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ABSTRACT

On-the-Job-Behavior of College and University

Foreign Student Advisers as Perceived by

Knowledgeable Faculty Members

August Gerald Benson
The Problem

The central problem investigated in this study was: Which of the many

aspects of the Foreign Student Adviser's on-the-job behavior do Know-

ledgeable Faculty Members perceive to be significant in facilitating the

academic progress and/or personal development of the foreign students

enrolled at their institutions.

Use of the Critical Incident Technique

The CRITICAL INCIDENT TECHNIQUE was the primary research
tool used in this study, serving both as the method of collecting the data
and as an instrument for analyzing the data. The 110 Knowledgeable
Faculty Members in this study were identified by the Foreign Student
Adviser at their institution as having had extended contact with foreign
students either in a teaching or advisory capacity and as being reasonably
well informed on the operations of the foreign student office at their
college or university. They were therefore considered as qualified

observers to report critical incidents involving the on-the-job behavior
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of Foreign Student Advisers at their institution which the Knowledgeable
Faculty Member perceived as having a significant effect on the academic
progress and/or personal development of foreign students at his institu-
tion, Each Knowledgeable Faculty Member used his own perspective and
judgment in selecting and reporting critical incidents. All critical inci-
dents were gathered by the researcher via personal interview with each

of the 110 Knowledgeable Faculty Members.

Summary of the Main Findings of the Study

The primary purpose of this study was to identify these functions
(on-the-job behavior) of the Foreign Student Adviser as perceived by
Knowledgeable Faculty Members, which, if performed in an effective
manner, have a significant effect on the successful performance of his
job. In meeting this purpose, this study has revealed the following
information:

Knowledgeable Faculty Members perceive 156 significant
common functions which are performed by most Foreign
Student Advisers. These functions may be grouped into

16 areas of similar-type behavior.

The 156 significant common functions identified by Know-
ledgeable Faculty Members compare with 203 significant
common functions identified by Foreign Student Advisers
in a related study, a difference of 47 between the two
groups. One hundred and forty-one Distinct Critical Ele-
ments were common to both groups, 15 were unique to the
Knowledgeable Faculty Member study and 62 were unique
to the Foreign Student Adviser study. Much of the differ-
ence between the Knowledgeable Faculty Member and the
Foreign Student Adviser is represented in the 15 unique
functions perceived by the Knowledgeable Faculty Mem-
bers and the 62 unique functions perceived by the Foreign
Student Advisers, as well as the difference in the
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percentage of satisfactory and unsatisfactory incidents
reported.

Knowledgeable Faculty Members initially held general
opinions of the essential functions of the Foreign Student
Adviser that differed markedly from subsequent percep-
tions drawn from actual observation of critical incidents
involving foreign students and the Foreign Student Adviser.

Knowledgeable Faculty Members perceive the responsibility
of the Foreign Student Adviser to include a wide range of
duties and activities and expect the person filling this role
to have the personality, experience, and motivation to cope
with the divergent demands of foreign students and related
faculty and staff.

Knowledgeable Faculty Members perceive that some types
of Foreign Student Advisers behavior are more recurring and
common than other types of behavior.

A secondary purpose of this study was to develop some generaliza-
tions regarding which functions Foreign Student Advisers tend to perform
most effectively and which functions they tend to perform least effectively
as perceived by Knowledgeable Faculty Members. This study has pro-
vided the following information:

Knowledgeable Faculty Members tend to perceive Foreign Stu-
dent Advisers as performing very satisfactorily in the areas
involving personal contacts with students, community groups,
and off-campus agencies, as well as in personal services and
emergency situations. This includes the areas of Financial
Guidance, Interviewed Students, Personal Counseling, Coor-
dinates Community Activities, Relations with Outside Agencies,
Emergency Situations, and Miscellaneous Personal Services.

Knowledgeable Faculty Members tend to perceive Foreign
Student Advisers as performing satisfactorily in areas more
closely related to the KFM, Consultant and Advisory and
Academic Guidance, as well as in Gathering Information.
Knowledgeable Faculty Members perceive the Foreign Stu-
dent Adviser as being heavily involved in the functions Con-
sultant and Advisory and Academic Guidance (as the KFM
perceives the FSA's role).
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Knowledgeable Faculty Members tend to perceive the For-
eign Student Adviser as performing less satisfactorily in

the administrative, management area involving: Administers
Office and Planning and Program Development as well as in
the functions of Foreign Student Activities and Immigration
Expert. KFMs perceive the FSAs actively involved in the
Immigration Expert area but performing below the satisfac-
tory mean for all incidents reported.

Knowledgeable Faculty Members do not perceive the Foreign
Student Adviser as very active in the areas of Referral Ser-
vices and Gives Advice although the FSA's performance is
rated satisfactory for those incidents reported. KFM may
sub-sume these areas in other related critical areas.

ﬁ
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CHAPTER 1

INTRODUCTION TO THE STUDY

Many American educational institutions are now deeply involved
in educational programs abroad. ! For the majority of institutions, how-
ever, reception or enrollment of foreign students represents their most
significant contact with the increasing involvement of the United States
in international education. Understandably most American institutions
tend to view the programming of foreign students as their contribution
to improved international understanding, the advancement of less
developed countries and United States foreign policy. 2

A few American universities attempt to treat foreign students
the same as regularly enrolled American students and turn them
loose in the university's maze of student services, activities, and
requirements. Most educational institutions, however, recognize
that foreign students do have problems and concerns that are differ-

ént -- some in kind, some in degree -- from those of American stu-

dents. Therefore, several particularly helpful services for foreign

1. The International Programs of American Universities (East
Lansing: Institute of Research on Overseas Programs, 1958),
p. 14.

2. Homer D. Higbee, The Status of Foreign Student Advising in

United States Universities and Colleges (East Lansing: Insti-
tute of Research on Overseas Programs, 1961), p. xxi.
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students have been added to the normal student services program at
most American colleges and universities. Higbee identifies three
basic reasons why Western nations in general and institutions in the
United States in particular provide additional services to foreign
students: (a) to create a favorable image of the Western country,
(b) @ humanitarian desire to help the foreign student, (c) administra-
tive necessity. 1

Normal student services include: admissions, registration,
employment, social activities, housing, financial aid, discipline,
counseling, health, and academic advising. Additional services for
foreign students often include: Immigration assistance, community
contacts, special orientation and English language programs. To
facilitate foreign studemt utilization of all of these services and to
insure the satisfaction of the institution's responsibilities, most
colleges and universities have appointed a Foreign Student Adviser.
The position varies greatly between institutions. 2

Those institutions with the largest enrollment of foreign students
have appointed full-time Foreign Student Advisers. Among the re-
maining institutions, foreign student advisers are appointed from
the teaching faculty, the admissions office, the Dean of Students

Office and some are academic deans or department heads. Adviser

1. Higbee, op. cit., p. xiii.

2. Ibid., p. 5.







duties in these cases are being performed on a part-time basis with
the percentage of time devoted to the job depending on the number of
foreign students enrolled, the degree of responsibility assumed by
the adviser for the various services listed above, and the philosophy
of the institution toward the foreign student program. Higbee points
out that the following five services stand out most clearly as distinc-
tively foreign student adviser's functions: Immigration service liai-
son, personal counseling, community contacts, social activities,

: i 1
and information and correspondence.

A Brief History of Foreign Student Advising in the
United States

Homer D. Higbee surveyed the status of foreign student advising
in 1960-61 and found that only 16 of the 679 foreign student advisers
who responded to his questionnaire had been in foreign student work

prior to 1940, 2

Forty-two percent of the respondents reported that
they were the first foreign student adviser to be appointed at their
respective institutions. His following table summarizes the numerical

expansion of foreign student advising in the United States during the

period from 1940-1960.

—

L Ibid., p. 15.

2. Higbee, op. cit., p. 3.







TABLE 1-2

Dates of Entry into Position of Foreign Student Adviser

Year Became Foreign Student Adviser Number Percent
1940 and before 16 2.4
1940 - 1945 25 3.1
1946 - 1950 127 18.7
1951 - 1952 59 8T
1953 - 1954 64 9.4
1955 - 1956 107 15,7
1957 66 957
1958 81 1119
1959 105 15.6
1960 6 .8
No answer 23 3.4

TOTAL 679 100.0

This great numerical expansion of foreign advisers for the 1940-
1960 era reflected the increased enrollment of foreign students at
U.S. institutions and colleges during this same period. Enrollments
had never exceeded 10, 000 foreign students before World War II.
They had approximated that figure in the 1930-31 school year, but
reflecting the depression, had dropped back to approximately 6000
annually in the years immediately preceding World War II. In 1945
there were 10, 341 foreign students enrolled in U. S. institutions and
in the following year 18,013. By 1954 the figure had nearly doubled
to 34,232 and by 1962 it was 64, 705 from 152 countries. By the
1966-67 academic year, the most recently reported, figures had

reached 100, 262 representing 172 countries and territories enrolled
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in 1797 institutions throughout the U.S.! This great increase in
numbers represents the results of a number of educational exchange
programs and objectives that provided for: leadership training,
technical and educational assistance to developing countries, support
for foreign policy, and promotion of international understanding, as
well as the individual drive of countless young students from abroad
to better their individual lot by studying in an American university.

During this same period the foreign student population has moved
steadily from a predominately undergraduate one to an almost even
mix of graduate and undergraduate foreign students. This change
in the nature of the foreign student population has been accompanied
by a change in the image of foreign students on the American campus.
Originally viewed as something of an ""exotic' addition to campus
life and later a "problem' because he was foreign, we may now be
moving into a period when most foreign student programs will be
geared to the sophistication, needs and goals of the foreign studen:
who may then be recognized as a responsible individual and student

in his own right. 2

l. Open Doors 1967, (New York, 1967), p. 1.

2. John Bennet, Herbert Passir. and Robert McKnight, In Search
of Identity: The Japanese Overseas Scholar in America and
Japan, (Minneapolis: University of Minnesota Press, 1958)
pp. 307-310.







In her paper evaluating the research done on foreign students

in the U. S. and discussing the "Impact of Foreign Students on the

United States,' Walton makes the interesting observation that foreign

students don't so much have problems as pose them.
It is quite probable in fact that it was the uni-
versity administrators, faced suddenly with
large numbers of students from Asia and later
from Africa, who suffered from cultural shock.
The problem of integrating him, a new kind of
student, perceived as markedly different from
an American student, into university life
seemed more difficult at first than it turned
out to be.

This interesting contention, not without some substance, if
followed to a logical conclusion would result in the appointment of
someone to '"assist' these ""different' students that would help give
rise to a new administrative function at each institution, that of
foreign student advising, and to the steady increase in numbers of
foreign student advisers noted above.

The universities' efforts to provide special services and to
come to grips with the problems of adjustmernt and cultural shock

for an ever increasing number and variety of students from abroad,

has kept the role of the foreign student adviser in a continuing state

of evolution. In an effort to bring some consistency and meaning to

their work, the National Association of Foreign Studezt Advisers

sotiio a8

1y Barbara J. Walton, Foreign Student Exchange in PF"SPES‘“iii
(The Office of External Research, U. S. Deparimert >f State,

1968), p. 37.
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(NAFSA), now the National Association of Foreign Student Affairs,

was founded in 1948 as the professional organization for those per-
sons having specific responsibility in this field. Since its founding,
NAFSA has been primarily an organization for professional expres-
sion and development of foreign student advisers. However, its grow-
ing membership now includes a diversified group of people from many
disciplines and private life who have a common interest in foreign
students studying in the United States. A recent addition to NAFSA

includes persons who have responsibility for American students study-

ing overseas.

Statement of the Problem

This study is intended to identify the 'critical areas'' of the
Foreign Student Adviser's behavior on the job as perceived by the
knowledgeable faculty member. It represents the second part of a
three-part project to study the on-the-job behavior of college and
university Foreign Student Advisers from the perspective of the
Foreign Student Adviser himself, knowledgeable faculty members,

and the foreign students being served. The first part of this project

involving the perception of the on-the-job behavior of Foreign Student

Advisers by the Foreign Student Adviser himself is being conducted

by Richard E, Miller. The third part, the perception of the on-the-

job behavior of Foreign Student Advisers by the foreign students being

served, will be conducted jointly by Mr. Miller and the investigator.






A prerequisite for the development of a clear definition of the
Foreign Student Adviser's role is that the Foreign Student Adviser
and the administration of his institution concur on how the functions
of the Foreign Student Adviser relate to the academic progress of
foreign students and attainment of their professional goals. However,
little effort has been made to clarify the particular contributicn the
Foreign Student Adviser can make to the academic community as he

attempts to serve the special needs of students from abroad who

come to his campus. Because of the general limitations of fac

and staff, it is essential that the Foreign Student Adviser be able to

clearly identify and give priority to those services or fur =S per-

formed by his office that best satisfy the needs which are most sig-

nificant for the foreign student. While considerable att

been devoted to the adjustment problems of foreign studen

limited attention to the role of the Foreign Student Adviser, almeost

of the funcii~a of

no attenticn has been directed o the percep

the Foreign Student Office by the faculty or spec ifically the academic

student during his stay at the i

This study atiempts to determize which of “he mazy dutie

formed by the Foreign Student Adviser are perceived by ko wlzdge-

“he zcadermic

able faculty members as being imporiant o signific

Progress and personal devel pmer: f the foreign studezi. 1

primary

>f ge

i s : + - ntial
2ique employed in this study has the prfentias
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data concerning what the Foreign Student Adviser does which the

faculty member considers significant.

Background for the Study

During recent years, increased attention has been focused on
the role and functions of the Foreign Student Adviser or Office. As
foreign student enrollments have increased at institutions, the office
has often accepted a wide variety of duties or functions and has
usually grown or expanded in piecemeal fashion. Historically, most

of the research in this field has been devoted to the adjustment

problems of the foreign student. ! Very little attention has been de-

voted to examining the functions of the Foreign Student Office until
Higbee's report of 19612 which reviews the duties being performed
ina broad sampling of foreign student offices by the Foreign Student
Advisers and their attitudes toward their roles and responsibilities.
More recently, over a period commencing in 1964, the Field Service
Office of the National Association of Foreign Student Affairs has

published a series of Guidelines to assist newcomers to the field

to know and adjust to their jobs. 3

L. Cora DuBois, Foreign Students and Higher Education in the
United States (Washington: American Council on Education,
1956), p. v.

2, Higbee, op. cit., p. 1.

3. Guidelines (Cleveland: National Association for Foreign Student

Affairs).
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Factors influencing the development of the Foreign Student
Adviser position include: (1) the mushrooming enrollment of foreign
students at United States colleges and universities; (2) the divergent
interests, backgrounds and goals of foreign students; (3) the varying
structure of student personnel services within United States universi-
ties; (4) the varying expectations of the Foreign Student Adviser held
by administrators, faculty and the foreign students themselves; and

(5) the tremendous diversity of the membership of the National Associa-

tion of Foreign Student Affairs.

Although NAFSA does not give an official membership number,
the annual directory1 lists approximately 5,500 individual perscvns and
2,100 institutions which have a continuing affiliation with the ¢rganiza-

tion. Foreign Student Advisers comprise less than 20% of the indi-

vidual listings, and it is estimated that less than half of this number

are active in the organization. Within NAFSA there are now four

separate interest groups: Community Section (COMSEC), Admis-

sions Section (ADSEC), Association of Teachers of English as a
Second Language (ATESL), United States Students Abroad (USSA).

Each of these sections has subsections for those with more particu.c1
interests. The peculiarity of this structure is that no se.ticr has

existed for Foreign Student Advisers, the original founders ~f the

Oorganization. After considerable discussion and review of the reed

1. The NAFSA Directory 1966-67 (Washington, D.C.: Natic=al
Associaticn for Foreign Student Affairs, November, 1966).
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for more specific recognition for Foreign Student Advisers and im-
proved clarification of their role in NAFSA and their relationship
to other sections of NAFSA, a motion was made at the meeting of
the Foreign Student Advisers'Commission on May 3, 1968 at the
annual national conference of NAFSA to establish a "Council of
Advisers to Foreign Students and Scholars' within NAFSA and that

this recommendation be submitted to the Board of Directors of
NAFSA at their June 1968 meeting. There does, however, seem to

be a general concensus among NAFSA members that the major ob-

jective of the Foreign Student Adviser is to assist foreign students

in attaining their goals.

Importance of the Study

The increase in the enrollmenat of students from abrecad, row
reaching 100, 000, has been a dynamic development in higher educa-
tion in the United States in the past two decades.  While the rate of
growth may be slowed, it is gererally believed that the foreign s*u-

dent population will continue t. in:rease consistent with the gr-wih

and admissions policies of cur cclleges and universities.

1. The researchers constructed the research design tu check an
this apparent concensus and found it to be accurate. Chapier
Three relates to how the check was accomplished.

2. Open Doors, 1967 (New York: Institute of Interzati-zal Educa-
tion Report on International Exchange, 1967), p. 1.
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Since most American colleges and universities have concluded
that foreign students do have problems and concerns relating to the
attainment of their educational goals, the institutions have usually
appointed someone on their staff to serve as Foreign Student Adviser,
often without a job description. The position and duties vary greatly
among institutions, often due to the fact that some institutions wel-
come foreign students to their campus without any clear-cut policy,
commitment or program for this important part of internaticnal edu-
cation. As a result, the institution may appoint someone to fill the
foreign student adviser role who may have only limited interest or

qualifications for this unique assignment.

Investigative studies, surveys and research pertaining to the
role of the Foreign Student Adviser have graphically demonstrated
a limited definition of that role and have usually failed to include
faculty views or perceptions. Clarification of the Foreign Student
Adviser rcle has often been lacking in imagination and scme®imes
non-existenrt. Consequently, foreign student advising may range
from a very narrow activity to a wide-ranging program with oxly
limited relationship to the academic goals or objectives of the foreign
student.

As the Foreign Student Adviser is willing and able to apply
priorities and alter his program accordingly, he can improve the
effectiveness of his work and increase his professivnal compesence

in contributing to the university's invelvement in irniernasic-nal
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educational exchange. This increased professional competence,

together with a concern for the larger context of higher education,

will enhance his ability and interest in developing a more creative

philosophy for foreign student advising.

In addition it will assist the Foreign Student Adviser to relate
the responsibilities of his office more effectively to those responsi-
bilities of other related offices such as the Dean of Studeats, the

Counseling Center, the:Financial Aids Office, the Placement Bureau,

the Health and/or Mental Hygiene Center, the Housing Office and the

Office of International Programs or Services.

Basic Assumptions

Even though the duties and the responsibilities of Foreign Student
Advisers vary greatly throughout the United States, there are
enough common elements of the job to make a study worthwhile.

This does not preclude studying specific differences within or

between universities.

The Foreign Student Adviser's primary purpose is to facilitate
or expedite the academic progress of the foreign students, and
secondly, to assist foreign students in attaining perscral develop-

ment goals. In 1955, the Committee on Educational Interchange
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Policy (CEIP) identified several such goals which are still appli-
cable toda,y:l
a. To foster the general advancement of knowledge for its

own sake and for the benefit of mankind.

b. To help each individual through education achieve his fullest
potential.
c. To increase international understanding through scholarly

effort and through association in an international community
of scholars.

d. To contribute to the development of other nations through

! the education of their students.

e. To enhance the international dimension of the education
of United States students and the United States community
in general through close association with foreign studerts
and by using foreign students as resources for appropriate
classes, club programs, etc.

f. To fulfill the obligation to cooperate with the United States
government and other iafluential national agencies in
achieving their international goals.

g. To help fill staff needs from student assistant and graduaie
research assistant to professor and research schelar

which are difficult to meet from United States scurces.

1. Ivan Putman, Jr., The Foreign Student Adviser and His Insti-
tution in International Student Exchange, Part 1, in Handbock
for Student Advisers, (New York: National Association for
Foreign Student Affairs, 1965).
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The work of the Foreign Student Adviser is related, theoretically,
at least, to a broader pattern of university involvement in inter-
national education. 1

The Foreign Student Adviser will have potential to contribute

to the stated obj ectives of the university in proportion to the
clarity with which his role is defined. 2

It is to the best interest of a foreign student program in a uni-
versity to have the responsibilities of the Foreign Student Ad-
viser expressed in writing by the university administrators. 3

If a Foreign Student Adviser is able to perceive the elements of
his work which relate most closely to attaining his primary ob-
jectives of facilitating the academic progress of foreign students,
he will be better able to define his role and to take steps toward
improving services for the foreign students enrolled at his insti-
tution.

Design of the Study

This is one of three related studies in which the CRITICAL INCI-

DENT TECHNIQUE will be used to identify the aspects of the Foreign

3.

Higbee, op. cit., pp. 2-3.

Ibid., pp. 3-5.

Ibid., p. 9.
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Student Adviser's on-the-job behavior which have a significant effect
on the academic progress and personal development of foreign stu-
dents, In this study, critical incidents will be gathered from know-
ledgeable faculty members and analyzed in accordance with the
CRITICAL INCIDENT TECHNIQUE as conceived and developed by
Flanagan and his associates. 1

The first study conducted by Richard E. Miller used the same
technique to analyz‘ie critical incidents from Foreign Student Advisers.,
The writer and Mr. Miller collaborated in gathering data. When one
of the researchers visited a university campus, he interviewed both
faculty members and Foreign Student Advisers. The two studies
utilized different data in studying the same problem: (1) the first
study analyzes critical incidents gathered from Foreign Student
Advisers, and (2) this second study analyzes critical incidents gathered
from faculty members. Both studies seek to identify aspects of the
Foreign Student Adviser's on-the-job behavior which have a signifi-
cant effect on the academic progress of foreign studerts. Ea:h siudy
is complete in itself, but this study will attempt to cerrelase the

findings of the two.

Scope and Limitation of the Study

This study is limited in scope to 15 universities in a seven-state

l. John C. Flanagan, '"The Critical Incident Techrique, " Psyche-
logical Bulletin, Vol. 51, No. 4, July, 1941.
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region of midwestern United States. All of the universities have at
least one full-time Foreign Student Adviser and an enrollment of 200
or more foreign students. The results are, therefore, primarily
applicable to institutions having full-time Foreign Student Advisers
and a foreign student enrollment of at least 200 foreign students.
| The Critical Incident Technique is the primary research tool,
serving as both the method of collecting the data and an instrument
for analysis of the data. Its limitations, which are applicable to
this study, are discussed in detail in Chapter III. The Critical

Incident Technique's main strengths are: (1) in providing a means of

obtaining primary data regarding the job of the Foreign Studen

Adviser in terms of behavior which is not generally limited to samp-

ling procedures frequently applicable in other techniques, a=nd (2) in
generating new hypotheses. However, the technique depends on the
capability of the respondent to recall critical incidents accurately
and his knowledge of the objectives of the activity. It also relies
heavily upon subjective interpretation of the researcher in analyzing
and utilizing the data.

The study is not an aitempt tc describe the complete role of the

Foreign Student Adviser but emphasis was placed upczn identifyin

those specific aspects (elements) of the Foreign Student Adviser’s
behavior which have significant bearing upon the academic progress
and personal development of foreign students. This does rat imply

that only procedures or functions of the Foreign Stude-: Adviser
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involving foreign students were studied. All aspects relating to ulti-
mate success or failure of the Foreign Student Adviser's work which
have a significant effect on foreign students"academic progress were

included.

Definition of Terms

The following definitions are important terms relating to the
Critical Incident Technique:

1. Incident. An event in foreign student advising on-the-job per-
formance (behavior of the foreign student adviser or equivalent in
his daily work) involving one specific matter. It will have a cause,
some action will take place during its happening, and it will have a
result. It will involve the foreign student adviser, one or more
foreign students or faculty members, etc. It may take place in an
hour, it may consume several weeks from its beginning to its con-
clusion, or it may not come to a definite end.

2. Critical Incident. An incident which had marked effect in either
improving or hindering a foreign student's adjustment (academic pro-
gress or personal adjustment). The criteria for naming a critical
incident are left to a competent observer. Thus, if a competent
observer feels that an incident had marked effect, it is considered

a critical incident.

3. Observer. One who has sufficient experience in foreign student
affairs to be familiar with the foreign student adviser's job in gen-
eral and the relationship with foreign students, faculty members, and
other significant persons who have a role in foreign studext work.

The observer should have participated sufficiently in foreign student
activities to be able to judge the effect of incidents on the academic
progress or personal adjustment of the foreign student.

4. Element. A constituent part of an incident. An eleme=t is one
specific procedure used by a foreign student adviser during a= inci-
dent. An incident may, and usually will, contain several elements.

5. Critical Element. Those elements which occur moest frequently
in critical incidents. Consequently, they are the elements which,

if carried out in a particularly effective or ineffective man~er, lead

to judgments by observers regarding the effectiveness cf the aciivity
in which they occur.
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6. Critical Area. A part of the duties or responsibilities of a foreign
student adviser which involves a number of related critical elements.

7. Non-Critical Elements. Those elements which do not occur in
critical incidents. Consequently, they are elements which either
bear little relationship to success in the total activity or in which
there is almost no variability of performance from foreign student
adviser to foreign student adviser. While the performance of these
elements may be important in foreign student adviser-foreign student
relationships (or in other relationships which are part of the foreign
student adviser's work), such performances are not found in critical
incidents. If these elements are important, it must be assumed that
the performance of the element varies little from foreign student

adviser to foreign student adviser and, thus, the element is not
critical. '

8. a priori Categories. Grouping of the critical incidents into one
of the pre-established categories according to the content of the
incident., The National Association for Foreign Student Affairs has
published a set of Guidelines which list eight categories which the
work of the foreign student adviser usually comes under. The
researchers have added three additional categories which also
appear to be necessary.

9. a posteriori Categories. Grouping of critical elements of foreign
student adviser's behavior into areas of similar behavior. The cate-
gories relate to functional areas of the foreign student adviser's worx
and are developed from the analysis of the critical incidents. These

will generally be referred to in this study as "Critical Areas."

The following definitions are of terms relating to foreign student
advising:

1. Foreign Student Adviser. A person officially designated or
appointed (usually by Board of Trustees or equivalent group or by
the University Administration) to the faculty or staff of = United
States institution of higher education with full-time respornsibility
for advising foreign students and coordinating special services
offered to foreign students. The most frequent title for this per-
son is '"Foreign Student Adviser', but this may vary between uni-
versities. Other titles used are '"Foreign Student Counselor!,
“"Adviser to Overseas Students', '""Dean of Foreign Students', "Edu-
cation Exchange Coordinator', etc. His duties may vary widely
from institution to institution but generally he is responsible for
coordinating foreign student services. In some instituticns the
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( foreign student adviser may work alone, while.in others he may have
a professional staff (i.e., Assistant Foreign Student Adviser, Foreign
Student Counselors, etc.) who carry out essentially the same func-
tions. All professional members of the Foreign Student Adviser's
staff will be considered as foreign student advisers, since this
allows for inter-university comparison of foreign student adviser
behavior. Therefore, the terms '"Foreign Student Adviser" and
"Foreign Student Adviser's Office' are interthangeable.

2. Foreign Student. Any citizen of a foreign country (and not a citi-
zen of the United States) who is enrolled as a full-time student in a

U. S. institution of higher education and is working toward a desig-
nated academic goal or degree.

3. Knowledgeable Faculty Member. - Any faculty member of the
institution, whether teaching, advising or serving as a department
head or dean, who has had extended contact with foreign students
either in a teaching or advisory capacity and who is reasonably well-

informed on the operations of the foreign student office at his institu-
tion.

4, Academic Progress. Progress of the student toward the educa-
tional goals he has set for himself, or must meet as requirements of
the institution and/or the U. S. Immigration Service.

5. Function (on-the-job behavior of the foreign student adviser).

That activity which is performed by the foreign student adviser in

| fulfilling his position. It is not limited to those activities which are
prescribed as being his '"duties.' It is anything which he dces or
says, or causes others to do or say, which in actual practice con-
tributes to the fulfillment of his position and responsibilities.

Or ganization of the Thesis

In Chapter I, the primary concern has been to defirie the problem
being studied and to identify its sccpe and limitaticns. The basic
assumptions relating to the study are briefly discussed and the terms
pertaining to the Critical Incident Technique and foreign student advig-

ing are defined.
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Chapter 11 is a survey of literature relating to the field of foreign
student advising and to the Critical Incident Technique. The profes-
sional organization for Foreign Student Advisers (NAFSA) has begun
to develop guidelines for the fields which are included in the survey.
Also the particular uses of the Critical Incident Technique in educa-
tion are discussed.

Chapter 111 explains the methodology and procedures which were
utilized in the study including the selection and development of the
sample and instrumentation procedures for collecting and analyzing
data are discussed in detail.

Chapter IV deals specifically with organization and interpretation
of critical incidents received from 110 faculty members included in
this study. It describes the characteristics of the participating
Knowledgeable Faculty Members and the nature of their institutions.
It analyzes the Critical Incidents reported and their categorization
into a priori categories of Foreign Student Adviser responsibility. In
addition, it organizes and analyzes the grouping of critical elements
into a posteriori critical areas of the Foreign Student Adviser's on-
the-job behavior. It compares common data reported by Knowledge-
able Faculty members in this study and Foreign Student Advisers in
Mr. Miller's related study.

In Chapter V an analysis of data, supplementary to the main

findings, but important in their own right, is given. This data is
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pertinent to the role of the Foreign Student Adviser but is placed in
a separate chapter in order to avoid confusing it with the primary
findings.

It describes and analyzes the essential responsibilities of

tixe Foreign Student Office and the professional qualifications (educa-
tion and/or experience) and personal characteristics desirable in the
Foreign Student Adviser, as perceived by the Knowledgeable Faculty
members participating in this study.

A summary of the findings and conclusions of the study are given

in Chapter VI and a variety of hypotheses suggested. Implications

and recommendations for university administrators, faculty, foreign
student advisers and others involved with foreign students are

clearly identified.







CHAPTER 11
SURVEY OF RELATED LITERATURE

The purpose of this chapter is to review the literature pertaining
to foreign student advising in the United States that relates to the
problem being investigated in this study. Perhaps at the very out-
set it would be well to recognize the difficulties and problems involved
in the task of doing research with and on foreign students. Walton's
introduction to her paper evaluating the research done on foreign
students in the United States for the Department of State, probably
the most current and possibly the most concentrated of various recent
efforts to summarize foreign student research, commences with the
following explanatory comment:

However skeptical we may be about the useful-
ness of social science research in guiding
Government programs we must admire the
courage, even the temerity, of the research-

ers who have elected to study foreign students

in the United States. If the results they have
achieved to date are not fully satisfying to
Government program officers, it is due as

much to the complexity of the subject as to
faculty reasoning or technique. The research-
ers are faced, after all, with the almost impos-
sible task of trying to make a few simple and
universally applicable statements about 100, 000
or more human beings, representing 159 countries
and perhaps twice that many cultures, located in
54 States and territories at 1,859 colleges and
universities, and exploring the full range of
man's knowledge and achievements over the

23
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centuries. Add to this that all of these diverse
elements are interacting, and that most research
is conducted under the self-imposed handicap of
demonstrating findings statistically, and it is
remarkable that the researcher comes up with
conclusions at all!

Walton's efforts are devoted almost exclusively to the foreign
student. Other efforts to review or identify research and literature
on the foreign student, such as Crabbs and Holmquist recent annota-
ted bibliography, 2 tend to place the foreign student within a wider con-
text of Higher Education and World Affairs, International Exchange,
or Cross-cultural Exchange and Understanding. Walton's review

confirms the fact that the bulk of the research and literature published

7 g 3
has concentrated on the areas of selection and admissions,

1. Walton, op, cit., Introduction, p. g

2. Richard F. Crabbs and Frank W. Holmquist, ""United States
Higher Education and World Affairs' A Partially An.notat.ed
M‘m, (Indiana University, Bloomington: The Uni-
versity Committee on International Affairs, September, 1965).

3. IvanJ. Putman, Jr., Admission Data and the Aca_demi.c Per-
formance of Foreign Graduate Students at Colurfﬂna l.vae.r-
sity, (Unpublished Ph. D. Dissertation, Columbia University,
1953).
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orientation, 4 language problems and proficiency, 2 adjustment pro-

3

blems, ” attitudes toward the United States, 4 problems and perform-

5 < <
ance on return home~ and migration. G In at least one case the researcher

1. John Bennet, Herbert Passin and Robert McKnight, In Search
of Identity: The Japanese Overseas Scholar in America and
Japan, (Minneapolis: University of Minnesota Press, 1958).

Stuart W. Cook, Joan Havel, and Jane R. Christ, The Effects
on an Orientation Program for Foreign Students, (New York:
Research Center for Human Relations, New York University,
1957, Vols. I to IX, mimeographed. )

Clark Coan, A Study of Initial Orientation of Foreign Students

At the University of Kansas, (University of Kansas, In progress,
1966).

2. Shigeo Imamura, Correlation Between Language Proficiency
and Grade Point Average in Progressive Stages of the Foreign
Student's Academic Career, (In Progress, for publication Fall
Term, 1968).

3. John T. Gullahorn and Jeanne E. Gullahorn, "An Extension of
the U-Curve Hypothesis, " Journal of Social Issues, Vol. XIX,
No. 3, 1965, pp. 33-47.

4 Martena Sasnett (ed.), Foreign Students Look at the United
SLtes, (Los Angeles: Cole-Holmquist Press, 1960).

5. John Useem and Ruth Hill Useem, The Western-Educated Man
In India: A Study of His Role and Influence, (New York: The
Dryden Press, 1955).

8. Walter Adams, The Brain Drain, (New York: The MacMillan
Company, 1968).
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has attempted to summarize many of these problem areas in a single
research effort, !

The most recent and comprehensive study of foreign students in
the United States was done in 1966 by the U. S. Advisory Commission
on International Educational and Cultural Affairs. 2 Personal inter-
views were conducted with 1,486 foreign students from 88 countries.
These students came from 110 colleges and universities in 37 states.
The sample was structured in an attempt to get representativeness of
the foreign student population, e. g., geographical distribution, sex,
type of institation, academic status, region of origin, etc. The
questionnaire, forming the basis of the interview, consisted of 73
questions, some of which had several parts. Cooperation of the
foreign students interviewed was reported as excellent, and the only
question which a sizable proportion expressed reticence about answer-
ing was in re gard to their chief source of financial support.

The purpose of the study was to secure gross data on the foreign
student population in the United States, which it apparently has
accomplished well. It delineates the external characteristics of the

—_—

1. John W. Porter, "The Development of an Inventory to ]?etermine
Problems of Foreign Students,' (Unpublished D_issertanon—Ph. b.,
Michigan State University, East Lansing, Michigan, 1962).

@ . i i AL s

2, Foreign Students in the United States, A 1\{at1onai iur::ciorAI
report from the U. S. Advisory Commission on Inter 1966;
Educational and Cultural Affairs, Washington, D.C., !
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foreign student population and exposes the surface of students' sub-
jective experiences. It also provides statistical profiles of various
mnational, cultural, regional, and educational aggregates and identi-
fies actual and potential problem areas.

Research and literature on the function of foreign student advis-
ing itself tends to be almost limited to the efforts of those within the
foreign student advising field. In addition to Higbee1 and Putman, 2

others well recognized in the field include Klinger, 3 Moore, 4 Neal, 5

Mestenhauser6 and others within the foreign student advising field

1. Higbee, op. cit.

2. Ivan Putman, Jr., The Foreign Student Adviser and His Insti-
tution in International Student Exchange, (New York: National
Association for Foreign Student Affairs, 1964 and 1965).

3. M. Robert B. Klinger, '"Foreign Student Adviser: A Necessary
Profession,'" International Educational and Cultural Exchange,
(Washington, D.C.: U. S. Advisory Commission on International
Educational and Cultural Affairs, Summer, 1967).

4. Forrest G. Moore, "Trends in Counseling the Foreign Student, "
Trends in Student Personnel Work, E. G. Williamson (ed.),
(Minneapolis: University of Minnesota Press, 1949),

5. Joe W. Neal, "The Office of the Foreign Student Adviser,"
Institute of International Education News Bulletin, XXVII,
No. 5, (February 1, 1952).

6. Josef A. Mestenhauser (ed.), Research in Programs for Foreign

Students, A Report of the Waldenwoods Seminar, (New York:
National Association of Foreign Student Advisers, 1961),
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itself. Research and literature on the relationship of the faculty
member to the foreign student and foreign student office is even more
limited. Simerville has published a brief brochure titled ""The Foreign
Student in Your Classroom - a critical opportunity. vl Thig was
developed in an effort to provide some guidance to interested profes-
sors to insure ''the best possible experience for our foreign students."
Simerville discusses briefly the foreign students' English proficiency,
study habits, laboratory and library experience, and his behavior in
tests and examinations; as well as his self-image and image of the
professor, and his needs and resources. She encourages the foreign
student toward his academic and personal goals.

It is recognized that the role of the faculty either directly or in-
directly is reflected in research involving both the academic success>

or achievement4 and the migration of foreign students5 (in the latter

l. Clara L. Simerville, "The Foreign Student in Your Classroom--
a critical opportunity,'" (Corvallis, Oregon: Oregon State Board
of Higher Education at Oregon State University, 1965),

2. Ibid.

3. Forrest G. Moore, Factors Affecting the Academic Success of
Foreign Students in American Universities, (Unpublished Ph, D,
Dissertation, University of Minnesota, 1953).

4. Peter T. Hountras, Factors Associated with Academic Achieve-
ment of Foreign Students at the University of Michigan from
1947-1949, (Unpublished Ph, D. Dissertation, University of
Michigan, 1955).

5. Walter Adams, The Brain Drain, (New York: The MacMillan
Company, 1968).
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the faculty often play an important role in encouraging students to
stay for advanced degrees, departmental appointments, etc.). How-
ever, seldom has this role been clearly identified or been made the
subject of specific research objectives.

While much of this research and literature is relevant, it is not
necessarily important to this particular study. In addition, it has
been covered in detail by Mr. Miller in his part of this total research
effort. Therefore, the author does not plan to retrace these steps or

delve in detail into the whole wide spectrum of research findings and

literature in the extended foreign student field. This chapter will
include two sections: one on the administration of foreign student

affairs with emphasis on the development of the position of Foreign

Student Adviser and the second on the literature related to the Critical

Incident Technique as it has been employed in research,

Administration of Foreign Student Affairs in U. S. Universities

The need for special services for foreign students is now widely
accepted by American colleges and universities. The person
generally assigned the responsibility for the administration of these
services is the Foreign Student Adviser. For the purposes of his
related study, Miller defines the Foreign Student Adviser as, ''the
person officially designated or appointed to the faculty or staff of a
United States institution of higher education with full-time responsi-

bility for advising foreign students and coordinating special services
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1
for them.' It should be recalled that there are many persons serv-

‘ing as Foreign Student Advisers on a part-time basis, depending
largely on the size of the foreign student population on their campus
and the commitment of the institution to provide adequate services for
foreign students.

C. L. Linton, the first president of the National Association of
Foreign Student Advisers (NAFSA), with assistance from other mem-

bers of the organization, wrote the first Handbook for Counselors of

Foreign Students. 2 It was an experimental edition providing some
direction for Foreign Student Advisers in the early stages of profes-
sional development. It has subsequently been rewritten and pub-

lished in a sectional notebook format.

Shortly thereafter the Committee On Student Personnel Services,
chaired by E. G. Williamson of the University of Minnesota, appointed
a subcommittee to ""summarize the best thinking of its members on the
problems of the foreign student.' Under the chairmanship of
Theodore C. Blegen, the subcommittee published the first booklet

on counseling foreign students. > The pamphlet was written

1. Richard E. Miller, A Study of the Significant Elements in the
On-the-Job Behavior of College and University Foreign Student
Advisers, (Unpublished Ph. D. Dissertation, Michigan State
University, 1968).

2. C. L. Linton and others, Handbook for Counselors of Students
from Abroad, (Experiment Edition, New York: National Associa-
tion of Foreign Student Advisers, 1949).

3. Theodore C. Blegen and others, Counseling Foreign Students,
(Washington, D.C.: American Council on Education Studies,
Series VI - Student Personnel Work - No. 15, Vol. X1V,
September, 1950).
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primarily for persons relatively new to the field of educational ex-

change and is characterized by a simple explanatory style. Blegen

perceives of counseling as generic to the Foreign Student Adviser's

work:

The primary task of the foreign student adviser
is professional counseling, It involves inter-
viewing and counseling foreign students who
seek assistance in the solution of their personal,
family, vocational, and educational problems,
as well as problems relating to currency ex-
change, visas, passports, government regula-
tions, and other legal and technical matters.
It includes also specialized services to all
! students from other countries in matters of
admission, college requirements, housing,
finances, orientation to American culture,
social regulations, and language problems.
( It means systematic and periodic interviews
to obtain information about the foreign stu-
dent's background and individual need for
guidance in a new and unfamiliar culture. It
means analysis and appraisal of the status,
liabilities, and assets of each foreign student,
It means giving assistance in planning his edu-
cational and recreational program so that he
may adjust as_effectively as possible to a new
environment.

This early work by Williamson, Blegen and others placed the
role or function oleoreign Student Advisers within the framework of
Student Personnel Services. An early (1952) abortive attempt by

NAFSA, through a continuing subcommittee to study the status of

the Foreign Student Adviser, to extend the conception of the Foreign

Student Adviser's role went unheeded by the universities:

1. Blegen, op. cit., p. 48.
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The office of the foreign student adviser (or
some other sirnilar title) should be located
with or directly under that of the university
president or chief administrative official.
Within the adviser's office should be centered
and coordinated all international activities of
the campus, including foreign students,
Fulbright, Chinese Aid, Smith-Mundt, Point
Four, foreign government relations, and all
international projects involving the exchange
of persons. Budgetarily this office should be
financed on a per unity basis of approximately
fifty dollars per foreign student per long ses-
sion. There should be additional provision
for summer terms and all other separate
activities.

These initial efforts were followed in the mid-1950's by signifi-
cant publications dealing with foreign students in American institu-
tions by Cieslak, c DuBois, o and Beebe. e Cieslak's study was
designed to ascertain the prevailing problems and policies regarding
foreign students in the U. S. from the point of view of foreign stu-
dents as well as from the perspective of the institutions. In rewrit-
ing the study for publication, he broadened it to include administra-

tive organization of the Foreign Student Office.

1. Neal, op. cit., p. 38.

2. Edward C. Cieslak, The Foreign Student in American Colleges,
(Detroit: Wayne State University Press, 1955).

3. Cora DuBois, Foreign Students and Higher Edu«:atior.z in the
United States, (Washington, D.C.: American Council on
Education, 1956).

4. George A. Beebe, A Study of Foreign Students in Great_er New
York, (New York: Greater New York Council for Foreign
Students, 1955).
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Cora DuBois' study has probably served as the most basic refer-
ence work for the new Foreign Student Adviser since it attempts to
correlate the social and psychological factors related to the adjust-
ment problems of foreign students. It provides a brief presentation
of contemporary (1955-56) trends with respect go study abroad,
stresses some of the psychological and sociological factors that
affect foreign students from the time they plan their foreign study
sojourn until they return home; and discusses the role that American
educational institutions can or do play with respect to foreign students.

Beebe conducted a one-year study of foreign students in the New
York City area funded by Ford Foundation and the Rockefeller Founda-
tion. A series of specialized committees were formed to study
major aspects of foreign student service. The study included a
multi-discipline approach which probes into the perceptual and
actual environment in depth.

Beebe's efforts to define the functions of the Foreign Student
Office were accompanied by efforts to define the nature of the person
best qualified to fill this role and the manner in which he should
aPproach or pursue his duties. Beebe's conclusions serve to sum-
marize a variety of opinions on this aspect of the Foreign Student

Adviser's role:!

SEatarer, e
1. Beebe, op. cit., pp. 8-11.
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1) The foreign Student Adviser should be a mature
man, since most foreign students are sensitive

about status and a mature man as Foreign Stu-
dent Adviser would represent the desirable
symbol of authority.

2) The Foreign Student Adviser should structure
his office to create an atmosphere of cordiality
for foreign students.

3) Because of the foreign student's reluctance to
ask questions, the Foreign Student Adviser
should say a good deal more than he does in the
first interview with the foreign student.

4) The Foreign Student Adviser should make every
attempt to keep his institution informed of the
nature of his work and to encourage maximum
support and interest of the administration.

5) The Foreign Student Adviser's office should
provide a place for intimate counseling or
relaxed conversation.

6) "It appears that many schools have moved
rapidly toward a concentration of tasks on
one man but without any commitment to make
the task possible for the man to accomplish.'

In 1960 the first Seminar on Research in Programs for Foreign
Students was held at Waldenwoods, Michigan. Its stated purpose
was ''to enable a representative group of foreign student advisers in
universities, colleges and commurities, and of teachers of English
as a foreign language to study the implications of research for their
daily tasks." This ''representative group,' numbering twenty-four,
dedicated themselves to studying the implications of research in

foreign student affairs which was to be found in the literature up to

that time. The consensus of the participants recognized that while
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past studies would continue to be of lasting value, more important

new studies were underway. i

A committee of the NAFSA Research Seminar2 reviewed the
literature pertaining to academic achievement of foreign students
and related academic problems. It was the consensus of the seminar
participants, representing top-level leadership in the NAFSA organi-
zation, that the area of the foreign student's academic achievement
should be foremost in the professional publications, and that research
in this area should be encouraged:

Primacy of the Academic Purpose. A
successful academic experience is gen-
erally regarded in research and practice i
as the primary purpose of international
student exchanges. It is, therefore,
essential that this purpose be a central
concern of all with whom the foreign
student comes in contact, his fellow
students, the faculty, his academic
adviser, foreign student adviser, and
the community. The partnership of
many in maintaining the proper balance
between the academic and non-academic
is essential to a successful experience
abroad.

e e e

1. The National Association of Foreign Student Advisers convened
a seminar at Waldenwoods, Michigan, in 1961, for the purpose
of reviewing relevant research in the International Ed\vxratwr‘,al
Exchange field. The results of the Seminar were published in
a Special "Waldenwoods Seminar! report.

2, Mestenhauser, op. cit.

3. Mestenhauser, op. cit., p. 36.
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A second committee on ""Counseling the Foreign Student" per-
ceived of the problems brought to the counselor of foreign students
as being classified in one of three areas: (1) personal; (2) develop-
mental; (3) situational. 1 Under the '"personal" classification, the
committee grouped such aspects as personality structure, motiva-
tion, expectations, attitudes, cultural and national influences, and
personal adjustment. Developmental factors included the adjustment
phase of the student on the U-curve, position in his educational
career, and status of self and country. Situational factors included
such areas as housing, health and safety, language, finances, admini-
strative and academic setting, and social contacts. This kind of
classification was helpful in reviewing research and literature relat-
ing to counseling foreign students, but it is of questionable value in
developing a philosophy and technique. for counseling foreign students,
since there is so much overlapping between the classifications. One
important conclusion which can be drawn from reviewing the several
studies cited by the committee in the area of counseling foreign
Students is that there is still very little known about cress-cultural
counseling.

A second NAFSA Seminar on Research in Programs for Foreign
Students was held seven years later, in the summer of 1967, at
Michigan State University to review the research accomplished in

i h that
the Intervening seven years and to encourage further researc

———
1. Ibid., pp. 64-69.
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would improve the effectiveness of programs of international exchange

and the professional preparation and capability of those working in
the field. ) It was patterned broadly after the first seminar held in
Waldenwoods. The following four areas were selected for study:
Admissions, Academic Achievement, Orientation and Impact of
Foreign Students on Campus, Re-entry and Impact at Home (Includ-
ing the Brain Drain).

Spencer delivered the paper on academic achievement and pro-
vided on extensive review of the amount and quality of the research
accomplished in this area 1960-67. His summary is terse and to
the point:

In short, the research suffers from restricted
and biased sampling, unrepresentativeness,
and lack of control over intellectual, linguis-
tic and cultural factors which might be the
'"causal' factors in the interpretation of
results. No control groups or treatment
groups are used, and there is no evidence

of replication. The usual scientific method-
ology does not seeé'n to be evident in foreign
student research.

e —
1. The National Association for Foreign Student Affairs t:.:v-ete‘,d
a seminar at Michigan State University, East Lansing, Michigan
in the summer of 1967 for the purpose of reviewing releva
research in the International Exchange Field for the per
1960-1967, Unpublished manuscript - advance copy.

nce of Fcreign
S on

2. Richard E. Spencer, The Academic Performa:
Students in American Colleges and Universities: Coan
the Literature 1960-1967 with Bibliography, a= uf_pu.blxshfd ]
Paper delivered at the Second Seminar on Research in Programs

for Foreign Students, East Larsing, 1967
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Major Contributions to the Study

The major contribution to this study is the 1961 publication. The

Status of Foreign Student Advising in U. S. Universities and Colleges,

by Homer D. Higbee. 1 It is a report of a year-long study of services
rendered to foreign students by institutions of higher education in the
United States and a profile of the people primarily responsible for
these services. At the time of study, Higbee was serving as the
Assistant Director of the Institute of Research on Overseas Programs,
Michigan State University with an appointment as Assistant Profes-
sor in the Department of Political Science. Whereas most research
on the function of foreign student advising itself has been approached
from a student services orientation, Higbee brought an academic

background and approach to his study. The study consisted of three

major parts:

1) A written questionnaire was distributed to
1,073 persons in United States institutions of
higher education who were known to serve in the
position of Foreign Student Adviser or its equi-
valent. There were 679 (63 percent) replies
which could be used in machine tabulation.

A second questionnaire was mailed to a selected
sample of 620 foreign students. Names for the
sample were selected from the foreign student
rosters of the 43 institutions where personal
interviews were conducted. There were 318
(51 percent) responses.

_—
l. Homer D. Higbee, The Status of Foreiun Student Advising in
United States Universities and Colleges, (East Lansing: Insti-

tute of Research on Overseas Programs, Michigan State Uni-
versity, 1961).
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3) Personal interviews were conducted at 43
selected campuses. The 43 campuses repre-

sented four different size ranges of foreign
student population which were utilized in the
study. A total of 220 interviews were con-
ducted according to a schedule at each uni-
versity visited. Persons interviewed included:
president or equivalent administrative officer,
highest academic officer, Foreign Student
Adviser, supervisor of the Foreign Student
Adviser, Director of Admissions, Dean of
Students, and others involved in the foreign
student program.

Higbee designates the intent of the study:

....to survey the range and scope of
services provided for foreign students at
institutions (of higher education) in the
United States as they exist today; it pre-
sents a profile of the people primarily
responsible for providing these services;
it attempts to discover the personal moti-
vations of those in foreign student work;
and it attempts to discover the basic
rationale for these services.

Higbee does nct attempt to define Foreign Studernt Adviser.
Possibly this is due to the tremendous diversity of the persons whe
responded to the survey as a Foreign Student Adviser. Ou: cof the
679 respondents, 84 percent were speading one-foarth time -1 less
as Foreign Student Adviser. Ozly 3.5 percesnt of the respordenrs
reported spending full-time = foreign student affairs. Thess i gures

are so striking that it seems very dcubiful that one could devise a

definition which would comprehend the vast majcrity ¢f resprzde=nis

1. Higbee, op. cit., p. XVI.
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whose major identity is obviously something other than Foreign
Student Adviser.

One of the major reasons that the related studies of Miller and
the author involve or relate only to full-time Foreign Student
Advisers is to reduce the number of variables in an already complex
situation. One of the most significant of these is the lack of written
guidelines, within institutions, regarding the work of the Foreign
Student Adviser. Higbee reports: "It is not common for irstitutions
to indicate in writing their concept of the program and responsibilities

of the Foreign Student Adviser's Office. "l He also points out that 32

percent of the respondents had never discussed their program with

the president or next highest officer.

Higbee's identification of 16 areas of service which Foreign
Student Advisers generally offer is helpful in giving an overview of
the Foreign Student Adviser's work. Of course, the lycal situation
seems to account for variaticons in emphasis on differest survices,
The following tables, taken from Higbee's reportz list the 16 services
which Foreign Student Advisers may be involved in a=d slso izdicate

the degree of involvemeni in specific areas.

1. 1Ibid., p. 9.

2. Higbee, op. cit., pp. 11 and 16 respectively,
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TABLE 1-4

FOREIGN STUDENT ADVISERS' INVOLVEMENTS
IN SERVICES OFFERED FOREIGN STUDENTS

N > >
+~ +~ 2
0 o 2
2 w o
v g g o & o
5 9 o) o © 0
Q o A y
£ «w ® Qg @ o Y
g o cuo fo o &
Service oA Z M th m Z O
Admissions 20%  18% 53% 1%
Re gistration 22% 1 9% 48% 3%
Immigration-Visa Assistance 53% 3% 14% 17%
Employment 19%  12%  47%  13%
Academic Advising 26% 13% 49% 3%
Programming Foreign Visitors 19% 11% 32% 26%
Housing Foreign Students 17% 22% 40% 11%
Arranging Scholarships 21% 16% 40% 14%
Arranging Loans 16%  15% 40%  19%
Discipline 19% 14% 46% 10%
Assistance to U.S. Students Planning
to Study Abroad 25%  16%  20%  29%
Community and Family Contacts 45% 6% 26%: 14%
Counseling on Personal Problems 49% 4% 35% 3%
Information Giving and Correspondence 54% 4%  22%  10%
Formal Orientation Program 23% 8%  27% 32%
Social Activities 34% 8% 33% 18%
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TABLE I-5
- PERCENTAGE OF FOREIGN STUDENT ADVISERS

IN EACH FOREIGN STUDENT ENROLLMENT CATEGORY
HAVING TOTAL RESPONSIBILITY FOR ENUMERATED SERVICE

Number of Foreijrn Students Enrolled
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Service
Admissions % 12%  24% 19% 22%
Registration % 15%  24% 23% 25%
Immigration-Visa Assistance 85%  78% 66% 55% 44%
Employment % %  20% 21%  24%
Academic Advising 4% %  25% 29%  14%
Programming Foreign Visitors 15% 12%  25% 22% 19%
Housing Foreign Students 26% 14% 22% 16%  19%
Arranging Scholarships 22%  24% 21% 20% 23%
Arranging Loans 26%  19% 19% 15%  16%
Discipline 11% 21% 23%  20% @ 20%
Agsistance to U. S. Students
Planning to Study Abroad 26% 21%  29%  19%  30%
Community and Family Contacts 33%  50%  55%  43%  44%

Counseling on Personal Problems 60% 57%  56%  58%  46%
Information Giving and

Correspondence 67%  76% 64% 52%  47%
Formal Orientation Program 26% 41% 29% 24% 17%
Social Activities 44%  45% 42% 32% 29%

One of the surprising findings of Higbee's study is the apparent
Paradox regarding the role of the Foreign Student Adviser:

It is paradoxical that there should be both a high
level of interest and enthusiasm for seeking a
more satisfactory role definition and concurrert
general satisfaction with the present Foreign
Student Adviser role. The whole area of thought
about the role of the Foreign Student Adviser and
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the program he should provide is transfixed in
what might be called suspended animation.

Great energy is expended to identify a satis-
factory role, but there seems to be a barrier

to thinking beyond a certain point. One promin-
ent Dean of Students, the superior of the Foreign
Student Adviser at his institution, aptly described
the situation saying, 'We seem to have come to a
certain point in our thinking about the foreign
student program, then lost our imaginativeness,
our facility for social inventiveness."

Perhaps, as Higbee suggests, one barrier to role reconsidera-
tion was the inability of Foreign Student Advisers to think beyond a

service-oriented program. This may well be the key to the paradox.

Higbee further elaborates his concern for the role of the Foreign Stu-

dent Adviser:

Further, the confused role of the Foreign Stu-
dent Adviser at most institutions places him
on the fringe of both the academic and admini-
strative communities, thus creating an uncer-
tain status. He is ''in'" with neither group. It
might also be suggested that the traditional
image of the Foreign Student Adviser held by
his academic colleagues presents a barrier to
easy communication on the basis of common
interests. That image is one related to the
conduct of a service-oriented program with a
more-than-necessary amount of aggressive
humanitarianism. Such an image does not
serve to provide a basis of common inierest
with the academic community. “ (Note: U-xder-
lining is done by the writer. )

To the extent that this last observation is true, there scems t.u be a

definite stereotype which the Foreign Student Adviser either

L. Higbee, op. cit., p. 35.
2. Ibid., p. 38.







advertently or inadvertently has manipulated himself into. The impli-

cations for the role of the Foreign Student Adviser within the academic

community seem clear.

Under a grant from the Dean Langmuir Foundation, the National
Association of Foreign Student Advisers appointed a national ad hoc
committee of individual distinguished educators to set forth their
recommendations for an immediate strengthening of educatioral ex-
change programs at American institutions of higher learning, The
committee, under the chairmanship of Dean E. G. Williamson of the

University of Minnesota, became known as the '"Committee on the

Foreign Student in American Colleges and Universities. nl Their

report makes specific recommendations in areas of need revealed by

Higbee's study.

The major thrust of the report is to specify the obligations and
responsibilities of American colleges and universities in the area of

educational exchange. The report puts it rather strongly:
The basic point, however, is that those pro-
grams cannot be strengthened in any meaning-
ful or lasting way unless they are seen in the
context of the total international activities, at
home and abroad, of any given institution,

Those international activities in turn must be
placed in the context of the raison d'etre of

university.

1. The College, the University, and the Foreign Student, (Commitice
on the Foreign Student in American Colleges and Universities,

New York, 1963).

2. Ibid., p. 1.
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The report makes it very clear that the Foreign Student Adviser
should be a part of the faculty: '"The Foreign Student Adviser works
with the faculty, and he must be one of them. And his role, no less
than that of the faculty, is to educate the foreign students. nl
One of the major sources of guidance, especially for newcomers

to the field of educational exchange, is the NAFSA Handbook for Foreign

Student Advisers. 2 The Handbook consists of 11 individual sections

dealing with different aspects of educational exchange, all of which
may be kept in a loose-leaf binder. From time to time various sec-
tions are up-dated to keep the Handbook timely and useful. The
section (Part I) most closely related to this study was revised in
December, 1965. Putman presents a history of academic study
abroad and the development of a professional organization for Foreign
Student Advisers (NAFSA)? Also included in Part I are the goals of
educational exchange from the perspective of the foreign student, his
country, the United States, and the educational institutions of the

United States. By comparing the four lists, Putman draws several

generalizations:

1. Ibid., p. 21.

2. Handbook for Foreign Student Advisers, Parts I-XI, (New York:
National Association for Foreign Student Affairs.)

3. Ivan Putman, Jr., "The Foreign Student Adviser and His
tution in International Student Exchange,' 1965, Part I of H
book for Foreign Student Advisers, op. cit.
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1) The education of the foreign student is very
high on all four lists. The educational experi-
ence is central to the whole enterprise, and it
must be successful if any other purpose is to
be realized for any of the interested parties.

2) Each list contains a mixture of altruistic and
self-interest motives.

3) There may well be conflict among the para-
mount interests of the student, his sponsor,

his country, the United States, and the
college or university.

Putman's section of the Handbook also lists a number of helpful
suggestions for the Foreign Student Adviser in developing his program,
including a lengthy list of suggestive functions which the Foreign Stu-
dent Adviser may be engaged in.

In its efforts to develop as a profession, encourage research and
keep members informed of developments, problems, opportuzities,
etc. in the field, the National Association for Foreign Studexnt Affairs,
maintains an active publications committee and program. Iz his
report to the June, 1968 meeting of the NAFSA National Board, Berte:2
reviewed the status of varicus NAFSA publications:

1. NAFSA Newsletter. This is a monthly publication to all

members, reporting National, Regional, and Secticnal activities and

programs as well as reviewing current literature in the field a=d pr--

viding a personnel or ''job'' registry.

1. Ibid., p. 10.

2. Neal R. Berte, Chairman, Publications Commijitee, NAFSA,
report submitted to the NAFSA Board of Directors, Jume 14, 1968.
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2. NAFSA Journal. This is a planned publication, perhaps

quarterly, with primary emphasis on scholarly research and profes-

sional development. This publication has been in the planning and

developmental stages for some time and is now beginning to show

promise of publication.

3. The NAFSA Directory. This is published on an annual basis

and in the past has included both members and non-members of NAFSA
working in the Foreign Student Field at Educational and other related

institutions. While remaining an essential and useful publication, it

is currently subject to some revision.

4. Foreign Student Adviser Annotated Bibliography, This serves

as a useful resource for both old and new members in the Foreign

Student field.
In addition to the above and the GUIDELINES and HANDBOOK cited

earlier, NAFSA also distributes more specialized publications relzi-

ing to the activities of the Admissions and Community Secticns as well

next Newsletter for distribution to NAFSA membership.

It would seem at this point that there are sufficiext publicatiars
either active or planned to serve the internal functioning «f the Na‘ioral
Association for Foreign Student Affairs as an organization axd foreigr
student advising as a professional field. However a critizal questicn
exists at this point whether these publications reach a=nd infiuerce

faculty and administration who have a major stzke ir foreig: students
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and international exchange programs. Foreign Student Advisers and

their associates must regularly remind themselves that:

The participation of foreign students in the
program of higher education in the United
States is an important part of a wider pro-
gram of cross-cultural education that
includes the enrollment of American stu-
dents in colleges abroad and the exchange of
professors, teachers, scholars and research
personnel between the colleges and universi-
ties of the United States and those of many

other countries.

Literature Related to the Critical Incident Technique

Origin and Development of the Technique

The idea of the Critical Incident Technique was conceived primarily
through the efforts cf John C. Flanagan and associates while working

with the Aviation Psychology Program of the United States Army Air

Force during the second World War. Their assignment was to develop

precedures for the selectior and classification of aircrews. The ante-

cedent of the Critical Incident Technique grew out of their attempt to
set up a systematic appreoach tc analyzing and synthesizing observa-
tions of cn~the-~job behavior cf pilots and airplane crew members.

Flanagan states:

The crivical incident technique. ..can best be
regarded as an cutgrowth of studies in the

l.  August G. Benscn, Foreigr Students in United States Higher
Education, Unpublished Paper, Michigan State University,

1964.




1

3.

cas



e

49

Aviation Psychology Program of the U. S.
Army Air Force in World War II.

In 1944 a series of studies was planned to analyze combat leader-
ship in the U.S.A.A.F. The most important feature of these studies

was the systematic effort, on a large scale, to gather specific inci-
dents of effective or ineffective behavior regarding a designated activity.

Persons asked to report incidents were given criteria for their observa-

tions:

The instructions asked the combat veterans to
report incidents observed by them that involved
behavior which was especially helpful or inade-
quate in accomplishing the assigned mission.

In the study of combat leadership, several thousand incidents relating
to the designated activity were collected and analyzed, resulting in a

set of descriptive categories called "critical requireme=ts' of combat

leadership.

Gradually a theoretical framework for this approach to studying

job requirements was developed. The Aviation Psychology Program

Research Reports contain a good discussion of this thecretical basis:

The principal objective of the job analysis
procedures should be the determination of
critical requirements. These requirements
include those which have been demonstraied
to have made the difference between success
and failure in carrying out an important part

1. John C. Flanagan, "The Critical Incident Technique," Psycho-
logical Buliste: Nol. 51, No. 4, July, 194T, p. 328, —X

."t.

2. Flanagan, "The Critical Incident Technique," op. ci
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of the job assigned in a significant number of
instances. Too often, statements regarding
job requirements are merely lists of all the
desirable traits of human beings. These are
practically no help in selecting, classifying,
or training individuals for specific jobs. To
obtain valid information regarding the truly
critical requirements for success in a specific
assignment, procedures were developed in the
Aviation Psychology Program for making sys-
tematic analyses of cause of good and poor per-

formance.

Essentially, the procedure was to obtain first-
hand reports or reports from objective records,
of satisfactory and unsatisfactory execution of

the task assigned. The cooperating individual
described a situation in which success or failure
was determined by specific reported causes. This
procedure was found very effective in obtaining
information from individuals concerning their ow=z
errors or their superiors, from supervisors with
respect to their subordinates, and also from
participants with respect to co-participants,

It was not until after World War II that the Critical Izridext Tech-
nique was formally developed and given its present name. A group of
the psychologists who had worked in the U.S.A.A. F. Aviati~n Psy-
chology Program established the American Institute {-r Resesrch,
Flanagan stated the aim of the crganization as:

...the systematic study of human behavior
through a coordinated program of scientific

research that follows the same gerneral prin-’
ciples devgloped in the Aviation Psychology

Program.

l. John C., Flanagan, The Aviation Psychology Prcgram in the Army
Air Forces, (Washington, D.C.: U. S. Governmerni Printizg )

Office (AAF Aviation Psychclogy Prcgram Research Rep:rt N>, 1°

1947), pp. 273-274.
2. Flanagan, "The Critical I=zident Technique.'" cp. cit.. p. 329,

b
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In addition to his work with the American Institute for Research,
Flanagan had opportunity to direct the theses of several advanced
graduate students at the University of Pittsburgh. Since many of these
studies attempted to determine the critical requirements for a specific
occupational group or activity, the Critical Incident Technique was
adapted to a variety of situations, resulting in new contributions to

the technique.

In 1949, Flanagan outlined the methodology of the Critical Inci-

dent Techniquel and stated the necessary requirements for its use. 2

The first complete explanation of the development, fundamental prin-
ciples, various applications, and current status of the technique was

written by Flanagan almost eight years after he and his colleagues

began their systematic formulation of principles and procedures. 3

Flanagan describes the technique in the following manner:

The critical incident technique consists of a

set of procedures for collecting direct obser-
vations of human behavior in such a way as to
facilitate their potential usefulness in solvin
practical problems and developing broad psycho-
logical principles. The critical incident tech-
nique outlines procedures for collecting observed

1. Flanagan, Critical Requirements for Research Perscnnel: A
Study of Observed Behaviors of Personnel in Research Lab.ra-
tories, (Pittsburgh: American Institute for Research, Marrh,

1949).

2. The requirements are described in detail in Chapter I11.

3. Flapagan, "The Critical Incident Techrique," op. uit.







There are five basic steps included in the Critical Incident Tech-

nique procedure which are most commonly used. 2

1)

2)

3)
4)

5)
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incidents having special significance and meet-
ing systematically defined criteria.l

Determination of the general aim of the activity.

Development of plans and specifications for collecting
factual incidents regarding the activity.

Collection of the data.

Analysis of the data.

Interpretation of the data analysis and reporting of the
statement of the requirements of the activity.

These five steps will be explained and illustrated in Chapter III as

applied to this study.

Application of the Technique

Flanagan grouped the various applications of the Critical Incident

Technique under nine headings or functional areas:

1) Measures of typical performance (criteria)
2) Measures of proficiency (standard samples)
3) Training
4) Selection and classification
5) Job design and purification

1. Ibid.

2. Ibid.

3. Flanagan, '"The Critical Incident Technique," op. cit., p. 346.
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6) Operating procedures

7) Equipment design

8) Motivation and leadership (attitudes)

9) Counseling and psychotherapy
Flanagan identifies specific studies to illustrate each area of applica-
tion. 1 It should be noted that these nine headings represent studies
that were conducted prior to 1943 and that they are not mutually exclu-
sive, i.e., some studies involve several types of applications. Further-
more, these types of applications are not intended to be inclusive.
Flanagan says, '"The variety of situations in which the collection of
critical incidents will prove of value has only been partially explored. 12

The Critical Incident Technique has been utilized to study many

3

different occupations including life insurance heads, ° research

1. Ibid., pp. 346-354.
¢. Flanagan, "The Critical Incident Technique," op. cit., p. 346.

3. R. L. Weislogel, "Critical Requirements for Life Insurance
Agency Heads,' University of Pittsburgh Bulletin, 1952,
Volume 48, pp. 300-305, (abstract of unpublished doctoral
dissertation, University of Pittsburgh, 1952).
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2 retail sales personnel, 3 shop foremen,4

personnel, 1 gentists,
bookkeepers, > and pilot instructors.
Since Flanagan and associates who helped develop the Critical

Incident Technique are psychologists, it is to be expected that the

technique would be widely utilized in the field of psychology. Allen7

1. Mary H. Weislogel, Procedures for Evaluating Research Person-
nel with a Performance Record of Critical Incidents, (Pittsburgh:
American Institute for Research, 1950).

2, R. F. Wagner, "A Study of the Critical Requirements for Dentists, "
University of Pittsburgh Bulletin, 1950, Vol. 47, pp. 331-339,
(abstract of unpublished doctoral dissertation, University of
Pittsburgh, 1950).

3. J. D. Folley, Jr., ""Development of a List of Critical Require-
ments for Retail Sales Personnel from the Standpoint of Customer
Satisfacticns, ' (unpublished master's thesis, University of
Pittsburgh, 1953).

4. R. B. Finkle, "A Study of the Critical Requirements of Fore-
manship, ' University of Pittsburgh Bulletin, 1950, Vol. 46,
pp. 291-297, (abstract of unpublished doctoral dissertation).

5. Charlotte I. Nevins, "An Analysis of Reasons for the Success
or Failure of Bookkeepers ir Sales Companies, ' (unpublished
master's thesis, Urniversity of Pittsburgh, 1949).

6. R. L. Krumm, "Critical Requirements of Pilot Instructors, "
USAF Human Resources Research Center, Tech. Rep., 1952,
No. 52-1.

7. C. D, Allen, ''Critical Requirements in Interpersonal Behavior, !
{unpublished thesis, Princeton University, 1950).
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studied critical requirements of interpersonal behavior. Smitl

studied the critical requirements for instructors of general psychology
courses. Goldfarb? used the Critical Incident Technique to establish
areas of change accompanying psychotherapy. Eilbert3 used the

Critical Incident Technique to study emotional immaturity.

Use of the Critical Incident Technique in the

Field of Education

Several positions in the field of education have been investigated

5 6

by utilizing the Critical Incident Technique. Domas, 4 Jensen,” Merritt,

1. Jo Anne Smit, "A Study of the Critical Requirements for Instructors
of General Psychology Courses, ' University of Pittsburgh Bulletm,
Vol. 48, 1952, pp. 279-284 (abstract).

2. A. Goldfarb, "Use of the Critical Incident Technique to Establish
Areas of Change Accompanying Psychotherapy: II. Relationship
to Diagnostic Group,' (unpublished master's thesis, University
of Pittsburgh, 1952).

3. L. R. Eilbert, "A Study of Emotional Immaturity Utilizing the
Critical Incident Technique,' University of Pittsburgh Bulletin,
Vol. 49, 1953, 00. 199-204 {(abstract).

4. S. J. Domas, Report of an Exploratory Study of Teacher Compe-
tence, New England School Development Council, Cambridge,
Massachusetts, 1950.

5. A. C. Jensen, "Determining Critical Requirements for Teachers, "
Journal of Experimental Education, Vol. 20, 1951, pp. 79-86.

6. Edith P. Merritt, "Critical Competencies for Elementary Teach-
ers in Selected Curriculum Areas,' (unpublished doctoral disser-
tation, Stanford University, 1955).
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Goldin, 1 Blank, 2 and Roth3 studied elements of behavior of public
school teachers which had significant effect on designated aspects
of their work. Sternloff, 4 Robson, 5 Kirk, 6 and Dunn7 studied

critical requirements of school superintendents using the Critical

l. M. Goldin, '""Behaviors Related to Effective Teaching,' (unpub-
lished doctoral dissertation, University of Wisconsin, 1957).

2. Lane B. Blank, 'Critical Incidents in the Behavior of Secondary
School Physical Education Instructors,' The Research Quarterly,
Vol. 29, March, 1958, pp. 1-6.

3. Lois H. Roth, "Criteria for the Selection of Supervising Teach-
ers Using the Critical Incident Technique,' Journal of Teacher
Education, Vol. 12, 1961, pp. 476-481.

4. Robert E. Sternloff, '"The Critical Requirements for School
Admiristrators Based Upon an Analysis of Critical Incidents, "
(unpublished doctoral dissertation, University of Wisconsin,
1953).

5. Howard N. Robson, ''Success and Failure of Small School Super-
intendents, ' a publication of the Curriculum and Research Center,
University of Wyoming, Laramie, Wyoming, 1956.

6. George V. Kirk, '"The Critical Requirements for Public School
Superintendents, " (unpublished doctoral dissertation, University
of Pennsylvania, 1959).

7. Bruce J. Dunn, "An Analysis and Identification of Instructional
Leadership Acts as Performed and Perceived by the Superinten-
dent of Schools, " (unpublished doctoral dissertation, Michigan
State University. 1964).
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Incident Technique. Job requirements for secondary school princi-
pals were studied by Phillips, 1 Harris, 2 and Walters. 3
Other areas of education which have been studied by use of the
Critical Incident Technique are school board-community relation-
ships, 4 school board membership, 5 the school public relations pro-

6

cess, -~ and in-service training.

1. H. E. Phillips, ""Critical Behaviors of Elementary Principals in
the Improvement of Instruction,' (unpublished doctoral disser-
tation, Stanford University, 1955).

2. X. J. Harris, ""Critical Requirements for the Principalship in
Georgia as Observed by Superintendents of Schools, ' (unpub-
lished doctoral dissertation, University of Georgia, 1955).

3. Thomas W. Walters, "The Job of the High School Principal as
Perceived by California City Superintendents," (unpublished
doctoral dissertation, Stanford University, 1955).

4. John E, Corbally, Jr., "A Study of the Critical Elements of
School Board-Community Relations,'" (unpublished doctoral
dissertation, University of California, 1955).

5. Richard E. Barnhart, '""The Critical Requirements for School
Board Membership Based Upon an Analysis of Critical Incidents, "
(unpublished doctoral dissertation, Indiana University, 1952).

6. Sylvia Ciernick, "The Development and Use of a Conceptual
Scheme for Analyzing the Scheol Public Relations Process,"
(unpublished doctoral dissertation, Michigan State University,
1962).

7. Jack W. Fleming, '""The Critical Incident Technique as an Aid
to In-Service Training," American Journal of Mental Deficiency,
Vol. 67, July, 1962, pp. 41-52.
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Traux! studied effective and ineffective performance of secondary
school counselors. The critical incidents used in the study were
reported by school administrators, teachers, counselor trainers,
state directors of guidance, guidance supervisors, and by counselors
themselves. Traux grouped effective and ineffective acts of coun-
selors into seven major categories.

King2 also used the Critical Incident Technique to identify the
aspects of the behavior of secondary school counselors which were

regarded as effective or ineffective by teachers. He was able to

group these aspects of behavior under four categories.

A study by Rodgers, 3 in which he investigated the critical aspects
of the functicn of the Student Personnel Dean, has similar structure
and methodclogy to the present study. The Foreign Student Adviser

may be compared to the Student Personnel Dean in areas as range and

1. William E. Traux, "A Comparison of Behavior Factors which
Distinguish Between Effective and Ineffective Performance of
Publi.: Schoel Counselors,! (unpublished doctoral dissertation,
University of Wisconsin, 1953).

2. William B. King, "Certain Critical Requirements for the
Secondary School Counselecr Determined from an Analysis of
Critical In:idents Reported by Teachers,' (unpublished doc-
toral dissertation, New York University, 1956).

3. Allan W. Rodgers, "An Investigation of the Critical Aspects
of the Function of the Student Personnel Dean as Seen by
His Professional Peers Using the Critical Incident Technique, "
(unpublished doctoral thesis, Michigan State University, 1963).
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kinds of responsibilities. Little had been done prior to Rodgers' study
to identify the aspects of Student Personnel Deans' Behavior which bore
a significant relationship to his success or failure. Rodgers grouped
the critical elements he had extracted from critical incidents into
seven critical areas of behavior,

Despite the growing interest and utilization of the Critical Inci-
dent Technique, Walker and Alcorn1 were presumably the first to
apply the technique to the role of the foreign student advising in an

effort to develop a preliminary job description model for the Foreign

Student Adviser. Critical Incident booklets were mailed to the 1293
Foreign Student Advisers listed in the 1965 NAFSA directory.
Responses were obtained from 666 contributors in 48 states plus the
District of Columbia. Three hundred sixty-two usable incidents were
thus grouped into seven critical areas of behavior. In reviewing this
article both the author and Mr. Miller have reservations concerning
the sampling procedure, the results, and the conclusions drawn by
Walker and Alcorn. In his part of this total research project, involv-
ing the cn-the-job behavior of Foreign Student Advisers, Mr. Miller
will review the questions and concerns posed by the Walker and

Alcorn article,

1. Bill R. Walker and John D. Alcorn, "Critical Requirements of
Foreign Student Advisers, ' The Journal of College Student
Personnel, Vol. 9, No. 3, May, 1968.
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Research involving the perception of the Foreign Student
Adviser's role by knowledgeable faculty is even more limited and
practically non-existant despite the increasing recognition that the
paramount concern of both the foreign student and those assisting
him is that he have a successful academic experience during his
stay in this country. Because the ability of the Foreign Student
Adviser to promote the academic progress and individual development
of the foreign student is retarded or enhanced by the manner in which
Knowledgeable Faculty perceive his rcle, the importance of focusing

more attention and research on faculty becomes imperative,







CHAPTERIII
METHODOLOGY AND PROCEDURE
Introduction
This study was designed to identify and describe aspects of the

Foreign Student Adviser's on-the-job behavior which Knowledgeable
Faculty Members consider to have a significant effect on thé academic
progress1 and/or personal developrnent2 of foreign students. One
hundred ten KnOWIedgeable Faculty Members from 15 universities
reported significant (critical) incidents which they perceived to be
related to the academic progress and/or personal development of

foreign students. From these 'critical incidents" significant aspects
of the Foreign Student Adviser's behavior as perceived by Know-

ledgeable Faculty Members, either satisfactory or unsatisfactory,

were identified and described.

1. Academic progress is defined in this study as progress of
the student toward educational goals he has set for himself,
or must meet as requirements of the institution and/or the
U. S. Immigration and Naturalization Service (INS). (In cases
of sponsored students, the student must also meet the require-

ments of his scholarship.)

2. Personal development is defired in this study as change in the
behavior or environment of the foreign student which is to his
best interests in the judgment of the observer.
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Selection of Method

After the problem had been defined, several methods of research-
ing it' were examined. The CRITICAL INCIDENT TECHNIQUE1 was
selected as the most appropriate for obtaining and analyzing primary
data regarding on-the-job behavior of Foreign Student Advisers. The
CIT focuses attention on behavior. It is a technique that involves
reporting of incidents by qualified observers (respondents) who des-
cribe the behavior of the person being observed as either satisfactory
(effective) or unsatisfactory (ineffective) according to a previously
defined aim or objective.

To list activities, traits, or characteristics with little or no
regard for the varying situation in which these come into play would
provide an incomplete basis for conclusions, at best. The CIT seemed
to eliminate many of the disadvantages of other methods used to study
the job of Foreign Student Advisers. It is a technique which is used
to gain a description of effectiveness in terms of behavior rather
than traditional lists of traits or characteristics.

Observations of the behavior of the
individual and of the effectiveness of

this behavior in accomplishing the
desired results in a satisfactory

1. The abbreviation CIT will be substituted for Critical Incident
Technique in sections where the terminology is repeated fre-

quently.
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manner constitute not just one source

of data, but the only source of primary
data regarding the critical requirements
of the job in terms of behavior.

The Samgle

The 110 Knowledgeable Faculty Members included in the sample
for this study were from 15 colleges and universities in a seven-state
region of Midwestern United States. This sample included Knowledge-
able Faculty Members from ten of the twelve institutions of higher
learning in the seven-state region which enrolled over 500 foreign
studerts during the 1966-67 academic year and from five of the nine
institutions in the same regicn enrclling between 200 and 500 foreign
students.

In addition to selecting institutions for the study on the basis of
& minimum enrollment of 200 foreign students, several other criteria
were established for selecting the Knowledgeable Faculty Member
sample as well as the Foreign Student Adviser sample (for Miller's

related study):

1. Re :ogniticn of the Foreign Student Adviser by the admini-

stration of the institution as an cfficially designated officer fcr hand-

ling foreign studert affairs.

1. John C. Flanagar, "Criticazl Requirements: A New Apprcach
to Employee Evaluation,' Personnel Psychology, Vol. 2,
Pp. 419-.425, Winter, 1949,
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2. Primary identification as Foreign Student Adviser (or

equivalent) working full time in the area of foreign student affairs.

3. At least one year of experience in foreign student advising.

There were two exceptions to this requirement which were waived due

to the respondents' experiences in closely related areas.

4, The Foreign Student Adviser's institution must have had

a foreign student program, i.e., an established Foreign Student

Adviser's Office, for at least five years. The only exception to this

was an institution which employed its first full-time Foreign Student

Adviser only three years ago but had personnel designated to advise

foreign students on a part-time basis prior to that time.

5. Knowledgeable Faculty Members were identified by the

Foreign Student Adviser or members of his staff. This was largely

accomplished by identifying those departments at the university with

the largest enrollmernt of foreign students.

6. Kanowledgeable Faculiy Members were also identified

directly by the chairmen of th.se departments at the university with

the largest exrmllment of foreigr studexts.

These criteria were necessary in order to obtain a representa-
tive sampling, by coilege deparimert, of Knowledgeable Faculty
Members from which useful and valid c. nclusions might be drawn.
The Krowledgeable Faculiy Members cobvicusly met Flanagan's
¢riteria for observers: 1) observed the activity reported on; 2) knew

the aims of the activity: and 3) capable of judging the outcomes.
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The disbursement of Knowledgeable Faculty Members is included

in Table ITI - 1.

TABLE II1-1

MIDWESTERN COLLEGES AND UNIVERSITIES
REPRESENTED IN THE STUDY SAMPLE
BY SIZE OF INSTITUTION

No. Foreign No. Knowledgeable
No. Institutions Students Enrolled Faculty Responding
5 Over 1,000 45 (1)
5 501 -1,000 33 (1)
5 201 - 500 32 (3)
15 110 (5)*

*Reported no critical incidents

Developing the Critical Incident Report Form

In discussing the development of the critical incident report
forms, it is helpful to review the five basic steps of the CRITICAL
INCIDENT TECHNIQUE:

L Determination of the general aim of the activity: A clear
statement which identifies the objective of the activity
performed by the Foreign Student Adviser. In this study
the statement agreed upon by all respondents, with only
minor reservations or suggestions, was: '"The primary
purpose of the Foreign Student Adviser is to facilitate
the academic progress and/or personal development of
foreign students. '

2, Development of plans and specific procedures for gathe‘r— .
ing significant incidents regarding Foreign Student Advisers
on-the-job behavior as perceived by Knowledgeable F‘aculty
Members. This involves a plan to (‘Ommunlcate. expli-
citly to respondents the general aim of the activity they
are asked to report on and the methods they are to use in

reporting the incidents.
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3. Collection of the data. Whether the data is to be gathered
by personal interviews or questionnaire is to be decided.
A schedule must be established to guide collection of the
data.

4. Analysis of the data.according to the procedure suggested
by the CIT. A posteriori categories usually are developed

from the data.

5. Interpretation and reporting of the data includes a
descriptive report of the data in which the investigator
discusses the results, draws conclusions, and frequently
develops hypotheses commensurate with the judged credi-
bility of the study.

Establishing the General Aim of Foreign Student Advising

One of the basic conditions necessary for formulating a func-
tional description of an activity is a fundamental orientation in terms

cf the general aim of the activity. Flaragan emphasizes the import-

ance of a precise description of what the activity is intended to
accomplish:

In its simplest form, the functional
description of an activity specifies pre-
cisely what it is necessary to do and not
to de if participatiorn in the activity is to
be judged successful or effective, It is
cleariy impossible to report that a per-
scn has been either effective or ineffec-
tive in a particular activity by perform-
ing a specific act unless we know what he
is expected to accomplish,

The Criti:al Incident Technique requires establishment of the

general aim as the first step pricr e gathering of any incidents. This

1. Jehn C. Flanagan, "The Critical Incident Technique," Psy-
chcelougical Bulletin, Vel, 51, Na. 4, July, 1954, p. 336,
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phase of the study began many months before the development of the
CIT report forms. The researcher and partner (Miller) interviewed
ten authorities in the field of foreign student advising using Flanagan's

suggested '"Outline for Interview to Establish the General Aim for an

Activity. il

1. Introductory statement: '"We are planning on making a
study of the significant aspects of the Foreign Student
Adviser's on-the-job behavior or function. We believe
you are especially qualified to tell us about what you
believe is essential to the Foreign Student Adviser's
work. "

2. Request for general aim: "What would you say is the
primary purpose of the Foreign Student Adviser's func-
ticn?'" Respondents generally reported a variety of
duties and activities which they felt the Foreign Student
Adviser should perform on behalf of foreign students.
Significantly, all respondents referred to the foreign
student and his welfare as being central to the Foreign
Student Adviser's job.

3. Request for summary: "Iz a few words how would you
summarize the general aim of the Foreign Student
Adviser's work?' Responses were much briefer, as
expected, and invariably mentioned something like help-
ing, assisting, pruviding guidance, counseling...foreign
students, or coordinating, administering,...a foreign
studexnt program.

The ideas of the ten authorities were pooled arnd three trial forms of
a stateme=nt of general aim were developed and submitted to the
autherities for their comments. The statement which received
strongest support from all of the authorities was: "The purpose of
foreign student advising is to facilitate the academic progress and

1

persconal development of foreign students.' The one reservation

1. Flanagan, op. cit., p. 337.
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mentioned by two or three authorities was that academic progress and
personal development cof a foreign student might not necessarily be
compatible in specific instances, They preferred to have the state-
ment read: '"...academic progress and/or personal development. .."

This addition of the word "or" was satisfactory to all of the authorities.

Procedures ard Criteria for Developing CIT Report Forms

After the general aim of the activity to be investigated was

clearly identifed {Step 1) - the aspects of the Foreign Student Adviser's

on-the-job behavicr which significantly affect the academic progress

and/or personal development of foreign students - a form for report-

ing critical incidents was developed, entitled, CRITICAL INCIDENT
TECHNIQUE REPORT (Step 2). 1 Several criteria were considered
in developing the report form:

Brevity - The report form must be kept as short as possible
and yet give clear and precise directions. The original report forms
were six pages icng (8 1/2" x 11", typewritten). Several persons
were asked tu ~ritique the forms, and they were eventually shortened
to four pages in length, The f.rms included a cover page with a
short descripticn of the study azd 11 items of personal and general
information as well as three open-end questions that provided for
identifying: five functions that are essential parts of the Foreign

Student Adviser's responsibility, the professional qualifications

l. See Appendix B-1.
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(degrees or experience) desirable for a Foreign Student Adviser,

and the personal characteristics desirable in a Foreign Student

Adviser - all as perceived by the Knowledgeable Faculty Member.
They also included a second page of '"Suggestions for completing the
attached forms'' with examples of '"significant" incidents, and two
pages structured for reporting two satisfactory and unsatisfactory
incidents.

Accuracy - Respondents were asked to report significant inci-

1

dents which had occurred within the past two years. Flanagan™ pointed

out the importance of placing a time limit on the period of recall for
incidents since it tended to reduce unusual behavior to proper perspec-

tive and to reduce errors due tc memory lapses and exaggeration.

Basis for Judgment - The most difficult criterion of the report

form is the necessity of clearly expressing what is being measured,
i.e., effectiveness of the Foreign Student Adviser's on-the-job
behavicr as perceived by Knowledgeable Faculty Members in facilitat-
ing ecademic progress and/or persczal development of the foreign
sthidents, The researcher 22z @ impe s his own standards of effec-
Tveress, bit must rely apon the ¢ mpeferce of the respondent to do
the iidging {1 m his cwn perspeiive. Flanagan argues that this

5Ppe.ach has fewer resirictions thao impezing sterectyped standards:

1. Jehn G, Flanagsan, Critizal Reguirements for Research Person-

.’;c;l, Amearivan Trstituie f v R.eSr:a.r'ch, Pittsburgh. 1949,
. 5.
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It is important that these behaviors be

identified by those who describe them as

especially effective according to their own

standards, not those of any outside person

or group; also they should not be derived

from stereotyped concepts traditionally

listed whenever definitions of successful

researchers are requested.
Thus, the report forms must clearly state that the respondent is to
use his own judgment regarding the significance of an incident in
affecting the designated purpcse of the activity.

The term '"critical" was not used in the report forms as it was
found from the critique of the forms by several persons that the
word connocted "crisis' and tended to solicit crisis-like events. There-
fore, the term '"'significant' was substituted for '"critical" on the
report fcrms.

Although all incidents from Knowledgeable Faculty Members
were gathered by personal interview, the discipline of constructing
report {orms according to these criteria enabled the researcher to
cemmunicate effectively with the respendents in the interview situa-
tion, The repsrt forms used by Miller in interviewing Foreign Stu-

dent Advisers and those later mailed to foreign students as part of

another study adhered closely 00 the criteria.

1 Flanagazn, Critical Requiremen=nts fcr Research Personnel,

Ay

op. cit., p. 6.

2. See Appendix B-2.
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Collecting the Data

The original plan for collecting data (Step 3) was to mail critical
incident report forms to some Knowledgeable Faculty Members, and
te gather approximately 25 percent of the total sample by personal
interview. However, discussions with a representative number of
faculty members led to concern about the percentage of mail returns
which might be expected from Knowledgeable Faculty Members who
are reluctant to take the time necessary to recall and report four
significant incidents. A personzl interview with the chairman of the
NAFSA Research Committee and with the president of NAFSA con-
firmed these concerns. It was pointed out, however, that a return
of 20 percent from a mail survey of Knowledgeable Faculty Members
would be considered good.

Another important factor which was considered in deciding upon
the method of data collection is the quality of critical incidents which
are reported from the different methods, i.e., lower quality from
mail surveys than from personal interviews. Most studies which

have used the Critical Incident Technique in a mail survey have also

included an intensive field study to validate the results of mail
returns. Flanagan_l emphasized that the interview method was by

far the most satisfactory means of gathering critical incidents and

S0k - ch Personnel,
. Flamagan, Critical Requiremexts for Research — 272022
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that all other methods were only substitutes. He recommended that
wherever possible, the interview method be used.

After considering the prospect of a low return rate and lesser
quality of critical incidents from a mail survey, the decision was
made to collect all data from Knowledgeable Faculty Members and
Foreign Student Advisers by personal interview. Although this deci-
sion involved a commitment of 40 interviewing days and 8, 000 miles
of travel, it was considered to be the only dependable way of obtain-
ing valid critical incidents. During the actual interviewing, another
advantage of the personal interview method was discovered. Know-
ledgeable Faculty Members were willing to spend much more time in
a personal interview situation and cited at least twice as many critical
incidents as might otherwise have been the case. The incidents reported
in personal interviews tended to cover a wider range of activities and
therefore yielded a more comprehensive understanding of the Know-
ledgeable Faculty Member's perception of the aspects of the Foreign
Student Adviser's on-the-job behavior which significantly affected the
academic progress and/or personal development of foreign students.

Other obvious advantages of the personal interview method are
the opportunity to inquire about unclear incidents and to determine the
respondents' criteria for significant incidents as well as their basis

for deciding between satisfaciory and unsatisfactory behavior.
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Procedure for Inferviewing Knowledgeable Faculty Members

Az important prerequisite for full cooperation of Knowledgeable
Faculty Members and Foreign Student Advisers in the study was the
sanction of the National Association for Foreign Student Affairs. The
writer was serving as Chairman of Region V (Illinois, Michigan,
Wisconsin) at the time the study was initiated. Subsequently, he was
elected to the National Board of NAFSA and also to the position of
Vice-President Elect for Regional Affairs for 1968-69 to take office as

Vice-President for Regional Affairs for the 1969-70 year. (NAFSA

is divided into 11 regions.) The President and Executive Secretary

of NAFSA wrote a letter sanctioning the study and encouraged partici-
pation of Knowledgeable Faculty Members and Foreign Student
Advisers. !

The iritial contact with Knowledgeable Faculty Members was
via a letter to the Foreign Student Adviser at the various institutions
which included: the supporting letter from NAFSA leaders, an ab-
stract and description of the research proposal to be delivered to
Knowledgeable Faculty Members2 and a request that the Foreign
Studext Adviser identify and establish appointments with a representa-

tive group of Knowledgeable Faculty Members at his institution. A

S P S i)
1. See Appendix A.

ber was defined in Chapter 1 as:
institution whether teaching, advis-
nt head or dean who has had extend-
ed coniact with foreign students either in a teaching or adav:isoc;gy
capacity and who is reas onably wel_l inforrpedy?n the oper:

of the foreign student office at his institution.

2. Krowledgeable Faculty Mem
"Any facuity member of the
ing, or serving as departme
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two- or three day visit was suggested and the Foreign Student Adviser
was asked to suggest appropriate dates that would be convenient for
the faculty member as well as the researcher.

After dates had been established for a visit to the institution,
critical incident report forms were sent to the Foreign Student Adviser
for distribution to Knowledgeable Faculty Members one to two weeks
prior to the visit. At most universities, the researcher reported
directly to the Foreign Student Adviser and obtained from him the
schedule of visits and campus directions so that the researcher could
go directly to the office of the selected Knowledgeable Faculty Members.
During the visit thé researcher initially reviewed both the abstract
and the critical incident form that had been previously forwarded to
the Knowledgeable Faculty Member and reiterated the purpose of the
research study. The Knowledgeable Faculty Member was then asked
to cite incidents of the Foreign Student Adviser's behavior which in
his perception had significant effect on the academic progress and/or
personal development of one or more foreign students. The Knowledge-
able Faculty Member reported an average of approximately 3. 25

critical incidents with a ratio of 5 satisfactory incidents to 3 unsatis-

factory incidents.

Procedures for Analysis of the Data

The analysis of the 354 critical incidents received from 110

Knowledgeable Faculty Members in 15 midwestern universities
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involved the covperative efforts of the researcher and his associate
Mr. Miller, in first classifying the incidents into eleven a priori
categories of Foreign Student Adviser Responsibility1 and secondly
into a group of a posteriori categories of specific behaviors (critical
areas). To insure the general accuracy of both operations, two pro-
fessional associates reviewed the findings and recommendations of

researcher and asscciate. 2 They evaluated the a priori categorization

1. These Categories of Foreign Student Adviser Responsibility
are baS€d on the National Association for Foreign student

Affairs '""Guidelines.' The National Association for Foreign
Student Affairs, Field Service Program, directed by

Mrs. Charles N. Bang, has published (during the past 3 - 4
years) a set of '"Guidelines" which describe the eight areas of
special concern that represent essential services in effective
programs for foreign students. Foreign Student Advisers!
offices commonly have all or partial responsibility for coordinat-
ing services in these "areas of special concern.'" They were
renamed Categories of Foreign Student Adviser Responsibility
and have been used in this study as the basis for categorizing
the critical incidents. However, the judgment of the researcher
and associate that these categories were not comprehensive

was supported early in the categorization of the critical inci-

derts. whe: it became necessary to add three more categories:

0. Immigration and Legal: 9. Organization and Administration;
and 10. Emergencies and Other Complex Situations. Of the 354
Critical Incidents received for the study, 35.9 percent fell into
these three additional categories. The researcher consulted
with Dr. M. Rcbert B, Klinger, former president of NAFSA,
prior to adding the three areas.

2. Dr. M. Robert B. Klinger, Director of the University of
Michigar Intersational Cernter, and Dr. Virgil Lougheed,
Foreign Student Adviser at Wayne State University.
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of individual incidents, the reason given why an incident was considered

satisfactory or unsatisfactory, and the accuracy of extracting elements

to establish a posteriori categories of specific behaviors (critical
areas).

The data collected using the Critical Incident Technique and vali-
dated by professiomal associates reflect the perception of the on-the-
job behavior cf foreign student advisers as revealed by the number and
nature of incidents observed by the Knowledgeable Faculty Member.
As noted earlier (see page 68) a preliminary cover page or question-
naire was included with the CIT forms that provided the Knowledge-
able Faculty Member with the opportunity to express his opinion or

perception of the most essential respoasibilities of the foreign student

vffice and the professional experience and personal characteristics

desirable in the foreign student adviser. The responses to these ques-

tions serve as an important addition to the basic CIT study.

Classification f Critical incidexfs into Categories of Foreign Student
Adviser Responsibility

Each of the 354 critical inciderts received from the 110 Know-
ledgeable Fauliy Members were trazspesed from the original inter-
view forms to individually typed 5" x 8" cards (critical incident card)
for ease in handling the data. Each critical incident card was care-
fully reviewed and examined by the researcher and his associate and
then classified inte one of the elever major categories of Foreign

Student Ad.vi_serﬁR‘giEgn_sibility. Whexn questions of classification of
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individual incidents arose the researcher and his associate conferred
together and arrived at a judgment as to the appropriate category
ard whether the incident should be considered satisfactory or unsatis-
factory. To confirm the validity and soundness of the categorization
of the 354 critical incidents they were referred to Drs. Klinger and
Lougheed for evaluation. 1 Because of the broad and general nature

of the eleven categories of Foreign Student Adviser Responsibility

the categorization process was rot a difficult one and few corrections
were suggested by the two additional expert professional authorities.
The reason for using the a priori categories is to provide a

basis for comparing the critical areas (specific behavior) identified

later in this study with the most comprehensive published description
of essential services (categories of Responsibility) of foreign student
advisers. The results of the categorization of the 354 critical inci-<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>