more reasons for your

answer?

Questions 28 and 29. Schedule B.

28. Which statement would best indicate your feelings

regarding the teacher's role in this community?

a) Teachers in this community enjoy high social

prestige, and their counsel and leadership

qualities are welcomed by active community

organizations.

b) Teachers in this community are welcomed, and are

respected in their profession, but are usually not

considered as community leaders.

c) Teachers are discouraged from membership in in—

fluential community organizations because of status,

expense, time, or other related factors, and as

such cannot exert any significant leadership func-

tion in the community.
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29. Please indicate which statement best describes

the role that classroom teachers play, as a means

of comparison between professional leadership and

community leadership.

a) Teachers generally exert more influence within

the profession itself, and display more leader-

ship in this area.

b) Teachers generally exert more influence in the

community and diSplay more leadership here.

c) There is no significant degree of difference

between the two.

In addition, administrators were queried regarding the

type of community in which the school district was located, with strong

regard to the power structure and the stability - growth patterns. It

should be noted that questions to the administrator placed emphasis

on the structure of the community, while those questions posed to

teachers dealt with peer relationships to a greater extent. The basic

purpose in this method was to recognize that administrators tended to

be more sensitive to community pressures, while teachers were more

cognizant of the problems relating to inter group relations.

6
fhe questionnaire (Schedule 0) followed closely the format of

the interview. The questions were of a nature which could substantiate

or refute the interview responses, without the prompting clarifications

of the interviewer to serve as a possible limitation. The last ques-

tion, Question 12, was designed to permit the reapondent to eXpress

himself very openly, and was purposely rather unstructured to permit

this freedom.

W- W- In your Opinion, what is the

relationship between your conception of an outstanding

6Dee Appendix E.
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teacher, and the leadership which he or she exerts in

the profession and in the community?

Examples of the range of opinions and ideas obtained from

this question may be found in Chapter IV.

V. Selection Procedures

Typgs of Districts.--The method used to select the six dis-

tricts was a modified random sampling procedure with three basic

considerations involved:

1. Where is the location of the district in Michigan?

2. How many teachers are employed in the system?

3. What type of district does it typify-an established

urban community, a newer suburban area, or a smaller

rural community?

It was noted in the limitations of this study that the sampling

did not include a full representation of all the urban districts in

the state. Time and economic considerations were instrumental in

limiting the number of large city districts to a single representative

district, and a means of comparison with another urban area could not

be outlined. However, both research instruments were used in this

particular community, and this factor should give greater reliability

to the data received.

Two modifications were made in the selection of types of

districts. The first was made because the researcher's work outside of

this field of study was concentrated in one particular community this

past year. The other modification in procedure was determined because

a team of Michigan State University specialists had recently completed

a school facilities study in the community representing a smaller rural
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district. The first type of district was a city school district of

100,000 total population, and fit the category of "large urban." The

length of time in which the interviewer had close contact to this

large district was nine months, and each of the schools where inter—

views were conducted were visited from twelve to twenty times during

this period. While a great deal of conjecture could be raised on the

objectivity of a body of data gathered from people with whom the inter-

viewer had worked rather closely, it was felt that this would give a

more valid evaluation, and we would not be reading something into a

series of responses to opinion questions that did not rightly belong

there.

The other four districts were chosen by stratified random

sampling from different sections of Michigan. Two suburban districts

from different sections of the state were selected from a pOpulation of

school districts recently develOped around large cities. Two rural

districts were chosen from established districts which covered a wider

geographic area, although the school or schools themselves were in a

town or a small city. No attempt was made to equalize the number of

teachers in each group, since this could involve as many as 15 to 20

rural districts to balance one urban district. A representative sample

was believed possible through this selection process and it was further

believed that this sample was representative of the different types.

C is t 0 Tea rs.-—A selective method was employed

to choose individual teachers to be interviewed, as contrasted to a

random selection of the school system. Once the district where inter-

views would take place had been selected, basic criteria were establishai
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before the chief school administrator was contacted. These criteria,

as they apply directly to the selection of teachers, were:

1.

2.

The teacher must have taught in the district a minimum

of three years.

Each school building in the district, excluding special

maintenance, non classroom, or non instructional areas,

would supply a teacher for interview if feasible.

The interviewer would rely heavily on the knowledge of

the administrator to select teachers who can give a

truly objective picture of the district's faculty

leadership patterns, or the further extension of these

patterns into the community. However, the superin-

tendent or the assistant superintendent was asked if

some consideration could be given to certain variables

in this selection process. These were:

a. Marital status.

b. Sex.

c. Age.

d. Grade or subject level specialization.

If the three year minimum eXperience, and the every building

contacts criteria were met, the administrator who took the responsi-

bility for making the selections discussed with the interviewer the

secondary criteria, and together additional selections were made. In-

dividuals who made final selections of teachers were:

1.

2.

3.

(be large urban district. Building Principal.

Two suburban districts. Assistant Superintendents in

charge of Instruction.

Three rural districts. Superintendent.

The number of teachers represented by the school districts

sampled was 804 in the large city group, 648 in the suburban area group,

and 214 in the group representing the smaller rural areas.
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Certain minimum and maximum numbers were established prior to

the initial contacts with the superintendents regarding the total num-

ber of teachers from that district which the interviewer desired as

respondents. A minimum of four for the smallest district in terms of

the number of teachers to a maximum of twenty for the largest dis-

trict, were prearranged figures for the range of sampling of teachers.

In this way, each superintendent or his representative knew how many

faculty members to contact. The names of districts, and the total

number of interviews in each district, are listed in the following

  

 

table:

TABLE 1

FACTORS REIATTLG T0 TOTAl.hUMBER OF TEACHERS

AhD TOTAL hUMBER 0F TEACHER—IRTERVIEWEES

11‘ EACH SAMPIED SCHOOL DISTRICT

Name of District Number of Teachers Number of Interviewees

Kensingtona 52 4

Converse 68 4

Westchester 94 6

Towncliff 272 7

Xavier 376 14

Megapolis 804 20

 

8Names of all listed districts are fictitious.

It was felt that if the preceding criteria were followed

closely, any addition to the established minimum number would not give

significant additional validity to the data desired.
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The administrator who selected the staff members for the

interview did so on the basis of certain requested information. This

was related by the researcher in the process of the administrator

interview.

1.

It included:

Administrators should be willing to permit the teacher

to take the time for the interview. They were previously

notified that each interview would last from 25 to 35

ndnutes.

The teachers should be willing to take the time required

for the interview. They were also notified prior to the

start of questioning of the length of time needed for

formal discussion.

The teachers selected should have the following basic

qualifications:

a) Knowledge of the pattern of teacher leadership in

the system.

b) Knowledge of the leadership patterns in the community

served by the district schools.

0) High regard from the administrator as an individual

who exerts influence and/or leadership in the Schools

and/or community. (It should be stated here that this

influence or leadership was not always, but usually,

regarded as a positive factor in the opinion of the

administrator.)

VI. The Interview Process

The Cogpgrgtigp of the Adminigtrators.—-Two methods were em-

ployed to contact administrators in the selected school districts.

The method used most extensively was to write a letter to the superin—

tendend, eXplaining the project in brief form, and requesting an

Opportunity to eXplain in greater detail in a personal interview.7

 

7See p. lb of Chapter I. (Appendix A).
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The second method employed with those districts with which

less personal contact had been previously established, was to request

the major advisor on this project to write an introductory letter to

the superintendent of the district, indicating the dimensions of this

research study, and stating that the researcher would appreciate an

opportunity to explain it further in a personal interview.8

In all instances the response from each of the chief school

administrators was most gracious, and arrangements were made to con-

duct an interview with him at a mutually acceptable time and place.

Prior to this interview, a detailed letter was drafted by the

interviewer eXplaining the procedure to be followed during the

scheduled time in the community. Through this prearrangement it was

possible to proceed immediately to the structured interview with the

superintendent and/or the assistant superintendent.

A three fold purpose was established in the interview procedure

with the person or persons most directly concerned with employment and

supervision of teachers:

1. To obtain factual information regarding:

a) The professional experience of the administrator.

b) The number of faculty members engaged in classroom

teaching on the staff.

c) The extent of the administrative role in the employment

of teachers.

2. To secure opinions from the administrator(s) regarding:

a) The growth pattern in Community.

b) The role of the teacher with special regard to special

professional activities.

8See p. 15 of Chapter I. (Appendix B).
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c) The extent of teacher influence in the community.

d) The power structure areas of influence in the community.

e) The relationship of the teaching staff and its pro—

fessional leadership personnel, to community leadership

activities of this staff.

3. To select staff members for interview who:

a) Were able to identify and classify their fellow teachers

as leaders and/or influentials in the profession and in

the community, or who were themselves recognized as

leaders by administration and staff.

b) Were willing to exchange these opinions freely and

frankly with the interviewer.

It was emphasized that selections made under (3) above should

be done solely on the basis of objectivity, or as nearly so as possible

without pure random sampling. To do this with greater accuracy, the

superintendents enlisted the aid of their principals. This was the

procedure used exclusively in the single urban district studied. Tele-

phone conversations between the assistant superintendent and the build—

ing principals in the suburban area schools set the stage for the

discussions with teachers in these schools. In the three smaller

districts, the superintendent made all the initial contacts, and

arranged personally for all the interviews.

1mg Cooperation of the Teacher(s).--A single word could best

describe the procedure between interviewer and respondent, and that

was infgzmality. Freedom of eXpression was maintained, and the informal

atmosphere helped to create this. Although the structured interview

was used and certain relevant facts were obtained, a certain amount of

flexibility was allowed to permit subjective information to become a

most important part of the date. In this manner, the interviewee felt

that he or she had a personal stake in the study, and indeed they did.
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The interviewer's initial purpose was to insure that respon—

dents should be cognizant of the intent and the scope of the study.

This was not only to be regarded as a personal accommodation to the

interviewer to complete a research study, but as an important stimulant

to members of a profession to evaluate their public image more closely,

and stimulate their thinking on the role of the teacher outside of the

classroom.

The oral introduction to the interview served to introduce the

research goals. This was accomplished only after the principal of the

building had made preliminary arrangements with the teacher to meet

the interviewer at a mutually acceptable time and place. This was

either during a free hour during the day, or after school hours. The

teacher was informed that the interview would last about a half hour,

although many lasted much longer than originally planned because of the

interesting discussion which accompanied the questioning.

The formal introductory statements also served to insure to the

respondent that complete anonymity would be accorded the individual

school district. Persons who were to be identified and those who made

the identifications were also given assurances of anonymity. There was

no hesitancy to eXpress frank opinions.

All responses were recorded in the presence of the teacher

respondent. At times, the respondent would ask to look at the recorded

answer sheet to review how he had answered the question which immedi—

ately preceded. On other occasions, the respondent wanted to refer

back to answers given five to ten minutes before. There was certainly

no objections to these requests, since such referrals merely seemed to

add to the reliability of the statement. In multiple response
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questions, the statements were invariably repeated once, and often

twice. ho attempt was made to hide recorded answers from the

respondent.

Che question was verbally inserted into the teacher interview

schedule (Schedule B), which did not appear on the recorded page. This

question was, "To what degree do you feel that athletic directors,

coaches, and music directors-those in the public eye to a greater

extent--are influential and exert leadership in the profession and in

the community?"

It was inserted to test the hypothesis that such teachers

exert a stronger leadership role and have more influence in both the

school and the community. This question required some extensive ex-

planation, and evoked some interesting responses. (See Table XVII).

At the conclusion of the interview, the question was usually

asked by the reapondent, "Will we get an opportunity to see the results

of the study?" For those who inquired Specifically, verbal assurance

was given that certain data findings would be made available to them.

V II . Qggstiomgige Procedures

The questionnaire was administered to a random sampling of

teachers in two school districts as a supportive method to validate

information. The smallest and the largest districts with regard to

both student and teacher population was selected for this purpose, and

the method of sampling within each district was different. In the

largest district, three questionnaires were distributed to each school

building with three exceptions, while in the smallest district, a



~66-

sampling of one-third of the number of teachers was taken, and dis-

tribution made randomly over the entire faculty.

A total of 104 questionnaires were distributed, and 83 were

returned. Of the total number, twelve were returned with incomplete

information, and nine were not returned at all. The following table

gives this data.

TABLE 2

NUMBER OF QUESTIONNAIRES DISTRIBUTED

AND COMPLETED BY DISTRICTS
 

 
‘_ _._.

Name of District Questionnaire Distributed Questionnaire Completed

Kensington 22 19

Small rural

Megapolis 82 64

Large urban

The procedure for distribution was not complicated. since

each building principal was aware of the nature and the purpose of the

study, the distribution and collection of completed questionnaires was

handled through that office. These were distributed after the inter-

view with the selected teacher in that building had been completed.

Steps in the procedure:

1. In Kensington, with 52 teachers, the interviewer contacted

the high school principal and requested that he distribute them

randomly throughout the entire staff, elementary included. Interview

respondents were omitted from this sampling. Within three days these
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completed questionnaires were returned to the researcher's desk. Three

of the 22 questionnaires were not completed.

2. In Megapolis, with 804 teachers, the interviewer met

briefly with all the principals of the elementary schools before their

regular bimonthly meeting, and explained the purpose of the question-

naire. This meeting was arranged and presided over by the assistant

superintendent in charge of elementary instruction, and her permission

was given to permit the questionnaires to be distributed through the

schools. Following the meeting and as soon as possible thereafter,

each building principal was contacted in his office. Three question—

naires were left with that principal, and he or she randomly distributed

them to three staff members. A total of 60 were distributed in this

manner, and 53 were returned. The same procedure was followed in the

secondary schools, with the exception that a preliminary meeting with

the principals was not held. There were 22 questionnaires distributed

in the 8 secondary schools, and ll were returned.

VIII. Implications of Procedural Problems in this Study

Certain limitations had been previously recognized in the

interview procedure. Naples and Tyler9 indicated that the data which

might be obtained through the process of interview were subject to four

limitations relating to the respondent. These were:

1. His experience.

2. His judgment.

3. His accessibility and willingness to divulge the information.

9Douglas Naples and Ralph W. Tyler, Re h Me hods Te c

Ezgylemg, (New York: The MacMillan Co., 1930), p. 353.

 

 

 

 



-od-

4. His ability to express himself clearly.

Cne additional limitation which might have a bearing on the

validity of the study was recognized. Despite the intended informality

of the interview situation, in only one instance was a teacher respon-

dent previously acquainted with the interviewer. This lack of acquaint-

ance could have created a barrier, but it also could have permitted

greater objectivity.

The primary source of concern was that personal preferences

or Opinions would not show themselves in any way throughout the

introductions, the interview process, or the general discussion which

followed the formal interview. This could easily have been done by

voice inflections, facial expressions, or comments on responses. The

researcher was fully cognizant of these possible dangers, and attempted

to keep the conversation on an objective basis while the interview was

in progress. When a respondent asked what the feelings were in some

other community, the response was that no conclusions could be reached

until all the data was collected and analyzed.

It was felt that the interview method was by far the most in-

formative method. A need for responses involving opinions of teachers

could have been best fulfilled through this procedure. The responsive-

ness of every respondent, with two exceptions who were obviously in a

hurry and had little or no interests in this study, was gratifying.

Such responsiveness also gave far greater opportunities for eXplanation,

and far less chance for blank spaces to appear in the document. A per—

sistent effort was made to obtain a definite response to every question.





CHAETER IV

ANALYSIS OF DATA

I. Introduction

To select a method or methods for analyzing data gives any

researcher some cause for concern. Structured interviews rarely pro—

vide specific empirical evidence, which may be analyzed and treated in

a statistical manner. The purpose and plan of this research method

was not determined only by the type of analysis, but also by the type

of information which could be gathered. It thus became a descriptive

research thesis with both verified facts and Spontaneous Opinions

employed in testing the hypotheses advanced in Chapter I.

Certainly the basic requirements of any study involves testing

what is believed to be true, and comparing that with the facts which

previous research and personal experience tells us is true. This was

v r ur se th's research re rt an is.

The procedures selected were listed as follows:

1. A presentation of descriptive, factual information

by means of tables, graphs, and objective statements.

This included:

a. Types of School Districts studied.

b. Characteristics of School Administrators interviewed.

c. Characteristics of Teachers interviewed.

2. A presentation of such subjective factors which related to

the opinions of both administrators and teachers. These

opinions referred specifically to these individual '3 con-

cepts of teacher leadership patterns in their school and

community.

-69-



 
 

 



-70-

3. An establishment of the relationship of factual data

to opinion data through the medium of charts, graphs,

and statements.

4. An examination of both types of information, and relating

the findings toward an acceptance or a rejection of the

hypotheses advanced in Chapter I.

II. sc s 0 Fee D t

LMWW

Six school districts were sampled for study and all were

studied in detailed fashion through the interview technique. Two of

these districts were of the legal classification of "third class," and

four were classified as "fourth class" districts. Each district had

distinguishing characteristics, and the sample was closely representa-

tive of all third and fourth class school districts in Michigan.

In addition to the six districts studied through interview,

two of these school districts were cross checked for reliability in

information through the questionnaire technique. Che of these dis—

tricts was of the third class and one of the fourth class.

Fictitious names were given to all districts and no names were

used in the manuscript. This was done to keep faith with both inter-

viewees and questionnaire respondents, that complete anonymity would be

afforded all respondents who helped in this study. Characteristics of

the school districts themselves, as well as of the communities they

serve, were listed as factual data which could easily be verified.

 

All six superintendents and two assistant superintendents

directly responsible for the employment of teachers, were interviewed.
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It was found that the total number of years of teaching and adminis-

trative experience which these individuals represented in their com-

munities was 127 years. The average was 18 years of service to

education for each administrator. With respect to the tenure of

service in their present position, the total eXperience was 81 years,

with an average of 10.1 years per administrator.

With regard to educational training, all eight had completed

master's degree requirements and beyond, and three had earned the

doctorate. Both of the assistant superintendents held the doctorate

degree. All of the persons interviewed in this capacity were men and

all had been consistently active in both professional and community

work.

Although specific questions relating to the participation in

community activities of administrators and the extent of their leader-

ship activities were not posed, it was apparent from the interviews,

both with administrators and teachers, that all administrators inter-

viewed were strong community leaders and influential as such. The

degree of professional leadership of administrators could not be

determined and was not considered in this study.

The superintendents, and even the assistant superintendents in

the two largest districts (in number of teachers and students), found

it difficult, if not sometimes impossible, to deal in more than gener—

alities regarding the professional and community contributions made by

their staff members. The three smaller district superintendents, how—

ever, were much more specific and knowledgeable in their identifications.
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C. Characteristics of Teachers Interviewed

The basic criterion for the selection of interviewees was that

the faculty members should be classroom teachers in some capacity. The

selection methods, as previously outlined, permitted a wide cross

section of leadership types and personalities to emerge.

The interviewee was not questioned regarding his or her age, a

personal matter which may have nullified the good rapport which was

established between the teacher and the writer. It was believed that

information received on length of time served in the profession and in

the system would be sufficient for this study.

A diversity of interests was found among the interviewees.

Among those which helped to disprove the old adage that "teachers are

all alike," were such divergent personalities as a former school super-

intendent, a president of the district teachers' union, and a former

children's theatre devotee who had held national and state offices in

this organization.

Teachers who were interviewed tended to be rather mobile wit.

regard to the length of time spent in one particular comnunity. Cnly

two of the total number of interviewees had served in the district's

schools for more than 20 years, while 16 of the 55 teachers contacted

had been in the profession for at least 20 years. Implications involved

in community leadership with regard to this factor were presented later

in the chapter.

Two men with coaching responsibilities were interviewed and each

one had less than five years experience in teaching. Two music direc—

tors were interviewed and both of these people had over ten years of
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TABLE 4

FACTORS REIATIhG TO CHARACTERISTICS OF TEACHERS

 

 

 

Characteristics Elemifitfrgzl)‘ ’ 6 secfidfrggfp

3,2;

Male 5 20

Female 17 13

Is th T Pro see

0 - 5 years 1 A

6 — 10 years 0 5

ll - l5 years 8 10

16 — 20 years 2 8

More than 20 years 5 6

length 9f Time in System

0 - 5 years 3 9

6 - 10 years 15 6

ll - 15 years 1 8

16 - 20 years 2 9

More than 20 years 1 1

Teaching Responsibilities

K — 3 ' 8

A - 6 14

Various Subject Areas in Secondary 6 Junior High 7 - 9

Schools. (English, Social Studies, 2 Junior High 7 & 8

Science, Math., Business, Art, 7 High School 9 - 12

Phys. Education, Music, Voc. Agriculture, 15 Senior High 10—- 12

Guidance, and Special Education.) 3 Special Sec— 7 - 12

ondary
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experience; both in the profession and in their present position. The

"public eye" requirements of these types of teaching positions were

brought forth in interesting fashion by these educators.

III. Fagtgzg Relgtgd t9 Intervigpges' Concepts

2W

 

A. e 1 de sh'

l. ,Administzatg;§.—-In reSponse to Question 16 of Schedule A,

referring to the administrator's concepts of significant teacher com-

munity leadership, six of the eight indicated that teachers in their

system had no "significant leadership voice" in major decisions of a

community-wide nature. Two answered that they did, but qualified it to

state that this leadership was most apparent only when school matters

of interest were prevalent. Examples cited were school bond elections,

extra millage proposals for school Operations, and school board

elections.

An inverse relationship was apparent between a change in the

community power structure and the degree of teacher leadership in a

community. In four of the six Communities studied, a definite power

structure change had occurred in the past ten years. In each of these

communities the involvement of teachers in this change was notable by

its absence.

In Table 5, presented on Page 76, we note that, in the Opinion

of the administrator, a recent power structure change indicated 39

significant change in the influence of teachers on his staff in

community affairs and policies.



TABLE 5

COMPARISON OF TEACHERS IhFIUEhCE AhD POWER STRUCTURE CHALGBS

 

 

Change in

Power Teachers Influential

Name of District Structure in Community Change

Kensington Yes No

Xaviera Yes No

Me 1 a No YeSo-only in school

gapo is promotional work

Towncliff Yes No

Converse Yes ho

Westchester ho ho

 

aAnswers reflected Opinions of both the superintendent and

the assistant superintendent in charge of personnel.

In this context, the role of change was the key to an eXplana-

tion why educators were not considered when major community policy

changes were contemplated. A dynamic community tended to look outside

the teaching profession for its leaders. As one administrator put it

so flatly, "To fill a leadership void, our community hasn't looked for

a saviour among our teachers."

Administrators interviewed were all in agreement on certain

responses. These included:

a. The teacher's role in active political work was virtually

nil. Out of a total of 1,666 teachers represented in

the canvassed districts, only one teacher held any politi-

cal office on a state, county, township, or city level.
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b. There was a distinct difference between community

leadezs and community ggntributorg. These factors

were noted in this regard:

I) Smaller communities had a higher ratio of community

contributors among teachers than larger communities.

2) Administrators could much more easily identify

their faculty community workers in the small

communities than in the larger areas.

3) A teacher who was not a professional leader was very

rarely considered a community leader, but participated

in community activities of a social or fraternal

nature just as any citizen.

Administrators generally felt that teachers should reside in

the district where they were employed in order to truly be a part of

the community. A relationship existed between Factor b.2) above and

the Graph 1, on the following page. Small rural communities, which were

stable with small, natural growth tendencies, had a higher percentage of

their faculty in residence than their faster growing suburban

counterparts.

Administrators generally believed that residents of a community

tended to participate more readily in activities of that community than

those who lived in one area and taught in another. This tendency also

was illustrated in Graph 1. Administrators in two of the districts

could not estimate faculty participation in community work.

Administrators were asked to identify professional leaders and

community leaders among their teaching staffs. Cf the eight inter—

viewed, six made specific reSponses to questions dealing with this

identification. lbrtinent responses were:

a. All stated that the number of teachers who were profes-

sionally active (i.e., held reaponsible positions in

professional organizations) exceeded the number who were

similarly active in influential community organizations.
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b. One administrator reported that 26 per cent of his staff

participated in professional organizational committee

assignments on a state or national level. In contrast,

community organizational leadership among this staff was

estimated to be about 5 per cent and not all of these

were considered as top leaders.

0. Strong community leaders were invariably active in

professional ranks. Only 2 individual teacher exceptions

to this were listed.

d. A notable exception to the preceding concepts of teacher

leadership, as indicated by four of the administrators,

was as follows: "Teachers were generally as active, or

more so, as leaders in church and religious or fraternal

organizations than their counterpart in business and the

professions. This was strongly noted in four of the

smaller communities.

e. Administrators tended to emphasize this latter point in

the interviews, while teachers said little about religious

activities of their peers. This could have been attributed

to lack of knowledge or interest by teachers on the reli-

gious tendencies of their cohorts, while administrators

sensed that this was important, and made a point of in-

vestigating this factor more closely.

2. Teachers.-All teacher respondents were members of at least

one professional organization. In five of the six districts covered,

all interviewees indicated that they were members of the Michigan Educa—

tion Association. Table 6 gave the professional membership totals, and

compared them with the number of active participants in these

organizations.

An important factor developed in the study of professional

leadership roles of teachers. There appeared to be no real consistency

in the influence of professional organizations on its membership.

As an example, in one district studied, all the interviewees stated

that teachers were not an active professional group and that a very

loose, intangible relationship existed between the local and the

regional and state organizations. There appeared to be little interest
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on the part of the entire staff toward the total program of the

M.E.A.

On the other hand, in another district of comparable size and

also in a rural area, the professional contributions of all of the

interviewees to both the state and the regional M.E.A. were extensive.

The entire staff was closely apprised of the activities of the parent

professional organization at all levels. This was accomplished through

close personal communication between leaders and membership.

There appeared to be some definite lack of interest in the

National Education Association program. None of the interviewees

served on any national committees, nor held any offices at this level

at this time, although two had served as an N.E.A. delegate in the

past. Of the 55 interviewed, only 32 were N.E.A. members. This

represented a 58 per cent membership total among the reSpondents.

Teacher respondents tended to hold and retain membership in

state or regional professional organizations in their particular

teaching interest area. Since the sampling represented most of the

subject areas, it was difficult to determine the extent of leadership

and responsibility which each teacher took in these categories. How-

ever, it was noted that of the 22 elementary interviewees, 16 held

membership in some organization outside the local system which have

professional objectives in specific areas. Of the 33 secondary inter-

views, 30 held such memberships. Examples of such affiliations

included:

1. Elementary - Michigan Reading Teachers Association

Department of Classroom Teachers

American Childhood Education Association
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2. Secondary - Michigan and hational Science Teachers Association

Department of Audio Visual Instruction

Michigan Vocational Agriculture Association

Michigan Coaches Association

Michigan Business Education Association

Michigan Counselors Association

Michigan and hational Council of Teachers of English

Michigan Music Educators Association

Michigan and National Council for Social studies

American Educational Theatre Association

Although 46 of the 55 respondents held one or more of these

memberships, there were only two instances where these people held any

offices in these organizations, or stated any other leadership reSponsi-

bility on a national or state level. One of these was in the field of

the theatre arts and the other in the social studies area.

The data in Table 6 became important because:

1. Interviewees were judged by their administrators to be

influential and possess definite leadership qualities.

2. Teaching experience in many teaching subject areas was

represented.

A comparison of the data in Table 6 with that in Table 7

indicated that there was little correlation between responsibility held

within the school setting in the form of assigned leadership roles, and

elected or appointed professional leadership activities outside the

academic setting. The total number of additional assigned reaponsi-

bilities assumed by all 55 respondents was 80, or an average of 1.64
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assignments per teacher. The total number of leadership roles assumed

by these reSpondents in professional organizations was Bl, or an average

of .56 roles per teacher.

The first category or area of responsibility was usually taken

for granted, since there were more of these duties and assignments to

fill, and they were assigned by the administrator(s). The second type

of role had less immediate demand; assignments were made by the member-

ship of the organization, and nominees had much more flexibility in

accepting or rejecting these assignments without risking rank or

position.

It was ascertained that of the 10 elementary teachers who

assumed leadership in professional organizations, each one of these

teachers had a single role; that is, one teacher for one position. In

the secondary area, however, of the 21 leadership positions held, 13

teachers held all these positions. Therefore, only 23 teachers out of

55 indicated that they held a professional position outside the school,

although these teachers were considered to be among the leadership

group by their administrators. This was in comparison with 44 out of

55, who had definite assigned duties. Examples of these assigned

duties were:

1. Class advisorships, student council responsibility,

adult evening class supervision, department head or chairman, coaching,

service squad or monitor sponsor, entertainment chairman, textbook

committee chairman, various club sponsorships, transportation manager.

Of all the assigned duties, the only additional compensation

was given to the transportation manager and the coaches. In the schools

sampled, department heads were not given additional compensation.
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In each interview, respondents were asked to identify, by name

and position, the local leaders of professional organizations. Ques—

tions 9 and ll of the interview schedule for teachers referred to the

identification of local leaders in state, national, and local organ-

izations with which the reSpondent was affiliated.

Consistent with the feeling that teacher-leaders could recognize

and identify their associates in positions of responsibility, another

question (Question 14) was posed. Teachers were asked to identify

their department heads and other department heads in their school. The

principal purpose of this line of questioning was to obtain some con-

ception of the amount of knowledge which respondents had regarding

their colleagues professional obligations.

Questions 15 through 20 inclusive referred to factors other

than the name identification of leaders. bpinions were solicited from

respondents on factors which involved methods of selection of teacher-

leaders. The district of residence, age range, and length of service

of these persons were also requested.

Responses to these questions were outlined in Tables 8 and 9

as subjective factors. Answers were recorded as giyen to the inter-

viewer, and information given was estimated by the respondent. The

questionnaire (Appendix E, Schedule C) served as a collaborative in-

strument to check reSponses to these questions.

Reaponses toward peer identification indicated that teachers had

difficulty in remembering their leaders. It was assumed here that many

teachers were not strongly interested in their representatives and had

taken little role in their original selection. However, on an
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TABLE 9

RESPQJD‘ES CF ETERVIEWEES TOWARD dUBJECTIVE METHt-D CF

dElECTDLC DEPARTMENT HEADS

The total number of reSpondents to this question was 50. Five

of the total number interviewed indicated that they could not identify

with any degree of accuracy. Of the 50 replies, all but one indicated

that department heads were selected by administrative appointment. In

one school, the interviewee stated that a faculty committee made the

appointment with the approval of the administration.

FACTORJ CCLDIDERLD M351“ mPC-RTAM IN THE

JELEIFION 0F DETARTWJIQT manna

Responses Lumber of Mentions

length of Service 9

Special Knowledge of Subject Area 8

Performance and Competence 8

Ability to Work with Others 6

Other Responses (Initiative, Intelligence, Etc.) 18

Two Respondents Indicated that all Factors Except

length of Service were Considered.



appointment with which they had little to do, such as choosing a

departmental chairman, their knowledge of his or her role and the basic

reasons for selection were much more definite and accurate.

Reaponses further indicated that the responsibilities of

department heads were not highly valued by the interviewer and in all

but one district sampled no additional compensation was given for

this additional duty. Two department heads were interviewed and both

indicated that such a designation was an honor.

TAB LC} 10

FACTORJ RELATED TO AGE RALGEJ OF IDEhTIFIfiD LEADERo

BY DISTRICTJ

 

 

Question: What are the age ranges of leaders whom you have identified?

 

  

 

 

 

 

 

 

District 25-35 35-45 45-55 55—65 Totals

Kensington 3 5 l O 9

Converse (Rural) 4 6 4 5 19

Westchester 2 14 l A 21

sub totals (Rural) 9 25 6 9 49

Towncliff 5 5 2 0 l2

(Suburban)

Xavier 36 24 4 C 64

dub totals (suburban) Al 29 6 C 76

Megapolis (Urban) 8 72 38 12 130

Sub totals (Urban) 8 72 38 12 130

Totals 58 126 50 21 255

x2 = 77.06 df = 6 P = <.001
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The age ranges and length of service of teachers in the

district were considered to be important factors in determining the

scope of a teacher's influence and leadership qualities. The informa-

tion in Tables 10 and 11 indicated respondents' opinions on these

factors as they related to different teaching situations.

The data in Table 10 provided rather conclusive evidence that

there was a relationship between the type of district and the age

levels of teacher—leaders in professional organizations. leaders

in these organizations were generally found to be below the age of

45 in the sampled districts. Department heads tended to be 45 years

and above. Both types of leaders were included in Table 10.

The data in Table ll indicated that there was a definite

relationship between type of district and the length of time teacher-

leaders have served in the community. A further analysis of Table ll

also tended to indicate that recognized leaders should be a part of

a school community before he or she can take a leadership role.

The longer the term of service, the more the tendency toward assuming

responsible positions. ho deviations from this tendency were found,

regardless of the size or composition of the district.

It should be noted that Xavier was a suburban district which,

until 11 years ago was served by a two-room elementary schOol, but

which now houses 7,800 students in its 9 school buildings. It

explains why no teachers now in the system have been there more

than 10 years. The responses to questions 21 (oee Appendix D, sched-

ule B) were very inconclusive. In the larger school districts,

which included the urban and the two suburban areas, there were many



FACTOR: RELATED TC MOTH OF SERVICE CF anNTIFIEU

LEADERS BY DldTRICTd
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Question: What length of time have they served in the schools of this

 

 

 

 

 

 

 

community?

More than

District 0—5 years 5—10 years 10 years Totals

Kensington 1 2 6 9

Converse (Rural) 4 5 10 19

Westchester 1 2 18 21

sub totals (Rural) 6 9 34 A9

Towncliff O 3 9 12

(suburban)

Xavier 9 55 0 6A

Sub totals (Suburban) 9 58 9 7e

Megapolis (Urban) 6 46 78 130

sub totals (Urban) 6 2.6 78 130

Totals 21 113 121 255

x2 = 63.4 df = 4 P 3 (@001
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teachers named who had served as leaders in the past, but now had

retired or stepped aside. These people still had many followers and

were called upon for advice and assistance by both administrators and

teachers. One respondent, the executive secretary of a local district

branch of the M.E.A., stated, "We rely very heavily on the former

presidents and officers of our association when we draw up our pro-

posals for salaries in the coming year."

An important factor gleaned from responses to this question

was that‘gg respondents could cite any particular teacher position as

having special influential status.

All but 10 of the 55 respondents could identify from 2 to 5

influential teachers who held no definite position beyond their teach-

ing assignment. There were a total of 83 mentioned--26 elementary i

teachers and 57 secondary teachers. A further breakdown showed that ‘

20 of the elementary teachers were women and 6 were men. Most of the

elementary leaders influence centered in the internal structure of

the school, such as providing assistance in teaching to younger

teachers.

bf the 57 secondary teachers who were felt to be especially

influential, all but 9 were men. These represented nearly every sub-

ject area in the schoOi. In the two largest districts studied, with

38 secondary teacher—leaders mentioned, 7 were teachers union leaders.

The emphasis which the secondary influentials placed upon their role

centered upon salary negotiations and professional problems.

Unusual influence did not appear to follow from a special

competency in athletics or music, or any other area in which the



u. ‘» ‘1“

teacher is more exposed to public observation. Respondents indicated

that it depended largely on the personality of the teacher and the

character of the staff. One significant response to this question

was, "If teachers want to cry on somebody's shoulder, Mr. X is always

handy." This remark is not typical of the responses of the majority,

however. Interviewees tended to be gratified by the assistance which

these veterans could give. heophyte teachers were never mentioned as

influential in this sense.

B. Community leadership

1. Introductory statement§.—-The definition of community

stated that it "consisted of people who lived in a more or less contigu—

ous area, and were engaged in such social processes and relationships

as may normally arise in the pursuit of the chief concerns in life. . . P

A professional, referred to one whose skills were achieved through a

long formal process of advanced training. It was relatively simple to

classify most professions and fit them into a high status group, such

as doctors, dentists, lawyers, architects, etc. But this was much more

difficult with teachers.

A major emphasis in this thesis was concerned with the teacher's

role in the community. Many of the hypotheses which were tested dealt

directly with this position. The assumption had been made that teach-

ing was a profession, but the literature indicated that not all of our

citizens regarded it as such. Groffl stated:

Teachers might best be classified as middle class profes—

sionals. This term, while retaining for them the distinction

1Patrick J. Groff, "The Social Ola s of Teachers," JOunnal of

Educgtiongl §gciology, 25 (September, 1952?, pp. 20-24

 



of having had professional type education and of subscribing

to professional type purposes and ethics, takes a realistic

View of the comparable social status with the other profes-

sionals, and the propertied class which appear truly to

constitute the upper social class.

The feeling of "professionalism vs. status" did not appear to

be a factor in determining leadership, according to the responses of

the interviewees. If teachers were status conscious, they did not

mention it a single time during or after the interviews. Most teachers

were from middle class backgrounds and seemed to reflect middle class

values. But what was important, as far as the respondents were

concerned, concerned itself with the often expressed feeling that the

general public had little in Common with our profession. There was a

tendency toward mutual understanding. Rubin2 stated specifically:

It seems to me that one of the real barriers separating

the educator from the public is the powerful self con-

sciousness of the teacher. In effect, the teacher too

often has accepted the role thrust upon him by the most

critical elements of the public--the role of an ineffective

person who has taken refuge in the schools from the com-

petitive conditions of the world at large——teachers do

tend to feel marked and painfully self conscious.

No indication of this self consciousness among respondents was

apparent, nor was there any overt evidence of ineffectiveness. The

misunderstanding, or the expressed desire not to understand, on the

part of both teacher and public might Le partially responsible for the

decline in public support for schools at the present time.

Administrators did not consider their teachers to he community

leaders to the extent that they had a significant voice in the comnunity

program. With this factor in mind, together with the written opinions

 

2Norman J. Rubin, "Teachers and People," Educational leadership,

11 (October, 1953), pp. 22—28.
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of both Groff and Rutin, attention was directed toward the teacher's

role in the community as seen by SS teacher respondents.

Questions 22 through 29 of the interview schedule (Jchedule 3)

called for the respondent to eXpress his or her opinions regarding the

teachers' leadership role in the community. Graph 2 illustrated the

extent to which teachers were involved in community activities and

corresponded to Question 23 of the schedule. Table 12 outlined the

extent to which teacher's advice and counsel was regarded in the

community, and corresponded to Question 24 of the schedule.

All respondents except five felt they knew the true leaders of

the community either "very well" or "quite well." Only those who

answered in this manner to Question 22 were asked to reSpond to

Questions 23 and 24.

lue V Cr ‘aniz  atio s.—-The responses to the

 

opinion question, which asked the teacher to name the organized groups

which exerted the most influence, brought the following reSponses:

a. In all districts sampled, the majority of the responses

stated that the Chamber of Commerce and the Jaycees were strong and

influential. In the large urban community, a "Committee of 50," who

were primarily business and industrial leaders was considered the most

influential of all organizations in promoting the progress and destiny

of the cit". In the same city the Iabor Council received 11 mentions

as an influential agency. This was the only community in which labor

was mentioned as being strong.

b. It was surprising to note that in two areas the American

Association of University Women was very influential, receiving a total
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of eight mentions. Others mentioned more than once included the D.A.Ru

the League of Women Voters, the College Club, and the Zonta Club.

c. In one suburban district a Tax Study group (anti-

school) was particularly effective. This was counterbalanced by a

Citizens Advisory Committee for Better Schools, an organization sup-

ported by school administrators and school board members. The Board of

Education received five mentions in the community as an influential

group. This was somewhat significant, since no other reSponse in any

district indicated that the Board of Education was a strong organization.

Bach community had several service and fraternal organizations,

but these served primarily as expediters of predetermined policy. It

was evident in this study, and rather surprising, that more teachers

did not find these clubs and societies to be very influential. Most

respondents felt that such organizations had a primary purpose for

existence, with the aims and goals of the membership oriented toward

altruistic accomplishments. If schools were promoting a recreational

program or a sight saving program, these organizations tended to be

more receptive to this type of service than the promotion of a favorable

bond issue.

This study indicated that teachers who were n23 professionally

active were rarely active in community affairs. There were only four

separate mentions of such individuals who were recognized community

leaders, but who were 22$ professionally active in educational circles.

In only one case was the individual active enough to run for a political

office. On the other hand, there were two illustrations involving

teachers who ran for a political office who were also professional
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leaders. Cne was successful and held a township office, while the

other was unsuccessful, largely because the party loyalty in that area

was traditionally for the other major party.

It was previously noted that politics was not a strong issue

or concern of the teacher. While a recent magazine article stated that

over 90 per cent of the nation's teachers voted in the 1960 national

elections, no evidence was found in this study that teachers partici-

pated actively in a political role as candidates for office.

3. Profession vs, Community.-—What role does the teacher

actually play in the community? This question formed the basis for a

single statement selection from among three (Question 28, Schedule B)

and tended to show the perception the respondent felt in this matter.

Responses to this question were received from all 55 interviewees and

recorded by districts. The statements were:

A. Teachers in this community enjoy high social prestige

and their counsel and leadership qualities are wel—

comed by active community organizations.

B. Teachers in this community are welcomed and are respected

in their profession, but are usually not considered as

community leaders.

C. Teachers are discouraged from membership in influential

community organizations because of status, expense, or

other related factors; and as such cannot exert any

significant leadership function in the community.

Although 20 per cent of the respondents indicated that State—

ment A was the best answer to this question, there was considerable

doubt that teachers enjoyed "high social prestige." These respondents

felt strongly that the teacher's counsel was a highly desirable

quantity in the community and that the profession lent a desired
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prestige which was valued by the citizenry. Teachers who indicated

that dtatement A was closest to their situation were largely repre—

sentative of two well established rural communities where teachers

performed the leadership and advisory functions in many church and

recreational activities.

In other areas, the great majority f the respondents judged

teachers to Le respected and welcomed, but did not consider them to

be community leaders. Thirty—seven f the terviewees felt this

statement to be more correct than the others. These respondents

further felt that there were two reasons why this was so:

1. Teachers exhibited little interest in community work out—

side their church and social roles and, herefore, "begged off" from

this additional reSponsibility.

2. The community, having established organizations with

certain goals and purposes to attain, had not invited teachers to

attend and join in their work. An impasse was then created, with only

the well established residents of the teaching profession able and

willing to work into these pre-established roles.

Only 7 respondents felt that teachers were actually discouraxei

from community participation. Those who felt that Statement C was the

best answer came from the urtan and suburtan areas, where there were

many leadership 5roups.

A brief summarization of the responses to this question

indicated:

1. Four-fifths of the respondents acknowledged that teachers

were not considered community leaders.
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so considered included: (a) a lack of time; and (L) lack of interest.

3. Estatlished smaller communities asked more of a teacher's

time for the development of community purposes, and received it.

The last question posed to the interviewee apain asked for a

choice among three statements. The purpose of this question (see

Question 29, Schedule L) was to determine where the individual members

of the teachiné profession placed their major emphasis. This question

was explained carefully to each reSpondent, and it was stressed that

influence within the profession meant outside the classroom or area of
*

 

instruction, but included all professional organization activities

within and without the school setting.

The question and statement choices were:

Please indicate which statement best describes the role

that classroom teachers play as a means of comparison

between professional leadership and community leadership:

Statement A. Teachers generally exert more influence within

the profession itself and display more leader-

ship in this area.

Statement E. Teachers generally exert more influence in the

community and display more leadership here.

statement C. There is no significant degree of difference

between the two.

All 55 interviewees responded to this question. The reSponses

indicated that professional activities tended to come first in the

teacher's life. The breakdown of responses was:

statement A. 52 responses.

statement B. fig responses.

statement C. 3 reSponses.
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These results were somewhat surprising, since responses to the

previous question indicated that 20 per cent of the respondents felt

that teachers were highly regarded as leaders in the community. An

informative illustration comparing the responses from two rural com—

munities was reported as follows: The faculty at Westchester had a

very tenuous relationship with any state and national professional

organization, and four out of six respondents in that community's

schools stated that teachers were quite influential in the community.

On the other hand, the faculty at Converse had a very close relation-

ship with local and state professional organizations, and still all

respondents felt that teachers were community leaders. In spite of the

apparent dichotomy, all ten respondents in the two districts felt tha

the teacher's interests were directed toward the work of the profession.

The implication drawn from this comparison, and from responses to these

questions was: Teachers felt a sense of loyalty toward their profession,

_which was probably surpassed only by_their sense of loyalty and duty to

family, church, and students.

Responses to Question 12 of the questionnaire (see Appendix E,

Schedule C) were examined. This permitted respondents to draw some

comparisons between the teacher's professional and community activities.

The answers were rather involved, but the central thought which each

respondent tried to convey has been extracted. A total of 73 responses

to this question (10 left it blank) indicated:

1. There was no perceptual difference in the variety of

responses with regard to philosophy and content between teachers in a

smaller rural community and those who served schools in a large urban

community.



~16;—

2. The most frequently mentioned factor considered by

respondents to be an impigment upon a teacher's obligations was lags,

Thirty-five of the respondents gave this as the primary limiting factor

in both their professional and community roles.

3. The positive approach was taken by 12 respondents, who

regarded both types of obligations as a responsibility and a challenge;

both to the profession and to society. They indicated that a person

who could perform both types of duties acceptably was an outstanding

person, and added that there were few people of such caliber in the

profession.

A selected sampling of respondents' reactions toward Question 12

in the questionnaire were recorded as follows:

(It is important that teachers be active in less publicity

seeking activities. Good teaching demands more time than

is given to it now.)

(We should all belong to a professional organization be-

cause it is important to make us more proficient. Community

work should be of service, using talents, etc.)

(Many outstanding teachers have club memberships and church

memberships which involve leadership.)

(There is little correlation between professional and

community leadership. We should try to get the community

to recognize the teacher as a professional.)

(A teacher who gives time to the community is an honor and

an asset to the profession.)

(There is not much relationship between the two. Many

excellent teachers are not born to be leaders.)

(Teaching ability should not be judged on the basis of

outside leadership.)

(We should make a distinction between a wage earner and a

W.)
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(It is almost impossible to exert much influence in both

unless a teacher is unmarried or has no children.)

(There is too much importance attached to community parti-

cipation. There isn't enough time to teach and spend nights

and weekends on things which others have more time to do.)

These responses were a representation of pertinent responses.

It was noted that the sentiment was not strongly oriented toward

assumption of additional duties. Many respondents implied that the

community rarely showed much appreciation for such service.

A difference in the responses of teachers from large and small

school districts appeared in the questionnaire analysis. In Question 8,

the response called for an opinion whether the teachers identified in

previous questions as professional and community leaders, reflected

the strongest leadership influence in the school system.

In Kensington, 10 out of 19 responded negatively to the

question, and stated that they felt that the present leadership was

not the strongest in the system. Two of the respondents felt that gems

of the leaders were strong; and 7 felt that the present leaders repre-

sented the strongest leadership.

In Megapolis, however, in a sampling which included the identi-

fication of teachers union leaders, 48 out of the 64 respondents

(75 per cent) indicated that these people were the top professional

leaders. Two possible reasons for these contrasting types of responses

were posed:

l. A large city with a rather stable staff of teachers may

choose its leaders more carefully. These leaders would have to stand

out more to be recognized and may be stronger and better informed be—

cause of the numerical competition.
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2. A teachers union group, while numerically smaller in

membership, tends to be more vocal and make its program known more

readily than the conventional professional group.

It was recognized that no real control factors were built into

the distribution of the questionnaire, since it was done on a random

basis. It did seem apparent, however, that leadership activities in

smaller areas were more diversified, and included more school activity

requirements and more community leadership roles. In large cities,

leadership appeared to be more inner directed, with greater emphasis

by the leadership group upon professional advancement, and less upon

diversified professional and community work.

To correlate this observation with administrative responses to

the interview question, the data indicated that smaller communities

tended to recruit a higher ratio of community workers among teachers

than larber ones. (Refer to Graph 1, Page . . It was also noted

that administrators could muc: more easily identify these workers.

irom these factors it was assured a}, if time allotted to classroom

duties was approximately equal between the two types of communities,

the amount of time which remained to concentrate on professional leader-

ship activities would tend to be breater in a large district.

4. Jumnarization of Respondents concepts of Teachers leader—

shi R es.-—The findings in this study, as they related to collectiv

concepts of both adm' istrators and teachers toward the degree and

scope of the leadership roles of classroom teachers, might be briefly

summarized:

1. Six of the eight administrators interviewed stated that

teachers did not exert a strong leadership force in the community. The



remaininb two indicated that this force was exertei at certain times

when school situations demanded it, and when these situations affected

them personally.

2. These responses correlated closely with teacher responses.

Four-fifths of these respondents stated that teachers were not community

leaders.

3. all administrators interviewed agreed that teachers have

first allegiance to their profession. Very few community leaders among

teachers were not also professionally active.

4. The same near unanimity of response came from the teacher

respondents. Fifty-two of the 55 stated that teachers gave first

loyalty to professional duties. These interviewees also collectively

noted that only four of their teacher acquaintances, out of hundreds,

were community leaders, but not professionally active.

5. Teacher reSpondents tended to agree that a relatively small

percentage of teachers exercised leadership roles in the profession.

There were many factors, but those most often mentioned were:

a. lack of time.

b. Iack of interest.

c. Administrators took over many of the authority

roles of the professional organizations.

c. Too many women were not aggressive as leaders.

These were limited studies, but they did indicate a strong

degree of consistency. Furthermore, the results held some important

implications for the future role of teachers in our changing society.

A similar study conducted ten to fifteen years in the future may reveal
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startling changes in these same communities with regard to the role of

the teacher as a definite leader. An implication was suggested that

this role would be more positive and more confidently assumed by more

teachers who realized that their areas of influence were beyond the

classroom.

IV. Relationships Between Findings in This dtudy and the

Hypotheses Tested

A. introduction

The basic theory proposal was stated:

The teaching profession remains today, as before, a rela—

tively impotent direct leadership force in the community

setting outside the classroom, and the tendency toward

change is initiated by stimulus outside of the profession.

The term "leadership" denoted a positive role, while the term

"impotent" illustrated a very negative implication. It was indeed in-

congruous that both of these terms could have been in close conjunction

with each other in the teaching profession.

The use of the term "relatively" meant, "in terms of what

factors." deven established hypotheses were tested and it became our

responsibility to determine which factors were present to create both

positive and negative conceptions of the teacher's leadership roles.

References to research studies previously completed and outlined in

Chapter II, were to be made as they become applicable.

B. Testing of the Hypothesis

The first hypothesis advanced was, " iti f r unit

‘-r c- .- - dzoceq b te‘ a eotzyce ._ o‘f c. = eaders . r85!0 5'-

bilities, tend to increase as the teacher takes on additional duties
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and responsibilities in the community's school syster."

It had been stated that individuals who were active as leaders

in community organizatiomSwere almost invariably active as leaders in

professional organizations. A great deal of evidence in this study, as

outlined in the following paragraphs and tables, tended to prove that

this hypothesis was true and should have been accepted.

 

One significant statement was made by the executive secretary

of the local educational association of Nebapolis. He stated, "Many

elder statesmen, retired from association leadership, take responsi-

bility in community organizations." When he was asked what type of

community organizations, he replied, "Those with whom they like to be

associated, like their church or club."

It was noted in Table ll that over 90 per cent of the teachers

who were identified as leaders have lived in the community more than

five years, and 47.5 per cent have lived there more than ten years. all

of the interviewees had served in their district's schOOis four years

or more and these respondents indicated that community service was

closely related to length of service.

Table 14 indicated that the opportunities for, and the accept-

ance of, community leadership reSponsibilities by teachers depended a

great deal on the size of the school district and/or community and on

the type of community.

The data from Table 14 indicated:

1. Line out of 14 reSpondents from rural districts were active

in one or more community organizations for a 64 per cent participation.

All of these respondents had served in their community's schools for

10 years or more.
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2. dix out of Al respondents from urtan and sutirtan cistricts

)

L
-
J
o

were active in one or more corrunit; or ahizat
L)

-on~ for a 15 per cent{

participation. Only lb of the Al respondents had servei in the con-

munity's schools for ten yea s or more.

3. size and type of community appeared to have a great in—

fluence on the opportunities which teachers have to become affiliated

with community orsanizations. Small communities requested teacher

participation much more than did larger communities.

4. The rural area respondents had a total of 24 additional

school assignments for a 1.7 assignment per teacher, while urten and

suburban area respondents had a total of 56 additional assignments for

a 1.4 assignment per teacher.

It should be noted that althoueh teachers often participated in

community activities, no respondent took any leadership role in power

structure organizations such as business and civic cluts. TLeir

community roles xere restricted to service sluts and n--“e:1:‘.ies, and

local branches of university groups, to eth,r with church and religious

broup pork.

A strong reservation might have been raie that, althoubh ad£i~

tional duties within the s hool system did play a part in determinirb

whether teachers Lecane "ccnmunit, active", this factor alone was

probatl; seconiar; to the influence of the size and type of co ELL;
J1.

where the teacher was employed.

The second hyiothesis stated
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An analysis of the data, together with interview impressions,

strongly indicated that this hypothesis should have been rejected. The

opposite tended to be true; the smaller, stable communities recognized

their teacher—leaders and utilized their abilities to a far greater

extent than did the fast growing suburban areas.

In Graph 1, it was noted that from 64 to 80 per cent of the

teachers employed in the three smaller schools in the sample were also

residents of their respective districts. In suburban areas, this

percentage was reduced to 30 to 40 per cent. This factor reflected the

continual growth pattern of these communities. Most of these teachers

lived in the larger city, which eventually feeds the suburbs. The

patterns of influence within the suburban community change more rapidly.

In the urban community, approximately 65 per cent of the teach-

ing staff resided in the district. Of the 20 respondents from the

sampled urban district, only A lived outside the city limits.

The implication of the population data for the rejection of the

second hypothesis was that to live in a community would encourage a

greater participation in community affairs. In only two of the rural

districts were teachers considered to be strongly or moderately in-

volved in such affairs. It was also true that the third district in

that group had a lower percentage of its teachers as community resi—

dents than did the others.

Additional implications in this study regarding the second

hypothesis were:

1. Suburban communities tended toward a greater percentage of

l§§d§§§h12_typg§ among its residents. Teachers were but one
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representative group out of many who were potential leaders. Many

suburbanites had higher educational backgrounds.

2. Since a majority of teachers working in suburban areas were

not residents of their working community, the mantle of community re-

sponsibility fell more heavily upon other persons.

3. Teachers in suburban areas appeared to have much less

identification with the community than those in rural areas. Their

interests were more closely allied with their professional objectives.

The third stated hypothesis was, "There is e signifieent

relationship between outsteedieg teechere es reeegniged by adminis-

trators for professionalism and service, eed the gegree e: influenee

these teachers exert in community affairs."

To develop this hypothesis, the responses of administrators to

questions dealing with identification of master teachers and the identi—

fication of community leaders were recorded and examined. It was

previously noted that the teachers, in general, were not believed to

be leaders, but administrators unanimously recognized that a percentage

of their teachers had a recognizable influence.

The information in Graph 1, Inge 78, indicated two adminis-

trators could not determine the number or per cent of outstanding

teachers under their jurisdiction.

The significance of the administrators' reSponses to these

questions centered in the fact that no teeeher yes named es e commegity

leeder Rho Efifi net §l§9 named ee e mester teacheg. In three of the

larger districts, it was impossible for the administrator to identify

either with any objective accuracy. However, all administrators stated
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ADMILIJTHATCRJ' RESPCLSSJ TO QUJJTICLS REGARDILG IfishTIFICATICh

OF OUTo'TAIvDDvG TEACHERQ‘ AM) THEIR CCIVI-IULITY II‘aFLUELCE

 

Number or Percentage Number or Percentage

 

Name of of Identified Master of Identified

District Teachers Community Leaders

Kensington 7 out of 52 (13.5% 2 out of 52 (4%)

4 Male and 3 Female Both Male

Converse 20 out of 68 (30%) Most were community

Equally divided as to sex leaders

Westchester 16 out of 94 (16.0%) 3 out of 94 (3%)

7 Male and 9 Female All Male

Megapolis There were a number of No estimate

these, but could give

no estimate

Xavier Approximately 10% No definite community

Equally divided as to sex leaders. About 5%

community contributors

Towncliff Many in this category, Pew were leaders

but could give no estimate

 

Sampling_of Administrative Responses:

Teachers are not represented on major councils in the community.

Teachers do not want to be involved.

Profession has status, but does not take an active part in community.

Teacher's interests seem to be broader than the community.

Many executives live in community with comparable education and higher

salary than teachers. These tend to have more influence.

how that the community is more established, there is less school

participation.

Teachers have considerable influence with friends, but not in total

community.

People in municipal affairs have just not tapped teachers, and teachers

have not been volunteering either.



.11(,..

that the two types of leadership were rather closely associated with

each other. They stated that, although few outstanding teachers were

identified leaders, they tended to be very good influences in the

community setting. In view of these observations and comments, this

hypothesis was accepted.

The fourth hypothesis was stated, "Community iefluence and

active particieation in community affairs,,as exerted Ly teachers,

teeds to be gestricted to smaller social organizations, religious

ergenizetioes, and serviees directly concerned with young people and

childree."

Four administrators, representing an equal number of school

districts, had indicated that "teachers were as active, or more so, in

church and social organizations, as any other professional member in

the communitv." Teacher respondents could give no direct number of

their peers who were active in church or other community work and they

were not requested to do so. however, some pertinent comments were

made by teacher respondents which related to this point: These are

stated in Table 16.

It was apparent, tlrough these comments, that teachers generally

participated in those activities outside the classroom which gave them

enjoyment and satisfaction. There were some indications that teachers

in smaller communities worked in those organizations which closely

mirrored the values of that community. The reasons were twofold:

(1) They tended to live in that community; and (2) their activities

were somewhat more restricted by the visitility they had in that

community.
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TEACIER Rhsr’thDHJT CCM-flfld Oh SCI} U1. ITI AZTIVITLLJ CF PEER.)

Name of Type of

District District Comments Pertinent to Hypothesis

Kensington Rural ho comments.

Converse Rural 1. Most teachers are very active

in church afairs.

a. Starch rolesare strongly inter-

mingled with school activities

for most leaders.

I

2. 3 ulches are most influential.

Jestchcs ter Rural 1. a good proportion of our teaw

chars are heaters of one or more

community organizations.

. 1 o '- . f" V ‘ ‘

Leoapolis sann 1. reacne's do not .ate mwe in-

fluence, but many a e active in

church and social groups.

2. Teachers are a little Letier

’ known, but are not influentia].

3. Chulch organizations will ‘nive

many teacher participants.

4. Teachers also have leading roles

D in soy and Sir Scouts.

Xavier suburban 1. Those who live in the community

nre involved in community work,

but not many live here.

2. There is such a wide variety of

interest that tf;1ohcrs choose

what interests them most. hot

many are interested in community

work.

Towncliff duburtan l. The courunity expects much from

it: teacerry3 O

2. P. T.A. 's are very active and

seek teachers ' advice. They do

not ask them to do the work.

3. Teachers must limit their ac-

tivities to school and church.
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The teachers in larger communities were less confined by such

close visibility.

It was interesting to note that no teacher respondent felt

that such community involvement, whether in a rural, urban, or suburban

community was mandatory upon them. Furthermore, no teacher respondent

expressed dissatisfaction with his or her community affiliations and

each implied that such affiliation was entirely a matter of personal

choice.

The data indicated that the fourth hypothesis should have

teen. MM.

The fifth hypothesis to he tested was, "Athletic directors,

coaches, and music directors tend to exert a stronggg_lga§g;§hip_ig-

Izluence in com,Lg};

A review of the literature had not revealed any new study on

ties th- do teachers in the academic disci lines."
  

the extent of the influence or leadership activities of teachers in

different academic or skill subject areas in the public schools. An

objective appraisal of this study, as outlined Ly compilations of 50

responses from 6 communities, indicated that there was no concrete

evidence that athletic directors, coaches, and music directors were

more influential, and the hypothesis should be reiected.

The teachers questioned represented nearly every sulject area

in the schools except the vocational arts. Fifty teachers responded to

this special question (See Table 17) which was added to the original

interview schedule after it was printed. It appears in vertatim form,

together with responses, in Table 17.

The basic conclusions drawn from this table and from the com-

ments were:
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1. Teachers recognized these people were more in the public

eye, but did not feel that this single factor automatically constituted

special leadership or influential status. Of the 9 persons who stated

that these teachers tended to be more influential, all but two em—

phasized the role of the music directors, but not the coaches, as having

possible special status.

2. No teacher respondent would say flatly that these people

were more highly regarded than the others.

3. The two coaches and the two music directors among the

respondents agreed with the majority. They did feel, however, that

they probably had more influence with their players or performers than

other teachers.

The sixth hypothesis stated, "Men teachers tend to exercise a

*reater rtici tic in ro essional actiyitigg

uts d t cl 5 room th do 0 e te chers."

Within the profession, female teachers far outnumbered the men

at the elementary level, while on a secondary level there appeared to

be a near equality in numbers between the two. In Xavier, a suburban

community in the study, 83.1 per cent of its K - 6 staff were women,

but this ratio dropped to 46.7 per cent in the junior high school and

34.8 per cent in the senior high school. ho percentage breakdowns were

made in the other districts, but the indication was that this correla-

tion would carry over in the others. In smaller schools, a higher

percentage of female teachers in secondary grades was indicated, if

this percentage is compared with that in fast growing suburban areas.

Graph 3 illustrated the reSpondent's self identification of

their leadership activities, and classified these activities by the
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sex and teaching level of each reSpondent.

The respondents were also asked to identify their fellow

teachers--those who had no present duties outside their teaching as-

signment, but who were considered to be leaders in their profession. A

total of 83 separate mentions were made. Twenty-six of these were

elementary teachers while 57 were secondary teachers. The breakdown

of this information by sex and teaching level was: 20 of the 26

elementary mentions were women—-this represented a percentage of 76

per cent; 9 of the 57 secondary mentions were women—-this represented

a 15.8 percentage; 29 of the total 83 mentions were women or 35 per-

cent of the total; 54 of the 83 mentions were men or 65 per cent of

the total.

Conclusions drawn from this data were:

1. Men teachers tended to be more active as professional

leaders at all levels of instruction.

2. Teachers who were leaders on an elementary level tended

to assume a more limited number of leadership roles per person than did

those on a secondary level.

3. leadership roles assumed by teachers on an elementary level

tended to Le far different in type than those on a secondary level.

Elementary teacher—leaders were more concerned with professional

reSponsibility toward improving instruction, while secondary teacher—

leaders were more interested in improving salary scales and working

conditions for teachers.

4. Men tended to be far more interested in the latter conclu-

sion than women, since they were usually the wage earner and bread

winner combination in the family.
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An example illustrated this point. In Megapolis, a teachers

union had been formed as an affiliate of the Nichigan Federation of

Teachers. Within the total membership of approximately 100 at the

present time, all of these were men. This factor holds importance for

the teaching profession.

This hypothesis was agggptgd.

The seventh hypothesis stated, "Secondary teachers tend to

exercise a stronger interest and greater participation in both profes-

J

sional and community activities than elementary teachers oatsi e the

classroom."

It had previously been indicated that: (1) All reopondents

were members of their state professional association; (2) lo cut of 22

elementary respondents were members of some professional organization

in their interest zone and 30 out of 33 secondary teachers were mem—

bers of their professional discipline organisation on a state or

national level. In these two respects no particular difference between

the responses from the two teaching levels was observed.

There were indications that secondary people were more active

in their professional organizations, although the emphasis which they

placed upon them depended greatly upon their marital status, their

professional objectives, and the fact that teachers did or did not

provide the major source of family income.

This study did not go into sufficient depth to determine in-

terest in both professional and community work, and this hypothesis

could not be tested objectively until_an_interest inventory was adminis-

tered to respondents. This should be an area for further study and

research.
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Jummarizationpof Hypotheses Testing

flipst Hzppthesis - "Opportunities for community service, as

evidenced by the acceptance of definite leadership reSponsibilities,

tends to increase as the teacher takes on additional duties and responsi—

bilities in the community's school system."

This hypothesis was accepted.

beppnd Hypothesis - "suburban communities, with extensive

housing developments, tend to have more teachers as recognized com-

munity leaders than do heavily industrialized communities or small

stable communities."

This hypothesis was rejected.

Third Hyppthesis - "There is a significant relationship between

outstanding teachers as recognized by administrators for professionalism

and service, and the degree of influence these teachers exert in come

munity affairs."

This hypothesis was accepted.

Fourth hypothesis — "Community influence and active participa—

tion in community affairs as exerted by teachers tends to be restricted

to smaller social organizations, religious organizations, and services

directly concerned with young people and children."

Th h othes' w 8 cos ted.

Fifth Hypothesis - "Athletic directors, coaches, and music

directors tend to exert a stronger leadership influence in communities
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than do teachers in the academic disciplines."

This hypothesis was rejected.

gpygnth Hypothesis - "Secondary teachers tend to exercise a

stronger interest and greater participation in both professional and

community activities than elementary teachers outside the classroom."

This hyppthesis was neither accepted nor rejected.
 



CHAPTER V

conctusxms, IMPLICATIONS, AREAS FOR FURTHER

RESEARCH , AND RECOMMENDATICNS

1.113352925233211

This study was an analysis of professional and community leader-

ship roles as they were assumed by teachers in selected school districts

of Michigan. The purpose of the study was accomplished through a

survey of the professional leadership and community leadership activi-

ties in which teachers in these districts were engaged.

It was limited in scape to selected third and fourth class.

school districts in Michigan. The actual survey of districts included

two, third class districts and four districts of the fourth class. Only

public schools were surveyed.

Three research methods were employed in the study.

1. An interview with the superintendent of each of the six

districts and with the assistant superintendent in charge of secondary

instruction of each third class district.

2. An interview with 55 teachers throughout all districts

sampled who were identified as leaders and/or influentials by their

superintendent or assistant superintendent.

3. A brief questionnaire administered to a random sampling of

104 teachers in two of the six districts studied.

~126—
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The study was concerned primarily with the leadership activities

of classroom teachers; not administrators, supervisory personnel, or

any other individuals who were not directly concerned and regularly in-

volved in classroom or student group discussions and activities.

A review of the definitions for leadership andlinflygnge

stated:

leadership is the process of influencing the activities of an

organized group in its efforts toward goal setting and goal achievement.

Alnflyengg is the exercise of a moral or a social control over

the actions of others, not based on authority, but on social, moral,

financial, or other forms of ascendancy.

Two basic assumptions were made in this study:

1. Teachers were professional people and members of an occupa—-

tion which required long and specialized preparation on the level of

higher education. They were governed by their own code of ethics.

2. Teachers were classroom or instructional area leaders. This

must be a basic requirement of the position which they held.

Beyond these assumptions, it appeared that the role of the

teacher had not been clearly defined. There were many variable factors

which had to be considered when a definition of the teacher role was

considered. Some of these factors were considered in this study, while

others lent themselves to further depth study in selected areas of

leadership.

It had been emphasized that the teacher's role outside the

classroom was considered. This covered both professional and community

leadership.
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At this point, some basic questions were posed. These questions

were closely concerned with the topic:

1. What were the relationships between teachers' professional

leadership in the community's school system and community leadership

and service as evidenced by the acceptance of such community leadership

roles?

2. What were the obstacles or restrictions to more effective

leadership, both in the profession and in the community?

3. What degree of importance did teachers attach to their

leadership responsibilities?

4. What effect did certain variables have upon the leadership

activities of teachers? Examples were:

a. The sex ratio and the age level ratio of the teachers

within the community, and between selected communities.

b. The total teaching experience of each teacher.

c. The area of teaching proficiency and/or assigned

classroom teaching duty.

d. The level of teaching responsibility.

e. The community of residence of the teacher.

f. The size and the type of community.

g. The length of residence of teachers in a community.

5. What type of organizations within the community were con-

sidered to be influential by teacher respondents, and to what extent

were teachers active in these organizations?

These questions and the responses had been considered in this

thesis, and their implications were highly important to a basic questhnL.
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This question was: "How did the professional educator conceive of the

leadership role of the teacher in his society?"

Both administrators and teachers had expressed their Opinions

on the extent of the teacher's leadership role in the profession and in

the local community, and a definite positive correlation between the

two types of responses was evident in this study.

All conclusions were based upon careful evaluation of responses

from the interviews and the questionnaires in the six districts in the

sample. Implications and recommendations were outlined later in this

thesis.

II. anclusigng

These conclusions were developed in response to the questions

advanced and the replies given in the Introduction of this chapter:

Fggtgrs {glatgd 39 teachers' professional leadership activities

ggg gccgptgag; 9f cgmmgnity leadership roles in sampled districts.

1. Teachers who were leaders in community organizations were

almost invariably active as leaders in professional organizations.

2. Because a teacher was active professionally did not

necessarily mean he or she would be active in community affairs.

3. Administrators consistently felt that their most outstanding

teachers, their master teachers, might not necessarily have been active

in community affairs, but tended to have a very good influence upon both

students and their adult acquaintances, regardless of their community

work.

Factors seen as obstacles or restrictions to teachers‘ leader-

h ct t e b t th as c .
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1. From the administrator's viewpoint:

a. The teachers' interests tended to extend beyond the

confines of the community. They were more cosmopolitan in Outlook.

b. Teachers did not wish to be involved in too many

activities. They felt that their Job came first and such other activi-

ties should have been a natural outgrowth of their skills and interests.

c. Persons who led in community affairs often hesitated

in asking teachers to serve. There tended to be a lack of effective

communication between teachers and community leaders.

d. In larger communities, professional people outside of

teaching, who had comparable educational status with teachers, tended

to assume more of the leadership roles in community activities.

e. Teachers tended to restrict their activities to those

they could perform with professional associates.

2. From the teachers' viewpoint:

a. Teachers lacked sufficient time to fulfill teaching

obligations and assume other responsibilities. This factor was con-

sidered highly important in half of the reSponses of teachers.

b. Teachers generally were not interested. There was a

feeling that the need for teachers to take on additional responsibilitkm

was over emphasized.

c. Major professional educational organizations were

heavily staffed with administrative personnel. This was a discourage-

ment to some teachers.

d. Many teachers, particularly those who were not the

breadwinner of the family, were quite satisfied with their professional
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roles. (This may not be an obstacle, since many of these teachers

concentrated more on professional growth, rather than on salary or

wage negotiations on a professional level.)

6. Community individuals and groups often failed to show

appreciation for special services rendered by teachers. Teachers did

not like to be taken for granted.

Factors which indicated the degree of importance ghich teachers

r de 5 es s b i .

 

l. Toward the profession:

a. Administrators unanimously felt that their teachers

gave first professional allegiance toward their classroom duties.

b. Teachers also felt that this was true, but, in addi-

tion, indicated that a relatively small number of teachers exercised

real professional leadership outside the classroom.

c. Both administrators and teachers attached great im-

portance to their professional status, but a majority of teachers at

this time were pessimistic as to the degree of influence which the

profession had in the total society.

2. Toward the community:

a. A large majority of teachers expressing subjective

opinions felt that community duties and reSponsibilities should be the

last and least consideration.

b. Teachers unanimously stated that involvement in com—

munity activities should be entirely a matter of choice, not an

obligation of the position or a requirement of professionalism.
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Variable factors which affected the leadership_activities of

tgachgrs.

1. In the communities studied, men assumed a higher percentage

of the leadership roles in professional activities on both the elemen-

tary and secondary level. This factor was much more pronounced in the

urban and suburban communities than in the rural communities.

2. Slightly over 70 per cent of recognized professional

leaders in the six communities were between the ages of 35 and 55.

Many veteran teachers, however, were considered to be influential in

the profession, particularly if they had formerly served as a leader in

a specific category.

3. The degree of professional leadership activities varied

directly with the length of service of the teacher-leader in the school

system. This continued as long as:

a. The teacher remained in the school system, or

b. The teacher assumed an administrative role or

stepped aside to serve as a consultant or advisor.

4. The type of teaching position appeared to have little

relationship to the degree of teaching leadership in professional

activities. All levels of teaching skills and subject areas except

vocational arts, were included among teacher respondents. None of

these respondents felt that a certain type of position was important in

determining how much leadership that teacher might exert in the

profession.

In the community, more visibility was accorded coaches and

music directors, but teacher respondents generally felt that these
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people were not necessarily more influential in the sampled communities.

(See Table 17).

5. Elementary teachers, who were predominately of the female

sex by number and ratio, tended to exert leg; leadership in profes-

sional organizations which represented the total profession, but

tended to be‘mggg active as leaders in special professional organiza-

tions, which emphasized methods of learning more about children.

Secondary teachers tended to exert more leadership in local,

regional, and state professional organizations. They tended to place

greater emphasis on professional standards and higher benefits for

teachers.

7. A teacher who lived and taught in the same community tended

to assume more direct leadership roles in that community. There ap—

peared to be no relationship between the place of teacher residence

and the teacher's professional leadership role.

8. Teachers in rural school districts tended to be more active

as leaders in both professional and community activities than did

teachers in both urban and suburban districts with either a stable or

fast changing population.

9. larger communities needed the help of teachers less than

did smaller communities, because they enlisted the services of other

professional people to a greater extent.

10. Teachers in rural school districts who had served as com-

munity organization leaders tended to make their residence in the

district for a longer period'of time than did teachers in suburban

81088 e
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11. The percentage of teachers who served their communities

as leaders of community organizations was much higher in rural areas

than in urban and suburban areas.

12. Organizations which were considered as influential by

teachers, Iggazdlgfig of the size, type, or location of the community,

were those which served business and industrial interests of the

community. These included the Chamber of Commerce, the Junior Chamber

of Commerce, Businessmen's Association, Committee of 50, or any such

distinctive designation. Civic officials were usually included as

members of one or more clubs of this category.

13. Service clubs, fraternal organizations, and college and

university alumni associations and women's divisions were not con-

sidered by teachers to be influential to the extent that business and

civic organizations are so considered. Each of these served a Special

function of service or brotherhood.

14. No teachers were identified as members, and certainly not

as leaders of civic organizations. Some teachers were members of

service clubs, etc., but the usual meeting time at the noon hour pre-

vented all educators, except administrators, from serving as leaders

in these organizations.

15. Teachers tended to be active in inverse relation to the

size of the community, in churches, P.T.A., Scouting, and recreational

organizations.

III. lic t St

Each community in the study had undergone varying degrees of

Change. It had been established that teachers were not direct



~135-

initiators of such change, but questions might have been raised whether

this factor was important in determining true leadership. Might one

otherwise influence change through attitudes and habits which have been

developed in children and youth under the teacher's tutelage? Might

one also assume that such attitudes and habits which have been developed

in the minds of children were too meager to have been considered as

having lasting influence in decisions affecting major community change?

These questions would be difficult to measure empirically, but would

be also worthy of thoughtful consideration.

This study had certain implications for educators who were also

concerned about the teacher image and the oft degrading sterotype held

of teachers by the general public. These included:

1. Teachers felt a sense of loyalty to their profession

which was probably equalled or surpassed only by their sense of loyalty

and duty to family, church, and self.

2. Teachers were usually reapected as individuals. Many were

genuinely loved. There tended to be an implication that denoted

satisfaction and contentment on the part of those who felt that they

had this respect and love. It might have further denoted that such a

teacher might have used this as a camouflage to stay away from con—

troversial and demanding professional and community responsibilities.

3. There was a strong implication in this study that the

degree of teacher influence and leadership was directly related to the

degree of harmony, cooperation, and mutual respect which existed among

teachers at the different levels of teaching and the various subject

areas of our schools.
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4. The implication remained, although to a far reduced extent,

that the community had the right to determine what type of behavior was

acceptable for teaching professionals. As long as this feeling existed

to any degree, it was questionable if sensitive people felt free to

participate wholeheartedly in these community activities.

5. One implication had become increasingly apparent. The

demands and needs for community leadership in larger communities were

being met by other semi-professional and professional groups whose

individual members had equivalent education and training with teachers.

6. The factor of outstanding teaching and its relationship to

community influence and leadership was very intangible, but there was

a definite implication that such teaching proficiencies were recognized

by citizens, and the professional teaching image was enhanced where

there were larger numbers of outstanding teachers.

7. There was an implication that such recognized outstanding

teachers were very limited in number when compared with the total

number of teachers .

8. A final implication was made that although classroom

teachers were not considered to be a direct force in their community,

they might be indirectly a very potent force. When a time would come

when the full numerical total of teachers in a community, or a larger

geographic area, became united behind a single objective, the full

implication of this statement would be rationalized.

IV. ‘Area r F the Rese ch

There are many areas for further study which would give addi-

tional depth and breadth to this vitally important area of teacher
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leadership. These are indicated as follows:

1. The chief school administrator executes the policies of

the Board of Education and thus indirectly influences the activities of

the teachers in the community. As a professional, he is also vitally

concerned with the extent and nature of teacher participation in

professional organizations. An extensive study is suggested of adminis—

trators' attitudes and conceptions concerning:

a. The expectations of the school community for teachers

in leadership or influential roles. These roles would be in social,

civic, recreational, religious, and political activities.

b. The degree to which teachers should become involved in

professional activities dealing with controversial issues, such as

strikes, sanctions, sit-ins, and other current headline issues.

2. Many educators and lay citizens feel that the t0p public

school administrative personnel are chosen from the ranks of former

coaching personnel in the public schools and colleges. An intensive

study of the validity of such a conception, not only in this state, but

on a national basis, would be an interesting and informative research

project.

3. A case study depth analysis of the attitudes of recognized

professional and/or community teacher-leaders toward their leadership

roles. A comparison between two vastly different types of communities

may reveal many of the rewards and the frustrations of these roles and

lead to improved instructional techniques for handling them.

4. A time study analysis of all additional professional and

community activities in which teachers engage outside the assigned

duties and responsibilities of the position. This type of study might
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also be a comparative study among selected districts, or an intensive

depth study in one or two districts having many school buildings and

widely varying community patterns. A very Specific definition of terms

would be required.

5. A comparative analysis study is suggested to determine the

effect of substandard certification of teaching personnel in selected

school districts, upon the leadership activities of these specially

certificated teachers. The comparison between fully certified and fully

qualified personnel and those who are temporarily or partially certi-

fied and qualified would be made.

6. It is questionable whether proper use is made of the

teacher's past experiences. A study of the relationship between active

leadership experiences or special talents employed by teachers in

pre-teaching life and the actual eXperiences in the teaching years might

be explored in considerable depth.

7. A careful study of the reasons why teachers choose certain

communities in which to teach should be made. To what extent is the

fact that increased opportunities for leadership, advancement, and

promotion are provided?

8. A study should be made which would include teachers, adminis-

trators, school board members, and certain community citizens, regarding

the extent to which direct community leadership should be assumed by

classroom teachers. Relationships to the needs of the Specific community

should be included in this study and varying types and sizes of com-

munities might also be included as variable factors, if comparisons be—

tween communities are made.
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9. A study of personality characteristics of teachers in

different communities should be made to determine to what extent the

personality of a teacher adjusts to certain types of communities. What

makes a teacher a leader in one community, while in another he might

not be so considered because of personality characteristics?

V. Regommgpdgtigns

Reggding the Hg; 92 the Collegeg 5nd migrsitigs.

1. Colleges and universities, in c00peration with selected

area school districts, should provide annual leadership training work-

shops for teachers in all population area centers in Michigan.

2. Colleges and universities which grant degrees in teacher

preparation should require each teaching candidate to personally

observe the differing leadership patterns in the three types of com-

munities outlined in this thesis. These are urban, suburban, and

rural or some similar representation of population and area patterns.

3. Colleges and universities should require graduates in

teacher preparation to assume and complete one recognized community

participation activity during the course of the practice or student

teaching assignment.

4. At least one basic course in the area of communication arts,

which prepares students for interaction with the varied social and

economic groups in the community, should be required of all teacher

candidates from our training institutions.

d t e Ro e the Scho l Distr ct d t e Comm it

1. The school administrators and the board of education of
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each community should carefully examine their new teacher indoctrina-

tion policies to include a more complete initial introduction of the new

teacher to the community. Community leader speakers at pre—school con-

ferences, and special visits to civic and social service agencies, are

examples of special activities which would increase the mutual visi-

bility of the teacher and the community to each other.

2. The board of education and the school administrators should

give added consideration to the factors of recognized leadership and/or

activity roles in determining future promotions and Special salary or

released time commitments.

3. A basic obstacle to the presentation of a more effective

teacher image to the public has been the marked distinction between

elementary and secondary teachers on professional status, qualifica-

tions, and demands upon time. School districts, colleges and

universities, professional organizations, and state accredited agencies

should work together to eliminate such needless sources of friction

between the two levels. This may be accomplished through the

establishment of policies which clarify and redefine the required

qualifications of teachers to give complete professional quality.

4. School administrators and boards of education should en—

courage the closer cooperation of the school with the leaders and

officers of the power structure organizations within the community.

These individuals should be encouraged to visit the schools and to be

able to recognize the leadership potential among the teaching and

administrative staff.

5. School officials should encourage an arrangement by which

a teacher, mutually acceptable to the school administration and the
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local professional or civic organization, might serve as an ex—officio

representative to each civic, business, or industrial organization in

the community.

6. School officials should consider and encourage a similar

arrangement by which a teacher, mutually acceptable to the board of

education and the local professional organization, serves as an ex—

officio representative of the profession to each meeting of the board

of education of that community.

3

Teachers tended to place their professional responsibilities

before their community considerations. This was certainly commendable,

but should not be over done.-

The problem presently remains one of communication between the

classroom teacher and the public. The final concern is that teachers

should better be able to understand the dimensions of their expected

leadership roles within their own communities and, in this context, the

facilities of many agencies are required to encourage this. These

recommendations outline some of these agencies and the role which each

may take in this project.

The type of leadership which helps others realize their own best

potentials through a democratic procedure has been emphasized. A Gamese

philosopher best summarized this philOSOphy 26 centuries ago when he

wrote:

A leader is best

When people barely know that he exists. . . .

Of a good leader, who talks little,

When his work is done his aim fulfilled

They will say, "We did this ourselves."1

 

lWitter Bynner, trans., W Life Ac or to otz ;

An American vggsion, (New York: John Day 00., 19445, pp. 34-35.
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.1231 £12. :3 DC A

(Copy of letter sent to Chief School Administrator)

March 10, 1963

(Heading)

Dear

Dr. William Roe, Chairman of the Administration Interest Area at

Michigan State University, has written you on behalf of me and my

study on leadership. This letter is a brief explanation of my pro-

ject, and a request for a personal interview with you, and with

selected teachers on your staff.

This study concerns itself with the leadership roles which public

school teachers exert in the profession and in the community. I am

trying to find to what extent teachers in selected districts exert

these roles, and assume additional leadership reSponsibilities outside

the classroom. These apply only to classroom teachers, and not ad—

ministrative personnel or supervisors.

YOur school district represents a type of district which lends

itself very well to this study. I would greatly appreciate it if a

personal interview could be arranged with you on Monday, March 18,

1963. At that time, I will explain the aims and objectives carefully.

My time on that date is flexible, and I would leave it to you to

set the time for an interview. If the date is not convenient, we can

set another date and time. I enclose a self addressed postal card

for your reply, and will greatly appreciate your cooperation.

Very truly yours,

Robert D. hellenga

Assistant Instructor

RDH/br
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AIIJNDIX E

(Copy of letter sent by Major Professor)

larch 4, 1963

(Heading)

Dear :

Robert Hellenga, Assistant Instructor at Michigan State University

is conducting a very interesting study on "leadership." While I was

talking with him about his project I immediately thought of you and

the school system.

Would you be kind enough to visit with him about this study and

make arrangements for him to interview a few of your teachers? I be-

lieve you will be interested in his study. He is getting at some in-

formation which will be very useful to administrators.

I've suggested he contact you personally to make any arrangements

convenient to you.

Sincerely,

William B. Roe, Professor and

Chairman of Educational Admn.

wan/1a
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,mrabrx c - scams A

A STRUCTURED ILTSRVIEW QUnSTIQhAIRE FOR THE

SUPERIhTEIthIhT CF SCHOOLS II». THIRD AM)

FOURTH CLASS SCHOOL DISTRICTS IN MICHIGAK

gral Introduction

I am in the process of writing a thesis dealing with the extent

of leadership of teachers in Michigan in both a professional way, (such

as being a master teacher, or a natural leader who has made significant

contributions to the profession, or one who is particularly gifted with

qualities which cause others to regard him or her as a person who exerts

leadership) and also in a community setting where he or she teaches and/

or lives.

I am further trying to find out whether there is a certain amount

of relationship between the two types of leadership; that is to say, are

the same people leaders in both capacities, or are different people en-

gaged in these activities.

Since you are the chief school administrator in this district,

you have had some opportunity to recognize leadership patterns among

your teachers. While you would be naming names, no names will appear

in any manuscript in written form, but individuals will be referred to

as Teacher A, Teacher B, Teacher C, etc. hames of school districts

will also be given fictitious names to virtually eliminate any chance

of recognition of school district.

The questions which I shall ask you will Specifically deal with

your opinions regarding your staff and with the community. Some ques-

tions will be a stating of facts as they come to your mine; game will

deal with opinions and observations. Since we recognize that all

teachers, by the very nature of their profession, exert some leadership

qualities, we are really looking for the unusual, the outstanding, and

perhaps the more influential whose contributions are far beyend the

usual and expected .

1. how long have you been associated in any capacity with this school

system?

How long have you been the Superintendent of this district's

schools?

" Are you directly engaged in the employment of teaching personnel?
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How many teachers are employed in this system? (ixclude principals,

supervisors, administrative assistants, etc.)
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AH’HJIX C - alllcolllli A--:cx;,tipued

5. Can you identify any teacher(s) on your staff whom you regard as a

master te:Cner, and whom you feel would be so regarded Ly other

staff members and adminis rative personnel? What position(s) do

they hold in the school? (Identify also by degree held ani whether

male or female).

6. Would you consider any of these people as definite community leaders

If so, in what capacity(ies) do they show leadership, hold office,

.rd direc+ ac ivities which tend to benefit the community?x

Are there teachers on your staff who are particular leaders in pro-

r

I

O

7.

fessional activities? (Examples: M.E.A. representative or officer,

teachers' club officer, T.E.P.S., A.E.C.A., or any other profes-

sional activities or organizations with which you are acquainted).

8. Are any of these people, if not named before, community leaders in

the sense we spoke of previously?

9. Are there any other teachers on your staff who are active and

leaders in community affairs, or hold offices in community organiza—

tions?

As a reverse procedural question, can you identify any of these10.

If so, in what capacity?people as professional leaders?

Which of the following descriptions would most nearly identify the11.

type of community in which this school district is located?

Stable, conservative community with little populadon

growth or potential.

Stable comnunity with eventual growth potential in

immediate community.

Steadily growing community with large population of

younger families, and a more flexible, liberal

leadership pattern.

 

Community characterized as fast growing and in a

continual state of flux.

 

Two or more separate communities represented in

this school district? (If this is true, what are

names of communities?

 



16.

18.

19.

20.

21.

APPALDIX C - QCEEDUIE A—-—Contg’Lued

Could you estimate quite closely when this community was estab-

lished or incorporated as a unit; i.e., village, city, etc.?

What estimated percentage of your staff reside in this school

district?

Among the recognized professional leaders among your teaching staff,

how many of them have been in this system for less than five

5 to 10 years? More than 10 years?
 

years?

Among the community leaders whom you identified among your staff,

how many of them have been in this system for less than five

5 to 10 years? fore than 10 years?
 

years?

Is it your considered opinion that teachers in general have a

significant leadership voice in this community, with particular

regard to major decisions of a community wide nature? Yes

No .

Would you please give one or more reasons for your answer?

 

In your opinion, has there been any significant change in the

power structure of this community in the past 10 years of less?

Yes no
 

If the answer to the previous question is Yes, what is the nature

'of this change?

Have there been any significant community improvements completed or

being completed in the past 10 years? Examples of this might be

new water or sewage system, increased or improved police or fire

protection, street improvements, added recreational facilities and

program, library, etc.?

Yes (Nature of improvement (8)).
 

No

Are any members of your staff (teachers only) holding any governmen-

tal posts, either elective or appointive, on a lOCal, county, or

township level? If so, what teacher holds these positions?
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APIELDIX C - dCHEUULE A--Cogtipued

22. May I have your permission to interview the teachers whom you have

identified in this interview, or any other staff member who might

be better informed on their leadership activities? If so, under

what conditions and what restrictions may these interviews take

place?
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APPELDIX L' - o'CIflS-UUIE B

A sTRUCTLmEu magnum Qbizls'l‘IOI\.I~.AB‘u$ FCR ssmcma

Taiczmas m THIRD mu FOURTH cuss

s‘ClICCL DIQ‘TRICTJ m M CHIGAI»;

Cral itroductio

Your name has been suggested to me by your superintendent as a

person who can assist in providing information on teacher leadership in

this school system. I am writing a thesis on the topic of leadership,

with the emphasis on the teacher, and his or her role in the profession

itself and in the community. You can help in identifying those persons

within the school system (teachers only) including yourself if appli-

cable, whom you feel exert specific leadership roles in the profession

and in the community.

I am thinking here of a person or persons who takes an active

role in your professional organizations at all levels. I am also

interested in those who are especially active in community projects, or

who have assumed one or more leadership roles in the community which may

have a direct or indirect bearing on the role of education. I am

particularly interested in those teachers whose activities indicate that

there is a relationship between the two.

The answers which you give to these questions will be kept in

strictest confidence, and names of teachers identified by categories will

not be identified in any written form, nor will they be discussed

verbally. They will be identified as Teacher A, B, C, etc. Communities

identified in this study will be designated by distinctive names other

than the real names, to virtually eliminate identification of either

personnel or community in the manuscript.

I will be happy to give more explanation to these questions as

we go along.

1. What is your teaching responsibility in this school system?

2. What additional assignments or reSponsibilities have been given to

you by your administrator, or have you volunteered to assume in

connection with your teaching position?

3. Do any of these duties and reSponsibilities carry any significant

administrative responsibilities? Yes ho .

4. How long have you been teaching?

5. How long have you taught in this school system?

6. How long in this particular building or any previous building on

this site?
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11.

13.

15.

16.
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APIEhDIX D - JCHEDUIE B—-Continued

Do you make your residence in this school district? Yes

ho .

Are you a member of a professional organization,such as M.E.A.,

h.E.A., A.C.E.A., or some particular discipline state or national

organization? If so, please list each one.

Who are the local leaders, if any, of these organizations? Please

identify by name and position in district.

Do you.exert any leadership role in any of these organizations

beyond membership status? If so, what position(s)?

Are you a member of a local faculty club, or some equivalent

organization, as distingudshed from an affiliation with a national

or state organization? If so, please state name of organization.

a. Who are the local leaders of any of these organizations? llense

identify by name and position.

b. Do you hold any position, such as club officer, in any of these

organizations? If so, please state the position.

Is this schOOi system organized into departments? Examples:

social studies, English, Primary Grades, etc.

hes ho Partially (Record to what extent.)

Can you identify the heads or chairman of your department, and the

chairman of at least two other departments in the school. llease

state names of each person and name of department.

Can you identify by what means these individuals are chosen for

these positions?

a. Administrative appointments

b. Selection by faculty committee with approval of

administration.

0. Any other method or combination used.

On what bases, to the best of your knowledge, are these chosen for

these positions of responsibility and leadership? (List as many

as possible of reasons for selection as you can.) Examples: Strong

initiative, dynamic personality, strong organizational ability,

length of term in service, enthusiasm, deliberative judgment, ability

to get along very well with others, etc.



l7.

l8.

I9.

20.

21.

22.
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Do any student groups or organizations have a direct role in the

selection of heads or chairmen of departments? Yes

No .

Do all of the leaders identified by yourself, live in this school

Please list exceptions, if any.

  

district?

What are the age ranges of any of these leaders identified by your-

self? Below 25 25 to 35 35 to 45;

Above 65 .

 

 

45 to 55 55 to 65

(In this question, I am merely looking for numbers in each group,
  

not names.)

What length of time have they served in the schools of this com-

munity? less than 5 years 5 to 10 years

More than 10 years

 

 

To the best of your knowledge, are there other faculty members in

this system who exert Specific leadership influence of any type

which has not previously been mentioned? As an example, we might

be thinking of a teacher who holds no office, or specified

additional position at this time, but because of length of service,

or special skills, is recognized as influential. He may be called

upon for advice, influence school Operations or faculty functions,

or serve as a type of fatherly figure. If so, would you indicate

this person or persons, and give his or her area of influence or

leadership?

(Pause in questioning for oral comments). We have now identified,

as nearly as possible, faculty members who are professional leaders

in this school system, and we have further identified some criteria

by which these people have been chosen for their roles. I would

now like to draw some relationships, where they exist, between pro-

fessional leadership activities, and the degree to which teachers

are involved in community activities which require leadership.

You may be able to assist in this activity, and these questions

are designed to determine the teacher's role in the community's

activities. They will indicate (1) the community's willingness to

accept teacher's skills in constructive enterprises, (2) the

teacher's willingness to engage in these enterprises, and (3) the

extent of this two way and mutual COOperation in this community.

To what extent do you feel that you know the true leaders of this

community? a.Very well b.Quite Well 0. hot

very well d.hot at all .

 



23.

24.

26.

27.

29.
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If you answered either a. or b. to the preceding question, to what

extent are members of this faculty involved in these community

b.Moderately Involvedactivities? a.dtrcngly involved

c.Not too much involved d.Lot at all

 

 

involved.

To what extent to you feel that the advice and counsel of teacher

members of community organizations is being followed in resolving

a.Extensive considerationmatters of community wide importance?

b.More than average considerationgiven to this advice

c.Equal consideration with other members

 

 

'iven
L.

d.little or no consideration in these affairs

 

You have previously identified professional leadership. Are there

any of this number, including yourself, who are especially active

in organizations which most influence community progress? Please

identify.

Which organizations in this community do you consider to be the

most influential in determining community policy and the execution

of it?

Are there certain teachers who are net professionally active, and

do not play a leadership role in the school or its professional

societies, but do play a significant part in community activities

Please indicate who they are and theirwhich require leadership.

teaching responsibility.

Which statement would best state your feelings regarding the

teachers' role in the community?

a. Teachers in this community enjoy high social prestige, and their

counsel and leadership qualities are welcomed by active com—

munity organizations.

b. Teachers in this community are welcomed and are respected in

their profession, but are usually not considered as community

leaders.

Teachers are discouraged from membership in influential com-o.

munity organizations because of status, expense, or other

related factors; and as such cannot exert any significant

leadership function in the community.

Please indicate which statement best describes the role that class-

room teachers play as a means of comparison between professional

leadership and community leadership:

a. Teachers benerally exert more influence within the profes-

sion itself, and display more leadership in this area.
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L. Teachers generally exert more influence in the community, and

display more leadership here.

0. There is no 51inificant degree of difference between the two.
9
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leadership is one of the.basic qualities of a teacher. It

develops over a period of time, is an integral part of the teacher

training process, and shows itself in many ways as the practitioner

assumes certain assibned roles.

The study in which this writer is presently engaged concerns

itself with teacher leadership. But it is not restricted to the normal

or expected, but deals further with the additional duties and responsi-

bilities which are voluntarily assumed, or which have been assigned by

others because the individual has the ability to carry them out. It is

further concerned with tangible evidence of such leadership, such as

assuming an officer role in a professional organization, or even ful-

filling a political responsibility or a community duty, either as an

liason worker.

 

office holder or a

The following set of questions will be given to

teachers in this school system to attempt to determine whom they view

as exercis'nb these types of leadership roles. some of the questions

are structured to bive flexibility in answering, since we realize that

it is extremely difficult to determine precise attributes of a leader in

a sampling of'5

all types of roles.

We will not use names in the manuscript, and consequently you

will not need to give your name. We would, however, like to have you

list names of teacher-leaders whom you feel fill the role outlined in

each question. These names will be kept strictly confidential, and will

be used only for cross checking information. They will not appear in

the manuscript by name, but only as individual totals in the data we

hope to COliect and analyze.

I appreciate the cooperation which your administrators have

given me in permitting me to distribute this questionnaire, and certainly

thank each of you in advance for your courteous assistance.
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now lonb hate you lulbht in this school system; vrs.

how lonb nave you taubht in the school where you are now employei?

)TS .

..

1Are you a resiuent of the __ dchool Districtt

Yes he .

1‘What grade level or sulject area do you teach.

a. Do you know the names of the officers of your local teachers'

club? (Specifically, President, Vice President, decretary,

Treasurer, Representative(s to Regional Assembly, etc.) Please
check one. Yes ho Some of them .

b. If you answered Yes or some of Them, please list their names.

Do you have a teachers' union affiliated with the American Federa-

tion of Teachers? Yes he .

a. If the answer to question 6 is Yes, do you know the names of the

officers of the local teachers' union? Please check one.

Yes he dome of them .

'1

b. If you answered Yes or some of Them, please list their names.

Do you feel that the teachers whom you have identified in Ques-

tions 5 and 7 reflect the strongest professional leadership in this

school system amonf teachers. (Exclude administrators in consider-

ing this question. Yes Lo .
 

If you answered No to Question 8, would you please indicate one or

two reasons for your answer.

Are you acquainted with any of your teaching colleagues (not

administrators) who are holding offices of responsibility in com-

munity organizations which are considered influential in shaping

the policies of the community? (Examples, Service Clubs, chamber

of Commerce, Jaycees, etc.) Yes ho .

 



 

11. If the answer to Question 10 is Yes, would you please give their

name and the organization in which they are active?

12. In your opinion, what is the relationship between your conception of

an outstanding teacher, and the leadership which he or she exerts in

the profession and in the community?
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