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LAWRELCE H. CUNNILGHANM ABSTRACT

This is a study dealing with the role of the
home scrool couns=lor in an urban schocl system.

The home school counselor, described in this
study, 1s a lay person employed by the Mott Program of the
Flint Board of Education working in the elementary schools
to make home contacts with inner-city families.

Tne project involved surveying schools of com-
parable size (4C,CCC population) to see if such a program
existed elscwrere and/or if the need for such a program
was evident.

Exploration was made of the only known home school
counselor procram (Flint, Michigan) and interviews held
with all home school counselors and other related personnel.

The hypothesis of the study is that a home school
counselor is an agent who can be utilized effectively by
school systems in urban centers to bridge the gap between
the home and the school by helping the people in particular
kinds of communities relate more effectively to their chil-
dren, to the school, and toc the entire community.

Results of the survey indicate no other school system
has this type of program, although many indicate the need
for and/or desire to experiment with such a program. Analy-
sis of survey data and case studies casts favorable light
on the home school counselor program in general and suggests
further areas of study, regarding the use of non-professionals

to close the gap between the school and trne homes of certain
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lrnner-city familie Thiis would, in turn, enable the

]

scrool to teach th

T

child more effectively.
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CHAPTER I

I.TXCDUCTION

Triis is a study dealing with the role of the home
school counselor in urban school systems.

There is considerable evidence that disadvan-
taged children and their parents have a much more
positive attitude toward education than is generally
believed. One factor that obscures the recognition
of tnis attitude is that while deprived individuals
value ecducation, they dislike the school. They are
alienated from the school and they resent authority.
These younssters and their parents feel that they are
second-class citizens in the school. They want what
ti.e school has to offer, but they do not feel in
many instances, accepted and involved in the school
program. They need the feeling that the school cares
about them.

It should be pointed out, however, that while the
schools have not been greatly successful in reaching the
deprived child, there are many factors to be considered. The
job of administering or teaching in a school where the chil-
dren come from deprived homes is more difficult than in
schools in middle-class neighborhoods. Tnis is for a number
of reasons ranging from the poor health of the student to his
lack of school-oriented background and motivation.2 Teachers

and administrators are the first to say that they need help

lprank Reissman, Programs fcr the Educationally Dis-
advantaged’(Washington, D.C.: U.S. Government Printing
Office, 1903), p. 2.

“Fred M. Hechinger, (Editor), Preschool Education
Today (New York: Doubleday, 1966), p. 37.

1
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in these difficult assignments.

t 1s clear from trie vast amount of literature
about the culturally deprived that the schools' under-
standing and treatment of children from disadvantaged
homes have been something less than earthshaking. Super-
intendents, principals, and teachers have organized their
procrams to meet the needs of youngsters of the middle-
class or abeve, and very often almost entirely the college
bound. To put it another way, only within the last decade
Fas major atterntion been given to education that might
serve those econonically deprived.

For the past nineteen years the community schools
of Flint, Michigan, a city of 200,00C, have been using
home school counselors in elementary schools as liailson
personnel between the home and the school. Beginning as
a pilot project in 1947, the program has grown until there
are now fourteen counselors working in fourteen different
community schools and communities.

The need for some such person as a home school
counselor can be noted by a study at urban school centers
in recent-years. Frank Riessman tells us that:

in 1950 approximately one child out ofevery ten

in the fourteen largest cities of the United States
was culturally deprived. By 1900, this figure has
risen to one in three. This ever-increasing trend is
due to rapid migration to urban centers. By 197C, it

is estimated there may be one deprived child fgr every
two enrclled in schools in thece large cities.

lFrank Riessman, The Culturally Decprived Child
(New York: Harper and Row, 1902), p. 1.




3
Because of the writer's position, principal of
Martin Community School in Flint, he has been in a most
favorable position to gzather data and to recheck his
data freauently for accuracy and consistency. This study
rakes a detailed analysis and documented account of the

work of trne home school counselor.

H-pothecis

Tre hypothesis: A home school counselor is an
arent who can be utilized effectively by school systems
in urtan cecnters to bridge the cap between the home and
the school by helping the people in particular kinds of
communities relate more effectively to their children,

to the school, to the entire community.

Degizn of the Study

This study 1is descriptive in nature in that its
purpose is to identify the underlying principles of a home
school counselor program, to determine present practices,
and to arrive at some conclusions on the feasibility of
using this program in other locales.

John W. Best writing about research in education
describes this type of research as follows:

In solving a prcblem or charting a course of
action several sorts of information are needed.
These data may be gathered through the processes
of the descriptive method.

The first type of information is based on
present conditions. Where are we now? From what
point do we start? These data may be gathered by
a systematic description and analysis of all the
important aspects of the present situation.



L

The seccnd type of information involves what
we may want. In what direction may we go? What
conditions are dosirable or are considered to
represcent best practice? This clarification of
objectives cr roals may come from a study of con-
ditions existing elsewhere ir what experts consider
to be adeguste or an51rable.

The home school counselor approach to the amelio-
ration ¢f tne prcblems of the culturally deprived child in

scricol is a relatively new phienomenon. The major problem

)

}e

acinzs these involved in such prorsrams is to determine the

important ingredierts of the program. It is for this
reason that such a study as this makes a contributlon to
pr nt rnowleds

Good and Scates describing methods of research

pocint out:

General description 1s characteristic of the
early stages of work in an area when significant
factors have not been isolated, and where perhaps
one would not have the means of measuring them if
they were identified. It is, therefore, a method
cf exploration; but, in addition, general descrip-
tion plays 1ts part 1n all rescarch reports, and
there are still areas in which it is better fitted
to the purpose than would be guantitative data.

In this study, the experiences and opinions of

those who have worked in the development of the theory and
practice of home schocol counselor programs for culturally

disadvantaged children are used as the basic data.

ljonn W. Best, Rocoarsh in Elucstion (Enclewood
Cliffs, New Jersey: Prentice- Hall Inc., 19)9), p. 1C4,

2Carter V. Good and Douglas E. Scates, Methods of
Resecarch (New York: Appleton-Century-Crofts, Inc., 195

p. 275.
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Best furtihier states:

Tris analysis may involve finding out about the

e
s
w

4
v
i

vericnce of otners who nave been involved in similar
ituaticns. It may involve the opinicns of expeits,
~e presurmably kKnow best how to reach the goals.

The Disadvantaged

Literature about the disadvantaged gives emphasis

to the envirormental limitations of the child.2 Some of

these can be generally categorized as follows:

1.

-
.

W

Tre ch.ildren are often in poor health.

Tre children often lack motivation for
school work.

Tr.e chiildren often lack the background
for school work.

Many children are working below grade
level.,

Many children find it difficult to fit
into a rather structured school situation.
Parents are often apathetic, if not actu-

ally antagonistic, toward the school.

Rapid turnover of school staff in deprived areas

attests to these problems. Experienced teachers do not

usually ask to transfer to these schools and, consequently,

vacancies are often filled by inexperienced teachers who

very often have not had any contact with the inner-city child.

1Best, loc. cit.

—_—

2Gene C. Fusco, School-Home Partnership in Depressed
Urban Neichborhoods (U.S. Department of Health, Education

and Welfare, 1904), p. 34.
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For this reason many new teachers find their first
teachlirs experience very difficult. These staff members
are woriing at capacity to carry out their teaching
duties and to ccpe in the best way they can with dis-
cipline, the prcblems of slow learners, thne emotionally
urset, 2nd apathetic children. To suggest they do more
1s to invite ctiff resistance, 1f not curt refusal.

Lo school staff is alrecady over-burdened by

1

areas., FEach teacher, again many of

)]

o2

D

~
ot

{

problems in th
them new to teaching, tries his best to teach the chil-
dren, maintain order, and help them compete (at least on
the national achievement ratings, SRA, etc.) with middle
income families. Obviously, the inner-city teacher and/or
administrator is at a disadvantace. Not only is there
more to be done (in terms of achievement) than in a middle
income school, but there is less time in which to do it.
Experienced (and inexperienced, for that matter) school
personnel know that more time is required for non-teaching
matters such as atterndance, discipline and health. Also,
what is to be done with children who come to school hungry
and/or poorly clothed? What of children who are upset over
serious disturbances in their homes? What to do with a child
who lives in a constant state of anxiety brought on by family
fichts and firancial woes? He, of course, is not ready to
concentrate on school work with his mind in such a turmoil.
It seems logical and fair to ask, who, then, is to

help? Who is to assist the teachers and families to
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alleviate or eliminate the child's learning difficulty?

In scome cases a teacher will make home calls,

a principal will outfit a poorly clothed child from his
own pocket cr a srecial fund. A teacher will take a
disturbed cnild home with him over the weekend. Dedi-
cated and concerned personnel try desperately to help
the crildren. These, however, are at best hit and miss
measures. Porhaps these "extras" on the part of the
school staff would suffice if there were only one or
two in each class who needed assistance. As the number
who need help grows, this type of help is not enough.
There are simply too many children for the teacher and
the principal to help and at the same time to teach or
administratec effectively.

Then, too, children from the same home appear
in several classrooms within a school. Duplication of
effort can be avoided by having one person contact the
family and try to ascertain the needs of all the children
and, perhaps, the whole family.

To be able to provide a staff of trained social
workers would help, but, aside from the expense, this 1is
impossible because there are not enough social workers
available.

There are about 2,000 school psychologists

in the entire country, giving us a psychologist-
to-pupil ratio of 1-23,CCO. Since the distribution
of school psychologists over the pupil populations

is most certainly not even, we may safely conclude
that large rumbers of pupils have no psychological



services wr.atever avallable to them.l

m

Ire Community School

-3

re community school program (which will be
explaincd in more detall later) seeks to engender in
pecplie an i:ntersst in and concern about its educational
procram. Tiris involvement produces people with positive
attitudes tcward education as well as personal and
cormunity betterment. But, there are still many fathers
and mothers wno cannot be reached by school related
organizations, adult education classes, neighborhood
meetings, and the like. Some of these people have a
negative attitude toward school personnel or, at best,

an indifferent attitude. The school has tried to reach
these families through administrators, teachers, attend-
ance officers, visliting teachers and the results have
not been fruitful, to state it mildly. In each instance,
these school people seem to have difficulty communicating
with fathers and mothers from hard core families in
deprived neighborhoods.

Thus, we see that even if additional professional
services were available, they are not always effective in
reaching these deprived families.

Laurie Norman said it this way:

The professional social services are in short

supply. There is no major relief in sight either

from professional teachers or social workers. At
the present time 1t seems as if the most creative

lPaul E. Eiserer, The School Psychologist
(Washinggon, D.C.: Center for Applied Research in Education,
Inc., 1963), p. 5.
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and procductive contribution might come from
untrained personnel.l

While much literature is available on the sub-
Ject of what needs to be done, there is relatively little
on how to do it. A survey of material shows that in
Axron, Onio, the visiting teacher assumes many of these
responsibilities. In New York City and Chicago trained
social workers are available at some schools. In several
cities, atterdance cofficers investigate homes and make
reports to the principal who, in turn, may make referrals
to the appropriate comrmunity agencies. There are also
many citiles using untrained personnel as aldes for the
teacher. In each instance, however, this was found to be
clerical aid dealing with supplies, classroom materials,
school records and the like.

Another source of help, used by some community
schools, is a community director or community agent.

There is, to the writer's knowledge, no available
literature on a program which utilizes a non-professional
person to help bridge the gap between the home and the
school. (There is in fact, only one other program of this
type known. It is in the Beecher School District, a suburb
of Flint. It is similar to the Flint program and is staffed
by a former Flint home school counselor).

A survey of all the Michigan school systems in

cities over 40,000 population (excluding Detroit) also

llaurie Norman, "Public Welfare Service and Family
Life," Helping the Family in Urban Society (New York: Fred
Delli Quadri, Columbia University Press, 1963), p. 48.
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rore 1s 1o system using untrained per-
sonnel in exactly this capacity. What these cities are
doing will pe explained in a subsequent chapter. With
tre aivent of Title I, Eccnomic Opportunity Act, to pro-
vide federsal funds to school systems in depressed areas,
trere 1s money available for this type of service, but

'ates tnat at tris time no one has been

research inal

[
(@)

given anvroval for triis aldid.

tiome Scvool Courcelers

[ag})

Ire Flint Community Schiools have been experi-
nertins with the use of non-professicnal persons as
home sci ool counselors. Subsidized by a grant from the
Mott Foundation Program, fourteen counselors have been
worxing in fourtcen elementary schools and communities.
S¢veral of these have nad scme college training, one
scme training and expcrience 1n social work, but the
great majority have only hiad a high school education.
Thiis paper will describe what they do and show tnat they
are effective arents in brinzing the home and school
together for the good of the child.

In short, Clyde Campbell, Educational Con-
sultant, Michican State Univercity, sees the role of
the home school counselor as this:

Home counselors help these people relate

themselves more effectively to their children,
to the school and to the larger community. . . .
They open doors that have been closed to many,
listen to tales of woe, set people straignht in

their beliefs, instill hope into the minds and
hearts of dejected mothers, fathers and children.
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Dr. Campbell ccntinucs by noting that:

the main are untrained per-

csormcl, not scho 5 primarily Jjust good neighbors
ith warm hearts and g¢great dedication to human

welfare., They have been selected because they want

to work witn those who live in the homes. Just a

few are collece prepared social welfare persons. . . .

They were chosen because they were loved and respected

by citizens who live in thecse grhettos. These thoughts

¥ert rurning trroush our minds--How many school admin-

istrators and teachers could empathize with these

peoprle as successfully? Do schools and communities

need to employ special kinds of persons to communicate

witn special kinds of people? Have we hit upon a gap
in education trat needs fulfillment? Is the school

and lifez pursuins the same course? Or to put all

theze cuestions torether in a little different way,

is the war con poverty missing the target because
adrministrators, teachers and citizens in general are

not empatretically with the families from disadvantaged

homes .1

Home counselor
]

Definitions

Home Schocl Counselor--Liaison person employed by

the school to make home contacts.

Community Schocl--School dedicated to meet "as best

it can, and with everyone's help, the urgent needs of the

people, for it holds that everything that affects the welfare

of the children and their families is its concern.2

Community Schcol Director--Person hired to teach

regular classes in the afternoon and to set up and direct
an educational and recreational program geared to the needs
of his community.

Community Agcent--Another name used by other commu-

nities for community director.

lclyde Campbell, The Community School and Its
Administration, Vol. IV, No. o (1900).

2E151e R. Clapp, Community Schcols in Action
(New York: Viking Press, 1939), p. 39.
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Educationally Deprived--Members of groups who have

had limited access to education, also includes economically

deprived.

4

Acsumptions

Scme 1link needs to be found to help the school
and families from urban arcas, especially
deprived families, work together toward the
cormon coal of educating the child. Since

the family 1is tnhe elementary child's main

frame of reference, the attitude of the

family toward school is not only related, but
very likely crucial to the child's success in
school.

Education is desired by the culturally deprived
more than is generally recognized. Different
serments of society want education for dif-
ferent reasons. Some desire it for vocational
improvement. Still others want it because of
their thirst for knowledge.

The discrimination unwittingly practiced in the
school against children from deprived homes
acgravates the problem and produces a gap
between the home and education.

The home school counselor being a "friend"

and not a threat to the family can very often
bridge the gap between the school and what it's
trying to do and the family who does not under-

stand the school's motives or program.
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Sitnificance of the Study

S

Trends in education, as evidenced by observation
and literature in the field, are based on the idea that:
1. Educaticn 1s the result of the experiences
a child has in his social milieu, home,
school, and community, not Jjust the school
alone.

BEducaticn which a child receives in school

N

will be largely devendent upon his ability
to relate and the manner in which he relates
to the culture of the school, neighborhood,
and cormunity.

3. Education is the main functicn of the school.
Wren the family and the community fail to
prcvide the background necessary to prepare
the child to receive the education the school
offers, then the school must step in to pro-
vide it.

4. Educational institutions are responsible to
society to provide experiences for the child
which are necessary to the educative process
and which may be lacking in the cultural back-
ground of the child.

Inacmuch as the four major trends in education listed

above are generally accepted throughout tne profession, this

study attempts to find out: (1) whether or not it would be

of significant value to educational institutions in depressed

areas to assign a lay perscn--but one with community
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orrani

aticral skills and abilities--to work in a special
way with tre parents of the children in these depressed

areas, (2) do educational institutions, particularly in

)

(@]

depressed and inner-city areas, in order to do their job

Q

D

well, need to be fully coonizant of anything that can be

done to improve trhe parents' understanding of what the
child is learring in school and of what the school 1is
trying to do for the child? (3) if so, can such a lay

. . . 1 !
perscn--decigsnated in this study as a "home school counselor'--

perform a vital liaiscn function?



CEHAFTER II
CEVELCFLENT OF THZ STUDY

Jorn EBest, a5 quoted in the previous chapter,
pcints out trat rascarch in areas previously unexplored
must of rnecessity involve finding out about the experience
of others who have been involved in similar situations.

It may invclve the cpinions of experts.l Gcod and Scates
polint out trnat gferneral description plays its part in all
rescarch reports and trnere are still areas in which it is
better fitted to tre purpose than guantitative data.2
With thece ideas in mind, the writer set out to explore
the need for, and the effectiveness of, the home school
councelor in urban areas.

It micht be noted here that the usual channels of

cathering data were utilized:

—
.

The exploration of literature on the subject.
(See Bibliography for a list of the books,
pamphlets and periodicals examined.)

2. Written contact with other cities which had
indicated an interest in a home school
visitor program. (See Appendix, page 12C,

for list of cities.)

1

o
+

Best, loc. ci

~

“Good and Scates, loc. cit.
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5. Personal interviews with a representative
of every schiool system in Michigan with a
population of 40,CCC or more (excluding
Detroit). (See page 120 for list of
school systems interviewed.)

4, Many corferences were held with adminis-
trators in the Flint Public Schools and
taped interviews were made with all home
sclzool counselors in Flint.

The survey aata for school systems in Michigan

cities over 4{,CCO represent a complete picture; all

of the cities in Michigan in that category are covered.
In additicn, since no other home school counselor program
was discovered, the interviews with all the home school
counselors in Flint represent the total picture of the

home school counselor program.l

Survey of Cities With L(C,CCO Population

First, it was necessary to ascertain the need for
such a program and to see if any were already in existence.
This was done by selecting all the cities in Michigan with
a population of 40,000 or over (excluding Detroit). These
cities would have problems and facilities similar to Flint
and would provide a good basis for comparison. As this was
thought to be a very important source of data, superintend-
ents from these communities were personally contacted by

telephone and interview appointments were set up with them

lSee page ¢, Chapter I, for the one exception.
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repreczentatives.

cuections

was

durir.;; the montns of May, June,

FPrior to this

sent to each and these
basis for the interviews which were
and July, 1906.

iXx, page liz for interview questions.) Fol-

lowing is a list of all tre cities in Michigan with a

population of £C,lCC or more (excluding Detroit). A

school system representative from each of the cities was

iriterviewed. This

on the survey.

is, of course,

TABLE 1

a 100 per cent return

MICHIGAN CITIES WITH POPULATION 40,CCO AND OVER
(EXCLUDIKG DETROIT)

School Number of
City Population Census Teachers

Ann Arbor . 67 ,34C 15,057 8co
Battle Creek LL,169 11,277 L&6
Bay City 53,600 1q,7oo 6CO
Dearborn 112,007 22,398 112¢C
Flint . 190, SING, Lt th 175k
Grand Rapids 202,372 32,000 1500
Hirhland Park LG,C63 7,34k Lar
Jackson fU,(cs 12,5C0 6e

Kalamazoo e, e 17,392 632
Lansing . . . 113, Oﬁo 29,071 1500
Lincoln Park £3,933 13,L60 532
Muskegon Lo, LEs 9,650 390
Pontiac . &2, PBJ c2,k413 957
Roseville . . . . 50,195 13,890 531
Royal Oak . . . . £0,612 2C, 000 £00
Saginaw a3, 205 21,596 841
St. Clair Shores 6,657 6,146 353
Wyoming .o 50,1L5 7,305 306
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Home Visitor Procrams

At thie sam= time trese interviews were being
conducted Ia Flint, tne writer explored educational
literature and made personal contact with other school
systems and agenciles to determine if similar programs
exist. Mucth of thre reading indicated that the Foderal
goverrme:t was bezinnisg to mare funds available for
new types of programs 1n depressed areas, and that many
school systems were setting up programs on paper and
submitting them for approval under Title I. Michael
York, Educational Consultant, Title I, for the State of
Michigan, Department of Education, was contacted and
provided a list of all th.e Mithigan communities that
r.ad applled for come type of help in a home school
counselor program. A qguestionnaire was sent to thirty-
four communities. (See Appendix, page 120 for list

Iaka)

and page 1lc2 for questionnaire.)

Tre Flint Irnvestization

~
[

At the beginning of this project, the writer
contacted Mrs. Anne Dressel, coordinator of the home
school counselor program for the Mott Program of the
Flint Board of Education. Mrs. Dressel agreed to assist
with the project on the basis that it was not only a
valuable research into the need for this type of program
in the urban area, but that it would also give an oppor-
tunity to have an extensive, objective, and valuable

evaluation of the Flint program.
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Ecme Serool Ceounselors

With this in mind, Mrs. Dressel set up a meeting
on March 14, 1205, with all the Flirt hcre school coun-
selors a:ni the writer., Tire project was discussed and the
couns=2lors were asxed 1f they would be willing to have
thelr worx examined. They all replied in the affirmative
and indicated a sincere interest in cooperating fully
with the vplan. Each home szhool counselor agreed to be
interviewea and her interview to be recorded on tape. At
this time appoil:tments were made for the interviews which

would take pla-e durirnge March and April, 1966.

Eefore cach of the interviews the writer sent
each counselor a list of the guestions he would be asking.
Most of tre councelors made notes and referred to them
occasionally as they were interviewed. This interview
structure r.ot only maie it easler for the person being
interviewed, but facilitated recording and correlating

answers to questions and provided more meaningful data.

(See Apperdix, page 123.)

Community Agsencies

Although all home school counselors endeavored
to be as objective as possible about the program, they
were so involved in it that this was very difficult. It
was decided tnat there were others in the cormunity who
were familiar with the work of the counselor and could

give valuable ideas and appraisals of the program on a
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more cb,’ective basis. For this reason, interviews were
set up with personnel from cocther community agencies. The
representatives were sent interview aquestions in advance.
During tre mconth of May, 1500, interviews were conducted
with reoresentatives of trie County Welfare Department,
City Health Department, Bureau of Social Welfare (ADC),
Visiting Teacher and Attendance Departments of the Flint
Public Sciools. (For interview guestions asked these

people sece Appendix, page 125.)

Administrators

It beirs the writer's hypothiesis that the home
school courcelor is a2 valuable liszison person between the
home and the school, it became apparent that those in the
school were in the best position to evaluate the effec-
tiveness of tre home cchiocol counselor program. Therefore,
during the month of June, 1520, interviews were held with
six elementary principals, the director of elementary
education, and the director of the Mott Program. While
these interviews stray<ed somcwhat from the prepared
questions, they were based upon tre form found in the

Appendix, page 125.

Personal Experience and Contacts

During the period from March to July, 19066, the
author had the opportunity of talking with several hundred
people about the home school counselor program in Flint and

in other cities. In addition to tnis, in his position as
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rincipal of an inner-city school with a home school
counselor, the writer was able to observe first-hand
and evaluate daily the importance and contribution of
the program. Conseauently, the data gathered represent
a very broad and thorougr investigation of the subject.

This data will be presented in the following four chapters.



CHAPTER III

THE SOCIAL SETTING FCR THIS STUDY

Tre Cormmunity Szheool Defined

Tr.e background for this study stems from the
Community Szhool Program of Education. Such a term,
of course, 1is broad 1in scope, embracing many different
things to many aifferent people. In this study it has
sucnh definitive connotations as these:

1. The Community school promotes as a

basic principle, the American demo-
cratic ideal of recpect for each
person.

2. It accepts responsibility for a

ma jor role in coordinating the
active participation of learners,
adults and young people, for the
immediate improvément of the Com-
munity. Elsie R. Clapp summed it up
when she said:

First of all, it meets as best it can, and
with everyone's help, the urgent needs of the
peoprle, for it holds that everything that affects
the welfare of children and their families is its
concern. Where does school and life outside begin?
There is no distinction between them. A community

school 1is a used place, a place used freely and

22
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informally for all the needs of living and learning.
v is, in effcct, tie place where living and
learrin- conversa.l

Many feel that the school 1s the best possible

wezapon 1In the battle against such community problems as

@)

0

the alarmins increzse in the rnumber of mental patilents,

[OR

the rice in -~2rim

33
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)

nd Juvenile delincuency, the large
number of hicsh scnool dropouts, poor inter-cultural
relations, and tne adverse effect of automation upon
eriployment.

Tre community scnool plans its program so that
everyor.e Wwill have an opportunity to get together and
share in educational, recreational, health, and social
activities. While this may seem a long way from the

school's primary job of educating children, the entire

procram 1s decirned to improve the total life gituation

-

of tre cniild.

Improving the total 1life of the child is, of
course, the primary goal of all community schools. All
families must secure instruction for their children.
Not only is this required by law, but very few parents
could teach their children the content of the school
curriculum even if they were willing and able to devote

the time to the task. All families need access to a

Cormmunity S-chools in Action
s Qj”): . 39.

°F. J. Manley, B. W. Reed, R. K. Burns, The
Community School in Action (Chlbaro, I1l.: University
of Chicago Industrial kKelation Center, 1961), p. 138.

lElsie R. Clarp
(New York: Viking Pres

2
[a}
o
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whclescome social group life for their children. This
can be met through schiool activities, cnurch groups,
scouts, and other organizations.

Beyond this point, requirements vary enormously.

Approximately half of the families in the urban centers

)

of America can rear their children cuite nicely with the
academic and enrichment programs of the community school

and cother community organizaticus.

m

Tre "Otrer" Families

Scme families, however, are going to need assist-
ance. Some can hardly care for any of the needs of their
children without scme sort of help. The school must
supplement these 1nadecuate families if it hopes to be
able to reach the school children with any degree of
success.

Back of these attempts to make up for deprivation
suffered by children of inadequate families stands the
assumption that children of the lower socio-economic class
are not born with any biological inferiority. However, if
a child from any home is deprived of the intellectual
stimulation or the emotional support to which he is
biologically capable of responding, he will commence to
fall behind in his mental and social development. This,
of course, being another way of stating that IQ is the
understatement of envirorment.

The culturally deprived child often has ability

levels which indicate that he could perform well if reached
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by and Interested in what tie scnool offers. And, yet,
this criild in the typical classroom appears to be
indifferent ani purposeless, a poor comnunicator who

v !

A 1. 1" . N
does nmot recpend to normal’ teaching methods and

sub.iect matter.
The traditional responsibilities of school
staff and ob,ectives of scr.ool services are based upon

1" . 1" . .
successful American’ social and economic

ur.i1form
patterns of variance with the rion-uniform social and
economic patterns which characterize the neighborhood

from wnicn the children come.

Experience in educating culturally deprived
ch:ildren has shown that the investment of educational
funds and energy in a traditional approach often prove
futile in acliieving the public schools' stated purpose--
developing self-respectins, productive, and discerning
citizens.

The typical school 1s not prepared to compensate
for the various deprivations in the lives of these chil-
dren; deprivations which cause them to gain less schooling
than they might and less than they need to be competent
citizens.

Except by happenstance or therapeutic inter-
vention, the family which 1s failing in respect to its

functions cannot charge itself. Therefore, the school

1
Carl Marburger, Programs for Educationally Dis-
advantaged (Washington, D.C.: U.S. Government Printing
Office, 1903), p. 71.




9]

N

must crnanr2 1 order to intervene more successfully in
tre 1life of tre yourcster wiose parents fail. Many times

we realize that parets can 21so be nielped to relp them-

selves: ani wnile tie sc2i.ool does .ot presume to be able

o+
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blems, there are areas 1n wihich it

In ~rme urban zoaters tnere are may disadvantaged
. . . v e . . . P . . . .
famili=s. Studles i-ulcate tizst UoX of Lthese families

are N~~ro. For this reason, T:e Nosro Family, a United

States Department of Labor Publication, March, 1965, is
ecpecially timely. It states:

The evidence--not final, but powerfully
persuasive--is trat tre Noegro family in the
urban crettos is crumblinz. A middle-class
Ffroup has manarod to save itcelf, but for the
vast numbers of the unckilled, poorly educated
city working class, the fabric of conventional
social relationships has all but disintegrated.

Tro Role of the School

Public schools do not exist in a vacuum; both
thelr reason for existence and their continued operation
depend in part on their social environment. This point
of view and its implicaticns for depressed urban neighbor-
hoods require more attention from educators than they have
received in the past.

James B. Conant has pointed out in his Slums and
Suburbs that, "To a considerable degree what a school should

do and cz2n do is determined bty the status and ambitions of

1Quoted by Clyde Campbell, The Community School and
Its Administration, Vol. IV, No. o (19vb).
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the families being served."l The status of culturally
deprived parents and other adults in depressed neighbor-
hocds 1s often chiaracterized by physical, social, and

eccnomic de

iciencie

(=
M
wn

Tr.ere 1s probably no general solution to bringing
about improved home-school interaction. Depressed urban
neirt.bornoods present the school staff with problems quite
different from those faced by staffs in more favored socio-
economic communities. Each depressed area, too, differs
frcm eacn cother. On trie other hand, an awareness of
the profound effect of the cultural environment on pupil
beravior, attitudes, and learning should lead efforts to
bridce the gap between the school and home.

If the school staff does not take the initi-

ative in developing an action program to generate
school-home interaction, it is not likely that
such activity will be assumed by the parents in
depressed areas.c

Too often in depressed areas the school appears
as alien territory to most of the families it serves.

Its "cordiality" is often antiseptic, and its requests
for individual parents' assistance are frequently based
upon their children's failures or misdeeds. But, 1f the

school could find ways to communicate directly and con-

vincingly to parents that the active cooperation of each

liames Conant, Slums 2.4 Suburbs (New York:
McGraw Hill Inc., 1901), p. 1.

2Gene Fusco, School-Home Partnership in Depressed
Urban Neichborhoods (Washington, D.C.: U.S. Department of
Health, Education & Welfare, U.S. Gov't Printing Office,
1964), p. 59.
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of them is nrneeded in the process of educating their own
children and their children's classmates, it is incon-
ceivable that the requested help, and more, would not
be made entrusiactically available.l

Patricia Cayo Sexton states that:

Involving culturally deprived parents in school
affairs will require much more than written invita-
tions or a phone call from the principal. It will
reguire encouragement, school activities that are
interesting, and programs that make sense.<

Allison Davis and two associates reported the

findinges of a special conference in a book entitled,

Compencatory Education for Cultural Deprivation. Four

of their recommendaticns are exactly in the area of the
home school counselor. They are:
1. Each child srould be assured of an
adeouate breakfast to help him begin
trhe learning tasks of the day.

Each child should be given appropriate

n

and freaquent physical exams to determine
cspecial needs with respect to fatigue,
disease, and dental, visual, and hearing
problems.

No child srould be subjected to feelings

)

of inadequacy and shame because of lack

of necessary clothing.

1Thomas Parsons and William Cave, "Toward a Theory
of Home, School and Community Interrelations" (unpublished
paper, 1962).

2Patricia Cayo Sexton, Education and Income:
Inecualities of Opportunity in our Public Schools (New York:
The Viking Press, 1901), pp. 111-112.
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L, Since the home is so important in the
work of the schools, every effort must
be made to strengthen the relationcship
between the home and the school.l
Tr.e conditions of 1life of the lower status
persons make planning and concern for the future unre-
alistic. They are preoccupied with a struggle to obtain
basic necessities of life. In general, aspirations are
geared to the exigencies of day-to-day being. The
psychological state of the lower status person is
cliaracterized by hopelessness and apathy.2
Qur education system, which next to the family
is the most effective agency in teaching good work habits

to middle-class pecple, is largely ineffective and unre-

alistic with underprivileged 5roups.3

Implications

The children in depressed areas scem severely
hampered irn their schooling by a complex of conditions
at home, in the neighborhood, and in the classroom.
Unlike the immigrants of the past, who settled in a
community for many years before moving to better neigh-

borhoods, the present immigrants are highly mobile and

1Allison Davis, et al, Compencatory Education
for Culturzal Deprivation (New York: Rinchart and Winston
Inc., 1965), pp. ©6-91.

°Ipid, pp. 30-31.

3Wllllam F Whyte, Industry and Society (New York:
McGraw Hill Inc., 1946),
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trancsient. The parents seem unprepared for the perplexities
of urban 1life. Thelr educational level is lcocwer than that
of the urban population; iliiteracy hits a peak among them.
There are, cf course, variations among sub groups.

Miriam Goldberg states:

Tr.e midile- and lower-middle clacs still account
for a sizable proportion of tne school children, but
mairly 1n tne outlying districts of the city. In the
core areas the school pcpulation is composed in part
cf the residues of former migration waves who, though
long recident in tne citles, did not move too far up
the socio-economic ladder as did their brighter or
more ambitious or more fortunate compatriots. For the
rest, tre schocl cnildren come from families of recent
in-misrants wro are not only economically disadvantaged
but, because of their ethnic and/or racial membership,

present rather uniaue problems even within the general
designation of low socio-economic status.d

Because the reasons for migration are usually basically
economic, the established cultural and behavioral patterns
are different from those of the other urban dwellers.

As the total population of a city grows, the slum
belt around the centrsl business district becomes thicker.
This is a result not only of the growth in total population
but also of the concentration of lower class people in
areas of poorest housing, wnich are usually in the oldest
parts of the city. As a recsult of the growth of low income
areas in the cities, the urban lower class school has become

a common and disturbing phenomenom.2

IMiriam Goldberes, "Factors Affecting Educational
Attainment in Depressed Urban Areas," Education in Depressed
Areas, Passow, Ed., (New York: Teachers College Press,
Columbia University, 1963), p. 71.

“Robert Havighurst, "Urban Development in the
Educational System,'" Education in Depressed Areas, Passow,
Ed., (New York: Teachers College Press, Columbia University,
1953), pp. 24-25.




CHAPTER IV
ANALYSIS OF SURVEY DATA

In order to determine whether or not schools in
Miclrigan feel there is a need for a liaison person to
serve between the home and the school in deprived areas,
a survey was made of the school systems in cities with
a population of 4C,CC0 or over. (Detroit was excluded

because its size does not lend it to comparison.)

Setting Up the Interviews

The results of this survey are recorded in this
chapter. The eighteen systems surveyed were first con-
tacted by telephone and an appointment for an interview
made with either the superintendent or his assigned
representative. (In the Appendix, page 112, is a copy
of the interview sheet sent in advance and discussed at
the time of the personal interview.) The writer was
concerned solely with the services provided by elementary

schools.

The Interviews

Each interview was divided into two parts. First,
the writer sought to ascertain how much visitation there
is on the part of the elementary school staff to the home,

the purpose of these visitations and their effectiveness.
21
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Fart two of tre interview was a compilation of home-
schocl related tacks being performed by home school

counselcrs in Flint. The purpose here is to see if

cther scihcol gystems were doing these things, and if

they are, to determine who is responsible for each.

Survey--Part One

Tiie survey revealed that all school systems in
cities of this size have visiting teachers, attendance
officers, home-bound teachers and nurces visiting the
Yoorme. Tour rave elomentary social workers, five have
community directors, three have guldance counselors and
one has homemakers. Only Flint has a non-professional
home school counselor, serving as liaison between the
hbme and the school.

Table 2 shows the school staff members who visit

in the home.

TABLE 2

SCHOOL PERSONNEL WHO MAKE REGULAR HOME VISITATIONS
IN ELEMENTARY SCHOOL AREAS IN CITIES
OF OVER 40,CCO POPULATION
1966

Visiting|Attendance Headstart|Home-bound
City Teacher Officer Nurse| Teachers Teacher

Ann Arbor .
Battle Creek
Bay City
Dearborn
Flint .
Grand Rapids
Highland
Park . . .
Jackson
Kalamazoo
Lansing

PP PP PR PS> S
DA PRI X
PAPIPIPS PRI PR R ]
PAIPI PSP PRI PR X PPS
PAPI PP PSP P PSS
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LE 2--Continued

City

V{ eI SR e
Lo L bl

T;’\g s ar

Attendance
Cfficer Murce

Headstart
Teachers

Home-bound
Teacher

Lincoln Farx

Muskegon
Pontiac
Koseville
Royal Cak
Saginaw
St. Clair
Shores
Wyomirng

o T T Tl e S

LT e T =l =
PP P PSS

PP PP PR PP

b T I Tl

City

Community
Dircctors

Social JGuildance
Workers |Counselo

Home -
rs|makers

Home-School
Counselors

Ann Artor
Battle Crecek
Bay City
Dearborn
Flint . . .
Grand Repids
Highland
Park
Jackson
Kalamazoo .
Lansing
Lincoln FPark
Muskegon
Pontiac
Roseville .
Royal Ozk

Sazinaw

St. Clair
Shores . .

Wyoming . .

X

It is necessary to understand the role and the case-

load of each of these people to determine whether or not

there is a gap which can be filled by a home school coun-

selor.
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In the areas visited the general job descrip-
tions for the school personnel who visit in the home

are as follocws:

Vicgiting Teacher

1. Provides casework service to children
and theilr rarents when difficulties in
the school situation develop.

2. Provides an opportunity for worker and
teacner to share understanding of a
chilca's behavior, to plan together for
trne child, and to add to the teacher's
understanding of emotional interaction
and human tehavior.

Provides that "something extra'" that

Lo

some children need for short periods of
time to enable them to meet and overcome
obstacles brousht about by social or
emotional criscs in thelr lives.

4. Provides a child (and his family) the
support that will enable him to go forward
on his own and take his rightful place in
a group.

Serves as a resource person to all school

n

personnel for problems on adjustment.
6. Acts as lialson person to community agencies.
7. Interprets school social work programs and

recruits for this service.
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Maintains merbership in and attends the

meetings of professional crganizations.

Attondgarce Officer

Enforces c¢cmpulsory attendance in accordance
with the state laws of Michigan.
Investizates absences of pupils upon request
from scrools in his area.

Investicates addresses of pupils when school
placement 1is in question.

Traces students who should be in school but
have failed to report.

Performs other related duties and respon-

cibilities as acssigned or appropriate.

Detects and evaluates healtn problems.
Chiecks on refcrrals made by teacher.
Enccurages betterment of child both phys-
ically and mentally and tries to educate
parents toward this goal.

Promotes health education.

Community Arent

Calls on new families in the area.

Informs families as to available community
resources to meet their specific needs.
Explains and encourages family participation

in school activities.
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Works Iin tre area of health on the reaquest
cf tre principal and/or school nurse.

Iraumuratesz and rurc various recreational

and aiult education activities at the school.

C21ls cn and helps celects children from
deprived families for pre-school program.
Teaches pre-scheclers half day, five days
Por week.

Se<ks to prepare the child for school and
to relp the family better understand the

school.

Homebound Teacher

Teaches child confined to home because

of illness.

Teaches child excluded from school situation

for emctional reasons.
Evaluates and relates child's progress to

parents and principal.

Social Worker

Provides casework service to children and
thelr parents when difficulties in the
school situation develop.

Provides an opportunity for worker and

teacher to share urnderstandins of a child's
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beravior, to plan together for the child,
and to add to the teacher's understanding
of emotio:al interaction and human behavior.

Provides that "something extra" or "in

W

addition to" that some children need for
short pericds of time to enable them to
meet and overcome obstacles brought about
by social or emotional crisis in their
lives.

L. Provides a child (and his family) the
support that will enable him to go forward
on his own and take his rightful place in
a group.

Serves as a resource person for problems

N

on adjustment to all school personnel.

Homemakers (only one school system reporting)

Non-professional women have been trained by
the schools to help parents become better
parents. When a family has been approved by
the school social worker for the program, a
homemaker 1is assigned anywnere from one to
eight hours per day, from one to five days

per week for an indefinite period of time.

The intent 1s to help the mother to understand
her children and to care for the daily dutiles

of the home in a more effective way. This might
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include preparing the budget, shopping, mending,
washing, ironingz, etc. It is not intended that
the homemaker will take over the role of the

mother but show the mother how she might be able

to function more constructively as a mother.

Guidance Counselors (Elementary)

1. Serves 2s a consultant to principal, teachers,

parents and other members of the school staff.

n

Acts as a liaison person between the school
and the resources of social and other community

acencies.,

o

Provides effective counseling services to
pupils, individually or in small groups.

L. Contributes to the development of an effective
pupil study service through observing case
studies and class studies and through a well-
developed standardized testing program.

The survey clearly reveals a structure of "tra-

ditional" school settings that can be found in any corner

of the United States. School administrators wholeheartedly

agree that problems of children should be solved. DNot all

administrators feel it is their responsibility. Some

administrators questioned took a stand against the school

sharing responsibility previously held by the family.

Home Visitations

The Jjob descriptions listed above would suggest
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that most of tne problems of children are being taken
care ¢f. Yet, upon irspection the survey reveals that
the visiting teachers, nurses, attendance officers,
social workers and homebound teachers serve several
elementary school areas. These professional people
serve many families and usually several schools. Thus,
in the amount of home visiting they do, they do not
reach a very great vercentage of the families in an
area, althousn rome visiting may comprise as much as
5C% of the workers' time. Table 3 shows the average

number of homes visited per week.

TABLE 3

AVERAGE “ZER OF HOMES
VISI LD PER WEEK

1506
Pcrsonnel Frequency
Visiting teacker . . . . . . . 4
Attendarnice officer . . . . . . 11
NUYS2 v v v v v e e e e e e 14
Community director . . . . . . I
Head Start teacher . e e 4

Homebound teacher (qot

including student's lesson) . 1
Social workers . . . . .« e 3
Homemakers (visits as such not

made, work is done in various
homes) . . « « « « .« o . . .
Guidance counselors . . . . . 1

Visits are not made on a regular basis and systems
surveyed reported that visits were made "depending on the

need" or "when a problem comes up."

Effectiveness of Visits

Inguiries were also made of the effectiveness of
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professiorals in inner-city areas. The response
was unanimous in that all systems felt their personnel
did an excellent Job 1n most cases. Each, however,
indicated that there were scme familles that could

not be "reached" effectively. Some of those inter-
viewsd put it this way:

Tiie main problem is triat they are too busy.
Tioy dorn't have the time for the fcllow-up work
tiat 1s needed.

In a few instances the family being servea
resents tne school sending someone to tell them
what to do. LEven when the school only 'suggests,'
thie parents sometimes take it the wrong way.

Trere are sume parents that Jjust don't care.
o one can Lelp thiem. The best we can do is to
work with the child.

Survey-=-Part II1

Tzaring irto consideration the heavy caseloads
of those mentioned in Part I of the survey as well as
trne very demanding work of teachers and administrators
in inner-city elementary schools, the following list of
responzibilities was drawn up. This list was compiled
based on the type of duties being performed by the
home schiool counselors in Flint. The idea was to ascer-
tain if these tasks were done by the professional staff

or if they were belng done at all.

Interview
Following is the 1list of questions asked repre-

sentatives of the systems surveyed.
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Who, if anyore, in your school system has the
followine recponsivilities?
1. Investigates children on rolls who have

not appeared at school (in September).

ny

Cbtains medical and dental appointments

for indigsent children and sees that they

are kept.

3. Checks on attendance and tardiness and
empriasizes the importance of promptness,
zood attendance, adequate breakfast,
and recst.

4., Gets parental approval for physical
examinations at school.

5. Gets parental approval for TB skin test
and assists with clerical work on same.

6. Makes repeated calls to get physicians'!
statements for homebound students.

7. Obtains clothing or shoes for children
needing them.

¢. Contacts community agencies for assistance.

9. Interprets school policies in regard to
wea ons, fighting, discipline, health, and
workbooks.

10. Checks rumors of families moving and tries to

obtain new addresses.

11. Checks on home conditions for teacher.

12. Investigates home situations for charitable

organizations.
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17.

19.
20.

26.

s

4
Helps a mother better organize her house-
keeping duties.

Calls con mother to discuss proper clothing
for her eleven-year-old who was wearing
rer's too short and too tight.

Listens to problems of parents and chil-
dren.

Calls on family that has had a death and
extends sympathy of school persor.nel and
sees 1f help is needed.

Takes home children who are ill and whose
parents have no way to come to school for
them.

Assists with the weighing and measuring

of children at school.

Assists with vision testing.

Talks to mother regarding a Big Brother for
her son.

Organizes and meets with homeroom mothers'!
group.

Acts as guide for visitors who come to school.
Assists Women's Club on party.

Offers assistance to a family after a fire.
Makes friendly calls on families who have
had difficulties to see if problems have
been solved.

Calls on new families in a community to
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welcome them and answers questions con-

cerning school.

7 Calls on families with no children in
schcol to invite them to adult activ-
ities at school.

! Prepares a small breakfast for a hungry

child.
3. Supervises the book fair during school

hours.

(o
I

Devises bulletin on enrichment activities
and sends home to persons who might be

interested.

Aralycis of Data

Most school systems contacted reported that more
than one staff member would sometimes perform a particular
responsibility. For example: 1in question number one,
"who investigates children on rolls who have not appeared
at school in September," nine school systems reported that
the teachers would do this, ten that principals would,
eleven have attendance officers check, while nine use the
school secretary. It must be noted that in some schools
this responsibility does not rest with one person, but is
assumed by several. The same holds true for all the
questions. Table 4 is an analysis of who discharges the

responsibilities.
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TABLE 4
ALALYSIS CF SURVEY QUESTION, "WHO, IF ANYONE,

HAS TEE FOLIOWING RESPCNSIBILITIES
IN YOUR SCHOCL?"

Prin- Visiting|Attendance|School
Question| Teacher| cipal| Nurse| Teacher Officer |Secretary
1 9 1cC 11 9
2 1C 12 6 2
3 2 5 6 3 8 1
L 3 2 ) 1
& 1 1 o
o 3 4 5 2
7 2 S 3 4
5 1 O 3 2
g 2 10 e 2 1 4
1C 6 7 5
11 2 3
12 6 1
13 3
14 2 3 1 1 1
15 S & O 4 o) 3
15 D 6
17 1C € 4 1
5 Q 6 2
19 g 6 1
20 3 7 L
cl 2 6
22 3
23 2 2
ok & 5 6 3
25 1 2
25 2 1
eTr 1 1
e3 1 1 1 3
2 3 3
30 5

Head- |Community| Police| ScrioollGuidance
start |Director | Coun- | Social| Coun- No
question |Teacher| (Agent) |selor [Worker| selor Homg one

NN

O FWw
nw W
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TABLE 4--Continued

Head- | Communiity] Folice|School |Guidance
start | Director | Coun- |Social| Coun- No

Questicn(Teazner| (A-<:nt) | selor |Worker| selor Home|One

7 1

o 2

9 1 1

1C 1

11 8

12 6

13 9

14

15 ¢ L e

15 4

17

15

19

cC 1 3

1 3 9

c2 1 10

23 4 9

cl

25 10

26 2 9

27 3 10

28 10

29 3

2 . 3

It will be noted from Table 4 that in many instances
the professional staff is assuming many responsibilities
which could be handled by a lay person. In addition, the
school secretary is taking time from her clerical assign-
ment to do tasks unrelated to her job.

Discussion with representatives of various school
systems about better ways to establish rapport with

"unreachable"

families in the inner-city area brings to
mind the words of Alexander Pope: "People should be

taught as though you taught them not and things unknown,
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prcposed as trings forgot." This is true of all people.

It is especizlly true of the deprived. Pecple who are

. ~ ‘o N
insecure, suffering

from feelings of 1nadequacy, and
emtarracssed by the situation in which they find them-
selves are of'ten tne most sensitive of all. Unfortunately,
in a sincere attempt to help these people, educators often
fail to exercise thre tact and rapport necessary to make
treir aid acceptable. In their role of "teacher" they are
guick to offer the solution--of a middle-class variety--
rather ti.an to see trnie problem through the eyes of the
deprived family and then very carefully lead them to see
and sugzest tre solution.

Professional people are not always the best con-
tact between the home and the school. Sometimes a less
"forbidding" person can be more effective. Also, there
are many, many tasks being performed by registered nurses,
visiting teachers, attendance officers, etc., that could
be handled adequately and on a more organized basis by
a non-professional. This would 2llow the professional
to concentrate his speciality in the area for which he
is trained and which is indicated in his Jjob description.

Many of the school systems indicated a desire
for more consistent communication with homes. For example,
onie representative pointed out that:

A rezular and consistent school community

communication 1s vital if we hope to be more
effective in reaching the primary teacher of

children--the parents. Without this involve-
ment with the community in general and t.e family in
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particular the school will continue merely to
provide some rebulous service (teaching the
tnree R's) and never come to grips with learning
in its broadecst sense.

Investication of Proposed Procrams

Kealizing that many school systems were seeking
Felp in tris direction, Mr. Michael York, Educational
Consultant, Title I, for the State ¢f Michigan, Department
of Education, was contacted. Mr. York supplied a 1list
of tnirty-four Michigan communities which have asked for
some type of Home-School-Visitor Program under Title I.
Questionnaires were sent to these but of the twenty-seven
who replied none were applying for aid for a home school
couricelor procram. Most were seeking assistance for a
visiting teacher, community director, or guidance counselor.

The survey of cities over 40,000 indicates that
considering the interest expressed in such programs, and
the need which is evident in all urban centers, there is
relatively little innovation in the area of home-school

liaison in Michigan.

Imperatives

The American Association of School Administrators

has stressed the essentials of education in Imperatives in

Education. Four which are directly related to this area
of liaison are:
1. The educational program must be vitally

related to the life of the community.
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2. Every child, youth and adult

must have

as mucn education and as broad an edu-

caticon as his capacity will permit.

3. Every school must institute a continuing

program of health education,

multi-

disciplinary in nature and reaching

pupils at every grade level,

to develop

the highest level of health attainable.

L. A firm working alliance between the home

and the school must be established.?l

How scme of these gaps are being filled and how

the professional staff 1s being assisted
in the inner-city areas of Flint will be

the next chapter.

by a lay person

discussed in

lAmerican Association of Administrators, Imper-

atives in Education (Washington, D.C.:

ation of Administrators, 1906), pp. 165-

American Associ-
169.



CHAPTER V

CENSUS TRACT DATA FCR INNER CITY AREAS IN FLINT

Pilot Projects

In the surveying and interviewing conducted by
the writer the Flint Public School System offered the
most infermation on a home scﬂool counselor program.
The Mottt Foundation, a philanthropic foundation,
charr.eling its monles through the Flint Board of Edu-
cation, has maintained a policy of establishing pilot
projects.l Trese projects are experimental and under-
taken without tne use of public funds. If they are
found to be successful, they are assumed by the Flint

Board of Education or other community agencles.

The Visiting Teacher Program

The Mott Foundation had begun experimental
programs with visiting teachers in 1936. These visiting
teachers proved very successful and were subsequently
hired and paid by the Flint Board of Education. They
have continued to be effective but, as they serve
several schools, they cannot give concentrated, long-

term help in any one area. Also, while the visiting

lFor additional information on the Mott Foundation
Program of the Flint Board of Education, write: Director,
Mott Foundation Program, Flint Public Schools, Flint,
Michigan.

b9
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teacher, professionally trained, has an excellent rela-
tionship with the school and referral agencies, he is
not always able to establish the necessary rapport with
deprived families. While sincerely interested in the
children with whom he is working, he is sometimes at
a disadvantage because his past training and experience
have prepared him to look for and expect middle class
solutions. In many instances the visiting teacher is
regarded as another "arm" of the school. Children and
parents who are antagonistic to, or feel threatened by,
the school are not easily reached by the visiting

teacher.

Otrer Profescional "Home Visitors™

In Flint, as in other school systems, the visiting
teacher and the attendance officer often work closely
togethier. While the attendance officer may improve the
child's attendance, he probably does not improve the
family's image of the school.

The school nurse must give her full time and
attention to the child's health needs so that she is
unable to assist the family, except superficially, with
any of its other problems. At best, she can uncover the
difficulty and bring it to the attention of the appropriate
school personnel.

With the advent of the community school director
in 1952, contact between the school and the home increased.

The director makes many home calls and from meeting members
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of the community when participating in the various
activities at the school (e.g., adult education classes)
he has friendly, informal contact with many parents
and children. When the community school director pro-
gram began, all directors taught regular classes half
days and were recsponsible for the after school and
evening programs. The mornings were free for home
visiting, workshops, and planning after school and
evening programs. DNot only did this make an excep-
tionally long working day, but the directors soon dis-
covered that morning 1s not the most advantageous time
for home visiting. Consequently, directors in depressed
areas have been released from their teaching assignments
and use the afternoons for home visiting and planning
related to supervising their after school and evening
programs.
As for regular school personnel, Carl Marburger
states:
Even when teachers and principals go into
the homes in depressed areas they are not as
effective in dealing with the pupils and parents
as they are in more typical schools where chil-
dren come from homes that tend_to reinforce and
complement the school program.
A review of the aforestated problems which make

it difficult for the present professional staff to reach

the inner city families indicates the need for a person

lPrograms for the Educationally Disadvantaged
(Wgshington, D.C.: U. S. Government Printing Office,
1963), p. T1.
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with the time and ability to do so. Not all of the
systems surveyed feel that they are doing a thorough
Job of helping to sclve the problems of the inner city
child. Some suggest and many agree that a lay person,
well accepted in the community, could be of great
assistance to the school. Such a person would have a
peer group relatiorship with the parents in the area.
This person could more easily establish rapport with
the families and, thus, would be more likely to be

effective.

Non-Professional "Home Visitors"

Realizing that tnere were still many people not
being reached by the existing resources of the Flint
School System, the use of a lay person as a home school
counselor was suggested and a pilot project initiated.
While this project 1s still experimental, it has been
expanded to all the inner-city schools in Flint as well
as to one middle-class community.

Thus, at the present time, there are fourteen
home school counselors in fourteen community school areas.
Of these fourteen, thirteen are in areas classified as
inner-city and these are the ones the writer has examined
in detail. The elimination, from consideration, of the
one middle-class neighborhood was done for several reasons:
(1) the thesis of the paper is that the home school

counselor is an effective liaison between the home and the
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school in urban areas, (2) with only one school in a
middle-class, all white neichborhood, there is not
enough data available to make an evaluation, and
(3) the problems and, consequently, the approach,
duties, and characteristics of this particular home
school counselor are not the same as in the inner-
city areas.

(See tne Appendix, page 11C, for a map showing
the fourteen elemenrtary school areas served by the
home school counselors. The thirteen shaded areas

are the ones studied.)

Utilization c¢f Consus Tract Material

Iriacmuch as thie writer was concerned with
examining each of thirteen inner-city elementary school
areas in detail, the census tract information was
utilized. With the assistance of the Research Office
of the Flint Public Schools a determination was made
of which parts of the census tract encompassed these
particular elementary school areas. Table 5 shows the

basis on which the census tract information was utilized.
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TAELE 5

ELEMENTARY SCHOOL AREAS AND THEIR
CELSUS TRACT RELATIONSHIP

Schocl Census Tract

Clark . . . . encompacses 1/2 of #3, plus 1/2 of #9

Cook . . . . " all of #22, plus all of #2ok

Dewey . . . . " 1/2 of #3, plus 1/2 of #U

Dort . . . . . 2/3 of #5, plus all of #23

Pelreiodl L s or B

Garfield. . . : 2/3 of #20, plus all of #21

Jefferson . . . l?Z of §2, plus 1/2 of #3

Martin. . . . 1/2 of #1

Mary Streect . ! all of #26

%?g‘. Coe e " all of #39 .
arscland. . . 1/2 of # , plus 1/3 of #6

Rcosevelt . . " 1/2 of #5

Notes:

Cencus tracts are small permanently established
ceosraphical areas into which large cities and their
environs have been divided for statistical purposes.

The sveragce tract has over 4,CCC people and is originally
laid out with attention to achleving some uniformity of
population characteristics, economic status, and living
conditions.l

(See the Appendix, page 110, for map and overlay

which indicate the areas described in Table 5.)

Descripticn of Flint School Areas Studied

The thirteen elementary schools studied are all
part of the BTU (Better Tomorrow for the Urban Child)
Program of the Flint Bcard of Education. A Flint elementary
school 1is selected for this program if its students have

an average underachievement of one to two years on the

lcensus Tract Project, Flint and Genesee County
(Flint: Council of Social Agencies, 1900-063).
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Science Research Associates Test given to all fifth and
sixth grade students.

Seven of the schools consist of kindergarten
through sixth grade, while six begin with prekindergarten
and g¢o through grade six. In addition to the home school
counselor, these scnools also have all the services pro-
vided elementary schools by the Flint Board of Education.
These include visiting teachers, attendance officers,
remedial reading and arithmetic teachers, community
directors, helping teachers, speech correctionists,
police counselors, and others. Some of these are based

at each school while some are shared with other schools.

Gross Density

The population in these thirteen elementary school
areas 1is more concentrated than in other parts of the city.
"Gross density" of census tracts is determined by simple
division of the number of persons residing in a tract by
the average thereof. The gross density average for the
City of Flint is ten persons per acre. The gross density
for the thirteen elementary school areas studied is given

in Table 6.
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TABLE 6

ELEMENTARY SCHCOL AREAS
SHOWINLG GROSS DERSITY

School Gross Density Per Acre (1960)
Clark . . . . . o« o o« o . .13
Cock « . « v ¢ o« o . o . . .18
Dewey « v v v v 4 v v« . . . . 18

DOTrt v v v v e e e e e ... 18
Doyle . . ¢ . ¢« . ¢ « « « « . . 15
FPairview . . . . . . . o o . .13
Garfield . . . . ¢« ¢« ¢« « « . o 13
Jefferson . . « « « « « « <« . o 13
Martin . . . « « ¢« « « « .« . . 16
Mary Street . . . . . . . . . . 20
Cak . ¢ v v v e e v e e e e e 11
Parkland . . . . . . . . . . . 20
koosevelt . . . . . . . o . . . 173

Pcpulation and Family Size

Trhe pcpulation and the number of families in these
areas chow that the average family size is larger than in
other parts of the city. Table 7 gives the area population
and number of families. The average is 4.C2 persons per

household. The average for the City of Flint is 3.32.

TABLE 7

POPULATION AND NUMBER OF FAMILIES
BY ELEMENTARY SCHOOL AREA

School (1960) Area Population Number of Families
Clark . . . . . 3,125 675
Cook . . . . . 5,502 1,335
Dewey . . . . . 8,791 2,161
Dort . . . . . 7,663 1,800
Doyle . . . . . 3,740 764
Fairview . . . 2,651 652
Garfield . . . 6,617 1,804
Jefferson . . . 5,368 1,318
Martin . . . . 4,290 1,015
Mary Street . . ' 2,562 635
0ak + .« . . . . 2,873 651
Parkland 3,39k 756
Roosevelt . . . 2,051 562
Totals 50,207 15,123
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Cenzus tract figures showing the highest number

of persons per houcehold appear in Table 8.

TABLE 8

CEZSUS TRACTS RANKED ACCORDING TO HIGHEST
IWUMBER CF FERSCONS PER HOUSEHOLD

(1960)
Rank Census Tract Median Persons
1 3 4,36
2 Lo 3.97
3 5 3.91
4 2 3.90
5 1 3.89

In Table 8, Census tracts 3, 5, 2, and 1 are in

the area of the thnirteen schools studied.

Marital Status

The marital status of the people in these thirteen
areas 1s worthy of note. The home school counselors and
school records in these areas indicate that in some
instances schools have as many as half one-parent families.

Table 9 indicates the percentage of one-parent
families in each area. This chart does not correspond
exactly with school figures for several reasons: (l) many
families with no father in the home do not report it to

the census taker as they are not legally separated or



divorced, (z) tre cernsus tract information includes
families witii no cniiildren in school. What the table

ces ‘ndicate, hcwever, i1s that while the number of
reported cne-parent famlilles averages 15.5% in these
thirteen sclool areas, the average for the city of Flint
is 107, (This 1s based on the marital status of persons
14 years cf aze and over. The Flint Census indicates
trat of tire total population, 2C% are single, 10%

. . . - . P .
separated, widcecwed or divorced, and 7C% married.)

TASLE

‘BRCENTAGE OF CNE-PARENT
FAMILIES
(1960)

Szhiocl Percentage

Clark . . . . . . « « « . . . 21
CouK v v v e ¢ « e « « « « . 10
DewWey v v v v v« v« « « . . 1lb
Dort e o o e ® e e o o o o o 18
D()b"le e o s e e e e e e o o o 16
Fairview. . . . . « . . . . . 17
Garfield . . . . . . . . . . 14
Jefferson . . . « . . .« « . . 10
Martin. . . . . . . . . . . . 8
Mary Street . . . . . . . . . 17
Car v . « v v « v v v e . ..o 22
Fzrkland. . . . . . . . . . . 17
koosevelt . . . . . . . . . . 17

Income
The median income for families in the thirteen
areas studied is $4,672.CC. While many families have a
good income, Table 10 shows the number of families in

each area with an income of less than $3,CC0.00. This is

18.6% as compared with 12% for the city as a whole.



=9
TABLE 10

LUMBER CF FAMILIES WITH INCOME LESS THAN $3,CC0

Income Less

chool (1960) Families Than $3,000

Clark 675 139
Cook 1,335 172
Dewey 2,101 317
Dort 1,500 397
Doyle 7oL 237
Fairview 562 161
Garfield 1,504 219
Jefferson 1,313 199
Martin 1,C15 153
Mary Street 635 177
Oak 654 106
Parkland 756 186
Rcosevelt 562 161

Tctals 14,123 2,624

Of the thirteen areas studied,

five comprise

all the census tracts which show the lowest income range

in the city, $4,000 to $4,999, and eight are in the next

range, $5,000 to $5,999.

It is interesting to note that

white home schoocl counselors describe their communities

as "lower class" while a Negro home school counselor in

the same general area sees it as "middle-class".

The

white home school counselor bases her view on the occupa-

tional and educational level of the families while

the

Negro home school counselor bases 1t on the income level.

Females in the Labor Force

There are 7,562 females in the labor force

areas which have a total of 14,123 families. This

in these

indicates
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that 53.6% of tre families have a female in the labor
force. 1In the other areas of the city only 32.1%
families have a female in the working force. Table 11

gives the totals for each of the thirteen areas.

TAEBLE 11

ELPILOYED FEMALES FCR ELEMENTARY AREAS STUDIED

Females in

School (1960) Families Labor Force
Clark 675 Laoo
Cook 1,335 861
Dewey 2,161 1,041
Dort 1,620 1,010
Doyle 7oL Log
Fairview £62 312
Garfield 1,804 996
Jefferson 1,318 613
Martin 1,C15 412
Mary Street 635 304
Oak 654 458
Parkland 56 344
Roosevelt 562 312
Totals 14,123 7,582

Educational Level

According to school records, the educational back-
ecround of families in these areas averages about the 8th
grade. Many have substantially less and only three home
school counselors feel that the majority of adults in their
areas have a hich school education. Table 12 shows the
number of people over twenty-five years of age with less

than an 8th grade education.
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TABLE 12

EDUCATICTAL ATTAINMENT OF ADULTS OVER 25
FCR ELEMENTARY AREAS STUDIED2

People Over 25, Less Than

School (1960) Cver 25 6th Grade Education
Clark 1,695 470
Cook 3,261 382
Dewey 4,673 1,207
Dort 4,1¢c6 891
Doyle 1,797 553
Fairview 1,323 507
Garfield 4,ck2 664
Jefferson 2,754 703
Martin 1,959 L63
Mary Street 1,456 3&7
Osk 1,8C0 365
Parkland 1,756 633
Roosevelt 1,322 507
Totals 32,0564 7,752

%The number of persons over twenty-five years
of age with less than an elghth grade education 1is oL
This compares with an averace of 12% for the rest of

the city.

Housing

The housing in these areas varies widely, not only
between areas but within areas. In every area there are
some "nice" homes lowever, only one home school counselor
considered the housing in her area "good". Three rated it
as "average" and ten called it "poor". In the areas of
poor housing there are many multiple dwellings. There are
also single dwellings which house more than one family.
Four of the centrally located communities are near the

business district of the city and contain many commercial
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establishments. Also, many of the areas contain condemned
or vacant buildings. In ten of these areas, the majority
of tr.e people are renting their homes. The rents are very
hizh and in most cases the accommodations are very poor.
In trhree areas the majority of people are buying their
homes.

The census tract figures for the number of sub-
standard dwellings in each of the thirteen school areas
appear in Table 13. This represents 14.3% of substandard
housing in these areas as compared with 4% in other parts

of the city.

TABLE 13

NUMEER OF SUBSTANDARD HOUSING UNITS IN
ELEMENTARY AREAS STUDIED

#
Housing

School (1960) Units Substandard
Clark 1,026 184
Cook 1,712 41
Dewey 2,617 232
Dort 2,658 473
Doyle 1,246 450
Fairview L6 209
Garfield 2,361 86
Jefferson 1,516 134
Martin 1,172 67
Mary Street 961 76
Oak 1,230 294
Parkland 1,017 266
Roosevelt 746 209

Totals 19,008 2,721
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Age Range

Trhe age range of the parents in the communities is
from ycung to middle age. These areas do not have as
many senior citizens. The elderly people in these inner-
city communities are mainly older white people who do
not wart to leave their homes. Table 14 compares the
under twenty-one years of age group with the over sixty-

five groupn.

TABLE 14

AGE COMPARISON IN ELEMENTARY AREAS STUDIED®

School (1960) Under 21 Over 65
Clark 1,236 259
Cook 2,908 312
Dewey 3,694 659
Dort 2,973 625
Doyle 1,665 236
Fairview 1,230 122
Garfield 2,179 766
Jefferson 2,887 254
Martin 2,041 135
Mary Strect 937 312
Oak 858 420
Parkland 1,447 184
Roosevelt 1,230 122

Totals 25,285 L, ho6

i

2In these areas, L42.7% of the population is under
twenty-one years of age while only 7.4% is over sixty-five.

Areas in Transition

The four centrally located areas have a very

transient population. Immigrants seem to settle here first
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and then mcve to otrer parts of the city. The schools
have a very large pupil turnover. In addition, some of
the neighborhoods are changing their racial makeup.
Table 1% shows tre five schools which have changed their

racial makeup at least 30% during the period from 1960-1966.

TABLE 15

ELEMENTARY AREAS IN TKANSITION

Jumber of

Scr.ool Students [White | Negro | % White |% Negro
Ccok )

1959-1750 . . £5 557 0 100.0 0

1505=1900 . . €49 5657 292 65.6 .4
Dort }

1559-1900 . . al.g 323 626 34.0 66.0

1905=1906 . . 1,177 5% 1,118 5.0 95.0
Doyle ; )

12°2-1950 . . £23 219 Lok 35.2 6l .8

1905-1906 . . o6 32 524 5.8 qly, 2
Garfield )

195G-1960 . . 079 679 0 100.0 0

1G05=1966 . . 15 292 623 31.9 68.1
Oak i

1959-1960 . . L35 308 37 91.5 8.5

1905-19056 . . LG9 <87 182 61.2 38.8

Summary of Findings

In Chapter I a description of the home life and
background of the inner-city child was given based on
literature in the field. The study made by the writer of

the thirteen inner-city areas of the City of Flint bears
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this out. Tables 6 tnrourh 13 prove that compared to the
rest of the city, families in these areas:
1. Live in more crowded conditions--Table 6

Have a larger family membership--Table 8

Ny

()

Eave mure one-parent families--Table 9

more low income families--Table 10

-
oo
W
<
0

. Have more females in the labor force--
Table 11

Fave a lower level of educational attain-

(@)

ment--Table 12

7. Have more substandard housing--Table 13

Tne Difficulties Facing the School

As menticried, these are the characteristics that
make an area a difficult one in which to work. All these
factors tend to disrupt home conditions and make the child
physically and emotionally unready for school. Problems
brought about by living conditions in an area reflect in
the school and make the job of teaching that much more
difficult. The teacher has all she can do to teach this
child who 1s not educationally oriented. The principal has
his hands full coping with the many discipline and attendance
problems found in this area as well as trying to administrate
the school. It is evident that there is much to be done
to help these families, but who is available to do it? The
school may be a logical agency, but the inner-city school

personnel are already the busiest in the city. There is



day to undertake more



CHAPTER 6
TEE HOME SCHOOL COUNSELOR PROGRAM

Trne home school counselor program started as a
pilot project at one elementary school in Flint in 1947.
At that time it was stated that:

Too few parents took an interest in their

children and the school. Some of the children
come to school hungry. This showed up in poor
schicol werk and in deportment. Sometimes
promicsing teachers were reluctant to be assigned
to teach at Fairview because they failed to
realize the opportunities which the school
offered and the challenge to help parents raise
the standards in the community.

From this beginning, a solid foundation was laid
for the present home school counselor program. There
are now fourteen home school counselors serving in
fourteen elementary schools and communities. Today,
we find the home school counselor to be a mature woman,
either Negro or white, average age, forty-seven, all with
a high school education, and several with college work
(particularly classes in sociology, psychology, home and
family living, and home economics), married with families,

and varied work experience backgrounds (e.g., adult

education, practical nursing, teacher aide).

1§ Visit to Fairview School (Flint: Flint Board
of Education and Mott Foundation, 19-2), p. 1.
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Tr.e Job description for the home school counselor

regds as follows:

Duties

This 1is responsible work with children, parents,
and other adults in the school community under the direct
surervision of the elementary school principal. It
invclves working witn the principal, community school
director, the approoriate Mott Adult Education staff
member, total school staff, and the public, acting as a
liaison between the school and the community.

1. Calls on new families and on the families
of kindergcarten enrollees. Explains and
encourages family participation in school
activities.

2. Informs families as to available community

resources to meet their specific needs.

(O8]}

Works in the area of health on the request
of principal and/or school nurse.

4, Makes surveys for 01d Newsboys and Salvation
Army programs.

Works with Pre-School Story Hour parents, as

n

assigned.

6. Works on clothing requests for the Clothing
Center.

7. Works with the breakfast program, if school

has one, planning and supervising the entire
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program including all food buying, menu
planning, and food preparation. Works,
also, with the mothers of the children
on the program in the areas of meal
planning, preparation, shopping, and

budzeting.

[@¢)

Actively participates in all in-service
training as appropriate.

9. Works on appropriate school and/or school

related projects as assigned.

The home school counselor is responsible to her
principal and she does the work under the principal's
cuidance and makes referrals at his direction. The
home schocl counselor 1s not a certified staff member
and, consequently, the principal is directly responsible
for all of her work. For this reason, and also to enable
the home school counselor to be effective, the following
criteria are used in evaluating candidates for the

position:

Qualifications

Education - High school graduate preferably with
additional work in sociology, psychology,
family living and child growth and
development.

Skills - A warm, friendly, outgoing personality,
and maturity are needed. Must have tact,
patience, sincerity, and approachability.
Must have good health, a sense of humor,
and a genuine liking and feeling for
people. Must be able to work under
direction with minimal supervision.
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The nature of the home school counselor's achieve-
ments 1s much 1like most programs initiated by the Mott
Program of the Flint Board of Education. They are action
oriented and not research oriented. Action programs are
not conducive to statistical analysis because control
groups are not established. For this reason, as each
function of the counselor is described in this chapter,
it will be illustrated by case studies. Most home visits
by the counselors uncover several problems, however,
case studies will in many cases overlap problem areas.
Triese case studies, and many others, were recorded on
tape and represent the work of all the counselors. They
are retold in the counselors' own words.

The thirteen counselors have specific respon-

sibilities at the school and in the community.

Health Care and Health Education

These are areas of important responsibility for
all counselors. Her unique relationship with the parents
enables her to bridge the gap between the home and the
school. Because she 1s fully accepted by both, she has
proved to be an effective catalyst for improving health
conditions. Children in these communities need constant
health care. The home school counselor helps arrange for
physicals and immunizations to be given at the school by
the Health Department. They call at homes to remind the

family of this opportunity and in many instances take
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them to the schocl. When children have appointments at
trhe Mctt Crhildren's Health Center or Dental Clinic, the
home school counselor often reminds the parents and may
help to arrange transportation. In one school only 7%
of the children were "health guarded"l in 1963 when the
schiool had no home school counselor. During the three
years the counselor has been working on the health program,
trhe number of "health guarded" has risen to 40%.

There are many examples of the work of the home
school counselor in the area of health. Two that

indicate the broad scope of her concern are included here.

C2co Study #1

I received a call from a neirhbor--a next door
neighbor--that this particular child was home and
that his feet were in very poor condition. The
child was crying all the time and couldn't walk.

I went down to the office and checked his attend-
ance and found he had been out for a week. 1
thanked the lady for calling. She said, 'Please
don't give my name but I wish you would go.

Mrs. Jones told me to call you. ©She said that
you would get something done.'

I learned that the mother was in the Pontiac
State Hospital. The father works two Jjobs and
there are three children in the family. The
father makes very good money. There is no reason
at all why he could not provide health care for
that boy. He is in the house maybe three or four
hours a day, but he has provided a baby sitter.

The baby sitter, it turned out, had called the next
door neighbor to look at the boy, and it was this
neighbor who called me.

I went to see the boy. The child was walking
on the sides of his feet. Of course, he was 'whiney'.
He could not stand anything on his feet! I can
truthfully say, never in my life had I seen anything
like his FEET!

lFree from correctable medical and dental defects
and with all immunizations up to date.



e

I came back and called the health nurse and I
explained to her what had happened. I said, 'Can
someone go out there today? This 1s bothering me.
Maybe I don't know anything about nursing, but it
seems to me that this child 1s what I would call
an emergency case. All I can think of is this
child losing both his legs. Would you call me
back after you go?' She went right out. She
called me back about four o'clock. She said,

'"That child must go to the hospital immediately.
I have been rnursing fourteen years and I have
never seen a case like that.!' Well, that upset
me and I thought how can that father go in (the
home) at any time of the day and see that child
and not realize that something had to be done. I
went home and I made up my mind that I was going
to call tnat man all night long until I got him--
I was going to get somebody!

Trhe baby sitter said she had called it to his
atter.ticn, but he just didn't respond. He got some
salve orne time and put that on. His feet were
completely covered with sores, top and bottom--you
know how a scab forms and you pick that off--and
they were just running! That was the condition
of both feet.

The next day when I called the baby sitter,
she said that he couldn't even get out of bed to
go to the bathroom. I called the nurse again and
said she had to do something. I didn't sleep
last night.

I think it was about 5:C0 a.m. when I called--
the sister answered the phone--and I said, 'Is
your father there? I want to speak to him.' She
said, 'No, Mrs. X, (she knew my voice over the phone),
but my mother's here.' I said, 'Let me talk with
her.' So, she came to the phone and I said, 'Mrs. X,
I have been there and your son is sick.' She told
me that she did not know it and that she had been
away. ©So the nurse had to get a detective and they
went to the General Motors Plant. They had to get
the father off the job. Can you imagine anything
like this? But, they got the child in the hospital.

About two weeks later I was in the hall and who
did I see limping along but the BOY! He could hardly
walk. I thought maybe he wasn't in the hospital
after all. Mr. X, the principal, sent Ronnie home
and we started again to get the father. I told Mr. X,
the principal, the next morning after I had tried to
get the father all night, 'If I do not get someone
today I am going into that house and pick up that
child and take him to the doctor. That child just
cannot suffer like that!'
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But, we finally got the father and the boy did
have to go bacx to the hospital, this time under the
care of a skin specialist. The child lost more than
thirty days of school. Of course, now he is 1in
school and I can't even get down the hall without
the BOY.

Case Study #2

I had another mother come in here and help serve
on our breakfast program. Her child was not on the
breakfast program but she was helping to serve. She
would cut a piece of coffee cake and she would lick
her fingers. I explained to her why we handle food
as little as possible with our hands, but when we
do we do not lick them but wash them off. She has
three daughters and she told me she explained this
to her dauchters. To me, this helps improve the
health of the community. If she had a sore throat
or cold and licks her fingers everytime she handles
food, her whole family will have it; and if she
serves at PTA, half of the PTA may have it.

Lialison Between the Home and the School

Another common responsibility the counselors share
is the constant effort to establish and maintain a liaison
between the community and the school. The "crux" of this
task is the establishment of two-way communication. Their
understanding of the community and its problems, coupled
with a close association with the school, promotes a
working relationship that is conducive to educating the
urban child. It is important to recognize that history
has proved that the traditional school administration has
not solved the problem of communicating with urban families.
Ernest 0. Melby, Distinguished Visiting Professor, Michigan
State University, feels educators have done much to widen

the cultural gap that prevents the urban child from taking
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advanrtase of our educational system.1

Many times the home
school counselor is able to raise the educational expec-
tations of the urban child through close association with
the family.

John Niemeyer states the chief cause of low achieve-
ment of children of alienated groups 1s the fact that too
many teachers and principals honestly believe that these
chhildren are educable only to an extremely limited extent.
His proposed solution is a functional reorganization of

the schools themselves.2

Perhaps, the addition of a home
school counselor to the complex system of education will
brinz about better understanding on the part of the teachers

and the principals as well as the home.

Cace Study #2

I feel that I am very well received in the community.
Of course, it's to the point now, after being in the
program four years, they have more or less become used
to me. But, I feel that the people relate to me better
tnan they do to the teachers, because the teachers will
not meet them on their own level.

By going into the home I come in contact more often
with the families. I feel that some of the parents tend
to be afraid of the teacher, and they will not discuss
their family or personal problems with the teacher. I
have the feeling that they do not want the teacher to
know all these personal things about them and their
family. I have had a feeling with some families that
these parents are ashamed of their situation and their
problems. And yet, for instance, I have a very good
example . . .

lErnest O. Melby, Speech delivered to Michigan Police
Officers, Flint, Michigan (May, 1966).

2John Niemeyer, "Home School Interaction in Relation
to Learning in the Elementary School," The School Dropout,
ed. D. Schreiber (Washington, D.C.: National Education
Association, 1964), p.
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One of our little students became ill in kinder-
garten. This child was sleeping in the classroom,
and he Just did not seem to be getting enough rest.
He was undernourished and had a bad color. I had
made two or three home calls into this home to

mphasize to the mother the importance of getting
up with the child and seeing he had his breakfast.
1 came back and reported to the teacher.

Now, this teacher had no children of her own
and so when she brought this child down to me I
sugcested that she go with me to take this child
home. She said she would be glad to. I warned
her when we were pulling up in front of the house,
because it's one of our very, very poor homes. 1
said that 1f you show any embarrassment or anxiety
they'll read you like a book; no matter if you don't
want to sit down, sit down anyway. This mother
has six children. The oldest one is only eight
years old. They live in three rooms. It's a
downstairs apartment. Our teacher, well, she was
sick--she was actually sick.

The next day when she came to school she told
me that she hadn't been able to eat any supper when
she went home. So, she said that she wished that
she could go into all the homes to find out all the
situations. And, this is where I tried to make a
point with her. This child is better off in school--
even though he's sleeping when they have their little
rest period--than he is in this home. The draft
came under the door. The curtains blew just like it
was outside. And, I said that in this classroom he
is warm and he gets free milk, and the teacher brings
crackers or a little treat each day for the children.

She said that he never misses even when he's ill
and she feels that he should be home. I said this
child would rather be in school than stay home with
five other children running all over in three little
rooms. And, since that time she has come to me and
said that she understands this child better. He's
usually tardy, but she doesn't scold him. She Jjust
tells him to hang up his little coat. ©She feels a
little different toward this child since she has seen
his home. She is not always telling me, 'You have got
to go there and tell his mother to get him to school
on time!' This way she understands now that this child
is lucky to get to school--late, or whether he's tired,
or whether he's hungry.

The teacher says that she has a better insight.
And, really, if I were to take her into other families
in her room--who are even worse than this child--she
said that she was really educated because she never
realized, although she is a Negro teacher herself,
that people lived this way.



Case <ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>