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ABSTRACT

A STUDY OF RELATIONSHIPS BETWEEN

TEACHER AND STUDENT LEVELS OF MORAL REASONING

IN A JAPANESE SETTING

BY

Anna Marie DeYoung

The purpose of this study has been to identify the

level of moral reasoning of various groups of Japanese stu-

dents and teachers as well as a group of American English

teachers living in Japan and determine to what extent these

groups differ in their levels of moral reasoning.

The test instrument employed in this study was the

Defining Issues Test (DIT) authored by James Rest. Univer-

sity of Minnesota. Five groups took the test. Those who

completed the test and passed the consistency test were 47

Eiwa Junior College sophomore girl students. 47 Shizuoka

University sophomore girl students, 10 Eiwa Junior College

teachers of the English Department, 17 Shizuoka University

teachers from the English Department, and 30 American

English teachers presently teaching in Japan. Mean scores

and standard deviations were calculated. and an analysis

of variance showed a statistically significant difference

among the groups (F = 22.9; df = 4, 146; and p < .05).

Using the LSD (Least Significant Difference) procedure,

contrasts were made. The .05 level of confidence was

established as a critical value for not retaining the null

hypotheses.



The findings of the study were as follows:

1. The teacher groups of the two Japanese schools

scored at a significantly higher level of moral reasoning

than did the student groups.

2. The students of Shizuoka University scored at a

significantly higher level of moral reasoning than did the

students of Eiwa Junior College.

3. There was no significant difference between the

moral reasoning of the Shizuoka University teachers and the

moral reasoning of the Eiwa Junior College teachers.

4. There was no significant difference between the

moral reasoning of the Japanese teachers of English of the

two Japanese schools and the moral reasoning of the Ameri-

can teachers of English living in Japan.

The Japanese cultural pattern and emphasis on moral

education in the school system would seem to be factors in

the high level of moral reasoning found among the Japanese.

Further research conducted on the various levels of Japa-

nese society are recommended to determine which factors are

important in the Japanese development of moral reasoning

and consequent higher levels of moral behavior.
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CHAPTER I

THE PROBLEM

Introduction
 

In recent decades, the problem of moral development has

been increasingly discussed by philosophers, moralists, and

educators not'to mention society at large. In spite of the

fact that we have reached great heights in our scientific

world, we continue to stumble along in our efforts to create

a society of greater justice and superior moral development.

We seem to be a world of nuclear giants and ethical weak-

Iings. If we have the intelligence to conquer the scien-

tific world, why are we so far behind in the area of moral

development? The complexity of the problem undoubtedly is

the main deterring factor. However, recently psychologists

are turning their attention to this area of research, which

has been neglected so long, and factors determining moral

development are being analyzed and researched.

That morality is a problem is not a new concept by any

means. Philosophers of ancient times wrote of the corrup-

tion and vices of the younger generation of their time. The

words of these philosophers seem also appropriate when

speaking of the 1980's generation. The combined wisdom of

the ages should have helped to find greater justice and
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equity in each succeeding generation, but there is little

evidence that this has happened. Perhaps with new research

findings one may yet find some answers to this age-old

problem.

That morality can be taught was first recognized by

John Dewey in that he believed the aim of education was

growth or development, both intellectual and moral. He

stated:

Ethical and psychological principles can aid the

school in the greatest of all constructions, the

building of a free and powerful character.

(Dewey, 1964)

Dewey believed that only in knowing the order and connec-

tion of the stages in psychological development would this

kind of development take place. He believed that education

was the work of supplying the conditions which enable the

psychological functions to mature in the freest and fullest

manner.

A half century ago, empirical investigation was made

by Hugh Hartshorne and Mark A. May, who published their

work under the title Studies in the Nature of Character.
 

Their choice of dilemmas were simple matters in that there

was a consensus by adults of society that the ethical con-

flict permitted only one acceptable choice. An example of

such a situation was in presenting the child with an oppor-

tunity to copy another child's test answers. Besides

cheating, stealing and lying were added as facets of hon-

esty tested in the classroom, homework, athletic contests

and party game situations.
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In 1932, Piaget wrote about levels of morality which

he had observed in children. As opposed to the Hartshorne

and May tactic, his was more concerned with cognitive moral

orientations, and he preferred to present complex moral

dilemmas. The choice of action became incidental while the

rationale became the crucial information for assessing

moral judgments.

In 1958, Lawrence Kohlberg wrote a dissertation at the

University of Chicago entitled "The Development of Modes of

Moral Thinking and Choice in Years Ten to Sixteen." Whereas

Piaget had defined three levels of moral development for

children up to the age of about twelve, Kohnberg identified

six stages of man's total moral development, and he has

used these stages as a basis for his theory of cognitive

development of moral reasoning skills. The Just Schools,

which he and his colleagues have founded, have a moral edu-

cation program based on these stages. He had developed a

test of moral maturity to assist him in identifying levels

of moral reasoning with the students in these Just Schools

as well as in his other research.

This study will be using Kohlberg's six stages of

moral development as a basis for identifying the moral

development of five groups within a selected Japanese set-

ting. Using a test similar to Kohlberg's, a comparison of

differences and interrelationships will be made. The test

that will be used was developed by a student of Kohlberg,

James Rest, who simplified the testing so that it may be
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administered and scored by educators who have little experi-

ence in this area. In studies made by leading scholars in

the field, the test is considered to be reliable and valid

in assessing the moral development of the participant in

relation to Kohlberg's six stages of moral development.

In the decade since Dr. Rest's introduction of the DIT

(Defining Issues Test), scores of studies have been made,

comparing and contrasting groups of individuals from many

parts of the world, at various ages, in various occupations,

and with various educational levels. Educators will agree

that moral development is an extremely complex matter and

therefore extremely difficult to measure. However, the

Defining Issues Test is a fundamental base which can give

us the needed information from which to begin the study of

human moral development.

The focus of moral development lies in justice as per-

ceived by Kohlberg and Rest. In what way are people fol-

lowing the rules of society, and why are they acting as

they do? School violence, juvenile delinquency, thefts,

murders, and rape are all violations of social justice

which can be measured. ‘It takes very little investigation

to find out that these are on the increase in recent years.

This study will investigate whether or not these problems

of justice could be solved, or at least brought to a reverse

in trend, by the use of educational methods.
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Need for the Study

The need for this study was first brought to the

attention of this researcher while studying the disserta-

tion by Lowell Jacobsen (1977). He concluded that in the

DOD Middle Schools in Yokohama, the children of parents of

American nationality were seen in the principal's office

for discipline reasons far more often than were the chil-

dren whose mothers were Japanese and fathers were American.

Was this an indication that Japanese might be more highly

morally developed than were Americans? Was there a lesson

to be learned from the Japanese in their teachings of

morality? In his research findings, he concluded that the

moral reasoning of the half-Japanese children was indeed

significantly higher. Jacobsen suggested that further

studies in this area were needed to determine the factors

that are present in the Japanese society that are not pres-

ent in the American society which have an impact on the

development of moral reasoning skills of the student.

Max Lerner, in his syndicated column, gave further

impetus to the research of moral development of Japanese

with his Column of April 8, 1981, entitled "Japanese

Culture - And American."

Almost unnoticed, an important event in interna-

tional affairs just happened. The cultural

"balance of payments" between Japan and America

shifted to Japan. . . . The event I speak of

. is the new discovery by Americans of the effec-

tiveness of Japanese culture as compared with

their own. . . . A current Time cover story on

"How Japan Does It," is an almost sustained

paean of praise for the elements deep in Japan-

ese culture that are behind the economic success
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story. . . . Today, however, the American empha-

sis is turning to the enduring strength of

Japanese culture over the centuries. . . . The

essential issue . . . is the deep-rootedness of

the Japanese in his culture--his family, his

home, his company, his life work, his religion,

his community, his nation. . . . The essence of

American culture, by contrast, is still the indi-

vidual and his choices. Every U.S. cultural

revolution since the 1950's has stressed concern

for self and total fulfillment. The Japanese

self doesn't exist except as part of what

immerses him in his family and work and community,

giving him a lifelong stake in each. . . . The

American is starting to discover that total self-

fulfillment is a false goal; that he has a cul-

ture to be part of, with shared meanings. It is

one thing he may be learning from the Japanese.

Lerner's column had much praise for the Japanese and

their culture, and although he did not use the word

"morality," one could surmise that the sum total of his

intent was that the Japanese morality was superior. To

find support for this idea, the crime and arrest rates of

Japan and other countries are presented as published by the

Japan Institute for Social and Economic Affairs in its

yearly booklets of Japan 1980 and Japan 1981 (see Tables
  

1.1 and 1.2).

These tables point out not only big differences in the

crime rates of Japan and the United States but also show

the contrasts of three other countries. Even if one were

to question the accuracy of these tables, those foreigners

who live in Japan will readily testify to the feeling of

complete safety anywhere at any time in Japan. Almost any-

one in the United States can testify to the problems of

safety of person and property in almost every state in the

union. Can research involving the problem of moral
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Table 1.1. Crime and Arrest Rate (1978)a

 

Crime rate per 100,000 inhabitants:

 

Forcible

 

 

 

 

 

 

 

Property

Homicide Rape Robbery Crime

USA 9.0 30.8 191.3 4,622.4

Germgny, F.R. 4.2 10.8 35.3 3,613.5

U.K. 2.0 10.1 26.8 3,989.3

France 3.0 3.0 55.0 2,486.0

Japan 1.6 2.5 1.7 986.9

Total arrests per 100 offenses:

USA 76.2 49.8 25.9 18.1

Germany, F.R. 96.3 72.8 54.3 29.7

U.K.b 88.2 88.4 29.9 36.4

France 82.8 79.5 27.2 17.9

Japan 96.9 90.0 78.0 52.7

Table 1.2. Crime and Arrest Rate (1979)6

Crime rate per 100,000 inhabitants:

Forcible Property

Homicide Rape Robbery Crime

USA 9.7 34.5 212.1 4,986.0

Germany, F.R. 4.3 10.7 35.8 3,742.8

France 3.0 3.2 60.0 2,678.2

U.K.b 2.5 10.1 25.4 3,904.7

Japan 1.6 2.4 1.8 953.6

Total arrests per 100 offenses:

USA 73.4 47.8 24.9 17.1

Germany, F.R. 95.1 71.8 52.7 29.4

France 81.0 77.2 24.3 18.2

U.K.b 85.5 88.2 31.1 36.2

Japan 97.5 89.3 76.3 54.7

 

aDue to differences in crime definitions stated by

each country, comparisons between countries may not be

perfect.

bOnly England and Wales.
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development help in some way to better understand what is

happening and how to improve the situation?

Statement of the Problem

In determining the level of moral development of

groups of people, objective testing of these groups in

regard to their ability to reason on a moral level needs to

be studied. For this study, the investigator has selected

people from a Japanese setting for the purpose of identify-

ing and evaluating the moral reasoning levels of five

groups. These groups, the first four from Shizuoka, are as

follows: (1) junior college sophomore girls, Japanese;

(2) university sophomore girls, Japanese; (3) junior college

teachers of English, Japanese; (4) university teachers of

English, Japanese; and (5) American teachers of English

living in Japan. These groups will be given the Defining

Issues Test (Rest, 1974) to discover on what level of moral

reasoning they are operating. This study will consider the

level of moral reasoning of the groups and consider their

mean score differences. Research questions which will be

considered are:

(1) What is the magnitude of the mean score differences

among the measures of moral reasoning of the five

groups in this study?

(2) How do the students of the junior college compare with

those of the National University in Japan in their

stages of moral reasoning?



(3)

(4)

(5)

(6)

tion
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How do the English teachers of the junior college com-

pare with the teachers of the National University in

Japan in their stages of moral reasoning?

How do the students of the two schools compare with

the English teachers of the two schools in their

stages of moral reasoning?

What is the comparison of the moral development of the

English professors, Japanese, and the American teach-

ers of English living in the area?

Is there evidence that the addition of moral teachings

found in the Japanese school curriculum has an influ-

ence on moral development and resulting moral actions

of the Japanese?

The following research hypotheses guide the investiga-

in this study:

Hypothesis 1: There is no statistically significant
 

difference between the teachers' level of moral reasoning

and the students' level of moral reasoning at the junior

college level and the university level in Shizuoka, Japan.

Hypothesis 2: There is no statistically significant
 

difference between the level of moral reasoning of the stu-

dents of the junior college and the level of reasoning of

the students of the university, Shizuoka, Japan.

Hypothesis 3: There is no statistically significant
 

difference between the level of reasoning of the English

teachers of the junior college and the level of reasoning

of the English teachers of the university, Shizuoka, Japan.
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Hypothesis 4: There is no statistically significant

difference between the level of moral reasoning of the

American teachers of English and the level of moral reason-

ing of the Japanese teachers of English on the junior col-

lege and university levels, Shizuoka, Japan.

Definition of Terms
 

To aid in the interpretation and understanding of this

study and to assist in clarifying terms, the following

definitions are included. All definitions have been taken

from the literature or from Webster's College Dictionary,
 

second edition.

Justice: Moral rightness, equity, fair handling.

Morality: As used in this study, it does not mean the

person's sense of obligation to improve or his devotion to

actualizing his or her fullest potential. Rather, in this

study, it refers to involvement in social interaction and

the concepts of justice and fairness.

Development: Changes that take place over time in an

individual.

Stages: A period, level, or degree in a process of

development, growth, or change.

Stage theory: Every single individual, studied longi-
 

tudinally, should only move one step at a time through the

stage sequence and always in the same order.

Moral Reasoning: The cognitive processes by which we

arrive at the decisions of a moral nature.
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Value: A value is an enduring belief that a specific

mode of conduct or end state of existence is personally and

socially preferable to alternative modes of conduct and end

states of existence.

English teacher: In this study, a teacher who teaches

English.

(1)

(2)

(3)

(4)

(5)

(6)

Limitations of the Study

The limitations of the study are as follows:

In Kohlberg's work, he uses both his own and the

Defining Issues Test. This study is limited to the

use of only the Defining Issues Test.

The validity of this study is affected by the serious-

ness and thoughtfulness with which the participants

respond.

The Japanese participants of this study are limited to

those students and teachers in Shizuoka who can read

and comprehend the English language.

The American participants of this study are limited to

those Americans who live in and teach English in Japan

at this time.

Of the 205 participants of the study, 151 completed

the questionnaires, a 74% return.

Generalizations of the findings in this study are

restricted to the participants living in the Japanese

setting.
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Importance of the Study to Education
 

Throughout the United States, schools, public and pri-

vate, are adding classes in moral education. In 1976, it

was estimated that 80% of the New York schools on the pri-

mary and secondary levels were offering some kind of a pro-

gram designed to help students learn values and measure

their conduct. In Georgia, the State Board of Education

mandated sixteen goals to be taught to all public school

children. Among them are certain values that range from

respect for God, authority, and property to the apprecia-

tion for concepts of right and wrong, proper manners, and

the virtues of the capitalistic free enterprise. In most

schools, the goals of moral education are limited to advanc-

ing student appreciation for general values like truth,

integrity, individual rights, and cooperation (Woodward,

1976, p. 97).

Educators who were shocked by Watergate and the steadily

increasing crime and drug rates among middle-class juve-

niles are searching for new ways to develop solid moral

values. In what way these “solid moral values" can most

effectively be taught is the problem of the decade. Should

children be allowed to make their own decisions about what

is acceptable behavior and what is not? Authorities on the

subject have pointed out that often the most popular of the

group discussing the matter or the loudest voice may win

out rather than the decision which would be fairer or the

most moral for the individual or group involved.
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Schools in Japan date back to the year 662 and have

passed through many stages of development during those many

years. In this study, the concern will be mainly with the

teachings in the post-war years. After the war, on Decem-

ber 31, 1945, it was decided to suspend all morals text-

books, Japanese history courses, and geography courses

until new textbooks were written. It was believed that the

teachings, which included the belief that the Emperor was

divine and the teachings of the righteousness of the

national government's cause, were the downfall of Japan. In

the mid-1950's, much discontent was shown by the behavior

of the Japanese youth and the lack of respect and disci-

pline shown by them toward their parents and elders. It

was believed that the discontinuance of the moral education

programs in the schools by the American Occupation Forces

was the fault. As a result, in 1958, the national govern-

ment introduced a new morals course to begin in the 1959

school year.

In a poll conducted concurrently in the USA and in

Japan in March 1981 by the Yomiuri Newspaper and the
 

Gallup Organization, the priorities at school were ques-

tioned as in Table 1.3. Whereas it appears on the surface

that Japan, with its entrance examination hell and cramming

schools, overly stresses knowledge, the poll would indicate

its real desire to be the teaching of ethics and morals.

To substantiate this claim, a solid course of moral
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education is found in the National Course of Study put out

by the National Education Institute.

Table 1.3. Priorities at School

 

 

Japan USA

% %

Question: Which one of the following do you

think should be given the most attention in

grade school-- knowledge, physical education,

education in ethics and morality, or appre-

ciation of beauty in nature and art?

Knowledge 11.0 68.8

Education in ethics and morals 58.7 23.1

Appreciation of beauty in nature and art 19.0 3.4

Physical education 6.5 2.8

Don't know 4.8 2.0

(Reported on May 17, 1981)

 

Instrumentation
 

The test which will be used is the Defining Issues

Test as developed by James Rest, University of Minnesota.

This test presents six stories involving a moral dilemma.

The participant must decide how he would act if he were

faced with the dilemma. Then, from a list of twelve state-

ments, he must decide what importance he places on each

alternative reason for acting. Of those he considers impor-

tant, he must rate as to first, second, third, and fourth

choice in relative importance. The choices the participant

makes are given a value which is totaled, and the score is

used to make comparisons of groups of people.
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Kohlberg has defined this test as being reliable and

valid according to the usual research standards of reliabil-

ity and construct validity of psychological assessment.

Further tests of reliability and validity are addressed in

Chapter III.

Sample

Students of the junior college and of the university,

Shizuoka, Japan, will be selected according to their abil-

ity to handle the English language. Class time will be

used to administer the test, and knowledgeable translators

will be on hand to take care of problems occurring with

regard to English understanding. Teachers of the English

faculties of the same two schools will receive copies of

the test to take to their homes or offices and will be

asked to complete them within a limited length of time.

American teachers of English in the area will receive

copies of the test by mail and will be asked to complete

them within a limited length of time, mailing them back in

special envelopes given to them for that purpose.

Analysis of Data

After the questionnaires are completed and returned,

they will be checked for accuracy in following instructions

and then tallied. Mean scores for each group will be com-

puted, and standard deviations will be found. An analysis

of variance will be computed to determine the magnitude of
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the differences among the group mean scores. The compiled

data will then be analyzed for statistical significance to

help support the hypotheses. The null hypothesis will not

be accepted at the p < .05 level.

Organization of the Study
 

In Chapter I, a frame of reference for the entire

study has been made. A statement of the problem examined

in this study has been presented, and the need for the

study has been described. Terms important to the study

have been defined as well as the research hypotheses and

statements in regard to the importance of the study to

education.

Chapter II will present a review of the literature

which focuses on moral development, moral education, and

pertinent related literature. A short history of the

development of the levels of moral reasoning will be

described. Characteristics of each level of moral reason-

ing will be explored, as presented by leading authorities

in the field. Moral education, as it is taught in the

Japanese schools, will also be presented as it relates to

the moral reasoning of the Japanese student.

The design of the study is described in Chapter III,

including data collection, the population and sample for

the study, relationships studies, and the procedures for

statistical analysis.
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An analysis of the data will be presented in Chapter

IV. Appropriate descriptive statistics will be presented

with each research hypothesis.

A summary of the study, indicating significant find-

ings. conclusions, and recommendations for future study,

will be presented in Chapter V.



CHAPTER II

REVIEW OF THE RELATED LITERATURE

Introduction
 

The focus of this study is on moral development as it

relates to American and Japanese educational systems. A

review of the literature will trace the theory of moral

development as taught by leading educators beginning with

Plato (428-348 BC). Dewey's philosophies and the works of

Piaget will be discussed, but the major emphasis will be

given to the teachings of Lawrence Kohlberg and the works

of James Rest and his associates at the University of

Minnesota. The testing program of Dr. Rest relates

directly to this study as it is his Defining Issues Test

that is used in the measurement of the moral development of

the participants. An overview of the history of moral edu-

cation in Japan will also be given.

Plato's Teachings
 

In any study of moral development, one is immediately

beset with the problem of what is good and what is evil,

what is justice, can knowledge of good and evil be taught,

and how cancme develop a morally sound society? Plato's

writings have much to say about all of these. In defining

18
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justice, he says that each of us, by virtue of our own

special endowments and aptitudes, has a specific work or

vocation; there is some special contribution which each of

us, and no other, can make to the life of a rational soci-

ety. Then, it follows that morality or justice is for each

of us to discharge that vocation to the highest level and

with a purposeful mind. A just education is obtained when

each one is educated according to his ability but in such a

way as to benefit the whole social group. Plato's main con-

cern for man was the development of a rational moral person-

ality. In his book Protagoras, he presents a dramatic
 

dialogue in which Socrates and Protagoras argue about

whether goodness may be taught. In the end, Socrates, who

first argued the difficulty of the teachability of virtue,

is convinced that virtue must be knowledge. Protagoras, who

claimed to be able to teach it, has reversed his position

and says that virtue cannot be knowledge.

In Plato's efforts to put the reader in tune with the

spirit of Socrates, one learns of his ruling principle,

which is that the supreme business of life is to "tend“ the

soul or make it as good as possible. His conviction was

that "goodness of soul" meant, first and foremost, the

knowledge of good and evil. The doctrine of Socrates is

that the man who knows what is good will always aim at that

and nothing else. Aristotle was later to say that the set-

ting of education lay in the idea of happiness which lay in

the practice of virtue. As told by Plato, Socrates taught
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that the happiness people desire is not guaranteed by the

possession of the things the world accounts good but

depends on making the right use of them. If one would

attain happiness, he must "tend" his "soul," and that one

must acquire the "royal" science which ensures that one

shall make the right use of all the gifts of mind, body,

and forture. In other words, the knowledge of true and

absolute good is the goal (Encyclopaedia Britannica, vol. 18,

1972, pp. 23-25).

A summary of Plato's educational philosophy is stated

in the Encyclopaedia Britannica (vol. 7, p. 984) as follows:

The main business of education was to aid the

human intellect by a dialectical or logical pro-

cess to pierce through the shifting shadows of

the immediate world to the ideal world of

reality beyond.

Knowledge must emanate from ideas which are innate at birth.

Education would then become a drawing out process, a draw-

ing out of the truth from the student.

As to a definition of morality, Plato believed that it

was the effective harmony of all peoples. He believed it

began with association, interdependence, and organization.

Life in society required the concession of some part of the

individual's sovereignty to the common order, and the con-

duct of each person became the welfare of the group. It is

in this context that one may further look at the philoso-

phies of later educators.
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John Dewey on Moral Education
 

The most influential educator of this century in the

fields of philosophy, education, and psychology was John

Dewey (1859-1952). He had much to say about morality,

democracy, research, values, and other subjects which

relate directly to this study. He says, in his book The

Influence of Darwin on Philosophy (1910, p. 21):
 

As I read Plato, philosophy began with some sense

of its essential political basis and mission--a

recognition that its problems were those of the

organization of a just social order. But it soon

got lost in dreams of another world.

He also had this to say about philosophers who advo-

cate the study of "states of consciousness." He believed

that we must not study these matters but rather study modes

of response. "The brain is primarily an organ of a certain

kind of behavior, not of knowing the world" (1917, p. 36).

He believed that even in the field of science, we should

not have all book learning but rather the actual practice

of useful occupation. "Experience is the best teacher" was

his basic philosophy in the area of education. In the area

of teaching right from wrong, he wanted the schools to give

students an opportunity to test their judgments and trans-

late moral ideas in their own behavior.

Kohlberg cites Dewey's ideas on this matter:

The aim of education is growth or development,

both intellectual and moral. Ethical and psychol-

ogical principles can aid the school in the great-

est of all constructions, the building of a free

and powerful character. Only knowledge of the

order and connection of the stages in psychologi-

cal development can insure this. Eudcation is
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the work of supplying the conditions which will

enable the psychological functions to mature in

the freest and fullest manner. (Kohlberg, 1975)

Theoretically, Dewey postulated three levels of moral

development. The first level of behavior is motivated by

biological and social impulses and is called the pre-moral

or preconventional level. The second level of behavior he

called the conventional level, and the individual accepts

with little critical reflection the standards of his group.

On the third level, the conduct is guided by the individual

thinking and judging for himself whether a purpose is good.

He will not accept the standard of his group without

reflection. Dewey called this the autonomous level of

behavior. To provide an education for every individual so

that the third level might be reached would be the ideal.

In his book The School and Society (1949, p. 27), he
 

says we must "make each one of our schools an embryonic

community life, active with types of occupations that

reflect the life of the larger society and permeated with

the spirit of history, art and science." He believed that

a good society was one which provided the conditions for

ever enlarging the experience of all its members. How can

society best handle change? Dewey's solution was that it

may,

. . . select newer scientific, technological, and

cultural forces that are producing change in the

old order; it may estimate the direction in which

they are moving and their outcome if given freer

play, and see what can be done to make the

schools their allies. (Social Frontier, Urbana,

111., May 1937)
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He believed it was necessary to analyze contemporary society

and discover its aims and needs. With this in mind, and to

give the student the needed foundation for successful living

in the society in which he finds himself, Dewey advocated

the student-centered rather than the subject-centered school,

education through activity rather than formal learning, and

vocational or occupational education rather than the mastery

of traditional subjects. In the development of the whole

child, the moral development became as important as the

intellectual development.

The Writings of Piaget
 

Piaget, a Swiss psychologist who was born in 1896 and

died Spetember 16, 1981, taught the interaction between

physical, mental, and moral growth in an understandable way

and was declared by some to be the father of modern moral

development theory. He hit upon his theory by watching

groups of children play marbles and then questioning them

to find out how aware they were of the game's rules

(Downey & Kelly, 1978, pp. 74-76).

Up to the age of six, Piaget found, children are pre-

occupied with learning how to manipulate the marbles and

are only vaguely aware of the game's rules. "Who won?"

they are apt to ask when the game is over. As they grow

older, they begin to absorb the rules by imitating older

players. The rules appear to be "sacred" at this stage and
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as inviolate as a parent's command. To break a rule is

simply "wrong.“

By the age of eight or so, youngsters begin to realize

the social function of rules; without them, winning the

game would lose its meaning. At age eleven, rules are seen

as a means of insuring cooperation among players and sub-

ject to mutually agreed upon modifications. At this stage,

children often spend as much time arguing over which rules

will apply as they do shooting marbles. We find the chil-

dren reaching a level of maturity at which they can put

themselves in someone else's place; they realize that

within the "society" of marble players, everyone is equal.

This realization of justice, or morality, requires that the

rules be fair and apply with equal force to everyone.

Going from games to real life, Piaget discovered that

children progress through similar stages. Up through the

age of seven or so, children are busy developing control

over their own bodies. Mentally, they cannot understand

abstract concepts; morally, their notions of good and bad

correspond to concrete parental dictates. By the age of

nine or ten, however, youngsters generally see that inten-

tions also play a part. Whereas a typical child of six

feels just as guilty for accidentally breaking a glass as

he does for deliberately smashing it, a ten-year old is apt

to insist, "But Mommy, I didn't mean to."

Finally, when they reach the age of eleven or twelve,

children typically display a strict sense of moral equality.
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If a glass is found broken on the kitchen floor, it is not

enough for a child of this age that his mother tell him to

clean it up. His sense of fairness dictates that only the

person who broke the glass should pick up the pieces--even

if that person is his four-year old sister. By the age of

thirteen or fourteen, however, youngsters begin to recog-

nize that such circumstances as age can modify moral

responsibility. Thus, a fourteen-year old normally is

capable of seeing the justice of a parent's request that he

clean up a mess created by a younger child who is not old

enough to do it himself (Spencer-Pulaski, 1971, pp. 82-86).

Piaget found that a very painful and crucial stage of

moral development occurs between the ages of eleven and

fourteen. These are the years when a young person is try-

ing to establish a distinct identity. He is old enough to

realize that his parents are not perfect, that their author-

ity is limited, and their judgments are subject to broader

principles of morality. This stage of moral development

comes at the same time as the onset of adolescence, a time

when youngsters feel most keenly the pull and pressure of

peer groups whose standards of behavior often run counter

to those demanded by parents. Herein lies the problem of

the generation gap and all of its complications.

Spencer-Pulaski (1971) sums up Piaget's teachings in

this way.

In these troubled days, when the youth of our land

are revolting against all forms of moral con-

straint and discipline from above, there may be

lessons for us in Piaget's gentle philosophy. If
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the young people can be brought to see that the

need for "law and order“ is as much theirs as

their elders', if the generations can work

together in mutual respect and cooperation, we

may once again have greater harmony in our land.

(1971, p. 88)

As educators, we also have an important job to per-

form in this area. Piaget, through interviews and observa-

tions, defined the stages of moral reasoning in children as

follows:

(1) The pre-moral stage, where there was no sense of obli-

gation to rules (before the age of four).

(2) The heteronomous stage, where the right was literal

obedience to rules and an equation of obligation with

submission to power and punishment (roughly ages 4-8).

(3) The autonomous stage, where the purpose and conse-

quences of following rules are considered, and obliga-

tion is based on reciprocity and exchange (roughly

ages 8-12). (Kohlberg, 1975)

Educators must consider the stages of development in regard

to what is taught and when it is to be taught. Considera-

tion must be given as to whether the student is ready to

learn what is being taught, and whether he is able to under-

stand what is being taught. Piaget has made a valuable

contribution to our understandong of the readiness of the

child to be taught.



27

The Writings of Lawrence Kohlberg

It has been only a relatively short time ago, in 1958,

that Lawrence Kohlberg wrote his dissertation at the

University of Chicago, and already it is viewed as a

classic in its field. He entitled it “The Development of

Modes of Moral Thinking and Choice in Years Ten to Sixteen."

It is in this study that he has revived and legitimized the

empirical study of moral development. It is considered a

major model to show the growth of moral reasoning. Whereas

Piaget's study included the child up to the age of twelve,

Kohlberg, in his study, has extended his studies to include

stages of adult growth as well.

Over the past twenty years or more, Dr. Kohlberg has

worked with a wide range of older children and younger

adults, from the eighth grade to inmates of prisons, in an

effort to understand the full cycle of moral maturation.

From his research and with the help of associates, he has

distinguished six stages of moral growth in man. Dr.

Kohlberg, at the Harvard Center for Moral Education, is per-

haps the most influential expert in modern moral psychology.

His strategies and testing programs are being adopted by

more and more schools throughout the United States.

The first two stages which he defines are typical of

children and older juvenile delinquents and he calls pre-

moral, because at this level, judgments are made purely on

the basis of self interest. The next two stages comprise

what Kohlberg calls "conventional" morality. Most
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adolescents and adults, he believes, operate on this level.

Here, one finds individuals who understand, accept, and

attempt to uphold the laws and values of their society.

Dr. Kohlberg calls the final two stages the "principled"

level of morality because, here, the laws and values of

society are critically examined in terms of universal moral

principles such as the Golden Rule. He estimates that only

one adult in four ever reaches this level of moral

50phistication (see Table 2.1).

More specifically, the stages defined in six levels of

moral growth are as follows (Kohlberg, 1975):

Stage One: Obedience and punishment. At this primi-
 

tive level, right is simply obedience to parents and simi-

lar authority figures. The underlying motive is fear of

punishment.

Stage Two: Reciprocity. Children will cooperate and
 

will expect something in return. When promised a tangible

reward, their behavior will be "good."

Stage Three: "Good boy"/"nice girl" conformity. This
 

is the first part of the conventional morality, and esteem

is more highly prized than material reward. Right is what

wins parental approval and is measured by intention as well

as by actual performance. Especially among the adolescents,

this stage is characterized by a strong desire to conform

to stereotypes of what others consider "right" behavior.

When conflicts arise in regard to loyalty to one's gang or



29

'
9
8

;
d

'
0
8
6
1

‘
 

"
a
r
e
;

“
o
n
e
“

‘
p
x
o
n

'
a
u
a
u
d
o
t
a
a
e
a

{
a
x
o
n

u
;

u
n
m
a
n
n
e
d

'
a
a
u
p
a
q
a
e
a

‘
a
s
n
o
q
e
u
o
n
s

 

u
n
n
a
m
e
d

   

  

  .
s
d
n
t
h
p
o
u

w
e

p
o
o
u
o
u
o
d
x
e

W
h
a
m

8
0
0
8
:
9
l
e
a
b
u
m
o
m

1
0
0
!
4
m
m
M

M
u
m
s
m
o
m

m
m
w
m
m
n
m
m
m
fl

0
.
1
0
m
e
e
m
.

I
n
o
e
m
o
o
d
s
n
d

o
u
t
s
n
o
w
s
t
o
r
m

.
1
0
9
m
m

a
n
m
e
m
o

t
o
c
a
n
o
e
d
s
m
d
o
m
s
m
s
n
o
p
u
n

0
1
4
m
m

i
n
n
m
u
u
m
n
t
n
o
u
o

’
1

m
m
m
«
1
d
e

1
0
1
0
!
”
o
u
t
u
o
d
n

m
p
0
:

0
1
A
m
p
8
.
9
0
0
«
m
i
n
d
1
m

m
u
m
:

w
o
n
o
v
N
5
1
8

y
o
u
g
o
n
n
a
o
u
o
,
n
o
s
e
u
o
0
;
a
m
;
e
q
0
1

m
o
v
e
d

i
m
p
o
r
t
i
n
g
m
a
p

o
n
0
3
3
0
0

1
0
3
0
4
9
9
1
)
p
u
n
m
o
m
s
l
u
n
d
y
o
1
9
0
3

o
;
s
m
i
t
h
s

*
m
m

o
n

..
'
o
w

1
0
:
o
n
4
9
9
1

1
m
m

8
1
o
n
"
M
a
u
i

"
a
n
n
o
u
n
c
e
n
e
w

:
0
1
p
m
u
o
n
o
o
m

m
m

:
0
1
0
1
0
m
m
o
n
m
a
m
a
.

w
o
m
a

'
s
u
o
s
m
d
o
n

4
0
i
n
m
e
s
o
n

p
o
n
g
n
A

y
o
s
d
m
s
u
o
n
e
g
e
i
)
0
m
m

p
a
g
e
“

t
u
n
a
;
m
i
n
n
o
w

u
;
p
O
M
B
A

[
0
0
0
1
9
A

w
o
u
n
e
e
n

j
e
n
b
e

1
0

J
o
n
v
e
n
o
m

l
i
m
b
s

w
o
r
m
m
p
u
m
a

9
0
1
9
1
M

8
1
m
M
M

0
0
1
1
"

‘
o
o
n
s
n
l
n
n
o
q
n
p
o
u
m

W
m

1
0
o
w
e
s
t
o
p
a
l
a
d
i
n
s
;
o
o
u
o
p

4
'
0
0
0
8
w
N

8
0
0
1
1
9
0
3
0
1
1
0
0
1
9
0
0
0

~
9
1
W
M

1
0
1
W
O
W
m
m

1
m
m

0
1
m
m

m
m

'
0
9
i
o
n

m
i
l
-
a
m
o
u
n
t
!

W
m
s
l
n
m
u
m
m
n
o
p

m
d
s
fi
t
m
i
m
w

a
n
i
b
q
u
m
m

i
o
n
o
o
o
n
d
o
o
d
p
o
o
m
m
n
m
m

—
J
O
I
W
W
O
H
N
M
9
1
5
0
0
4
M

m
i
n
i
m
w
e

'
0
9
w
o
n
:
0
0
0
M
a
m

c
m
M
M

w
e
”
:
8
6
0
1
m
m

W
W
N
M
M
W

n
o
p
e
I
d
O
O
d
p
o
o
o
i
m
q
n
m

n
m
m
n
o
e
c
i
m
u
m
m
u
fi
m

-
3
1
1
0
1
1
1
0
1
1
0
0

'
O
fi
k
m
v
d
e
M
B
N
l

c
o
n
u
n
u
a
c
r
m
o
u
r
—

,
u
n
w
a
n
t
n
n
s

l
m
x
n
w
m
r

e
n
a
m
e
l
s
m
a
i
l
s

t
o
c
a
m
s

.
‘

1
1
1
M
1

1
1
1
0
4
0
1

“
o
m

 
 

 
 

M
E
H
J
O
'
I
Z
A
Z
G
T
W
W

8
0

9
1
3
A
?
!

3
3
8
1
1
.
]
.
S
.
9
8
3
9
'
1
1
1
0
)
!



30

team and loyalty to one's family, a confusion arises in the

mind of the person.

Stage Four: Law and order. Right and wrong, at this
 

stage, is determined by one's duties toward those in author-

ity. At this stage, one is convicted of the fact that laws

and rules must be maintained if there is to be order in

society. According to Dr. Kohlberg, most adults make their

judgments on this level of conventional morality.

Stage Five: Social contract. At this stage, right is

based on recognizing individual right within a framework of

agreed upon rules. Kohlberg identifies this level as the

"official" morality of the US Constitution. People on this

level recognize that the laws are created to protect and

enhance individual right and liberties.

Stage Six: Universal ethical principles. Right, at
 

this level of moral reasoning, is determined by personal

judgment based on self-chosen moral principles that are con-

sistent, comprehensive, and applicable to all human beings.

Even if it costs him his life, a person at this stage will

stand up for his philosophy of life. An example of such a

Stage Six person might well be Sir Thomas More, the schol-

arly Chancellor of England, the "man for all seasons," who

defied King Henry VIII. He went to his death proclaiming

himself the king's "good servant, but God's first."

The concept of stages which Piaget and Kohlberg have

used are said to have the following characteristics

(Kohlberg, 1975):
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(1) The stages are “structured wholes," an organized sys-

tem of thought. Individuals are consistent in level

of moral judgment.

(2) Stages form an invariant sequence. Under all condi-

tions, except extreme trauma, movement is always for-

ward, never backward. Individuals never skip stages;

movement is always to the next stage up.

(3) Stages are "hierarchical integrations." Thinking at a

higher stage includes or comprehends within it lower

stage thinking. There is a tendency to function at or

prefer the highest stage available.

Kohlberg believes that moral education must be based

on a knowledge of stages of moral development. He believes

that children have their own way of thinking, apart from

what they learn from parents, peers, or teachers. However,

he maintains that these six stages are universal, found in

all cultures. Extensive research has been done in villages

and cities in the United States, Great Britain, Taiwan,

Israel, Yucatan in Mexico, and Turkey. These studies

looked at the form, or structure, of children's reasoning

rather than at the content alone. He found that a person's

reasoning may be on a high level rationally in regard to

content but at the same time may be low in level in regard

to structure.

This study will attempt to document what differences

in moral development, if any, are found among the partici-

pating groups tested in Japan. Kohlberg maintains that in
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every culture and subculture of the world the same basic

moral values are found and the same steps toward moral

maturity are used. While social environments directly pro-

duce different specific beliefs, they do not engender dif-

ferent basic moral principles (e.g., consider the welfare

of others, treat everyone fairly).

However, Kohlberg does not believe that moral educa-

tion cannot be taught; he believes that there is a neces-

sity to teach moral education in the schools but it cannot

be taught through direct teaching and instruction. The

student must generate within himself the higher level of

thinking. The teacher's job, then, is to facilitate such a

process. But first, the teacher must recognize the level

of moral reasonings found in the classroom, and the level

upon which the teacher is communicating must not be more

than one level above the students' if it is to be effective.

To further understand stages of moral reasoning,

Kohlberg (1975) says:

The stage or structure of a person's moral judg-

ment defines: 1) what he finds valuable in each

of these moral issues, that is, how he defines

the value, and 2) why he finds it valuable, the

reasons he gives for valuing it.

He lists the ten universal moral values or issues of con-

cern to persons as being:

1. Punishment

2 Property

3. Roles and concerns of affection

4 . Roles and concerns of authority
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Law

Life

Liberty

5.

6.

7.

8. Distributive justice

9. Truth

0.1 Sex

Kohlberg gives as an example of Stage One: life is

valued in terms of the power or possessions of the person

involved. Stage Two: life is valued for its usefulness in

satisfying the needs of the individual in question or

others. Stage Three: life is valued in terms of the indi-

vidual's relations with others and their valuation of him.

Stage Four: life is valued in terms of social or religious

law. Only in Stages Five and Six is each life seen as

inherently worthwhile.

Kohlberg then takes up the problem of moral judgment

versus moral action. One cannot follow moral principles if

one does not understand them. However, one can reason in

terms of principles and not live up to these principles.

Reasons given for failure to live up to principles were

partly situation and its pressures, the individual's motives

and emotions, and the individual's general sense of will,

purpose, or "ego strength.“ If all of these factors are

responsible, why does Kohlberg put so much emphasis on rural

reasoning? He gives the following reasons (1975):

(1) Moral judgment is the single most important factor yet

discovered in moral behavior.
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(2) Other factors may influence moral behavior, but moral

judgment is the only distinctively moral factor in

moral behavior.

(3) Moral judgment change is long range or irreversible; a

higher stage is never lost. Moral behavior, as such,

is largely situational and reversible or "losable" in

new situations.

The studies of Hartshorne and May (1928-30), a major

research project in the field of human behavior, Kohlberg

believes demonstrate a strong relationship between moral

judgment and behavior. In their findings, they were unable

to predict the later behavior of a student who cheated but

were able to predict quite a lot about the behavior of the

student who did not cheat. This finding was an important

breakthrough in the area of moral behavior.

For those who say that morality is impossible to

teach, Kohlberg (1980) has this to say:

[Moral education] comes . . . in as the "hidden

curriculum," the unspoken values transmitted

through the authority of teachers and administra-

tors necessarily expressing values through acts

of modeling, praising, blaming, and exhorting.

Kohlberg believes that since families in America have often

lost their moral authority, it becomes necessary for the

school to include this in their curriculum. If we compare

this thinking to the Japanese situation, we find that even

though the Japanese still seem to have a greater family

authority and unity, they feel it imperative that moral
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education be a regular part of the school curriculum from

grades one through twelve.

In justifying the need for Just Schools, Kohlberg

points out that the moral atmosphere in the inner city

is negative rather than positive and points to the violence,

vandalism, and discipline problems as examples. In the

suburbs, one finds apathy and lack of concern as the

prevalent problems. -

Kohlberg believes that morality can be taught in what

he describes as the cognitive-developmental approach, which

stresses open or Socratic peer discussion of value dilemmas.

As opposed to the values clarification method, which also

uses the discussion method, Kohlberg's method has as its

aim the stimulation of movement to the next stage of moral

reasoning. In values clarification, the child is taught

that there is no correct answer and only that the values

are different. Following this pattern, the child will

become a relativist, believing that there is no right or

wrong answer to any dilemma. Kohlberg's goal of stimula-

tion to a higher stage of reasoning is not indoctrinative,

he maintains, for the following reasons (1975):

(1) Change is in the way of reasoning rather than in the

particular beliefs involved.

(2) Students in a class are at different stages; the aim

is to aid movement of each to the next stage, not con-

vergence on a common pattern.
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(3) The teacher's own opinion is neither stressed nor

invoked as authoritative. It enters in only as one

of many opinions, hopefully one of those at a next

higher stage.

(4) The notion that some judgments are more adequate than

others is communicated. A student is encouraged to

articulate a position which seems most adequate to

him and to judge the adequacy of the reasoning of

others.

In defending his position, Kohlberg states that "when

moral education is recognized as centered in justice and

differentiated from value education or affective education,

it becomes apparent that moral and civic education are much

the same thing." He points out that Plato in the Republic

sees political education as part of a broader education for

moral justice and finds a rationale for such education in

terms of universal philosophic principles rather than the

demands of a particular society.

The evaluation of the moral development of the student

was Kohlberg's major contribution to the overall problem of

moral education. The Harvard moral judgment open-ended

interviews were scored to discover the developmental change

in moral reasoning in the schools where Kohlberg was

researching his theories. In his studies, he found that

while there is continued growth in moral reasoning in high

school, the deveIOpment stage at the end of high school is

relatively predictive (r = .78) of the level in adulthood
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(the 30's), the conclusion being that upward change in

high school has lasting consequences after high school is

over.

The second measure used by Kohlberg was the Rest

Defining Issues Test (DIT), a multiple-choice measure of

the development of moral reasoning based on the same stage

theory as the Harvard interview. It is this test that the

researcher will be using in the study of comparisons of

the Japanese students and teachers of the Shizuoka, Japan,

setting. When Kohlberg tested the students of the alterna-

tive schools and those of the regular high schools, he

found that there was a statistically significant growth, as

measured by the two above-mentioned tests, in the alternate

school which had used the "just community" government pro-

cess previous to testing.

James Rest and His Writings
 

Since the early 1970's, James Rest and his associates

at the University of Minnesota have been working to develop

an easily scored test to assess moral development. Since

it is this test, called the Defining Issues Test, that is

used for this research project, it will be presented

rather fully here.

In an introduction to the book Devekpment in Judging
 

Moral Issues (Rest, 1979), Kohlberg states that Rest has
 

developed a test that is reliable and valid according to

the usual research standards of reliability and construct
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validity of psychological assessment. The data which Rest

has collected also indicate a solid support for the

cognitive-developmental assumptions, which were given pre-

liminary support earlier. Rest has used the same moral

dilemmas that Kohlberg used in the earlier research projmns,

but the objectivity of Rest's tests are easier to adminis-

ter, score, and interpret. Both Kohlberg and Rest used a

series of moral dilemmas. The story of Mr. Heinz and his

dying wife's need for a drug which he cannot afford to buy

has become a classic in its field. Kohlberg presents this

story and five others, all basic types of dilemmas, to his

participants and asks them to discuss these situations. He

then matches what the person says with a description of

stage characteristics in the scoring guide and arrives at a

stage score for a subject. This method is very complicated,

requires long training, and has been undergoing revision

since 1968. Interjudge correlations among trained judges

has been in the .90's, and the method is suggested to be

extremely useful.

Rest's test, by contrast, uses the same dilemmas in a

multiple-choice format, and it can be objectively and eas-

ily scored. It is based on the assumption that people at

different developmental stages will perceive moral dilemmas

differently. Therefore, if one presents people with dif-

ferent statements about the crucial issue of a dilemma,

people at different developmental stages will choose dif-

ferent statements as representing the most important issue.
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After the presentation of the dilemma in story form, the

participant is asked to rate twelve statements as to

importance in making a decision. Then the participant is

asked to rank the top four choices in terms of importance.

The older, more sophisticated persons will choose items

from the Stage 5 or Stage 6 items. The most often used

index in research with the Defining Issues Test is the com-

bined weighted ranks of items keyed as Stages 5 and 6 and

is called the "P score," since it represents “principled

morality" or level III in Kohlberg's scheme. Any items

keyed as Stage 1 through Stage 4 give no value to the P

score of the participant. The P score is interpreted as to

the relative importance a subject gives to principled moral

considerations in making moral decisions.

One may wonder if such an objective test may not be

easy for the participant to fake or distort. Rest has

included some features to help detect and/or prevent this.

Several items in the test have complex, high-sounding words

and are actually meaningless. If subjects choose too many

of the meaningless items, the test is discarded because it

appears that the participant is not paying enough atten-

tion to the meaning of the statements. Instructions make

it very plain that such items may be included, and the par-

ticipant is only to choose items that are meaningful and

important.

Another feature of the test is that there is a consis-

tency check. If the participant does not fully understand
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the directions and randomly checks answers, the researcher

is able to discover this easily, and the questionnaire will

be eliminated from data analysis.

One researcher, McGeorge (Rest, 1979, p. 215), con-

ducted tests to find out if participants could fake high

scores on the DIT. He asked his subjects to take the test

twice, once under normal conditions and once to fake either

high or low as directed. He found that subjects could fake

low but could not fake high on the test.

Rest's test cannot be used satisfactorily with persons

younger than about thirteen or fourteen, while Kohlberg's

test can be used with children as young as seven or eight,

since no reading ability is necessary.

Rest's Defining Issues Test was used for this study as

it is objective, close-ended, takes a relatively short time

to administen.can be administered either individually or in

a group, is easy to administer, is scored comparatively

easily with less time involved than Kohlberg's test, and

the end result is a "P" score, making it easy to compare

groups. Kohlberg uses both his own and Rest's tests to

evaluate his research groups.

In his revised manual, Rest has used twelve pages to

list about 160 DIT averages which show average P% scores of

various groups as charted by various researchers. The

results point up the fact that groups more highly educated

rate higher than those with little education. He says that

many studies reported correlations on the DIT with
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achievement and IQ-type tests for their samples. Stewart

(1974, p. 308) lists four factors that are important in

human development-~maturation, experience, social transac-

tion, and equilibrium. Keeping these factors in mind as

one compares P% scores with the various types of groups,

one can make various assumptions about groups as to pro-

jected or estimated scores. The more intellectual, experi-

enced, and mature groups will score higher, while with

younger, less experienced, less mature groups, one will

expect lower P% scores.

Moral Education in Japan
 

Americans living in Japan who send their small chil-

dren to the Japanese public schools will probably be sur—

prised when the first list of vacation regulations is sent

home with the child. It may include things like: (1) Get

up every day at 6:00 a.m. (2) Finish your meal always,

especially eating many vegetables. (3) Finish your home-

work before going out to play. (4) When outside, always

wear a hat. (5) The approved movies are "Popeye" and

"Sound of Music." And so thelist goes. At first, parents

may be inclined to complain, but upon examining the list

probably made with the cooperation of members of the PTA

and the principal, they are all things they want their

children to do, and how much easier it is if every mother

in the neighborhood is enforcing the same set of rules.
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And how easy it is to say to the complaining child, "Look

at the list, this is what the principal says to do."

For the school to rule and regulate the social inter-

course of a community is not a new concept in Japan. Scmxns

date back to the Emperor Tenchi (622-671) when schools were

for nobility and men going into the priesthood (Kaigo, 1965,

p. 7). The studies of Chinese literature and the Confucian

classics were central in the curriculum. The Tokugawa gov-

ernment in the early seventeenth century was very much

interested in education for more than just military pur-

poses, which had been the case during the previous decades

of disruption and civil war as the great feudal houses

fought for control of the land. The official religion

became the Nee-Confucian thought of Chu Hsi. Peace was

desired and a philosophy which challenged the minds of the

leaders and turned their thoughts toward something besides

war, while preserving the desirable concepts of loyalty and

filial piety, was of real value to the Tokugawa government.

These schools proved popular during the seventeenth,

eighteenth, and early nineteenth centuries. People began

to expect ethical teachings as a central part of any curric-

ulum. It was not always possible for the common person to

attend the special clan schools, so scholars opened private

classes or schools, and by the time of the Meiji Restoratnxu

they numbered in the thousands. In the writings of this

time, one finds Buddhist ethical concepts such as charity

and reward and punishment in the life-to-come along with
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practical exhortations for frugal living or warnings

against the expensive and unsettling life of the city as

. compared to the self-sufficient life of the farmer.

The new Meiji government of 1868-1912 decided to

establish a single national education system for all citi-

zens, regardless of social rank, and by 1902, ninety per-

cent of school aged children were attending school. During

the first ten years of the Meiji government, Western

teachers were used, but in 1879, it was decided to return

to the traditional Japanese ways of doing things and use

Japanese teachers.

The core of education lies in the clear teaching

of benevolence, responsibility, loyalty, fidel-

ity and in mastering knowledge and the arts so

that one can serve the people. . . . In the

teaching of morality the Confucian morality will

be primary. Men will further respect faithful-

ness and good manners. After that, learning in

each field should be promoted according to the

ability of the person. (Kaigo, 1965, pp. 53-54)

As the twentieth century progressed, the mood of the

nation swung toward militaristic nationalism and emphasized

the centrality of the emperor to the well being of the

nation. The table of contents of a sixth-grade textbook of

1927 illustrates this emphasis:

TABLE OF CONTENTS OF SIXTH GRADE

Shushin Text (1927)

The Emperor's Visit to the Ise Shrines

National Expansion since the Meiji Restoration

The National Education System

. Loyalty and Patriotism (chfikun aikoku)

Loyalty and Filial Piety (chfikd)

Ancestors and Family (sosen to ie)V
O
T
U
'
I
-
F
Q
J
N
-
a
‘

o
o
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8. Courage (chin'yfi)--a submarine sinks on a

training cruise

9. Courage and Wisdom in Facing Problems

0. Industriousness

1 Self-reliance and Management--Ben Franklin

as a boy

Public Good--Ben Franklin as an inventor

Cooperation (ky5d6)--villagers cooperate to

improve situation

. Charity (jizen)--story of Juji Ishii

. Integrity (seiren)--integrity blended with

studiousness and love of country

Conscience (ry65hin)--includes a quotation

of Emperor Meiji

17. The Constitution

18. The Responsibility of Citizens

20. "

21. Sex Roles and Responsibilities

22. Diligence (kinben)--story of Tadataka Ind

23. Student and Teacher (shitei)--Tadataka In6

24. Education

25. The Imperial Rescript on Education

27: '-

(Bascom, 1977, p. 143)

After the defeat of Japan in 1945, the whole question

of teaching morals came into disrepute. The Occupation

authorities, on December 31, 1945, ordered the suspension

of all morals courses, Japanese history, and geography

until a new curricuhmucould be written.

The report of the US Education Mission to Japan (1946,

p. 38), had this to say about moral education:

Morals, which in Japanese education occupy a sepa-

rate place, and have tended to promote submissive-

ness, should be differently construed and should

interpenetrate all phases of a free people's life.

Manners that encourage equality, the give and take

of democratic government, the ideal of good work-

manship in daily life--all these are morals in the

wider sense. They should be developed and prac-

ticed in the varied programs and activities of the

democratic school.
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The new curriculum did not include a separate course in

moral education, and by the mid-1950's, there was much dis-

content about the general behavior of youth and their lack

of respect and discipline. By 1958, a new course was drawn

up to begin with the 1959 school year whose aims and objec-

tives were broad and democratic to fit postwar Japan. The

materials and methods were flexible so that the teaching of

the course was in the hands of the classroom teacher and

the local education committees (Bascom, 1977).

Four main areas of emphasis were decided upon as

follows:

(1) Basic behavior in daily life with emphasis on respect

for life. These principles are found in the Ten Com-

mandments, the Japanese Constitution, and the Buddhist

law. Health habits, safety practices, etiquette, and

self help are included as subtopics.

(2) Moral awareness and judgment, stressing man's dignity

through development of a sense of togetherness, indi-

viduality, and responsibility. Sincerity, justice,

courage and forbearance, kindheartedness, and purity

of mind were traits discussed.

(3) Individuality and creativeness, with emphasis on know-

ing oneself, developing hopeful goals, rationality,

resourcefulness, studiousness, and determination and

other goals.

(4) The nation and society where the deve10pment of the

virtues of kindness, respect, gratitudes, trust and
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mutual help, fairness, and tolerance were stressed.

The result being the ability to practice love in the

family, school, and nation, and finally to develop

peacefulness and international understanding (Spae,

1971, p. 88).

It is difficult to measure the success of this program

as individual teachers have varying abilities and enthusi-

asm in the teaching of this subject matter. They may also,

however, take advantage of the National Educational Tele-

vision stations, which give programs twice a week designed

to serve as a stimulus for classroom discussions.

The table of contents of a sixth grade textbook for the

teaching of moral education entitled The New Life, copy-
 

righted in 1981, illustrates very vividly the difference in

the emphasis of what is being taught. The whole textbook

contains no reference to the Emperor, and only one story

teaches patriotism.

TABLE OF CONTENTS OF SIXTH GRADE

Moral Education Text, 1981

School Spirit and Loyalty

Let's Preserve Our Limited National Resources

When Mother's Not Home - Responsibility

Think for Yourself - Independence

Ambition and Hope

Being Kind to Plants and Animals

A Kind and Sympathetic Doctor

A Story of Patriotism and Courage

An Overnight School Excursion

The Great Tokyo Air Attack

Our Rights and Duties Toward Others

Labor and Service in Our Work

Enterprise and Originality

Thinking About Tomorrow - Conservation

15. Learning to be Devoted to Duty

_
.
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16. Let's Obey the Rules

17. Indomitable Spirit

18. Is That What Friendship Is?

19. A Ladle of Rice - Cheerfulness

20. Impartiality and Fairness

21. Life in Africa - International understanding

22. A Story of Courage and Justice

23. Expand Your Personality for the Better

24. The Silver Candelabrum - Tolerance

25. Self-Reliance and Other Traits Practiced by

Benjamin Franklin

(Suzuki, et al, 1981)

Summary

Moral education dates back to pre-Christ days, and the

most outstanding contributor in this area is considered to

be Plato, whose teachings, especially in the book Republic,

have been considered a major contribution to the develop-

ment of modern democracy. Outstanding educators in this

area who have given guidelines and only recently have also

given valuable research techniques by which one may further

investigate and strengthen the cause of moral education are

John Dewey, Piaget, Kohlberg, and, most recently, James

Rest, who has developed a unique objective questionnaire by

which the principled morality of groups may be measured.

The Japanese government has long been concerned with

the moral development of its people and has emphasized the

study of ethics in the school curriculum since the very

inception of public schools. Teachings at the present

time reflect the teachings of John Dewey, who is the idol

of most modern Japanese educators. The Japanese schools

strive for a moral atmosphere in their institutions of

learning and by using teaching guides, films, field
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trips, and discussions teach the principles of good

citizenship.

In this study, an attempt will be made to investigate

the moral development of groups of students and teachers in

a Japanese setting and to discover the differences of the

groups in their overall views of morality as measured by

the DIT developed by James Rest. The literature suggests

little differences in moral reasoning among the Japanese as

compared to similar American groups. One would expect to

find differences in comparing students and teachers, since

Kohlberg has pointed out that experience and age will be

factors to consider. Implications of educational practice

will be considered as well as interrelationships among

“groups. Since the literature has given no evidence of this

kind of testing being done in Japan before, this could well

be the beginning of a new field of research with great edu-

cational significance for educators in both countries.



CHAPTER III

DESIGN OF THE STUDY

Introduction
 

The researcher's primary objective in this study was

to investigate the moral reasoning among the groups of peo-

ple in the Japanese college community, i.e., the Japanese

teachers of English, the sophomore girl students, and the

American teachers of English living in Japan, as measured

on the Defining Issues Test.

This chapter contains pertinent information relating

to the composition of the sample, the research instrument

used in the study, its validity and reliability, methods of

collection of data, and the procedures used for analysis of

the data.

The Defining Issues Test will be found in Appendix C,

along with relevant correspondence from Dr. James Rest,

who authorized the use of the DIT for the purposes of this

study. Directions for scoring and interpreting the test

will also be found in Appendix C.

Description of the Population
 

The population considered for this study has been

selected from the college community of Shizuoka, Japan, a

49
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city the size of Omaha, Nebraska. Two schools will be con-

sidered. the first is the national university named

Shizudai, with a student population of about 5,500. Within

the liberal arts college, English Department, there are

fifteen teachers and a score of part-time teachers, all of

whom are as qualified as the regular teachers. Most of

these part-time teachers are teaching in neighboring schookn

and the remainder are teachers who have been retired from

other schools at the sixty-two year age limit. The school

is funded by the national government, and the students pay

very low tuition fees as opposed to the high fees paid by

the students of private schools in the area. A very strin—

gent entrance examination is required of each student, and

those who pass the entrance test are students who have

studied long hours during their high school days. If not

of superior intelligence, they surely are not lacking in

persistence and stamina.

The greater proportion of the students are boys, but

since the research involved a comparison of students attend-

ing the junior college, an all-girls' school, as is the

usual case of junior colleges in Japan, the girls of the

liberal arts department, approximately 50% of whom were

education majors, were chosen to be tested. Boys attending

the same classes were also tested, but the scores did not

become a part of this study, even though the mean scores

were almost identical to the scores of the girls. Boys

attending Shizudai come from all parts of Japan to study
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engineering and agriculture, specialties of the school.

However, the girls attending Shizudai are largely those

girls who live in the area and are mostly education majors.

Therefore, the girls are still under home supervision, well

disciplined, and scholastically superior, having proven

their intelligence and persistence by passing the entrance

tests. The girls chosen for the research are all nineteen

or twenty years old, sophomores, and with few exceptions

are living at home.

The teachers of the English department, liberal arts

college, at Shizudai are between the ages of twenty-eight

and sixty-two, although the part-time teachers are older.

To qualify to teach at Shizudai, all must have a Master's

degree in their discipline besides other scholastic and

personal qualifications. Most have been overseas for some

time studying English for from three months to two years.

Of the fifteen full-time teachers, three are women and

twelve are men. This is the only college of the university

with such a high percentage of women teachers. 0f the fif-

teen teachers, only two openly declare a religious affilia-

tion, which happens to be Christianity. Of the remaining

thirteen, six have parents or other close relatives who are

Christian and are supportive of Christian principles. None

openly declare any religious affiliations with the Buddhist

religion, although a yearly visit to the shrine would

likely be a standing custom. All are involved in some kind

of research program besides their teaching duties, and all
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were very willing to help with this research project. In

addition to the full-time teachers, eight part-time teach-

ers equally well qualified were asked to complete a ques-

tionnaire. All of the full-time teachers responded, and

all of the part-time teachers for whom the researcher had

bestowed any favors in the last year also responded.

Reciprocity played an important part in getting responses

to the questionnaire.

The junior college, also located in Shizuoka, Japan,

is a Canadian Methodist-sponsored school with around seven

hundred thirty students. The girls may choose from three

major areas of study: English, Japanese, or Home Arts.

Girls qualify for entrance either by recommendation from

their high school principals or by taking an entrance exam-

ination, not nearly as difficult as the entrance examina-

tion at the university. Tuition is much higher than at the

university, and it is a two-year college. Credits earned

would not be transferable to other schools. Most girls

enrolled are living with their parents in the area and are

not particularly interested in a professional career. ,Many

graduate and work for two or three years in an office or

department store and then leave the work field to become

full-time housewives. Although the school is sponsored by

the Canadian Methodist church, the number of professing

Christians is probably no greater on a percentage basis

than at the national university. An estimate made by the

college chaplain is less than 1%, or between five and seven
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students at any given time. Chapel attendance is usually

required once a week, and a religious course in the teach-

ings of the Bible is required for all the students. There

probably are no active Buddhist worshipers among the stu-

dents, and the fact that they attend the junior college

would indicate that they have no active opposition to

Christianity.

Active full-time English teachers of the junior college

at the time of the research project numbered only nine. Two

teachers were seriously ill at the time and both died within

a few months time. The work load of the remaining nine was

heavy, and many felt overworked. A total of five part-time

teachers were also asked to help with the research, and

they willingly took the DIT forms home with them. The

teachers ranged in age from twenty-seven to seventy-two.

All have Master's degrees, and many have had some English

study experience abroad. Of the full-time teachers, only

one was a Christian and the others were sympathetic toward

the teachings of Christianity on the campus.

The Americans living in the area are all teachers of

English at various levels of instruction, and most teach

one or more university or adult classes. Most are living

in Japan as missionaries affiliated with Christian churches.

About one-third have the equivalent of a Master's degree,

and all have four years of college. Ages range from twenty-

two to sixty-one. Some have been in Japan as little as

four months, and others have been there as long as
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thirty-two years. Of those responding, seven were men and

twenty-three were women.

The number of students and teachers surveyed and the

record of responses are presented in the table below.

Table 3.1. Number of Participants, Responses, and

Percentage of Responses.

 

 

. . Number Number of % of

Partic1pants Surveyed Responses Responses

Junior college girls 60 47 78.33

Shizudai girls 61 47 77.05

Junior college teachers

(including parttime) 16 10 62°50

Shizudai teachers

(including parttime) 23 17 73°91

American teachers _g§ 30 66.67

205 151 73.66

 

The test was administered to all of the sophomore

girls enrolled in the researcher's English classes at

Shizuoka University, with about 50% being education majors.

The test was given during class time, using approximately

three hours, with the researcher administering the test

with a competent translator on hand to handle any language

difficulty problems.

The junior college girls were also given the test dur-

ing class and supervised by the researcher. One complete

class, chosen at random from among all the English classes
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at the junior college, made up the participants. Again, a

competent translator was on hand to help with any language

difficulty problems.

The English faculties of the two schools plus part-

time teachers were asked to participate and given the ques-

tionnaires to complete at their homes with stamped, return

envelopes included. The American teachers in the area were

handed the tests at a missionary conference and were asked

to return the complete questionnaire in a stamped, return

addressed envelope. A follow-up letter was sent a week

before the deadline to encourage more returns.

Of the students who made up the number of nonrespon-

dents, several were absent from class, some failed to fol-

low instructions, while some chose too-many meaningless or

anti-establishment phrases as their choices of important

statements, making it necessary to discard their tests.

The teachers who failed to respond from the junior col-

lege gave as their excuse, "We are over worked already."

Those who replied accepted the test as a challenge, and most

were also working on research projects requiring the cooper-

ation of others.

At the university, all of the teachers teaching full-

time responded, although many labored long hours asking for

the researcher's indulgence as this was the first time in

their lives they needed to think about making decisions of

this magnitude. Two part-time teachers also responded with

responses that passed the consistency test.
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Of the American teachers, ten failed to respond, and

five questionnaires were discarded due to the failure to

pass the consistency test. Of these, four had a note

attached which said something like this: "I have a few min-

utes time just now to finish this test. I hope I have com-

pleted it correctly." It seemed to indicate that they were

not taking the test very seriously and, consequently,

failed to complete it correctly. Most of the participants

wmmlthe researcher knows personally added notes which led

her to believe that they took their task seriously.

Instrumentation
 

The instrument used was the Defining Issues Test by

James Rest, copyrighted 1972. Dr. Rest, professor at the

University of Minnesota, was a former student of Lawrence

Kohlberg whose teachings on moral development form the

basis of material tested. Kohlberg has designed a test

also, which is subjective, open-ended, takes about two

hours to administer, is difficult to administer without

much training, requires much time, and is difficult to

score. The end result is stage typing, and the test is

considered the most reliable of moral maturity tests but is

criticized for lack of objectivity. Kohlberg developed his

test over a period of twenty years beginning with his

studies at the University of Chicago where he received his

doctorate in 1958.
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Rest recognized the need for a more objective test

which would be easier to administer and easier to score and

yet be a valid instrument to assess moral judgment. Just

as Kohlberg used a series of moral dilemmas to which the

participant must react, so did Rest. However, in the DIT,

the participant does not need to recall or pass judgment

using his own words and ideas. Instead, at the end of each

story, Rest gives twelve statements and questions, and the

participant must read and react to each.

On a Likert-type scale, the participant must decide

whether the statement or question is important in his way

of thinking and then must decide how important it is to him

by checking on the scale ranging from "No Importance" to

"Great Importance." In this way, the participant can

decide his reasons for the importance of the statement from

among those listed. He need not formulate and develop his

own answers as with the Kohlberg test.

At the end of each series of twelve statements and

questions, the participant is asked to identify and priori-

tize the four which he feels are the most important of the

statements and questions. Rest has developed these seventy-

two questions and statements, twelve for each of the six

dilemmas, to give an objective assessment of moral judgment.

Using this procedure means that more research work is pos-

sible since the administering and scoring requires no spe-

cial training. Kohlberg, in his own research, uses both his

own test and the DIT (Kohlberg, 1980).
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Internal Checks on Subjpct Reliability

Rest (1979) included two checks on the reliability of

each participant's questionnaire. The first is called the

"M” score. Rest included some lofty and pretentious mean-

ingless statements which represent no stage of thinking but

rather are meant to discover the participant's tendency to

endorse statements for their pretentiousness rather than

their meaning. If a subject selects too many of these

meaningless statements (raw score of 8 or higher), the

results will be discarded, since it is not certain that the

participant has had a proper test-taking set.

The second check on subject reliability is the consis-

tency check. In this, a comparison is made between a par-

ticipant's ratings (entered at the upper left-hand side of

the page) and the participant's ranking (entered at the

bottom of the page in order of decreasing importance). If

the participant ranks an item "first," then his ratings for

that item should have no other items rated higher. There

should be no inconsistency between the participant's rank-

ings and ratings. Inconsistency would point out careless

responding, random checking, misunderstanding, etc. The

participant's protocol is discarded if there are inconsis-

tencies on more than two stories.

In his revised manual for administering the DIT (1979),

Rest goes into detail as to how these internal checks are

used.
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Reliability and Validity
 

Rest discussed the validity findings of the DIT in

great detail in his 1979 book Development in Judging Moral
 

Ipppgg in chapters four through eight. This test involves

making judgments about moral problems which, in turn,

involve making decisions about conflicting claims of peo-

ple's welfare. Not only is the participant asked to decide

which is the most desirable way to act but is also asked to

decide what reasons for the action are the most important.

Since making judgments about crucial issues is an aspect of

moral judgment, it fulfills an important requirement of

being a valid test.

Other aspects of validity discussed and affirmed by

Rest and others are criterion group validity, longitudinal

change validity, convergent-divergent correlational valid-

ity, and discriminant validity. Rest has researched all of

these areas and found positive results. Experimental

enhancement studies to prove validation have been made, and

the intervention studies clearly document the difficulty of

artificially changing DIT scores. As mentioned earlier,

the problem of faking good or bad was investigated by

McGeorge (1975), and he found that although a subject could

fake low, he could not fake high. Several of the partici-

pants of the Shizuoka, Japan, research project asked to

take the test a second time, promising to fake high, but in

all of the cases the participants gave up. They expressed

feelings of frustration and felt that it would not be
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possible to fake high unless they could further study human

development, and then they felt that they would not be fak-

ing but rather would have developed their thinking along

higher planes.

Internal structure was studied by Davidson (1978) for

validity. In his studies, he found that the average scale

value of the items grouped according to their theoretical

stage were indeed ordered in the proper theoretical order.

In speaking to the matter of validity, one must con-

sider the name of the test. The Defining Issues Test is a

very descriptive title telling exactly what will be tested.

Rest does not use the work "morality" in this title, but

since the concern in this study is with morality as being

the sense of justice and fairness with which one reacts to

social issues, the title, descriptive of the test, indi-

cates that it is a valid test to use for the purpose of

this research project. The stories are about current

dilemmas which require decisions to be made, and the test

gives ample available selections from which the participant

may select.

Reliability questions whether the test measures con-

sistently and precisely. Since a psychological construct

such as moral judgment development is so multifaceted, it

is only by building a case from many studies that one can

begin to claim reliability and validity for such a test.

Rest has presented such studies in his book and in his

revised manual. The test-retest reliabilities, as
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presented by Davison and Robbins (1978), conclude that the

major indices of the DIT (P and 0 scores) are generally in

the high .70's or .80's, and Cronback's alpha index of

internal consistency is generally in the high .70's. In

his studies, he found less correlation in the stage scores

than in the P scores and cautions readers in using stage

scores, using them only in presenting the six-story form

as opposed to using the three-story short form, and then

only when information is presented in terms of group means

or when the estimated standard error of measurement is

taken into account. The objectivity of the test means that

there is no problem with inter-judge reliability or with

different interviewing styles. According to the research

results, there also seems to be no serious effects when

retesting using the same stories. There appears to be less

change in short-term shifts than in long-term shifts,

which would indicate that change is more related to time

between tests, presumably real development, than simply

retaking the tests.

Perhaps the most significant proof of the validity and

reliability of the DIT is that Kohlberg uses the DIT as a

measure of moral reasoning with his own participants along

with his own test and reports his findings in his writings.

Data have been collected by Rest and Associates from

which one can approximate the moral judgment scores of many

samples. Education, age, and 10 have been shown to have

Imajor correlation with moral judgment, and even geographic
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region and religion show an influence in some cases. Age

is related to DIT for student groups but not for adult

groups who have discontinued their formal education. Fac-

tors which have no clear and consistent relationship with

DIT are sex, SES, political party, type of residence, pro-

fession, or college major.

In approximating the results of the DIT with the

groups researched in Shizuoka, Japan, the following aver-

ages from Rest (1979) were considered:

Students: Gallia, 1976. Undergraduates of N.J. State

College, 34.5% by science major, females aged 20-21.

Japanese Teachers: Sheehan, 1979. Foreign born and edu-

cated doctors in pediatric residency program. 32.8%.

American Teachers: Ismail, 1976. Graduate students at

Oklahoma University, mixed majors and specialties.

48.6%.

Rest concludes his discussion with these words:

In conclusion, the validation of a measure of

moral judgment is a complex and multifaceted enter-

prise. Validation does not rest on any single

criterion or any single study. Confidence that

the DIT represents the construct moral judgment

comes from the interlocking lines of evidence,

replication of findings in many studies and cor-

roboration of basic theoretical tenets from several

types of studies.(revised manual, 1979).

Procedures
 

The DIT was designed by Rest for persons over the age

0F twelve who use English as their native language. Four

of the five groups researched in Shizuoka, Japan, were not
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using English as their native language, so it was deter-

mined that only those groups who could handle English well

would be used. It was decided not to have the test trans-

lated into the Japanese language. The groups took the test

with the help of an able translator present in the case of

the students. In the case of the teachers, it was felt

that there would be no language problem.

A preliminary test was given to the thirty members of

the English Speaking Society of Shizuoka University on

November 5, 1980. The group consisted of persons from var-

ious departments of the university, all students, in vari-

ous grades, and about an equal number of men and women.

These students have a special interest in the English lan-

guage and meet several times a week using only English in

their club discussions. The DIT was administered with the

help of an able translator, and the students finished the

first three stories of the test in one hour and fifteen min-

utes. The second half was completed in less than one hour.

This was the first time for the students to take a test

with the Likert-type answers required, and many found this

to be confusing and frustrating. As the stories were com-

pleted, the researcher checked each participant's test

paper for consistency. A few students had problems in

answering the first story in correct form but had no

trouble after the explanation was given to them privately.

This preliminary test led the researcher to conclude

ttle following regarding the Japanese student and teacher
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groups:

(1)

(2)

(3)

(4)

(5)

(6)

(7)

(8)

The Japanese participants would have no difficulty

with the vocabulary of the test if a qualified trans-

lator were present to help.

The decision process necessary for the Likert-type

questions would probably pose a problem because it was

new to the participants.

It would take about two and one-quarter hours for the

student groups to complete the DIT.

The Japanese groups would work seriously and earnestly

to complete the questionnaire as competently as

possible.

If the researcher would check for consistency on the

first story during the testing, the students would

probably all pass the consistency check.

Although Rest gives the option of analyzing the results

in two ways, i.e., purged and unpurged, it was decided

to use only the purged scores; that is, the inconsis-

tent and nondiscriminating subjects' tests would be

removed.

The results of each test would be given as a princi-

pled score; that is, the total of the scores of each

participant at Stages 5A, 58, and 6.

The students would take the DIT as a group in the

classroom while the teacher groups would be given the

tests to take to their homes and offices to complete

at their leisure. It was estimated that a larger
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percentage of the students would complete the test

because of the direct supervision given.

The following procedures were used for all hypotheses

tested in this study:

Step 1: State the null hypothesis.

Step 2: Specify the level of significance (the alpha = .05

level was used throughout this study).

Step 3: State the test statistic used in testing the

hypothesis.

Step 4: Specify the distribution and degrees of freedom.

Step 5: State the critical value.

Step 6: Compute the value of the statistic.

Step 7: Draw appropriate conclusions.

An analysis of variance for the five groups was made,

and an overall analysis of variance for P score was made

after which the test of significance was made to test the

hypotheses.

Time Frame of Administration of DIT

to Selectéd‘SObjects

 

 

November 5, 1980: Pretest trial of thirty members of the

Shizuoka English Speaking Society, Shizudai. All com-

pleted the test and passed the consistency test.

November 17, 1980: Handed the DIT forms to the American

missionary teachers living in Japan and teaching

English as a foreign language. Enclosed were self-

addressed, stamped envelopes to be returned by January

1, 1981.
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December 1, 1980: Junior college girls tested, class of

sixty students, nine absent. Completed test in two

and one-half hours.

December 4, 1980: Shizuoka University sophomore students,

class included thirty girls, twenty-six present.

December 5, 1980: Shizuoka University sophomore students,

class included thirty-one girls, twenty-seven present.

December 8, 1980: Handed DIT forms with stamped self-

addressed envelopes to the Shizuoka University English

teachers of the liberal arts department and to part-

time English teachers of the same department.

December 9, 1980: Handed DIT forms with stamped, self-

addressed envelopes to the Eiwa Junior College teach-

ers of the English department including the part-time

teachers.

January 30, 1981: All completed DIT forms were scheduled

to be returned. Time extended from original January 1

deadline.

Objectives to be Measured

The four objectives of this study were designed to

study the differences in moral reasoning among the five

groups of the college community, Shizuoka, Japan. Objec-

tive One was to study the differences among all five groups,

(Mule Objective Two was to study differences between girl

students, sophomore level, of the national university and

those of the junior college. Objective Three was to study
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the differences between the teachers and the students,

while Objective Four was to study the differences between

the Japanese participants and the American participants,

teacher level.

Conditions of all four objectives were to be met by

analyzing the P score each participant received on the DIT

and the mean scores of the various groups.

Statement of the Hypotheses and Their Rationale
 

The rationale for developing these hypotheses was

based on the research of Lowell Jacobsen (1977), who

observed that fewer Japanese-American students were

referred to the school principal for behavioral problems

than their peers who were children of American-born mothers.

His research pointed out a statistically significant differ-

ence in the moral reasoning of the Japanese-American stu-

dents as opposed to the lower level of moral reasoning as

found in the American children tested with the DIT using

principles scores of the two groups. Also, in the review of

the literature, it was found that the rate of rape, robbery,

and homicide found in Japan is very low as compared to the

rate found in the USA, and the experience of foreigners in

Japan has been most favorable in terms of honesty and

safety found in everyday living in Japan--the theory being

that the Japanese have found a way of living resulting in a

higher level of moral reasoning with a resulting higher





68

level of justice. Would the results of this study verify

these theories in any way?

Specifically, the following research hypotheses were

tested:

Hypothesis 1: There is no statistically significant
 

difference between the teachers' level of moral reasoning

and the students' level of moral reasoning at the junior

college level and the university level in Shizuoka, Japan.

Hypothesis 2: There is no statistically significant
 

difference between the level of moral reasoning of the stu-

dents of the junior college and the level of reasoning of

the students of the university, Shizuoka, Japan.

Hypothesis 3: There is no statistically significant
 

difference between the level of reasoning of the English

teachers of the junior college and the level of reasoning

of the English teachers of the university, Shizuoka, Japan.

Hypothesis 4: 'There is no statistically significant
 

difference between the level of moral reasoning of the

American teachers of English and the level of moral reason-

ing of the Japanese teachers of English on the junior

college and the university level, Shizuoka, Japan.

Summary

The Defining Issues Test developed by James Rest, humor

student and coworker of Lawrence Kohlberg and now of the

University of Minnesota, was the instrument used to measure

"Karal reasoning. Japanese students and teachers of English
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at Eiwa Junior College and Shizuoka University, Shizuoka,

Japan, were given the test as were the American teachers of

English living in Japan. The resulting P scores will be

used in the analysis given in the next chapter.

The Japanese teachers of English were given the test

to take home and complete independently. The students were

given the test in three groups in three separate settings

with the help of a qualified translator. The American

teachers of English were given the DIT at a missionary

meeting and were asked to return the completed forms by

mail by January 1, 1981. They were given stamped, self-

addressed envelopes for this purpose.

The hypotheses investigated in this study have been

identified in this chapter in addition to a discussion of

the instrument used.

Chapter IV will present, analyze, and discuss relevant

data for each hypothesis.



CHAPTER IV

ANALYSIS AND DISCUSSION OF THE DATA

The results of the data analysis are reported in this

chapter. The central focus of this investigation has been

to determine what relationships of moral reasoning exist

among the students, the Japanese teachers of English, and

the American teachers of English living in the university

community of Shizuoka, Japan. An analysis of variance has

been used to determine the magnitude of the differences

among the five groups in the study.

One class of sophomore girls at Eiwa Junior College,

Shizuoka, Japan, was given the DIT questionnaire and the

results tabulated and studied. All of the girls were

either nineteen or twenty years old and enrolled in the

English department of Eiwa Junior College. The class was

chosen at random from among the English classes enrolled

during the school year 1980-1981.

Two classes of saphomore girls at Shizuoka University,

Shizuoka, Japan, were also administered the DIT question-

naire. All of the university girls were either nineteen or

twenty years old and students of the liberal arts depart-

ment taking classes of oral English taught by the researcher

during the school year 1980-1981.

70
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The third group of participants was the English

teachers at Eiwa Junior College, the school from which the

first group of students was selected. The teachers

included both male and female teachers, and the ages of the

participants varied from twenty-seven years to seventy-two

years. Part-time teachers were also included in the

testing.

The fourth group was English teachers of the Liberal

Arts College, Shizuoka University, and included part-time

teachers. The group participants were between the ages of

twenty-eight and sixty-two and included a number of part-

time teachers.

The fifth group was American-born teachers of English

living in Japan, mainly missionaries, all with college edu-

cations but not necessarily with teacher's certificates.

Their ages varied from twenty-two to sixty-one, and both

men and women were used in the study.

All finding were based on the P score (Principled

score) results of the Defining Issues Test (DIT), which was

developed and validated by James Rest, former student of

Lawrence Kohlberg and now professor at the University of

Minnesota. Initially, the analysis of variance procedure

was conducted to determine the magnitude of the differences

among all the group mean scores with the results being sig-

nificant at p < .05. The degrees of freedom used

(df = 4, 146) were based on the individual scores. The F

ratio for this overall test was found to be F = 22.9 with
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df = 4, 146. The results of the analysis of variance are

delineated in Table 4.2, and a report of the means of all

the groups is reported in Table 4.1. Because the group

means were statistically different, it was decided to con-

duct a test of significance to determine the differences

between the groups in the study. The test decided upon was

the Least Significant Difference (LSD) test. This test is

being increasingly used by scientists in finding significant

differences between groups and is found to be a useful

statistical measure.

The following hypotheses stated in null terms were

tested.

Hypothesis I
 

There is no statistically significant difference

between the teachers' level of moral reasoning and the

students' level of moral reasoning at the Eiwa Junior Col-

lege level and the university level in Shizuoka, Japan.

The research question underlying this hypothesis was: Will

the teachers score on a higher level of moral reasoning

than the students?

To test this hypothesis, a comparative test was made

using the LS0 formula, and the mean score differences,

standard deviations, and ranges were computed using an

overall p < .05 level. The null hypothesis of no differ-

ence was rejected for both comparisons since the mean score

differences were significant. The mean score difference,
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Table 4.2. Overall Analysis of Variance for P Score

 

 

df 55 MS F**
Ratio

Between Groups (A) 4 3,293.8 823.45 22.9

Within Groups (E) 132 5,256.3 36.0

Total 150 8,550.1

 

**Significant at 1% level
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as shown in Table 4.3, between the Eiwa Junior College stu-

dents and the Eiwa Junior College teachers was 10.1. This

finding confirmed the findings of Kolhberg and Rest which

state that differences in levels of education will result

in differences in the level of moral reasoning. The mean

score difference between the Shizuoka University teachers

and the Shizuoka University students Was 4.5. Although

not as wide a gap was found between the means of the uni-

versity teachers and students as was found between the

means of the Eiwa Junior College teachers and students,

there was, nevertheless, a significant difference on the

p < .01 level, using the LSD procedure. The null hypothe-

sis that there is no significant difference was therefore

rejected.

Hypothesis II
 

There is no statistically significant difference

between the level of moral reasoning of the students of

Eiwa Junior College and the level of reasoning of the stu-

dents of Shizuoka University, Shizuoka, Japan. The

research question underlying this hypothesis was: Will the

students of Shizouka University who must pass rigid

entrance examinations score on a higher level of moral rea-

soning, using the DIT, than will the Students of Eiwa

Junior College who may enter their college by interview,

recommendation, and in some cases by a much less rigid

entrance examination?
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Table 4.3. Report of LSD (Least Significant Difference)

 

 

 

 

Testing.

1 2 3 4 5

Groupa Mean 17.0 21.8 27.1 26.3 29.3

1 EJC 17.0 -

2 SU 21.8 4.8** -

3 EJCT 27.1 10.1** 5.3** -

4 SUT 26.3 9.3** 4.5** 0.8 -

5 AT 29.3 12.3** 7.5** 2.2 3.0059

aEJC = Eiwa Junior College students

SU = Shizudai students

EJCT - Eiwa Junior College English teachers

SUT - Shizudai University English teachers

AT = American English teachers

**Significant at .05 and .01 level

Note: If the value of difference between the two relevant

groups is over 3.026 and 3.977 respectively, then

the difference is significant at the .05 and the

.01 levels.
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To test this hypothesis, a comparative study was made

using the LSD procedure, and a significant difference was

found at the p < .01 level. Table 4.1 delineates the mean

scores, the standard deviations, and the ranges for the P

score comparisons. The mean difference of the two groups

was 4.8. The null hypothesis of no difference was

rejected since the mean score differences were significant

at the p < .05 level.

Hypothesis III

There is no statistically significant difference

between the level of reasoning of the English teachers of

the Eiwa Junior College and the level of reasoning of the

English teachers of Shizuoka University, Shizuoka, Japan.

In analyzing the differences between the mean score of

the junior college English teachers and the mean score of

the university English teachers, it was expected that the

.least amount of difference would appear between these two

groups. After it was decided to use these two groups, it

was discovered that the age span of the two groups was

approximately the same, and the educational requirements

for the teachers of the two schools were also approxi-

mately the same. Even though the junior college is spon-

sored by a religious group, there was a greater percentage

of declared members of religious groups among the members

of the university English teachers than of the junior col-

lege faculty.‘ Therefore, the religious factor also was
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negated. The difference in the mean score was a very mea-

ger 0.8, which was not enough to prove to be of statistical

significance. Therefore, the null hypothesis of no differ-

ence was accepted.

Hypothesis IV
 

There is no statistically significant difference

between the level of moral reasoning of the American teach-

ers of English living in Japan and the level of moral rea-

soning of the Japanese teachers of English at Eiwa Junior

College and at Shizuoka University, Shizuoka, Japan.

The mean scores of the groups (27.1 and 26.3) of the

two Japanese teachers groups and 29.3 of the American

group indicated the possibility of a statistically signifi-

cant difference. However, using the LSD (Least Significant

Difference) procedure, the difference between the groups

did not prove to be sufficient to be of statistical signif-

icance at the p < .05 level. The null hypothesis of no

statistical significant difference was therefore accepted.

Summary

In the results of the study presented in this chapter,

two of the four null hypotheses were accepted and two were

rejected.

Statistically significant differences were found

between the teachers' level of moral reasoning and the stu-

dents' level of moral reasoning at Eiwa Junior College and
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Shizuoka University, Shizuoka, Japan. Also, statistically

significant differences were found between the moral rea-

soning of Eiwa Junior College students and the moral rea-

soning of the university students, Shizuoka, Japan.

No statistically significant difference was found

between the Japanese English teachers' moral reasoning at

Eiwa Junior College and the Japanese English teachers'

moral reasoning at Shizuoka University, Shizuoka, Japan.

Additionally, no statistically significant difference was

found between the moral reasoning of the Japanese teachers

of English at the two schools and the moral reasoning of

the American English teachers now living and teaching in

Japan.

In Chapter V, the summary, conclusions, and implica-

tions for further research are presented.



CHAPTER V

CONCLUSIONS

The researcher's purpose in this chapter is to summar-

ize the study, draw appropriate conclusions from the

results of the investigation, and make recommendations for

further study.

Summary

This research was conceived and designed to explore

the differences of mean scores on a test of moral reasoning

between groups of people in one selected Japanese setting

for the purpose of identifying differences, if any, between

and among the groups.

The sample of English teachers employed by Eiwa Junior

College, eleven regular and five part-time, were given the

Defining Issues Test (DIT) as well as the twenty-three

English teachers, full-time and part-time, of the Shizuoka

University English faculty of the Liberal Arts Department,

Shizuoka, Japan. One class of sixty students of the junior

college English department was also tested for moral rea-

soning, as were two groups, a total of sixty-one girls, at

Shizuoka University, Shizuoka, Japan. American teachers of

80
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English living in Japan made up the fifth group to be sur-

veyed. Their number totaled forty-five.

The instrument used to collect the data was the Defin-

ing Issues Test (DIT), which is a questionnaire of six

social dilemmas on which participants are to rate each of

twelve statements/questions for each dilemma using a

Likert-type scale to determine the levels of moral reason-

ing for each group. A mean score for each group was calcu-

lated as well as standard deviation and other appropriate

data.

The data collected for this research utilized an

analysis of variance to determine whether there was a dif-

ference among the mean scores of the groups. This was fol-

lowed by comparisons using the LSD (Least Significant

Difference) tests. The statistical significance was estab-

lished at the p < .05 level of significance for the analy-

sis of variance test and an overall p < .05 level of

significance for the LSD test comparisons.

Specifically, the following research hypotheses were

tested:

Hypothesis 1: There is no statistically significant
 

difference between the teachers' level of moral reasoning

and the students' level of moral reasoning at the Eiwa

Junior College level and the university level in Shizuoka,

Japan.

Hypothesis 2: There is no statistically significant
 

difference between the level of moral reasoning of the
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students of Eiwa Junior College and the level of reasoning

of the students of Shizuoka University, Shizuoka, Japan.

Hypothesis 3: There is no statistically significant

difference between the level of reasoning of the English

teachers of the Eiwa Junior College and the level of rea-

soning of the English teachers of Shizuoka University,

Shizuoka, Japan.

Hypothesis 4: There is no statistically significant
 

difference between the level of moral reasoning of the

American teachers of English living in Japan and the level

of moral reasoning of the Japanese teachers of English at

Eiwa Junior College and at Shizuoka University, Shizuoka,

Japan.

After determining that the analysis of variance test

was significant at the p < .05 level, the LSD procedure

was followed. The LSD procedure showed statistically sig-

nificant differences between the moral reasoning of the

students and teachers of the two schools as measured by the

Defining Issues Test. Thus, Hypothesis 1 was rejected.

The LSD procedure also showed statistically significant dif-

ferences in the mean scores of the Eiwa Junior College stu-

dents and the Shizuoka University students as measured by

the DIT with the result that Hypothesis 2 was also rejected.

The LSD procedure showed no statistically significant

difference between the moral reasoning of the English

teachers of Eiwa Junior College and the moral reasoning of

the English teachers of Shizuoka University, Shizuoka,
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Japan. Also, no statistically significant difference was

found between the moral reasoning of the Japanese teachers

of English at the two schools and the moral reasoning level

of the American teachers of English living in Japan.

Research Hypotheses 3 and 4 of no statistically significant

differences were accepted.

Conclusions
 

From the study information just summarized, some con-

clusions can be drawn that rely on the researcher's find-

ings as presented in Chapter IV.

1. The teacher's level of moral reasoning, as tested

by the DIT, was significantly higher than the level of the

student's moral reasoning. According to Kohlberg's

research findings, a student's level of moral reasoning is

still subject to development, while the teachers, because

of age, education, and experience, are undoubtedly operat-

ing on a higher plane of moral reasoning. It is necessary

for teachers to recognize this fact as they work with the

students. Communication between teacher and student can

be facilitated if the teacher can convey his messages on

the level of understanding at which the student is operat-

ing. Teachers are not always aware of this, and Kohlberg

advises teachers to consider this matter when they are

speaking to students.

Rest and Kohlberg have agreed that in all of their

studies age and education will be a factor for more highly
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developed moral reasoning, and this fact was verified by

this study researched in a Japanese community. Kohlberg

theorizes that this phenomenon occurs in all cultures, and

this research project would further verify that theory.

2. The students of the Shizuoka University showed a

higher level of moral reasoning as scored on the DIT than

did the students at Eiwa Junior College, Shizuoka, Japan.

This again would bear out what Rest and Kohlberg have

hypothesized. The students of Shizuoka University are

required to pass very rigid entrance examinations, while

the students of Eiwa Junior College usually need only to

be recommended by their high school principals and be inter-

viewed. A much smaller group must pass a much less severe

"paper and pencil" test. Although no 10 scores of the two

groups of students are available, the Shizudai students

have proven their scholastic excellence by passing the very

difficult entrance examinations required of them.

There seems to be consensus among the teachers in both

schools that the junior college students are generally

girls seeking to fill in their time before marriage with

this kind of finishing school education. They are very

socially and style conscious, dressing fashionably and many

driving their own cars. Class hours become little more

than time-consuming activities, and teachers find assigning

homework a useless task. Credits from the junior college

are nontransferable. Students spend their first year get-

ting used to the college atmosphere and their second year
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looking forward to the pomp and celebration of their gradu-

ation. Their concern seems to be for fashions, make-up,

and boys. They display little concern for others.

The university girls are usually hoping to pursue a

career in life, with marriage an option in the years to

come. Those who choose graduate school will undoubtedly

forfeit their chances for marriage as most Japanese men

take a dim view of having a highly educated wife. Their

concern tends to be toward subject matter, career choices,

and research projects. They dress conservatively, with few

clothes and little variety in style. They show concern for

humanity and services they will render.

Given this contrast, the statistical difference found

in the P scores is not surprising. Kohlberg's theory of

the correlation between education and moral reasoning

appears to have validity in the case of these two groups of

students.

3. The English teachers on the faculties of the two

schools failed to show any statistically significant dif-

ferences in their DIT P scores. Since the age levels and

educational requirements for the teachers of these schools

are approximately the same, Rest and Kohlberg would theo-

rize that their moral reasoning would be on approximately

the same level. Also, the religious affiliations of the

two groups did not prove to be very different. The

Shizuoka University faculty gave evidence of a greater

religious orientation than did the Eiwa Junior College
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group, even though the junior college is a religiously-

sponsored college.

The junior college teachers were an impressively hum-

ble group who view teaching as a service to mankind.

Undoubtedly, an overabundance of qualified college teachers

in Japan as well as a high pay scale attracted these highly

qualified teachers to Eiwa Junior College. The younger

members are hoping to be hired by the larger universities

at a later date, while a few of the oldest members of the

faculty have retired from prestigious positions at national

universities. These teachers publish a yearly journal of

professional papers filled with well written articles.

The university teachers are highly educated and

almost without exception are involved in long-term research

activities. They belong to very specialized literary

organizations which publish their own journals. They seem

to be more subject oriented and will justify their lack of

being student oriented--their classes are too large. Two

teachers proclaimed to be strictly "law and order“ persons

and proved it by choosing answers almost exclusively on

the Stage 4 level. Several complained of the Likert-type

test and found it extremely difficult to make the neces-

sary decisions. Others complained that the vocabulary was

too difficult for them and said they would welcome writing

the DIT again if it were translated into Japanese. The

completely Western setting of the stories caused some con-

cern and confusion for teachers of both schools. The two
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groups shared many similarities and few outward differences.

Moral reasoning scores of the two groups were less than one

point different, and the result of no statistically signif-

icant difference was of no surprise.

4. The Japanese teachers of English also failed to

show any statistically significant difference in moral rea-

soning from the moral reasoning of the American teachers of

English living in Japan. The Americans were largely pro-

fessing Christians and were taking the test using their

first language, English. It is difficult to judge the

seriousness with which the participants took the test since

they completed the test in the privacy of their homes. The

American teachers researched were mainly BA graduates,

and their display of interest in research and its impor-

tance was low. Therefore, when a test was returned with a

notation something like,"I took out a few moments of my

busy schedule to answer these questions for you...." one

might be reluctant to think that the participant was taking

the test very seriously. On the other hand, many of the

Japanese teachers spent literally hours laboring over the

DIT questionnaire. Many have research projects of their

own and can appreciate the value of a well thought through

answer to such a questionnaire. The seriousness and dedi-

cation of the Japanese scholars as observed by this

researcher is to be greatly admired.

Agewise, the groups differed little. Relative to edu-

cation, the Japanese groups were required to have a Master's
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degree,and many had studied beyond that. The Americans

were mainly BA graduates. Missionaries as a group are

known as adventuresome, strong-willed persons--factors

important in decision making. However, religious affilia-

tion may also lead to strong "law and order" thinking which

could lower the P score total since no Stage 4 answers are

considered in computing the P score.

Also, recent teachings in America have dwelt very

heavily on self-fulfillment and the "Me-First" ethic, both

views which might be used in lower levels of moral reason-

ing when compared to the Japanese teachings of family,

group, and society loyalties leading to higher levels of

moral reasoning. The Japanese course of study dealing with

moral values teaches consideration for the group and work-

ing for the group's good, as opposed to the recent Western

"individual self-fulfillment" teaching. The Japanese think-

ing would directly influence choosing higher levels of moral

reasoning and thus increase the P score of the participant.

The instrumentation failed to show any statistically

significant difference in the moral reasoning of the two

groups.

Suggestions for Further Study
 

In educational research, a major goal can be to pro-

vide empirical data to assist in the identification of cul-

tural heritage differences which will aid in determining

the kinds of educational programs schools should develop.
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The seeming success of the Japanese course of study in the

area of moral education in promoting a comparatively smooth

running society would lead to a recommendation of intensive

research into the feasibility of adapting similar programs

in America. Further research is needed to identify the

cultural heritage differences and processes of teaching

and learning experiences in the Japanese schools. The fact

that mothers are asked to actively assist in the school

program and work in close harmony with the teachers may

also be a matter which needs further study. Parents who

help organize and create educational programs will undoubt-

edly also be more willing to cooperate in the development

and utilization of such a program. The strong PTA program

in the Japanese educational framework seems totally justi-

fied when results are tabulated.

Kohlberg (1980) believes that moral reasoning is best

taught by the classroom teacher,rather than bringing

specialists such as counselors and psychologists to do the

job. In-service training, summer workshops, and other

training programs are being promoted in America to handle

the enormous task of training teachers in this area.

Studies need to be made of the effectiveness of these pro-

grams in supplying the classroom teachers with necessary

skills. Just as qualifications and abilities of each

classroom teacher in other areas need to be examined,

capacities in the area of teaching moral reasoning also

need to be examined.
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Japanese school leaders believe that frequent

principal-teacher meetings are important for efficiently

operated schools. A study of the frequency of such meet-

ings and types of problems to be discussed could be a very

meaningful research project in discovering better methods

of developing a truly Just School.

The DIT questionnaire needs to be translated into the

Japanese language so that research of Japanese moral rea-

soning could be studied further with other segments of the

Japanese school system and also segments of society.

Replication of the study on a much broader scale would be

possible, giving us a wider base with which to work.

A study of Japan's emphasis on loyalty to family and

loyalty to group with the resulting consequences, harmony

or disharmony, could yield important data concerning the

attitudes of citizens which may prove valuable in assessing

the moral development of the Japanese society.

In Chapter III, the results of studies by Rest with

groups comparable to the groups studied by this researcher

were cited. Table 5.1 shows the P% scores of studies in

America along with the P% scores of the groups researched

in this study. The P% scores are found by dividing the raw

scores by .6. The percentages range from 0% to 95 percent.

Although this was not a formal part of the study, it

may be a point of interest to researchers who might wish

to further study the moral reasoning of the people in Japan.

The ratings of groups tested in Japan were very favorable
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Table 5.1. Comparison of American Studies and Japanese

 

 

Studies.

Studies %

1. Undergraduate students, aged 20-21,

American study 34.5

Eiwa Junior College students, aged 19-20 28.3

Shizuoka University students, aged 19-20 36.4

2. Foreign born and educated doctors,

American study 32.8

Eiwa Junior College teachers 45.2

Shizuoka University teachers 43.8

3. Graduate students, mixed majors and specialties 48.6

American teachers of English, Japan 48.8

 

when compared to similar American groups, even though in

the case of four groups, they were using English as a

second language. The comparison of graduate students in

America and Americans living in Japan could be an indica-

tion of the normality of their level of moral reasoning.

Missionaries have gained the reputation of being adventure-

some, strong willed, and stubborn. However, in the area of

moral reasoning, they scored very much as could be expected

using an example from Rest's investigations.

Was there any evidence that the moral reasoning abil-

ity of the Japanese contributed to the low rate of rape,

robbery, and homicide? The review of the literature con-

tr‘ibuted more in this respect than did the statistical

arlalysis. The courses of study used in the Japanese school
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system, as outlined by the national government, emphasizes

the teaching of respect for others, group cooperation, and

loyalty and other traits which would contribute to overall

justice in society if practiced as taught. The Japanese

believe these qualities of virtue can be taught, and

Dewey's principles of education form the basis of their

national educational philosophy. If Americans were to

follow more closely these same principles, could we reduce

the rate of robbery, rape, and homocide? This is a ques-

tion which needs to be considered and studied.

A thorough study and understanding of John S.

Stewart's dissertation, "Toward a Theory for Values Devel-

opment Education" (1974), and a comparative study of what

is being taught in Japan might reveal some interesting and

valuable similarities of theory. Also, Kohlberg's Just

Schools could serve as a springboard for study in compari-

sons. Kohlberg has shown by statistical analysis that

justice and democracy, key factors in moral reasoning, can

be developed in a school setting. The Japanese, in their

own schools, are striving to develop socially acceptable

citizens. Their schools are not called Just Schools,

and they have no statistical evidence to present. However,

they can easily point to the low national crime rate

statistics and call it proof of effectiveness. The safety

of its citizens on the streets at all times does much to

attest to the accuracy of these low statistics.
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Reflections
 

Although the scope of this study was very limited, it

triggered a great deal of enthusiasm and interest among the

professors and teachers who participated in the research.

Many agreed that it was "the tip of a very important ice-

berg," which was being looked at, and much encouragement

was received, especially from Japanese colleagues, to do

further study. That each of our societies needs to study

the area of moral development and the methods now employed

in teaching moral reasoning is readily recognized. That

there is much to learn from other societies is not so

easily recognized and acknowledged. Because of the complex-

ity of morality, it is not an easy field to study; there

are no ready answers with neatly laid out formulas as in

some other fields of study. Much time, effort, and wisdom

must be spent by knowledgeable scholars to delineate the

causes and effects of family, school, and society on the

moral development of each individual.

There is a need for the concentrated and unselfish

efforts of the philosophers, moralists, and educators to

work together in this area of study. How to gain the

cooperation of the great thinkers of this century in such

an effort is one of the basic questions which needs to be

asked.
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APPENDIX A

KOHLBERG'S STAGES OF MORAL DEVELOPMENT



Kohlberg's Stages of Moral DeveIOpment

(Kohlberg G SelmanJTl972),

 

Definition of Moral Stages

Stage 0: Premoral Level

The child neither understands rules nor judges good or bad in

terms of rules and authority. Good is what is pleasant or

exciting, bad is what is painful or fearful. He has no idea of

"obligation,“ “should,“ or "have to," even in terms of external

authority, but is guided only by "can do“ and "want to do."

Stages 1 and 2: Preconventional Level

At this level the child is responsive to cultural rules and

.labels of good and bad, right and wrong, but he interprets these

labels either in terms of the physical and the hedonistic conse-

quences of action (punishment, reward, exchange of favors) or in

terms of the physical power of those who enunciate the rules and

labels. The level is divided into two stages, Stage I and Stage 2.

Stage l--Punishment and Obedience Orientation

Stage 1 is defined as punishment and obedience orientation. The

physical consequences of action determine its goodness or badness

regardless of the human meaning or value of these consequences.

Avoidance of punishment and unquestioning deference to power are

an underlying moral order supported by punishment and authority

(the latter being Stage 4). .

Stage 2--Instrumental Relativist Orientation

Stage 2 is instrumental relativist orientation. Right action

consists of that which instrumentally satisfies one's own needs

and occasionally the needs of others. ,Human relations are

viewed in terms of those of the market place. Elements of fair-

ness, reciprocity, and equal sharing are present, but they are

always interpreted in a physical or pragmatic way. Reciprocity

is a matter of "you scratch my back and I'll scratch yours,",

not of loyalty, gratitude, or justice.

Stages 3 and 4: Conventional Level

At this level, maintaining the expectations of the individual's,

family, group, or nation is perceived as valuable in its own

right, regardless of immediate and obvious consequences. The

attitude is not only one of conformity to personal expectations

and social order but of being loyal to, actively maintaining,

supporting, and justifying the order and identifying with the

persons or group involved in it. At this level are Stage 3 and

Stage 4.

94
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Stage 3--“Good Boy-Nice Girl" Orientation

Stage 3 is defined as interpersonal concordance or “good boy-

nice girl“ orientation. Good behavior is that which pleases or

helps others and is approved by them. There is much conformity

to stereotypical images of what is the behavior of the majority

of "natural" behavior. Behavior is frequently judged by inten-

tion: "he means well“ becomes important for the first time.

One earns approval by being "nice." -

Stage 4--Law and Order Orientation

Stage 4 is law and order orientation. There is orientation

toward authority, fixed rules, and the maintenance of the social

order. Right behavior consists of doing one' s duty, showing

respect for authority, and maintaining the given social order

for its own sake.

Stages 5 and 6: Post-Conventional, Autonomous, or Principled Level

At this level there is a clear effort to define moral values and

principles which have validity and applications apart from the

authority of the groups or persons holding these principles and

apart from the individual's own identification with these groups.

This level also has two stages: Stage 5 and Stage 6.

Stage 5--Social-Contract Legalistic Orientation

Stage 5 is defined as social-contract legalistic orientation,

generally with utilitarian overtones Right action tends to be

defined in terms of general individual rights and in terms of

standards which have been critically examined and agreed upon by

the whole society. There is a clear awareness of the relativism

of personal values and Opinion and a corresponding emphasis upon

procedural rules for reaching consensus. Aside from what is con--

stitutionally and democratically agreed upon, the right is a

matter of personal values and opinion. The result is an emphasis

upon the legal point of view, but with an emphasis upon the pose

sibility of changing the law in terms of rational considerations

of social utility (rather than rigidly maintaining it in terms

of Stage 4 law and order). Outside the legal realm, free agree-

ment and contract is the binding element of obligation. This is

the "official morality of the American government and Constitution.‘

Stage 6--Universal Ethical Principle Orientation

Stage 6 is the universal ethical principle orientation. Right is

defined by the decision of conscience in accord with self-chosen

'ethical principles which appeal to logical comprehensiveness,

universality, and consistency. These principles are abstract

and ethical (the Golden Rule, the categorical imperative) and -

are not concrete moral rules like the Ten Commandments. At

heart, these are universal principles of justice, of the reci-

procity and equality of human rights, and of respect for the

dignity of human beings as individual persons.
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p
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c
i
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p
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p
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b
e
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"
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APPENDIX C

TEST INSTRUMENT AND RELATED INFORMATION

 



UNIVERSITY OF MINNESOTA

August 28, 1980

Dear Mrs. DeYoung:

I am pleased to give you permission to use the Defining

Issues Test for your project. Please include the following

credit line on the front page of all copies of the test

when you are duplicating them: Copyright James Rest, 1972,

all rights reserved.

Best wishes for success in your work. I do appreciate

hearing of your progress and please send me a copy of your

report.

Sincerely,

James R. Rest

Professor

JRR: jaz
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PLEASE NOTE:

Copyrighted materials in this document

have not been filmed at the request of

the author. They are available for

consultation, however, in the author’s

university library.

These consist of pages:

TOO-109

116-117

 

 

 

 

University

Mic rofilms

International

300 N Zeeb Rd., Ann Arbor, MI 48106 (313) 761-4700
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INFORMATION REGARDING THE DIT

The Defining Issues Test is easily group administered and a

typical class period (50-60 minutes) is usually ample time. The

scoring is completely objective either by using scoring keys or by

computer. Subjects who are randomly checking responses or who do

not understand directions can be detected by an internal consistency

check. I have used the test with groups as young as the ninth

grade (13-14 years). Other researchers have reported successfully

using it with 7th graders and some have used it in a one-to-one

interview format but still scoring it objectively. The test yields

scores for Stages 2, 3, 4, 4 l/2, 5A, 58, and 6, however the most

,useful index has been a combination of Stages 5 and 6, a "principled"

morality score (“P“ score).

A brief sampling offindings from recent studies includes the

following.

1. The test powerfully discriminates these groups:

junior high school students, senior high school, college

and graduate students (one way ANOVA F - 48.5).

2. It correlates in the .60's with moral comprehension. .

3. It correlates in the .60's with stances on current

political-moral controversies.

. It correlates :68 with Kohlberg's test.4

5. It has a two week testéretest stability of .81.

6. The correlation over two years is .57.

7. It shows significant pre-post test gains in response to

some educational experiences (1. e., ethics course, a

Deliberate Psychological Education program) but not to.

other courses (art, logic, religion).

8. In a two year longitudinal study, subjects show significant

upward movement (p-< .OOl) with college students showing

twice as much progress as non-college subjects.

9. With directions to fake low, subjects can depress their

scores, but with directions to fake high, scores do not

increase.
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Currently many studies are underway including correlating the

D.I.T. with various personality, attitude and developmental vari-

ables, using the test in project evaluations, and further development

of the test itself by item analyses, new scaling techniques, and the

develOpment of shorter, more accurate versions with two forms.

Several disclaimers should be mentioned at this point. The test

is inapprOpriate for subjects not fluent with English or who do not

have roughly an 8th grade level. Also, test scores should not be

used to make inferences about the moral worth, honesty or loyalty of

persons but rather is a test of moral thinking, as is the case.with

all moral judgment measures. I still consider the test as a research

and experimental measure, and its prOperties are still under investi-

gation--although it seems to compare very well with other existing

measures of its type. Hopefully, further research will result in

revisions and improvements of the current 0. I.T.

As with all psychological tests, the D.I.T. is vulnerable to

misuse. We can all imagine misrepresentations about someone's

"morality" inferred from the D.I.T. scores. An easily scorable test

of moral judgment is probably more vulnerable to abuse than many

psychological tests. With this in mind I have the test cepyrighted

and want to exercise control over its use. I am trying to protect

legitimate research and educational uses of the test by being pre-

pared to take legal action against any misusers. I ask that each use

of the test be cleared through me by providing in a letter the fol-

lowing information.

. l. name, address and phone number of investigator(s)

2. institutional affiliation -

3. characteristics of the sample

. 4. purpose of using the test '

I hope that this extra step will not hamper use of the test-—there

are no fees or charges for using the test and all professional and

student researchers affiliated with recognized institutions are

encouraged to use it.

If you are interested in using the test, please send me the

above information. If you do complete a study I would like a report

of your findings and also a copy of the raw D.I.T. data to use in

item analyses and further instrument devel0pment.

If you would like further information about the Defining Issues

Test, the following package of materials is available:

1. Test administration suggestions

2. Directions for calculations;

a) Stage scores (Stages 2, 3, 4, 4 1/2, 5A, 58, 6 and 7)

b) Checking for subject reliability (consistency check)

_c) Stage typing a subject
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3. Model computer programs for calculations above and the

standard layout for computer card punching

4. Theoretical discussion of stage characteristics presupposed

in the D. I. T. (40 pages)

5. Reprint: Rest, et. al. Judging the important issues in

moral dilemmas--an objective measure of deve10pment,

Developmental Psyc, 1974, _l_(_)_ (4), 491-501.

6. Reprint: Rest, Longitudinal study of the defining issues

test of moral judgment. Dev. Psyc, 1975, ll, (6), 738-748.

Since I cannot ask my department to bear all of these duplication and

mailing costs, if you want this package of materials send a check for

$10. 00 made out to “Minnesota Moral Research Projects." _ ‘

(Taken from Revised Manual for DIT

James Rest

June 1979

University of Minnesota
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l. ADMINISTERING THE QUESTIONNAIRE

Administration and Timing,

The D.I.T. can be group administered and usually a class period

(50-60 minutes) is ample time for the 6-story version. There is a

shorter version (see Section 7) consisting of 3 stories which has

almost the same characteristics as the longer version. The D.I.T.

is not intended to be a speeded test and every subject should finish

the entire questionnaire--some subjects may want to linger-over

answers but should be encouraged to finish within an hour. In some

cases the D.I.T. has been given to subjects to take home and complete

without monitoring. With such use the experimenter should have

assurance that subjects are motivated to take the test seriously,

that they do understand directions, and that their answers are solely

their own. In other cases the D.I.T. has been administered one-to-one,

.with the examiner reading through the questionnaire with the subjectL

and helping the subject with the directions--this mode may be
 

apprOpriate with less motivated subjects, or those unfamiliar with

objective test formats.

The present forms of the D.I.T. have subjects put check marks

and numbers directly on the questionnaire booklet, but with subjects

accustomed to objective tests, the use of machine-scored answer

sheets could save time in data processing. (We h0pe to have answer

sheets and a service for machine scoring available soon.)

Instructions to Subjects

I think that the important points in giving instrOctions are

the following: i , , _ n.
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- (I) We are interested in the SUbject's own opinions about contro-

versial social issues. Different people have different opinions.

'(2) The time allowed to complete the questionnaire is usually

 

- ample for everyone to finish it. Subjects should consider every item

carefully but also should pace themselves so that they finish in '

about an hour.

(3) Every story has 12 issues. The first task after reading the

story is to read each item by itself and to rate it in importance.

After rating each item individually. then the subject considers the

set of 12 items and chooses the four most important items. I

uSually introduce a sample story (Frank Jones deciding about buying

a car) to illustrate the task of rating and ranking issues in terms

of their importance in making a decision. With subjects unfamiliar

with objective tests (and routinely with junior high subjects) I

suggest reading through the Frank Jones sample case aloud in the

group and going through the sample case with the subjects, seeing

if they understand the task and‘answering questions about procedures

. --then after the sample case, subjects are on their own.

(4) Note that the sample case illustrates items which may not be

3 comprehended (Item 4) or which sound like gibberish (Item 6).

’ Subjects are instructed to mark such items as “no importance".

Throughout the test there are items which are meaningless nonsense

”items ("M" items--see Sections 2 and 4) and subjects should have the

'test taking set at the beginning to rate these items low.

(5) If during the testing a subject does not understand a word jp_p_

story, it is permissible to give him a dictionary definition of the
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word. If a subject does not understand a word in an item, do not
 

interpret it for him or send him to the dictionary. Ask him to make

his best judgment about It} i

I have used several versions of instructions. In addition to

the instructions contained in the form of the D.I.T. sent to you,

you might want to consider the following expansions of instructions

if you think they would be helpful to your subjects. .

In making a decision about social problems, what should

be the most important questions a person asks himself? On

what general basis would you want pepple to determine what

is crucial in these problems?

On the next page is a list of questions that a person

might ask himself when he is trying to make a decision.

Read one question at a time and check in the left hand mar-

gin (of each one) how important you think it is.

There are five places to put a check.

Great importance--Check here if the question concerns some-

thing that makes a big, crucial difference one way or the

other in making a decision about the problem.

Much Importance-~Check here if the question concerns something

that a person should clearly be aware of in making a deci-

sion, and one way or the other, it would make a difference

in your decision, but not a big, crucial difference.

Some importance--Check here if the question concerns something,

_you generally care about, but something that is not of

crucial importance in deciding about this problem.

Little importance--Check here if the question concerns something

that is not sufficiently important to consider in this case.

No importance--Check here if the question is about something

that has no importance in making a decision, and that you'd

be wasting your time in thinking about this when trying to

make a difficult decision. Some of the questions are apt

to seem foolish or make no sense--Check here on those

questions.
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In this questionnaire you will be asked to give your Opinions

about several stories. Here is a story as an example:

Frank Jones has been thinking about buying a car. He is married,

has two small children and earns an average income. The car he buys

will be his family's only car. It will be used mostly to get to work

and drive around town, but sometimes for vacation trips also. In

trying to decide what car to buy, Frank Jones realized that there

were a lot of questions to consider. On the next page there is a

list of some of these questions. .

If you were Frank Jones, how important would each of these ques-

tions be in deciding what car to buy?

Instructions for Part A: (Sample Question)

On the left hand side of the next pa e check one of the spaces by

each statement of a consideration. IFor instance, if you think that

statement #1 is not important in making a decision about buying a

.car, check the space on the right.)

9’ 3
000:

:00

88:38-
1.4.1443:

888-8
21:13.59.

7' 5? 53 u; 13
l- _lE

<: 3: u; p— -
1.1.1021—

mac—o

£52104:

_____________{_ 1. Whether the car dealer was in the same block

as where Frank lives. (Note that in this sample,

the person taking the questionnaire did not think

this was important in making a decision.)

_y;_______h_ __ 2. Would a used car be more economical in the long

'run than a new car. (Note that a check was put

in the far TEFt space to indicate the Opinion that

this is an important issue in making a decision

about buying a car.

/ 3. Whether the color was green, Frank's favorite

color.

____f_ 4. Whether the cubic inch displacement was at least

-_"—-'—' 200. (Note that if you are unsure about what

"cubic inch displacement" means, then mark it

“no importance.")
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a;
0

u m OJ 3
c u u 'w
to c : ,_, m
H 1‘5 ‘U L U

1- H H O C
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a. o o E .u
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-~’ 5 a -o
0r- w- 1.1.: Q

1— .4 a
< I LLI l- 0v-

1.1.1 U 2 l-

a: D O .— O

G a: W _I z

I’ 5. Would a large, roomy car be better than a compact

car.

____________.1L 6. Whether the front connibilies were differential.

(Note that if a statement sounds like gibberish

or nonsense to you, mark it "no importance."

Instructions for Part 8: (Sample Question)

From the list Of questions above, select the most important one of

the whole group. Put the number of the most important question on

the line below. 00 likewise for your 2nd, 3rd and 4th most impor-

tant choices. (Note that the top choices in this case will come

from the statements that were checked on the far left-hand side--

statements #2 and #5 were thought to be very important. In deciding

what is the most important, a person would re-read #2 and #5, and

then pick one of them as the most important, then put the other one

as.”second most important," and so on.)

Most important

Second most important

Third most important

Fourth most important
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OPINIONS ABOUT SOCIAL PROBLEMS

This questionnaire is aimed at understanding how people think

about social problems. Different people often have different Opinions

about questions of right and wrong. There are no “right" answers in

the way that there are right answers to math problems. we would like

you to tell us what you think about several problem stories. The

papers will be fed to a computer to find the average for the whole

group, and no one will see your individual answers.

Please give us the following information:

 

  

 

Name - . . ___female

Age Class and period __ male.

School

* t . * * . * i t i i

In this questionnaire you will be asked to give your opinions

about several stories. Here is a story as an example.

Frank Jones has been thinking about buying a car. He is married,

has two small children and earns an average income. The car he buys

will be his family's only car. It will be used mostly to get to work

and drive around town, but sometimes for vacation trips also. In try;

_ing to decide what car to buy, Frank Jones realized that there were a

lot of questions to consider. Below there is a list of some of these

questions.

If you were Frank Jones. how important would each of these ques-

tions be in deciding what car to buy?

Instructions for Part A: (Sample Question)

0n the left hand side Check one of the spaces by each statement of a

consideration. (For instance, if you think that statement #1 is not

important in making a decision about buying a car, check the space

on the right.)
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IMPORTANCE:

Great Much Some Little No
 

l. Whether the car dealer was in the

l _ same block as where Frank liVes.

/ (Note that in this sample, the

person taking the questionnaire did

not think this was important in

making a decision.)

2. Would a used car be more economicaT

/ in the long run than a new car.

(Note that a check was put in the

far left space to indicate the Opin-

ion that this is an important issue

-in making a decision about buying a

car.)

/ 3. Whether the color was green, Frank‘s

favorite color.

4. Whether the cubic inch—diSplacement

was at least 200. (Note that if you

/ are unsure about what "cubic inch

displacement“ means, then mark it

"no importance. ")

l 5. Would a large, roomy car be better

- than a compact car.‘

6T‘Whether the front connibilies were

differential. (Note that if a

 

 

 

 

 

/ statement sounds like gibberish or

nonsense to you, mark it ”no impor-

tance.“)       
Instructions for Part 8: (Sample Question)

'From the list of questions above, select the most important one of

the whole group. Put the number of the most important question on

the top line below. Do likewise for your 2nd, 3rd and 4th most impor-

tant choices. (Note that the top choices in-this case will come

from the statements that were checked on the far left-hand side--

statements #2 and #5 were thought to be very important. In deciding

what is the most important, a person would re-read #2 and #5, and -

then pick one of them as the most important, then put the other one

as "second most important," andso on.)

Most important

Second most important

Third most important

, Fourth most important



HEINZ AND THE DRUG

In Europe a woman was near death from a special kind of cancer. There

was one drug that the doctors thought might save her. It was a form of radium

that a druggist in the same town had recently discovered. The drug was expen-

sive to make. but the druggist was charging ten times what the drug cost to

make. He paid $200 for the radium and charged $2000 for a small dose of the

drug. The sick woman's husband, Heinz, went to everyone he knew to borrow the

money. but he could only get together about Sl000. which is half of what it

cost. He told the druggist that his wife was dying, and asked him to sell it

cheaper or let him pay later. But the druggist said, “No. I discovered the

drug and I'm going to make money from it." So Heinz got desperate and began

to think about breaking into the man's store to steal the drug for his wife.

Should Heinz steal the drug? (Check one)

Should steal it Can't decide Should not steal it

IMPORTANCE:

 

Great Much Some Little No

' ' l l. Whether a conmunity's laws are going to

, be_gpheld. -___

21 Isn‘t it only natural for a loving husband to

a care so much for his wife that he'd steal?

. ’31’ls Heinz willing to risk getting shot as a

burglar or going to jail for the chance that

stealing the drug might help?

If’Whether Heinz isla professlonal wrestler. or'

has considerable influence with professional

wrestlers.

S. Whether’Heinz is stealing for himself or:

doing this solely to help someone elsegm

6. Whether the druggist‘s rights to his inven-

tion have to be respected.

"7. Whether the essence Of_living is more encom-

passing than the termination of dying.

' socially and individually.__.______~_..___-___

; I 8. What valfies are going to be the basis for

1 ~ -...9919L"!1‘9.."9I‘.P?.°PL9 act towards each otl:er_.__

T

 

 

   

 

 
 

 

—
4
r
—
-

 

      
. 1 9. Whether the druggist is goinq‘tbnbemallowed

l 1 to hide behind a worthless law which only

) 3 _‘protects the rich anyhow.

[ *10. Whether the law in this case is getting in

'

i

r

l

"
_
_
.
.
_
[
;
;
-
,

 

the way of the most basic claim of any member

' of society. __- _

ll. Whether the—druggist deserves to—be robbed"

for bein so greedy and_£ryel.
...—nag

l

 

 

  

 

 
ol2. Wofil' stea ing n sucn a casE'Bring about more

_[ total good for the whole society or not.  _
 

i

From the list of questions above, select the four most important: ,

Most Important

Second Most Important

Third Most Important

Fourth Most Important
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STUDENT TAKE-OVER

ht Harvard University a group of students. called the Students for a Democratic

Society (SDS). believe that the University should not have an army ROTC program. SDS

students are against the war in Viet Ham, and the army training program helps send men

to fight in Viet Nam. The SDS students demanded that Harvard end the army ROTC train-

ing program as a university course. This would mean that Harvard students could not

get army training as part of their regular course work and not get credit for it

towards their degrees. .

Agreeing with the SDS students. the Harvard professors voted to end the ROTC pro-

gram as a university course. But the President of the University stated that he

wanted to keep the anmy program on campus as a course. The $05 students felt that the

President was not going to pay attention to the faculty vote or to their demands.

So, one day last April. twohunored SOS students walked into the university's

administration building. and told everyone else to get out. They said they were doing

this to force Harvard to get rid of the army training program as a course.

Should the students have taken over the administration building? (check one)

_Yes. they should take it over _Can't decide _Ho. they shouldn't take it over

IMPORTANCE:

Great Huch Some Little No
 

l. Are the students doing this to really help other

pegple or are theygdoing_it just for kicks?
 

27 Do the students have any right to take over property

that doesn't belong to them?
 

. Do the students realize that they mignt be arrested

and fined. and even expelled from scnool?
 

. Wodld taking over the building in the long run

benefit more people to a greater extent?
 

Hhether the president stayed within the limits of”

his authority in ignoring the facultygyote. '
 

Hill the takeover anger the public andlg1ve all

students a bad name? 7
 

of justice?
 

. Would allowing one student takelover encourage many

Other student take-overs?
 

3

‘

4‘1i

5.

"71 Is taking over a building consistent with principles»

T'B

9 . Did the preSident bring this misunderstanding on

himself by being so unreasonable and uncooperative?
 

”llD. Whether running the unitersity ougnt to be in the

hands of a few administrators or in the hands of

all the people.
 

”ll. Are the students following principles which they

believe are above the law?
 

2. Whether or not university decisions augnt to be       respected by students.

From the list of questions above. select the four most important:

Most Important

Second Most Important

Third Most Important

Fourth Most Important
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ESCAPEO PRISONER

A man had been sentenced to prison for 10 years. After one year. however.

he escaped from prison. moved to a new area of the country, and took on the name

of Thompson. For 8 years he worked hard, and gradually he saved enough money to

buy his own business. He was fair to his customers. gave his employees top wages.

and gave most of his own profits to charity. Then one day, Mrs. Jones. an old

neighbor, recognized him as the man who had escaped from prison 8 years before.

and whom the police had been looking for.

,Should Mrs. Jones report Mr. Thompson to the police and have him sent back to

prison? (Check one)

__ Should report him __ Can’t decide _ Should not report him

IMPORTANCE:

Great Much Some Little Ho
 

l. Hasn't Mr. Thompson been good enough for such

a long time to prove he isn‘t a bad person?

2._Everytime someone escapes punishment—fbr a

crime. doesn't that just encourage more crime?

3. Wouldnlt we be better off—withOut pFlsons and

the oppression of our legal syptems?

IT’Has'Hr; Thompson reallylpaid his debt to

society}

5. Would’society be failing what Mr. Thompson

should fairly expect?

6. What benefits would prisons be apart from

society) especially for a charitable man?

7. How could anyone be so cruelland heartless

8

 

 

 

 

 

 

as to send Hr. Thompson_tp_prison?

. Would it be_faiF'to all the prisoners’fiho

had to serve out their full sentences if

Mr. Thompson was let off}

9. Was Hrs. anes a good friend of Mr. Thhmpson?

"lOT‘Wouldn‘t it be a citizeh‘s duty to report an

escaped criminal. regardless of the circum-

stances? __

ll. How would the will'of—the peoBle andlthe

_gpublic good best be servedz'

- l2. Wofildlgoing to prison do any good’fbr

l - I Mr. Thompson orgprotect agybody?

  
 

 

 
   

      
 

From the list of questions above. select the four most important:

Most Important

Second Most Important

Third Most Important

Fowrth Most Important
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THE DOCTOR'S DILEMMA

A lady was dying of cancer which could not be Cured and she had only about

six months to live. She was in terrible pain, but she was so weak that a good

dose of pain-killer like morphine would make her die sooner. She was delirious

and almost crazy with pain, and in her calm periods, she would ask the doctor to

give her enough morphine to kill her. She said she couldn't stand the pain and

that she was going to die in a few months anyway.

What should the doctor do? (Check one)

___He should give the lady an _gpan't decide .__Should not give the

overdose that will make her die overdose

inromnca:

great Much Some Little No . l

l. Whether the woman's family is in favor of

giv1nggher the overdose or not.

Zi’ls the doctor obligated by the same laws as

everybody else if giving her an overdose

would be the same as killing_her.

BTfWhether people would be much better off with-

out society regimenting their lives and even

their deaths. ‘

4T'Whether the doctor could make it appear like

. an accident. -

ll] 5. Does the state have the right to force con-

I

 

 

  

 

   
' tinued existence on those who don't want to

live.

I CWhlat is the value-onEath pribr to societf‘?

A perspective on per§onal values.

[ ' 7. Whether the doctor has Sympathy for the:

l

   

—
1
f
-
-
.
'

 

woman's suffering or cares more abOut what

society might think.

8. Is helpihg to end anotherlsflife ever a

responsible act of copperatjon.

9. Whether only God should decide when a

person's life sh0uld end. .___

. What values the doctor has set for himséTf

in his own personal code of behayigg;_.___ ’

Can society afford to let everybody end thETF

lives when they want to._;-- ___

l2. Can socrety allow suicides or mercy—killing

and still protect the lives of individuals

who want to live.
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From the list of questions above. select the four most important:

Most Important

Second Most Important

Third Most Important

Fourth Most Important
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WEBSTER

Mr. Webster was the owner and manager of a gas station. He wanted to hire

another mechanic to help him. but good mechanics were hard to find. The only

person he found who seemed to be a good mechanic was Mr. Lee. but he was Chinese.

While Mr. Webster himself didn't have anything against Orientals. he was afraid

to hire Mr. Lee because many of his customers didn't like Orientals. His cus-

tomers might take their business elsewhere if Mr. Lee was working in the gas

station.

. When Mr. Lee asked Hr. Webster if he could have the job. Mr. Webster said

that he had already hired somebody else. But Mr. Webster really had not hired

anybody, because he could not find anybody who was a good mechanic besides

Hr. Lee.

' What should Hr. Webster have done: (Check one)

.
.
-
m
:
- .

____Should have hired Mr. Lee ___Can't decide ____Should not have hired him  

i
J
-
‘
z
—
K
l
n
'

IMPORTANCE:

Great Much Some Little No
 

l. Does the owner of a business have the right

to make his Own business decisions or not?

2. Whether there is a law that forbids racial

discrimination in hiring forgjobs.

3. Whether Mr. Webster is prejudiced aga1nst

orientals himself or whether he means nothing

personal in refusing the job.

' 4} Whether hihing a good mechanic or paying

attention to his customers' wishes would be

best for his business.

- 5? What individual differences ought to be rele-

E ' vant in deciding how society's roles are'

l

  

 

   

   

-
o
—

p
.
.
.
—

  ;__7 filled? -____--.___._~_P_____,

; l g 6. Whether the greedy and'competitive capital-

.L_._.__.L L istic system ough£_to be complegejy.abangggeg,
 

 

7: Do a majority of péBBTE‘thnr. WebstEFTs

society feel like his customers or are a

- majority_ggainst prejudice? -________.___

I . Whether hiring capable men like Mr. Lee would

i use talents that would otherwise be lost to

society.

9. Would refusing the job to Mr. Lee be con-

sistent with Mr. Webster's ogg_moral RPIJPIEZ.

llO. Could Hr. Webster be so hard-hearted as to

refuse the job. knowing how much it means to

Mr. Lee? ' -.-____.

TTT'Whether the Christian commahoment to.luve

4__your fellow man gpplies in this cgéeg___ --.-

lZillf someonels in need. shouldn‘t—he be helped

regnrdless of what you get back from him?

 
 
 

1
P
”
.
—

 

   
 
 

.
.
-
-
.
-

    

l
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From the list of questions above. select the four most_important:

' Most_lmportant

Second Most Important

Third Most Important

Fourth Most Important
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NEWSPAPER

Fred.a senior in high school, wanted to publish a mimeographed hewspaper for stu-

dents so that he could express many of his opinions. He wanted to speak Out against the

war in Viet Ham and to speak out against some of the school's rules. like the rule for-

bidding boys to wear .long hair.

When Fred started his newspaper, he asked his principal for pennission. The princie

pal said it would be all right if before every publication Fred would turn in all his

articles for the principal's approval. Fred agreed and turned in several articles for

approval. The principal approved all of them and Fred published two issues of the paper

in the next two weeks.

But the principal had not expected that Fred's newspaper would receive so much

attention. Students were so excited by the paper that they began to organize protests

against the hair regulation and other school rules. Angry parents objected to Fred‘s

opinions. They phoned the principal telling him that the newspaper was unpatriotic and

should not be published. As a result of the rising excitement. the principal ordered

Fred to stop publishing. He gave as a reason that Fred' s activities were disruptive to

the operation of the school.

Should the principal stop the newspaper? (Check one)

____Should stop it' ____Can't decide I Should not stop it

IMPORTANCE:

Great Much Some Little HO
 

l. Is the principal more responsible to students or

to the parents?
 

Z. Did the principal givelhis word that the newspaper could

be published for a long time. or did he just promise to

 

3. Wobld the students start protesting even more1f'the

principal stopped the newspareui?

approve the newspaper one lSSJe at a time?

 

 

 

4. When the welfare of'the scnooT‘hs threatened. does the

principal have the right to gjve_orders to students?

5. Does the princ1pal have the freedom07-?peechtosay

"no” in this case?

6.llf’the princ1pal stopped the newspaper would’he be pre-

ventino full discussion of important problems.

71 Whether the principallivorder would make Fred lose faith

in the principal.

’3. Whether Fred was reallyiloyal to his scnool‘andlpatriotic

to his COUntry.

9. What effect would’stopping the paper have on the stu-

dent'pgeducation in critical thinking angggudggents?

l0. Whether Fred’has in any way violating the‘rights of

others in publishing his own opinions.

llT’Whether the principal’should be‘influenced by some angry

parents when it is the principal that knows best what is

going on in- the school.

l2. Whetherlfhed was using the newspaper to Stir up hatred——

and discontent.

  

 

 

 

 

 

 

       
From the list of questions above. select the four most important:

Most Important

Second Most Important

Third Most Important

. Fourth Host Important
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2. SCORING THE D.I.T.

Stage Scores, Including the "P" Score

If you are hand scoring your questionnaires, follow these steps:

l. Prepare data sheets for each S as follows:

Stggy’ Stage 2 3 4 5A 58 6 A M P

Heinz

Students

Prisoner

Doctor

Webster

Newspaper

Totals

 

 

 

 

 

 

 

           
2. Only look at first four rankings at bottom of test page.

3. For the “question" marked as most important (Rank #1) consult

the chart below to find out what stage the item exemplifies. ;For

instance, if a subject's first rank on the Heinz story was question 6,

this would be a stage 4 choice.

 

 

 

 

 

 

m Item 1 2 3 4 5 6 7 8 9 1o 11 12

Heinz 4 3 2 M 3 4 M 6 A 5A 3 5A

Stu. 3. 4 2 SA SA 3 6 4 3 A 53 4

' Pris. 3 4 A 4 6 M 3 4 3 4 5A 54

Doc. 3 4 A 2 5A M 3 6 4 53 4 SA

.Web. 4 4 3 2 6 A 5A 5A 53 3 4 3

(Newsp. 4 4 z 4 14 15A 3 3 53 5A 4 3‘               
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4. After finding the item's stage, weight the choices by giving

a weight of 4_to the first choice. §_to the second choice, g_to the

third choice. and 1_to the fourth choice.

5. For each lst, 2nd, 3rd, and 4th choice in the 6 stories,

enter the appropriate weight in the stage column on the subject's

DATA SHEET. For instance. in the example above where the first choice

was a stage 4 item, enter a weight of 4 on the data sheet under

 stage 4 across the Heinz story. i

6. The completed table on the DATA SHEET will have 4 entries

for every story and 24 entries altogether. (There may be more than

one entry in a box, e.g., a first and second choice on the Heinz

story of a stage 4 item.) _

7. .On the subject's DATA SHEET, total each stage column (e.g.,

for stage 2 column, add numbers by Heinz story, Student story,

Prisoner, etc.). I

8. To get the "Principled" morality score ("P“), add the sub;

totals together from stages 5A, SB, and 6. This is interpreted as

"the relative importance attributed to principled moral considerations"

in making a moral decision.

9. You may want to express the totals in terms of percentages,

in which case divide the raw score by'60.. Note that the P scpre

(as a percentage) can range from 0 to 95 instead of lOO due to the

' fact that on 3 stories there is no fourth possible Principled item

to choose.
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