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ABSTRACT
AN EVALUATION OF SELECTED ASPECTS OF
THE SECONDARY TEACHER PREPARATION PROGRAM AT

THE UMM AL-QURA UNIVERSITY, MAKKAH, SAUDI ARABIA,
BASED ON A FOLLOW-UP OF 1978-79 GRADUATES

By

Sulaiman Mohammed Al-Wabli

Purpose
The purpose of this study was to obtain an evalua-
tion of the secondary teacher preparation program at Umm
Al-Qura University, Makkah, Saudi Arabia, from recent
(1978-79) graduates; to analyze this evaluation as a means
of determining the extent to which the program was meeting
the needs of its graduates; and to use the results to rec-

ommend changes for the improvement of the program.

Procedures
The questionnaire utilized in gathering data for
this research consisted of five parts: general information,
teaching skills, professional-preparation courses, student-
teaching experience, and proposed recommendations.
The population of this study comprised all the
1978-79 Saudi Arabian graduates from The Umm Al-Qura

University Teacher Preparation program. Out of 205
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questionnaires distributed, 188 were completed and used
in this study.

Frequency distributions of the numbers, percentages,
means, standard deviations, and rank orders were computed
in order to describe thoroughly the graduates' overall
evaluations regarding the three aspects of the program.

The Multivariate Analysis of Variance (MANOVA) technique
was used to test the six null hypotheses. The significance
level was set at 0.05. In addition, the means, rank order,
and overall means were employed as descriptive statistics
to compare and analyze the graduates' evaluations when

grouped according to the independent variables.
Findings

1. The 1978-79 graduates considered themselves
well-prepared in six of 15 teaching skills, whereas they
felt ineffectively prepared in two teaching skills.
Preparation in the remaining seven skills was evaluated as
average.

2. Seven education courses of 13 were evaluated
highly by the graduates, whereas only one course was
evaluated as below average. Preparation in the remaining
five education courses was ranked as average.

3. The graduates were satisfied with six
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experiences they had had in student teaching. No student-
teaching experience was evaluated as being above or below
average by the graduates.

4. With regard to the research hypotheses, anal-
ysis of the data indicated that there was a significant
difference between the two sexes in their evaluation of
the three aspects of the program. By comparing the over-
all means for the three aspects of the program, it was
found that females evaluated teaching skills and student-
teaching experience more negatively than did males, while
there was no sex-based difference in their evaluation of
the education courses.

5. A significant difference was found between
the graduates who taught at the secondary level and the
graduates who taught at the intermediate level regarding
their evaluation of the three aspects of the program. By
comparing the overall means for the three aspects of the
program, it was found that the graduates who taught at
the secondary level evaluated teaching skills, professional-
preparation courses, and student-teaching experiences more
negatively than did the graduates who taught at the inter-
mediate level.

6. The results drawn from the investigation of the
remaining hypotheses (3, 4, 5, and 6), which were concerned

with the effects of teaching field, type of degree, vyear
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of graduation, and average grade on the graduates' eval-
uations of the three aspects of the program, did not
indicate any significant differences regarding any of the
four hypotheses on the three aspects of the program. Even
though there were no significant differences among these
independent variables, the results did show that some
groups seemed to be slightly more favorable in their
evaluation of the three aspects of the program than did
others, particularly when we compared the overall means

of their evaluations.

7. Regarding the twelve recommendations proposed
by the investigator, the graduates supported eleven rec-
ommendations and offered an additional thirteen sugges-
tions to improve the secondary teacher preparation program

at the Umm Al-Qura University, Makkah.
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CHAPTER I

INTRODUCTION AND STATEMENT OF PROBLEM

Introduction
"Concerned educational authorities shall give
special attention to the training of scientifically and
morally qualified teachers for all stages of education
under a time-table aimed ultimately at self-sufficiency."l
The above quotation is one of the policy goals
accepted in 1974 by the Saudi Arabian Kingdom Board of
Education. This goal and others were developed by a group
of Saudi educators who believed that the shortage of native
teachers and inadequate training institutions for the edu-
cation of teachers was among the most significant problems
facing education in Saudi Arabia. This concern continues
to the present day. Al-Marsouqi stated:
Clearly, there is a need to train native teachers
and the Ministry of Education has intensified its
program to solve this problem. Success, though,
has been limited. While teaching positions are
plentiful in Saudi Arabia, unfortunately teaching
does not have very high social status. Therefore,
many students tend to study medicine, engineering
or business.
Teacher education is currently blamed for preparing
the prospective teacher to be no more than a staff member
of the public school. This is because teacher education is

concerned mostly with the requirements for the certificate

the teacher needs to obtain in order to find a jobh.
1.
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Friedman and his associates state that:
Many teacher training institutions have been
accused of preparing teachers for students and
schools that no longer exist. These institutions
have lost contact with their constituency and
continue to prepare teachers as they did twenty
years ago. Thus, the preparation teachers receive
has become less and less relevant3to actual on-
the-job performance requirements.

The teacher preparation program at the Umm Al-Qura
University in Makkah has been the major supplier of secon-
dary native teachers, administrators and educators of the
Saudi educational system. Any teacher preparation program
can consider its training program adequate if there exists
a visible relationship between the teacher education pro-
gram and the job of teaching. Beaty stated:

There are many individuals who can provide
judgments regarding the adequacy of a program

of teacher education. One group is the graduates
themselves.

In 1974-75, the semester system at Umm Al-Qura
University was implemented, replacing the annual system.
The first class in Education under the new system was

graduated in 1978—79.5

Saudi Arabia's teacher preparation program is
constantly evaluated in order to incorporate improvements.
This study evaluates selected aspects of the secondary
teacher preparation program at Umm Al-Qura University,
Makkah, as viewed by the program's 1978-79 graduates.
Areas of research will include: (1) teaching skills, (2)
professional preparation courses, and (3) the student

teaching experience. Graduates' suggestions for future






3
improvement in the program will be considered. Also

included is information concerning 1978-79 graduates who

are in the teaching profession.

Statement of the Problem

Evaluation is central to the process of change in
education. Any teacher-preparation program must be
continuously evaluated to provide a basis for improvement.
Among the most serious problems facing Saudi Arabian
teacher education today is the lack of research on gradu-
ates of the teacher-preparation programs. The problem to
which this study is addressed is evaluation of selected
aspects of the present secondary teacher preparation program
at the Umm Al-Qura University, Makkah. This evaluation is

based on data gathered in a follow-up study of the 1978-79

graduates.

Purposes of the Study

The major purposes of this study are:

1. To determine how many of the 1978-79 graduates
are actually teaching.

2. To determine how the 1978-79 graduates evaluate
their preparation at the Umm Al-Qura University, Makkah, in
regard to these aspects of the secondary teacher preparation
program: teaching skills, professional preparation courses,
and student teaching experience.

3. To determine the value of professional prepara-

tion courses and adequacy of the student teaching experience



as seen by the graduates.

4. To compare the graduates' evaluation of these
aspects--teaching skills, professional preparation courses,
and student teaching experience by characteristics of sex,
teaching level, teaching field, type of degree, year of
graduation and average grade, as independent variables.

5. To consider the 1978-79 graduates' recommenda-
tions for the improvement of the present secondary teacher

preparation program at the Umm Al-Qura University, Makkah.

Justification of the Study

It has been suggested by many researchers in the
field of teacher education (e.g., Lehrer) that:

The College of Education should maintain contact
with every graduate; those who spend four to seven
years in an institution usually develop a lifelong
interest in it. Furthermore, they are an invaluable
source of data for improving the college's program
and also can provide opportunities for field
research.

In addition, in 1974 the first teacher preparation
conference in Saudi Arabia recommended that:
Teacher preparation programs should be continually
evaluated by graduates, institution directors,
teacher educators, college supervisors, educational

planners, principals, students and parents in_order
to improve these programs or design new ones.

Basically, the key to improving any teacher prepara-
tion program is continued assessment of program effective-
ness, which means follow-up of graduates from their schools.
Accordingly, Huber and Williams stated that:

A follow-up study of graduates is one source of

data that can be useful in evaluating a curricu-
lum. It may not provide immediate answers
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regarding the effectiveness of a program, but it
does yield information about the educational

product that is essential for continuous
evaluation.

However, as of this writing, no follow-up of
secondary teacher graduates of this type had ever been made
at the Umm Al-Qura University in Makkah. Therefore, data
must be collected to determine the effectiveness of our
present secondary teacher preparation programs. The need
for evaluation of these programs is imperative in order
to effectively revise them and design or implement new

ones. Mattson stated:

The survey of different methods of evaluation
involving graduates of programs indicates that the
most practical means of gathsring data is through
feedback from the graduates.

At the end of 1980, a committee of teacher educa-
tors, headed by Dr. Mohammed Al-Ghamdi, was formed to study
the project for a new College of Education in Taif City.

In its report to the Umm Al-Qura University Council, the
committee proposed the establishment of a College of Educa-

tion, preparing teachers of high academic standards for
secondary level (7-12). This college should be started in

1982, 10

However, the evaluation of teacher preparation
programs in Saudi Colleges of Education in general and in
Umm Al-Qura University, Makkah, in particular seems
important at this time for the following reasons:

1. Current enrollment is more than ten times as

large as it was when the College of Education and College
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of Islamic Law were established.

2. As a result of the lack of research on gradu-
ates in the teacher education programs in Saudi Arabia, it
is imperative that all aspects of the graduating profes-
sional teachers be researched.

3. Therewas a lack of evaluation of teacher
preparation programs at the Umm Al-Qura University, Makkah,
which leads to improvement of teacher education programs.

Hopefully, the information and results obtained from
this study will be of assistance in correcting some of these
deficiencies: It is useful to both faculties (College of Ed-
ucation and College of Islamic Law) to review the study in or-
der to modify the secondary teacher preparation program at
Umm Al-Qura University, Makkah, where necessary. The find-
ings of this study will be made available to the staff of

the new College of Education in Taif City, opening in 1982.

Research Questions

This study is designed to answer the following
questions:

1. How do the 1978-79 graduates evaluate their
preparation regarding the following aspects of the secondary
teacher preparation program: teaching skills, professional
preparation courses, and student teaching experience?

2. What are the effects of sex, teaching level,
teaching field, type of degree, year of graduation and
average grade on the evaluation of these aspects: teaching

skills, professional preparation courses and student







teaching experience?

3. What recommendations do the graduates have for
improving the present secondary teacher preparation program,
including the student teaching experience at the Umm Al-

Qura University in Makkah?

nggiﬁfh Hypotheses

The following six null hypotheses were tested by
MANOVA, using the probability of 0.05 as the level of sig-
nificance for rejection of the hypotheses.

- 1. There will be no significant difference between
male graduates' and female graduates' evaluations in respect
to the following three aspects of the program: teaching
skills, professional-preparation courses and student-
teaching experiences.

2. There will be no significant difference between
the graduates who taught at the secondary level and the
graduates who taught at the intermediate level with respect
to their evaluation of the three aspects of the program
named in Hypothesis No. 1.

3. There will be no significant difference between
College of Islamic Law graduates who taught in their major
teaching fields and College of Education graduates who
taught in their major teaching fields with respect to their
evaluation of the three aspects of the program named in
Hypothesis No. 1.

4, There will be no significant difference between
the graduates who received their B.S. degrees in science

and the graduates who received their B.A. degrees in art
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with respect to their evaluation of three aspects of the
program named in Hypothesis No. 1.

5. There will be no significant difference between
graduates who completed their programs at the end of the
first semester (late 1978) and graduates who completed
their programs at the end of the second semester (early
1979) with respect to their evaluation of the three aspects
of the program named in Hypothesis No. 1.

6. There will be no significant difference between
graduates whose average grade is the equivalent of "good" or ac-
ceptable and graduates whose average grade is the equiva-
lent of "very good" or better with respect to their evalua-
tion of the three aspects of the program named in Hypothesis

No. 1.

Definition of Terms
1. Graduates: Students who have completed all the
requirements for graduation from the secondary teacher pre-
paration program at the Umm Al-Qura University, Makkah.

2. Secondary teacher preparation program: The

term refers to the total experience provided for students
to enable them to fulfill the requirements of the teacher
education programs at Umm Al-Qura University, Makkah. It
includes the teaching field, the general education and the
professional preparation courses provided to train the
student to meet the needs of the secondary classrooms (7-9
intermediate school and 10-12 high school) in the Saudi

educational system.
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3. student teaching: The period of guided teaching
when the student takes increasing responsibility for work
with a given group of learners over a period of consecutive
weeks.ll

4. Teaching field: The term refers to the area of
the secondary teacher preparation program in which the
graduate majors or specializes. It may also refer to the
subject or subjects taught by the graduate if teaching at
the intermediate or high school.

5. Teaching level: The term refers to the grade
level at which the graduate is assigned to one of the two
secondary education levels (intermediate 7-9 and high
school 10-12).

6. The professional preparation courses: Sequence

of courses designed to prepare the student who wants to
devote himself or herself to teaching professionally in the
secondary education. These courses are offered by the
Curriculum and Methods of Teaching Department at the College
of Education, Makkah.

7. Type of degree: the term refers to the degree
for which the graduate is qualifying. The teacher prepara-
tion program at the Umm Al-Qura University in Makkah confers
two types of degrees: B.A. Ed. in the Arts and B.S. Ed in
the Sciences.

8. College supervisor: A college staff member who
is responsible for coordinating the efforts of the cooper-

ating teacher and the institution of higher learning.12
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This person is also responsible for supervising student
teachers during the period of student teaching.

9. Supervising teacher: A classroom teacher who

teaches children or youth in public schools in addition to
his/her work with the student teacher during the period of
student teaching.

10. Teaching skill: This term is defined by Good

as "the ability to promote learning, developed through
appropriate preparation and experience and facilitated by

natural aptitude."13

Limitations of the Study

Limitations of this study include the following:

1. This study is limited to the graduates of Umm
Al-Qura University teacher education program who (a)
received their B.A. or B.S. degrees in 1978-79; (b) majored
in secondary education; and (c) completed their entire
secondary teacher preparation program at the College of
Education or the College of Islamic Law in Makkah.

2. Foreign graduates will be excluded from this
study, because no information was available concerning
their addresses since graduation.

3. The questionnaire is designed to consider the
following research areas: (a) general information; (b)
teaching skills; (c) professional preparation courses;
(d) the student teaching experience; and (3) recommenda-

tions.
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Education in Saudi Arabia

It is necessary to first deal with basic informa-
tion about the educational system and the teacher education
program in Saudi Arabia. It is felt that this will help
those who are not familiar with these areas to better under-
stand the characteristics of the present undergraduate sec-
ondary teacher preparation curriculum.

Brief Background on the Educational
System in Saudi Arabia

Prior to the formation of the present state of
Saudi Arabia, the situation in the Arabian Peninsula was
no better than in the other Arab and Moslem countries.
Educational institutions were limited, consisting of
widely scattered literacy "Kuttab" which were frequented
by a minority of the people. These institutions were an
adjunct of the mosques and were first attended by the child
when he reached six years of age. The curriculum taught by
the "Umams" (holy men) of these mosgues centered upon the
Koran as a reading textbook as well as a text for Arabic
grammar, stories about prophets, and poems. Throughout the
curriculum, memory work was especially emphasized.

Early in this century, a movement toward formal
education appeared in the western part of the country
(Al-Hejaz), where some schools were established as a result
of the efforts of a few individuals and Islamic missions.

Abdel-Wassia stated that:
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In 1903, Mohhamed Ali Zeynel founded a regular

Arab school in Jeddah and another in Mecca, known

till this day under the name of the "Al-Falah

School." . . . . In addition, "Dar Al-Hadith School"

was founded by Shaikh Abou-Al-Samh in Mecca in 1932

and the "Desert School" was founded near Medina in

1941 by Ali and Osman Hafex for the children of the

Bedouin Arabs. . . . In 1924, the Hachemite rulers

in the western part established_ the "Hachemite

School" in Jeddah and in Mecca.l?

Saudi Arabia took its recent form and name in 1932

when King Abdulaziz Al-Saud, who had unified the country
seven years earlier, issued a royal decree renaming the

country "The Kingdom of Saudi Arabia."l5

A serious problem
facing the government of Saudi Arabia was illiteracy among
its people. Efforts of the new government to educate
illiterate people have been expanded to the places where
Bedouins gather. Formal and informal classes are conducted
to combat illiteracy among these people.16 The exact
percentage of illiteracy in the country is not known,
because accurate statistics on certain population segments
are not available yet.

On March 15, 1926, the General Directorate of
Education was initiated to organize and direct formal
education at all levels in the country. However, only a
few students were enrolled in the available schools at that
time. Nyrop stated that:

The first Saudi government elementary school for
boys was established in 1925, but not until 1939
did the government elementary schools offer a
full range of subjects.

Schools were then opened in an organized form. But

elementary education was only slightly different from the
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tradition "Kuttab" system. Trial and Winder state that:
The curriculum shows that over eighty-two percent
of the total class hours are spent on religious
disciplines and the Arabic language, the other
eighteen percent being divided between history,
geography, arithmetic, and geometry. Such a
schedule is certainly far more than elementary
school pupils can assimilate with any degree of
understanding. 8
Secondary education was based upon the Egyptian
system, consisting of a five-year course. This system has
since been changed to a six-year course, because the
curriculum of these schools suffered from lack of variety
and flexibility. In addition to the regular secondary
schools, there were religious secondary schools; both had
even less diversified curricula.19 Hammad, in his assess-
ment of this period, points out that:
The educational system before the 1950s was so
imitative and narrow that even those most able to
afford education would send their sons to study
abroad. The majority of the population was deprived
of education by its complex administrative struc-
ture as well as lack of public expenditures to
support it. The government's first budget covered
the financial year November 26, 1942 to November 137,
1948 and allocated 7,022,224 Saudi Riyals for public
education from a total national expenditure of
214,586,500 Saudi Riyals.20
The total number of schools, students and budgets
allocated for education expenditure before the establish-
ment of the Ministry of Education is shown in Tables 1.1,
1.2, and 1.3. The organizations of the General Directorate
of Education during 1931-1951 is shown in Figure 1.
Since the end of World War II, there has been

increased interest in education.
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TABLE 1.1

DISTRIBUTION OF ELEMENTARY AND SECONDARY SCHOOLS
IN SAUDI ARABIA AMONG THE DIFFERENT PROVINCES
AT THE END OF THE SECOND WORLD WAR

Province Elementary Secondary Total
Western Province 222 7b 29
Eastern Province 6 = 6
Southern Province 5 == 5

Central and Northern
Provinces 6 == 6

TOTALS 39 7 46

SOURCE: M. Harmad, "The Educational System and
Planning for Manpower Development in Saudi Arabia" (Ph.D.
dissertation, Indiana University, 1974), p. 86.

3This figure includes ten private schools.

bThis figure includes three private schools.
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TABLE 1.2

ESTIMATED NUMBER OF SAUDI ARABIAN STUDENTS
AND TEACHERS IN EACH SCHOOL LEVEL
OR TYPE IN 1950

Number of Students Teachers
Schools Enrolled Employed

Elementary Schools? 127 22,431 839
Village Schools 70 2,622 101
High Schoolsb 13 1,135 122
Evening Schools® 12 415 22
Students Abroad
(college level) - 121 ==
Students Abroad
(below college level) - 112 -
Boarding Sectionsd - 297 -
TOTALS 222 27,133 1,084

SOURCE: M. Hammad, "The Educational System and
Planning for Manpower Development in Saudi Arabia" (Ph.D.
dissertation, Indiana University, 1974), p. 89.

@In cities and towns.

bIncluding all post-elementary schools.
CFor teacher education, English and typing.

dThese are special sections for poor students such
as orphans and are not included in the other columns.
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Education on December 24,

in school.

centers around Islamic beliefs.

the government system.

18

0il revenues have made it possible for the Saudi
government to expand its public education, and the General

Directorate of Education was elevated to the Ministry of
1953. Ghamdi states:

Since the establishment of the Ministry of Educa-
the change in educational standards
Schools on

tion in 1953,
They

of Saudi Arabia has been remarkable.
all levels have been of the highest caliber.
have been built in private palaces and in converted

residences, with teaching staff and almost all
necessary facilities provided to serve the students.

However, as of this time, not all elementary-age youths are

In 1966, the Saudi delegation to the thirty-

first International Conference on Education indicated that:

Education is not compulsory in Saudi Arabia for
three reasons: firstly, the population is vitally
concerned with education and the children are sent

to school without any compulsion being required;
if the government made education compul-

secondly,

sory, it would run up against difficulties, such as

that arising from the large number of Bedouin nomads.

To meet this problem, the government has organized
Finally,

mobile schools, with satisfactory results.

in Saudi Arabia the shortage of teachers is such that

recruitment has to be made from fellow Arab countrie522
d.

but even there recruitment possibilities are limite
The philosophical base of education in Saudi Arabia
As stated in Article II of

the conference's Educational Policy statement:

Religious education is a basic element in all the
primary, intermediate, and secondary stages of

education in all their branches. Islamic culture
is a basic_course in all the years of higher

education.
The Saudi educational system is not controlled by a

single agency, although centralization is a main feature of

Snyder pointed out that:
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It is paradoxical that in a country where govern-
ment functions tend to be highly centralized,
control of some educational functions should be
split between several agencies.
Education in Saudi Arabia is not coeducational.
The Ministry of Education controls boys' schools. The
Education controls schools

General Directorate of Girls'
including the Colleges

for female students at all levels,
of Girls' Education. The General Directorate of Religious

Institutes and Colleges supervises its school system,

which is mainly concerned with religious and Arabic

studies. The Ministry of Labor and Social Affairs super-
vises vocational training in a number of skilled trades.

The Ministry of Defense operates schools for military

dependents. The universities and the missions abroad are
under the authority of the Ministry of Higher Education.

Marsouqi stated:
All of these come together and are represented in
The Supreme

the Supreme Educational Councils.
Educational Councils are a coordinating body that

has the authority to set up policies and approve
curriculum for every school. All of the afore-
mentioned groups promulgate their own policies and
programs, but they have to first bg approved by

the Supreme Educational Councils.

Educational Stages

The Saudi educational system consists of four stages:

a two-year kindergarten; a six-year elementary school; a

three-year intermediate school; and a three-year secondary
Education for

school. Higher education is also provided.

boys and girls is separate at all stages, except in
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kindergarten, as shown in Figure 2. All these stages are
briefly described below.

Kindergarten (ages four to six). Until recently,

this stage was not part of the public education system.
Today it is limited to the big cities and offered, for the
most part, by private institutions. The main objective of
this stage, as recognized by the Saudi educational policy,
is to "familiarize the child with the school atmosphere,
preparing him for s%hool life and transferring him tenderly
from the stages of self-centralization to join social life

"26 The total number of kindergartens,

with his schoolmates.
classes, children, teachers and administrators during the
period from 1969-70 to 1974-75 is given in Table 1.4.

Elementary (ages six to eleven). Article 72 of the

educational policy defines this stage as:

The foundation on which rests the preparation of

youth for the following stages of their life. It

is an important stage which covers all the members

of the nation and provides them with the funda-

mentals of sound ideology and trends and with

experience, information and skills. 7

The curriculum in this stage remains traditionally

oriented and emphasizes classical Arabic and Islamic
religion, as well as some modern subjects such as geography,
mathematics, science, general health, and physical educa-
tion. 1In the sixth year of this stage, pupils take a gen-
eral examination given by their own district. They move to

the next stage by passing the examination. Table 1.5

explains the development of this stage.
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Intermediate (ages 12 to 14). Article 82 indicates

that the objective of this stage is:

To give the child a comprehensive Islamic education
covering his creed, body and character, taking into
consideration his level of growth and the character-
istics of the stage he is in. Together with other

stagesé it achieves the general objective of educa-

tion.

At the end of this stage, pupils must take a general

examination. Those who pass may go to regular school,

vocational school, or any teacher training institute.

Table 1.6 shows the development of this stage.

Secondary (ages 15 to 17). This stage is prepara-

tion for college or a professional career. The education

policy indicates that the function of this stageis "to open

opportunities to competent students, enabling them to

continue their studies at all levels in higher institutes

and universities of all specialties.29

The first year of this stage is general; the last
two years are divided into literary and scientific emphases.

At the end of this stage, students must take a comprehensive

examination held by the Ministry of Education for boys, or
by the General Directorate of Girls' Education for girls.
Students who pass the examination may go to higher vocational

institutes, or elementary institutes for teacher training or

any one of seven universities. Table 1.7 summarizes the

growth of this stage.
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Higher education. Although, in most cases,
institutes of higher education are run by independent bodies,
there is minor supervision by the Ministry of Higher Educa-
tion which was organized in 1974 to oversee colleges,

universities, and missions abroad. Al-Badr states:
Admission to the institutions of higher learning
depends on the successful completion of high
school diploma. Competitive examinations are set
up to select the qualified students to be admitted
to most colleges. Screening committees are set up
every year to meet with the prospective students
to see if they are qualified or not.

Article 108 of the educational policy in Saudi

Arabia defines higher education as:

The stage of academic specialization, in all its
forms and at all its levels, for competent and
gifted students, in order to develop their talents
and fulfill the various present and future needs of
the society in compliance with useful progress
which achievef the objectives of the nation and its
noble goals.3

Subjects taught in Saudi universities include

science, engineering, pharmacy, medicine, commerce, business,

economics, agriculture, education, liberal arts, and a wide

range of religious subjects. Since religion remains an

important emphasis of Saudi higher education, one gquarter of
1980 university students are expected to be enrolled in

religious universities. Walpole described the Saudi insti-

tutions of higher learning and their curricula in the

following statement:

Institutions of higher learning are of two sorts:
traditionally oriented Islamic colleges and
modern, western-type colleges. The curricula of
most are being modified to the demands for
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administrators, teachers, and technicians to
become capable of coping_with the problems
confronting the country.

The first institution of higher education to be

opened in the country was the College of Islamic Law in

Makkah in 1949. The second was the College of Teachers in

Makkah, which had been set up in 1952 to prepare teachers

for post-elementary school. Since this latter College of

Teachers suffered from small enrollment, the Ministry of

Education closed it in 1959. However, in 1962, the College
of Education was set up to replace the College of Teachers.
Both the College of Islamic Law and the College of Education
were under the control of the Ministry of Education until
1971, when the two colleges became part of the King

Abdulaziz University in Jeddah.33 At this time, there are

seven major universities in the country, as well as other

colleges, each with different functions.

Descriptions of Saudi Universities

Below is a brief description of each institute in

the country:

The University of Riyadh. This was the first

modern institution of higher learning to be established in

the Arabian peninsula. It was founded on November 6, 1957

with a single Faculty of Arts. By 1980, the University of

Riyadh had the Faculties of Commerce, Pharmacy, Science,

Engineering, Agriculture, Education and Medicine. This

made Riyadh the largest university in Saudi Arabia.






29

King Abdulaziz University. This university was

founded in 1967 in Jeddah, started as a private institution
with three colleges: (1) Economics and Administration,

(2) Arts and Human Science, and (3) Science. By the end of
1971, the two oldest Saudi colleges in Makkah, (the College
of Islamic Law and the College of Education) had been
consolidated with the King Abdulaziz University. Thus,
they became five colleges on two campuses: the first in
Jeddah, and the second in Makkah. 1In 1979, King Abdulaziz
University expanded by establishing colleges of Engineering
and Medicine.

The University of Petroleum and Minerals. Located

in Dhahran, this university was founded on September 30,
1963. It is the first higher institution in the country
which follows the American system of higher education. All
its programs deal with three general areas: science, engin-
eering, and applied engineering. The language of lecture
is English, except in religious subjects.

The Islamic University of Medina. It was founded

in 1961, with an emphasis on Islamic studies. This univer-
sity prepares its students to propagate the teachings of
Islam around the world. Most of its students come from the
Islamic countries. The university has two colleges: the
College of Islamic Law and the College of the Propagation
of Islam. It also has its own secondary institute with

grades 7-11.
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The University of Al-Umam Mohammed Ibn-Saud. Lo-

cated in Riyadh, this university was founded in 1975, with

an emphasis on Islamic studies. It has two colleges: the

College of Islamic Law and the College of Arabic Language.

Ghamdi indicated that "the main objective of this univer-

sity is to train judges in Shariah Law and teachers in

Islamic studies, and Arabic language and literature for the
34

secondary schools."

The University of King Faisal. It was founded in

1975 in the eastern part of the country. It has two
campuses, one in Dammam and the other in Hufuf. This uni-
versity offers programs in three general areas: architec-
ture, agriculture and medicine. Two more colleges, Science
and Education, are being planned.

Umnm Al-Qura University. This institution of higher

education is located in Makkah. 1In 1980, it was decided
that this would be the seventh university in the country.

It was also decided that the Umm Al-Qura University would
be started by the two oldest colleges (College of Education
and the College of Islamic Law), which had been consolidated
with the King Abdulaziz University since 1971. There is a

plan to open another College of Education in Taif City in

1982. It would bhe three colleges on two campuses, the first
in Makkah and the second in Taif.

In addition to these universities, there are a
number of colleges which have been expanded throughout the

country, especially in the major cities. These include the
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Military College, King Faisal's Air Force College, the
Police College and the Colleges of Education (for girls).
Ghamdi stated that:

Public schools, including higher institutions,

are all government funded. The government's
annual budget, which has no special taxation
earmarked for education, always has enough educa-
tional allowance to maintain the existing facili-
ties and allow for decided expansion. All stages
and kinds of education are free; so, too, are text-
books and other necessary materials. In addition,
students in higher education, teacher training
institutions, and vocational education, as well as
those in religious secondary institutes, receive
monthly3§110wances ranging from 350 to 400 Saudi
Riyals.

A Brief Background of the Secondary Teacher
Preparation Program at the Umm Al-Qura

University, Makkah

Historical Perspective

The College of Islamic Law was the first Saudi
institution of higher learning. It was founded in 1949,
with three departments: (1) Sharia (religion); (2) Arabic
Language; and (3) History. 1In 1952, the second Saudi
institution of higher education was the College of Teachers,
with a single Department of Arabic Language. But encour-
aging Saudi students to study abroad or to attend Riyadh
University caused the College of Teachers to suffer from
small enrollment.

The Ministry of Education decided to close the
College of Teachers in 1959. In 1962, the College of Edu-
cation was founded to replace the College of Teachers. It

had three departments: (1) Arabic Language, (2) Social
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Studies, and (3) English Language. The main purpose of both
colleges is to prepare teachers for post-elementary schools.
Both colleges were under the control of the Ministry of
Education until 1971, when they consolidated with the King
Abdulaziz University in Jeddah.

Since 1975, the semester system hasreplaced the annual
system which had required a student to complete 9-month terms
of study. As mentioned before, the Saudi government had
plans for a seventh university, Umm Al-Qura University at
Makkah. 1In 1980, the decision was made and, in the mean-
time, it was decided that Umm Al-Qura University would be
started by the two oldest Saudi colleges in the country,
the College of Education and the College of Islamic Law,
which had been previously consolidated with King Abdulaziz

University.

Teacher Education Program Objectives

In addition to the objectives of Saudi universities,
both education colleges have formulated their own objectives.
They are:

1. To prepare--educationally, scientifically, and
professionally--qualified teachers for the intermediate and
secondary levels in different fields.

2. To prepare the qualified teacher for the two-
year Teacher Training Colleges, whose function is to train
elementary school teachers.

3. To prepare the necessary, non-teacher manpower

for public schools (such as school principals, supervisors
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and counselors), as well as the necessary manpower for the
school administration.

4. To improve professional standards, the College
of Education provides in-service sessions for teachers,
school principals, supervisors and counselors. These
sessions acquaint them with new theories, methods, innova-
tions and trends in educational and psychological fields.

5. To be a research center in education and
psychology; to develop new research which may improve
previous educational and psychological research; and to
attempt to apply their results in the Saudi environment.

6. To provide graduate studies in different educa-
tional and psychological fields, so students will be
qualified in their specialization.

7. To participate with other educational institu-
tions, such as universities and colleges of education, in
studies related to education and provide them with

scientific consultations.36

Organization of the Colleges

Legislative Body. The dean of the college and his
staff execute the decisions made by the legislative body of
the college. The legislative body of the college is the
highest authority in the college. It consists of the
department chairmen and more than two professors appointed
by the dean of the college of represent the faculty members.
Of course, the dean of the college represents the college in

the university legislative body. Consequently, the dean
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should be elected by the department chairmen; each depart-
ment chairman should be elected by the faculty members of
his departrnent.37

Teacher Preparation Departments. Presently, the

College of Education, as well as the College of Islamic
Law, offers a variety of programs and areas of study through

their departments. These are shown in the following list:

College of Education College of Islamic Law

. Educational Foundations
. Psychology
. Curriculum and Methods

1 Sharia (religion)
2

3)

4. of Teaching

5

6

7]

8

. Arabic Language
. History

W

English Language
. Geography
Mathematics
Physics
9. Biology
10. Physical Education
11. Art Education

SOURCE: King Abdulaziz University Catalog, Part One,

i 1075

Basically, the purpose for establishing these dif-
ferent departments under both colleges is to prepare
qualified teachers for post-elementary school in specialized
subjects and to provide background in educational foundations.
Therefore, all teachers who teach in these departments
should be qualified in the teacher education field. Each
department is responsible for offering the courses which
fit its requirement as a major. and a few courses which fit

other departments' requirements as a minor.
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Instructional Media Center. The Instructional

Media Center of the College of Education is responsible for
offering practical and theoretical courses for the college
departments. This center also provides the college's
teachers and student teachers with all audio-visual
materials they require.

Educational and Psychological Research Center. 1In

1976, the College of Education established this center to
develop new research. The center was to also improve the
educational and psychological research which was done
previously and try to apply their results to the Saudi
environment.

Graduate Studies. So far, the College of Education
has three departments authorized to offer programs leading
to the master's degree:

1. Curriculum department

2. Psychology department

3. Educational Foundations department

Admission Policy of the
Teacher Preparation Program

The teacher preparation program at the Umm Al-Qura
University requires the following for every freshman appli-
cant. The applicant should:

1. have a high-school diploma or an equivalent
degree,

2. be a Saudi citizen or any foreign student who

has a scholarship from the Saudi Arabian government.
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3. Dbe healthy and should be 18-24 years old.
4. not have been convicted of any crime.
5. have permission to be a full-time student if
he or she is an official of the government.

6. pass the interview provided by the faculty.B8

Advantages of the Teacher Education Program

Each student (citizen or foreigner) who gains admis-
sion into this program will have the benefit of the
following advantages:

1. No tuition--education is free for all grade
levels as well as undergraduate and graduate education.

2. The college gives its students a monthly allow-
ance (approximately $200).

3. Free textbooks, residence and medical care.

4. Upon completing college, a job will be guaran-
teed by the Ministry of Education?9

Graduation Reqguirements for
B.A. or B.S. Degrees

Both colleges applied the new semester system in
1975. Under this system, students are required to take 130
semester credit-hours in the College of Education and 136
semester credit-hours in the College of Islamic Law toward
the fulfillment of the requirements for the B.A. or B.S.
degree in Education. The credit-hours distribution is as

follows:
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Semester Credit-Hours
Course Area College of College of
Education Islamic Law

University Requirements 14 14

B. College Requirements 12 12
C. Professional Preparation

Requirements 32 32

D. General Elective Requirements 12 12

Major and Minor Requirements 60 66

Total 130 136

SOURCE: King Abdulaziz University Catalog, Part
One, p. 101.

University Requirements (14 semester credit hours).

Students must take the following courses:

Course No. Title Semester Credit Hours

101 Arabic Language 3
101 English Language 3
101 Islamic Culture 2
102 Islamic Culture 2
103 Islamic Culture 2
104 Islamic Culture 2

Total 14

SOURCE: King Abdulaziz University Catalog, Part
One, p. 102.
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College Requirements (12 semester credit hours).

1. Students must take the following courses:

Course No. Title Semester Credit Hours
111 Fundamentals of Islamic Education 2
202 An Introduction to Methods of
Research 2
281 Training for Classroom Situation 2
Total 6

SOURCE: King Abdulaziz University Catalog, Part
One, p. 102.

2. Students must elect six semester credit hours
from the following courses, provided these courses are not

required in their majors:

Course No. Title Semester Credit Hours
190 Mathematics 2
101 Art Education 2
102 Arabic Language 2
102 English Language 2
109 Chemistry at Service of Man 2
12 Physical Education 2
131 Geography of the Muslim World 2
282 General Physics Culture 2
304 Personal Hygiene 2
341 Principles of Statistics in

Psychology and Education 2

Only 6 credits from the above

SOURCE: King Abdulaziz University Catalog, Part
One, p. 102.
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Professional Preparation Requirements (32 semester

credit hours). Students must take the following courses:
1. Theoretical courses in Education (28 semester

credit hours)

Course No. Title Semester Credit Hours
101 Introduction to Education and Psychology 2
211 Social and Philosophicsl Foundations of

Education 2
212 Development of Educational Thought 2
23 Developmental Psychology (Childhood and
Adolescence) 3
334 Educational Psychology 3
351 Curriculum Principles 2
361 Teaching Methods I 2
371 Education Media 2
413 Education in Saudi Arabia and the Arab World 2
421 Educational Administration and Planning 2
442 Introduction to Counseling and Mental Hygiene 2
451 Curriculum Development 2
461 Teaching Methods II 2
TOTAL 28

SOURCE: King Abdulaziz University Catalog, Part
One, p. 103.

2. Student teaching (4 semester credit hours):

Course No. Title Semester Credit Hours
381 Teaching Practice (for all majors) b
481 Teaching Practice (for all majors) 3

TOTAL 4

SOURCE: King Abdulaziz University Catalog, Part
One, p. 103.
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General Elective Requirements (12 semester credit-

hours). The student must elect twelve semester credit-
hours from his department, provided that twelve semester
credit-hours are not required in his major or minor, as

shown in the following list:

No. Elective Courses Credits
101 The Holy Qura'an 1
103 English Language 2
101 French 3
336 Rhetoric 2
413 History of the Kingdom of Saudi Arabia 2
116 History of the Prophets 2
437 Geography of the Arab World 3
361 History of Europe in the Middle Ages 3
116 Ancient History of Egypt 2
123 Early Islamic History (Rashidun's Era) 2
361 Islamic Economy 2
427 Political Geography 3
231 Principles of Statistics 3
241 Principles of Algebra 3
261 Principles of Geometry 3
101 General Physics 4
101 General Biology 4
101 General Chemistry 4
112 Physical Education 2
101 Art Education 2

SOURCE: King Abdulaziz University Catalog, Part
One, pp. 41, 56, 70, and 152-217.
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Major and Minor Requirements. While the student

under the College if Islamic Law regulations must complete
sixty-six semester credit-hours as a major and minor, the
student under the College of Education regulation is
required to complete only sixty semester credit-hours as a
major and minor. 1In other words, for a student whose area
of interest is geography, his minor should be social
studies.

Finally, students must graduate with at least a
2.00 grade point average.
Student Teaching as Part of the Secondary

Teacher Preparation Program at the
Umm Al-Qura University, Makkah

student teaching is offered by the Curriculum and
Methods of Teaching Department at the College of Education.
The shortage of native teachers in the secondary levels
(7-12) caused the teacher preparation program to admit over
90 percent of the applicants. Students' preparation con-
sists of the following items: approximately 46.15 percent
in a major and minor requirement; 21.53 percent in profes-
sional preparation requirements; 10.76 percent in univer-
sity requirements; 9.23 percent as college requirements;
and 9.23 percent as general elective requirements. Student
teaching represents a small percentage of their preparation
--only 3.0 percent.

Student teachers are assigned to the intermediate

and secondary schools twice: the first time in their junior
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year, the second time in their senior year. This is part
of their preparation for the teaching profession.

In their junior year, students are allowed to enroll
for student teaching (course #381) if they have finished all
the professional (theoretical courses) preparation require-
ments, as well as at least 80 percent of the other group of
requirements. During the semester, one day per week is
devoted to student teaching. This is done under supervision
of either methods instructors or academic advisors.

In the next stage, the Curriculum and Methods of
Teaching Department provides sixteen consecutive weeks for
its student teachers in the last semester of their senior
year. During this stage, the student teacher is allowed to
enroll in no more than sixteen semester credit hours,
including student teaching experience, because student
teaching is not full-time work. In these sixteen weeks,
the student observes for the first week a class which he or
she is going to teach. Then he or she must take full
responsibility for that class for fifteen weeks.41 The
following steps must be taken in this stage:

1. There is a general orientation for all student
teachers.

2. Student teachers have to observe the regular
teacher when they teach their classes.

3. There are discussion meetings after the obser-
vation between student teachers and their college super-

visors.
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4. Some student teachers have to participate in
teaching and the others must observe them.

5. There are second discussion meetings between
students and the regular teachers who participate with
them.

6. Each student has to teach lessons in his or
her field of specialization as part of the final evaluation
in student teaching.42

The supervisory loads are held at twenty to thirty
student teachers for each college supervisor. The super-
visor is selected by the Curriculum and Methods of Teaching
Department. Student teaching assignments are generally
made in Makkah City and sometimes in Jeddah and Taif.43
The College of Education sometimes finds difficulty in
placing its students in particular schools, because the
number of intermediate and secondary schools are few and
also communication between the College of Education and the

public schools is weak. A final report is written by the

college supervisors with letter grades (A, B, C, D).

Organization of the Study

This study will be organized into five chapters.

Chapter I is an introduction to the study, including
the statement of the problem, the purpose of the study, the
hypotheses, and brief backgrounds of the educational system
in Saudi Arabia and the undergraduate secondary teacher
preparation program at Umm Al-Qura University, Makkah.

Chapter II is a review of the literature related to the
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study. A description of the procedures used in conducting
the study is contained in Chapter III. Chapter IV presents
the data. Finally, Chapter V summarizes the study and
presents findings, conclusions, recommendations, and

implications for further research.
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CHAPTER II

REVIEW OF RELATED LITERATURE

There is ample evidence indicating that the follow-
up technique implementing the guestionnaire has been used
in teacher education evaluation over the past forty years.
Barr and Singer reviewed teacher training evaluations
conducted over a ten-year period between 1940 and 1950 and
found numerous studies utilizing the guestionnaire in
follow-up surveys. Most of the evaluations which had been
done during this period had been concerned with particular
aspects of teacher preparation programs rather than with
each teacher training program as a whole.l

With the coming of the 1950s, 1960s and 1970s, the
follow-up technique, employed often by researchers in
evaluation of the effectiveness of the education programs,
was found to be a sound approach to curriculum development
and the improvement of teacher preparation programs.
Kessinger stated that:

Since the launching of Sputnik I there has been a
rapid increase in the number of follow-up studies
and also in the many values accruing from past
collegiate follow-up studies. 2

By using the follow-up technique, the research
literature has given clear indication of three basic sources

that can be useful in evaluating teacher education programs:

48
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(1) evaluation by staff members; (2) evaluation by student
teachers; and (3) evaluation by graduates of the programs.
The lack of supportive research and the negative reactions
to the first two sources of evaluation made some educators
such as Troyer and Pace,3 Cyphert and Walter,4 Stiles,5 and
Jordan6 criticize them. These criticisms compelled this
researcher to eliminate them and use the third source alone.
There is general agreement among educators that
follow-up surveys of graduates utilizing the questionnaire
have been a valuable tool in teacher education evaluation.
Beaty introduces the idea when he says:
There are many individuals who can provide judg-
ments regarding the adequacy of a program of
teacher education. One group is the graduates
themselves.
Best concurs with the prevalent opinion when he states:
The follow-up survey investigates individuals who
have left an institution after having completed a
program, a treatment, or course of study. The study
is concerned with what has happened to them, and what
has been the impact of the institution and its
program upon them. By examining their status or
seeking their opinions, one may get some idea of the
adequacy or inadequacy of the institution's program,
which courses, experiences, or treatments proved to
be of value: Which proved to be ineffective or of
limited value? Studies of this type enable an
institution to evaluate various aspects of its
program in light of the actual results.
The literature reviewed for this study is grouped
into the following sections:
1. Pre-service Teacher Education Programs in the
United States
2. Teacher Preparation in the Arab World

3. Professional Preparation Courses
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4. Student Teaching Experiences

This study's major concern is to evaluate the fol-
lowing aspects of the Secondary Teacher Preparation Program
at the Umm Al-Qura University, Makkah, Saudi Arabia:
teaching skills, professional preparation courses and
student teaching experience. An effort is made by the
writer, in presenting and analyzing some of the reserach
findings and reports available in the literature, to
determine the most appropriate instrument to use in
obtaining data for this study.

Pre-Service Teacher Education Programs
in the United States

The relevant literature reviewed in this section
represents a number of studies which have been conducted
to evaluate the secondary teacher preparation programs as
seen by their graduates. Some criticisms and suggestions
presented by American educators for improving these programs
are included.

In a 1969 study of how graduates evaluated their
teacher preparation program, Mikel found that a majority of
the respondents had encountered the most difficulty, during
their first year of teaching, with these three classroom
problems:

1. Adapting materials of instruction to the needs,
interests and abilities of pupils.

2. Handling problems of pupil control and disci-

pline.
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3. Budgeting time and controlling tempo?

The study of certain skills and competencies which
are useful to first year secondary teachers was conducted
by Pharr in 1973. Among the conclusions listed, from 50
" to 76.7 percent of 232 beginning teachers indicated high
or extreme degrees of difficulty in these areas:

1. Available time for interaction with students

2. Classroom management and organization

3. Available time for classroom preparation

4. Ability to elicit feedback from students

5. Understanding psychological needs of students

6. Evaluation of students' progress

7. Understanding the use of special services

8. Skills in using permanent and cumulative records

9. Ability to relate and communicate with students

10. Oral and written competencyv in English
expressionl

In 1975, in an appraisal of the teacher education
program at the University of South Dakota, Kessinger con-
cluded that:

Eighty-five of the 148 graduates who responded to
the study had remained in the profession teaching.
The utilization of audio-visual aids in general
education courses was rated slightly below average.
There was some indication for the need of additional
courses in the areas of specialization. All other
professional preparation courses were rated below
average in importance. The appraisal of the
effectiveness of the professional program to

develop instructional competencies was rated some-

what below average, while most aspects of their
student teaching experience were highly rated.
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In regard to the teacher education program at
Michigan State University, in 1976 Radcliffe concluded from
her study of graduates who taught in Michigan public schools
in 1972-73 that:

Respondents reported their student teaching assign-
ments and additional internships as being the most
valuable and worthwhile part of their preparation.
Weaknesses of the program were viewed to be the
theoretical and general . . . rather than practical
. « . nature of the course content, too limited and
delayed classroom exposure and contact with young
people, inadequate instruction in areas of reading,
classroom management and disciplines, and inadequate
preparati?g for exposure to the "real-world" of
teachers.

Graff's study of the opinion of 927 graduates who
completed student teaching in the secondary teacher educa-
tion program at the University of Iowa between January 1971
and May 1976 showed that:

A typical respondent would indicate that he/she

received "less preparation than needed,” or "almost

no preparation," for handling the following situa-

tions between 60 and 80 percent of the time:

1) Utilizing computer service

2) Supervising extracurricular activities

3) Establishing rapport with parents

4) Working with administration

5) Working with students of different socioeconomic
classes (sic).13

A study of selected aspects of teacher education
programs at institutions of higher education in Louisiana
was conducted by Stafford. The questionnaire was adminis-
tered to deans of colleges of education at the twenty-two
colleges and universities in Louisiana and to a weighted
random sample of cooperative teacher trainers, college

supervisors, and directors of teacher training who were

involved in the process of teacher education. He found that:
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The respondents' reactions revealed general satis-
fagt}on with the teacher education, including
ability to establish disciplinary control, varied
instructional techniques, daily preparation, ability
in stimulating thought, ability in organizing subject
matte;, classroom management, making assignments,
adapting to varying situations, caring for individual
needs, teacher-pupil planning, stimulating ciiativity,
and ability in using various teaching media.

In a Nebraska study conducted with Schaefer,l5 it
was found that the graduates seemed to be "well satisfied"
with their general education background and felt their major
field preparation was "adequate." More than half the
graduates felt their professional preparation was "adequate,"
but many graduates indicated the need for "specific methods
courses" in each field. The need for more practical meterial
and less theory was expressed frequently. 1In their evalua-
tions of studentteaching, the graduates pointed to a need
for more personal contacts between the student teachers,
supervising teacher and college supervisor.

A considerable number of critics have become in-
creasingly aware of the lack of relevancy of the training
to actual teaching experience. Horton, viewing the four-
year undergraduate bachelor's degree curriculum as inade-
quate and irrelevant, warns that unless these teacher
training institutions consider alternative styles of pre-
paring teachers to function in schools likely to be far
different from those which have served in the past, the

Preparation of teachers may well be turned over to agencies

g 1
that will implement bold and imaginative training programs.
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A similar point of view has been expressed by
Danemark with his concern for the future of teacher educa-
tion in American colleges and universities. He states that:

The challenge.of American teacher education today

is that of building into its structure the capacity
for adaptability to the rapidly changing needs of

our schools and communities. Rather than a mono-
lithic resisting force irrelevant to current problems
and ultimately a stimulus for irrational violent
change, teacher education must find ways of antici-
pating orderly change for the years ahead. On
reforming itself, it can help to reform all educa-
tion.

Also, this kind of challenge has been further
advanced by ThompsonlB and Campbell19 by their indication
that the schools and colleges must catch up with the mission
imposed upon them. Although they feel that training pro-
grams have improved, therate of improvement has not kept
pace with the rate of change in the requirements of teaching
or with changes in the expectations of those directly
involved in or affected by teacher education. Basically,
evidence of this inability to meet the needs of a changing
20

society is expressed by Allen and Hawkins after a study

of ghetto school education. They sympathized with the
opinion that colleges and universities are bringing on
criticism for their failure to prepare teachers to function
effectively in large inner city schools among children of
minority cultures. Further, Kessinger states that:
Education cannot be changed, however, if the per-
sonnel who serve it are not prepared to operate
schools differently. It would be dlfflcult to
call for change in schools if there is no substan-

tial change in the institutions thaF educa?e
teachers. Such change demands new innovative
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methods of training students in our teacher pre-
paratory institutions.

Many such features of teacher education programs in the
future are viewed by Taylor,22 Coppedge,23 Gallegos,24 Han-
son25 and others as appropriate methods of meeting the
challenge of a changing society.

Many valuable suggestions have been made by American
educators to overcome the weaknesses in teacher training
programs in the United States. 1In 1978, Dejnozka set forth
six specific suggestions as a prescription for the improve-
ment of teacher education in Ameica. These prescriptions
are:

1. Close those departments, schools or colleges
either unable or unwilling to sponsor academically viable
preparation programs.

2. Make requirements for admission into teacher
education programs more rigorous.

3. Recruit and retain the best professors possible.

4. Identify and employ those instructional methods.
and strategies which research and empirical knowledge tell
us are best suited for the teaching of specific concepts or
skills and which make thinkers of our students.

5. Work to insure that the professional school or
college of education is funded adequately.

6. Reconstruct and expand teacher education pro-
grams as necessary to insure that they are knowledge-based

26
and professionally useful.
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Sheehan lists the following expressed needs of secon-
dary school teachers following their entrance into the
teaching field. They provide valuable suggestions for the
strengthening of the preparation program:

1. Ways of accommodating individual differences in
the classroom.

2. Methods of evaluating one's own teaching effec-
tiveness.

3. Special teaching techniques appropriate to
secondary school.

4. Availability of texts appropriate for low
ability students.

5. Methods of evaluating pupil progress.

6. Availability of resource materials.

7. Training in curriculum development and/or
evaluation.

8. Instruction in developing valid and reliable
teacher-made tests.

9. Guidance in selection and use of audio-visual
materials and equipment.

10. Better understanding of the pre-adolescent
chila?’

In conclusion, based on the finding of McCommons'
study of teacher preparation programs at the University of
Georgia, it was recommended that:

more practical methods of instructionr more real-
istic or practical courses, more specific helps

in problem situations, more practical expgrienc¢
in student teaching, more emphasis on subjects in
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major fields, improving the quality of college
teaching, more specialization instead of general
education, introducing professional work earlier

in the pyggram, and more emphasis on understanding
children

be introduced into teacher preparation programs.

Teacher Preparation in the Arab World

In this section, emphasis is put upon the research
and reports which have been done on teacher preparation
inside the Arab world. Suggestions presented by Arab
educators are included.

The Arab world, which consists of twenty-two
countries, was colonized by Britain, France, Italy and
Spain. Currently, most teacher preparation programs in
the Arab countries are influenced by the old colonial
educational systems. These programs have been criticized
by Arab educators because of this influence. The recent
criticism was expressed by Kardaman when he stated:

The present system of education failed to fulfill
its purposes. It is an imported version and an
imitation of the traditions and practices of the
United Kingdom of many, many years ago and it has
to change. New models from other countries of the
world must be studied and the practical, useful and
suitable must be adopted and adapted.

Studies and projects conducted by the UNESCO team
in Bahrain aiming at the analysis of that training program
for prospective teachers have revealed that there is an
urgent need for designing a new program. According to

these studies, the main weaknesses of the present program

are the following:
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1. The training curriculum is overcrowded with
subjects taught in a short period of time.

2. The courses in general education are taught
with no integration either among or within the courses.

3. The time allotted to student teaching is not
sufficient.

4. The quality of instruction is poor.

5. The college is small with limited facilities
and an inadequate library.30

Because of the above weaknesses, Layla Mahmoud has
designed a proposed program for the improvement of teacher
education in Bahrain. Among her recommendations are the
following:

1. The identification of teaching skills required
of students.

2. The development of a clinical experience pro-
gram which provides students with both simulated and real
teaching situations,

3. The provision of incentives in order to attract
new students.

4. The provision of a student advisement program.

5. The evaluation of graduates

6. The continuation of pre-service and in-service
education.31

Al-Khateeb studied the perceptions of all faculty
members, 140 student teachers and 140 alumni of the College

of Education at the University of Jordan toward the needed
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teaching competencies of prospective teachers in the public
secondary schools in Jordan. These competencies include
planning instruction, motivational skills, presentation and
communication skills, questioning skills, individualized
instruction skills, developing pupil thinking skills,
classroom management, disciplinary skills and evaluative
skills. He arrived at the following conclusions.

1. Teaching competencies included in this study
do not receive the degree of emphasis in the program which
is warranted by their importance as teaching competencies
needed by prospective secondary teachers.

2. A high degree of emphasis should be placed on
the selected teaching competencies in the program as a means
for the professional training of prospective secondary
teachers in Jordan.

3. The groups included in this study tend to agree
that greater attention and emphasis should be given in the
program to the competency approach in teacher education.

4. There is a tendency among the groups included
in this study to agree on the priority of the major teach-

ing competencies which actually are and should be in the

program.32

In his Kuwait study, Al-Ahmad asked 23 kindergarten
teachers, 15 elementary teachers, 111 intermediate teachers
and 44 secondary teachers about their perceptions regarding
the teacher preparation program they had gone through at

Kuwait University. He reported that:
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The majority of graduates highly rated their pre-

paration in these five teaching skills: construc-

ting an appropriate lesson plan, handling classroom

discussions, using a variety of teaching methods,

working with students with different abilities, and

using audio-visual equipment.
He further reported that:

Preparation in a group of these six teaching skills

was rated less than average by the graduates: using

a wide range of library resources, acquiring

research skills in their major field, working with

the students' parents, dealing with school adminis-

tration, utilizing the community resources effec-

tively and dealing with different department in the

Ministry of Education.34

At the end of Spring term in 1969, there were only
27 students graduated from the College of Education, Makkah,
Saudi Arabia, to be teachers in four subjects in secondary
schools: Physics, English Language, Geography and Education,
and Psychology. Zafer35 conducted a study to find out how
those students felt about their training program. It was
found that the majority of the students, twenty of twenty-
seven, were "just satisfied" about their teaching prepara-
tion in the College. Five of them were "not satisfied,"
while two were "very satisfied." The majority of them felt
they still needed more courses in the subjects which they
were to teach. Zafer indicated, without detail, that in
their evaluation of student teaching they indicated they
faced fifty-six different problems during their student
teaching period.
As a result of the study of physical education

curriculums of American schools, along with an appraisal

of the Higher Institute of Physical Education in Iragqg,
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Sabie formulated a suggested four-year curriculum, plus
thirty-six principles, for the proposed College of Physical
Education at the University of Baghdad. He summarized his
proposal in this way:

The 134 semester hours required by the proposed
curriculum for attainment of the Bachelor of Arts
degree in physical educationand health fall into the
following six categories: 16 hours of languages; 20
hours of education; 3 hours of psychology; 17 hours
of history and social science; 28 hours of natural
and applied science; and 50 hours of physical edu-
cation.

Al-Dayil's study to identify ways of increasing the
enrollment of Saudi male school teachers in the teacher
training programs and of improving the guality of
instruction in those programs concluded that:

Teachers should be admired and respected. The more
considerations the teacher receives, the more effec-
tive he will be in his profession. In addition to
increasing the present teachers' salary and equal-
izing with other governmental jobs and obtaining

the same treatment as foreign teachers as to salary
and other benefits, long term plans should be
adopted by all educational authorities concerning
the problems in the above areas.

He further added:

There is a great need to increase the supply of
Saudi teachers. All educational authorities
should cooperate and share the responsibility of
providing ways of attracting male Saudis to the
teacher training program and design specialized
training, degree programs, summer school programs
and inservice work to §§et their needs and to
improve their quality.

In 1972, the Arab Organization for Education, Cul-
ture and Science put more emphasis on teacher preparation
programs in the Arab world. A conference held in Cairo,

called "The Preparation of Arab Teachers," made
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recommendations that teacher preparation programs should
contain the following essential elements:

1. General education dealing with the Arab world
in particular and contemporary global issues in general, in
addition to other subjects.

2. Major fields of specialization in a number of
allied educational disciplines.

3. Education fields of theoretical studies such as
educational psychology, counseling, educational administra-
tion, teaching methodology and supervised teaching.

4. Practicum programs where the student teachers
focus on the application of theoretical preparation to
practical problems in pedagogy.39

To improve the present teacher training programs
which have been established in the Arab world, a resolution
adopted by the Cultural Department of Arab League Secretar-
iate suggested the following:

It is important to carry out a follow-up of gradu-
ate teachers from colleges and institutions by
observing them directly at work, by evaluating
their cultural impact on the community at large

. « + . The ultimate objective is to improve the
existing standards of teaching by staffing the
faculty with well-qualified teachers.

Finally, the lack of research in teacher prepara-
tion programs in the Arab world caused the Arab experts,
educators and administrators who attended the Cairo con-
ference to present these recommendations:

1. There is a need for continuous review and

evaluation of programs and techniques of preparing teachers
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in order to meet the demands of development in Arab
societies and to improve existing programs and techniques.

2. Evaluation should include all aspects of the
educational process such as planning, curriculum develop-
ment, preparation of textbooks and the development of
facilities for teacher preparation. For this kind of
evaluation the staff should be specialized in its
techniques.

3. This organization, the Arab League, will facili-
tate regular contacts among the representatives of Arab
countries for study and exchange of experiences in regard
to teacher preparation,

4, The follow-up of teacher graduates from colleges
and institutions of education should be through visits,
meetings and questionnaires that should be answered by grad-
uates, institution directors and teacher educators in order
to improve teacher education programs and to help improve

the efficiency of graduate teachers.4l

Professional Preparation Courses

The literature, whether in the United States or in
the Arab world, revealed that the professional preparation
sequence has traditionally been a controversial issue among
educators. The criticism of professional preparation
courses is directed at the ineffectiveness of these courses
in the content, organization or techniques that are utilized

in instruction.
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In his study of education courses, Lemons criti-
cized the current education courses being taught in teacher
training programs in this way:

There is a distressing gap between what is taught
in the education courses and the real world of
teaching. There is unnecessary overlapping and
duplication. There are classes that are poorly
taught by instructors who are not sufficiently
experienced or have been too long away from the
classroom situation. There are failures to make
future teachegi aware of the value of what is
being taught.

A similar point of view has been expressed by
Clifford in his concern for the professional preparation
courses. He implied that the gap exists between what is
taught in these courses and the real world of teaching
because most professional preparation courses are taught
by professors who are out of touch with the classrooms of
today.43 Clifford further reported that:

If these professors have ever been classroom
teachers, they have probably been school admin-
istrators more recently. Worse yet, some have
worked for advanced degrees, worked as graduate
assistants and then accepted positions on college
faculties.44

With regard to the student teachers' views toward
their education courses, Robinson reviewed the major studies
which have been centered around that part of the course
related to the preparation of student teachers for the
classroom--their professional training. He stated that:

Most of the surveys undertaken to assess student
attitudes to the professional elements of the
course showed a very high degree of concern with

the education course itself. Taken by all, and
essential to all, it receives prime consideration




65

from college of education students. At one par-
ticular college, 75 percent of the students felt
that they received insufficient professional
training. Other students surveyed claimed that
the course places insufficient emphasis on the
fact that you are training to teach. Similarly,
another complaint is that "general teaching 4
method" is given too little time in most courses.

To some extent, a similar opinion about teaching
methods courses was expressed by Borg in his book, Moving

Toward Effective Teacher Education, when he stated:

There appeared to be two important deficiencies

in the typical methods course. One was that these
courses tended to deal with generalities rather
than identifying specific behavior that teachers
could employ to bring about specific outcomes.

The second deficiency was that most of the courses
were taught grimarily using lecture and discussion
techniques.4

In the Arab world, the professional preparation
sequence has been subject to similar criticism. Al-Roushad
and Abdulatif, in their paper which was presented at the
Conference on Islamic Education held in Saudi Arabia in

April, 1977, stated that:

It is noticeable that the problems of the colleges
of education are so overloaded that the situation
makes students suffer and complain. This situation
is due to the constant competition among the subject
teachers and teacher educators; each group thinks
that their field of work is the only core of teacher
preparation. We believe, therefore, that the time
has come when a balance among the three essential
cores of teacher preparation must be initiated: (1)
preparation in general education subjects; (2) pre-
paration in a specialized field; and (3) profession-
al preparation training.

Al-Ahmad's study of the effectiveness of teacher
preparation at Kuwait University, based on a follow-up of

1976 graduates, showed that "the courses in education
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rated to be ineffective by the graduates were Development
of Educational Thought, Foundation of Education, Curriculum,

and Educational Sociology.“48

Critics of courses in the foundation of education
are abundant. The argument against the foundation of
education courses by Conant, Brauner and Shields has been
summarized by Urban like this:

Foundation of education courses are too general and
vagues and have no place in the preparation of
teachers or anywhere in a university setting.

Another critic, Goodlad, concluded in his article that:
When the first course in education is a general
"eclectic" introduction to teaching or a so-called
"social foundations" course, it is almost univer-
sally disliked by students . . . in fact, it seems

that the first course is a troublesome one, no
matter what its substance.>0

A rational approach has been presented by Shields
as a solution to the problems that are facing the foundation
of education courses. He says:

If these courses are to be the true foundations

of teacher education, they must be more relevant,
more analytical, and more integrative. Basically,
they must give greater attention to our metropoli-
tan society, make better use of the analytical
tools developed by modern science, and utilize the
research findings of the humanities and the social
sciences relevant to education.®

Other presecriptions for the problems raised by the
preceeding educators concerning the social and humanistic
foundations of education have been presented by Nash,
Shiman and Conrad. They say these foundation courses:

1. Should be taught by genuine interdisciplinari-

ans, or at least by faculty who have an interest in more
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than one narrow knowledge area.

2. Should demonstrate how concepts and procedures
link, and how all practice is ultimately and unmistakably
based on theory.

3. Should be down-to-earth rather than esoteric.

4., Should be problem-based.

5. Should help students to appreciate the value of
original and bold policy formulation in education.

6. Should enable students to do considerable
values- and beliefs-clarifying.

7. Will have to be taught with a sense of social
purpose and conviction.

8. Must be delivered within an instructional
context that is more varied than 1ecture-discussion.52

Although the above criticism of education courses
exists, there are studies done by another group which is
satisfied with the existing professional preparation
courses as a part of teacher training programs. One of
these studies, conducted by Preston, surveyed the attitudes
of graduates from the school of education in an eastern
university in respect to the education and academic courses.
The graduates were asked to rate both education and academic
courses on a five-point scale with regard to the following
nine attributes frequently associated by critics with
education courses: undesirable repetition of the content,
inadequate content, overemphasis on teaching techniques,

overemphasis on theory, unsuitable organization of content
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uninspiring and dull, shallow and superficial, too much
lecturing, and too much discussion. On the basis of that
study, Preston concluded that:

Most students did not label all education courses

as inferior: in fact, only a minority of education

courses were judged to be inferior. Also, while

the differences between the ratings of Education

courses and Academic courses were generally signi-

ficant, the absolute differences were small. More-

over, in answer to the question, "Do you believe

you could teach as well without any courses in edu-

cation as with them?" Eighty-two percent responded

with "No," 12 percent with "Yes," and 6 percent

were undecided.>3

In the study conducted by the committee of the

professional preparation of educators in Michigan State,
851 classroom teachers, representative of elementary,
junior and senior high school teachers throughout the
state, were asked to identify the strengths and weaknesses
of their undergraduate programs regarding professional
preparation courses. The committee found that:

The most helpful education course was student

teaching, as reported by 87 percent of all the

teachers. Several other courses--psychology,

educational psychology, child growth and devel-

opment, teaching methods (both elementary and

secondary), the use of A.V. materials, and tests

and measurements--were called helpful by half or

more of the teachers.>54

Finally, Joyce and other educators surveyed heads

of education units, faculty, and students in United States'
institutions of higher learning which train teachers. Only
147 of the 240 institutions completed all of the four types
of questionnaires that were mailed to them in April, 1976.

The researchers concluded that between 1973 and 1975 more



,‘




69
professional courses were added than dropped and clinical
experience has been added steadily over the last several

55
years.

Student Teaching Experience

The literature in this section deals with the
research, articles and reports which have been done in the
United States and in the Arab world with regard to student
teaching experience.

Historically, the ideas and practices employed in
early student teaching programs, whether in the United
States or in the Arab world, were transplanted from Europe.
Recently these programs have evolved from simple appren-
ticeships to complex programs which offer unique learning
experiences. As a result of this rapid evolution, many
educators who are involved in preservice teacher prepara-
tion programs have regarded the student teaching experiences
as "the heart of the program."56 During the sixties, the
literature reviewed by Cosper was grouped into two major
categories:

1. Early studies which dealt with desirable

characteristics and traits of teachers. Some special
emphasis was also given to the study of student teaching
and the development of its programs, the student teacher,
the cooperative teacher and the status of and trend in
student teaching.

2. Recent studies have dealt with the major aspects

of teacher competency, selection and admission of student



70

teachers, cooperating teachers, evaluation, recent develop-
ments in student teaching and recommendations in regard to
the student teaching programs.57
Bledsoe, in his study of personality characteris-
tics and teaching performance of beginning teachers as
related to certification status, revealed that student
teaching was the one experience in the teacher education
program perceived to be most effective by the beginning
58

teacher.

In the book, Research on Teacher Education, Peck

and Arthur indicated that "there is ample and impressive
testimony that student teaching tends to be the most
practical and useful part of preservice education in the
minds of prospective teachers.59
The same conclusion has been reached by other edu-
cators such as McCommons: "The student teaching experience
appeared the most satisfactory area of their teacher

60 Furthermore, Morris, in her study

preparation program."
of an alternative secondary teacher education program at
Michigan State University, believed that "the influence of
the preservice program method courses on positive attitudes
and openness appears to be altered by the student teaching
experience."61
Harvard, in his follow-up study of the 1961 to 1968
graduates certified to teach, gave other evidence to show

the value of student teaching in the teacher training pro-

grams. He stated:
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648, or over 80 percent of the total respondents
from Howard Payne College, indicated that
student E%achlng was the strongest feature of the
program.

On the other side, Silberman, in his book, Crisis
in the Classroom, had a different idea about student
teaching. He stated that "although student teaching is
generally cited as the most valuable aspect of the profes-
sional education, these beliefs do not provide a basis for

complacency. In fact, student teaching in some respects

may be doing more harm than good."63

With regard to the supervision of student teaching,
student teachers are supervised in a variety of ways. For
the most part they are under the supervision of the college
supervisor and the cooperating teachers. The relative
roles of these supervisory personnel are a topic of much
debate. In his evaluation of the supervision of student

teaching, Reese concluded that:

Secondary student teachers felt their cooperating
teachers did not give adequate attention to
activities involving initial rapport; informing
pupils of the student teacher's duties and respon-
sibilities; orientation to school and community;
guidance with housekeeping and bookkeeping respon-
sibilities; assistance in short- and long-term
planning; exposure to the demonstration of a
variety of teaching methods; systematic observation
and analysis of the student's teaching behavior;
praise and encouragement; provision for and effec-
tive use of supervisory conferences; specific,
objective feedback on teaching performance; and
sharing final evaluation and recommendation infor-
mation with the student teacher and college super-

visor.

Based on the findings of his study of the views of

the secondary school cooperating teachers, Holt concluded:
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Cooperating teachers are very dissatisfied with
student teaching programs as they nowexist. They
hold strong animosities toward the colleges for
inadequate preparation of student teachers for
the practicum experience, and for insufficient
concern for the student's welfare while he is
engaging in the student teaching experience. The
strongest antipathies are expressed toward the
college supervisor who is viewed as lacking in
time, interest, and expertise.

Freed, in his attempt to determine the role expec-
tation of the college supervisor of student teaching as
seen by college supervisors, principals, cooperating
teachers and student teachers, came up with the following

information:

Role expectations which related to the supervisor's
relationship with the student teacher were the most
highly rated in importance by those responding to
the survey. The respondents indicated that the
supervisor should be mainly concerned with the
professional development of the student teacher.
There were significant differences as to expected
roles related to the supervisor and the cooperating
teacher. Supervisors and student teachers indica-
ted a strong desire for more supervisory input into
the selection and evaluation of cooperating teachers
and schools. Principals and cooperating teachers
indicated that the supervisor should not be con-
cerned with these aspects of the practicum. Student
teachers commented that this difference in opinion
created many problems for them.

Student teaching has also been studied by some
Arab researchers. Al-Ahmad, in his study of the effective-
ness of the teacher preparation program at Kuwait Univer-
sity, found that "the graduates were satisfied with the
experiences they had had in student teaching. They rated
highest their student teaching at the secondary level."67

In an attempt to investigate practices related to

assignment of student teachers, Salem conducted his study in
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three Egyptian five-year general teacher training colleges.
Student teachers, their college supervisors, the teachers
whose classrooms were used for student teaching, and the
headmasters of the cooperating schools all participated in
this study. The findings of this study were that:

1. Professional laboratory experiences are not an
integral part of the teacher education program.

2. Student teachers are assigned to laboratory
situations without consideration of their readiness.

3. The nature of the assignment is determined
by the college policy of providing certain experiences for
all student teachers..

4. Student teacher responsibilities are limited to
the routine classroom work with children.

5. The senior teacher assigns students to cooper-
ating schools and classrooms without consultation with
parties concerned.

6. A good working relationship between the colleges
and cooperating schools is lacking.68

Based on the findings, he recommended:

1. Involving the classroom teachers in the super-
vision and guidance of student teachers.

2. Preparing college supervisors for student
teaching responsibilities and evaluating their work with

the students.

3. Using both urban and rural schools for student

teaching.
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4. Making optimum use of the experimental primary
schools for students' observation and participation.

5. Maintaining good working relationships between
the colleges and the cooperating schools.

In a study of how the student teachers, the college
supervisors and the cooperating teachers evaluated the
student teaching program at Cairo Teachers College, Abul-
Azm found that:

1. Professional laboratory experiences are not an
integral part of the work of each of the four years of
college, and student teaching is not planned according to
the student's needs, abilities and interests.

2. Student teachers do not participate in any kind
of activities within the school or the classroom other than
their assigned teaching periods.

3. There is little or no cooperation between the
different individuals involved in the student teaching
program--the college supervisor, school headmaster, and the
Ministry's inspector--regarding supervising and guiding the
student teacher and evaluating his work.

4. The classroom teachers in whose rooms the
student teachers work have no role in the program, although
many would like to participate.

5. Neither the student teaching aspect of the
college program or the program as a whole reflects the

educational problems facing Egyptian society.
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Finally, the Arab educators who attended the
conference on Preparing Arab Teachers in Cairo in 1972,
which consisted of twenty-two representatives of the Arab
Organization For Education, Culture and Science, agreed on
the importance of student teaching in teacher preparation
programs. They made the following suggestions:

1. The emphasis on practical training and student
teaching should be transforming the theories and basics of
teaching skills into the teacher's competent performance in
his profession. This should be achieved by the following
field experiences:

(a) short visits to training schools

(b) more frequent observations of student teachers

(c) concurrent, not separate, implementation of
student teaching and training.

(d) seminar for discussing pedagogical problems

(e) visits to other colleges of education within
the country

2. Utilization of current research findings in all
the preceding areas, and updating of the pedagogical
practices of the teachers.

3. Utilization of the current research findings in
evaluation of the professional growth of teachers is vital

in preparing prospective teachers.7l

Chapter Summary

The major purpose of this chapter is to present and

analyze some of the research findings and reports available
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in the literature, to determine the most appropriate
instrument to use in obtaining data for this study.

The first and second sections of this chapter were
devoted to reviewing some aspects of teacher preparation
programs in the United States and in the Arab world. These
included teaching skills, classroom problems, attitudes of
the graduates toward their teacher education programs, and
the criticism raised by educators about the lack of rele-
vance of the training programs to actual teaching experi-
ences and the future of teacher education. These were
analyzed, including the recommendations that were made to
improve the teacher preparation programs.

The third section of this chapter dealt with the
professional preparation courses which are part of the
teacher preparation program in both the United States and
the Arab world. The criticism of the ineffectiveness of
these courses in their content, organization and technique,
and the attitudes of graduates toward these courses, have
been reviewed and analyzed, including the recommendations
that were made to reform or revise these professional pre-
paration courses.

The final section of this chapter was concerned
with student teaching as the major part of teacher prepara-
tion programs in both societies. The major events that took
place in the evolution of student teaching, the supervision
of student teaching, the assignment of student teachers, and

the attitudes of the graduates, student teachers, college
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supervisors and cooperating teachers toward the student
teaching programs, have been reviewed, including the

recommendations that were made to improve that part of

teacher education programs.
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Chapter III

RESEARCH PROCEDURES

Introduction

After the proposal for this study was approved by
the advisory committee, the committee chairman wrote a
letter to the Saudi Arabian Educational Missicn in Houston,
Texas to obtain permission for the return of the investiga-
tor to Saudi Arabia in order to collect data for the study
during the spring quarter, for three months, beginning early
in May, 1981. (See Appendix A.)

The procedures involved in this study included a
review of literature; development of an evaluation instru-
ment to assess certain aspects of the present secondary
teacher preparation program at Umm Al-Qura University,
Makkah, Saudi Arabia; and administration of the evaluation
instrument to the total population of this research.

The research procedures were categorized as follows:
(1) the population; (2) questionnaire design; (3) transla-
tion of the questionnaire; (4) location of the graduates;
(5) methods of distributing and collecting the gquestion-

nair; and (6) procedures for analyzing the data.

The Population

The population studied consisted of graduates of

the Umm Al-Qura University Teacher Preparation Program who:
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(a) received their Bachelor of Arts or Bachelor of Science
degrees in 1978-79; (b) majored in secondary teacher edu-
cation; and (c) completed their entire secondary teacher
preparation program at the College of Education and the
College of Islamic Law in Makkah and were actively engaged
in the teaching profession.

The entire group consisted of 214 Saudi Arabian
graduates who were categorized in the study according to
their colleges, majors, sex, and semester of graduation.
(See Table 3.1.) There were also 56 foreign graduates.

The graduates were divided into three types: (1)
205 Saudi Arabians who were actually engaged in teaching;
(2) nine Saudi Arabians who were studying abroad and had
not taught since they graduated; and (3) 56 foreigners who
left Saudi Arabia after graduation. Since this study was
mainly concerned with Saudi Arabian graduates actually
engaged in teaching, the others were excluded for reasons
previously mentioned. This group on which the study focused

was further divided into 130 male and 75 female graduates.

Questionnaire Design

The questionnaire used to collect data for the
evaluation of the teacher preparation program at Umm Al-Qura
University was devised using various sources. First, the
literature concerning teaching skills, professional prepara-
tion courses, and student teaching experience was reviewed.

Second, unpublished Ph.D. and Ed.D dissertations were
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examined in order to discover all available follow-up
studies concerning evaluations of teacher preparation
programs. The questionnaires in these studies, particu-
larly the instruments used by Al—Ahmadl and Craff2 in their
follow-up studies in teacher preparation programs, were
analyzed to determine what type of guestions would be most
pertinent for this study.

The questionnaire was developed in three stages.
The initial stage was the first draft which concerned three
aspects of the program. Secondly, the questionnaire was
submitted to the Education Department research consultant
for review as to possible changes and additions. Finally,
the members of the committee examined the questionnaire
critically and suggested some changes which were incorpor-
ated into the final version. This was approved by the
investigator's advisory committee.

The final form of the questionnaire consisted of
sixty-six items, which were divided into the following parts
(see Appendix A):

Part I was designed to obtain general information on
the graduate such as sex, college graduated from, semester
of graduation, teaching level, teaching field, type of degree
and average grades. Thus, there was a total of seven items
in this section.

Part II consisted of sixteen items. Fifteen dealt

with teaching skills listed in the Curriculum and Methods of
3

Teaching Department Bulletin of 1979-80.
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The last question in this section requested the
graduate to evaluate the program by listing any teaching
skills not covered in the program but which the graduate
feels he or she needs as a teacher at the secondary level.

Part III contained thirteen gquestions on professional
preparation courses required of university students in the
secondary level teaching program. The graduates were asked
to evaluate the usefulness of these courses in preparing
for teaching on a secondary level.

Part IV consisted of sixteen questions. Graduates
were asked to evaluate different aspects of their student-
teaching experiences which were part of the teaching
program.

Part Vv consisted of fourteen items, most of which
requested suggestions on improving different aspects of the
teaching program. The questions were derived from litera-
ture reviewed by the investigator in Chapter II. The
remaining questions asked the graduates to discuss problems
encountered in teaching for which the program did not
adequately prepare them and ways the program could be

improved to deal with those problems.

Translation of the Questionnaires

Translating the final form of the approved gquestion-
naire from English into Arabic was done in four stages:
first, two copies of the Arabic translations were completed

by the investigator. Next, the Arabic translations were
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submitted to two English language and Arabic language
experts at Umm Al-Qura University. They were asked to
translate the Arabic version back into English to revise
it and verify the translation. The third stage of trans-
lation was to have two faculty members in the Educational
and Psychological Research Center at the College of Educa-
tion, who have had experience in translating questionnaires
examine both forms. They made suggestions which were
incorporated into the final version approved by them.
Finally, both forms of the Arabic translations were admin-
istered to two groups: eight male teachers and seven female
teachers who had graduated from the program in 1979-80.
This was done as a pre-test for readability and clarity of
the Arabic version. The results of that test were positive.
The questionnaire was then sent to graduates accompanied by
a cover letter from the investigator explaining the purpose
of the questionnaire in relation to this study. (Appendix
B contains a document showing the translation approval, an
Arabic version of the questionnaire by the Educational and
Psychological Research Center, and two copies of the Arabic

version in its original forms for male and female graduates.)

Location of the Graduates

To determine the location of the 1978-79 Saudi
Arabian graduates, the following five sources were employed:
1. Nine official letters were sent from the

director of the Scholarship Department at Umm Al-Qura
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University to personnel at the university in charge of
placing Umm Al-Qura University graduates in governmental
institutions. The letters urged their help in distributing
the questionnaire. (See Appendix C.)

2. The Department of Admissions and Registration
at Umm Al-Qura University was contacted to secure the names
and the total number of the 1978-79 graduates.

3. The General Office of Civil Service, a govern-
mental agency supervising the affairs of all government
employees, was contacted and given the list of 214 Saudi
graduates in order to determine the graduates' positions.
It was determined that 130 male graduates were working in
the Ministry of Education as intermediate and secondary
school teachers, 75 female graduates were working in the
General Directorate of Girls' Education as intermediate
and secondary school teachers, and nine male graduates were
studying abroad.

4. The director of Appointment Department in the
Ministry of Education was contacted. He provided the
investigator with a list of the 1978-79 male graduates and
the school districts in which they were presently teaching.

5. The General Directorate of Girls' Education was
contacted to secure the names of 1978-79 female graduates
and school districts they were employed in. The 75 female
graduates were distributed in three school districts. Each
district was contacted to secure the names of the schools

employing the female graduates and the number in each
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school. The school districts contacted were:
(a) Jeddah school district
(b) Makkah school district
(c) Taif school district

Methods of Distributing and Collecting
the Questionnaire

After arriving in Saudi Arabia, the investigator
spent all of May 1981 obtaining information on the secon-
dary teacher education graduates of 1978-79 at Umm Al-Qura
University. At the time of the research, 205 of 214 Saudi
Arabian graduates were engaged in teaching and were super-
vised by ten school districts. (See Table 3.2.) The rest
went abroad to study.

The questionnaire was designed to collect data from
those who were actually engaged in teaching. All question-
ﬂaires were coded so that each returned questionnaire could
be ;dentified for response checking and classification.

The 205 questionnaires were distributed to ten
school districts on June 5 and collected on July 25, 1981.
Personal distribution and mailing of the questionnaire
were the methods used to collect data for this study. To
assure the anonymity of respondents and to assure effective
distribution and collection, the 194 questionnaires were
personally distributed to each male respondent and to the
school district superintendents of female respondents. In-
dividual and/or group sessions were held when necessary

to explain and clarify the questionnaires to the male
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TABLE 3.2
THE DISTRIBUTION OF THE TOTAL NUMBER OF

GRADUATES TEACHING CONTACTED ACCORDING
TO THEIR SCHOOL DISTRICTS AND SCHOOLS

School Number of Schools No. of Grads Contacted

Districts

Intermediate Secondary Intermediate Secondary

Boys'

Schools:
Jeddah 12 3 29 6
Makkah 16 4 32 7
Medina 4 2 6 3
Taif 16 2 30 4
Al-Baha 7 2 7 1
Bisha 1 - 2 -
Abha 3 - 3 &
Total 59 i 109 21

B. Girls'

Schools
Jeddah 5 2 8 3
Makkah 14 7 23 24
Taif 8 3 12 5
Total 27 12 43 32
NET TOTAL 86 23 152 53

respondents, whereas two specially-trained assistants helped

the investigator to collect the guestionnaire from the

female respondents.
On June 5, 1981, the questionnaire, along with a

personal letter and a stamped, return addressed envelope,
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was mailed to eleven male graduates who were living in
the cities of-Al Baha, Bisha, and Abha. By July, all eleven
questionnaires had been returned and by July 25, 193 gradu-
ates had responded out of the total population of 205. This
was a 94 percent response rate. (See Table 3.3.) However,
five questionnaires were discarded because of incomplete
responses. The remaining 188 (91.7 percent) completed

questionnaires were used in this study.

TABLE 3.3

RESPONSES RECEIVED FROM ALL GRADUATES STUDIED

Methods of Total Number of Number
Collecting Data Number of Respondents Not
oliecting Graduates p Responding
A. Questionnaires
distributed by
personal contact 194 182 12
B. Questionnaires
distributed by
mail 11 11 -
TOTAL 205 193 12

Procedures for Analyzing the Data

The data collected from the questionnaires provided

the basis for the study's analysis. Data were coded by the

researcher and sent to the Scoring Center at Michigan State

University (MSU) for keypunching. The punched cards were

then sent to the Computer Center at MSU for analysis using

the Statistical Package for the Social Sciences (SPSS).
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As previously mentioned, the questionnaire is com-
posed of five parts. The frequencies and percentages of the
graduates responding to questions 1-7 were used to analyze
the demographic characteristics of the population of this
study. To evaluate three aspects of the program--teaching
skills (Part Two), professional-preparation courses (Part
Three), and student-teaching exverience (Part Four)--a
five-point rating scale (Likert scale) was selected. The

rating scale showed the following:

Major Aspects of Lowest Rank Average Highest Rank
1 > I ] | 1
the Program toao | | e
[T S TR - | P2
Teaching Skills I < TR B ) I © | i 2
1 Sy 1 - I M I — ¥ >
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Data analysis was conducted to find answers to
the research questions used in the study. To answer the
first research question, on how the 1978-79 graduates
evaluate their preparation regarding teaching skills,
professional preparation courses, and student-teaching
experience, the collected data were tabulated and analyzed
by frequency, percentage, mean, standard deviation, and
ranking.

On the five-point rating scale, the items with
scores from 3.9 to 5.00 are in the highest-ranking group;
those with scores from 3.0 to 3.89 are in the average group;
and items with scores of 2.0 to 2.99 are in the lowest
group.

To test the research hypotheses which were derived
from the second research question, Multivariate Analysis
of Variance (MANOVA) was used for analysis of the data
gathered by the questionnaire. A significance level of
0.05 was set for rejection or nonrejection of the null
hypotheses. 1In addition, the mean, rank order, and the
overall means were employed as descriptive statistics to
‘compare the graduates' evaluations when they were grouped
according to the independent variables.

The following six null hypotheses were tested at
the 0.05 level of significance:

1. There will be no significant difference be-

tween male graduates' and female graduates' evaluations
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in respect to the following three aspects of the program:
teaching skills, professional-preparation courses, and
student-teaching experience.

2. There will be no significant difference between
the graduates who taught at the secondary level and the
graduates who taught at the intermediate level in respect
to their evaluation of the three aspects of the program
named in Hypothesis No. 1.

3. There will be no significant difference between
College of Islamic Law graduates who taught in their
major teaching fields and College of Education graduates
who taught in their major teaching fields in respect to
their evaluation of the three aspects of the program named
in Hypothesis No. 1.

4. There will be no significant difference between
the graduates who received their B.S. degrees in science
and the graduates who received their B.A. degrees in art
in respect to their evaluation of the three aspects of
the program named in Hypothesis No. 1.

5. There will be no significant difference between
graduates who completed their programs at the end of the
first semester (late 1978) and graduates who completed
their programs at the end of the second semester (early
1979) in respect to their evaluation of the three aspects
of the program named in Hypothesis No. 1.

6. There will be no significant difference between
graduates whose average grade is the equivalent of "good" or ac-

ceptable and graduates whose average grade is the




equivalent
evaluation
Hypothesis

To
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of "very good" or better in respect to their
of the three aspects of the program named in
No. 1.

answer the third research question, on what

recommendations the graduates have for improving the

secondary teacher preparation program at Umm Al-Qura

University in Makkah, the frequency and percentage counts

were used to present the responses of the graduates with

respect to the five parts of the questionnaire. The

five-point rating scale was used to measure the graduates

responses and the results are as follows:

Recommendations

(items 53 to 64)

Not Recommended Uncertain Recommended
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For items 23, 65, and 66 in the questionnaire (the

open-ended questions), the narrative method was used to

categorize the graduate responses.

Closer examination of the data presented in this

study is made in Chapter 1IV.
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CHAPTER IV

PRESENTATION OF DATA

The purpose of this chapter is to present the data
submitted by the graduates in the investigation, along
with an analysis of such data. This chapter reports the
findings of the study in four sections. The first section
deals with the demographic characteristics of the gradu-
ates participating in this study with respect to sex, col-
lege from which they graduated, semester and year of
graduation, teaching level, teaching field, type of de-
gree, and average grade. The second section looks into
the graduates' evaluations concerning: teaching skills;
professional preparation courses; and student-teaching
experience--three aspects of the secondary teacher pro-
gram at Umm Al-Qura University in Makkah. This section
addresses Research Question 1. Presented in the third sec-
tion are results of tests, using Multivariate Analysis
of Variance (MANOVA), performed on the research hypotheses
which were derived from the second research question. 1In
addition, the means, rank order, and the overall means
were employed as descriptive statistics in comparing the
graduates' evaluations when they were grouped according
to the independent variables. 1In the fourth section, the

data for answering Research Question 3 are presented.
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Demographic Characteristics

Analysis of the general information obtained
through the administration of the questionnaire revealed
much regarding graduates that is relevant to the variables
of this study. In this section is provided a description
of the data which gives basic information in regard to
sex, year of graduation, teaching level, teaching field,
type of degree, average grade, and the colleges in which
the graduates completed their programs.

The total number of graduates responding to the
questionnaire was 188, or 91.7 percent of the 205 gradu-
ates contacted. Answers to the first part of the ques-
tionnaire were analyzed, yielding the following informa-
tion.

As shown in Table 4.1, 114 graduates (60.5 per-

cent) were males, and 74 (39.5 percent)were females.

TABLE 4.1

DISTRIBUTION OF THE GRADUATES
ACCORDING TO SEX

Sex Number Percentage
Males 114 60.5
Females 74 39.5
TOTAL 188 100.0
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With regard to the colleges in which the graduates
completed their program, 134 (71.3 percent) graduated from
the College of Education, and the remaining 54 (28.7 per-
cent) graduated from the College of Islamic Law, as shown
in Table 4.2. The large number of respondents from the
College of Education results from the fact that this Col-
lege offers a program for preparing teachers for the

secondary level (grades 7-12).

TABLE 4.2

DISTRIBUTION OF THE GRADUATES ACCORDING 70
THE COLLEGE FROM WHICH THEY GRADUATED

Name of the College Number Percentage
College of Education 134 F53
College of Islamic Law 54 28.7
TOTAL 188 100.0

Table 4.3 presents the distribution of graduates
according to semester and year of graduation. As shown,
a little more than two-thirds of the graduates (126, or
67 percent) graduated during the second semester (early
1979), whereas the remaining 62 (33 percent) graduated

during the first semester (late 19783).
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TABLE 4.3

DISTRIBUTION OF THE GRADUATES ACCORDING TO
THE SEMESTER AND THE YEAR OF GRADUATION

Semester and Year of Graduation Number Percentage
First semester, 1978 (1398) 62 33
Second semester, 1979 (1399) 126 67
TOTAL 188 100

The grade levels at which the respondents were
teaching during the survey are presented in Table 4.4.
This table shows that 135 of the graduates (71.8 percent)
were teaching in the intermediate schools, while 53 (28.2
percent) were holding teaching jobs in secondary schools.
It is interesting to note that the graduates from teacher-
preparation programs at the Colleges of Education in Saudi
Arabia are usually assigned to intermediate schools in
their first year of teaching, but the shortage of indigen-
ous teachers in the secondary schools is forcing the
Ministry of Education and the General Directorate of Girls'

Education to assign some of the graduates to the secondary

schools.
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TABLE 4.4

DISTRIBUTION OF T!IE GRADUATES
ACCORDING TO GRADE LEVEL TAUGHT

Grade Level Number Percentage
Intermediate 135 71.8

Secondary 53 28.2
TOTAL 188 100

The distribution of graduates according to teach-
ing field is presented in Table 4.5. The majority of the
graduates are concentrated in the humanities rather than
in the sciences. This phenomenon, still present at Umm
Al-Qura University, where there is a smaller enrollment
of high-school graduates in the science departments than
in the arts in the teacher-preparation program, has been
causing a shortage of science teachers in Saudi Arabia.

For analysis of the data, eleven teaching-field
specializations offered in the secondary teacher prepara-
tion program at Umm Al-Qura University were regrouped in-
to two categories according to the college offering these
major teaching fields. Three major teaching fields (Re-
ligion, Arabic Language and History) are offered by the
College of Islamic Law. Eight major teaching fields
(Geography, English Language, Biology, Physics, Mathema-

tics, Physical Education, Art Education and Chemistry) are
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offered by the College of Education. The reason why the
investigator chose to regroup these major teaching fields
into two categories is that some of the individual depart-
ments are too small for analysis. For instance, in Art

Education there were just two graduates (1.1 percent of

the total sample); in Physical Education there were four
graduates (2.1 percent); in Physics, eight graduates (4.3

percent), and in Religion, ten graduates (5.3 percent).

TABLE 4.5

DISTRIBUTION OF THE GRADUATES ACCORDING TO TEACHING FIELD

Teaching Yo Percentage % Percentage
Field Bt of Sample of Sample
College of Islamic Law 54 28.7
Religion 10 5.3
nhrabic Language 12 6.4
History 32 17.0
College of Education 134 71.3
Geography 24 12.8
English Language 3. 16.5
Biology 29 15.4
Mathematics 19 10.1
Physics 8 4.3
Physical Education 4 240
Art Education 2 RS
Chemistry 17 9.0
TOTAL 188 100 188 100

*Total Graduates Responding According To College
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In investigating the types of degree for which the
graduates were qualified, it was found that the Bachelor
of Arts in Education and the Bachelor of Science in Educa-
tion were the only two types of degree obtained by the re-
spondents. In all, 115 of the graduates (61.2 percent)
received Bachelor of Arts in Education degrees, while 73
(38.8 percent) obtained Bachelor of Science in Education
degrees. Table 4.6 presents the frequency distribution
and percentages of the graduates in relation to the de-

grees obtained.

TABLE 4.6

DISTRIBUTION OF GRADUATES ACCORDING TO TYPE OF DEGREE

Type of Degree Number Percentage
B.A.Ed. Degree 115 6:1:52;
‘B.S.Ed. Degree 73 38.3
TOTAL 188 100

As is ncted in Table 4.7, 127 of the graduates
(67.5 percent) achieved an average grade of B, "very
good." Fifty (26.6 percent) obtained an average grade of
C, "good," while 11 (5.9 percent) achieved an average

grade of A, "excellent."
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TABLE 4.7

DISTRIBUTION OF THE GRADUATES ACCORDING TO AVERAGE GRADE

Average Grade No. 2 Total After Regrouping %
Excellent A 5.9 138 73.4
Very Good 1:27 6,75

Good 50! 26.6 50 26.6
TOTAL 188 100 188 100

As a first step in analysis of the data, the three
average grades obtained by the graduates were regrouped
into two categories. Graduates whose average grades were
"very good" or better were replaced in the first category,
and graduates whose average grades were "good" or acceptable
became the second category. The reason for regrouping
these three average grades into two categories is that
one of the three categories contained too small a number
of students for analysis (11 of the graduates, or 5.9 per-
cent, had an average grade of "excellent").

In summary, 61.5 percent of the 188 graduates re-
sponding to the questionnaire were males. More than two-
thirds of the total graduated from the College of Educa-
tion; a little more than two-thirds graduated during the
second semester (early 1979); more than two-thirds taught

at intermediate schools; and about three-fifths concentra-
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ted on humanistic, as opposed to scientific, studies. Of
the entire group, 115 graduates obtained the degree of
B.A. in Education. The majority of graduates achieved
average grades of "very good."

The Graduates' LEvaluation of
the Teacher-Preparation Program

The graduates were asked in the questionnaire to
express their views regarding various aspects of the sec-
ondary teacher preparation program at Umm Al-Qura Univer-
sity, Makkah, Saudi Arabia. This section deals with the

first research question.

Research Question 1

"How do the 1978-79 graduates evaluate their pre-
paration regarding the following aspects of the secondary
teacher preparation program: teaching skills, professional
preparation courses, and student teaching experience?"

To answer this guestion, the evaluation of the 188

graduates regarding the fifteen teaching skills, the thir-
teen professional preparation courses, and six different
aspects of the student-teaching experience were tabulated
in rank order according to mean. Frequency and percentage
were employed in tabulating the responses to the open-ended
question (No. 23) and the remaining ten questions on dif-
ferent aspects of the student-teaching experience.

Teaching skills. Table 4.8 shows the raw numbers,

percentages, means, standard deviations, and ranks of the

graduates in regard to teaching skills. As can be seen in
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Table 4.9, the evaluation scores for the fifteen teaching
skills ranged from a mean of 4.245 to a mean of 2.743.

The skills have been categorized into three groups
according to their effectiveness scores. The first group
conéists of six teaching skills evaluated highly by the
majority of the graduates. "Ability to use teaching ma-
terials effectively" wae the highest-ranked teaching skill.
In all, 45.4 percent of the respondents said they were
taught this skill "very well"; 33.5 percent said they were
taught "well"; 13.3 percent said "average"; 3.7 percent
said "poorly"; and 1.1 percent said "very poorly" (see
Table 4.8). As Table 4.9 reveals, this teaching skill —
was followed in rank order by "skill in evaluating the
students' academic proqgress," which was evaluated by 39.4
percent as having been taught "very well"; by 39.4 percent
as "well"; by 11.7 percent as "average"; by 8.5 percent
as "poorly"; and by l.1 percent as "very poorly" taught.

Five of the six highest-ranked teaching skills,
which ranged from a mean score of 4.245 to a mean score
of 3.910, are related to classroom activities of the
teacher. The sixth skill is related to the relationship
between teacher and school administration.

In the second group are seven teaching skills
ranked as having been taught with average effectiveness.
These teaching skills ranged from a mean of 3.802 to a
mean of 3.473. Basically, they are related to the day-

to-day classroom activities of teachers.
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TABLE 4.8

GRADUATES' EVALUATIONS OF THEIR PREPARATION
IN TEACHING SKILLS
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TABLE 4.9

RANKING OF GRADUATES' EVALUATION OF THEIR
PREPARATION IN TEACHING SKILLS

E&:;ﬁitgan No. Teaching Skill Mean Rank
3.9 - 5.00 15 Ability to use teaching 4.245 1
Highest naterials effectively
Ranking 19 Skill in evaluating the 4.074 2
Group students' academic progress
9 Ability to work effectively 35995 3
with the school administration
8 Ability to communicate with 3.989 4
students with different
levels of ability
14 Ability to construct 3973 5
appropriate tests
16 Ability to construct 3.910 6
appropriate lessons
3.0 - 3.89 17 Skill in using audiovisual 3.802 7
Average aids
Ranking 10 Ability to use the Arabic 3.724 8
Group language effectively
13 Skill in using a variety of 3.702 9
teaching methods
20 Skill in keeping official 3596 10
records
11 Skill in handling discipline 3.564 151
problems in the classroom
18 Skill in budgeting time in 3.537 12
the classroom
12 Skill in motivating students 3.474 13
who are uninterested
2.0 - 2.99 21 Ability to use school 2995 14
Lowest resources
Ranking 22 Ability to use school 2.743 15

Group library resources
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In the third group, two teaching skills--"ability
to use school resources" and "ability to use school libra-
ry resources"--received the lowest evaluations by the
graduates, with means of 2.995 and 2.743, respectively.
Although these teaching skills are not directly related
to the graduates' performance in the classroom, they are
related to their overall professional development.

On the open-ended question (No. 23) on the ques-
tionnaire--"Are there any teaching skills the program did
not provide that you feel you need as a teacher?"--three
spaces were provided for the graduates to list any teach-
ing skills they feel they need as a teacher in the second-
ary level (7-12), but did not get in college. Table 4.10
shows that 43 out of 188 graduates responded to this ques-

tion.
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TABLE 4.10

TEACHING SKILLS WHICH HAVE NOT BEEN PROVIDED BY THE
AL-QURA UNIVERSITY TEACHER-PREPARATION PROGRAM AND
ART PERCEIVED BY RESPONDENTS AS BEINC NEEDED
BY SECONDARY TEACHERS

Number of Graduates

Teaching Skills Need
& i seded Suggesting Each Skill

1. Ability to help students to 12
understand their assignments

2. Ability to work with 8
students' parents

3. Ability to handle routine 7
duties in the classroom

4. Ability to obtain information 7
about students

5. Skill in asking for help or ideas 6
from other teachers or administration

6. Ability to handle classroom discussion 4

7. Ability to get to know other teachers 1

8. Skill in group work 1

9. Ability to use school laboratories 1

10. Ability to apply educational psychology 1

TOTAL 48

Professional preparation courses. For the pur-

poses of evaluating responses regarding professional-

preparation courses, percentages, means, standard devia-

tions and ranks were computed for the graduates' respon-

ses on each of the thirteen courses. These figures are
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shown in Table 4.11. Graduates response scores re these
courses ranged from a mean of 4.676 to a mean of 2.957.
According to these values, the items were categorized
into three groups, as shown in Table 4.12.

Examination of the first group shows that more
than three-fourths of the graduates gave high marks to
their preparation in seven courses. "Teaching Methods
II" and "Teaching Methods I" were ranked highest by the
graduates, with means of 4.676 and 4.574, respectively.
These two courses were offered in the senior and the
junior academic years as introductory courses in teach-
ing methods, and both include techniques to be used in
teaching specific subjects. The two courses were fol-
lowed in rank by "Developmental Psychology (Childhood
and Adolescence)," which 64.4 percent evaluated as "very
valuable," 25.0 percent considered "valuable," 1.6 per-
cent were "uncertain" about, 6.4 percent felt was "of
little value," and 2.7 percent considered "of no value."
The mean and standard deviation were computed as 4.420
and .991, respectively. All seven of these courses are
required in the teacher-preparation program at Umm Al-

Qura University.
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The graduates' evaluations of the second group of
professional preparation courses in terms of perceived
degree of value are given in Table 4.12. Five courses
were ranked as being of average value by the graduates;
their evaluation scores ranged from a mean of 3.718 to a
mean of 3.396. Four of the five courses were required in
the senior year of the program, except for "The Develop-
ment of Educational Thought," which was required in the
sophomore year.

The required "Social and Philosophical Foundations
of Education" course was ranked lowest in value by the
graduates. It was evaluated by 9.0 percent as "very valu-
able," by 26.1 percent as "valuable," by 34.6 percent as
of "uncertain" value, by 12.2 percent as "of little value,"
and by 18.1 percent as "of no value." The standard devia-

tion was 1.214.



GRADUATES'

IN THE PROFESSIONAL-PREPARATION COURSES
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TABLE 4.12

RANKED EVALUATION OF THEIR PREPARATION

Professional
Egzisitign I;gm Preparation Mean Rank
: Courses
3.9-5.00 36 Teaching Methods (2) 4.676 1
Highest
Ranking 30 Teaching Methods (1) 4,574 2
Group
27 Developmental Psychology 4.420 3
(Childhood and Adolescence)
31 Education Media 4.404 4
28 Introduction to Education 3.995 6
and Psychology
29 Curriculum Principles 3.920 7
3.0-3.89 35 Curriculum Development 3.718 8
Average
Ranking 34 Introduction to Counseling 3.660 9
Group and Mental Hygiene
32 Education in Saudi Arabia 3.638 10
and the Arab World
33 Educational and Administration 3.447 11
Planning
26 Development of Educational 3.396 12
Thought
2.0-2.99 25 Social and Philosophical 2.957 13
Lowest Foundations of Education

Ranking Group
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-
Student-teaching Experience. In their responses

to Part IV of the questionnaire, the graduates expressed
their views regarding many different aspects of their
student-teaching experiences. [&hey were queried in re-
ference to the assignments they had, their satisfaction
with student teaching in the junior and the senior year,
the effectiveness of their college supervisors and super-
vising teachers, and other aspects of their experiences.

Table 4.13 shows the percentages, means, standard
deviations and ranks of the graduates in regard to six
student-teaching experiences. Table 4.14 shows that no
student-teaching experience was ranked in the highest
category by the graduates. The experiences were ranked
from a mean of 3.830 to a mean of 3.303. The student-
teaching experience in the senior year was ranked higher,
overall, than the student-teaching experience in the junior
year. It was evaluated by 45.7 percent of the respondents
as being "very satisfactory"; by 27.1 percent as being
“"satisfactory"; by 2.1 percent as being of "uncertain"
value; by 16.5 percent as being "unsatisfactory"; and by
9.5 percent as a “"very unsatisfactory" experience.

The student-teaching experience in the junior year
and the graduates' assignments to the secondary level
(grades 7-12) were tied for a second-place ranking among
the factors evaluated. Regarding effectiveness in working
with the graduates student teaching in the senior year,

the college supervisor was ranked higher than the super-

vising teacher by the graduates.
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TABLE 4.14

GRADUATES' RANKED EVALUATIONS OF
THEIR STUDENT-TEACHING EXPERIENCES

Level of Item Items Related to Student
Evaluation No. Teaching Experience Gained

Mean

Rank

3.9-5.00

(none)

Highest Ranking Group

3.0-3.89 39

3.0-3.89 38

Average
37
41
42
40
2.0-2.99

Lowest Ranking

How did you find your student
teaching experiences in the
senior year?

How did you find your student
teaching experiences in the
junior year?

How did you find the Curricu-
lum and Methods of Teaching
Dept. assignment to a second-
ary level (grades 7-12) for
student teaching in terms of
convenience?

How did you find the effec-
tiveness of your college
supervisor in working with
you in student teaching in
the senior year?

How did you find the effec-
tiveness of your supervising
teacher in working with you
in student teaching in the
senior year?

How did you find the overall
supervision of your student
teaching experience in the
senior year?

(none)
Group

3.830

3.809

3.809

3.335

3.303

3.203

«
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The overall supervision of student teaching in the
senior year (Item 40) was evaluated by respondents as the
least effective of the six experiences they had had in
student teaching. No student-teaching experience was
evaluated as belonging in the below-average category, which
means that the 1978-79 graduates were satisfied with their
student teaching experiences.

In answer to Question 43--"Did the teacher prepa-
ration program at Umm Al-Qura University offer any kind of
orientation to your student teaching?"--94 of the graduates
(50 percent) responded yes and the remainder said no. The
investigator then asked the graduates who responded yes,
"Do you consider this orientation adequate?" and 77.7 per-
cent responded no.

The answerc to Question 45, the number of days a
week the graduates taught students in the senior year,
revealed that 36 of the graduates (19.1 percent) taught
one day a week, 101 (53.7 percent) taught two days, 13
(6.9 percent) taught three days, 33 (17.6 percent) taught
four days, and 5 (2.7 percent) taught five days a week.
The responses to Question 46 showed that 115 of the gradu-
ates (61.2 percent) worked full school days during their
student teaching in the senior year and the remainder
worked half school days.

When the graduates were asked the number of classes
they student-taught weekly in the senior year, 11 (5.9

percent) said they had one class every two weeks; 17 (9.0
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percent) said they had one class a week; 48 (25.5 percent)
said they had two classes a week; 19 (10.1 percent) said
they had three classes a week; 46 (24.5 percent) said they
had four classes a week; 23 (12.2 percent) said they had
five classes a week; and 24 (12.8 percent) said they had
more than five classes a week.

Of the graduates responding to Question 43, which
was concerned with the adequacy of their experience observ-
ing teaching before they started actually teaching, 131
(69.7 percent) had "inadequate" observation experiences,
and the remainder had "adequate" observation experiences.

With regard to the number of times the college
supervisor observed the graduates student teaching in the
senior year (Question 49), 51 of the graduates (27.1 per-
cent) were observed once by the college supervisor, 56
(29.8 percent) had two observations, 29(15.4 percent) had
three, 10 (5.3 percent) had four, and 42 (22.3 percent)
had more than four observations. The responses to ques-
tion 50 disclosed that 133 of the graduates (70.7 percent)
thought that the number of observations was not adequate
for preparing them to be effective teachers.

i*; Question 51 involved the consistency between what
the graduates have learned in the professional-preparation
courses and the instruction of the supervisor of student
teaching. Of the graduates, 123 (65.4 percent) responded
negatively, while 34.6 percent said there was consistency.

In answer to the final question in this section--
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"Did you feel free to discuss student-teaching problems
with your college supervisor?"--the majority of the gradu-
ates responded positively, while 45.2 percent responded
with no.

In summary, the items related to the first research
question provided the following results: The 1978-79 A
graduates consider themselves well prepared in six teach-
ing skills, whereas they feel deficient in seven teaching
skills (Table 4.9). The graduates' evaluation of the pro-
fessional preparation courses (Table 4.12) shows that
seven courses were highly evaluated, while one course was
evaluated as below average in value. Finally, no student-
teaching experience was evaluated highly by the graduates.
As shown in Tab1e74.l4cjthe student-teaching experience in
the senior year wasﬁganked first, while the student-teach-
ing experience in the junior year and the graduates'
assignments to the secondary level (grades 7-12) were
ranked second. The overall supervision of student teach-
ing in the senior year was evaluated as the least effec-
tive of the six experiences in student teaching. No stu-
dent-teaching experience was evaluated as being of less-
than-average value, which means that the graduates were

satisfied with their student teaching experiences.

Test of the Hypotheses

This section's emphasis is on testing the research
hypotheses which were derived from the second research

question. Multivariate Analysis of Variance (MANOVA) was
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performed upon the data gathered via the questionnaire.
A significance level of 0.05 was set for rejection or non-
rejection of the null hypotheses. In addition, the means,
rank order, and overall means were employed as descriptive
statistics to compare the graduates' evaluations when

grouped according to the independent variables.

Hypothesis 1

"There will be no significant difference between
male graduates' and female graduates' evaluations in re-
spect to the following three aspects of the program:
teaching skills, professional-preparation courses and
student-teaching experiences."

To test this hypothesis, MANOVA statistics were
used. The multivariate Wilks F-test was 7.56259, which
is significant at the 0.05 level (P=0.00009). Hence,
Hypothesis 1 is rejected.

Table 4.15 presents the results of the Univariate
F-tests (with 1.184 degrees of freedom) to identify the
significant difference between males' and females' evalua-
tion on the three aspects of the program. The results in-
dicate that there is a sex effect on perceptions of teach-
ing skills and student-teaching experience. The F-tests

were significant at the 0.05 level (P=0.00579 and P=

0.00003, respectively).
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TABLE 4.15

UNIVARIATE F-TESTS FOR MEAN EVALUATIONS
ACCORDING TO SEX, WITH 1.184 DEGREES OF FREEDOM

Aspects of Hypothesis Error Signifi-
the Program Mean Square Mean Square cance of F

Teaching skills 930.91CG50 119.34431 7.80026 0.00579*

Professional- 1.04601 72.17488 0.01449 0.90431
preparation
courses

Student-teaching 515.17121 27.70766 18.59310 0.00003*
experience

*Significant at the 0.05 level

Table 4.16 presents the rank order based upon the
means for individual items and the overall means of the
fifteen teaching skills as evaluated by male and female
graduates. Males ranked preparation in seven teaching
skills (items 15, 16, 9, 8, 19, 14 and 13) as highest in
effectiveness; preparation in the remaining teaching skills
was ranked as average. (There were no teaching skills for
which preparation was evaluated by males as being below
average.) On the other hand, females ranked preparation
in three teaching skills (items 15, 19 and 14) as highest
in effectiveness, while items 9, 8, 17, 10, 20, 16, 13,

11 and 12 were ranked as average, and preparation in two
teaching skills (items 21 and 22) was evaluated as being
below average. Females believed that they were ineffec-
tively prepared by the program in two teaching skill areas.

In comparing the overall means for teaching skills
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it can be seen that females evaluated their preparation in
teaching skills more negatively than did males. Overall,
there was a significant difference between males' and fe-
males' evaluations of their preparation in the fifteen

teaching skill areas.

TABLE 4.16

MEANS AND RANK ORDER OF MALES' AND FEMALES'
EVALUATION OF THEIR PREPARATION IN FIFTEEN TEACHING SKILLS

Item X Males Females
No Teaching Skill Mean Rauk Mean Rank
) (N=114) (N=74)

8 Ability to communicate with stu- 4.053 4 3.892 5
dents with different levels of
ability

9 Ability to work effectively with 4.061 3 3.892 4
the school administration

10 Ability to use the Arabic 3.746 11 3.690 7
language effectively

11 Skill in handling discipline 3.789 10 3.216 11
problems in the classroom

12 Skill in motivating students 3711 12: 3.108.12
who are uninterested

13 Skill in using a variety of 39307 7. 3.351.20

teaching methods
14 Ability to construct appropriate 3.965 6 3.986 3

tests

15 Ability to use teaching materi- 4:132: 1. 4.419 1
als effectively

16 Ability to construct an appro- 4.105 2 3.608 9

priate lesson

17 Skill in using audiovisual aids 3.842 8 3.740 6

18 Skill in budgeting time in the 3.816 9 3.108 13
classroom

19 Skill in evaluating students' 4.044 5 4.122 2

academic progress
20 Ability to use school resources 3.221 14 2.648 14
22 Ability to use school library 3.018 15 2.315 15
resources

OVERALL MEANS 3.799 3517
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Table 4.17 presents means for individual items,
rank order, and overall means of the evaluations of thir-
teen professional preparation courses by male and female
graduates. Both sexes ranked six courses (items 24, 25,
28, 30, 32 and 36) in the same order. Six courses (items
36, 30, 31, 27, 28 and 24) were evaluated highly by both
sexes. Item 29 was ranked highly only by males, whereas
Item 25 was evaluated as below average by females. When
we examine the items separately, we see that there is a
strong consistency between males' and females' averages.

Comparing the overall means for evaluations of
professional-preparation courses, we see that the sexes
show no differences in their evaluations of education
courses. Basically, this comparison demonstrates that
there was no significant difference between males and fe-
males in their evaluation of the education courses (see

Table 4.15).
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TABLE 4.17

MEANS, RANK ORDER, AND OVERALL MEANS OF THE EVALUATIONS
OF THE PROFESSIONAL PREPARATION COURSES, BY SEX

Ttem . Males Females
No. Professional Courses Mean Rank Mean Rank
(N=114) (N=74)
24 Introduction to Education and 4,000 6 3.986 6
Psychology

25 Social and Philosophical Founda- 3.040 13 2.833 13
tions of Education

26 Development of Fducational Thought 3.265 12 3.595 10

27 Developmental Psychology 4.351 4 4.527 3
(Childhood and Adolescence)

28 Educational Psychology 4,281 5 4.216 5

29 Curriculum Principles | 4.000 7 3.797 8

30 Teaching Methods I 4.465 2 4.743 2

31 Education Media 4.386 3 4.432 4

32 Education in Saudi Arabia and 3.629 9 3.622 9
the Arab World

33 Educational Administration and 3.509 11 3.351 12
Planning

34 Introduction to Counseling and 3.816 8 3.418 11
Mental Hygiene

35 Curriculum Development 3.640 10 3.838 7

36 Teaching Methods II 4.614 1 4.770 1

OVERALL MEANS 3.924 3.933

With regard to the six different aspects of student-
teaching experiences (Table 4.18), no student-teaching ex-
periences were ranked the same in males' and females'
evaluations. Males evaluated their student-teaching ex-
perience in the senior year as of the highest quality, and

they ranked the remaining experiences as average. On the




other hand, females evaluated four experiences (items 37,

38,

39 and 42)

below average.
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as average, and two (items 41 and 40) as

Females were not satisfied with the help

provided by the college supervisor or with the overall su-

pervision of student teaching in the scnior year.

TABLE 4.18

MEANS AND RANK ORDER OF THE MALES' AND FEMALES' EVALUATION
OF THEIR EXPERIENCE STUDENT TEACHING

Item T

No.

Studen

tems Related to
t-Teaching Experience

Males
(N = 114)

Females
74)

(N =

Mean Rank

Mean Rank

37 Evaluation of the department's

38
39
40

41

42

assignment
(grades 7-1
convenience
Evaluation
the junior
Evaluation
the senior
Evaluation

to the secondary level
2) in terms of

of student teaching in
year

of student teaching in
year

of the overall super-

vision of the student-teaching

experience
The effecti
provided by
visor in th
The effecti

in the senior year

veness of assistance
the college super-
e senior year

veness of assistance

provided by the supervising

teacher in

the senior year

3.851 3

3.868 2
4.123 1

3.614 5

3.737 4

3.429 6

3.743

3.716
3.378

2.595

2.716

3.095

1

OVERALL MEANS

3.772

3.207

By comparing the overall means for the six differ-

ent aspects of student teaching experiences, we find that

females evaluated these experiences more negatively than

did males.

there was a significant difference between males and

As a consequence, this comparison reveals that
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females in their evaluation of the six experiences. Since
data analysis through the MANOVA statistics showed this
significant difference between males' and females' evalua-
tions regarding the three aspects of the program, Hypo-

thesis 1 is rejected.

llypothesis 2

"There will be no significant difference between
the graduates who taught at the secondary level and the
graduates who taught at the intermediate level with re-
spect to their evaluation of the three aspects of the
program named in Hypothesis 1."

In testing this hypothesis, the multivariate Wilks
F-test was used to measure the three aspects of the pro-
gram. The result of the F-test was 15.32663, which is
significant at the 0.05 level (P=0.00001). Consequently,
Hypothesis 2 is rejected.

Table 4.19 presents the results of the Univariate
F-tests (with 1.184 degrees of freedom) to identify the
significant difference between the two groups of gradu-
ates--those who taughﬁ at the secondary level, and those
who taught at the intermediate level. The results indi-~
cate there is a teaching-level effect on evaluations of
teaching skills, professional—-preparation courses, and
student-teaching experience. F-tests were significant at

0.05 level (P=0.00001, P=0.00012, and P=0.00001, respec-

tively).
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TABLE 4.19

UNIVARIATE F-TEST FOR MEAN EVALUATIONS ACCORDING
TO TEACHING LEVEL, WITH 1.184 DEGREES OF FREEDOM

Aspects of Hypothesis Error Signifi-
the Program Mezn Square Mean Square cance of F

Teaching skills 3947.13856 103.55820 38.11517 0.00001%*

Professional 1032.75643 66.63144 15.49954 0.00012%*
preparation
courses

Student-teaching 811.93802 26.66779 30.44639 0.00001*
experience

*Significant at the 0.05 level

Table 4.20 presents the results for each teaching
level, showing individual-item means, rank order, and over-
all means for respondents' evaluations of their prepara-
tion in the fifteen teaching skills. Comparing these
evaluations, we see that the graduates who taught at the
intermediate level gave high marks for their preparation
in nine teaching skills (items 15, 8, 19, 16, 14, 9, 13,
17 and 11). Preparation in the rest of the skills was
ranked as average. In none of the skill areas did the
gracduates rank their preparation as below average.

In ccntrast, preparation in only one teaching
skill--"ability to use teaching materials effectively"~-
was evaluated as belonging at the highest level of evalu-
ation by the graduates who taught at the secondary level.

Preparation in eight teaching skills (items 19, 9, 14, 10,
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17, 8, 20 and 16) was ranked as of average effectiveness.
Preparation in the other six skills was ranked as below

average.

TABLE 4.20

MEANS AND RANK ORDER OF THE EVALUATIONS OF
PREPARATION IN FIFTEEN TEACHING SKILLS
BY GRADUATES, DIVIDED INTO THOSE WHO
TAUGHT AT THL INTERMEDIATE LEVEL AND

THOSE WHO TAUGHT AT THE SECONDARY LEVEL

Intermediate Secondary

Item : 8 Level Level
No. FeachingiSkills (N = 135) (N = 53)
Mean Rank Mean Rank
8 Ability to communicate with 4.230 2 33877 3,
students with different levels
of ability
9 Ability to work effectively 4.089 6 3:755- 3
with the school administration
10 Ability to use the Arabic 381311 3.490 5

language effectively
11 Skill in handling discipline 3.926 9 2.642 13
problems in the classroom

12 Skill in motivating students 3.807 12 2.623 14
who are uninterested

13 Skill in using a variety of 4.044 7 2.830 10
teaching methods

14 Ability to construct 4.126 5 3.585 4
appropriate tests

15 Ability to use teaching 4.289 1 4.132 1
materials effectively

16 Ability to construct an 4.126 4 3.358 9

appropriate lesson
17 Skill in using audiovisual aids 3.955 8 3.415 6
18 Skill in budgeting time in the 3.830 10 2.792 11
classroom

19 sSkill in evaluating the 4.148 3 3.887 2
students' academic progress

20 Skill in keeping official 3.689 13 3.358 8
records

21 Ability to use school resources 3.105 14 2,712 12
22 Ability to use school school 3.000 15 2.094 15
library resources

OVERALL MEANS 3.879 3.203
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By comparison of the overall means for graduates'
evaluations of their preparation in the teaching skills
reveals that the graduates who taught at the secondary
level evaluated their preparation in teaching skills more

negatively than did those who taught at the intermediate

level. 1In fact, this comparison showed a significant dif-
ference between the graduates who taught at the secondary
level and the graduates who taught at the intermediate

level in their evaluation of preparation in teaching skills.

Regarding the professional-preparation courses,
Table 4.21 presents means for individual items, rank or-
der, and overall means of the evaluations of thirteen edu-
cation courses by the graduates, divided into groups based
on whether they taught at the secondary or the intermediate
level. Seven courses (items 36, 30, 31, 27, 28, 29 and 24)
were ranked highest in value by the graduates who taught
at the intermediate level. The other six courses were
evaluated as being of average value. No professional pre-
paration courses were evaluated as being below average.
On the other hand, the graduates who taught at the second-

ary level gave high evaluations to five courses (items 36,

28, 30, 27 and 31), ranked six courses (items 24, 35, 34,
26, 29 and 32) as of average value, and labeled two cour-
ses (items 25 and 33) as below average.

Comparing the overall means for the evaluations
of professional-preparation courses, the graduates who

taught at the secondary level evaluated more negatively
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their preparation in education courses than did the gradu-
ates who taught at the intermediate level. This comparison
revealed a significant difference between the two groups

in their evaluations of professional-preparation courses.

TABLE 4.21

MEANS AND RANK ORDER OF THE EVALUATIONS OF THE
PROFESSIONAL PREPARATION COURSES BY THE GRADUATES,
DIVIDED INTO THOSE WHO TAUGHT AT THE INTERMEDIATE
LEVEL AND THOSE WHO TAUGHT AT THE SECONDARY LEVEL

Intermediate Secondary

Item . . Level Level
No. Professional-Preparation Course (N = 135) (N = 53)
Mean Rank Mean Rank
24 Introduction to Education and 4.119 7 3.679 6
Psychology

25 Social and Philosophical Founda- 3.081 13 2.642 13

<

tions of Education

26 Development of Educational Thought 3.410 12 3.358 9

27 Developmental Psychology (Child- 4.496 4 4.226 4
hood and Adolescence)

28 Educational Psychology 4.222 5 4.340 2

29 Curriculum Principles 4.148 6 3.340 10

30 Teaching Methods I 4.667 2 4.340 3

31 Education Media 4.563 3 4.000 5

32 Education in Saudi Arabia and 3.822 9 3.170 11
the Arab World

33 Educational Administration and 3.631 11 2.849 12
Planning

34 Introduction to Counseling and 3.756 10 3.415 8
Mental Hygiene

35 Curriculum Development 3.830 8 3.434 7

36 Teaching Methods II 4.741 1 4.509 1

OVERALL MEANS 4,041 3.639

Table 4.22 presents the results for both groups--

those who taught at the intermediate level and those who

taught at the secondary level--showing individual-item

means, rank order, and overall means for evaluations of
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the six different aspects of student-teaching experiences.

Both student-teaching experience in the senior
year and student-teaching experience in the junior year
were evaluated as being of the highest value by the gradu-
ates who taught at the intermediate level. These graduates
were very satisfied with their student teaching in both
years. The remaining four experiences (items 37, 40, 41
and 42) were ranked as of average value. None of the six
experiences was evaluated as being below average.

The graduates who taught at the secondary level
ranked three experiences (items 37, 38 and 39) as of aver-
age value in their preparation. The remaining three experi-
ences (items 42, 41 and 40) were evaluated as below average.
In short, these graduates were not satisfied with the
assistance provided by their college supervisors and their
supervising teachers; they were also unhappy with the over-
all supervision of student teaching in the senior year.

A comparison of the overall means of the two groups
reveals that the graduates who taught at the secondary
level evaluated their preparation in the six student-
teaching experiences more negatively than did the gradu-
ates who taught at the intermediate level. This compari-
son, in fact, reveals a significant difference between the
graduates who taught at the intermediate level and those
who taught at the secondary level in their evaluations of
the six experiences.

Since the Multivariate F-test on the data showed
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significant differences between the two groups of gradu-
ates (those who taught at the secondary level and those
who taught at the intermediate level) in their evaluations
of the three aspects of the program, Hypothesis 2 is re-

jected.

TABLE 4.22

MEANS AND RANK ORDER OF THE EVALUATION OF THE STUDENT-
TEACHING EXPERIENCE BY GRADUATES WHO TAUGHT AT
THE INTERMEDIATE AND THE SECONDARY LEVELS

Intermediate Secondary
Item Items Related to Level Level
No. Student-Teaching Experience (N = 135) (N = 53)
Mean Rank Mean Rank

37 Evaluation of the department's 3.830 3 35755/ X
assignment to the secondary level
(grades 7-12) in terms of convenience

38 Evaluation of student teaching 3.962 2 3.415 2
in the junior year

39 Evaluation of student teaching 4.156 1 3.000 3
in the senior year

40 Evaluation of the overall super- 3.519 5 2.434 6
vision of the student-teaching
experience in the senior year

41 The effectiveness of assistance 3.630 4 2.585 5
provided by the college super-
visor in the senior year

42 The effectiveness of assistance 3.504 6 2.792 4
provided by the supervising
teacher in the senior year

OVERALL MEANS 3.767 2.997

Hypothesis 3

"There will be no significant difference between
College of Islamic Law graduates who taught in their major
teaching fields and College of Education graduates who

taught in their major teaching fields with respect to
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their evaluation of the three aspects of the program named
in Hypothesis 1."

To test this hypothesis, MANOVA was used. The
Multivariate Wilks F-test was 2.10119, which is not signi-
ficant at the 0.05 level (P=0.10175). Therefore, Hypothe-
sis 3 is not rejected.

Table 4.23 presents the Univariate F-tests (with
1.184 degrees of freedom) conducted to determine whether
there was a significant difference between College of
Islamic Law graduates and College of Education graduates
who taught in their respective major teaching fields on
the three aspects of the program. The results indicated
that there is not a teaching-field effect on evaluations
of teaching skills, professional-preparation courses, or
student-teaching experience. The F-tests were not signi-
ficant at the 0.05 level (P=0.70299, P=0.46335, and P=

0.07135, respectively).

TABLE 4.23

UNIVARIATE F-TESTS FOR MEAN EVALUATION ACCORDING TO
TEACHING FIELD WITH 1.184 DEGREES OF FREEDOM

Aspects of Hypothesis Error F Significance
the Program Mean Square Mean Square of F

Teaching skills 17.40531 119.34431 0.14584 0.70299

Professional- 38.98110 72.17488 0.54009 0.46335
preparation
courses

Student~-teaching 91.16983 27.70766 3.29042 0.07135
experience
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Table 4.24 presents means for individual items,
rank order, and overall means for the evaluations of fif-
teen teaching skills by College of Islamic Law graduates
and College of Education graduates who taught in their
respective major teaching fields.

When we compare results from graduates of the two
colleges, we find that graduates from both colleges who
taught in their respective major teaching field gave the
same high evaluation of their preparation in six teaching
skills (items 8, 9, 14, 15, 16 and 19). There were some
differences: Item 10 was highly ranked by College of
Islamic Law graduates, while Item 17 was highly ranked by
College of Education graduates. In all, then, graduates
of each college evaluated their preparation in seven
teaching skills as being at the highest level of effec-
tiveness.

The graduates were not exclusively positive in
their assessments. Graduates of each college who taught
in their major teaching fields evaluated preparation in
one teaching skill as being below average. The rest of
the items were evaluated as being of average quality by
graduates of each college.

Although there was no significant difference in
overall mean evaluations between graduates of the two
colleges who taught in their major teaching fields, Col-
lege of Islamic law graduates were slightly more positive

in their evaluation of preparation in the teaching skills
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than were the College of Education graduates.

TABLE 4.24

MEANS AND RANK ORDER FOR THE EVALUATIONS OF THE TEACHING
SKILLS BY COLLEGE OF EDUCATION AND COLLEGE OF ISLAMIC
LAW CRADUATES WHO TAUGHT IN THEIR RESPECTIVE
MAJOR TEACHING FIELDS

College of College of

Item : s Education Islamic Law
No. teaching;Sicill Tch.Flds. Tch.Flds.
(N = 134) (0 = 54)
Mean Rank Mean Rank
8 Ability to communicate with 3.985 3 4.000 6
students with different levels
of ability
9 Ability to work effectively 3.925 6 4.167 2
with the school administration
10 Ability to use the Arabic 3.603 9 4.019 4

language effectively

11 Skill in handling discipline 3.552 11 3.593 10
problems in the classroom

12 Skill in motivating students 3.478 13 3.463 12
who are uninterested

13 Skill in using a variety of 3.701 8 3.704 9
teaching methods

14 Ability to construct 3.963 5 4.000 5
appropriate tests

15 Ability to use teaching 4.216 14 315, aly
naterials effectively

16 Ability to construct an 3.918 7 3.%02 7

appropriate lesson
17 Skill in using audiovisual aids 3.963 4 3.396 13
18 Skill in budgeting time in the 3.560 10 3.481 11

classroom

19 Skill in evaluating the 4.090 2. 4,037 3
student's academic progress

20 Skill in keeping official 3.545 12 3.722 8
records

21 Ability to use school resources 3.114 14 2.698 15
22 Ability to use school library 2.624 15 3.037 14
resources

OVERALL MEANS 3.683 3.703
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Regarding the professional-preparation courses,
Table 4.25 presents the mean for each item, rank order,
and overall means of course evaluations by College of
Islamic Law graduates and College of Education graduates
who taught in their respective major teaching fields.
Both College of Islamic Law graduates and College of Edu-
cation graduates ranked seven courses (items 24, 25, 28,
29, 30, 34 and 36) the same. Only "Social and Philosophi-
cal Foundations of Education" was evaluated as being of
below average quality by both colleges' graduates. Com-
paring their evaluations of the twelve education courses,
we find that graduates of both colleges who taught in
their major teaching fields gave high marks to the prepara-
tion théy received in seven education courses (items 24,
27, 28, 29, 30, 31 and 36). The remaining five education
courses were evaluated by both groups as being of average
Value.%%ZS a matter of fact, when we examine the evalua-
tions of the thirteen education courses individually we
see that there is a strong degree of consistency between
average evaluations by graduates of the two colleges.
Though there was no significant difference by college be-
tween graduates of the two colleges who taught in their
major teaching fields, College of Islamic Law graduates
were slightly more favorable in their evaluations of edu-~
cation courses than wefé C;lleée of Education graduates,

when we compare their overall mean evaluations.
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TABLE 4.25

MEANS AND RANK ORDER FOR THE EVALUATIONS OF THE

PROFESSIONAL-PREPARATION COURSES BY COLLEGE OF

EDUCATION AND COLLEGE OF ISLAMIC LAW GRADUATES
WHO TAUGHT IN THEIR RESPECTIVE MAJOR TEACHING FIELDS

C. of Ed. C. of I.L.
Tch: Fld, Tch. Fld.
(N = 134) (N = 54)

Mean Rank Mean Rank

Item

Yo Professional-Preparation Course

24 Introduction to Education and 3.963 6 4.074 6
Psychology

25 Social and Philosophical Foun- 2.963 13 2.944 13
dations of Education

26 Development of Educational 3.291 12 3.660 11
Thought

27 Developmental Psychology 4.403 4 4.463 3
(Childhood and Adolescence)

28 Educational Psychology 4.261 5 4.241 5

29 cCurriculum Principles 3.903 7 3.963 7

30 Teaching Methods I 4.575 2 4.574 2

31 Education Media 4.425 3 4.352 4

32 Education in Saudi Arabia 3.560 10 3.833 8
and thc Arab world

33 Educational Administration 3.358 11 3.667 10
and Planning

34 Introduction to Counseling 3.627 951 35741 9
and Mental Hygiene

35 Curriculum Development 3+791 8 3.537 12

36 Teaching Methods II 4.649 1 4.741 1

OVERALL MEANS 3.905 3.934

In Table 4.26 can be fognd individual means, rank
order and overall means for evaluations of six different
aspects of the student-teaching experience by College of
Islamic Law graduates and College of Education graduates
who taught in their respective major teaching fields.
Contrasting their evaluations, we find that College of
Islamic Law graduates evaluated five experiences (items

37, 38, 39, 40 and 41) as being of average guality, while
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the effectiveness of assistance provided by the super-
vising teacher in the senior year was evaluated as below

average.

TABLE 4.26

MEANS AND RANK ORDER OF THE EVALUATION OF THE
STUDENT-TEACHING EXPERIENCE BY COLLEGE OF EDUCATION
AND COLLEGE OF ISLAMIC LAW GRADUATES WHO TAUGHT IN
THEIR RESPECTIVE MAJOR TEACHING FIELDS

C; of Ed. C.. 0 I.L.
Item Items Related to Tch.Fld. Tch. Fld.
No. Student-Teaching Experience (N = 134) (N = 54

Mean Rank Mean Rank

37 Evaluation of the depart- 3.896 1 3593, 3
ment's assignment to the
secondary level (grades 7-
12) in terms of convenience

38 Evaluation of student teach- 3.836 2 3.741 2
ing in the junior year

39 Evaluation of student teach- 3.836 3 34815 <1
ing in the senior year

40 Evaluation of the overall 3.179 6 3.296 5
supervision of the student-
teaching experience in the
senior year

41 The effectiveness of assist- 3.336 5 3.333 4
ance provided by the college
supervisor in the senior year

42 The effectiveness of assist- 3.440 4 2.963 6
ance provided by the super-
vising teacher in the senior
year

OVERALL MEANS 3.587 3.457
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In other words, College of Islamic Law graduates, overall,
were not satisfied with the assistance provided by the
supervising teacher during their student-teaching exper-
iences in the senior year.

Meanwhile, College of Education graduates who
taught in their major teaching fields evaluated their
preparation in the six experiences as being of average
quality. No student-teaching experience was evaluated
as belonging in either the highest or the lowest category.

When the overall means are taken into account, it
seems that College of Education graduates gave slightly
higher evaluations than did College of Islamic Law grad-
uates. This difference was not at a significant level,
though.

Since the Multivariate F-test revealed that dif-
ferences in the evaluations of none of the three aspects
of the program met the standard of significance set at

0.05, Hypothesis 3 is not rejected.

Hypothesis 4

"There will be no significant difference between
the graduates who received their B.S. degrees in science
and the graduates who received their B.A. degrees in art
with respect to their evaluation of the three aspects of
the program named in Hypothesis No. 1."

MANOVA was used to test this hypothesis. The
Multivariate Wilks F-test result was 1.12884, which is not

significant at the 0.05 level (P=0.33987). Hence,







Hypothesis 4 is not rejected.

Table 4.27 presents the Univariate F-tests (with
1.184 degrees of freedom) conducted to determine if there
is a significant difference between the graduates who
received Bachelor of Science degrees and those who received
Bachelor of Arts degrees in their evaluations of the three
aspects of the program. The results indicated that there
is no type-of-degree effect on graduates' evaluations of
teaching skills, professional-preparation courses, and
student-teaching experience: F-test results were not
significant at the 0.05 level (P=0.96616, P=0.19755, and

P=0.45620, respectively).

TABLE 4.27

UNIVARIATE F-TESTS FOR MEAN EVALUATION
ACCORDING TO TYPE OF DEGREE OBTAINED,
WITH 1.184 DEGREES OF FREEDOM

Aspect of Hypothesis Error F Significance
the Program Mean Square Mean Square of F

Teaching skills 0.22907 126.76479 0.00181 0.96616

Professional-

preparation 107.74004 64.24607 1.67699 0.19755
courses

Student-

teaching 17.44396 31.23695 0.55844 0.45620

experience
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Table 4.28 presents the mean and rank order for
each item, and overall means, of the graduates' evaluations
of their preparation in fifteen teaching skills, divided
into those graduates who received Bachelor of Science
degrees and those graduates who received Bachelor of Arts
degrees. Both groups--graduates who received B.S. degrees
and those who received B.A. degrees--gave the same rank
to three teaching skills (items 12, 15 and 16). While
the graduates with B.A. degrees gave high evaluations of
their preparation in five teaching skills (items 15, 9,

19, 8 and 14), the graduates with B.S. degrees evaluated
their preparation in seven teaching skills (items 15, 20,

8, 14, 17, 16, and 9) as at the highest level of evaluation.
Both graduates with B.A. degrees and those with B.S.
degrees evaluated Item 22 as below average. In addition,
the graduates with B.A. degrees evaluated another teaching
skill (Item 21) as below average. Preparation in other
teaching skills was ranked as average by the two groups of
graduates.

Although there were no significant differences
between the groups (B.A. graduates and B.S. graduates) in
their evaluations of their preparation in the fifteen
teaching skills, the graduates with B.S. degrees seemed
to be slightly more positive in their evaluations than did
the graduates with B.A. degrees, particularly when we com-
pare the overall means of their evaluations.

Turning now to the professional-preparation courses,

we find in Table 4.29 means for individual items, their
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TABLE 4.28

MEANS AND RANK ORDER OF THE EVALUATION OF THE
TEACHING SKILLS BY THE GRADUATES WHO RECEIVED B.A. IN
EDUCATION DEGREES AND THOSE WHO RECEIVED B.S.

IN EDUCATION DEGREES

B.A. Ed. B.S. Ed.

Item
. . Degree Degree
No. Teaching Skill (N = 115) (N = 73)

Mean Rank Mean Rank

8 Ability to communicate with 3.948 4 4.055 3
students with different levels
of ability

9 Ability to work effectively 4.043 2 3.918 7
with the school administration

10 Ability to use the Arabic 3.768 7 3.658 10
language effectively

11 Skill in handling discipline 3.470 12 3.712 8
problems in the classroom

12 Skill in motivating students 3.478 11 3.644 11
who are uninterested

13 Skill in using a variety of 3.722 8 3.571 12
teaching methods

14 Ability to construct 3.948 5 4.014 4
appropriate tests

15 Ability to use teaching 4.261 1 4,219 1
materials effectively

16 Ability to construct an 3.870 6 3.973 6
appropriate lesson

17 Skill in using audiovisual aids 3.675 10 4.000 5

18 Skill in budgeting time in the 3.452 13 3.671 9
classroom

19 Skill in evaluating the 4.043 3 4,123 2
students' academic progress

20 Skill in keeping official 3.704 9 3.425 13
records

21 Ability to use school resources 2.726 15 3.417 14

22 Ability to use school library 2.757 14 2.722 15
resources

OVERALL MEANS 3.658 3.741
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rank order, and overall means of the thirteen profes-
sional-preparation courses as evaluated by the graduates
who received their Bachelor of Science degrees and the
graduates who received their Bachelor of Arts degrees.

Comparing their evaluations, we see that both
groups of graduates (those with B.S. degrees and those
with B.A. degrees) gave the same rank to six education
courses (items 25, 26, 28, 30, 33, and 36). The grad-
uates with B.S. degrees gave one course, "Social and
Philosophical Foundations of Education," a rank of below
average. Both graduate groups evaluated six education
courses (items 27, 28, 29, 30, 31, and 36) as being of
the highest value. In addition, graduates with B.A.
degrees ranked another course (Item 24) as being of the
highest value. Other education courses were ranked as
being of average value by the two groups of graduates.
Basically, when we examine the items separately, we see
that there is a strong degree of consistency between the
graduates with B.S. degrees and the graduates with B.A.
degrees in terms of average evaluations of the courses.

Even though there was no significant difference
between the two groups in their evaluations of the
thirteen education courses, the graduates with B.A.
degrees showed slightly more positive regard in their
evaluations than did the graduates with B.S. degrees,
particularly when this comparison is further analyzed

by scrutiny of the overall means.
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TABLE 4.29

MEANS AND RANK ORDER FOR THE EVALUATION OF THE
PROFESSIONAL-PREPARATION COURSES BY THE
GRADUATES WHO RECEIVED B.A. IN EDUCATION DEGREES
AND THOSE WHO RECEIVED B.S. IN EDUCATION DEGREES

B.A. Ed. B.S. Ed.
Item Degree Degree

No. Professional-Preparation Course (N = 115) (N = 73)
Mean Rank Mean Rank

24 Introduction to Education and 4.104 6 3.822 7
Psychology

25 Social and Philosophical 3.096 13 2.740 13
Foundations of Education

26 Development of Educational 3.509 12 329712
Thought

27 Developmental Psychology 4.452 3 4.370 4
(Childhood and Adolescence)

28 Educational Psychology 4.313. .5 4.164 5

29 Curriculum Principles 3:9132 5 57 3,932 6

30 Teaching Methods I 4.591 2 4.548 2

31 Education Media 4.383 4 4.438 3

32 Education in Saudi Arabia 347138 3.521 10
and the Arab World

33 Educational Administration 34513 11 3.342 11
and Planning

34 1Introduction to Counseling 3.643 10 3.685 9
and Mental Hygiene

35 Curriculum Development 3.704 9 3.740 8

36 Teaching Methods II 4.748 1 4.562 1

OVERALL MEANS 3.976 3-.853

Turning now to the graduates' evaluations of stu-
dent teaching, we see that Table 4.30 presents individual-
item means, rank order, and overall means for the evalua-
tion of six different aspects of student-teaching exper-
iences by the graduates who received B.S. degrees and the

graduates who received B.A. degrees.






GRADUATES WHO RECEIVED B.A.
THOSE WHO RECEIVED B.S.
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TABLE 4.30

MEANS AND RANK ORDER FOR THE EVALUATIONS OF
THE ITEMS RELATED TO STUDENT-TEACHING EXPERIENCE OF

IN EDUCATION DEGREES AND
IN EDUCATION DEGREES

B.A. Ed. B.S. Ed.
Item Items Related to Degree Degree
No. Student-Teaching Experience (N = 115) (N = 73)
Mean Rank Mean Rank
37 Evaluation of the depart- 3.670 3 4.027 1
ment's assignment to the
secondary level (grades 7-
12) in terms of convenience
38 Evaluation of student teach- 3.722 2 3:945.".2
ing in the junior year
39 Evaluation of student teach- 3.757 1 3.945 3
ing in the senior year
40 Evaluation of the overall 3.209 5 3.219: 6
supervision of the student-
teaching experience in the
senior year
41 The effectiveness of assist- 3.296 4 3397 .5
ance provided by the college
supervisor in the senior year
42 The effectiveness of assist- 3.070 6 3.671 4
ance provided by the super-
vising teacher in the senior
year
OVERALL MEANS 3.454 3:701

three experiences--"the department's assignment to the
secondary level (grades 7-12)"; "student-teaching exper-
ience in the junior year"; and "student-teaching exper-
ience in the senior year"--as worthy of the highest rank,

and the remaining three experiences were evaluated as

The graduates with B.S. degrees considered
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average. No student-teaching experience was ranked below
average. These results indicate that the graduates with
B.S. degrees are very satisfied with three experiences
(items 37, 38, and 39), and satisfied with the others.

On the other hand, B.A. graduates ranked no
student-teaching experience as of the highest value or
of the lowest value. All six experiences were evaluated
as of average usefulness in their preparation to become
educators.

Basically, these comparisons, and review of the
overall means, showed that the graduates with B.S. degrees
gave more favorable evaluations of the six experiences
than did the graduates with B.A. degrees. However, since
data analysis by the Multivariate F-test showed no sig-
nificant difference between the graduates with B.S. degrees
and the graduates with B.A. degrees regarding their evalu-
ations of the three aspects of the program, Hypothesis

4 is not rejected.

Hypothesis 5

"There will be no significant difference between
graduates who completed their programs at the end of the
first semester (late 1978) and graduates who completed
their programs at the end of the second semester (early
1979) with respect to their evaluation of the three aspects
of the program named in Hypothesis No. 1."

In testing this hypothesis, MANOVA was used. The

Multivariate Wilks F-test was 1.38035, which is not
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significant at the 0.05 level (P = 0.25034). Consequently,
Hypothesis 5 is not rejected.

Table 4.31 presents the results of Univariate F-
tests (with 1.184 degrees of freedom) conducted to identify
if there is a significant difference between graduates of
the first semester (late 1978) and graduates of the second
semester (early 1979) regarding their evaluation of the
three aspects of the program. The results indicate that
there is no year-of-graduation effect on graduates'
evaluations of teaching skills, professional-preparation
courses, and student-teaching experience: F-tests were
not significant at the 0.05 level (P = 0.12973, P =

0.98162, and P = 0.07669, respectively).

TABLE 4.31

UNIVARIATE F-TESTS FOR MEAN EVALUATION
ACCORDING TO YEAR OF GRADUATION, WITH
1.184 DEGREES OF FREEDOM

Aspect of Hypothesis Error Significance
the Program Mean Square Mean Square of F

Teaching skills 276.51170 119.34431 2.31692 0.12973

Professional- 0.03840 72.17488 0.00053 0.98162
preparation
courses

Student-teaching 87.83271 27.70766 3.16998 0.07669
experience
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Table 4.32 presents the mean for each item, the
rank order, and the overall means for the graduates'
evaluations of the fifteen teaching skills, divided by
respondents' semester of graduation.

To compare their evaluations: Both groups ranked
their preparation in five teaching skills (items 8, 9,
12, 21, and 22) the same. Preparation in two skills (items
21 and 22) was evaluated as being below average by second-
semester graduates, while no teaching skills were ranked
below average by the first-semester graduates. Both groups
of graduates evaluated five teaching skills (items 8, 9,
14, 15, and 19) as being at the highest level of effective-
ness, and first-semester graduates placed one additional
teaching skill (Item 16) in that category. Other teaching
skills were ranked at the average level of evaluation by
both groups.

Although there was no signficant difference be-

tween the graduates of the first semester and the graduates

of the second semester in their evaluation of the fifteen
teaching skills, the graduates of the first semester did
show slightly higher opinions of their preparation in the
teaching skills than did the graduates of the second
semester, particularly when we compare the overall means
of their evaluations.

Looking at the results regarding the professional-
preparation courses, we see in Table 4.33 individual means,
rank order, and overall means of thirteen education courses

\

as evaluated by graduates of the first semester and




;
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TABLE 4.32

MEANS AND RANK ORDER FOR THE EVALUATIONS OF THE
TEACHING SKILLS BY GRADUATES OF THE FIRST
SEMESTER (1978) AND GRADUATES OF THE
SECOND SEMESTER (1979)

1st Sem. 2nd Sem.
1978 1979

Item . .
No. Teaching Skill (N = 62) (N = 126)
Mean Rank Mean Rank
8 Ability to communicate with 4.113 4 3.929 4
students with different levels
of ability
9 Ability to work effectively 4,129 3 3.929 3
with the school administration
10 Ability to use the Arabic 3.738 10 3.718 8
language effectively
11 Skill in handling discipline 3.774 9 3.460 11
problems in the classroom
12 Skill in motivating students 3.661 13 3.381 13
who are uninterested
13 Skill in using a variety of 3.887 7 3.611 9
teaching methods
14 Ability to construct 4.097 6 3.913 5
appropriate tests
15 Ability to use teaching 4,194 2 4,270 1
materials effectively
16 Ability to construct an 4,097 5 3.817 7

appropriate lesson
17 Skill in using audiovisual aids 3.887 8 3.860 6

18 $Skill in budgeting time in the 3.726 11 3.444 12

classroom

19 Skill in evaluating the 4.194 1 4.016 2
student's academic progress

20 Skill in keeping official 3.694 12 3.548 10
records

21 Ability to use school resources 3.164 14 2.911 14
22 Ability to use school library 3.081 15 2.576 15

resources

OVERALL MEANS 3.829 3.626
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TABLE 4.33

MEANS AND RANK ORDER FOR THE EVALUATIONS OF THE
PROFESSIONAL-PREPARATION COURSES BY GRADUATES
OF THE FIRST SEMESTER (1978) AND GRADUATES
OF THE SECOND SEMESTER (1979)

l1st Sem. 2nd Sem.
Item . . 1978 1979
Professional-Preparation Course(N = 62) (N = 126)

No.
Mean Rank Mean Rank
24 Introduction to Education and 3.790 7 4.095 6
Psychology
25 Social and Philosophical 3.081 13 2.897 13

Foundations of Education

26 Development of Educational 3.410 12 3.389 11

Thought

27 Developmental Psychology 4.387 4 4.437 3
(Childhood and Adolescence)

28 Educational Psychology 4,194 5 4,286 5

29 Curriculum Principles 4.097 6 3.833 7

30 Teaching Methods I 4.677 2 4,524 2

31 Education Media 4.419 3 4.397 4

32 Education in Saudi Arabia 3.565 11 3.675 10
and the Arab World

33 Educational Administration 3.629 8 3.357 12
and Planning

34 Introduction to Counseling 3.613 9 3.683 9
and Mental Hygiene

35 Curriculum Development 3.597 10 3.778 8

4.694 1 4.667 1

36 Teaching Methods II

OVERALL MEANS

graduates of the second semester.

Graduates of the first semester and those of the

second semester gave the same ranking to five education
courses (items 25, 28, 30, 34, and 36). Second-semester

graduates evaluated only Social and Philosophical
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Foundations of Education as being below average. Both
graduates of the first semester and those of the second
semester evaluated five education courses (items 27,
28, 30, 31, and 36) as being of the highest value.

In addition, the first-semester graduates placed
Item 29 in the highest category, and the second-semester
graduates placed Item 24 in the highest category. The
remaining education courses were evaluated as of average
value by both groups.

This analysis, and analysis of the overall means,
reveal that first-semester graduates were slightly more
favorable in their evaluation of the education courses
than were second-semester graduates. This difference was
not significant, though.

Table 4.34 presents the means for individual items,
their rank order, and overall means of the six different
aspects of student teaching as evaluated by first-semester
graduates and second-semester graduates. To compare their
evaluations: Graduates of the first semester evaluated
their preparation in two experiences ("student-teaching
experience in the senior year" and "student-teaching
experience in the junior year") as of the highest value,
while the graduates of the second semester evaluated only
one experience ("the department's assignment to the second-
ary level (grades 7-12)") as belonging in the highest
category. No student-teaching experience was ranked below
average by either group of graduates. The remaining ex-

periences were evaluated as average by both groups.
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TABLE 4.34

MEANS AND RANK ORDER FOR THE EVALUATIONS OF THE
ITEMS RELATED TO STUDENT-TEACHING EXPERIENCE
BY GRADUATES OF THE FIRST SEMESTER (1978
AND GRADUATES OF THE SECOND SEMESTER (1979)

1st Sem. 2nd Sem.
Item Items Related to 1978 1979
No. Student-Teaching Experience (N = 62) (N = 126
Mean Rank Mean Rank

37 Evaluation of the department's 3.581 4 3,921 1
assignment to the secondary
level (grades 7-12) in terms
of convenience

38 Evaluation of student teaching 4.081 2 3.5675: «2
in the junior year

39 Evaluation of student teaching 4.210 1 3.643 3
in the senior year

40 Evaluation of the overall 35655 3.040 4
supervision of the student-
teaching experience in the
senior year

41 The effectiveness of assist- 3:597" 3 3.206 5
ance provided by the college
supervisor in the senior year

42 The effectiveness of assist-~ 3.500 6 3.206 6
ance provided by the super-
vising teacher in the senior
year

OVERALL MEANS 3.756 3.449

Basically, this analysis showed that the first-
semester graduates were very satisfied with their student-
teaching experiences in both periods, while second-
semester graduates were very satisfied with their assign-
ment to the secondary level during student teaching. In

general, both groups were satisfied with the experiences
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they had had in the teacher-preparation program in Makkah.
But although this comparison, and review of the overall
means, reveal that first-semester graduates give a slightly
better evaluation of the six experiences than do the grad-
uates of the second semester, there was no significant
difference between the two groups of graduates. Since
data analysis by the Multivariate F-test revealed no
significant difference between the graduates of the first
semester and the graduates of the second semester in their
evaluation of the six student-teaching experiences,

Hypothesis 5 is not rejected.

Hypothesis 6

"There will be no significant difference between
graduates whose average grade is the equivalent of 'good' or ac-
ceptable and graduates whose average grade is the equiv-
alent of 'very good' or better with respect to their
evaluation of the three aspects of the program named in
Hypothesis No. 1."

MANOVA was used to test this hypothesis. The
Multivariate Wilks F-test result was 0.16780, which is
not significant at the 0.05 level (P = 0.91794). Hence,
Hypothesis 6 is not rejected.

Table 4.35 presents the Univariate F-tests (with
1.184 degrees of freedom) performed to identify any sig-
nigicant difference between the graduates whose average
grade is the equivalent of "good" or acceptable and the grad-

uates whose average grade is the equivalent of "very good"
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or better in terms of their evaluations of the three
aspects of the program. The results indicated that there
is no average-grade effect on evaluations of preparation
in teaching skills, professional-preparation courses, or
student-teaching experience. The F-test results were not
significant at the 0.05 level (P = 0.61361, P = 0.76633,

and P = 0.98540, respectively).

TABLE 4.35

UNIVARIATE F-TESTS FOR MEAN EVALUATION ACCORDING
TO AVERAGE GRADE, WITH 1.184 DEGREES OF FREEDOM

Aspect of Hypothesis Error F Significance
the Program Mean Square Mean Square of F

Teaching skills 32.47126 126.76479 0.25615 0.61361

Professional- 5.69701 64.24607 0.08867 0.76633
preparation
courses

Student- 0.01050 31.23695 0.00034 0.98540
teaching
experience

Table 4.36 presents individual-item means, rank
order, and overall means for the evaluations of fifteen
teaching skills by graduates whose average grade is the
equivalent of "good" or acceptable and the graduates whose

average grade is the equivalent of "very good" or better.
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TABLE 4.36

MEANS AND RANK ORDER FOR THE EVALUATIONS OF
THEIR PREPARATION IN TEACHING SKILLS BY GRADUATES
WHOSE AVERAGE GRADE IS THE EQUIVALENT OF "VERY GOOD" OR
BETTER AND THOSE WHOSE AVERAGE GRADE IS THE EQUIVALENT OF
"GOOD" OR ACCEPTABLE

Average Average
Grade Grade
Item s : "Very Good" "Good" or
No. Teaching Skill or Better Acceptable
(N = 138) (N = 50)
Mean Rank Mean Rank
8 Ability to communicate with 3.957 5 4.080 4
students with different levels
of ability
9 Ability to work effectively 3.993 4 4.000 5
with the school administration
10 Ability to use the Arabic 3.837 6 3.420 13
language effectively
11 skill in handling discipline 3.449 11 3.880 7
12 Skill in motivating students 35377613 3.740 11
who are uninterested
13 Skill in using a variety of 3.674 9 3.780 9
teaching methods
14 Ability to construct 4.007 3 3.880 6
appropriate tests
15 Ability to use teaching 4,217 1 4.320 1
materials effectively
16 Ability to construct an 3.819 7 4.160 3

appropriate lesson
17 skill in using audiovisual aids 3.810 8 3.780 10
18 Skill in budgeting time in the 3.428 12 3.840 8

classroom

19 Skill in evaluating the 4.043 2 4.160 2
students' academic progress

20 sSkill in keeping official 3.609 10 3.560 12
records

21 Ability to use school resources 2.985 14 3.020 14
22 BAbility to use school library 2.688 15 2.898 15
resources

OVERALL MEANS 3.660 3.768
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Comparison of the two groups' evaluations shows
that both groups of graduates gave the same rank to five
teaching skills (items 13, 15, 19, 21 and 22). Prepara-
tion in two teaching skills (items 21 and 22) was evalu-
ated as being below average by the graduates whose average
grade was "very good" or better, whereas the other grad-
uates evaluated their preparation in only one teaching
skill (Item 22) as below average. Both groups of graduates
ranked their preparation in five teaching skills as highly
effective. Preparation in other teaching skills was ranked
as average by both groups of graduates.

Although there was no significant difference
between the two groups of graduates in their evaluations
of their preparation in the teaching skills, the graduates
whose average grade was "good" or acceptable seemed to be
slightly more favorable in their evaluation of teaching
skills than were the other graduates, particularly when we
compare the overall means of their evaluations.

Regarding the professional-preparation courses,
Table 4.37 presents individual means, rank order, and
overall means for thirteen education courses as evaluated
by the graduates whose average grade was "good" or acceptable
and the graduates whose average grade was "very good" or
better. The graduates whose average grade was "good" or
acceptable ranked 8 education courses (items 30, 36, 31,
27, 29, 28, 32, and 24) as being of the highest value,
whereas they considered two education courses (items 25

and 26) to be below average. Three education courses
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(items 33, 34, and 35) were evaluated as of average value.
On the other hand, graduates whose average grade
was "very good" or better ranked six education courses
(items 36, 30, 27, 31, 28, and 24) as highest in value.
They saw the remaining seven education courses as of
average effectiveness (they did not rank any education

course as below average).

TABLE 4,37

MEANS AND RANK ORDER FOR THE EVALUATIONS OF THE
PROFESSTONAL-PREPARATION COURSES BY GRADUATES
WHOSE AVERAGE GRADE IS THE EQUIVALENT OF "VERY GOOD"
OR BETTER AND THOSE WHOSE AVERAGE GRADE IS THE

EQUIVALENT OF "GOOD" OR ACCEPTABLE

Average Average
Grade Grade
IEET Professional-Preparation Course ZirgeSEZg Aggggiag?;
(N = 138) (N = 50)
Mean Rank Mean Rank
24 Introduction to Education and 4.029 6 3.900 8
Psychology
25 Social and Philosophical 3.022 13 2.780 13
Foundations of Education
26 Development of Educational 3.555 10 2,960 12
Thought
27 Developmental Psychology 4.449 3 4.340 4
(Childhood and Adolescence)
28 Educational Psychology 4,297 5 4.140 6
29 Curriculum Principles 3.819 7 4.200 5
30 Teaching Methods I 4,551 2 4.640 1
31 Education Media 4,377 4 4.480 3
32 Education in Saudi Arabia 3.543 11 3.900 7
and the Arab World
33 Educational Administration 3.435 12 3.480 11
and Planning
34 Introduction to Counseling 3.638 9 3.720 9
and Mental Hygiene
35 Curriculum Development 3.768 8 3.580 10
36 Teaching Methods II 4.688 1 4.640 2

OVERALL MEANS 3.936 3.905
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When this analysis is complemented by review of
the overall means, it is apparent that the graduates whose
average grade was "very good" or better gave a slightly
higher evaluation of the education courses than did the
other graduates. However, this difference was not stat-
istically significant.

Table 4.38 presents individual means, rank order,
and overall means for the evaluation of six different

aspects of the student-teaching experience by graduates

whose average grade was "good" or acceptable and graduates
whose average grade was "very good" or better. To compare
their evaluations: Graduates with average grades of "good"
or acceptable evaluated their preparation in the student-
teaching experience in the senior year as of the highest
value. The remaining five experiences were evaluated as
average. On the other hand, the graduates whose average
grade was "very good" or better evaluated their preparation
in six experiences (items 37, 38, 39, 40, 41, and 42) as
average. Neither group evaluated any of the teaching
experiences as below average. They were satisfied with
the six experiences they had in the program.

Although there was no significant difference
between the two groups of graduates, the graduates with
average grades of "good" or acceptable seemed to be slightly
more satisfied with the six experiences than did the
graduates with average grades of "very good" or better.
This result is reinforced when we compare the overall means

of their evaluations. But since the data analysis by the
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Multivariate F-test revealed no significant difference be-
tween the graduates whose average grade was "very good" or
better and the graduates whose average grade was "good" or
acceptable regarding their evaluations of the three aspects

of the program, Hypothesis 6 is not rejected.

TABLE 4.38

MEANS AND RANK ORDER OF THE EVALUATIONS OF THE
ITEMS RELATED TO STUDENT-TEACHING EXPERIENCE
BY GRADUATES WHOSE AVERAGE GRADE IS THE
EQUIVALENT OF "VERY GOOD" OR BETTER AND
THOSE WHOSE AVERAGE GRADE IS THE EQUIVALENT
OF "GOOD" OR ACCEPTABLE

Average Average
Grade Grade
Item Items Related to "Very Good" "Good" or
No. Student-Teaching Experience or Better Acceptable

(N = 138) (N = 50)
Mean Rank Mean Rank

37 Evaluation of the depart- 3.884 1 3.300 3
ment's assignment to the
secondary level (grades 7-
12) in terms of convenience

38 Evaluation of student teach- 3.826 2 3.760 2
ing in the junior year

‘ 39 Evaluation of student teach- 3.732 3 4.100 1
ing in the senior year

40 Evaluation of the overall 3.188 6 3.280 6

supervision of the student-
teaching experience in the
senior year
41 The effectiveness of assist- 3.297 4 3.440 5
ance provided by the college
supervisor in the senior year
42 The effectiveness of assist- 3.225 5 3.520 4
ance provided by the super-
vising teacher in the senior
year

OVERALL MEANS 3.525 3.617
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Summary

This section was concerned with the findings on
the research hypotheses which were derived from the
second research question. Multivatiate Analysis of
Variance (MANOVA) was used to test the significance of
six null hypotheses related to the effects of sex, teach-
ing level, teaching field, type of degree, year of grad-
uation, and average grade on the respondents' evaluations
of the following three aspects of the education program:
teaching skills, professional-preparation courses, and
student-teaching experience. In addition, the means for
individual items, their rank order, and overall means
were employed to analyze and to compare the graduates'
evaluations regarding the three aspects of the program.

Hypothesis 1 tested the effect of sex on the eval-
uation of the three aspects of the program. The data
analysis by Multivariate F-test showed a significant
difference between males and females in respect to the
three aspects of the program. Therefore, Hypothesis
1 was rejected. By comparing the data analysis and the
overall means for the three aspects of the program, it
was found that females evaluated their preparation in
teaching skills and student-teaching experience more
negatively than did males, whereas the sexes showed no
differences in their evaluation of the professional-
preparation courses.

Hypothesis 2 concerned the effect of teaching level
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on the evaluation of the three aspects of the program.
Th2 data analysis by Multivariate F-test revealed a sig-
nificant difference between the graduates who taught at
the secondary level and the graduates who taught at the
intermediate level. Consequently, Hypothesis 2 was
rejected. Comparison of the data analysis and the overall
means for the three aspects of the program showed that
graduates who taught at the secondary level evaluated
their preparation in teaching skills, professional-preparation
courses, and student teaching more negatively than did the
graduates who taught at the intermediate level.

Hypothesis 3 tested the effect of teaching field
on the respondents' evaluations of the three aspects of the
program. The Multivariate F-test was used to analyze the
data. The results showed no significant difference between
College of Islamic Law graduates and College of Education
graduates who taught in their major teaching fields. Hence,
Hypothesis 3 was not rejected. Though there was no signif-
icant difference between graduates of the two colleges who
taught in their respective major teaching fields, College
of Islamic Law graduates seemed to be slightly more pos-
itive in their evaluation of teaching skills and professional-
preparation courses than were College of Education graduates,
while College of Education graduates were slightly more
positive in their evaluation of the student-teaching
experience than were College of Islamic Law graduates,
according to the overall means.

Hypothesis 4 tested the effect of type of degree
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attained on the respondents' evaluations of the three
aspects of the program. The data analysis by Multivariate
F-test revealed no significant difference between the
graduates who received B.S. degrees and graduates who
received B.A. degrees. So, Hypothesis 4 was not rejected.
Although there was no significant difference between the
graduates with B.S. degrees and those with B.A. degrees,
the graduates with B.S. degrees seemed slightly more
positive in their evaluation of their preparation in
teaching skills and of their student-teaching experience
than did the graduates with B.A. degrees. On the other
hand, graduates with B.A. degrees were slightly more
favorable in their evaluation of the education courses
than were the graduates with B.S. degrees. This finding
was reinforced when we compared the overall means of
their evaluations.

Hypothesis 5 looked at the effect of year of
graduation on the graduates' evaluations of the three
aspects of the program. The data analysis by Multivariate
F-test showed no significant difference between the
respondents who graduated at the end of the first semester
and the respondents who graduated at the end of the second
semester. Consequently, Hypothesis 5 was not rejected.
Although the difference was not significant, the grad-
uates of the first semester seemed to be slightly more
positive in their evaluation of their preparation in

teaching skills, professional-preparation courses, and

student-teaching experience than did the graduates of the
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second semester. This conclusion was reinforced when
we compared the overall means of their evaluations.

Hypothesis 6 tested the effect of average grade on
the graduates' evaluations of the three aspects of the
program. Multivariate F-test analysis was performed on
the data; it revealed no significant difference between
the graduates whose average grade was "good" or acceptable and
the graduates whose average grade was "very good" or
better. Consequently, Hypothesis 6 was not rejected. But
while there was no significant difference between the two
groups of graduates, the graduates whose average grade was
"good" or acceptable seemed tobe slightly more favorable in
their evaluation of their preparation in teaching skills and
their student-teaching experience than did the graduates
with average grades of "very good" or better; the graduates
with average grades of "very good" or better showed
slightly more favorable evaluations of the professional-
preparation courses than did the graduates whose average
grade was "good" or acceptable. Again, when we compared the
overall means of their evaluations, this finding was

reinforced.

The Graduates' Recommendations

This final section is devoted to answering Research
Question 3. The graduates' perceptions of the recommenda-
tions proposed by the investigator, and additional suggestions
made by the graduates, to address the problems encountered

in teaching for which the program did not adequately prepare
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them, are examined in this section.

Research Question 3

"What recommendations do the graduates have for
improving the present secondary teacher preparation
program, including the student teaching experience at the
Umm Al-Qura University in Makkah?"

Based upon the findings reported in Table 4.39, we
can conclude that graduates' perceptions showed agreement
with eleven out of twelve recommendations. The eleven
recommendations supported by more than 50 percent of the
graduates (in the "strongly agree" and "agree" columns),
in rank order from highest level of support to lowest,
ares

1. There should be more emphasis on subjects in
the teaching fields.

2. There should be more emphasis on recent trends
in curriculum and methods.

3. There should be more emphasis on understanding
children and/or adolescents.

4. There should be more emphasis on a semester
of full-time student teaching in schools that would include
seminars on related student-teaching problems.

5. There should be a written evaluation after
every observation of student teaching.

6. There should be more instruction in evaluation

of student behavior (tests and measurements).
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7. School principals and classroom teachers should
be invited to orient student teachers who are assigned to
their schools.

8. There should be more emphasis on practical
rather than theoretical approaches in the teacher-
preparation program.

9. Cooperating schools should be selected for
student teaching in the residential districts where the
prospective teachers live.

10. There should be more classroom observations
by the classroom teacher during the first student-teaching
experience in the junior year.

11. There should be in-service education by the
same classroom teacher and methods instructors who teach
on campus to help beginning teachers.

On the other hand, one proposed recommendation for
improving the secondary teacher preparation program was not
supported by the graduates, i.e.: Supervision should be
assigned to the classroom teacher instead of the college
supervisor by the Curriculum and Methods of Teaching Department.

After the open-ended question (no. 65 on the ques-
tionnaire), which was concerned with the problems encoun-
tered in teaching for which the program did not adequately
prepare the graduates, three spaces were provided to list
those problems. JEighty-seven of the 188 respondents
answered this question. The listed problems encountered
in teaching were grouped by the investigator into the

following five categories:
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1. Thirty-two graduates listed problems en-
countered in teaching that centered on inconsistencies
between what they learned in their major teaching fields
and the curriculum offered by the public intermediate and
secondary schools.

2. Twenty-seven graduates indicated problems
encountered in teaching that centered on gaps between what
they learned in their professional-preparation courses
and their experience in the classroom climate.

3. Eleven graduates who received B.S. degrees
found difficulty in teaching four sciences--Physics,
Biology, Geology, and Chemistry--which are combined in
one course at the intermediate level, since they were
prepared only in one specialized area.

4. Nine graduates had difficulty in teaching
some of the topics because they considered the topics
to be beyond the understanding of intermediate-school
students.

5. Eight graduates attributed their difficulties
using audiovisual aids, laboratories, and other school
facilities to inadequate preparation by the college
program.

After the open-ended guestion (no. 66 on the ques-
tionnaire), which solicited additional suggestions by the
graduates to improve the secondary teacher preparation
program at Umm Al-Qura University in Makkah, seven spaces
were provided to list such suggestions. Ninety-two out

of the 188 responded to this question. Table 4.40
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presents these suggestions offered by the respondents, as

grouped by the researcher.

TABLE 4.40

ADDITIONAL SUGGESTIONS BY THE GRADUATES TO
IMPROVE THE TEACHER-PREPARATION PROGRAM AT

UMM AL-QURA UNIVERSITY

Suggestions

Number of
Graduates
Suggesting

Item

There should be a full-time semester of 35
student teaching.

There should be coordination between the 28
College of Education in Saudi Arabia and

the Ministry of Education regarding the
subject-matter taught in the Colleges of
Education and that taught in the public

schools.

The Biology, Physics and Chemistry Departments 18
should be combined under the Science Depart-
ment, and the Geography and History Depart-

ments should be combined under the Social

Studies Department.

College Supervisors should be in charge of the 25
supervision of student teaching.

There should be more emphasis on the major 22
subjects.

There should be at least three audiovisual aide 18
courses offered by the program.

The content of professional-preparation courses 17
should include study of the classroom environ-
ment, school problems, and the effects of Saudi
Arabian culture, education, and social life.

More freedom should be given to the student 12
teacher to use various teaching methods in
student teaching.

More emphasis should be given to the process 9
of selecting student teachers.
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TABLE 4.40--continued

Number of
. Graduates
Suggestions Suggesting
Item
10. The student teacher should practice T
teaching in different schools.
11. The supervisory load should be held at 4
10-15 student teachers for each college
supervisor in order to allow an increase
in the number of classroom observations
by the supervisors.*
12. Mini-teaching sessions (6-8 students, 15 3
minutes long) should be conducted prior to
full-blown student teaching.
13. Some of the previous student teachers 2

should be invited to orient the new student
teachers by talking about their experiences
and the problems they faced during student
teaching.

*The present load is 20-30 student teachers.







CHAPTER V
SUMMARY, FINDINGS, CONCLUSIONS,

RECOMMENDATIONS, AND IMPLICATIONS
FOR FURTHER RESEARCH

The Problem

Any teacher-preparation program must be continu-
ously evaluated to provide a basis for improvement. Among
the most serious problems facing Saudi Arabian teacher
education today is the lack of research on graduates of
the teacher-preparation programs. The problem to which
this study is addressed is evaluation of selected aspects
of the secondary teacher preparation program at Umm Al-
Qura University, Makkah. This evaluation is based on data

gathered in a follow-up of the 1978-79 graduates.

The Purpose of the Study

This study was designed to obtain an evaluation
of the secondary teacher preparation program at Umm Al-
Qura University from recent (1978-79) graduates; to ana-
lyze this evaluation as a means of determining the extent
to which the program was meeting the needs of its gradu-
ates; and to use the results to recommend changes for the
improvement of the program.

The major purposes of this study were: (1) to
determine how many of the 1978-79 graduates are actually

teaching; (2) to determine how the graduates evaluate
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their preparation at the Umm Al-Qura University in regard
to the following: teaching skills, professional-prepara-
tion courses, and student-teaching experience; (3) to de-
termine the value of professional-preparation courses and
the adequacy of the student-teaching experience as seen
by the graduates; (4) to examine the graduates' evalua-
tions of these aspects (teaching skills, professional-
preparation courses, and student-teaching experience) on
the basis of sex, teaching level, teaching field, type of
degree, year of graduation, and average grade (as indepen-
dent variables); and (5) to solicit the 1978-79 graduates'
recommendations for the improvement of the present second-
ary teacher preparation program at the Umm Al-Qura Uni-

versity, Makkah.

The Population

The population studied consisted of graduates of
the Umm Al-Qura University Teacher Preparation Program who:
(a) received Bachelor of Arts and Bachelor of Science de-
grees in 1978-79; (b) majored in secondary teacher educa-
tion; and (c) had completed their entire secondary teacher
preparation program at the College of Education or the
College of Islamic Law in Makkah and had become actively
engaged in the teaching profession. Of the 205 Saudi
Arabian graduates comprising this population, the 188
graduates returning the questionnaire administered to them

formed the population for the study.
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The Questionnaire

The questionnaire utilized in gathering data for
this research consisted of five parts:

Part I: General information concerning sex, col-
lege graduated from, semester of graduation, teaching
level, teaching field, type of degree, and average grade.
Thus, there was a total of seven items in this part.

Part II: There were 16 items. Fifteen dealt with
teaching skills, and one open-ended question requested
that the graduates list any teaching skills not covered
in the program but which the graduates felt they needed
as teachers at the secondary level.

Part III: This part contained 13 items on the pro-
fessional-preparation courses required of university stu-
dents in the secondary level teaching program. The gradu-
ates were asked to evaluate the usefulness of these cour-
ses in preparing them for teaching at the secondary level.

Part IV: This section consisted of 16 questions.
Graduates were asked to evaluate different aspects of the
student-teaching experiences which were part of the teach-
ing program.

Part V: Most of the 14 items in this part request-
ed suggestions on improving different aspects of the teach-
ing program.

The original version of the questionnaire was
written in English. The questionnaire was translated into

the Arabic language by the investigator. Then, two faculty
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members of the Department of Arabic Language and the Edu-
cational and Psychological Research Center at Umm Al-Qura
University, Makkah, Saudi Arabia, translated the Arabic

version back into English to verify the translation.

Collection and Analysis of Data

Of the 205 questionnaires distributed in ten
school districts on June 5 and collected on July 25, 1981,
193 guestionnaires were collected. Five questionnaires
were discarded because of incomplete responses. The re-
maining 188 completed questionnaires (91.7 percent of the
205 questionnaires distributed) were used in this study.

Frequency distributions of the numbers, percent-
ages, means, standard deviations and rank orders were com-
puted in order to describe thoroughly the graduates' over-
all evaluations regarding the three aspects of the teacher-
preparation program. The Multivariate Analysis of Variance
(MANOVA) technique was used to test the six null hypotheses
related to the effects of sex, teaching level, teaching
field, type of degree, year of graduation, and average
grade on the respondents' evaluations of the following
three aspects of the program: teaching skills, profes-
sional-preparation courses, and student-teaching experi-
ence. The significance level was set at 0.05. In addi-
tion, individual-item means, rank orders, and overall
means were employed to analyze and to compare the gradu-
ates evaluations regarding the three aspects of the pro-

gram.
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Findings

Demographic Characteristics

Of the 188 graduates responding to the question-
naire, the majority, 61.5 percent, were males. More than
two-thirds of the total population graduated from the
College of Education; a little more than two-thirds gradu-
ated during the second semester (early 1979); more than
two-thirds taught at intermediate schools; and about three-
fifths concentrated on humanistic studies (as opposed to
science). Of the total population, 115 graduates obtained
the degree of Bachelor of Arts. The majority of graduates
had achieved an average grade of "very good."

Graduates' Overall Evaluation of
the Teacher-Preparation Program

1. The 1978-79 graduates considered themselves
well-prepared in six of 15 teaching skills, whereas they
felt ineffectively prepared in two teaching skills. Pre-
paration in the remaining seven teaching skills was evalu-
ated as average.

2. Seven education courses of 13 were evaluated
highly by the graduates, whereas only one education course
was evaluated as below average. Preparation in the remain-
ing five education courses was ranked as average.

3. The graduates were satisfied with six experi-
ences they had had in student teaching. No student-teach-

ing experience was evaluated as being above or below aver-

age by the graduates.
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Research Hypotheses

1. Hypothesis 1 concerned the effect of sex on
the respondents' evaluation of the three aspects of the
program. The Multivariate F-test data analysis showed a
significant difference between males and females in re-
spect to their evaluations of the three aspects of the
program. Therefore, Hypothesis 1 was rejected.

Comparing the evaluations offered by the two sexes
by using the overall means of the three aspects of the
program, we found that females evaluated preparation in
teaching skills and student teaching experience more nega-
tively than did males, while the sexes showed no differ-
ence in their evaluation of the professional-preparation
courses.

2. Hypothesis 2 concerned the effect of respond-
ents' teaching level on their evaluations of the three
aspects of the program. The data analysis by Multivariate
F-test revealed a significant difference between the gradu-
ates who taught at the secondary level and the graduates
who taught at the intermediate level. Consequently, Hypo-
thesis 2 was rejected.

Comparing the evaluations by respondents at each
teaching level by using the overall means on the three
aspects of the program, we found that graduates who taught
at the secondary level evaluated preparation in teaching
skills, professional-preparation courses, and student-

teaching experience more negatively than did the graduates
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who taught at the intermediate level.

3. Hypothesis 3 involved the effect of teaching
field on the respondents' evaluations of the three aspects
of the program. The Multivariate F-test was used to ana-
lyze the data. It showed no significant difference between
College of Islamic Law graduates and College of Education
graduates who taught in their respective major teaching
fields. Hence, Hypothesis 3 was not rejected.

Though there was no significant difference between
graduates of each college who taught in their respective
major teaching fields, College of Islamic Law graduates
seemed to be slightly more favorable in their evaluations
of preparation in teaching skills and professional-prepara-
tion courses than did College of Education graduates,
while College of Education graduates showed slightly more
favorability in their evaluations of their student-teach-
ing experience than did College of Islamic Law graduates,
particularly when we compared the overall means of their
evaluations.

4. Hypothesis 4 concerned the effect of the type
of degree obtained by respondents on their evaluations of
the three aspects of the program. The data analysis by
Multivariate F-test revealed no significant difference be-
tween the graduates who received B.S. degrees and the
graduates who received B.A. degrees. Consequently, Hypo-
thesis 4 was not rejected.

Although there was no significant difference based
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on type of degrees, the graduates with B.S. degrees seemed
to be slightly more favorable in their evaluation of pre-
paration in teaching skills and student-teaching experi-
ence than did the graduates with B.A. degrees, while the
graduates with B.A. degrees showed a slightly more posi-
tive attitude on the education courses than did the gradu-
ates with B.S. degrees. This conclusion was bolstered by
comparison of the overall means of their evaluations.

5. Hypothesis 5 was related to the effect of year
of graduation on the respondents' evaluations of the three
aspects of the program. The Multivariate F-test was used
to analyze the data. There was no significant difference
between the first-semester graduates and the second semes-
ter graduates. Ilence, Hypothesis 5 was not rejected.

But while there was no significant difference be-
tween graduates of the first and graduates of the second
semester, graduates of the first semester (late 1978
seemed to give slightly higher evaluations of their pre-
paration in teaching skills, professional-preparation
courses, and student-teaching experience than did the
graduates of the second semester (early 1979). Again,
comparison of the overall means of their evaluations fur-
ther supported this finding.

6. Hypothesis 6 tested the effect of average
grade on the evaluation of the three aspects of the pro-
gram. The data analysis by Multivariate F-test revealed

no significant difference between the graduates whose
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average grade was "good" or acceptable and the graduates whose
average grade was "very good" or better. So, Hypothesis
6 was not rejected.

Nonetheless, the graduates whose average grade was
"good" or acceptable seemed to be slightly more favorable in
their evaluation of preparation in teaching skills and
student-teaching experience than were the graduates with
an average grade of "very good" or better. The graduates
with average grades of "very good" or better showed slight-
ly better attitudes on the education courses than did the
graduates whose average grade was "good" or acceptable, particu-
larly when we compared the overall means of their evalua-

tions.

Graduates' Recommendations

Regarding the twelve recommendations proposed by
the investigator, the graduates supported eleven recommen-
dations and offered an additional thirteen suggestions to
improve the secondary teacher preparation program at the

Umm Al-Qura University, Makkah.

Conclusions
Based on analysis of the findings, the more sig-
nificant conclusions of this study appear to be the fol-
lowing:
1. A majority of the 1978-79 graduates indicated
that the teacher preparation they received was fairly

satisfactory or adequate in most respects. The student-
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teaching experience appeared to be the most satisfactory
area of their preparation, since no student-teaching ex-
perience was evaluated as below average.
2. There is a strong indication that the majority ‘T
/
of the graduates surveyed in this study did not feel ade-
quately prepared in two teaching skills: "ability to use g
school resources" and "ability to use school library re- E
/

sources."

3. There is a strong indication by the majority
of the graduates that, of the thirteen education courses
evaluated, one--Social and Philosophical Foundations of
Education--was pegggivégy;s being ineffective in helping
them become prospective teachers. This finding supports
other research reported in Chapter 11 ("Review of Related
Literature") concerning the apparent universal dislike of
this course by prospective teachers.

4. A majority of the graduates believed that the
number of observations of their student-teaching experi-
ence by instructors and supervisors was inadequate for
pPreparing effective teachers in their major fields and
they were in agreement with the trend toward a longer
student-teaching period at the Umm Al-Qura University in
Makkah.

5. With regard to the research hypotheses, ana-
lysis of the data indicated that there was a significant
difference between male and female graduates in their

evaluation of the three aspects of the program. By com-




paring the overall means for the three aspects of the pro-
gram, it was found that females evaluated teaching skills
and student-teaching experience more negatively than did
males, while there was no sex-based difference in their
evaluation of the education courses.

6. A significant difference was found between the
graduates who taught at the secondary level and the gradu-
ates who taught at the intermediate level regarding their
evaluation of the three aspects of the program. By com-
paring the overall means for the three aspects of the pro-
gram, it was found that the graduates who taught at the
secondary level evaluated teaching skills, professional-
preparation courses, and student-teaching experiences more
negatively than did the graduates who taught at the inter-
mediate level.

7. The results drawn from investigation of the
remaining hypotheses (3, 4, 5 and 6), which were concerned
with the effects of teaching field, type of degree, year
of graduation, and average grade on the evaluation of pre-

paration in_teaching skill%, professional-preparation

courses, and student-teaching experience, did not indicate
any significant differences regarding any of the four hypo-
theses on the three aspects of the program. Even though
there were no significant differences among these indepen-
dent variables, the results did show that some groups
seemed to be slightly more favorable in their evaluation

of the three aspects of the program than did others, par-




186
ticularly when we compared the overall means of their
evaluations.

8. With regard to the twelve proposed recommenda-
tions, the graduates did not support the recommendation
that "supervision should be assigned to the classroom
teacher instead of the college supervisor," but did sup-
port the other proposed recommendations to improve the
secondary teacher preparation program at Umm Al-Qura

University, Makkah.

Recommendations

On the basis of the findings and conclusions of
this study, the following recommendations are presented:

1. The academic departments which are involved
in the teacher-preparation program at Umm Al-Qura Univer-
sity should examine the graduates' evaluation of the re-
quired core curriculum to determine whether or not the
most prevalent suggestions and criticisms of the graduates
might be implemented in the program in order to effect an
overall improvement.

2. The College of Education and teacher educators
responsible for the secondary teacher preparation program
should put more emphasis on the following:

a. More attention should be given to these two
teaching skills: ability to use school resources, and
ability to use library resources.

b. Efforts should be made to evaluate carefully

the Social and Philosophical Foundations of Education
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course and to strengthen this course to satisfy student
needs.

c. Content courses should provide more emphasis
on the public intermediate and secondary school curricula.

d. More effort should be made to integrate theory
and practice in all courses.

e. More involvement with real teaching situations
before the senior year appears desirable.

f. Increased emphasis on the number of college
supervisor observations during the student teaching is
desired.

3. Provisions should be made for the development
of the necessary competencies not presently being provided
for the graduates. In addition, the constructive criti-
cisms and suggestions of the graduates should be consi-
dered in order to effect any possible revisions in the
three aspects of secondary teacher preparation prograi
that may lead to increased efficiency and improvement of
the program.

4. Degrees in teaching social studies and science
should replace the present system, especially for those
who will teach at the intermediate level.

5. Full-time, full-semester student teaching should
replace the present part-time system, and the assignment
of student teachers should be at the same teaching level
that they will be appointed to as full-time teachers after

graduation.
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6. A handbook for student teaching should be pre-
pared in order to give the student teachers a clear pic-
ture of their responsibilities and to answer their ques-
tions regarding the student-teaching experience.

7. The teacher-preparation program or the Curric-
ulum and Teaching Methods Department at Umm Al-Qura Uni-
versity should be more careful in selecting supervising
teachers from the public intermediate and secondary schools.
Further, orientations and workshops should be used for
those supervising teachers who have not experienced them
before.

8. The teacher education program at Umm Al-Qura
University and school districts should work out a co-
operative arrangement to provide in-service assistance to
beginning teachers graduating from the program.

9. Student-teaching centers should be established
by the teacher-preparation program at Umm Al-Qura Univer-
sity in the cities close to Makkah in order to find more
cooperative schools and to assign the student teachers in

convenient locations.

Inplications for Further Research

The results of this study would seem to suggest
the following further research in the area of the second-
ary teacher education program:

1. Continued research designed to evaluate the
secondary teacher preparation program at Umm Al-Qura Uni-

versity through the perceptions of the graduates should
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be encouraged.

2. The evaluation form used in this study, with
possible modifications, should be adopted by the College
of Education and the College of Islamic Law as one aspect
of an ongoing evaluation of the secondary teacher rrepara-
tion program at Umm Al-Qura University.

3. Evaluation of professional-preparation courses
should be conducted to determine whether or not they are
actually providing the proswective teachers with competen-
cies that are needed in the public intermediate and second-
ary schools to enable them to function effectively.

4., There is a need to evaluate other aspects of
the secondary teacher preparation program at Umm Al-Qura
University (such as the processes of student-teacher sel-
ection, the choice of teaching as a career, and so on)
that were not evaluated by the graduates in this study.

5. There is a need for extensive evaluation of
the secondary teacher preparation program at Umm Al-Qura
University by different groups (such as student teachers,
college supervisors, supervising teachers,and the same gradu-
groups in their evaluation of the three aspects of the
program.

6. The 56 foreign students who graduated in 1978-
79 should be followed up for their evaluations of the
secondary teacher education program, since information about

their addresses is available.
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APPENDIX A
LETTERS AND QUESTIONNAIRE

MICHIGAN STATE UNIVERSITY

SOUTHIANT KIGIONAT TEACHK FDUCATION GINTIR

April 13, 1981

Saudi Arabian Educational Mission
2425 West Loop South
Houston, Texas 77027

Dear Sir:

1 am writing to you on behalf of Mr. Sulaiman M. Al-Wabli, who is at present a
graduate student working on his Ph.D. in the Division of Student Teaching and
Professional Development under my direction.

In addition to required course work, we require that all students write a dis-
sertation based on original research. Mr. Al-Wabli has proposed a study of
“The Evaluation of Selected Aspects of the Secondary Teacher preparation program
at the Umm Al-Qura University, Makkah," based on a follow up of the 1978-1979
graduates.

He plans to return to Saudi Arabia to do his research during the Spring quarter
of this academic year, for three months, beginning carly in May, 1981.

1 strongly recommend that Mr. Al-Wabli's request be approved as soon as possible.
Also, we have just received the ratings for Mr. Al-Wabli's Comprehensive Examina-
tion and you may be pleased to hear that he passed all areas. ]

Sincerely,

Judd F. Field

Associate Professor and
Doctoral Advisor

JF¥/dr
cc:  Dr. Hatfield
Mr. Al-Wabli

Addtess: Room 224, BCCE, 746 Purdy Street, Birmingham, MI 48009

Telephone: (313) 646-8530
MSU IS AN AFFIRMATIVE ACTION/EQUAL OPPORTUNITY INSTITUTION
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QUESTIONNAIRE

Dear Graduate:

Follow-up study of the graduates of teacher-prepara-
tion programs is one of the methods employed in working
toward improvement of such programs. This questionnaire
is an instrument for a doctoral dissertation entitled "An
Evaluation of Selected Aspects of the Secondary Teacher
Preparation Program at the Umm Al-Qura University, Makkah,
Based on a Follow-up of the 1978-1979 Graduates." It

consists of the following five parts:

I. General Information
II. Teaching Skills
III. Professional Preparation Courses
IV. Student Teaching Experience

V. Recommendations

Your thoughtful response to the items and questions
on the following pages will be of great help and will be
much appreciated. I solicit your cooperation toward that

end.

Gratefully,

Sulaiman M. Al-Wabli
Researcher
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I. General Information

On each of the following items, please choose

only one answer.
1) Your sex:
a) Male

b) Female

2

College from which you graduated:
a) College of Education
b) College of Islamic Law

3) Semester during which you graduated:

a) First semester, 1978 (1398)

b) Second semester, 1979 (1399)

4

Level you are teaching now:
a) Intermediate
b) Secondary

5) Field you prepared to teach:

a) Religion
b) Arabic Language

[}

History
d) Geography

e) English Language
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f) Biology
g) Mathematics
h) Physics

i

Physical Education
j) Art Education
k) Chemistry

il

Specify any other teaching field:

6) Type of degree you received:
a) B. A. Ed. degree

b) B. S. Ed. degree

7) Your average grade upon graduation:
A

B






194
II. Teaching Skills

Directions: To what extent did the secondary
teacher education program at the Umm Al-Qura University,
Makkah, prepare you as a prospective teacher in relation
to the following skills and abilities? Please circle the
number that best describes your evaluation of how well
you were prepared in each skill area according to the

following scale?

1) Very poorly
2) Poorly

3) Average

4) Well

5) Very well

>
i
Y —
o . 9
&l »|o =
o | ®
> [CR I — S
AR RERE
> [ = >
8) Ability to communicate withls§udents
with different levels of ability. 1 2 3 4 5
9) Ability to work effectively with J
the school administration 1 2 3 4 5

Ability to use the Arabic language
effectively.

10

11) Skill in handling discipline
problems im the classroom. 1

12) Skill in motivating students who
are uninterested.

13) skill in using a variety of
teaching methods.







14)

16)
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13)

19)

23)

a)

b)

c)
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Ability to construct appropriate
tests.

Ability to use teaching materials
effectively.

Ability to construct an
appropriate lesson.

Skill in using audiovisual aids.

Skill in budgeting time in the
classroom.

Skill in evaluating the students'
academic progress.

Skill in keeping official records.
Ability to use school resources.

Ability to use school library
resources.

>
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4 2 3 4 5
BE 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
8 2 3 4 5
1 2 3 4 5
1 2 3 4 5
pro-

Are there any teaching skills the program did not
vide that you feel you need as a teacher?

please describe:

If so,
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III. Professional Preparation Courses

Directions: 1Indicate your evaluation of how valu-
able each of the following professional-preparation courses
that you have had at the Umm Al-Qura University, Makkah,
was in helping you become an effective teacher. Please
circle the number that best describes your evaluation of

each course according to the following scale:

1) of no value

2) Of little value
3) Uncertain

4) Valuable

5) Very valuable

o
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24) Introduction to Education and 1 3 4 5

Psychology
25) Social and Philosophical 1 2 3 4 5

Foundations of Education
26) Development of Educational Thought 1 2 <} 4 5

27) Developmental Psychology 1
(Childhood and Adolescence)

28) Educational Psychology

29) Curriculum Principles
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31)

32)

33)

34)

35

36)

197

Of no value

Oof little value
Uncertain
Valuable

Very Valuable

-
IN)
w
ES
o

Teaching Methods I

Education Media 1 2 3 4 5
Education in Saudi Arabia 1 2 3 4 5]
and the Arab world

Educational Administration 1 2 3 4 5
and Planning

Introduction to Counseling 1 2 3 4 5
and Mental Hygiene

Curriculum Development 1 2 3 4 5
Teaching Methods II 1 2 3 4 5

IV. Student Teaching Experience

Directions: Please indicate your evaluation in

response to each of the following questions concerning

the student teaching you have undertaken as part of your

preparation for the teaching profession.

Please circle

the number that best describes your evaluation in response

to each question according to the following scale:

1) Very unsatisfactory
2) Unsatisfactory

3) Uncertain

4) sSatisfactory

5) Very Satisfactory
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38

39

40

41

42

)

)

)
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How did you find the Curriculum
and Methods of Teaching Department
assignment to a secondary school
(grades 7-12) for student teach-
ing, in terms of convenience?

How did you find your student-
teaching experience in the

Junior year

How did you find your student-
teaching experience in the
senior year?

How did you find the overall
supervision of your student-
teaching experience in the
senior year?

How did you find the effectiveness
of your college supervisor in
working with you in student teach-
ing in the senior year?

How did you find the effectiveness

of your suEervising teacher in

working with you in student teach-
ing in the senior year?
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43)

44)

45)

46)

47)

199

Did the‘teacher-preparation program at the Umm Al-
Qgra Univers:ty, Makkah, offer any kind of orienta-
tion to your student-teaching experience?

a) Yes

b) No
If_your answer to question 43 is Yes, do you consider
this orientation adequate?

a) Yes

b) No
How many days a week did you teach (part-time) in
your senior year?
a) One day __d) Four days
b) Two days __e) Five days
c) Three days
How long did you work in the school, part-time student
teaching, during the senior year?
a) Full school day
b) Half school day

How many classes did you teach during your student-
teaching experience in the senior year?

a) One class every d) Three classes a week

two weeks

Four classes a week

b) One class a week e

c) Two classes a f) Five classes a week

week

More than five
classes a week

g



48)

49)

50)

51)

52)

Evaluating your experience observing teaching before
you started actually teaching, yourself, do you feel
this observation experience was adequate?

a) Yes

b) No
How many times did your college supervisor observe
your student teaching in the senior year?

a) Once d) Four times

b) Twice e) More than

four times
c) Three times

Do you think the number of these observations was
adequate for preparing you to be an effective teacher
in your field?

a) Yes

b) No
Do you think that there is a general congistency
between what you have learned in professional-

preparation courses and the instruction you re-
ceived from the supervisor of student teaching?

a) Yes

b) No
Did you feel free to discuss studgnt-teaching
problems with your college supervisor?

a) Yes

b) No
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V. Recommendations
Directions: As you consider improvements in the
secondary teacher preparation program at the Umm Al-Qura
University, Makkah, please indicate your responses to the
following recommendations for improving this program, in-
cluding student teaching. Please circle the number that
best describes your feelings about each item according to

the following scale:

1) Strongly disagree
2) Disagree
3) Undecided
4) Agree
5) Strongly agree
o
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Do <3 o | b
4] [a) =} < 2}
53) There should be more gmphagis on 1 2 3 4 5
subjects in the teaching fields.
54) There should be more emphasislon 1 2 3 4 5
practical rather than theoretical
approaches in the teacher-
preparation program.
55) There should be more gmphasis on 1 2 3 4 5
recent trends in curriculum and
methods.



56)

57)

58)

59)

60)

61)

62)
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There should be more emphasis on
understanding children and/or
adolescents.

There should be more instruction
in evaluation of student behavior
(tests and measurements) .

Cooperating schools should be
selected for student teaching in
the residential district where
the prospective teacher lives.

School principals and classroom
teachers should be invited to
orient student teachers who are
assigned to their schools.

There should be more emphasis on
a semester of full-time students
teaching in schools that would
include seminars on related
student-teaching problems.

There should be more classroom
observations by the classroom
teacher during the first student
teaching experience in the

Jjunior year.

Supervision should be assigned to
the classroom teacher instead of
the college supervisor by the
Curriculum and Methods of
Teaching Department

There should be a written_evalua—
tion after every observation of
student teaching.
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64)

65)

a)

b)

c)

66)

a)

b)
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Strongly disagree
Disagree
Undecided

Agree

Strongly agree

There should be in-service
education by the same class-
room teachers and methods
instructors who teach on
campus to help beginning
teachers.

-
[N
w
-~

Did you encounter any problems in teaching for which
the program did not adequately prepare you? If so,
please describe:

What additional suggestions would you make in order
to improve the teacher education program at the Umm
Al-Qura University, Makkah?
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APPENDIX B

TRANSLATION APPROVAL AND ARABIC
VERSION OF QUESTIONNAIRE

King Abdalaziz Univarsity
Educational & Psychological

Research Genter
Makhah. Saude Foabia

s Gz

Ao e e

TO_WHOM IT MAY CONCERN

We hereby certify that Mr. Sulaiman M. Al-Wabl{ has
translated into Arabic language the English version of the
questionnaire used as a tool in his research for his Ph.D.
dissertation entitled "An Evaluation of Selected Aspects
of the Secondary Teacher Preparation Program at the Umm
Al-Qura University, Makkah: Based on a follow up of 1978
1979 Graduates”.

We hereby verify that the translation is honest,
accurate and valid.

It gives us great pleasure to state that during
the period he spent among us in Saudi Arabia from June
1981 to the end of August 1981 collecting his data for
the dissertation he made tremendous effort to accomplish
his objectives that he came for. We are looking forward
to benefit from his findings and to have him as a collea-
gue.

We do wish him the best of luck.

M % Fibento & Hoclecro b

DroM. A. Ghamdi, Dr. Farouk S. Abdulsalam,
Director: Educational & Associate Professor,
Psychological Research Copk Educational & Psychological
Umn Al-Qura University,
Makkah, Saudi Arabia

Al-Qura University,
}%h, Saudi Arabia.

T
PO BOX 207 & 115
CABLE : JAMEAT ABDULAZIZ - MAKKAH

TELEX 430026 JAMMKA S
e
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