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ABSTnACT

CTUAL Ana IDSAL Betas IN CURRICULUM

PLANNING AS PIaCCIVCD B! T; Cdjhs

AAD AUnIsIsrsarons or ssLsCICD SCHOOLS

by Lynn C. Oberlin

The purpose of this study was to determine if teachers

differed from administrators in their perceptions of the

"actual" and "ideal" roles of teachers, administrators,

students, and the community in curriculum planning, and

to determine if teachers and administrators perceived the

"actual" roles of these groups as being different from the

"ideal" roles.

The instrument used in this study was developed by

using a preliminary questionnaire with a group of 100

teachers and administrators which was highly similar (in

terms of the ratio of teachers to administrators and the

size of the school districts) to the group used in the

final study. Each of the 140 (70 "actual" and 70 "idea1")

questions was examined by item analysis and 56 (28 "actual"

and 28 "ideal") of them chosen to become the final form of

the "Questionnaire on Curriculum Responsibilities."

The population for this study came from three areas of

Michigan: (1) a county located in metrOpolitan Detroit.

(2) a county in western hichigan. (3) and the upper

peninsula. Schools within these areas were selected by

size. A total of eleven districts were used. One-third
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of the teachers and enough administrators to establish a

one to ten ratio in each district were mailed questionnaires.

The questionnaires were scored as eight separate tests

and the coefficients of reliability computed with the Kuder

Richardson formula 20 ranged from .770 to .883.

From the data. the following conclusions about the

pOpulation of this study were drawn:

1. Administrators perceived the "actual" roles of

teachers and students in curriculum planning to

be more extensive than teachers perceived these

"actual" roles to be.

Administrators perceived the extent of the "actual"

roles of administrators and the community in our-

riculum planning to be the same as teachers per-

ceived the extent of these "actual" roles to be.

Administrators perceived the "ideal" roles of

administrators, students. and the community in

curriculum planning as being more extensive than

teachers perceived these "ideal" roles to be.

Administrators perceived the extent of the "ideal"

roles of teachers in curriculum planning to be the

same as teachers perceived the extent of these

"ideal" roles to be.

Administrators perceived and teachers perceived

the "ideal" roles of teachers. students, and the

community in curriculum planning as being more

extensive than the "actual" roles of these groups.
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Administrators perceived the "ideal" roles of

administrators in curriculum planning as being

more extensive than the "actual" roles but teachers

perceived the "actual" roles of administrators in

curriculum planning as being greater than the

"ideal" roles.

Teachers differed by geographical areas in their

perceptions of the roles of teachers and administra-

tors in curriculum planning. Significant differences

were found in the "actual" and "ideal" roles of

teachers, and in the "ideal" and the differences

between "actual" and "ideal" roles of administra-

tors. No geographic pattern was discovered.

Teachers did not differ by geographical areas in

their perceptions of the roles of students and the

community in curriculum planning. This included

"actual." "ideal," and the difference between

"actual" and "ideal" roles.

Administrators did not differ by geOgraphical

areas in their perceptions of the roles of

teachers. administrators. students. and the com-

munity in curriculum planning. This included

"actual." "ideal." and the differences betwen

"actual" and "ideal" roles.

Teachers differed by schools in their perceptions

of the roles of the community in curriculum

planning. This included "actual." "ideal." and

the differences between "actual" and "ideal" roles.
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11. School size was not an important factor in the way

in which teachers perceived the extent of the

"actual" and "ideal" roles. or the differences

between the "actual" and "ideal" roles of teachers,

administrators, students, and the community in

curriculum planning.

More studies are needed to help more clearly define

and bring about a better understanding of roles in curriculum

planning. With the agreement between teachers and administra-

tors that teachers. students. and the community should have

greater roles in curriculum planning, research is needed to

find why greater roles have not been extended to these groups.
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CHAPTER I

THE PROBLEM AND DEFINITION OF TERMS USED

Many times the curriculum of the public schools

has appeared to just happen. No one seemed to know who

was reSponsible and as long as everything ran smoothly,

generally no one cared. When the schools were under

criticism, the curriculum became an important subject

for discussion. At this time, the various roles played

in curriculum planning were generally debated. Different

peOple involved in the same situation often perceive the

roles they actually played to be quite different. Their

perceptions of the roles which others have played generally

lacked agreement. When the discussion centered on what

roles different groups should play in curriculum planning,

no conclusions were usually reached. The circular pattern

would generally become complete as people settled back to

let the curriculum Just happen and not really care whose

job it was.

The Purpose of This Study

The purpose of this study was to determine if teachers

differed from administrators in their perceptions of the

roles of teachers, school administrators, students, and the

1





community in the process of curriculum planning, as these

roles exist and as they should exist in certain selected

schools. It was also part of the purpose of this study to

determine if teachers and administrators perceived the

extent of the roles of teachers, school administrators,

students, and the community, as these roles exist, as being

different than the way in which they perceived these roles

should exist. This study also involved the construction of

a questionnaire to measure the perceptions of teachers and

administrators on the above mentioned items.

Limitations of This Study

This study was limited geographically in that the

pOpulation was obtained from eleven schools in three areas

of Michigan. The schools were not selected by random

methods. Another limitation was the fact that all the

various administrative positions were grouped together

under the title of "administrators." This study was de-

signed to be limited to the area of curriculum planning in

the public schools.

The Need of This Study

In education people often have Operated on certain

assumptions. One of these assumptions often was that the

staff (teachers and administrators) of a school all knew

and agreed on the roles that various groups played in the

process of curriculum planning. Another assumption was
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that the roles these groups played are the ones which

everyone, including the staff (teachers and administrators),

believed they should have played. While these assumptions

were being used as a basis for Operation, teachers may

actually have differed greatly from administrators in the

way they perceived the roles of different groups in cur-

riculum planning. Neither teachers nor administrators may

have perceived the roles of the various groups as being

ideal. If teachers differed from administrators in the

way they perceived these roles should be, there may well

be a situation in which teachers and administrators are

working toward different goals while working under the

assumption that they are working for a common goal.

This study may help to clarify some of the confusion.

It should not only show how teachers and administrators

differed in their perceptions of the extent of the roles

which various groups have and should have played in the

process of curriculum planning but it should also show what,

if any, common perceptions were shared by teachers and

administrators. It should likewise show which, if any,

groups were perceived as having played the role in cur-

riculum planning to the extent to which teachers or

administrators feel that they should. This study will

provide factual information where it has been lacking.

It will show where common perceptions were, which may

provide a place from which to start. Differences will be

known and recOgnized.





Definition of Terms

To clarify this study the following terms were

Operationally defined.

Teacher - A teacher is any employee of a school dis-

trict who is required to possess a valid Michigan teaching

certificate and who does not have authority over other

certified employees. This would include such a person

as a classroom teacher of subject or grade level, or a

special teacher such as those who teach music or art.

Administrator - An administrator is any employee of

a school district who is required to possess a valid

Michigan teaching certificate and who does have authority

over other certified employees. This would include such

a person as a Superintendent, Principal, Curriculum Co-

ordinator, Director of Instruction, or Supervisor.

Student - A student is any person who is attending

and on the membership role of a school district.

Community - The community is made up of all the

people who live within the boundaries of a school district.

School Program — The term "school program" was used

interchangeably with the term "curriculum" and referred to

the course of studies and all eXperiences involving students

which were controlled by the school.

Curriculum - The term "curriculum" was used inter-

changeably with the term "school program" and referred to

the course of study and all experiences involving students

which were controlled by the school.



Extra-Curricular Activities - Extra-curricular
 

activities referred to the part of the school program

commonly non-credit or held outside of regular school

hours. This included such school-wide activities as band,

chorus, and safety patrol even if they used regular school

time.

Actual — The term "actual" was used to refer to the

roles of the various groups, as these roles were perceived

to exist by teachers and administrators.

22321 - The term "ideal" was used to refer to the

roles of the various groups as teachers and administrators

perceived these roles should exist.

Area g - Area 3 is a county located on the eastern
 

side of the state of Michigan from which certain schools

used in this study were selected. This county is within

the metropolitan area of Detroit.

Area fl - Area w is a county located on the western
 

side of the state of Michigan from which certain schools

used in this study were selected.

‘Area §'- Area N included all of the Upper Peninsula

of Michigan. Certain schools used in this study were

selected from this area.

School Size 1 - School size 1 referred to a school

district which enrolled from 6,000 to 11,999 students.

School Size g - School size 2 referred to a school

district which enrolled from 3,000 to 5,999 students.

School Size 3 — School size 3 referred to a school
 

district which enrolled from 1,200 to 2,999 students.





School Size 3 - School size # referred to a school

district which enrolled from 300 to 1,199 students.

.20...hoo._1s 21 .22 22 .2 2.1. :22 22 .22 22 22 and

£3 - These symbols referred to individual school districts

and were formed by combining the above defined area letters

and school size numbers.

Hypotheses

During this study the following hypotheses were

tested.

1. Administrators perceive the "actual" roles of

teachers, administrators, students, and the com-

munity in curriculum planning to be greater than

teachers perceive these "actual" roles to be.

2. Administrators perceive the "ideal" roles of

teachers, administrators, students, and the com-

munity in curriculum planning to be greater than

teachers perceive these "ideal" roles to be.

3. Teachers perceive the "ideal" roles of teachers,

administrators, students, and the community in

curriculum planning as being greater than they

perceive the "actual” roles of these groups to be.

4. Administrators perceive the "ideal" roles of

teachers, administrators, students, and the com-

munity in curriculum planning as being greater

than they perceive the "actual" roles of these

groups to be.



Organization of This Study

The balance of this study was organized into four

chapters.

Chapter II Review 23 Literature — In this chapter

literature including both research and theory which relate

to the same area as this study is reviewed.

Chapter III POpulation and Procedure - The develop-

ment of the instrument used in this study is discussed in

the third chapter. methods used for selection of the

pOpulation and a brief description of each school district

used in this research is given. The procedures which were

followed are reviewed.

Chapter IV Analvsis g; the Data - Data are reported
  

in chapter IV under the four general areas of

l. The Roles of Teachers.

2. The Roles of Administrators.

3. The Roles of Students.

2. The Roles of the Community.

These areas refer to the various roles in curriculum study.

Each of the hypotheses were tested in each of the above areas.

Chapter 3' Summary, Conclusions, and Implications -

Material is summarized, conclusions and implications are

drawn, and recommendations are made in the final chapter.



PCPULATIOL AXD PROCED’RE

An important part of any study is the selection of the

instrument by means of which measurements are to be made.

No suitable instrument existed to measure the teachers' and

administrators' perceptions of the extent of the roles of

teachers, school administrators, students, and the community

in the process of curriculum planning, as these roles exist

and as they should exist. A part of this study was the

development of such an instrument.

DevelOpment of the Instrument

A series of statements about teachers, administrators,

students, and people in the community in various curriculum

roles was written. Kany of these were similar with only the

name of the group to which it applied changed. Seventy of

these statements formed the basis for the "Questionnaire on

Curriculum Responsibilities (preliminary form)." A copy of

"I

this questionnaire is in Appendix 2 of this study.

These seventy statements are divided among the follow—

ing groups: Nineteen to the roles of teachers, nineteen to

the roles of school administrators, sixteen to the roles of

25





students, and sixteen to the roles of the people in the

community. After each of the se statements, the person

reSpondin; was asred to check one of the following: Never,

se dom, about i the tim:, ”11 , or alway..

cents app ared in two sets.(
I
)

jach of the seventy stat

In Set I the resoondent was instructed "Please answer the

following statements as they apply to your present situation

S
D

(
J
)

:
1
5

n educator. In Set II the seventy statements were

changed so as to include the word "should" and the respondent

was instructed "Please ansrer the following 5at—ments as

you feel they should be applied in your present situation.

An introductory page defining terms used in the questionnaire

was added.

The prelisinary form of the "Questionnaire on Curriculum

”esponsibilities" was reministered to 100 teachers and

administrators. This group was highly similar to the one

used in the final study. The teacher-adminis trator ratio

and the size of the school districts were controlled.

The questionnaires w“re checked and scored by allowing

four points for each "alnay3" response, three points for each

"usually" response, two points for each "about i the time"

reSponse, one point for each "seldom” response, and no points

for each "never" reaponse. Separate scores were computed for

the roles of teachers, administrators, students, and the people

in the community for both Sets I and II. This meant a total

of eight scores from each test.

Each of the 140 statements on the questionnaires was

examined by item analysis using the method of summated
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ratings. Of the 100 questionnaires, the 25 with the highest

scores made up the high group and the 25 with the lowest

scores made up the low group. The questionnaires were re-

grouped for each of the eight sections and "t" scores were

computed for each item. The general formula for computing

this ratio is

 

 

t=EZH-XL

8,2 3L2

_;. + _.i

nj nL

where?H = the mean score on a given statement for the

high group

'2. = tne mean score on a given statement for the

low group

Si = the variance of reSponses of the high group

to the statement

U
) llL the variance of the responses of the low group

to the statement

n- = the number in the high group

n = the number in the low group.1

Since the number in both high and low groups was the same,

the simpler computation formula was used. This formula is2

20% - 32,92 + Z(XL - ELF

n (n-17

 

 

 

1Allen L. Edwards, Techniques of Attitude Scale Con-

struction, (New York: Appleton-Century-Crofts. 1957).

pp. 152-53.

2Ibid.. p. 153.
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following:

1. A hi9h "t" score on both Set I and Set II. (The

low:s "t" score on an item for the final question-

naire was v.67. This itee had a higher "t" score

2. Itens wnicu man" had coeplained of as being ambiguous

and which man; had left unanswered, were not con-

sidered for the final questionnaire.
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H nce the questionnaire was to ce Shortened, items

chosen were distinctly different from each other.

Fron the original 140 items, 55 were chosen for the

.stionnairc on Curriculum Ecsponsibilities (final form).”

.ppeared in each of the four groups0
)

Q
)

'n Set I were identical with thoseU
)

T“! U
)

H

et II exce.t for the rewordin; to include the word "should"





'he directi0ns remained the same

as in the preliminarr fora and one tea was added to the

test vocabulary. A cos; of the final form of tie "Question—

naire on Curriculd; responsibilities" is in Appendix F of

t’is ptper.

Population of the Stud;

it 'ds C czswd t1 t this stud‘r would draw its popula-

L
.

an. The area

called urea Y is a single county located in the Hetropolita

Detroit ar;a fifllCh is in eastern Hichigan. Area W is a

single county located in western fiichigan. Area 3 includes

the entire upper peninsula of LiCh :an.

School districts within these three areas were selected

by size. The method of grouping schools by size which is

used in this study follows quite closely one used by the

hational Qducation Association for salary studies and teacher

opinion studies. This s stcn is based on student enrollment

and is shown in Table I.

Since many of the divisions in the plan used by the

National fiducation Association do not exist in some of the

areas used in this study, it was decided to use schools from

the strata V, VI, VII, and VIII. These were renumbered and

used in this study as school size 1 with 6,000 through

11,999 studen 3, school size 2 with 3,000 through 5,999

students, school size 3 with l,200 through 2,999 students,

and school size h with 300 through 1,199 students. This

information is shown in Table 2.
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Letter fFOl len dotinson, Assistant Director, Research

DiviSion of the rational :ducation Association, Hashington,

D. C., January 22, 1915. (A COpy of this etter is in

Appendix A of this study.)

11.1, a “cpvn-rfi . r“ v

C

T " ,‘ ‘7 'fi""":‘ C...

NIT-J'v‘D I-‘ LOO‘.“ ‘J

School Size Number Tirollment

l o o o o o o o o o o o o o 6.000 - 11,999

2 . . . . . . . . . . . . . 3,000 - 5,999

3 o o o o a o o c o o o o o 1.200 - 29999

h . . . . . . . . . . . . . 300 - 1,199

CflC school district for each school size classification

was selected from each of the three areas with the exception

that Area H contained no school district as large as school

size number one. Eleven different school districts actually
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participated in this study and will be identified by the

area letter and school size number. For example, the district

with from 3,000 through 5,999 students located in the county

in western Michigan used in this study was referred to as

school WZ.

In selecting the actual districts. state equalized

valuation per membership pupil and the estimated total

eXpense per membership pupil. as well as district size was

considered. School districts were selected so as to produce

variety in the above mentioned items. A brief description

of the school systems used in this study follows.

School district El is located Just outside of the city

limits of Detroit. During the l96h-65 school year. 1 high

school, 2 Junior high schools. and 7 elementary schools were

Operated with a total student enrollment of 9855 and a staff

of 417 teachers.1 The state equalized valuation was $7,676

per membership pupil and the estimated total expense was $#6#

per membership child. The total tax rate for all school

purposes was 36.30 mills.2

School district 52 is located about ten miles from down-

town Detroit. The district's 1 high school (grades 7-12)

and 6 elementary schools had a student enrollment of #361

and employed a staff of 195 teachers during the 1964-65 school

 

lMichigan Education Directory and Buyer's Guide, l96#—65,

(Lansing, hichigan: Michigan education Directory. l96#).

(Page numbers are not given for the descriptions of school

districts as anonymity was guaranteed.)

2Stanley 3. Hecker and Thomas J. Northey, Teacher Salary

Study, 1964-65 (mast Lansing. Michigan: Michigan Education

Association. 1964). (Page numbers are not given for the

description of school districts as anonymity was guaranteed.)
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Jilfrid J. Biron and Frank J. Iassey, Jr., Introduction
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113 nurtsr vns ottaincd Ly counting thos: list ed in

the school diisctor". Sincc individucl names wcrc countsd

.d sot yro ratcd for tics? ;:ploycd lcs: than full time,

1
‘- ’.fi-. - -y- r' —‘-.‘.v ‘- ‘V( w- \ ‘, V' J" 7 1

tisse nu Cars 1;; nos al.3 s talcnc: cinctiy wits tnose

~ - . ‘-\- . «an . % "r‘s (\

MSed 1n tic district d scriptioos. A total of 5c?

1 ¢. .. -. F -g 4. 1 "11 .A .2 '\ "

qutssiou”- rt" as 111 s so t ccncrs. .303: in area 1

a P - ”’C - ' 0"”) «’3 '\ Y A ”fin

r~c 11/4d 771, in Ar 7 a, t9 C u in 3r 3 u, ,l. '1

65 to district 4?, 26 to district 2?, 15 to district 33,

:5 to district fl, 7: to district 3?, 27 to district W3,

7 to district £3, 50 to fiistrict TE, 27 to cistrict I?

and 1a to district Kb.

A total of ’0 quzstiOhraircs was sent to school

adninistrstors. In Arcs fl, 2< wcre sent, in Arca h, 25,

and in Area J, 10. TH“ distribution by school districts

was 13 to district ml, 7 to district 32, 3 to district 33,

N to district 3h, lb to district Jl, 7 to district K2,

‘
4
.
)

to district 33, l to district 14, 5 to district K2,

3 to district J3, and 2 to district Eh. This made a total

29 qucstionnairr.s scrt to tcsclic rs and administrators.

jac‘n of the {PO itpns mailed out coctainc.d a copy
I

of the "Questionnaire on Smirricwlu1 Haspo isibilitics," a

stamped and addressed envelope for its return, and a short

1

r
s

2ttcr to the teachers and aciiristcators exclainin; this1
-

‘

study and asrin: for their help. A copy of the "Question-

naire on Curriculum Rcsponsibilit ies " and a cepy of the

lettcr scat to teacher and administrators are inO
“
)
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”up‘flQ109S s aid r o; cdis stulg. lo assure everyone

that this stud; would be done in a manner in which they

touli reeain anonymous, the only iientifying information

e name of the school district and whether

Jerson held the position of teacner or adninistrator.

After reclies sto;;ed bein: reczived, a follow—up etter

:1 O 0

D
r
)

0 H
)

C
u
,
-

:
2
)

H
o

[
'
1

H (
U

(
f
‘

C
.
-

( *
3

'
J

U
]

F
l

.
5

:r

Tcliatilitg crocedur“s - After the questionnaires

were scored, the coeificient of reliability was computed.

hi the use of Kuder Licherdson formula 20, for each of the

ei;ht parts of the Qiestionnaire.

Az‘lrsi“ of t”ach'r:' ”‘d J‘ni”istr”tors' roentions
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pertaining to the roles of CtGCJLrS, ad:in st rators, stu-

J- 'v'- u A ‘ua‘v- . 1 . -- H

l. A ”t" test was uScc to do-311nc 1f teachers' and

the'actual" roles of the various roucs were the

sane. (Iypothcsis nurbcr 1)

Data were examined by areas and an analysis of{
\
3

O

variance was used to determine if the teachers'

pSFCCptiOUS of t‘e ex ent of tie "actual" roles
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of the various troupe v.'ere the .333 for all of

A. 3- .9r. ‘ 4 L. -

the 1r-ds inclu:d in tile stidj.
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se,1 v:rs : a incd t. ur~as and an a.al sis of
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cvptioss of the extent of tee "actual" roles

of the various groups we e tie same for all of

and adginistrutors' percCCptions of tne extentD

of the "iieal" roles of the v:riOJs grou.ps were

the same. (Igpothesis nunte r 2)

Data :erc etahiued by arC;s and s= analysis of

variance was use} to d=ters no if the teachers'

oerccptions of the ext “t of th: "iderl" roles

of the various groups were the SOTO for all of

. .- .3, , . 1.1- 7.1.-

tic uit.ua i11c11111 141 Iris study.

sata were erasined sy areas and an anal;~si of

v o '.vr- a», 4- rs 4- - .- -' 2 v, ' ' ('1 ‘- m

rariance ”as us»d t determine if the administrators'

perceptions of the ertent of the "ideal" roles

of the various groups were the 8322 for all of

the area included in this studV.

Data were erasinii by schools and an asalgsis of

x- ,- q H _,2 L. ,3..- °n ' 1-,
VCAFlJJiCP ”(‘13 113-1 L10 CC'J-J‘QK‘Tsl,L=3 ll til“) IJI‘KQCI



Organization of This Study

The balance of this study was organized into four

chapters.

Chapter II Review 92 Literature - In this chapter

literature including both research and theory which relate

to the same area as this study is reviewed.

Chapter III Population and Procedure - The deve10p-

ment of the instrument used in this study is discussed in

the third chapter. Methods used for selection of the

population and a brief description of each school district

used in this research is given. The procedures which were

followed are reviewed.

the ter IV

 

Data - Data are reported
 

in chapter IV under the four general areas of

l. The Roles of Teachers.

2. The Roles of Administrators.

3. The Roles of Students.

h. The Roles of the Community.

These areas refer to the various roles in curriculum study.

each of the hypotheses were tested in each of the above areas.

Chapter 3 Summary, Conclusions, nd Implications -

 

Material is summarized, conclusions and implications are

drawn, and recommendations are made in the final chapter.
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An important part of any study is the selection of the

instrument by means of which measurements are to be made.

No suitab e instrument existed to measure the teachers' and

administrators' perceptions of the extent of the roles of

teachers, school administrators, students, and the community

in the process of curriculum planning, as these roles exist

and as they should exist. A part of this study was the

development of such an instrument.

DeveIOpment of the Instrument

A series of statements about teachers, administrators,

students, and peOple in the community in various curriculum

roles was written. Hany of these were similar with only the

name of the group to which it applied changed. Seventy of

these statements formed the basis for t.e "Quest'onnaire on

Curriculum Responsibilities (preliminary form)." A copy of

this questionnaire is in Appendix E of this study.

These seventy statements are divided among the follow-

ing groups: Nineteen to the roles of teachers, nineteen to

the roles of school administrators, sixteen to the roles of

25





and sixteen to the roles of the people in the

community. After each of these statements, the person

responding was asked to check one of the following: Never,

seldom, about ~ the time, usually, or always.

Iach of the seventy stateeents appeared in two sets.

ease answer the(
‘
7
)

In Set I the resoondent was instructed "Pl

tneW 0 p
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I apply to your present situation
7

b

l

as an educator." In Sat II the seventy statetents were

changed so as to include the word "should" and the respondent

(
I
)

was instructed "Pleas answer the following statements as

you feel they should be apolied in your present situation."

e preliminary form of the "Questionnaire on Curriculum

Responsibilities" was adui. to 100 teachers and"
3

H U
)

c
f

’
1
)

"
S

‘
1
2

C
L

administrators. This group was highly similar to the one

used in the final study. -ne teacher-administrator ratio

and the size of the school districts were controlled.

The questionnaires were checked and scored by allowing

four points for each "always" reSponse, three points for each

"usually" response, two points for each ”about 5 the time"

reaponse, one point for each "seldom" response, and no points

for each "never" response. Separate scores were computed for

the roles of teachers, admidistrators, stud nts, and the peOplei

in the community for both Sets I and II. This meant a total

of eight scores from each test.

fiach of the 1&0 statements on the questionnaires was

examined by item analysis usinr the method of summated
.‘J
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ratings. Of the 100 questionnaires, the 25 with the highest

scores made up the high group and the 25 with the lowest

scores made up the low group. The questionnaires were re-

grouped for each of the eight sections and "t" scores were

computed for each item. The general formula for computing

this ratio is

 

 

H

2 a 2
S

2.3
ha nL

where in = the mean score on a given statement for the

high group

'ZL = the mean score on a given statement for the

low group

2
81 = the variance of reSponses of the high group

to the statement

0
3

t
"

II the variance of the responses of the low group

to the statement

n. = the number in the high group

nL = the number in the low group.l

Since the number in both high and low groups was the same,

the simpler computation formula was used. This formula 132

t= XH- XL

{OCH "' EH)2 + [(XL " 2L)2

n‘In-l)

 

 

 

1Allen L. Edwards. Techniques of Attitude Scale Con-

struction. (New York: Appleton-Century-Crofts. 1957).

pp. 152~53.

2Ibid.. p. 153.





"t" values on the 140 items ranged from l.b3 to

Selection of itens for the final questionnaire was

a Latter of picking the hiehest questions, as each

ll sligttld different form appeared in both Set I

I. Stis meant test an; iths selected for one set

n- ' as d m— ”in x , 1&3 A M

uswl in the ct; r. sol: items cal high scores in

I- “.1? ‘ e r -' r 1' . Y m r-u . ‘r. ‘ m '- -w 1

and relatitild low scores in the other. ihe lefl;tfl

‘-_ -. -... : ,n,‘ 0 q .1" ‘( A -o .. VA -

he questIOnhair» also had to be TEdUCud ii t were to

out and ash; returns received by mail. Certain

r h 1 ’ 72‘ ‘ ~a ~ 3w . 0 1 . . A . ~~ ,‘ ‘ v 7‘ I

seen calls. albivuoss and saipped by nan; who had
.-

filled out the questionnaire. us this invalidated some

these items did not seen desirable for the final

~lire. The final selection of items was based on

the following:

A high "t" score on both Set I and Set II. (The

lowest "t" score on an item for the final question-

naire was 4.67. This item had a higher "t" score

on the other set.)

Itehs whicu men" had complained of as being ambiguous

and which many had left unazswered, were not con-

sidered for the final questionnaire.

Since the questionnaire was to be shortened, items

chosen were distinctly different from each other.

as original 140 items, 53 were chosen for the

"Questionnaire on Curriculum Responsibilities (final form)."

Seven of these statements apre33ee in each of the four groups

in each set and the items in Set I were identical with those

in Set II except for the rewordin; to include the word "should"





‘he directions remained the same

as in the :»r?litinarg forn and one item was added to the

test vocabulary. A 00p; of the final forn of the "Question—

naire on Curriculu; .1sponciciliti,s" is in Appendix F of

this sfvmer.

renul‘tion of tie Study

It was d cid?d that this study would draw its popula-

tion fro- t r area: f the stat: of Iichigan. The area

call3d AI a is a Single count" located in the Ketrropolitan

Detroit area finish is in eastern Hichigan. Area W is a

7

sin;1e county located in western Hichigan. Area L includes

the entire upper peninsula of nichigan.

School districts within these three areas Were selected

0
l

k
.

(
'
1

H
.

N (
D

O The method of troupiig schools by size which is
V

used in this study follows quite clo ely one used by the[
0

A

hational Llucation ATSOCiGtiOfl for salarJ studies and teacher

T1 “sten is based on student enrollment

O

118 suopinion studiice.

and is shown in Table l.

1‘

Since many 0; the divisions in the plan used by the

National dducation sociation do not e::ist in some of the

areas us ed in this study, it was decided to use schools from

the strata V, VI, VII, and VIII. These were renumbered and

(
‘
1
‘

used in this study as school size 1 wi h 6,000 through

]l,999 students, school size 2 with 3,000 through 5,999

students, school size 3 with 1,200 through 2,999 students,

and school size # with 300 through 1,199 students. This

information is shown in Table 2.



‘0
,4

'7‘“? 1

-o’X.-:._‘.J 1

IAIICJAT. uDUSATICJ ATSCCIAIICK

3: ATIFZCATICJ or 33 COL 3T311233

3tratuu Enrollment

I . . . . . . . . . . . . . 100,000 and Over

I1 . . . . . . . . . . . . . 50,000 - 9;,999

:_ . . . . . . . . . . o . . 25,000 - 9;,999

I? . . . . . . . . . . . . . l 000 - 2h,999

V . . . . . . . . . . . . . c.000 - 11,999

VI . . . . . . . . . . . . . ,,OOO — 5,999

VII . . . . . . . . . . . . . l POO - 2,999

VIII . . . . . . . . . . . . . 300 - 1,199

IX . . . . . . . . . . . . . 50 — 299

I . . . . . . . . . . . . . l - 50

Letter fron Glen ”toinson, A,sis :2nt Director, Research

Division of the iational ;ducation Association, Hashington,

D. C., Januarv 22, l9$f (A COpy of this lettcr is in

nop<odiv A of thi13 study.)

{11'1' fivvfiT/w H1 Y rfi QH'YAA n vflvn"r‘v

J.- 41‘*-“\/ L-IC 1 L)” UJ-\J\/L Q-~)-~..Q

YTV 1"? "1""fl f" '1" "7

U'JI 4.-“ - -‘J Jt‘Jfi: i.

\Y I‘ T“

chool Size nut :r xnrollment

1 O O O O O O O O O O O O O 6.000 11.999

2 O O O C O C I O O O I O 0 3,000

I

U
1

\
0

\
O O

O O O O O O I C O O O O C 1.200

I

N

\
O

\
O

\
O

4 . . . . . . . . . . . . . 300 - 1,199

One school district for each school size classification

was selected from each of the three areas with the exception

that Area H contained no school district as larse as school
U

size number one. Eleven different school districts actually
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participated in this study and will be identified by the

area letter and school size number. For example, the district

with from 3,000 through 5,999 students located in the county

in western Michigan used in this study was referred to as

school W2.

In selecting the actual districts, state equalized

valuation per membership pupil and the estimated total

eXpense per membership pupil, as well as district size was

considered. School districts were selected so as to produce

variety in the above mentioned items. A brief description

of the school systems used in this study follows.

School district El is located Just outside of the city

limits of Detroit. During the 196h-65 school year. 1 high

school. 2 junior high schools. and 7 elementary schools were

Operated with a total student enrollment of 9855 and a staff

of 417 teachers.1 The state equalized valuation was $7,676

per membership pupil and the estimated total expense was $46k

per membership child. The total tax rate for all school

purposes was 36.30 mills.2

School district 32 is located about ten miles from down-

town Detroit. The district's 1 high school (grades 7-12)

and 6 elementary schools had a student enrollment of #361

and employed a staff of 195 teachers during the 1964-65 school

 

lMichigan Education Directory and Buyer's Guide, 1964-65.

(Lansing, Michigan: Michigan Education Directory. l96#).

(Page numbers are not given for the descriptions of school

districts as anonymity was guaranteed.)

ZStanley E. Hecker and Thomas J. Northey, Teacher Salary

Study, l96#-65 (East Lansing. Michigan: Michigan Education

Association. 1964). (Page numbers are not given for the

description of school districts as anonymity was guaranteed.)

 



263 per member-Jear. .33 state eq‘alized valuation was ,3 , 3

‘ “‘ " r-~ I ‘ V " A Yv ‘/

ship student and the estiiatei total expens: has 3932 per

ship student. A total tax rate of 16.40 mills was

levied for all school purcos¢:. On one of the qu,stion-

naires returned from a teachdr in this district, the teacher

ated "I only7 hoge you realise the economical condition of

this con unity £3 consared to its political and educational

9’4 .L s- (w

his...) ‘.L1._\IQ.

. R - v 'r-w - u n ff

condition. ”ere industrv pa s aboat phi -

‘
1
)

ptwopl in rehe al are of the low socio-economic group."

School district :3 is located in a small town about

tzenty-five miles from Detroit. During the 1964-65 school

year the district Operated 1 high school, 1 junior high

school, and 2 elementary schools with a student enrollment

of 2,0y4 and a staff of 7? teachers. The 0
’
)

tate equalized

valuation 138 35,976 per membership student and the estimated

total cXp:ns e was ;359 ptr “(rbersni student. During this

year the total tax rate for all scnool purposes was 30.90

mills.’3

School district :u is located about 15 miles from

Detroit. A kinder:arten through ninth grade program was

operated in l junior hih school anl 2 elementary schools

during the 136’.-C5 school year. The total student enroll-

ment was 1,130 and a taf of #3 teachers was employed.
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Lichiwan Education Directory and Puyer's Guide, 1964—1965.
 

’5

)Hecker, op. cit.
 

TF‘ A. n. < ‘ o $ : A -- \‘AA .A.\‘VtP\ —

lichigan Jflicstion Director; all sexsr's Guide, 1964—1965.
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School district 31 is a city school system located in

a county in western nlCllfflC. It is the only school system

of its size within this county. Durinr the 1969-65 school
U .4

year, 1 high 5 heel, l junior high school, 1 school With a
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This analysis of variance is shown in Table 18. Since the

"F" ratio of 1.62 was less than 1.83. the table value of

”P 95." there were no significant differences between any

of the school means which represented the differences in

the teachers' perceptions of the "actual" and "ideal" roles

of teachers.

TABLE 16

MEANS OF THE DIFFERENCES BETWEEN TEACHERS' SCORES

ON THE TEST OF THE "ACTUAL” AND THE TEST

OF THE ”IDEAL" ROLES 0F TEACHERS

("IDEAL' - "ACTUAL" I DIFFERENCE)

 

 

 

Unit Participants Mean

School E1 57 #.53

School E2 36 8.39

School E 7 5.00

School E 9 7.00

School 31 9h 7.09

School H2 53 5.92

School w 10 9.00

School U n 5.25

School N2 32 5.25

School N 13 5.15

School N 8 6'63

Area E 109 6.0

Area U 161 6.18

Area N 53 5. 3

All 323 6.31

 



...-__- -
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TABLE 1?

ANALYSIS OF VARIANCE BY AREAS OF THE DIFFERENCES

IN TEACHERS' SCORES FOR THE TESTS OF THE "ACTUAL"

AND ”IDEAL" ROLES OF TEACHERS

W

 

 

Source Degrees Sum of Mean "F" Ratio

of Squares Square

Freedom

Between 2 83.84 “1.92 1.23

Means

Within 320 11024.82 30.05 "F ” 8 3.00

Groups '95

Total 322 11108.66

TABLE 18

ANALYSIS OF VARIANCE BY SCHOOLS OF THE DIFFERENCES

IN TEACHERS' SCORES FOR THE TESTS OF THE ”ACTUAL”

AND "IDEAL" ROLES OF TEACHERS

 

 

 

Source Degrees Sum of Mean

of Squares Square "F" Ratio

Freedom

Between 10 5#8.56 54.86 1.62

Means

within 312 10560.10 33.85 "F 95" - 1.83

Groups '

Total 322 11108.66

 

A "t“ test was used to determine if administrators peru

oeived the extent of the "actual” roles of teachers to be

the sale as they perceived the extent of the ”ideal” roles

of teachers. This test was performed by using the sum of

the differences of each administrators' perceptions.

("ideal' - "actual" - difference) The mean of these dif-
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ferences for the administrators was 2.33. The “t" ratio

was found to be “.73 which is greater than 2.69. the table

value of "t.995,' so this difference was highly significant

at and above the one per cent level of significance. The

hypothesis that administrators perceive the "ideal” roles

of teachers. administrators. students. and the community in

curriculum planning as being greater than they perceive

the "actual” roles of these groups to be, was accepted as

it applied to the roles of teachers.

Data concerning the differences between the administra-

tors' perceptions of the extent of the "actual” roles of

teachers and their perceptions of the "ideal” roles of

teachers were examined by areas. Averages of the differences

between administrators' "actual" and "ideal" scores are

given in Table 19. An analysis of variance was used to

determine if these differences were the same for all of the

areas included in this study. This analysis of variance

is shown in Table 20. As the "F" ratio of 0.81 was less

than 3.23. the table value of "P ' there were no

-95’

significant differences between any of the area means which

represented differences in the administrators' perceptions

of the "actual" and "ideal" roles of teachers.
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TABLE 19

MEANS OF THE DIFFERENCES BETWEEN

ADMINISTRATORS' SCORES ON THE TEST OF THE "ACTUAL"

AND THE TEST OF THE "IDEAL" ROLES OF TEACHERS

(”IDEAL" - “ACTUAL" I DIFFERENCE)

 

 

 

 

   
 

  

 

Unit Participants Mean

School El 6 2.83

School E2 h .75

School E 2 7.00

School E 2 2.50

School 81 15 2.13

School U2 5 3.h0

School H3 2 5.00

8011001 "4 1 -1000

School N2 3 0.00

School N 3 3.33

School N 2 -1.00

uea E In 2079

Area N 23 2.52

Area N 8 1.00

All #5 2.33

TABLE 20

ANALISIS OP VARIANCE BY AREAS OF THE DIFFERENCES

IN ADMINISTRATORS' SCORES FOR THE TEST

OF THE "ACTUAL" AND “IDEAL” ROLES OP TEACHERS

some Degrees Sum Of Mean "F" Ratio

of Squares Square

Freedom

Between 2 17.90 8.95 .81

Means

Within #2 #6h.10 11.05 "F 9 " - 3.23

Groups ’ 5

Total “b h82.00
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The Roles of Administrators

Items eight through fourteen of set one made up the

section of the questionnaire which was used to measure the

perceptions which teachers and administrators had of the

"actual" roles of administrators. Item and test variances

were computed and are shown in Table 21.

TABLE 21

TEST AND ITEM VARIANCES FOR THE TEST

OF THE ”ACTUAL" ROLES OF ADMINISTRATORS

Item Variance

8 . . . . . . . . . . . . . . . . . . . 0.414

9 . . . . . . . . . . . . . . . . . . . 1.065

10 . . . . . . . . . . . . . . . . . . . .476

11 . . . . . . . . . . . . . . . . . . . 1.272

12 . . . . . . . . . . . . . . . . . . . .774

.952

14 . . . . . . . . . . . . . . . . . . . .620

17-99

13 O O O O O O O O O O O O O O O 0 O 0

Test 0 O O O O O O O O O O O O O O O O O

This information was used with the Kuder Richardson formula

20 and the coefficient of reliability for the test of the

"actual" roles of administrators was .805. This was con-

sidered satisfactory.

Items eight through fourteen of set two made up the

section of the questionnaire which was used to measure the

perceptions which teachers and administrators had of the

"ideal” roles of administrators. Item and test variances
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were computed and are shown in Table 22. This information

was used with the Kuder Richardson formula 20 and the coef-

ficient of reliability for the test of the "ideal” roles of

administrators was .838. This was considered satisfactory.

TABLE 22

TEST AND ITEM VARIANCES FOR THE TEST

OF THE ”IDEAL” ROLES OF ADMINISTRATORS

Item Variance

0.536

gassasaaaaaaaaaaaaas 0998

8 O O O O O O O O O O O O O O O O O

10 . . . . . . . . . . . . . . . . . . . .598

11 . . . . . . . . . . . . . . . . . . . 1.320

12 . . . . . . . . . . . . . . . . . . . .870

13 . . . . . . . . . . . . . . . . . . . .924

14 . . . . . . . . . . . . . . . . . . . .992

Test . . . . . . . . . . . . . . . . . . . 22.13

A "t" test was used to determine if teachers' and

administrators' perceptions of the extent of the "actual"

roles of administrators were the same. The teachers' average

score for the test of the "actual" roles of administrators

was 21.37 and the administrators' average score on the same

test was 21.56. The "t" ratio was found to be 0.35. Since

this was less than 1.96. the table value of "t " there

.975’

was no significant difference between the teachers' and

administrators' perceptions of the "actual" roles of admin-

istrators. The hypothesis that administrators perceive the

"actual” roles of teachers. administrators, students. and
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the community in curriculum planning to be greater than

teachers perceive these "actual" roles to be. was not proven

as it applied to the roles of administrators.

The data were examined by areas and an analysis of

variance was used to determine if the teachers' perceptions

of the "actual" roles of administrators were the same for

all of the areas included in this study. Averages of

teachers' scores by areas and by school districts are given

in Table 23. The analysis of variance is shown in Table 24.

The "F" ratio was found to be 2.42 which was less than 3.00.

the table value of "F 95.” so there were no significant dif-

ferences between any of the area means which represented the

teachers' perceptions of the "actual" roles of administrators.

The data were examined by areas and an analysis of

variance was used to determine if the administrators' per-

ceptions of the extent of the "actual" roles of administra-

tors were the same for all of the areas included in this

study. Averages of administrators' scores are given in

Table 25. The analysis of variance is shown in Table 26.

Since the "P" ratio of 0.33 was less than 3.23. the table

value of "P 95." no significant differences were found be-

tween any of the area means which represented the administra-

tors' perceptions of the “actual” roles of administrators.

Data were examined by schools and an analysis of

variance was used to determine if the teachers' perceptions

of the extent of the "actual" roles of administrators were

the same for all of the school districts used in this study.
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TABLE 23

MEANS OF TEACHERS' SCORES FOR THE TEST

OF THE “ACTUAL" ROLES OF ADMINISTRATORS

 

 

 

 

 

 

 

Unit Participants Mean

School El 57 19-39

School E2 36 21.00

School E3 7 24.00

School E4 9 21.78

School H1 94 22.35

School H2 53 21.02

School U 10 20.80

School H 4 24.25

School N2 32 20.66

School N 13 21.69

School N 8 23.25

Area E 109 20.68

Area U 161 21.86

Area N 53 21.30

All 323 21-37

TABLE 24

ANALYSIS OF VARIANCE BI AREAS OF TEACHERS' SCORES

FOR THE TEST OF THE "ACTUAL" ROLES OF ADMINISTRATORS

Source Degrees Sum of Mean "F" Ratio

of Squares Square

Freedom

Between 2 91.50 45.75 2.42

Means

Uithin 320 6044.92 18.89 "F ' - 3.00

Groups ‘95

Tbtal 322 6136.42

 

Averages of teachers' scores by school districts are listed

in Table 23. The analysis of variance is shown in Table 27.

Since the "F" ratio of 1.93 is greater than 1.83. the table
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TABLE 25

SCORES FOR THE TEST

ROLES OF ADMINISTRATORS

 

 

 

 

 

 

 

Unit Participants Mean

School El 6 20.67

School E2 4 21.50

School 33 2 18.50

School 2 24.00

SOhOOl U]. 15 21073

School U2 5 22.00

School H 2 19.50

School w l 22.00

School N2 3 22.33

School N4 2 23.50

Area E 14 21.07

Area H 23 21.61

Area N 8 22.25

All 45 21.56

TABLE 26

ANALYSIS OF VARIANCE BY AREAS

OF ADMINISTRATORS' SCORES FOR THE TEST

OF THE ”ACTUAL” ROLE OF ADMINISTRATORS

Source Degrees Sum of Mean "F" Ratio

of Squares Square

Freedom

Between 2 7.20 3.60 0.33

Means

within 42 455.91 10.86 "F 9 " = 3.23

Groups 5

Total 44 463.11

value of ”F 95." but less than 2.32. the table value of

“F " a difference or differences existed between some

.99’

of the school means at the five per cent level of significance



*
4
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TABLE 27

ANALYSIS OF VARIANCE BY SCHOOLS OF TEACHERS' SCORES

FOR THE TEST OF THE "ACTUAL" ROLES OF ADMINISTRATORS

 

 

 

Source Degrees Sum of Mean "F" Ratio

of Squares Square

Freedom

Between 10 358.26 35.83 1.93

Means

Within 312 5778.16 18.52 "F 95" = 1.83

Groups '

Total 322 6136.42 "F 99" I 2.32

 

but not at the one per cent level. Individual comparisons

of the means were made with the use of Studentized Ranges

and it was found that the means of school district W1 (22.35)

and school district E3 (24.00) were greater than the mean of

school district El (19.89). No other differences existed at

the five per cent level of significance. This showed that

the teachers in schools W1 and E3 perceived the administrap

tors' ”actual" roles in curriculum planning to be greater

than the teachers in school El perceived these "actual" roles

to be.

The teachers' average score for the test of the "ideal"

roles of administrators was 20.55 and the administrators'

average score for the same test was 23.29. The difference

between these scores was checked by the use of the ”t" test

and "t" was found to be 4.47. Since this was greater than

2.58, the table value of "t 995.“ the difference between

the teachers' perceptions and the administrators' perceptions



(
J
.
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was highly significant at and above the one per cent level

of significance. The hypothesis that administrators perceive

the "ideal" roles of teachers. administrators. students. and

the community in curriculum planning to be greater than

teachers perceive these "ideal” roles to be. was accepted

as it applied to the roles of administrators.

Data were examined by areas and an analysis of variance

was used to determine if the teachers' perceptions of the

"ideal" roles of administrators were the same for all of

the areas included in this study. Averages of teachers'

scores by areas and school districts are given in Table 28.

The analysis of variance is shown in Table 29. Since the

"F" ratio of 3.69 was greater than 3.00. the table value of

"F 95." and less than 4.61. the table value of "F 99." a

difference or differences existed between some of the area

means at the five per cent level of significance but not

at the one per cent level. Individual comparisons of the

means were made by the use of Studentized Ranges and it was

found that the mean of area N (22.00) was greater than the

mean of area E (19.85) at the five per cent level of

significance. No other significant differences existed.

This showed that the teachers used in this study in Area N

perceived the administrators' "ideal" roles as being greater

than the teachers of area E perceived them to be.

The data were examined by areas and an analysis of

variance was used to determine if the administrators' per-

ceptions of the extent of the "ideal" roles of administra-

tors were the same for all of the areas included in this
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TABLE 28

MEANS OF TEACHERS' SCORES FOR THE TEST

OF THE ”IDEAL” ROLES OF ADMINISTRATORS

 

 

 

 

Unit Participants Mean

School El 57 19.47

School E2 36 20.06

School E3 7 22.86

School E4 9 19.11

School W1 94 20.96

School W2 53 19.85

School W 10 19.90

School W 4 22.00

School N2 32 21.59

School N3 13 22.85

School N4 8 22.25

Area E 109 19.85

Area W 161 20.55

Area N 53 22.00

All 323 20.55

TABLE 29

ANALYSIS OF VARIANCE BY AREAS OF TEACHERS' SCORES

FOR THE TEST OF THE "IDEAL" ROLES OF ADMINISTRATORS

  

     

Source Degrees Sum of Mean "F“ Ratio

 

of Squares Square

Freedom

Between 2 164.35 82.18 3.69

Means

Within 320 7137.45 22.30 "F 95" - 3.00

Groups ’

Total 322 7301.80 "F 99" I 4.61

 

study. Averages of administrators' scores by areas and

school districts are given in Table 30. The analysis of

variance is shown in Table 31. As the "F" ratio of 1.50

was less than 3.23. the table value of "F 95." there were
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TABLE 30

MEANS OF ADMINISTRATORS' SCORES FOR THE TEST

OF THE ”IDEAL" ROLES OF‘ADMINISTRATORS

 

 

 

Unit Participants Mean

School El 6 22.33

School E2 4 21.75

School E3 2 18.50

School E4 2 27.00

School W1 15 22.73

School W2 5 25.00

School W 2 23.00

School W l 25.00

School N2 3 27.00

School N3 3 23.00

School N4 2 24.50

Area E 14 22.29

Area W 23 2 .35

Area N 8 2 .88

All 45 23.29

 

no significant differences between any of the area means

which represented the administrators' perceptions of the

"ideal" roles of administrators.

Data were examined by schools and an analysis of

variance was used to determine if the teachers perceived

the extent of the "ideal” roles of administrators to be the

same for all of the schools included in this study. Averages

of teachers' scores by school districts are given in Table 28.

The analysis of variance is shown in Table 32. Since the "F"

ratio of 1.39 was less than 1.83. the table value of "F 95.”

there were no significant differences in any of the school

means which represented the teachers' perceptions of the

"ideal" roles of administrators.
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TABLE 31

ANALYSIS OF VARIANCE BY AREAS

OF ADMINISTRATORS' SCORES FOR THE TEST

OF THE ”IDEAL" ROLES OF ADMINISTRATORS

 

 

 

 

Source Degrees Sums of Mean "F" Ratio

of Squares Square

Freedom

Between 2 34.29 17.50 1.50

Means

Within 42 488.95 11.64 "F 95" a 3.23

Groups ’

Total 44 523.24

TABLE 32

ANALYSIS OF VARIANCE BY SCHOOLS

OF TEACHERS' SCORES FOR THE TEST

OF THE "IDEAL” ROLES OF ADMINISTRATORS

 

 
 

  

 

 

Source Degrees Sum of Mean "F" Ratio

of Squares Square

Freedom

Between 10 311.52 31.15 1.39

Means

Within 312 6990.28 22.40 "F " a 1.83

Groups '95

Total 322 7301.80

 

A "t" test was used to determine if teachers perceived

the extent of the "actual” roles of administrators to be the

same as they perceived the extent of the "ideal" roles of

administrators to be. The teachers' score for the test of

the "actual" roles of administrators was 21.37 and for the

test of the "ideal“ roles of administrators it was 20.55.
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This "t" test was performed by using the sum of the dif-

ferences of each teacher's perceptions and the "t” ratio

was found to be 3.11. As this was greater than 2.58. the

table value of ”t 995." a highly significant difference was

found to exist at and above the one per cent level of sig-

nificance. The hypothesis that teachers perceive the

"ideal" roles of teachers. administrators. students. and

the community in curriculum planning as being greater than

they perceive the "actual“ roles to be. was not proven as it

applied to the roles of administrators. Even though a

significant difference existed. this difference was in the

reverse of the way in which it was stated in the hypothesis.

Teachers perceived the "actual" role of administrators as

being greater than the "ideal" role of administrators.

Data concerning the differences between teachers' per-

ceptions of the extent of the ”actual" roles of administra-

tors and their perceptions of the extent of the "ideal”

roles of administrators were examined by areas. Averages of

the differences in teachers' scores are given in Table 33.

An analysis of variance was used to determine if these dif-

ferences were the same for all areas included in this study.

This analysis of variances is shown in Table 34. The "F"

ratio of 3.62 was greater than 3.00. the table value of

"F 95.“ and less than 4.61. the table value of "F 99.” so

a difference or differences existed at the five per cent

level of significance but not at the one per cent level.

Individual comparisons of the means were made by the use

of Studentized Ranges and it was found that the mean of
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TABLE 33

MEANS OF THE DIFFERENCES BETWEEN TEACHERS' SCORES

ON THE TEST OF THE "ACTUAL" AND THE TEST

OF THE "IDEAL" ROLES OF ADMINISTRATORS

("IDEAL" - "ACTUAL" I DIFFERENCE)

  

 

 

Unit Participants Mean

School E1 57 -0.42

8611001 E2 36 - a 9“

School 53 7 -1.14

School 9 -2.67

School W1 94 -1.39

School W2 53 -1.17

School W 10 - .90

School W 4 -2.2

School N2 32 .9

School N 13 1.15

School N 8 -1.00

Area E 109 - .83

Area W 161 -1.31

Area N 53 .70

TABLE 34

ANALYSIS OF VARIANCE BY AREAS

OF THE DIFFERENCES IN TEACHERS' SCORES

FOR THE TESTS OF THE "ACTUAL" AND "IDEAL"

ROLES OF ADMINISTRATORS

 

 

 

Source Degrees Sum of Mean "F" Ratio

of Square Square

Freedom

Between 2 160.89 80.45 3.62

Means

Within 320 7117.33 22.24 "F 5" = 3.00

Groups ‘9

Total 322 7278.22 "F 99" = 4.61

 

area N (0.70) was greater than the mean of area W (-l.31) at

the five per cent level of significance. No other significant
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differences were found. This showed that the teachers used

in this study from area N perceived the administrators'

"ideal" roles as being greater than the administrators'

"actual" roles and the teachers from area W perceived the

administrators' "actual" roles as being greater than the

administrators' "ideal" roles.

The data concerning the differences between the teachers'

perceptions of the extent of the "actual" roles of administra-

tors and their perceptions of the extent of the "ideal”

roles of administrators were examined by schools. Average

differences in teachers' scores are given by school districts

in Table 33. An analysis of variance was used to determine

if these differences were the same for all of the schools in-

cluded in this study. This analysis of variance is shown in

Table 35. Since the "F" ratio of 1.05 was less than 1.83. the

table value of "F 95." there were no significant differences

between any of the school means which represented the dif-

ferences in teachers' perceptions of the "actual" and "ideal"

roles of administrators.

A "t" test was used to determine if administrators perh

oeived the extent of the "actual" roles of administrators to

be the same as they perceived the extent of the "ideal" roles

of administrators to be. The administrators' average score

for the test of the "actual" roles of administrators was

21.56 and their average score for the test of the "ideal"

roles of administrators was 23.29. This "t" test was per-

formed by using the sum of the differences of each administra-

tor's perceptions. The "t" ratio was found to be 3.84 and
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TABLE 35

ANALYSIS OF VARIANCE BY SCHOOLS

OF THE DIFFERENCES IN TEACHERS' SCORE

FOR THE TESTS OF THE "ACTUAL" AND "IDEAL"

ROLES OF ADMINISTRATORS

 

 

 

Source Degrees Sum of Mean "F" Ratio

of Squares Square

Freedom

Between 10 236.46 23.65 1.05

Means

Within 312 7041.76 22.57 "F " I 1.83

Groups '95

Total 322 7278.22

 

since this was greater than 2.69. the table value of "t 995."

this difference was highly significant at and above the one

per cent level of significance. The hypothesis that administra-

tors perceive the "ideal" roles of teachers. administrators.

students. and the community in curriculum planning as being

greater than they perceive the "actual" roles of these groups

to be. was accepted as it applied to the roles of administra-

tors.

Data concerning the differences between the administra-

tors' perceptions of the extent of the "actual" roles of

administrators and their perceptions of the extent of the

"ideal” roles of administrators were examined by areas.

Averages of these differences in administrators' scores

are given by areas and school districts in Table 36. An

analysis of variance was used to determine if these dif-

ferences were the same for all of the areas included in this
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TABLE 36

MEANS OF THE DIFFERENCES BETWEEN

ADMINISTRATORS' SCORES ON THE TEST

OF THE ”ACTUAL" AND THE TEST OF THE "IDEAL"

ROLES OF ADMINISTRATORS

("IDEAL" - "ACTUAL" I DIFFERENCE)

Unit Participants Mean
 

School El 6 1.67

School E2 4 .25

School E 2 .00

School E 2 3.00

School W1 15 1.00

School W2 5 3.00

School W 2 3.50

School W 1 .00

School N2 3 .67

School N 3 1.67

School N 2 1.00

Area E 14 1.21

Area W 23 1.74

Area N 8 2.63

All 45 1.73

 

study. This analysis of variance is shown in Table 37.

Since the "F" ratio of 0.55 was less than 3.23. the table

TABLE 37

ANALYSIS OF VARIANCE BY AREAS

OF THE DIFFERENCES IN ADMINISTRATORS' SCORES

FOR THE TEST OF THE "ACTU " AND "IDEAL"

ROLES OF ADMINISTRATORS

 

 

 

Source Degrees Sum of Mean "F" Ratio

of Squares Square

Freedom

Between 2 10.14 5.07 0.55

Means

Within 42 390.66 9.30 "F 95" I 3.23

Groups '

Total 44 400.80
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value of "F 95." there were no significant differences

between any of the area means which represented the dif-

ferences in the administrators' perceptions of the "actual"

and "ideal" roles of administrators.

The Roles of Students

Items fifteen through twenty-one of set one made up

the section of the questionnaire which was used to measure

the perceptions which teachers and administrators had of the

"actual" roles of students. Item and test variances were

computed and are shown in Table 38. This information was

used with the Kuder Richardson formula 20 and the coefficient

of reliability for the test of the "actual" roles of students

was .866. This was considered satisfactory.

TABLE 38

TEST AND ITEM VARIANCES FOR THE TEST

OF THE "ACTUAL" ROLES OF STUDENTS

Item Variance

15 . . . . . . . . . . . . . . . . . . . .543

16 . . . . . . . . . . . . . . . . . . . .543

17 . . . . . . . . . . . . . . . . . . . .616

18 . . . . . . . . . . . . . . . . . . . .832

19 . . . . . . . . . . . . . . . . . . . .468

20 . . . . . . . . . . . . . . . . . . . .992

21 . . . . . . . . . . . . . . . . . . . .638

17.93TeSt O O O O O O O O O O O O O O O O O O
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Items fifteen through twenty-one of set two made up

the section of the questionnaire which was used to measure

the perceptions which teachers and administrators had of

the ”ideal" roles of students. Item and test variances were

computed and are shown in Table 39. This information was

used with the Kuder Richardson formula 20 and the coefficient

of reliability for the test of the "ideal" roles of students

was .870. This was considered satisfactory.

TABLE 39

TEST AND ITEM VARIANCES FOR THE TEST

OF THE “IDEAL” ROLES OF STUDENTS

Item variance

15 . . . . . . . . . . . . . . . . . . . 1.195

16 . . . . . . . . . . . . . . . . . . . 1.026

17 . . . . . . . . . . . . . . . . . . . 1.273

18 . . . . . . . . . . . . . . . . . . . 1.268

19 . . . . . . . . . . . . . . . . . . . .954

20 . . . . . . . . . . . . . . . . . . . .895

21 . . . . . . . . . . . . . . . . . . . 1.251

Test . . . . . . . . . . . . . . . . . . . 30.90

The teachers' average score for the test of the "actual"

roles of students was 6.11 and the administrators' average

score for the same test was 8.11. The difference between

these scores was checked by the use of the "t" test and the

"t“ ratio was found to be 3.45. As this was greater than

2.58. the table value of "t " the difference was highly

.995"

significant at and above the one per cent level of significance.
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The hypothesis that administrators perceive the "actual"

roles of teachers. administrators. students and the com-

munity in curriculum planning to be greater than teachers

perceive these "actual" roles to be, was accepted as it

applied to the roles of students.

Data were examined by areas and an analysis of

variance was used to determine if the teachers' perceptions

of the extent of the "actual" roles of students were the

same for all of the areas used in this study. Averages of

teachers' scores by areas and school districts are given in

Table 40. The analysis of variance is shown in Table 41.

The "F" ratio of 0.68 was less than 3.00. the table value

of "F 95." so there were no significant differences between

any of the area means which represented the teachers' perb

ceptions of the "actual" roles of students.

TABLE 40

MEANS OF TEACHERS' SCORES FOR THE TEST

OF THE "ACTUAL" ROLES OF STUDENTS

 

 

 

unit Participants Mean

School El 57 7.14

School E2 36 5.69

School E 7 6.00

School E 9 5.89

School W1 94 5.05

School N2 53 7.58

School W 10 .20

School W 4 .00

School N2 32 6.00

School N3 13 4.69

School N4 8 8.20

Area E 109 6. 9

Area W 161 5.87

Area N 53 6.06

All 323 6.11
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TABLE 41

ANALYSIS OF VARIANCE BY AREAS OF TEACHERS' SCORES

FOR THE TEST OF THE "ACTUAL" ROLES OF STUDENTS

 

 

 

Source Degrees Sum of Mean "F" Ratio

of Squares Square

Freedom

Between 2 24.89 12.45 0.68

Means

Within 320 5842.32 18.26 "F 9 " I 3.00

Groups ° 5

Total 322 5867.21

 

The data were examined by areas and an analysis of

variance was used to determine if the administrators' perb

ceptions of the extent of the "actual" roles of students

were the same for all of the areas used in this study.

Averages of administrators' scores by areas and by school

districts are given in Table 42. The analysis of variance

is shown in Table 43. Since the ”F" ratio of 0.56 was less

than 3.23. the table value of "F 95." there were no signifi-

cant differences between any of the area means which repre-

sented the administrators' perceptions of the "actual" roles

of students.

The data were examined by schools and an analysis of

variance was used to determine if the teachers' perceptions

of the extent of the "actual" roles of students were the

same for all of the schools included in this study. Averages

of teachers' scores by school districts are given in Table 40.

The analysis of variance is shown in Table 44. As the "F"
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ratio of 2.20 was greater than 1.83. the table value of

"F 95." but less than 2.32, the table value of "F 99." a

difference or differences existed between some of the school

means at the five per cent level of significance. but not at

the one per cent level. Individual comparisons of the means

were made with the use of Studentized Ranges and it was

found that the means of school district El (7.14) and school

district W2 (7.58) were greater than the mean of school dis-

trict W1 (5.05) at the five per cent level of significance.

There were no other significant differences. This showed

that the teachers used in this study from school district El

and school district W2 perceived the "actual" roles of stu-

dents as being greater than the teachers of school district

W1 perceived these "actual" roles to be.

TABLE 42

MEANS OF ADMINISTRATORS' SCORES FOR THE TEST

OF THE ”ACTUAL" ROLES OF STUDENTS

 

 

 

Unit Participants Mean

School E1 6 7.83

School E2 4 9.50

School ER 2 8.50

School 2 6.00

School W1 15 8.13

School W2 5 9.60

School W3 2 3.00

School W4 1 1.00

School N2 3 7.67

School N3 3 8.67

School N4 2 12.50

Area E 14 8.14

Area w 23 7.70

Area N 8 9.25

All 45 8.11
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TABLE 43

ANALYSIS OF VARIANCE BY AREAS

OF ADMINISTRATORS' SCORES FOR THE TEST

OF THE "ACTUAL" ROLES OF STUDENTS

 
  

 
 

 

 

 

Source Degrees Sum of Mean "F" Ratio

of Squares Square

Freedom

Between 2 14.35 7.18 0.56

Means

Within 42 540.09 12.86 "F " I 3.23

Groups '95

Total 44 554.44

TABLE 44

ANALYSIS OF VARIANCE BY SCHOOLS

OF TEACHERS' SCORES FOR THE TEST

OF THE "ACTUAL" ROLES OF STUDENTS

  
 

  

 

Source Degrees Sum of Mean "F" Ratio

of Squares Square

Freedom

Between 10 385.83 38.58 2.20

Means

Within 312 5481.38 17.57 "F " I 1.83

Groups '95

Total 322 5867.21 "F 99" I 2.32

 

A "t" test was used to determine if teachers' and

administrators' perceptions of the extent of the ”ideal"

roles of students were the same. The teachers' average

score for the test of the "ideal" roles of students was

11.97 and the administrators' average score for the same
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test was 14.24. The "t" ratio was found to be 2.44. Since

this was greater than 1.96. the table value of "t " but

.975'

less than 2.58. the table value of "t " these average0

scores were significantly different at9iie five per cent

level of significance but not at the one per cent level.

The hypothesis that administrators perceive the "ideal"

roles of teachers. administrators. students. and the com-

munity in curriculum planning to be greater than teachers

perceive these "ideal" roles to be. was accepted as it

applied to the roles of students.

Data were examined by areas and an analysis of

variance was used to determine if the teachers' perceptions

of the extent of the "ideal" roles of students were the

same for all of the areas included in this study. Averages

of teachers' scores by areas and school districts are given

in Table 45. The analysis of variance is shown in Table 46.

Since the "F" ratio of 0.64 was less than 3.00. the table

value of "F ." there were no significant differences be-

tween any ofgihe area means which represented the teachers'

perceptions of the "ideal" roles of students.

The data were examined by areas and an analysis of

variance was used to determine if the administrators' per-

ceptions of the extent of the "ideal" roles of students

were the same for all of the areas included in this study.

Averages of administrators' scores by areas and school

districts are given in Table 47. The analysis of variance

is shown in Table 48. As the "F" ratio of 0.38 was less

than 3.23. the table value of "F ." there were no signifi-

95
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TABLE 45

SCORES FOR THE TEST

OF THE "IDEAL" ROLES OF STUDENTS

 

 

 

 

Unit Participants Mean

School El 57 11.72

School E2 36 12. 61

School E3 7 15.86

School E4 9 11.89

School W1 94 11.37

School W2 53 12.04

School W3 10 12.90

School W4 4 9.00

School N2 32 12.69

School N3 13 11.15

School N4 8 13.00

Area E 109 12.29

Area W 161 11.63

Area N 53 12.36

All 323 11.97

TABLE 46

ANALYSIS OF VARIANCE BY AREAS OF TEACHERS' SCORES

FOR THE TEST OF THE "IDEAL" ROLES OF STUDENTS

 

 

Source

 

Degrees Sum of Mean "F" RatI;

of Squares Square

Freedom

Between 2 38.31 19.16 0.64

Means

Within 320 9566.44 29.90 "F " I 3.00

Groups '95

Total 322 9604.75

 

cant differences between any of the area means which repre-

sented the administrators' perceptions of the "ideal" role

of students.
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TABLE 47

MEANS OF ADMINISTRATORS' SCORES FOR THE TEST

OF THE "IDEAL" ROLES OF STUDENTS

 

 

 

 

 

Unit Participants Mean

School E1 6 11.33

School E2 4 17.75

School E3 2 13.50

School E4 2 9.00

School W1 15 13.67

School W2 5 23.40

School W 2 10.00

School W 1 1.00

School N2 3 12.33

School N3 3 14.00

School N4 2 17.50

Area E 14 l .14

Area W 23 1 .91

Area N 8 14.2

All 45 14.2

TABLE 48

ANALYSIS OF VARIANCE BY AREAS

OF ADMINISTRATORS' SCORES FOR THE TEST

OF THE "IDEAL" ROLES OF STUDENTS

Source Degrees Sum of Mean "F" Ratio

of Squares Square

Freedom

Between 2 27.27 13.64 0.38

Means

Within 42 1505.04 35.83 "F 95" I 3.23

Groups '

Total 44 1532.31

 

Data were examined by schools and an analysis of vari-

ance was used to determine if the teachers perceived the

extent of the "ideal" roles of students to be the same for



all of the schools included in this study. Averages of

teachers' scores are given in Table 45. The analysis of

variance is shown in Table 49. The "F" ratio of 0.78 was

less than 1.83. the table value of "F.9 ." so there were no

significant differences between any of the school means

which represented the teachers' perceptions of the "ideal"

roles of students.

A "t" test was used to determine if teachers perceived

the extent of the "actual" roles of students to be the same

as they perceived the extent of the "ideal" roles of stu-

dents to be. The teachers' average score for the test of

the "actual" roles of students was 6.11 and for the test

of the "ideal" roles of students, it was 11.97. This "t"

test was performed by using the sum of the differences of

each teachers' perceptions and the "t" ratio was found to

be 20.28. As this was greater than 2.58. the table value of

"t 995," a highly significant difference was found to exist

at and above the one per cent level of significance. The

hypothesis that teachers perceive the "ideal" roles of

teachers. administrators. students, and the community in

curriculum planning as being greater than they perceive

the "actual" roles of these groups to be, was accepted as

it applied to students.

Data concerning the differences between the teachers'

perceptions of the extent of the "actual" roles of students

and their perceptions of the extent of the "ideal" roles

of students were examined by areas. Averages of these

differences in teachers' scores are given in Table 50. An



ANALYSIS OF VARIANCE BY SCHOOLS OF TEACHERS'

FOR THE TEST OF THE ”IDEAL" ROLES OF STUDENTS
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TABLE 49

  

 

 

Source Degrees Sum of Mean Ratio

of Squares Square

Freedom

Between 10 235.58 23.56 0.78

Means

Within 312 9369.17 30.03 " I 1.83

Groups

Total 322 9604.75

TABLE 50

MEANS OF THE DIFFERENCES BETWEEN TEACHERS'

ON THE TEST OF THE "ACTUAL" AND THE

TEST OF THE ”IDEAL" ROLES OF STUDENTS

("IDEAL" - "ACTUAL" I DIFFERENCE)

m

 

Unit Participants Mean

School El 57 4.58

School E2 36 6.92

School E3 7 9.86

School E4 9 6.00

School W1 94 6. 2

School W2 53 4. 5

School W 10 7.70

School W 4 5.00

'School N2 32 6.69

School N3 13 6.46

School N4 8 4.50

Area E 109 5.81

Area W 161 5.76

Area N 53 6.30

All 323 5.86

 

analysis of variance was used to determine if these dif-

ferences were the same for all of the schools used in this

study. This analysis of variance is shown in Table 52.
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TABLE 51

ANALYSIS OF VARIANCE BY AREAS OF THE DIFFERENCES

IN TEACHERS' SCORES FOR THE TESTS

OF THE "ACTUAL" AND "IDEAL" ROLES OF STUDENTS

 

 

 

 

Source Degrees Sum of Mean "F" Ratio

of Squares Square

Freedom

Between 2 12.34 6.17 0.23

Means

Within 320 8677.67 27.12 "F 95" I 3.00

Groups ‘

Total 322 8690.01

TABLE 52

ANALYSIS OF VARIANCE BY SCHOOLS OF THE DIFFERENCES

IN TEACHERS' SCORES FOR THE TESTS

OF THE "ACTUAL" AND "IDEAL” ROLES OF STUDENTS

 

 

 

Source Degrees Sum of Mean "F" Ratio

of Squares Square

Freedom

Between 10 448.75 44.88 1.70

Means

Within 312 8241.26 26.41 "F " = 1.83

Groups ‘95

Total 322 8690.01

 

Since the "F" ratio of 1.70 was less than 1.83. the table

value of "F " there were no significant differences be-

.95'

tween any of the school means which represented the dif-

ferences in teachers' perceptions of the "actual" and

"ideal" roles of students.
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A "t" test was used to determine if administrators

perceived the extent of the "actual" roles of students to

be the same as they perceived the extent of the "ideal"

roles of students to be. The administrators' average

score for the test of the "actual" roles of students was

8.11 and for the test of the "ideal" roles of students. it

was 14.24. This "t" test was performed by using the sum

of the differences of each administrators perceptions.

The "t" ratio was found to be 8.66 and since this was

greater than 2.69. the table value of "t " this dif-.

ference was highly significant at and aboZZSthe one per cent

level of significance. The hypothesis that administrators

perceive the "ideal" roles of teachers. administrators.

students. and the community in curriculum planning as being

greater than they perceive the "actual" roles of these groups

to be. was accepted as it applied to the roles of students.

Data concerning the differences between the administra-

tors' perceptions of the extent of the "actual" roles of

students and their perceptions of the extent of the "ideal"

roles of students were examined by areas. Averages of these

differences in administrators' scores are given in Table 53.

An analysis of variance was used to determine if these dif-

ferences were the same for all of the areas included in

this study. This analysis of variance is shown in Table 54.

Since the "F" ratio of 1.24 was less than 3.23. the table

value of "F 95." there were no significant differences be-

tween any of the area means which represented the differences

in the administrators' perceptions of the "actual" and

"ideal" roles of students.





MEANS OF THE DIFFERENCES BETWEEN

SCORES ON THE TEST

AND THE TEST OF THE "IDEAL"

ROLES OF STUDENTS

("IDEAL" - "ACTUAL" I DIFFERENCE)

ADMINISTRATORS'

OF THE "ACTUAL"
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TABLE 53

 

 

 

 

 
 

 
 

 

Unit Participants Mean

School E1 6 3.50

School E2 4 8.25

School E3 2 5.00

School E4 2 3.00

School W1 15 5.53

School W2 5 13.80

School W 2 7.00

School W l 0.00

School N2 3 4.67

School N 3 5.33

School N 2 5.00

Area E 14 5.00

Area W 23 7.21

Area N 8 5.00

All 45 6.13

TABLE 54

ANALYSIS OF VARIANCE BY AREAS OF THE DIFFERENCES

IN ADMINISTRATORS' SCORES FOR THE TESTS OF THE

"ACTUAL" AND "IDEAL" ROLES OF STUDENTS

Source Degrees Sum of Mean "F" Ratio

of Squares Square

Freedom

Between 2 55.29 27.65 1.24

Means

Within 42 937.91 22.33 "F 95" I 3.23

Groups °

Total 44 993.20
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The Roles of the Community

Items twenty-two through twenty-eight of set one made

up the section of the questionnaires which was used to

measure the perceptions which teachers and administrators

had of the "actual" roles of the community. Item and test

variances were computed and are shown in Table 55. This

information was used with the Kuder Richardson formula 20

and the coefficient of reliability for the test of the

"actual" roles of the community was .879. This was con-

sidered satisfactory.

Items twenty-two through twenty-eight of set two made

up the section of the questionnaire which was used to

measure the perceptions which teachers and administrators

had of the "ideal" roles of the community. Item and test

variances were computed and are given in Table 56. This

information was used with the Kuder Richardson formula 20

and the coefficient of reliability for the test of the "ideal"

roles of the community was .883. This was considered

satisfactory.

A "t" Test was used to determine if teachers' and

administrators' perceptions of the extent of the "actual"

roles of the community were the same. The teachers'

average score for the test of the "actual" roles of the

community was 7.70 and the administrators' average score

for the same test was 8.78. The "t" ratio was found to

be 1.80. Since this was less than 1.96. the table value

of "t 975." there was no significant difference between
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TABLE 55

TEST AND ITEM VARIANCES FOR THE TEST

OF THE "ACTUAL" ROLES OF THE COMMUNITY

Item Variance

22 . . . . . . . . . . . . . . . . . . . .876

23 . . . . . . . . . . . . . . . . . . . .839

24 . . . . . . . . . . . . . . . . . . . 1.105

25 . . . . . . . . . . . . . . . . . . . .739

26 . . . . . . . . . . . . . . . . . . . .658

27 . . . . . . . . . . . . . . . . . . . .510

.997

TeSt coco-0.00000000000023019

28 O O O O O O O O O O O O O O O O O 0

TABLE 56

TEST AND ITEM VARIANCES FOR THE TEST

OF THE "IDEAL" ROLES OF THE COMMUNITY

Item variance

22 . . . . . . . . . . . . . . . . . . . 1.354

23 . . . . . . . . . . . . . . . . . . . 1.348

24 . . . . . . . . . . . . . . . . . . . 1.535

25 . . . . . . . . . . . . . . . . . . . .920

26 . . . . . . . . . . . . . . . . . . . 1.070

27 . . . . . . . . . . . . . . . . . . . .738

28 . . . . . . . . . . . . . . . . . . . 1.279

Test . . . . . . . . . . . . . . . . . . . 33.96

the teachers' and administrators' perceptions of the "actual"

roles of the community. The hypothesis that administrators

perceive the "actual" roles of teachers, administrators,

students. and the community in curriculum p1anning to be
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greater than teachers perceive these "actual" roles to be

was not proven as it applied to the roles of the community.

The data were examined by areas and an analysis of

variance was used to determine if the teachers' perceptions

of the extent of the "actual" roles of the community were

the same for all of the areas included in this study.

Averages of teachers' scores by areas and school distncts

are given in Table 57. The analysis of variance is shown

in Table 58. The "F" ratio was found to be 0.45 which was

less than 3.00, the table value of "F 95." so there were no

significant differences between any of the area means which

represented the teachers' perceptions of the "actual" roles

of the community.

The data were examined by areas and an analysis of

variance was used to determine if the administrators' per-

ceptions of the extent of the "actual" roles of the com-

munity were the same for all of the areas included in this

study. Averages of administrators' scores are given in

Table 59. The analysis of variance is shown in Table 60.

Since the "F" ratio of 1.41 was less than 3.23. the table

value of "F " no significant differences were found be-.

tween any of9ihe area means which represented the administra-

tors' perceptions of the "actual" roles of the community.

Data were examined by schools and an analysis of

variance was used to determine if the teachers' perceptions

of the extent of the "actual" roles of the community were

the same for all of the school districts used in this

study. Averages of teachers' scores by school districts



92

TABLE 57

MEANS OF TEACHERS' SCORES FOR THE TEST

OF THE "ACTUAL“ ROLES OF THE COMMUNITY

j 1

- j:—

 

 

 

 

 

Unit Participants Mean

School E1 57 8.30

School E2 36 6.00

School E3 7 8.14

School E4 9 9.11

School H1 94 6.81

School HZ 53 8.92

School H3 10 8.50

School N4 4 5.25

School N2 32 10.75

School N3 13 3.85

School N4 8 5.63

Area E 109 7.60

Area H 161 7.57

Area N 53 8.28

All 323 7.70

TABLE 58

ANALYSIS OF VARIANCE BY AREAS OF TEACHERS' SCORES

FOR THE TEST OF THE "ACTUAL" ROLES OF THE COMMUNITY

 

 

 

Source Degrees of Sum of Mean "F" Ratio

Freedom Squares Square

Between 2 21.85 10.93 0.45

Means

Within 320 7850.42 24.53 "F 95" = 3.00

Groups '

Total 322 7872.27

 

are given in Table 57. The analysis of variance is shown

in Table 61. Since the "F" ratio of 3.79 was greater than

2.32. the table value of "F 99." a difference or differences

existed between some of the school means at both the five

per cent and the one per cent levels of significance.
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TABLE 59

MEANS OF ADMINISTRATORS' SCORES FOR THE TEST

OF THE "ACTUAL" ROLES OF THE COMMUNITY

 

 

 

 

Unit Participants Mean

School E1 6 6.83

School E2 4 9.00

School E3 2 6.50

School E4 2 7.00

School WI 15 9.47

School N2 5 9.80

School N3 2 8.50

School H4 1 7.00

School N2 3 12.00

School N3 3 5.33

School N4 2 12.00

Area E 14 7.43

Area H 23 9.35

Area N 8 9.50

All 45 8.78

TABLE 60

ANALYSIS OF VARIANCE BY AREAS

OF ADMINISTRATORS' SCORES FOR THE TEST

OF THE "ACTUAL" ROLES OF THE COMMUNITY

 

 

Source Degrees Sum of Mean "F" Ratio

 

of Squares Square

Freedom

Between 2 37.13 18.57 1.41

Means

Within 42 554.65 13.21 "F " = 3.23

Groups ’95

Total 44 591.78

 

Individual comparisons of the means were made with the use

of Studentized Ranges. It was found that there were twelve

differences which were significant at the five per cent level

of significance and that six of these were also highly
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TABLE 61

ANALYSIS OF VARIANCE BY SCHOOLS OF TEACHERS' SCORES

FOR THE TEST OF THE "ACTUAL" ROLES OF THE COMMUNITY

 

 

 

Source Degrees Sum of Mean "F" Ratio

of Squares Square

Freedom

Between 10 853.52 85.35 3.79

Means

Within 312 7018.75 22.50 "F 95" = 1.83

Groups '

Total 322 7872.27 "F 99" I 2.32

 

significant at the one per cent level. These differences

are shown in Table 62. This showed that there were many

differences in the way teachers in the different school

districts used in this study perceived the extent of the

"actual" roles of the community in curriculum planning.

The teachers' average score for the test of the "ideal"

roles of the community was 11.35 and the administrators'

average score on the same test was 13.62. The difference

between these scores was checked by the use of the "t"

test and the "t" ratio was found to be 2.66. Since this

was greater than 2.58. the table value of "t " the dif-.

ference between the teachers' perceptions and9ZHe administra-

tors' perceptions was highly significant at and above the

one per cent level of significance. The hypothesis that

administrators perceive the "ideal" roles of teachers,

administrators, students. and the community in curriculum

planning to be greater than teachers perceive these "ideal"

roles to be was accepted as it applied to the roles of the

community.
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TABLE 62

DIFFERENCES BETWEEN SCHOOL MEANS

OF THE TEACHERS' SCORES FOR THE TEST

OF THE "ACTUAL" ROLES OF THE COMMUNITY

(SIGNIFICANT AT THE FIVE PER CENT LEVEL)

 

 

 

School-- Is Greater Than --School

N2 (10.75) . . . . . . . . . . . . . . . . . . El (8.30)

N1 (6.81)a

E2 (6.00)a

N4 (5-63)a

N3 (3-85)

”2 (8.92) o o o o o o o o o o o o o o o o o o "1 (6o81)a

E2 (6.00)

N3 (3.85)a

E1 (8030) O O O O O 0 O 0 O O O O O O O O O 0 E2 (6000)

N3 (3.85)3

an (9.11) . . . . . . . . . . . . . . . . . . N3 (3.85)

N3 (8.50) . . . . . . . . . . . . . . . . . . N3 (3.85)

 

aAlso highly significant at the one per cent level

Data were examined by areas and an analysis of variance

was used to determine if the teachers' perceptions of the

extent of the "ideal" roles of the community were the same

for all of the areas included in this study. Averages of

teachers' scores are given in Table 63. The analysis of

variance is shown in Table 64. Since the "F" ratio of 1.23

was less than 3.00, the table value of "F " there were no

.95’

significant differences between any of the area means which

represented the teachers' perceptions of the "ideal" roles

of the community.



MEANS OF TEACHERS'
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TABLE 63

SCORES FOR THE TEST

 

 

 

 

OF THE "IDEAL" ROLES OF THE COMMUNITY

Unit Participants Mean

School El 57 10.89

School E2 36 12.00

School E3 7 15.33

School E4 9 8.

School H1 94 11.89

School H2 53 9.53

School U3 10 10.60

School U4 4 9.75

School N2 32 14.28

School N3 13 8.62

School N4 8 11.25

Area E 109 11.36

Area W 161 10.98

Area N 53 12.43

All 323 11.35

TABLE 64

ANALYSIS OF VARIANCE BY AREAS OF TEACHERS' SCORES

FOR THE TEST OF THE "IDEAL" ROLES OF THE COMMUNITY

 

 

 

Source Degrees Sum of Mean "F" Ratio

of Squares Square

Freedom

Between 2 84.15 42.08 1.23

Means

Within 320 10941.01 34.19 "F 95" = 3.00

Groups ‘

Total 322 11025.16

 

The data were examined by areas and an analysis of

variance was used to determine if the administrators' per-

ceptions of the extent of the “ideal" roles of the community

were the same for all of the areas included in this study.
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Averages of administrators' scores by areas and school

districts are given in Table 65. The analysis of variance

is shown in Table 66. As the "F" ratio of 1.32 was less

than 3.23, the table value of "F ."1here were no

significant differences between a:: of the area means which

represented the administrators' perceptions of the "ideal"

roles of the community.

Data were examined by schools and an analysis of

variance was used to determine if the teachers perceived

the extent of the "ideal" roles of the community to be the

same for all of the schools included in this study. Averages

of teachers' scores by school districts are given in Table 63.

The analysis of variance is shown in Table 67. Since the

"F" ratio of 2.51 was greater than 2.31. the table value of

"F 99," a difference or differences existed between some of

the school means at both the five per cent and the one

per cent levels of significance. Individual comparisons of

the means were made with the use of Studentized Ranges.

It was found that there were seven differences which were

significant at the five per cent level of significance and

that two of these were also highly significant at the one

per cent level. These differences are given in Table 68.

This showed that there were differences in the way teachers

in the different school districts used in this study per-

ceived the extent of the "ideal" roles of the community.

A "t" test was used to determine if teachers per-

ceived the extent of the "actual" roles of the community

to be the same as they perceived the extent of the "ideal"
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TABLE 6

MEANS OF ADMINISTRATORS'

5

SCORES FOR THE TEST

OF THE "IDEAL" ROLES OF THE COMMUNITY

 

 

 

 

 

 

 

Unit Participants Mean

School El 6 12.17

School 32 4 17.75

School E3 2 14.50

School E4 2 7.50

School W1 15 13.47

School U2 5 16.80

School W3 2 18.50

School N4 1 13.00

School N2 3 9.67

School N3 3 8-33

School N4 2 17.50

Area E 14 13-43

Area w 23 14.61

Area N 8 11.13

All 45 13.62

TABLE 66

ANALYSIS OF VARIANCE BY AREAS

OF ADMINISTRATORS' SCORES FOR THE TEST

OF THE "IDEAL" ROLES OF THE COMMUNITY

Source Degrees Sum of Mean "F" Ratio

of Squares Square

Freedom

Between 2 72.80 36.40 1.32

Means

Within 42 1159.78 27.61 "F " = 3.23

Groups '95

Total 44 1232.58

 

roles of the community to be. The teachers' average score

for the test of the "actual" roles of the community was

7.70 and for the test of the "ideal" roles of the community.





99

TABLE 67

ANALYSIS OF VARIANCE BY SCHOOLS OF TEACHERS' SCORES

FOR THE TEST OF THE "IDEAL" ROLES OF THE COMMUNITY

 

 

 

Source Degrees Sum of Mean "F" Ratio

of Squares Square

Freedom

Between 10 819.51 81.95 2.51

Means

Within 312 10205.65 32.71 "F " a 1.83

Groups '95

Total 322 11025.16 "F 99" = 2.32

 

it was 11.35. This "t" test was performed by using the sum

of the differences of each teacher's perceptions. The "t”

ratio was found to be 10.80. As this was greater than 2.58.

the table value of "t " a highly significant difference

.99 '

was found to exist at an: above the one per cent level of

significance. The hypothesis that teachers perceive the

"ideal" roles of teachers. administrators, students. and the

community in curriculum planning as being greater than they

perceive the "actual" roles of these groups to be, was ac-

cepted as it applied to the roles of the community.

Data concerning the differences between teachers' perb

ceptions of the extent of the "actual" roles of the com-

munity and their perceptions of the extent of the "ideal"

roles of the community were examined by areas. Averages

of the differences in teachers' scores are given in Table

69. An analysis of variance was used to determine if these

differences were the same for all of the areas included in





OF THE TEACHERS'

OF THE "IDEAL"

DIFFERENCES BETWEEN SCHOOL MEANS

SCORES FOR THE TEST

ROLES OF THE COMMUNITY

100

TABLE 68

(SIGNIFICANT AT THE FIVE PER CENT LEVEL)

 

 

 

 

 

School-- Is Greater Than --School

N2 (14.28) c o o o o o o o o o o ”2 (9053)a

El (10.89)

E4 (8.44)a

N3 (8.62)

33 (15.57) c o o o o o o o o o 0 Eu (8.“)

W2 (9.53)

“1 (11.89) c o o o o o o o o o 0 W2 (9053)

8Also highly significant at the one per cent level

TABLE 69

MEANS OF THE DIFFERENCES BETWEEN

TEACHERS' SCORES ON THE TEST

OF THE "ACTUAL" AND THE TEST

OF THE "IDEAL" ROLES OF THE COMMUNITY

("IDEAL" - "ACTUAL" 8 DIFFERENCE)

Unit Participants Mean

School E1 57 2.60

School E2 36 6.00

School E3 7 7-43

School E4 9 - .67

School W1 94 5-09

School W2 53 .60

School W3 10 2.10

School W4 4 4.50

School N2 32 .53

School N 13 -77

School N 8 5.63

Area E 109 3.76

Area W 161 3.41

Area N 53 ~15

A11 323 3.65

 

this study. This analysis of variance is shown in Table 70.

The "F" ratio of 0.32 was less than 3.00. the table value of
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TABLE 70

ANALYSIS OF VARIANCE BY AREAS OF THE DIFFERENCES

IN TEACHERS' SCORES FOR THE TESTS OF THE "ACTUAL"

AND "IDEAL" ROLES OF THE COMMUNITY

   

“FFWRatio

 

 

Source Degrees "SEA of - 'fi;;£” "_W_‘

of Squares Square

Freedom

Between 2 23.9# 11.97 0.32

Means

Within 320 11871.53 37.10 "F 95" = 3.00

Groups '

Total 322 11895.h7

"F 95." so there were no significant differences between any

of the area means which represented the differences in

teachers' perceptions of the "actual" and “ideal" roles of

the community.

The data concerning the differences between the teachers'

perceptions of the extent of the "actual" roles of the

community and their perceptions of the extent of the "ideal"

roles of the community were examined by schools. Average

differences in teachers' scores are given in Table 69.

An analysis of variance was used to determine if these

differences were the same for all of the schools included

in this study. This analysis of variance is shown in

Table 71. Since the "F" ratio of “.13 was greater than

2.32. the table value of "F " a difference or differences

.99’

existed between some of the school means at both the five

per cent and the one per cent levels of significance.

Individual comparisons of the means were made with the
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use of Studentized Ranges. It was found that there were

twelve differences which were significant at the five per

cent level of significance and that five of these were also

highly significant at the one per cent level. These dif-

ferences are given in Table 72. This showed that there

were many differences in the way teachers in the different

school districts used in this study differed in their per-

ceptions of the extent of the "actual" and "ideal" roles of

the community in curriculum planning.

A "t" test was used to determine if administrators

perceived the extent of the "actual" roles of the community

to be the same as they perceived the extent of the "ideal"

roles of the community. The administrators' average score

for the test of the "actual" roles of the community was

8.78 and their average score for the test of the "ideal"

role of the community was 13.62. This "t" test was performed

by using the sum of the differences of each administrator's

perceptions. The "t" ratio was found to be 7.25 and since

this was greater than 2.69. the table value of "t 995."

this difference was highly significant at and above the

one per cent level of significance. The hypothesis that

administrators perceive the "ideal" roles of teachers.

administrators. students. and the community in curriculum

planning as being greater than they perceive the "actual"

roles of these groups to be. was accepted as it applied

to the roles of the community.

Data concerning the differences between the administra-

tors' perceptions of the extent of the "actual" roles of
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TABLE 71

ANALYSIS OF VARIANCE BY SCHOOLS OF THE DIFFERENCES

IN TEACHERS' SCORES FOR THE TESTS OF THE "ACTUAL"

AND "IDEAL" ROLES OF THE COMMUNITY

 

‘

:—:

 

 

 

Source Degrees Sum of Mean "F" Ratio

of Squares Square

Freedom

Between 10 1289.99 129.00 4.13

Means

within 312 9735.17 31.20 "F " I 1.83

Groups '95

Total 322 11025.16 "F 99" a 2.32

TABLE 72

DIFFERENCES BETWEEN SCHOOL MEANS OF THE DIFFERENCES

IN TEACHERS' SCORES FOR THE ESTS OF THE "ACTUAL"

AND "IDEAL" ROLES OF THE COMMUNITY

(SIGNIFICANT AT THE FIVE PER CENT LEVEL)

 

 

Schoo1-- Is Greater Than --School

 

E3 (7"‘3’ o o o o o o o o o o o o o 0:. o o ”2 (0‘60 a

24 (-0.67

22 (6.00) . . . . . . . . . . . . . . . . . g2 £2.2333

E4 (-0.67)a

Nu (5.63) . . . . . . . . . . . . . . . . . w2 (0.60)

20 (-0.67)

W1 (5.09) . . . . . . . . . . . . . . . . . E1 (2.60)

N2 (0.60)a

Eu {-0.67)a

N3 (4.77) . . . . . . . . . . . . . . . . . N2 (0.60)

N2 (3.53) . . . . . . . . . . . . . . . . . N2 (0.60)

 

aAlso highly significant at the one per cent level
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the community and their perceptions of the extent of the

"ideal" roles of the community were examined by areas.

Averages of these differences in administrators' scores

are given in Table 73. An analysis of variance was used

to determine if these differences were the same for all

of the areas included in this study. This analysis of

variance is shown in Table 70. Since the "F" ratio of 2.86

was less than 3.23. the table value of "F " there were

.95'

no significant differences between any of the area means

which represented the differences between administrators'

perceptions of the "actual" and "ideal" roles of the com-

munity.
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TABLE 73

MEANS OF THE DIFFERENCES

BETWEEN ADMINISTRATORS' SCORES ON THE TEST

OF TdE "ACTUAL" AND THE TEST OF THE "IDEAL"

ROLES OF THE COMMUNITY

("IDEAL" - "ACTUAL" = DIFFERENCE)

 

 

 

 

Unit Participants Mean

School El 6 5.33

School 32 b 8.75

School E3 2 8.00

School Eh 2 .50

School wl 15 u.00

School H2 5 7.00

School W3 2 10.00

School Wu 1 6.00

School N2 3 - 2.33

School N3 3 3.00

School JA 2 5.50

Area E 1“ 6.00

Area U 23 5.26

Area N 8 1.63

All #5 “.84

‘ TABLE 7h

ANALYSIS OF VARIANCE BY AREAS OF THE DIFFERENCES

IN ADMINISTRATORS' SCORES FOR THE TEST OF THE "ACTUAL"

AND THE “IDEAL" ROLES OF THE COMMUNITY

 

 

 

Source Degrees Sum of Mean "F" Ratio

of Squares Square

Freedom

Between 2 105.61 52.81 2.86

Means

Within #2 776.30 18.48 "F 95" a 3.23

Groups '

Total #4 881.91
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Summary

The four hypotheses were tested with the following

results.

1. The hypothesis that administrators perceive the

"actual" roles of teachers, administrators, students.

and the community in curriculum planning to be

greater than teachers perceive these "actual"

roles to be, was accepted at the one per cent

level as it applied to the roles of teachers and

students. It was not proven as it applied to the

roles of administrators and the community. as dif-

ferences in these categories were not significant.

The hypothesis that administrators perceive the

"ideal" roles of teachers, administrators. stu-

dents. and the community in curriculum planning

to be greater than teachers perceive these "ideal"

roles to be. was accepted at the one per cent level

as it applied to the roles of administrators and

the community. and at the five per cent level as

it applied to the roles of students. It was not

proven for the roles of teachers as the difference

in this category was not significant.

The hypothesis that teachers perceive the "ideal"

roles of teachers. administrators. students. and

the community in curriculum planning as being

greater than they perceive the "actual" roles of

these groups to be. was accepted at the one per
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cent level as it applied to the roles of teachers,

students. and the community. It was not proven as

it applied to the roles of administrators. At the

one per cent level of significance, teachers per-

ceived the "actual" roles of administrators as

being greater than they perceived the administrators'

"ideal" roles should be.

The hypothesis that administrators perceive the

"ideal” roles of teachers. administrators. stu-

dents. and the community in curriculum planning

as being greater than they perceive the "actual"

roles of these groups to be. was accepted at the

one per cent level for all of the groups.

Teachers' scores were examined by areas and a difference

or differences between areas were found to exist in the

following:

1.

2.

3.

4.

The "actual" roles of teachers (one per cent level).

The "ideal" roles of teachers (five per cent level).

The "ideal" roles of administrators (five per cent

level).

The differences between the "actual" and "ideal"

roles of administrators (five per cent level).

Administrators' scores were examined by areas and no

significant differences were found. This may have been

partly due to the smaller number of administrators used in

this study.

Teachers' scores were examined by schools and a dif-

ference or differences between schools were found to exist

in the following:
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The "actual" roles of administrators (five per cent

level).

The "actual" roles of students (five per cent level).

The "actual" roles of the community (one per cent

level).

The "ideal" roles of the community (one per cent

level).

The differences between the "actual" and "ideal"

roles of the community (one per cent level).



CHAPTER V

SUMMARY. CONCLUSIONS. AND IMPLICATIONS

Summary

The purpose of this study was to determine if teachers

differed from administrators in their perceptions of the

extent of the "actual" and "ideal" roles of teachers,

administrators, students. and the community in curriculum

planning. and to determine if teachers and administrators

perceived the "actual" roles of these groups as being dif-

ferent from the "ideal" roles.

Most authorities agreed that all who are concerned

with the outcomes of curriculum development should take

part in the process of curriculum planning.‘ Much of the

literature concerned with the theory of curriculum planning

told how to involve teachers. students. and the community

more in the curriculum process. None of the literature

dealt directly with the purpose of this study. The fact

that teachers differed from administrators in their per-

ceptions of their Own and others' roles was shown in

related research studies.

The instrument used in this study was develOped by

using a preliminary questionnaire with a group of 100

109
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teachers and administrators which was highly similar (in

terms of the ratio of teachers to administrators and the

size of the school districts) to the group used in the

final study. Each of the 1#0 questions (70 "actual" and

70 "idea1") was examined by item analysis and 56 (28 "actual"

and 28 "ideal") of them chosen to become the final form of

the "Questionnaire on Curriculum Responsibilities."

The pOpulation for this study came from three areas

of hichigan. Area E was a county located in metropolitan

Detroit, area H, a county from western Michigan. and area N

included the entire upper peninsula. Schools within these

areas were selected by size with one school for each group:

(1) enrollment of 6,000—1l.999. (2) enrollment of 3,000-

5.999. (3) enrollment of l.200-2,999, (#) enrollment of

300-l.999. As area N contained no school system of size

number one. a total of eleven districts was used. One-

third of the teachers and enough administrators to establish

a one to ten ratio in each district were mailed question-

naires. A total of 569 were mailed to teachers and 60 to

administrators. or these, 323 were completed and returned

by teachers and #5 by administrators.

The questionnaires were scored as eight separate

tests and the coefficients of reliability computed with

the Kuder Richardson formula 20 ranged from .770 to .883.

Administrators were found to have perceived the

"actual" roles of teachers as being greater than teachers

perceived these "actual" roles to be (significant at the

one per cent level). Teachers from area E and area N
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perceived these "actual" roles of teachers as being greater

than the teachers from area N perceived them to be (signifi-

cant at the one per cent level). There were no significant

differences in the administrators' perceptions by areas or

the teachers' perceptions by schools of the "actual" roles

of teachers.

Administrators did not perceive the extent of the

"ideal" roles of teachers to be significantly different than

teachers perceived the extent of these "ideal" roles. The

teachers of area E perceived the "ideal" roles of teachers

to be greater than the teachers of area w perceived them to

be (significant at the five per cent level). There were no

significant differences in the administrators' perceptions

by areas or the teachers' perceptions by schools of the

"ideal" roles of teachers.

Teachers perceived and administrators perceived the

"ideal" roles of teachers as being greater than the "actual"

roles of teachers (significant at the one per cent level).

There were no significant differences in the differences of

perceptions between the "actual" and "ideal" roles of

teachers for the teachers of different areas, the teachers

of different schools. or the administrators of different areas.

Administrators did not perceive the extent of the

"actual" roles of administrators significantly different

than teachers perceived the extent of these "actual" roles.

There were no significant differences in the teachers'

perceptions by areas or the administrators' perceptions

by areas. The teachers in schools W1 and E3 perceived the
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administrators' "actual" roles to be greater than the

teachers of school El perceived these "actual" roles to

be (significant at the five per cent level). _

Administrators perceived the "ideal" roles of administra-

tors as being greater than teachers perceived them to be

(significant at the one per cent level). The teachers of

area N perceived the administrators' "ideal" roles as being

greater than the teachers of area E perceived them to be

(significant at the five per cent level). There were no

significant differences in the administrators' perceptions

by areas or the teachers' perceptions by schools of the

"ideal" roles of administrators.

The teachers perceived the administrators' "actual"

roles to be greater than the administrators' "ideal" roles

(significant at the one per cent level). Administrators

perceived the administrators' "ideal" roles to be greater

than they perceived the "actual" roles to be (significant

at the one per cent level). The teachers of area N per-

ceived the difference in "actual" and "ideal" roles of

administrators differently than the teachers of area W.

Teachers of area N perceived the administrators' "ideal"

roles as being greater than the "actual" roles and the

teachers of area N perceived the "actual" roles as being

greater than the "ideal" roles. (The difference between

the teachers' perceptions in area N and area N was signifi-

cant at the five per cent level.) The differences in the

perceptions of the "actual" and "ideal" roles of administra-

tors were not significantly different for the teachers by

schools or for the administrators by areas.
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Administrators perceived the "actual" roles of students

as being greater than teachers perceived these "actual"

roles to be (significant at the one per cent level). There

were no significant differences in the teachers' or the

administrators' perceptions by areas of the "actual" roles

of students. The teachers in schools El and U2 perceived

the "actual" roles of students to be greater than the

teachers in school N1 perceived these "actual" roles to be

(significant at the five per cent level).

Administrators perceived the "ideal" roles of students

to be greater than teachers perceived these "ideal" roles to

be (significant at the five per cent level). There were no

significant differences in the teachers' or administrators'

perceptions by areas or in the teachers' perceptions by

schools of the "ideal" roles of students.

Administrators perceived and teachers perceived the

"ideal" roles of students as being greater than the "actual"

roles of students (significant at the one per cent level).

The differences in the perceptions of the "actual" and

"ideal" roles of students were not significantly different

for the teachers or administrators by areas or for the

teachers by schools.

Administrators did not perceive the extent of the

"actual" roles of the community significantly different

than teachers perceived the extent of these "actual" roles.

There were no significant differences in teachers' or

administrators' perceptions by areas of the "actual" roles

of the community. Twelve significant differences were found
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in the teachers' perceptions by schools (significant at the

five per cent level). Six of these differences were also

significant at the one per cent level. These differences

are shown in Table 62 on page 95.

Administrators perceived the "ideal" roles of the

community as being greater than teachers perceived these

"ideal" roles to be (significant at the one per cent level).

There were no significant differences in the teachers‘ or

administrators' perceptions by areas of the "ideal" roles

of the community. Seven significant differences were found

in the teachers' perceptions by schools (significant at the

five per cent level). Two of these differences were also

significant at the one per cent level. These differences

are shown in Table 68 on page 100.

Administrators perceived and teachers perceived the

"ideal" roles of the community as being greater than the

"actual" roles of the community. (significant at the one

per cent level). There were no significant differences in

teachers' or administrators' perceptions by areas of the

differences between the "actual" and "ideal" roles of the

community. Twelve significant differences were found in

the teachers' perceptions by schools (significant at the

five per cent level). Five of these differences were also

significant at the one per cent level. These differences

are shown in Table 72 on page 103.

This study was limited geographically in that the

pOpulation was obtained from eleven schools in three areas

of Michigan. The schools were not selected by random methods
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Another limitation was the fact that all the various

administrative positions were grouped together under the

title of "administrators." This study was designed to be

limited to the area of curriculum planning in the public

schools.

Conclusions

From the data, the following conclusions about the

population of this study were drawn:

1. Administrators perceived the "actual" roles of

teachers and students in curriculum planning to

be more extensive than teachers perceived these

"actual" roles to be.

Administrators perceived the extent of the "actual"

roles of administrators and the community in our-

riculum planning to be the same as teachers per-

ceived the extent of these "actual" roles to be.

Administrators perceived the "ideal" roles of

administrators. students. and the community in

curriculum planning as being more extensive than

teachers perceived these "ideal" roles to be.

Administrators perceived the extent of the

"ideal" roles of teachers in curriculum planning

to be the same as teachers perceived the extent

of these "ideal" roles to be.

Administrators perceived and teachers perceived

the "ideal" roles of teachers, students. and the

community in curriculum planning as being more

extensive than the "actual“ roles of these groups.
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Administrators perceived the "ideal" roles of

administrators in curriculum planning as being

more extensive than the "actual" roles but teachers

perceived the "actual" roles of administrators in

curriculum planning as being greater than the

"ideal" roles.

Teachers differed by geographical areas in their

perceptions of the roles of teachers and administra-

tors in curriculum p1anning. Significant differences

were found in the "actual" and "ideal" roles of

teachers. and in the "ideal" and the differences

between "actual" and "ideal" roles of administra-

tors. No geographic pattern was discovered.

Teachers did not differ by geographical areas in

their perceptions of the roles of students and the

community in curriculum planning. This included

"actual." "ideal." and the difference between

"actual" and "ideal" roles.

Administrators did not differ by geographical

areas in their perceptions of the roles of

teachers. administrators. students. and the com-

munity in curriculum planning. This included

"actual." "ideal," and the differences between

"actual" and "ideal" roles.

Teachers differed by schools in their perceptions

of the roles of the community in curriculum plan-

ning. This included "actual." "ideal," and the

differences between "actual" and "ideal" roles.
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11. School size was not an important factor in the

way in which teachers perceived the extent of

the "actual" and "ideal" roles. or the differences

between the "actual" and "ideal" roles of teachers.

administrators. students, and the community in

curriculum planning.

Implications

While there were many differences in teachers' and

administrators' perceptions of roles in curriculum planning,

there was some agreement. Both groups perceived that

teachers. students. and the community should have greater

roles than they do at present. This bit of common ground

may provide a starting place and Opportunities for greater

participation in curriculum planning should be extended to

these groups.

In this study, the most serious disagreement found

between teachers and administrators has to do with the

administrators' "ideal" roles in curriculum planning.

Teachers and administrators agreed on the "actual" roles

of administrators but teachers perceived that the "ideal"

roles should be less than the "actual" roles, while administra-

tors perceived their "ideal" roles as being greater than

the "actual" roles are. This conflict may be one of the

reasons why cooperative curriculum planning has not fared

better than it has. The administrator, while urging teachers

to become more active in curriculum p1anning. feels that

his part should also be greater. Teachers, who perceive
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the administrator's present role as being already too great.

lose interest because of this conflict. More studies on

administrators' roles in curriculum planning are needed.

From such studies, a better understanding of the administra-

tors' roles by both teachers and administrators may result.

Since teachers and administrators believe that teachers

should have greater roles in curriculum planning. the pre-

service and in-service education of teachers should include

more preparation in this area. Some work in curriculum

p1anning should be included at the undergraduate level.

This should not only stress the teachers' exPanded roles

but should also show the need for co0perative planning

among teachers, administrators. students. and people from

the community. At the graduate level teachers should be

encouraged to assume leadership in actual curriculum studies.

In the training of administrators. time should be taken

to examine the administrators' roles. Administrators should

be given more training in curriculum planning. By more

clearly understanding the process. they can help to more

clearly define their own roles and to see the roles of

others.

The research started in this study needs to be expanded.

Similar studies should be made with teachers and administra-

tors of other states. Schools of different sizes than the

ones used in this research should be studied. Studies should

be made which include the perceptions of students and

members of the community regarding roles in curriculum

planning.
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With the agreement between teachers and administrators

that teachers. students. and the community should have

greater roles in curriculum p1anning, research is needed

to find why greater roles have not been extended to these

groups.

This study has provided information in an area where

it is needed and it has also pointed out the need for more

research in order to bring about a better understanding of

the roles of teachers, administrators, students, and the

community in curriculum planning.
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APPENDIX A

Letter from Glen Robinson. Assistant Director.

Research Division. N. E. A.

January 22. 1965

Mr. Lynn Oberlin

1096 Hendrick Road

Muskegon. Michigan #9001

Dear Mr. Oberlin:

Dr. Edelfelt has asked me to reply to your letter re-

garding the stratification and grouping of school systems

used by the NEA Research Division in its studies. As I am

sure you know. there is no single stratification procedure

that is appropriate for all types of educational studies.

so we use different types of school system stratification.

depending upon the nature of the study.

Perhaps the method of stratification to which you re-

fer is that which we use in our salary studies and teachers

Opinion studies. This stratification is based upon the

number of pupils enrolled in the school system. The strata

are as follows:

Stratum Enrollment

I 100.000 and Over

II 50.000 - 99.999

III 25.000 - 9.999

IV 12.000 - 20.999

V 6.000 - 11.999

VI 3.000 - 5.999

VII 1.200 - 2.999

VIII 300 - 1.199

IX 50 - 299

X l - 50

These strata are modifications of those used by the

Government Division of the U. 8. Bureau of the Census in

their surveys of school systems. The Census stratification

is also based upon the number of pupils enrolled. The

strata are as follows:
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Enrollment size group:

25.000 or more

12.000 - 24.999

6.000 - 11.999

3.000 - 5.999

1.200 - 2.999

600 " 1,199

300 - 599

150 - 299

50 - 149

15 - #9

1 - 14

You will notice that the strata used by the Research

Division are compatible with that used by the Census Bureau.

Cordially yours.

Glen Robinson

Assistant Director

Research Division



APPENDIX B

Letter Asking Superintendent's Permission

March 4. 1965

. .. Supt.

. . Public Schools

. .. Michigan

Dear Sir:

I am a public school teacher and am also working on a dis-

sertation to complete a doctoral degree from Michigan State

University. As a part of my dissertation. I will admin-

ister (by mail) the enclosed questionnaire on curriculum

responsibilities to some teachers and administrators of

certain school districts. With your permission. I would

like to send the enclosed material to some of the staff of

the . . . Public Schools. I would send to about one-

third of the teachers and enough administrators to estab-

lish a one to ten ratio. The group to receive this material

would be chosen by random methods. All individuals

participating will remain anonymous and school districts

will not be identified by name in my dissertation.

If I have your permission to include the staff of the

. . . Public Schools in my study. I will need a list of

the entire faculty including the following information:

1. Name

2. Position (teacher. principal. counselor.

etc.

3. School address (could be listed by build-

ings with building addresses)

I can easily work from a published school or county directory

which contains the above information.

Sincerely.

Lynn Oberlin

1096 Hendrick Road

Muskegon. Michigan
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APPENDIX C

Letter to Participants

Dear Fellow Teachers and Administrators:

I am a Junior high school teacher in the Mona Shores School

District of Nuskegon County. Presently I am also working

on a dissertation to complete a doctoral degree from Michigan

State University.

You have been selected as one of the teachers to represent

your school district in a study of the roles which various

groups play. and should play. in develOping the school pro-

gram. Your cooperation is needed in order to make this

project a success. Will you please complete the enclosed

questionnaire and return it in the stamped enveIOpe.

This study is being conducted with the consent and cOOperation

of your school superintendent.

Sincerely.

Lynn Oberlin

P. S. If you wish a c0py of the findings of this study.

please enclose. on a separate paper. your name

and school address. If you prefer. this may be

mailed in a separate enve10pe.
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APPENDIX D

Follow-up Letter

April 15. 1965

. .. Supt.

. . Public Schools

Dear Sir:

I wish to thank the teachers and administrators of the

. . . Public Schools who have returned the "Questionnaire

on Curriculum ReSponsibilities" which I mailed to them on

March 20. Some have not returned the questionnaire yet

and as I wish to include as much information as possible

from the . . . Public Schools. I will continue to accept

and include their questionnaires in my study.

Extra questionnaires are available in case some of the

original ones were lost.

Sincerely.

Lynn Oberlin

1096 Hendrick Road

Muskegon. Michigan
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APPENDIX E

QUESTIONNAIRE ON CURRICULUM RESPONSIBILITIES

(preliminary form)

This test is anonymous but the following information is

needed.

1.
 

(School district in which you are employed)

2. Present position Teacher Administrator

VOCABULARY OF THE TEST

ADMINISTRATORS: Persons such as Superintendents. Principals.

Curriculum Coordinators. Directors of Instruction. and

Supervisors.

TEACHERS: Classroom teachers of subject or grade level and

special teachers such as music. art. etc.

SCHOOL PROGRAM: The curriculum. course of studies. and all

eXperiences controlled by the school.

EXTRA-CURRICULAR ACTlVITIES: The part of the school program

commonly non-credit or outside of school hours. (This would

include such school~wide activities as band. chorus. and

safety patrol even if they used regular school time.)

SET l is to be answered according to the conditions which

exist in your present situation.

SET.ll is to be answered according to the way you think things

should be in your present situation.
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(preliminary form)
 

 

 

 

 

 

 

 

 

 

 

 

 

Please answer the following statements (n b >

as they apply to your present situation 53 [9 xx (a h

as an educator. :5 g g E i

m C) vs K
SET I E t‘“ (I:

MP r-<.

r3
m

B]

vs
H

3

1. Teachers have a part in planning the m

content of the school program. l_j

2. Teachers have a part in planning the

methods to be used in the school pro-

gram.

3. Teachers have a part in making de-

cisions relative to the content of

the school program.

#. Teachers have a part in making de-

cisions relative to the methods to be

used in the school program.

5. Teachers have the Opportunity to in-

itiate changes in the school program.

6. Ideas suggested by teachers receive

consideration.

7. Teachers work on committees to improve

the school program.

8. Teachers make the final decision as

to what the content of the school pro-

gram will be.

9. Teachers make the final decision as to

what methods will be used in the school

program.

10. Groups which work on the school pro-

grams are organized by teachers.

11. Teachers discuss the school program

with the community.

12. Teachers discuss the school program

with the students.

13. Teachers discuss the school program

with administrators.        
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(preliminary form)
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14. Teachers are the leaders in working

and planning for the school program.
 

15. Teachers help to plan extra curricu-

lar activities for the school.
 

16. Teachers decide what the extra cur-

ricular program of the school is to

be.
 

17. The school program is evaluated in

terms of what teachers think of it.
 

18. The school program is evaluated by

teachers.
 

19. Teachers select the people who work

on the school program.
 

20. Administrators have a part in plan—

ning the content of the school pro-

gram.
 

21. Administrators have a part in plan-

ning the methods to be used in the

school program.
 

22. Administrators have a part in making

decisions relative to the content of

the school program.
 

23. Administrators have a part in making

decisions relative to the methods to

be used in the school program.
 

24. Administrators have the Opportunity

to initiate changes in the school

program.
 

25. Ideas suggested by administrators

receive consideration.
 

26. Administrators work on committees to

improve the school program. 5       
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(preliminary form)

I

 

E: U) c: P

t2 m U: h

OCIE

[I] CE»

m C) +9 K

3 Hr m
WK

*3

LE

L71

*3

t'

'
I
.

L
.

27. Administrators make the final de-

cision as to what the content of

the school prOgram will be.
 

28. Administrators make the final de-

cision as to what methods will be

used in the school program.
 

29. Groups which work on the school pro-

gram are organized by administrators.
 

30. Administrators discuss the school

program with the community.
 

31. Administrators discuss the school

program with the students.
 

32. Administrators discuss the school

program with teachers.
 

33. Administrators are the leaders in

working and planning for the school

program.
 

34. Administrators help to plan extra-

curricular activities for the school.
 

35. Administrators decide what the extra

curricular program of the school is

to be.
 

36. The school program is evaluated in

terms of what administrators think

of it.
 

37. The school program is evaluated by

administrators.
 

38. Administrators select the people

who work on the school program.
 

39. Students have a part in planning the _

content Of the school program. i u      
 





’40.

[+10

#2.

#3.

an.

#5.

#6.

#7.

#8.

#9.

50.

510

52.
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Students have a part in planning the

methods to be used in the school

program.

reliminary form)
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Students have a part in making de-

cisions relative to the content of

the school program.
 

Students have a part in making de-

cisions relative to the methods to

be used in the school program.
 

Students have the opportunity to in-

itiate changes in the school program.

Ideas suggested by students receive

consideration.

 

 

Students work on committees to im-

prove the school program.
 

Students make the final decision as

to what the content of the school

program will be.
 

Students make the final decision as

to what methods will be used in the

school program.
 

Groups which work on the school pro-

grams are organized by students.
 

Students are the leaders in working

and planning for the school program.
 

Students help to plan extra curricular

activities for the school.
 

Students decide what the extra cur-

ricular program of the school is to

be.
 

The school program is evaluated in

terms of what students think of it.      
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preliminary form)
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53. The school program is evaluated by

students.
 

5#. Students select the peOple who work

on the school program.
 

55. People in the community have a part

in planning the content of the

school program.
 

56. PeOple in the community have a part

in planning the methods to be used

in the school program.
 

57. People in the community have a part

in making decisions relative to the

content of the school program.
 

58. PeOple in the community have a part

in making decisions relative to the

methods to be used in the school

program.
 

59. People in the community have the op-

portunity to initiate changes in the

school program.
 

60. Ideas suggested by people in the com-

munity receive consideration.
 

61. PeOple in the community work on com-

mittees to improve the school program.
 

62. People in the community make the final

decision as to what the content of the

school program will be.
 

63. People in the community make the final

decision as to what methods will be

used in the school program.
 

6#. Groups which work on the schoolppro-

gram are organized by people in the

community.       
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( reliminary form)

f z I
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65. PeOple in the community are the lead-

ers in working and planning for the

school program.
 

66. PeOple in the community help to plan

extra curricular activities for the

school.
 

67. People in the community decide what

the extra curricular program of the

school is to be.
 

68. The school program is evaluated in

terms of what the peOple in the com-

munity think of it.
 

69. The school program is evaluated by

the people in the community.
 

70. The people in the community select

the people who work on the school

prOgram O        
i'I*I'OGG‘I*I'I’GO'I'I'D‘Iifii'I'iI’I’G'Ifi'I'fi'I'I

SET II

Please answer the following statements as

you feel they should be applied in your

present position.

1. Teachers should have a part in plan-

ning the content of the school pro-

gram.
 

2. Teachers should have a part in plan-

ning the methods to be used in the

school program.
 

3. Teachers should have a part in making

decisions relative to the content of

the school program.        
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16.
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Teachers should have a part in making

decisions relative to the methods to

be used in the school program.

(preliminary form)
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Teachers should have the opportunity

to initiate changes in the school

program.
 

Ideas suggested by teachers should

receive consideration.
 

Teachers should work on committees

to improve the school program.
 

Teachers should make the final de-

cision as to what the content of the

school program will be.
 

Teachers should make the final de-

cision as to what methods will be used

in the school program.
 

Groups which work on the school pro-

gram should be organized by teachers.

Teachers should discuss the school

program with the community.

 

 

Teachers should discuss the school

program with the students.
 

Teachers should discuss the school

program with administrators.
 

Teachers should be the leaders in

working and planning for the school

program.
 

Teachers should help to plan extra

curricular activities for the school.

Teachers should decide what the extra

curricular program of the school is

to be.
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18.

19.

20.

21.

22.

230

2#.

25.

26.

27.

28.

137

The school program should be evaluated

in terms of what teachers think of it.

The school program should be evalu-

ated by teachers.

preliminary form)
 

L
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Teachers should select the peOple

who work on the school program.
 

Administrators should have a part in

planning the content of the school

program.
 

Administrators should have a part in

planning the methods to be used in

the school program.
 

Administrators should have a part in

making decisions relative to the con-

tent Of the school program.
 

Administrators should have a part in

making decisions relative to the

methods to be used in the school pro-

gram.
 

Administrators should have the Oppor-

tunity to initiate changes in the

school program.
 

Ideas suggested by administrators

should receive consideration.
 

Administrators should work on com-

mittees to improve the school program.

Administrators should make the final

decision as to what the content of

the school prOgram will be.

 

 

Administrators should make the final

decision as to what methods will be

used in the school program.      
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Groups which work on the school pro-

gram should be organized by admin-

istrators.

(preliminary form)
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Administrators should discuss the

school program with the community.
 

Administrators should discuss the

school program with the students.
 

Administrators should discuss the

school program with teachers.
 

Administrators should be the leaders

in working and planning for the

school program.
 

Administrators should help to plan

extra curricular activities for the

school.
 

Administrators should decide what

the extra curricular program of the

school is to be.
 

The school program should be evalu-

ated in terms Of what administrators

think of it.
 

The school prOgram should be evalu-

ated by administrators.
 

Administrators should select the

people who work on the school pro-

gram.
 

Students should have a part in plan-

ning the content of the school pro-

gram.
 

Students should have a part in plan-

ning the methods to be used in the

school prOgram.        
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(preliminary form)
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#1. Students should have a part in mak-

ing decisions relative to the content

Of the school program.
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#2. Students should have a part in mak-

ing decisions relative to the meth-

ods to be used in the school program.
 

#3. Students should have the Opportunity

to initiate changes in the school

program.
 

##. Ideas suggested by students should

receive consideration.
 

#5. Students should work on committees

to improve the school program.
 

#6. Students should make the final de-

cision as to what the content of

the school program will be.
 

#7. Students should make the final de-

cisions as to what methods will be

used in the school program.
 

#8. Groups which work on the school pro-

gram should be organized by students.
 

#9. Students should be the leaders in

working and planning for the school

program.
 

50. Students should help to plan extra

curricular activities for the

school.
 

51. Students should decide what the

extra curricular program of the

school is to be.
 

52. The school program should be evalu-

ated in terms of what students think * ‘

Of it. l       
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53. The school program should be evalu-

ated by the students.
 

5#. Students should select the people

who work on the school program.
 

55. People in the community should have

a part in planning the content of

the school program.
 

56. PeOple in the community should have

a part in planning the methods to

be used in the school program.
 

57. People in the community should have

a part in making decisions relative

to the content Of the school pro-

gram.
 

58. People in the community should have

a part in making decisions relative

to the methods to be used in the

school program.
 

59. People in the community should have

the opportunity to initiate changes

in the school program.
 

60. Ideas suggested by peOple in the

community should receive consider-

ation.
 

61. PeOple in the community should work

on committees to improve the schai

program.
 

62. PeOple in the community should make

the final decision as to what the

content of the school program will

be.
 

63. PeOple in the community should make

the final decision as to what the

content of the school program will

be. *       
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Groups which work on the school pro-

gram should be organized by people

in the community.
 

People in the community should be

the leaders in working and planning

for the school program.
 

People in the community should help

to plan extra curricular activities

for the school.
 

PeOple in the community should de-

cide what the extra curricular pro-

gram of the school is to be.
 

The school program should be evalu-

ated in terms of what the people in

the community think of it.
 

The school program should be evalu-

ated by the people in the community.
 

The peOple in the community should

select the people who work on the

school program.        





APPENDIX F

QUESTIONNAIRE ON CURRICULUM RESPONSIBILITIES

(Final Form)

This test is anonymous but the following information is

needed.

1.
 

(School district in which you are employed)

2. Present position Teacher Administrator

VOCABULARY OFl’l'HEfiTrEFSST

ADMINlSTRATORS: Persons such as Superintendents. Princi-

pals. Curriculum Coordinators. Directors of Instruction

and Supervisors.

TEACHERS: Classroom teachers of subject or grade level

and special teachers such as music. art. etc.

SCHOOL PROGRAM: The curriculum. course Of studies. and

all experiences controlled by the school.

EXTRA-CURRICULAR ACTIVlTIES: The part of the school pro-

gram commonly non-credit or outside of school hours. (This

would include such school-wide activities as band. chorus.

and safety patrol even if they used regular school time.)

PEOPLE OE THE COMMUNITY: All those who live within the

boundary of the school district.

SET l is to be answered according to the conditions which

exist in your present situation.

SET ll is to be answered according to the way you think

things should pg in your present situation.

l#2



l#3

SET I -- WHAT EXISTS

Please answer the following statements

as they apply tO your present situation

as an educator.

10.

11.

Teachers have a part in making de-

cisions relative to the content of

the school program.
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Teachers have a part in making de-

cisions relative to the methods to

be used in the school program.
 

Teachers have the Opportunity to in-

itiate changes in the school program.

Teachers make the final decision

as to what the content of the school

program will be.

 

 

Groups which work on the school pro-

grams are organized by teachers.
 

The school program is evaluated in

terms of what teachers think Of it.

Teachers select the peOple who work

on the school program.

 

 

Administrators have a part in making

decisions relative to the content Of

the school prOgram.
 

Administrators have a part in making

decisions relative to the methods to

be used in the school program.
 

Administrators have the Opportunity

to initiate changes in the school

program.
 

Administrators make the final de-

cision as to what methods will be

used in the school program.
     
 

 





12.

13.

l#.

15.

16.

17.

18.

19.

20.

21.

22.

23.

2#.

1m.

WHAT Eggsms

Administrators are the leaders in

working and planning for the school

prOgram.
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Administrators help to plan extra-

curricular activities for the school.

The school program is evaluated by

administrators.

 

 

Students have a part in making de-

cisions relative to the content of

the school program.
 

Students have a part in making de-

cisions relative to the methods to

be used in the school program.
 

Students have the Opportunity to in-

itiate changes in the school program.

Students work on committees to im-

prove the school program.

 

 

Students are the leaders in working

and planning for the school program.

Students help to plan extra curri-

cular activities for the school.

 

 

The school program is evaluated in

terms Of what students think of it.
 

People in the community have a part

in planning the content of the school

program.
 

PeOple in the community have a part

in making decisions relative to the

content of the school program.
 

People in the community have the Op-

portunity to initiate changes in the

school program.        
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25. Groups which work on the school pro-

gram are organized by people in the

community.
 

26. People in the community are the lead-

ers in working and planning for the

school program.
 

27. PeOple in the community decide what

the extra curricular program of the

school is to be.
 

28. The school program is evaluated in

terms of what the people in the com-

munity think of it.        
{ii************§***************

SET II -- WHAT SHOULD BE

Please answer the following statements as

you feel they should be applied in your

present position.

1. Teachers should have a part in mak-

ing decisions relative to the con-

tent of the school program.
 

2. Teachers should have a part in mak-

ing decisions relative to the meth-

ods to be used in the school program.
 

3. Teachers should have the opportunity

to initiate changes in the school

program.
 

#. Teachers should make the final de-

cision as to what the content of the

school program will be. » .
 

5. Groups which work on the school pro-

gram should be organized by teachers.
 

6. The school program should be evalu-

ated in terms of what teachers think

of it.
‘
       





10.

ll.

12.

13.

l#.

15.

16.

17.

l#6

WHAT SHOULD BE

Teachers should select the people

who work on the school program.
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Administrators should have a part

in making decisions relative to the

content Of the school program.
 

Administrators should have a part in

making decisions relative to the

methods to be used in the school pro-

gram.
 

Administrators should have the Op-

portunity to initiate changes in the

school program.
 

Administrators should make the final

decision as to what methods will be

used in the school program.
 

Administrators should be the leaders

in working and planning for the

school program.
 

Administrators should help to plan

extra curricular activities for the

school.
 

The school program should be evalu-

ated by administrators.
 

Students should have a part in mak-

ing decisions relative to the con-

tent of the school program.
 

Students should have a part in mak-

ing decisions relative to the meth-

ods to be used in the school pro—

gram.

 

Students should have the Opportunity

to initiate changes in the school

program.        



18.

190

20.

21.

22.

23.

2#.

25.

26.

27.

28.

l#7

‘HAT SHOULD BE

Students should work on committees

to improve the school program.
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Students should be the leaders in

working and planning for the school

prOgram.
 

Students should help to plan extra

curricular activities for the

school.
 

The school program should be evalu-

ated in terms Of what students

think of it.
 

People in the community should have

a part in planning the content of

the school program.
 

People in the community should have

a part in making decisions relative

to the content of the school pro-

gram.
 

People in the community should have

the Opportunity to initiate changes

in the school program.
 

Groups which work on the school

programs should be organized by

peOple in the community.
 

PeOple in the community should be

the leaders in working and plan-

ning for the school program.
 

PeOple in the community should

decide what the extra curricular

program of the school is to be.
 

The school program should be evalu-

ated in terms of what the people

in the community think of it.      
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