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Cyril D, Garrett
ABSTRACT 1

This study is concerned with the inservice improvement
programs of eight liberal arts colleges in Illinois. It seeks
to find out what inservice improvement activities are being
used in these colleges and how the practice or lack of practice
of these activities seem to relate to certain variables:
faculty reactions to working éonditions, 299 use of various
teaching methods and techniques, student reactions to the
teaching-learning situations, the size of the college, teacher-
pupll ratio, teacher load, percentage of doctor's degrees on
the faculty, and the average years of service of the faculty.

Check-1list questionnaires were used to get information
on the performance of inservice improvement activities, working
conditions, the use of various teaching methods and techniques,
and student reactions to the teaching-learning situations.
Information on four variables was secured through personal
interviews and information on one variable was obtained from
college catalogs. ‘

After the data was gathered, a descriptive report of
the inservice activities being used in each college was written,
Several statistical summaries employing the Chi-square test
were used to determine what relationships, if any, may exist
between certain inservice improvement activities and variables,
or between areas of inservice improvement and variables.

The following is a brief summary of the ma jor findings

of this study:



Cyril D. Garrett
2

l, There was much similarity as well as variation in
the inservice programs of these eight colleges. There were
qualitative and quantitative differences.

2. The eight colleges were facing similar problems
in their efforts to have inservice programs.

3. A faculty ranking itself high on the performance
of inservice activities was more likely to rank high on the
other variables examined in this study.

‘4. There was a large number of inservice improvement
activities which faculties desired to improve or initiate.

5. The administration has a key role to play in the
planning and provision of inservice opportunities.

6. This study strongly suggests that a college co-
operating with a collegiate organization in cooperative in-
service studies is more likely to perform a greater variety
of inservice activities and have more continuity to its program.

7. The statistical summaries of the data suggested
that there were patterns of relationship between some inservice
activities and certain variables, and some patterns of rela-
tionships between areas of inservice improvement and the vari-
ables. These, however, were not strong enough to make pre-
dictions of improvement on the basis of practicing some activity
or area of inservice improvement,

8. There did not seem to be any general pattern of
financing the inservice improvement programs in these eight

colleges.
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CHAPTER I

THE PROBLEM

A. Introduction to the Problem

In 1947, the President's Commission on Higher Educa-
tion issued its report1 on conditions and i1ts recommendations
for meeting problems of American higher education. One of the
topics with which the report was concerned was inservice edu-
cation for college faculties. The Cormmission states: "The ¢
process of strengthening the effectiveness of the faculty
cannot be left to chance." In 1ts recommendations the Com-
mission urged: "That, to'this end, (strengthening of college
faculties) definite programs of inservice education be de-
veloped or expanded on every college or university campua."3

This study is concerned with the inservice 1mproveé
ment programs of eight selected liberal arts colleges. The
writer was interested to know what inservice improvement
practices were in use in the colleges and what inservice im-
provement efforts are being planned for the future. Also of
interest to the writer was seeking to determine what relation-
ships certain variables may have to the inservice improvement

program. The following background material to the  problem

was the source from which the writer's interest in this study

developed.



One phase of the Commission's report (Chapter II,
"Education for All") dealt with the phenomenal growth of the
educational enterprise in America since the turn of the cen-
tury. The report pointed outh that only eleven percent of
American youth were in high school in 1900, as compared with
73 percent in 1940. This was an increase in number of about
6,300,000, In 1900, four percent, or less than 250,000 students,
were attending college; whereas, in 1940, the figure had risen
to 1,500,000, or a little less than sixteen percent.

In projecting the growth pattern of higher education
on the basis of birth records, the Commission recommendeds
that a minimum of 4,600,000 students should be enrolled in
"non-profit institutions of education® in 1960. They equated
the Army General Classification Test with the American Council
on Education Psychological Examination (1942 College Edition)
to arrive at that figure. The Commission stated that by ac-
cepting the twenty-first percentile, “only those who would
have scored on the ACE test as high as the upper 79 percent
of the group admitted to college in 1942, have been counted
as having a 'reasonable expectation' of completing college.”

By accepting the upper 93 pércent of those admitted
to college in 1942 as being capable of completing fourteen
years of schooling, the Commission offered the following
estimate of talent that could benefit from higher education.

l. At least 49 percent of our population has the

mental ability to complete fourteen years of
schooling with a curriculum of general and






vocational studies that should lead to gainful
employment or to further study at a more advanced
level,

2. At least 32 percent of our population has the
mental ability to conplete an advanced711beral
or specialized professional education.

On the basis of this inventory, the Commission indi-
cated that by 1960 the 4,600,000 possible college students
8
might fall in the following categories:

13th and ljth grades 2,500,000
15th and 16th grades 1,500,000
Above 16th grade (based on 600,000
estimated national needs)
Total ; 4,600,000

One is unable to predict all the problems that higher
education will face if such an enrollment increase is achieved;
however, the Commission was able to foresee some problems
that would be raised. One among that number was the problem
of "Staffing Higher Bducation."’ Based on a faculty-student
ratio of twenty students per ficulty member in grades 13 and
1}, thirteen students per faculty member in grades 15 and 16,
and ten students per faculty member in graduate and professional
schools, the Commission indicated that "our present starf (1947)
should be doubled by 1952, and another 50,000 added by 1960.“10
This would mean a need of 350,000 persons--50,000 in adminis-
trative and special services, 300,000 as teaching faculty--
to staff the program in 1960, The Commission offered this
summary of the prodigious task:

The task ahead is of unprecedented magnitude. To
provide the number of competent and well-qualified
faculty personnel required by American colleges
and universities is a problem of the greatest im-

portancei It can be solved only by a herculean
effort.l



Some may be inclined to believe the Commission was
overly optimistic in its prediction of 4,600,000 college
students in 1960. The high mortality rate of college students
in freshman and sophomore classes leads them to question
whether that many students are really capable of doing college
work. But whether one accepts the Commission's prediction
of this many students' ability to profit from higher educa-
tion on the basis of scholarship, the increase in enrollment
seems to be a part of the future picture for higher education.
This was made clear in a research study by the National Edu-
cation Asaociation.12 Introducing the problem of "Teacher
Supply and Demand,™ the report stated: '

A vast oxpanaién of enrollments in higher education

institutions in inevitable for at least two reasons:

(a) the total number of 18 thru 21 year olds will in-

crease each year for the next 18 years, as indicated

by records now available; (b) the percent of this

group who wish to attend college is likely to increase,

thus compounding the probabllity that this enlarged nu

number will require an even greater diversification of

offerings as colleges seek to prepare these young

peoplt for the increasing complexities of occupational

life,13
The report pointed out that certain factors such as active
employment and national defense will determine how many high
school graduates go on to college; however, the American
ideal of “education for all" seems to imply that: "The ques-
tion racihg educational leaéerahip, then, is not whether
enrollments will increase, but rather, how to prepare for
the increaso."lh Thus, & college enrollment increase of
sufficient siie to be termed a problem is "inevitable," ac-

cording to this report.



After making its recommendations on enroilmanta for
1960, the President's Commission offered some suggestions
for providing adequate personnel for faculties. Since gradu-
ate schools are the main source of preservice training for
college teachers, five specific suggestions were made whereby
graduate schools could contribute to the aolution.lS The
Commission also included suggestions on an internship program
for college teachers, standards of competency, vigorous re-
cruitment by national agencies to secure students of high
potential for the teaching profession, and suggested "that
both the institution and the individual faculty must accept
responsibility for constant improvement in teaching, research,
counseling and administration.1®
The Commission recogniiod that change in the graduate
school preservice education of college teachers was not the
entire answer. They also were aware that the solution could
not be left to chance. It was their feeling that inservice
education programs should be organized on every college and
university campus. They even went so far as to suggest what
these programs might include.
These programs should be adapted to meet local needs,
but should include induction of new faculty members,
opportunity for group participation, intervisitation
and exchange, use of outside resources, the develop-
ment of central services, directed toaching,lend
participation in professional organizations.
The Commission recognized the important position that

inservice education must play if those recruited are to be

excellent teachers. As a partial answer to the improvement



of the quality of instruction, the inservice improvement
program must help the teacher understand that employment
after his preservice education simply means a change in the
place of his continued improvement. Faculty members coming
to higher education from the secondary schools may be offered
assistance in adjusting to the new level, and new persons
transferring from other colleges or universities may be
oriented to the school's philosophy and objectives to improve
teaching and learnins.'

College enrollments had steadily increased to 1,056,000
in 1945-46, but they jumped to the unprecedented figure of
2,354,000 in 1946-47. The effects of this increase have yet
to be effectively judged, but certain aspects of it were
shown in a study reported in the North Central Assoclation
Quarterly in January, 19!;.9.19 This study "to determine the
seriousness of the need for well-trained teachers” was pro=-
posed by the Subcommittee on Teacher Personnel and approved
by the Executive Committee ofvthe North Central Association.?O
This study was made in 11h institutions which were nonpublic
colleges and universities and 81 public colleges and univer-
sities. It compared the year of 193-40 with 1947-48. The
study asked certain questions and found specific answers.

The following summarizes the findings:

1. To what extent has the increase in faculty kept

pace with the increase in student enrollments?

Answer: The enrollments of the 195 colleges and

universities increased 65 percent. The faculty

members holding rank of instructor through pro-

fessor within the same institutions increased
only L42 percent.
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3.

b

Se

6.

Te

8.

9.

10.

1l.

Has the ratio of teachers to students been ex-
tended upwards? Answer: The increase in ratio
for all colleges and universities has been from
1:16 to 1:19. The greatest range among any group
of institutions was from 1:12 to 1:19 in 1947-48.
Has there been marked shift in proportion among
different ranks of faculty since 1930? Answer:
There seems to be about five percent more teaching
fellows, teaching assistants, and lecturers.

To what extent have colleges and universities
relied upon teaching fellows, teaching assistants,
and lecturers? Answer: There were 1,345 more
teachers of this group than there were eight years
&gO0 ¢

What instructional areas seem to have required
the largest percent of increase of teachers?
Answer: The number of teachers of mathematics
has increased 1lll; percent, teachers of fine arts
only 13 percent,

In what field has the highest percent of teachers
employed for the first time in 1947-48. Answer:
Forty-six percent of teachers of mathematics were
new to their position in 1947-48. Only 16 per-
cent of teachers of language had been employed

by the institution for the first time.

How great has been the mobility of teachers in
1947-48? Answer: Twenty percent of the teachers
were new to their institutions.

Do enough qualified teachers seem to be available
in the oritical subject fields? Answer: Eighty
colleges and universities were unable to add as
many teachers as authorized by their budgets in
1947-48.

Whet may be the demand for teaching staff in
1948-49% Answer: If qualified teachers are
available, 126 institutions reported they would
replace 916 teachers of their current staffs.

Are the number of students now enrolled in
graduate programs and listed with placement
offices great enough to meet public demand?
Answer: Of the 1,603 students enrolled in cur-
ricula leading to advanced study beyond the
master's degree, 984 not employed on the col-
legiate level were registered for college
teaching positions with 32 different colleglate
bureaus of placement as of January, 1948.

What changes have been made by these colleges
unable to employ qualified teachers? Answer:
Lessened qualifications in selection of faculty
have been reported most frequentlye.
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What may be the policy of colleges and univer-
sities toward reducing staffs if enrollments
are curtailed twenty percent? Answer: Eighty-
six institutions reported that teaching staffs
would be reduced. Twenty-nine colleges were
uncertain, while fifty institutions would re-
tain the same number.

There does not seem to be reason to believe that

colleges and universities are better able to handle increasing

enrollments in the 1960's than they were in the late 1940's.

In fact, the above picture has caused alarm for the future

problem.

Arthur Becker said:

The deterioration of the economic and social status
of the teaching profession and of the quality of
teaching our college youth receive is a commonly
known fact, yet many teachers go about their task
with an almost universal £ieling of helplessness

to improve the situation.

William H. Conley expressed similar regard when in a symposium

he wrote:

Unless administrators begin, several years in advance
of the anticipated enrollment increase, to stockpile
faculty, there is a good chance that many of those
assigned in 529 sixties will be lacking even graduate
preparation.

In meeting this first problem (additions to -

staffs of persons who are inadequately equipped for
college teaching) teachers will find an opportunity
to work in cooperation with the administration in
developing and carrying on an in-service training
program. The necessity of teaching fundamentals

to new members will be the occasion for focusing
the attention of all staff members on the improve-
ment of instruction. . . « The in-service training
program will, then, extend to a consideration of
these situations, (new faculty, heterogeneous student
body) to experimentation in meeting them, and to g
professional development of all faculty members .2

In the field of preservice education for college teachers

much has been done to improve the situation. Umstattd reportedau



in 1954, that 283 colleges and universitlies in the United
States are offering graduate courses in problems of college
teaching. Fifty-four listed courses that "probably" dealt
with the problems of college teaching. Seventy-eight
actuelly treated the "problems of college teaching" and of
the 78, thirty-two were concerned only with "the péoblema of
college teaching," while 46 included additional problems.
The courses liste& such aimsg as:
l. An understanding of the principles basic to ef-
fective classroom practice.
2. Broad overview of problems of higher education.
3. Understanding of current issues and trends in
higher education.
. Understanding the principles, practices, and
trends in curriculum development,
5. Understanding the nature and needs of students.
6. Development of teaching skills through actual
teaching.

7. Awareness of the general problems faced by
college teachers.

Such efforts to improve the preservice training of
college teachers, though a very important contribution,
seems to lag far behind the needs of colleges and univer-
sities. This is pointed out in the research by the National
Education Association on "Teacher Supply and Demand in Degree-
Granting Institutions, 1954-55." This study indicated that
as colleges approach 1956, they‘will be in an "unfavorable
position™ on at least six counts: "

First, the rate at which the call for their services
will expand is yet to be determined, but a vast in-
crease in enrollment within a decade 1s foreseen.
Second, the preparation of the corps of full-time

teachers employed now in service does not indicate
a full readiness to serve the present student body.
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Third, new full-time teachers employed during the
past two years tend to pull down rather than to
up-grade the average level of preparation of the
whole staff. Fourth, many of the institutions
have no established method of encouraging further
preparation by staff members not yet adequately
prepared. Fifth, the full-time staff now in serv-
ice 18, on the average, mature; the median age is
43.1 years; as many as 25 percent are beyond 52.5
years of age. Replacement, as well as additions,
is therefore on a substantial scale. Sixth, and
surely not the least, is the unfavorable position
of almost all higher education institutions in
their ability to compete in the open market for
the services of the qualified persons most desired
for classroom teaching.2

These data certainly point out the fact that within
a decade colleges and universities will be facing serious
problems resulting from the increased number of college

students and the decreasing nmumber of faculty.
B The Problem

According to figures released by Ray Haul,a6 in 1964
the reservoir of youth 18 to 20 years old will be 3,000,000
larger than 1955, and by 1970 will have grown to a full
6,000,000 college-age adults. The National Education Associ-
ation conducted a survey among all types of degree-granting
institutions in 1953-5) to find out (among other things)
the types of degrees held by college teachers. A4s a result
of this study, it was reported that more and more faculty
members will have to be hired below the desired levels of
preparation. The report suggested that teachers who proved

satisfactory must be encouraged to further study.
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It has been estimated27 that one out of every four
Americans 1s attending school. The Office of Education re-
porta28 an increase of 1,657,000 students in 1955 over 1954.
Elementary students increased from 27,738,000 to 29,038,000;
high school students increased from 7,422,000 to 7,680,000;
while students in college and professional schools increased
from 2,740 to 2,839,000.

The current literature does not indicate that any
miracles are forthcoming to increase the number of qualified
teachers to meet these ever=-growing college enrollments.
While Alvin C. Eurich,?? Vice President of the Ford Fund for
the Advancement of Education, predicts that coliegea will have
5,500,000 students in 1970, educators attending the National
Convention of State Universities in New York, prediéted that
"intellectual cripples will teach in colleges of the future
unless planning is done now, "30 They predicted that college
staffs, ten or fifteen years from now will be loaded with
"faculty wives, widows, graduate students in need of money,
and men who have falled to make good in business." Added to
this pessimistic outlook 1s the fact that many colleges are
operating with deficits and are unable to compete on an open
market for good teachers.

The rapid expansion of teaching staffs to keep up
with enrollments will probably mean that less-qualified
persons will be employed. It seems necessary, in tne face

of this problem, that colleges and universities accept the
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recormendations of the President's Commission on Higher Edu-
cation and initiate or expand their programs of inservice edu-
cation for faculties.

The President's Commission on Higher Education did
not recommend a generél pattern of inservice education.
Rather, it suggested that each program be designed to meet
specific needs current in an institution. Techniques or
methods that work in one situation may not be applicable in
another.

The writer was interested to find out what methods
and techniques of inservice improvement are being used in
selected liberal arts colleges and how well these methods
and techniques work. Also of interest are the plans that
these schools are making for future inservice training of
teachers. The writer was also interested to know what rela-
tionships certain variables may have to an inservice improve-
ment program. Among the variables that may have significant
relationships to the inservice improvement program are: the
attitude of the faculty toward present working conditions,
the frequency of use of certain teaching methods and tech-
niques, the students' attitude toward the teaching-learning
situations, the size‘of the school, the teacher-pupil ratio,
the teaching load of the faculty in terms of semester hours,
the budgetary allotments for inservice improvement activities,
and the number of doctor's degrees and years of service on

the faculty.
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In order to carry out such a study the writer de-
veloped a method of approach, although he realized that each
school engaging in the study may require adaptations to
specific circumstances. Selected liberal arts colleges with
less than 2,000 student populations were queried to determine
their interest in cooperating in such a study. On receipt
of a "favorable" or "interested " reply, the writer made a
personal visit éo campus to explain the study more fully.
Permlission was sought to administer two survey forms: one
was a survey on faculty reactions to present inservice im-
provement practices and working conditions, while the other
was a student reaction to the frequency of use of certain
teaching methods and techniques and a general attitude toward
the teaching-learning situations.

After the survey instruments were administered, the
data was summarized to determine what inservice methods seemed
to be in use and working well according to these faculty re-
actions. The data from the student survey gave information
on teaching methods and techniques used in the college and
the student attitude toward the teaching-learning situations.
Each college was visited to facilitate personal interviews
with teachers and an administrative official to see if cer-
tain points of inservice improvement were strong.

There are several hypotheses related to such a
study. One 1s the belief that inservice improvement programs
must be suited to the needs and possibilities of particular



institutions. There seems to be no general pattern that is
recommended for all situations. This implies that each
program must be evaluated in terms of the objectives it is
established to achlieve and the limitations under which it
operates. Another hypothesis relates to the effect that
certain variables may have on an inservice improvement pro-
gram. Under specific circumstances some variables may operate
in an institution to further or hinder the progress of inservice
improvement; whereas, in another institution, those varisbles
may have a different relationship to the inservice improvement
program,

The writer undertook this study with several assump-
tions in mind. He believed that an inservice improvement
program is a very important part of a college's work. New
teachers coming from graduate school or from the high school
need to be oriented to their new teaching responsibilities.
Under exlisting circumstances it seems necessary that each
college must assume more responsibility for providing im-
provement opportunities for its faculty. Although there are
state, regional, and national agencies that may contribute
mich help in this regard, in the final analysis, the writer

believes, each college 1s responsible for improving its staff.
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C. Limitations of the Problem

This study was limited to selected liberal arts
colleges with student populations less than 2,000, The term
"liberal arts" was accepted to include any colleges that are
listed in the.Education Directogz31 as being primarily liberal
arts, even though they ofter some vocational education. Since
this study required close working relationships with an ad-
ministrative officer in each college and required several
visits to each campus, these factors entered into the selec-
tion of the cooperating colleges in the study. This study
1s not designed to find out the relationships between inservice
improvement programs and certain variables in such a way that

predictions may be made from one to the other.

D. Definition of Terms

Educational terms, though frequently used, often
develop different meanings and applications. In order to
confine terms to single referents, the following meanings

will be applied in this dissertation.
l. Inservice Education

The President's Commission on Higher Education made
a clear distinction between "oreservice" and "inservice" edu-
cation, though both are a pax;t of a sinéle process. Preservice

education was defined as the college or university work, either
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in a teaching field or professional education courses that a

teacher takes before employment. The Commission understood

that the acceptance of employment does not terminate a

teacher's preparation and training, but merely changes the

location of such experiences. That training and improvement

after one is employed was described as inservice education.

As one reads the literature on inservice improvement, he

notices that theoretical definitions are scarce. Inservice

improvement is usually defined in descriptive language,

either in terms of activities that may enhance improvement

of teaching or reports of activities that are underway.

Paul Harmly, Chairman of the North Central Association Sub-

commnittee on Inservice Training of Teachers, summarized the

term as follows: "In-service training was defined broadly

by the group as 'aﬂy procedure or activity which brings

about growth in éne's teaching, i.e., summer school, workshop,

study group, conferéncos or visits to other teachers.'"
Whereas the Fresident's Commission did define the

term functionally in their reéommendationa of inservice methods,

‘they left it undefined, except in attitude. To the Comuission,

the term should be sufficiently broad to permit any activities

an individual or institution felt would promote better teach-

ing and learning. That attitude was in keeping with Monroe's

dofinltion.33 He stated: "Broadly conceived, in-service “

education includes all activities of employed teachers that

contribute to their professional growth and competence." In
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the Fifty-sixth Yearbook of the National Society for the Study
of Education, C. Glen Hass, writing on "In-service Education

Today," answered the question, "What i1s in-service education?"
His answer 1s quoted below:

Broadly conceived, in-service education includes
all activities engaged in by the professional person-
nel during their service and designed to contribute
to improvement on the job. . « . We recognize that
professional growth may also be the result of activi-
ties or experiences initiated by teachers themselves,
by the supervisory staff, by the public, by any com-
bination of, these, or by miscellaneous groups in the
commnitye.

Since this study was planned and executed before the
publication of the fifty-sixth yearbook, the definition of=-
fered by Monroe is the one that was used to describe inservice

education in this dissertation.
2., M"In-gervice" and "Inservice"

In the literature dealing with inservice improvement
one notices the two uses of "in-service" and "inservice."
The change in spelling from the hyphenated form to the non-
hyphenated form may have been prompted by the Report of the
President's Commission. Their report did not use the hyphen
in "inservice" or "preservice." The literature using these
terms since their éeport seem to use the hyphen less fre-
quently. The return to the hyphenated forms in the National
Society for the Study of Education's fifty-sixth yearbook may
alter what appeared to the writer as a trend away from the

hyphenated forms, for the yearbook uses the hyphenated forms
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in its title sections. The writer has chosen to use the non-
hyphenated form except where quoting sources that employ the
hyphenated form.

e
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CHAPTER II

INSERVICE EDUCATION IN THE LITERATURE ON THE
IMPROVEMENT OF COLLEGE INSTRUCTION

A. Introduction

The improvement of college instruction is a field
containing many varieties and types of activities. There are
particular interest areas within the broad field. Two of the
most obviocus are the areas of preservice and inservice im-
provement of teaching. Each of these has its body of rele-
vant literature. As noted in the delimitations, this study
is to deal with the inservice phase of improving instruction.
However, limiting the study does not mean that one can draw
& clear distinction through the literature to divide preservice
from inservice improvement. To the contrary, each field af-
fects and overlaps the other because they are both part of a
continmuous process. The division, though somewhat arbitrary,
is for specialized academic purposes that permit one to con-
centrate more intensively in one area.

The writer has read in both the preservice and in-
service literature, This review of literature 1s intended to
give information and background material that he feels is
pertinent to this study, to show some aspects of the develop-

ment of the literature on inservice improvement, and to give
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credit to sources that have been helpful in planning this
study. On some occasions, articles dealing with preservice
training, which affect the inservice program, will be in-
cluded. In presenting this review of literature, the writer
has chosen to follow an alphabetical approach for the major
topics, and where possible a chronological approach within
the topics. Not all articles or books can be categorized
under one topic. The writer has tried to select the main
emphasis, as i1t appeared to him, and mention the book or
article under that emphasis.

B. Review of the Literature on Inservice Improvement
of College Teaching

l. Administrative Procedures Related
to Inservice Improvement

Administrative practices are closely related to in-
service improvement. Indirectl&, perhaps, all methods and
techniques used in a school would be related to the adminis-
tration in some way. Because of this close relationship,
some articles reported in specific areas might well be re-
ported in this section. Likewise, some articles reported in
this section could have been reported under other headings.

Between 1905 and 1925, thirteen articles dealing
with the supervision of instruction appeared in the literature.l
This indicates a rather slow beginning for a field of litera-
ture that today is voluminous. Among administrators there
did develop an interest in studying the duties and
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characteristics of teachers.z During the years of 1928
through 1932, an increased interest was evidenced in the im-
provement of college teaching as evidenced by the increased
literature on the subject.

In 1929, Charles D. Bohannan reported on a 1927
study among land-grant colleges.3 This questionnaire study,
conducted from the University of New Mexico, included 47 of
the 52 white land-grant colleges in the United States. The
primary concern of the study was with the administration's
interest in improving instruction. It had a philosophicél
impact in pin-pointing the administration's responsibility.
The study concluded that a teacher could expect help from
the administration through such activities as having super-
vision of his teaching, taking special courses on teaching,
hearing outside lecturers, and participating in research
pointed at improving instruction.

In that same year (1929), S. A. Courtis edited a most
important publication dealing with the improvement of college
teaching.h He listed nineteen activities that administrators
might seek to develop. These were helpful to the writer in
trying to define what a teacher could expect administrators
to provide for inservice improvement. The activities are:

1. Individusl conferences with department head con-
cerning instructional problems.

2. Faculty departmental meetings to discuss in-
structional problems.

3. Systematic constructive supervision.

. Supervisory bulletin.
5. Library facilities for professional reading.



6. Demonstration teaching by skilled instructors.
7. Directed visitation to other courses.
8. Lectures relating to college teaching problems
by visiting speclalists.
9. Courses on problems of college instruction.
10. Service on curriculum committees.
11. Lighter teaching load to permit study or reserach.
12. Clerical ascistance for routine tasks.
13. Opportunity to carry on experimental teaching.
e Financial aid in carrying on experimental teaching.
15, Salary schedule.
16, Provision for attendance at state and national
professional meetings.
17. Sabbatical leave with partial payment of salary.
18, Summer release to permit study.
19. Participation in administrative responsibilities.

The bibliography of this publication was helpful to the
writer. It contained 1lll entries.

Other administrative responsibilities relating to
teacher selection and replacement were expressed by Edgar
Tulloss.s New methods were added to the lists of those pre-
viously mentioned, so the suggestions for activities grew.
But in 1932, Floyd Reeves' study of thirty-five colleges,
related to the.Hethodiat Episcopal Church, indicated that
faculty meetings and administrative encouragement for further
education were the two most popular methoda.7

The idea of the administration working through a
faculty conmittee was reported by J. T. Anderson.8 This
idea has gained considerable attention lately.

Russell and Reeves indicated some administrative
procedures that seem to enhance inservice improvemont.9 These
procedures emphasized administrative-faculty cooperation in

the inservice processes. This study was also significant in
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that it indicated the number of schools (out of the 57 in the
study) using specific administrative measures to improve in-
struction. Some of those activities listed in their study
are included on the faculty questionnaire of the writer's

study. Most of the activities listed by Russell and Reeves

10

were included in a list by Marvin Haggerty. Haggerty felt

that there were fifteen devices of inservice improvement that
showed the administration's concern for faculty development.

The opinion that the administration had a definite
responsibility for providing inservice improvement activities
developed added strength. In 1946, Lloyd Bleuch was so con-
vinced of this responsibility that he wrote:

The improvement of instruction should have a definite
place in the administrative policy of a college or
university. It can be accomplished only through the
whole-hearted cooperation of the teaching staff. A
basic consideration in any effort in this direction
is that teachers must desire to iinder increasingly
effective instructional service.

Russell Cooper likewise expressed feelings about the

administration's responsibility to provide inservice improve-

12

ment activities. But another element was also becoming

apparent--that inservice improvement, though a responsibility
of the administration, must be a cooperative affair.

The importance of the administrator in this program
is obvious. He must encourage faculty members to

take advantage of these opportunities and help under-
write the cost. He must be quick to recognize imagin-
ative instruction and assist those who are leading the
faculty in its educational analysis and experimenta-
tion. At the same time he must recognize that only
the faculty members can themselves ultimately carry
the program through. Since the program has meanlng
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only in so far as it 1is reflected in the dally
classroom activities, the faculty must thoroughly
understand and endorse the objectives. Otherwise
the whole program becomes a show,
Other studies suggested different lines of adminis-
trative responsibilities, i.e., providing the incentives

13 finding out what teachers ex-

that make for good teaching,
pected from administrators in inservice activities.lh

As a result of a visit to Knox College, Galesburg,
Illinois, the writer had opportunity to observe an internship
program for prospective liberal arts teachera.l5 The initi-
ative in thls program had been taken by the administration
in planning the program, applying for a grant from the Fund
for the Advancement of Education, and administering the pro-
gram 1n its college.

Through these studies, reports, and opinions one can
see that certain phases of inservice improvement are regarded
as responsibilities of the administration of a school. These
expectations had a gradual development. But today, adminis-
trators have rather willingly accepted the responsibilities
previously advocated by others., This is an important point
for the writer's study, for his study proceeds on the basis
that a school'é administration has the responsibility for

providing 1ncéntives, leadership, and financial assistance

for inservice improvement.






2. Bibliographies

Of particular help to the writer in locating articles
in this study were a number of bibliographies. In 1926,

Lester W, Bag}&étt made the first attempt to gather the extant

works on improvement of inatruction.16 This bibliography

listed 157 titles, dividing them into the following sections:

A. Administrative Factors Which Affect the Security
and Freedom of Faculty Members.

B. Growth Through Productive Research and Recognition
of Teaching Abilities.

C. Growth Through Professional Service Outside the
Institution and Contact with Practical Affairs.

D. Growth Through Travel, Sabbatical Leave, Exchange
Professorships, and Fellowships for Foreign Study.

E. Growth Through Supervision of the Work of the
Staff Member.

F. Growth Through Professional Organizations and Pro-
fessional Publications. .

In 1928, Shelton Phe}psl7

collected a bibliography of
a general nature dealing with ilmproving college instruction.
His work listed articles up to 1922.

Anna Y. Reed, in her book The Effective and Ineffective

College Teacher, gives an extensive review of literature.le

One particular feature of this book which the writer appre-
ciated was the indication of trends underway. Another bibli-
ography of an extensive nature, which was of assistance to
the writer, was the 430 entries in Evelyn W. Sp#eth's book,
An Open Letter to College Teachegg.19 Luella Cqke made a

significant contribution to the understanding and improvement
of college teaching through her book, The Background for
College Teachiqg.zo Beslde providing information on many
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areas of a college teacher's training and work, this book
has many references that wére helpful to the writer.
W. F. Kelley's report of his dissertation study,
The Inservice GroﬁZL of the College Teacher, was of invaluable

21
assistance in the early preparation of the writer's study.

Some of its contributions will be mentioned at other places
in this review of literature, but among its contributions
was the careful reporting of previous studies and the extended

bibliography.
3. Books

Some of the books mentioned in this section have al-
ready been mentioned because of their helpfulness through
their bibliographies. In 1935, the spotlight turned momen-
tarily from periodical literature to books. At least three
books dealing with college teaching were published in that
year. These were all helpful to the writer in getting an
understanding of some of the problems that seemed evident
at this particular stage of inservice improvement development.

Evelyn Spieth's book, An Open Letter to College

Toachers,22 considerod some of the criticisms against college
teaching, some handicaps of the teacher, and some experiments
in teaching. One section of Helen M, Walker's book, The
Measurement of Teaching Efficlency, dealt with the validity

of some instruments used in measuring teaching ability.23
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The analysis and evaluation of student rating instruments
were very thorough.

The third book published in 1935 was of considerable
importance for future planning in inservice improvement. It
also furnished a valuable list of inservice improvement de-
vices used in 291 liberal arts colleges. In this book, The
Effective and Ineffective College Teacher,zh Anna Y. Reed

listed the ten most frequently used inservice improvement
methods and devices in these 291 liberal arts colleges.
In 1945, Luella Cole's book, The Background for

College Teaching,as was published. The particular advantage

of this book was its general coverage of many areas dealing
with college teaching. It served the writer as a general
reference on the many topics covered.

In 1947, the President's Commission on Higher Edu-

26 made its report on higher education in America.

cation
This comprehensive analysis of the problems of the future

and suggestions for meeting them became a basic source for

the writer. From it he derived a clear understanding of the
need of inservice improvement programs, some of the activities
that might be included in a school's program, and areas into
which inservice activities may be divided. The writer con-
sidered this book to be an authoritative source on inservice
improvement and heartily accepted its recommendation that in-

service improvement programs should be initlated or extended

on every college and university campuse.
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In 1949, Ordway Tead published his book College Teaching

and College Learning.27 Chapter V of this book deals with the

improvement of learning. This concise presentation offered
suggestions on the effect of teacher personality on learning.
Next to the report of the President's Commission on
Higher Education the writer considers W, F.»Kelley's study on
& The Inservice Growth of the College Teacher to havé been his
most valuable source.28 This study was done on Catholic
colleges for women. Kelley selected twenty prominent studies
in inservice improvement and made a 1list of the 31 most fre=-
quently mentioned inservice methods and techniques used. He
also divided inservice activities into ten categories, those
essentially suggested by the President's Commission. The ten
categories of the writer's study follow the pattern of Kelley's
study. | ‘
Significant to many flelds of education 15 Monroe's
Encyclopedia of Educational Research.29 This source was 6f

particular usefulness to the writer in arriving at the defini-

tion of inservice improvement used in this paper.
4. Criticisms of College Teaching

In reading the literature on inservice improvement,
one becomes aware that some of the articles are critical of
college teaching, others seek to answer the criticisms, while
still others accept the criticisms and suggest means of im-

proving the criticized areas. Some of the material in this
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category is helpful to understand the general weaknesses that
inservice improvement programs may be used to strengthen. Some
of this critical material may have given rise to the abundance
of literature on inservice improvement that appeared between
1928 and 1932. Preceding and during those years, C. W. Martin
made & study of the criticism directed egainst college teach-
1ng.3° He studied 37 magazines; sixteen of a general literary
nature and 21 of a professional nature. He found 37 criticisms
that might be considered distinct from each other.

One of the significant questions raised in the litera-
ture on critiéiams of college teaching 1s the relationship
of teaching and research. Some expressed the feeling that
research has had a premium put upon it while the attitude has
been assumed that "anyone can teach."” Though there were dif-
ferences of opinion on how these criticisms could be averted,
there was rather general agreement that a strong teaching
faculty was the basic responsibility of the administration.

5. Definitions and Descriptions of
Teaching and Teachers

The writer was able to locate eight articles which
attempted to analyze the personal, professional, and practical
classroom responsibilities of the teacher. Particularly help-
ful to the writer was the article by Guy Snavely who reported
for a faculty committee at Birmingham Southern College on
"Who is a Great Teacher?"3!
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6. Evaluation of Teaching

Some writers have expressed the opinion that lack of
recognition of good teaching may be largely due to lack of
methods of determining "good teaching." Particularly rele-
vant to this study was the debate as to how teaching could
best be evaluated. Among the six articles read on this topic
one could find arguments for supervision of teaching ranging
‘from suggestions by other teachers or department heads to
"fnspectional visits" by a school administrative officer. In
éeneral, the literature indicated that college teachers are
very resistant to evaluation and supervision if it means
visits to their classrooms. In December, 1940, Charters

32

wrote on the evaluation of the faculty, He pointed out

that college administrators are not systematic in collecting
data on faculty performance. Charters got information from
151 colleges and universities on how they evaluated the facul-
ty. Although there were variations as to techniques, Charters
could make a general conclusion:

In general, this quick census makes it clear that

systematic evaluation of institutional services 1is

with us to such an extent that those who dismiss

the 1dea with indifference or over-cautiousness

are on the defensive. Nothing is so sacred that

its measurable effectiveness should not be measurgg.

What we need are good measures; not, no measures.

It seems significant that Luella Cole commented on

this same point in summarizihg her chapter on student rating

scales:
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From the tone of the reports in the literature,

it would appear that the rating scale has come to
stay. Before long, it is likely to be as much of
a fixture in American colleges as the objective
test already is. Whenever it has been properly
administered and intelligently interpreted, it has
given teachers results that were of value to them
in their daily work. Once a faculty has overcome
its initial opposition to being judged at all, it
usually wants the ratings repeated at frequent in-
tervals beceause the results are useful and enlight-
ening. Although the scales have administrative
use, they are not as important as the educational
values. It is therefore better for a faculty to
survey itself than for it to be surveyed by some-
one else--unless the members prefer to call in an
outsider who will not be subject to domestic pres-
sures and antagonisms.

E. R. Gutherie reported on a faculty study at the
University of Washington which brought out faculty reactions
to evaluation.35 This faculty differed from the opinions
expressed by the California teachers who passed & resolution
against any merit ratings in determining wages. The study
on which Gutherie reported was done by the American Assocla-
tion of University Professors and was a questionnaire survey.
The teachers were asked to list the things that should govern
promotion. The first nine of their suggestions became the

pattern for evaluation for promotions.
7. General

In the literature read by the writer, there were at
least sixteen articles that seemed too general to classify.
The difficulty in classifying these articles under the cate-

gories used by the writer stemmed from several factors, the
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most frequent of which seemed to be the tendency for a writer
to try to cover too many phases of inservice improvement in

one article,
8. Leaves of Absence

In March, 1931, the American Association of Univer=-
sity Professors published the results of a survey on Sabbatical
36

leave practices. This survey indicated that in general
administrators believed that the Sabbatical leave is a de-
sirable practice. The system most widely used was to give
the whole year off with half pay, though some gave one-halfl
year off with full pay, and a tendency toward the latter was
indicated. The cost was, according to administrators, "so
small as to be negligible.” Since administrative encourage-
ment to further study through leaves has been advocated as

an important phase of inservice improvement, the writer in-

cluded this item on the faculty questionnaire.,
9. Library and Faculty Reading

Inservice education assumes a willingness of faculty
members to read and a willingness of administrators to pro-
vide library and reading facilities for faculties. The fre-
quent occurrence of this suggestion led the writer to include
such an item in the faculty survey. However, the few articles
available on faculty reading did not indicate that faculty

interest in reading would match exerted efforts on the part
of administrators.
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10, Methods

Since one phase of the writer's study dealt with
student reactions to various teaching methods and techniques,
he was interested to learn what methods and techniques were
often advocated in the literature. There were at least twelve
articles dealing specifically with this subject. Some of
these expressed student opinions about teaching methods,
others were reports of college commissions. The suggestions
for improving instruction through improving methods were
varied. The source which was most helpful to the writer was
Umstattd's report on the analysis of instructional procedures
used at Biarritz American Univeraity.37 To carry out this
study ten instructional methods and eighteen instructional
techniques were defined. Thesé methods and techniques were
used in the writer's efforts to get student reactions to
the teaching methods and techniques in the eight schools
studied.

ll. Orientation of Faculty

The report of the President's Commission and other
sources emphasized the impbrtance of orienting the new and
beginning teacher. The definiteness of thlis need was expressed
as early as 1929, when Wilkins indicated some of the activities

which could be included in an orientation programs
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It 1s important to put young instructors under the

tutelage and protection of an established and ex-

perienced member of the faculty. The newcomer is

thought of as something of an apprentice and should

first visit classes of other teachers for ideas and

be visited by them for constructive criticism. Oc-

casionally, the young man might be 1n§ited to lecture

in advanced courses for his senlors.3

This suggestion from Wilkins, the President's Commission

on Higher Education and other sources were quite declarative
in their suggestions on how orientation could be accomplished.
The importance attached to orientation of faculty in the
literature led the writer to include it on his faculty survey.
The methods of orientation are varied. Robert Stripling saw
a need for orientation both before and after appointment. Be-
fore appointment, he suggested that the instructor should
visit the campus, receive printed materials that would give
the school's history and philosophy. After accepting the
position, there could follow personal letters of welcome, a
supply of printed materials, summer newsletter, information
from the local paper, campus newspaper, personal information
about the faculty family, and alumnl news. Also, he felt the
administration had responsibilities to help the new faculty
find housing. After the new faculty member reports for duty,
he should have a sponsor who would introduce him to the
school, faculty, and community. To help in the professional
ad justment, Stripling felt the new faculty member should re-

port at least two weeks before classes begin for orientation

conferences. A new faculty member should have an experienced
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faculty member assigned to help him with teaching problens,
This sponsor would also give him help in understanding the

use of teaching aids and introduce him to committee work.
12, Problems in Improving Instruction

There were at least twenty-three articles in the
literature that dealt with the problems one confronts in
seeking to improve instruction. The topics treated in these
articles were varied, dealing with teacher preparation, ad-
ministrative responsibilities, work-loads of teachers,
psychology of learning, ways and methods of teaching, pro-
fessional obligations of teachers, and systematic efforts
of collegiate organizations to produce better teaching. The
article that gave the writer the best understanding of thne
problems as it related to his study was the comprehensive
article by Wesley Lyda in 1952, 39

Underlying the improvement of instruction, Lyda
assumes: Rarely do we start any place without first knowing
where we want to go. If education 1s to function, it must
be based upon and somewhat organized in terms of life itself.
The way the teacher teaches must be in accordance with the
way the student learns. The way in which the school is
organized, the design of its educational program, and its
administrative practices, have little justification except
as they stimulate and facilitate educational progressm. What

a person does with, and hoﬁ he feels about, that which he knows
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is more important than the mere kmowledge which may be at his
command. The quality of instruction, the necessity of ime-
proving instruction runs through all these assumptions. Lyda
reported that 6,600 students at Brooklyn College rated in-
structor attributes and listed them in the following order:
systematic organization of material, ability to explain it
clearly, expert knowledge of the subject, ability to encourage
thought, and an enthusiastic attitude toward the subject.

Lyda traced the movements that have originated in ef-
forts to improve instruction. On tpe national level, the fol-
lowing are significant. In 1949-50, nation-wide conferences
were sponsored Jointly by the American Council on Education
and the U, S. Office of Education. More than 150 participated.
They discussed how schools might improve the preparation of
teachers. The same sponsors had a second nation-wide confer-
ence to consider the problems involved in improving college
teachers already employed.

There has also been much activity on the state levels,
Several state-wide conferences give support to improving
instruction: the annual Conference of Deans of Science and
Arts held at Oklahoma A, and M. in 1950, and continuing, was
such. Fifty deans from sixteen states discussed "Evaluation
and Improvement of Instruction.® Ball State Teachers College,
of Muncie, Indiana, had a conference in which college teachers
of six states participated. The Kentucky studies on Higher
Education and the beginning of the Arkansas studies in Higher
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Education have encouraged other states to follow suit. The
publication of research studies, particularly doctors theses,
has given added impetus to the movement.

Among the problems to be faced in improving instruction,
Lyda mentions the following: 1. Objectives. How can they be
clarified? How valid are they? How can objectives be stated
in terms of human behavior? 2. Curriculum, courses, and
methods of teaching. Are courses placed to satisfy the special
interests of instructors or students? Methods should be based
upon and consistent with the objectives in view. Lyda felt
that improvement in evaluation techniques was foundational
to improvement in teaching, and he offered six specific sug-
gestions whereby he felt the procedures of evaluation could
be improved.

Another topic receiving attention under methods was
the question of how the increasing number of college students
can be handled in the classroom situation. There seems to be

no definite answer yet.
12. Researche-Specific Studies

Some studies have been reported under topic headings.
The study of specific studies in the field of inservice im-
provement was helpful to the writer in delimiting his own
study and providing backgrgund material for developing his
own study. In this regard, pefhapa the most valuable study
was W, F. Kelley's dissertation study on The Inservice Growth
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of the College Teacher. 40 This study will be mentioned in

the next chapter in relation to the development of the teacher
questionnaire. Kelley did a frequency count on inservice im-
provement devices as mentioned in twenty studies. Through
this procedure, ﬁe was able to come up with the 31 most fre-
quently mentioned devices for inservice improvement. The
writer has been able to locate and become familiar with these
twenty studies. He has also been able to find other studiles
not used by Kelley in his frequency count.

Kelley's study in Catholic colleges for women used
the 31 most frequently mentioned inservice devices listed in
the twenty studies analyzed. The writer's survey instrument
on inservice devices included seventy-six items to which
faculty members could respond. The 31 devices mentioned by
Kelley were incorporated into this study, but other devices
were selected from readings and studlies other than the twenty
he analyzed. Below are mentioned the studies th@t have con-
tributed to the collection of inservice devices, general
information, and delimitation of the writer's study. Those
marked with an asterisk are the twenty analyzed by Kelley.

In 1920, W. S. Smith gave an account of an experiment
tried at Pennsylvania State College.ul This study centered
around the late Professor Kilpatrick, who began his work at
Pennsylvania State College 1in 1920,

In 1927, S. L. Pressey, gﬁ, al., wrote a book de-

signed to give illustrations of educational research and
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encourage it through these examples. Pressey said:

A large portion of graduate students in our univer-
sities, probadbly a majority of the candidates for
the doctorate, will teach in 1institutions of higher
education. Nevertheless, not one in a hundred of
such students 1s given any training whatsoever
dealing directly with the tremendously complex
problems of instructional method, administration
procedures, larger educational policy with which

he must soon struggle. There 1s no such thing as
professional training for college and university
teachers.

The writer believes there should be such
training. He belleves that college teachers should
have as much of a professional and research atti-
tude toward their teaching as toward the subject
matter of their specialty. . . .

It 18 a curious fact that the scientific spirit
has as yet hardly touched higher education. The
result i1s that methods in our colleges and univer-
sities are still of the most crude rule-of-thumb
type--although education is surely a more difficult,
elaborate, and delicate "processing™ than was ever
carried on in any industrial plant.l2

Also, in 1927,* Charles D. Bohannan made a question-
naire survey from New Mexico State Teachers College on the
improvement methods in forty-seven land-grant collegea.h3
This study was specificially directed at the problem of the
administrative interest in improving instruction.

In 1928,% A. J. Klein studied seventy-four institu-
tions, visiting fifty-nine of them,uu He was primarily in-
terested in the encouragement given teachers to undertake
research or further graduate study. v

In that same year, E, C., Eckert described a self-
study made by the faculty at the University of Colorsui,o.,"'5

This report told of an effort by a faculty committee to sus-
tain a program of self-survey centered around 32 points,
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In 1929, there were four significant studies reported.
Ernest H. Wilkins'¥® study dealt with the processes of helping
the younger 1natructor.u6 Robert L. Kelley'a* study was an
effort to describe methods whereby faculty members can be
helped to secure further professional t:raui.ni.ng.""7 R. E.
Tulloss® dealt with the problem of desiring, detecting, and
developing good teachers.uT This study places & heavy re-
sponsibility upon administrators for faculty development.
Floyd W. Reevea* surveyed eighty-seven collégos of various
types to learn their methods of improving instruction.ue

In 1930, H. L. Donovan* emphasized the need of cur-
ricular ad justments so students could be placed in classes
for which they were best fitted, permitting faculty to do
their best work.ug

In 1932, Russell and Roeves* reported on their study
of thirty-five colleges related to the Methodist Episcopal
Ghurch.SO They found that faculty meetings and encouragements
to get further training were the main efforts toward inservice
improvement. In that same year, E. E, Cordrey* did a ques-
tionnaire study on the opinions of presidents of eightj-one

51 He asked

state teachers colleges in thirty-five states.
eight questions about the efforts to improve instruction in
these institutions. He found that seventy-nine presidents
felt the problem of improving the quality of instruction
should be tackled. Seventy-four reported that efforts were

being made toward improvement. The presidents listed various
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methods of which the following represent the most widely used:

Method Frequenc
Discussion in faculty meetings 38
Preparation of course outlines or syllabi 13
Discussion in departmental or other group

meetings 12
Encouraging advanced study by the faculty 12
Care in selecting new faculty 12
Actual class visitation 12
Conferences with individual teachers 11
Studies of investigations made in other

institutions 11

Studies in one's own institution
Improvement of curricula

Orientation and guidance program

Studies of grades given in the institutions
Cooperation between college and training school
Meeting of department heads

Elimination of poor teachers

Five things mentioned

Two things mentioned

Four things mentioned

Eight things mentioned
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Cordrey offered seven conclusions regarding these
eighty-one colleges.

l. Nearly all presidents of teachers colleges are of the
opinion that the problem of improving instruction should be
undertaken.

2. Ninety percent stated that they were making efforts
to improve instruction in their own institutions.

3. The most important means and methods used to bring
about improvement may be listed under the heads of the above
frequency distribution.,

4. In general, the efforts to improve instruction are

quite recent. The median years of such programs was about 2.5.



5. The presidents believed that as a result of their
work their faculties had developed more active and genuine
interest in improving instruction.

6. The greatest difficulty encountered is the attitude
of the faculty toward the work.

7« There is need for experimental work and exchange of
ideas among college teachers and presidents in order that
better and more comprehensive plans may be developed and the
work carried on more effectively.

Dr. Ernest Wilkins, in addressing the 1932 convention
of the American Association of University Professors, sug-
gested that the responsibility for improving teaching rested
upon the profession. This led to a study among college pro-
fessors on what could be done. This study was reported in
1933.* In the long list of recommendations made by the come
mittee, they expressed a real concern for the morale factors
that affect teachers and 7eaching.52 The committee report
indicated resistance to “directors of instruction,™ or their
like. The report indicated loss‘rogard for classroom super-
vision than any report that preceded theirs. They felt that
closely associated with the question of improving the quality
of teaching was the problem of improving the quality of
students.

In 1935, Anna Y. Reed” conducted a study for the
National Personnel Service to determine the differences between

effective and ineffective college teachera.53 This questionnaire
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study was directed to college presidents of both liberal
arts and teachers! colleges.

In 1936, J. T. Anderson reported on a program at the
State Teachers College, Kearney, Nebraska.su In this study
improvement of teaching was attempted through a faculty com-
mittee oflseven, chosen from the teaching staff. 1In the
same year, Russell and Reeves reported on a study of fifty-
seven institutions made in connection with the North Central
Assoclation's evaluation program.55 This report suggested
that it 1s generally better to have the control of the cur-
riculum lodged with the faculty, that an institution having
definite aims 1is usually associsted with excellence, that
institutions ranked high where the department head made the
initial contact for new faculty members and consulted with
the dean in recommending promotions. Out of this study came
a list of administrative measures that might be used in im-
proving instruction.

In 1937, M. E. Haggerty,* in the series on The
Evaluation of Higher Education, listed fifteen devices which

he felt showed the administration's concern for inservice
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In 1938, Charles E. Friley™ reported on a study at

improvement.

Iowa State Teachers College in which the president (Friley)
and a committee of the faculty worked out a program of in-

service education for the schoc:]..s7 This report emphasized
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the importance of full faculty participation, with super-
visory responsibilities being assumed by the dean and depart-
ment heads.

In 1940, Claude Neetsa reported on & study at Massa-
chusetts State College to improve instruction. From this
study thirteen specific suggestions were developed. Although
many of these suggestions have been mentioned previously,
some sub-titles qnder them were specifically related to
problems &t the school.

In 1941, the North Central Association published its
revised manual for accrediting collegea.* This manual listed
twenty-nine devices for inservice 1mprovement.59

In 1943, John R. Shannon# reported a summary of inter-
views with seventy-one faculty members of Indiana State
Teachers College.6° Most of these teachers felt teaching
could be improved, but they preferred the practices of self-
supervision and self-improvement programs.

In 194, George Strayer® directed a survey of the
colleges under the control of the board of higher education
of the city of New York.61 This survey resulted in a list
of fifteen measures that would further professional develop-
ment.

In 1945, Russell Cooper reported on & cooperative
effort sponsored by the North Central Association to examine

liberal arts education.62 Under this cooperative plan the

North Central Association agreed with certain liberal arts
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colleges to furnish a coordinator, two summer workshops, a
clearing house for materials, visits to each college by a
coordinator, facilitation of inter-campus study, and stim-
lation from regilon-wide programs. Each college was to furnish
institutional interest in the project, contribute $100.00 per
year, and send one representative to the workshop. At least
six values were'listed as coming from this cooperative effort.

In 1946, Lloyd E. Blauch® reported on the devices
that may be used to keep the administrator aware of his obli-
gation to be the college's academlc leader.63

In 1947, the President's Commission on Higher Educa-
tion® made its report.6u Among i1ts many other suggestions
about inservice improvement the Commission listed thirty-
seven inservice improvement devices.

In 1948, Howard J. Leahy's* findings from an inquiry
addressed to 139 college and university presidents were pub-
liahed.65 Ninety-eight presents gave their views on faculty
improvement.,

In 1949, the National Education Aasociation* re-
ported on its third Annual Conference on Higher Education.
An assembled collection of inservice improvement devices
came out of the conference.

In 1951, W. F. Kelley reported his doctoral disser-
tation, a study of inservice growth among the teachers in

thirty Catholic colleges for womzn.67 His study will be

mentioned in more detail in the next chapter. Of particular
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assistance to the writer was the frequency table on the
thirty-one most frequently practiced inservice devices in
twenty studies. The ten headings under which Kelley developed
inservice improvement were also used by the writer in his

study.
1. Research versus Teaching

One may notice in the literature on inservice improve-
ment a healthy argument on the relative merits of teaching
and research., Some of these artigles indicate that too much
emphasis has been put on research, consequently, not enough
attention has been given to developing and rewarding good
teaching. A phase of this argument is represented on both
aspects of the writer's faculty survey form. As early as

1928, Harl R. Douglas made a strong bid for the recognition

of good teaching by showing its relationship to research.68

He felt a growing tendency to underrate good teaching and
overrate research.

zThe belief that the greater service lies in re-
search activity and that to do research gives sig-
nificant evidence of a higher order of genius than
to do superior teaching became wide-spread. It
appeared a conviction that the gift or ability to
do superior teaching was a common one and not
worthy of demonstration. It became apparent that
one's research activities were much more likely
than one's teaching activities to result in a de-
sirable reputation among one's fellows nationally.
The quality of one's teaching 1s not likely to
spread far beyond the campus bounds, while researches
are published. In the effort to maintain their re-
spective institutions, administrators have in the
ma jority of instances been quick to reward the
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researcher and slow to recognize in a satisfying
way the teacher.

The literature offers only opinions on this topic. No settled

solution has been advocated.
15, Self Evaluation

Self-study, self-evaluation and other terms are
employed to designate those efforts by a school to critically
evaluate its teaching-learning processes. The 1928 study
of self-survey undertaken by the University of Colorado has
already been reported. Dr. Wilkins' address at the 1932
American Assoclation of University Professors! meeting was
in a large measure responsible for the increased interest in
self-gtudy. Dr. Wilkins suggested that the improvement of
teaching should come from the profession rather than having
to be imposed from outside sources. This was also the posi-
tion taken by Dr. Judd of the University of Chicago.

If members of college faculties will not give time
to the solution of college problems and if they
will not let anyone solve their problems for them,
some kind of forcible measures will have to be
taken. It will be unfortunate if persistence in
the "do nothing" attitude results, as it has in

some quarters, in the solution of academic ggoblems
by legislatures and lay boards of trustees.

16, Student Ratings

This topic has received considerable attention in
the literature. The writer found ten articles that gave ‘

information or debate on the issues involved. Among the
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arguments pro and con, the writer was particularly interested
in E. R, Gutherie's report on a faculty study made at the
University of Washington which brought out faculty reactions
to student evaluations.7° His findings indicated:
1. Student ratings do agree with faculty ratings of
a colleague, correlation of .48,

2. Student ratings correlated with student ratings

at 0890
3. Faculty juries with other faculty Jjuries correlated

6l to .76
4o Pull professors are not rated as better teachers
than assistant professors.

It was the opinion of Luella Cole, previously reported,

that student ratings are probably here to stay.
17. Supervision

One area of inservice activity that has caused rather
sharp differences of opinions among educators is supervision
of instruction. These differences range from the title of
the person to the method of the activity. The writer was
able to locate ten articles dealing with various phases and
levels of supervision. These articles would indicate that
phases of supervision are more frequently aﬁvocatod than
practiced. Because of its frequent mention, several phases
of supervisory activities were included on the faculty survey
questionnaire of this study.

Perhaps the most significant article on the subject
of supervision was Allan Burt's comprehensive chronological

survey of the literature on the subject.71 Most of the
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material contained in Burt's article was available to the
writer; however, Burt did make available one type of litera-
ture that the writer did not have, the annual reports of

presidents and administrative officers of institutions.
18, Teaching Load

Some literature indicates that excessive teaching
loads may be in part responsible for poor teaching. Four
articles dealing with this topic were available to the
writer. Question regarding satisfaction with teaching load
was included on the working conditions phase of the faculty

survey for this study.
19. Working Conditions

Closely related to the matter of teaching load, yet
involving more facets, is the literature on working conditions.
Of help to the writer in developing the list of working con-
ditions to which faculty responded were the North Central
Association's "Revised Manual of Accrediting." Much of this
material was taken from the study, previously mentioned, by

Haggerty, The Faculty.72

In April and May, 1947, Fred Kelley reported on
three studies relating to working conditions of college
faculties.’3s T4s 75 these three studies were most helpful
to give the writer understanding of the close relationship

between inservice programs and working conditions. The
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understanding of this close relationship gave him interest
to seek in his study to determine the strength of this rela-
tionship.

C. Summary

The writer has not reported on all articles read.
Some were of such a general nature that they could not be
reported under a specific category. There were 172 articles
available to the writer. If these articles were listed ac-
cording to the several areas of inservice improvement, they

would number at least 255 topics.
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CHAPTER III

THE SURVEY INSTRUMENTS AND THE METHODS OF SUMMARIZING
THE DATA FROM THE SURVEYS

A. The Survey Instruments

To make this study 1t was necessary to develop some
survey instruments that would give the information desired
and provide some objective data for summarization. After a
careful review of the literature, the writer did not find
any extant survey instruments in the field of inservice im-
provement. He did find an instrument on teaching methods

and techniques that was adequate,
l, The Teacher Questionnaire

The teacher questionnaire is the instrument used to
survey the faculties of the colleges in the study. Its pur-
pose was to determine the reaction of faculties on how well
their colleges were performing certain inservice practices
frequently mentioned in the literature. To develop this in-
strument, the writer started making a list of methods and
techniques of inservice improvement mentioned in the litera-
ture he read. This procedure ylelded a rather extensive,
but unorganized list. Late in this procedure he was able to
locate a summary of a dissertation study by William F., Kelley
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on The Inservice Growth of the College Teacher.1 A shorter

summary of Kelley's study appeared in the Educational Record,

April, 1952.2 Kelley's study and the Report of the Presi-
dent's Commission formed the basis for developing the teacher
questionnaire.

The President's Commission on Higher Education listed
six areas under which inservice improvement might take place.
It stated:

At least six types of activities, each possible of
wide variation to meet local needs are desirable
for means for the inservice development of faculty
personnel., These are the induction of new faculty
members, opportunity for group participation,
intervisitation and exchange, use of outside re-
sources, the dovelﬁpment of central services, and
directed teaching.

In a breakdown and expansion of these six areas, the
Commission stated ten areas of responsibility of the institu-
tion to the individual teacher. These are summarized below:>

l. Induction of new faculty member.

2. Opportunity for group participation through
faculty meetings, departmental meetings, serving
on faculty committees and working on special
projects.

a. Voluntary participation should be the major
pattern.

b. Group work is most productive when the ob-
Jectives are of immediate concern to the
persons involved.

¢c. Group decisions should result in action.

d. Consensus is the aim of group study.

e. Informal procedures are most desirable.

f. Skilled leadership is needed for group
meetings.

g+ Follow-through between meetings 1is
essential.,

h, Proceed from the specific to the general

i. Organization for group work should be
kept simple.
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3. Intervisitation and exchange--inter- or
intra-institutional visits.

. Drawing upon outside resources.

5. Development of central services.

6. Directed teaching.

7. Organized study

8. Opportunity for research.

9. Assistance through ratings and student reactions.
10. Participation in professional organizations.

The Commission also gave specific suggestions on
salaries and working conditions, tenure, basis of promotions,
provisions for retirement, and protection against hazards.
Under a section on-"Opportunitiea to Work Effectively"7 the
Commission mentioned such factors as workload, leave policiles,
working facilities--office space, desks, laboratory apparatus--
participation in decision-making, and definition of "academic
freedom."

In his study, Kelley made a frequency distribution
on methods and techniques of inservice improvement as men-
tioned in twenty studies. From these twenty studies, he
developed a list of thirty-one activities most frequently
mentioned in these studies. The thirty-one items chosen for
his study had frequencies from five to eighteen. They are

listed below:8
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L.
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6.
Te
8.
9
10.
Al.
~12.
13
L.
15,
-16.
17.

18.
19.

20.
21,
22.
23.

Frequency of Mention
in 20 Studies
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rd

To supervise teaching as a professional
service

To provide the faculty with time for re-
search, e.g., sabbaticals

To make use of outside consultants, lec-
turers, experts

To plan for the student evaluation of
instruction

To sponsor cooperative faculty groups in-
terested in instruction, e.g., curriculum,
general education

To schedule all faculty meetings to clarify
purposes and heighten morale

To plan intervisitation of classes within
the department or college

To encourage further study in one's field
or in higher education :

To set departmental meetings to define
course-purpose and presentations

To supply time and some funds for partici-
pation in learned socleties

To recognize good teaching through promo-
tional and salary policy

To promote departmental and divisional
study groups on common interests

To provide courses locally in methods of
field or in higher education

To make a systematic collection of alummi
opinion

To plan for a centralized evaluation program
for school

To provide opportunity to visit classes in
other schools

To assign a special faculty adviser for
each new teacher

To encourage individual research

To provide leave for young instructors
to complete their education

To encourage reading of books and periodicals
on higher education

To provide special laboratory facilities in
teaching fields

To undertake studies on examination and
grading procedures

To require professional educational training
for appointees

To meet individual differences by sectioning,
honors programs, independent study plans
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30.
31.
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To set up a centralized testing bureau as a
faculty service S

To keep the faculty informed through adminis-
trative newsletter

To plan for periodic restatement of insti-
tutional objectives

To keep the faculty sensitive to student
personnel needs, e6.g., guldance, reading
abllity, health

To secure teachers special library facilities
in teaching fields

To induct new teachers to school's history,
purpose, procedures

To promote attendance at summer workshops

W\

vt \n \n

These thirty-one items from a list of at least 115

were used by Kelley to study the practices used by thirty-

three Catholic colleges for women. Kelley divided the 115

items into ten major categories.

1.
2.

3.

l].o

5.

6.
7.

8.

9.

10.

9

Pre-contract demands and orientation to campus.
Clarifying institutlional objectives. -

Adninistrative interest in good teaching and
teacher morale,

Enlisting the democratic cooperation of the-
entire faculty.

Assisting in the professional development of -
the faculty.

Directing or supervising instruction.

Developing centralized services and providing
mechanical facilities.

Securing ratings of the faculty by students
and alumi,

Encouraging research in education and in subject-
matter flelds.

Insuring the flow of ideas between the campus and-
the world.
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The writer has essentially followed these ten cate-
gories in developing the teacher questionnaire for this study.
He departed from using only the thirty-one items most fre-
quently mentioned in the twenty studies because of his feeling
that inservice improvement may develop around specific needs
at a college. If a method is used only once, but meets a
need at a collége, it.has been worthwhile. When asking teachers
to check a 1list of inservice practices, it was felt better to
have the list very comprehensive rather than to ask for write-
ins. The choice to reject some items was based on the writer's
experience of working in a liberal arts college. At some
points this choice was probably arbitrary.

When the questionnaire was first drafted, it was sub-
mitted to a Thesis Seminar for consideration and comments.

It was then administered to seventeen students. The partici-
pants were timed to determine how long 1t would take one to
complete the questionnaire. The time necessary ranged from
15 to 21 minutes, with & mean of 17. Later, the questionnaire
was submitted to a class in Educational Research. From this
administration the writer determined the difficulty of hand-
scoring the results. This experience led him to believe the
results could be hand-scored. After these initial trials

the questionnaire was put in the present form,

While reviewing the literature on inservice improve-
ment the writer was impressed with the close relationship be-

tween inservice improvement and working conditions. This was
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particularly borne out in the study in 1936 by Russell and

10

Reeves., These authors, reporting on The Evaluation of

Higher Institutions, mentioned a number of administrative

practices that are commonly associated with educational and
Institutional excellence.

In 1949, Fred Kelley reported three studies that
showed the close relationship between working conditions and
the items frequently mentioned in inservice improvement pro-
grams. The first study was a "Survey of College Teacher

nll The second study was "Salaries. of College

Personnel.
Teachera."12 The third study was on "How Do Faculty Members
Like Their Jobs?"!3 A1l of these studles showed how non-
teaching duties and working conditions affected teaching, al-
though the last article was the most directly related. By
grouping together the items from the studies of Russell and
Reeves, and Fred Kelley, the list of working conditions in-
cluded on the teacher questionnalre was developed. The

writer felt this might give some idea of relationship between

inservice improvement and working conditions.
2. The Student Questionnaire

In 1947, J. G. Umstattd published his book Instruc-
tional Procedures at the College Level.lh This book was &

report of the instructional procedures used at Biarritz
American University. Biarritz American University was one

of the two schools established by the Armed Services to give
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short term courses to 4,000 men of the armed services in the
European Theater of Operations while they were waiting shipe
ment home. In the third term of such courses, Mr. Umstattd
suggested an analysis of the instructional procedures used
at Biarritz. To carry out this study, twenty-eight instruc-
tional methods and procedures--ten instructional methods and
eighteen instructional techniques--were defined. These

were submitted to the students to be checked on a scale of
Never (N), Occasionally (0), Frequently (F), and Very Fre-
quently (VF). These instructional procedures of the above
book and their definitions were adopted by the writer to
determine the frequency of use of these teaching methods and
techniques in the colleges studied. The writer chose a con-
tinuum of five responses to each item: Very Often, Often,
Sometimes, Seldom, and Never, instead of the four above

used by Umstattd.

It was felt desirable to get some student reaction to
the over-all teaching-learning situations at these colleges.
Such reactions may help to determine whether students are
favorable or unfavorable to the frequency of use of certaln
methods and techniques. The writer chose some statements
which-he has frequently associated with the teaching-learning

processes in liberal arts colleges.
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3. Interview with Administrative Officer

In order to ask about the same items when interviewing

administrative officers of the colleges, it was felt desirable

to make

out an interview sheet. This sheet served as & guide.

It provided questions on some items that were not included on

the teacher or student questionnaires. It also gave an oppor-

tunity to get the opinion of one connected with the planning

and administration of the inservice program on how certain

techniques were working.

B.

Methods of Surmarizing the Data from the Surveys

l. The Teacher Questionnaire

As stated previously, it was believed that several

types of information could be gotten from the teacher ques-

tionnaire. The following were desired:

1.
24

3.

L'»o
5.

How well is the college performing these activitiles?
Do the faculty members consider these activities
desirable?

To what extent are faculty members unfamiliar with
present practices?

Reaction of the faculty to certain working conditions.
Percent of the faculty undecided about working
conditions.

A scaled score for each of the above five items was

obtaeined in the following manner:
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l. How well is the college performing these activities?
A scale score of 2 was assigned to Doing Well.
A scale score of 1 was assigned to Doing But Should Improve,
A scale score of 0 was assigned to Not Doing But Should, Not
Doing, and Not Doing And Should Not Do.
Unfamiliar With Present Practices was omitted from this par-
ticular question and 1s considered by itself later.

By multiplying the column total by the scale value
assigned, a weighted column total was derived. From these,

a grand weighted total of the columns was derived. By dividing
the grand wqighted total of the columns by the grand total of
the columns, the scale value for question one was derived.
2. Do faculty members consider these activities desirable?

A similar procedure to that used for question 1 was employed,
except the scale values were changed. |

A scale value of 1 was assigned to Doing Well, Doing But
Should Improve, and Not Doing But.Should.

A scale value of 0 was assigned to Not Doing.

A scale value of minus 1 was assigned to Not Doing And Should
Not Do.

The scale value for question two was the quotient
resulting from the division of the grand total of weighted
scores by the grand total of the column scores.

| 3. To what extent are faculty members unfamiliar with

present practices?
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With this question only Unfamiliar With Present
Practices was used. It was assigned a value of 1. The grand
total of column responses was divided into the total of the
Unfamiliar With Present Practices column. The quotient was
the percent of faculty members unfamiliar with present prac-
tices.

L. Reaction of the faculty to certain working conditions.

A scale value of 1 was assigned to the Well Pleased and
Pleased columns.,

A scale value of minus 1 was assigned to tne Not Pleased
and Dissatisfied columns. Undecided was omitted from the
scoring on this question.

The weighted total of Not Pleased and Dissatisfied
was subtracted from the weighted total of Well Pleased and
Pleased. The remainder was divided by the grand total of
responses to the four columms, and the quotient resulting was
the value of question four.

S. What percent of faculty members are undecided about

working conditions?

_ In figuring this score only the Undecided column was
used. It was assigned a value of 1. The total of the column
was divided by the grand total of responses to the columns.
The quotient was the scale value or percentage score for

question five.
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2. Student Questionnaire

The student questionnaire gave information on three
variables of the study:

l. The frequency of use of selected teaching methods,

2. The frequency of use of selected teaching tech-
niques, and

3. The reaction of students to the teaching-learning
situations as described by five statements.

The scale score for each of these three areas was
found in a similar way. Each part of the student question-
naire offered five alternatives to be marked. Beginning from
left to right, each column was assigned a value of 5-4-3-2-1,
The grand weighted total of the columns was divided by the
grand total of the columns to derive a scale value for each

section of the questionnaire,
3. Interview with the Administrative Officer

The interview with the administrative officer was
designed to get information that would not be obtained from
the survey instruments. A number of pertinent questions re-
lating to particular inservice practices and information on
several of the variables were obtained from this source. 1In
order that each administrative officer would be answering
the same questions, an interview sheet was made up to serve
as a guide. These interviews with administrative officers

gave information on the size of the school, teacher-pupil
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ratio, teaching load of the faculty, budgetary allotments
for inservice improvement, percentaze of faculty holding
doctor's degrees, and some personal opinion of the inservice
improvement activitles. Where descriptive information would
help interpret the numerical scores on the teacher question-

naire, it was asked for.
4o Interviews with Faculty Personnel

The interviews with faculty personnel gave descriptive
information on the items marked "Doing" by the faculty. It
can be observed from the information received that colleges
practicing the same items were doing them in different ways.
By interviewing faculty members in each college, it was pos-
sible to determine what practices were actually represented
by the numerical scores on the questionnaires. It also gave
some opinion of the faculty on the strength and value of these
items. The interview information is basically descriptive

and reported in that manner,
5. Other Information

During visits to campuses, the writer made a point
of asking for additional information that might help inter-
pret the inservice programs. From the college catalogs in-
formation was obtained on the length of faculty service. In

obtaining the average years of service of the facultles the
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services of professors emeriti were counted, while those
of R o T. C. staffs were not since the college has little

control over the tenure of these persons.
6. Statistical Procedures

In summarizing the data for conclusions several
statistical procedures were employed. These sre described
in connection with the presentation of the results from the

various procedures,
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CHAPTER IV

THE COLLEGES IN THE STUDY AND THE METHODS
EMPLOYED IN THE SURVEXYS

A. Introduction

The eight colleges participating in this study are

1l

listed in the Directory of Higher Education™ as liberal arts

colleges. With the introduction of pre-professional and
specialized training into the liberal arts college, the defini-
tion éf "liberal arts™ has become less definite. The colleges
in this study follow essentially the liberal arts curriculum,
even though pre-professional and specialized curricula have
been added. Each of these colleges advertises itself as a
liberal arts college. A study of their catalogs indicates
that wide variation exists among them in practices, subjects,
and administration. From these colleges one would gather

that home economics, physical education, business, science,
and pre-professional training are congidered‘legitimate areas
of study for the liberal arts student. Two of the schools

have programs of R. 0., T. C.

Be The Methods of Selecting Colleges

The eight colleges in this study were not “selected"
in the usual sense of that word. It would be more proper

to refer to them as "cooperating schools.” These colleges
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were included because of their interest in engaging in a
study of inservice improvement and problems of liberal arts
education with the hope that some direction, guidance, and
better understanding of these important areas would result.
To carry out this study the writer made vigits to
each campus. Accessibility, proximity to Wheaton, Illinois,
the writer's home, and a school's willingness to provide the
information for the surveys were important factors in the
selection. The writer waé also interested to get a distribu-
tion of sizes of student bodies in the study. He was also
interested in a non-accredited institution (when this study
started) to see if there might be a difference between ac-
credited institutions and the non-accredited institution in
inservice improvement programs. The following procedures
were used in soliciting cooperation from the eight schools.

From the Directory of Higher Educationfzthe writer

selected fifteen liberal arts colleges that he would like to
include in the study. A personal letter was written to the
Dean of each college explaining the study. Those who would
be interested in a more detailed explanation of the study
were asked to return a self-addressed postal card, indicating
a convenient time for an interview. This procedure brought
in ten responses of interest., Of the ten that showed in-
terest, two were dropped because their program was basically
ministerial training. After a full explanation of the study

another college felt that it would conflict with a self-study
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i1t was conducting. The seven remaining schools were used as

a start, though one more was dropped because it was impossible
to get an adequate return on the faculty questionnaire. This
small number remaining meant that the writer must be willing
to extend the distance of travel. Two other schools were
added through personal contacts with the deans.

From the returned postal cards an itinerary of visits
was set up. On each visit a copy of the thesis proposal was
explained to the dean. The surveys to be made were explained
from the standpoint of the college's responsibility. Since
each college in the study was different in some respects,
ways and means for the studies had to be developed on an in-
dividual basis,

Two factors that had considerable affect on the
administration of the survey instruments were the frequency
of faculty meetings and the type of postal service in the
college. Schools that held faculty meetings frequently were
able to work the teacher questionnaire into their program
for a faculty meeting. Those having few faculty meetings
had little time and, at best, could only distribute them at
such meetings. This generally did not prove satisfactory.
Plans were worked out with each dean that would best suit
these two factors. This is what was meant by "selecting"
the schools. Those were included that were willing to cooper-

ate in the detalls necessary to administer the survey materials.
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On the basis of the plans made with the deans, the survey
instruments were administered.

When the survey materials from the teacher and
student questionnaires were returned, the writer made a
summary of the data and sent a copy to the respective deans.
When this material was returned to the deans, a request was
made that the dean arrange interviews with three faculty
members. It was requested that these faculty members be per-
sons who had been with the school sufficiently long to see
some of the developments of the inservice program transpire.,
These interviews with faculty members were for the purpose
of discussing the results of the faculty questionnaire. When
the teacher and student surveys had been made, interviews
with three faculty members held, and a personal interview with
the administrative officer, the research in a school was con-

sidered finished.

C. The Colleges 1n the Study and the Methods Used

This study was started with seven cooperating col-
leges. One of the seven had to be dropped because a 50 per-
cent return could not be gotten on the faculty questionnaire, .
Two others were added during the process of the surveys. The
contacts that led to the addition of the two colleges will be

described as they came up.
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l. Augustana College

Augustana College is located at Rock Island, Illinois.
"Augustana College is an institution of the Evangelical Luther-
an Church."3 The college had its first home in Chicago in
1860, then at Paxton, Illinois, between 1853-1875. Since
1875, it has been located at Rock Island. Originally, the
institution was known as Augustana College and Theological
Seminary. In 1948, the seminary became a separate entity in
organization and administration. Augustana is accredited by
the North Central Association. It is also accredited by the
Assoclation of American Universities, the American Association
of University Women, the National Association of Schools of
Music, and is being granted a local chapter of Phi Beta Kappa.

The first contact with Dean George Arbaugh came as
a result of the initial letter sent out. After a personal
interview and explanation of the study, he agreed to partici-
pate. Since the faculty meets only once a month and that
meeting is held during the school day, only business items
are discussed. Consequently, the faculty questionnaire could
not be administered at such a meeting; however, the Dean
agreed to distribute them at the faculty meeting, The returns
were few, and this necessitated another visit to Augustana.
Permission was secured from the Dean to make the faculty survey
by mall, so the few returns from the first distribution were

disregarded. A questionnaire form was mailed to each full-time
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faculty member with a letter explaining the study and asking
cooperation. As a result, 41 forms were returned in the self-
addressed and stamped envelopes.

On the second visit to Augustana, it was suggested
that Monmouth College might be interested in participating in
the study. The Dean was contacted, and a personal interview
was arranged. After the explanation of the study, he agreed
to participate, so Monmouth College was added to the list of
schools. The procedures of operation there will be described
later.

While the returns from the survey of the Augustana
faculty were coming in, the student survey was made. A
student handbook was secured from Dean Arbaugh. Since Augustana
has a college postal system of its own, it was possible to dis-
tribute the survey forms through the school. The purpose of
the student survey was to obtain a frequency check on the use
of certain teaching methods and techniques and to get student
reaction to the teaching-learning procedures as they experienced
them. A sample of courses was more desired than a sample of
students. A ten percent sample of the student body, with each
student filling in four forms, one for each course, was felt
sufficient. In order to get a ten percent return, a fifteen
percent sample was selected. Since this survey was started
in the fall (November), it was felt advisable to leave out
the freshmen because of their lack of familiarity with the

instructional methods and techniques. The sample was
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proportioned among the seniors, juniors, and sophomores.

Dean Arbaugh granted permission for a covering note, over his
signature, to go out with the forms. Four forms with this
covering note were sent to 180 students via the college postal
system, asking the student to complete the forms and return
them to the Dean's office. By using the college postal

system a small number of town students were excluded. Four
hundred and forty-two forms were returned. These were called
for at the Dean's office. On the occasion when the writer
called for the student survey forms, he spent a full day on
campus to interview three faculty members. Excellent coopera-
tion and interest were shown by the faculty members and the
Dean, There was no observable hesitancy on the part of anyone

to discuss their inservice program.
2. Greenville College

Greenville College 1s located in Greenville, Illinois.
The college was founded in 1855 by Stephen Morse who had con-
ceived of an institution dedicated to the higher education
of women. It was first called Almira College. Two years
after its founding it was incorporated and for 23 years
carried on under the leadership of Mr. John B. White. When
financial reverses came, the property was sold to Mr. John
P. Slade, who carried on a coeducational school.

In 1892, certain lay and ministerial leaders of the

Central Illinois Conference of the Free Methodist Church
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purchased the property to provide distinctive Christian edu-
cation for young men and women. The institution was reincor-
porated under the name of Greenville College and authorized
to confer degrees. Since that time, many new buildings have
been added to the physical facilities.

Greenville is fully accredited by the North Central
Association, the University of Illinois, and the Illinois
State Department of Education. The college is a member of
the American Council on Education, the Association of American
Colleges, and the Federation of Illinois Colleges. Greenville
is a charter member of the National Commission on Accreditation.
Six different baccalaureate degrees are conferred at Green-
ville--arts, sclence, education, music, theology, and natural
science.

The first contact with Dean George Tade was made
while attending a North Central Study Group on Critical
Thinking at Illinois Wesleyan University. Since the schools
attending this program were liberal arts colleges in Illinois,
the writer asked Dr. Lewis Mayhew, Director of the study, for
an opportunity to present his proposed study outline. After
the presentation, Dr., George Tade, Dean of Greenville College,
said his school would like to participate. Since Greenville
is about 300 miles from Wheaton, it could not be visited as
frequently as the other colleges.

Dean Tade agreed to administer the faculty question-

naire atva faculty meeting. When he returned these, they were
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sumnarized and a summary returned to the Dean. At the writer's
request, Dean Tade sent a copy of the student directory. He
also gave permission for a covering note over his signature

to go out with the student questionnaires. From the hand-
book, a fifteen percent sample, distributed proportionately
among the senior, junior, and sophomore classes, was sent out,
These were distributed through the Dean's office and returned
to his office. When these questionnaires were returned to the
writer, a summary was made of the data and returned to the
Dean.

In the early part of April, 1956, the writer made a
visit to Greenville and spent two days on campus. He inter-
viewed faculty members who had seen the inservice program
develop. He also had opportunity to observe classes in ses-

sion and to have two interviews with the Dean.
3+ Illinols Wesleyan University

Illinois Wesleyan University is located at Bloomington,
Illinois. The college was inaugurated in 1850 by thirty men
composing the first board of trustees. The University was
incorporated under Illinois law in February, 1853. The cen=-
tennial was celebrated in 1850. Illinois Wesleyan University
is accredited by the North Central Association and was on the
final approved list of the Association of American Univer-
sities. The University is accredited by the University Senate
of the Methodist Church and by the University of Illinois.
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The school of music is approved by and holds membership in
the National Association of Schools of Music.

The first contact with Dean William Beadles came as
a result of the initial letter of inquiry. On the first visit
to campus the program was explained, and Dean Beadles showed
much interest in participating. He agreed to administer the
faculty questionnaire at faculty meeting. The first visit
to Illinois Wesleyan was planned in conjunction with a
meeting of the North Central Association Study Group on
Critical Thinking. Since other liberal arts colleges were
present at the meeting, Dr. Lewis Mayhew, director of the
study, permitted the writer fo explain his proposed thesis
to the representatives. As a result, Greenville College be-
came a participant.

After Dean Beadles sent the forms from the teacher
survey to the writer, a summary was tabulated and returned
to him. Dean Beadles also sent a student handbook from
which the fifteen percent sample of seniors, juniors, and
sophomores were selected. Illinois Wesleyan does not have a
centralized postal system for students, and the student re-
turn did not measure up to expectations. Only 250 returns
came in from an expected 400 returns.

On a later visit, information was gathered from the
Dean on the inservice program, and he arranged for inter-
views with three professors. These interviews were a departure

from the general pattern in other colleges. Because of campus
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meetings on the day of the visit, it was felt advisable to
meet with the three professors at one time. The professors
and the writer met for two hours and 40 minutes. The group
interview had some benefits as it permitted the group to try
to reach consensus of opinion on the items asked.

As can be seen from the above description, the Dean
was most cooperative in assisting with the study. There was
no hesitancy on his'part or the faculty to discuss their

program,
L. Knox College

Knox College is located at Galesburg, Illinois. It is
an independent, gift-supported liberal arts college. Since
its early days it has been co-educational. The college was
founded by a group of colonists who migrated from New York's
Mohawk Valley. They bought almost a whole township at $l.25
an acre and sold it to themselves at $5.00 per acre. The
profits from the sale constituted the first endowment of the
college. In 1837, a reluctant state legislature, including
Abraham Lincoln, granted a charter to khnox Manual Labor
College, but it was not until 1841 that the collegé opened
its doors to students.

Knox College is accredited by the North Central
Association. Knox was accredited by the Association of
American Universities until that association ceased to exist.

The Knox Department of Music is accredited by the National
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Assoclation of Schools of Music, and the Department of Chemistry
is approved by the American Chemical Soclety.

The first appointment with Dean Charles Peake came as
a result of the initial letter sent out. During the writer's
first interview the whole study was discussed. When the Dean
saw the faculty and student questionnaires, he would not offer
any "institutional cooperation." He did, however, permit the
writer to work on "your own'" to.complete the surveys. Dean
Peake was very generous with his own time and spent four hours
describing their inservice program. He also arranged for
interviews with three professors to get their views of the
program,

The teacher questionnaire forms had to be mailed to
individual faculty members with a letter explaining the study.
They were asked to complete the forms and return them to the
writer in a self-addressed and stamped envelope. The returns
were not adequate (50 percent of the full-time faculty mem-
bers). On two other visits to campus, by talking with indi-
viduals and enlisting the help of those who had not returned
their forms by mail, a fifty percent sample of the faculty
was achieved. The returns were summarized and discussed per-
sonally with the Dean. On this visit, the method of adminis-
tering the studenf questionnaire was discussed. The Dean did
not wish to close the door on the study, but he did not feel
he could offer any "institutional help" to the writer. He was

agreeable that something might be worked out "on your own."
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Since the college did not have a college postal
system for students, the alternatives were personal delivery
or the U, S, mails. The latter was prohibitive by cost.

Two faculty members who had dormitory supervision
agreed to help with the distribution and collection of the
student questionnaires. From the student directory a fif-
teen percent sample of seniors, juniors, and sophomores was
selected. Forms were sent to 120 students, with a covering
note from the writer. The students were asked to complete
the forms and leave them with one of the two faculty members
mentioned above. Since most of the girls lived in one dormi-
tory, their part presented no serious problem. But most of
the men lived in scattered fraternity houses. Forms to
these houses were delivered personally. The covering note
asked the men to leave the complete forms with the faculty
member in charge. At a later date the writer called for them.

Dean Peake was most cooperative in providing written
material on the college. The visits to the college were of

personal benefit to the writer,
5« Monmouth College

Monmouth College 1is located at Monmouth, Illinois.
The college was founded in 1853 by a deeply religious pioneer
who felt the need of an institutlion of higher learning 1n the
western part of the state., From 1853 to 1858, ﬁhe school

functioned as a preparatory school, but in later. years the
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state leglslature granted it a collegiate charter. From the
beginning the college has been affiliated with the Assoclatea
Reformed Presbyterian Church (now the United Presbyterian
Church of Nortnh America).

Monmouth Collegé is on the list of approved institu-
tions published by the Association of American Universities.
The college 1s accredited by the North Central Association.

It is given Class "A"™ rating by the University of Illinois.
Monmouth 1s a member of the American Association of Colleges,
approved by the American Chemical Society, and the American
Association of University Women.

Monmouth was not included in the list to whom the
initial letter was sent. The first contact with Dean Hugh
Beveridge came while the writer was visiting Augustana
College. After an interview with Dean Beveridge, he indicated
that he was willing to cooperate in the study. He offered to
distribute the faculty questionnaire at a faculty meeting and
collect them through his office. After several months had
passed only twelve completed forms had been returned. Another
visit was made to the college, and permission was received
from the Dean to survey the faculty again, this time by mail.
The earlier returns were disregarded, and the teaching faculty
was surveyed by mail. This procedure brought in 33 forms.

Dean Beveridge granted permission to administer the
student survey through the college postal service, accompanied

by a note over his signature. The completed forms were returned
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to his office. Forms for the survey were sent to 105 students,
and two hundred and sixty-eight were returned.

On a later visit the writer spent an entire day at
the college, interviewing three faculty members and talking
with administrative personnel about the inservice improvement

program.
6. North Central College

North Central College 1s located at Naperville,
Illinois, It 1s endowed and supported by the Evangelical
United Brethren Church. "The honor of having taken the ini-
tiative towards the establishment of North Central College
belongs to the Illinoig Conference of the Evangelical United
Brethren Church,"h who, in 1861, invited the conferences of
Wisconsin, Iowa, and Indiana to unite in founding the school.
The village of Plainfield, Illinois, offered a site, which
was accepted, so the college was first named Plainfield
College. In 1864, the name was changed to Northwestern
College, and in 1870, the institution was moved to Naperville.
In 1926 the name was changed to North Central College.

North Central College is fully accredited and approved
by the North Central Association. It is also approved by the
Assoclation of American Colleges and the American Council on
Education. The school of music is a member of the National

Association of Schools of Music.
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The first appointment with Dean C. C. Erffmeyer came
as a result of the initial inquiry by letter. The study was
explained to Dean Erffmeyer, and he agreed to cooperate.

Since the faculty had just met previous to our first inter-
view, some time was lost in getting started. The writer was
permitted to visit a faculty meeting and personally administer
the faculty questionnaire. The results were tabulated and
discussed with the Dean.

Dean Erffmeyer permitted a covering note over his
signature to be used with the student survey. From a student
1ist, a sample of 15 percent of seniors, juniors, and freshmen
was selected. The addressed questionnaires were distributed
and collected through the Dean's office. When the question-
naire forms did not come in by the requested date, the Dean
sent tracers to remind the students. These data were sum-
marized and shared with the Dean. On & subsequent visit,

three faculty members were interviewed.
7. Olivet Nazarene College

Olivet Nazarene College is located at Kankakee,
Illinols. The college had 1ts earliest beginnings as an ele-
mentary school in Georgetown, Illinois, in 1907. In 1908, the
school was moved to a point just south of Olivet, Illinois,
and a secondary department was added. In 1909, the school
became a college of liberal arts. In 1912, the trustees
gave the college (then known as Illinois Holiness University)
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to the Church of the Nazarene. In 1921, the name was
changed to Olivet College. In November, 1929, a fire at the
school destroyed much of the property. In order to con-
tinue its program of expansion, the trustees purchased the
present campus and buildings owned by the St. Victor College.
In 1940, the school was moved to the new campus, and the name
was changed to Olivet Nazarene College.

Olivet Nazarene Co;lege is accredited by the University
of Illinois as a Class "A", four-year college, It is also
accredited by the Illinois State Department of Education as
a teacher-training college. Graduates are admitted to the
University of Illinois and other institutions with full
graduate status. Undergraduates receive hour for hour credit
in the undergraduate colleges. The college is a participant
in the North Central Association liberal arts studles. At
the beginning of this study, the school was not accredited
by the North Central Assoclation; however, the college was
given full accreditation during the spring of 1956.

The first contact with Dean Willis Snowbarger came
as a result of the initial letter of inquiry. After a per-
sonal interview and explanation of the study, he was interested
to participate. The faculty questionnaire was administered at
a faculty meeting by Dean Snowbarger. This gave almost 100
percent participation. He returned these to the writer and

a summary was returned to the Dean. Student questionnaires
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were sent to 120 students, and four hundred and eleven forms
were returned.

Four visits to campus permitted the writer to inter-
view three faculty members and the Dean. The cooperation
from all was excellent. There was high feeling of optimism
among the faéulty about their program of instruction. Each

was aware that progress had been, and was still being made.
8. Wheaton College

Wheaton College is located at Wheaton, Illinois. The
college was organized in 1860 out of the Illinois Institute,
which was started in 1853. When the college was chartered
in 1860, Illinois Institute, the preparatory department, later
became Wheaton Academy. Wheaton College was started under
the sponsorship of Free Methodis; people, but since the presi-
dency of Dr. Johnathan Blanchard, in 1860, has been an inde-
pendent and inter-denominational school.

The initial contact with Dean John Fadenrecht came
as a result of the initial letter of inquiry. He made ar-
rangements with the Academic Planning Committee for the
teacher questionnaire to be made at a faculty meeting. On
the afternoon the questionnaire was administered 81 members
were present. These were summarized and a'copy given to the
Dean,

The student questionnaire was administered to a 15

percent sample of the senior, junior and sophomore clagses.
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Since Wheaton has a college postal system, the addressed forms
were administered through the college postal system, the ad-
dressed forms were administered through the college mail. The
refurns did not come in very well, so a follow-up had to be
made. When 485 forms were in, a summary was made and shared
with the Dean,

Four interviews were held with professors on Wheaton's
campus. They were people who had seen the inservice devices

develop.

D. Summary

This chapter has presented a brief historical sketch
of the eight colleges in the study. It will be noticed that
the schools have much in common in terms of character, ac-
creditation, and willingness to cooperate in the study. The
methods used in administering the surveys were described as
they had to be worked out in keeping with the clrcumstances

of each school.
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E. Footnotes

l. E. H. Wilkins, Higher Education. Washington,
D, C.¢t U. S. Office of Health, ucation, and Welfare. Gov-
ernment Printing Office, 1956,

2. Ibid.

3. Bulletin of Augustana College, 1955-56, p. 7.
4o Bulletin of North Central College, 1955-57, p. 1ll.
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CHAPTER V

INSERVICE IMPROVEMENT EFFORTS IN THE INDIVIDUAL
LIBERAL ARTS COLLEGES

A. Introduction

This chapter reports the findings concerning the in-
service improvement in each liberal arts college studied and
the information collected on the variables that will be com-
pared witn the inservice improvement program. Each college
will be reported separately. The identity of the colleges
is not revealed. The colleges are reported in order fronm
the lowest score on "How well is the college performing these
activities?™ to the highest. The order in this éhapter has
no purposed'relationahip to the alphabetical order in Chapter
IV, Each college will be reported in the following pattern:

Information received from the teacher questionnaire form.
Information received from the student questionnaire form.

Information received from the interview with the adminis-
trative officer,

Information received from the interviews with faculty
personnel.

Information received from other sources.
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B. Summary of the Colleges

l. College A

Of the eight colleges, this college made the lowest
score on the question: How well i1s the college performing
these activities?

a. Teacher questionnaire. There were }2 respondents
to the teacher questionnaire. This represented 55 percent of
the full-time faculty. There were thirty items of the ques-
tionnaire on which fifty percent or more of those responding
indicated that the college was "doing™ (a combined score of
the "Doing Well" and the "Doing But Shoula Improve® columns)
the édtivitj. ihree of the scores derived from the teacher
questionnaire are reported as scaled acores,l and two are

reported as percentage scores.?

1The scaled scores for the teacner questionnaire were
derived by assigning weighted scores to certain columns
(Ch. I¥I, B.). By multiplying the column total by the scale
score for the column, a weighted column total was figured.
From these weighted column totals, a grand weighted total of
the columns was derived. This grand weighted total of the
columns was divided by the grand total of the columns. The
quotient derived was the scaled score for the particular
question,

2Items three and five of the teacher gquestionnaire
are reported as percentage scores. With these two items,
only one column was used. The quotient resulting from the
division of the column total by the grand total of the columns
was the percentage score.
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How well is the college performing these activities? (8)3 .730
Do the faculty members consider these activitiejs | '

desirable? (5) <678
Percent of facultg members unfamiliar with present

practices. (L4 «135
Reaction of faculf members to certain working

conditions. (7 426
Percent of facultg members undecided about working

conditions. (6.5) °115

b. Student Questionnaire. Student questionnaires were
sent to 180 students. With each student completing four forms,
a total possible return was 720, The actual return was h}2.
On the three items on which the student questionnaire gave in-

formation, the following acaledu scores were made,

The frequency of use of certain teaching methods. (7) 2423
The frequency of use of certain teaching techniqueb.‘(h) 1.73
Student reactions to the teaching-learning o
situations. (7) 3.63
c. Interview with Administrative Officer. The admin-
istrative officer who was interviewed holds the rank of pro-
fessor. He has been in his present job for twelve years. The
catalog showed & student enrollment of 1201, but the adminis-
trative officer said that a few over 1100 had been their

3The numbers in parentheses indicate the rank of the
college on the variable,

hScaled scores for the student questionnaire were found
in the same manner as those of the teacher questlionnaire, but
the weighted values assigned to columns were different.
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largest aemestor.s There are 76 full-time faculty members,
fourteen part-time faculty members, and a reported faculty-
student ratio of 1:16. Among the faculty, there are 24 with
doctor's degrees (32 percent), forty-seven with master's de-
grees, and five with special or bachelor's degrees. Fifteen
class hours are considered a full-time téaching load. This
college anticipates 1500 students in 1960,

The administrative officer was very cooperative in
providing information to the questions and gave permission
for records of the North Central Association to be consulted
for additional data.6 The interview with the administrative
officer yielded the following information.

This college has not cooperated with collegiate organi-
gations in studying problems of liberal arts collegés, although,
"we cooperate in unending questionnaires." It was felt that
these questlonnaire studies has provided énly ®"limited in-
sight." At the time of the interview, the coliege was engaged
in a géowth study for the next few years. Evidently, this
had bearing upon the anticipated enrollment of 1500 in 1960.
Also, there was a college study of audio-visual education

going on. No outside resources, in terms of %experts,” had

-

5The difference devolves around part-time evening-
school students.

6The writer made a visit to the office of the North
Central Association at the University of Chicago to seek ad-
ditional information from records on file at the Assoclation
office. After going over the records with an Association
official, it was felt that the records did not furnish any
additional information significant to this study.
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been brought in to provide help. In providing means for the
faculty to do research, this college grants sabbatical leaves,
but they are granted on a limited basis. Its teachers have
the Purdue Rating Scale available for them to receive student
ratings, but these are on an optional basis. The college

does encourage attendance at meetings of professional organiza-
tions by granting $20.00 per year for convention allowance.
This amount can accrue up to $60.00, but when that maximum

is reached, no more 1is alloted until some has been used. This
college does not have a published salary policy but expects
to have one within the next year. It participates in the
T.I.A.A. and social security for its faculty retirement. Each
faculty member has an office and desk, although some offices
are shared.

It was the feeling of this administrative officer
that the strongest inservice activity of the college was the
induction of new teachers. The Dean of the College meets at
frequent intervals with new faculty members to discuss school
policy, teaching problems, and to have social times. He felt
the weakest part of their inservice program was the lack of
faculty study groups on professional problems. During the
school year, the faculty does meet for social gafherings, with
wives or husbands invited, and some effort is made at these
meetings to attack academic problems. However, the Dean felt
the effort was not as concerted as it ought to be. There are

no specific plans for the future to accelerate or improve the



insgervice activities. The administrative officer commented
that "the entire matter receives frequent attention, but the

modification is slow."

d. Interviews with Faculty Personnel. Through the

courtesy of the Dean of the College, interviews were arranged
with three faculty members. Each faculty member was courteous
and cooperative in answering questions. The questions directed
to them were related to the thirty items on which fifty per-
cent or more of those faculty members responding indicated that
the college was "™doing" the items. This gave descriptive in-
formation on the'activities represented by the numerical
scores.

Orientation of the faculty. It was felt that the new
teacher could fit well at this college. Several new teachers
had expressed appreciation for the faculty handbook, indicat-
ing that it had made their initial adjustment easier. The
handbook is "suggested" reading for all faculty. Additions
are made to the handboék almost yearly by the insertion of
new mimeographed sheets. "It has only been a couple of years
since it was completely rewritten.” Prom time to time, the
faculty receives mimeographed notiéos from the Dean on
changes of policy. At other times, these bulletins are pub-
lished to give information on committee studies, results of
the college testing program, and "most any other type of
information that the faculty ough£ to have."” These bulletins



e,




99

are published on a "need™ basis and are not a regular inserv-
ice effort. These bulletins were thought to serve a useful
purpose since the faculty meets only once a month.

Understanding the school and its purposes. Student-

wise, this college sponsors a "freshman week"™ in which the
new students are oriented to the college. New teachers par-
ticipate in this effort to become acquainted with the physical
surroundings, the philosophy of the college, and an under-
standing of the educational program. Further efforts are made
to increase faculty understanding of the college through
faculty meetings. It is the practice of the President to

give interpretative comments at these meetings. One of the
strongest emphases of the college's philosophy and purposes

is the chapel service. On a day Ghen the writer visited the
chapel service, the President delivered such an address. It
concerned the 'atudoht fair” (in which money had been raised
for civic enterprisea) and éhe achievements of the forensic
teams. The President emphasized the development of these
activities as a part of the total educﬁtion which the college
sought to give. There is a faculty committee, lknown as the
Educational Policies Committee, which has the responsibility
of keeping college practice in line with college philosophy.
Four or five years ago, through this committee, the catalog
statement of philosophy and objectives was revised. The college
publishes an alumni bulletin in which interpretative articles

deal with the college's purposes and achievements.
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The Dean of the College meets with new faculty members
and orients them to the college's philosophy. An official
publication of the church to whicn tne college is related pro-
vides space in each issue to interpret the college to the
constituency. The alumni bulletin is published six times a
year. There have been faculty-student discussions on the
liberal arts college, its program, philosophy, and problems.
These discussions have givén opportunity to think through
some of the philosophical aspects of the college.

Administration's attitude and responsibility for im-

provement of teaching. There seemed to be a general feeling

among the interviewees that inservice improvement had not re-
ceived the proper "push" from the administration. Extra-
teaching duties wefe deécribed as "heavy" and needing atten-
tion from the administration. It was felt that a good job
had been done in making information available from the regis-
trar, personnel, and guidance officers. All freshmen testing
\scores are made available to the faculty members who serve
as counselors for these new students. Each counselor is
supposed to keep a cumulative record on his counselees. Doubt
was expressed that this was followed through by all counselors.
The grades are reported bi-weekly from the Dean's office,
giving "low" and "honor" students. Absences aré also reported
on this sheet. A.uniqué feature of these reports is the com-
ment given by the teacher giving the low grade, as to why the

grade was reported low. This gives the faculty counselor
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specific information on which he may advise his counselee,
A comment might be -- "Has not turned in daily assignments."

The administration does provide clerical assistance
to teachers. This help 1s usually given through students.
. These students are paid by tuition reductions. One generally
tries to find a student who is interested in the professor's
field, so there will be more interest and efficiency in the
work. Interviewees felt they had been fortunate in securing
good student help. The Dean's office will provide secretarial
help when it is necesaarj. As much as possible, the adminls-
tration has shown its willingness to attack problems that
affect teaching. One interviewee described this action as
"very positive." At a teacher's suggestion, a large section
of a class was divided. |

Involving the whole faculty. The faculty is having
opportunity to do long-range planning with the administration
as items are presented to it from the "policies committee."
There was much faculty planning involved in the construction
of & new fine arts building. There 1s a faculty committee
that deals with speclal faculty meetings designed to provide
social and academic activities. This was not felt to be too
strong since most of the meetings were more social than
academic. It was felt that new faculty members had oppor-
tunity and freedom to express their views.

Assisting the faculty in its professional development.

The college is quite willing to grant leaves for study when
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one can finance it himself. There is also willingness on the
part of the administration to work out research leaves. One
interviewee had received college help for a trip to Europe.
However, this leave practice seems to be wofked out on an
"individual bargaining basis." Some inter-departmental seminars
ﬁave been tried, to 1ntegrate.several areas of study, but the
interviewees sald the extra-teaching duties had so dissipated
the energy of the teachers %nvolved that it had not worked
out too well. Mention has already been made of the provisions
for attending professional meetings. Interviewees felt that
the college was "more than generous®" in its efforts to pro-
vide retirement benefits. The T. I. A. A. contributions are
paid by the college, over and above the salary. It has also
made provisions for teachers who are ordained ministers in the
sponsoring church to have ministerial retirement benefits.

One interviewee had received help from the newsletter the
Dean's office put out reporting educational research. But

1t was admitted that this was not a "regular service.'

Directing or supervising instruction. Although no

systematic program for directing or supervising instruction
is in force, it does receive rather careful attention through-
out the school year. This is done by close cooperation be-
tween department heads and the Dean. Department heads usually
help the new teacher get his courses set up. All three inter-
viewees felt that one could talk to the Dean about academic

problems. The Dean was described as being "sympathetic to
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problems"™ by one, and "wise in the ways of teachers by
another. "One can go in anytime for help with a problem."
"The Dean can say 'No' in a nice way." Mention has already
been made of the frequent meetings the Dean has with new
teachers to get them oriented.

Providing centralized services. At present, there is

& plan underway by the Library Committee to extend the oppor-
tunity for inter-library loans. A committee has been appointed
to take charge of securing audio-visual aids. Each depart-
ment has some audlo-visual equipment, but this service is not

- centralized except for ordering films. The clerical assistance
provided by students may be used to grade objective tests.
There 1s a mimeograph machine in the Dean's office where
teachers may take their test materials for duplication. 1In
terms of teaching supplies, one interviewee said, "We can get
what we really need. Of course, we operate conserQatively.”

Obtaining evaluations from others. The Purdue Ratiﬁg

Scale is made aveilable to teachers for student ratings. This
is not compulsory. Some agitation by students to have the
forms used more regularly has accelerated its use. A move 1s
afoot to make it an annual and all-collegé affair, When a
teacher does use the Purdue Rating Scale, he evaluates the
results. It is not obligatory to share them with the Dean.

Encouraging research. Some experimental designs with

classes have been permitted. An experiment involving inter-

departmental seminars was mentioned. It was between literature
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and fine arts. Some grouping has been permitted in English

and languages. The interviewees felt that if a teacher wanted

to do something that seemed “sound," it would be permitted.
Insuring the flow of information to and from campus.

Faculty members who serve as student counselors have ready

access to information about students. The results of testing
programs are made available to counselors immediately after
the results are known. The Dean publishes reports on how
well the college stands with other colleges on standard

test scores. A centralized record system is in the Dean's
office. A teacher is free to consult these records at aﬁy
time. This college had a number of church conferences on
campus each year, but nothing was mentioned about educational
conferences.

Working conditions. Recently there has been a llaison
committee of faculty members appointed to serve with the ad-
ministration on working conditions. This committee serves as
a communication channel between the faculty and the adminis-
tration. They are involved in plans for the future and the
effects of these plans on the faculty. In general, the in-
terviewees felt that the non-teaching responsibilities were
too heavy. Three items on which the faculty indicated they
were not pleased were: present salary, opportunity for travel,
and opportunities for research. On seventeen items the faculty
indicated that it was "pleased"™ (where the combined responses

on "well pleased" and *pleased‘ were fifty percent or more of
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those responding). Items tnat rated unusually high in the
"well pleased” cdlumn were: opportunities for conferences
with individual students, availability of office space, con-
structive attitude displayed by the administrative officers,
institutional definition of "Academic Freedom," and provisions

for tenure.

e. Information from Other Sources. From the college

catalog information was available on the length of service
of faculty members. The average years of service of the
faculty are 13.35. No other material that would help inter-
pret the inservice program, except the faculty handbook, was
available. Since a section summarizing the faculty handbook

will be presented later, that material is not included here.

f. Summary for the College. The remarks of the

interviewees seem to indicate agreement with the statistical .
data--that the college does not possess a strong inservice
improvement program as measured by faculty reaction to the
items on the teacher questionnaire. This is indicated also
by the heavy responses reported in the "not doing but should"
column (507) and the "not doing" column‘(bll).6 The fact
that this college doeé not cooperate witn coilegiate organi-
zations in studying programs of instruction may be a part of

the lack of "pusn" felt by the faculty. In evaluating this

6Summary sheets for teacher and student questionnaires
for each college are found in the Appendix.
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program, one should keep in mind that the Dean teaches part-
time and may not have time to give to guiding the inservice

program that a non-teaching dean could give.

2. College B

This college made next to the lowest score on question
one of the eight colleges in the study. The specific informa-

tion from the surveys is given below.

a. Teacher Questionnaire. There were 31 items on the

teacher questionnaire which the faculty indicated the school
was doing. These responses were made by 36 respondents out
of a faculty of forty-two (85 percent). The scores from the

teacher questionnaire are as follows:

How well 1s the college performing these activities? (7) .743

Do the faculty members consider these activities

desirable? (7) .62
Percent of faculty members unfamiliar with present

practices. (7 <155
Reaction of faculf members to certain working

conditions. (hy <500
Percent of facultyAmembera undecided about working

conditions. (5) o112

b. Student Questionnaire. There were 120 students

sampled. A total possible return would have been 80 forms.
The actual feturn was 361, The scaled scores for the items

on the questionnaire are as follows:
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The frequency of use of certain teaching methods. (8) 2.21
The frequency of use of certain teaching techniques. (8) 1.57
Student reaction to the teaching-learning

situations. (4) 3.76

ce. Interview with Adminisgtrative Officer. The admin-

istrative officer who was interviewed has been at the college
for thirty-four years. For the last twelve years he has
served as Dean of the College. From his report, the average
attendance for the two semesters of 1955-56 was 758. In
1960, this college is expecting 1,000 students. At present,
there are 42 full-time faculty members and slx part-time,
This gives a faculty-student ratio of 1:17 (on the 758 figure).
0f these faculty members, there are 19 with doctor's degrees
(45 percent), twenty-six with master's degrees, and three
with bachelor's or special degrees. AThirteen to 15 class
hours are considered full-time teaching. Two hours of labora-
tory teaching are counted as one hour of teaching. On this
basis, the college average is 1l hours.

This college has a specifically budgeted amount for
inservice improvement. For 1955-56, it was $3,100.00. This
is broken down into $600.00 for faculty travel, and $2,500.00
for leaves. A teacher may be granted a semester's léave at
full pay or a year's leave at half pay. During ihe past three
Years this has avefaged about $2,500.00 per semester.

This college has not cooperated with collegiate organi-

zations in studying problems of liberal arts education. It
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has held meetings with other colleges supported by its church.
It was felt that these meetings had furnished some new ideas.
According to the administrative officer, the college is not
presently engaged in any studies of its own to improve instruc-
tion. No use of outside resource people was reported for the
years 194L4-45 through 1955-56. No provision is wade for
teachers to receive evaluation of their teaching. The college
does give assistance to teachers for travel to professional
societies. It has a published policy on leaves, but no pro-
motion or tenure program published. At 68, a faculty member
may retire. The school participates in the T. I. A. A. with
four percent being pald by the college and four percent by

the teacher. Recently, social security coverage has been
added. Each faculty member has a desk to himself although
some offices are shared.

According to this administrative officer, the
strongest point of inservice improvement is found in the
faculty meetings at which programs dealing with academic and
administrative problems are discussed. Lately, a. series of
programs in which each department'(also trustees and adminis-
tration) tells about its work in relation to the whole
college'has been going on. Also mentlioned as sfrengths were:
the sabbatical leave program, and the encouragement from the
college for faculty to attend professional meetings. The
weakest part of the program was felt to be the orientation

of new faculty members, especially the beginning teacher.
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At present, there are no plans being considered to accelerate

or improve the inservice program.

ce Interviews with Faculty Personnel. The three

faculty members interviewed were very cooperative in answering
questions, but all three seemed to indicate that they felt the
inservice program was weak. One had & rather negative attitude
about the administration's ability to get the program going.

Orientation of the faculty. There were no items in
this section where fifty percent or more of those responding
indicated that the college was performing the activity. Thils
concurred with the administrative official's opinion that this
was the weakest part of their program.

Understanding the school and its purposes. Faculty

meetings have contributed significantly to this phase of in-
service improvement. Several years ago all faculty members
wrote out their objectives for the college. These were
evaluated and condensed for a catalog statement. Several
meetings were spent in discussing this general statement of
objectives. This year, the board of trustees had a meeting
with the faculty in which they presented their views on the
objectives of a church-related college. Articles are written
in the church periodicals explaining the program of the
college. Several attractive brochures are available for dis-
tribution,

Some departments were reported to be successful in

coordinating their objectives with the college objectives.
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This has been particularly true in the English department
with its emphasis on communication. A committee on policies
clears all departmental suggestions for course additions or
deletions to be sure that all changes are in line witn the

college's policies and objectives.

Administration's attitude and responsibility for
improvement of teaching. Each of the interviewees felt the

administration had not exercised strong leadership in the
improvement of teaching. There is no published program for
promoting the faculty on a merit basis. Promotions are
generally made by the President. Evidently, the system has
worked to the satisfaction of most, for no adverse criticism
was heard. Although the college does not have a centralized
filing system on students, it does a good job, according to
these interviewees, in making information available to teachers.
Reports are given on tests shortly after they are taken. A
probation list is published each quarter. The Registrar's
Office is open to faculty members to check on students' Back-
ground or grades. .
Efforts have been made to provide student help to
teachers. Each department has one or more student assistants
who are selected by the department. "Almost every teacher
has some departmental assistance.” The students are generally
selected from among those who are-strong in the area. 1In
general, the interviewees felt that these students had given

helpful assistance. It was felt that the administration was
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ng to attack problems that affect teaching. This was
nced by the replacement of a weak teacher and a careful
tilon of a new teacher. "Of course, they have to work
Lln budgetary limits, but they will do what they can."
Involving the whole faculty. Considerable use has

n made of the faculty in discussing the posslbilities of
creased enrollment. The President has a faculty committee
rking on problems of administration, scholarship, and
ulldings. This committee has been working on “efficiency
studies." Group activities have been sponsored-among the
faculty, .usually involving social gatherings where wives may
come., On several occaslions there have been voluntary dis-
cussions among faculty members. One such meeting was to
discuss the question of future enrollments, "Quality vs.
Quantity." “
Asslsting the faculty in its professional development.

The sabbatical leave program has already been described. Money

budgeted for attending professional meetings is included in the
departmental budgets according to the previous experience of
expenses, One interviewee remarked, "These things (professional
meetings) haven't helped our old teachers to change much through
the years." Under the leave program, one teacher took a year
off to write a mathematics book, and a literature teacher
worked out a new coux;so to be offered. It is also possible

for one to sumit a plan for travel as a leave program.
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Directing or supervising instruction. Most of the

direction for the teacher seemed to come from the departmental
head, although the Dean gives personal help when it 1s sought.
The help given by the Dean did not seem to deal as much with
classroom technique as "just a chance to talk about my course
with him.," These types of visits to the Dean seemed to be
quite frequent. "He probably gives a teacher eight to ten
hours a year talking about courses." None of these visits

is scheduled in a required manner. ~

Providing centralized services. Although the faculty

rated well help in selecting audio-visual materials, this
seemed to have indicated their being ordered through on of-
fice. Audio-visual equipment is centralized, but film ordering
is quite individual. The experienced teacher who helps set
up course objectives 1s usually the department head. The
clerical assistance provided teachers has already been des-
cribed. All interviewees were enthusiastic about the mimeo-
graph services provided for them. This also includes stencil
cutting. Expenditures for this service are provided in the
departmental budget. Although one has to go through channels
to get equipment, it was felt that within budgetary limits one
gets what he needs.

Encouraging research. Although there were three items
on which fifty percent or more of those responding indicated
that the college was "doing™ the item, only one--sabbatical

leaves~--drew a fifty éerceni response in the "doing well"
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actually representative of actual conditions, although
did agree the administration permits experimentation
cleases when one has a good idea.

Insuring the flow of information to and from campus.

ce this college has close church relationships, there are
1y opportunities for students to engage in church programs.
.80, student groups sponsor several community projects. Re-
ently, a college chaplain has been engaged to coordinate the
religious activities off campus. Church conferences are in-
vited to the campus. On a day the writer visited, there were
approximately 100 high scnool students from churcnes related
Yo the college visiting campus. Several educational con-
ferences are held on the campus each year. The Education
department sponsors a meeting for school administrators in
the county. Outside speakers of national repute have been
engaged to address these adminisﬁrators.

Working conditions. A scaled score of .500 was

achieved on the working conditions. There were only three
items, present salary, opportunity for research, and oppor-
tunity for travel, on which less than fifty percent of those
responding indicated they were "pbleased.” The close relation-
ship of this college to the spohsoring church has made it
possible for working conditions that relate to fineancial
gbility to be kept at a satisfactory level while other as-

pects of the inservice program have been allowed to lage.
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e. Information from Other Sources. From the college

1talog, information was avallable on the average years of
srvice of the faculty. This average was 12.67. This college
ost three professors by death. None of these was close to
etirement, so apart from such uncontrollable circumstances,
he average may have been higher. The interviewees indicated
hat once a person became settled at this school, he generally

stayed a long time.

f. Summary for the College. The above information

will indicate that this school has only sporadic strength as
measured by the faculty reactions to the questionnaire. One
interviewee summed up the program &s being strongest in the
erea of mimeographing services and weakest in orientation of
new faculty members. The new faculty member was described as
"being on his own," "in the dark," and "having to work his

way along."

3. College C

This college rated third from the bottom on question
one. There were forty items on which the teachers indicated
the school was "doing™ the item. The following is the specific

information.

a. Teacher Questionnaire. There are forty full-time

faculty members at this college. This faculty returned 35
forms (87 percent), and their repofta indicated the following

scores?
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How well is the college performing these activities? (6) .769

Do the faculty members consider these activities

desirablet (6) 661
Percent of faculty members unfamiliar with present

practices. (2 «097
Reaction of faculty members to certain working

conditions. (6; L84
Percent of faculty members undecided about working

conditions. (4) 0115

b. Student Questionnaire. Student questionnaires

were sent to 100 students. A total possible return would have
been 400, The actual return was 268. The following informa-

tion was obtained in the summary.

The frequency of use of certain teaching methods. (5) 231

The frequency of use of certain teaching techniques. (7) 1.68

The student reaction to the teaching-learning ‘
situations. (2) 3.79

ce Interview with Administrative Officer. The adminis-

trative officer interviewed has been with the college for 27
years, of which the last five have been as Dean of the College.
According to him, the college had an enrollment of 645 in
1955-56, In 1960, the college is planning for 850 students.
There are forty full-time faculty members and nine part-time.
This gives the college a faculty-student ratio of 1l:14.6.

Among the faculty members there are eighteen with doctor's
degrees (45 percent), 26 with master's degreea, and five‘with

bachelor's or speciél degrees. The administrative officer
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indicated that $2,000.00 is budgeted for inservice improvement.
From this sum, he indicated that the college gave assistance
with publications and secured library materials for the faculty.

This college has not cooperated with collegiate organi-
zations in studying liberal arts problems, and at present
time did not have any institutional studies underway designed
to improve instruction. No outside resource people had been
brought to the campus, although they had been used to work
on academic problems. The administrative officer indicated
that a fund to be used in encouraging research was in the
offing. The Dean's office give assiatance to any teacher
who wishes to recéive evaluation of his teaching by providing
the evaluation sheets.

Beginning next year, this college will pay round-trip
coach fare for faculty members to attend professional meetings.
This faculty has recently published a faculty handbook, and
it is in dittoed form so it can be amended by insertions.

They have a published tenure program, but their promotion
policy and leave policy are not in writing. Provisions are
made for retirement at age 70. The college cooperates with
the T. I. A. A. program,

Each faculty member has a desk to himself, though some
offices are shared. The administrative officer commented,

"we consider our office facilities adequate." In listing the
strongest phase of the inservice program, thé administrative

officer named "assistance to young instructors to continue
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their graduate study." He listed as the weakest, their lack
of help to young instructors in their day-to-day problems.

At the time of the interview, there had been no definite plans
for accelerating or improving the inservice program, except

for the research fund mentioned.

de Interviews with Faculty Personnel. Through the

courtesy of the Dean, interviews were arranged with three
faculty members.

Orientation of the faculty. These interviewees felt
their new faculty handbook had added strength to their orien-
tation program. Previously, a committee had been responsible
for keeping the "faculty statutes," and generally, new teachers
were assigned to this committee so~they would become acquainted
with the statutes. It was felt that these statutes were too
inaccessible so the suggestion was made to the administration
that a handbook be published. The committee in charge of the
handbook revises it currently with insertions. The Dean's
office makes & practice of publishing bulletins regafding new
information on school policies, registration, schedules, etc,

This faculty has had a pre-school workshop for the
Past four years. This practice was initiated by the President.
The meeting is planned by the administrative staff. During
the past years, the following topics have been considered as
themes for the workshops:

1953-5) Philosophy of a Christian College
195455 Counseling in a Christian College
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1955-56 Teaching in a Christian Liberal Arts College
1956-57 (Proposed) Christian Emphases of the Liberal
Arts College
Each of the interviewees felt these pre-school work-
shops had been very valuable to the orientation program. One
of its strong benefits to the faculty as a whole was described
as "giving the faculty chance to emphasize the spiritual unity
we have in our college."

UndqggjandingAthe school and its purposes. At the

pre-school workshop, they have engaged in a study of "pur-
poses of the Christian college." In connection with éhis
study, a sub-comnmittee was working on college objectives and
philosophy to determine where curriculum changes should be
made, Some departments have made efforts to bring their de-
partmental objectives in line with the institutional aims,
The number of persons in each department is small, so the de-
partment basis has noﬁ been too good as a planning basls.
This college has sought to interpret its program to its con-
stituency by its catalog and published bulletins. It observes
& "Christian College Day" in the spring, which is sponsored
by the National Council of Churches. This year there were
over fifty persons speaking on "Christian Education" in the
surrounding churches. This coliege has a group of towns-
People called "associates." Once a month this grou§ meets,
and a differenf departmont'explaina its work. This college

recently celebrated its centennial, and in conjﬁnction with
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that occasion published a history of the college. Its alumni

bulletin goes out four times a year.

Administration's attitude and responsibility for
improvement of teaching. Although no printed program for

promotions is available, the interviewees felt that merit
was the basic consideration in promotions. "They know who

is doing good work." The administration makes psychological
test scores available through the Dean's office shortly after
the tests are taken by the students. The admission files are
open to faculty members to get information on the students'
backgrounds. Each department chairman has records on his
majors and counsels his majors. When a student declares a
major, his records are sent to his department chairman. This
college has a very comperhensive cumulative record form that
is kept by the department in counseling students.

Students may take a "proficiency examination" in any
required subject. Although this 1is permitted, not mAny take
advantage of it. Teachers may get student helpers tarough
the business oifice. The Dean's office usually provides
secretarial help when it is needed. One interviewee commented
that there seems to be "more recognition than consideration"
given to extra-class duties. Another interviewee commented
that these are unusually heavy. There is no systematic pro-
gram to take them into conderation in determining class load
or pay, although an individual may get consideration if he

plaeds his case. This college nas sought to follow the

L - __ S
#
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recommendations of the American Association of University
Professors in matters of academic freedom, tenure, and dis-
missal. The matter of academic freedom has been a topic of
discussion at ;ne of the pre-school worksaops. “We have an
awful lot of freedom here," one interviewee said. The ad-
ministration has shown its.willingness to attack problems
that affect teaching, particularly in getting rid of weak
teachers. In dismissing such weak teachers, the administra-
tion has sought to operate within the policies of the A. A.
U. P. It was felt that the administration did give sympathetic
hearing to instructional problems. "One should always keep
in mind the limitations under which the college operates in
discussing these problems."

Involving the whole faculty. This college has re-

cently set up a nine-person committee to plan with the ad-
ministration. The nine members are on a three-year revolving
plan, They are'considering such prodmps as student enroll-
ment and expansion, pre-registration procedures, chapel, and
buildings under discussion. Thelir recommendations are not
always accepted exactly as proposed, but enough of them

have been incorporated into plans that the committee knows
its work 1s being relied upon. All ranks are represented

on this committee. Because the departments do not have too
many faculty persons within them, most academic planning 1s

done on a divisional basis.
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Agsisting the faculty in its professional development.
This college does not have a published policy on leaves, but

individuals may get help as need arises. At present, a conm-
mittee of three persons, working under the President, is con-
sldering means to administer a fund to encourage professional
growth. Two thousand dollars a year will be allocated for
such use.,

This college has devised some inter-departmental
seminars. One has been sponsored jointly by the departments
of art and foreign language. A seminar in American culture
was sponsored by the department of history, English, and
soclology. The administrative officer did not indicate that
any outside "experts™ had been brought to the campus, but
their servicés had béen used at the pre-school workshops.

Some of these had spoken on non-instructional matters, 1i.e.,
"The World Situation® and "China Today."

Faculty membérs are encouraged éo attend professional
meetings, but ™not helped enough." The college is free about
granting absences to attend profoésional meetings, but only
$25.00 is allotted to each department. The science department
has a gpecial fund, donated by friends, to provide for science
professors ana students to take special trips. It was believed
the situation for the rest of the college may be improved
through the administration of the $2,000.00 for professional

development.,
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Directing or supervising instruction. Little seems

to be done in this area, and the interviewees sensed it.,

The departmental chairman does what supervision of instruce
tion is done. Each interviewee felt that one could feel free
in discussing academic matters with the Dean.

Providing centralized services. This college secures

books on inter-library loans from the University of Chicago,
University of Illinois, and Knox College. They do not have
a centralized audio-visual agency. Since the sclence and
education departments use most of these teaching aids, orders
are channeled through those departments. A ditto machine 1s
avallable for faculty members to duplicate instructional
materials., Because of the convenience of the ditto machine
most faculty use it, although mimeographing service 1s avail-
able., Each department has an amount in its budget to cover
costs of these items.

Encouraging research. The interviewees felt that
one could feel free to experiment in his classroom. One had
used his classes to set up a doctoral study.

Insuring the flow of information to and from campus.
Mention has already been made of efforts like the Christian
College Day, on which the college sends representativea'into
the surrounding churches to interpret the program to the
churches, The Bible department also sponsors "student volun-
teer" groups for community services. Quite a bit of work has

been done in comnunity activities. The sociology department
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is currently engaged in making some community surveys. Con-

ferences are frequently invited to the campus. In order to

establish better working relationships and understandings be-

tween the college and high schools from which the college's

students come, high school principals are invited to the

campus. This gives them an opportunity to hear reports on

their former students. Coaches of the surrounding area use

the athletic faclllitlies for meetings, and a meeting of chemis-

try teachers of liberal arts colleges is held on the campus, ‘

Working conditions. This faculty was generally pleased

with working conditions. The scale value for the question-
naire was .484. There were 16 of the twenty items on which
the faculty was "pleased." Present salary, sabbatical and

other leaves, opéortunity‘for research, and opportunity for
travel were the four items with which the faculty was not

"pleased."

e. Informetion from Other Sources. This college

has two very attractive publications for students, but neither
yielded information on inservice improvements. From the
catalog, it was evident that the average years of service of

the faculty was relatively high, 11.87.

f. Summary for the College. It was the opinion of

the writer that, though this school did not show up too well
on the questionnaire, there are evidences of & growing in-

service program. The emphasis on faculty participation in
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planning, increased efforts for leaves, travel to professional
meetings, and the feeling of “we want to improve," as expressed
by the interviewees, indicates considerable inservice improve=-

ment may lie ahead.

L. College D

This college rated fourth from the bottom on question
one, There were 33 items on the teacher questionnaire on
which fifty percent or more of those responding indicated

that this college was "doing" the items.

a. Teacher Questionnaire. This college reported
sixty-five full-time faculty members. There were 51 forms

returned, representing 78 percent of the full-time faculty.
The return on the questionnaire was helped by the question-
naire being administered at a faculty meeting. The following

specific information was obtained.

How well 1s the college performing these activities? (5) .863

Do the faculty members consider these activities
desirable? (8) 672

Percent of faculty members unfamiliar with present
practices. (8 171

Reaction of raculf members to certain working
J

conditions. (8 o347

Percent of faculty'members undecided about working
conditions. (6.5) <117
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b. Student Questionnaire. Questionnaire forms were

sent to 150 students. A total possible return would have been
600. The actual return was 247. This low return was probably
accounted for by the fact that the college has no centralized
postal system. The forms had to be sent to individual dwellings
on the campus. Even though the Dean made a special effort to
get more returns in, the end of the semester interfered with

his efforts.

The frequency of use of certain teaching methods. (L) 2.33
The frequency of use of certain teaching techniques. (2) 1.84
Reactions of students to the teaching-learning

situations. (8) 3455

ce Interview with Administrative Officer. The adminis-

trative officer interviewed has been on the staff for 33 years.
He bas peen in his present position since 1953. This college
has a gtudent enrollment of 1008, but ih 1960, it is expecting
12000 The faculty-student ratio 1s 1:1l. Among the faculty
there gre twenty-two with doctor's degrees (34 percent),
forty<six with master's degrees, ‘and seven with bachelor's

or special degrees. f‘ifteen semester hours are considoréd

& fullatime teaching load. The average for the faculty was
described as being "about fifteen." The budgetary allotment
for inservice improvement is $2500;00. Specific items
financed from this amount are leaves, faculty travel, and

I‘aculty workshop.
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This college is presently engaged in the study on
critical thinking sponsored by the North Central Association.
It has also been a member of the North Central Association
Studies on Liberal Arts Education. It was felt that the
summer workshop in relation to the studies on liberal arts
education had made significant contributions to the work-
shoppers and the college as & whole. It was described as a
"morale builder."

At present, this college does not have any specific
studies underway to improve instruction, but it has appointed
a faculty committee to deal with the improvement of instruc-
tion, so some may be forthcoming. This committee has met
regularly at bi-weekly intervals. One outside "expert" who
has helped much with inservice improvement is the Nortﬁ
Central coordinator. It was felt that his visits to the
campus each year had generally resulted in some improvement
of instruction.

Although the college does not have funds for research
grants, it does release a teacher from teaching responsibili-
ties if he secures a sponsored project. Last year, one
teacher was put on half-time teaching so he could do research
on a sponsored project.

Several years ago a faculty committee drew up a
teacher evaluation sheet which is used near the close of the
first semester. The student reactions on these sheets are

the property of the teacher and are not seen by anyone else
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unless the teacher assumes the initiative 1in passing them
on to the Dean. This college does not give any formal
assistance to teachers to belong to professional organiza-
tlons. 1In cases where the subscription to a periodical,
Journal, or bulletin is the same price as the membersnip
fee, the college will pay the fee with the understanding
that the magazine becomes the property of the college after
receipt, About #2,500.00 is budgeted to pay faculty travel
expenses to professional meetings and to provide for leaves.
The digtribution for travel is made on the basis of coach
fare, plus $7.00 per day for expenses. "During the last
three years, no faculty member's request to attend a conven-
tlon has been refused.”
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