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ABSTRACT

CHINESE STUDENTS AND SCHOLARS AT AMERICAN COLLEGES,
UNIVERSITIES, AND RESEARCH INSTITUTES IN SEPTEMBER
1981: AN INQUIRY INTO THE RELATIONSHIP BETWEEN
ADVANCED ORIENTATION IN CHINA AND SUBSEQUENT
INTERACTION WITH U.S. CULTURE

By
Mary Kay Hobbs

This study investigates the role and effect that advanced
preparation in languages and cultural orientation have on the inter-
action of students and scholars from the People's Republic of China
with the American culture and people after their arrival in the United
States. The primary research question formulated that:

Chinese nationals who receive prior preparation in
language training and cultural orientation to America
will have more varied and extensive ties with the
American populace than those Chinese nationals who
did not have such preparation.

A survey questionnaire was distributed to over 700 Chinese
citizens studying in 40 selected American colleges, universities, and
research institutes. Two hundred thirty-three returned questionnaires
formed the data base. Descriptive information was obtained concerning
the profile of Chinese students and scholars in the United States, the
nature and variety of predeparture programs in China, and the nature

and variety of their contacts in the United States. Much of this is

new information able to be documented at this time because of the



Mary Kay Hobbs

recent resumption of educational exchanges between the United States
and China after a virtual absence of contact for nearly 30 years.

The data were analyzed through a series of cross-tabulations
of variables to determine which items or clusters of items in a prep-
aration for study abroad related significantly to the amount and kinds
of interaction the respondents had with U.S. culture and the American
people.

The findings revealed that Chinese nationals who had more back-
ground preparation also tended to rate higher on the factors indicating
intercultural interaction in the United States. However, closer
examination of individual variables showed that such interaction was
not necessarily the result of advanced preparation in China as much as
it was the result of their living situation in the United States and
the efforts of university or community groups to provide opportuni-
ties for interaction.

Finally, the study looked at the exchange program at Michigan
State University, including a description of its development and
interviews with Chinese students and scholars at that location in

order to obtain additional information about their experiences.
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CHAPTER I
INTRODUCTION

Research Inquiry and Nature of the Problem
to Be Studied

The study in this dissertation investigates the experiences
of a group of persons about which little is known at the present time:
the students and research scholars from the People's Republic of
China (hereafter referred to also as the PRC or as China), currently
studying in U.S. universities and research institutes. After a lapse
of nearly 30 years, Chinaonce again is sending students and profes-
sional people, particularly those in scientific fields, to the United
States for advanced study and research. This new situation is pri-
marily the result of changes in government policies in both countries:
the launching, in 1977, of a major campaign in China to modernize
science and technology, and the establishment of diplomatic relations
with the United States on January 1, 1979. These policies have opened
up opportunities for the exchange of teachers and students between the
two countries.

In particular, the study investigates the role and effect that
advanced preparation in the areas of language study and cultural
orientation have on the interaction of PRC nationals with the American
culture and people after their arrival in the United States. Through

the use of a written survey questionnaire sent to nearly 1000 students



and scholars from China in 40 U.S. institutions, the study gathered
information in order to assess the formulation that:

Chinese students/scholars who had some initial preparation

in language training and cultural orientation to America

will have more varied and extensive, active ties with the

American populace (academic and nonacademic) than those

Chinese students/scholars who did not have such preparation.

The study also elicited data concerning secondary areas of
research objectives formulated thus:

1. Those Chinese scholars/students who come to the U.S. as
individuals with private sponsorship will have more varied
and extensive contacts with Americans than do those who
come under the sponsorship of the Chinese government.

2. Those Chinese students/scholars who have more interaction
with U.S. culture will express more overall satisfaction
with their stay than those who have less.

The second of these hypotheses is suggested for testing by previous
research done by Hull and Klineberg in 1979 into the area of adjust-
ment factors which affect students who study in a foreign university.
Their thesis stated that those who are satisfied with their interac-
tions with local people and the local culture during their stay abroad
will report broader and more general satisfaction with their total
experience abroad, not only nonacademically, but also academically.

A closer examination of this hypothesis is to be found in Chapter III,
"Review of the Literature."

Another intention of the study is to identify a profile for
the respondents of the questionnaire to corroborate and compare with
the profile prepared by the U.S.-China Education Clearinghouse, the
only agency known to be currently active in compiling data on this

group of foreign students. The findings of the survey conducted for



this dissertation will add to that profile by providing information

not solicited by the Clearinghouse.

Why a Study of Chinese Scholars and
Students in the U.S.?

Several reasons warrant a study of this subject at this
time.

First, China is a third-world country seeking to industrial-
ize and modernize its economy. It is the world's most populous
nation with nearly a billion people in 1980 and, as such, must find
solutions to meet the basic needs of its citizens. China's problems
require political and economic solutions, a setting of priorities
based on the overall objectives for national development. Not unique
to China, these needs clearly place China in a world setting with
problems similar to those of other third-world nations: 1low average
per capita income, a subsistence standard of 1iving in most areas
of the country, limited development of potentially rich natural
resources due to lack of industrialized technology and expertise,
and lack of capital to develop institutions to train such expertise
as fast as it is needed and desired.

Second, what is peculiar to China vis-a-vis many other third-
world countries in similar conditions is her relative lack of inter-
action and association with the industrialized nations, especially
the United States, over the past 30 years. Official government
policies established by the Chinese Communist Party under the leader-
ship of Chairman Mao Zedong focused China's development as a socialist

nation on gaining internal stability and on pursuing a policy of



isolation and self-reliance in regard to the rest of the world.
Internal changes in structure were made in the areas of land owner-
ship, access to health and educational services to assist in the
transition from a feudal agrarian society into one in which existing
resources were to be distributed more equitably. The country main-
tained limited exchanges and foreign relations with other third-world
countries, but (not always out of choice) did not have extensive rela-
tions with or influence upon the more industrialized nations of Europe,
Japan, the United States, or, after the early 1960s, the Soviet Union.
The result is that today China is a country whose people as individuals
and whose nation as a whole are relatively unpracticed in personal
contact and interaction with people and systems whose habits, values,
goals, and socioeconomic objectives are different from its own. In
this respect, China, whose population constitutes nearly 25% of the
world's people, has a recent history that sets it apart from many
other third-world countries who have had ties and experiences with
the industrialized nations.

Third, because of the isolation that existed between the
United States and the People's Republic of China from 1949 until the
early 1970s, there was very little first-hand or accurate informa-
tion about the United States in China, and few channels existed
through which the people of China could come into contact with Ameri-
can society and culture. There was virtually no exchange of people,
products, or dissemination of American books, magazines, newspapers,

radio broadcasts, or movies that would reflect American culture and



values. Until the late 1970s, most information about America came
through carefully controlled Chinese sources and often was hostile.
Since 1976, dramatic changes have taken place in China.
That year witnessed the deaths of Zhou Enlai, Ju De, and Mao Zedong
in addition to other national tragedies such as the devastating earth-
quake in the major industrial area of Tangshan. A few months later,
in the spring of 1977, four prominent figures in the central govern-
ment, categorized by the Chinese as the notorious "Gang of Four,"
were arrested. China then launched a series of campaigns to alter a
number of the policies and directions promulgated in the preceding
decade during the movement of the Great Proletarian Cultural Revolu-
tion. That period is now being assessed in a negative way, and a
new set of guidelines, priorities, and directions for the country
has been instituted under the broad entitlements of the New Long
March or the Four Modernizations. The new directions include major
changes in China's relationship to other countries and in particular
to the industrialized countries and to the United States. The cam-
paign to achieve modernization concentrates on four areas: agri-
culture, industry, science and technology, and national defense.
Both domestically and internationally, China is pursuing the goal of
modernization with great intensity. Internally, the entire educa-
tional system now gives greater emphasis to academic achievement, as
well as increased respect and status to intellectuals and basic
research, particularly in the sciences and mathematics. Increased
production to enhance the standard of 1iving is being stressed.

Externally, China is seeking increased trade and exchange with the



West, believing that the country can borrow from outside those things
that are beneficial, such as scientific and technological know-how,
and reject those influences and values not suited to its socialist
development, such as individualism and capitalist ideology. The
Chinese admit they are in an experimental stage and that they may
make mistakes in trying to maintain the balance between their own
national integrity and socialist values and the desired "goods" from
elsewhere.

One consequence of China's drive for modernization by the
year 2000 is the establishment of diplomatic relations with the
United States and the resultant exchanges in the areas of trade,
culture, and education. While China has had such exchanges for a
number of years on a small scale with other industrialized nations
with whom they have had diplomatic relations, China's leadership,
even after the death of Chairman Mao and the arrest of the Gang of
Four, maintained that such exchanges would not take place with the
U.S. until diplomatic relations were established. Ping-pong diplo-
macy in 1971, Richard Nixon's visit to China in 1972, and a trickle
of American tourists and select delegations to China elicited an
improving climate of curiosity about each other's countries, but

very little exchange to the U.S. came from China.

The Need for This Particular Study

On December 16, 1978, President Carter and Chairman Hua
Guofeng issued joint statements calling for the establishment of full

diplomatic relations between the two countries as of January 1, 1979.



This official act led to the initiation and execution of a multitude
of exchange ventures from all sectors and levels of both countries:
increased tourism to China, increased exchanges in both directions of
cultural delegations, resident journalists and business representa-
tives in both countries, and others. Sister cities are being estab-
lished, and individual exchanges arranged directly between institutions
as well as through government channels are proliferating. The increase
in such exchanges alone warrants an assessment to document what is
happening, how, and to what degree.

In the area of educational exchanges, China's goals are clear:
the country seeks to upgrade its level of knowledge and expertise in
order to meet its objectives of modernization in science and tech-
nology. The Chinese talk of "catching up" for a generation of students
and youth "lost" during the decade of the Cultural Revolution, a time
when the educational system was severely damaged. Many universities
were closed for periods from three to six years in the late 1960s
and early 1970s.

The investigation and inquiry undertaken in this study are,
of necessity, related to the broader topic of the adaptive factors
and processes pertinent to all foreign students as they undertake to
live in a country that is not their own. Part of the motivation for
a study on the Chinese scholars and students in the United States at
this time comes from seeing them as part of, yet distinct from, the
flow of international students who have come to the U.S. in recent

years.



The specific inquiry in the study, that of looking into the
relationship between predeparture preparation and orientation toward
a host country and the subsequent interaction with the host culture,
could add to the body of knowledge in the field. Examination of the
literature to date revealed that few studies have investigated this
area. In the more practical sphere, many American institutions,
organizations, and programs that engage in cross-cultural exchange
proceed on the basis that there is such a relationship, and they
offer predeparture orientations to ease the adjustment of those who
will spend time in another culture.

The results of the primary inquiry, therefore, may lead to
new information and assessment concerning the importance of advanced
preparation prior to study abroad. The case of the Chinese students
and scholars now in the U.S. is an interesting and unique one because
of some of the background factors already mentioned. At the present
time, the exchange programs between the two countries are in the
initial stages with the exchange mechanisms and procedures not yet
fully determined or standardized. Some researchers come for short
stays of three months to one year, while others are enrolled in
graduate programs of two or more years.

In addition, concerned persons in Chinese universities and
institutions have become aware of the gaps in culture between the
two countries and have begun to initiate special programs for those
preparing to come to the United States. These are also in the
initial stages with little systematic content. Therefore, such a

study at this time is useful and significant.



The several chapters of this dissertation explore various
aspects of the question being investigated. Chapter II introduces
the setting for this particular study by providing information on
the background and current status of the recently resumed exchanges
in education between the United States and China, including the
mobilization and preparation of American institutions for their
arrival.

Chapter III is a review of the literature, which is divided
into several parts: (1) an investigation of the theories relating to
cross-cultural learning and interaction, (2) studies done with foreign
students to determine the nature and importance of various factors
related to their stay in a foreign country, (3) literature concerning
the responses of U.S. educational institutions to the needs of those
coming from foreign countries, and (4) a look at the role that orien-
tation has played in the success of a stay in a foreign country. The
review of the literature examines and establishes the results of
previous studies in these areas in order to place the case of the
students and scholars from the People's Republic of China into a
broader framework.

Chapter IV describes the methodology undertaken in this dis-
sertation. It includes the development of the written survey ques-
tionnaire to solicit information from Chinese students and scholars
in 40 different U.S. institutions and a description of the analytical
procedures used to interpret the data obtained.

Chapter V discusses the findings of the survey, both descrip-

tive and inferential. Some findings supported the hypotheses raised
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in this dissertation; others showed significant relationships between
factors pertinent, but not inherent, to the primary hypotheses. These
suggest areas where further research is needed.

Chapter VI takes a Took at the nature and experiences of the
Chinese scholars and students at one U.S. institution, Michigan State
University. Several interview sessions were conducted with groups of
PRC nationals to obtain a better understanding of areas of the exchange
that could not be solicited through the written questionnaire. In
addition, the Foreign Student and Admission Offices were consulted,
along with the Asian Studies Center, the English Language Center, and
the US-China Peoples Friendship Association in order to gain a broader
perspective on the functioning of the exchange from the university
administrative and community-interaction points of view.

The dissertation concludes with several appendices that formed

the basis of the research, including a selected bibliography.



CHAPTER II

BACKGROUND AND NATURE OF U.S.-CHINA
EDUCATIONAL EXCHANGE

For the purposes of this study, this chapter deals only with
the students and scholars coming from the People's Republic of China
to the United States. However, it should be noted that the exchange
{s a two-way process with a slowly increasing number of Americans,
both faculty and students, being admitted to China for teaching,
study, and research purposes.

The current arrival of Chinese students and researchers to the
U.S. is certainly not the first instance of educational exchange
between the two countries. Between 1872 and 1881, a total of 120
Chinese students matriculated in American universities. By 1917,
there were 1,200 students] in America, many of them supported,
ironically, by official Chinese government funds in the Boxer Indem-
nity Remission Scholarship Program created by the U.S. to aid China
in repayment for loss of American life and property in China during
the anti-foreign Boxer Rebellion in China at the turn of the century.
During this period in China there was tremendous interest in American
values and their application to the newly emerged Republic of China.
Sun Yat-sen, the first President of the Republic, had spent consider-

able time in the West with American and English connections. Bertrand

1
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Russell and John Dewey both made speaking tours of China, drawing a
positive response from thousands of Chinese students and intellec-
tuals with their philosophies of pragmatism. Further, the Chinese
put great faith in the idealism of Woodrow Wilson and had hopes that
he and the American influence would be able to bring about a settle-
ment of World War I issues in order to safeguard Chinese territorial
integrity. Such hopes were realized at the 1921-22 Washington Con-
ference, which obligated the Japanese to withdraw from territories
in China formerly held by the Germans and ceded to Japan in the
Versailles Treaty.

During the 1940s, the number of Chinese students in America
grew to between 5,000 and 6,000, nearly the same number which are now
studying in the U.S. since the re-establishment of exchanges initiated
in the late 19705.2 Of these American-trained professionals in
science, education, and agriculture, many returned to China where
some came to assume important positions in China's government and
educational institutions now under Communist Party control. Through-
out the last 20 years, many of those have suffered during periodic
waves of suspicion and persecution because of their foreign training.3
In 1950, educational exchanges between the two countries ceased as
the U.S. withdrew its personnel and closed all consulates and the
Embassy, officially denying recognition to the new government on the
mainland of China.

The present educational exchange with the People's Republic
of China is a direct consequence of the re-establishment of diplomatic

relations between the two countries on January 1, 1979, thus ending
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29 years of mutual nonrecognition between the two governments. The
official move to normalize relations began in February 1972, when
then-President Nixon accepted the Chinese invitation to visit Peking
for discussions on the possibility of improving Sino-American rela-
tions. The visit concluded with the signing of the now-historic
document known as the "Shanghai Communique," issued on February 28,
1972. Although the signing of the "Shanghai Communique" led to the
establishment of a Liaison Office in each country to continue dis-
cussions of the normalization of relations and the development of
bilateral trade agreements, little was done over the next six years to
implement concretely the section of the Communique dealing with spe-
cific exchanges:
The two sides agreed that it is desirable to broaden the under-
standing between the two peoples. To this end, they discussed
specific areas in such fields as science, technology, culture,
sports and journalism, in which people-to-people contacts and
exchanges would be mutually beneficial. Each side undertakes
to facilitate the further development of such contacts and
exchanges .4
Such exchanges consisted, for the most part, of a limited, although
increasing, number of tourist visas issued to Americans (primarily
through the auspices of the US-China Peoples Friendship Association),
exchanges of individuals or small delegations in the areas of business
or government, and a few cultural exchanges. The most prominent
among the latter were the tour of the "Archeological Finds from the
People's Republic of China" in 1975 and the "Exhibition of the Huhsien
County Peasant Paintings" in 1977.5 During the period from 1975-1979,

an increasing number of tours to China organized by and for indi-

vidual university administrators and alumni were received in China.
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However, despite the hopes on the part of the Americans that these
visits would lead to specific exchange agreements between themselves
and universities in China, this was not the case.

Through a number of channels, the Chinese made it clear that
the full and open exchange of students and faculty between the uni-
versities and research institutes of the two countries was dependent
upon the establishment of full diplomatic relations. The Xinhua News
Agency clippings for 1977 and 1978 record cordial meetings between
representatives of U.S. university groups and representatives of the
Chinese Ministry of Education (notably Fan Yi, Vice-Premier and
President of the Chinese Academy of Sciences) which state diplomatic
relations as a condition for the implementation of desired educa-
tional exchanges.6 Similarly, when representatives from the formally
established Liaison Office of the People's Republic of China in
Washington, D.C., accepted invitations to speak to those professional
and government groups having a special interest in or relation to
Sino-American concerns, their response to the question of educational
exchange was the same.7

Despite the public assertions that educational exchanges of
any magnitude would have to wait until normalization of relations
was achieved, a great deal of behind-the-scenes work was being done;
and in October 1978, several months before the formal announcement of
the establishment of diplomatic relations, an agreement on limited
educational exchanges was reached in Washington, D.C., and subse-
quently released. (See Appendix A.) This "Understanding on the
Exchange of Students and Scholars Between the United States of America
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and the People's Republic of China" was developed by Dr. Chou Pei-yuan,
acting Chairman of the PRC Science and Technology Association, and
Dr. Richard Atkinson, Director of the American National Science Foun-
dation. The agreement consisted of 11 points outlining general goals
and conditions for a two-way scientific and scholarly exchange,
including lists of fields in which each side's students and research-
ers were interested and lists of institutions where they wished to
work. Numbers were suggested: the Chinese wished to send around 500
students and scholars to the U.S. during the 1978-79 academic year,
while the U.S. indicated their desire to send 10 students to China
in a national program starting January 1, 1979, and 50 more by the

fall of 1979.8

The Door Opens

On December 15, 1979, simultaneous announcements in the two

countries (over Peking Radio and in the People's Daily newspaper in

China and by President Carter in a nationally televised press con-
ference in Washington, D.C.) stated that formal diplomatic relations
between the United States and the People's Republic of China would be

effective on January 1, 1979.9

In the latter part of January and
early February of 1979, Vice-Premier Deng Xiaoping made the first
state-to-state official visit to the U.S. During his nine-day tour
of several cities, a number of agreements were signed on a variety of
scientific and cultural exchanges: the guidelines, terms, and condi-
tions were outlined in an official document signed by both President

Carter and Vice-Premier Deng in Washington, D.C., on January 31, 1979.
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(See Appendix B, Agreement on Science and Technology and Memorandum

of Understanding on Educational Exchanges Between the United States

and China.) This agreement, although based on the promotion of
mutually beneficial bilateral activities, clearly recognized China's
needs for advanced training of personnel in the sciences and tech-
nology in order to move its domestic national plan to modernize.
It includes areas of exchange much broader than that of
students and faculty: bilateral cooperation extends to the exchange
of scientific, scholarly, and technological information and documen-
tation, the joint planning and implementation of programs, joint
research in scientific and technological fields, and the organization
of joint courses, conferences, and symposia, as well as others. The
agreement is to remain in effect for five years with its implementa-
tion and manner of operation to be determined by a US-PRC Joint Com-
mission on Scientific and Technological Cooperation. The U.S. execu-
tive agent is the Office of Science and Technology Policy; China's is
the State Scientific and Technological (3omm1'ss1'on.]0
While the above document and its general stipulations do not
determine the sole context in which educational exchanges will take
place or limit the initiative of organizations or universities in
establishing their own direct relationship with counterparts in each
country, it is the piece of paper that opened the door that had
previously only been ajar. Neither country has lost any time in
implementing the agreement, and exchanges, arranged both through

government and individual institutional channels, have proliferated.
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In November 1978, two months before the signing of the Joint

Communique which established diplomatic relations, China Features

(Peking) carried an announcement that 50 research scholars, 6 of them
women, would leave for the U.S. in December to commence study at four
universities. Their two-year stay was to start with three months of
English study at American and George Washington Universities in
Washington, D.C. Fan Yi met with this first group of scholars on
December 26, 1978, encouraging them to study hard and master advanced
American science and technology. "You must emulate the attitudes of
Premier Chou Enlai and other revolutionaries of the older generation

ull On January 5, 1979, a mere five days

when they studied in France.
after the normalization of relations between the two countries, the
Ministry of Education and the Bureau of Scientific and Technological
Personnel under the State Council held a joint meeting with 160 par-
ticipants from over 50 organizations and 27 universities. At this
time they drafted a two-year plan for sending students abroad discuss-
ing methods and standards for selecting them.]2 The emphasis was on
the training of more teachers for China's institutes of higher learn-
ing, particularly those responsible for the natural and technical
sciences. In keeping with the "Understanding on the Exchange of
Students and Scholars Between the United States of America and the
People's Republic of China," eight American postgraduate students,
selected through the auspices of the Committee on Scholarly Communi-
cation with the People's Republic of China, arrived in China in late

February 1979. At a reception held for them by the Ministry of Edu-

cation in Peking, the Chinese restated their goal of sending 500
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Chinese to attend U.S. universities to study advanced science and
technology; Tom Gold, speaking for the Americans, stressed the hope
that the U.S. would send 60 Americans to China to study Chinese his-

tory, literature, and language.]3

Neither of these aspirations was
achieved numerically within the time frame first estimated (six

months for the Chinese, one year for the American), primarily because
the exchange apparatus and logistics, nonexistent for nearly 30 years,
had to be built almost from scratch. However, the mobilization of
American institutions to receive students from China has proceeded

at a rapid rate, all the more amazing considering the lack of a

central administrative agency and the diverse stipulations and require-

ments of independent 1'nst1't:ut1‘ons.]4

Profile of the Chinese Students and
Scholars in the U.S.

From fewer than two dozen PRC citizens studying in the U.S.
at the time of normalization, the number increased in dramatic pro-
portions to reach over 6,000 by the summer of 1981, surpassing by
more than one-third the number enrolled in U.S. universities during
the 'I9405.]5 This figure is significant in that it reflects the
desire on the part of both countries to positively demonstrate the
new relationship between them. In China's case, it is action urgently
taken to make good on the national plan to modernize and a solid
reversal (at least for the present period) of its past international
isolationism.

Throughout this dissertation, persons from the People's

Republic of China in the United States are referred to as students



ir
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and scholars. Such a distinction is necessary, reflecting groups of
persons who have differing characteristics, most notably in their
sponsorship, status at the university, and purpose for their stay.
Scholars, or "visiting scholars" as they are sometimes called,
are mid-career Chinese professionals sent to the U.S. for varying
periods of time to pursue advanced training, primarily in the natural
sciences and engineering. They are engaged in research programs at
individual American universities and institutes rather than degree
programs. They are nominated by their home institutions, and their
stay is supported by Chinese government monthly stipends of around
US$400. The purpose of their stay is many-faceted: working with
American colleagues in their field enables them to learn new research
techniques, to catch up on developments in their fields, and to
acquaint them with the broader scientific community.
Chinese-government-sponsored graduate students constitute
another defined category. In general, they are younger than the
visiting scholars, being chosen after graduation, after a stringent
selection process from China's leading educational institutions.
Like the scholars, they receive a monthly living stipend from the
Chinese government but are admitted and enrolled in graduate degree
programs in American universities. At present, the Chinese govern-
ment has plans to send four to five hundred such students to the

16 This number is not as large as that of the visit-

U.S. each year.
ing scholars, but it is a growing segment of Chinese citizens on

American campuses.
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Privately sponsored students make up a third category of
Chinese now studying in the U.S. This group is much more diversified
and, as of late 1981, has become the largest group of Chinese in the
U.S., representing over 55% of the total. Recognizing that it cannot
meet the need for trained personnel for the modernization effort or
the desire for study abroad of its many citizens through government
sponsorship alone, the Chinese government has encouraged students to
investigate other sources of sponsorship and readily grants visas to
those who can demonstrate a sufficient level of support. Such support
comes from two primary sources: friends or relatives in the U.S. and
from individual foundation grants, university fellowships, and
assistantships. Selection in these cases rests on meeting the admis-
sion standards of U.S. universities rather than the criteria set by
the Chinese government. While members of this group range from high
school students to individually sponsored researchers, the majority
of them are undergraduates. They tend to be more widely scattered
throughout the U.S., studying in a broader range of fields and disci-
plines than either the visiting scholars or the Chinese-government-
sponsored graduate students, both of whom are highly concentrated in
the sciences and engineering.

Individual American institutions are increasingly establish-
ing their own exchange agreements with a variety of institutions in
China. Such arrangements are often reciprocal, allowing for the
exchange of students and/or faculty at a variety of levels and in
many fields of study. The specifics of such exchanges are often

drawn up in written exchange agreements. More about this and other
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information concerning the changing pattern of the Chinese students
and scholars in the U.S. will be discussed later.

The first few months after the establishment of diplomatic
relations raised many questions on how the exchange process would
operate. American universities began contacting the newly established
Chinese Embassy as well as the U.S. State Department for information
on how to bring Chinese students to their campuses. U.S. universi-
ties quickly began to receive letters of inquiry from students and
universities in China asking similar questions. Even private organi-
zations having links with or interest in China, such as the National
Committee on U.S.-China Relations, the Committee on Scholarly Exchange
with the People's Republic of China, and the US-China Peoples Friend-
ship Association, were contacted for information about the exchange
process. None of these agencies or organizations could provide a
systematic, much less comprehensive, response to the growing demand
for information.

In March 1979, a conference sponsored by the International
Communications Agency of the U.S. government was convened to discuss
the exchange process between the two countries and its implications.
Attended by professionals in the National Association for Foreign
Student Affairs (NAFSA) from a wide variety of educational institu-
tions, the conference covered such areas as the lack of uniformity in
placement procedures in U.S. institutions, English-language diffi-
culties, and discussion about ways to introduce Chinese scholars and
students to local people and the American culture should they desire

such contact. At that time there were 100 students from the People's
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Republic of China in the United States compared to 13,650 from Taiwan.'’

One issue debated was the extent to which students and scholars arriv-
ing from China should be treated differently from others of the many
national groups of foreign students already on American campuses.
Some felt that special considerations and stipulations were required
since, at that time, so little information was available to each
country on the educational evaluation procedures and admissions
requirements of the other country. Throughout the 1970s, most uni-
versities in China did not grant degrees, and other means of evaluat-
ing a student's performance which were recognized and accepted by
many other foreign countries, such as the Graduate Record Examination
and the TOEFL examination of English fluency, were unknown in China.
Others felt that the establishment of special categories or services
for Chinese students and scholars per se would be to set a precedent
that would serve neither the Chinese nor the American institutions

in the long run. Both groups were desirous of facilitating the

exchange process, but that issue was left unsettled.

Establishment of an Information Agency

One strongly agreed upon outcome of that conference was the
need for an agency to provide continual up-dated information on the
exchange process to assist universities and others throughout the
country. Thus, the U.S. International Communication Agency provided
two-year funding for the establishment of the U.S.-China Education
Clearinghouse in Washington, D.C., to be administered jointly by the

Committee for Scholarly Communication with the People's Republic of
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China and the National Association for Foreign Student Affairs. The
main purposes of the Clearinghouse were to provide information about
China's educational system to U.S. institutions of higher learning,
to collect and share information about U.S.-China institutional
relationships and student/scholar exchanges, and to channel recom-
mendations received from the American higher education community on
U.S.-China educational relations to appropriate U.S. government

agencies."8

The Clearinghouse performed these services admirably over
the past two years and is to be commended for its publications, which
are the leading source of information on the exchange process and its
development. Not only has it provided valuable information on the
Chinese population of students and scholars in this country, based on
several research projects, but it has also compiled and shared pre-
viously lacking information about Chinese institutions of higher
learning necessary for Americans who wish to study or do research in
China. A 1list of Clearinghouse publications is included in the bib-
liography of this dissertation.

The first known attempt to compile information on the students
and scholars from China studying in the United States was undertaken
by the U.S.-China Education Clearinghouse in December 1979, and the
results were released in a publication entitled "Survey Summary:
Students and Scholars from the People's Republic of China Currently
in the United States" in April 1980. The report is based on a ques-
tionnaire sent to 168 U.S. institutions of higher education to which

133 responded. In what is believed to be a realistic profile of

PRC students and scholars in the U.S. at that time, the total number
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was approximately 2,000. One thousand one hundred of these were
government-sponsored visiting scholars (figure verified by the U.S.
Embassy in Peking based on those applying for visas to the U.S.);

the remainder were privately sponsored students who received financial
support from U.S. relatives or friends or directly by scholarships and
various forms of aid from the U.S. 1‘nst1’tut1’ons.]9

In addition to a profile of the Chinese students and scholars
in terms of the institutions and locations where they were most con-
centrated, the report also provided information on language, financial,
and administrative issues. Deficiencies in English-language skills
were mentioned by the responding institutions as a major problem. Of
those who required additional language training after arrival in the
U.S., 45.1% were students and 54% scho1ars.20 Speaking and listening
comprehension caused the greatest problems. Other frustrations arose
due to unfamiliarity with American idomatic usage and to technical
terminology in the specific field of study. Misunderstandings in
language often exacerbated misinterpretations of differing cultural
behavior between the Americans and Chinese.

Fifty-one and six-tenths percent of the responding institutions
reported that those scholars and students sponsored by the Chinese
government received stipends inadequate to living costs in America,
stating that at least $100 to $200 in additional funds were required

21 Lack of funds for needed clothing,

to meet basic monthly expenses.
medical and dental expenses were often reported.
Because of the rapidly expanding number of Chinese who arrived

in the U.S. each term, and the widely differing time periods of their
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stay (some coming for three to six months and others for one to two
years), the statistics released in the "Summary Survey" were out-
dated by the time of its release. However, its purpose of providing
a profile and of identifying initial problem areas in order that U.S.
institutions could begin to address themselves to their solution was
accomplished.

In August 1981, the Clearinghouse published the results of a
more detailed and extensive survey with the same title as the earlier
one. Three main factors justified the conducting of a second survey
only one and a half years after the first: (1) both the number of
students arriving from China and the number of American institutions
receiving them had increased dramatically, rendering the earlier
survey incomplete and inaccurate; (2) a comparison of the results of
similar items in the two surveys pointed out changes that had taken
place in the profile, patterns of sponsorship, and problems facing
the students and scholars; and (3) the second survey provided addi-
tional information on university apparatus and methods of assimilating
the Chinese citizens into the American academic environment.

As before, the survey was sent to U.S. universities and
colleges thought to have enrolled PRC citizens--313 in 1981 as opposed
to 168 in 1979. One hundred eighty responded to the second survey.
The results of the survey provide a much clearer picture of the
exchange process and its present status on U.S. campuses. It is a
picture that the authors, Tom Fingar (CSC-PRC) and Linda Reed (NAFSA),
expect to remain fairly stable or within the range of changes in

patterns among other foreign students in the future because of China's
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inability to support students and scholars at the present increasing
ratio and because the "pool" of those in China who most desperately
needed foreign training for China's modernization efforts is being
depleted. At the same time, China's ability to train students and
researchers in needed fields in its own universities and research
institutes is increasing because of the domestic policies of improv-
ing educational institutions and because of the advanced training
that returned students and scholars from abroad will bring.

Of the estimated 5,000 PRC students and scholars in the U.S.
at the time of the survey, the results provide information on the
characteristics of 3,467 of them, broken down into the following
categories:

399 undergraduates;

656 graduate students;

1,945 visiting scholars;

467 other (mainly persons studying Eng]1sh)
This represents an increase of 300% over the number in the U.S. at
the time of the first survey. While 5,000 is still only one-third
the total number of students in the U.S. from Taiwan, there are only
12 or 13 other countries that have more citizens studying in the U.S.
at this time.?3

The geographic and institutional distribution of Chinese
students and scholars remains about the same as in the earlier survey.
Even though they have enrolled in nearly twice as many U.S. colleges
and universities, the western region, California in particular, still

enrolls the largest percentage (26%).24 Further, this survey was

able to document that, of the schools responding, 65% are in 25
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schools that have more than 40 students and scholars from China, and

six schools have more than 100.25

These figures showing concentra-
tion are indicative of the particular following that some U.S.
schools have in China, and that they have done quite well in securing
admission to targeted institutions.

One of the biggest changes between the results of the two
surveys is that of composition of sponsorship and category. Visiting
scholars, once 61% of the total, is expected to decline to 34% in
the 1981-82 academic year; an increase in the absolute and relative
number of graduate students (both Chinese government sponsored and
privately sponsored) was recorded with the percentage changing from
17% to 45%.25

While the majority of PRC students and scholars are engaged
in research or degree programs in mathematics, engineering, and the
physical sciences, the percentage of graduate students in the humani-
ties and the social sciences is greater than that of the visiting
scholars. Privately sponsored students, most of them undergraduates,
tended to be more evenly distributed in all fields. The biggest jump
came in the number of graduate students enrolled in the humanities,

from 1 in 1979-80 to 90 in 198]—82.27

But this number represents only
1.5% of the total Chinese population studying in the U.S.

The Chinese institutional affiliations for undergraduates,
graduates, and scholars remained relatively unchanged from one survey

to the next:
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--Colleges and universities 54-55%
--Chinese Academy of Sciences 27-29% (slight decline from 1979)
--Academy of Social Sciences 2- 4%
--Government agencies 4- 8%
--Other 13-14%

The only exception of note is that 77% of the undergraduates
are coming from China's universities and colleges rather than special-

ized academies or research institutes.28

Obstacles and Problems

English-language deficiencies continue to constitute a major
barrier to the admission and full assimilation of Chinese students
and scholars into their academic or research programs, according to
the respondents of the second survey. Of the 125 respondents to that
question, 59% felt that most PRC students required additional English-
language training; 19% said that some needed it; and 22% indicated
that few required more training.29 Figures for Chinese scholars are
nearly identical. An additional problem is that of assessing the
language ability of PRC applicants prior to arrival in the U.S. because
of the nonavailability and lack of administration of the standard
TOEFL exam in China. This situation is about to be corrected as
arrangements have been made to do so, starting in a few select loca-
tions in China in 1981-82. Dr. Altman of the Educational Testing
Service in Princeton maintains that GRE as well as TOEFL scores for
all government-sponsored students and scholars should be available to
U.S. institutions from those applying for the fall 1982 term.30
However, this leaves a large percentage of the total number applying

for admission without access to the test in China, i.e., privately

sponsored students.
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The areas and issues raised around the subject of admissions
policies and procedures are still troubling ones according to the
responses to the second survey. As the Chinese have become increas-
ingly aware of applications procedures, i.e., to whom to write for
what forms, how to apply for financial aid, and others, increasing
numbers of students and scholars applying from the institutions
familiar with the procedures are using them. Those American institu-
tions that have specific exchange agreements with individual Chinese
institutions have the fewest problems in this area, mainly because
persons from the two institutions have met, either in the U.S. or
China, and have discussed the procedures for their own institutions.
It is most problematic for the self-willed and enterprising Chinese
student who wishes to apply for U.S. university fellowships or
assistantships. He or she often does so on the suggestion of a
foreign teacher in China, has never seen an American university cata-
log, and expects things to be standardized in U.S. institutions as
they are in China. Therefore, such students often use unorthodox
channels and contacts and provide incomplete or insufficient informa-
tion to the university or department to which they wish to apply.

In response to China's lack of familiarity with American pro-
cedures and methods of evaluating potential applicants, 48% of the
survey respondents said they applied the same criteria to Chinese
candidates as for all other applicants, leaving 52% who indicated
they applied special criteria.3] Of the latter, the most comrion
exceptions made were in the waiving of the U.S. standardized test

scores: 99% waived TOEFL and assessed English ability by other
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methods; 67% waived required GRE scores; 35% waived SAT scores.32

Some required that one or more of these tests be given after arrival
on campus. Very few of the respondents viewed the application of
special criteria as a permanent measure: 75% indicated that such
waivers and special procedures would end when the normally required
tests are administered in China, and 40% stated that the measures
were introduced in order to resume exchanges with China.33

The survey asked a number of questions about financial support
in order to lay rest to conflicting rumors and misunderstandings that
have arisen among the institutions, the general public, and the
Chinese-American community. Since the individual Chinese student or
scholar simply does not have the financial resources himself or within
his immediate family in China, the costs of study or research abroad
have to be borne by others. Chinese-Americans, as a group, have been
particularly "set upon" and pressured by relatives in China to support
the higher education of a kinsman from China. With the competition
keen in China for the limited amount of government funding for either
students or scholars, many Chinese view their American relatives (most
of whom they have not been in contact with for many years) as the best
financial route for their son, daughter, cousin, etc., to achieve the
now-much-sought-after opportunity to study abroad. This is particu-
larly true for undergraduates or those in a nonscientific field, both
categories that are low priorities for Chinese government funding.

The survey found that substantial sponsorship for both gradu-
ate students and visiting scholars is borne by the Chinese government,

but that it did vary according to the category and field of study and
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that the proportions have not changed very much between the first and
second surveys. The following is a breakdown of financial sponsor-
ship:
72% full or partial Chinese government paid
PRC visiting scholars 23% full or partial U.S. universities paid
3% supported by friends or relatives in U.S.
34% full or partial Chinese government paid
PRC students 26% full or partial U.S. universities pa1’d34
36% supported by friends or relatives inU.S.
A significant variation was found when looking at the pattern of
financial support in those 25 schools that reported enrollment of
more than 40 PRC nationals. Whereas the Chinese government provided
full support for only 29% of the graduate students overall, it pro-
vided full support for 45% of its graduate students enrolled at those
universities. In comparison, friends and relatives provided full
support for only 21% of the students at those schools, while provid-

35 These figures show a clear

ing 36% of that category nationwide.
targeting of preferred schools by the Chinese government, whereas the
overall percentage of privately sponsored students is scattered among
a much broader range of schools nationwide.

The "Summary Survey . . ." of 1981 requested and received
information about one area that the Clearinghouse did not ask about
in its 1980 survey, that of formal institutional agreements that
existed between the respondent's school and one or more in China.
Fifty-two percent of the respondents to the survey indicated that their
university or school did have such an agreement with a Chinese school;
17 schools reported multiple agreements.36 Most of these were estab-

lished in 1980 or early in 1981; most of them were specific agreements
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that commit or permit the institution in each country to receive a
designated number of students and/or faculty from the other; some
obligate the bilateral providing of scholarships in given fields.
However, the number of students and scholars coming to the U.S. under
these kinds of agreements is only a small portion of the total: in
1980, 8 undergraduates, 73 graduate students, and 157 visiting scholars
were in the U.S. under the auspices of formal institutional agree-
ments.37

The U.S.-China Education Clearinghouse is, by far, the leading
source of information about the nature and administrative specifics
of the Chinese nationals in the U.S. at this time. Its coordination
of information and role of acting as a liaison between university
admissions and foreign students offices, the Embassies in both coun-
tries, and knowledge of the steps and procedures needed to permit
exchanges to move forward smoothly have been of great service to
American institutions. The Clearinghouse closed on December 31, 1981,
its major purposes fulfilled. However, some of the ongoing tasks
have been shifted to the National Association for Foreign Student

Affairs and the Committee for Scholarly Communication with the

People's Republic of China.

The Interaction of Chinese Nationals With U.S. Nationals

Very little public information exists on the nature or extent
of interaction between Chinese and U.S. nationals. In the spring of
1980, a letter was sent to the 56 participants who had attended the

"Briefing/Workshop on Students and Scholars from the People's Republic
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of China and the United States Colleges and Universities" mentioned

at the beginning of this section. The letter requested information

on what, if any, kinds of activities or programs were being planned

to acquaint PRC nationals with American 1ife and culture, including
orientation programs and direct contact with American people or commu-
nity groups. Of the 18 replies received (32%), most came from members
of COMSEC, or Community Section, of NAFSA, which is the division of
the foreign student affairs body most interested in this aspect of

the exchange process.

None of those responding indicated that their institution was
planning special orientations, apart from that provided or required
for other foreign students on their campuses. In most cases, they
felt that a special effort should be made to acquaint Chinese stu-
dents and scholars with COMSEC services, which include the following:

occasional in-home hospitality

home stays of varying duration (i.e., between terms)

household loan items (dishes, furniture, sheets, etc.)

conversational English

community orientation (banking, shopping, etc.)

speakers bureau

emergency loan fund
Several of the persons responding felt that COMSEC should play a role
in orienting their volunteers and university personnel who were most
likely to come into contact with Chinese students as to the potential
pitfalls existing because of cultural and social differences and the
long absence of contact with the People's Republic of China.

In the year and a half since that information was solicited,

a number of developments have taken place, mainly in response to the

growing numbers of Chinese arriving on campuses across the country
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and the growing awareness of community groups that Chinese students
and scholars are, in general, enthusiastic about exploring the commu-
nity and meeting with Americans. Some of the schools that have a
large number of Chinese have established an informal, if not official,
office that deals exclusively with the China exchange program: the
University of Wisconsin, Northeastern University in Boston, Univer-
sity of California in Berkeley, and Wayne State University in Detroit,
to name a few. They handle administrative matters dealing with the
Chinese and the university, but they also arrange communication
between the Chinese and interested community groups.

A number of professional groups and community organizations
outside the university have an interest in the arrival of Chinese
nationals in the U.S. The National Committee on United States-China
Relations is one. Because of their concern that the majority of
students and scholars, diligent and coomitted to their studies and
research, would return to China without an opportunity to become
acquainted with the history and development of American society, the
National Committee created a Scholar Orientation Program in ]980.38
The program consists of a 7-11-day visit to four cities--Williamsburg,
New York, Washington, D.C., and Philadelphia--for 15-member groups of
Chinese scholars. Each tour is based on a particular professional
focus to allow maximum interaction between colleagues of the two
countries. Lecture sessions are given by experts in the four cities;
there are also visits to historic sites and cultural performances,
and tours of multi-ethnic neighbors and civic centers. A highlight

of the program is the homestay with American families in New York
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and Washington, D.C., which provides a direct experience with daily
life.

Thus far, five such groups have been organized under the
program:

--June 1980: focus on law and economics

--Sept. '80: focus on English language and literature

--Dec. 1980: focus on agriculture

--March '81: focus on journalism

--Aug. 1981: focus on English language and literature
Through announcements of the Scholar Orientation Program to universi-
ties across the country, the National Committee relied on the foreign
student offices to publicize the program and to nominate those inter-
ested scholars who would most benefit from the program.

While the number of scholars who have participated in the
program is small, a total of 47, it has been judged a great success by
both the Chinese participants and the National Committee. Nearly half
of the participants have been women, a representation much greater
than the national percentage of women to the overall Chinese students
and scholars in the U.S. (between 15-18%).39 Participants have been
selected from a wide variety of institutions in all parts of the
country, and they represented many different institutions in China.
The only exception has been with the agriculture group, where all
but one of the Chinese were studying at the Midwestern universities:
Wisconsin, Michigan State, and Minnesota.

The National Committee on U.S.-China Relations has summarized

the program as follows:
| We feel that the scholars who participate in the program--

those who are in the vanguard of China's modernization drive,
future leaders and policy makers--will leave the U.S. enriched,
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not only by academic and technical knowledge, but by a truer

understanding of our people, government, and American society.40
A Chinese participant put it this way:

I've been in the U.S. for over a year, and until now all I had

done was research in my area of specialization. Al1 I knew

revolved around the university and my field. I could not answer

any questions concerning the "whole picture" of the United

States. When we return to China we should also know about the

general conditions in the U.S. This program has certainly con-

tributed to that kind of understanding.4?

Another group having considerable contact with the Chinese
students and scholars in the U.S. is the US-China Peoples Friendship
Association (USCPFA). Nationally incorporated as a nonprofit educa-
tional group in 1974, the Friendship Association is a loose "confed-
eration" of over 100 local chapters of volunteer members with a
nationally elected board of directors. National priorities focus on
the operation of a tour program to China (one of the largest in the
country) and the operation of the Center for Teaching About China
in Chicago, which is a clearinghouse for educational materials about
China for use in American primary and secondary school curricula.

The Friendship Association's overall objective is "to promote a better
mutual understanding between the peoples of China and the United
States.“42 The activities of local chapters vary considerably, depend-
ing upon the interests of individuals and communities, but most offer
regular programs on China featuring films and speakers, promote the
national tour program, and participate in international community
programs, festivals, and bazaars. Prior to the establishment of
diplomatic relations, the organization publicly criticized the U.S.

government's "two China" policy and lobbied for the normalization of

relations in Washington.
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Since 1979, the local chapters of the Association have spent
increasing amounts of time and energy in activities to assist scholars
in their adjustment to the U.S. and to encourage them to participate
in Association events geared to educating Americans about China.
Contact with Chinese scholars and students was not difficult to
arrange and maintain, partly because the Association's focus is with
China and not with foreign students in general, and partly because
the Friendship Association is quite well known in China. Prior to
1979, it was one of the few American groups with a ready welcome in
China and was given a special recognition for its people-to-people
foundation. Most Association members have visited China, thus are
acquainted with the differences in culture and conditions between the
two countries. Many of the first teachers of English from the U.S.
to be selected to teach in China's universities in 1978 and 1979 were
members of the Friendship Association. While the opening up of China's
doors to all varieties and sectors of the American society who have an
interest in China has greatly reduced the "special" status and influ-
ence the Association has in China, the history of the group makes it
easier to understand the affinity between its members and the newly
arrived Chinese students and scholars on American campuses.

It is difficult to assess the strength of the relationship or
the range of activities that the Association and the Chinese have in
common because most local chapters are small and do not systematically
report or publicize their services. Some of the larger chapters pub-
1ish sporadic newsletters, and the national office in Los Angeles

publishes a bimonthly feature magazine, U.S.-China Review.43 From
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these and personal first-hand knowledge of Association people and
structures around the country, the following activities come forth
as a representative sample of services offered on behalf of Chinese
visitors through the Friendship Association:

--hosting of banquets or dinners on Chinese national
holidays, i.e., October 1 and Chinese New Year;

--English classes to enhance conversation ability;

--transportation assistance for shopping, medical visits,
and the like;

--American home hospitality between terms or on American
holidays;

--"buddy systems" between individual Chinese and Americans;

--organization of group trips to local community museums,
historical sites, etc.;

--sponsorship of Chinese students and scholars to national
Friendship Association conventions;

--regional organization by several chapters of group trips
to out-of-town special events, i.e., the Great Bronze Age
Exhibit or the China Trade Fair which toured America in
1980;

--arranging contact with Association members in other cities
for individuals who plan to visit for business or pleasure.

The relationship is mutually beneficial. The presence of Chinese

students and scholars has stimulated community interest in China and
given the Friendship Association a new vitality in many cases. Indi-
vidual students and scholars are often willing to speak before groups
of Americans at programs or conferences and workshops sponsored by

the Friendship Association. Most Association events are open to the
public, but not often well publicized. Organization of services and

programs with PRC students appears to be haphazard, often growing out
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of the needs and requests in a specific location rather than proceed-
ing from long-term planning. Evaluation is seldom systematic or
comprehensive, and dissemination of information with the intent to
share successes and failures happens only sporadically or randomly,
often through word of mouth at regional or national conventions.

Nevertheless, in spite of these weaknesses, the US-China
Peoples Friendship Association is an organization that Chinese stu-
dents and scholars respond to readily, one that offers a genuine
opportunity for long-term relationships to develop and mutual learn-
ing about e<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>