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ABSTRACT

A STUDY OF NONTRADITIONAL STUDENTS AT RIKKYO
UNIVERSITY, TOKYO, JAPAN: BACKGROUNDS,
PERCEPTIONS, MOTIVATION, AND BARRIERS
BY

Kikuji Saito

Purpose

The major purposes which directed this study were:

1. To gather demographic data on nontraditional students
who participated in the first day baccalaureate program
offered in Japan by the Department of Law and Politics,
Rikkyo University, Tokyo.

2. To analyze personal data on nontraditional students with
respect to motivating factors, concerns, barriers, and
program satisfaction.

Procedures
A questionnaire was developed, piloted, and administered to
71 undergraduate students. The chi-square test was utilized to
analyze the data.
Findings
The findings of the study were:
1. The mean age of nontraditional students who participated

in this study was 33.3 years, 31.7 for males and 33.8 for
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females. More females (76.1 percent) than males (23.9
percent) participated.
The major factors motivating students to enroll/return to
the university incIudéd: the desire for personal growth,
intellectual stimulation, and fulfillment of some potential
for the future. Utilitarian reasons for attending school
were given low priority. The new admission system for
nontraditional student applicants provided a better opportu-
nity for them to enter/return to the university.
Nontraditional students perceived such factors as time to
study and living and school expenses as great barriers to
pursuing their education. Males more often expressed
difficulty with financial problems than females.
Nearly two-thirds (63.3 percent) of the nontraditional
students were completely or moderately satisfied with the
education they had received.
Slightly over half of the students wished to obtain a job
after graduation. However, the majority thought this would
be difficult because of maximum age limits that most of the

public as well as private agencies set in hiring personnel.
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CHAPTER I

INTRODUCT ION

The history of formal programs designed to meet the educa-
tional needs of American adults has been traced back to the mid-
nineteenth century. These programs took into consideration such
factors as the economic, social, technical, and geographical situa-
tions faced by adults. It was during the 1960s and 1970s that the
needs and opportunities for lifelong learning accelerated. These
same phenomena have been noted in other countries around the world.
The United Nations Educational, Scientific, and Cultural Organization
(UNESCO) and other agencies, both public and private, have published
reports on the significance and necessity for lifelong learning
(UNESCO, 1960, 1977). Many institutions have supported and have
provided lifelong learning opportunities, including universities,
colleges, community colleges, public schools, industry, business,
professional organizations, government, and community-based organiza-
tions. Among them, American colleges and universities have assumed
important roles in providing opportunities for those adults who wish
to continue formal learning.

Correspondence courses, Extension Centers, night courses,
topical workshops, and seminars of short duration have been augmented

with counseling centers, support groups, resource centers, and modified



entrance requirements in order to make lifelong learning a reality
for more Americans.

The result has been a significant rise in the enrollment rate
of nontraditional students in institutions of higher education in the
United States. The United States Bureau of the Census (1979) reported
that more than one-third of all college students were age 25 or older.

Accompanying this surge of interest in lifelong learning has
been a substantial increase in the amount of research on the learning
needs and motivating factors that have influenced large numbers of
Americans to return to the classroom. Cross has developed a profile
of the adult learner. She (1981) stated that learning is more common
among young white adults who are well-educated, rich, live in the
western part of the United States, reside in the suburbs, and work

long hours.

Background of the Study

The history of the development of lifelong education in the
United States has been documented. In contrast, almost all Japanese
institutions of higher education have primarily served students rang-
ing from age 18 to 22 years. If one were to consider the college and
university day program only, then this age group has been the only
one served. At least five factors have accounted for this situation:

1. The great demand for university enrollment has been by
this age group, and the number of applicants has far exceeded the
established enrollment capacity for Japanese iqstitutions of higher

education. This has resulted in stringent entrance standards and



keen competition between applicants. Adults who have been out of
school for a period of time believe that they would have difficulty
in competing with younger students taking the same examination.

2. Lifelong employment has been a major factor in Japan.
Within this system, salary and promotion have been determined by
one's educational background. The year of graduation and the degree
attained have been primary factors to advancement rather than special
ability, skill, or competency. Therefore, the earlier the date of
graduation, the greater the opportunity for long-term economic gain.

3. Age limits have been a factor in the hiring practices of
many organizations, both private and governmental, as almost all insti-
tutions have established maximum ages when hiring personnel. According
to the Applicant's Guide for the Public Worker, 1983 (Kokkakémuin,
Saiyo Shiken no Gaiyo), qualified applicants must be within the follow-

ing ages to be eligible to take entry examinations:

Ages Occupation

22-33 Government Office Worker (Upper Level)
(Jyokyu Shoku)

19-27 Government Office Worker (Middle Level)
(Chukyu Shoku)

21-27 National Tax Bureau Worker (Kokuzie
Senmonkan)

Another example is the public school teécher. Applicants for teach-
ing positions must be under 34 years of age, according to the Appli-
cant's Guide for Tokyo Metropolitan Government Public School Teachers,
April 1983,

4. Japanese higher education institutions have not been

capable of responding to the diverse situations of adults desiring



formal educational experiences. Less than 15 percent of higher edu-
cation institutions have provided degree programs in the evening, and
students enrolled in evening courses are not allowed to take courses
in the daytime program. Evening programs, administered totally sep-
arately from day programs, have different entry examination require-
ments.

5. The economic situation, in the past, has prohibited many
adults from leaving their jobs to attend school for an extended
period of time. Few companies have allowed employees to take leaves
for advanced study except for the few companies that have provided
job-related studies or training in Japan or overseas. Teachers do
not have a sabbatical system.

However, there have been strong indications that contemporary
changes have been affecting education. The nuclear family has pre-
dominantly characterized family life in Japan. Smaller families and
changes in family-member responsibilities provided more opportunity
for free time. Dramatic changes in industry, technology, and economic
progress have also given the people more free time to participate in
a variety of activities of their own choosing.

At the same time, managers in business and industry have been
forced to change the traditional salary and promotion system and to
revise their concept of employment for life because of worldwide
competition in business and industry and the tight economic situation.
As a result, early retirement (in some cases at age 40) rather than
lifelong employment or security and salary increases based on ability

rather than seniority have been introduced in some business sectors.



This change in the Japanese management system has forced employees
to consider job changes regardless of their interests or aptitude.
Consequently, people of both sexes and all ages who wish to acquire
new skills are spending more time than ever on learning and self-
development.

Many private, commercial schools have been established to
foer courses for adults, responding to the societal demands for
learning. This type of educational business has been flourishing.
Some of the institutions of higher education have also offered
noncredit courses for the general public.

There are indications that Japanese institutions of higher
education have been influenced by ;he practice of continuing education
in other countries as well as by the changing needs of Japanese citi-
zens and organization. Some institutions have been considering open-
ing their doors to nontraditional students. However, most colleges
and universities have not been ready to serve people who have been in
the work force for some years.

Aware of adult learner needs for formal educational experi-
ences and concerned about the rigid entrance requirements, the Depart-
ment of Law and Politics at Rikkyo (St. Paul's) University in Tokyo
established a special admission system for an undergraduate day pro-
gram for nontraditional student applicants in 1979. In the first such
program in Japan, the stated purpose of this innovation was ''to pro-
vide learning opportunities for those nontraditional students who have

great enthusiasm for learning,"



A separate entrance examination was constructed, which
included the areas of English and composition. Applicants were also
required to stand for an interview. These requirements contrasted
with the pre-existing requirements for other day program applicants,
who were required to sit for examinations in English, Japanese, and

history or mathematics.

Rationale for the Study

The development and implementation of the innovative under-
graduate, degree-granting day program within the Department of Law
and Politics at Rikkyo University has stimulated positive responses
from the general public and the media, primarily because the program
has been viewed as meeting an existing need of the country and the
adult population. These positive reactions have been gratifying;
however, many questions go unanswered. Data have not been collected
on participants with respect to the degree to which the program has
met educational needs. What has prompted these adults to return to
the university, and what barriers have they faced and overcome?

Accepting adult students in an undergraduate day program has
not been practiced in Japanese universities. Therefore, basic demo-
graphic and personal data have not been available on the nontradi-
tional student who has returned to the campus. The changing nature
of Japanese society has indicated that adults have needs and
interests that may be most effectively met by institutions of higher
education. Other colleges and universities have indicated an interest
in the undergraduate program at Rikkyo University. However, insightful

data regarding the participants in the program have been nonexistent.



Statement of the Problem

The central problem of this study was to analyze data col-
lected from participants in the undergraduate, day program at Rikkyo
University, Tokyo, Japan, with respect to motivating factors, con-
cerns, problems, and program satisfaction. The major dimensions of
the study included:

1. The extraction of a series of questions related to non-
traditional students in the United States through a review of per-
tihent literature.

2. Securing approval from the Department of Law and Politics
to survey nontraditional students.

3. The construction and validation of a questionnaire to gain
data on the population with respect to income, motivating factors,
concerns, problems, and program satisfaction.

4. Administration of the questionnaire.

5. Analysis of the data to determine the most common responses.

6. Application of the chi-square test to determine whether
significant differences on questions existed based upon sex, marital
status, and age.

7. The development of implications to be considered by the
government of Japan and universities as they consider the development

of other programs for adult learners.

Research Questions

A series of questions were developed to provide direction

for the research:



1. What were some of the characteristics of nontraditional
students enrolled in the Department of Law and Politics at Rikkyo
University?

2. What were the motivating factors given by students for
entering or returning to higher education?

3. What barriers were faced by nontraditional students?

4. How satisfied were the nontraditional students with the
program?

In addition, there was an interest in examining the data
for significant response differences, using sex, marital status, and

age as variables.

Limitations of the Study

The limitations inherent in this study were of two major
types:

1. Those that were established by studying the students of a
single institution. All of the subjects were students enrolled in an
undergraduate program in the Department of Law and Politics, Rikkyo
University, Tokyo. The population represented those who agreed to
release their names and addresses to the researcher. This was because
the university has a regulation prohibiting the release of the names
and addresses of the students to persons outside the university with-
out securing advanced consent from the students. Therefore, before
conducting the research, Dr. Takao Sawaki, the Dean of the College of
Law and Politics, asked all nontraditional students whether they would

release their names and addresses for this research. Hence one would



only be able to generalize, in terms of the findings, to that limited
population.
2. The study was subject to those weaknesses inherent in the

particular methodology described.

Importance of the Study

The program at Rikkyo University represents a significant
departure from past educational practice in Japanese institutions of
higher education. First, there has been a recognition of the educa-
tional needs of nontraditional students; second, an undergraduate
program has been implemented that has modified entrance examination
requirements. Although both issues are interwoven into the fabric
of the Rikkyo University program, each may have implications for
future program development or modification within the Japanese educa-
tional system. Data are needed on the participants of this existing
program in order to assist the government and universities in making

informed decisions on possible new directionms.

Definition of Terms

Nontraditional student--A person more than 22 years of age

who elected to resume college education after an interrupted period
of more than three years. For this study, the definition followed
the applicant guidelines establishgg by Rikkyo University as those
persons who were over 22 years of age.

Adult student--A synonym for a nontraditional student.

Continuing education--Learning opportunities throughout life.
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Lifelong learning--A synonym for continuing education.

Undergraduate day program--Offered during the daytime; day

programs and evening programs in Japanese universities were com-
pletely separate systems. Students enroll in either program, but
they are not interchangeable.

Dispositional barriers--Refers to attitude about learning

and perception based on self-image as a learner, including feeling of
being too old to learn, lack of confidence, and boredom with school.

Institutional barriers--Refers to those apprehensions result-

ing from institutional protocol, such as registration, lack of availa-
bility of scholarships, and scheduling problems.

Situational barriers--Refers to problems arising from one's

situation in life at a particular time, such as lack of time, lack of

child care, and lack of transportation.

Organization

This dissertation is organized into five chapters: Chapter I--
Background of the Study, Chapter II--Review of the Literature,
Chapter III--Methodology, Chapter IV--Analysis of Data, and Chapter V--
Conclusions, Igplications, Recommendations, and Reflections of the

Study.



CHAPTER II

REVIEW OF THE LITERATURE

There has been a paucity of data regarding the nontraditional
student in Japanese universities. Therefore, the review of precedent
literature has encompassed Japan's development of the university sys-
tem, adult motives for returning to school, social changes, life
change, intelligence, motivation, institutional roles, and needs

and problems of nontraditional students.

Japan's Development of the University System

The first Japanese institution of higher education, Tokyo
College, was established in 1877 with faculties in Law, Science,
Letters, and Medicine but no graduate schools. This period was
inaugurated as a result of the Meiji Restoration of 1868, when the
government replaced the feudal Tokugawa shogunate. This transforma-
tion was in response to the overwhelming military and industrial
threat of the Western powers and provided Japan an opportunity to
restructure her political, social, and economic situation (Kobayashi,
1980). Japan's industries lacked technical expertise for development,
as mass production was yet to be implemented.

The Imperial University Ordinance created the Imperial Univer-

sity system and specified that education should serve the purposes of

11
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the state. The state became the focus of education and of all learn-
ing within the Imperial University system (Kobayashi, 1980). There-
fore, Japan's need to gain in technology and to improve industrial
methodologies was transmitted to the Tokyo Imperial University.
Additionally, a faculty in agriculture was added to the university

in 1897, and Tohoku Imperial University was established in 1907,
followed by Kyushu Imperial University in 1910. Both institutions
specialized in applied science and technology.

The establishment of the Imperial Universities coincided with
the first industrial revolution in Japan, which centered on the textile
industry and other light industries. The Imperial Universities pro-
duced scientists and engineers who, along with graduates in other
specialized fields, were employed by the government and by industry
(Kobayashi, 1980). |

Private colleges were not recognized as universities until
1918 and served two primary purposes. First, they possessed a strong
liberal arts type orientation; second, they provided employees for
the private sector.

By 1930 Imperial Japanese universities numbered seven, and
the content of their programs reflected the change in industry from
light to heavy. Research efforts were developed in and outside of
higher education, leading to increased knowledge and competence in
chemical research and aeronautical engineering. The opportunity for
graduate study was limited, and many adults found their way to western

countries in order to gain advanced knowledge and to bring that
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knowledge back to Japan. -

August 1945, the end of World War II, led to the creation of a
democratic education system based on the Fundamental Law of Education.
The occupation of Japan in 1945 slowed industrial, economic, and trade
development as all of these activities were controlled by occupation
"~ authorities. Higher education underwent drastic reform from the domi-
nant idea of elite principle toward the idea of opening educational
opportunities for the masses.

In 1952 Japan gained her autonomy, and her future became more
clear. The new principle attached greater importance to vocational
education, with a view of meeting the needs of society and industry.
The Science and Technology Agency was instituted in 1956 and made
additional recommendations in 1960 relative to manpower needs. Citing
the need to improve the quality of the labor force, the Agency called
for 170,000 university graduates in science and technology, 440,000
technical high school graduates, 1,600,000 technicians and skilled
workers, and the retraining of 1,800,000 workers. ''Large numbers of
highly educated persons sent out by the new school system constituted
a major factor which enabled Japan to achieve rapid economic growth
from the latter half of the 1950s. (Aso § Amano, 1972).

The "boom" in higher education occurred in the 1960s and has
persisted through the years, with a university degree being considered
a necessity and a mark of status. Universities have been flooded with
applicants and, unable to handle the masses, instituted rigorous

entrance requirements. Table 2.1 presents data on the number of
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universities, the number of applicants, and the number of applicants

accepted from 1965 through 1979.

Table 2.1.--Number of students enrolled in higher education institu-

tions in Japan.

Ngmbe? of Number of Number
Year agsﬁltutlons 9f Quota Applicants Enrolled

gher Education
1965 317 179,000 1,209,000 255,000
1970 382 230,000 1,949,000 339,000
1975 420 270,000 2,757,000 424,000
1976 423 302,000 2,795,000 421,000
1977 431 307,000 2,958,000 428,000
1978 433 309,000 3,128,000 426,000
1979 443 315,000 2,796,000 408,000
Source: Ministry of Education, Gakko Kihon Chosa Hokokusho, cited in

PHP, Suji de Miru Nihon no Ayumi (Tokyo, 1980), pp. 394-95.

Correspondence programs, evening programs, and some special
noncredit courses of universities have provided learning opportuni-
ties for more nontraditional students but fall short of meeting the
demand and the persisting needs of the adult population.

A review of critical and potentially pertinent documents has
revealed data on university students between the ages of 18 and 27.
Information on adults beyond the age of 27, who might be enrolled in
higher education programs, does not exist.

The dearth of information on Japanese nontraditional students
led the researcher to existing data, predominantly American in author-

ship, to establish a literature base for the research.
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Adult Motives for Returning to School

The trend to continuing education has been recognized in the
American universities since the mid-nineteenth century. However,
during the past two decades the opportunities and demands have expanded
significantly as continuing education has increasingly been perceived
as a natural and necessary process for adults. Adults now return to
college for various personal and professional reasons. New needs have
resulted from societal changes, individual motives, and the changing
role of institutions of higher learning.

Some of the changes that have encouraged people to continue
their education have included new knowledge areas, interpersonal rela-
tionships, vocational skills, self-development and sense of indi-
viduality, changing roles of women and men, shifts from rural to urban
patterns of living, the diminishing of some careers and the emergence
of new ones, and alternative lifestyles.

The need for and importance of continuing education for the
society as well as the individual has been justified by various
researchers. Paul Leagans (1978) stressed that the late twentieth
century was to be a time of unprecedented economic, social, and
political change. These factors have relegated education to obso-
lescence more rapidly than ever before. At the same time, adults
must participate in complex decision making, which demands the best
possible capacities in the society. This notion was also emphasized
in the Annual Report of the National Advisory Council on Adult Educa-

tion (1972):
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Our nation cannot afford an educational system that is solely
child-centered. . . . Adults, not children, are making the
decisions that affect all functions and actions of our govern-
ment. Adults, not children, are responsible for our productive
output. Adults, not children, are confronted with the problems
of parenthood and family life. Adults, not children, are chal-
lenged by environmental problems that threaten all future gen-
erations. Adults, not children, are faced with increased cost
of living. For these reasons adults, even more than children,
need education now.

Various studies have also been conducted to determine why
large numbers of adults are reentering colleges and universities in
the United States. Among these factors are beginning, changing, or
improving their occupation. Others are the social acceptability of
attending coilege, life enhancement, changes in life situation,
society's premium on degrees, and university and college recruiting
programs for older students. Usually adults have more than one
reason for returning to school (App, 1981, p. 37).

For example, among mature women undergraduate students enrolled
in the Bachelor of Arts degree program at North Central College in
I1linois, 80 percent cited an unfulfilled desire for knowledge as the
main reason for returning to school (Doty, 1966). Other major reasons
included dissatisfaction with social/community work (50 percent) and
the need for financial preparation to retire (40 percent).

Among re-entry women students age 28 and over at the Univer-
sity of Wisconsin-Madison, both graduates and undergraduates, the
predominant reasons for returning to school were academic or intel-
lectual (41 percent). Vocational reasons were next, such as that

their job required a degree or being without one trapped them in

dead-end jobs (23 percent) (Geisler & Thrush, 1975).
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The desire for personal enrichment can also be a strong motive.
According to Letchworth (1970), college was perceived as a place for
returning women to develop themselves when they faced an identity-
ihtegrity crisis after 10 or 15 years of marriage and motherhood.
Some women become bored after raising children because they lack
contact with the '"real world." Thus, among 475 women age 30 and over
who returned to Skyline College, the primary goal was personal enrich-
ment (43 percent) (Steel, 1974). Their secondary goals were prepar-
ing for a new career (24 percent), trying to increase their skills
for the present job (11 percent), and wishing to learn more abbut a
specific interest unrelated to work (10 percent). Other reasons this
group expressed for returning to school were: (1) always wanted to
return (40 percent), (2) dissatisfaction or boredom at home (14 per-
cent), (3) dissatisfaction or boredom at work (9 percent), and
(4) anticipated economic necessity (6 percent).

Students who already had had four years of college showed an
even stronger personal-growth motivation. During the fall semester
of 1976, Lourie (1977) studied the characteristics of older students
at the University of North Carolina at Charlotte. Approximately
40 percent were 25 years old or older. The respondents were predomi-
nantly white, under 30, married, and taking college work beyond the
fourth year. A total of 79.6 percent said they had re-entered col-
lege mainly to earn a degree for personal growth (male, 81 percent;
female, 78.5 percent). Other reasons were: to grow as a person
(male, 58.7 percent; female, 69.3 percent) and to train for a change

in occupation (male, 43.4 percent; female, 43.6 percent). In another
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study, personal satisfaction (20 percent), desire for achievement (18
percent), and career advancement (18 percent) were so closely related
in percentage of aspirations that they seem likely to have been per-
ceived as correlates rather than separate issues (Galliano § Gildea,
1982).

In other cases, preparation for employment was given a higher
priority than personal growth. Among 245 women who were continuing
their education at the Clifton and Raymond Waters campus of the Uni-
versity of Cincinnati in 1973, 35.4 percent returned to prepare for
employment, 30.3 percent indicated a need or desire for education or
achievement, and 25.3 percent wanted to facilitate personal growth
(Durchholz § O'Conner, 1973). Similarly, at the University of
Nebraska (1977), men énd women with a mean age of 37 (N = 2,676)
checked career improvement (44 percent) and personal satisfaction
(38 percent) as important motives for returning to school.

Certainly older (36-57 years) undergraduates have different
goals and attitudes than those of their younger counterparts (18-35
years). A study at the University of Maryland demonstrated some of
the demographics and attitudinal variables (Kimball & Sedlacek, 1971).
Among them, 22 percent of the older undergraduates (36-57 years old)
Had clearly defined vocational goals compared with 10 percent of
their counterparts ages 18 to 35.

Striving to achieve these goals may also reflect other changes
in working lifestyles, such as (1) an increased life expectancy for
women, many of whom also remain single longer; (2) fewer children;

(3) a reduction in the time required for housework because of
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technological advances; and (4) availability of more educational
opportunities for women (Smallwood, 1978). These have been increasing
because of changing institutional policies and easier financial and
geographical accessibility.

Some of the most influential reasons for continuing to learn
also reflect changes and development in science and technology that
have also initiated numerous social changes. R. H. Dave (1976)
observed that this age of rapid change brings shocks that peopie were
shielded from in the past. Because these changes are occurring at
such a rapid pace, the social environment has become unpredictable
for many people. Hence, they no longer feel that they can rely on
their past social roles, values, attitudes, or the usefulness of
current vocational skills to persist throughouf life. The importance
of lifelong learning is considered to be not only desirable but
necessary because of the obsolescence of knowledge, the growth and
emergence of new knowledge, the complexity of social problems, and
the close relationship between theAapplication of knowledge and social
progress (Hesburgh, Miller, § Wharton, 1976).

Overall, these studies show that adults return to colleges and
universities for various reasons, depending on their life situation,
needs at the time, developmental stage, and future goals. These
reasons are also affected by changes occurring in the society, its
value system, changes in technology, and influences of the information

age, such as mass media and computers.
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Social Changes

Dramatic new developments in technology in the past few
decades have greatly affected human life. Thus, Alvin Tof%ler's
Future Shock (1970) addressed the effect of technological changes that
have also compelled social and institutional alterations at an accel-
erating rate. For instance, in 1950, 120,000 books were produced
annually in Europe. By the mid-1960s, the total approached 365,000
books a year. This accelerative curve in book publication paralleled
the rate at which new knowledge was discovered. Toffler defined a
social lag as the period between an event in history and the adapta-
tion of society to that event. Thus, educators should consider how
public education can help reduce the social lag and implement changes
accordingly. As Toffler recalled Francis Bacon's oft-quoted statement
that "Knowledge . . . is power," he contended that it can be trans-
lated into contemporary terms. In today's social setting, ''Knowledge
is change--and accelerating knowledge acquisition, fueling the great
engine of technology means accelerating change'" (p. 31). Thus life-
long education must be provided on what Toffler calls a plug-in/
plug-out basis.

The 1972 UNESCO report, Learning to Be: The World of Education

Today and Tomorrow, also described this rapid change, contending that

science and technology have never before demonstrated so strikingly
the extent of their power and potential. During this second half of
the twentieth century,

knowledge is making a prodigious leap forward . . . change is

boundless. . . . Man took 112 years to develop practical appli-
cations of the discovery of the principles of photography. Only
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two years separated the discovery from the production of
solar batteries. (pp. 87-88)
Figure 2.1 shows the rapid progress and increasingly shorter

intervals between innovations.
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Figure 2.1.--Interval between discovery and application in physical
science (after E. H. Ginzberg, Technology and Social
Change, Columbia University Press, 1964).

Particularly after 1955, developments in technology altered
the work and lives of people more rapidly and significantly. The
emergence, rapid growth, and use of computers and high technology
abolished some jobs and produced new ones. This new technology neces-
sitates not only learning new skills but also changing ideas and

activities that determine what constitutes work.



As F. W. Jessup stated in Lifelong Learning: A Symposium on

Continuing Education (1969):

Sir Eric Ashby's suggestion a few years ago that university
degrees in science should lapse after ten years unless refur-
bished dramatically drew attention to the disconcerting accel-
eration in the rate of growth of knowledge, at least in certain
fields, and this is, indeed, the practice in some countries, as
for example, France and the USSR, where certain licenses are

not valid, without refreshment, beyond a specific period. The
surgeon and the physician, the civil engineer and the accountant,
the teacher and the librarian, as well as the fitter and turner,
the machine-minder, and the chargehand, will all have to go back
for periodical '"retraining.'" (pp. 19-20)

Whether beneficial or harmful, all of these changes require
adaptations to change on an unprecedented scale. Thus, A. J. Cropley
(1977) believed that today's engineers face the prospect of possessing
obsolete knowledge long before their professional life is over in the
United States. In the future, in some disciplines, obsolescence of
skills may occur even within five years of completing their degree
programs. Thus, changing vocational skills is a prospect that many
adults face now, not just in the future. David Morris (1983) even
proposed setting an expiration date on a college degree, like credit
cards.

In Change (1980), Shirley Hufstedler quoted Kenneth Boulding's
notion that if the human species is to survive, "it will have to change
its ways of thinking more in the next 25 years than it has in the last
25,000." Thus, not only have the passing decades of the last half

of the twentieth century brought changes in technology and in people's

lives, but the process is accelerating dramatically.
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Life Stages

Until recently, the popular concept of adulthood was that
little further development occurred after physical maturation. How-
ever, studies by Erikson, Levinson, Sheehy, and others have shown'
that adults evolve through many life stages after age 21. In fact,
adults continuously face changes, new experiences, and crises through-
out their life span. Thus, adults pass through developmental stages
related to each age and each individual's circumstances.

Theorists who trace the life stages have employed various

psychological and social progressions. For example, in Childhood and

Society (1963), Erik Erikson identified the preadult psychological
stages: Trust vs. Mistrust, Autonomy vs. Shame Doubt, Initiative vs.
Guilt, Identity vs. Identity Confusion, and Intimacy vs. Isolation.

Erikson contended that thé ego continues to develop over the
human life cycle as the person interacts with himself and his social
environment. In this ongoing formative process, Erikson identified
the three adult stages as generativity vs. stagnation (ages 18-30),
ego integrity vs. despair (ages 30-65), and mature age (over 65).
Levin (1978) traced similar stages in an orderly sequence of progres-
sion experienced by American men.

However, McCoy broke these stages down into smaller cate-
gories that reflect external transitions as well. For instance,
between ages 16 and 22, the young adult commonly leaves the family.
In this period, youthful fantasies about adulthood slowly give way,
and young people begin to perceive their peers as useful allies in

an effort to break the hold of the family. The second part of this
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young-adult phase, ages 23-28, is identified as a period of reaching
out. Gould and Levinson made this distinction following Erikson's
conclusions in the 1920s.

All of the researchers agree that a crisis generally
develops around age 30. Thus, in the next phase, ages 29-34, assur-
ance wavers; life 1looks more difficult; and painful self-reflection
churns up new questions, notably what is life all about?

While Sheehey concluded that life crises are generally inter-
spersed with periods of relative acceptance of life as it is, the
researcﬁers all found that the turbulent crisis of the early thirties
is soon followed by a midlife explosion between ages 35 and 42.
Whereas Erikson perceived a duality of ego integrity vs. despair
between ages 30 and 65, subsequekt researchers identified more phases
within this period in which one is likely to be tossed from one end
of this dichotomy to the other. For instance, some time during this
middle period most people experience the emotional awareness that
time is running out and death will inevitably come. Thus, the
researchers see ages 35 to 42 as somewhat unstable, even explosive,

a period resembling a second adolescence.

Following this turbulence, generally between ages 44 and S0,
most people experience a sense of settling down, what Sheehey identi-
fied as the most satisfying time--the one after the major crisis.
This is a stable period when most people assume that the die is cast
and decisions that have been made already must be lived with. Thus,
after age 50 is perceived as a time of growth toward wisdom, peak

vears of productive and creative endeavor. This research conflicts
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with popular folklore that would have people feel that they are "over
the hill" after age 30 and in a declining spiral of loss of creativity,
learning skills, and adaptability.

Despite this growth during the period after age 50, researchers
saw that a new crisis looms at retirement and the likely loss of life-
time mates. These recent identifications of life stages conflict
somewhat with Erikson's earlier contention that mature age comes at
65 because that is exactly when most people are confronting the last
set of major crises. Nonetheless, what is clear from all of these
studies is that human beings keep changing and developing new needs
that. can be met by education geared both to adjustment to life and
the substantive challenges that arise. Thus, lifelong education has

begun and will continue to develop in response to these needs.

Intelligence

The principles and relevance of lifelong learning for this
process can be examined not only from the practical standpoint such
as skill acquisition or improved quality of 1life, but also from the
more idealistic standpoint of intelligence and motivation.

Although these studies have shown that people continue to
develop throughout their lives, the data are by no means as clear
regarding when the maximum learning capacity is attained and how
much it deteriorates over time. In 1958 David Wechsler noted that
most studies dealing with the age factor showed a decline of human
abilities after reaching a peak between ages 18 and 25. S. L. Pressey

and R. G. Kuhlen (1957) also concluded that '"all types of growth go
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forward relatively steadily and rapidly during the first 18 or 20
years then, rather quickly, all stop together" (p. 42). More recent
evidence has tended to make more and finer distinctions in terms of
learning and to indicate that some skills continue to improve. Cropley
(1977) concluded that overwhelming evidence demonstrates that some
abilities remain stable or even increase up to about age 60. He
introduced Tyler's study that the vocabulary and arithmetic abilities
do not s;bstantially decline; "fall-off is most marked in the kind of
ability tapped by tests of analogies, number series tasks, and reason-
ing tasks" (p. 56), |
Hebb (1967) identified two components of intelligence:

(1) innate potential and (2) the estimated level of functioning at
maturity. According to premise 1, what we actually know about an
intelligence-test score is that it shows the estimated level of func-
tioning at maturity rather than the individual's innate potential.
Intelligence according to 2, the estimated level of mature function-
ing, continues to grow throughout adulthood. This growth depends upon
educational and environmental stimulations (pp. 249-50). Philip Vernon
(1979) also emphasized the value of lifelong learning and intellectual
growth in his statement that:

Many contradictory claims have been made regarding the age to

which intellectual growth continues or when decline sets in.

The contradictions arise partly because continuing growth

depends on continuing education and '"use of the brains." (p. 82)

Motivation
Of course, motivation also affects learning. Along with

intelligence, motivation is a complex construct composed of diverse
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and often conflicting factors. In Motivation and Emotion (1964),

E. M. Murry noted that '"there is no single generally accepted theo-
retical framework for motivation" (p. 3). Instead, a number of com-
peting conceptions were inherited from philosophy or borrowed from
biology. These theories are generally based on a preponderance of
internal or external factors. For example, Maslow's (1954) hierarchy
of needs proposes that individuals must satisfy their needs at one
level before they can be motivated to succeed at the next. Thus,
these psychological stages are more important for individual progress
than is chronological age.

More recently, B. F. Skinner (1971) has taken the position
that motivation is externally conditioned. Instead of citing inner
goals or needs, Skinner's reinforcement theory reflects measurable
and observable behavior. His model assumes that behavior is the
result of externally reinforced.

Adapting earlier work by R. G. Kuhlen (1963), Cropley com-
bined external and inner self-oriented goals in two motives for
achievement and power. The first motive is self-fulfillment in the
intra-personal domain. Although this pattern of motivation is
strongest in early adulthood and begins to wane after about age 50,
it is still visible in some people until age 60 or beyond. The second
motive involves the selection of goals as a result of the motivating
thrust of anxiety and insecurity. This includes the motivation to
deal with self-perceived psychological inadequacies such as unhappi-

ness, social inadequacy, lack of identity, and physical distress.
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As the discrepancies in theories regarding motivation show,
no definitive conclusions have as yet been shown about motivational
differences for various ages. However, the research indicates that
adults may be motivated by needs, expectations, and intrinsic as well

as external rewards.

Institutional Roles

Both the future shock induced by technological changes that
warrant human adaptation and the conclusion that people often have an
ongoing motivation and capability to learn and adapt to change place
a responsibility on institutions of higher education to share in the
process. Thus, the need to learn to adjust and to acquire new knowl-
edge in the process of continuing education necessitates asking how
institutions of higher education can best play a part. Often colleges
and universities have been reminded that they can serve an important
function in the community, addressing timely issues as well as the
more traditional disciplines. Indeed, the concept of the university
as a part of society designed to reflect the needs of large numbers
of the population, rather than the old idea of a disciplinary train-
ing ground for small numbers of an elite cadre, has increasingly been
given credence, not just in the United States, but abroad as well.
This perspective was eloquently expounded by Msgr. H. J. Somers, presi-
dent of St. Francis Xavier University:

. « « The university must consider its duty to the community,
to the great number of our population who have not received a
university education and as well to the university graduates

whose education should continue throughout life. In a democ-

racy a university cannot adopt a cloistered attitude. All the
citizens of our country must have the opportunity to develop,
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economically, socially, morally and spiritually. Knowledge
knows no class nor race barrier. . . . We have our duty as uni-
versities to do our part and our citizens have a right to expect
our best effort in this field. (In Kidd, 1956, p. 10)

J. R. Kidd also quoted from Oxford and Working-Class

Education (1908), saying that the role of a university is constantly
changing. He believed that a living university is not a self-contained
and independent unit but an organ of society, growing and nourished
by its vitality and its policy.
The concept of a populist university supported by and for all
people of the state was known as ''the Wisconsin idea' after Charles R.
Van Hise advanced this proposal in a 1904 commencement speech:
. . A university supported by the state for all its people,
for all its sons and daughters, with their tastes and aptitudes
as varied as mankind, can place no bounds upon the lines of its

endeavor, else the state is the irreparable loser. (In Smith,
1978)

In predicting that the 1980s will witne;s a major expansion of the
enrollment of colleges and universities, Donald Smith (1978) carried
Van Hise's ideas into continuing education for adults. He predicted
that the '"learning society'" sought by many educators will become a
reality in the United States. The reasons why this will occur, Smith
said, are that (1) more and more professions such as law and medicine
require recurrent professional education; (2) more agencies, labor
unions, business and industry, and government are initiating adult
education and seeking connections with the academic world to conduct
such activities; (3) more cause-oriented groups supporting purposes

as diverse as protection of the environment, better health, women's

and minority rights, or better television want access to the knowledge;
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and (4) people living in a world dominated by expanding scientific
and technological knowledge and accelerating social change seek sta-
bility and a sense of fulfillment in their lives.

While adult education must expand to meet the needs of workers
who must update their skills, education is also perceived as an ongoing

need among the growing numbers of people in retirement. Stephanie

Clennel, in The University of the Third Age (1979), restated Pierre

Vellas' view expressed in Les Chances du Troisiéme Age (1974) that

education can contribute to the quality of life in the '"third" age,
after retirement, as well as during childhaod, the first age, and
employment, the second age. Universities can assist the elderly by
offering a whole range of activities that can maintain their health,
keep them in touch with their cultural heritage, and help them to

assume new activities in the service of the community. Thus Houle

assured us in Universities in Adult Education (1953) that ''the uni-

versities should be pioneers. They should be daring experiment, will-

ing to attempt the pilot study, the first survey. . . "

Needs and Problems of Nontraditional Students

Over the last 20 years, some relatively consistent patterns
have emerged regarding barriers for nontraditional students. Most
of the studies show that the longer students are away before they
return to school, the more trepidation they are apt to experience
(Lance, Lourie, § Mayo, 1979). Consequently, nontraditional students
express the need for advice on admissions, scheduling, time manage-
ment, and academic skills such as taking notes, writing papers, and

using the library (Brandenburg, 1974).
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Among the academic problems of adult undergraduate students
enrolled in Michigan State University in 1965 were: courses given at
times they could not attend, lack of time to study and read, fear of
examinations, uninteresting courses, and competition from adolescents.
Fear of examinations was greater in the older groups, while younger
adults experienced more difficulty with costs and lack of interest.
The needs that adults reported were: special advisement and counsel-
ing, an office or center for adults, scholarships and financial aid,
assistance in learning about procedures, more information in the
schedule book, and an opportunity for a testing program before read-
mission and enrollment (Erickson, 1965).

Although these needs may be greater for reentering students,
they were not perceived to be significantly different from those of
traditional students at the University of Maryland-College Park. The
students needed financial aid, advice concerning majors and course
selection, educational/vocational counseling, credit by examination
and credit for life experiences, and a campus information and referral
service for returning students (Johnson, Wallace, § Sedlacek, 1979).
The authors hypothesized, however, that they did not find significant
differences between traditional and nontraditional students because
the population in their study, particularly women, may have been able
to arrange their lives suitably before they made the decision to
return to school. This implies that many women who wished to return
to college might have been unable to do so because their needs were

not met by the existing university services.
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Finding time to study (36 percent) and acquiring study habits
(27 percent) were noted as problems of reentry mature women at Skyline
College (Steel, 1974). They also experienced test-taking anxiety.
The overt fear of failing may be tied to such underlying fearé as
not being intelligent enough, lacking the ability to study and learn,
and having a dulled memory (Lance, Lourie, § Mayo, 1979). Often a
lack of direction is also a major problem for women. Reentry women
students age 28 and over at the University of Wisconsin-Madison com-
plained of time pressure (82 percent), lack of self-confidence (53
percent), limited role definition (46 percent), and not enough sense
of direction (42 percent) (Geiler § Thrush, 1975). Mature women
returning to Queen College of the City University of New York also
cited uncertainty about their ability and being unsure of their goals
(Brandenburg, 1974). |

Women generally expressed more concern than men did regarding
housekeeping responsibilities and having less time for the family.
Many women also experienced resistance to their return to school from
husband, family, and friends (Brandenburg, 1974). When Smallwood
(1978) studied the problems of adult students older than age 25 years
at community colleges in Fort Worth, Texas, she found that the primary
problems that adult women encountered were coordinating studies with
child care and coordinating jobs with studies. These two problems
were their primary concern and had to be resolved before they could
concentrate on what they saw as a secondary issue--academics. Simi-

larly, in 1982, Galliano and Gildea noted that returning women
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students gave the highest priority to concern for accomplishing house-

hold chores (54 percent) and providing adequate child care (32 percent).
Financial concerns ranked a near third (31 percent) in Galliano

and Gildea's study. Although all of the studies reported that students

expressed concern over finances and a need for financial aid, men

often gave this a higher priority than housework and child care.

Forty-one percent noted financial problems, compared with 29 percent

concerned with household work in Brandenburg's (1974) study.

Summarz

This chapter presented an overview of selected literature
concerning the motives and barriers of nontraditional students in
continuing their education at institutions of higher education, the
intelligence and motivation as well as social changes of ;dults,
and Japan's development of a university system.

It is recognized that adults need continuing education for
various reasons, such as: technological changes in a society that
necessitate acquiring new knowledge or brushing up their skills, and
developmental life stages that demand coping with various problems.
Theories that deal with the motivation and intelligence of adults
indicated that no conclusions have been reached to deny that adults
continue to maintain motivation and intelligence throughout their
lives. Rather, the research has demonstrated that some abilities of
human beings develop throughout their life span, and motivation

depends largely on individual differences. Thérefore, institutions
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of higher education can be expected to have roles that respond to
the needs of people and the overall society in offering educational

opportunities for adults.



CHAPTER III

METHODOLOGY

The Department of Law and Politics at Rikkyo University in
.Japan has initiated a program designed for nontraditional students.

Created in 1979, the Department altered entrance requirements and
encouraged applications from adults to an undergraduate, baccalaureate,
day program--the first of its kind in Japan.

The establishment of this new program has stimulated interest
from other institutions of higher education. Recognizing adult learn-
ing needs through program development and modifying entrance require-
ments to university programs has been considered a significant
departure from traditional practice.

The reactions of those adult students participating in the
program has provided motivation for this research. The methodology
encompassed securing permission from the university to conduct
research on the population, constructing and administering a question-
naire, and analyzing data with respect to the characteristics, moti-
vating factors, barriers, and satisfaction levels of those enrolled in

the program at Rikkyo University.

The Setting

Law and Politics is a department within Rikkyo University
which has been concerned, as many others have, with the strict

35
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entrance requirements and screening processes that have been employed
to select students. The faculty also recognized the difficulty
many adults perceived or experienced in attempting to enter or return
to higher education.

The undergraduate program in the department has been more
liberal arts than vocational in orientation. In the past, most stu-
dents have selected this program for reasons other than becoming

involved in the professional fields of law and/or politics.

PoEulation

The unique program was advertised, and the first group of
applicants were accepted for admittance in the spring of 1979. Data
relative to the applicants are presented in Table 3.1. The Department
selected from 27 to 34 applicants for each of the years, 1979 through
1982. Applicants participated in a modified examination program and
were also interviewed before admittance.

The total population numbered 102 in the summer of 1982. 1In
June 1982, the Dean of the College of Law and Politics, Dr. Takao
Sawaki, sent a letter to each of the nontraditional students enrolled
in the program, soliciting their support of the research effort.
University policy has required student permission before the release
of their names to researchers outside of the university. Nine stu-
dents declined to participate. Four letters were returned because of
changes in address, 62 agreed to participate, and 27 failed to respond
to the Dean's letter. The Dean of the College of Law and Politics

determined that questionnaires should be dispatched to the 27 students
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who failed to respond, along with a letter soliciting their partici-

pation.

for a return rate of 78 percent.

In all, 71 adult students returned completed questionnaires

Seventeen of the respondents were

males (23.9 percent) and 54 (76.1 percent) were females. (See
Table 3.2.)
Table 3.2.--Number of participants in the study.
Reply to the letter No. of
No. of sent from the Dean Questionnaire Po uiation
Respondents  asking release of Sent Pargici ant
names and addresses pants
62 Consented as of Questionnaire sent 62
August 12 from the researcher
27 Had not responded Questionnaires sent 27
as of August 31 from the Dean
4 Returned because
of an address change
9 Did not agree Questionnaires sent 3
from the Dean
102 Total Total 92

The Questionnaire

A comprehensive review of the literature relative to nontradi-

tional students returning or entering programs in higher education was

accomplished.

The research of Erickson (1965), Hunt (1966), Ramsey

(1981), Rawlins (1980), and Solomon (1981) was especially helpful.

Modifications were made to reflect the differences inherent in the

Japanese culture.

Other questions were added, which required the
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respondents to reflect and respond to their reasons for selecting
the day program over correspondence and evening programs. Additional
items were generated, which addressed the effect of the special
admission system for nontraditional students and satisfaction with
the quality of the education provided.

A draft of the questionnaire in English was submitted to and
examined by a panel of experts. Based on their recommendations, five
items were added, two items were deleted, and ten items were modified.
The revised questionnaire was resubmitted to the panel of experts,
which included faculty members from Michigan State University and
Japanese citizens. After acceptance by all members of the panel,
the questionnaire was piloted with a group of Japanese graduate stu-
dents enrolled at Michigan State University. They were asked to
provide suggestions relative to content and wording. Rewording and
rephrasing was accomplished, as per their suggestions. The final draft,
in Japanese, was again reviewed by Japanese educators; and minor
changes were incorporated, based on their recommendations. The
questionnaire can be found in Appendix P. The process of developing
the questionnaire is depicted in Figure 3.1.

A cover letter, explaining the nature of the research, was
drafted. Encouragement for participation was also tendered. The
letter was attached to the questionnaire and dispatched vié mail
to the population. An addressed and stamped envelope was included,
along with a postcard that could be used by the participants if they
desired a copy of the results of the research. The cover letters and

postcard are presented in Appendix H-O. Follow-up telephone calls
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were made to recipients of the questionnaire who did not respond

initially.

Development of a draft of questionnaire

(in English)

Critique by a panel of experts

(in English)

i
1

J

’Revision
|

L

Critique by a panel of experts

(in English)

L

Revision

|
L

Translation of the questionnaire into Japanese

N

Pilot study with eight Japanese nontraditional
students enrolled at Michigan State University

(in Japanese)

Y

Revision of wording and phrasing

(in Japanese)

Critique by the panel of experts

(in Japanese)

ie
h¥a

Development of final questionnaire

(in Japanese)

Figure 3.1.--Questionnaire development.
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Data Analysis

As the questionnaires were returned, the responses were trans-
lated into English. The responses to the open-ended questions were
tabulated and categorized and classified manually for coding. All
of the data were coded and keypunched for analysis using the Statis-
tical Package for the Social Sciences (SPSS).

There was an interest in determining whether certain response
dispersions existed and whether age, marital status, and sex weré
related to possible differences in responses. The chi-square test
was employed to evaluate the independence of various demographic char-
acteristics in relation to questionnaire items. Crosstabs were used
to determine references between the variables identified. The .05
level of statistical significance, which has been‘employed in most
social science research (Blalock, 1979), was used tp determine

whether a particular value was significant.



CHAPTER IV

ANALYSIS OF DATA

SECTION I

Introduction

The central problem of this study was to analyze data col-
lected from nontraditional students in the undergraduate day program
at Rikkyo University, Tokyo, Japan, with respect to motivating fac-
tors, concerns, problems, and program satisfaction. The major dimen-
sions of the study included:

1. The extraction of a series of questions related to non-
traditional students in the United States through a review of pertinent
literature.

2. Securing approval from the Department of Law and Politics,
Rikkyo University, to survey nontraditional students.

3. The construction and validation of a questionnaire to
gain data on the population.

4. Administration of the questionnaire.

5. Analysis of the data to determine the most common responses,

6. Application of the chi-square test to determine whether
significantly different responses existed based upon sex, marital

status, and age.
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7. Formulation of implications to be considered by the
government of Japan and universities as they consider the development

of other programs for adult learners.

Research Questions

A series of questions were developed to provide direction
for the research:

1. What were some of the characteristics of nontraditional
students enrolled in the Department of Law and Politics at Rikkyo
University?

2. What were the motivating factors given by students for
entering or returning to higher education?

3. What barriers were faced by nontraditional students?

4. How satisfied were the nontraditional students with the
program?

In addition, there was an interest in examining the data for
- significant response differences using sex, marital status, and age

as variables.
SECTION II

Demographic Variables

Sex, Age Group, Marital Status

Seventy-one nontraditional students responded to a question-
naire. Seventeen of the participants were male (23.9 percent) and

54 were female (76.1 percent). (See Table 4.1.)
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Table 4.1.--Ages of the participants.

Age Male Female Total

Group N Percentage N Percentage N Percentage

(of 17) (of 54) (of 71)

22-26 3 (17.6) 6 (11.1) 9 (12.7)

27-31 8 (47.1) 13 (24.1) 21 (29.6)

32-36 3 (17.6) 22 (40.7) 25 (35.2)

37-41 2 (11.8) 6 (11.1) (11.3)

42+ 1 (5.9) 7 (13.0) (11.3)
Total 17 (23.9) 54 (76.1) 71 (100.1)2

%Does not equal 100 percent due to rounding.
The respondents ranged in age from 22 to 57 years. The mean

age was 33.3 years (31.7 for the males and 33.8 for the females).

Table 4.1 presents the age distribution of the nontraditional under-

graduate students. Their ages were classified in five groups: 22-26,

27-31, 32-36, 37-41, and 42 or older. Of the students, 42.3 percent

were under 31 years old, 46.5 percent were in the 32-41 age category,

and 11.3 percent were older than 42 years. Most of the nontraditional

students (77.5 percent) were under age 36. The majority of the males

were between 27 and 31 (47.1 percent), while the majority of the

females were between 32 and 36 years old (40.7 percent).

Overall,

the females were significantly older, with 64.8 percent over age

32 years compared with 35.3 percent over age 32 for the males.

Differences in the ages of male and female nontraditional

students might reflect variations in their life roles and possible
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difficulties in obtaining jobs. As males have greater responsibility
to support the family in Japanese society, middle-aged females may
have more free time when their children are in school.

Table 4.2 shows that 38.0 percent of the nontraditional stu-
dents were married. Over half of the students (53.5 percent) were
single. In terms of sex, 50.0 percent of the females were single,
whereas 64.7 percent of the males were single. The married group
consisted of 38.9 percent females and 35.3 percent males. Eleven
percent (11.1 percent) of the female participants had lost their

spouse or were divorced.

Table 4.2.--Marital status of the participants.

. Male Female Total
Marital Status _— _— _—
N (%) N (%) N (%)
Married 6 (35.3) 21 (38.9) 27 (38.0)
Single 11 (64.7) 27 (50.0) 38 (53.5)
Other (divorced, 0 6 (11.1) 6 ( 8.5)

widowed)

As shown in Table 4.3, freshmen comprised 21.1 percent;
sophomores, 28.2 percent; juniors, 22.5 percent; and seniors, 26.4

percent. One student left the university after the summer of 1982.
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Table 4.3.--Level of enrollment of nontraditional students who
participated in the study.

Male Female Total

Enrollment N=17 N=54 N=71
Level —_— —_— _—

N (%) N (%) N (%)

Freshman 3 (17.6) 12 (22.2) 15 (21.1)
Sophomore 7 (41.2) 13 (24.1) 20 (28.2)
Junior 2 (11.8) 14 (25.9) 16 (22.5)
Senior 5 (29.4) 14 (25.9) 19 (26.8)
Other (left school) 1 (1.9 1 (1.4

Educational Background

Table 4.4 shows that approximately one-fifth of the partici-
pants (22.6 percent) had completed‘either two- or four-year colleges
before enrollment in the program, while 8.4 percent of the studénts
had not finished either two- or four-year colleges. Two-thirds
(66.2 percent--63.4 percent + 2.8 percent) of the students had a
high school diploma but no previous collegiate experience.

Slightly more male students had completed two- or four-year
colleges before enrollment in the program (29.5 percent) than female
students (20.4 percent). More males had completed four-year col-
leges (17.7 percent) than female students (5.6 percent). In contrasf,
more females had completed two-year colleges (14.8 percent) than males

(11.8 percent).
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Table 4.4.--Educational background of the nontraditional students.

Male Female Total
Educational Background o o N
g N (%) N (%) N (%)

High school diploma 10 (58.8) 35 (64.8) 45 (63.4)
Did not finish junior college 0 1 (1.9 1 (1.49)
Completed junior college
(two years) 2 (11.8) 8 (14.8) 10 (14.1)
Did not finish college
(four years) 2 (11.8) 3 (5.6) 5 (7.0
Completed college (four years) 3 (17.7) 3 (5.6) 6 ( 8.5)
Completed technical college 0 2 (3.7 2 ( 2.8)
Other ‘ 0 2 (3.7 2 ( 2.8)

Total 17 (23.9) 54 (76.1) 71 (100.0)

Income Level of
Nontraditional Students

In Table 4.5, family incomes were divided into six levels:
less than 1 million yen ($4,000, $1 = 250 yen); 1 million-2 million yen
($8,000, $1 = 250 yen); 2 million-3 million yen ($12,000, $1 = 250 yen);
3 million-4 million yen ($16,000, $1 = 250 yen); 4 million-5 million
yen ($20,000, $1 = 250 yen); and over 5 million yen. All males
(100.0 percent) and 92.6 percent of the females reported incomes.

More males earned 2-3 million yen (29.4 percent). Next was
less than 1 million yen (23.5 percent), and then more than S million
yen (23.5 percent). Half of the females (50.0 percent) had a family
income of more than 5 million yen; nextwere 2-3 million yen (14.0

percent) and 4-5 million yen (14.0 percent).
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Over half of the married group (59.3 percent) had income of
more tban 5 million yen. The same was indicated by nearly one-third
of the single group (31.4 percent) and 40.0 percent of the other
group

Although only 14.8 percent of the married group indicated an
income of less than 3 million yen, over half of the single group
(54.2 percent) and 40.0 percent of the other group had less than
3 million yen as their family income. The average family income with
a salaried "breadwinner" in Japan was $17,856 in 1981, as reported in

Japan's White Paper Report, 1983 (Nihon, 1983).

With regard to age groups, more than two-thirds of the respond-
ents in age group 21-26, and over 37, indicated incomes of more than
S million yen. The same was true for 20.0 percent of those aged
between 27-31 and 30.0 percent of those 32-36. Over half (55.5 per-
cent) of those aged between 27-31 indicated that income was less than
3 million yen.

Factors to be considered in interpreting those figures are
(1) the females' average age (33.8 years old) was higher fhan males'
(31.7 years old); (2) while attending the university, more males had
temporary jobs (41.2 percent), as shown in Table 4.10; and (3) more

females may have support from their spouses (Table 4,6),

Sources of Financial Support

Table 4.6 indicates the financial resources of the nontradi-
tional students. They could indicate more than one response. More

than half (53.5 percent) reported that they relied on personal assets
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(savings, etc.). Slightly less than half (47.9 percent) cited per-
sonal employment income as their source. Approximately 20 percent
indicated parents, loans, and/or a spouse's income. Scholarships
were primary sources for 33.8 percent of the students, and nearly
one-fifth (19.7 percent) of them received scholarships from the uni-
versity.

Half or more of the single (55.3 percent) and the other (50.0
percent) groups relied on their personal employment, while it was
37 percent for the married group. For more than half (55.6 percent)
of the married group, the spouse's income was a source of support.
The married group had no support from their parents, whereas approxi-
mately one-third (31.6 percent) of the single and the other (33.3
percent) groups indicated some aid from parents. Nearly half (44.7
percent) of the single students marked scholarships, both from the
university and other, while it was 22.2 percent for the married and
16.7 percent for the other groups.

From one-third to two-thirds (37.5 to 66.7 percent) of the
students over age 27 indicated personal employment as their financial
source, while only 22 percent of the youngest age group (22-26 years
old) depended on this source. The youngest groups relied heavily on
their parents (66.7 percent), while less than 14.3 percent of the
age groups 27 and over had support from parents. Spouse's income
was the highest in the 37-41 age group (50 percent). The youngest
age group (22-26 years old) indicated government loans the highest
(33.3 percent), while the other age groups marked this source as

12.5 to 25 percent.
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These data show that almost all of the students depended

on two or more sources of financial support.

Employment Before Entering/
Returning to the University

Table 4.7 shows that two-thirds (66.2 percent), the largest
percentage, of the nontraditional students had full-time jobs before
they returned to the university. The second group, substantially
smaller, were home full time (12.7 percent), followed by the self-
employed (8.5 percent).

More males (82.4 percent) had full-time jobs than females
(61.1 percent). Only females were home full time (16.7 percent).

In regard to marital status, the single group most frequently had
full-time jobs (89.5 percent) compared with 50 percent of the other
and 37.0 percent of the married groups. Among the various age groups,
those under 36 years old more often held full-time jobs (71.4 to 88.9
percent), while only 25 percent over age 37 did so.

One-third (33.3 percent) of the married students were home full
time, whereas none of the others were. More were home full time between
ages 27 and 41, with the highest percentage in the group aged 37-41
(37.5 percent).

Among the self-employed, more were in the other group (33.3
percent) than in the single (2.6 percent) or the married (11.1 p?rcent)

group. Free-lance workers was 25 percent for over 42 years old.
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Current Working Hours

Table 4.8 reports the nontraditional students' current
employment. Approximately 40 percent, the highest percentage, were
not working outside the home. Nearly one-fourth (23.9 percent) had
temporary employment (arubaito), such as tutoring. Full-time jobs
were held by 9.9 percent.

Almost twice as many females (46.3 percent) as males (23.5
percent) were not working. Substantially more married individuals
(63 percent) indicated that they were not working, compared with 28.9
percent of the single group and 16.7 percent of the other group.
Broken down by age, the data showed that approximately half of the
students between 32 and 41 (50-52 percent) were not working, whereas
25-38 percent of the other age groups were not working.

Nearly two-thirds (64.7 percent) of the males had eithér
full-time (23.5 percent) or temporary jobs (41.2 percent), whereas
only 5.6 percent of the females had full-time jqbs and 18.5 percent
had temporary jobs. More than one-third (36.8 percent) of the single
group had temporary jobs (arubaito), whereas only 7.4 percent of the
married group did so. More than half of the 22-26 year olds had
temporary jobs (arubaito).

Self-employment was reported by the other group (33.3 percent)

and the married group (3.7 percent).
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Time for Commuting (One Way)

Table 4.9 shows that approximately half (49.3 percent) of the
students spent less than an hour to commute one way. The rest (50.7
percent) spent more than an hour. Over one-fifth (21.7 percent) of
them needed more than 1.5 hours, and 2.9 percent spent more than two
hours just to commute one way.

Whether or not commuting time influenced their decision to
attend the university could not really be assessed because students
did not have the opportunity to choose from more than one school, so

they could not weigh relative distances as a factor.

Table 4.9.--Time for one-way commute.

Male Female Total
Commuting Time N=16 N=53 N=69

N (%) N (%) N (%)
Less than 30 minutes 3 (18.8) 2 (13.2) 10 (14.5)
30 minutes to less than
1 hour 5 (31.3) 19 (35.8) 24 (34.8)
1 hour to less than
1.5 hours 5 (31.3) 15 (28.3) 20 (29.0)
1.5 hours to less than 3 (18.8) 10 (18.9) 13 (18.8)

2 hours
More than 2 hours 0 2 (3.8 2 (2.9)
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SECTION III

Concerns, Barriers, and Program Satisfaction

Degree of Concern Experienced in
Entering/Returning to the University

This question attempted to find out the concerns and diffi-
culties that nontraditional students experienced in entering/returning
to the university. The degrees of concerns were reported by par-
ticipants by responding to one of four categories: ''great concern,"
"moderate concern,'" '"'somewhat of a concern,'" or '"no concern." Those
responses that fell into the 'great concern'" category are presented
in Table 4.10.

Concerns listed in the category of "other'" were indicated
as follows:

1. Many of his/her friends who had college educations told
him/her that they did not get enough from a college education to
become prepared for the future. This comment created anxiety about
getting a college education.

2. Had problems with health.

3. Finding a job at a new place because he/she needed to
move.

4. Concerned about child care.

S. Negative influence on a child enrolling in an elementary
school because of being a college-student as a mother.

6. Doing household work and going to school at the same time.

7. Wished to have a strategies course for taking the judicial

examination.



58

Table 4.10.--Factors and degree of ''great concern'" experienced in
entering/returning to the university.

Great Concern

Concern
N % of 71)

1. Living expenses 22 (31.0)
2. School expenses 21 (29.6)
3. Being able to work and go to school

simultaneously 14 (19.7)
4. Being able to obtain employment

after graduation 14 (19.7)

Getting what expected from school 11 (15.7)

6. Uncertainty about being able to continue

studies until graduation 10 (14.1)

Physical stamina 9 (12.7)

Confidence in ability 8 (11.3)
9. Academic difficulty 7 (9.9)
10. Adjusting to life as a student 6 ( 8.5)
11. Foreign-language requirement 6 ( 8.5)
12. Adjustment in family life 6 ( 8.5)
13. Competing with younger students 5 (7.0
14. Commuting time S (7.0)
15. Being able to make friends 3 (4.2
16. Finding an apartment in Tokyo 3 (4.2)
17. Supporting a family and going to school

at the same time 2 ( 2.8)
18. Agreement from the spouse 1 (1.4)

Degree of concern experienced in entering/returning to the

university (by sex).--As shown in Table 4.11, the chi-square test

indicated that there were differences in concerns between males and

females on such factors as (1) financial (living and school expenses),
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(2) supporting a family and going to school at the same time,

(3) adjusting to life as a student on campus, and (4) being able to

make friends on campus.

Table 4.11.--Chi-square test on degree of concern experienced in

entering/returning to the university (by sex).

x2

Concern P
Living expenses 11.87254 .0078*
School expenses 8.14221 .4320
Being able to work and go to school
simultaneously 4.20938 .2397
Being able to obtain employment after
graduation 1.20928 .7508
Getting what expected from school 3.56302 .3127
Uncertainty about being able to continue
studies until graduation .56147 .9052
Physical stamina 3.81619 .2820
Confidence in ability 1.20042 .7529
Academic difficulty 3.91530 .2708
Adjusting to life as a student 11.09923 .0112*
Foreign language requirement 1.95162 .5825
Adjustment in family life 4.67965 .1968
Competing with younger students 1.97977 .5766
Commuting time 2.05000 .5621
Being able to make friends 10.42983 .0152*
Finding an apartment in Tokyo .24601 .9698
Supporting family and going to school
at the same time 11,23801 .0105*
Agreement from the spouse 3.36131 .1863

*Significant at .05.
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Twice as many males indicated ''great concern' over living
expenses (58.8 percent) than did females (22.2 percent). School
expenses were reported as concerns of 47.1 percent of the males and
24.1 percent of the females. On working and going to school simul-
taneously, great concern was expressed by 35.3 percent of the males
and 18.5 percent of the females. On these three factors, males showed
nearly twice as great concern as females in the total sum of per-
centages of ''great concern" and '"'moderate concern."

Although males tended to show a higher concern rate on most
of the factors listed, the differences in degree of concern for
financial factors might have stemmed from the relative responsibili-
ties assumed by males and females with regard to financial matters.
While females indicated no ''great concern' in supporting a family and
going to school at the same time, this category was checked by 11.8
percent of the males.

Adjusting to student life on campus was also a greater concern
for males (23.5 percent) than females (11.1 percent). While no
females indicated making friends as a ''great concern,'" it was
expressed by 17.6 percent of the males. (See Table 4.12.)

Degree of concern experienced in entering/returning to the

university (by marital status).--The chi-square test, in Table 4.13,

showed a significant difference in marital-status groups on the
factor of adjustment in family life. Approximately half (51.8 per-
cent) of the married group indicated this as either a ''great concern"

or a '"'moderate concern."
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Table 4.12.--Degree of concern experienced in entering/returning to
the university (by sex).

Male (N=17) Female (N=54)
% of % of
Concern "Great Concern ""Great
Concern" Concern"
1. Living expenses 58.8 School expenses 24.1
2. School expenses 47.1 Living expenses 22.2
3. Work and go to Employment after
school 35.3 graduation 18.5
4. Employment after Work and go to
graduation 23.5 school 14.8
5. Getting what is 23.5 Getting what is 13.2
expected from school ’ expected from school :
6. Adjusting to student 23.5 Physical stamina 13.0
life
7. Academic difficulty 17.6 Continuing education 13.0
8. Continuing education 17.6 Adjustment in family life 11.1
9. Confidence in ability 17.6 Confidence in ability 9.3
10. Making friends 17.6 Commuting time 9.3
11. Supporting family and 11.8 Foreign language 9.3
going to school
12. Competing with younger 11.8 Academic difficulty 7.4
students
13. Physical stamina 11.8 Finding apartment
14. Finding apartment 9.1 Competing with younger 5.6
students
15. Agreement from spouse 5.9 Adjusting to student life 3.7
16. Foreign language Supporting family and 0
going to school
17. Adjustment in family life 0 Agreement from spouse 0
18. Commuting time Making friends
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Table 4.13.--Chi-square test on degree of concern experienced in
entering/returning to the university (by marital status).

Concern X2 P
Living expenses - 10.99984 .0884
School expenses 8.28515 .2179
Being able to work and go to school
simultaneously 2.33515 .8864
Being able to obtain employment after
graduation 7.53147 .2745
Cetting what is expected from school 5.90676 .4337
Uncertainty about being able to continue
studies until graduation 3.02313 .8059
Physical stamina 4.34877 .6296
Confidence in ability 10.31174 .1121
Academic difficulty 1.86471 .9317
Adjusting to life as a student 6.17905 .4034
Foreign language requirement 10.57982 .1023
Adjustment in family life 20.42422 .0023*
Competing with younger students 2.25582 .8947
Commuting time 4.20071 .6495
Being able to make friends 3.17125 .7871
Finding an apartment in Tokyo 11.83929 .0657
Supporting family and going to school
at the same time 5.25775 .5112
Agreement from the spouse 6.68282 .1536

*Significant at .0S.

While living expenses were indicated as being of ''great concern"
by only 18.5 percent of the married group, 39.5 percent of the single
group and 33.3 percent of the '"other" group demonstrated concern.

School expenses were also more often a ''great broblem" for the single

(36.8 percent) and the "other'" (33.3 percent) group than for the married
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group (18.5 percent). More than half of the single and the '"other"
group pointed out these two factors as either a ''great concern'" or a
"moderate concern,' whereas approximately one-third of the married
group indicated the same. Being able to obtain employment after
graduation was a ''great concern'" for the single group (26.3 percent)
compared with the "other" group (16.7 percent) and the married group
(11.1 percent). (See Table 4.14.)

Degree of concern experienced in entering/returning to the

university (by age).--Table 4.15 indicates that the factors of ''great

concern'" by different age groups were (a) financial problems (living/
school expenses), (2) working and going to school at the same time,
(3) employment after graduation, and (4) continuing studies until
graduation.

For the younger age groups, especially those between 27 and
31, the financial problems were of ''great concern' (52.4 percent).
This concern decreased to less than 24 percent for those who were 32
years old and older. Being able to obtain employment after graduation
was of "great concern'" for the youngest age group (22-26). The degree
of "great concern'" of this factor also decreased with greater age,
especially for those over 37 years old (less than 12.5 percent).

Clearly, the employment problem is very critical for the
younger students as the opportunities available to them tend to decrease
as they become older because of the age limit in the hiring system
described earlier.

On the other hand, the oldest age group (42 years old and

older) were more concerned about factors that related to
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studies: uncertainty about continuing studies until graduation
(50 percent), confidence in one's ability (37.5 percent), and working
and being able to go to school at the same time (37.5 percent).

Difficulty in Making Decision to
Enter/Return to the University

Nontraditional students were asked to indicate how difficult
it was to decide about entering or returning to the university. As
shown in Table 4.16, 37.1 percent experienced difficulty (great
difficulty = 21.4 percent or difficulty = 15.7 percent), whereas
62.9 percent of the students said the decision was not so difficult

(40 percent) or easy (22.9 percent).

Table 4.16.--Difficulty in making decision to enter/return to- the

university.
Very Difficult Difficult Not So Difficult Easy
N (%) N (%) N (%) N (%)
15 (21.4) 11 (15.7) 28 (40.0) 16 (22.9)

Reasons for Difficulty in
Making the Decision

Whether making the decision to enter/return to the university
was "very difficult," "difficult," "not so difficult,'" or "easy" was
indicated as an open-ended response and therefore elicited multiple
responses. The reasons for the degree of difficulty/ease are pre-

sented in Table 4.17.
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Table 4.17.--Degree of difficulty (very difficult, difficult, not so difficult, or easy) and the reasons
in making the decision to enter/return to the university.

Very s Not so
Reason Difficule Difficult  piericuie  Easy  Total
N=15 N=]1 N=28 N=16 N=70
%) *) %) (S )]
Financial problems (living and/or school 6 S 4 1 16
expenses) (40.0) (45.4) (14.2) (6.2
Have desired to study at a university for 1 10 3 14
quite some time (9.0) (34.2) (18.7)
Expressing intentions to and/or receiving 4 S 9
understanding from others (26.6) (45.9)
Leaving the job (had a good record, seniority 4 4 s
system, will increase the work load of the (26.6) (36.3)
other staff) : :
3 8
No obstacles (17.8) (18.7)
Received good understanding/support from 6 1 7
the others . (21.4) (6.2)
. S 1 4 1 6
A special admission system ( 6.6) (14.2) (6.2)
Had been able to save time from housework 3 2 S
or work (10.7) (12.5)
Had confidence in ability and continuing 3 2 S
studies (10.7) (12.5)
. ife di . 2 2 4
Change in life direction (7.1 (12.5)
Changing life completely from what was 3 3
stable and secure (20.0)
Upcertainty about being able to find a job 2 1 3
after graduation (13.3) (9.0)
3
Making the right decision ( ; 6) (1; 1)
X 2 2
Needing to move (13.3)
2 2
Child care (18.1)
Being able to work and go to school 1 1 2
simultaneously ( 6.6) (6.2
1 2
Great enthusiasm for life ( ;.S) ( 3.5)
Being able to do housework and studies 1 1
simultaneously (6.6)
1
Commuting distance ( é 6)
Possibility of failing the entrance examina- 1 1
tion (taking the risk of failing the ( 9.0)
entrance examination) :
1
Uncertainty about health ( ;.0)
. 1 1
Marriageable age ( 6.6)
Lacked confidence in scholastic ability ( ; 0) !
Withi ing di 1 1
ithin commuting distance ( 3.5)
Desi h d ! 1
esire to have a degree (6.2)
N dul i 1 1
Not unduly anxious (6.2)
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Of all the responses, financial concerns such as living and/or
school expenses were the greatest factor (22.5 percent) that made the
decision difficult. Because the nontraditional students were older
than traditional students, the responsibilities of supporting them-
selves and their families would naturally be greater.

Leaving a job was also cited as important (11.3 percent) in
making the decision. Because the hiring system is based on an age
limit in many cases, leaving a job has been a crucial factor, coupled
with the uncertainty about being able to obtain a job after gradua-
tion.

Fear of not receiving understanding from other people upon
expressing one's intention to enter/return to a university also made
the decision difficult (9.8 percent). As nontraditional students have
not been common in Japanese society, especially in the day program of
a university, anxiety about gaining understanding from others added
an emotional burden.

The responses indicated that, regardless of individual bur-
dens, the new admission system facilitated making the decisioﬁ (8.5
percent). Those who indicated that the decision was 'not so diffi-
cult" or "easy'" stated that the desire to learn at a university was
the main reason (19.7 percent), followed by having the means to
finance their education (12.7 percent). Receiving understanding from
others (13 percent) eased the decision-making process. Other factors
that made the decision easier were having time for schooling (7 percent),
as well as having self-confidence (7 percent). Those who found making

the decision was '"'not so difficult" or "easy" hinted that the financial
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problems were all they needed to overcome since no other burden was
associated with their decision.

Reasons for difficulty in making the decision (by sex).--

Financial problems such as earning a living and school expenses, or a
lack of money, were concerns for approximately the same percentages of
males (23.5 percent) and females (22.2 percent). However, two major
concerns differed between males and females. More males (29.4 percent)
experienced difficulty in leaving their jobs, whereas only 5.6 percent
of the females noted this. Second, héving to work and go to school
Simultaneously was perceived as a substantially greater burden for
males (11.8 percent) than for females (1.9 percent).

One reason mentioned only by males as "difficult" was changing
their lives completely from what was stable and secure (17.6 percent).

The positive factor shown by both males and females was having
had adequate funds (23.5 percent of males and 20,4 percent of
females). The other positive factor peculiar only to females was hav-
ing received understanding/support from others (13 percent). (See
Table 4.18.)

Reasons for difficulty in making the decision (by marital

status).--The concern that was perceived equally by all groups was
financial (16.7-26.3 percent). For the single person, leaving a job
was more significant (18.4 percent) than for the married group (7.4
percent). Expressing and receiving understanding from others was a
greater concern for the single (15.8 percent) than the married group
(3.7 percent). Compared with the married or the '"other'" group, the

single group rated as important such factors as changing one's life
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Table 4.18.--Reasons of difficulty in making the decision (by sex).

Male Female Total
Reason N=17 N=54 N=71
N (%) N (%) N (%)
Financial problems (living and/
or school expenses) 4 (23.5) 12 (22.2) 16 (22.5)
Have desired to study at a
university for quite some time 3 (17.6) 11 (20.4) 14 (19.7)
Had the financial means 2 (11.8) 7 (13.0) 9 (12.7)
Leaving the job 5 (29.4) 3 (5.6) 8 (11.3)
No obstacle 1 (5.9) 7 (13.0) 8 (11.3)
Expressing intention to and/or
receiving understanding from others 2 (11.8) 5 (9.3) 7 ( 9.8)
Received good understanding/
support from the others 0 7 (13.0) 7 ( 9.8)
A special admission system 2 (11.8) 4 (7.4) 6 ( 8.5)
Having been able to free time
from housework or work 1 (5.9) 4 (7.4) 5 (7.0)
Had confidence in ability and
continuing studies 2 (11.8) 3 ( 6.6) S (7.0
Change in the life direction and
needed to study for personal 0 4 (7.4) 4 (5.6)
growth
Changing life completely from
what was stable and secure 3 (17.6) 0 3 (4.2)
Uncertainty about being able to
find a job after graduation 1 (5.9 2 (3.7) (4.2)
Making the right decision 0 3 (5.6) 3 (4.2)
Being able to work and go to
school simultaneously 2 (11.8) 1 (1.9 3 (4.2)
Time and/or cost of preparing
for the entrance examination 0 2 (3.7) 2 (2.8)
Needing to move 1 (5.9) 1 (1.9) 2 (2.8)
Child care 0 2 (3.7) 2 (2.8)
Commuting distance 0 2 (3.7) 2 ( 2.8)
Great enthusiasm for life 0 2 (3.7) 2 ( 2.8)
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style from stable and secure (7.9 pvercent), making the right deci-
sioA (7.9 percent), and managing work and school simultaneously

(7.9 percent). The "other" group (16.7 percent) and the single group
(7.9 percent) indicated that '"changing in life direction' was signi-
ficant, whereas no one in the married group mentioned that factor.

Positive factors that were common to all groups were: having
a desire to study at a university (16.7-21.1 percent) and having the
ability to meet financial commitments (7.9-18.5 percent). In addition
to this, the married group stated such positive factors as the special
admission system for nontraditional students (14.8 percent) and receiv-
ing understanding and support from others (14.8 percent).

Both the married and the '"other' group mentioned such positive
factors as having had confidence inAone's ability and continuing
studies (16.7 percent of "other'" and ‘14.8 percent of the married group)
and having had free time from jobs or housework (33.3 percent of the
"other'" group and 11.1.percent of the married group). (See Table 4.19.)

Reasons for difficulty in making the decision (by age).--

Financial problems were a major problem for all age groups when con-
sidering the university (12.5-28.6 percent), but they posed the greatest
problem for ages 27-31 (28.6 percent).

The youngest age group (22-26 years old) identified three
areas: leaving their jobs (22.2 percent), expressing intention and/or
receiving understanding/support from others (22.2 percent), and needing
to move (22.2 percent) as the greatest hindrances to decision making,
whereas these factors were indicated by fewer students (0-14.3 percent)

in other age groups.
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Table 4.19.--Reasons fordifficulty in making the decision (by marital

status).
Married Single Other
Reason N=27 N=38 =6
N (%) N (%) N (%)

Financial problems (living and/
or school expenses) 5 (18.5) 10 (26.3) 1 (16.7)

Have desired to study at a univer-

sity for quite some time S (18.5) 8 (21.1) 1 (16.7)
Had the financial means 5 (18.5) 3 (7.9 1 (16.7)
Leaving the job 1 (3.7) 7 (18.4) 0

No obstacle 4 (14.8) 4 (10.5) 0
Expressing intention to and/or

receiving understanding from others 1 (3.7) 6 (15.8) 0
Received good understanding/

support from others 4 (14.8) 3 (7.9

A special admission system 4 (14.8) 2 (5.3)

Having been able to free time

from housework or work 3 (11.1) 0 2 (33.3)
Had confidence in ability and

continuing studies 4 (14.8) 0 1 (16.7)
Change in life direction and needed to

study for personal growth 0 3(07.9) 1 (16.7)
Changing life completely from what

was stable and secure 0 3(7.9) 0
Uncertainty about being able to

find a job after graduation 2 (7.4 1 ( 2.6)

Making the right decision 0 3(7.9) 0

Being able to work and go to

school simultaneously 0 3(7.9) 0

Time and/or cost of preparing for

the entrance examination 1 (3.7) 1 ( 2.6) 0
Needing to move 0 2 (5.3) 0

Child care 2 (7.4 0 0
Commuting distance 1 (3.7) 1 ( 2.6) 0

Great enthusiasm for life 2 (7.4) 0 0
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Change in life direction and the need to study for personal
growth were mentioned only in the 32-to-36-year-old age group (16
percent).

The primary positive factor for the youngest age group (22-26
years old) was having received understanding/support from others (22.2
percent). 'Desiring to study at a university'" was more important
among those between 27 and 36 years old (23.8 and 28 percent), whereas
this was indicated by 11.1-19.7 percent of the other age groups. The
special admission system for the nontraditional students was most
positively acknowledged by the oldest group (42 years old and over--
37.5 percent), while less than 12.5 percent of the other groups men-
tioned this. Also, the 42-and-over age group noted specifically the
significance of such factors as having free time from housework or
work (37.5 percent) and no obstacle (37.5 percent). (See Table 4.20.)

Those Consulted to Help
Make the Decision

More than three-fourths (77.5 percent) of the students con-
sulted with other people when they considered entering/returning to
the university, whereas 22.5 percent made the decision by themselves.
Among those consulted, friends were most frequently mentioned (35.2
percent), followed by spouses (25.4 percent), superiors and/or col-
leagues at work (11.3 percent), children, respected high school
teachers, and others.

There seemed to be little difference between males and

females in terms of whom they consulted to make the decision.



75

Table 4.20.--Reasons of difficulty in making the decision (by age).

s = == =T =

2-26 27-31 32-36 7-41 42+
Reason N=9 N=21 =25 N=8§ N=8
N (%) N (%) N (%) N (%) N (V)
Financial problems (living and/
or school expenses) 2 (22.2) 6 (28.6) S (20.0) 2 (12.9) 2 (25.0)
HHave desired to study at a uni-
versity for quite some timec 1 (11.1) S (23.8) 7 (28.0) 0 1 (12.5)
Had the financial mcans 1 (11.1) 2 (9.95) 4 (16.0) 0 2 (25.0)
Leaving the job 2 (22.2) 3 (14.3) 2 (8.0) 1 (12.5) 0
No obstacle 0 1 ( 4.8) 3 (12.0) 1 (12.5) 3 (37.%)
Fxpressing intention to and/or
receiving understanding from others 2 (22.2) 3 (14.3) 2 (8.Mm 0 0
Reccived good understanding/
support from others 2 (22.2) 0 4 (16.0) 1 (12.5) 0
A special admission system 0 2 (9.5) 3 (12.0) 1 (12.5) 3 (37.9)
Having been able to frec time
from housework or work 0 1 ( 4.8) 1 (4.0) 0 3 (37.5)
Had confidence in ability and
continuing studies 0 1 (4.8) 2 ( 8.0) 1 (12.5) 1 (12.9)
Change in life direction and
neceded to study for personal 0 0 4 (le6.0) 0 0
growth
Change in life completely from
what was stable and securc 1 (11.1) 0 1 ( 4.0) 1 (12.5) 0
Uncertainty about being able to
find a job after graduation 0 1 (4.8 2 (8.0) 0 0
Making the right decision 1 (11.1) 1 (4.8) 1 ( 4.8) 0 0
Being able to work and go to
school simultancously 1 (11.1) 1 (4.8) 1 (4.0 0 0
Time and/or cost of preparing
for the entrance examination 0 0 1 (12.5) 1 (12.9) 0
Nceding to move 2 (22.2) 0 0 0 0
Child care 0 1 (4.8 1 (4.0) 0 0
Commuting distance 0 2 (9.5) 0 0 0
Great enthusiasm for life 0 0 0 1 (12.5) 1 (12.5)
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However, among those who made the decision alone, 35.3 percent were
males and 18.5 percent were females.

Considering their marital status, approximately half of the
single group consulted with friends (55.3 percent) and/or family
(44.7 percent), while only 7.4 percent of the married students con-
sulted with these groups. Instead, of those who were married, nearly
two-thirds (63 percent) consulted with their spouses.

Those under age 31 mentioned friends and family more often
than those over 32. Specifically, the youngest age group (22-26 years
old) indicated friends (55.6 percent) and family (66.7 percent) the
highest. Children were mentioned by those who were more than 37 years
old. In the older groups, fewer people consulted with friends and/or
family. Making the décision by themselves was the highest in the
oldest age groups (42 years old and over--37.5 percent). (See
Table 4.21.)

Reasons for Entering/Returning
to the University

Nontraditional students indicated the degree of importance
they placed on reasons for entering/returning to the university.
The responses to this question were examined by sex, by age group,
and by marital status. The degrees of importance were indicated as
"quite important,' '"'somewhat important,' ''somewhat unimportant,' or
"quite unimportant." The order of perceived importance of all the

students is shown in Table 4.22.
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Table 4.22.--Reasons for entering/returning to the university.

"Quite
"
Reason Imp;z;?nt
N (%)

1. Personal growth for a better life 45 (63.4)
2. To fulfill my potential for the future 33 (46.5)
3. Change in life direction 31 (43.7)
4, To follow a systematic course of study 29 (40.8)
5. Intellectual stimulation 28 (39.4)
6. Made possible by a new admission system for the

nontraditional student applicants 24 (34.3)
7. Have wished to study at a college but did not

have the chance before because of employment, 23 (32.4)

housework, or economic reasons
8. Been working for years and have found a clear

objective of life that requires further study 21 (30.0) .
9. To acquire knowledge in order to adjust to

social change 19 (27.1)
10. To become more effective in serving society 15 (21.4)
11. To change jobs 11 (15.7)
12. To meet new people and to broaden my world view 10 (14.3)
13. To acquire more knowledge for the present job 8 (11.3)
14. To get a degree 7 (9.9
15. To become a lawyer S (7.0
16. To improve promotion/earning potential 3 (4.3
17. Fewer household responsibilities--because

children were grown 4 (4.2)
18. To obtain credentials (other than law) 1 (1.4)
19. To enter the job market for the first time 0
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Personal growth for a better life was considered to be the
most important for nontraditional students to enter or return to the
university. The second and the third most important reasons related
to personal life. More than 80 percent of the students considered
that personal growth and intellectual stimulation were either "quite
important'" or "somewhat important.'" The new admission system for
nontraditional student applicants rated sixth; 71.4 percent indicated
this as ''quite important" or 'somewhat important.'" Utilitarian
reasons were placed at a low degree of relative importance.

Reasons for entering/returning to the university (by sex).--

Differences in degree of ''quite important' for males and females are
presented in this comparison in Table 4.23. The chi-square test
was employed, and there was no statistically significant difference
between males and females in the reasons for entering or returning
to the university. The resultsindicated more similarities than dif-
ferences between the two sexes in their decisions to resume their
education. However, the difference was that the males gave the
highest degree of importance to the reason of fulfilling their poten-
tial for the future (58.8 percent), whereas 42.6 percent of the females
indicated this. For males, the sum of percentage of degree of ''quite"
and '"'somewhat important'" for this reason reached 94.1 percent. This
might reflect the males' role as breadwinner as they wanted to obtain
more opportunities in their careers. Personal growth was second
(47.1 percent) for males.

For females, the '"'quite important' reason was personal growth

(68.5 percent), followed by intellectual stimulation (44.4 percent)
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Table 4.23.--The order of importance of ''quite important'" (by sex).

Male (N=16 or 17) Female (N=53 or 54
% of % of
Reason "Quite Reason "Quite
Important" Important"
1. Fulfill potential 58.8 Personal growth 68.5
2. Personal growth 47.1 Intellectual stimulation 44 .4
3. Wished to study at 41.2 Change in life direc- 44 .4
a university tion
4. Change in life 41.2 Fulfill potential 42.6
direction
5. New admission system 35.3 Systematic course of 42.6
study
6. Systematic course of 35.3 New admission system 34.0
study
7. Found objective of life 29.4 To adjust to social change 31.5
8. Intellectual stimu- 23.5 Wished to study at a 29.6
lation university
9. To change jobs 18.8 Found objective of life 29.6
10. Become more effective 12.5 Become more effective 24.1
11. To adjust to social change 12.5 Meet new people 18.5
12. For the present job 11.8 To change jobs 16.7
13. Become a lawyer 11.8 For the present job 11.1
14. Degree 11.8 Degree 9.3
15. Fewer household tasks 5.9 Become a lawyer 5.6
16. Obtain credentials .9 Improve potential 3.8
17. Improve potential/ 5.9 Fewer household tasks 3.7
promotion
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and to make a change in life direction (44.4 percent). Slig“tly nore
than one-third of the males (35.3 percent) and females (34 percent)
rated the new admission system for nontraditional students as '"quite
important."

For both males and females, utilitarian reasons did not appear
to be important for entering or returning to the university.

It seemed that more females entered/returned to the university
for intellectual stimulation, and the males' primary purpose was to
improve their potential.

Reasons for entering/returning to the university (by marital

status).--The reasons that were perceived by all groups were (1) per-
sonal growth (59.3-66.7 percent), (2) intellectual stimulation (33.3-
42.1 percent), and (3) change in life direction (40.7-50.0 percent).

The differences in degree of importance among marital-status
groups appeared in reasons to change jobs and get a degree. The
single group discerned both of these reasons more strongly (23.7 and
15.4 percent) than did the married (11.5 and 0 percent) and the
"other'" (0 percent) groups. The utilitarian reasons, such as to
obtain credentials and to acquire more knowledge for my present job
to improve my earning potential/promotion, were not given importance
by all marital-status groups.

The order of importance of ''quite important' by marital

status appears in Table 4.24.
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Reasons for entering/returning to the university (by age).--

As the reasons for entering/returning to the university given by the
various age groups might present a picture of diverse life needs of
individuals, the order by the degree of "quite importanf" is shown
in Table 4.25.

The chi-square test indicated that there were not significant
differences among age groups except the factor of 'been working for
years and have found an objective of life that requires further study."

The degree of importance of the new admission system being
offered for nontraditional student applicants steadily increased with
age. While none of the youngest age group (22-26 years old) thought
it was '"'quite important,'" 75 percent of the oldest age group (42 years
old and over) felt that it was ''quite important.'" Clearly, this system
was a major reason.for older applicants in deciding to enter/return
to the university. The reason of acquiring knowledge to adjust to
social change was also perceived as being more important by those
over 32 years old (32-50 percent) than the younger age groups (0-19
percent). The reason of having wished to study at a university was
the greatest (55.6 percent) among 22-26 year olds. Becoming a lawyer
was ranked as '"'quite important" only by a few of those who were in the
age group between 27 and 36. Trying to improve one's promotion/
earning potential was not listed as ''quite important' by any students.
This might reflect the employment/salary system of Japanese society,
which is, in general, based on the seniority system. Hence, the skill

and knowledge that one acquires do not necessarily always relate to
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the salary system. Personal growth was perceived as 'quite impor-
tant" by all age groups (57.1-75 percent). Change in life direction
was more important for those under 36 years old (44-52.4 percent).
Those between 27 and 36 indicated that after having worked for years
they had found the clear objective of life that requires further
study (36-42.9 percent).

The Most Important Reason for
Entering/Returning to the

University

Among the 19 reasons given, two reasons emerged as most impor-

tant for resuming their education. (See Table 4.26.) To fulfill
one's potential for the future and for personal growth were the two
most significant reasons for the nontraditional students entering
or returning to school. To change in life direction was

an important third reason, but utilitarian aims were seventh and

tenth.

Educational Barriers

The question about the seriousness of potential educational
barriers was intended to determine the obstacles for nontraditional
students in resuming their education. Twenty-one variables were
presented. The seriousness of the barriers was marked in degrees of
""great problem,' "moderate problem,'" "somewhat of a problem,' or 'no
problem." The barriers were classified into three categories of
problems: (1) situational, (2) institutional, and (3) disposi-

tional.
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Table 4.26.--The most important reasons for entering/returning to
the university.

Reason Number % of 71)
1. To fulfill one's potential for the future 16 (22.5)7
2. Personal growth for a better life 15 (21.1)
3. Change in life direction 8 (11.3)
4. To follow a systematic course of study 7 ( 9.9
5. Always having wanted to study at a

university but not having had the ) (7.0)
chance before

6. Having worked for years and found a

clear objective that requires further 5 (7.0

study '
7. To acquire more knowledge for the

current job 2 ( 2.8)

To become a lawyer 2 ( 2.8)
9. A new admission system for nontradi-

tional student applicants 2 ( 2.8)
10. Intellectual stimulation 1 (1.4)
11. Fewer household responsibilities 1 (1.4)
12. To become more effective in serving

society 1 (1.4)
13. To meet new people and to broaden one's

world view 1 (1.4)
14. To acquire knowledge to adjust to social

change 1 (1.4)

The barriers most frequently mentioned as a ''great problem"
by all of the nontraditional students were: (1) time to study
(36.6 percent), (2) living expenses (32.4 percent), and (3) school
expenses (29.6 percent), all of which were categorized as situa-
tional barriers. The most frequently mentioned institutional barrier

was lack of financial assistance from the school (15.5 percent).
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Motivation to continue was ranked as highest among the dispositional
barriers (15.5 percent). (See Table 4.27.)

Educational barriers (by sex).--Differences in barriers experi-

enced by males and females were mostly financial, e.g., living and
school expenses. Over half of the males (52.9 percent) saw this
barrier as a ''great problem." The total who identified living
expenses as a ''great'" and "moderate'" problem was 70.6 percent, whereas
living expenses were a ''great problem' for 25.9 percent of the females
and school expenses were listed by 22.2 percent.

Along with financial problems, more males (23.5 percent) felt
that a lack of financial assistance from the school was a '"'great
problem'" than females (13 percent). (See Table 4.28).

The differences in disposifional barriers showed that more
males had experienced difficulty in adjusting to student life. Over
half (52.9 percent) experienced it as either a 'great' or ''moderate"
problem, whereas 16.7 percent of the females checked it as either
"great" or '""moderate."

Educational barriers (by marital status).--As shown in

Table 4.29, the chi-square test indicated significant differences
among different marital-status groups on such factors as living
expenses, time to study, commuting time, child care, family obliga-
tions other than child care, and lack of financial assistance from
the university.

More than half (51.9 percent) of the married and "other"
groups (66.7 percent) felt that time to study was the ''great problem,"

whereas this was indicated by less than one-fourth (21.1 percent)
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Table 4.27.--Degree of educational barriers.

Somewhat

. Great Moderate of a No
Barrier Problem Problem Problem Problem
N (5 N (%) N (%) N (%)
Situational Barriers
Time to study 26 (36.6) 11 (15.5) 23 (32.4) 11 (15.5)
Living expenses 23 (32.4) 12 (16.9) 8 (11.3) 28 (39.4)
School expenses 21 (29.6) 11 (15.5) 15 (21.1) 24 (33.8)
Child care 5 (7.0 5((7.0) S (7.0 56 (78.9)
Family obligation 3 (4.2 9 (12.7) 18 (25.4) 41 (57.7)
Commuting time 5 (7.0 11 (15.5) 22 (31.0) 33 (46.5)
Spouse's transfer 2 (2.8) 2 (2.8) 0 67 (94.4)
Family planning 3 (4.2) 9 (12.7) 18 (25.4) 41 (57.7)
Cooperation and understanding
from spouse 0 3 (4.2 1 (1.4) 67 (94.4)
Cooperation and understanding
from parents 3 (4.2) 10 (14.1) 10 (14.1) 48 (67.6)
Cooperation and understanding
from children 0 1 (1.4 3(4.2) 67 (94.4)
Cooperation and understanding
from friends 3 (4.2) 3 (4.2 10 (14.1) S5 (77.5)
Institutional Barriers
Lack of financing assistance
from school 11 (15.5) 10 (14.1) 20 (28.2) 30 (42.3)
Class cancellation 4 (5.6) 9 (12.7) 15 (21.1) 43 (60.6)
Availability of quality instructor 4 (5.6) 17 (23.9) 14 (19.7) 35 (49.3)
Relevance of course content 4 ( 5.6) 18 (25.4) 23 (32.4) 26 (36.6)
Getting assistance from faculty 2 (2.8) 8 (11.3) 14 (19.7) 47 (66.2)
Registration and other adminis-
tration procedures 0 1 (1.48) 12 (16.9) S8 (81.7)
Dispositional Barriers
Motivation to continue 11 (15.5) 15 (21.1) 26 (36.6) 19 (26.8)
Adjustment to a life of studies 6 ( 8.5) 12 (16.9) 17 (23.9) 36 (50.7)
Competing with younger students 4 (5.6) 4 (5.6) 21 (29.6) 42 (59.2)
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Table 4.28.--Educational barriers (by sex).

Male (N=17) Female (N=54)
Barrier "Great Problem'" "Great Problem"
N (%) N (%)

Situational Barriers
Time to study 7 (41.2) 19 (35.2)
Living expenses 9 (52.9) 14 (25.9)
School expenses 9 (52.9) 12 (22.2)
Commuting time 0 5 (9.3)
Child care 1 (5.9 4 (7.4)
Family obligations 0 3 (5.6)
Family planning 0 3 (5.6)
Cooperation and understanding 1 (5.9 2 (3.7)

from parents
Cooperation and understanding

from friends 0 3 (5.6)
Possibility of spouse obtaining 0 2 (3.7

transfer to other area :
Cooperation and understanding 0 0

from spouse
Cooperation and understanding 0 0

from children
Institutional Barriers
Not enough financial assistance

from school 4 (23.5) 7 (IS.O)a
Availability of quality instructor 0 4 (7.5)
Relevance of course content 1 (5.9 3 (5.6)
Class cancellation 2 (11.8) 2 (3.7)
Getting assistance from faculty 2 (11.8) 0
Registration and other adminis-

tration procedures 0 0
Dispositional Barriers
Motivation to continue 3 (17.6) 8 (14.8)
Adjustment to a life of studies 2 (11.8) 4 (7.4)
Competing with younger students 2 (11.8) 2 (3.7

a
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Table 4.29.--Chi-square test on educational barriers (by marital

status).
. 2
Barrier X P
Situational Barriers
Time to study 14.05704 .0290*
Living expenses 14.70592 .0227*
School expenses 7.16283 .3061
Child care 30.99206 .0000*
Family obligations 31.56709 .0000*
Commuting time 12.83276 .0458
Spouse's transter 6.90768 .1408
Family planning 4.47833 .6122
Cooperation and understanding from spouse 6.90768 .1408
Cooperation and understanding from parents 9.81209 .1328
Cooperation and understanding from children 6.37129 .1731
Cooperation and understanding from friends 2.56211 .8615
Institutional Barriers
Lack of financial assistance from school 17.43503 .0078*
Class cancellation 3.70447 .7166
Availability of quality instructor 11.82026 .0661
Relevance of course content 1.98730 .9209
Getting assistance from faculty 4.06836 .6674
Registration and other administration 1.75348 7810
procedures
Dispositional Barriers
Motivation to continue 5.13637 .5264
Adjustment to a life of studies 4.71346 .5811
Competing with younger students 5.48910 .4820

*Significant at .05 level.
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of the single group. Three-fourths (74.1 percent) of the married
group and two-thirds (66.7 percent) of the '"other'" group indicated
this as either a ''great'" or a '"moderate' problem, while only one-third
(34.2 percent) of the single group checked this. This might indi-
cate that single people tend to have fewer family obligations.

Family obligation was indicated as a ''great'" or a ''moderate"
problem only by the married group (40.7 percent). On the other hand,
more than one-third (33.3 percent) of the single group and half (50
percent) of the "other" group considered living and school expenses
as "great" problems. These financial factors were perceived by more
than half of the single group (57.9 percent) and half (50 percent)
of the "other" group as either ''great” or "moderate' problems.

*  The single (18.4 percent) and the '"other" (33.3 percent)
groups also had more difficulty in motivating themselves to continue
their studies than did the married group (7.4 percent). The lack of
financial assistance from the university, e.g., not enough scholar-
ships, was indicated by the single group (21.1 percent) as a ''great"
problem, whereas 11.1 percent of the married group and none of the
"other" group expressed it as a ''great' problem. (See Table 4.30).

Educational barriers (by age).--Table 4.31 shows that those

under 36 years old experienced more situational and institutional
barriers than those over 37 years old.

Living and school expenses were the ''great'" problem for more
than half of the students who were between 27 and 31. For this age

group, 71.4 percent checked ''great" and ''moderate'" financial problems.
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Table 4.30.--Educational barriers (by marital status).

Married Single Other
. (N=27) (N=38) (N=6)
Barrier
% of % of % of
N "Great N  "Great N '"Great
Problem" Problem" Problem"
Situational Barriers
Time to study 14 (51.9) 8 (21.1) 4 (66.7)
Living expenses 7 (25.9) 13 (34.2) 3 (50.0)
School expenses 5 (18.5) 14 (36.8) "2 (33.3)
Child care 5 (18.5) 0 0
Family obligations 3 (11.1) 0 0
Commuting time 2 (7.9 0 (5.3) 1 (16.7)
Spouse's transfer 2 (7.9 0 0
Family planning 2 (7.9 1 (2.6) 0
Cooperation and understand-
ing from spouse 0 0 0
Cooperation and understand-
ing from parents 0 2 (5.3) 1 (16.7)
Cooperation and understand-
ing from children 0 0 0
Cooperation and understand-
ing from friends 1 (3.7) "2 (5.3 0
Institutional Barriers
Lack of financial assistance
from school 3 (11.1) 8 (21.1) 0
Class cancellation 3 (11.1) 1 (2.6) 0
Availability of quality
instructor 2 (7.4) 0 2 (33.3)
Relevance of course content 1 (3.7) 2 (5.3 1 (16.7)
Getting assistance from
faculty 1 (3.7 1 ( 2.6) 0
Registration and other
administration procedures 0 0 0
Dispositional Barriers
Motivation to continue 2 (7.4 7 (18.4) 2 (33.3)
Adjustment to a life of
studies 2 (7.4 3 (7.9 1 (16.7)

Competing with younger
students 2 (7.49) 2 (5.3) 0
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Time to study was identified as a ''great'" problem by the 27-31
age group (52.4 percent) and those 42 and over (62.5 percent).

The main institutional barrier, lack of financial assistance
from the university, was noted mostly by those who were under 31 years
old (23.8 percent and 44.4 percent).

The motivation to continue was indicated as a ''great' problem
by the age group 42 years and over (37.5 percent), followed by those
from 27 to 31 years old (23.8 percent). This was not perceived as a
major barrier or even a '"'moderate" problem by those aged 37 to 41
years old.

Reasons for Choosing a University

Over Another Type of Educational
Institution

This question was designed to ascertain the reasons for the
selection of a college-level education by nontraditional students as
opposed to the educational opportunities such as those offered by a
culturc center or hobby school. The open-ended questions permitted
more than one response. As a result, the figures tabulated in
Table 4.32 show a total percentage of more than 100 percent.

More than two-thirds of the nontraditional students gave the
reason that they wished to study comprehensively or systematically,
which might not have been possible while studying at commercial,
noncredit schools. The desire to study at a university in order to
associate with teachers and friends, experience college life, study
intensively, and attend the university during the day were mentioned

by 18 respondents for a total of 25.3 percent.
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Obtaining a degree for future preparation and/or because he/she
wished to obtain a college degree were mentioned by 24.1 percent (17
responses).

Females rated the desire to study "systematically' or '"com-
prehensively" as being more important (74 percent total) than did
males (58.9 percent total). For males, obtaining a degree (23.5
percent) was considered far more important than for the females (5.6
percent). This might be related to the male role as a sole income
source and the possibility of greater opportunities to find jobs as
well as a better salary with a higher degree.

Comprehensive and/or systematic study was of importance
(44.4 & 33.3 percent) for all marital-status groups. The married
students specifically indicated the special admission system for non- .
traditional students as being important (7.4 percent), whereas the
;ingle and the '"other" groups did not specifically note this reason.

Obtaining a degree was considered the major reason only for
those under 31 years of age, with special importance for the youngest
age group (22-26 years old--22.2 percent), followed by those 27-31
years old (19 percent). Having a desire to study at a college was
also expressed only by the youngest group (22-26 years old--33.3
percent). Utilitarian reasons such as that a college educationlpro-
vides more options in the future were alsocited for those 36 years of
age and under (4.8-11.1 percent). This may be related to the age

limit on hiring, as previously mentioned.
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Reasons for Choosing a University
Day Course Rather Than an Evening
Course or a Correspondence Course

The students were asked to indicate reasons for choosing the
day course over night courses or correspondence courses. This open-
ended question permitted multiple responses. Among those reasons
most frequently mentioned were that motivation to continue and the
correspondence courses were difficult to maintain (31 percent),
followed by the individual's wish to conduct a systematic course of
study during the day (29.6 percent) and a special admission system
for nontraditional student applicants that was offered only for day
courses (16.9 percent). Night courses were described as difficult to
attend because of time, health condition, physical stamina, motiva-
tion to continue, and less convenient transportation compared to day-
time for commuting (15.5 percent). Ten respondents (14.1 percent)
believed that evening courses had lower social reputations and were of
lower academic quality. The difficulty of managing both study and
work simultaneously was noted by 9.9 percent of the respondents.
Coincidentally, the same percentage (9.9 percent) mentioned that they
chose a day course because they could manage work and study simul-
taneously. (See Table 4.33.)

The reasons for choosing a university day course rather than

an evening course or a correspondence course (by sex).--The difficulty

of continuing a correspondence course was mentioned almost equally by
males (29.4 percent) and females (31.5 percent). Several reasons
stated only by females were the difficulties in continuing in an

evening course (20.4 percent), Rikkyo University's spirit and
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Table 4.33.--The reasons for choosing a university day course rather
than an evening course or a correspondence course (by sex).

Male Female Total
Reason N=17 N=54 N=71
(%) N (%) N (%)
Correspondence course is difficult
to continue and/or tried before (29.4) 17 (31.5) 22 (31.0)
Wished to conduct a systematic
course of study during the day (41.2) 14 (25.9) 21 (29.6)
A special admission system for non-
traditional student applicants or (11.8) 10 (18.5) 12 (16.9)
this systemwas for the day course only
Evening courses are difficult because
of health condition, physical stamina,
going out at night, motivation to 11 (20.4) 11 (15.5)
continue, transportation for commuting
Having a family makes it easier to
take day courses 10 (18.5) 10 (14.1)
Did not think that night schools had
quality programs and/or high social (35.3) 4 (7.4) 10 (14.1)
reputation
Wished to experience college life and
associate with teachers and friends (11.8) 7 (13.0) 9 (12.7)
Difficulty studying and working
simultaneously (17.6) 4 (7.4) 7 (9.9)
Able to manage both work and study
simultaneously because of night (17.6) 4 (7.4) 7 (9.9)
employment or flexible hours
Did not have any special reason for (11.8) 5 (9.3) 7 ( 9.9)
choosing day rather than other courses
Time available to study during the day (5.9 3 (5.6) 4 (5.6)
Wished to attend lectures and have more
direct education than correspondence 4 (7.4) 4 (5.6)
The university has a good reputation
and/or corresponded with their 2 (3.7) 2 (2.8
spirit and goals
Had planned to study at a college 2 (3.7) 2 (2.8)
Wished to change current life style 1 (1.9 1 (1.9
Was convenient to commute 1 (1.9 1 (1.4)
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reputation, and the desire to attend lectures directly (7.4 percent).
Also, family obligations made it difficult for the females (18.5
percent) to attend evening classes. This reason was not mentioned

by males. (See Table 4.33.) This is because ' in the Japanese society
women's and men's roles tend to be separated more than for Americans.
Japanese women can go out during the day more easily because they are
expected to stay at homé with their families in the evening. This was
shown in the report entitled "International Comparative Study on
Issues of Women'" by Sorifu (The Prime Minister's Office) (1983).
According to the report, 70 percent of Japanese women agreed with the
notion of roles stipulating that the husband works outside (bread-
winner) of the home and the wife is responsible for household
matters, whereas only 34 percent of the American women agreed with

this. The rate of sharing housework was reported as follows:

Only Wife All Family Members
Is Responsible Are Responsible

Household Task Japan U.S. Japan U.S.
Dish washing 88.6% 64.0% 3.5% 20.6%
Cleaning the house 92.1 74.4 4.7 20.3
Laundry 95.3 82.0 1.9 12.7
Shopping 92.1 68.2 4.1 21.1
Preparing meals 94.2 79.5 2.3 14.1
Gardening 38.1 11.9 13.9 20.9
Car maintenance 9.3 13.8 4.8 20.4
Baby care 75.6 39.0 .0 30.7
Overseeing children's study 68.6 50.7 11.5 25.4

Source: Gekkan Yoron Chosa (Monthly Poll), ed. Sorifu (The Prime
Minister's Office) Koho-shitu, June 1983, pp. 71-74.
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Reasons for choosing a university day course rather than an

evening course or a correspondence course (by marital status).--As

shown in Table 4.34, the married group was more than twice as con-
cerned as the single group with difficulties in continuing both cor-
respondence (40.7 percent) and evening' (25.9 percent) courses. Family
obligations made it easier for the married group (29.6 percent) to
study during the day than for the single (2.6 percent) or the '"other"
(16.7 percent) group. The special admission system had nearly the
same importance for all gréups (15.8-18.5 percent). The same per-
centage of the single students indicated that simultaneoﬁs work and
study were manageable (13.2 percent) or unmanageable (15.8 percent).

Reasons for choosing a universitv day course rather than an

evening course or a correspondence course (by age).--The difficulties

of continuing a correspondence course became a greater factor at
higher ages. The 22 to 26 year olds and those 42 and over were more
concerned with the reputation/quality of the night course (22.2-

25 percent). Being able to manage both work and study simultaneously
was mentioned only by the age groups 27 to 31 years (14.3 percent) and
32 to 36 years (16 percent). The same percentage (16 percent) of
respondents in the 32 to 36 age group indicated difficulties studying
and working simultaneously. Those 27 to 36 years old placed more
importance on being able to manage both study and work at the same
time. This is evidenced by the number of those who held part- and
full-time jobs (14.3-28.0 percent), as Table 4.8 shows. This is
because, in general, the possibility of being able to find a job

decreases greatly for those over age 32, as mentioned earlier. Also,
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Table 4.34.--The reasons for choosing a university day course father

than an evening course or a correspondence course (by

marital status).

Married Single Other
N=27 N=38 N=6
Reason
(%) N (% (%
Correspondence course is difficult
to continue and/or tried before (40.7) 9 (23.7) (33.3)
Wished to conduct a systematic
course of study during the day (22.2) 13 (34.2) (33.3)
A special admission system for non-
traditional student applicants or (18.5) 6 (15.8) (16.7)
this system was for the day course only
Evening courses are difficult because
of health condition, physical stamina,
going out at night, motivation to (25.9) 4 (10.5)
continue, transportation for commuting
Having a family makes it easier to
take day courses (29.6) 1 ( 2.6) ( 2.6)
Do not think that night schools had
quality programs and/or high social (7.4) 8 (21.1)
reputation
Wished to experience college life and
associate with teachers and friends (11.1) 6 (15.8)
Difficulty studying and working
simultaneously 6 (15.8) (16.7)
Able to manage both work and study
simultaneously because of night (7.4 S (13.2)
employment or flexible hours
Did not have any special reason for
choosing day rather than other courses (11.1) 3 (7.9 (16.7)
Time available to study during the day (3.7 2 (5.3) (16.7)
Wished to attend lectures and have more
direct education than correspondence (11.1) 1 ( 2.6)
The university has a good reputation
and/or corresponded with their (3.7) 1 (2.6)
spirit and goals
Had planned to study at a college ( 3.7) 1 (2.6)
Was convenient to commute 1 ( 2.6)
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Table 4.35.--The reasons for choosing a university day course rather than an evening
course or a correspondence course (by age).

Reason

2-26
N

27-31

N=21

42+
N=8

2
9
%)

N

(%)

%)

Correspondence course is diffi-
cult to continue and/or tried
before

Wished to conduct a systematic
course of study during the day

A special admission system for non-
traditional student applicants or
this system was for the day course
only

Evening courses are difficult
because of health condition,
physical stamina, going out at
night, motivation to continue,
transportation for commuting

Having a family makes it easier
to take day courses

Did not think that night schools
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evening courses were considered to be very difficult for those over
32. This rate increased with age and was greatest for those over
42 years old (37.5 percent). Conducting a systematic course of
study was considered to be ''very important" by those over 42 years
(50 percent). For the 22 to 26 year olds, the desire to experience

college life was a major reason (33.6 percent).

Area of Study

The nontraditional students were asked if law and politics
was the program they wished to pursue. This question was intended
to determine whether the students chose this as their primary interest
or because it was the only subject available to them under the special
admission system for nontraditional students.

Approxiﬁately half (49.3 percent) of the nontraditional
students-responded that law and politics was what they wished to
study. The other half (50.7 percent) responded that it was not their
first choice.

For nearly two-thirds of the males (64.7 percent), law and
politics was their first choice, whereas it was so for less than half
of the females (44.4 percent).

Slightly more than half of the married group cited law and
politics as their first choice (59.3 percent), compared with the
single group (44.7 percent).

For three-fourths (77.8 percent) of the youngest age group
(22-26 years), law and politics was not their first choice, followed

by the 42 years of age and older group (62.5 percent). More than
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half (52.0-62.5 percent) of those who were between 27 and 41 responded

that law and politics was their preferred subject. (See Table 4.36.)

Area of Study That Would
Have Been Chosen

Those who indicated that the area of law and politics was not
their first choice were asked to list up to three fields that they
wished to study if a special admission system were available for non-
traditional students.

More than one-third (36.1 percent) of the students stated that
literature and sociology were their two major preferences, followed
by psychology (27.8 percent) and philosophy (22.2 percent). All of
the fields that the students indicated were either in humanities or
social science.

The areas that males preferred were literature (50 percent),
philosophy (50 percent), business (33.3 percent), psychology, foreign
languages, religion, and tourism. For the females, sociology (43.3
percent) and literature (33.3 percent) weré preferred, followed by
psychology (30 percent), philosophy, social work, education, and
history.

Few differences in preference were indicated among the various
marital-status groups except that sociology was preferred more by
those designated as "other'" (75 percent) than by the married (36.4
percent) or the single (38.1 percent) group. Social work was pre-
ferred only by the single group (14.3 percent).

Education was preferred by those under age 31 (27-31 years--

22.2 percent; 22-26 years--28.6 percent). The fact that all of the
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public schools have age limits for hiring new teachers might have
influenced older students not to choose this field. (See Table

4.37.)

Impact of Special Admission System

Slightly more than two-thirds (67.1 percent) of the nontra-
ditional students indicated that they would not have applied for
admission without the special program, nearly equal percentages for
males (68.7 percent) and females (66.7 percent).

The impact of the special admission system increased in
importance with the age of those who applied, probably reflecting
that the younger people were more able to identify with the tradi-
tional students. When asked to declare whether they would have applied
or would not have applied without the special program, only 22.2 per-
cent of the youngest group (22-26 years old) declared no, whereas
from 66.7 to 100 percent of those over age 27 checked this category.

As the numbers increased with age, married students or those
who were widowed or divorced were more likely to say they would not
have applied without the special admission program. For the group
designated "other,'" 83.3 percent checked '"no," followed by 74.1 per-
cent of the married and 59.5 percent of the single group. Therefore,
the special admission system was very important because without it
only 16.7 percent of the '"other'" group, 25.9 percent of the married
group, and 40 percent of all the students would have applied. (See

Table 4.38.)
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Plans After Graduation

The future plans of the nontraditional students are presented
in Table 4.39. Over half (55.7 percent) expected to obtain a job. Of
the remainder, some planned to take the judicial examination to enroll
in the Judicial Research and Training Institute and become lawyers
(14.3 percent). Others wanted to continue their studies in other
fields (14.3 percent). Various plans were mentioned by 15.7 percent.
Those were (a) continue present work (4), (b) apply for graduate
school (1), (c) be a full-time housewife (1), (d) continue household
work and miscellaneous studies (1), (e) study abroad (1), (f) continue
studies in law (1), and (g) not yet decided (2).

Future plans (by sex).--Approximately 30 percent of the males

planned to take a judicial examination, while about 10 percent of the
females intended to do the same. Instead, more females (17 percent)
wished to pursue further studies after graduation, whereas only 5.9
percent of the males intended to continue their studies. To obtain a
job was the goal of 58.5 percent of the females and 47.1 percent of
the males.

Future plans (by marital status).--Both the single and the

married groups showed similar trends in their plans. The single
group had slightly more intention to obtain a job (63.2 percent)
than the married group (50 percent). To become lawyers was the
inteﬁtion of 19.2 percent of the married group, whereas 13.2 percent
of the single group planned to do the same.

Future plans (by age).--Those between ages 32 and 36 most

often planned to take the judicial examination (25 percent).

¥
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Obtaining a job was the main concern for the youngest group (22-26
years old--88.9 percent), followed by those between 37 and 41 (62.5
percent). In the other age groups (27-36 and 42 and over), less than

half (47.6-50 percent) planned to obtain a job.

Means of Finding a Job

Nontraditional students who planned to obtain a job after
graduation indicated the means they would most likely rely on, as
shown in Table 4.40. Friends were most frequently mentioned (34.2
percent), followed by school placement (23.7 pergent), private job
service (13.2 percent), and family connections (7.9 percent). The other
means were stated as open-ended responses, which included (a) by means
of newspaper ads (2 responses), (b) ask the agencies directly (2),

(c) through a professor of the university (1), (d) by oneself (1),
ané (e) do not know yet (2).

While males indicated school placement most frequently (57.1
percent), only 16.1 percent of the females did the same. Instead,
females mentioned friends first (38.7 percent), compared with only
14.3 percent of the males.

The marital-status groups showed few differences. Both the
married (38.5 percent) and single (30.4 percent) groups chose friends
as their first priority to rely on. Private job service was not inci-
cated by the married group.

By age groups, only those under 36 gave the option of school

placement (25-40 percent). Friends were mentioned by all of the age
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groups (10-57.1 percent). Family connections were mentioned by those

between 32 and 41 years old. (See Table 4.40.)

The Possibility of Finding a Job

The 39 nontraditional students who planned to obtain a job
after-graduation were asked to predict that possibility. This ques-
tion was asked to determine their perception of the factors that
might enhance or restrict them in obtaining a job. Approximately
97 percent felt that it would be "very'" or '"somewhat' difficult.

Those who predicted that it would be '"easy' (2.6 percent) were single
students between ages 22 and 26. The remainder, married, other and
single in all age groups, considered that it would be difficult.

Slightly more males (87.5 percent) than females (67.7 percent)
felt that it would be '"very'" difficult. The married students mbre
often perceived it as "very" difficult (84.6 percent) than did thé
single (66.7 percent) or "other'" (50 percent) groups. Single students
expected less difficulty than did married students. Ninety percent
of those between ages 27 and 31 thought of it as '"very" difficult.
(See Table 4.41.)

The Reasons for Difficulty in
Finding a Job

Nontraditional students who planned to obtain a job after
graduation (N = 39) were asked to predict their likely success.
Twenty-eight students predicted that finding a job would be
"difficult" (71.8 percent), ten students (25.6 percent)’ thought
it would be "somewhat'" difficult, and one student (2.6 percent)

forecast that it would be '"easy."
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The reasons for their prediction were stated as open-ended
responses. Table 4.42 shows those reasons. Individuals could state
more than one reason. Those who predicted that it would be "easy"
said they had gained connections fhrough activities in school.

The most frequently mentioned reason for predicting that it
would be "difficult" or '"somewhat difficult' was the age limit set
by employers (69.2 percent). This reason was perceived to be far
more serious than any other. The second reason mentioned by all of
the students was uncertainty about their ability (23.1 percent).
Gender (women) was considered to be a factor by 12.8 percent who
expected finding a job to be "difficult" or '"somewhat difficult."

The reasons why finding a job may be difficult (by sex).--

The reasons stated by females were more varied than those given by
males. The age problem was perceived as being the greatest for males
(87.5 percent) as well as females (64.5 percent). Males felt more
uncertainty about their ability (50 percent) than females (16.1 per-
cent) did. However, only females perceived gender as a negative
factor (16.1 percent). (See Table 4.43.)

The reasons why finding a job may be difficult (by marital

status).--Regardless of their marital status, the age problem was
perceived by all groups to be the greatest problem in finding a job.
Approximately 70 percent of both the single and the married groups
identified this factor as the greatest. The single group listed
uncertainty about one's ability twice as often (29.2 percent) as the

married group (15.4 percent). The gender factor was pointed out only
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Table 4.42.--Degree of difficulty/ease in finding a job.

Very Somewhat

Degree of Difficult Difficult Easy Total
Difficulty/Ease N=28 N=10 =1 N=39
N (%) N (%) N (%) N (%)
Age limit 22 (78.6) S (50.0) © 27 (69.2)
Uncertainty about
one's ability 7 (25.0) 2 (20.0) O 9 (23.1)
Gender (women) 4 (14.3) 1 (10.0) O 5 (12.8)
Previous experience not
helpful for a new job 3 (10.7) 0 0 3(07.7)

Current social/economic
situation is not good 2 (7.1) 1 (10.0) 3(07.7)

The hiring procedures have

not been clearly specified 2 (7.1 0 0 2 (5.1)
No demand in this field 1 ( 3.6) 1 (10.0) O 2 (5.1)
Have experience in this field 0 2 (20.0) O 2 (5.1)
Do not know 1 ( 3.6) 1 (10.0) O 2 (5.1)
Plan to find a job in local :

area (less jobs available) 1 ( 3.6) 0 0 1 ( 2.6)
Private corporations do

not necessarily take a 1 ( 3.6) 0 0 1 ( 2.6)
serious view of ability

The competition is high

in this field 1 ( 3.6) 0 0 1 ( 2.6)
The degree of requirement of

quality is unknown 0 1 (10.0) O 1 ( 2.6)
Have a family 1 ( 3.6) 0 0 1 ( 2.6)
Little chance in this _

social system 1 ( 3.6) 0 0 1 ( 2.6)
Gained connections and

acquaintances through 0 0 1 (100.0) 1 ( 2.6)
school activities

Will take only the job I

really want 1 ( 3.6) 0 0 1 ( 2.6)
Been away from work 0 1 (10.0 O 1 ( 2.6)

This area of program may not
be necessarily suitable for 1 ( 3.6) 0 0 0
the work I wish to obtain
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by the single (16.7 percent) and "other'" (50 percent) groups. (See

Table 4.44.)

Table 4.43.--The reasons why finding a job may be difficult (by sex).

Male Female Total
Reason N=8 N=31 N=39
N (%) N (%) N (%)
Age limit 7 (87.5) 20 (64.5) 27 (69.2)
Uncertainty about one's ability 4 (50.0) 5 (16.1) 9 (23.1)
Gender (women) 0 5 (16.1) S (12.8)
Previous experience not helpful
for a new job 2 (25.0) 1 (3.2 30(7.7)
Current social/economic situa-
tion is not good 0 3(9.7) 307.7)
The hiring procedures have not
been clearly specified 0 2 (6.5) 2 (5.1
No demand in this field 0 2 (6.5 2 (5.1)
Have experience in this field 0 2 (6.5 2 (5.1)
Do not know 0 2 ( 6.5) 2 (5.1)

The reasons why finding a job may be difficult (by age).--The

age limits set by many public and private agencies for new employees
were probably reflected in how the nontraditional students perceived
their expectations of problems getting a job. Because they were under
the maximum age limit, half (50 percent) of the youngest group indicated
that they did not see age as a particular problem in getting a job. In
contrast, this was perceived as a most critical factor for those between
27 and 31 (90 percent), probably because they would be at or near the

maximum age for being hired when they completed their program. The
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Table 4.44.--The reasons why finding a job may be difficult (by marital

status).
Married Single Other
Reason N=13 N=24 N=2

N (% N (%) N (%)
Age limit 9 (69.2) 17 (70.8) 1 (50.0)
Uncertainty about one's ability 2 (15.4) 7 (29.2) 0
Gender (women) 0 4 (16.7) 1 (50.0)
Previous experience not helpful
for a new job 1 (7.7) 2 ( 8.3) 0
Current social/economic situa-
tion @s not good 1 (7.7) 2 ( 8.3) 0
The hiring procedures have not
been clearly specified 1 (7.7) 1 (4.2) 0
No demand in this field 2 (15.4) 0 0
Have experience in this field 0 2 ( 8.3) 0
Do not know 2 (15.4) 0 0

difficulty for older students obtaining a job; and some reconciliation

to this fact may have been reflected in the declining percentages who

checked this category, 75 percent for those over 32 years old and 40

percent for those between 37 and 41. (See Table 4.45.)

Degree of Satisfaction

Nontraditional students who were the pioneers in a university

undergraduate day program in Japan expressed varying degrees of satis-

faction with the education they received.

Possibly the novelty of the

program enhanced their sense of satisfaction, regardless of the outcome.

Table 4.46 shows this by sex, marital status, age, and level of
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enrollment. The reasons for the degree of satisfaction were stated
as open-ended responses.

Nearly two-thirds (63.3 percent) of the nontraditional stu-
dents thought that the institution was ''moderately' or '"completely"
meeting their goals.

More females (66.7 percent) indicated complete (2.0 percent)
or moderate (64.7 percent) satisfaction with the program, while none
of the males registered complete satisfaction and 52.9 percent indi-
cated moderate satisfaction.

Three-fourths (76 percent) of the married group felt that
their needs were being met to a "moderate'" degree, whereas this was so
for approximately half (51.4 percent) of the single students, and
68.2 percent of the "other" group felt this ''completely" or '"mod-
erately."

The degree of satisfaction expressed by age showed that
students over 32 were more likely to be satisfied with the program
than their younger counterparts were. While less than half (47.6
percent) of the students under 31 showed a ''moderate' or 'complete"
degree of satisfaction, all the students between 37 and 41 (100 percent)
showed a "moderate' or a 'complete'" degree of satisfaction, followed by
ages 32 to 36 (73.9 percent) and 42 years old and over (62.5 percent).

In terms of the level of enrollment, freshmen more often
showed a moderate and greater degree of satisfaction (92.9 percent)
than any other group. Less than half of the sophomores (45 percent)

expressed ""moderate" satisfaction, but the percentage was higher for
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upper-level students. Nearly two-thirds of juniors (62.5 percent)
and seniors (61.2 percent) indicated ''complete'" or 'moderate' sat-
isfaction.

The Reasons for the Degree
of Meeting Needs

The reasons why the institution was meeting the students'
needs to a certain degree were stated as open-ended responses. Thus,
individuals could indicate more than one reason, and their degrees of
satisfaction sometimes varied for the same reason. Table 4.47 shows
the reasons and their frequencies.

On the positive side, the most common reason was the excel-
lence of the professors and the content of technical courses
(25 percent--17 responses). The second factor was having gaiﬁed what
one expected from the schooling (17.6 percent--12 responses). Tied
with this was the reason that the result depends on oneself, or how
much one strives (17.6 percent--12 responses). Among negatives, an
annoying factor was that traditional young students in the same
class lacked enthusiasm to learn (8.8 percent--6 responses). Five
responses (7.4 percent) contended that some of the general education
courses lacked substance. Also, a lack of curriculum choice was
voiced by 7.4 percent (5 responses).

The reasons for the degree of meeting needs (by sex).--Both

males (35.3 percent) and females (21.6 percent) mentioned the excel-
lence of professors and content of technical courses most frequently.

Males were more annoyed by the young students' attitudes (17.6 percent),



125

(6°s) v (0ros) T (£'g)z (sz2)1 0 sosse[d uorionpoxd-ssew o95ie] g
(6°s) v 0 0 (s'6) ¢ 0 s$9ouaTxadxa Jo a8uex 9pTM B pouted daey ‘¢
yadep JUBTITFINSUT YITM
(vor) s 0 (L'8) ¢ (t'e) ¢ 0 Inq a3ueX SPTIM B JIA0D IO IDUBISQNS
YOB] SOSANOD UOTIBINPD [BISUIF Bwos 9
(b2 ) s 0 ('¢s1)s (v)e 0 (91qerTEBA®R ST 99TOYD WNINITIIND
. ysnous 3ou) 8dTOYd wN{NITIIND JO YOBT °G
(88 ) 9 o (t8)z (s6)¢¥ 0 WIeo] 03 WSBISNYIUD
¥oel s3juapnis xa8unof aswos 'y
(9 L1) 21 0 (8)ez (v12) 6 (0'001) 1 SOATIIS SUO Yonu
moy fow uo spuadap 3[nsax ayl °¢
(97L1) 2t 0 (t°8)c¢ (8°¢2) o1 0 Sutrtooyds oyl
woxj poaidoadxa | 3eym paurey ‘7
(0°sz) L1 0 (o'g1) ¢ (g-gg) t1 0 JUST[9JXd 9xe siossojyoxd
pUB S3SINOJ [BITUYI3] JO 3JUdIU0) °T
(%) N (3) N (%) N (») N (%) N
89=N ¢=N €Z=N ¢h=N =N
93a3aq EEM B uoseay
1e30] 1y MO 9jeaapoly  A1931ar1dwo)
1e 0N
B O] B 0],

*spoau 3utrioow jo 99139p 9yl J0J SUOSEAX dYL--°'/p v 91qelL



126

(6°z) ¢ (v )1 (c'z)1 0 sjudpnis [euorjrpedjuou Joj uotrl
-BIOPTSUOD SYOB[ AITSIATUN YL °/I
(6°z ) ¢ o ((v)z 0 a1eAouUUT
03 A3a9us sy)ydel AITSISATUN Y] °9T
(6°2) ¢ 0 (('v)¢e 0 aAtieAouut pue uado
9q 03 3utdx3l ST AITSISATUN AYL °ST
spoy3lau
(v'v) ¢ s'v)1 (L'v) e 0 Sutyoeoy pue jud3lu0d xood
aAeYy sosanod 9fenduey udtaxog I
(v'v) ¢ (trg)z (g2 )1 0 arqerreAe
. 9JOM SISINOD JBUTWAS dxom YSTIM °¢T
(v'v) ¢ 0 (1°2) ¢ 0 *UOTIBIOPISUOD YITM
S31UapnNls S3eaxl AJTSISATUN YL *ZI
(v'v) ¢ 0o (1°¢) ¢ 0 $3SIN0D [BITUYDI] pue
[exauad yzoq woxjy pautred aaeyd °T1
(6°s ) v cv)t (1°L2) ¢ .0 SPUSTIJ pue SI9yoeal pood oW ‘01
(pPo3usatao uoTIBZTJIOWAW ‘PIJUSTIO
(6°s ) v (L) v 0 0 -opead ‘AeM-9uU0) SISSBID AUWOS
ut pood jou axe spoyidw SUTYdeIL °6
(%) N (%) (%) N (%) N (¥) N
89=N ¢=N £Z=N Zh=N =N
EERS.E | EEME| uoseay
1e30] mﬁﬁw MO 93exapoy  Ar93arduwo)
3% 30N B O e o],

*panuUTIU0)--° /Ly ¥ ITqel



127

(s't) 0 (gz)u 0 31qerteae
a1e SIOTOYd WNINITIAND Auepy °SZ
(s'1) 0 (g7z)1 0 (Y3ouweu 3ou)
98ae1 003 j0u ST AITSIdATUN STYL ‘$HT
(672 ) (0°09) 0o (sz)1 0 19)201
pPUB BIJ319JBD ‘SOTIT[TORI JO YO °€Z
uryurys
(672 ) cv)t1 (gz)1 0 103 owt3 pue awrl 9913 SurAey
Jo aanseatd oyl pasuatxadxa saey °gZ
(6°2 ) (L8 ) ¢C 0 0 uot3eldadxa (erdads Aue aaey jou prd ‘12
) S9SSB[D QuWOS
(62 ) o v)e 0 ur sjuepnis pue (siossajoad)
SI03ONIISUT UIIMISQ 3IDBIUOD POOYH °(r
SIO3ONIISUT pue
(672 ) (e'v) 1 (g2)1 0 S3U9PNIS TBUOTITPERIIUOU USIMIDQ
sdiysuotierax I9soyd 9AeYy 03 YSIM ‘61
(6 ) c'v)t (gz)1 0 93] UT33q 10 PI[[aJUBD dIB SASSB[) ‘BT
(%) (%) (%) N (%) N (x) N
89=N ¢=N ¢¢=N Zv=N =N
92a39aq 92a89q uoseay
1830} v MO di1exapo  A193atduo)n
e 10N
e 0] e 0]

*panuriuo)-- -/’ 91qel



128

(s'1) (v )1 0 0 yaom woxj Aeme Sureq
JO 3ITISWAIPp 9yl padusatIadxa dAeH ‘€¢
(s'1) 0 (¢gz)t 0 Asea axe sjuswaxtnbox oyl °zS
(s't1) 0 (gz)r 0 S3uapnis [euorirpeIjuou jo Sut
-I9yled paztruedao ue aAey 031 YSIM ‘IS
(s 1) 0 (gz)1 0 sieaf aInojy aojy o8enduer udroxol
B UIBO] 03 paXInbax aq 031 YSIM °0F
(s'1) 0 ('z)1 0 A132911p s9an3d9]
SutAT1ad9x pakofus pue pudslle pIno) ‘62
MEB] UT punoxgyoeq ou sAey
(s'1) 0 (g'v)1 0 0 oym sjuapnis ay3z Ioj SutuurSeq ay3
ut 9duepInd y3noxoyl aAey 03 YSIM °8Z
(s°'1) 0 (gv)1 0 0 STETIUIPAID I0F SWexd
duryel ur dray aAey 01 YsTM "/
. sjuapnis 3unok se auwes ayl
(s'1) 0o (gz)r1 0 S3U9pPNIS [BUOTITPRIIUOU SIBIIXY
A3tsxaatun 3yl eyl poos8 ST 31 '9Z
(%) (%) (%) N (%) N (¥) N
89=N ¢=N €Z=N =N =N
9ax8aq 99x8aq uoseay
1y
1eloL MO ajexapoy  A191391dwo)
1e 30N
e O] e 0]

*PaNUTIUOD--°Lp°p STQEL



129

indicating that they lacked enthusiasm to learn. This was also
noted by 5.9 percent of the females.

Having gained what one expected from the schooling and having
the results depend on one's effort were reasons indicated by more
females (both reasons 19.6 percent) than males (both reasons 11.8
percent). (See Table 4.48.)

The reasons for the degree of meeting needs (by marital

status).--The married group (40 percent) listed excellence of profes-
sors and the content of some technical courses more than twice as
often as the single (16.2 percent) and '"other" (16.7 percent) groups.
At the same time, the married group (20 percent) thought that some
general education courses lacked substance, covering a wide range

but with insufficient depth. This reason was not mentioned by the
single or the '"other" group. On the other hand, the reason of having
gained what one expected from the schooling was stated more by the
single (24.3 percent) and the "other'" (33.4 percent) groups, whereas
it was mentioned by only 4 percent of the married group. Lack of
curriculum choice was perceived only by the single group (13.5 percent).
(See Table 4.49.)

The reasons for the degree of meeting needs (by age).--The age

group between 37 and 41 felt more strongly (42.9 percent) about the
excellence of professors and content of the technical courses than
any other groups (21.7-25 percent). The same 37 to 41 age group
(42.9 percent) most often noted satisfaction because the results
depend on how much one strives. This was mentioned less often by

the other age groups (4.8-26.1 percent).
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Table 4.48.--The reasons for the degree of meeting needs (by sex).

Male Female
Reason N=17 N=51
N (%) N (%)
1. Content of technical courses and
professors are excellent 6 (35.3) 11 (21.6)
2. Gained what I expected from the
schooling 2 (11.8) 10 (19.6)
3. The result depends on me; how much
one strives 2 (11.8) 10 (19.6)
4. Some younger students lack
enthusiasm to learn 3 (17.6) 3 (5.9
5. Lack of curriculum choice (not
enough curriculum choice is 2 (11.8) 3 (5.8

available)
6. Some general education courses lack
substance or cover a wide range but 2 (11.8) 3 (5.9
with insufficient depth
7. Have gained a wide range of experiences 0 4 (7.8)
8. Large mass-production classes 2 (11.8) 2 (3.9
9. Teaching methods are not good in some
classes (one-way, grade-oriented, 0 4 (7.8)
memorization oriented)

10. Met good teachers and friends 0 4 (7.8)

11. Have gained from both general and
technical courses 0 3 (5.9

12. The university treats students
with consideration 1 (5.8) 2 (3.9

13. Wish more seminar courses were
available 0 3 (5.9

14. Foreign language courses have poor
content and teaching methods 0 3 (5.9)
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Table 4.49.--The reasons for the degree of meeting needs (by marital

status).
Married Single Other
Reason N=25 N=37 N=6
N (%) N (%) N (%)
1. Content of technical courses
and professors are excellent 10 (40.0) 6 (16.2) 1 (16.7)
2. Gained what I expected from
the schooling 1 ( 4.0) 9 (24.3) 2 (33.4)
3. The result depends on me;
how much one strives 5 (20.0) 6 (16.2) 1 (16.7)
4. Some younger students lack
enthusiasm to learn 2 ( 8.0) 3 ( 8.1) 1 (16.7)
5. Lack of curriculum choice (not
enough curriculum choice is 0 S (13.5) 0
available)
6. Some general education courses
lack .substance or cover a wide 5 (20.0) 0 0
range but with insufficient depth .
7. Have gained a wide range of
experiences 2 ( 8.0) 3 (8.1)
8. Large mass-production classes 2 ( 8.0) 2 (5.9
9. Teaching methods are not good
in some classes (one-way, grade- 1 (4.0) 3 (8.1) 0
oriented, memorization oriented)
10. Met good teachers and friends 0 4 (10.8) 0
11. Have gained from both general
and technical courses 1 (4.0) 2 (5.9 0
12. The university treats students
with consideration 1 (4.0) 2 (5.9 0
13. Wish more seminar courses were
available 1 (4.0 2 (5.4 0
14. Foreign language courses have
poor content and teaching 2 ( 8.0) 1 (2.7) 0

methods
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An unfavorable factor, as perceived by those under 31, was
the lack of curriculum choice (14.3 percent and 22.2 percent). No

older groups indicated this as a problem. (See Table 4.50.)

Preferred Additional Services

The kinds of additional services that the students desired
were differentiated as "very important,’ "moderately important,"”
"'somewhat important,'" and ''not important.' Table 4.51 lists the
overall percentages. The breakdown by sex, marital status, and age
is presented in Appendix A. The kinds of services requested were:
more availability of scholarships, expanded services such as student
lounges and cafeteria, library services, placement service, addi-
tional counseling service on s;udy habits and personal matters, and
additional orientation programs.

Scholarships.--Nearly half (47 percent) of the students

declared that scholarships were very important. Among them, more
males (56.3 percent) than females (44 percent) thought so. That
more single students (55.6 percent) than "other" (50 percent) and
married students (33.3 percent) particularly placed great importance
on scholarships probably reflects the relative availability of out-
side financial resources. As the younger students were more apt to
be single, a similar correlation was shown by age, with the youngest
group (22-26 years) citing the highest need for scholarships in a
declining order of priority corresponding with age (27-31 years--

60 percent; 32-36 years--52.2 percent). Apparently upper-level

students were more apt to have resolved their financial dilemmas



Table 4.50.--The reasons for the degree
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of meeting needs (by age).

22-26 27-31 32-36 37-41 42+
Reason N=9 N=21 N=23 N=7 N=8
(%) (%) (%) %) (%)
1. Content of technical courses and 2 ) S 3 2
professors are excellent. (22.2) . (23.8) (21.7) (42.9) (25.0)
2. Gained what I expected from the 1 3 5 1 2
schooling (11.1)  (14.3)  (21.7) (14.2)  (25.0)
3. .The result depends on me. The 1 1 6 3 1
assistance is available (11.1) ( 4.8) (26.1) (42.9) (12.5)
4. Some younger students lack enthusiasm 2 1 1 1 1
to learn (22.2) (4.8) (4.3) (14.2) (12.5)
S. Lack of curriculum choice (not enough 2 3 0 0 0
curriculum choice is available) (22.2) (14.3)
6. Some general education courses lack 0 2 2 1 0
substance or cover a wide range but (9.5) (8.7) (14.2)
with insufficient depth
7. Have gained a wide range of 1 0 1 0
experiences (11.1) ( 8.7) (14.2)
1 0 0 1
8. Large mass-production classes (11.1) ( 8.7) (12.5)
9. Teaching methods are not good in 0 1 0 1
some classes (one-way, grade- s
oriented, memorization oriented) (4.8) (8.7) (12.5)
1 0 3 0 0
10. Met good teachers and friends (11.1) (13.0)
11. Have gained from both general and 0 1 0
technical courses ( 4.8) ( 4.3) (14.2)
12. The university treats students with 0 0 0 1
consideration ( 8.7) (12.5)
13. Wish more seminar courses were 1 1 1 0 0
available (11.1)  ( 4.8) ( 4.3)
14. Foreign language courses have poor 0 0 1 0
content and teaching methods ( 9.5) (14.2)
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because the importance of this criterion declined from 50 percent

of freshmen and 55.6 percent of sophomores indicating that the availa-
bility of scholarships was ''very important'" to 43.8 percent of juniors
and 38.9 percent of seniors.

‘Student lounge and cafeteria facilities.--The need for

expanded cafeteria facilities was identified by 38.8 percent of the
students, and 32.8 percent of them also indicated that expanded stu-
dent lounges were "very important.' Females felt the need for
expanded cafeteria facilities more strongly (42 percent) than males
(29.4 percent). Approximately two-thirds (68 percent) of the females
felt that they were either '"very important' or ''somewhat important."
While approximately one-third of the married (36 percent) and single
(33.3 percent) students noted the need for expanded cafeteria facili-
ties, this was more strongly recognized as '"very important' by the
"other" group (83.3 percent). The youngest (22-26 years--66.7 percent)
and the oldest (42+ years--62.5 percent) age groups far more strongly
felt this need than the other age groups (14.3-34.8 percent).

The desire for expanded student lounges also showed the same
trend as did the need for cafeteria facilities. Females (34 percent)
felt this to be '"very important' slightly more often than did males
(29.4 percent). One-third (33.3 percent) of the single and the mar-
ried (36 percent) and half (50 percent) of the "other'" group indicated
that expanded student lounges were ''very important." Thus, overall,
more than half (55.6-66.7 percent) of the students cited this either

as "very" or '"somewhat important." This need was also
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felt by both the youngest (22-26 years--44.4 percent) and the oldest
(42+ years--62.5 percent) age groups more strongly than any other
age groups.

Library services.--Expanded library services were recognized

as '"'very important' by more males (35.3 percent) than females (24.5
percent). This need was least perceived by the married (8 percent)
compared with the single (37.1 percent) and the "other'" (50 percent)
groups. This might reflect that the married students were more involved
with family responsibilities and, therefore, tended to study at home,
.whereas the single and the '"other'" groups might have more time for
themselves. This need was most strongly felt by the age group of
27-31 years (55 percent) as ''very important,'" while the other groups
(0-26.1 percent) did not specifically express this.

Placement service.--The need for additional placement ser-

vices was indicated by 31.7 percent of the students as ''very impor-
tant." This was more strongly perceived by females (35.4 percent)
than males (20 percent). For the single (36.4 percent) and the
"other'" (50 percent) groups, this was more important than for the
married (20.8 percent) students, reflecting their need to obtain a
job after graduation. Naturally, the importance of this service was
recognized most highly by the youngest age group (22-26 years--

55.6 percent) as ''very important,' followed by the age group 27-31
years (38.9 percent) and then 22.7 percent of those between 32 and
36 years old.

Counseling and orientation services and student health

insurance.--Slightly more males (17.6 percent) than females (12.2
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percent) listed additional counseling on study methods as ''very
important.'" The single (14.3 percent) and the '"other" (16.7 percent)
groups indicated greater needs than the married students (12 percent).
This need was also more widely recognized by the oldest (42 and over)
age group than any other. On the other hand, counseling services
other than on study methods were perceived as '"very important' more
often by those between 27 and 36 years (15 and 18.2 percent) than any
other age groups.

Additional orientation programs were requested by more males
(17.6 percent) than females (4.1 percent). Perhaps this reflected
the need for help to adjust to student life because males indicated
more adjustment problems than females did. Similarly, student
health insurance was also noted by more males (17.6 percent) than
females (6 percent).

Other.--The students also expressed some desire for addi-
tional services in response to open-ended questions. These included
(a) being able to check out more books at one time froé the library
and extending the loan period, (b) improving the library facilities,
(c) expanding the student book store, (d) having telephone service to
announce class cancellation, (e) offering a day-care systenm,

(f) improving staff attitudes toward the students, (g) improving
communication among faculty, (h) installing a public telephone on

each floor, (i) installing vending machines on each floor, (j) offer-
ing lower tuition, (k) providing a tuition-payment system based on the

number of credits taken, and (1) having a larger campus.
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Implications of Changes

The data in Table 4.52 reflect that nontraditional students
desired more flexibility in program requirements (56.3 percent) than
they have in the present system.

Sixty-one percent of the females agreed that more flexibility
was needed, compared with 41.2 percent of the males. This was per-
ceived by more than half of the married students and those under
age 41. Those who were 27 to 36 years old expressed that flexibility
of program requirements was very important (71.4 percent) compared
with the other age groups (25-55.6 percent).

Females indicated a preference for a six-month course (20.4
percent), although no males preferred this. Instead, more males
indicated a preference for summer intensive courses (47.1 percent)
than did females (25.9 percent).

The single and the "other'" groups (34.2 and 50 percent)
preferred evening courses more than did the married group (22.2
percent). Offering evening courses with no distinction between
day and evening courses was desired more by those over 37 years
(37.5-50 percent) and between 27 and 31 (42.9 percent) than by the
other groups.

The need for intensive summer courses was felt more by those
groups over 32 years old than by the younger age groups. Approxi-
mately one-third (28.9-33.3 percent) of the different marital-status
groups indicated a preference for night courses.

The priorities of the students' needs were: (a) more flexi-

bility in program requirements, (b) offering night courses with the
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same substance and credits as day courses and intensive courses during
the summer, (c) classes scheduled for a six-month period rather than
the present one year, (d) more classes scheduled between 9:00-5:00,
and (e) other recommendations, which included tuition rates based

on the number of credits taken, more courses scheduled in the after-
noon, more courses scheduled in the morning, avoiding duplication in
scheduling general and specialized courses, choices of taking physical
education and foreign language courses, more specialized courses
during the morning hours, and more opportunities to take courses in

other colleges within the university.

Summary

This chapter included data regarding: 1) research questions,
2) demographic variables, and 3) motivating factors, concerns,

barriers, and program satisfaction,



CHAPTER V

SUMMARY, CONCLUSIONS, IMPLICATIONS,

RECOMMENDATIONS, AND REFLECTIONS

This chapter has been constructed in five sections: (1) sum-
mary of the findings, (2) conclusions, (3) implications, (4) recommen-
dations for further study, and (5) reflections.

The purposes of this study were threefold: (1) to identify
the personal and demographic characteristics of nontraditional stu-
dents in the Department of Law and Politics at Rikkyo University in
Japan, (2) to compile and analyze the data to develop a profile of
significant educational and sociological characteristics of nontradi-
tional students, and (3) to provide information for other

institutions of higher education that may implement programs for

nontraditional students in their undergrauate day programs.

Summary of the Findings

Four broad research questions guided this study. They were:
(1) What are some of the major characteristics of nontraditional
students enrolled in the Department of Law and Politics, Rikkyo
University? (2) Do the reasons differ for entering/returning to the
university between males and females, among marital-status groups,

and among age groups of nontraditional students? (3) Are there
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differences in the kinds of barriers facing nontraditional students
in terms of sex, marital status, and age group? and (4) Are there
differences in the degree of satisfaction with the program expressed
by males and females, marital-status groups, and age groups? Other
associated characteristics were also analyzed. Those include:
desired services, desired changes in course scheduling, the

reasons for choosing the university day course rather than evening
or correspondence courses, the degree of difficulty in making the
decision to return to the university, and concerns the students had
before they made the decision.

In terms of Research Question 1, the data indicated that
more females (76.1 percent) than males (23.9 percent) in the Depart-
ment of Law and Politics participated in this study. The mean age was
33.3 years, 31.7 for males and 33.8 for females. The majority of the
males were between 27 and 31 years old; the females were generally
older, between 32 and 36. Of the students, 38.0 percent were mar-
ried, 53.5 percent were single, and 11.1 percent were widowed or
divorced.

Sixty-six percent of the students had received a high school
diploma but had not been enrolled in a university before entering the
program, and 22.6 percent had completed either two or four years of
college.

Slightly over half of the students had annual family incomes
of over four million yen ($16,000, $1 = ¥250), but 11.9 percent of

them had less than 1 million yen ($4,000, $1 = ¥250).
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Among the factors affecting the decision to enter/return to
the university were the desire for personal growth, intellectual
stimulation, fulfillment of some potential for the future, the wish
to make a turning point in life, and the desire to follow a syste-
matic course of study. Another factor was the new admission system
for nontraditional students who did not have the chance to take such
a course previously. After working for years, some of these students
had developed clear objectives that they wanted to pursue through
further study. Males and females expressed no significant differ-
ences in reasons for entering/returning to the university. However,
males more often emphasized developing their potential. Such reasons
as "to change jobs" and "to get a degree" appeared to be more impor-
tant to single than to married students or those who were widowed or
divorced. The youngef age groups felt that it was more important to
study at a university, whereas the older ones felt that need to acquire
knowledge in order to adjust to social change was more important. The
new admission system was a more critical factor for older students.

Nontraditional students perceived such factors as time to
study and living and school expenses as great barriers to pursuing
their education. It appeared that males had greater difficulty with
financial problems and adjusting to student life. Similarly, finan-
cial problems were greater barriers for single than for married
students or the other group students. Financial factors were a
greater burden for younger students than for older students. However,
finding time to study and family obligations were burdens for'the

married students.
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Nearly two-thirds of the students were satisfied with the
education they had received. Females felt a higher degree of satis-
faction than males. The married and the "other" groups were more
likely to express satisfaction with their education than the single
students. Older students were more likely to be satisfied with their
education than the younger students. All of the students aged 37 to
41 were satisfied with the education they received. In terms of
grade level, it appeared that the freshmen were most satisfied, and

sophomores were least satisfied among all grade levels.

Conclusions

From the data, the following conclusions can be derived
regarding nontraditional students.

1. They wished to enter/return to the univérsity fo£ reasons
relating to personal satisfaction in life. For these gtudents, voca-
tional reasons were considered least important in deciding whether to
enter/return to the university.

2. A university undergraduate day program was needed because
they strongly wished to study comprehensively and/or systematically,
which might not be possible at other types of schools. Also, uni-
versity evening or correspondence courses were perceived as difficult
to continue because of other commitments and flagging motivation.
Female married students indicated that day courses were more
practical because of family obligations.

3. Concerns about returning to thé university centered on

finances, namely school and living expenses. Other concerns included
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working and going to school at the same time, whether or not employ-
ment could be secured after graduation, uncertainty about being able
to complete their education, and whether they were getting what they
expected from the school. For these items, singles, other groups,
and the younger age groups showed higher concern than married or
older students.

Those who felt that making the decision to enter/return to
the university was difficult indicated that the financial burden was
the primary reason. On the other hand, those who felt that the deci-
sion was not so difficult to make indicated having a desire to learn
and the financial means to pay living and school expenses.

4. The special admission system for nontraditional students
had a great effect on the students, especially those who were older
or married. Over two-thirds of them would not have applied without
the special admission system.

Over half of the respondents indicated that law and politics
was not their primary interest. If special admission systems had
been available, half would have chosen other academic areas.

5. Following enrollment, the greatest barrier appeared to be
financial problems related to living and school expenses. Males also
indicated difficulty in adjusting to the life of a student.

6. In terms of financing their education, participants cited
personal assets, employment, and scholarships. Sixty percent were
employed full or part-time, free-lance, self-employed, or temporary.

7. Nearly two-thirds of the nontraditional students were

satisfied with the education they had received. The major reason
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for their satisfaction was the excellence of some of the technical
courses and the faculty. Another reason was that they had received
what they had expected. Success depends on oneself, and how much
one strives was indicated as one of the reasons.

8. Improvements that nontraditional students desired were
more flexibility in program requirements, evening courses, inter-
changeable with day courses, and intensive summer courses.

9. In terms of additional service, the students wished the
availability of more scholarships at the university. Another fre-
quently mentioned desire wag for improved school facilities, such as
cafeteria and student lounges.

10. Slightly over half wished to obtaina job after gradua-
tion. However, the majority thought this would be difficult because
of maximum age limits that most public as well as private agencies

set in hiring personnel.

Implications

1. The special admission system has proved effective for the
nontraditional students enrolled in the Department of Law and Politics,
Rikkyo University. Nontraditional students were given the opportu-
nity to continue their education, which would not have been possible
otherwise as the entrance examinations for Japanese universities have
tended to discourage adults in the past.

2. Those who were between 27 and 36 years old especially
felt the need to study after working for several years. They had

clear objectives that required further study. This would imply that
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continuing studies may be a necessary step for some people in the
course of their lives to maximize both their sense of individual
accomplishment and their contribution to society.

3. The proportion of nontraditional students in the Depart-
ment of Law and Politics of Rikkyo University is limited to 5 percent
of the student body at each level. However, considering the number
of applicants and the achievement of those who enrolled in the depart-
ment, it would be desirable to increase the number of nontraditional
students.

4. New opportunities for continuing learning at the univer-
sities in Japan have recently been initiated in a few institutions.
Based on these findings, the areas of study and the number of insti-
tutions that will accept nontraditiénal students should be increased
to respond to the demand.

5. A large number of students spend more than two hours
(round trips) commuting each day. Some students indicated that they
traveled hundreds of miles to school in Tokyo and to work in another
prefecture. If more institutions were opén to nontraditional students,
classes could be attended closer to their work or home. Commuting
time is apt to be a critical factor for nontraditional students
because they have more obligations to their family and to their work
than do younger students.

6. As indicated in several different items on the question-
naire, financial problems (living and school expenses) were the
greatest burden for nontraditional students, especially for males.

This is probably why they constituted a smaller percentage of the
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nontraditional students enrolled in the Department of Law and
Politics.

7. Although the university awarded scholarships to nontra-
ditional students whenever possible, financial difficulties exceeded
all other factors that made learning difficult. The expansion of
financial-assistance programs would be a task not only for the uni-
versity but would require the cooperation of the government and
private sectors as well.

8. Regarding the services that the university can provide,
library services could be extended or improved in terms of hours of
operation and number of books that can be checked out at one time.

9. Orientation meetings for nontraditional students could
be provided to encourage cooperation and exchange of information.

10. An inservice program should be considered to familiarize
faculty with the needs, diverse interests, and characteristics of
nontraditional students to minimize adjustment problems for the
students and give faculty more insight into those problems.

11. Because of the diverse experiences of nontraditional stu-
dents, credit for these experiences, waiver of credits, or independent
study could be considered in response to the desire for flexibility
in program requirements.

12. As the students' predictions about the possibility of
finding a job showed, the university will encounter difficulty in
assisting them to obtain employment because of age limits set by

many public and private agencies. Therefore, perhaps it would be



149

appropriate to recommend that government and private enterprises

examine and revise such policies so as not to discriminate by age.

Recommendations for Future Research

This study sought to survey characteristics, needs, barriers,
satisfaction with their education, and other associated characteris-
tics of nontraditional students. Additional research is needed in
Japan so that other institutions of higher education may respond to
the needs of nontraditional students to fulfill its mission and benefit
from the diversity of students' experiences.

Bagéd on the findings of this study, the following recommenda-
tions are made for further research:

1. Identify differences and similarities between traditional
and nontraditional students in terms of needs, goals, and problems,
to provide further information for program development and improvement.

2. Study nontraditional students at other institutions where
their numbers can be expected to increase in the near future. The
development of learning opportunities and program improvement can be
enhanced by sharing information on students' needs, numbers, barriers,
and other related characteristics.

3. Examine the academic achievement of nontraditional stu-
dents in terms of grade-point average.

4. Explore the details of curricula and teaching methods
preferred by nontraditional students.

5. Conduct follow-up research to determine the effect

of education and the influence of learning throughout the
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lives of nontraditional students. Such studies may give significant
information for planning programs at other educational institutions.

6. Research the perceptions and attitudes of faculty toward
‘noﬁtraditional students in order to obtain information for inservice
programs.

7. Investigate the motivational factors of nontraditional
and traditional students and their effect on academic achievement.

8. Seek to determine why the females' average age was higher
than males'. What are the factors that would prevent younger females
from entering/returning to universities?

9. Study potential nontraditional students in the community
to determine their interest in institutions of higher education and

their preference for various fields of study.

Reflections

1. The strong need and desire of nontraditional students for
learning appeared in several responses, including those concerned with
decision making, reasons for enrolling in the university, and the
degree of satisfaction with their education. The responses imply
many more potential nontraditional students await opportunities in
Japan.

2. Some nontraditional students were so highly motivated to
learn that they downplayed the importance of barriers such as economic
or family problems when they were given the opportunity to apply to
the university. This suggests that other potential students with high

motivation would benefit from the same opportunities.
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3. Because of the high motivation and lack of previous oppor-
tunity, the impact of the special admission system was great. There-
fore, it would be valuable if other institutions of higher education
in each prefecture established some kind of selection system for
nontraditional student applicants. Then, learning opportunities in
university day courses could be extended to them.

4. The reasons given for entering/returning to the university
related mostly to personal fulfillment in life rather than vocational
success. This may reflect several cultural factors because of a hiring
system that sets maximum age limits; more people, especially females,
think of learning as an opportunity to explore their lives. Also,
more people seek self-actualization or self-esteem after achieving

psychological or economic stability in their lives.
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Kikuji Saito

400 Gunson St., #3
East Lansing, MI 48823
U.S.A.

April 9, 1982

Dr. Takao Sawaki, Dean
College of Law and Politics
Rikkyo University
Nishi-Ikebukuro 3-chome
Toshima-ku, Tokyo 171
Japan

- Dear Dr. Sawaki:

I am writing to ask your permission to work with nontraditional
students in the College of Law and Politics. I am interested in the
students who have been admitted since 1979 under the new entrance
examination -system.

As a doctoral candidate at Michigan State University, I am
currently preparing a research project that will focus on the char-
acteristics and needs, motivation, and goals of nontraditional students
entering/returning to higher education in Japan. I have been extremely
interested in your efforts to extend higher education to the nontradi-
tional students, as I returned to higher education after working for
many years. Information about your program was brought to my attention
through professional journals and the news media.

I would like to ask your permission to collect data from the
nontraditional students, approximately 110, I believe, with question-
naires and interviews, during the months of July, August, and September
of 1982.

I will submit the questionnaire instrument and the description
of the method of interviewing to you in advance, if necessary. The
results of the research will also be made available to you upon com-
pletion of the study. The questionnaire will be reviewed beforehand
by the University Committee on Research Involving Human Subjects of
Michigan State University. This is a university requirement for the
protection of human research subjects and is based on a United States
federal regulation. '
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I hope that my study will be of help to administrators of
other institutions of higher education and people who plan to enter/
return to colleges and universities as nontraditional students. If

there are any questions or conditions that Rikkyo University requires
of researchers, please let me know.

I would greatly appreciate your assistance in this project.

Sincerely yours,

Kikuji Saito

[Translation from Japanese]
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April 26, 1982

Dear Ms. Saito:

We have received your letter dated April 9. I am sorry for
not responding sooner, but your request made it necessary for me to
contact the staff of the other sections of the university.

Regarding your request, we would like to tell you the following:

1. Currently, Rikkyo University has a regulation that prohibits
the release of the names and addresses of the students to persons out-
side of the university. In such cases as yours, we ask the students in
advance about their intention to release their names and addresses to
cooperate in the survey.

2. In your case, it is not necessary to discuss "permission"
from the university except whether we can offer you assistance. Con-
sidering your purpose for the research, we would like to extend you
our cooperation. '

3. Therefore, first of all, as is explained in No. 1, we
need to ask all of the nontraditional students about their intentions.
As we will handle this matter before you come to Japan, please send us
a statement of the purpose of your research. Presently, the total
number of nontraditional students is approximately 110.

4. 1In addition to the new admission system for nontraditional
students, we have an examination system for transfer students at the
junior level. A few nontraditional students are enrolled under this
system also.

We look forward to hearing from you.

Sincerely,

Takao Sawaki, Dean
College of Law and Politics

[Translation from Japanese]
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June 2, 1982

Dear Student:

I hope you have been having a productive and fulfilling life
as you engage in various school activities at the beginning of the
academic year.

I received a letter from Ms. Kikuji Saito, who is a doctoral
candidate at Michigan State University. Ms. Saito asked for permission
to work with nontraditional students of our college for her disserta-
tion research during the months of July, August, and September of 1982
to conduct a questionnaire survey and interviews.

The purpose of her study is described in an enclosed statement.
I understand that it is for an academic purpose. According to her, the
content of the questionnaire will be reviewed by the Human Subjects Com-
mittee of Michigan State University, based on the federal government
regulation. Considering these reasons, I would like to extend our
cooperation to her.

However, as you know, the university has a regulation that
prohibits the release of the names and addresses of students to per-
sons outside of the university without getting their consent in advance.

Therefore, I would like to ask whether or not you are willing
to release your name and address to her for this study. I realize
that you are very busy at this time; however, I would very much appre-
ciate it if you would return the enclosed postcard.

Sincerely,

Takao Sawaki, Dean
College of Law and Politics
Rikkyo University

[Translation from Japanese]
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Statement of Research Purpose

May 1982

In recent years, many people have recognized the importance
of education throughout the human life span. Therefore, the develop-
ment of learning opportunities for nontraditional students at insti-
tutions of higher learning has become important.

An example of this is the new admission system for nontradi-
tional students in the College of Law and Politics of Rikkyo Univer-
sity. It has offered valuable opportunities in response to the needs
of the people with an innovation in the entrance examination system.
This research was conducted to determine the demographic background
information, needs, and concerns of the current nontraditional stu-
dents. A related goal is to offer this resource to other institutions
interested in developing programs for the nontraditional students.

Your name will not be identified on the questionnaires, so
you may be assured of complete confidentiality. The results will be
used only for the research purposes indicated. If you would like ‘to
receive a copy of the results, please indicate this, and it will
be sent to you upon completion.

I appreciate your understanding and cooperation.

Sincerely,

Kikuji Saito
Graduate Student
Michigan State University

[Translation from Japanese]
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August 12, 1982

Dear Student:

As you must be very busy now, I especially appreciate your
acceptance of my request for assistance sent in June through Dr. Takao
Sawaki, the Dean of the College of Law and Politics.

The purpose of this survey is to obtain information on the
role of institutions of higher education for nontraditional students.
The information can help administrators plan for the needs of such
students, as well as assisting other nontraditional students who plan
such study.

In recent years, learning has been recognized as an important
need throughout human life. However, the development of appropriate
opportunities in higher education depends on the future administra-
tion. Nonetheless, no background information is available regarding
nontraditional students in Japan.

Responses from you and the others would contribute to the
development of more suitable programs for nontraditional students.
I appreciate your cooperation. As the questionnaire is completely
confidential, no name is required. The results will be compiled as
part of a doctoral dissertation. If you would like to receive a copy
of the results of this study, please indicate this on the back of the
enclosed postcard.

I hope that you will complete the survey and return it as
soon as possible along with the enclosed return postcard.

If you have any questions, please feel free to write or call
me at (03) 885-2210 collect.

Thank you very much for your cooperation.

Sincerely yours,

Kikuji Saito
Graduate Student
Michigan State University

(Translation from Japanese)
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P.S.

I am interested in the development of an admission system and
learning opportunities for nontraditional students at institutions
of higher education for two primary reasons: The first stems from my
own educational philosophy and the difficulties and benefits I experi-
enced as a nontraditional student. For my graduate studies I chose a
university in the United States where the learning opportunities for
nontraditional students are greater than in Japan. Presently about
one-third of the students in institutions of higher education in the
United States are nontraditional,

The development of programs and opportunities for nontradi-
tional students in Japan requires cooperative efforts by the
institutions of higher education, government, and the society. Rikkyo
University's pioneer program can have an important impact in the
future.

(Translation from Japanese)



171

APPENDIX I



172

%

BREOWKR, BRICBETRBRPOLICLVEBHEEXE->TS-Le 3T EEEL
ER R .

£26 H. ¥ BRIEAHZEZELE LT, HFRICT oy — b O HNE LRV
BLFLAMBCAETIOFILTEILIRER SIS0 E L1

CCRBEHVWILETT 7 — FOBEMIR, HRADIHICKETOREFOH
SBEDLICHNTLIODIROOTHEEG, O SOKRETH, BLEKE
THEHEETALREBIUTADOARELTHLELIETEHDTS,

HE., HtaoZftictko, £EETEL T, LECKLEH T3R50t 3
CEDEEWMHEL, FLEBINTETF TN, HEADLZHDOKEHFHFDOH
I 35 ZDITEIZODO>THET, LHOLEMNS, BEDE A, HEAMKE
TH¥EHETIAHRICODOLWTOHEMMSLLHD F A

SEHKFOEDDEDOD LW EEFTCERIN, IOLSOKRFEHRTELEESA
DRI >V TORHICRTR TCE W ETOT, BECHATESOET &5 B
AIAY AU 3 g8 ’

T —bMIBEBTEMO W LET, BRI 2AKELTE EHILTRXIC
TEAFETEDIT. ERECHIDHicRBHO B LEFET DT, [ HD
HEICZDETHILETE LY,

- CEBERIHOEBEMHETTE PR EHFL TS ETLISRGBLE

FE 3, B, BEHONT+EHETTRETE LY,

CHM. 2DMEARIETHIEVF LIS, i KEHEILCT)
03-885—2210 R FHMTCHBAEK BMEGESKLEBLHIBFAVWLET,
CHNEL BB L LT E T, & B

1982%8H12H

S oA MR A R
5 B OBEAE



.
7
R

B C &It 0 3305 Hpth A ES LU AARBIEICHLE b 5
REEMC TR, BITRBICMAT, RAGHHAAL LTH 1%, HEE
EICRD F LIs, TOMNEHAE ol EIRbBDE T, HELIHRELT
KMABHOE Lot HE (8 HI) AEOREAITL SN S AKX 5>
EGTUL CRIBOBITIZ KEDEEDFAIEEA LD SIHEUCA > TETL
$T)  ENS HAAPEL LTRENTE, 31277 20EREHRLTE S
L7

H2ADLBORFHITO St KE. H 2 NOTFERE T NTHMO - TS
T, IHATHBAE B LTV AT L RS RORBICTERERE 6725 L
TLBEELET,

Sik. HBADLB, KEER, KB TOEHOREOHALTHL T &2
CENLTWELEEATLETS,

D



174

APPENDIX J



175

September 1, 1982
Dear Student:

As half of the summer break is over now, I hope you are now
prepared for the latter term.

Last June, I sent you a letter asking if you intend to release
your name and address to Ms. Kikuji Saito for her research. As of
today, however, I have not yet heard from you.

As I understand that her research is for academic purposes
and would be a useful resource for the future development of academic
programs for nontraditional students, I would like to extend our
cooperation to her. Therefore, I am enclosing her questionnaire
before learning of your intentions. I realize that you are busy at
this time, but I would appreciate your consideration with regard to
giving her your cooperation.

Sincerely,

Takao Sawaki, Dean
College of Law and Politics

[Translation from Japanese]
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September 1, 1982

Dear Student:

As half of the summer break is over, I hope you are now pre-
pared for the latter term.

Last June, I received your reply regarding your intention with
the reason for not agreeing to release your name and address to
Ms. Kikuji Saito. Considering the reason about your decision, I
thought that you might be able to fill out only the questionnaire if
your time allows you to do so. Therefore, I am enclosing a question-
naire for her.

As I understand that her research is for academic purposes
and would be a useful resource for the future development of academic
programs for nontraditional students, I would like to extend coopera-
tion to her.

I realize that you are busy at this time, but I appreciate

your consideration with regard to giving her your cooperation.

Sincerely,

Takao Sawaki, Dean
College of Law and Politics

[Translation from Japanese]
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Return Postcard

I mailed back the questionnaire separately.

Name

Address

I would like a copy of the results of this study:
Yes

No

[Translation from Japanese]
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1. How much influence did each of the following factors have on
your decision to enter/return to the university? Please circle
for each reason.
- ot
= =
+ + « S
Reason § & &k h
#» LS SO0 o
O 2T H OISO
& O O O QO E #E
- o E Q0 Eer oo
3= 35 85 85
1. To fulfill potential for the future QI SI SU Q
2. To acquire more knowledge for the present job QI SI SU Q
3. To change jobs QI SI SU Qu
4. To become more effective in serving society QI SI SU QU
5. Personal growth for a better life QI SI Su Q@
6. Feyer household responsibilities--because QI SI SU QU
children were grown
7. To meet new people and to broaden my world view QI SI SU Qu
8. Intellectual stimulation QI SsI SsU Q
9. Have wished to study at a college but did
not have the chance before because of et st su
employment, housework, or economic reasons
10. Made possible by a new admission system QI SI SU QU
for the nontraditional student applicants
11. To follow a systematic course of study QI SI suU QU
12. Change in life direction QI SI SU QU
13. To get a degree QI SI SU QU
14. To enter the job market for the first time QI SI Su QU
15. To become a lawyer QI SI SU QU
16. To obtain credentials (other than law) QI SI SU Q
17. Been working for years and have found a
clear objective of life that requires QI SI SsuU QU
further study
18. To improve promotion/earning potential QI SI SuU Q
19. To acquire knowledge to adjust to social QI SI SU QU
change
20. Other (specify)
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What reason above most influenced you in making the decision to
enter/return to the university?

No.

Making the decision to enter/return to the university was:
(please circle one)

(1) Very difficult (3) Not so difficult
(2) Difficult (4) Easy

The reason for difficulty in making the decision was:

Whom did you consult in making the decision to enter/return to a
university?

Why did you choose a university rather than another type of edu-
cational institution such as a culture center?

Why did you choose a university day course rather than an evening
course or correspondence course of a university?
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7. When you considered entering/returning to the university, how much
concern did you have for the following factors? Please circle the
degree of concern of each factor.

Yy
o
C o w
oncern £ L e dO e
L A - bl
20 &0 2T g (N
S Vv OV Q O 2]
Ve YWE EO =
~ O QO O o O
CO Z0 s Z2Q

1. School expenses GC MC SC NC

2. Living expenses GC MC SC NC

3. Adjustment in family life GC MC SC NC

4. Being able to work and go to school
simultaneously GC MC SC NC

5. Supporting family and going to school
at the same time GC MC SC NC

6. Agreement from the spouse GC MC SC NC

7. Academic difficulty GC MC SC NC

8. Adjustment to life as a student GC MC SC NC

9. Being able to make friends GC MC SC NC

10. Competing with younger (18-22 years GC MC SC NC
old) students

11. Physical stamina GC MC SC NC

12. Uncgrtalnty apout being able to continue GC MC SC NC
until graduation

13. Confidence in ability GC MC SC NC

14. Being a?le to obtain employment after GC MC SC NC
graduation

15. Commuting time GC MC SC NC

16. Foreign language requirement GC MC SC NC

17. Getting what expected from the school GC MC SC NC

18. Finding an apartment in Tokyo (those GC MC SC NC
who needed to move)

19. Other (specify)
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11.

12.

13.
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Is Law and Politics the only program you wished to study?

(1) Yes (2) No

If a special admission system for nontraditional students were
available in fields other than Law and Politics, which would have
been chosen? Please list up to three of your preferences.

(1) (2) (3)

Would you still have applied for admission without special admission
criteria for nontraditional students? Please circle one.

(1) Yes (2) No

Your total annual family income before deductions is: Please circle
one.

. less than 1 million yen
1 million-2 million
2 million-3 million
3 million-4 million
4 million-5 million
more than 5 million

- LR TR

What are your sources for financial support? Please check as many
as apply.

Personal assets (savings, etc.)

Spouse's income

Personal employment

Loan (Ikueikai)

Bank loan

Scholarship from the university

Scholarship other than from university or Ikueikai
Parents

Other (specify: )

.

OOV HE NN -

.

How much time do you spend in commuting to the university (one way)?
Please circle one.

1. One way less than 30 minutes

2. " 30 minutes to less than an hour
3. " 1 hour to less than 1.5 hours

4 " 1.5 hours to less than 2 hours
S " more than 2 hours
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14. Below is a list of potential educational barriers. How serious are
these for you? Please circle the degree of each factor.
Gt
(]
£
[ V] & O
Barrier e 8E 494 5
P4 e~ 2O —
To 00 O 0
0 WO E o ]
= O ™ (@] O &
Ca o Ne Zo.
1. Living expenses GP MP SP NP
2. School expenses GP MP SP NP
3. Time to study GP MP SP NP
4. Motivation to continue GP MP SP NP
S. Commuting time GP MP SP NP
6. Child care GP MP SP NP
7. Family obligation (other than child care) GP MP SP NP
8. Registration and other administrative GP MP SP NP
procedures ,
9. Relevance of course content GP .MP SP NP
10. Possibility of spouse obtaining transfer
to other areas GP MpSP NP
11. Family planning GP MP SP NP
12. Cooperation and understanding from your GP MP SP NP
spouse
13. Cooperation and understanding from your GP MP SP NP
parents
14, Cogperatlon and understanding from your GG MP SP NP
children
15. goqperatlon and understanding from your GP MP SP NP
riends
16. Adjustment to a life of studies GP MP SP NP
17. Getting assistance from faculty GP MP SP NP
18. Availability of quality instructors GP MP SP NP
19. Class cancellation GP MP SP NP
20. Lack of financial assistance from the school GP MP SP NP
21. Competing with younger (18-22 years ©ld) GP MP SP NP
students)
22. Other (specify)
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15. How many courses are you.taking now? Please give figures. Please
- count 45-minute class as 1 hour.
Courses Hours
16. What other services would you like from your school more than now?
Please circle the degree of importance.
e
=
«
> &
- e - =~
. = VE &S O/
Service 8 Pwad QS S
# e S E O
- -
~0 0O VO 9]
- O, T o E S & e
OE QE OE ouw
S T N Z
1. Additional counseling services (for
study habits) VI ML SI NI
2. Additional counseling services (other
than study habits) vi ML SI NI
Additional placement services VI MI SI NI
Expanded library services
(evenings and weekends) VI MI ST NI
5. Expanded cafeteria facilities VI MI SI NI
6. Expanded student lounges VI MI SI NI
7. Additional orientation/guidance program VI MI SI NI
8. Students health insurance VI MI SI NI
9. Availability of scholarships VI MI SI NI
10. Other (specify)
17. What changes, if any, regarding course scheduling would help most?

Please circle as many as apply.

1.
2.
3

o N~

More classes scheduled between 9:00-5:00

More classes scheduled for 6 months rather than one-year
Offering evening courses (after 6:00 p.m.) (no distinction
between evening and day courses)

Intensive courses during the summer

More flexibility in program requirements

Other (specify: )
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Your educational background before you entered/returned to the
university was:

NV AN~

Please choose one.

High school diploma

Did not finish junior college
Completed junior college (two years)
Did not finish college (four years)
Completed college (four years)

Did not finish technical college
Completed technical college

19. Do you have children? Please circle one.

20.

21.

No

[)S]
.

Yes

Ages of children: years old
‘ years old
years old

Ages of children
living with you: years old
- years old
years old

____years old
years old

____years old
years old

What were you doing before you entered/returned to the university?
Please circle one.

N1 H NN -

Are

NoOOUnsE NN =
e o e e » .

Home full-tim
Self-employed
Free lance

Temporary (arubaito)

Part-time

you working n

e 6. Full-time
7. Looking for a job
8. No job
9. Other (specify:

ow? Please circle one. Please fill

No

Temporary (arubaito) hours working/week
Part-time hours working/week
Full-time hours working/week

Self-employed
Free-lance
Other (

hours working/week
hours working/week
hours working/week

in the figures.
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26.

27.
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What do you plan after graduation? Please circle one.

1. Take a judicial examination to enroll in the Judicial
Research and Training Institute

Obtain a job

Continue studies in another field

Other (specify: )

23. What kind of job would you like to
obtain? (e.g., junior high teacher,
trading business, programmer; please
specify:)

24. How would you find a job? Please circle
the main one.

1. School placement

2. Family connection

3. Friends

4. Private job placement service

5. Other (specify: )

25. At this point, what do you think about
the possibility of finding a job? Please
circle one.

1. Easy

2. Somewhat difficult
3. Very difficult

What is your current level of employment?  Level
Your age is ______years old

Sex (1) Male (2) Female

Marital status (1) Married (2) Single (3) Other

To what degree do you feel that the institution is meeting your
educational and/or occupational goals? Please choose one.

1. Meeting completely 3. Meeting to a low degree

2. Meeting quite moderately 4. Not meeting
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28. Please explain the reason for the above answer.

Please give any comment on this questionnaire (e.g., content,
difficulty of the questions, etc.).

Thank you very much for your cooperation.

[Translation from Japanese}
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