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ABSTRACT

A CROSS-CULTURAL STUDY OF UNITED STATES AND GREEK PARENTS,

TEACHERS, AND STUDENTS' EDUCATIONAL EXPECTATIONS FOR

SECONDARY SCHOOL STUDENTS

By

James LeRoy Liebzeit

The purpose of this study was to obtain, analyze, and compare

data regarding (l) the expectations of United States and Greek parents,

teachers, and students as to the skills an adolescent should develop

by age l6 and (2) the expectations of parents, teachers, and students

for home and school responsibilities in the attainment of these skills.

A unique part of this study is the historical development of the Greek

educational system.

The sampled United States and Greek populations included par-

ents, teachers, and high-school-age students located in Athens, Greece.

Questionnaires for cross-cultural comparisons of these parents, teach-

ers, and students' expectations of a child's development by age 16 were

used to collect data. The data were analyzed statistically by the

t-test (using a pooled variance) and the Spearman rank-order correla-

tion coefficient techniques. The data were also analyzed inferentially

for various items on the questionnaire, through frequency patterns and

individual frequency counts.

The major findings of this study may be summarized as fol-

lows:
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Ranking of Developmental Skills

There was no significant difference in the overall rankings of

the eight developmental skills by United States and Greek parents, as

computed by the Spearman rank-order correlation. The United States and

Greek teachers gave the same responses in the overall rankings of the

child's developmental skills. It is important to note that the United

States and Greek teachers both ranked academic achievement seventh of

eight in order of importance. The United States and Greek students

gave different responses (50-50) in the overall rankings of the child's

develOpmental skills.

Assignment of Home and/or

School ResponsibiTity,

The United States and Greek parents indicated differences in

responses for home responsibility in three of the eight areas. The

teachers responded similarly in seven of the eight areas, and the stu-

dents responded differently in only two of the eight areas.

Comparisons of Expectations

by Age 16

This section was divided into five sections relative to the

areas of social skills, emotional development, academic skills, physi-

cal skills, and moral growth. There were significant differences

between the United States and Greek parents, teachers, and students

in each of the five areas.
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CHAPTER I

IDENTIFICATION OF THE PROBLEM

Introduction
 

The purpose of this study is to investigate and compare both the home

and school expectations related to the social, emotional, and aca-

demic development of a random sample of secondary students in a

Greek and a United States school in Athens, Greece.

Researchers who examine overseas schools commonly agree that

expatriate American students and their parent view the school as a

primary center of the community. Parents in an overseas American

school expect high academic standards coupled with strong extra-

curricular programs to help the adolescent maintain a frame of ref-

erence toward the United States schools. Engleman (1971) pointed

out that overseas schools are expected to inform students of the

rapidly changing cultural patterns in the United States. Teachers

need to teach these changes to students in order to help prevent an

overdose of culture shock upon returning to the States.

Keefe and Coffin (1977) reported that "almost all Greeks

value formal education and grant prestige to anyone with a univer-

sity education." Education is one of the few criteria for ranking

in the Greek social stratification. Education in Greece is super-

vised by the state, and both public and private schools are obliged

to follow the same curriculum. Tryphonopoulos (1973) reported that

1

 



the same subjects are taught in each grade, on the same day, on the

same page, from the same book, in the entire country.

The Problem
 

In spite of the social emphasis placed on the importance of

education, reinforced by parental concerns, both Greek and United

States students may at times fail to meet the expectations discussed

in this study on social, emotional, or academic levels. This compara—

tive study elicits more precise information concerning the compara-

tive relationship among the expectations of the parents, teachers,

and students as to the social, emotional, and academic performance

in a Greek and a United States school and provides data resulting

from research on specific areas that may be useful for further

research.

Background and Rationale
 

Few studies are available in which parent, teacher, and

student expectations have been jointly examined. Entwisle (1974)

completed a study of parent-child expectations, but he did not include

an investigation of the teacher-parent expectations as having a pos-

sible influence on the child's adjustment at school. Erickson (1959),

Brown (1965), and Schreiber (197D) concurred that the high school

student faces some of the most critical decisions he/she will ever

have to make. Also, the high school student, to be successful, must

conform to a basic set of expectations. These expectations are often

based on unwritten assumptions about the student, such as being able

to take notes from lectures, follow verbal instructions, work with



minimum direction or feedback, and complete assignments over an

extended period of time.

Comparative Description of Expectations in

American and Greek Schools
 

Rosenthal and Jacobson (1968) asserted that teachers' expec-

tations for student performance function as self-fulfilling prophe-

cies. Their studies indicated that there are positive and negative

influences upon pupil performance and teacher expectations.

The adjustment of students to a new environment, particularly

in a foreign country, depends on many factors. Past studies have not

taken into full account the new dimensions pertaining to parent and

particularly student expectations in overseas secondary schools. On

one hand, parents tend to compare constantly the curriculum and the

standards of the overseas school with Statewide institutions and the

bearing of the change on the future of their child--particular1y

test scores and admission to United States colleges. 0n the other

hand, the high school student oftentimes wonders what precipitated

the parental decision to make an overseas transfer.

In addition to social, parental, and student values, teacher

expectations have some influence on student achievement and perform-

ance. These expectations held by teachers would tend to reflect the

cultural background of the individual instructor. As previosuly

stated, significant research in the area of expectations and learning

is attributable to Robert Rosenthal. Rosenthal and Jacobson (1968)

conducted an important study on teacher expectations on elementary-

school achievement. Teachers were told that certain randomly chosen



students were, according to new intelligence tests, about to make an

educational spurt. They found that those students who had been

randomly classified as high achievers actually gained significantly

more achievement than in the controlled group, and this gain was

more pronounced in the earlier grades. Thus this study lends credence

to the hypothesis that teacher expectations have an identifiable rela-

tionship with school achievement.

The triptyc parents-teachers-students expectations in the

Greek society reflect values and cultural attributes stemming out of

the ancient Greek, Roman, and Christian eras, in addition to the four

centuries of Turkish occupation (1453-1821), as well as the Bavarian

influence introduced by King Otto and the subsequent systems reflect-

ing the influence of the “Protecting Powers." The overwhelming influ-

ence of the Greek Orthodox Church is omnipresent and ought also to be

taken into account in any study of the Greek educational system. In

an overview of the evolution of educational objectives in Greece,

Antonakaki (1955) pointed out that:

Around 1820 the objectives of the school were to train selected

citizens that would be capable of carrying out the then simple

tasks of the economy, self-government and the more highly trained

minority for the needs of administration, the church, and the

sciences. The needs at the turn of the century were state and

community physical care, development of moral and wholesome per-

sonality to endure the dangers of the transitional era, general

and specialized knowledge and skills; realistic social and

economic understanding; intelligent loyalty to the Greek ideals

and to international brotherhood; competent civic judgment, and

the ability to think in terms of change.

Education is highly valued in Greece. Parents instill in

their children the notion that education is the main avenue for

social mobility and ascension on the status ladder. Acquisition of



property and successful business are considered subsidiary elements

of education. People of all social classes are proud of the country's

tradition and reputation for being the birthplace of classical thought.

Pride in the Hellenic past encompasses the awareness that Plato,

Sophocles, Aristotle, Aristophanes, and numerous other philosophers

and writers were natives of Greece. The city of Athens is intimately

linked to these great men and the development of Western scholarship.

Keefe, Coffin, Mussen,and Rinehart (1977), in reviewing the status

accorded to education in Greece, reported that most Greek villagers

have high educational aspirations for their children, particularly

their sons. To be a learned person is valued in itself, but more

commonly, villagers view secondary schooling and university degrees

as vehicles for upward social mobility. As a result, curricula have

been developed by the successive governments mainly as a function of

parental expectations regarding social mobility and have always been

imposed on the entire nation. Tryphonopoulos (1973) corroborated

the above assertion by stating:

There is a uniform curriculum for all schools. This uni-

formity extends to the subjects taught in each grade, the

number of hours each subject is taught, and the textbooks

assigned for the study of each subject.

The parent, teacher, and student expectations were investi-

gated separately in the past. The global view adopted in this study

will reveal variables that will be of value to both American and Greek

educators and will provide new insight into the complexities of both

educational systems and their corollaries.



Research in cross-cultural education is important to the

United States Office of Overseas Education, which has the responsi-

bility for overseeing all overseas American schools. The expecta-

tions of parents, teachers, and students in an overseas community

related to a student's development at the secondary-school level is

crucial to foreign placement for State Department employees and for

the United States overseas business community. Many parents question

a foreign move if their child is at the secondary-school level for

fear it will interrupt the progression necessary for college prepara-

tion and admission.

Cross-cultural studies lessen the fear of an overseas place-

ment and examine the United States educational system compared to

the overseas American and foreign schools. They further provide a

point of comparison between the practices of the different countries

based on cultural and legal differences. Studies using cross-

cultural comparisons lead practitioners in education in examining

and validating or rejecting current educational programs in their

own countries.

Purpose of the Stugy
 

The purpose of this study is to investigate and compare, in

a Greek setting, parent-teacher-student expectations in two educa-

tional units (United States and Greek), presenting social, economic,

and cultural similarities with particular emphasis on cross-cultural

comparisons and students' expected performance in the United States

and in Greece.



Research Questions
 

The following questions were constructed to guide the

research:

1. Do significant differences exist between United States

and Greek parents, teachers, and students with respect to their

secondary-school students' social, problem-solving, physical,

moral, language, self—help, academic, and emotional development, as

measured by rankings in these areas?

2. Are there differences between who is considered primarily

responsible--and to what extent--for helping the United States and

Greek child to accomplish social, emotional, moral, academic, and

physical development?

3. Are there differences between United States and Greek

parents, teachers, and students with respect to the group of skills

considered to be most important for a child by the age of 16?

Delimitations
 

Findings of this study should be considered within the limits

of the population and procedures used in the investigation.

1. The instrument (questionnaire) used was designed for

United States subjects.

2. The instrument was translated into Greek for the Greek

parents, teachers, and students.

3. The completion of the questionnaire by parents, teachers,

and students was accomplished at home or school, and the accuracy of

responses depended on the respondents' understanding of the

 



instructions. These instructions, as well as indications of the

instrument, were discussed with United States and Greek parents,

administrators, teachers, and students before distribution. Teachers

were available for consultation with parents and students regarding

completion of the instrument.

4. The United States population lived in an overseas envi-

ronment rather than in the United States.

5. The population of interest was limited to a random sample

of parents, teachers, and students in one secondary American school

and one secondary Greek school.

Population

The population from which the United States samples were

taken for the study comprised the parents, teachers, and students

of a secondary American school (American Community Schools of Athens,

Inc.) located in Athens, Greece, during the 1980-81 school year.

The population from which the Greek samples were taken for

the study comprised the parents, teachers, and students of a Greek

secondary school (Athena School, G. Ziridis) located in Athens,

Greece, during the 1980-81 school year. Both schools were selected

as representing similarities as to the social, economic, and repre-

sentative populations.

Overview

In Chapter I, the purpose of the study and the problem

were stated, and the background and rationale were discussed. A

comparative description of expectations of parents, teachers, and

 



students in an American and a Greek school was briefly discussed and

is elaborated on in Chapter III. Three questions were presented to

guide the research. In Chapter II, a review of the relevant litera-

ture and research related to the study is presented. In Chapter III,

the design and methodology of the study are presented. The data

collected are analyzed and discussed in Chapter IV. The summary,

conclusions, implications of the study, and recommendations for

further research are presented in Chapter V.

 



CHAPTER II

RELATED LITERATURE AND RESEARCH

Introduction
 

The purpose of this chapter is to present a review of the

relevant literature and research. The features of American bibliog-

raphy and research are marked by (a) limited literature on parental

expectations, (b) significant amounts of research in the area of

teacher expectations, and (c) very limited literature on students'

expectations. The Greek literature available regarding parent,

teacher, and student expectations is primarily derived from (a) studies

conducted in the United States, (b) a study of the successive Greek

educational laws, and (c) a review of educational theorists in Greece.

A similar cross-cultural investigation that was identified is

included in Tanner's (1977) cross-cultural study on the "Expectations

of Japanese and American Parents and Teachers for the Adjustment and

Achievement of Kindergarten Children." However, Tanner's analysis

was limited to the "expectations of the Japanese and American parents

for their kindergarten children's development in school and the

ability of the Japanese and American children to adjust to school

expectations."

An inferential analysis of teacher and parent expectations

agreement for home and school responsibilities constituted an inter-

esting part of Tanner's study. Although limited to the kindergarten

lO
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student, Tanner's report provides researchers with valuable guide-

lines as to the approach of a related topic and the analysis of

results.

Because of the lack of research in the specific areas of

Greek parents', teachers', and students' expectations, the histori-

cal evolution of the Greek educational system presented under the

topic "Evolution of Education in Modern Greece" provides a clearer

insight into the elements that have contributed to the configura-

tion of the educational systems of this country.

The Evolution of Education in Modern Greece
 

The Turkish Occupation

From 1453 to 1821

 

 

After the fall of Constantinople (1453) and for two centuries,

the Greek nation attempted to survive and thereafter to reorganize

itself through the Church, the remaining scholars (fanariotes), the

communities, and the kleftes (guerrillas). Moskou (1972) underlined

that in this effort, the Greeks gained consciousness of the associa-

tion of their ethnicity with the Church.

The demographic decline, the economic disintegration, and

the departure of the scholars to Western Europe where they set the

pace for the oncoming Renaissance resulted in a complete absence of

schools for over a century. Some spasmodic moves in the reorganiza—

tion of the schools were mainly a result of the efforts of the Church

and the emerging middle class, primarily in urban locations. In

1593, the Great Synod decided to recommend to the bishops to organize

education in their own dioceses. However, as Evangelidi (1936) pointed
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out, these efforts were primarily channeled toward the preparation

of priests, with all courses given by self-taught instructors.

As of the beginning of the eighteenth century, the weight

of trade was shifted to the Balkans and Asia Minor. In the mean-

time, the Church had asserted its position toward the Turkish con-

queror. The leading class of fanariotes and the rich merchants

developed a great activity based on ideas imported from the Western

countries with which they came into contact. Fearing the liberal

philosophies as expressed by the representatives of the eighteenth-

century Enlightenment such as Voltaire, Rousseau, and Diderot, the

Church developed an ultra-conservative attitude toward education.

At the beginning of the nineteenth century, each community

established its own school. The prevailing curriculum and method-

ology were based on the teachings of the Enlightenment, particularly

of Rousseau, who professed a concern for child-centered education.

However, this system did not last for long as the Church views pre-

vailed. Students were now taught grammar and syntax at day's length,

and theoretical subjects were taught from morning to evening six

days a week, all year round. Subjects were taught in the most

archaic language and the demotic was banned. According to Cordatos

(1936), the lack of relevance between practicality and demotic

language on one hand and theoretical subjects and archaic language

on the other hand resulted in a conflict, the repercussions of which

were felt throughout the twentieth century. The 1980 OECD Report

stated:



13

Among educational reformers, the "language question" was not

merely an issue over what form of Greek should be taught in

the schools. It represented basic differences in Greek social

and educational philosophy, indeed world outlook (Weltanschauung).

The introduction of the modern Greek language would help Open up

new cultural and intellectual vistas, those grounded in the con-

temporary (i.e. modern), living Greek "paideia"; it would infuse

a new spirit in Greek pedagogy (less formalism, abstraction, and

"explication de textes"); it would arouse pupils' interest in

learning; and, ultimately, it would develop more versatile,

responsible and democratic citizens and happier human beings.

Conservative or liberal, the instructors carried the weight

of education during the Turkish occupation. At the early stages, all

teachers were priests with unconditional dedication in the perform-

ance of their duty. Later, laymen drawn from the lowest socioeconomic

layers were selected as primary-school teachers, while the sons of the

wealthy class who could afford to study in Western European univer-

sities taught in the upper levels. Hence, pointed out Tsoukala

(1977), the astonishing nigh-ranking social prestige carried to this

day by university professors in Greece.

From 1821 to 1928
 

At the outbreak of the 1821 War of Independence, the economic,

social, and political conditions of the country were totally alien to

those prevailing in the developed Western European countries. The

wealthy merchants were in competition with the rich landowners who

had acquired great power during the Turkish occupation. However,

the interests of both dominating classes were closely associated with

the ruling establishment of France, England, and Russia, which was

foreign to Greece. Aslouliatos(l973) stressed: “Therefore, the

rising class was directly dependent upon the strong economy of the
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Western countries, which will have an immediate impact on the shaping

of the political life and the educational system of the country."

In 1823, the first Greek government addressed the matters

of education as a national issue during the session of the Second

Assembly. A five-member committee was appointed to draft a law con—

cerning the organization of education.

With the advent of the first King of Greece, Otto of Bavaria

(1833-1862), and during his reign, the foreign influence became more

visible throughout the country. The successive conservative govern-

ments reflected the interests of the local and foreign establishments.

The educational system is now characterized by an inflexible curricu-

lum based on the cult of the ancient authors and a deep feeling of

nationalism. In 1836, the teaching of Ancient Greek texts and

grammar consumed 53.2 percent of the daily curriculum. The educa-

tional structure followed the Bavarian pattern, i.e., absolute

authority of the Ministry of Education. The curriculum became more

conservative with no relevance whatsoever toward the needs of the

country. The university was heavily concentrated in law, medicine,

philosophy, and religion, but had totally ignored the needs of the

country vis-a-vis the oncoming Industrial Revolution.

As indicated by Cordatos (1936), a crucial issue becomes the

question of the demotic language, abhorred by the establishment as

representing liberal reforms and institutional changes leading to

"an education for the people." The demotic-language crisis clouds

the real national educational issues. Indicatively, it is worth
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pointing out with Allbaugh (1953) that in 1907 the illiteracy range

for men was 50.2 percent and for women 82 percent.

In 1910, in the midst of the favorable climate created by

the rise of Eleftherios Venizelos, one of the greatest leaders of

modern Greece, a group of inspired educators, particularly Manoli

Triandafyllidis, are ready to support Venizelos' efforts for liberal

reforms in spite of the dynamic activities of the conservative fac-

tion. A Committee for the Legal Protection of the Greek Language was

even established, but the trend for modernization and reforms in

education was already evident, according to Svoronos (1976).

Under the Venizelos administration, the period of natural

expansion of 1909-1921, marked by the doubling of the population and

of the geographical area and by greater infiltration of technology

into the economy, was characterized in education by progressive and

very frequent changes. The most important, according to Antonakaki

(1955), were constitutional enforcement of free universal elementary

education (1911); emphasis on the national ideal, on skills, art,

physical education, and on the exact science in the curriculum reform

of 1912; introduction of the demotic language in the elementary school

(1917); application of child health and welfare policies (1911); and

the establishment of public commercial schools and of schools for

the retraining of teachers in art, agriculture, and teaching methods.

One of the most basic reform laws was promulgated in 1917

(Law 1332), whereby the teaching of the demotic language was intro-

duced in grades 1-4. The Law was, however, rescinded in 1921, and

the primary—school books were burned publicly. The issue was now
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transposed on purely political levels, regardless of the educational

implications. "Demotic" became a synonym for "communist." The

Security Services of the State conducted systematic investigations

as to the national convictions of the promoters of the demotic

language until 1927. In any case, stressed Touliatos (1980), "the

post World War I decade will be marked by the popular demand for a

better education."

From the 1929 Reform

to the 1976 Reform

 

 

The Minister of Education of the Venizelos government, George

Papandreou, proceeded in 1929 to a deep reform of education. The

political and economic background of the country remained unchanged

yet still dependent on the foreign capital and influence. This reform,

which appeared to be radical at the time, was based on the traditional

Western European pattern. Its originality consisted mainly in extend-

ing the teaching of the demotic, reducing the importance of Latin,

and increasing the importance of mathematics and science. However,

the study of ancient texts remained a major subject in order to attach

the present with the prestigious past of Greece. Education was more

centralized than ever as a control of public life. To facilitate

this control, government representatives were appointed at each uni-

versity to monitor their operation.

As compromising and conservative as this reform may seem

today, it was considered at the time as ultra-liberal and, as such,

was attacked and rescinded by the conservative party that succeeded

Venizelos after his resignation in 1932. A wave of nationalism swept
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over the country. The teaching of Latin became again mandatory and

the demotic language was abolished. During the four years of

Metaxas' dictatorship (1936-1940), the old rigid Bavarian system was

revived, and the control of education became tighter in an obvious

attempt to check any liberal reminiscence.

World War II, the German occupation, and the civil war that

ensued put Greek education in hibernation. Schools were practically

closed and many students took to the mountains to fight at the side

of the political factions, most of them being leftist.

As a reaction, the right-wing governments between 1949 and

1967 attempted consistently, only with a brief interval, to instill

nationalism in the minds of students under the cover of moral values

and the study of the ancient Greek authors.

In 1964, George Papandreou, heading a short-lived liberal

government, assigned to Evangelos Papanoutsos the task to draft a

more liberal educational reform. Many innovations were included in

this 1964 reform, but the political events of 1965 and the dismissal

of President Papandreou by King Constantine eliminated any hope of

implementation. One of the first decisions to be made by the military

junta when they seized power in 1967 was to abrogate the 1964 Bill

of Education. Education was once again geared to nationalism and

religion. In 1967, the colonels' regime dismantled the 1964 reforms

and, in the opinion of many observers, halted the progressive trend

of Greek education. Massialas (1981) summarized the hostility

toward this reform as follows:
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Such traditional forces as the Greek Orthodox Church, the

School of Philology of the University of Athens, and the

Philolopical Society rigorously resisted these and earlier

reforms as inimical to Hellenic-Christian ideals and tradi-

tions.

Katharevousa, the purist and very formal language, was reintroduced
 

as the teaching medium and the demotic form was banned. Compulsory

education was reduced to six years, and the new secondary-school

graduation examination was eliminated. Hundreds of teachers and

professors suspected to be unfriendly to the regime were dismissed,

and those who did not lose their jobs were required to submit personal

histories and a statement of their political beliefs. Classical

studies were again emphasized over technical-vocational training,

thereby eliminating a large segment of potential students and failing

to provide any program for training manpower for technological and

industrial development. Keefe, Coffin, Mussen, and Rinheart (1977)

commented on the use of security police agents as university informers

and the strict controls placed on university teaching as indicative

of the harmful nature of the colonels' educational revisions. Follow-

ing the downfall of the military government, the important 1976 reform

(Law 309), which is reviewed in the next paragraph, was passed.

The 1976 Reform

Referring to democratic control of education, Antonakaki

(1955) wrote:

The formal corollary of democracy in administration is demo-

cratic control: the Greek concept that each citizen has the

capacity, the right, and the duty to participate in decisions

which affect him and the public institutions. This partici-

pation should not be expanded to direct sharing in public

affairs.
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Like the previous reforms, the 1976 Law was voted by the representa-

tives with no direct input from parents, teachers, and students.

Therefore, their expectations are quasi-delineated by the articles

of the reform.

As Keefe (1977) indicated,

In June 1976 the Karamanlis government announced a new series

of reforms designed to replace the colonels' revisions, all

of which are to be in operation by 1980. In many ways they

are an elaboration of the Papandreou reforms.

Tsiaglis (1980) expressed strong feelings about this reform:

The educational reform, in our century, has been an unsolved

issue since the beginning of the century. More precisely,

we are talking about a reform of the educational mechanisms,

a reform that aims at adjusting education to the new capital-

istic realities of our country.

Referring again to Keefe (1977), it should be pointed out

that the seeds of the reform were planted in 1964 by the Papandreou

government. Commenting on this point, Tsiaglis (1980) stated:

Education is not severed from the rest of social life.

. . . We can therefore state that undoubtedly the Greek

Society of the first part of the 20th century was such

that it determined the shape of our educational system.

Tsiaglis' (1980) views are corroborated by the fact that in a short

period of time, 14 years, the Karamanlis center—right government

adopted and voted a law elaborated by a previous liberal government.

The Papandreou reform had been bitterly fought and ultimately

defeated through the pressure of the conservatives in conjunction

with the Church.

The main features of the 1976 Reform as reviewed by Glycofridi

(1980) are:
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1. The adoption of the demotic as the official language for

schools and the administration.

2. The separation of the former six-year gymnasion in two

cycles: three-year gymnasion and three-year lyggum,

3. Nine years of mandatory education instead of six (six

years elementary and three years gymnasion).

4. A more “rational" tracking of students toward general

(university-prep) and vocational education.

5. The creation of secondary vocational schools to make

education meet the economic needs through the appropriate training

of manpower.

6. Equalization between men and women in the educational

sphere.

7. Opportunity, although extremely limited, for students

in the vocational track to qualify for university entrance examina-

tion.

8. Attempt to divert a large segment of students, upon

completion of gymnasion, from the university-prep lyggum,

9. Introduction of the "e1ectives"--a1though in a very

limited way.

Panayoti Xohelli (1981), Professor of Education at the Uni-

versity of Thessaloniki, in a series of articles in the daily Athens

newspaper Kathimerini (January 15-17, 1981) under the title “Five
 

Years After the Educational Reform" elaborated on what had not been

accomplished to that date and what should be done in the immediate

future. He summarized his views as follows:
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1. Education still remains highly centralized and under the

absolute State control.

2. The educational system was not examined spherically.

Curriculum revisions were made spasmodically with the absence of any

coordinated plan and with no input whatsoever from parents, teachers,

and students. Specific examples are, in the elementary school, the

elimination of grades, the abolishing of homework, the discarding of

the entrance examination to the gymnasion upon completion of grade six

with the stroke of a pen and without previous discussions and teacher

preparation.

3. The Reform deals mainly with the "external aspects" such

as structure, creation of tracks, and requirements, but does not deal

substantially with the "internal problems" and particularly the

develOpment of a new methodology.

4. The external aspect is transformed in an impressive way,

and the same contents are retained in a silent and tacit way.

5. The katharevoussa and demotic languages are two different
 

entities by definition. Instead of developing new materials in the

demotic language, only minor linguistic adjustments were made in the

original textbooks.

6. The Reform creates a noticeable imbalance in the lyggum.

as to the quality and status of each track and the three kinds of

diplomas awarded to students upon completion of the program.

7. Special areas have been totally ignored by the Reform

such as preschool (nursery and kindergarten), special education, and

programs for the gifted.
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8. The curriculum of the lyggum_(college-prep track) still

does not correspond to the university admission-examination require-

ments. Students who can afford the financial burden of private tutor-

ing (up to $50 per hour) and coaching schools will probably score

higher at the university admission examination. This automatically

creates a discriminatory educational system.

9. The Reform was initiated in defiance of the basic prin-

ciples of curriculum innovation, i.e., input from interested parties

(parents, teachers, and students), sensitization of the community,

operation of pilot programs, and their assessment.

10. The admission of students from the gymnasion to one of

three lyggum_tracks is solely based on the results of one examination.

11. Vocational education is still the "poor relative" of the

educational program, and as such it is held in low esteem by parents,

teachers, and students. Vocational schools are staffed with teachers

who lack specialized training, equipment, and resource materials.

(See Tables 2.1 through 2.4.)

Tsiaglis (1980) examined the Reform mainly through a social

and political prism, carefully scrutinizing the effects of the Reform

on the middle and lower socioeconomic classes. He stressed, "The

new educational policy has an antidemocratic character and is danger-

ously autocraticV and he added:

This antidemocratic and autocratic character is immediately

apparent in the existing curricula which aim (a) to overwhelm

the students with a mass of useless knowledge and (b) to trans-

mit the ideology of the establishment to the future citizens

of our country.
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Table 2.l.--Curriculum of the three-year gymnasium: 1980.

 

Hours per Week,

 

 

 

Subject by Grade

7 8 9

Total 31 31 31

Religion 2 2 2

Ancient Greek 4 5 4

Modern Greek 5 4 4

History 3 2 2

Introduction to democratic government 1

Mathematics 4

Foreign language 3 3 3

Geography with components from geology 1% l 1

Physics and chemistry .. 1

Anthropology and hygiene .. 1

Biology 1% .. 1

Music 1 l 1

Arts 2 1

Physical education 2 2 2

Educational and career guidance .. 2(b) 2

Technological 2(b) 1(9)

Home economics 2(9) 1(9)

 

Source: Adapted from Hellenic Republic, Ministry of Education and

Religion, National Repgrt on the Recent Developments in the

Greek Educational System (Athens, 1979).
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Table 2.2.--Curricu1um of the general lyceum, first form (grade 10):

 

 

1980.

subjECt p23“12ek

Total ___§§____

Religion 2

Modern Greek 4

Ancient Greek 6

History 3

Mathematics 5

Geography 1

Physics 4

Foreign language 3

Physical education 3

Technical
1

Music 1

 

Source: Adapted from Hellenic Republic, Ministry of Education and

Religion, National Report on the Recent Developments in the

Greek Educational SystemT(Athens, 1979).
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Table 2.3.--Curricu1um of the general lyceum, second form (grade 11):

 

 

 

 

 

 

1980.

Subject Hours per Week, by Division

Classical Both Scientific

Grand total 36 36

Common subjects 30

Religion 2

Modern Greek 4

Ancient Greek 5

History 2

Psychology 2

Mathematics 4

Physics and chemistry 3

Foreign language 3

Physical education 3

Economic geography 1

Hygiene and anthropology 1

Electives 6 6

Ancient Greek 2

History 2

Latin 2

Mathematics .. 3

Physics and chemistry .. 3

 

Source: Adapted from Hellenic Republic, Ministry of Education and

Religion, National Report on the Recent Developments in the

Greek Educational System (Athens, 1979).
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Table 2.4.--Curriculum of the general lyceum, third form (grade 12):

980.

 

Subject
Hours per Week, by D1v151on
 

Classical Both Scientific

 

Grand total 35 35
 

N 0
0

Common subjects
 

Religion

Modern Greek

Ancient Greek

History

Principles of democratic government

Philosophy

Mathematics

Physical geography

Physics and chemistry

General biology

Foreign language

Physical education w
N
—
‘
w
-
‘
w
N
-
H
N
-
b
-
b
N

Electives

Ancient Greek

Latin

History

Mathematics .. 4

Physics .. 2

Chemistry .. 1

N
N
O
O
N

 

Source: Adapted from Hellenic Republic, Ministry of Education and

Religion, National Report on the Recent Developments in

the Greek Educational System (Athens, 1979).
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Glykofrydi (1981) strongly supported the view according to

which most of the objectives of the Reform are undermined by the

government itself in the implementation of its stated rules, as a

result of the existing contradictions in the Reform. More precisely,

Glycofrydi stated that the Reform is undermined by:

1. The division of the nine-year period into two cycles and

the absence of a law forbidding children under the age of 15 to work.

2. The exhausting network of examinations that children and

teachers have to face.

3. The imbalance between the different types of lyggum,

4. The lack of materials and equipment.

5. The lack of substantial revisions of curricula and

textbooks.

6. The lack of in-service opportunities for educators.

7. The undermining of the Reform from "within the government."

Glykofrydi concluded, "We have reached the point to use the term

Anti-Reform."

The Objectives of the Socialist

Government (October 1981- 4y)

The elections of October 18, 1981, won by an overwhelming

majority by the socialist party, were interpreted as the will of the

people for a radical change. It is too early, at this date, to

determine the extent and depth of projected changes in the realm of

education.

One of the first decisions of the socialist government was

to abolish the admission examination from the gymnasium to the lyceum
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as an attempt to eliminate the barrier to the lyceum. At an inter-

view with the monthly periodical The Athenian, the Minister of Educa-
 

tion Lefteris Veryvakis stated:

The greatest changes since the socialists came into power have

been cutting the entrance examinations to the classical lyceum

(equivalent to grades 10-12) and eliminating all but one accent

in the writing of the Greek language. . . . We are going to

change, after a certain time period, the system for judging a

student's worth and replace the panhellenic exams.

Whatever the anticipated changes may be and however liberal or radical

the decisions may appear, in constant line with the previous reforms,

once again decisions will be mandated by the government and they will

reflect its political stance.

Section Summary
 

The educational history of Greece from 1453 to this date is

marked by constant lines and consistent dynamics that flow through

its development: the influence of the Church, the Ministry of Educa-

tion as the sole source of decision making, the tenacious attachment

to the study of the ancient texts, the political diversion imprinted

by each government in power, and a deep spirit of nationalism.

The successive educational reforms served and reflected the

above concepts. These reforms were characterized as "superficial"

and "external" in the sense that they only aimed at changing programs

and schedules but not at altering the attitude of the population

toward education, which remained rigid and elitist.

The only substantial and liberal reforms were the gradual

adoption of mandatory education (up to ninth grade), the offering of
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free education at all levels, and the sanctioning by law of the

demotiki, which became the official instructional language.

The common denominator deriving from the review of the suc-

cessive reforms including the 1976 Reform is the absolute control of

education by the State, allowing practically no latitude for any

deviation from the curriculum on the part of parents, teachers, and

students.

The Greek parents, teachers, and students' expectations per-

taining solely to education are all uniform in nature and defy analy-

sis. Only the government-imposed reforms can be analyzed intrin-

sically, and these have been evaluated. In this context, parents,

teachers, and students' expectations are limited to the side effects

of Greek education. The questionnaire submitted to parents, teachers,

and students was developed in light of these constraints.

Parent, Teacher, and Student Expectations as Related to

the United States and Greek Educational Systems

 

 

This section deals with a comparison between the parent,

teacher, and student expectations seen through the United States and

Greek systems of education and more specifically in the areas of

objectives, structure and organization, administration, curriculum,

teacher training, and recruitment. The statistics and chart presented

in this section are based on data provided by the 1979 UNESCO Inter-

national Guide of Educational Systems and the Greek Ministry of

Education.
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Objectives

United States.--A major objective of the United States educa-
 

tional system is to provide a free public education to all students

until the completion of the secondary school, to instill a respect

for knowledge and at the same time to offer equal opportunities for

all students through a favorable educational environment, and also to

stimulate students according to their individual potential through an

enriched curriculum, specifically in the areas of literature, science,

social and political studies, and vocational programs.

Greece.-—The 1975 Constitution establishes clearly the prime

objectives of education, i.e., the moral, professional, and physical

preparation of the p0pulation as well as the development of a

national and religious identity. Massialas (1981) wrote:

Contemporary Greek education places great emphasis on Greek

Orthodoxy, both in formal curriculum of the schools and the

informal practices of other socialization agents, such as

the family, the peer group and the army.

The cultivation of independence and responsibility is another

prime objective. The Reorganization Act of 1976 declares that the

goal of the gymnasium is as follows:

To train adolescents in the right and exact expression of their

ideas and values, in the skills of observation and analysis of

phenomena in the mental as well as the physical world, to

acquaint them in general with historical ideas and with the

most significant discoveries of the Greek, of the European and

of humankind in general, to help them internalize and implement

their own inclinations and skills, to sharpen their moral judg-

ment, to develop their religious and national consciousness and

to inspire in them an attitude which is consistent with the

basic principles of the democratic system of the country.
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The same Act declares that the goal of the lyceum is designed:

to offer training, richer and broader than that of the gym-

nasium, to youth aspiring to higher education or professions

requiring high standards. The training includes the syste-

matic cultivation of the oral and written expression, the

deeper study of national and world history, as well as the

monuments of civilization, specifically the history and civi-

lization of Europe, the development of critical and imagina-

tive thinking, the comprehensive investigation of the natural

and social world, the strengthening of religious and national

beliefs, the more substantive learning of the basic principles

of the democratic system of the country; and finally [this

training] seeks to enlighten the spirit and to develop free

and responsible persons.

In public schools, education and materials are free at all

grade levels, including colleges and universities, without discrimi-

nation. Education is compulsory for all students grades 1-9. The

1980 OECD Report states:

The raising of the school-leaving age (ROSLA) was a constitu-

tional mandate (Article 16 of the Greek Constitution adopted

in 1975) and an important precondition for the aforementioned

goals of democratization and modernization. Compared to other

Western societies, especially those of the European Economic

Community, Greece had the fewest years of compulsory schooling

(6 compared to generally 9). ROSLA was also felt to be neces-

sary for the cultural development of the country, the expansion

of opportunities, particularly among the people in rural areas

and for greater economic efficiency.

The demotic language has been enforced as the official language since

1976.

Structure and Organization

The structure and organization of the Greek educational

system, K-12, is represented in Figure 2.1.

An innovative structure brought about by the 1976 Educational

Reform divides the six years of the former secondary school into

two sections:
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l. Gymnasion, three years mandatory. Upon completion of

the gymnasion, students may take an examination that will qualify

them according to their ability for one of the three tracks in the

lyceum: (a) two years vocational, (b) three years vocational and

commercial, (c) three years general education leading to university

admission.

2. Lyceum, post-mandatory. Tracks (a) and (b) are for non-

university bound students; upon completion of track (c), students take

an examination administered by the Ministry of Education at specific

locations for university admission. Students are selected on the

basis of the highest scores, filling the limited number of vacancies

available at each branch of the universities. The 1980 OECD Report

stated:

It is important to stress the selective and credentialling

role which examinations are called upon to perform in Greek

education and g_fortiori in the Greek occupational and social

structure. Such a polic , according to official opinion, is

dictated by several factors, e.g. (i) the desirability of main-

taining control over educational standards, i.e., ensuring the

attainment of certain levels of knowledge which, among other

things, are held indispensable for further education and for

professional competence; (ii) the need to screen the intellec-

tually most capable (the talented) for the few places that are

of necessity available in the universities and other higher

institutions; and (iii) the demands of educational efficiency

as well as social equity, i.e. allocating students into schools

of different types and purposes on the basis of objective cri-

teria of achievement.

Administration

United States.--According to the United States Constitution,
 

each state is directly responsible for the education of all students

within each state. The federal government, through the federal
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Department of Education, provides encouragement, financial aid, and

advice for special projects of national concern. The individual

state legislatures represent the public within those states. The

legislature of the individual states passes laws concerning educa-

tion at all levels, and the state board of education and/or the

chief administrative official makes decisions for the implementa-

tion of these laws. Local boards of education determine the policy,

procedures, and materials that will assist in the implementation of

the laws and policies as established at the state level.

Greg§§,--The system is highly centralized. The Ministry of

Education and Cults is responsible for the entire coordination.

KEME (Center of Educational Research and Teacher In-Service Programs)

has an advisory role in the development of the State curriculum.

For primary and secondary educational purposes, Greece is

divided into 15 districts and 240 subdistricts. The duties of the 240

inspectors (civil servants) are to inspect, advise, and enforce the

official national curriculum as developed by KEME and approved by

the Ministry of Education. The funding of education at all levels

derives solely from income tax and becomes part of the annual national

budget.

Curriculum

United States.--It is the prerogative of each state to

develop its own curriculum. Although there is no national curricu-

lum, the federal government influences the local curricula through

legislation and funding. Each state has its own requirements for
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high school graduation or certification. Local teachers and program

specialists may develop district curricula as well as new programs

and also select relevant materials. This constitutes a unique

feature of United States education.

Greggg,--The curriculum being developed and mandated by the

central administration (Ministry of Education) does not give any

latitude for deviation or adjustment to the needs of the students in

local school districts and to the teacher. It must be strictly and

uniformly implemented at each grade level according to a rigid time

schedule.

Given the orientation of the lyggum, which consists mainly of

university-bound students, an unusually large amount of homework is

expected from each student. Parents often supplement the day school

by encouraging their children to attend evening coaching schools or

by hiring the services of private tutors to assist them in the prepara-

tion of the university entrance examinations.

The notion of electives was hesitantly introduced by the 1976

Reform Law, but the strenuous curriculum does not allow for sufficient

time for deviation from the academic schedule.

Teacher Training and Recruiting

United States.--A minimum of Bachelor of Arts or Bachelor of
 

Science degrees is required to teach at any grade level. This degree

must be coupled with a teaching certificate awarded by the state,

which specifies the minimum requirements by which an individual

teacher may be certified to teach specific subjects for a specific
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range of grade levels. Teachers are hired by the local school

districts.

Greece.--All public school teachers at all levels are civil

servants and are appointed and transferred by the Ministry of Educa-

tion. The inspector (not the principal) is responsible for teacher

evaluation.

Elementary school teachers are trained in pedagogical academies

(two to three years). High school teachers are trained in specific

disciplines at the university (four to five years). Teacher certifica-

tion is automatically awarded upon graduation from the pedagogical

academies or the university. As Massialas (1981) indicated concerning

secondary school teachers:

They are trained at universities, where they obtain a degree in

their teaching specialty. For example, a teacher of mathe-

matics would enroll in the respective faculty ( h sikoma-

thimatiki), a teacher of history and classical Greek (a hilolo 05

or philoiogist) would enroll in philossofiki (faculty of arts).

The program of studies for secondary school teachers is not dif-

ferent from that pursued by those who major in a field such as

mathematics but do not intend to enter the teaching profession.

Prospective teachers enrolled in the universities, however, are

asked to take courses in pedagogy. Student or practice-teaching

is not common, nor is it required to gain a teaching position.

With a university diploma, a person may apply for any teaching

job in the public or private sector.

 

Section Summary

Related to the United States and Greek educational systems,

the parent, teacher, and student expectations reflect the philosophical

and historical evolution of education in both countries. From the

very beginning, the concept of free public education has been stressed

in the United States. thus providing for equal opportunities through a



37

wide and diversified range of problems that may be adjusted to meet

the needs of the individual and the community.

In Greece, the 1975 Constitution stresses that one of the

objectives of education is the development of a national and reli-

gious identity, thus perpetuating a 200-year-old tradition. No devia-

tion from the State-imposed curriculum can be made in favor of the

individual student in the community. The concept of equal opportuni-

ties is interpreted as free education at all levels but with prac-

tically no provision for innovation or for meeting the needs of the

individual students.

Expectations
 

Parent Expectations
 

United States.--Downey (1960) and Seager and Slagle (1959)
 

investigated the historical background of America with the purpose

of assessing the perceptions of the community concerning public educa-

tion and more particularly the role of the teacher.

Seager and Slagle's study was conducted in five geographic

areas: four in the United States and one in Canada. The data col-

lected were analyzed in terms of certain variables, the most impor-

tant being geographic region, years of schooling, and occupational

status. The responses from these three variables yielded a consis-

tent pattern and were reliable predictors of parental expectations

for the school's rank.

The researchers found differences that appeared with regu-

larity among the five regional groups. The West emphasized the
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socializing aspects of education, the South gave priority to personal

development, the East stressed moral values, and Canada the intel-

lectual pursuits. The Midwest maintained a middle-of-the-road posi-

tion on these task dimensions.

Referring to regional differences, Seager and Slagle pointed

out that the residential suburbs preferred the aesthetic and the

intellectual elements, that the industrial areas emphasized the

applied homemaking skills, and that the rural communities attached

greater-than-average importance to physical and consumer education.

Seager and Slagle also pointed out that deciding the content

and structure of education is the responsibility not only of edu-

cators, but also of noneducators from all segments of society. Their

views and expectations regarding the schools' task must be taken into

consideration.

In comparing differences between educators and parents, the

researchers stated that

Without exception, the task elements which were perceived to

be more important by the lay public than by educators were non-

intellectual items. Non-educators considered vocational guid-

ance, job training, consumer education, and home and family

living to be more important than did educators.

Ostrander and Dethy (1968) stated that if the school is to

aim at a purposeful educational program, it has to be receptive to

constructive influences from the community, and it must take into

account that basically "the goals of education are to be set by the

citizenry."

To be receptive to the needs and aspirations of the people

it serves and also to keep them informed of its functions, the school
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should maintain its avenues of communication. In fact, it is one of

the responsibilities of the community (parents in particular) to

encourage teachers, as Warner, Havighurst, and Loeb (1944) mentioned:

"To participate more in the life of the community in which they teach

. they should live the life of their community, they should take

their pleasure in the community as well as give their service, and

not be isolated."

Stemming from Getzels' (1968) social systems models, through

which the school is viewed as a social system within a suprasystem,

Hartrick (1961) stated that parents of this supra-system hold expec-

tations not only for school objectives, but also for school procedures

in reaching those objectives. The respondents involved in his inves-

tigation were not only educators and noneducators, but also high school

students. The study revealed: (a) that educators stressed the intel-

lectual elements more than did the other two subgroups, and they also

assigned lower priority to vocational training and home and family

living; (b) that noneducators placed emphasis on both the intellec-

tual and the productive elements and less emphasis on emotional

stability, moral standards, and aesthetic appreciation; and (c) that

high school students emphasized the social elements and de-emphasized

the intellectual elements more than did the educators or noneducators.

Students agreed with educators on the low ranking of the productive

elements and with noneducators on the low ranking of cultural ele-

ments.

Hartrick also found that more educated parents empha—

sized the intellectual skills and aesthetic appreciation and
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de-emphasized the social skills and vocational guidance; and that

parents with less than high school graduation emphasized the elements

of vocational guidance, vocational training, consumer management,

moral standards, and social life.

Greenberg and Greenberg (1964) maintained that consideration

has to be given to the expectations of parents of a culture that is

based on a different pattern of life. Only in this way can we experi-

ence "the satisfaction of feeling that we have fulfilled the expecta-

tions of those who have had faith in us."

In dealing with parental preferences, Sieber and Wilder (1967)

indicated that parents are keenly interested in styles of teaching

and stress the intellectual aspects of education much more than teach-

ers think they do. The writers described four teaching styles:

1. Control oriented -—emphasis on maintaining discipline,

following directions, and working hard

2. Content oriented --concern with subject matter, covering

material thoroughly, and testing regu-

larly

3. Discovery oriented --encouragement of creativity, and making

lessons interesting

4. Sympathy oriented --stress on friendliness, being liked by

students, understanding and handling

their problems

In conducting a survey of mothers' preferences, the investigators

discovered that mothers preferred teachers whose style, even at

primary grade level, was mainly content oriented rather than sympathy

oriented.

A more detailed analysis of the study reveals that mothers of

middle-class communities showed greater preference than those of the
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working class for the discovery-oriented style of teaching. Thus,

teachers who used the discovery method were in closer agreement with

middle-class parents' expectations and were more successful with

their children because they had the support of their family members

who believedirlindependence training. On the other hand, mothers of

the working-class community preferred "control" and "sympathy"

oriented styles of teaching. This is attributed partly to their non-

intellectual background. However, when these mothers showed pref-

erenceikn‘an intellectual style, they chose "authoritarian intel-

lectualism" (content) rather than "permissive intellectualism"

(discovery).

The researchers stated that by comparing the preferences of

mothers among four typical teaching styles with the self-images of

their children's teachers, it was found that mothers prefer a content-

oriented style more often than any other, while a majority of teachers

see themselves as discovery oriented. There is considerable discrep-

ancy between the styles of teaching that mothers expect and the styles

of teachers as seen by themselves, both at the elementary and at the

secondary levels. "Sixty-nine percent of the mothers have a teacher

for their child whose role definition is not in accord with their

preference."

Paternal influence has received very little attention in the

literature. Rau, Mlodnosky, and Anastasiow'(l964), comparing maternal and

paternal influences on students' personality characteristics,

revealed: "For fathers . . . what we have labelled the 'paternal
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involvement' factor seems to be a more important influence on their

sons' adjustment than any of the dimensions we originally hypothe-

sized."

Rau et a1. studied the successful achievement behaviors of

students as affected by parent child-rearing attitudes and practices.

Students who performed well academically typically demonstrated well-

adjusted behavior, although few significant relationships were found

between parent attitude and student achievement. However, the inves-

tigators suggested that perhaps the data in their study indirectly

reflected more significance when treated inferentially:

Our data rather generally supported the view that parental

attitudes are related to the maturity-adjustment syndrome.

To a lesser extent, the same parent attitudes predict achieve-

ment. This lends credence to the view that this set of per-

sonality characteristics may be thought of as mediating [sjgfl

the influence of parent attitudes on achievement. For instance,

mothers' scores on the Democracy scale administered at kinder-

garten level predict both self-sufficiency and achievement in

second grade, and the latter two variables intercorrelate. We

consider it a reasonable conclusion from such findings that

mothers' attitudes influence differences in self-sufficiency,

which in turn influence academic success.

Brookover, Gigliotti, Henderson, and Schneider (1967) stressed

the importance of parental expectations in the formation of student

self-concept of academic ability. Erickson's (1967) follow-up study

of Brookover et a1. indicated that parental concerns for their chil-

dren are the first stage in the development of the children's positive

self-concept.

Greece.--The attitude of Greek parents toward education has

always been conservative, and one could say that educational develop-

ments outside the national sphere have been looked upon with suspicion
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and fear. According to the 1976 OECD Report dealing with "Decision

Making in Educational Systems," this attitude "has contributed to the

sluggishness of the system in adapting itself to actual socioeconomic

changes, whereas ideally the educational system should not merely

adapt but . . . become an agent of change."

The expectations of Greek parents vis-a-vis education, besides

a marked conservatism, are characterized by nationalism, respect of

Orthodoxy, Hellenism, perception of education as a social ladder, an

instrument for the shaping of a disciplined and law-abiding citizen,

and respect of family values. Furthermore, the expectations of a

Greek parent are concentrated on high academic achievement rather than

on the development of the personality. Greek parents insist on reserv-

ing to themselves the right to decide for their children their future

profession or career. Guidance and counseling services are totally

unknown in Greek schools, and a limited Career Orientation Department

operates within the Ministry of Social Welfare but mainly to deal

with problems of unemployment.

Nationalism can be traced to the early stages of the Turkish

occupation when Greeks believed, and rightfully so, that the only

means to preserve their national identity was the preservation of

their language. Despite rigorous measures and draconian penalties

imposed by the occupant, Greek families persisted in sending their

children to underground schools (krypho scholio) run by the Orthodox

priests in their churches under the cover of darkness. This is

reflected in the old lullaby that all Greek children have learned

from their ancestors:
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My bright little moon

Shed light on me

To go to school

To learn many things

All God's wonders.

As Keefe, Coffin, Mussen, and Rinehart (1977) pointed out:

For centuries the village priest has been the preserver of Greek

cultural and religious traditions and as such he has been

respected by other villagers. . . . The church had the sole

responsibility for the preservation of Greek culture and reli-

gion during four centuries of foreign domination. It served as

a symbol of political independence as well as national unity.

Not surprisingly, the builders of the modern national state

made use of the bond between Orthodoxy and nationalism.

Hellenism associated with Orthodoxy is another persistent

demand of Greek parents and is to be found throughout primary and

secondary education. In analyzing this feature, Keefe et a1. concluded:

To be a Greek means embracing the ideology of Hellenism.

Hellenism is a compilation of all that was good and glorious

in ancient Greece. Greeks of all social classes and from all

regions are acutely aware of the role their country played in

the development of Western philosophy. This awareness is one

of the reasons so much emphasis has been placed on classical

education. Hellenism developed during Ottoman rule and was a

means of promoting Greek cultural identity and nationalism.

The above concept of education is reflected in most recent

educational reforms. As reported in the 1980 OECD Report, in 1958,

for example, the Committee on Education reaffirmed that "this human-

istic ideal, inspired by the Hellenic and Christian spirit, should

constitute the foundation of Greek education."

The educational ramifications of the twentieth-century

economic development and, in turn, the economic significance of school-

ing made a late and sudden appearance in the range of Greek parents'

expectations. Parents visualize education as the ladder of social
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and economic promotion. The secondary school (gymnasion) became the

focus of their attention and "it epitomized what the Greeks understood

good education to be, and it was the main gateway to the post-secondary

institutions and thereby to high status jobs," according to the 1980

OECD Report.

Given the prestige inherent in university education, the

restrictions imposed on university admission and the high scores

required to this effect, added to the contempt of Greek parents for

vocational education and the sense of self-pride (philotimo) pertain-

ing to the Greek citizen, parents' expectations are reflected in a

demand for high academic achievement for their children. By the same

token, these demands are transferred to the schools, which concentrate

their efforts on preparing students for the university entrance exami-

nations. However, the deficiencies of the public school system as well

as the inefficiencies of the educational approaches force the parents

to turn to the private sector.

A vast network of private schools emerged as a result of the

inadequacy of public school education, which is not commensurate with

parents' expectations. The study conducted in 1980 by OECD reported

that "the introduction of new ideas into the Greek educational systems

has almost always been the result of private initiative." A previous

OECD Report (1974) underscored this situation:

In a situation where education is looked upon as providing

access to equality of opportunity, the social demand for

education tends to result in growth of the private educa-

tional sector even when public resources for education are

curtailed.
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To meet their high expectations, as referred to previosuly,

parents send their children to the frontistiria, where they receive
 

extensive tutoring in the evening. As Massialas (1981) reported, "it

has been estimated that the majority of students aspiring to be admitted

to a higher education institution have enrolled, at one time or another,

in some type of frontistiria."

Literature and research on Greek parents' expectations are

almost nonexistent. However, these expectations exist in a subjacent

state throughout Greek history, the successive educational reforms, and

the OECD reports from which they have been extracted for this study.

Teacher Expectations
 

United States.--In determining the school's task, the educa—
 

tional leader, as McPhee (1959) pointed out, has to know his society

and its values and attitudes toward education. The educational

leader's problem has recently become even more complex because these

values are in a state of constant change.

Present American educational values are predominantly those

held by the middle class, to which the majority of educators belong.

Thus, we notice that a lower-class teacher, as Warner, Havighurst, and

Loeb (1944) remarked, "will strive for upward mobility and therefore

will set high value on middle-class behavior wherever he goes." On

the other hand, an upper—class teacher, being in the minority, will have

to abide by middle-class values even if he does not subscribe to them.

In a more recent study, Hills (1961) maintained that the views

of the teachers do not differ greatly from those of the community and
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that there is greater incongruence between two groups of teachers serv-

ing different social-class groups than between the teachers and the

respective communities they serve.

Greenberg and Greenberg (1964) maintained that the teacher's

expectations of a child predetermine that child's performance. More

recently, Rosenthal and Jacobson (1968) went even further and made

extensive studies that brought forth considerable evidence in support

of this phenomenon. There has been much controversy in the area of

teacher expectations in the past several years. Brookover et a1. (1973)

ascribed the present interest in teacher expectations to Robert Rosen-

thal:

As previously stated, significant research in the area of expec-

tations and learning is attributable to Robert Rosenthal. Both

in his study of animals (1966) as well as his highly important

collaborative study (Rosenthal and Jacobson, 1968) on teacher

expectations and elementary school achievements in which naive

subjects were told that certain randomly chosen students were,

according to new intelligence tests, about to make an educa-

tional spurt. They found that those students who had been ran-

domly classified as higher achievers actually gained signifi-

cantly more in achievements than did the control group and this

gain was more pronounced in the earlier grades. This study,

thus, lends credence to the hypothesis that teacher expectations

have a symbiotic relationship with school achievement (input-

result-feedback-input).

Results of several other studies should be mentioned also.

Henderson (1973), in his study of teacher background and student vari-

ables such as race and social-economic class, came to the not-unexpected

conclusion that causes of teachers' expectations were quite complex.

The findings, determined by questioning 24 black and 24 white teachers

attending a summer session at the University of Virginia, led Henderson

to conclude that:
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The determinants of teachers' expectancies are indeed complex.

It is evident that they are affected by a number of different

kinds of information including test scores, classroom behavior

and background characteristics of each child.

Cunningham (1975) and Larson (1973), in their respective

studies, found evidence to support the concept that teacher style and

influence are factors to be considered in expectations for children.

However, Larson suggested that the individual child's own characteris-

tics were more reliable in predicting academic success. United States

teachers differ from their European colleagues in that most of them

believe their own behavior may influence their students. In a study

conducted in Scandinavian countries, Brislin, Lonner, and Thorndike

(1973) concluded that teachers were unable to project possible influ-

ences on their students. Singleton (1971) maintained that applying the

concept of education as cultural transmission suggests that we will be

equally interested in all parties involved in educational systems and

transactions, as well as in the social context within which learning is

presumed to take place. This will include the intentions of a teacher,

his manipulation of a learner, and the changes in the learner's behav-

ior.

Guthrie (1967) indicated that teachers' expectations are a

function of their own personalities and result from many visual and

intangible factors. He stated:

One of the silent languages is proximity, but there are also

cues and conventions which involve facial expressions, touch-

ing, posture, dressing, and the whole spectrum of paralinguistic

cues of the volume, speed, and tone of speech. . . .
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.Grgggg.--Teacher expectations meet and complement those of

the parents as discussed above. Furthermore, these expectations are

delineated by the official State curriculum, the high scores to be

achieved at all grade levels, particularly in the senior year, and by

the university admission requirements. Teacher expectations are also

conditioned by the Greek sOciety's aspirations for a highly disciplined

citizen, respectful of the authority with which educators are invested.

Furthermore, teachers are required to observe strictly the mandated

subject matter without any latitude for deviation or innovation. Only

kindergarten and elementary teachers in the course of their two-year

training program are offered rudimentary education classes dealing with

child psychology, theories of learning, and teaching methods. Most of

these courses are theoretical.

Secondary school teachers' programs deal solely with the

subjects they plan to teach. Courses in pedagogy, with few exceptions,

are offered at the institutes for in-service training. As Massialas

(1981) stated:

Student or practice-teaching is not common, nor it is required

to gain a teaching position. With a university diploma, a

person may apply for any teaching job in the public or private

sector.

Teacher expectations reflect, therefore, the nature of their univer-

sity training. This deficiency has been decried by some inspired

reformers who have urged the educational authorities to undertake

drastic measures for the retraining of teachers in order to help place

their expectations in a different perspective. Botsoglou (1980)

wrote:
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Any government that would come in power, any new radical or

revolutionary measures that this government would be willing to

apply to education, must confront and persuade the entire body

of professional educators. This is a given: no minister of

education could suddenly send home all teachers in active ser-

vice and hire new ones, fresh and ready to implement any edu-

cational reform. The entire teaching staff is there. We must

work with them; we must retrain them so that they would be will-

ing and able to bring about this reform in education.

The 1980 OECD Report identified the expectations for effi-

ciency in Greek education served by its professional staff:

Functional efficiency was a predominant consideration in the

reform movement of the last twenty years. There was generally

less emphasis on social equity considerations (the distributive

aspects of education), and more on participation, which char-

acterized reform trends in other liberal societies.

The following passage extracted from the Athena School Handbook
 

(1980), based on State laws, regulations, and circulars, fully illus—

trates what teachers should be striving for in their classrooms:

The primary conditions for students to be allowed to attend

the elementary, middle and high schools of the Athena School is

to be studious, hard-working, and, in general, fully responding

to their lessons, which constitutes their duty. A basic condi-

tion for being studious and achieve good grades is the total

concentration on school work and the correct attitude towards

everybody.

Students should be particularly attentive during their

class and respect absolutely the regulations of the class.

Teacher expectations for achievement and attitude are, once

again, imposed by the current nationwide regulations as stipulated in

the above-mentioned handbook:

A student who will have been found unprepared in any subject

or who has been inattentive, is obliged, according to the

judgment of his teacher, to remain in school after school

hours in order to successfully complete the lesson. For a

serious breach of discipline, a student will be suspended or

expelled and the grade of his behavior will be lowered.
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The grade (excellent, very good, good) in attitude plays a

major role in the student's report card and records. A transferring

student can hardly be accepted in public and private schools with a

grade "good" and, if accepted, he will have to remain on probation for

a long period of time. Teacher expectations concerning discipline and

attitude at all moments of the school day are stringent and therefore

very high. Papanoutsos (1963), himself, the liberal reformer of Greek

education, added to the above teacher expectations the need to ground

in the character of the students the traits of the "educational physi-

onomy."

Student Expectations
 

United States.--Goldman (1961) conducted a survey to examine
 

the differences between the real images of the high school graduate as

he is today and the ideal image of him as perceived by educators, non-

educators, and high school students. He found that educators viewed

today's graduate as being interested in making money, in having as much

fun as possible, and in making friends easily. They regarded him as

least knowledgeable in political affairs and unwilling to sacrifice his

own comfort for the good of others.

Noneducators indicated that the high school graduate was able

to make friends easily, had knowledge of many things and a desire to

learn more, and was interested in making as much money as possible.

He was least characterized by willingness to sacrifice personal com—

fort for that of others, by his knowledge of political matters, and by

his spiritual attitude toward life.
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According to Goldman, students perceived today's high school

graduate as being most interested in knowing many things and having a

desire to learn more, making friends easily, and being honest and

trustworthy. On the other hand, he was viewed by them as least inter-

ested in political affairs, in sacrificing his own comfort for that of

others, or in developing a strong body. Differences between the real and

the ideal image of the high school graduate were perceived most strongly

by the educators and least by the students themselves.

Goldman made a further contribution by demonstrating that both

educators and noneducators believe that today's high school graduate is

giving more importance to economic and social values than to altruistic

values. He also maintained that differences do exist between educators

and noneducators in what they believe the character of the high school

graduate should be and what it is in reality.

Referring to the responsibilities of the high school toward

the adolescent, Goldman posed one key question in his investigation:

"Should the high school bear major responsibility for developing all

aspects of the adolescent, or should it be freed from some tasks which

could properly be carried out by other agencies within a community?"

He found that public opinion in the United States was divided

on this point. However, he advocated that other institutions like the

home and the church should assume certain functions such as family care,

religion, welfare, health, athletics, and the like, all of which play

their part in the student's development. This would allow the high

school to become more effective by concentrating on the intellectual
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aspects of the student and other related areas of its primary respon-

sibility.

All educational expectations to which reference has been made

in this review include a certain proportion of four different kinds of

goals: intellectual, social, personal, and practical. Through the

research carried out by Downey (1960) and by Seager and Slagle (1959),

there was evidence of consensus by both United States educators and

noneducators that the intellectual aspects of education should be the

school's main task. The major concern today, according to Bebell

(1968), is that:

. . by 1980 society will need a "new man“--a flexible, ever-

learning, problem-solving type of man. . . . If there is to

be any conflict between the acquisition of knowledge and the

development of attitudes and habits for the effective use of

knowledge, the latter must take precedence over the former.

Singleton (1967) analyzed students' expectations and at the

same time their role in the educational process through a different

angle:

Educators and schools must become the objects of studies--

educational patterns cannot be understood through the students

alone. Our formal attempts at education assume that there

must be a teacher, live or canned, and it is the focus on

teaching that differentiates our modern practices of education

from those of our more isolated or "primitive" contemporaries.

The school, as a social institution of education, cannot be

understood if students are viewed as its only output and edu-

cation as its only function.

Greece.--The most outstanding representative of progressive

education in Greece, Evangelos Papanoutsos (1963), analyzed in an

article published in the newspaper To Vima (November 7, 1963) under

the title "Expectations" the educational expectations of the Greek

people. Even for Papanoutsos, the educational expectations must be
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centered on the national traditions of Greece. He stated, "The aim

of Greek education must become the intensive and systematic effort to

educate the youth according to the needs of our times, our national

tradition and our democratic regime."

The expectations and orientations of the Greek educational

system, nationalistic as it is, derive from goals set by the State.

This nationalism was exacerbated during the Turkish occupation, the

pre-World War II Italian occupation of the Dodecanese Islands and,

more recently, in Cryprus during the British occupation. In Cyprus,

where at least 80 percent of the population projects its Greek heritage

and maintains the Greek as the main language, education was based for

nearly a century on two philosophies in flagrant contradiction with

each other: the determination of the British occupant to maintain edu-

cation under its absolute control and the commitment of the Greek-

speaking population to maintain a full autonomy of the Greek educational

system. Describing the role and expectations of the teachers in this

political context, the Cypriot psychologist Antonis Papaioannou (1977)

stated:

The ultimate goals of national education are cultivated outside

of the educational profession. We should not also ignore the

involvement of education as an active agent in the political

life of the nation, this involvement being a significant factor

for change and innovations.

This nationalistic philosophy was sanctioned by the Education

Chart of the Cypriot Republic (1964) in its preamble, which stipulated:

Since education constitutes the basis of the national tradi-

tions of Greeks and a paramount value in the creative develop-

ment of the Nation and since the education of the Greek children

of Cyprus has struggled for centuries against a myriad of oppres-

sions on the part of the successive conquerors of the island and
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since education has succeeded in maintaining its absolute national

character . . . the Greek communal assembly of Cyprus decides that

education, in Cyprus, should identify itself in its orientations

and programs with those prevailing in Greece.

The expectations of the Greek students are constrained by the

imposed curriculum. Counseling and guidance are totally unknown insti-

tutions in the Greek schools. A small nucleus of counselors operates

only at the Ministry of Social Welfare and is limited to the vocational

sector. The lack of orientation and guidance is detrimental to the

career goals of students and does not assist in the identification of

their expectations. This concern was expressed by Papanoutsos (1976)

in his study about "The Disoriented Youth":

I am at a loss, wrote to me a few weeks ago a high school senior,

because I do not know what area of concentration I should select.

I wish to pursue my studies at the university, but what will

happen later on if I decide I cannot live with my diploma?

Dealing with the disenchantment of Greek students and how they

feel betrayed in their expectations, Papanoutsos established strong

similarities with criticism expressed by Silberman (1970) and Illich

(1970) in their respective books, Crisis in the Classroom and
 

Deschooling Society, Under the title "Crisis in the School," Papanoutsos
 

drew a dismal picture of the "betrayed youth" in the Greek schools and

how the high expectations nurtured in the elementary school are destroyed

by imposed curriculum, absolute approaches, and the loss of the "sense

of purpose" for all the subject matters within the sterile program of

studies. Papanoutsos stated:

The children still obey because their freshly awakened little

brain is full of curiosity and grasps greedily whatever is being

offered. But the adolescents of the secondary school feel that

their school with its archaic program of studies has been severed

from life. It does not provide to them motivation and the
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opportunity to study the burning problems of our times-~moral,

social, economic and political. If they still remain at their

desks, they do it out of need and not out of real interest.

. . . They "escape" from school mentally and they are only phys-

ically present: they are mentally absent. The gifted students,

more than the others, realize that although their memory is fed

with dead knowledge, they are still hungry for the living truth.

George Koutsoumaris (1980), a professor of economics, main—

tained that secondary education, seen through the developmental process

of the national economy, should prepare students to respond to specific

requirements at the university. He stressed eight basic functions, the

most significant being:

1. Selection process among the new generation of talents,

i.e., the most intellectually gifted students on completion of second-

ary education for the creation of an economic and social elite.

2. Accumulation of knowledge that will contribute to the

shaping of human capital.

The selection process to which Koutsoumaris referred in order

for Greek students to be admitted at any institution of higher learning

constitutes the primary and major concern of parents, teachers, and

students. However, this phenomenon is not peculiar only to Greece.

In countries like Brazil and Japan, where competition for university

positions among students is very high, a "parallel educational system"

has flourished. The Greek equivalent of the Japanese jg5g_(coaching

schools) is the frontistirion, which was labeled by Papanoutsos as "the

purgatory that our youth has to sustain in order to enter (if they

enter) the academic paradise."
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Panaoutsos (1976) pursued this idea:

Is it true or not that the high school diploma does not open to

our youth the gate of any of our universities, if this diploma

is not endorsed by the directors of the frontistiria and that

our diligent young people from the province, in order to achieve

this endorsement, are compelled to spend in our two capitals

(a) the money they obtained by selling a small piece of parental

family property or (b) by liquidating the sister's dowry which

was earned with sweat and blood?

The highly selective process as well as classroom practices in

Greece are in opposition with their counterparts in the United States.

However, the screening and selection process for university admission

in the United States should not be overlooked since high SAT scores,

grade point averages, and quality recommendations are among the basic

requirements for admission to the competitive schools. The teaching

practices in the two educational systems present a sharp difference and

the latter, again, derive from two different perceptions of education

as well as diverging expectations.

Quoting Jerome Bruner, Massialas and Zevin (1975) supported

the position that:

The best way to develop the ultimate learning ability of stu-

dents is to create in the classroom a situation whereby the

child or the adolescent, through the process of discovery and

with his own efforts, identifies the basic concepts of a dis-

cipline and realizes that these concepts are interrelated. . . .

Every important subject has its own structure, e.g., science,

geology and biology, and the responsibility of the student is

to reconstitute freely this structure.

The question is how this particular relationship of teacher/

student, the team spirit, as well as the collective research work can

be achieved in classes that are compelled to follow a strictly delineated

and imposed program, in a system that tends to limit more and more the



58

latitude of the children to insert their own ideas into the process of

learning.

Sideri (1980) placed this responsibility on the teachers,

urging them to use any possible latitude left by the rigid programs

"to awaken the mind of the students and to stimulate inquisitiveness."

He continued:

It is up to us educators to find a way to widen the margin of

free options that the system leaves to us. It is up to us finally,

since we are talking about our relationships with the children,

not to identify ourselves with the external oppressions and to

work with the students as prisoners in the same concentration

camp.

Section Summary
 

In the United States, parental expectations vis-a-vis education

vary greatly according to the education, socioeconomic background, and

geographic location of the parents. The expectations cover personal

development, moral values, homemaking skills, employment, sound consumer

awareness, physical development, socialization, in addition to the

acquisition of the "basics." Parents perceive teachers as carrying

responsibilities outside the classroom and as agents of change in the

classroom and the community.

In Greece, parental expectations are much less diversified and

are mainly concentrated on the educational function. Education, for

Greek parents, is by no means an agent of change but rather an instru-

ment for perpetuating values and ideals, for social promotion, for

shaping respectful citizens, and for allowing them to have access to

university.
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The literature indicated that the United States teachers'

expectations are a function of their own personalities, the community

they serve, and their own backgrounds coupled with many complex fac-

tors such as sense of accountability, concern for achievement, test

scores, and student behavior.

In Greece, the teachers' expectations are again delineated by

the State and conditioned by the expectations of the society, i.e.,

concentration on subject matter, acquisition of high placement-test

scores, ability to qualify for higher learning, and the shaping of a

respectful and disciplined citizen.

Research has indicated that students in the United States

expect to find in their school an environment that is conducive to the

acquisition of economic and social rather than altruistic values. They

also expect to have teachers who provide opportunities for mastering

knowledge leading to problem solving and the development of attitudes

and work habits leading to the effective application of the acquired

knowledge.

In Greece, the students' expectations are limited to and

constrained by a rigid curriculum and stereotyped educational approaches.

Confronted with the rigidity of the programs, students tend to lose their

sense of purpose, and this disparity between expectations and reality

generates disenchantment.

Chapter Summary_
 

In this chapter a review of literature and research related

to the study was presented. Three areas of interest were presented
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under the headings of (1) Parent Expectations, (2) Teacher Expecta-

tions, and (3) Student Expectations.

The evolution of Greek educational systems as presented in

this chapter is the most accurate and current review in English, to

date. Several studies reviewed proved not to follow the educational

reform laws of the government in office, or they did not report that

the law had been amended.

Chapter III deals with the methodology as deriving from a

review of the United States and Greek literature. It is based on

existing improvements adapted to the needs of the study.



CHAPTER III

METHODOLOGY

Introduction
 

The methodology used in this study was derived from the United

States and the Greek literature and from existing instruments that

were adapted for a cross-cultural comparison of the parents, teachers,

and students' expectations both in an American school in Greece and

in a Greek school system. This chapter describes the populations of

interest, sampling procedures, data collection, and the use of instru-

ments in this study.

Populations of Interest
 

One Greek secondary school (grades 7 through 12, population

of 890) and one American overseas school located in Athens (grades 9

through 12, population of 860) comprised the populations of interest

in this study. Both school systems attract students from the greater

Athens area, primarily from middle- and upper-middle-class families.

Another similarity between the identified institutions is their

structure (K through 12) and their total student enrollment (2,000

students each).

The selected Greek school is the Athena, G. Ziridis school

system and comes under the authority of the Greek Ministry of Educa-

tion, as do all private and public schools in Greece. The Ministry of

61
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Education regulations govern all facets of the school operation in

Greece (K-12), i.e., curriculum, teacher qualifications, examinations,

conditions of admission, and school calendar. The Athena, G. Ziridis

school, in the Greek educational system, stands as being the most

compatible with the selected American school.

The selected American institution is the American Community

Schools of Athens (ACS), incorporated in the state of Delaware, and it

operates in Greece as a "foreign school" by virtue of a special license

granted by the Greek Ministry of Education. ACS is accredited by the

Middle States Association of the United States. The school, which is

a nonprofit organization, is governed by an eight-member board of

education elected by the parents' association. In substance, ACS is an

American-international school as evidenced by the admission policy

(Appendix A). Approximately 80 percent of the students are United

States citizens, and the 20 percent remaining is constituted of stu—

dents from 44 different nationalities. Greek citizens, to enroll in a

foreign school in Greece, need special authorization from the Greek

government.

Selection of the Sample
 

A major difficulty encountered by the researcher was the

possibility of distributing questionnaires in a Greek school. The

practice of questionnaire distribution in educational institutions is

quasi—unknown in Europe and subject to strict procedures and regula-

tions imposed by the government. Even for government-monitored
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projects, final authorization is only released following an elaborate

procedure sanctioned by high-ranking officials.

The Director General of Athena School, G. Ziridis, Mrs. Kathryn

Spentzos, most willingly agreed to assist in this cross-cultural project

by allowing the questionnaires to be distributed to parents, teachers,

and students. Without this spirit of cooperation and understanding,

coupled with a commitment to educational research, this project could

not have materialized. Permission was obtained to administer the ques-

tionnaire at ACS from the central administration according to the board

of education policies and by-laws.

In each of the two schools, teachers distributed question-

naires to students. These students were selected by teachers according

to criteria provided by the researcher so that a representative sampling

might be obtained. The administration distributed questionnaires to

parents through their students at each school. Teachers were also given

questionnaires by the administration of the two schools.

Of the American Community Schools' questionnaires (4O parent,

4O teacher, and 100 student), 52.5 percent of the parents,62.5 percent

of the teachers, and 81 percent of the students returned questionnaires.

0f the Athena School questionnaires that were distributed (4O parent,

30 teacher, and 75 student), 90 percent of the parents, 80 percent of

the teachers, and 74.7 percent of the students returned questionnaires.

(See Table 3.1.)

Both American and Greek teachers and administrators, through

personal contacts, telephone calls, and follow-up notes, assisted to

ensure that as many parents, teachers, and students as possible would
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return questionnaires. The questionnaires were collected after the

third marking period, i.e., the end of March 1981.

Table 3.l.--Numerical profile of the questionnaires returned.

 

 
 

 

 

United States Greek

Sent Returned % Sent Returned %

Parents 40 21 52.5 40 36 90.0

Teachers 40 25 62.5 30 24 80.0

Students 100 81 81.0 75 56 74.7

Procedures

American Community Schools

The research was discussed with administrators, teachers, and

students. An explanatory cover letter accompanied each questionnaire

sent to parents, and the contents were shared with teachers and stu-

dents. Suggestions for improving the instrument were solicited, and

the questionnaire items were studied for clarity and relevance. The

questionnaires that were returned were analyzed by the researcher and

verified by Dr. Joseph Testo, Professor at State University of New

York.

Athena School

The procedure was complex, and a longer period of time was

required to inform parents, teachers, and students about the scope and

purpose of the research and the completion of the questionnaire. How-

ever, the individuals involved in the study were very cooperative, as

evidenced by the percentage of the questionnaires returned.
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The researcher was formally introduced to the Director General

of the Athena School by its educational consultant, Dr. John Dorbis.

School visits were subsequently scheduled, during which the question-

naire was discussed with the administrators and teachers, item by item,

for clarity and accuracy as to the translation of the technical terms

and the cultural relevance through the translation process.

The translation procedure involved translations from English

to Greek by a Greek translator, assisted by a bilingual Greek psycholo—

gist, verification by another Greek translator, and back-translations

into English by a bilingual translator, with further verification by

the researcher. This procedure is similar to one suggested by Brislin,

Lonner, and Thorndike in their text, Cross-Cultural Research Methods
 

(1973). The translated instrument with the explanatory notes was then

printed by a Greek printer and retranslated back to English by the

Greek translator for possible errors. The questionnaires were then

taken to the Athena School for distribution and collection.

Once the questionnaires were returned, they were analyzed

by the researcher and verified by Dr. Dorbis, Professor at Athens

University and stateside universities.

Description of the Instrument
 

The following information describes the format of the instru-

ment used in this study. (Refer to Appendices B and C.)

Part I--The first part of the questionnaire asks the respond-

ent to rank order (from 1 to 8) eight areas of development skills and

personality characteristics considered most important by parents,
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teachers, and students for a child to have attained by age 16. The

following eight categories were ranked by parents, teachers, and

students: social skills, problem-solving skills, physical skills,

emotional adjustment, language skills, self-help skills, academic

skills, and moral growth.

The following question was constructed to guide the research

of Part I of the questionnaire:

00 significant differences exist between United States

and Greek parents, teachers, and students with respect

to their secondary school students' development in eight

areas, as measured by rankings in these areas?

Part II--The second part of the questionnaire asks the respond-

ent to indicate which should be the institution primarily responsible

for helping a child accomplish the skills indicated in each of the

eight categories stated in the first part of the questionnaire. The

institutions of primary responsibility as stated in Part II of the

questionnaire are: home, school, home and school, and other.

The following question was constructed to guide the research

for Part II of the questionnaire:

Are there differences between who is considered primarily

responsible, and to what extent, for helping the United

States and Greek child to accomplish his social, emotional,

moral, academic, and physical development?

Part III-~The third part of the questionnaire asks the

respondent to indicate which is, in his/her opinion, the most approp-

riate characterization in each of 60 items. The characterizations as

indicated in Part III of the questionnaire are: special help, normal

training, no strong opinion, prefer not, and harmful,



67

The following question was constructed to guide the research

for Part III of the questionnaire:

Are there differences between the American and Greek

parents, teachers, and students with respect to the

group of skills considered to be most important for a

child by the age of 16?

Method of Reporting Results
 

The data from the parent, teacher, and student questionnaires

were tabulated for statistical processing. The results of that

processing are reported in Chapter IV.

Summary

In this chapter, the methodology of the study was presented.

The American and Greek populations were described and compared, and

the selection of the samples was presented. The methodological pro-

cedures employed for each culture were described. The format and uses

of the instrument were discussed, as well as the method of reporting

results. Finally, the questions developed to guide each part of the

study were stated. The data are presented and analyzed in Chapter IV.



CHAPTER IV

PRESENTATION AND ANALYSIS OF DATA

Introduction
 

The purpose of this study was to investigate and compare

relevant data concerning the home and school expectations related to

social, emotional, and academic development of selected secondary

students in a Greek school and an American school in Athens, Greece.

In the previous chapter, the procedures for data collection in both the

Greek and American communities (parents, teachers, and students) were

described, as were the instruments used in the study. In this chap-

ter, the statistical analyses of data related to the research questions

are presented.

Research Qgestions and Statistical Analyses
 

Question 1: Do significant differences exist between United

States and Greek parents, teachers, and students

with respect to their secondary school students'

social, problem-solving, physical, emotional,

language, self-help, academic, and emotional

development, as measured by rankings in these areas?

This research question was addressed by preliminary compila-

tions of item frequencies for each group and defined subgroup. (Refer

to Tables 4.1, 4.2, and 4.3.) Mean ranks were then compared for each

item using t-test calculations. (See Tables 4.4, 4.5, and 4.6.)

A Spearman rank-order correlation was calculated from the

mean rankings<rfthe populations. For the United States and Greek
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Table 4.4.--Comparison of means, frequencies, pooled variance t-test

and 2-tail probability significance levels for each of

the eight developmental-skill areas as reported by United

States and Greek parents.

 

Pooled Variance
 

 

 

 

 

 

 

 

 

 

Area Mean Frequency SDa t-test 3;:gil

Social Skills

2.2... 3:323: 12 :33:

Problem solving

3.12.. g; £233 )3 23,235 1 .52 .136

Physical skills

2:2... 2:333? .12 23.32 1-38 m

Emotional adjustment

Eda 3:232 12 13??) .3. .723

Language skills

Egg... 23% £2 .22; l .29 .203

Self-help skills

3:54... 2:322; 13 33:32 2.48 .017

Academic skills

2.12:... 3:221"; 12 2233 ~77 448

Moral growth

2.12;... $133.23 £2 :32? 42 .906

 

aSD = standard deviation.

*Significance level to .05.



73

Table 4.5.--Comparison of means, frequencies, pooled variance t-test

and 2-tailed probability significance levels for each of

the eight developmental-skill areas as reported by United

States and Greek teachers.

 

Pooled Variance
 

 

 

 

 

 

 

 

 

 

Area Mean Frequency SDa t-test §;§gll

Social skills

33:... 23333 33 3:333 -64 .528

Problem solving

3:33. 3333 31 1:33? -58 .56.

Physical skills

33:. 3333 31 1:33 .44 .661

Emotional adjustment

33:. 3333 33 1:33 -50 w

Language skills

3.13:... 3333 33 1:331 -06 .953

Self-help skills

3:33.. 3313 31 3:33? 44 .663

Academic skills

33;. 21313 33 1:313 .57 .574

Moral growth

3:3... 31333 31 1:331 -19 .847

 

aSD = standard deviation.

*Significance level to .05.
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Table 4.6.--Comparison of means, frequencies, pooled variance t-test

and 2—tail probability significance levels for each of

the eight developmental-skill areas as reported by United

States and Greek students.

 

Area Mean 50a

Pooled Variance
 

 

 

 

 

 

 

 

 

 

Frequency t-test g;§gil

Social skills

3.22:. 31133 33 1:313 2-57 401

Problem solving

3:22.. 33133 33 3:333 41 .583

Physical skills

3:22.. 323311 33 1:113 2-63 .mo

Emotional adjustment

32:. 31131 3.1 3:333 1.15., .250

Language skills

3:22.. 321313 33 1:333 1-29 .200

Self-help skills

3:22. 2:2328 3; §:ggg 1.59 .114

Academic skills

3.22.. 33333 33 3:333 1-03 .304

Moral growth

3:22. 3:32;? 3; 3:333 1.88 .063

 

aSD = standard deviation.

*Significance level to .05.
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parents :1 value of rS = 0.6905, for teachers a value of r5 = l.00,

and for students a value of rS = 0.9524 was obtained. To be sig-

nificant at .05, the computed rs would need to exceed 0.643. All

rS scores found were greater than this value. Therefore, there was a

significant relationship between the rankings of parents, of teachers,

and of students (Figure 4.1).

Question 2: Are there differences between who is considered

primarily responsible-~and to what extent--for

helping the United States and Greek child to

accomplish social, emotional, moral, academic,

and physical development?

Question 2 was addressed by preliminary compilations of fre-

quencies for each group. (Refer to Tables 4.8, 4.9, and 4.10.) Then

a t-test score was computed for each of the eight items, taking into

account the assumptions of cell size for t-test calculations, which

required that there be no empty cells and at least five units for both

cells in a column. (Refer to Tables 4.ll, 4.12, and 4.13.) Certain

of the item columns that were eliminated to meet the cell-size assump-

tions of two-tailed test calculations plainly represented marked dif-

ferences between the two populations. Each item was explored for

significance at a level of .05. The overall two-tailed level for the

set of eight items was set at .05.

The significance level of each of the eight areas concerned

with this research question was .05, determined from an overall two-

tailed probability level of .05. Refer to Tables 4.8, 4.9, and 4.10

for frequency comparisons.
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Table 4.7.--Comparison of United States and Greek parents, teachers,

and students' rankings of each developmental-skill area

as determined by item mean for Spearman rank-order

correlation coefficient calculations.

 

 

 

 

 

 

 

 

 

 

Area Parents Teachers Students

Social skills

U.S. 2 3 l

Greek 5 3 l

Problem solving

U.S. 5 4 4

Greek 2 4 5

Physical skills

U.S. 8 8 8

Greek 7 8 8

Emotional adjustment

U.S. 3 l 3

Greek 4 l 3

Language skills

U.S. 7 5 7

Greek 6 5 6

Self-help skills

U.S. 6 6 6

Greek 8 6 7

Academic skills

U.S. 4 7 5

Greek 3 7 4

Moral growth

U.S. l 2 2

Greek 1 2 2
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Area 1: Social ski11s (Tab1es 4.11, 4.12, 4.13)
 

Parents:

tive frequencies.

significant.

33951123:

tive frequencies.

significant.

Students:

tive frequencies.

significant.

A t-value of 2.13 was calculated from the compara-

The probability level of .039 wa§_statistically

A t-value of .42 was calculated from the compara-

The probability level of .673 was not statistically

A t-value of .06 was calculated from the compara-

The probability level of .956 was ngt_statistically

Area 2: Problem solving (Tables 4.11, 4.12, 4.13)
 

Parents:

tive frequencies.

significant.

M:

tive frequencies.

significant.

meme:

tive frequencies.

significant.

Area 3: Physical

Parents:

tive frequencies.

significant.

A t-value of 2.29 was calculated from the compara-

The probability level of .026 wg§_statistically

A t-value of .61 was calculated from the compara-

The probability level of .544 was ggt_statistically

A t-value of .62 was calculated from the compara-

The probability level of .534 was ngt_statistically

skills (Tables 4.11, 4.12, 4.13)

A t-value of 2.21 was calculated from the compara-

The probability level of .032 wa§_statistically



82

Table 4.11.--Comparison of United States and Greek parents' assignment

of primary responsibility for accomplishment of eight

developmental areas.

 

Pooled Variance

 

Area Mean Frequency SDa 2-tai1

t'tESt Prob.*

 

Social skills

0.5. 2.0550 20 .510
Greek .6800 25 .627 2°13 '039a

—
J

Problem solving
 

 

 

 

 

 

 

2.2... 3:339: 32 :23:

Physical skills

3333. 123333 33 :333 2.21 .032

Emotional adjustment

3333.: 33333 33 2333 -94 .351

Language skills

3.23:... 13333 33 :333 1-54 .m

Self-help skills

3333.. 33333 33 :333 30 .763

Academic skills

3333.. 33333 33 1333 2-00 -052

Moral growth

3:... 33:: 13 :33
 

aSD = standard deviation.

*Significance level to .05.
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Table 4.12.--Comparison of United States and Greek teachers' assignment

of primary responsibility for accomplishment of eight

developmental areas.

 

Pooled Variance

Area Mean Frequency SDa 2-tail

t-test Prob.*

 

 

Social skills

0.5. 1.9200 25 .400

Greek 1.8750 24 .338 ~42 '573

 

Problem solving

U.S. 2.0800 25 .400

 

 

 

 

 

 

 

Greek 2.0000 24 .511 -5‘ -544

Physical skills

3333.. 123333 33 2333 .22 .827

Emotional adjustment

3:... 33:3: 32 :23:

Language skills

33;... 13333 33 2333 -23 m

Self-help skills

3:333 3:333? 32 :222 .79 .435

Academic skills

3333., 33333 33 “‘58 2.73 .009

Moral growth

33333 3 3333 3% :23; 3.29 .002

 

aSD = standard deviation.

*Significance level to .05.
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Table 4.13.--C0mparison of United States and Greek students' assignment

of primary responsibility for accomplishment of eight

developmental areas.

 

Pooled Variance

Area Mean Frequency SDa 2-tail

t‘tESt Prob.*

 

 

Social skills

U.S. 1.8904 73 .356

 

 

 

 

 

 

 

 

 

Greek 1.8858 53 .375 '05 '955

Problem solving

0.5. 1.9595 74 .550

Greek 2.0354 55 .744 '62 '537

Physical skills

0.5. 1.5714 70 .555

Greek 1.5952 52 .503 '7‘ '478

Emotional adjustment

0.5. 2.2875 80 .578

Greek 2.7750 40 .423 4'73 '00”

Language skills

0.5. 1.3535 77 .587

Greek 1.0000 45 .000 3°59 -°°°

Self-help skills

0.5. 2.3553 75 .559

Greek 2.5507 55 .514 3'21 '002

Academic skills

U.S. 1.5925 81 .519

Greek 2.0357 55 .502 4'50 °°°°

Moral growth

0.5. 2.1714 70 .510

Greek 2.2557 45 .580 '93 '356

a

SD = standard deviation.

*Significance level to .05.
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Teachers: A t-value of .22 was calculated from the compara-

tive frequencies. The probability level of .827 was ngt_statistically

significant.

Students: A t-value of .71 was calculated from the compara-

tive frequencies. The probability level of .478 was ngt_statistica11y

significant.

Area 4: Emotional adjustment (Tables 4.11, 4.12, 4.13)
 

Parents: A t-value of .94 was calculated from the compara-

tive frequencies. The probability level of .351 was ngt_statistically

significant.

Teachers: A t-value of .29 was calculated from the compara-

tive frequencies. The probability level of .773 was ngt_statistically

significant.

Students: A t-value of 4.73 was calculated from the compara-

tive frequencies. The probability level of .000 wa§_statistica11y

significant.

Area 5: Language skills (Tables 4.11, 4.12, 4.13)

Parents: A t-value of 1.54 was calculated from the compara-

tive frequencies. The probability level of .131 was ngt_statistica11y

significant.

Teachers: A t-value of .23 was calculated from the compara-

tive frequencies. The probability level of .817 was ngt_statistically

significant.
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Students: A t-value of 3.59 was calculated from the compara-

tive frequencies. The probability level of .000 wa§_statistically

significant.

Area 6: Self-help skills (Tables 4.ll, 4.12, 4.l3)
 

Parents: A t-value of .30 was calculated from the compara-

tive frequencies. The probability level of .763 was ngt_statistically

significant.

Teachers: A t-value of .79 was calculated from the compara-

tive frequencies. The probability level of .436 was ngt_statistically

significant.

Students: A t-value of 3.21 was calculated from the compara-

tive frequencies. The probability level of .022 wa§_statistically

significant.

Area 7: Academic skills (Tables 4.ll, 4.12, 4.13)

Parents: A t-value of 2.00 was calculated from the compara-

tive frequencies. The two-tailed probability level of .052 wg§_

statistically significant.

Teachers: A t-value of 2.73 was calculated from the compara-

tive frequencies. The two-tailed probability level of .009 was_

statistically significant.

Students: A t-value of 4.60 was calculated from the compara-

tive frequencies. The two-tailed probability level of .000 was_

statistically significant.
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Area 8: Moral growth (Tables 4.11, 4.12, 4.13)

Parents: A t-value of 1.23 was calculated from the compara-

tive frequencies. The two-tailed probability level of .228 was ngt_

statistically significant.

Teachers: A t-value of 3.28 was calculated from the compara-

tive frequencies. The two-tailed probability level of .002 was_

statistically significant.

Students: A t-value of .93 was calculated from the compara-

tive frequencies. The two-tailed probability level of .356 was ngt_

statistically significant.

Question 3: Are there differences between the United States and

Greek parents, teachers, and students with respect

to the group of skills considered to be most impor-

tant for a child by the age of 16?

Question 3 was addressed by preliminary compilation of fre-

quencies for each group. (Refer to Tables 4.14, 4.15, and 4.16.) A

t-test score was computed for each category of items, taking into

account the t-test assumption for cell sizes. The overall signifi-

cance was set at .05.

The 18 items in the Social category (Tables 4.17a, 4.17b,

and 4.17c), 12 items in the Emotional category (Tables 4.18a, 4.18b,

and 4.18c), and'UlitemsirIthe Academic category (Tables 4.19a, 4.19b,

and 4.19c) were explored for significance at a two-tailed level of

.05. The same significance level was established for the eight items

in the Moral category (Tables 4.20a, 4.20b, and 4.20c) and for the

eight items in the Physical category (Tables 4.21a, 4.21b, and 4.21c).



88

Table 4.14.--Comparison of frequencies between United States and Greek parents regarding

essential skills to be attained by age 16.

.—

Special Normal No Strong

 

Prefer

 

321::- __H£l_p___ Training _O_p.i_rion_
Harmful

”'5' Greek U.S. Greek U.S. Greek U.S. Greek U.S. Greek

‘ 1 1 20 15 0 7 0 3 0 0

2 2 3- 18 18 1 5 0 0 0 0

3 3 2 13 3 5 12 0 3 11 5

4 0 4 18 12 2 9 1 1 0 0

5 2 l 15 3 2 14 1 5 1 4

6 3 3 18 20 0 2 0 0 0 0

7 1 2 18 14 1 8 0 1 1 0

8 5 4 15 17 .0 5 11 0 0 0

9 3 3 17 17 1 5 0 0 0 0

10 5 5 11 10 3 7 1 3 0 0

11 5 3 15 17 0 5 0 0 0 0

12 2 1 11 5 7 11 0 8 1 0

13 4 3 13 12 4 10 0 1 0 0

14 3 0 13 9 4 12 0 4 1 0

15 2 2 13 15 5 9 1 0 0 0

15 2 3 17 20 1 4 0 0 1 . 0

l7 0 0 15 9 5 11 0 5 0 0

‘8 2 1 8 4 11 15 0 5 0 1

l9 4 3 13 9 4 10 0 2 0 1

20 3 7 15 13 2 5 11 0 0 0

21 1 4 15 17 4 3 0 2 0 0

22 3 6 17 19 1 1 0 11 0 0

23 4 2 15 8 2 11 0 5 0 0

24 4 9 15 17 1 0 0 0 0 0

25 0 0 13 15 3 7 0 2 0 1

25 0 0 18 9 3 11 0 5 o 0

27 2 0 15 15 3 7 11 2 0 0

28 3 0 15 21 2 5 0 0 0 0

29 3 1 10 2 8 14 0 7 0 2

30 l 0 15 9 2 15 0 2 1 0



Table 4.14.--Continued.

£39

 

Special Normal No Strong Prefer

 

316:- Help Training Opinion Harmful

U.S. Greek U.S. Greek U.S. Greek U.S. Greek U.S. Greek

31 2 4 17 20 1 2 0 0 0 0

32 5 2 l6 l9 0 3 0 0 0 0

33 5 3. 11 8 4 12 0 3 l 0

34 3 9 18 13 0 4 0 0 0 0

35 l 2 18 9 2 l4 0 l 1 0

36 6 l l4 l7 1 5 0 3 0 0

37 3 7 18 17 0 2 0 0 0 0

38 2 3 l9 l7 0 6 0 0 0 0

39 1 3 16 11 4 10 0 l 0 0

40 1 0 12 7 '8 15 0 3 0 0

41 1 1 l6 8 4 15 0 l 0 l

42 2 2 ll 5 5 12 2 2 l 4

43 2 l 18 17 l 8 0 0 0 0

44 5 8 15 16 1 2 0 0 0 0

45 0 l 15 7 6 l4 0 3 0 0

46 0 3 18 18 3 5 0 0 0 0

47 4 O 16 19 1 6 0 0 0 0

48 2 3 19 22 0 l 0 0 0 0

49 l 4 16 16 3 5 0 0 1 O

50 0 0 17 19 3 7 l 0 0 0

51 5 4 14 13 1 9 0 0 l 0

52 3 0 17 ll 1 ll 0 3 0 0

53 1 5 18 21 l 0 1 0 0 0

54 0 1 13 15 6 9 l l l 0

55 1 0 12 6 8 13 0 6 0 0

56 2 1 l3 6 6 13 0 6 0 0

57 3 O 16 6 2 15 O 5 0 0

58 3 4 14 ll 3 10 0 0 0 0

59 3 2 16 21 0 3 0 0 2 0

60 2 1 18 15 l 0 0 0 0 0
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Table 4.15.--Comparison of frequencies between United States and Greek teachers regarding

essential skills to be attained by age 16.

..—;r- ..._ _ .....-._._.__:1-.__ _._

Ques- Special Normal No Strong Prefer

tion Help Training Opinion Not

U.S. Greek U.S. Greek U.S. Greek U.S. Greek U.S. Greek

Harmful

 

1 0 3 24 17 1 4 0 0 0 0

2 8 8 17 16 0 0 O O O O

3 6 4 15 10 4 9 O l 0 0

4 6 9 15 10 2 3 2 O O 0

O 1 18 3 7 2 0 0 0 2

6 1 1 23 2 O 9 O 3 0 5

7 3 1 21 19 1 2 0 1 0 0

8 10 2 15 22 0 0 0 0 0 O

9 2 11 22 13 0 0 0 0 0 0

10 9 7 15 16 0 1 0 0 0 0

11 9 5 16 12 0 7 0 0 O 0

12 3 8 17 15 5 1 0 0 0 0

13 7 3 12 12 6 8 0 0 0 l

14 0 5 23 14 2 5 O 0 O 0

15 3 0 19 13 3 10 0 0 0 0

16 1 5 19 12 4 4 1 l O 0

17 2 7 19 12 4 4 0 O O 0

18 1 6 11 12 11 6 0 0 O 0

19 5 2 15 4 S 16 O 0 0 1

20 3 6 22 9 0 7 0 0 0 1

21 O 6 23 13 2 5 0 0 O O

22 5 3 19 18 1 1 0 0 0 1

23 12 8 11 15 2 0 0 0 0 0

24 5 7 19 14 1 2 O O 0 0

25 2 8 21 17 1 0 0 O 0 0

26 2 3 18 13 5 4 0 1 0 2

27 l 2 16 21 6 1 1 0 1 0

28 3 1 22 14 0 0 0 0 0

29 1 2 15 19 9 2 0 0 0 0

30 2 2 19 5 4 15 0 0 0 1



 +4—
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Table 4.15.--Continued.

3111- _ 121;“ 15211313.. “3.121229 ”31:?" M
U.S. Greek U.S. Greek U.S. Greek U.S. Greek U.S. Greek

31 6 4 19 17 0 l 0 0 0 0

32 8 9 16 15 1 0 O O 0 O

33 2 9 17 14 6 0 O 0 O 0

34 5 0 18 .13 2 9 0 0 0 0

35 1 10 21 14 3 1 0 O O 0

36 6 2 18 15 1 5 0 0 0 0

37 4 6 21 16 0 2 0 0 0 0

38 3 6 21 16 1 2 0 0 0 0

39 3 4 22 18 0 l 0 0 0 0

40 2 15 ' 18 14 '5 4 0 0 0

41 1 3 23 12 1 8 1 0 0 0 0

42 0 1 9 17 12 5 3 0 1 l

43 3 l 22 3 0 7 O 5 0 4

44 5 3 18 14 l 3 0 l 0 l

45 6 7 8 16 ll 0 0 O 0 0

46 l 2 24 12 0 6 0 l 0 l

47 1 6 23 18 1 0 0 0 0 0

48 0 3 24 18 l 2 0 0 0

49 7 6 18 16 0 1 0 0 0 1

50 0 5 20 17 3 l l 0 l 0

51 5 3 18 ll 2 9 0 0 0 0

52 3 8 21 12 0 5 1 0 0 0

53 2 4 22 16 l 2 0 0 0 1

54 l 6 16 15 5 2 l 0 l 0

55 1 6 13 16 ll 1 0 l 0 0

56 3 3 14 10 8 10 0 0 0

57 2 4 16 12 7 6 0 0 0 0

58 1 3 23 14 ' 1 5 0 l 0 0

59 1 6 23 16 0 1 0 0‘ 0

60 1 6 24 18 0 0 0 0 0 0
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1ab1e 4.16.--Comparison of frequenc1es between United States and Greek students regarding

essentia1 sk111s to be attained by age 16.

  --7f -_—,
 _.....1 :7 -.. '2. _.J ‘ 1:23; :‘.—.1_‘_": " . 7 . ?‘: r, , =:. .'.' -:_—.-=*.' ::

 

333;— 51211“ 11:11:19 “83127829 ‘13:”
U.S. Greek U.S. Greek U.S. Greek U.S. Greek U.S. Greek

1 O 5 51 34 5 12 0 0 0 0

2 7 7~ 46 40 3 9 0 1 0 0

3 1O 8 27 14 19 32 0 2 0 O

4 8 10 38 29 8 15 . 1 1 1 O

5 1 3 26 39 16 12 1O 2 3 0

6 4 1 46 13 3 24 3 11 O 5

7 8 14 42 40 6 5 0 1 0 0

8 19 9 32 44 5 2 0 0 0 0

9 14 5 ' 41 45 2 5 0 1 0 0

1O 17 9 32 43 7 3 0 1 0 0

11 10 11 40 41 5 8 1 O 0 0

12 7 8 35 35 14 7 0 1 0 0

13 9 9 31 20 17 25 0 1 0 1

14 2 8 36 31 15 17 1 0 2 0

15 7 5 26 25 18 20 0 5 3 1

16 6 17 34 17 14 22 2 0 0 0

17 1 17 7 27 17 11 0 0 0 0

18 7 3 14 20 30 31 3 0 O O

19 15 3 26 13 14 34 1 4 O 0

20 11 14 40 30 4 12 0 1 1 0

21 7 21 37 31 8 4 4 0 0 0

22 4 7 42 39 7 6 3 1 0 3

23 14 14 31 35 11 9 O 0 O 0

24 10 16 42 31 4 10 0 0 0 0

25 0 15 43 35 10 4 2 3 0 0

26 9 6 34 23 12 21 0 3 1 0

27 2 4 39 35 - 12 13 2 4 1 0

28 6 2 40 33 9 16 0 O 0 0

29 5 6 29 44 21 5 1 0 0

30 5 10 43 23 7 23 1 1 0
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Tab1e 4.16.~-Cont1nued.

  

 

‘33::- :féi 12????319 ”8131327329 P133? Harmfu‘.

U.S. Greek U.S. Greek U.S. Greek U.S. Greek U.S. Greek

31 9 11 35 34 12 1o 0 1 o o

32 10 14 38 37 6 5 o o o o

33 8 20 36 27 9 9 1 o 1 o

34 6 4' 45 24 5 20 o 5 o 3

35 1 17 44 A 32 8 8 2 o 1 0

36 5 5 44 33 5 16 1 1 o 1

37 5 13 47 31 4 6 1 3 o 2

38 4 15 49 44 1 5 o o 1 0

39 5 1o 47 41 4 3 o 1 o o

40 4 6 4 31 33 20 14 o 2 1 o

41 3 4 38 25 12 23 2 3 o o

42 5 1 28 27 14 21 8 5 1 2

43 4 2 46 21 5 24 o 7 0 1

44 9 1o 35 26 11 18 o 1 o 1

45 1o 14 26 3o 18 9 1 3 o o

46 4 7 43 25 8 17 o 6 o 1

47 6 1o 39 39 10 6 0 1 o 1

48 4 6 43 38 5 10 1 o 1 o

49 6 15 41 36 4 4 3 o 1 0

50 5 11 37 34 11 1o 1 o 1 o

51 8 13 35 26 1o 16 1 o o 1

52 5 12 44 35 5 8 1 o o

53 5 9 35 25 14 12 o 7 o 2

54 1 18 28 33 23 5 3 1 o o

55 2 9 21 34 30 12 1 1 1 0

56 4 1 24 21 24 22 3 2 0 o

57 8 5 33 30 13 21 o o o o

58 8 5 34 32 12 19 o o o o

59 14 14 36 35 2 7 2 o o o

60 6 14 44 32 5 6 o 4 o o
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Socia1 Deve10pment
 

A significance 1eve1 of .05 for this area was determined by

the overa11 two-tai1ed probabi1ity 1eve1 of .05. The two-tai1ed test

of probabi1ity was used for significance ca1cu1ations. Refer to

Tab1es 4.17a, 4.17b, and 4.17c for frequency comparisons.

Item 1: Keep their room c1ean and order1y

Parents: The t-va1ue score was ca1cu1ated as 3.97 with a two-

tai1ed probabi1ity 1eve1 of .005, which wa§_statistica11y significant.

Teachers: A t-va1ue score was ca1cu1ated as .01 with a two-

tai1ed probabi1ity 1eve1 of .989, which was ngt_statistica11y sig-

nificant.

Students: A t—va1ue score was ca1cu1ated as .75 with a two-

tai1ed probabi1ity 1eve1 of .456, which was ngt_statistica11y sig-

nificant.

Item 4: Deve1ops and exp1ores own interest and/or hobbies

Parents: The t-va1ue score was ca1cu1ated as .40 with a two-

tai1ed probabi1ity 1eve1 of .692, which was g9§_statistica11y sig-

nificant.

Teachers: The t-va1ue score was ca1cu1ated as 1.11 with a two-

tai1ed probabi1ity 1eve1 of .275, which was g9t_statistica11y sig-

nificant.

Students: The t-va1ue score was ca1cu1ated as .28 with a two-

tai1ed probabi1ity 1eve1 of .782, which was g9t_statistica11y sig-

nificant.
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Item 5: Can make be1ieve

Parents: The t-va1ue score was ca1cu1ated as 3.66 with a two-

tai1ed probabi1ity 1eve1 of .001, which wa§_statistica11y significant.

Teachers: The t-va1ue score was ca1cu1ated as 1.83 with a

two-tai1ed probabi1ity 1eve1 of .277, which was ggt_statistica11y

significant.

Students: The t-va1ue score was ca1cu1ated as 3.69 with a

two-taiIed probabi1ity 1eve1 of .000, which wa§_statistica11y sig-

nificant.

Item 9: Communicates we11 with other students

Parents: The t-va1ue score was ca1cu1ated as 1.15 with a

two-tai1ed probabi1ity 1eve1 of .256, which was ngt_statistica11y

significant.

Teachers: A t-va1ue score was ca1cu1ated as 3.16 with a two-

tai1ed probabi1ity 1eve1 of .003, which wa§_statistica11y significant.

Students: A t-va1ue score was ca1cu1ated as 2.92 with a two-

tai1ed probabi1ity 1eve1 of .004, which was statistica11y significant.

Item 11: Speech is c1ear and concise

Parents: The t-va1ue score was ca1cu1ated as 2.29 with a two-

tai1ed probabi1ity 1eve1 of .027, which was statistica11y significant.

Teachers: The t-va1ue score was ca1cu1ated as 2.54 with a

two-tai1ed probabi1ity 1eve1 of .015, which wa§_statistica11y sig-

nificant.
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Students: The t-va1ue score was ca1cu1ated as .49 with a

two-tai1ed probabiTity 1eve1 of .622, which was ngt_statistica11y

significant.

Item 17: Reads a newspaper every day

Parents: The t-va1ue score was ca1cu1ated as 3.44 with a

two-tai1ed probabiTity 1eve1 of .001, which wa§_statistica11y sig-

nificant.

Teachers: The t—va1ue score was ca1cu1ated as 1.22 with a

two-tai1ed probabi1ity 1eve1 of .229, which was ggt_statistica11y

significant.

Students: The t-va1ue score was ca1cu1ated as 4.63 with a

two-tai1ed probabi1ity 1eve1 of .000, which wa§_statistica11y sig-

nificant.

Item 21: Ta1ks to adu1ts other than parents and sibTings

Parents: The t-va1ue score was ca1cu1ated as .14 with a two-

tai1ed probabi1ity 1eve1 of .887, which was not statistica11y sig-

nificant.

Teachers: The t-va1ue score was ca1cu1ated as .82 with a

two-taiIed probabi1ity 1eve1 of .429, which was not statistica11y

significant.

Students: The t-va1ue score was ca1cu1ated as 3.67 with a

two-tai1ed probabi1ity 1eve1 of .000, which wa§_statistica11y sig-

nificant.
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Item 28: Ta1ks easi1y with a friend

Parents: The t-va1ue score was ca1cu1ated as 1.83 with a

two-tai1ed probabi1ity 1eve1 of .074, which was n9t_statistica11y

significant.

Teachers: The t-va1ue score was ca1cu1ated as 2.76 with a

two-tai1ed probabi1ity 1eve1 of .008, which wa§_statistica11y sig-

nificant.

Students: The t-va1ue score was ca1cu1ated as 3.03 with a

two-tai1ed probabi1ity 1eve1 of .005, which wa§_statistica11y sig-

nificant.

Item 33: Cooks for se1f and others

Parents: The t-va1ue score was ca1cu1ated as 1.83 with a

two-taiTed probabi1ity 1eve1 of .074, which was ngt_statistica11y

significant.

Teachers: The t-va1ue score was ca1cu1ated as 3.61 with a

two-tai1ed probabi1ity 1eve1 of .001, which wa§_statistica11y sig-

nificant.

Students: The t-va1ue score was ca1cu1ated as 2.24 with a

two-tai1ed probabi1ity 1eve1 of .027, which was statistica11y sig-

nificant.

Item 35: Is capabIe of simp1e househon chores

Parents: The t-va1ue score was ca1cu1ated as 2.86 with a

two-tai1ed probabi1ity 1eve1 of .006, which wg§_statistica11y sig-

nificant.
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Teachers: The t-va1ue score was ca1cu1ated as 3.83 with a

two-tai1ed probabi1ity 1eve1 of .000, which wa§_statistica11y sig-

nificant.

Students: The t-va1ue score was ca1cu1ated as 3.36 with a

two-tai1ed probabi1ity 1eve1 of .001, which wa§_statistica11y sig-

nificant.

Item 38: Gets a1ong with other chi1dren

Parents: The t-va1ue score was ca1cu1ated as 1.49 with a

two-tai1ed probabi1ity 1eve1 of .144, which was ggt_statistica11y

significant.

Teachers: The t-va1ue score was ca1cu1ated as .62 with a

two-tai1ed probabi1ity 1eve1 of .537, which was ngt_statistica11y

significant.

Students: The t-va1ue score was ca1cu1ated as 2.13 with a

two-tai1ed probabi1ity 1eve1 of .035, which wa§_statistica11y sig-

nificant.

Item 39: Better-than-average socia1 adjustment

Parents: The t-va1ue score was ca1cu1ated as 1.14 with a

two-tai1ed probabi1ity 1eve1 of .262, which was ggt_statistica11y

significant.

Teachers: The t-va1ue score was ca1cu1ated as .09 with a

two-tai1ed probabi1ity 1eve1 of .928, which was ggt_statistica11y

significant.
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Students: The t-va1ue score was ca1cu1ated as .78 with a

two-tai1ed probabi1ity 1eve1 of .434, which was ggt_statistica11y

significant.

Item 41: He1ps with simp1e chores

Parents: The t-va1ue score was ca1cu1ated as 3.03 with a

two—tai1ed probabiTity 1eve1 of .004, which wa§_statistica11y sig—

nificant.

Teachers: The t-va1ue score was ca1cu1ated as 1.83 with a

two-tai1ed probabi1ity 1eve1 of .073, which was ngt_statistica11y

significant.

Students: The t-va1ue score was ca1cu1ated as 1.93 with a

two-tai1ed probabi1ity 1eve1 of .057, which was ngt statistica11y

significant.

Item 43: Fo110ws directions

Parents: The t-va1ue score was ca1cu1ated as 2.28 with a

two-tai1ed probabi1ity 1eve1 of .027, which wa§_statistica11y sig-

nificant.

Teachers: The t-va1ue score was ca1cu1ated as 6.40 with a

two-tai1ed probabi1ity 1eve1 of .000, which wa§_statistica11y sig-

nificant.

Students: The t-va1ue score was ca1cu1ated as 6.56 with a

two-tai1ed probabi1ity 1eve1 of .000, which wa§.statistica11y sig-

nificant.
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Item 46: Listens attentive1y in a group

Parents: The t-va1ue score was ca1cu1ated as 6.62 with a

two-tai1ed probabi1ity 1eve1 of .000, which wa§_statistica11y sig-

nificant.

Teachers: The t-va1ue score was ca1cu1ated as 2.06 with a

two-tai1ed probabi1ity 1eve1 of .045, which was statistica11y sig-

nificant.

Students: The t-va1ue score was ca1cu1ated as 2.71 with a

two-tai1ed probabi1ity 1eve1 of .008, which wa§_statistica11y sig-

nificant.

Item 50: Does not fight with sib1ings or friends

Parents: The t-va1ue score was ca1cu1ated as .22 with a two—

tai1ed probabi1ity 1eve1 of .030, which wa§_statistica11y significant.

Teachers: The t—va1ue score was ca1cu1ated as 2.68 with a

two-taiTed probabi1ity 1eve1 of .010, which wg§_statistica11y sig-

nificant.

Students: The t-va1ue score was ca1cu1ated as 1.20 with a

two-tai1ed probabiTity 1eve1 of .233, which was ngt_statistica11y

significant.

Item 57: Dresses se1f with proper coTor combinations or

co1or coordination

Parents: The t-va1ue score was ca1cu1ated as 5.78 with a

two-tai1ed probabi1ity 1eve1 of .000, which was statistica11y sig-

nificant.
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Teachers: The t-va1ue score was ca1cu1ated as .59 with a

two-tai1ed probabiTity 1eve1 of .556, which was ggt_statistica11y

significant.

Students: The t-va1ue score was ca1cu1ated as 1.34 with a

two-tai1ed probabi1ity 1eve1 of .182, which was ggt_statistica11y

significant.

Item 60: Better than average in persona1 hygiene

Parents: The t-va1ue score was ca1cu1ated as 2.73 with a

two-tai1ed probabi1ity 1eve1 of .009, which wg§_statistica11y sig-

nificant.

Teachers: The t-va1ue score was ca1cu1ated as 2.16 with a

two-tai1ed probabi1ity 1eve1 of .036, which wa§_statistica11y sig-

nificant.

Students: The t-va1ue score was ca1cu1ated as .30 with a

two-tai1ed probabi1ity 1eve1 of .764, which was ggt_statistica11y

significant.

Emotiona1 Deve1opment

A significance 1eve1 of .05 for this area was determined by

the overa11 two-taiIed probabi1ity 1eve1 of .05. The two-tai1ed test

of probabi1ity was used for significance ca1cu1ations. Refer to

Tab1es 4.18a, 4.186, and 4.18c for comparisons.

Item 16: Can so1ve most prob1ems without others' he1p

Parents: The t-va1ue score was ca1cu1ated as .52 with a

two-tai1ed probability 1eve1 of .608, which was ngt_statistica11y

significant.
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Teachers: The t-value score was calculated as 1.41 with a

two-tailed probability level of .542, which was ngt_statistically

significant.

Students: The t-value score was calculated as .74 with a

two-tailed probability level of .462, which was ngt_statistica11y

significant.

Item 20: Better-than-average ability to solve problems

of life

Parents: The t-value score was calculated as .18 with a two-

tailed probability level of .860, which was ggt_statistica11y sig-

nificant.

Teachers: The t-value score was calcu1ated as 1.41 with a

two-tailed probabi1ity 1eve1 of .165, which was ngt_statistica11y

significant.

Students: The t-value score was calculated as .55 with a two-

tailed probability level of .586, which was ggt_statistically sig-

nificant.

Item 22: Has motivation and incentive

Parents: The t-value score was calculated as .94 with a two-

tailed probability level of .351, which was ggt_statistically sig-

nificant.

Teachers: The t-value score was calculated as 1.12 with a

two-tailed probability level of .270, which was ggt_statistica11y

significant.
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Students: The t—value score was calculated as .12 with a two-

tailed probability level of .901, which was ggt_statistica11y sig-

nificant.

Item 25: Can p1ay alone

Parents: The t-value score was calculated as .78 with a two-

tailed probabi1ity 1eve1 of .441, which was ngt_statistically sig-

nificant.

Teachers: The t-value score was calculated as 2.55 with a

two-tai1ed probability level of .014, which wa§_statistica11y sig-

nificant.

Students: The t-value score was calculated as 2.83 with a

two-tailed probability level of .006, which wa§_statistica11y sig-

nificant.

Item 27: Demands little of adu1ts' time

Parents: The t-value score was calculated as 2.26 with a

two-tailed probability level of .029, which wa§_statistica11y sig-

nificant.

Teachers: The t-value score was calculated as 2.43 with a

two-tailed probability level of .019, which wa§_statistica11y sig-

nificant.

Students: The t-value score was calculated as .08 with a

two-tailed probability level of .933, which was ggt_statistica11y

significant.
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Item 30: Expresses basic desires (cold, hungry, thirsty)

without reservation

Parents: The t-value score was calculated as 2.63 with a

two-tailed probability level of .012, which wa§_statistica11y sig-

nificant.

Teachers: The t-value score was calculated as 3.18 with a

two-tailed probabi1ity level of .003, which wa§_statistica11y sig-

nificant.

Students: The t-value score was calculated as 1.54 with a

two-tailed probability level of .127, which was ggt_statistica11y

significant.

Item 32: Can put in normal order the necessary steps for

the completion of a prob1em of life

Parents: The t-value score was calculated as 2.07 with a

two-tailed probability level of .044, which wa§_statistica11y sig-

nificant.

Teachers: The t-value score was calculated as .64 with a

two-tailed probability level of .525, which was ggt_statistica11y

significant.

Students: The t-value score was calculated as .98 with a

two-tailed probabi1ity 1eve1 of .330, which was not statistically

significant.

Item 36: Better-than-average se1f-image and happiness

Parents: The t—value score was calculated as 3.39 with a

two-tailed probability level of .003, which wa§_statistically sig-

nificant.
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Teachers: The t-value score was calculated as 2.18 with a

two-tailed probability level of .035, which wa§_statistica11y sig-

nificant.

Students: The t-value score was ca1cu1ated as 1.73 with a

two-tailed probabi1ity leve1 of .086, which was ngt_statistica11y

significant.

Item 37: Self-control

Parents: The t-va1ue score was calculated as .35 with a two-

tailed probability level of .730, which was ggt_statistica11y sig-

nificant.

Teachers: The t-value score was calculated as .05 with a

two-tailed probability 1eve1 of .961, which was ngt_statistically

significant.

Students: The t-value score was calculated as .63 with a

two-tailed probability level of .527, which was ngt_statistica11y

significant.

Item 48: Happy and cheerful most of the time

Parents: The t-value score was ca1cu1ated as .18 with a two-

tailed probability level of .861, which was ngt_statistica11y sig-

nificant.

Teachers: The t-value score was calculated as .71 with a

two-tailed probability level of .425, which was ggt_statistica11y

significant.

Students: The t-value score was calculated as 1.18 with a

two-tailed probability level of .745, which was 393'statistically

significant.
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Item 52: Strong, positive picture of himself

Parents: The t-value score was calculated as 4.45 with a

two-tailed probability level of .000, which wa§_statistically sig-

nificant.

Teachers: The t-value score was calculated as .71 with a

two-tailed probability level of .481, which was ngt_statistically

significant.

Students: The t-value score was calculated as 1.18 with a

two-tailed probability level of .241, which was ngt_statistically

significant.

Item 54: Will sit alone quiet1y

Parents: The t-value score was calculated as .66 with a two-

tailed probability level of .514, which was ngt_statistically sig-

nificant.

Teachers: The t-value score was calculated as 2.33 with a

two-tailed probability level of .024, which wa§_statistically sig-

nificant.

Students: The t-value score was calculated as 6.07 with a

two-tailed probability level of .000, which wa§_statistica11y sig-

nificant.

Academic Development

A significance level of .05 for this area was obtained by the

overall two-tailed probability level of .05. The two-tailed test of

probability was used for significance calculations. Refer to Tables

4.19a, 4.19b, and 4.19c for comparisons.
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Item 2: Can make themselves clearly understood

Parents: The t-value score was calculated as .87 with a two-

tailed probability level of .371, which was ggt_statistically sig-

nificant.

Teachers: The t-value score was calculated as .10 with a

two-tailed probability level of .923, which was ggt_statistically

significant.

Students: The t-value score was calculated as 1.46 with a

two-tailed probability level of .147, which was ggt_statistically

significant.

Item 7: Understands the biological basics of reproduction

Parents: The t-value score was calculated as .85 with a two-

tailed probability level of .402, which was ggt_statistically sig-

nificant.

Teachers: The t-value score was calculated as 1.59 with a

two-tailed probability level of .120, which was not statistically

significant.

Students: The t-value score was calculated as .99 with a

two-tailed probability level of .323, which was ggt.statistically

significant.

Item 8: Can write a correct paragraph

Parents: The t-value score was calculated as 1.77 with a

two-tailed probability level of .084, which was ggt_statistically

significant.
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Teachers: The t-value score was calculated as 2.25 with a

two-tailed probability level of .035, which wa§_statistically sig-

nificant.

Students: The t-value score was calculated as 1.22 with a

two-tailed probability level of .225, which was ngt_statistically

significant.

Item 10: Knows basic algebraic functions

Parents: The t-value score was calculated as 1.40 with a

two-tailed probability level of .167, which was ggt_statistically

significant.

Teachers: The t-value score was calculated as .84 with a

two-tailed probability level of .403, which was ngt_statistically

significant.

Students: The t-value score was calculated as .97 with a

two-tailed probability level of .336, which was ggt_statistically

significant.

Item 13: Able to write well a two-page story

Parents: The t-value score was calculated as 1.59 with a

two-tailed probability level of .118, which was ngt_statistically

significant.

Teachers: The t-value score was calculated as 1.63 with a

two-tailed probability level of .110, which was not statistically

significant.

Students: The t-value score was calculated as 1.74 with a

two-tailed probability level of .084, which was ngt_statistically

significant.
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Item 15: Reads a book a week at grade level or above

Parents: The t-value score was calculated as .04 with a

two-tailed probability level of .969, which was ngt_statistica11y

significant.

Teachers: The t-value score was calculated as 2.99 with a

two-tailed probability level of .004, which w§§_statistica11y sig-

nificant.

Students: The t-value score was calculated as .77 with a

two-tailed probability level of .444, which was ngt_statistically

significant.

Item 18: Knows how to write a simple play

Parents: The t—value score was calculated as 2.73 with a

two-tailed probability level of .009, which wg§_statistically sig-

nificant.

Teachers: The t-value score was calculated as 2.25 with a

two-tailed probability level of .029, which wa§_statistica11y sig-

nificant.

Students: The t-value score was calculated as .14 with a

two-tailed probability level of .892, which was n9t_statistically

significant.

Item 19: Knows how to do basic geometric functions

Parents: The t-value score was calculated as 2.29 with a

two-tailed probability level of .027, which wa§_statistically sig-

nificant.
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Teachers: The t-value score was calculated as 3.51 with a

two-tailed probability level of .001, which wa§_statistica11y sig-

nificant.

Students: The t-value score was calculated as 5.13 with a

two-tailed probability level of .000, which wa§_statistically sig-

nificant.

Item 26: Recognizes basic color combinations

Parents: The t-value score was calculated as 4.09 with a

two-tailed probability level of .000, which wg§_statistically sig-

nificant.

Teachers: The t-value score was calculated as 1.12 with a

two-tailed probability level of .267, which was ggt_statistically

significant.

Students: The t-value score was calculated as 2.67 with a

two-tailed probability level of .009, which wa§_statistically sig-

nificant.

Item 40: Is able to draw simp1e pictures

Parents: The t-value score was calculated as 2.93 with a

two—tailed probability level of .005, which wa§_statistically sig-

nificant.

Teachers: The t-value score was calculated as .97 with a

two-tailed probability level of .336, which was ggt_statistically

significant.

Students: The t-value score was calculated as .92 with a

two-tailed probability level of .357, which was ngt_statistically

significant.
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Item 45: Knows how to effectively use the trigonometric

functions on a calculator

Parents: The t-value score was calculated as 2.59 with a

two-tailed probability level of .013, which was statistically sig-

nificant.

Teachers: The t-value score was calculated as 2.59 with a

two—tailed probability level of .013, which wg§_statistically sig-

nificant.

Students: The t-value score was calculated as 1.23 with a

two—tailed probability level of .222, which was not statistically

significant.

Item 49: Enjoys learning

Parents: The t-value score was calculated as .97 with a two-

tailed probability level of .335, which was ggt_statistically sig-

nificant.

Teachers: The t-value score was calculated as 1.02 with a

two-tailed probability level of .307, which was ngt_statistically

significant.

Students: The t-value score was calculated as 2.60 with a

two-tailed probability level of .011, which wa§_statistically sig-

nificant.

Item 51: Better than average in school

Parents: The t-value score was calculated as 2.11 with a

two-tailed probability level of .041, which wa§_statistically sig-

nificant.
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Teachers: The t-value score was calculated as 2.16 with a

two-tailed probability level of .036, which wa§_statistically sig-

nificant.

Students: The t-value score was calculated as .02 with a

two-tailed probability level of .985, which was ngt_statistically

significant.

Item 58: Better-than-average vocabulary

Parents: The t-value score was calculated as 1.22 with a

two-tailed probability level of .230, which was ggt_statistically

significant.

Teachers: The t-value score was calculated as 1.12 with a

two-tailed probability level of .269, which was ngt_statistically

significant.

Students: The t-value score was calculated as 1.51 with a

two-tailed probability level of .133, which was ngt_statistically

significant.

Moral Development
 

A significance level of .05 for this area was obtained by

the overall two-tailed probability level of .05. The two-tailed test

of probability was used for significance calculations. Refer to

Tables 4.20a, 4.20b, and 4.20c for comparisons.

Item 6: Obeys parents and teachers

Parents: The t-value score was calculated as .84 with a two-

tailed probability level of .406, which was ngt_statistica11y sig-

nificant.
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Teachers: The t-value score was calculated as 6.27 with a

two-tailed probability level of .000, which wa§_statistically sig-

nificant.

Students: The t-value score was calculated as 6.79 with a

two-tailed probability level of .000, which wa§_statistically sig-

nificant.

Item 24: Honest

Parents: The t—value score was calculated as 1.44 with a

two-tailed probability level of .158, which was ngt_statistically

significant.

Teachers: The t-value score was calculated as .37 with a

two-tailed probability level of .713, which was ngt_statistically

significant.

Students: The t-value score was calculated as .02 with a

two-tailed probability level of .987, which was ngt_statistically

significant.

Item 31: Respectful of others' feelings

Parents: The t-value score was calculated as .20 with a

two-tailed probability level of .840, which was ggt_statistically

significant.

Teachers: The t-value score was calculated as .91 with a

two-tailed probability level of .367, which was ngt_statistically

significant.

Students: The t-value score was calculated as .29 with a

two-tailed probability level of .770, which was ngt_statistically

significant.
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Item 34: Has a sense of responsibility

Parents: The t-value score was calculated as .55 with a two-

tailed probability level of .583, which was ngt_statistically sig-

nificant.

Teachers: The t-value score was calculated as 3.51 with a

two-tailed probability level of .001, which wa§_statistically sig-

nificant.

Students: The t-value score was calculated as 4.56 with a

two-tailed probability level of .000, which wa§_statistically sig-

nificant.

Item 42: Strong religious beliefs

Parents: The t-value score was calculated as 2.02 with a

two-tailed probability level of .049, which was statistically sig-

nificant.

Teachers: The t-value score was calculated as 2.47 with a

two-tailed probability level of .017, which wa§_statistically sig-

nificant.

Students: The t-value score was calculated as .87 with a

two-tailed probability level of .386, which was ggt_statistically

significant.

Item 44: Honest

Parents: The t-value score was calculated as .25 with a two-

tailed probability level of .806, which was ggt_statistically sig-

nificant.
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Teachers: The t-value score was calculated as 1.84 with a

two-tailed probability level of .073, which was ngt_statistically

significant.

Students: The t-value score was calculated as 2.27 with a

two-tailed probability level of .026, which wa§_statistically sig-

nificant.

Item 53: Fair with others

Parents: The t-value score was calculated as 2.10 with a

two-tailed probability level of .042, which wg§_statistically sig-

nificant.

Teachers: The t-value score was calculated as .46 with a

two-tailed probability level of .646, which was ggt statistically

significant.

Students: The t-value score was calculated as .95 with a

two-tailed probability level of .345, which was ngt_statistically

significant.

Item 59: Can be separated from parents and still be responsible

Parents: The t-value score was calculated as .47 with a

two-tailed probability level of .639, which was ggt_statistica11y

significant.

Teachers: The t-value score was calculated as 1.54 with a

two-tailed probability level of .130, which was ggt_statistically

significant.

Students: The t-value score was calculated as .28 with a

two-tailed probability level of .778, which was not statistically

significant.
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Physical Skills
 

A significance level of .05 for this area was obtained by

the overall two-tailed probability level of .05. The two-tailed test

of probability was used for significance calculations. Refer to

Tables 4.21a, 4.216, and 4.21c for comparisons.

Item 3: Better-than-average coordination and physical

strength

Parents: The t-value score was calculated as 4.21 with a

two-tailed probability level of .000, which wa§_statistically sig-

nificant.

Teachers: The t-value score was calculated as 1.79 with a

two-tailed probability level of .080, which was ggt_statistically

significant.

Students: The t-value score was calculated as 2.40 with a

two-tailed probability level of .018, which was statistically sig-

nificant.

Item 12: Can ride a bicycle

Parents: The t-value score was calculated as 2.47 with a

two-tailed probability level of .018, which wg§_statistically sig-

nificant.

Teachers: The t-value score was calculated as 2.32 with a

two-tailed probability level of .025, which was statistically sig-

nificant.

Students: The t-value score was calculated as .89 with a

two-tailed probability level of .374, which was ngt_statistically

significant.
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Item 14: Can wash and iron own clothes

Parents: The t-value score was calculated as 2.62 with a

two-tailed probability level of .012, which wa§_statistically sig-

nificant.

Teachers: The t-value score was calculated as .56 with a

two-tailed probability level of .580, which was n9t_statistically

significant.

Students: The t-value score was calculated as 1.61 with a

two-tailed probability level of .111, which was ngt_statistically

significant.

Item 23: Able to swim

Parents: The t-value score was calculated as 3.78 with a

two-tailed probability level of .000, which wa§_statistically sig-

nificant.

Teachers: The t-value score was calculated as .31 with a

two-tailed probability level of .755, which was ngt_statistically

significant.

Students: The t-value score was calculated as .57 with a

two-tailed probability level of .573, which was ggt_statistically

significant.

Item 29: Plays soccer or volleyball

Parents: The t-value score was calculated as 4.38 with a

two-tailed probability level of .000, which wg§_statistically sig-

nificant.
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Teachers: The t-value score was calculated as 2.25 with a

two-tailed probability level of .031, which wa§_statistically sig-

nificant.

Students: The t-value score was calculated as 3.16 with a

two-tailed probability level of .002, which wa§_statistically sig-

nificant.

Item 47: Has a fairly good memory

Parents: The t-value score was calculated as 3.03 with a

two-tailed probability level of .004, which was statistically sig-

nificant.

Teachers: The t-value score was calculated as 2.35 with a

two-tailed probability level of .023, which wa§_statistically sig-

nificant.

Students: The t-value score was calculated as 1.00 with a

two-tailed probability level of .320, which was ngt_statistically

significant.

Item 55: Can color well

Parents: The t-value score was calculated as 3.84 with a

two-tailed probability level of .000, which wa§_statistically sig-

nificant.

Teachers: The t—value score was calculated as 2.38 with a

two-tailed probability level of .000, which wa§_statistically sig-

nificant.

Students: The t-value score was calculated as 3.23 with a

two-tailed probability level of .002, which was statistically sig-

nificant.
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Item 56: Can dance

Parents: The t-value score was calculated as 3.66 with a

two-tailed probability level of .001, which wa§_statistically sig-

nificant.

Teachers: The t-value score was calculated as .54 with a two-

tailed probability level of .594, which was ggt_statistically sig-

nificant.

Students: The t-value score was calculated as 1.54 with a

two-tailed probability level of .151, which was ngt_statistically

significant.

Summar

In this chapter, the analysis of the data was presented.

Within the limitations of the study, the major findings were:

United States and Greek (a) Parents,

(6) Teachers, and (c) StudentsT—T

Rankings of Developmental Skills

 

 

a. The United States and Greek parents indicated differences

in their rank ordering in the child's social, problem solving,

physical, emotional, language, self-help, and academic development.

Only one area, moral growth, received a similar ranking from both

cultures. Although there were significant differences between the

individual developmental groups' rankings by United States and Greek

parents, the overall ranking as determined by the Spearman rank-order

correlation coefficient indicated no significant difference in the

overall rank ordering.
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b. The United States and Greek teachers indicated no dif-

ferences in their overall rank ordering in the above-mentioned areas.

c. The United States and Greek students indicated equal dif-

ferences and similarities in their rank ordering in the above—mentioned

areas. However, the overall rank ordering as determined by the Spearman

rank-order correlation coefficient was not significantly different.

United States and Greek (a) Parents,

1b) Teachers, and (6) Students'

Assignments for Home and School

Responsibility,

 

 

a. The United States and Greek parents indicated different

responses in their assignments for home and school responsibility in

four of the eight developmental areas. These were the areas of

social skills, problem solving, physical skills, and moral growth.

There were similar responses in the areas of emotional adjustment,

self-help, academic skills, and language skills.

6. The United States and Greek teachers indicated similar

responses in six of the eight developmental areas, with the only

difference being in the areas of academic skills and moral growth.

c. The United States and Greek students indicated similar

responses in four of the eight developmental areas, with the differ-

ences being in the areas of emotional adjustment, language skills,

se1f-help skills, and academic skills.
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United States and Greek Parents,

Teachers, and Students'7(a) Social,

16 Emotiona1, (c) Academic,

(d) Moral, and Xel'Physical

Expectations

 

 

 
 

 

a. In the area of social expectations, there were significant

differences indicated by United States and Greek parents (11 of 18

items), teachers (9 of 18 items), and students (10 of 18 items)

as listed in Tables 4.17a, 4.176, and 4.17c.

6. In the area of emotional expectations, there were sig-

nificant differences indicated by United States and Greek parents

(5 of 12 items), teachers (5 of 12 items), and students (2 of 12 items)

as listed in Tables 4.18a, 4.186, and 4.18c.

c. In the area of academic expectations, there were sig-

nificant differences indicated by United States and Greek parents

(6 of 14 items), teachers (6 of 14 items), and students (3 of 14 items)

as listed in Tables 4.19a, 4.196, and 4.19c.

d. In the area of moral expectations, there were significant

differences indicated by United States and Greek parents (2 of 8

items), teachers (3 of 8 items), and students (3 of 8 items) as shown

in Tables 4.20a, 4.206, and 4.20c.

e. In the area of physical expectations, there were signifi-

cant differences indicated by United States and Greek parents (8 of

8 items), teachers (4 of 8 items), and students (3 of 8 items) as

listed in Tables 4.21a, 4.216, and 4.21c.

Chapter V is devoted to the drawing of conclusions, comments,

and recommendations based on the preceding research and analysis.



CHAPTER V

CONCLUSIONS AND RECOMMENDATIONS

Introduction
 

In this chapter a summary of the study is presented, followed

by major findings, discussion, and recommendations for future research.

Summar

The purpose of the study was to investigate and compare

parents, teachers, and students' expectations in two educational

units--American and Greek--presenting social, economic, and cultural

similarities with particular emphasis on cross-cultural comparisons

and students' expected performance in the United States and in

Greece.

The sampled United States population included 40 parents,

40 teachers, andlCMlstudents of a secondary accredited American school

(American Community Schools of Athens, Inc.) in Greece during the

1980-81 school year. The sampled Greek population included 40 parents,

30 teachers, and 75 students of a Greek secondary school (Athena

School, G. Zirides) located in Athens, during the 1980-81 school year.

Instruments used to collect the data included questionnaires (Parts I,

II, and III followed by subsidiary questions) for cross-cultural com-

parisons of parents, teachers, and students' expectations of a child

by age 16.

158



159

The procedures in conducting the research included meetings

with administrators, teachers, and students from each culture to dis-

cuss appropriateness of the instrument items to the respective cul-

tures. The procedures also included a explanatory cover letter sent

to parents along with the questionnaire. A back-translation method

was used for the instrument, with verification of accuracy by the

researcher and translators from each culture. The collected data

were analyzed both statistically and inferentially. The data were

analyzed statistically by the t-test and the Spearman rank-order

correlation (Question 1).

The data were also analyzed inferentially, primarily through

frequency patterns and individual frequency responses for the various

items on the questionnaires.

Research Questions
 

The following research questions were constructed to guide

the study:

Question 1: 00 significant differences exist between United

States and Greek parents, teachers, and students

with respect to their secondary school students'

development in eight areas, as measured by rankings

in these areas?

 

Question 2: Are there differences between who is considered

primarily responsible, and to what extent, for

helping the United States and Greek child to accomp-

lish his social, emotional, moral, academic, and

physical development?

 

Question 3: Are there differences between the United States and

Greek parents, teachers, and students with respect

to the groups of skills considered to be most impor-

tant for a child by the age of 16?
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Research Findings

The findings related to the research questions in the frame-

work of the indicated location, population sampling, and methodology

are:

Research Question 1

A. United States and Greek parents did not indicate significantly

different responses in the overall rankings of the child's develop-

mental skills, according to the Spearman rank-order correlations.

The United States and Greek parents indicated, in order of importance,

the following rankings:

  

United States Parents Greek Parents

1. Moral growth 1. Moral growth

2. Social skills 2. Problem solving

3. Emotional adjustment 3. Academic skills

4. Academic skills 4. Emotional adjustment

5. Problem solving 5. Social skills

6. Self-help skills 6. Language skills

7. Language skills 7. Physical skills

8. Physical skills 8. Self-he1p skills

B. United States and Greek teachers gave the same responses in

the overall rankings of the child's developmental skills in the fol—

lowing order of importance:

Emotional adjustment

Moral growth

Social skills

Problem solving

Language ski11s

Self-help skills0
3
4
.
1
1
%
d
e

c
o
o
.
.
.
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7. Academic skills

8. Physical skills

C. United States and Greek students gave different responses

(50 percent versus 50 percent) in the overall rankings of the child's

developmental skills. The United States and Greek students indicated,

in order of importance, the following rankings:

 
 

United States Students Greek Students

1. Social skills 1. Social skills

2. Moral growth 2. Moral growth

3. Emotional adjustment 3. Emotional adjustment

4. Problem solving 4. Academic skills

5. Academic skills 5. Problem solving

6. Self-he1p skills 6. Language skills

7. Language skills 7. Self-help skills

8. Physical skills 8. Physical skills

Research Question 2
 

A. The United States and Greek parents indicated differences in

responses for home responsibility in three of the eight areas:

social skills, physical skills, and language skills. The Greek par-

ents assigned more responsibility to the home for the above three

areas. Only one major difference occurred between the United States

and Greek parents, i.e., in the area of problem solving. The Greek

parents assigned a major responsibility to the school in this area.

In only two areas, emotional adjustment and moral growth, were there

noticeable differences between the United States and the Greek parents

concerning home and school responsibility. The most significant dif-

ference was in the area of moral growth, on which the Greek parents

assigned a significant responsibility to another institution.
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B. The United States and Greek teachers responded similarly in

seven of the eight areas concerning the responsibility assigned to

the home. There was only a minor difference with United States

teachers, who placed more responsibility on the home in the area of

academic skills. The Greek teachers assigned a significant differ-

ence in the responsibility of the school in the area of moral growth,

whereas the United States teachers placed a major responsibility for

moral growth on home and school.

C. The United States and Greek students responded differently

in only two of the eight areas concerning the responsibility assigned

to home, i.e., physical skills and academic skills. The Greek stu-

dents assigned more responsibility to home as compared to United

States students in the area of physical skills, whereas the United

States students placed more responsibility on home in the area of

academic skills. There were four areas of significant difference

between the responsibilities assigned to school by United States and

Greek students, i.e., emotional adjustment, language skills, self-

help, and academic skills. The United States students placed more

responsibility on the school in the area of language skills, whereas

in the other three areas the Greek students assigned more responsi-

bility to the school. There were significant differences in the

assignment of responsibility to home/school in five areas: problem

solving, physical skills, emotional adjustment, self-help, and moral

growth. In all the above five areas, the United States students

placed more responsibility on the combination home/school as compared

to Greek students.
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Research Question 3

As indicated in Tables 4.17 through 4.21, this question was

divided into five sections relative to the areas of social skills,

emotional development, academic skills, physical skills, and moral

growth.

In the area of social skills, there were significant differ-

ences between United States and Greek parents and teachers in 11 and

9 of the 18 items, respectively. United States and Greek students

also indicated significant differences in 10 of the 18 items.

In the area of emotional development, there were significant

differences between United States and Greek parents and teachers in

5 of the 12 items. American and Greek students indicated a signifi-

cant difference in only 2 of the 12 items.

In the area of academic skills, there were significant differ-

ences between United States and Greek parents in 6 of the 14 items.

United States and Greek teachers indicated significant differences

in 6 of the 14 items, whereas United States and Greek students indi-

cated significant differences in only 3 of the 14 items.

In the area of moral development, there were significant dif-

ferences between the United States and Greek parents in two of the

eight items. The United States and Greek teachers and students

indicated significant differences in four and three of the eight

items, respectively.

In the area of physical development, there were significant

differences between the United States and Greek parents in eight of

the eight items. United States and Greek teachers indicated
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significant differences in four out of the eight items, whereas United

States and Greek students indicated significant differences in three

of the eight items.

Discussion
 

In this section, the results derived from research findings

coupled with the interrelationship of the researcher's studies and

personal experiences in the United States and in Greece as well as the

literature related to both educational systems are discussed.

Ranking of Develgpmental Skills
 

There was no significant difference in the overall ranking of

the eight developmental skills by United States and Greek parents,

as computed by the Spearman rank-order correlation. Rankings of the

developmental skills by the United States and Greek parents varied

little in rank order except in the areas of social skills and problem

solving. The high ranking of social skills on the part of the United

States parents agrees with Stern's (1971) findings and Tanner's (1976)

conclusions. The low rank (sixth on an eight-item rank ordering) is

not surprising in the Greek results. It is congruent with the Greek

educational philosophy, approaches, and the expectations from the

school, which is viewed by parents as a purely "schooling" and not an

"educational" institution--in the broader acceptance of the term.

Despite the successive reforms, the Greek curriculum is entirely

geared to academic achievement, and there is no latitude whatsoever

for social growth.
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The fact that the United States and Greek teachers ranked

social growth equally high indicates that the Greek educators recog-

nize the need to integrate this skill in the educational function.

It is strikingly interesting, particularly from the intercultural

standpoint, to note that both United States and Greek students ranked

the same skills in the top order of importance, i.e., first, social

skills; second, moral growth; and third, emotional adjustment.

Referring to the important role of the student council as a

way to achieve socialization in Greek schools and to instill demo-

cratic concepts and habits in the student body, Papanoutsos (1974)

wrote:

Instead of ruling autocratically and provoking at times the

reactions of their best students (which reactions are not always

expressed due to hypocrisy--an even greater sin) teachers should

have the role held in the past in democratic Greek cities by

the elderly citizens: to enlighten, to counsel, to guide the

members of their community through their knowledge and experi-

ence. They should not impose their views directly or indirectly.

. . Is there any more beautiful, wise, educational approach

than this one? . . . Children should, as from their earlier age,

get accustomed to community life through collectively and respon-

sibly organized projects and gradually proceed to ever-excelling

shapes of se1f-government and se1f-discipline.

The rankings of academic achievement on the part of both United

States and Greek parents present relative similarities. An absolute

and stunning similarity in academic achievement is indicated by United

States and Greek teachers, who placed this skill seventh in the eight-

item rank order of importance. The low ranking scored by the Greek

teachers is not consistent with the expectations of parents and stu-

dents and is completely out of line with the educational demands of

the Greek authorities and the society. Be it noted that United States
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and Greek parents and students placed academic expectations on a much

higher level. Both Stern's and Tanner's findings indicated that

United States teachers ranked academic skills sixth in importance,

however.

United States and Greek parents, teachers, and students rated

physical skills in the lowest order of importance. It may have been

surprising, from the educational viewpoint, if parents and students

in stateside schools had ranked physical skills so low. On the inter-

national scene, these low scores indicate a switch in the priorities

of parents and students, who place higher importance on academic

skills. The lack of expanded facilities and opportunities for physi-

cal exercise accounts also for the parental and student rankings.

Both United States and Greek parents, teachers, and students

were in agreement on their responses concerning the high rank order

in which they placed moral growth. It was surprising to notice that

United States and Greek students placed moral growth second in impor-

tance, whereas both placed social skills first. This could be inter-

preted either as a reaction on the part of the students for the lack

of importance placed on moral growth or as an indication of their

aspirations in this direction. Hadjinicoli (1980) wrote in this

regard:

All these methods (lack of moral growth, aesthetic education)

contribute to the shaping of a subdued little person, submis-

sive and consenting, who, with blocked outlets and polarized

aesthetic criteria, becomes a spare part of the machinery that

overwhelms him and also maintains him.

United States and Greek teachers assigned language skills

fifth in rank order of importance. Parents and students placed it
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much lower in importance. Whereas teachers consider language skills

as one of the prime means to achieve academic skills, parents and

students aim at the goal without apparently attaching due importance

to the vehicle. In the United States, however, the concern that is

encapsuled in the "back to basics" about language skills, grammar, and

syntax is not demonstrated in these scores. 0f the Greek population

surveyed, the issue of katharevousa versus demotic, with its host of
 

implications particularly at the turn of the century to the present,

seems to have lost its prime importance. Discussions by the researcher

with Greek educators resulted in the conclusion that great concern

prevails among them about the standardization of the demotiki and

the necessity to discipline students in language skills at all levels.

It may seem surprising that United States parents assigned

problem solving fifth in the order of importance, whereas Greek par-

ents placed it second. The explanation of the high priority of Greek

parents in this area may be easily attributed to the belief ingrained

in the Greek society to the effect that the major responsibility for

problem solving on the part of the children lies solely on the family.

It is interesting to observe that for Greek parents, problem solving

ranked second only to moral growth, which is the primary concern of

Greek society and is nurtured by Church beliefs.

The equally low importance given by both United States and

Greek parents, teachers, and students to the area of self-help is in

line with the scores indicated in the area of problem solving.

Teachers in both United States and Greek societies placed the

emotional adjustment of the child as first in the rank order of



168

priorities. Parents and students indicated that social and moral

growth rank higher than emotional adjustment in their priorities.

Assignment of Home and/or

School RespgnEibility

 

 

Given the responsibility vested in the home by the Greek

society, it is not surprising that Greek parents assigned more respon-

sibility to the home for socia1-skill development than did United

States parents. In fact, the researcher received confirmation of this

Greek concept through discussions with families from various socio-

economic backgrounds.

Statistically, there was a significant difference between the

United States and Greek parents in the assignment of responsibility

in the area of problem solving. Whereas the United States parents

assigned, besides home/school, the responsibility for problem solving

to school, home, and other institutions, in this area, research indi-

cated that Greek parents assigned the major responsibility only to

home/school and school. The latter finding is not congruent with the

results concerning problem solving in the previous part of this dis-

cussion. This may be interpreted as the perception on the part of

Greek parents that the responsibilities of the school and of the home

do overlap in specific areas.

In sharp contrast with the Greek antiquity, where the acquisi-

tion of physical skills coupled with martial training was the preroga-

tive of the _s__chg_l_j_ and the palestira (open gymnasium), parents in modern

Greek society assigned to the school, according to the findings of this

research, an exclusively academic mission with no latitude for the
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acquisition of physical skills. This is also evidenced by the limited

number of hours per week assigned to physical education by the State

curricula and endorsed by discussions the researcher had with Greek

administrators and teachers. The quasi-absence of on—site p1ay-

grounds and athletic facilities, as compared at least with stateside

standards, reinforces the findings of this research.

Minimal differences were expressed between the United States

and Greek parents as to their assignment of responsibility in the area

of academic skills. Both placed a major emphasis on the home/school

assignment. It is worth noting that the United States parents placed

a secondary responsibility upon the home, whereas the Greek parents

placed a secondary responsibility upon the school. The American

school, by definition and in accordance with its consistent philosophy

and approaches, views "education" as a global function, carrying the

responsibility, in addition to intra- and extracurricular activities,

for the acquisition of academic skills and academic performance. The

Greek parents, on their part, assign the heavy responsibility of

academic achievement to the school and the para-educational institu—

tions such as the frontisteria and private tutors. This school-
 

frontisteria complex is entirely responsible for the preparation of
 

students toward successfu1 examination results at all levels beyond

the elementary school.

The above concept was supported by the findings of the research

concerning the assignment of responsibility given Greek teachers to

the home. This may be interpreted as an attitude on the part of the

Greek teachers that once they perform their duties within the rigid
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time constraints imposed by the official curricula and schedule, they

.will re-route the responsibility to the parents, who will have to seek

additional means to secure academic achievement for their children.

The United States and Greek teachers' assignment of respon-

sibility for social skills, problem solving, physical skills, emotiona1

adjustment, language skills, and self-help presented few variations.

However, in the area of moral growth, the marked differences lay in the

assignment of responsibility to the school by the Greek teachers. More

precisely, the United States teachers assigned the major responsibility

to home/school, whereas the Greek teachers split the responsibility

between home/school and the school. The latter may be attributed to

the austere and conservative atmosphere prevailing in Greek schools

and is a reflection of the historical influence of the Church upon

education and the perception of the Greek society about the role of

the school.

The United States and Greek students' assignment of responsi—

bility for social skills, problem solving, physical skills, and moral

growth presented few variations. Significant differences existed in

the areas of emotional adjustment, language skills, self-help, and

academic skills. In the area of emotional adjustment, the United

States students placed major and heavy responsibility on home/school,

with a secondary responsibility on the school. The high scores in

this case can be attributed to the little importance given to the home.

The Greek students denied any responsibility to the home, whereas they

assigned major responsibility to home/school. The insignificant

scores given to home and other institutions by United States and Greek
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students for emotional adjustment were consistent with the scores

assigned by both United States and Greek parents and teachers.

In the area of language skills, a consensus seems to have been

reached by United States and Greek parents, teachers, and students.

Both United States and Greek teachers as well as students assigned a

major responsiblity concerning language skills to the home. The

researcher believes that both segments interpreted "language skills"

as "verbal skills" and their enrichment through the offerings of the

so-called "parallel school" (magazines, advertisements, television,

bills and posters, science fiction, library books, verbal communica-

tions, etc.), which, in the opinion of many educators, accounts for

up to 50 percent of oral language skills and vocabulary acquisition.

Scores recorded by students in self-he1p support previous find-

ings of this research. United States students assign a lesser impor-

tance to schools vis-a-vis home/school responsibility. Conversely,

Greek students rely to a much greater extent on school, since school

is generally perceived by them as their own regular school in addition

to the array of after-school training clusters such as the frontis-

3e19,-

It is surprising that United States students placed an almost

equal responsibility for academic skills on home/school and home and

denied any complete responsibility in this area for school alone.

This is in contrast with Greek students, who, while assigning the

major responsibility to school, attributed an almost equal responsi-

bility to home and school. The researcher believes the zero respon-

sibility assigned to school by the United States students reflects a
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misinterpretation of the question or the disturbing fact that stu-

dents feel deprived of adequate support from school.

Comparison of United States and

Greek Parents, TeaEhers, and

Students'Expectations of a Child

by the Age of716

 

 

 

 

The lack of experience of the Greek parents, teachers, and

students in completing questionnaires and responding to surveys was

much more in evidence in this part of the research than in the previous

two sections and may have been a result of the extent of the question—

naire and the nature of the items involved. The United States child

is sensitized as of the primary grades to different evaluations and

testing styles such as the multiple-choice approach; this concept is

pursued throughout his educational process and his entire life. The

Greek educational system does not provide this opportunity, and com-

pleting a questionnaire is a totally alien experience for children

and adults. During the junta, secret government files were kept on

citizens, and individuals who were identified as "dangerous" were

imprisoned without a hearing or a trial. Therefore, in the eyes of

most Greeks, any questionnaire conceals a sort of a threat and a sus-

picion as to the motives of the researcher. However, the researcher

was allowed to conduct this study according to the requirements and

the parameters initially set, thanks to the understanding and coopera-

tion of progressive Greek educators and colleagues. Questions for

which the researcher believed, in analyzing the findings, that Greek

parents, teachers, and students did not grasp the meaning were verified

by personal discussions and explanations with those surveyed.
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There were significant differences between the United States

and Greek parents, teachers, and students in the area of social—skills

expectations for a child by the age of 16. Research findings con-

firmed by the researcher's personal contacts with Greek families at

various social levels demonstrated that these differences may be

attributed to factors inherent in the country's cultural values and

beliefs. The most significant examples derive from the fact that the

attitudes<rfUnited States and Greek parents, teachers, and students

differ entirely toward household chores. Because of centuries-long

historical and cultural ramifications, the Greek child tends to be

over-protected_and is prevented from participating in any household

duty, particularly in the case of male children.

The spectrum of differences in reference to emotional develop-

ment was not as wide as in the area of social skills, particularly in

the responses of students. In fact, United States and Greek students

indicated only 2 differences out of 12 items. Both United States

and Greek parents indicated 5 differences out of 12 items. The

United States and Greek parents, teachers, and students indicated

significant differences in a decreasing order, namely 6, 5, and 3 out

of 14, respectively. (Refer to Tables 4.19a, 4.196, and 4.19c.)

It is indicative that writing a play by a student is more consistent

with normal training for a United States child in opposition to a

Greek child. The reason is all too obvious and derives from previous

discussions, i.e., the stringent nature of Greek curriculum, the

absorption of the student's attention by intensive study, the
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book-centered approach and hence the lack of creative thinking and

writing, and the tight "waterproof" separation of disciplines.

Papanoutsos (1974) attacked the system virulently when he

stated:

Our schools are completely archaic. Both from the standpoint

of organization of studies and in their operation, they belong

to a period that is definitely gone for the civilized countries

of the world; they survive only with the law of psychological

and social inertia which is about, in this and in other areas

of our social life, to ruin our country. I could bring forth

many evidences to support my viewpoint. . . . First, the division

of studies in tightly separated areas without interrelationships

where the student is obliged to study a lot of subjects and

finally to be examined in all of them without having been well

informed or studied in depth any of them is sheer anachronism.

Concerning physical development, there were significant differ-

ences between the United States and Greek parents, teachers, and

students' expectations of a child by the age of 16. The recorded

differences were eight, four, and three out of eight items, respec-

tively. (Refer to Tables 4.21a, 4.216, and 4.21c.) It is the opinion

of the researcher that these marked discrepancies were due to the fact

that the questionnaire did not make provisions for the indication of

the sex of the child (intentionally).

There were minimal differences in the area of moral develop-

ment. These findings, which ranked two, three, and three out of

eight items referring to parents, teachers, and students, respectively

(refer to Tables 4.20a, 4.206, and 4.20c), were consistent with the

importance given to moral growth by United States and Greek parents,

teachers, and students in Part II of this study. Across these two

cultures, findings indicated that there were minimal differences in

the perceptions concerning the moral development of a child.
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Recommendations for Further Study
 

Two official organizations, OECD and UNESCO, have developed

statistical comparisons of the different educational systems of most

countries. Articles and studies concerning specific facts and issues

regularly appear in educational journals and particularly in the com-

parative educational reviews.

The present study was one of a few in cross-cultural compari-

sons of parent, teacher, and student expectations. The United States

and Greek-related literature is minimal, and further investigations

need to be conducted in this respect through the following recommen-

dations for research. The writer recommends the following:

1. The research should be replicated at the kindergarten and

elementary-school levels.

2. A parallel study to the present one involving United States

and Greek students of various socioeconomic backgrounds should be

conducted in other large cities and smaller provincial communities.

3. A similar study should be initiated between private and

public schools in the same areas in the United States.

4. Given the successive educational reforms, the unprecedented

switch in the Greek political background, and the promises for drastic

changes made by the present socialist government of Greece, a similar

study conducted in five years will reveal at what level the aspira-

tions of Greek parents, teachers, and students have been realized.

5. The specific implications of the congruence of parents,

teachers, and students' expectations upon the children of United States

citizens living abroad should be investigated.
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6. A similar study that would differentiate the answers by

male and female students should be conducted, particularly in a coun-

try like Greece where the male is still predominant, especially outside

the capital.

7. A similar study should be conducted in United-States-

sponsored overseas schools operating under the auspices of the Near

East/South Asia Council of Overseas Schools (NESA) and the European

Council of International Schools (ECIS) and other regional organiza—

tions by the Office of Overseas Schools (A/OS), Department of State,

to identify the host countries' parents, teachers, and students'

expectations and to compare them to their United States counterparts.

Furthermore, a cross-educational study based on these findings should

be pursued.

Reflections
 

While pursuing this study and gathering data, categorizing

information, compiling figures, analyzing statistics, establishing

relationships, and identifying differences, the researcher had the

opportunity to meditate on the fundamental principles of education

as they are viewed in different societies against different cultural

backgrounds. Any comparative or intercultural study conducted in an

objective, critical, yet positive approach leads to a deeper knowledge

of one's self, of one's own system, and to a clearer perception of

the degree to which goals are achieved. This proceeds also to an

introspection and an assessment as to the intrinsic virtues of one's

educational philosophy and subsequently as to how this system stands

in comparison with those of other countries.
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The findings of this study are necessarily delineated by the

volume of the population sampling, the United States and Greek popu-

lation segments having been selected so as to be compatible, particu-

larly from the socioeconomic standpoint. The conclusions warrant

further study and research.

Inquisitiveness fatally situates a researcher on the Socratic

track and reminds him of the saying, "I know one thing: that I know

nothing." However, once information and data have been weeded out,

with the support of statistical findings, the topic is placed in focus

and the quest for further research is all the more stimulated.

The researcher has, in fact, completed this study not only

with a more global perception of his own educational system but that

of his host country, Greece. From the early stages of this study, he

felt the urge to dwell upon the virtues and some of the drawbacks of

the United States educational system on the backdrop of the European

and, particularly, the Greek one.

Martin Luther said that humanity is like a drunken peasant

who is always ready to fall from his horse on one side or the other.

In the name of pursuit of excellence, the European educational system--

and particularly the Greek system--has only bent on one side and has

generated throughout the countries an elitism that reduced the less

academically talented citizens to view themselves as the "children of

a lesser God" or, nowadays, the playthings of a corrupt and tyrannical

government. Gardner, in his book Excellence--Can We Be Equal and

Excellent Too?, pinpointed the two prevailing credos of United States
 

education and concluded with the desired synthesis:
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Consider two statements drawn from recent discussions of indi-

vidual differences. The first is by a schoolteacher, who says,

"I regard it as undemocratic to treat so-called gifted children

any differently from other children. To me all children are

gifted." The second statement is by a professor of education:

"The goal of the American educational system is to enable every

youngster to fulfill his potentialities, regardless of his race,

creed, social standing or economic position." The conflict

between the two emerges if it proves impossible to enable each

to fulfill his potentialities without treating each differently.

A study of other educational systems, particularly Greece,

reveals the United States as a leader in educational research and

experimental programs. The United States constitutional right to a

full, free public education for all children is unique in the world.

The United States has not implemented the European testing system for

advancement to secondary schools or university acceptance. Students

in the United States have more freedom of choice in curriculum,

scheduling, and instructors than do their European counterparts.

A review of the educational reforms in most Western European

countries conducted by the researcher indicated a determination on

the part of the governments, seconded by populations' demand, to

develop systems allowing for the maximum development of individual

potentialities at every level of ability. This quest was confirmed

by personal contacts with European--most1y Greek--officials, educators,

parents, and students. One hopes that these concepts will eventually

prevail and be adequately implemented.
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Colonel's regime

Demotiki

Dodecanese Islan

Faculty

Fanariotes

Frontistiri-on (sin

(pl.'8

Gymnasion

(or gymnasium)

Hellenism

Juku

KATEE

Katharevousa

KEME

Kleftes

ds

g.)

GLOSSARY

: Seven-year period (1967-1974) covering a

military dictatorship in Greece.

: Spoken or everyday language. Demotic is

the deriving adjective.

: A constellation of 12 islands in south-

eastern Greece.

: In Europe the specific department of study

within a university; e.g., Faculty of

Medicine, Faculty of Law.

: Leading Greek social class during the

Turkish occupation of Greece.

: Private institution preparing students

to pass university entrance examinations

or examinations in lykia, or offering more

general assistance for advancing through

the school system.

: Originally the secondary 6-year school,

grades 7-12; presently a 3-year school,

lower cycle secondary school, grades 7-9.

: Compilation of all the glorious elements

and ideology in Ancient Greece.

: Private coaching school in Japan.

: Center for Higher (Junior College) Tech-

nical and Professional Studies.

: Formal or purist Greek language.

: Center for educational studies and in-

service training within the Greek Ministry

of Education.

: Members of the Greek armed resistance

groups during the Turkish occupation of

Greece.
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Krypho Scholio

Lykion

(or lyceum)

Metaglotissi

Ministry of Education

OECD

Official Gazette

Paideia

Philotimo

Reform

ROSLA
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: Underground school run by the Orthodox

priests in the churches under the cover of

darkness during the Turkish occupation.

: The 3-year, upper cycle secondary school,

grades lO-12.

: Change from one form of a language into

another (e.g., from katharevousa to

dimotiki).

: Department of Education in many European

countries. The department head is a

minister.

: Organization for Economic Cooperation and

Development.

: Government journal in which are published

all laws. A law becomes valid only upon

its publication in the Gazette.

: Education; the entire process of develop-

ing the mind and the body.

: A mixture of self-pride, self-esteem,

se1f-consciousness, and honesty.

: Mandated reorganization by virtue of a law.

: Raising of school-leaving age.
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I. l.

1234

AMERICAN COMMUNITY SCHOOLS OF ATHENS, INC. 5110

129 Aghias Paraskevis Street Policy

Ano Halandri

ATHENS -- GREECE

ADMISSION POLICY
 

Application for admission will be considered for all students who are

dependents of:

* American 995599352-9§-é£b§9§
"D:ST CBvernment employees

U.S. Business and Industry

Non-profit organizations affiliated with or supported by

U.S. Institutions .

Other American citizens

' Host_Ngtignal§ (according to host country regulations)

‘ Eeaesré-9f-shs-9221989£is.§9res-9f-ésbses (third country nationals)

‘ Eersise-§9§iessss§-§99-1999555395-95299125699-29-65929§

Transfer students may be admitted on a probationary status pending receipt

and review of performance records and test results. Transfer students may

be required to provide test results at the expense of the parents.

Students in grades 9-12 not enrolled in another institution during the

first quarter, may not be admitted until the second semester.

Students who upon their enrollment or thereafter are identified as being in

need of "Special Programs" will be given appropriate tests. The test results

will be assessed by the appropriate Principal-and discussed with parents. If

a program canpatible with the educational needs of the student is available,

the student will be allowed to «nroll or to continue attendance at ACS.

Guidelines for applying test results will be available upon request.

Students who do not demonstrate a proficient knowledge of the English language

will be given a placement test to ascertain their level of command. The

_appropriate Principal will evaluate the-results in order to determine the

admission of the student in the regular program, the E.S.L. program, or

elements of both programs. The results and implications will be discussed

with parents before final placement. Should a student be enrolled in the

E.S.L. program, an individualized schedule will be developed according to the

needs of each student, based on their level of ability in English. Extra fees

for E.S.L. are listed in the annual schedule of fees. Performance of students

will be assessed periodically and their schedule will be reviewed according

to the results. Students will obtain credit for a course or will be promoted

to the next grade only when they have met the requirements for that particular

subject or that particular grade. At the Academy level, the E.S.L. courses

may not be applicable to the credits required for graduation.

No student will be admitted to the Academy as a Senior if transferring from

a school where English is not the language of instruction unless the student

can demonstrate adequate command of the English language through a proficiency

test .

Students must reside with at least one parent or legal guardian.
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II. KIFISSIA AND HALANDRI ELEMENTARY SCHOOL PLACEMENTS

1, Where desirable and where appropriate due to the location of the home,

ACS will place children in the school where classes can be balanced to

ensure most individual attention.

 

2. Parents will be required to indicate in writing their agreement with the

present Admission Policy prior to the enrollment of their child/ren.

III. AGE ENTRANCE REQUIREMENTS

1. Junior Kindergarten

Four years old by December 31 and review and screening by the professional

staff.

2. Kindergarten

Five years old by December 31 and review and screening by the professional

staff.

3. Grade 1 . ~“

Six years old by December 31 and review and screening by the professional

staff. .

 

 

RESIDENTIAL LIFE DEPARTMENT
 

In addition to the stipulations of admission at ACS, the following regulations

will be applicable to students admitted in the Residential Life Department.

1. Students from grades 9-12 may be admitted in the Residential Life

Department.

2. Each application for admission in the Residential Life Department

should be accompanied by:

a. recommendations from the student's Principal and Counselor;

6. results of a comprehensive physical examination arranged)

by the parents according to ACS standards;

c. previous cumulative school records.

3. Applications will be reviewed by a committee composed of the Academy

Principal, one Counselor and a representative of the Residential Life

Department. ‘Committee recommendations will be submitted to the

Superintendent's Office for approval.

Approved: 6/16/1967

Amended : 4/11/1968

Amended : 3/20/1969

Revised : 4/24/1972

Revised : 3/20/1978

Revised : 7/14/1981
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March 17, 1981

Dear Parents,

I am working on a project at Michigan State University in the

area of parents, teachers, and students' expectations related

to learning.

The attached questionnaire will address the topic of what you

except for your child's education. Your honest answers are

critical to help make this project successful based on what you

expect education to be at your child's school.

This is not a school-sponsored project; it is an individual research

project which will provide input data for future curriculum evalua-

tion and innovation.

This questionnaire has been approved by the Administration.

Thank you in advance for your cooperation.

Sincerely,

James Liebzeit

Academy Principal

Attachment

JL/hm
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Dear Faculty:

I need your cooperation for the completion of the attached question-

naire. Please use your professional judgment coupled with your own

educational knowledge and experiences to reply to this questionnaire.

The questionnaire is going to be completed by parents in an attempt

to determine their expectations of how and who is responsible for

the child's education. Would you please fill out the form based

on the I'your child" becoming "your student."

Your schedule is already crammed with course outlines, lesson plans,

papers to correct, and duties. I feel guilty in asking for another

minute of your time; however, without your help, my project may end

sooner than I expect. I ask your cooperation in filling out just

ONE more form.

Thank you in advance for your assistance.

Sincerely,

James Liebzeit

Academy Principal

JL/mk
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March 17, 1981

Dear Students:

I am working on a project at Michigan State University in the

area of parents, teachers, and students' expectations related

to learning.

The attached questionnaire will address the topic of what you

expect for your education. Your honest answers are critical to

help make this project successful based on what you expect edu-

cation to be at your school.

This is not a school-sponsored project; it is an individual

research project which will provide input data for future cur-

riculum evaluation and innovation.

This questionnaire has been approved by the Administration.

Thank you in advance for your cooperation.

Sincerely,

James Liebzeit

Academy Principal

Attachment

JL/hm
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QUESTIONNAIRE

The following questionnaire lists several skills and personality

characteristics that young adults may develop as they are growing

up. I would like to know how important you think it is for your

child to have developed these things by the time he/she is 16

years old.

Part 1

Please rank the following 8 items from 1 to 8. Item 1 represents

the group of skills which you consider most important for your

child to have by age 16. Item 2 indicates the 2nd most important,

and so on.

SOCIAL SKILLS - talks easily with other children and adults;

expresses him/herself well, acts appropriately in most social

settings.

PROBLEM SOLVING - solves problems easily; is creative in many

situations.

PHYSICAL SKILLS - good coordination; can play games well, has

good physical strength.

EMOTIONAL ADJUSTMENT - has good picture of himself; utilizes

free time constructively; happy most of the time.

______LANGUAGE SKILLS - talks clearly; has good vocabulary; communi-

cates well.

SELF-HELP - bathes, brushes teeth and dresses him/herself in

an appropriate color combination and styles; helps with simple

chores.

ACADEMIC SKILLS - learns easily, does well in school, gets good

academic grades.

MORAL GROWTH - responsible, respectful of others.
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Part 2

Who do you think is primarily responsible for helping your child to

accomplish these things? Please circle one of the items following

each category.

SOCIAL SKILLS home school home and school other

PROBLEM SOLVING home school home and school other

EMOTIONAL ADJUSTMENT home school home and school other

LANGUAGE SKILLS home school home and school other

SELF-HELP home school home and school other

ACADEMIC SKILLS home school home and school other,

MORAL GROWTH home school home and school other

PHYSICAL SKILLS home school home and school other

Part 3

Please check (or mark with an x) the characterization which you

believe is most appropriate. A definition of the ratings is explained

below.

SPECIAL HELP - I would spend extra time and/or money to help my child

do this by age 16.

NORMAL TRAINING - I would hope that my child could do this as a result

of general training by myself or others.

NO STRONG OPINION - I have no strong preference either way. If he/she

does it, fine; if he/she doesn't, fine.

PREFER NOT - I would probably not like my child to do this by age 16,

but I wouldn't be too upset.

HARMFUL - I do not want my child to do this, and I feel that by age 16

this is harmful.
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Examples:

Keep their room clean and orderly

Can make themselves clearly understood

1. Keep their room clean and orderly

2. Can make themselves clearly understood

3. Better-than—average coordination and

physical strength

. Develops and explores own interest

and/or hobbies

. Can make believe

. Obeys parents and teachers

. Understands the biological basics

of reproduction

8. Can write a correct paragraph

16.

17.

18.

19.

20.

21.

22.

. Communicates well with other students

10.

ll.

12.

l3.

14.

15.

Know basic algebraic functions

Speech is clear and concise

Can ride a bicycle

Able to write well a two-page story

Can wash and iron own clothes

Reads a book a week at grade level

or above

Can solve most problems without

others' help

Reads a newspaper everyday

Knows how to write a simple play

Knows how to do basic geometric functions

Better-than-average ability to solve

problems of life

Talks to adults other than parents

and siblings

Has motivation and incentive
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23.

24.

25.

26.

27.

28.

29.

30.

31.

32.

33.

34.

35.

36.

37.

38.

39.

40.

41.

42.

43.

44.

45.

46.

47.

48.

49.
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Able to swim

Honest

Can play alone

Recognizes basic color combinations

Demands little of adults' time

Talks easily with a friend

Plays soccer or volleyball

Expresses basic desires (cold, hungry,

thirsty) without reservation

Respectful of others' feelings

Can put in normal order the necessary

steps for the successful completion

of a problem of life

Cooks for self and others

Has a sense of responsibility

Is capable of completing simple house-

hold chores

Better-than-average self-image and

happiness

Self-control

Gets along with other children

Better-than-average social adjustment

Is able to draw simple pictures

Helps with simple chores

Strong religious beliefs

Follows directions

Honest

Knows how to effectively use the trigo-

nometric functions on a calculator

Listens attentive1y in a group

Has fairly good memory

Happy and cheerful most of the time

Enjoys learning
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50.

51.

52.

53.

54.

55.

56.

57.

58.

59.

60.
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Does not fight with siblings or

friends

Better than average in school

Strong positive picture of himself

Fair with others

Will sit alone quietly

Can color well

Can dance

Dresses self with proper color combina-

tions or color coordination

Better-than-average vocabulary

Can be separated from parents and still

be responsible

Better than average in personal hygiene

S
p
e
c
i
a
l

H
e
l
p

N
o
r
m
a
l

T
r
a
i
n
i
n
g

N
o

S
t
r
o
n
g

O
p
i
n
i
o
n

P
r
e
f
e
r

N
o
t

H
a
r
m
f
u
l



APPENDIX C

QUESTIONNAIRE AND COVER LETTER TO GREEK

PARENTS. TEACHERS, AND STUDENTS

195



196

AMERICAN COMMUNITY SCHOOLS OF ATHENS. INC.

‘39 ABHIAI PARASKEVIS STREET

HALANDFII

ATHINB. GREECE

TIL: 9598.200

'Aefiva, 10 AenepoIou 1981

'Avonntot @(AOL,

'ERLTpEXETE p: v& ouornea: 6vou&QOpat JAKES LIEBZEIT not

.Eguot Auxeudpxqg tau EonGv tfig 'Aucptwavtnfig HJQOLKLaQ

A nvfiv.

26v npoomopd atfi mLA6§svn Opa bnou épv&QOpaL, dueméotoa

v6 dot€pwow t v ALbthOprg uou AtotpLBfi 06 utd ouvnptttwfi

pehétn oxcttu pt ttg dvtshfioctg vovéwv baoaéhmv-wGquntwv

not uantEv ndvm 66 btimopoug touetg no6 dQOpoDv orfiv

dvdntufin rob Em Bou unenté. 'H 66atptfifi uou ExEL OnoBXnGeT

oé npoxatapnttug uopm or MICHIGAN STATE UNIVERSITY no

16 Hovexuorfiuto Eye; nobcxteT tfiv np6toofi uou.

F56 vé 6AonAnpéom tfi uchétn uou, xpeué’ouat tfi Boiécué cog.

Eig napawohm Bepué v6 ouunknpOOEtc t6 oéuAELoro Epwtnpato-

A6vto ANDNYHA orfi Fevtwfi Atefieuvon toD Auwetou AEHNA-ZHPIAH

600 16 buvot6 ouvropétcpa.

"Cum? 66 nopatnpfiocte, 16 'E mtnuatohdvto dnotchcttat dn6

3 K on wit ouvobeOEtaL 6n6 va behttoz"dhgpomopteg vti t6

'Ioroptw6 tofi flatbtob" n66 dig napanahm En ong v6 ouunhquOEIE.

TL& v6 05 Bonefiom 016 tptto uépo n06 Elva; Atyétcpo dnhé

amt éutevédtepo &R6 16 5AA“ 66o Egon, 03g btvw éva napibetvpz.

”Av 6x515 nautfi Epétnon, dig nopanohm ufi 560150516 v6 ué

tnAemwvfiOEtE 016v 6p59p6 6595200 mpeg vpamctou.

23g ebxapLOtE 6w tmv nporépwv yLS tfiv uuAfi dog Stdeeoq v6

ué Bonefioctc wat,v& uoO dotcpéoere Atyn 6pm 686 16v ncAOttuc

xp690 ca . K5 ELOTE BEBaLOL 615 fi npoonddesé cog 06 ouquAcL

onpavttn atfiv 5666mofl tfig natbaywvtnfig.

16 mthsné oIoOfiuata,

,- AMES LIEBLEIT

Auustépxng

    

Cable Mdnu: AMSCHATH vATHENS



197

E P Q T H M A T O A O T 1 0

T6 an6Aou00 épwtnuatoh6vto anapLBuET 6Lamopeg 65EL6tn15g wai

xapawtnp101tua tfig npoownta61 10g noO uROpEI v6 avantfiiouv ta

natbta waeég uevahévouv. ed REEXQ v6 udBw HOUO onuavttn6 vout—

gate 611 Etvat v16 16 natbt oag 06 5x51 avantbiet abti ta npavuata

tav 06 666051 06 fihtwia 16 6160.

Mépoq 1

Hapauakm watatafitc ta énéueva 8 otoLxETa an6 16 1 $9 16 8.

 

H 0603 1 éuttngoomnEOEL 16 ofivoxo 160 bcztotfitwu nou Oewocttc n16

0 QVTLM 0 x51 nontnoct 16 natbt dag 61av ea yiven 16 615v.

I u L 1 n1 0 ‘1 n0 0 2 O 6 nafi 001w waeeéfiq.

HQOtEQaL6tng:

KOINQNIKEE AEEIOTHTEE(KOINQNIKOTHTA) - utAfi EOnoAa

ué fihha nathd Hat évfihtweg' éwmpéCctaL mpaTa,

oupncptmépEtat 61mg app6§51 016 nep1006tepa HOvavLKé

nEpLBaAXovta.

IKANOTHTA TIAyEHIAYXH HPOBAHMATQN - AOvEL npoBAfiuaTa

ué cOwoAIa’ ELvaL bnuLouvaxbg 06 nohhég neptntéoetg.

EQMATIKEE AESIOTHTEE - waA6g ouvtovtouéq' unopeT v6

natQEL naha aehonatbtég, 6x51 ucvahn 0mua11wfi 60vaun.

XYNAIZGHMATIKH RPCZAPMOPH - EXEC waAfi eln6va toD

EavtoD 1ou (SELF-IMAGE) xpnntuOROLeI 6nuLouvawa 16v

éAéuOEpo xp6vo' ELvaL EOtuxLouévog 11g neptooétepeg

mocéq.

PAQEZIKEZ AEEIOTHTEX - ELKE waeapa° ExEL nAoOOLo

AEELAévLo' énuwouvmvct vata.

AYTOEEYEHPETHEH - AoOC51ot, BouptotCEL ta 66v11a tou/tng

Hat V16051at ué natahhnhoug ouvbuaouofig xpwuatwv Hat

tOnmv' Bonea oé utwpobouAEtéq.

AKAAHMAIKEE AEEIOTHTEE - uaOaIVEL EOwoAa, Excu HaAfi

éntboon 016 ooneIo, naipveu waAoOg Baeuofig.

HNEYMATIKH ANAHTYEH - EIvaL bnefieuvoq' oéBctaL 106g

ahhoug.

Méeec_2

Ho16g wata tfi vvéun 0a cIvaL Baotwa DneOBuvog v16 va BonOfioet 16

natb dag va 1516x51 a ta ta npavuata: napawahm 0nu51601c ué Eva

wOnAo Eva dné 16 atotxeta noO anohoueobv nae; natnyopta:

KOINQNIKEZ AEEIOTHTEZ onttt KonETo onttt Kat aoneTo SAAOQ

EHIAYEH HPOBAHMATQN «mitt oxoheTc onttt nai aonETo ahhoq

EYNAIZSHMATIKH HPOEAPMOPH 01111 aonETo onttt Hat "XOAEIO ahhoq

../..
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PAQZZIKEE AEEIOTHTEE 01111 oonETo 01111 ua1 axoheto 6AAog

AYTOESYHHPETHZH 01111 conETo 01111 ua1 aonETo 6AAoq

AKAAHMAIKEE AEEIOTHTEE 01111 oonETo 01111 na1 aonETo 6AAog

HNEYMATIKH ANAHTYEH 01111 oonETo c1111 ua1 eonETo 6XAOQ

ZQMATIKEE AEEIOTHTEZ 01111 oonETo 01111 wa1 oxoheto 6AAoq

Hapawahm 105166515 (6 0n0516015 p5 X) 16 xapantn610p6 106 vou1§515

16v 116 wat6AAnAo.

Hp0061op10u6g tfig na16ta§ng 5Env511a1 1apan6tw.:

EIAIKH BOHOEIA - 06 1poomépw 1p600510 xp6vo 161/fl xpfiua 716

v6 Boneno 16 1a161 pou v6 16 5x51 1516x51

btav 66 51va1 16 5150.

KANONIKH EKHAIAEYEH — 66 5A11§a 611 16 16161 uou 66 unopofioe v6

16 1516x51 06v ouv5151a tfiq v5v1ufig én1a1—

65uong tou 616 péva wa1 6AAoug.

0X1 ENTONH PNQMH 650 Exw Evtovn 5116ug16, 651116 2 66vn11wfi.

- "Av 16 6x51 1510x51, x51 waAGg‘ v 650 16

5x51 1616x51, 5x51 wahmg.

EIIIEYES} NA NIH 116av6 65 06 511euuo00a 16 1a161 uou v6 16

5x51 1516x51 Stav 86 510a1 16 615v, 6AA6 65v

66 ué 10AUEvoxho005.

EUIZHMIO — 65 Béhm 16 1a161 uou v6 16 5x51 1516 51 na1

110156w 611 05 fiA1n1a16 515v a016 5 va1

511C6u1o.

:' :-

c8 3 o
O :10 P 13 _a

sane =1: > a. :1

:8 a; ”s as 5
M: :95 as :23 2.. 2:"
A1a1npoDv 16 610116110 1001; naOap6 1:10: any: 10 >— 47 > P:

Kat VOLKonupcuévo. ___ _X_ ___ ___ [___

Mnopobv v6 v1vouv uatavon1o1. X ___

A1atnp00v 16 6wu611o touq uaOap6

wa1 vo1nonup5uévo.

Mnopobv v6 v1vouv natavonto1. ___ ___ ___

Euvtov1ou6 wat owua11nfi bOvaun

dvétepa 61 16 uéoo boo.
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’Ava1100051 na1 5:565uv6 16 6116 tou/tng

61amépovta ua1/fi 1665pv5g 60on15g

(xéunv) _. _— _— —— _-

'Ex51 tfiv 1nav61n1a v6 u1uetta1.

‘Y1a10651 01069 vovctg wa1 106g 6a016houg. ___ ___ ___ ___ ___

KatavoeT 11g Ba01néq 69x64 TOG

vanapavwvng.

M10651 v6 v66¢51 0m016 u1a nap6vpamo.

'E11u01vwv5t 6v51a ué 6AAoug paentég. ___

M10651 v6 A0051 Ba01wég 6AveBp1wég

5E106051g.

M1A6 waeap6 wa1 15615w11n6.

M10651 v6 66nv6051 nobfihato.

M1opct v6 yp6¢51 uaA6 u16 101op1a

660 05A16mv.

M10651 v6 1A6v51 wa1 v6 0165p6051 16

poDxa tov/tng.

A1a86§51 H605 586ou6ba Eva BLBAIO tfig

fih1u1ag too fi 716 116 u5v6houg.

M10651 v6 A6051 16 1561006156a 1poBAfipata

xwp1g 16v BofiB5La 6Ava.

ALaB6§51 émnuep16a naBnu561v6

35651 v6 yp6¢51 Eva u1np6 Oeatp1w6 "0151g"___

85651 v6 A6v51 61A6 1poBAfiuata 75wu51p1ag.___ _ __ __ __

'Iwav61q1a 6vétepn 616 16 uéoo Spo, v6

AOv51 1poBAfiua1a tfig Cwfig. ___, ___ ___ ,___

EOqua ou§n16 ué 5vfiA115q éntéc 616 100g

vovETg 1ou ua1 16 66éAm1a tou. '

'Ex51 ntvntpa wa1 1pwtoBouA15g.

85651 v6 noAUpna.

E1va1 11u1og.

M1op51 v6 161§51 u6voq tou/tng.
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'Avavva1C51 6fiAoOg ouvbuaouofig xpmu61mv

’A1a1151 A1vo 616 16 xp6vo 16v 5vnA1xwv

M1A6 Efiuoha p5 Eva m1Ao.

Ha1§51 1066oma1po fi B6AA50

'Enmp6C51 61Aéq 51100u15g (wpu6v51, 151v6,

6106) xmp1g 51100Aafin.

2685161 16 aloefiuata 16v 6AAmv.

MnopET v6 B6A51 05 wavov1nfi 051p6 11

vavnaTeg 61661560156 v16 TfiV~ERLTan

A600 évéc nooBknuatoc (Inc Cwnc)

M6v5165651 y16 16v 56016 tou 161/6 v16

6Aong

"Ex51 tfiv Evvo1a tfig 615u0uv61ntoq.

E1va1 tnav6g v6 éwtehct 61A5g pLHpO-

6ouA51ég 1oD 0111100.

'Ex51 160616vw 616 16 uéoo 6pc 6511wfi

vvéun v16 16 éavt6 tov/tng 161 vo16051

561ux10uévog.

'Ex51 aOtoéAevxo.

T6 1651 naA6 ué 6AA6 161616.

K01vmv1wfi npooapuovfi wnh6tcpn 61'16

uéoo 6pc.

M1op51 v6 vapam1§51 61Aéq 5116v5g.

Bonea 05 61Aég u1npo6ouA51ég.

’onupég Opn0w5011nég 1510106051g.

’AnvouOET 66nv15g.

E1va1 11u106. .

M10651 v6 xpn01uono151 511tuxmq 16v

6A5w1p0v116 610A0v1016 (CALCULATOR)

v16 16 AOon 1poBAnp6twv 1p1vmvou51p1ag.

’AnoOEL 1600511116 100g 6AAoug 616v

BOLOHETaL 05 60666.
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'Ex51 6p1516 uahfi uvfiun. ,___ ___ ___ ___ ___

E1v61 xapoOusvog 161 EOOOuoq 11g

15p10061565g mopég. ____ ___, ___,

'A10A6u86v51 v6 u6861v51. ___ ___ ___. ___ ___

A5 u6A6v51 ué 16 665Am1a tou/tnq fl

1069 cptAoug _ __ __ _ __

'E11600n 016 0xoketo KQADTEpn 616 16

u51p1o. ___. __. __. ___ ___

’onupfi 051116 5v161won v16 16v

éavtb tou/tnq.

E1v61 61161og ué toOg 6AAouq. ___, ___. .__ ___ ___

M1op51 v6 u51v51 u6voq/u6vn fip5ua. _____

M1op5T v6 xpwu611051 16A6. _____

M10651 v6 XOpé¢51. _____

N16v5161 ué uat6kknkouq ouv6uaouoOg

xpwp6twv fi ué ouv1ov10u6 xpwu6twv.

'Ex51 A5§1on116 1hobto 166616vm 616

1 p 1610. __u

M10651 v6 61oxmp10951 106 YOVETQ’TOU

161 v6 5§a1vou66051 v6 5 v61 bneueuvoq ___, ___

£12v 1poam111fi 0v151vfi 51v61 166616vw

61 16 uétp1o.
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