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ABSTRACT
A STUDY OF THE EMERGENCE AND FUNCTIONING OF ACADEMIC ADVISING
CENTERS WITHIN ACADEMIC UNITS OF MAJOR UNIVERSITIES
BY
Richard Philip Baxter

The purpose of this study was to determine the factors responsible
for the emergence of centralized academic advising agencies within academic
units of certain major universities, and to determine the nature and scope
of such agencies' operations. For the purpose of this research a central-
ized academic advising center was defined as: an office or group of offices
which function to assist students with questions on academic curriculum
or coursework planning. The offices are staffed with advisers whose
total or major responsibility within the institufion is to work in the
capacity of academic advising for a certain group or classification of
students and all advising is done within the center. These advising
agencies are considered to be a specialized approach to the functions of
advising students on academic coursework programs and are a contrast to the
traditional form of academic advising performed by teaching faculty members.

The population of the centralized advising centers was determined
by a pro-runner survey conducted for Commission XIV of the American
College Personnel Association. The directors of the advising centers
within these academic units served as the respondents to the survey
questionnaire.

Five basic areas of development for the 62 question instrument were

identified. They were: (1) the beginning or history of advising centers,
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Richard Philip Baxter

(2) the present organization, (3) authority and responsibility, (4)
procedures and functions, and (5) special or miscellaneous topics. Among
the 71 identified centralized academic advising centers, 51 or 72 per cent
of the directors completed a nine-page questionnaire which extensively
covered aspects of the advising center, its staff and functioning.

Findings from the study indicate that the concept of centralized
advising centers has broad applications to nearly all types of academic
units of varying disciplines. During the last five years there has been a
strong movement of educational systems and academic units to remedy some
of the existing problems in advising students. Enrollment increases
within the academic units have played a strong part in this movement.

The majority of directors believed that advising centers were estab-
lished because of certain pressures operating within the academic unit and
on the teaching faculty, not because of a concern for students and their
educational, vocational and personal problems. There is little staffing
in the professional positions of the advising centers with personnel who
have academic preparation in the field of college student personnel work.

The dean's support within the academic unit is judged to be the most
critical factor in the establishment and development of an effective cen-
tralized advising program.

In nearly all cases the centralized student advising centers studied
appear to have developed programs which complement and supplement the in-
structional programs of their respecti&e academic units.

The advising programs of the centralized advising centers were broad
and well-coordinated, bringing many tasks and appropriate functions to aid
students in their academic and personal development. A total of 34 con-
clusions regarding the nature and functioning of centralized advising centers

were presented from the survey.
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INTRODUCTION

The purpose of this study is to determine the factors responsible
for the emergence of centralized academic advising agencies within
certain major universities, and to determine the nature and scope of
such agencies' operations. The scope of the study will include: (1)
the beginning or history of advising centers, (2) the present organiza-
tion, (3) authority and responsibility, (4) procedures and functions,
and (5) special and miscellaneous topics.

This researcher is presently a director of an academic advising
program within the College of Business, at the University of Tennessee,
Knoxville, and is a member of Commission XIV, "Academic Affairs Adminis-
trators", of American Personnel and Guidance Association, and is interested

in the aspects of this innovative approach of academic advising for students.
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CHAPTER I
THE NATURE AND PURPOSE OF THE INVESTIGATION

Background Information

In many higher education institutions today the pressures of
teaching, research, and service place strong commitments on the faculty.
A faculty member's field of study advances with new technology and new
research findings, and he carries the responsibility to keep abreast.
"The technological age has touched the educator. He has become less
of an ambling, shaggy-dog 'do-gooder' and more of 'an organization
man'." (Hardee, 1959, p. 3)

The burgeoning enrollments of new students at most colleges and
universities have added further pressures to the faculty member's
responsibility for teaching and academic advising. There are many
"over-reaching consequences for the unusual accelerated growth of a
university's undergraduate enrollment." (DeLisle, 1965, p. uu)

An institution's demands for research and publishing, and its
demands on the faculty for programs and course development for new or
expanding graduate programs may have restricted many well-intentioned
professors from devoting an appropriate amount of time to undergraduates
for academic advising. (Ciardi, 1965) There is also the general belief
among the faculty that there does not exist proper evaluation and pro-
motion recognition for the effort made in academically counseling

undergraduates. (Robertson, 1958) (Delisle, 1965)
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3
Resultantly, the traditional system of academic advising by teaching

faculty members suffers when less time is available to academically
counsel students. (Robertson, 1958) '"No one, you may be sure, ever
made a scholarly reputation by sitting around to talk things over with
confused undergraduates." (Ciardi, 1965, p. 13) Further, the involved
administrative procedures of class registration and a growing number
of campus agencies necessary to coordinate the academic curriculum
program of any student may try the patience of the most well-informed
adviser. Many faculty in DeLisle's study (1965) voiced their dis-
satisfactions with having to academically advise students when record
keeping becomes burdensome and accurate and complete curriculum infor-
mation is unknown to them.
In general, the advising programs at such major

universities have in common a tenuous, uneven

involvement of faculty and a central core of

administrative specialists whose advising duties are

narrowly conceived. Frequently, many members of the

faculty do 'advising', it is true, but usually in a

superficial temporary, clerical capacity. (Robertson,

1958, p. 230)

Academic advising should not be viewed solely from the position of
faculty involvement, or lack of, but also must be viewed from a concern
for students and their problems. Universities have admitted this
obligation to students:

Once a student is admitted, the University accepts
certain responsibilities for his guidance and place-
ment in order that he may secure the greatest benefit

from his university work. (University of Tennessee
v_Record, 1968, p. 22)

and the University's significant functions of:

perceiving each student as an individual with his
own particular capacities, abilities, aspirations,
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4
and problems, so that all students may receive the maximum

benefits from their study at The University of Tennessee
by being offered personal counsel, advice and encouragement.
(University of Tennessee Record, 1968, p. 92)

Students may need a special orientation to a university, including
advice in three major areas: (1) specific information about academic
requirements and regulations; (2) advice or counsel about curricula,
majors, career opportunities and a discussion of general intellectual
matters; and (3) some personal relationship with members of the faculty
that will contribute to their sense of belonging and being acknowledged
as a person in the academic community. (Academic Senate, University
of California, Berkeley, 1966) The accomplishment of these meaningful
advising experiences are further complicated by "the admission of
individual differences, the varying rates of maturation in youth,
and the search on the part of each young person for identity and adjust-
ment in these times." (Delisle, 1965, p. V)

Students require sufficient information and encouragement about

curricula and related opportunities to be able to make educational - 7,J

P N

Tive RN

decisions for themselves and to become more self-reliant and responsible
regarding their education. (Kirk, 1961) Those students who are not
able to receive proper academic advising because their faculty adviser
is unavailable or has too many advisees and too little time scheduled
to work adequately with his advisees may sometimes grope inadequately
for themselves in planning their academic program.
The American college curriculum, in even small insti- )

tutions, presents an enormous array of courses, programs,

and subjects. College catalogs provide some guidance,

especially about graduation requirements, but they rarely

give enough information either about the content of

specific courses or about the professors who teach them
to provide students with a reasonable basis for decision.’)
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5

Students are thus led by caprice, convenience, or campus

reputation to select courses. The result is frequently

a poor selection of courses that detour students from

reasonable progress toward a degree or completion of

program requirements. (Mayhew in Hardee and Maynew,

1970, p. #) . a4
>

"The aspect of adjustment to college which most immediately affects

Vo SR
%

students' feeling of success or failure is that of academic performance."
(Kirk, 1961, p. 114) The initial academic advising which a student
receives as he starts his college career may be of major importance to
his academic performance. Advice regarding course selection and academic
hours attempted coupled with informal reassurance, comment, and other
assistance extended by a faculty member can be very important.

The procedures, principles and experience with academic advising
in higher education have been the point of much discussion and criticism,
and of some critical writing in recent years. Some institutions, recog-
nizing the difficulties inherent with the traditional adviser system and
realizing the continually increasing pressures on teaching faculty, have
sought to alleviate some of the problems through a general restructuring
of advising responsibilities.

The formation of centralized academic advising centers has been an
innovative response in some situations to the problems inherent in
tradional academic advising. These advising centers quite often have
been formed within academic sub-divisions, i.e. colleges, schools or
departments of universities. Little, however, is known of the emergence

or the structure and functioning of centralized advising centers.
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6
Focus of the Study

The purpose of this study is to determine the factors responsible
for the emergence of centralized academic advising agencies within
certain major universities, and to determine the nature and scope of
such agencies' operations. The organization and formal structure of
a centralized agency as well as the authority and responsibility that
each maintains will be studied. The established policies and procedures
used by each advising agency will be studied and this analysis will help
to describe how centralized academic advising agencies can be utilized
to meet the needs of students, faculty, college or academic sub-divisions,

and a university.

Procedure

The research approach utilized a listing of academic sub-units
within major educational institutions which had indicated that they
maintained academic advising centers. This list was obtained by means
of a survey conducted by this researcher to obtain information for
Commission XIV, "Academic Affairs Administrators", of the American
College Personnel Association, and in conjunction with this researcher's
present responsibilities at the University of Tennessee.

The survey for Commission XIV had the purpose of determining the
incidence of centralized academic advising agencies in the major educa-
tional institutions in each of the 50 states and the District of Columbaia.
The survey selected the two largest institutions within each of the £l
geographical areas on the basis of total full-time student enrcllment,

and contacted the third largest institution in each area if its student

enrollment exceeded 15,000 students.
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The selecticn by enrc.iment was completed by assessment of enrollment

figures published within Higher Educarion, Education Directory 1968-1969,

EEBEJE? An inquiry was mailed to each of 789 deans of a college, school
or major academic unit within the selected institutions to obtain an
affirmative or negative respcnse regarding the existence of a central-
ized academic advising agency. From this survey, 71 academic units
were eventually identified as operating with a centralized academic
advising system.

In addition, each dean or director who responded affirmatively
was asked to designate the director or person in charge of the advising
cen*er. The individuals identified from this Commission XIV pro-runner
study became the sample population confacted for the research of this
principal study. An extensive questionnaire dealing with the history,
organization, authority and functioning of their center was sent to
each person within the sample group to obtain data from which some of
the critical elements of the emergence and functioning of advising
centers might be determined. By the nature of the data obtained,

analysis was limited to frequency counts and summary descriptionms.
Definition of Terms

The following is a definirtion of terms referred to in this study.

Academic unit - This designates an academic unit cf a specific

academic discipline, such as a college or specialized schocl or
department of one of the major institutions included in the study.
Where noted, it may refer to the higher educarion institution if such

an institution has an overall academic advising center.
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8

Centralized academic advising center - This is an office or group

of offices which function to assist students with questions on academic
curriculum or course-work planning. The offices are staffed with
professional advisers whose tctal or major responsibility within the
institution is to work in the capacity of academic adviser or academic
counselor. This office handles all the academic advising for a certain
group or classification of students and all advising is done within

the center.

Director of advising center - This is the person designated to be

supervisor of the personnel and operaticns of an academic advising
center. He may have additional duties as stated in a specific job
description or inherent in other responsibilities delegated to him.

Student Academic Counselor - This is a professional staff member

who works in the capacity of a curriculum adviser or academic program

counselor to students within a specified academic advising office.

Lim.tations of the Study

Limitations of this study regarding centralized academic advising
are imposed by the following: first, a rigid definition of centraliized
academic advising utilizing special student academic counselors; second,
the sample of institutions which constitutes the study group; and third,
the method of obtaining the informaticn fecr this survey.

The restrictions placed upon the specified form of academic
advising, advising done in a centralized program, defines the person
who is designated to perform the advising more than it defines the

process or procedure of academic advising that takes place. The
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9

academic counselor, as specified in the definition, has his total or
major responsibilities with the institution in a centralized advising
office as distinguished from classroom teaching. Variations on
academic advising between students.and faculty who are on a released
time basis from teaching or research were not considered to qualify
under the definition. Additionally, it was defined that the advising
was centralized in one office or group of offices wherein advisers.
performed their responsibilities, thus permitting some coordination
of tasks among those involved.

The second limitation of the study is the sample of institutions
selected to be included in the study group. The original survey for
Commission XIV was concerned with only the two or three largest
universities or colleges in each state based upon their enrollment.
The saﬂple for this principal study included all academic units within
these institutions that replied affirmatively stating that they had
such an operating center. Because of this procedure only centralized
advising centers in large enrollment institutions were included in the
survey.

The method used for obtaining the information.f;r‘fhe ;urvey was .
by questionnaife mailed to each director or supervisor'who is in charge
of an advising center within the sample. The questionn;ire used was
considered to be quite lengthy. Therefore, to minimize the time
involved for people to give responses, and in an attempt to personalize
the questionnaire since no personal interview procedure was uéed, an
audio tape reel was enclosed with each questionnaire. The respondent

was asked to record his comments to the questions on the audio tape.



10
Overview

In Chapter II, the pertinent literature is reviewed. Emphasis is
placed on (1) a definition of academic advisement, (2) the importance
of a study of academic advising, (3) objectives of academic advising,
(4) academic advising problems, and (5) centralized student advising.

In Chapter III the methodology and procedures concerning the
population, and the construction and administration of the instrument
are discussed.

Chapter IV contains the findings of the research, some in tabular
form, and an analysis of the data.

In Chapter V, the summary and conclusions of the study are presented.

General information concerning academic advising will be discussed
in the next chapter before reviewing the available literature on central-

ized academic advising programs.



CHAPTER II

REVIEW OF RELATED LITERATURE

A search revealed that cnly a small amount of literature was
available specifically related to centralized academic advising centers.
However, certain studies referring to the general area of academic
advising and felt to be pertinent to the background of this research
will be reviewed.

First, a definition of counseling and the related field of academic
advising will be given. Objectives of academic advising for under-
graduate students as represented in the literature will be discussed
followed by certain problems found in academic advising. Finally, the

literature available on centralized advising centers will be reviewed.

Definition of Academic Advising

In his book, Student Personnel Work in College, C. Gilbert Wrenn

(1951) defines that:

Counseling in a broad sense includes all thcse personal
contacts with students by individuals who are consciously
attempting to understand and assist them by the specific
procedures utilized in personal interviewing. Counseling
even in a broad sense, however, must be more specific than
mere conversations. There must be a felt need on the part
of the student, whether expressed or not, and some intent
to help on the part of the counselor. (p. 69)

Hardee (1970) focuses on the responsibilities of the faculty member

in her definition of advising:

11
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Faculty advising is a tridimensional activity, con-
sisting of (a) discerning the purposes of the institution
in its teaching-learning mission, (b) perceiving the
purposes of the student learner, and (c) promoting these
possibilities in conference with the student learner. The
faculty adviser is here considered to be a coordinator of
learning experiences for the students. (p. 9)

DeLisle in her 1955 study proposed a definition of academic advising
which represented extended and related discussions of a counseling nature,
but did note distinctions of content, purpose, extensiveness of contacts
and specialized training of the counselor to be made between faculty ad-
vising and psychological counseling. She concluded:

Academic advising, as an educational experience repre-
sents both a dynamic, continuing process and a relationship.
Thereby, a student and interested capable members of the
staff and faculty are engaged in common pursuit of the
existing resources of the educational institution to the

end that the student may realize his educational and career
goals according to his unique capabilities. (p. 169)

Importance of a Study of Academic Advising

The importance and necessity for additional study and concern about
academic advising in general and centralized advising programs specifi-
cally is pointed up by research and several studies in higher education.

Nonnamaker (1959) in his study indicated that the role of the faculty
adviser and his responsibilities and functioning is not clearly defined
and therefore leads to conflict situations in the functioning of academic
advising systems. In a study of traditional advising systems using
teaching faculty members, Robertson (1958) found no evidence of purposeful
direction in terms of educational soundness in the advising programs he
studied. These studies appeared to point up the need for further informa-
tion on a definition of the role of an adviser and the educational purposes

-of programs of academic advising.
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In the recent publication of Hardee's Faculty Advising in Colleges

and Universities, 1970, she states:

the decision needs to be made, or reiterated, as
to what the advising program is. Is it a single-
direction activity that begins and ends with
schedule making? Is it an information~-giving and
information-receiving action? ' Is it more of records
and registration than of values and goal setting?
Is it teaching in an individualized setting? What
type of interaction is advising? With whom? Where?
Under what conditions? With what results? (p. 31)

DelLisle (1965) proposes several alternatives to meet the needs of
undergraduate students for advising but says each will have to be studied
and judged within a context of the current situation in a complex insti-
tution of higher education.

The following alternatives merit evaluation for
applicability to the solution of the pressing
problems, though each will have its advantages
and disadvantages. . . . Eventual choices of
alternatives will improve the weighing of a
number of factors, including the practical ones
of time, personnel and finances. 1., 2., 3.
Provide an advisory service to be administered
through each college for lower division students
and special students. (p. 195)

And finally, from the study Improving Undergraduate Education

at Michigan State University the committee found:

That academic advising is not uniformly well
provided for in all of the colleges and departments
of the University is abundantly clear. In addition
to the evidence supplied by recent studies, the
Committee has been told time and time again, in
open and closed hearings and through a questionnaire
sent to members of the faculty, that there are serious
deficiencies in our present advising methods.

The Michigan State committee stated that upper division junior and

senior students should be advised in the departments of their declared
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a complementary syz*zm for “he TinsT twe vaars
would . . . have to be provided, of course. 1In

considering the alternatives open to the University,
the Committee is convinced that the most promising
model is to be found in the 'college advisement
center' idea now variouslv employed in a few colleges
here and in other universities as well. (p. 107)

Properly conceived and s*taffed by competent academic counselors:
the advisement center can play an important role in
improving the quality of academic counsel available to
undergraduate students.

Among the largest higher education irs+titutions there have been no
broad studies on the brocedures and functioning of centralized advising
programs and, other than one unpublished research study, little is
known of centralized academic advising programs. Research on the
innovative concept of centralized advising centers should help tc
provide information for academic administrators tc study and judge the

appropriateness of programs of *his nature to their respective academic

situations.

Objectives of Academic Advising

"With rare exception, colleges and universities have given little
thought to the overall purpose 2nd pait-ern of advising programs."
(Robertson, 1938, p. Z34) Thaugh Robertsecn cems t¢ this conclusion in
his study of academic advisiry, he felt that znstituticons did helé a
common, though narrow, view 0. a principie of advising: that the
adviser should provide authoritative informatior about educational
programs so that each student may make accurate cecisions by himself.
It was his feeling, however, tiiat the ns.ure of zdvising should gc

further.
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~
~ The emphasis in the advising relationship rests not

on problem solving by the adviser, but in helping the
student to clarify the issues, gain perspective on his
difficulty, get the facts straight, and to work out
alternative courses of action, but not in handing him
ready made answers. !(p. 23u4)

In approaching the objectives or purposes of academic advising
Hardee (1959) and Robertson (1958) stated that consideration must be
given to the specific aims of the educational program in the local
institution. The special circumstances of the size and quality of
the student body, the housing arrangements, and the physical location
related to both the geographical and environmental conditions should
be considered. There are, however, some generally held objectives for
advising programs.

Woolf (1953) emphasizes the counseling responsibilities of the
academic adviser in his assessment of the objectives of the advising
programs. He feels the student should not only receive information
concerning the curricula of the school, but the adviser should also
further aid the student in comparing his potential with the opportu-
nities offered by the institution. He feels the academic adviser
should extend to a student individual help in understanding himself,
defining his goals, and making progress toward them. The objective of
having the students work with faculty members outside of the classroom
will accomplish the double benefits of having both the student and the
faculty member increase their understanding of each other, according
to Woolf. Additionally, he feels conscientious advising will help
the student become more self directive and acquaint the faculty and the

student with services available to students in the institution. Finally,

he feels that the exchanges between the faculty member and the student
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will facilitate the early identification of a student's problems by an
adviser and permit and encourage, if necessary, the referral of the
student to a psychological counseling center.
DeLisle (1965), in viewing the advising process as an educational
experience, feels that academic advising should help the student in:
(1) learning more about his abilities, interests and aspirations

(2) acquiring accurate information about courses, curriculums,
regulations, and procedures with their supporting rationale

(3) understanding the nature and goals of undergraduate education,
both liberal and professional

(4) integrating his educational experiences

(5) developing a long-range program involving both courses and
other relevant experiences, in such a way as to reflect unity,
coherence and relatedness to life plans; as well as with

sensitivity to the modern world and its significant issues

(6) exploring the range of possibilities and planning a career
(7) identifying and selecting additional resources of the univer-
sity which through consultation will help the student in

reaching his goals

(8) providing him with materials and aids to facilitate the process
(p. 170)

In a sub-report of her major study, DelLisle (1965) gave the reactions
of a sample of some residence hall student personnel workers to academic
advising. The majority viewed the purpose of academic advising to be the
same as the objectives listed above; however, they expressed moderate
support for the additional objectives of helping students grow in under-
standing themselves and the various alternatives open to them consistent
with their abilities. Associated with this is the objective of assisting
in the student's development of judgement-forming, decision-making and

problem-solving abilities. The student personnel workers, while not
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directly involved with course selection processes, felt that an academic
adviser should assist the student with a poor academic record to find the

causes for his poor grades and to find possible ways to improve.

Hardee (1970) discusses objectives of an advising system in relation
to an evaluation of such a program and its advisers. She states the
objectives in behavioral terms by having the adviser discuss the program
of general or liberal education and assist a student schedule his courses
for the academic term. In completing the task oriented responsibilities
of advising, she feels the adviser should initiate a program of explora-
tion into a curriculum field for the student. Finally, the last objective
of an advising program she states is to have the adviser act as a faculty
friend.

The opportunity for academic advising to serve as a unique educa-
tional situation is recognized in the role objectives of the academic
adviser. (Berdie, 1949) Academic advising should offer the opportunity
for the student to develop a responsible relationship with a respected
adult, his academic adviser. Behaviorally, advising should offer the
opportunity for a student to recognize his goals and verbalize the
processes which resulted in their selection.

In reflecting on the objectives of academic advising programs,
regardless of the educational program at an institution, DeLisle (1965)
states that academic advising at its highest level should provide a

student with a meaningful, enriching, and educational experience.

Academic Advising Problems

Problems inherent in academic advising may or may not be reflected

in an inability to attain the objectives of an advising program. The
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objectives of advising may be so limited by its institutional conception
that it may not represent the needs of the students. Also, even the most
liberally defined objectives cannot satisfy all the concerns expressed by
students and faculty. Then too, problems expressed by students or faculty
advisers may point up a lack of institutional concern and support for
making stated advising objectives attainable. /.

Included in DeLisle's (1965) study on advising was a review of
student academic records. It revealed certain facts which appeared to
be related to academic advising. '"In a high percentage of cases, glaring
inadequacies were revealed which could be attributed to the quality of
academic advising received by the student." (p. 68)

In the same study, students were asked to express what they felt
were the problems they had encountered in academic advising. While some
problems pointed to the administration and procedures of the advising
system, others reflected directly upon the academic adviser and the action
or inaction that he took. The students specifically noted that the dis-
continuity of advisers, being assigned and reassigned, was of major concern,
as well as the unavailability of the adviser when the student had a problem
to discuss. Students felt that for the most part advisers are dis-interested
in working with students and show little interest in students' programs.*,

It was felt advisers should be responsible for knowing current cur-
riculum information relevant to the student's major. Students also expressed
the problem of few advisers being aware of the resources of the institution
and the manner in which resources could aid the student. Many students
wanted an adviser who would suggest ways for the student to improve his

academic record.
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When the students had the opportunity to suggest improvements, they

stated a need for more academic advising of a counseling nature. They
wanted more help in understanding their own interests, abilities and
goals, and in comprehending the goals of undergraduate education. Expla-
nation of the rationale for the required courses in their particular
major was desired. Because students felt that their advisers could
suggest career possibilities in their major area, the students wanted
more opportunity to discuss career ideas with an adviser.

Hardee (1959) discussed complaints voiced by students which often
prevent an honest relationship from developing between a student and an
adviser. She states that frequent changes in advisers prohibit any
continuity of relationship. In many cases student complaints stated
that there was an evident absence of personal interest on the part of
the adviser, and similarly, a lack of knowledge regarding the offerings
of the university. Students also mentioned that there was a lack of
privacy when the adviser is available. Hardee drew additional attention
to the importance of having adequate physical facilities for an advising
program. The morale of the students and faculty can be greatly affected
when rooms are shared and communication becomes restricted. Concern for
adequate physical facilities "deserves more consideration than it often
receives". (p. 116)

rétudents with advising problems seek out a "bootleg' adviser (Donk
and Oetting, 1968, p. 402) when they do not want to talk to their
assigned adviser Secause they feel he is not interested in them or is

too busy to talk.
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Students and advisers often agree that a lack of time is a chief

deterrent to a more effective advising service. (Cameron, 1952)
Cameron identified one of the problems in advising as the need for a
more effective group of publications on curriculum and advising matters
for both students and faculty. Further, she argues that there is the
problem of lack of coordination among the advisory programs and the

professional services within a univerisity.

While students face problems in obtaining adequate advising, they
are only one party to the adviser-advisee relationship. Faculty, too,
face dissatisfactions with current academic advising programs. DeLisle
(1965) identified several in her survey from interviewing faculty
advisers. They feel that there are often excessive numbers of advisees
assigned and that the distribution of advisees is not equitable. With
their other commitments of teaching, writing and researching, a faculty
member is quite pressed and therefore lacks sufficient time to adequately
work with advisees. The respondents in DeLisle's survey represented that
there was a lack of challenge in certain advising procedures, a lack of
complete personal records for advisees and a lack of clerical assistance
to prepare such records.

There is a widespread belief among faculty members that effort put
into advising is not rewarded to the same extent as teaching and research.
(DeLisle, 1965) EFaculty regard advising as an unrewarded intrusion which
may contribute to the faculty member's lack of concern for studentss

While advisiﬂg is regarded generally as a two-party relationship,
Hardee (1959) points up that because of problems within an entire educa-

tional program of a student, other parties enter into significance at times.
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These are the parents. Expectations of parents concerning a son or

daughter are factors not to be overlooked in providing adequate advising

services.

Centralized Student Advising

Mayhew (Hardee and Mayhew, 1970) comments:

The contemporary college, whether junior, liberal arts,
or technical, is a complex institution in which definite
organization is necessary if the needs of youth are to be
met and if the institution's objectives are to be achieved.
. « + There are some problems that perplex the 17 to 21 year
old which are relevant to the purposes of collegiate educa-
tion and in the solution of which faculty advising can
contribute., (p. 1)

In her book Hardee (1959) approaches the general area of centralization
of advising through a discussion of the coordination of services of an aca-
demic advising nature. She answers questions raised on the rationale of
unification of information, decision, and action for advising by saying that

coordination has the purpose:

of utilizing the whole institution for the whole student.
Certain relationships are built in order to facilitate this
operation. The central design is that pattern invisioned by
the institutional planners for accomplishing this wholeness
of operation. (p. 151)

Hardee states that coordination of advising services has several fur-
ther advantages. It should promote and maintain a spirit of unity or one-
ness for students and faculty. Bringing together the many services of an
institution can better inform the faculty and build understanding between
the instructional staff and the professional psychological counselors,
she feels. If effective, coordinated advising should decrease or eliminate
duplication of effort among the various offices in the institution. Finally,

Hardee states that another advantage is improved communication between indi-

viduals and groups working together on common tasks for the good of students.
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The major survey conducted by DelLisle in 1965 included an evaluation
of the centralized advising centers on the Michigan State University cam-
pus. The following generalizations were made by DeLisle regarding the
experimental aspects of this innovation in academic advising coordination.
Faculty and students favorably view centralized advising as an effort to
alleviate problems generally associated with academic advising. She felt
none of the several systems of centralized advising studied were developed
from a primary concern and recognition for the needs of students. Other
pressures and concerns operating within the respective college or insti-
tution were primarily responsible for the initial establishment of central-
ized agencies to coordinate or perform the academic advising, K for students.
She concluded from the evaluation results that within these systems of
centralized advising the magnitude of effort needed to achieve the proper
objectives for academic advising has not been realized. More support will
be necessary she felt. The Colleges or academic areas have made an invest-
ment of personnel, time and operational support, but an attitude of respect
toward the advising task should be more strongly fostered and supported
within these same units. DelLisle stated that the chief virtue of a central-
ized advising and enrolling office was that it provided a student with an
academic counselor who is competent in his field and whose advising task
is clearly recognized by a university. This counselor can provide a real
measure of continuity within the educational development of the student.

The only reference on academic advising found by this researcher which
included a study on the operation of centralized advising centers was an
unpublished study by Frazee in 1967. Her extensive study included all
forms of academic advising from the traditional concept utilizing teaching

faculty to centralized academic advising administered by full-time professional
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academic counselors. The study was principally conducted among insti-
tutions with full-time enrollments ranging from 3,000 to 7,000 students,
with some institutions included that had up to 12,000 students because
of their unique organization of an advising program.

The various forms of centralized academic advising studied ranged
from freshmen programs, in some cases carrying responsibility for freshmen
orientation, and university college academic units administering the advis-
ing program, to other centralized university-wide programs where a four-year
advising program is organized and promoted through one office. In its most
refined state, Frazee found centralized advising performed entirely by
full-time professional academic counselors in a program that emphasized
"continuity, reliability and efficiency" (p. 164) in completing combined
curricular-registration advising functionms.

The movement toward a centralized academic advising pro-
gram structure for freshmen is perhaps the single most
important major trend in academic advising as modifications
are made from traditional, decentralized departmental advis-
ing programs. (Frazee, 1967, p. 92)

The philosophy of centralized advising agencies, Frazee states, empha-
sizes the personalization of education with the advising process being
considered a cooperative effort between a student and his academic counselor.
Because the student is expected to assume some responsibility for planning
his own program the advising relationship and process supports the continued
educational development of the student.

The main advantages which Frazee concludes may be found in programs
of centralized academic advising are the following: (1) specialized advis-
ing is possible for freshmen or other students during periods of adjustment,

(2) flexibility may be afforded the student who desires to postpone the

s¢lection of a major field of study, (3) continuity, as well as accuracy
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and reliability of information is available in advising relationship,

(4) needs for advising may be distributed over a period of time, (5)
personnel who act as academic counselors may be carefully selected based
on their interests in advising and students, (6) specific recognition
for the advising function is given, (7) areas of specialization in
advising roles are possible, (8) definite organization of tasks and
structure is possible under the coordination of a director, with con-
current (or inherent) benefits arising from same, (9) balanced advising
loads are obtainable, (10) teaching faculty have more time for instruc-
tional preparation and assisting students with problems related to course
work, (11) vested interests of faculty in specialized areas are removed,
and (12) a centralized advising structure is adaptable to expansion.

The major disadvantages or problems of centralized programs of academic
advising cited by Frazee are that (1) the programs are expensive to operate
because a new administrative unit must be created and staffed with special
personnel, (2) ratios of academic counselors to students are often difficult
to maintain at desirable levels; the staff may become overburdened with
student demands for services within their available time, (3) communication
with various other college and university agencies may be difficult to main-
tain, (4) departmental resources, the teaching faculty, may be ignored
within a centralized advising program. Also, (5) teaching faculty may not
become adequately aware of student needs and coursework scheduling problems
and therefore may not move to correct them, and (6) the monotony and vol-
ume of advising may become problems for the full-time academic counselor.
This may affect the morale of the professional counselor.

Frazee does not give an over-all recommendation or conclusion for a
program of centralized advising. She evaluates the entire range of academic

advising programs and comes up with recommendations for an advising program
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designed for a specific eastern college.

Summary

In this chapter, the definitions of academic advising represented
it as an educational relationship between a faculty or academic counselor
and student so that the student might be aided or guided in his educa-
tional and personal development. Many advising systems, however, have
not achieved these educational benefits for students and have failed
to evidence any purposeful educational direction (Robertson, 1958).

Certain studies (Robertson, 1958) (DeLisle, 1965) (Committee on
Undergraduate Education, Michigan State University, 1967) have pointed
up a need to study and improve academic advising systems. Some have
specifically recommended the development of '"centralized advisement
centers".

Various objectives for academic advising systems were discussed in
Chapter II, as were some of the problems revealed by recent studies on
advising (Frazee, 1967). Primary among these problems appeared to be
(1) lack of continuity of assignment to advisers, (2) the non-availability
of an adviser when needed, (3) disinterest indicated by an adviser's
attitude, and (4) 1lack of information or knowledge of academic programs
and regulations by the‘adviser.

Research on centralized advising programs has been limited. DeLisle
(1965) studied the results of the functioning programs at Michigan State
University; she did not feel that the centralized programs were developed
from any primary concern for the needs of students, but did feel that

both faculty and students viewed favorably the efforts in this type of
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program. She stated the chief virtue of a centralized advising program
as providing a student with an adviser competent in his field and whose
advising task was clearly recognized by a university.

Frazee (1967) conducted the only major research found which studied
the operation of centralized advising centers. She investigated several
centralized programs, one responsible for an entire university under-
graduate enrollment, which emphasized "continuity, reliability, and
efficiency". Frazee stated that the movement toward centralized academic
advising programs for freshmen was the single most important trend in
academic advising.

In Chapter III, the design of this study and a description of the

procedures used in conducting the study will be presented.
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CHAPTER III
METHODOLOGY AND PROCEDURES

Design of the Study
The purpose. of this study is to determine the factors responsible
for the emergence of centralized academic advising agencies within
certain major universities, and to determine the nature and scope of

such agencies' operations.
The Population

The population identified for this survey was the directors of
centralized advising centers of academic sub-uni:s within major higher
educaticn institutions. The population was determined by an earlier survey
conducted for Commission XIV of the American Ccll:zge Tersonnel Associa*ict

by this researcher. See Appendix A for copy of s:rvey letter.

Commission XIV Study

In this earlier survey, which will be referr<d to as the pro-runner
survey, the two largest institutions based on to*:’ student enrollment
in each of the 50 states and the District of Cclumiia were contacted with
an inquiry to each dean of a college, school, or malor academic unit
within these selected institutions. The third larg:st institution by
size of student enrollment, figured by full and par*-time graduate and

undergraduate students, was selected if its enrclirent exceeded 15,000

27
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students. This figure was arbitrarily chosen as representing a large
institution with a wide diversity of academic majors.
After the enrollment figure was established, final selection was

made by an assessment of enrollment figures published in Higher Education,

Education Directory 1968-69, Part 3. Enrollment figures within this

publication are based on the total number of full and part-time, graduate
and undergraduate students at each institution.
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