THE RELATIONSHID DETWEEN ANXIETY AND THE
SELF STRUCTURE

Thesis for the Degres of Ph. B
MICHIGAN STATE UNIVERSITY
Kin Ling Chow
1965



THESIS

LIBKARY

W Michig n State

31293 10457

University

This is to certify that the

thesis entitled
THE RELATIONSHIP BETWEEN ANXIETY AND THE SELF EiTRUC'I'URE
presented by
Kin Ling Chow
has been accepted towards fulfillment

of the requirements for

Ph.D. degree in Ed. Psych.

/Q)b'\,-\,\ &:'\.)k Q ‘Qé'r\l./mw

Major professor

Date February 16, 1965

0-169



ROOM USE ONLY

ROOM USE ONLY







THie RELATICLSHIF BLITW sl ANXISTY AnD THo SSLF STRUCTURS
by Kin Ling Chow

The main problam invasticatad was th2 relationship
b2tween an individual's anxisty level and the intarrelation-
ship among his perceivad s21f, his "reasonably satisfactory®
s2lf, and his ideal self. The "reasonably satisfactory"
self was s2en as an essential aspect of an individualt's sa2lf
structurz2. An individualts f22ling toward his praceivad
321f would be detactad by zomparing his "reasonably satis-
factory" self with his rerceivad s¢lf and his ideal self.

The individual who f=2cls satisfizd with hims21lf was believed

L
ot

to hav2 a lower anxizsty lav2l than ths parson who dozss not.

It was therefore hyrothasized tha* therz would b2 a negative
r2lationship ba2twz2en an individual's anxié:y level and the
iiscrepancy anong the three aspects of the self structure.
The Children's Form of the 234 Anxiaty Scale
and a revised Bills Index of Adjustmant and Values ware
adrinistared to 247 ninth-grade boys and zirls. Bach sub-

ect's anxizty lavel arnd his three asp2cts of the self
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structure ware assa2ss2d by his resnons2s to these two tests,
4s contrasted with pravious studizss which took the differ-

2nce petw2en th2 »a2rceived and the ideal self, the discrepancy
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A n2gative relationship was found betwzen the sub-

j2ct¥s anxiety lsvel and thz discrepancy among th2 three

asnects of the s21{ stru.ture.
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CHAFTER I
INTRODUCTION

The Nature of Anxiety

Representatives of different schools of thought in
psychology generally agree that anxiety is a diffuse appre-
hension, unspecific, vague, and objectless. Its special
characteristics are the feelings of uncertainty and helpless-
ness felt in a threatening situation. As Rollo May defines
it, "anxiety is the apprehension cued off by a threat to
some value which the individual holds essential to his
existence as a personality."l

The measurement of anxiety is, however, quite dif-
ficult, since, like pain, it is highly idiosyncraéic. A
situation with threatening aspects will be experienced dif-
ferently based upon the degree of threat felt by various
individuals. Also, variation in the context of similar situ-
ations will cause different anxiety levels for the same in-
dividuale Nonetheless, scales have been built to measure

an individual's general anxiety level using his self-report

lRollo May, The Meaning of Anxiety, New York: Ronald,
1950, p. 191.
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of rhysical or psychological symptoms in a variety of poten-
tially threatening situations.

In such scales, the individual is assumed to be con-
sciously aware of his response. If overt symptoms are re-
ported to occur often, it is taken as an indication that
anxiety is frequently experienced by a particular individual.
The anxiety measured by this kind of scale is termed "mani-
fest anxiety" because it reflects conscious awareness. In
the present study, anxiety will be assessed by the use of
such a scale: the Children's Manifest Anxiety Scale.?

We know that anxiety generally has a significant
effect on human behavior. Its influences are commonly re-
flected in the way people perform or handle problems. The
general negative results are the closing off of awareness,
inefficiency and rigidity during performance, and the use
of defense mechanisms in the attempt to release the discom-
fort of anxiety. On the other hand, there also exists a
positive effect of anxiety. Anxiety may serve to alarm the
individual and thereby prepare him to cope with a potential
threat. Many kinds of human achievement are, in part, act-

ually the results of anxiety dealt with constructively.

A, Castaneda, B. R. McCandless and D. S. Palermo,
"The Childrents Form of the Manifest Anxiety Scale," Child
Development, 1956, 27, 317-326.
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The development of an adequate person is an impor-
tant aim of formal education and most teachers seek to help
students deal with the negative effects of anxiety by devel-
oping their ability to deal constructively with anxiety. But
this can only be done if the teacher understands the nature
and the source of anxiety. The present study is an attempt
to study an essential source of anxiety, namely, the self,

and its relationship to anxiety.

The Sz21f

The values an individual holds essential to his
existence as a personality are one of the main components of
his self structure. Rollo May's definition of anxiety, given
above, can then be restated: anxiety is the apprehension
cued off by a threat to the self,

The self is ghe organized totality of an individual's
perception as related to the particular individual. It is
"a composite of a persont's thoughts and feelings which con-
stitute his awareness of his individual existence, his con-
ception of who and what he is "3 It is develored throughout
the years of his growth.

The components of self explored by social scientists

during the past decade are (1) the perceived self, or how

3A. Te Jersild, In_Search of Self New York: Teachers
College, Columbia Unlvers ty, 2, De
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the individual views himself; (2) the social self, or how
he thinks other pesople think of him; (3) the ideal self, or
what he would most like to be; and (4) self acceptance, or
his attitude toward his own self and his personal qualities.
Human behavior is significantly determined by a per-
sor.'s perception of himself. The way people view themselves
and their environment constitutes reality to them. This
reality forms the basis for their feelings, thoughts, de-
cisions, and actions. As an essential determinant of an
individualts reality, the influence of self on behavior in
school setting is great. There is evidence that a student's
perception of his ovm abilit& is closely related to the level
of his actual achievement, and his perception of the kind

of rerson he is relates to his persoral adjustment.

Self and Anxiety

iost of the studies of the relationship between
anxiz2ty and the self have dealt either with the perceived
self or the individualt's self acceptancs. Where the rela-
tionship has been to the perceived self, it is a cdmmon
practice to use certain external criteria to evaluate the
_desirability of a response--usually with some implicit stand-
ard of mental health as a reference point. But if a person's
view of himself and his environment constitutes his reality,
the valuation against an externally imposed standard is a
questionable practice.

The self acceptance dimension is believed to be strong
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indication of a person's ma2ntal health and adjustmant. As
self acceptance is commonly defined, it involves an "objzc-
tive and unemotional recognition of on2's abilities and lim-
itations, onet's virtues and faults, without undus sense of
pride, guilt, or salf-blame."% Psychologists, however, have
had great difficulty in obtaining an estimate of thess char-
actaristics. The index usad is generally derived either froin
a person's self-raport of how well he likes somz of the traits
he has or from differences batween his estimates of his par-
ceived self and his ideal self. Neither method necessarily
reflects how well ths individual accepts these traits. Ths
discrepancy bzatween the perczsived and the ideal self may be a
good picture of the distance of his perceivad self and what

ha s=2

()

3 as expectad of him by tha2 socizty. But depending on
whather the individual has or has not internalized socisty's
norms, tha discrepancy score may be mislzading as an index of
the individual's self-acceptance.

As the present investigator sees it, thare is anothar
aspact of the self structure which is of gre=at significanc= to
a persone. It will bs called tha "reasonably satisfactory"
s21f. Th2 "reasonably satisfactory™ self is a kind of inter-
m2diate goal, a goal that a psrson would try to attain which
does not nacessarily have to be thez same as his ideal. This

is a standard that peorle usually use as a reference for

hHorace Be Znglish and A. Ce English, A Comprcshansive
Dictionary of Psychological and Psychoanalytical Terms, New
york: Longmans, Gresn and Co., 1958, p. 485.
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their personal judgments of their ovm compatence. Unlike

the ideal self, the "reasorably satisfactory" self has more
psychological personal meaning for the individual. It serves
as the internal criterion which is the crucial source of how
an individual feels about himself. In contrast, the ideal
self is an external source because it is socially and cul-
turally determined.

The "reasonably satisfactory" aspect of the self
structure is an indication of an individualts feeling about
his perceived self. It differs from Bills*' measure of self
acceptance because the latter involves only an individualts
evaluation of his perceived self. The like-dislike dimension
used by Bills does not reveal adequately how an individual
feels about a certain trait.

When an igdividual indicates that he dislikes one
of his traits, there are two possible interpretations. He
may feel ashamed of himself for having the disliked trait
because he takes it as a defect of his personal worth as an
individuale. In such case, it is very possible for him to
set up a goal high above his perceived attainment; that is,
his mreasonably satisfactory'self will be far different from
his perceived self. Or, a person may feel perfectly comfort-
able to live with the disliked trait. Such a person would
feel reasonably satisfied with the particular trait and his
"reasonably satisfactory" self will be similar to the per-

ceived self. On the other hand, for the traits liked,



7
different persons may also have contrary feelings, comfort-
able and uncomfortable. The reasonably satisfactory gelf
would enable us to distinguish these feelings. When a com-
fortable feeling is involved, the "reasonably satisfactory"
self would be similar to the perceived self; when uncomfort-
able, it would be quite different from the perceived self,
or vary possibly similar to the ideal self.

Through the indication of the "reasonably satisfac-
tory" aspsect of the self structure, with references to the
perceived and the ideal aspects, a persont's feeling about
himself on certain traits may be revealed. The differences
among these three aspects may be taken as an indication of
the degree of the individual's internal consistency. When
the "reasonably satisfactory™ self is similar to ideal self
rather than the perceived and when these latter differ, an
internal inconsistency is indicated.

An individual has a tendency to strive toward in-
ternal consistency. When a person becomes aware of the
existence of inconsistency within himself, anxiety is aroused.
An intense state of discomfort is felt until thsre is certain
change which brings the individual back to tha state of con-
sistency. But this, as we have suggested above, does not
mean all kinds of inconsistency felt by an individual are
anxiety-inducing. In fact, there are inconsistencies which
are unlikely to induce change in an individual. Ths crucial

faztor for the change or nonchange is the significance of
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the elements involved in the state of inconsistency. All
aspects of the self structure do not have the sam2 weight
of significance to an individual. But if the individual
becomes aware of an inconsistency among two or more aspects
of self structure, and if these aspects are important to
him rathsr than to an external source, then anxiety is
likely.

The hypothasis of this study is therefore derived.
The more a person shows that his "reasonably satisfactory"
self is similar to tha perceived self rather than the ideal

self, the lower would be his anxiety level.

Organization of the Study

The first chapter of this report 'is a brief intro-
duction to this study. The rationale for the investigation
is stateds Chapter II pressnts a comprehensive review of
the relatively pertinent studies in the areas related to
this study. Chapter III describes the intruments used, the
scoring system specially developed for this investigatioh,
the procedures of research, and a reformulation of ﬁhe gen-
eral hypothesis. Chapter IV presents the data for each
hypothesis as analyzed by statistical techniques. Thz last
chapter includes a summary, interpretations, and suggestions

for further studiese.



CHAPTZR II .
REVIEW OF LITZRATURS

The Nature of Anxiety

Rollo May defines afxiety as the apprehension cusd
off by a threat to some value which the individual holds
essential to his existence as a personality.5 That 1is,
when anxiety is experienced, it is because the very essence
of a person's existence as a unique individual is threatensd:
th2 perception of onets self as distinct from the world of
objscts. When this perception is threatened, a person is
less able to make adequate evaluation of stimuli. The in-
dividual will be aware of the existence of the thresat, but
incapable of locating exactly where the threat is. There-
fore, anxiety is experienced as a diffuse apprehension, une
spz2cific, and vague. Under such circumstances, th2 appre-
hension is generally signalled by feelings of uncertainty
and helplessness accompanied by physiological and psycho-
logical symptoms.

The source of the threat, as further argu=d by Combs

and Snygg, is from inconsistent perceptions of self in the

—

5May, ope. cit., p. 191.

9
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process of fulfillment of basic human needs of self enhance-

ment. Th2ay declare that "the effective satisfaction of need

requires an organized self. 'The fact that the phenomznal

self has many aspects, however, frequently makes the achieve-

ment of self consistency a difficult matter. Differentia-

tions leading to 2nhancement of one aspect of the self may

at the sam2 time threaten othar aspects. « « « Threat may

arise from inconsistencies within the self even when two

aspects of self are fundamsntally enhancing."6 In such

a case, the intensity of threat would be partly a function

of the peculiar importance of the particular aspect of self.”
Anxiety has been studied in the clinical and experi-

mental situation where it was elicited at the time of in-

vestigation. During the last decade Taylor succeeded in

the construction of a scale for the measurement of anxiety

based on the definition of manifest anxiety implicit in

Cameronts description of chronic andety reactions.® These

are "characterized by the presence of prersistently heightened

6Arthur W. Combs and Dorald Snygg, Individual Bzhav-
ior, New York: Harper & Brothers, 1959, p. lcie.

7Ibid., p. 176.

8J. A. Taylor, "The relationship of anxiety to the
conditioned eyelid response," Journal of Experimzntal Psychol-
ogy, 1951, 41, 81-92; Taylor, ™A personality scale of mani-
fest anxisty," Journal of Abnormal and Social Psychology,
1953, 48, 285-290.
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skeletal and visceral tensions, which disturb a pe;son's
habitual rhythms of living and predispose him generally to
give exaggerated and inappropriate responses on relatively
slight provocation."9 Though Taylor based her test on a
different orientation, the characteristics of anxiety with
which May was concerned--feelings of uncertainty and help-
lessness--are also explored by items in Taylor's Scale.
Taylorts validation study supplisd evidence that the scores

from her Manifest Anxiety Scale do reflect ths different

potentialities for anxiaty arousal.l®

The Effects of Anxiety on Human Behavior

Impairment of mental functioning has been observed
as an outcome of anxiety. By comparing two Rorschachs taken
by the same person, May found the one completed under a
state of anxiety was characterized by a low degree of pro-
ductivity, a lack of originality, little use of either feel-
ing or thinking capacities, a predominance of vagueness of
response, a lack of capacity for relating to concrete real-
ities as compared to the one done under a state of low lavel

of anxiety.ll

9N. A. Camberon, The Psychology of Behavior Disorders:
A_biosocial interpretation, Boston: Houghton Mifflin, 1947,

Pe 249,
10 Je Ao Ilor "Drive theorg and manifest anxiety,"
Psychological Bulletin, 1956, 53, 303-320.

llT'Iay, OE. Cito’ po 2[&80
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There are different effects of anxiety upon intel-
lectual performance depending on the individual's level of
intelligence. In one study, increased anxisty felt by the
high IQ group was associated with la2ss discriminating judg-
ments whereas the reverse was true of the low IQ group.l2
The intelligent subjsct seems to become more impulsive in
his responses when he is anxious, while the less intelligent
subject becomes more cautious or uncertain in his judgments.
Yet, overall, inconsistent results have been reported for
the relationship between anxiety and intelligence. Granick,
and Kent and Davis' found that anxiety interfered especially
in such tasks as block design, reproduction of designs from
memory, and other performance subtests of the Wechsler Intel-
lizence Scale for Children.13 But a positive relationship
was obtained by Amen and Rerison between childrents Stanford-
Binet IQ's and anxiety scores as measured by a projective

technique.l4 Allison and Ash, introducing anxisty into a

2Jean Se Kerrick, "The effects of manifest anxiety
and I3 on discrimination," Journal of Abnormal and Social
Psychology, 1956, 52, 136-138.

133. Granick, "Intellectual performance as related
to emotional instability in children," Journal of Abnormal
and Social Psgchologx, 1955, 51, 653-656; llorma Kent and
De Re Davis, "Discipline in the home and intellectual devel-
ggm;gt," British Journal of Medical Psychology, 1957, 30,

14

E. We Amen, and N. Renison, "A study of the rela-
tionship between play patterns and anxiety in young chil-
dren," Genetic Psychological Monograph, 1954, 50, 3-41.
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film-learning situation, also found that raising the stu-
dents? anxiety was accompanied by an improvement in the
scores made or a test.l5

A close examinatior of these studizs indicates that
the differences in the results may have stemmed from an
interaction between the intensity of anxiety and the nature
of the ﬁask. Since all this research was done in different
expérimental situations, and the instruments usad to measure
the two main variables differed, some disagreements among
the results might be. expected. On the other hand, these
contradictions may indicate that an inconsistent relation-
ship between anxiety and intelligence existse.

The effects of anxiety upon problem-solving have
also been intensively studied. A statistically significant
correlation between anxiety and task difficulty was dis-
covered by Castaneda, gg_gl.lé It was found that the highly
anxious children, in comparisor with the less anxious ones,
tended to rerform better on the easy problems and at an
inferior lavel on difficult ones. But the high anxious

group made significantly morz errors over-all than did the

158. Ge Allison and Pe. Ash, Relationship of Anxiety
to Learning from Films, Pa. State College, Human =Zngineer-
ing Report SDC 269-7-24, April, 1951.

léA. Castaneda, De. S. Palermo, and B. R. McCandless,

"Complex learning and performance as a function of anxiety
in children and task difficulty," Child Development, 1956,
27’ 327-3320
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low anxious group in a trial-and-error learning situation.
Further evidence of the effect of anxiety upon problem-
solving is reported by Cowen and Thompson.17 A p&sitive
relationship was found between anxiety and problem-solving
rigiditye.

Though there is no conclusive agreement, most re-
search results indicate that anxiety influences mental func-
tioning. The intensity of anxiety and the nature of the
task to be performsd are the two determinants for a facili-

tating or interfering effect.

Phenomenological Theory of the Self

Phenomenological theory seeks to understand human
behavior by emphasizing the individual's own concept of
himself as a unique person. The self as the individual who
is known to himself is given the central role in personality
theory. An individual's perception of himself and of his
environment are posited as the fundamental determinants of
one's behavior. The main representatives of this school of
thought are Combs and Snygg, and Rogerse.

Combs and Snygg hold that each individual lives in

his own private world, termed a perceptual field. It is the

17g, L. Cowen and G. C. Thompson, "Problem solving
rigidity and personality structure," Journal of Abnormal
and_Social Psychology, 1951, 46, 165-176.
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entire universe, including himself, as experienced by the
individual at the instant of action.18 Objectively speak-
ing, it is the individualts interpretation of reality, but
it is reality to the particular individual. "It includes
all of a person's perceptions, including those about himself
and those about things quite outside of himself,"19 They
termed these perceptions of the individual himself the
"phenomenal s=21f," an organization of all the ways an indi-
vidual views himself. Vithin this organization of percep-
tions of the self, Combs and Snygg further differentiated
those concepts about self which appear to be most vital
and important to the individual himself as "self-cohcept."

There is some confusion concerning the definition
of self concept among the phenomenological psychologistse.
\Combs and Snygg define the self concert as the organization
of the self perceptions which are of most vital importance
to the individual. Rogers does not seem to agree with them.
He takes the self structure as self-concept. To him, "the
self concept or self structure may be thought of as an or-
ganized configuration of percertions of the self which are
admissible to awareness. It is composed of such elements

as the perceptions of onet's characteristics and abilities;

18Combs and Snygg, OpPe cit., pe. 20.

91bid., p. 126.
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the percepts and concepts of the self in relation to others
and to the environment; the value qualities which are per-
ceived as associated with experiences and objects; and goals
and ideals which are perceived as having positive or negative
valence."?0 This description is analogous to Combs and
Snygg's definition of phenomenal self. The perceptual field
is also included due to the relation of the self to the
environment.

This confusion of the definition of the self concept
leads to ambiguities in its investigation. Rogers! defini-
tion of self concept is adopted by numerous researchers.

In fact, because of the private nature of Combs! self con-
cept, there are practical problems in carrying out any group
study using the concept. It can not be explored unless the
vital and important concepts of the self be first discovered

for each particular individual.

The Effects of Self Concept as Related to Human Behavior
The importance of self on the human bzhavior is well
stated by Combs and Snygge "All behavior, without excep-
tion, is completely determined by, and pertinent to the
perceptual field of the behaving organism."21 Support for

this statement can be found in a number of areas.

20
Carl R. Rogers, Client-centered Therapy, Boston:

Houghton Mifflin, 1951, p. 136.
21

Combs and Snygg, ope. cit., pe 20
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Positive self concepts, for example, were found
related to generally adequate social functioninge. Throuzh
a study of the effectiveness of groups of people holding
themselves in high or low self-esteem, lussen and Porter
found that people who had the highest feelings of adequacy
were rated by other; as more effective in a discussion
group.22 In an experimental situation, Dittes found that
persons who were made to feel well accepted in a group felt
the group more attractive than did those who were made to
feel poorly accepted.<3

Self concept was also found to be positively related
to school achievement. In a study of fifth- and sixth-gradse
children by Coopersmith, a correlation of .36 was obtained
between self concept and school achievement.24 Walsh's
finding of the differences in self concept of the bright
underachievers and adequate achievers supplied further evi-

dence of the relationship bestween self concept and school

22?. He Mussen and L. W. Porter, "Personal motiva-
tions and self concepts associated with effectiveness in
emargent groups," Journal of Abnormal and Social Psychology,
1959, 59, 23-27.

23. o s . .
Jo Ee Dittes, "Attractiveness of group as function
of self-esteem and acceptance by group," Journal of Abnormal

and Social Psychology, 1959, 59, 77-82.

2L’S. Coopersmith, "A m2thod for determining types
of self esteem," Journal of Abnormal and Social Psychologzy,
1959, 59, 87-9.
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achievemant.?? She used tha Driscoll Play Kit as a m=asure
of the self concept. Sach subject was asked to make up ten
stories from incomplete stems. As compared to the adequate
achiever, the underachiever tended to project the boyAdoll’
as being restricted, not free to pursuz his interests and
acting defensively. In other words, the underachievers did
not have as positive a self concept as the adequate achisvers.

Further evidance of a positive correlation between
self concept and school achievement were obtained by Bledsoe
and Garrison, and Brookover et al. in their studies of ele-
mentary school pupils.26 Using th2 Incomplete Sentences
technique to provide an indirect index of adjustment, and
s21f ratings of adjectives as an index of s2lf concept,
Crandall and Bellugi obtained a positive correlation between
se2lf concept and behavior adjustment.27

IMuch more consistent data regarding the effects of

self concept on human behavior are available than those on

25Ann M. Walsh, Self-concepts of Bright Boys with

Learning Difficulties, lew York: Bureau of Publications,
Teachers College, Columbia University, 1956.

26Joseph Ce Bledsoe and Karl C. Garrison, The Self
Concepts of Elementary School Children in Relation to Their
Academic Achievemant, Intzlligence, Interests, and Manifest
Anxiety, Athens, Georgia: University of Georgia, 1962, p.
43 Wilbur B. Brookover, et al., Self Concept of Ability and
School Achievemant, East Lansing, Michigan: Office of Re-
search and Publications, Michigan State University, 19¢2, p.

27V. Je Crandall and Ursula Bellugi, "Some relation-
ships of interpersonal in intrapersonal concertualizations
to personal-social adjustment," Journal of Personality, 1954,

23, 224-232.
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the effects of anxiety. There is agreement that a positive
relationship exists between self concept and individual per-

formance.

Studies of the Relation of Parceived Self to Anxiety

On=2 of the approaches adorted by investigators for
the study of the relation between anxiety and self concept
is to measure the perceived self and thsn correlate it with
a m2asurement of anxiety. Representative studies were done
by Lipsitt and Coopersmith.

In Lipsitt's study, the subjects were 300 fourth-,
fifth-, and sixth-grade boys and girls.?8 The instrument
for elicitating the subject?s self concept was a list of
22 trait descriptive adjectives. The subject was instructed
to indicate how each of these traits was characteristic of
himself or herself. A nagative relationship between self
‘concept and anxiety was obtained.

The Self Ecsteem Inventory was used in Coopersmith's
study.29 It consists of items involving the subjectts rer-
ceptions in four areas: peers, parents, school and self.

An index of s21f-esteem scors was obtained from the subject's

responses to each item as "like me" or "unlike me." Children

28
L. Po Lipsitt, "A self concept scale for children

and its relationship to the childrents form of the lManifest
Anxiety Scale," Child Davelopmant, 1958, 29, 463-472.

Coopersmith, loc. cit.
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with high self esteem were significantly less anxious than
those with low self esteem.

Both studies dealt with the perceived-self aspect
of the self structure. The results indicated agreemant that
a negative relationship exists between the perceived self
and anxiety. However, evidence contrary to these results
was provided by Taylor and Combs.30 They found that those
children who tended to accept damaging statemants about
themselves were those with the highest adjustmant scores
as measured by the California Test of Personality.

The problem seems to be that the desirability of
traits on both of ths first two studies were predetermined
by the investigators. It is not likely that the subjects
would agree as to thz degree of desirability of each traite.
The index of self concept as derived from a sum of the sub-
Jject's responses to individual items may not be an accurate
estimation of his self conceprt as viewed by the subject him-
self. lMoreover, ‘this approach is quite inconsistent with
the basic emphasis of self theory since subj2ct's viewpoint

is not given adequatc consideration.

Studies of the Relationship of Self Acceptance to Anxiety

Bills et_al., in the design of their Index of Ad-

Justment and Values, made an attempt to apply self theory by

—

30C. Taylor and A. . Combs, "Self acceptance and
ggjgstment," Journal of Consulting Psychologzy, 1952, 16,
'lo
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trying to obtain the individual's feeling regarding his
parceived self.3l Their index includes a self acceptance
measure. The subjects were askad, "how do you feel about
bzing this way" after they had answered the question "how
often are you this sort of person?" They ware instructad
to respond on a scale with a "very much like™ to "vary much
dislike" centinuume The self accertance score became thz
subject?s avaluation of his perceived self.

fhe main problem of Eills Index sesems to lie in the
"very much like" to "very much dislike" scale. A self
evaluation is not nscessarily an indication of a persont's
s21f accertance. ds stated by McCandlsss, "e. « « there is
a very real diffarence betwesen the parson who sees himself
as being not perfect, yst manages to live comfortably with
himself as he is; and the psrson who tortures himself with
inferiority feelings and self-doubts."32 A self evaluation
of the perceived s21f would enable us to find the person
who sees himself as not rerfect, but not to distinguish the
two types of paersons suggasted by lcCancdless. In fact,

— e = . e -~ ——

31R. &+ Bills, £+ L. Vance, arnd O. S. licLean, "“Ain

Index of Adjustment and Values," Journal of Consulting Psy-
chology, 1951, 15, 257-2613 R. 3. Bills, Index of Adjustment
and Values, Manual, Auburn, Alabama: Alabama Polytachnic
Institute, Mimeograrhed, undated.

pJ
3 B. Re. McCandless, Children and Adolescents, lew

York: Holt, Rinehart, Winston, 19¢l, p. 191.
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Bills found a correlation of .90 between the perczivad self
and his self acceptancs scores. This may be interpreted to
mean that those with high se21f concaept tend to rate them-
selves higher than those with low self corcept. On the
othar hand, the correlation may simply indicate that the
construct validity of Bills Index is questionable.

Another score Bills used as an index of self accep-
tance was the discrepancy between the perceived and the ideal
self. The rationale was that discontent with self would be
shovm through the discrepancy scor2e. Discontent with self
is generally believed to be related to a person's emotional
states If this is true, there should be a relationship be-
tween an individual's anxisty score and the discrepancy
score. Numerous studiss have been dorne based upon such
rationale. Wes shall examine somz of the psrtinent cnes and
then see whether the rationale is sound.

Though not directly attacking the relationship ba-
tween anxiety and the discrepancy score, Hanlont's, =2t_al.
hicghly significant .70 correlation bestween total adjustment
and discrepancy scores surports strongly the hypothesis

that the discrepancy score is an indicator of adjustment.33

- —

33

T. & Hanlon, P. R. Hofstaettzer, and J. B. OfConnor,
"Congruence of self and ideal self in relation to person-
ality adjustment," Journal of Consulting Psychology, 1954,

18, 215-218.
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Along this line, children with low self-ideal discrepancy
scores were found less anxious on the Children's Form of
Manifest Anxiety Scale.34 Ths children with high perceivaed
‘self-ideal discrepancy scores were rated by observers as
being significantly less secure., Further evidence surports
the claim that positive relationships between anxiety and
the discrepancy scores exist not only among children but
also in a group of collsre students.3® The correlation of
the discrerancy scores of lOb college freshmen and sorhomors
woman or. the Bills Index of Adjustment and Values and
Taylort's Manifest Anxiety Scals was found to be .41.

Y2t there are findings which are not consistent
with those just reported. Zimmar's and Grigg'!s studies did
not substantiate the hypothesis that discrepancy score is
an indicator of an individual's conflict or emotionality.36

In addition, Blasdsoe and Garrison found no significant

~—— -

34?. Bruce, "Relationship of self-acceptance tc othar
variables with sixth-grade children oriented in self-under-
stgnding," Journal of Educational Psychology, 1958, 49, 229-
238,

35J. V. Mitchell, Jr., "Goal-setting behavior as a
function of self-accertance, over- and under-achievement, and
related personality variables,™ Journal of Zducational Psy-
chology, 1959, 50, 93-1C4.

36

H, Zimmer, "Self-acceptance and its relation to
conflict,” Journal of Consulting Psychology, 1954, 18, 447-
LLG; A. G. Grigg, "A validity test of self-ideal discrepancy,"
Journal of Clinical Psychclogy, 1959, 15, 311-313.
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relationship between tha discrepancy score and the anxiety
score.37 Adopting Bills Index of Adjustment and Valuas and
the Children's Form of Manifest Anxiety Scale, they fouﬁd
a correlation nzar zero for the fourth grade boys (.075)
and girls (-.034) but =.357 and -.206 for ths sixth grade
boys and girls respectivaly.

The various rasults reported do rnot enabls us to
draw a firm conclusion as to the relationship between the
self-ideal discrepancy score and adjustment, conflict, emo-
tionality, or anxiety. The basic rationale of these studies
in taking the discrepancy between the perceived self and
the ideal self as an index for the rarticular individual's
self content or discontent is questionable. Whether human
beings generally judge themselves according to an ideal self
is debatable. There are undoubtedly peopls who do take their
ideal self as a standard to attain. On the other hard, there
are also people who do not take their ideal self as the goal
to be attained. Combs and Snygg have similar views:

e o o« The self ideal is nearly always a kind of

raport of what we might like to be which provide for
the examination of persons who have asked us about
the matter. It is rare, howasver, that the self ideal
has any very great dynamic effect in motivating the
behavior of individualse. « « « Parceptions and be-

havior « « « are immediate, whereas the kinds of self
ideals we are encouraged to adopt are probably far

37Bledsoe and Garrison, Ope. cite, Pe 34
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removed from our present state in both time and
quality. There is certainly nothing wrong with hav-
ing lofty and distant goals for oneself, but unless
such distant ends can be converted into mors immedi-
ate and achieveable goals they will have little or
no effect upon the individual.38 :
If this argument is valid and if we want to know how a
person fzels about himself, we should better determine what
kind of goal a person would like to attain rather than Lis

ideal sczlf.

An Alternats Hypothesis
The rationale for the studies of the discrepancy
between the perceivad self and the ideal self is based on
balance theory. Human beings have a tendency to strive
toward internal consistency. Festinger in his studies of
cognitive dissonance supplied support for this tendency.
Heider clarified this theory by an exploration of the con-
ditions of the state of balance. He stated,
e« o « a state of harmony or balance exists if entitiss
which belong togather are all positivs, or if thay are
all negative. If two closzly related entitizs are of
different sign, a state of disharmony or tension re-
sults which can be resolved in different ways.39
However, the existence of internal inconsistency does

not necessarily cause the2 arousal of discomfort. The factors

involved were analyzed by Festinger.

38Combs and 3nygg, Ope Cit., pe. 361.

39Fritz Heider, The Psychology of Interpersonal Rs-
lations, New York: John Wiley and Sons, Inc., 195G, p. 217.

- ——
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If two elements are dissonant with one another,
the magnitude of the dissonance will be a function
of the importance of the elaments. The more these
elements are important. to or valued by, the person,
the greater will be the magnitude of a dissonant ra-
lation between them.4O

Brehm and Cohen further clarified this point. They

declarad,

e o« o the amount ¢f dissonance associated with =

given cognition is a function of the importance of

that cognition and the one with which it is dis-

sonant. The magnitude of dissonance is also a

furction of the ratio of dissonant to consonant cog-

nitions, where each cognitive element is weighted

for its importance to the person. As the number

and/or importance of dissonant cognitions increases,

relative to ths number and/or importance of con-

sonant cognitions, tha magnitude of dissonance

increases.4l

Their theories and research findings point out an

essential element that must be considered in studies of
thz consistency within a personts self structure--the sig-
nificance to be givzn to various aspects of the self struc-
tur2. As discussed in the preceding section, the personal
mzaning and the effect of ideal s2lf may not be as important
as assumed by many researchers. In fact, soms researchers
have pointzd cut disadvantages in using the ideal self as a
criterion of judgment. Cowen and Tongas, in a study of

ideal self ratings and social desirability values, found a

' hOLeon Festinger, A_Theory of Cognitivs Dissonancs,
Wwhite Plains, New York: Row, Pstarson and Co., 1957, p. 16.

hlJack We Bra2hm and Arthur R. Cohen, Explorations in
Cognitive Dissonance, Kew York: Wiley, 1962, pe 4.
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correlation of .958 between the two.42 That is, subjacts
tended to assign socially desirable characteristics to their
ideal self. Rapaport obtainad a smaller inter-subject vari-
ability on ideal self than on real self for ten out of
twelve IMMPI scales.43 Ths results suggsst that a social
norm rather than an individual's own standards is reflected
by the ideal s2lf. Unless the social norm is accep&ed by
an individual and internalized, it would not hava much
effsct in shaping an individual's behavior.

In the present study, the ideal self will be used
only as a reference point rather than as a main variable.
But the discrepancy among thrse aspects of the self struc-
turs will still bs taken to derive an index of inconsistency.

In this study, in addition to the perceived and
ideal self; an assessmant c¢f each subject?'s "reasonably
satisfactory" self was attempted. Previous researchers have
approachzd the problam of self satisfactionrn. DModerately
small discrepancies between the perceived and the ideal
self were takan as manifesting optimum self satisfactione.

Butlar and Haigh used the siz2 of the perceived-ideal self

S ——— — — o . o et

AZE. L. Cowen and P. N. Tongas, "The social desir-

ability of trait descriptive terms: applications to a s2lf-
concept inventory," Journal of Consulting Psychology, 1959,
23, 361-365.

43G. M. Raparort, "'Ideal self! instruction, MMPI
profile changes and the prediction of clinical improvement,™
ournal of Consulting Psychology, 1958, 22, 459-4€3.
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correlation as a s2lf-satisfaction index.4% Their self
satisfaction index was then an inference obtained by the
comparison of the perceived self to the ideal self. While
the phehomenological psychologists stress the individual's
own view, a direct approach rather than an inference for
assessing the subjectts s21f satisfaction ssems to be more
adharent to the theory. The introduction of "reasonably
satisfactory" aspsct was intzanded for such a dirsact approach.
When this aspect is compared with the perceived and the
ideal asrects, whether an individual has a positivs or a

negativs view of himself can be detected.

——— - — e

AAJohn M. Butler and Gerard V. Haigh, "Changes in
the relation between s21f concepts and ideal concepts con-
sequent upon clisnt-canterad counseling," in C. R. Rogers
and R. F. Dymond (eds.) Psychotherapy and Psrsonality Change,
Chicago: University of Chicago Frass, 1954, pp. 55-75.




CHAAPTER III
DESIGN AND MZTHODOLCGY

Instrumentation

The Children's Form ;f the Manifest Anxiety Scale
was used to measure the subjact?®s lavel of anxiety and a
ravised form of Bills Index of Adjustment and Valuss to
study thre2e asn2cts of ths se1f structur=s.

In 1951, Janet Taylor developad the Taylor Manifest
Anxiety Scale.45 BZEvidence of its validity was indicated
by numerous investigators.h6 Castansda, McCandless and
Palermo adapted Taylor's Scale for children in fourth, fifth,

and sixth grade levels.47 Th2 original itams were modified

hsTaylor, loc cit., 19513 Taylor, loc cit., 1953.

46, . H. Buss, M. Wiener, A. Burkse, and N. Blair,
"The measurement of anxiety in clinical situation,”™ Journal
of Consulting Psychology, 1955, 19, 125-129; G. A. Ulett,
G. Gles2r, G. Winokur, and A. Lawlesr, "Psychiatric screen-
ing of flying personnel," in J. Taylor, "Drive theory and
manifest anxiety," Psycholozical Bullstin, 1956, 53, 303-
320; A. W. Siegman, "Cognitive, affective and psychological
correlates of the Taylor Manifest Anxiety Scals," Journal
of Consulting Psychology, 1956, 20, 137-141; D. P. Hoyt, and
Te. Me Magoon, M"A validation study of the Taylor Manifest
Anxisty Scale," Journal of Clinical Psychology, 1954, 10,
357-361; and =. Kendall, "Ths validity of Taylor's Manifest
Anxiety 3cale," Journal of Consultinz Psychology, 1954, 18,
L29-432.

7 ; .
Castaneda, McCandless and Palermo, loc. cit., 1956.

29
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for comprzhensibility. EZlementary school officials were
ask2d for critical comments concerning the comprehensibil-
ity of the items. A pilot study was done among 60 children.
After revision, th2 test was administered by teachers to
361 children in four different schools. The present form
consists of an anxiety scalz of 42 items and a lies scale of
11 items.

The reliability of the Children's Form of the Mani-
fest Anxiety Scale has been estimatad by both tast-retest
correlations and split-half m=2thods. Correlations of .90
for the anxiety scale and .70 for thz lie scale were found
by Castaneda et _al. with tha tast-retest techniqus over a
veriod of one week.48 The children's position in the group
tended to remain constant over a one month period in a
group of fourth, fifth, and sixth grade children.49 A
split-half reliability of .78 for the anxiety scale was
found by Trent in a group of institutionalized delinquents
including Negroes, whites and those of Puarto Rican 2xtrac-
tion, suggesting internal consistency within the set of

items.5o

481pid., p. 322.

th. S. Palarmo, "Racial comparisons and additional

normative data on Children's Manifest Anxiety Scale,"™ Child
Developmant, 1959, 30, 53-56, p. 5€.

50

Re Trent, "The relation of anxiety to popularity
and rejection among institutionalized delinquent boys,"™ Child
Devalopment, 1957, 23, 379-383, p. 380.
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Studies indicatad that subjects with high anxiety
scores on the Childrent's Manifest Anxizsty Scale had more
difficulty with complex lzarning than those with low anxiety
scores, while the formsr wer2 superior to the latter on
simple learning tasks.5l These results gave evidence for
the construct validity of the scale.

Evidence of concurrent validity was supplied by
Sarason gg_gl.52 They not=d a relationship between Chil-
drents Manifest Anxiety scores and the two scales--a Tast
Anxiety Scale and a General Anxiety Scale--developed by the
testers. Sarason suggasted that children selacted on the
basis of any of the tests are not likely to be different
from children selacted on thé basis of any other test.

In tha present study, the level of the subjact's
manifest anxiety was scored as recommanded by the test
authors. That is, each item in th2 subscale of anxiety
counted as on2 point wh2n the subjzct answered, "y235." Since
thare were 42 items in this subscals, the subject'!s scors
could fall within ths ranze of zero to 42. However, the

actual ranges for thz: sample of the presant study were from

51Castaneda, Palermo, and licCandless, loc cit.; and
D. S. Palermo, A. Castanzda, and B. R. McCandless, "The re-
lationship of anxiety in children to parformance in a com-
plex learning task," Child Developmant, 1956, 27, 333-337.

523. B. Sarason, K. S. Davidson, F. Lighthall, R. R.
Waite, and B. K. Ruzbush, Anxiety in Elemsntary School Chil-
dren, New York: John Wiley and Sons, 1960, p. 184.
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3 to 33 for the boys and from 1 to 33 for the girls.

Of the eleven items of the lie scale, sach, except
items 10 and 49, counted as one point whsn the subject re-
sponded with "yes." If an individual had a high lie scors,
the reliability and the validity of thz2 responses were quas-
tionable. For this study, a lie score of 5 or above was
arbitrarily taken as high and students obtaining such score
were eliminated from the data analysis.

Bills Index of Adjustmsnt and Valuss was originally
developed with a frame of referencs in phenomzanological
psychology.53 The Index consists of 49 trait adjectives.
Each of these is réted three times on a five-point scale.
Thz subjects are askad to respond to the following three
different questions: (1) How often are you this sort of
person? (2) How do you feel about being this way? (3) How
much of th2 time would you like this trait to be character-
istic of you? Four kinds of indices may be d2rived from
tha res»onses. Thay ars: (1) ths perceived self, score,
th2 sum of ths responses to tha first question; (2) thz self
accertance score, the sum of the responses to thes second
question; (3) tha ideal self score, the sum of the resvonses
to the third question; and (4) the discrepancy score, the

sum of discrepancies between the rating of the perceived

53

Bills, Vance, and rclezan, loc. cite.
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self and that of the ideal s21f.”% Based on tha underlying

thesory, it is assumed that ths higher the perceived self
score or the self acceptance score, the batter adjusted is
th2 individual. The discrerancy measure is taken as an
index of conflict or emotiorality; th2 lower the score,
tha better adjusted the individual is considered to ba.

In a group of 237 college students, an odd-sven re-
liability coafficient of .91 was obtained for the self
accantance score, and .£8 for th2 discrepancy score.®> The
test-retest reliability coefficients of the samsz group of
the subjz2cts over a pariod of six weeks were .83 and .€&7
respectively for the two m=zasures reported above.5€

Four studies of validity were rasported which indi-
cate that the Index is a reasonably valid measure of adjust-
mant and values.

In a study of 20 femals collzg2 students who were
first given ths Index and then a Rorschach examination, the
results showa2d that the mean of the acceptancz of self scores
anrp2ars to bs able to divide neurotic and psychotic group as

diarnosad by the Rorschach.57

— P -
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Bills, op._cit.

~

55Bills, Vance, and licL2an, loc. cit., p. 259,

561bid., p. 259.

571bid., p. 260.
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In the direction of the underlying theory, ancther
study of student-centared teaching was carrizd out. It was
nynothesized that the aprlication of cliant-centered thsasrapy
methods to the classroom in the form of student-centered
tzaching techniques would be reflected in the scores made
on a test-retest. The results surportad the hypothesis.58

In the investigation of the difference among sub-
jects who tend to be ready to blames themselves for their
unharpiness in life and thos2 who tend to be ready to blame
other peopl: and factors outside thams2lves for their un-
haprinsss, the self acceptance score reflected the dis-
tinction.59

Roberts, by comparing response2s on the Index to a
mzasure of emotionality as obtained from a free association
test, found that the self-rating of the Index provided valid
indices of emotionality.éo Reaction timz2 was reported to
be significantly longer feor trait words concerning which the
subjects indicated discrerancy between concept cf self and

concept of the ideal self.

— — - . - — —— —

5¢Ibid.

Ibid.

€0
Ge Eo Roberts, "A study of the validity of the

Index of Adjustment and Values," Journal of Consulting Psy-

chology, 1952, 16, 302-304.
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Bills used %he sum of the subject's responses to
the items on the scale as the basic technique for obtaining
indices for the four measures of self. Problems can be
seen in such a scoring system. A five-point rating scale
is provided for the subject to choose his or her answer for
each items. Individual views concerning a certain item may
b2 accurately represented. But a total of these ratings
for cach measure cannot give an accurate picturzs of thes sub-
ject's view of himself becaus2 a low rating does not nec-
essarily mzan a negative viaw toward the rerceived self
just as a high rating does not guarantee a positive view.

Another problem involves the discrepancy scorsz.
This score is derived from the discrepancias between the
resronses to the perceived and the ideal self. The phzanorne-
non of the clustering of the ideal self responses on the
favorable end of the scale does not allow for much vari-
ation. As indicated in Bills? [ianual, the correlation be-
tween the perceived self scores and the discrepancy scores
is .83.61 The information derivad from the discrzpancy
scorzs can almost te represented by the single score of the
perceivaed self. Furthermore, a discrevancy scors of "2
may come from the rating of 1 and 3 or 3 and 5. The abso-

lute valus of "2" for each cof these two examplas dozs not

6lBills, loc. cit.
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nacessarily represent the same psychological distance within
the individual.,

A revised form of Bills Index of Adjustment and
Values, as shown in the Appendix A, was used in this in-
vastigation for assassing the perceived, the "reasonably
satisfactory™ and ths ideal aspacts of the self structure.
Nine of Bills trait adjactivas were removed becauss of their
difficulty for ninth graders. As th2 revised test was de-
sirned, the subjscts were asked to enter their resronses
for the perceived self in the first column, the ideal self
in the second column, and th2 "reasonably satisfactory" s=1f
in the third. The self acceptance column from the original
Bills Index was droppad from thz present form. Once the
subject had his pe}ceived and the ideal self concepts down
on th=2 paper, th2 responsas for the "reasonably satisfactory”
self become a kind of psychological choice. It was a choice
between whether the subject felt reasonably satisfied with
his present self or whether he would not feel satisfi=d unlzss
h2 approached what he would ideally liks to bz,

The n2w approach of th2 prasent study of self struc-
ture, and the limitations of Bills' scoring system, nac-
@ssitated the developmz2nt of a new scoring system.

A seven point scalz was provided for the subjact's
rasponses. The scals points rangsd from "one," for "never,"
to "saven," for "always." With the "reasonably satisfactory"
self aspect as th2 main variable of interest and the perceived

self and the ideal self as two reference points, the subjzct's
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responses for the three aspects of tha self structure might
fall into any one of the following six possiblzs patterns.
Let "P" represent the response for the perceived self;
"I" represent th2 responses for the ideal self; and
"3" repres2nt the respons2 for ths "reasonably sat-
isfactory" self,

the six possible patterns for the subject's responses to an

item, than are:

l.S=P=21
2. IS - Pl =[S - I
3.5=1I=P
Le 1S - Il <|S - PI
5. 13 - Il =3 - P|
6. S =P =1

For pattern one, what the subject indicates is that,
on a given itsm, no matter what is his ideal self, he feels
reasonably satisfiasd with his present self. In pattern two,
the subject indicates that nonz of the three asrects of his
s2lf is the samz, y2t his "reasonably satisfactory™ self is
more similar to th2 perceived self rather than to the ideal
self, In other words, he dozs not feel his present self
as far from satisfactory. Eoth the first two patterns let
us infar that the individual has a positive view of his
parceived self.

On the other hand, pattern three shows a parson who,

on a given item, responds that his "reasonably satisfactory"”
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s21f is the sam2 as his idcal self no mattar what his rar-
c2ivad s21f is. Thus, his minirum degrz2 of t2ing satis-

fi2d with himself is th2 sam2 as the maximum. Psychologi-
cally, this "reasonably satisfactory" sz21f is removad from
th2 prarceivad s21lf. Patterr four indicates that the indi-
vidualt's "reasorably satisfactory" 321f is similar to ths

ideal s=21f rather than the perceivad s21f. Both of these

two pattarns permit the inference that the individual dozas
not fz2el satisfizd with his perceivad s21lf. In such case,
a negative viaw of his perceivad self is reflactad.

The rattern five resnens2s show that on a givan

e
ct

em tha "reasonably satisfactory" s2:1f diffars from tha
rerczivad self as much as it diffars from the ideal self.
It is difficult to judge whethar cor rot this parson fezls

a certain derrze of satisfactiorn with his rresent s:z1f.
3imilarly, pattarn six caus2s th2 sam2 kind of difficulty
in inter-r2tation. Wwhen a yerson states that his percaivad
s2lf is th2 sam2 as his "r=zasonably satisfactory" s:1f as
well as his idsal s5elf, it may bz taksn as an indication
that he is completely satisfisd with hims21f. However, if
a human b2ing is constantly striving for self-2nhancemant,
it doss not s23m possiblz: that a person would think that h2

has attainad ths utmost l:vel of achizvement. Ra2sponse

O
w

falling into these patterns are too vague for a psychological

interpretation.
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The revisad form of ths Bills Index of Adjustmant
and Values consists of 40 items. For each itam, thar2 ars
5ix rossible patterns of responses for the three asracts of
tha s21f structure. Whan th2 responses to thes item f211 in
tha first two patterns, th2 itam was assignsd a "+1" sug-
g2stingz a rositivaz ass2assma:nt of th: perceivad s21f; when

the ra2swonses of th2 itam fell in th:2 third and th2 fourth
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m was assigned a "-1." A zero was assignad
ar. item f211 in 2ithaer of ths last two

to
rattzrnse Tha2 differances betwsen th2 sum of the rositive

dere th2 discrepancy score is not the sum of the

diffarences betwz2en tha perceived s21f and tha ideal s21f.
It is rathzr th2 rumbar of traits concerning which the in-

dividual makes a rositiv2 avaluation of nis percesived s521°

comyarad to th2 numobsr of traits on which h2 doas not feel

£

sfi=

e

quicz sat

inz2 tner2 are 40 it=m3 in th2 r2vis2d form of the

(oF]

Index, th2 subjeact's discra2pancy scor2 mizht fall within
th2 ranzz of "-40" to "+40." In th2 vresant invastication,
th:2 variability amons tha2 subjecks Wwas not as largz2. The
actual discrepancy scor2s rangad from "-31" to "+23" for

boys and "-35" to "+30" for girls.
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Frocadures

4 total of 118 ninth grade boys and 129 ninth grade
girls took tha two tests. Among them, 69 boys and 82 girls
w2re th2 total porulation of ninth graders at Karowa Hills
Hizh School, Grand Rapnids, Michigan; the rest were from
Pattengill Junior High, Lansing, lMichigan. Because eight
boys and thrse girls skippad ons2 or rnior2 items in their ro-
srons2s and 25 girls and 10 boys had a li2 score of § or
abovz or the measurz of anxiety, their data ware excluded
from analysis. The distribution of thz remaining sample is

rresanted in th2 fcllowing tablz.

Tabls l.--Distribution of the sample by sex2s and schools

- — — —-—
- —_— =

School Lo. of boys liose of girls Total
Kencowa Hills 53 69 ' 127
Pattengill L2 32 7L
Total 1CO 1C1 201

In order to standardize th2 administration of the
tests, a sheet containing spacial exrlanations and directions
was prerared. A mals examinar, rathar than the subjzcts!?
teacharé, ard th2 rra2sent invasticator were present to give
th2 tests. Arrangenmants were made so that subjects from

the sam2 schcol had the tasts at the sam2 time and in the
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sam2 room. Instructions for ths tasts were read to the sub-
j2cts by the mals examiner to assure that thay responded in
the directed way. To encourag2 sincere resronses, the sub-
jects were informed that there were no richt or wrong answers
and that their resrons2s would not have anything to do with
their grades at school; and, irn fact, only th=2 investigator
would read thezsir resronsas.

The two tasts were handed out togsther, with tha
revis2d Bills Index of Adjustmant and Valuzs on thes top of
thz Childrent's llanifest Arxiety Scales. Instructions ware
sivan in detail so that avery subject completad the revised
Bills Index of Adjustment and Values first. They were in-
structad that they might rest a few minutzs or go ah=2ad
with th2 second test after they complated the first one.
Sincz it took only about fifty minutas for all thz subjacts
to complate the two tests, and about half of tham took
only forty minutz2s, most of th2 pupils did not feel the need
of rest in between. It may bs assumed that there was scarczly
any fatigue involvad. Ths subjacts war2 allowed to raise
questions privately, but discussion among the students was

discouragzde.

Hyrpothesas to be Tested
l. Thoss subjects with positivz discrepancy scoras
will have a lower mean anxiety scors than thosz with negative

discrenancy scoras.
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2. Those subjects with high positive discrepancy
scores will have a lower mean anxiety score than those with
low rostive discrepancy scores.

3. Those subjects with high negative discrepancy
scor2s will have a higher mean arxiety score than thoss with
low negative discrevancy scores.

Le Thos2 subjects with extremely high positive dis-
crariancy scor2s will have a lower meah anxiety scorz2 than

those with extr2mely high negative discrerancy scores.



CEAPTER IV
ANALYSIS OF DATA

The Ability to Differentiate Aspects of Self

As this was a study of three aspects of the self
structure, it was important to make sure that the three
were differentiated by the subjects. Since individuals
have a tendency to strive for self-actualization, they are
motivated to improve. In that case, one should not expact
to find many individuals indicating that all th= ihree
aspects of their self structures are the same as described
by various trait descrirtive adjectives.

when the resronses to the three aspects of the self
structurs are the same, the phenomznon may bz explained by
three possibilitias. The individual may think that he has
attainad the lavel he would ideally like to be at. This is
ros3ible for a rnumber of traits. But if the individual's
raspons2s to the thres aspzcts of the self structurs are
the same for many traits, th2 other two possibilities are
more likely explanations. The individual may not bz aware
that differences amoﬁg the three asrects of ths self struc-
turs are socially accaptablz. An identical responsz on the
three measuras then might b2 the reflection of his defense
against thz revslation of his resal self. Th2 last possibility

43
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is that ths individualt's ability to differentiats may not
be quite well developed; he may not be capable of distin-
guishing differences among the three aspects of his self
structure.

The rninth graders in this stucy wz2re capable of
differentiating the three aspects of se2lf structure. The
revised form of Bills Index of Adjustment and Values con-
tains 40 items. ZSach subject could have given identical
responses on up to 40 items. The actual spread ranged from
zero to twenty-four for girls and zero to thirty for boys.
The distribution is presented in Table 2.

From the distribution, one may see that there were
only four per cent of the boys having more than half of
th2 total items with an identical response to'all thrse
aspects of self structurz; and for girls, three per cent.
On the other hand, of the forty items, more than two-thirds
of tha subjects had less than nine items with the identical
resmonses. Thus, most of the children appeared able to
differentiate the perceived self, the ideal self, and the

"reasonably satisfactory" scelf.

Results on the Childrent's Form of the lManifest Anxiety
' Scals
Two kinds of scorzs wer2 derived from the Children's
Form of the lManifaest Anxiety Scalse. They were the Lie score

and the Anxiety scorz. Zxcluding the data of those subjects
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Table 2.--Number and percentage of subjects giving identical
responses to the three aspects of self structure
measured by the ravised Bills Index of Adjustment
and Valus=s

-—— —

Boys _ _______ Girls _
No. of o. of =~ Cumulative No. of Cumulative
items subjects percentage subjacts percentage
30-32 2 2.0
27-29 0 2.0
2L-26 2 4.0 1 1.0
21-23 0 40 2 3.0
18-20 1 5.0 2 5.0
15-17 2 7.0 1 6.0
12-14 3 10.0 10 15.9
9-11 7 17.0 7 22.8
6-2 20 37.0 16 38.6
3-5 26 €3.0 27 65.3
0-2 37 100.0 35 99.9
Total 100 101

who skipped items and those who had a lie score of 5 or
above, the means and standard deviations of the lie and
anxiety scoress are reported in Table 3.

In general, girls scored significantly higher than
the boys on ths anxiety scale (t = 3.52) and the differences
.Jbetween schools was not significant. The low lie scor2s sug-

gest that the responses were not falsifizd.
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Table 3.--Means and standard deviations for anxiety and lie
scores by sexes and schools

—_— —— D

- — — e o~ - —— —

llo. of Anxisty Scors Lie Scorse
subjects ol S.De M S.D.
Boys
Fattengill 42 16.02 6.86 .22 1.03
Kenowa Hills 58 16.52 5.98 l.62 1.28
Total 100 16.31 €.34 1.71 1.33
Girls
Kenowa Hills €S 20.07 722 1l.45 1.30
Total 101 20.23 6.99 1.49 1.37

Results on the Revised Form of Bills Index of Ad-
justment and Values

As describad in the section on the scoring system
in the preceding chanter, the discrsyancy score of each
subject is the diffsrence batween the number of personal
traits on which a subjsct has a rositivs concept regarding
the varcz2ivad self as conmparad to the number of traits on
which he dozs not feel quite satisfied with his perceived
self (p. 39). A subjact's discrepancy scorz, theoretically,
may fall within tha range of "-40" to "+40." The actual

discrzpancy scores ranged from "-31" to "+33" for boys and
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n.35m" to "+30" for girls. Means and standard deviations
of the discrepancy scorzs wers M = 3.84, SeD. = 14.01 for
boys; and I1 = 1.17, Se.De = 14455 for girls respectively. A
comparison of the mean difference batween the boys and the
cirls by "t" test found soms evidence (t = 1.32) that the
boys had higher mean discrerancy score than the girls. For
thexconvenience of analysis, a sumnary of the discrepancy
scor2s will bs presented serarately for those with positive
scores and those with negative scoréds. Those with a score
of zero were included in ths positive grour. The data are
presented in Table 4.
Table 4.--Means and standard daviations of children with

positive and negative discrerancy scores by sexas
and schools

Postive Negative
__discrepancy group discrespancy group
i M SeDo i M SeD.
Boys
Pattengill 26 12.69 €469 16 -11.63 9.12
Kenowa Hills 36 12,72 8.52 22 - 9.91 6.49
Total 62 12.71 8652 38 -10.63 7.64
Girls
Pattengill 14 12.21 749 18 -15.28 9.01
Kenowa Hills 44  10.95  8.70 25 -10.52  £.47

Total 58 11.26 8e27 43 -12.51 8.92
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As shown in Table )4, there was a considerabls dif-
ference between the means of the negativs discrepancy scores
for girls from the Patt=ngill and the Kenowa Schools. But
the m2an anxisty scores, the mean positive discrepancy scores

and the mean negativz discrepancy scores for boys were quite

w

similar for the subjects from the two schools. On the other
hand, a significant difference (t = 3.59) of mean anxisty
scores was found between boys and girls. Due to these phe-
nomzna, the data for boys and those for girls were analyzed
separately but those for thz subja2cts from the two schools

ware combined during analysis.

Tests of Hypothszses

The first hypothesis stated that thz group of sub-
jects with positive discrepancy scoress would have a lower
mean anxiety scor2 than those with negative discrepancy
scoras. A "t" test was used to test this unidirectional
hypothasis. The results of the analysis are presented in
Table 5,

The "t" value of .29 for tha boys was not large
enough to permit accertance of tha hypothasis. Thét is,
the slight difference in the direction of the hypothssis
‘'was not sufficient to be accepted as reliable evidence of

the existence of a real difference. Howsver, the "t" value

of 1.69 for the girl sample was statistically significant.
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Table 5.--4 comparison of the mean anxisty scores of sub-
jacts with positive and those with negative dis-
crepancy scores

Positivs - llegative
discrspancy group discrepancy group
I I anxizaty score L I anxiety score s.e. t
Boys 62 16.18 38 16.53 1.17 «29
Girls 5§ 19.22 43 21.58 1.39 1.69%

*P £ .05, on2-tail test

The following two hyrotheses w=2re introduced in
order to suprply evidence that a negative relationship existed
between the anxiety scores and the positive discrepaﬁcy
scores as well as the negative discrepancy scores. That is,
the mz2an anxiety score of the high positive discrepancy
group should be lower than that of the low positive dis-
crerpancy group, whils ths high negative discrepancy group

should have a higher mean anxiety scors than ths low nz2g-

3

ative discrepancy group.

"
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econd hypothesis stated that those subjects
with high positive discrepancy scores would have a lower
mean anxiety score than those with low positive discrepancy

scor2s. Here, the high and the low positive discrepancy

0

cores were classifizd by whether th2 subjsct's score fell
abova or below the mean of overall positive discrepancy

scoress. The results are reportad in Table 6.
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Tabls 6.--4 comparison of the mean anxiety scores of sub-
jects with high and those with low positive dis-
crapancy scores

Subjects with hig Subjzacts with low
positive discrapancy positive discrepancy
scores scoras
N M anxiety score v M anxiety score Se€e t
BO}’S 26 15u65 36 1601&[& 1062 ong
Girls 2 18.15 32 20.09 1.72  1.13

A "t" test found that the differenc2 batween the
mean anxiety scores of the high and ths low positive dis-

ncy groups for nsither boys nor girls was large enough
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statistically significant. Howaver, for both the boy
and the girl samples, the msan anxizty scoras of the low
positiva discrepancy grours were higher than those of the
high positive discrerancy grours. This difference was in
the predicted direction but not reliably s0.

Th2 third nypothesis statad that those subjects
with high negative discrapancy scorss would have a higher
m2an anxiety score than those with low nz2gative discrepancy
scorss. H2re, the high and th2 low negative discrepancy
scores were classifisd by whether the subjact'!s score fell
above or below thz mesan negative discrepancy score. Again,
a "t" test was usad to s2¢ if there was a reliabls differ-
ence batween the m2an anxisty scores of these two groups.

The results are vresznted in Table 7.
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Table 7.--A comparisor of the mean anxiety scores of sub-
jects with high and those with low negative dis-
crepancy scores

p————— A o~ =
Subjects with high Subjects with low
negative discrepancy negative discrepancy
scores scores

N M anxiety score N M anxiety score  s.e. t

—

Boys 17 18.76 21 14.71 2.15 1.88%
Girls 19 21.53 24 21.63 2.30

*P <L .05, one-tail test

The "t" value for the boy sample supported the hypoth-
esis at .05 level of confidence. The difference of the mean
anxiety scores of the high and the low negative discrepancy
groups of boys was statistically‘significant in the predicted
direction. The mean anxiety score of the high negative dis-
crepancy group was higher than that of the low negative dis-
crepancy group. The data for girls were opposite to the
rredicted direction and no test was required.

The difference of mean anxiety scores between the
boys with high and low negative discrepancy scores was the
only significant one among the mean differences tested by
the second and the third hypotheses. With the exception of
the high and the low negative discrepancy girl groups, the
differences of mean anxiety scores were in the predicted

direction. This supplied some evidence that there was a
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negative relationship between the anxiety scores and the
rositive as well as the negative discrepancy scores.

The fourth hypothesis stated that subjects with
extremely high positive discrepanéy scores would have lower
mean anxiety score than those with extremely high negative
ones. This is a test of difference between the extreme
groups. The extremely high positive discrepancy group here
included those whose discrepancy scores were one standard
deviation (14.01 for boys and 1l4.55 for girls) or more above
overall means of 3.84 for boys and 1l.13 for girls. The
high negative discrepancy group consisted of those whose
scores were one standard deviation or more below the over-
all mean. A unidirectional "t" test was again used to test
this hypothesis. The results are presented in Table 2.
Som2 support for the hypothzssis was provided.

Table 8.--A comparison of the mean anxiety scores of sub-

jects with extremely high positive and those with
extremely high negative discrepancy scores

—

e e ——

Ss with high positive Ss with high negative

discrepancy scores discrepancy scores

I M anxiety score N M anxiety score s.e. t
BOYS 18 ltpc 55 15 18053 20105 1062*
Girls 17 17.76 18 21.33 2.38 1.50%

*P &« «10, one-tail test



CHAPTER V
SUIMIARY ANID INTEZRPRSTATIONS

Summary

This study dealt with the investigation of the
"reasornably satisfactory" self as an essential aspect of an
individualt's self structurz. Specifically, it was hypothe-
sized that the differences in the relationship among the
perceived self, the "reasonably satisfactory" self, and
the ideal self aspects of the self structure would be asso-
ciated with an individualts anxiety level. The main purpose
of this study was to contribute further evidence to self
theory and call the attention of educators to the importance
of a "reasonably satisfactory" aspect of the self structure.
Self structure was defined as the organized totality of an
individual?'s perceptions of himself. It is composed of
various aspects of the person as a unique individual. While
each of these aspects of the self structure has its effect
on the individual's emotional status and behavior, the per-
soral meaning of ths aspsct as it appears to each individual
determines the strength of its effect.

Specifically, thz following hypotheses were tested.

l. Subjects with positive discrepancy scores will
have a lower mean anxiety score than those with negative dis-

crepancy sScorese.
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2. Subjects with high positive discrepancy scores
will have a lower mean anxiety score than those with low
positive discrepancy scores.

3. Subjects with high negative discrepancy scores
will have a higher mean anxiety score than those with low
negative discrepancy scores.

L+ Subjects with extremely high positive discrepancy
scores will have a lower mean anxiety score than those with
extremely high negative discrepancy scores.

A revised form of Bills Index of Adjustment and
Values and the Children's form of the lanifest Anxiety Scale
were used to obtain the data regarding the subject'!s three
asrects of self structura and his level of anxiety and to
provide the discrepancy scores of the hypotheses. They
ﬁere administered to 247 ninth grade boys and giris. A
new scoring system for the revised Bills Index of Adjustment
and Values was developed for the purpose of the present
study. The "reasornably satisfactory" aspect of the self
structure was taken as the main variable with the perceived
self and the ideal self as two reference points. This con-
trasts with past practice in which "discrepancy" was defined
on tha basis of differences in perceived and ideal self
scorsas.,

Two subsidiary findings were discovered. The girls!?
mean anxiety score was found significantly higher than the

boys'. This may be an evidence that girls in general have
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a higher anxizty level than boys. This may also be a reflec-

tion of girls? willingness to admit their anxiety because

it is socially acceptable for tham to do so. Twenty-five
girls versus 10 boys had a lie score of 5 or above, and this
doss not seem to support the second explanation. The higher
degree of the girls! willingness to admit their anxiety
than the boys'! seems to be questionable. On the other hand,
;f there is really a negative relationship between a sub-
ject?s anxiety score and his or her discrepancy score, the
finding of a higher mean discrepancy score of +3.84 for

boys as compared to +1l.17 for girls seems to support the
first explanation that girls do have a higher anxiety level
than boys.

The second subsidiary'finding was that most of the
ninth graders could differentiate among the perceived self,
the "reasonably satisfactory™ self, and the ideal self.

This finding supplied evidence that the "reasonably satis-
factory" aspect was distinct from the other aspects of the
self structure. This justified the study of the inter-

relationship among the three aspects of the self structure.

The main results of this study were:

1. Subjects with positive discrspancy scores tended
to have a lower level of anxiety than those with negative
discrsvancy scores.

2. Subjects with high positive discrepancy scores

tencded to have a lower level of anxiety than those with low
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rositive discrepancy scores. WwWhile boys with high negative
discrepancy scores had a higher level of anxiety than those
with low negative discrepancy scores, no difference was
found between the girls with high and with low negative
discrepancy scorese.

3. The anxiety level of the subjects with extremely
hizh positive discrepancy scores as a group was found to be
lowver than that of those with extremely high negative dis-

crerancy sScores.

Interpretations

ilo evidence from the findings of this study was
found to reject the rationale of this studye. The results
indicated the existence of a negative relationship between
a subject's anxiesty score and his discrepancy score. The
sutbject tendsd to have a lower anxiety score if his "rea-
sonably satisfactory" self on many traits was similar to
his perceived self. This may be regarded as an indication
that people who are satisfizd with their present self are
lsss anxious than those who do not feel satisfied with them-
selves unlass they arproach their ideal. It may also indi-
cate that those who set their goals not much higher than
their present status feel less threatened and therefore have
lower anxiety level than those who set their goals too high.

The importancs of the "reasonably satisfactory"

aspact as an internal criterion of a personts feeling toward
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the perceivad self was confirmed, though weakly, by the
negative relationship between anxiety and the degree to which
a person feels reasonably satisfied with his present self.
In education, external criteria have been used to measure
the student?'s lavel of achievement. Cases have been found
where students are sometimes indifferent toward adults!?
criticism or judgment. The knowledge of the existence of
the "reasonably satisfactory"™ aspect of the self structure
as an internal criterion may explain such apathetic attitudes.
An examination of the "reasonably satisfactory'self may serve
as a key to discover if a child needs encouragement and/or
special guidance.

lloreover, past studies have found that anxiety has
either a facilitating or an intsrfering effect on human rer-
formance or handling prcblems. As a variablz negatively re-
lated to individual's level of anxiety, a persont's feeling
toward his rarceived self may help to raise or lowar his
anxiety level as to inducing a desirable effect. In educa-
tion, the student may bes erncouragsd and helped to set his
immediate goal at a rzasorably arpropriate level so that the
effect of anxiety may be at its facilitating stagee.

Whilzs all but on2 of the comparisons ware in the pre-
dicted direction, statistically significant. differences were
not always detected for these data. The following may bs
somz of the possible reasons for the lack of stronger support

‘for the hynotheses.
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In this study whether a rerson had a positive or a
nezative view toward his perceived self on a certain trait
was assessed according to th: individual's own criterion.
But among the forty traits on the revised Bills Index of

Adjustment and Values, all traits ware given the same weight.
The number of traits on which an individual had positive or
negative views--using his perceived and ideal self assess-
mants as r=ference points--was used to derive the discrepancy
scorese But the relativs importance of each trait as it ap-
peared to th2 individual was not measured. It wag therefore
possible for an individual to score negatively toward him-
s21f on only a few traits; but thz2ss few may have been more
important to the individual than the many traits which added
to rive him a positivs discrepancy score.

Sacond, as anxiety is cu=d off by an awareness of
a threat which is partly caus2d by internal inconsistency,
the level of conscious awareness of the internal inconsist-
ency would be an important factor related to an individual's
level of anxiety. A state of internal inconsistency could
be detected by the difference between the number of traits
upon which an individual had a positive view toward himself
and those on which he had a negative view. But no measure
was taken to assess each individual's level of conscious
awareness of such an internal inconsistency. If an indi-

vidual was at a low level of awareness of ths internal in-

consistency, his level of anxiety might be low in spite of
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the indication of a high internal inconsistency by the re-
sponses on tha test.

Third, in the assignmant of w2ight to the subject's
ratterns of responses, two types of response patterns were
assigned a value of zero because of the vagusness of their
psychological meaning. The two patterns were: (1) identical
response for the three aspects of th2 self structure; and
(2) instances where the responsz for the "reasonably satis-
factory" self was equal-distant from the perceived self and
the ideal self. From the way ths discrepancy score was

arived in this study, there were two possibilities for a
subj2ct to have a low positive or a low negative discrepancy
score., Lither the subjz2ct had similar number of traits
with positive view of his nerceived self as well as those
with negative vﬁew, or the subject had a large number of
items with the above two types of response patterns.

Th=2 phenomenon of having a largs numbar of items
with ths two vague typas of response patterns might be caused
by two rossible reasons. First, the subject was unwilling
Lo revaal his perceptions of th2 three aspzacts of his self
structure. As the mean lie score for ths group of subjects
analyzed was quite low, the possibility that students de-
liberately falsified their responses did not seem to be
high. éecond, th2 subj2ct may not have given serious con-
sideration in making his responses eithar of the two ambig-

uous raspons2s would be the easiest way to g2t tha task done.
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Thus, some error in assessing the student's actual internal
consistency was possible.

Fourth, the measuremsnt of the subject's angiety
level depended largely on the subject's ability to recall
their reactions and feelings in situations of anxiety. Ths
degree of ssnsitivity to anxiety varies among individuals.
Anxiety level thus measured was only a rough estimate of a
persont's real level of anxiety.

These four possible reasons were all related to thz
techniquas of the investigator's approach to the problem
under study. Any on2 of thase four or all of tham may caus:2
th2 lack of conclusiveness of the results in this study.

The analysis of the limitations of this investiga-
tion leads to suzgestion for further studies.

1. Because of a firm belief in the importancz of
th2 "reasonably satisfactory" aspect of tha self structure,
and the partial justification of the rationale for this
study, a replication with more preciss measurem2nts would
be desirable.

2., Comparative study may be made between the old
approach of analyzing on2 or two aspacts of the self stru:-
turs and the present approach of taking into consideration
the intzrrelationship among th2 three aspacts of th2 self
structure. The better anproazh would l=2ad us to a better

understanding of human behavior.
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3. According to the principle of developmsnt, an
individualts ability to differentiate dzvelops as he grows.
From this study, it was found that most of th2 ninth graders
in this sample were cépable of differentiating among the
perceived self, th2 "reasonably satisfactory"™ self, and
tha ideal self. A developmental longitudinal or cross-
sectional study of th2 development of the ability to dif-
ferentiate amons the various aspacts of tha self structure
micht be carried out. Whethar or not ths pressnt system of

education facilitates its development and the possible

aprroaches might be studied.
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€7



rIAV

Name School Sex

Explanation: Most of us are not completely satisfied with ourselves. Often
we would liiie to have more or less of one characteristic or another. This
inventory contains a list of characteristics., Your sincere responses to this
inventory will contribute to the understanding of human behavior.

Directions:

l, In column I of the following page, please respond to each characteristic so
that you describe yourself as you are.

2, In column II of the following pagzs, please respond to each characteristic so
that you describe the kind of person you would most like to be.

3. In column III of the following page, please respond to each characteristic so
that you describe the kind of person you would be reasonably satisfied to be.

4, Please indicate your responses by filling in the three columns of blanks with
the number chosen from the following alternatives.

1 2 3 4 5 6 7
Never Almost . Xarely  oOccasione  Fre- Almost  Always
never ally quently always
Foxr example:
Column I Column I1I Column III
- A. careful A. A, A,

If you consider yourszli RARELY careful, write "3" in the blank
in Column I next to item numver A,

If you consider the kind of person you would most like to be as
ALVAYS careful, write “7" in the blank in Column IT next to item
number A,

If you consider the kind of person you would be reasonably satisfied
to be as FREQUENTLY careful, write "5" in the blank in Eo#m Xt

to item number A,

This is a study of what pecople think about themselves in terms of the
following list of characteristics. Only your own real responses, not what
other people would respond nor what you think you ‘should respond, will make
this study valuable. So pleasz respond carefully and honestly. Your
cooperation will be greatly appreciated.
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In each of the blank spaces provided below, place a number from 1 to 7, following
the directions on the previous page.

Alternatives of responses:

1 2 3 4 5 6 7
Never Almost Rarely Occasion-  Fre- Almost Always
never ally quently always

If you have any questions, please ask them before proceeding any further.

Column I Column II Column III
Describe Describe the person Describe the person
yourself you would most like you would be recasongbly
as you are to be satisfiad to be

1. acceptable 1. 1. 1.

2, accurate 2. 2. 2.

3. alert 3. 3. 3.

4, ambitious 4, 4, 4,

5. broadminded 5. S. 5.

6. calm 6. 6. 6.

7. charming 7. 7. 7.

8. clever 8. 8. 8.

9. competent 9. 9. 9.

10. competitive 10, 10. 10.

11. confident 11. 11. 11.

12, considerate 12, 12. 12,

13. cruel 13, 13. 13,

14, democratic 14, 14, 14.

15. dependable 15. 15. 15,

16. efficient 16. 16. 16.

17. fault-finding 17. 17. 17.

18. fearful 18. 18. 18.

19, friendly 19. 19. 19.

20. fashionable 20, 20. 20.

21. helpful 21, 21. 21.

22, intellectual 22. 22. 22.

23, kind 23. 23. 23.

24, logical 24, 24, 24,

25, merry 25. 25, 25,

26, mature 26. 26. 26.

27. nervous 27. 27. 27.

28. optimistic 28, 28, 28,

29, vpoised 29. 29, 29.

30. purposeful 3. 30, 3¢,

31, reasonable 31. 31. 31.

32. reckless 32. 32. 32.

33, responsible 33. 33. 33.

34, sarcastic 34, 34, 34,

35, sincere 3s. 35. 35.

36. studious 36. 36. 36.

37. successful 37. 37. 37.

38. stubborn 38. — 38. T 38. —

39. tactful 39. 39. 39.

40, useful 40, — C. 4o, T
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CHILDRZN'S FORM OF TH: MANIFZST ANXIZSTY SCALE



Name School Sex

eamg——

Directions: This inventory consists of 53 statements. You are to decide
whether each statement is true or false in your own case. Encircle "YES"
next to the statement if it is true for you. Encircle '"NO" if it is false
for you. Work rapidly. Be sure to answar cvery item.

For example:
YES NO a. It is fun to watch a football game.

If you enjoy watching a football game, encircle "YES"
If you do not, encircle 'NO".

YES NO 1. It is hard for me to “e2p my mind on anything.

YES NO 2. I get nervous when somcone watches me work,

YES NO 3, I feel I have to be best in everything.

YES NO 4. I blush easily.

YES NO 5. I like everyone 1 know,

YES NO 6. I notice my heart beats very fast sometimes.

YES NO 7. At times I feel like shouting.

YES NO 8. I wish I could be very far from herec.

YES NO 9, Others secem to do things ecasier than I can.

YES NO 10. I would rather win than lose in a game.

YES NO 11, I am sccretly afraid of a lot of things.

YES NO 12. I feel that others do not like the way I do things.

YES NO 13. I feel alone aven when there arc people around me.

YES NO 14, I have trouble making up my mind,

YES NO 15. I get nervous when things do not go the right way for me.

YES NO 16. I worry most of the time.

YES NO 17, I am always kind.

YES NO 18. I worry about what my parents will say to me.

YES NO 19. Often I have trouble getting my breath,

YES NO 20, I get angry easily.

YES NO 21. I always have good manners.

YES NO 22. My hands feel sweaty.

YES NO 23. I have to go to the toilet more than most people.

YES NO 24, Other people are happier than I.

YES NO 25. I worry about what other peopla think about me.

YES NO 26. I have troublec swallowing.

YES NO 27. I have worried about things that did not really make any difference
later.

YES NO 28. My feelings get hurt casily.

YES NO 29. I worry about doing the right things.

YES NO 30. I am always good.
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CHMES

YES
YES
YES
YES
YES
YES
YES
YES
YES
YES
YES
YES
YES
YES
YES
YES
YES
YES
YES
YES
YES
YES
YES

(P. 2)

NO
NO
NO
NO
NO
NO
NO
NO
NO
NO
NO
NO
NO
NO
NO
NO
NO
NO
NO
NO
NO
NO
NO

31.
32.
33.
34,
35.
35.
37.
38.
39.
4C,
41.
42,
43.
44,
45.
46‘
47.
43.
49.
50.
51.
-2,
53.

I worry about what is going to happen.

It is hard for me to go to sleep at night,

I worry about how well I am doing in school.

I am always nice to everyone.

My feelings get hurt casily when I am scolded.

I tell the truth cvery single time.

I often get lonesome when I am with people.

I feel someone will tcll me I do things the wrong way.
I am afraid of the dark.

It is hard for me to l'eep my mind on my school work.
I never get angry.

Often I feel sick in my stomach.

I worry when I go to bed at night.

I often do things I wish I had never done.

I get headaches.

I often worry about what could happen to my parents.
I never say things I shouldn't.

I get tired easily.

It is good to get high grades in school.

I have bad dreams,

I am nervous.

I never lie.

I often worry about something bad hapnening to me.
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