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ABSTRACT

PARENT-ADOLESCENT COMMUNICATION IN KOREAN IMMIGRANT FAMILIES:
RELATIONSHIPS AMONG COMMUNICATION QUANTITY, QUALITY, CHALLENGES
AND ADOLESCENT EMOTIONAL AND ACADEMIC OUTCOMES

By
Catalina Ji Young Park

Despite the increased number of studies on Asian immigrant families, no prior studies
have exclusively investigated all of the three aspects of communication (e.g., communication
quantity, quality, and challenges) in relation to Asian American adolescents’ academic and
emotional outcomes. Likewise, despite their growing number in America, Korean immigrants
have been underrepresented in the Asian immigrant family literature. Therefore, this study not
only provided detailed descriptive of the three aspects of communication in the contexts of
Korean immigrant families, but also investigated the relationships among these aspects in
relation to adolescents’ academic and emotional outcomes. 112 Korean American adolescents
participated in an online survey. A series of regressions and path analyses found that
communication quantity had positive relationships with communication quality. On the contrary,
parent—adolescent conflicts over academics had negative relationship with communication
quality. Mother-adolescent communication quality, more specifically, open communication was
positively correlated with adolescents’ emotional outcome. Yet, communication quantity,
quality, and challenges were not associated with adolescents’ academic outcome. The findings
from this study extend our understanding about the mechanism of parent-adolescent
communication in Korean immigrant families and suggest implications for parents, adolescents,

and practitioners.
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CHAPTER 1
INTRODUCTION

Parents are the agents that most immediately and directly impact a child’s development.
From the day of their birth, the parents become the primary caregivers and primary
administrators of the socialization process. The socialization process—transmitting values,
norms, and customs—occurs through parent—child communication.

Parent—adolescent communication remains important during adolescence. The period of
adolescence is the phase of life when intact parent—child communication is essential for the
normal development of adolescents, but it can also be a period that is disruptive for family
socialization (Granic, Dishion, Hollenstein, & Patterson, 2002; Steinberg, 1988). Numerous
studies have found that good parent—adolescent communication is positively related to
adolescents’ academic achievement (Masselam, Marcus, & Stunkard, 1990), self-esteem (Brage
& Meredith, 1994; Demo, Small, & Savin-Williams, 1987; Enger et al., 1994), and mental health
(Collins, Newman, & Mckenry, 1995; Hanson, 1986), and is inversely related to adolescent
loneliness and depression (Brage & Meredith, 1994), drug and alcohol use, and other
maladaptive behaviors (Barnes, Farrell, & Banerjee, 1994; Hawley, Shear, Stark, & Goodman,
1984; Johnson, Su, Gerstein, Shin, & Hoffman, 1995; Kafka & London, 1991; Miller, King,
Shain, & Naylor, 1992). Moreover, family communication between parents and adolescents,
especially in racial/ethnic minorities and socio-economically disadvantaged families, plays a
significant role in the development of various kinds of psychosocial adjustment among
adolescents and young adults (Rueter & Koerner, 2008; Fuligni, 1997).

Despite the importance of parent-adolescent communication and related adolescent

outcomes, little has been discussed about what constitutes communication (or the aspects of



communication). Quantity and quality are two aspects of communication long used in describing
parent-adolescent interaction (Friedman, Sigelman, Rohrbeck & del Rio-Gonzalez, 2016). In
1970s, as many mothers started working outside the home, they were told that the quality of time
mothers spend with their children matters, not how much time they spend with their children
(Lingren, 1998; Walker, 1999). Since then, most parent-adolescent communication literature and
popular literature have emphasized communication quality, and underestimated the importance
of communication quantity. On the other hand, others still argued that quantity matters in family
communication. For example, research suggests that children who take part in family meals are
linked to positive outcomes such as less delinquency, greater academic achievement, improved
psychological well-being, and positive family relationships (CASA, 2010; Council of Economic
Advisers, 2000). Some scholars, however, emphasized the need for understanding both quantity
and quality of communication and suggested that both quantity and quality of communication are
important. (Guzman et al., 2003; Qin, 2008; Whitaker & Miller, 2000). These studies have found
that both communication quantity and quality influence various adolescents and family outcomes
such as adolescent behaviors, emotional functioning, and family dynamic. For example, Qin
(2008) found that both quantity (i.e., a lack of family time due to parents’ long work hours) and
quality (i.e., linguistic and cultural barriers) influenced their emotional outcomes and family
dynamics in Chinese immigrant families. Current study conceptualizes that both quantity and
quality of communication are important and they are also related constructs in Korean immigrant

family communication.

Not only the aspects of communication have received little attention, parent-adolescent
communication needs further examination in the context of immigrant families. Parent—

adolescent communication is especially challenging for immigrant families, in which parents and



children occasionally face linguistic, cultural, and social obstacles. Qin (2009) noted, for
example, that immigrant families often experience “parental adaptation difficulty, lack of time
spent with children, language barriers, and an acculturation gap” (p. 24), which leads to
increased misunderstanding, a loss in communicating with each other, and increased conflicts. In
other words, the number of unique challenges may lead to limited quantity and quality of parent—
adolescent communication in immigrant families which, in turn, affects adolescent outcomes.

Additionally, this study particularly examined Korean immigrant families, who continue
to be underrepresented. Korean immigrants are the fifth largest Asian immigrant subgroup in the
United States (US Census, 2012). Compared to the 9.7% growth of the total US population, the
Korean American population increased by 33% between 2000 and 2010 (US Census, 2012).
Moreover, the much greater percentage of foreign-born individuals (77.7%) compared to native-
born Korean Americans (22.3%) makes the dynamic of these two immigrant generations unique
(US Census, 2004).

Despite Koreans and other East Asian share many cultural similarities influenced by
Confucianism, Asian culture is not homogeneous. The distinct and unique culture and values of
Koreans are observed, one of which is that Korean Americans have historically had a very strong
Christian heritage. About 77% of Korean immigrants in the United States are Christians (Hurh,
2011). Beyond a place of religious worship and spiritual fellowship, the Korean church has also
functioned as a social center for promoting a communal bond among Korean immigrants,
preserving Korean cultural traditions (language, culture, family values, food, etc.) and providing

social services (e.g., counseling, job referral, language, health, and legal support).

Korean parents are also known to make big sacrifices for their children’s education. The

goose father phenomena, for example, reflect Korean’s high emphasis on education. Goose



fathers are fathers who remain in Korea and send money to their families while their wife and
children stay in an English-speaking country for the sake of their children’s education (Choi,
2005). There are approximately 30,000 to 50,000 goose fathers in South Korea (Choi, 2005).
Although a similar strategy is practiced by parents in other East Asian countries, “South Koreans
seem unique in terms of the extent and intensity of seeking early English education abroad at the

cost of family separation or even the risk of family dissolution” (Lee & Koo, 2006, p. 534).

Not only do Korean parents have high expectations for children’s education, they tend to
work longer hours than most other countries, which influences the amount of family time,
thereby may affect their family relationships. According to the Organization for Economic Co-
operation and Development (OECD) labor force statistics, South Korea was the second longest
working country; in 2014, Koreans on average worked 2124 hours per year while Japanese
worked 1729 hours (OECD, 2014); Koreans worked about 1.2 times longer than Japanese did.
Korean media has increasingly highlighted the long work schedule as a major factor that has led

to a lack of communication time between fathers and children.

Despite the growing number of Korean immigrants in America and the unique
generational dynamics and culture Korean immigrants obtain, no prior studies have exclusively
investigated the whole picture of the communication practice between Korean immigrant parents
and their adolescent children, in particular. Therefore, this study sought to broaden prior and
existing research on Asian immigrant families by examining communication between Korean
immigrant parents and their second-generation Korean American adolescent children and
investigating the quantity, quality, and challenges in relation to adolescents’ academic and

emotional outcomes.



Purpose of the Study

The purpose of this study is to understand communication practices in Korean immigrant
families. Using adolescent survey data, [ examined the parent—adolescent communication
quantity (frequency and length), quality, and the four of the already identified challenges in
communication (e.g., language barriers, cultural conflicts, high academic pressure, and long
parental work hours). The frequency of communication on the six identified topics (basic needs,
academics, friends, dating and sexuality, Korean culture, religion and faith) and at five different
levels (from cliché communication to open communication) were examined as well as the length
of daily parent—adolescent communication and the adolescents’ perception about the length of
communication with their parents. Communication quality and challenges are also important
elements of general communication practice, and examining the relationship between
communication quantity, quality, and challenges provides an overall picture of how parent—
adolescent communication works in Korean immigrant families and what is particularly
important (whether it be daily communication length, communication frequency in certain
topics, or quality) in relation to adolescent academic and emotional outcomes. This study also

examined father—mother differences in communication practice.

Rationale of the Study

This study will help to form a communication theory nested in Asian immigrant
literature. Given most Asian immigrant literature predominately praises the academic success of
Asian students (e.g., Louie, 2001; Sue and Okazaki, 1990), or focuses on the linguistic, cultural,
and social challenges that Asian immigrant families experience (Suarez-Orozco and Suarez-
Orozco, 2001; Qin, 2006, Portes and Rumbaut, 2001, Uba, 1994, Ying, 1999), this approach of

looking at communication practice in relation to adolescent outcomes is new. This study also



extends our previous understanding about parent-adolescent communication in immigrant
families by examining the mechanisms and links among the three aspects of communication
(quantity, quality, and challenges) in relation to adolescents’ specific academic and emotional
outcomes. Lastly, the communication quantity, quality, and challenges with the father and
mother were separately examined and compared in this study, which contributes to father—

mother differences in the parenting literature.

Not only is it a theoretically new approach, this study has a practical contribution for
practitioners who work with Asian immigrant families, particularly Korean immigrant families.
Most studies in Asian immigrant literature examined communication quality, and to date there
has been no empirical study that investigated the length and frequency of communication on
various topics and at multiple levels. Therefore, this study will close this gap and provide a
source for practitioners in developing parenting conferences and immigrant family counseling

sessions.

Research Questions

1. How often and how long do Korean immigrant parents and adolescents communicate?
a) How frequently do adolescents communicate with their parents on different topics
and at different levels?
b) How long do adolescents talk with their parents daily?
¢) How satisfied are adolescents on their communication quantity with their parents?
d) Are there differences in the communication quantity between father-adolescent

and mother-adolescent relationships?



2. How do adolescents perceive their communication quality with their parents? Are there
differences in adolescents’ perceptions on communication quality with their mothers and
fathers?

3. Do Korean immigrant adolescents experience the four challenges (i.e., language barrier,
cultural conflicts, academic conflicts, and long parental work hours) identified from the
Asian immigrant family literature? Are there differences in adolescents’ perceived
communication challenges with fathers and mothers?

4. What are the relationships among communication quantity, quality, challenges, and
adolescents’ academic and emotional outcomes?

a) Relationship between communication quantity and communication quality

b) Relationship between communication challenges and communication quantity

¢) Relationship among communication challenge, quantity, and quality

d) Relationship among communication quantity, quality, challenge and adolescents’
emotional outcome

e) Relationship among communication quantity, quality, challenge and adolescents’

academic outcome



CHAPTER 2
LITERATURE REVIEW
In the following section, relevant literature on communication practices (quantity and

quality of communication) as well as identified challenges in communication were reviewed.

Communication Quantity

Communication quantity has been operationalized as “frequency of communication”,
“length of communication”, or “time spent together” (Emmers-Sommer, 2004). Research
suggests that children who take part in family meals have less delinquency, greater academic
achievement, improved psychological well-being, and positive family relationships (CASA,
2010; Council of Economic Advisers, 2000). Emmers-Sommer (2004) also suggested that the
time spent together and continuous interaction lead to positive relational outcome. The frequency
and length of communication, therefore, is an important factor that brings family together and

lead to positive outcomes.

Researchers have investigated parent-child communication length, for example, a survey
conducted in the United States found that American parents spend an average of 3.5 minutes a
week of meaningful conversation with their children (CSUN, n.d.). According to Chadwick
(2011), average time a father spends talking to his children is seven minutes per day, while a
mother spends eleven minutes per day talking to her children. Given the added challenges and
heated conflicts during adolescence, the adolescents of Korean immigrant families may

experience even more trouble finding time to talk to their parents.

According to the Korean Statistical Information Services (KOSIS, 2014), about half of

Korean adolescents communicated with their mothers for less than one hour daily. Their



communication quantity with fathers was even less; 50% of participants reported that they talked
with their fathers for less than 30 minutes daily. Although Korean families seemed to have
significantly longer daily communication compared to American families as discussed above, it
is not clear how much of their conversation was focused, and how frequently or deeply they
talked about different issues and topics with each other. Korean media and critics have used this
survey results and claim that the time spent between parents and adolescents, particularly with
fathers, is not enough. However, this survey does not discuss how satisfied the adolescents are
with their communication quantity. Adolescents, for example, may in fact talk a lot with their
parents, but may not be satisfied with the way parents communicate to them, or the issues they
communicate together may not be of their best interest. In this case, the frequency and length of
communication may not necessarily lead to positive adolescent or family outcomes. Therefore,
examining communication length in relation to communication quality and contents of

communication is necessary.

Communication contents. The communication contents are the topics of communication
that the parents and adolescents convey during their conversation. Understanding what parents
and adolescents talk about and how often they talk about each topic is essential in understanding

general communication practice as well as predicting adolescents’ developmental outcomes.

In the following sections, I highlighted the previous findings on the four most frequently
discussed parent-adolescent communication topics in the Asian immigrant family literature:

cultural values, academic values, dating and sexuality, and religion.

Cultural values. The sharing of cultural values between parents and adolescents is one of
the most frequently communicated topics in Asian families. Asian immigrant parents tend to

emphasize and enforce Asian values to their children. These values come from Confucius



ideology of social order and hierarchy, loyalty, respect for older family members and obedience,
as well as the obligation to the family (Rhee, Chang, Rhee, 2003; Kitano and Daniels, 1995;
Min, 1995). In particular, the virtue of respect for one’s parents and ancestors—filial piety—is
emphasized in Asian culture, and highly expected in their social relationships. Asian immigrant
parents tend to retain these traditional values, lifestyles, and child-rearing practices, while their
adolescent children absorb American cultural values and behavioral patterns (Chang, 2003).
Therefore, parents think that their children are too Americanized, while children think that the
parents are too Asian (Suarez-Orozco & Suarez-Orozco, 2001). Literature in Asian immigrant
families indicate that conflicting values is one of the most serious challenges Asian American
immigrant children experience with their parents. For example, studies have shown that a key
element of Korean American adolescents’ psychological problems is the stress caused by cultural
conflict with their parents. Korean American adolescents experience conflicts with their parents
in acculturation issues and ethnic identity problems (Kim, 1997; Min, 1995; Moon, Wolfer, &
Robinson, 2001). These conflicting cultural values often result in parental over-involvement in
children’s lives, negative emotional outcomes and negative family dynamics (Mau, 1995; Qin,

2008).

Academic values. Academics are one of the most frequently communicated topics
between Asian parents and adolescents. Asian immigrant parents enforce their excessively high
academic expectations for children’s academic pursuits. Popular phrases among Asians such as
“Why did you get B, you are an A-sian, not a B-sian” possibly indicates how much Asian parents
value academic achievements in their communication with their children. As Amy Chua
mentioned in her book, Battle Hymn of the Tiger Mother (2012), Asian parents tend to think that

"academic achievement reflects successful parenting,” and that if children did not excel at school

10



then there was "a problem™ and parents "were not doing their job." Asian parents repeatedly
communicate and enforce the values of academics to their children, therefore, cause high
pressure for academic excellence among children. In Lee et al. (2009) study, many adolescents
were also able to relate to the stress. Qin (2008) also found that the pressure for academic
excellence had negative impacts on Asian immigrant family dynamics. She also noted that
although Asian immigrant parents exerted a lot of pressure on their children about education,
they paid little attention to other aspects of children’s development. Over-emphasis on education
and academics leads to adolescents’ negative emotional outcomes and breaks the balance in

multi-aspect adolescent development.

Dating and sexuality. One of the least discussed topics in communication between Asian
immigrant parents and adolescents is dating and sexuality. This is because dating is seen as an

improper behavior (Sung, 1987), and sexuality has been a taboo in Asian culture.

Asian parents communicate to their daughters particularly that having an interest in the
other gender is highly distracting and improper (Sung, 1987). In Qin’s study (2009), she noted,
“a girl is taught not to associate too much with boys because it is bad for her reputation and
brings shame to the family” (p. 42). Her study also found that the Chinese parents did not discuss
issues related to dating or sexuality with their children other than forbidding their daughters from

going out or getting anywhere close to boys.

Sexuality was found a taboo for Chinese adolescent girls, in particular. Kim and Ward
(2007) also found that Asian parents tend to provide relatively little information about a range of
sexual topics, and most adolescents receive restrictive messages about sexual morality more than
explicit or helpful information or facts about sex and sexuality. Asian parents also tended to be

negative or cautionary in tone when they communicated to their children about sex (Ward and

11



Whyatt, 1994). Morever, Meschke and Dettmer (2012) found that Asian immigrant parents
sometimes provide inaccurate information about sex and sexuality to their children. However,
when parents and adolescents have positive communication over the topic of dating and
sexuality, it can resolve parent-adolescent conflicts and lead to positive developmental outcomes.
For example, Cha, Kim, and Patrick (2008) found the quality of parent-adolescent

communication significantly predicted a higher condom use for young Korean males.

Religion and spirituality. About 25% of young Christians said their family talks about
God, the Bible, or other religious things on a weekly or daily basis, and 40% once or twice a
month. Religion and spirituality serve as protective factor against negative behaviors and mental
health outcomes. Religion and spirituality may be protective against early onset alcohol use and
alcohol disorders (Bridges & Moore, 2002; Mahoney, Carels, Pargament, Wachholtz, Edwards

Leeper, Kaplar, Frutchey, 2005), depressive symptoms, and suicidal risks.

Children develop faith through religious socialization—children who grew up with
seriously religious parents are through socialization more likely (1) to have internalized their
parents religious worldview, (2) to possess the practical religious know-how needed to live more
highly religious lives, and (3) to embody the identity orientations and behavioral tendencies

toward continuing to practice what they have been taught religiously (Robert, 2012).

Approximately 75% of the Korean population in the U.S. regularly attend church
services, either Protestant or Catholic, and these churches often function as not only their
spiritual source, but also community centers providing a variety of non-religious services like

Korean language school and counseling sessions (Yu, 1990).
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Despite the high religious involvement in Korean families, and its potential positive
impacts on adolescents, there is lack of understanding in how often parents and adolescents
communication on religion and faith. Examining the quantity of Korean immigrant parents and
adolescents’ communication has practical implications for Korean religious leaders and religious

communities.

Although previous research has examined each of these parent-adolescent
communication contents in relation to related outcomes, there is no research that examined all of
these communication contents in a single study to show a bigger picture of how frequently do
Asian, more particularly, Korean immigrant parents and adolescents communicate over all of

these topics.

Father-mother differences in communication quantity. Studies have found that
mothers generally spend more time taking care of their children (Stephens, 2009; Craig, 2006).
In two parent families, fathers spend an average of 20%-25% as much time as the mother in
direct interaction with his children (Lamb et al., 1987). Other studies also support this notion of
the lack of father adolescent communication (Barnes & Olson, 1985; Noller & Bagi, 1985).
Williams and Kelly (2005) noted that fathers are less involved in parenting their adolescent
children than are mothers, for the reason, adolescents report being more securely attached to their
mothers. Fathers also perceive that father-adolescent communication is not mandatory and
culturally expected, but rather optional and unexpected. Stroker and Swadi’s study (1990) on
parenting and adolescents’ drug use also found that communication about drug use occurred
mostly between adolescent and mother, and “fathers on the whole were ineffective and generally

absent as a significant figure” (p. 296-297).

13



Communication Quality

Among the many topics within communication literature, communication quality has
been examined and emphasized the most. Quality communication typically means
communication that is positive (e.g., supportive, cheerful, and agreeable), intimate (e.g.,
revealing information about self), and in control (e.g., ability to manage communication through
production of coherent conversations, meta-communication, and shared meanings)
(Montgomery, 1988). In general, researchers have consistently documented that communication
quality in immigrant families has a positive impact on academic success (Masselam, Marcus, &
Stunkard, 1990) and emotional wellbeing (Collins, Newman, & Mckenry, 1995; Hanson, 1986;

Brage & Meredith, 1994).

Given the positive impact of communication quality in immigrant families, many
researchers have examined what constitutes high quality communication. In this study, two
approaches were used to identify what constitute high communication quality. One way is based
on lowa Communication Report (ICR) by Leatham and Duck (1990), which used a series of
bipolar adjectives to describe communication quality. The other way is based on communication
levels by Powell (1999), which particularly focused on the depth of communication among

various indicators of communication quality.

lowa Communication Report (ICR). ICR is a structured self-report on which
respondents record their recollection of conversations, which was developed by Leatham &
Duck (1990). ICR is broken down into nine factors, and one of the most reliable, interpretable,
and important factor is communication quality, where they created ten items using nine-point
scales. Each item includes bi-polar descriptors such as “relaxed/strained”” and “in-

depth/superficial.” ICR allows more objective responses using clear indicators with bi-polar
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descriptors. ICR has been found to be a valid and reliable measure (yielding Cronbach’s alphas
of .80 and higher) in previous studies (See Leatham & Duck, 1990; Duck, Rutt, Hurst, Strejc,

1991).

Communication levels. Communication levels by Powell highlights the importance of
openness in communication quality. Open communication refers to making clear efforts to listen
to each other and discuss personal issues together in an accepting manner, which helps resolving
conflicts and disagreements in communication. Powell (1999) described five levels of
communication, from level 5 --shallow and closed communication-- to level 1: deep and open
communication. This indicates how deeply people communicate to each other. The more

frequently they communicate at each level, the better their communication quality is.

Level 5: Cliché conversation. At this level, shallow conversation such as “Hi, how are
you?” takes place. Traditionally, Korean youngsters are expected to bow and say “Hi” “Bye” or
“Glad you came back home safely” to their parents as a way to greet and show respect. Then, the
parents reply to them by saying “Hi” “Bye” or simply “Yes”. Nothing is given of the self at this
level. When communication remains on this level, it may lead to lack of understanding and

disappointment in parent-adolescent relationship.

Level 4: Factual conversation. At this level, information is shared, but there are no
personal comments attached to it. Therefore, still at this level, nothing of the self is
communicated. “Did you see that new movie?” or “where are you going?” can lead to factual

answers, but do not reveal personal feelings or emotions.

Level 3: Conversation about ideas and opinions. At this level, you risk exposing your

thoughts, ideas, feelings, and opinions. Risks are taken at this level because adolescents and
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parents’ personal beliefs can clash, and draw anger, hurt and other negative reactions. Korean
parents and adolescents sometimes report trouble with exchanging their ideas and opinions due
to generational and acculturation gaps, which makes them to see the world from very different
perspectives. However, communication about own ideas and opinions can yield a better chance

to know each other more intimately.

Level 2: Conversations about feelings and emotions. Communication at this level
describes how you feel about others or a situation. By conversing the feelings of frustration,
anger, disappointment or happiness, you are taking a great risk to make yourself vulnerable.
Sharing feelings and emotions with others leave you far more vulnerable than sharing thoughts.
However, by sharing feelings and emotions, you can gain better insights into how others really
feel. Given that communication is a mutual process, parents not only show interests in
adolescents’ feelings and emotions, but they also have to express their own. However, Koreans
are known to tightly control the display of their emotions (Matsumoto, 2006). This may prevent
free expression and exchange of feelings and emotions between Korean immigrant parents and

American born adolescents.

Level 1: Open communication. At this level, consistent, open, and mutual
communication of feeling between two people brings perfect, mutual empathic understanding.
Both parents and adolescents should be able to communicate over deeply personal issues. This is
the ultimate level of communication to be achieved. Open communication, however, is difficult
to facilitate particularly in Asian family due to Asian value of hierarchy and suppression of
feelings and emotions. Qin’s study (2006) found that parents expected their children to listen to
them and not talk back or challenge them, and required total obedience, while children felt

frustrated that they could not communicate openly with their parents. She also noted the
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importance of establishing open communication; a lack of open communication between Chinese

immigrant parents and adolescents contributed to increased alienation in the family.

Father-mother differences in communication quality. Studies have shown that
adolescents’ quality of communication with fathers and mothers are different (e.g., Moitra &
Mukherjee, 2012; Rhee et al., 2003). For example, a study on parent-adolescent communication
and delinquency found that mother-adolescent communication was much more important
compared to the father-adolescent communication in Asian population (Moitra & Mukherjee,
2012). Rhee et al. (2003) also found that Asian American adolescents tended to feel difficulty
talking with fathers than with mothers. Furthermore, they reported that their fathers nag/bother
and insult them, and that they are sometimes afraid of asking their fathers for what they want.
They also reported that their fathers are not good listeners. These findings suggest that Asian
students have difficulty communicating with their fathers than with their mothers. These studies
stated that Asian American adolescents express difficulty in communicating with their fathers

particularly because of a strong emphasis within Asian families on the authority of the father.

Communication Challenges

Parents and adolescents cross-culturally report many challenges during adolescence due
to the developmental changes and the renegotiation of roles in their relationship (Erikson, 1968;
Hall, 1904). Researchers have found that parent-child conflict frequency is highest in early
adolescence and conflict intensity is highest in mid-adolescence (Laursen, Coy, & Collins,
1998). These heightened conflicts make positive parent-adolescent communication difficult.
Adolescence is the period when individuals experience biological changes and mood disruptions
due to hormonal changes (Buchanan et al., 1992; Brooks-Gunn, Graber, & Paikoff, 1994).

Adolescents also develop social functioning by asserting their individuality, exercising their
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independence, and forming identities. The conflicts arise when parents attempt to regulate the
pace of adolescents’ growing independence, and adolescents’ rejection for parents’ regulation
and yearning for independence.

The parent-child communication gap during adolescence is inevitably wider among Asian
immigrant families. Not only do the developmental changes and renegotiation of roles take place
during adolescence, immigrant families experience added challenges (Qin, 2008; Collins, 1990;
Tseng & Fuligni, 2000). The literature discusses four factors that contribute to communication
challenges in Asian immigrant families: language barrier, cultural gap, parents’ unavailability
and pressure for adolescents to excel academically.

Language barrier. Adolescents and immigrant parents encounter communication
problems as a result of the lags in parents’ English language competency compared to their
children which results in inability to properly communicate to each other (Fillmore, 1991;
Boutakidis, 2007). Other researches with immigrant families suggest that children’s lack of
native language fluency is linked with frustration and emotional distancing as it is associated
with “difficulties expressing themselves and comprehending their parents’ communications in
native language” (Tseng & Fuligni, 2000, p. 467). For example, a study noted that approximately
70% of the second-generation Korean Americans reported speaking only or mostly English to
their parents after the age of five (Min, 2000). Given that more than half of Korean immigrants
were limited in English proficiency (Terrazas & Batog, 2010) and the 90% of Korean born
mothers speak Korean as their first language (UCLA Asian American Studies Center, 1975), the
communication difficulty among immigrant Asian parents and adolescents are expected.

Cultural gap. Many scholars have also found that the cultural gap between Asian

immigrant parents and adolescent children widens during adolescence. The parent-child
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relationship is highly intact and valued in Asian families, as they keep Confucius value systems
that emphasize the importance of social order and hierarchy, loyalty, respect for older family
members, obedience, and obligation to the family (Kitano & Daniels, 1995; Min, 1995).
Immigrant Asian parents tend to retain these traditional cultural values and customs and child-
rearing practices while children absorb mainstream cultural beliefs and behavioral patterns at a
much faster rate than their parents. For the reason, misunderstanding between the Asian
immigrant parents and their children occurs. Qin and colleagues’ study (2008) with Chinese
immigrant parents and adolescent noted that the adolescents feel frustrated with their parents’
traditional ways of communication. A participant in their study reported, “Chinese parents expect
their kids to listen to them without talking back to them. My parents don’t agree with
communicating, they believe that I’'m your dad, I’'m your mom, I give you life, you should listen
to me, you should agree with me, you should really feel my beliefs” (Qin et al., 2008, p. 489).
This cultural barrier affects the way the Asian parents and their adolescents communicate to each
other, and the Asian cultural value and expectations of children’s total submission to their
parents, the suppression of emotion and failure to openly express their personal concerns cause
bottled up frustration (Rhee et al., 2003) and lead to communication difficulties among Asian
immigrant parents and their children. This gap between the immigrant parents and their children
results in greater miscommunication and intergenerational conflict.

Parents’ unavailability. In addition to the language and cultural barriers, parental work
schedules contribute to parent-adolescent conflicts. Qin and colleagues (2008) found that the
decreasing time parents and children spent together was particularly a pronounced problem in the
families where parents had to work very long hours in service-type jobs. Research has shown

that nearly twice as many immigrant parents have poor-quality jobs compared to their native-
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born counterparts. They have lower hourly wages than native-born parents (earning 22 percent
less than native-born parents), less access to pension plans (only 32 percent have pensions,
compared with 49 percent of native-born parents), and less access to employment-based health
insurance (42 percent have access, compared with 55 percent of native-born parents) (Earle,
Joshi, Geronimo, & Acevedo-Garcia, 2014). Due to the lack of English language proficiency, it
is often hard for immigrant parents to hold permanent, secure, and white-collar jobs. The status
of immigrant parents has a significant bearing on the well-being of children, as parents’ long
work schedule and physically challenging jobs decrease the time parents and children can spend
together. Qin et al. (2008) also noted parental work schedule contributes to parent-adolescent
conflicts, because the parents usually operate on a schedule that has very little overlap time with
that of their children’s time at home.

High academic expectations. Extremely high parental educational expectations make
the communication difficult for Asian families. There are many research findings that highlight
and praise the Asian students’ academic success in America. Among the East Asian immigrants,
parents are known to play a major role in students’ academic success (Fuligni, 1997; Lew, 2006).
They set high expectation for their children, encourage and aspire their children to overcome
difficulties, because they believe education to be the most significant way for their children to
improve their social status in America. As these expectations may positively influence the
academic outcome, Qin et al. (2008) suggest that as a result of the academic pressure, many
adolescents choose not to communicate with their parents and feel alienated with their
interactions at home. The Asian parents’ over-emphasis on educational outcomes leads to
positive academic, but negative emotional outcomes and results in the achievement/adjustment

paradox (Qin, 2008). As Asians obtain a more interdependent family unit, parents’ feedback
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influences the Asian students greatly, and the disapproval from their parents in their academics
can be a huge burden for them.

For the above reasons, Asian American adolescents experience added difficulty in
communicating to their parents. Such prolonged struggles result in lack of perceived connection
and leave a lasting negative impact on adolescents’ well-being (Ackard et al., 2006; Sillars et al.,

2005).
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CHAPTER 3

METHODS

Participants

Participants in this study were second-generation Korean American high school students
living in the United States. Participants were recruited primarily with the assistance of
gatekeepers. The gatekeepers are individuals who assist the researcher in gaining access and
developing trust (Hatch, 2002). They provide entrance to a site, help researchers locate people,
and assist in identifying the places to study (Hammersley & Atkinson, 1995; Creswell, 2008).
For this study, the gatekeepers were youth pastors across the United States who work for Korean
churches. The flyer that contains a link to the online survey was emailed to Korean American

youth pastors and they distributed the flyers to their Korean American youth group students.

An online survey was created using Qualtrics. The first page of the survey contained
parental consent form followed by adolescent assent form on the next page. Parents and
adolescents were to read and indicate their agreement on the consent and assent forms
respectively to begin the survey. Both parents and adolescents were informed about the nature of

the study, protection of their rights, and compensation.

The adolescents completed the online questionnaires using any electronic devices such as
cellphones, tablet pc, or personal computers with internet connection. Adolescents received five-

dollar gift certificate electronically upon completion of the survey.

Among the 112 students who completed survey, 46% were males. All respondents were
high-school students, with 28% in 9th grade, 20% in 10th grade, 34% in 11th grade, and 18% in

12th grade. Respondents reside in at least ten states across America including California, Illinois,
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Maryland and Texas. Approximately half of the respondents reside in Midwestern states (e.g.,

Michigan Minnesota, and Illinois).

Measures

The survey was in five parts: demographics, communication quantity, communication

quality, communication challenges, and well-being scale.

Adolescents’ demographics. The adolescents” demographic portion asks brief
adolescent information such as gender, grade level (e.g., 9" grade), zip code, and their Korean

language fluency.

Parents’ demographics. Family information such as parents’ highest educational level,

parental occupation, and parental English language fluency were collected.

Parents’ educational level. Participants reported their parents’ highest educational level.
Then, the parental educational level was converted into years of education. Parents’ years of
education was calculated by recoding parents’ highest degree of education on the survey (i.e.,
high school completion=12 years, some college=14 years, Bachelor’s degree=16 years, Master’s
degree=18 years, PhD or equivalent=23 years). In the cases participants responded “Not sure” on
this item, 1 used the average years of education: 16.6 years. Adolescents also reported where
their parents completed their highest degree (i.e., 1=South Korea, 2=America, 3=0ther country,

or 4=Not sure).

Approximately 71% of fathers and 64% of mothers completed bachelor’s degree or
higher. The average years of education for father and mother were 17.11 years and 15.86 years,
respectively. The sample of this study had higher levels of educational attainment than do

average Korean immigrants obtain (approximately 52%) (Zong & Batalova, 2014).
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Results also indicated that about half of fathers completed their highest degree in
America (49%), and 44% of fathers completed their highest degree in Korea. The majority (66%)
of mothers completed their highest degree in Korea, and only 24% completed in America.

Parents’ occupations. Adolescents were also asked to indicate which one of the seven
categories of occupations their parents worked for. The categories were: 1= Production,
transportation, and material moving occupations, 2= Natural resources, construction, and
maintenance occupations, 3= Sales and office occupations, 4= Service occupations, 5=
Management, business, science, and arts occupations, 6= Currently unemployed, and 7= Other

occupations.

Majority (41%) of fathers worked in management, business, science, and arts
occupations, 17% of fathers worked in sales and office occupations, followed by 7% in
production, transportation, and material moving occupations, 5% in service occupations, 4% in
natural resources, construction, and maintenance occupations. Only 4% of fathers were
unemployed and 22% reported other occupations.

Majority of mothers who are in workforce had management, business, science and arts
occupations (19%), followed by 19% in service occupations, 14% in sales and office
occupations. 38% of mothers were unemployed and 14% reported other occupations.

Communication quantity. The communication quantity portion is composed of two

parts, communication frequency and communication length.

Frequency of communication topics. Participants responded how frequently they
communicated with their fathers and mothers on different topics in 5-point frequency Likert

scale from 1= Never to 5= Always. Communication topic items included how often adolescents
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communicated with their fathers and mothers on topics like academics, friends, dating and

sexuality, ethnic culture and value, religion and faith as identified in the literature.

Communication length. Communication length is another indicator of communication
quantity. Researcher developed 3 questions to determine the length of time adolescents spend
with their fathers and mothers. The items included how much time do adolescents talk with their
fathers and mothers on weekdays and weekends (ranges from 1= Never to 10= More than two
hours), whether the adolescents perceive the length of communication to be enough (in 5-point
scale from 1= Too little to 5= Too much), and how much time do adolescents wish to spend with

their parents (ranges from 1= Never to 10= More than two hours).

Communication quality. Communication quality had two measures: communication
levels and ICR. In this study, ICR was used as a proxy of communication quality, while
communication levels were used to depict the mechanism in which communication challenge

and guantity affected communication quality.

lowa Communication Report (ICR). The parent-adolescent communication quality items
are adopted and modified from ICR (Duck, Rutt, Hurst, & Strejc, 1990). The ten items
measuring quality of communication are comprised of 9-point Likert scale items measuring the
following attributes of parent-adolescent communication: relaxed/strained, impersonal/personal,
attentive/poor listening, formal/informal, in-depth/superficial, smooth/difficult, guarded/open,
great deal of understanding/great deal of misunderstanding, free of communication breakdowns/a

lot of communication breakdowns, free of conflict/a lot of conflict.

ICR measure was initially composed of 10 items, however, item #4 (i.e., formal:

informal) was deleted for analysis due to the ambiguity of terms reported by several participants.
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The remaining nine items yielded Cronbach’s alphas of .85 and .89 for father and mother

respectively, indicating high reliability.

Communication levels. Communication level was adopted by Powell (1999)’s five levels
of communication. Participants responded how often they communicated with their fathers and
mothers by greetings, having conversation about facts, about opinions, sharing feelings and

emotions, and having completely open communication.

Communication challenges. Four of the major challenges in Asian parent-adolescent
communication: language barriers, cultural conflicts, academic pressure, and long parental work

hours were identified from the literature.

Language barriers. Language barriers were operationalized as the reverse coding of two
items: adolescents’ Korean fluency and parents’ English fluency. On a scale from 1 (not at all) to
5 (fluent), adolescents recorded how fluent they spoke Korean language, and how fluent their

father and mother spoke English language.

Cultural conflicts. Cultural conflicts section in the Intergenerational conflict inventory
(ICI) by Chung (2001) was adopted and modified to examine cultural conflicts experienced by
adolescents. Adolescents reported on a scale from 1 (no conflicts over this issue) to 5 (a lot of
conflicts over this issue) on seven items. The reliability of cultural conflicts between father-
adolescent and mother-adolescent were .822 and .929 respectively (see Table 7). A composite

score was also created for the seven cultural conflicts items.

Academic conflicts. ICI by Chung (2001) was adopted and modified to examine academic
conflicts experienced by adolescents. Adolescents reported on a scale from 1 (no conflicts over

this issue) to 5 (a lot of conflicts over this issue) on seven items. Academic conflict was found to
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be highly reliable between fathers and adolescents (o = .847) and between mothers and
adolescents (o = .943). A composite score was also created for the seven academic conflicts

items (see Table 8).

Parents’ unavailability. Parents’ average daily work hours throughout the week were

reported by adolescents as the proxy of parents’ unavailability (see demographic section in the

Appendix C).

Adolescent outcomes. Adolescent outcomes are composed of adolescents’ academic

outcomes and emotional outcomes.

Academic outcomes. In the demographic section of the survey, adolescents reported their
weighted cumulative GPA. The scale ranged from 1 (below 2.5) to 5 (4.1 or higher).
Adolescents’ academic outcome was measured through their cumulative weighted GPA.
Participants were predominately high achievers (GPA over 3.5); cumulative weighted GPA of
4.1 or over (43%), 3.6-4.0 (37%), 3.1-3.5 (14%), and 2.6-3.0 (3%), with GPA below 2.5 making
up the remaining 3% (see Table 1). About 94% of participants reported they have the GPA above

3.0, and only 6% responded they have GPA below 3.0. (see Table 1).

Emotional outcomes. Last portion of the survey consisted of 14 items of well-being
questionnaires adopted from Warwick-Edinburgh Mental Wellbeing Scale (WEMWABS). This
scale consists of subjective well-being and psychological functioning, and all items are worded
positively and address aspects of positive mental health. Participants are to indicate how they
have generally be feeling in 5-point scale from 1 = None of the time to 5 = All the time. Results
found that mean score of all 14 items ranged from 2.85 to 3.61, which indicated moderate level

of psychological well-being. Adolescents reported lowest well-being score on feeling relaxed (M
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=2.85, SD = 1.05) and energy to spare (M = 2.92, SD = 1.04) and highest on feeling loved (M =
3.61, SD =1.03). In the current study, the reliability of the WEMWABS was very high (14 items; a
=.9193). The mean composite score for the 14 items was 3.23. Adolescents reported moderate

level of well-being throughout all questionnaires (see Table 7).

Data Analysis

Communication quantity. To answer the first research question regarding
communication quantity, descriptive statistics were first used to illustrate communication length
in general, and frequency of communication topics between fathers and adolescents, and mothers
and adolescents. Descriptive statistics were also used to illustrate adolescents’ satisfaction of
communication quantity with their parents. Lastly, the father-mother differences were also
examined through paired-sample t-test.

Communication quality. To answer the second research question regarding
communication quality, descriptive statistics were used to illustrate communication quality using
ICR and communication levels. Lastly, the father-mother differences were also examined
through paired-sample t-test.

Communication challenges. To answer the third research question regarding
communication challenge, descriptive statistics were used to illustrate four aspects of
communication challenges (i.e., language barrier, cultural conflicts, academic conflicts, and long
parental work hours). Lastly, the father-mother differences were also examined through paired-
sample t-test.

Relationships among quantity, quality and challenges. To answer the fourth research

question regarding relationship among quantity, quality, and challenges, several series of
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multiple regression and path analyses were performed. | hypothesize that communication
challenges would affect communication quantity, and then in turn affect communication quality
and adolescents’ academic and emotional outcomes. Based on this hypothesis, I conducted the
following path analyses.

First, | examined the relationship between quantity and quality using path analysis. In
Model 1, communication quality was entered as an indicator, and communication quality was the
dependent variable. Model 2 added gender and parents’ years of education as the control
variables. To understand in what ways communication quantity affected communication quality,
two variables, communication levels and topics, were entered in Model 3 and Model 4,
respectively.

Second, | examined the relationship between challenge and quantity using multiple
regressions. Since there is no theoretical or empirical study that describe how these four
challenges (i.e., cultural conflicts, academic conflicts, language barriers, and parents’
unavailability) together affect communication quantity, | entered them together in one multiple
regression.

Third, | examined the relationship among communication challenge, quantity, and quality
using path analysis. Communication quality using ICR was the dependent variable. Model 1
added control variables and communication challenges, and Model 2 added communication
quantity (i.e., communication length). Model 3 added communication levels. This series of path
analyses were performed separately for fathers and mothers.

Fourth, | examined how these three aspects of communication practices affected adolescents’
academic and emotional outcomes. Academic and emotional outcomes were entered as the

dependent variables for each series of path analyses. Model 1 included control variables and
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communication challenges, and Model 2 added communication quantity (i.e., communication
length and the frequency of communication about academic topics). Model 3 added
communication quality, and Model 4 added communication levels. This series of path analyses
were performed separately for fathers and mothers. All the statistical analyses were performed

using STATA 13 software.
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CHAPTER 4

RESULTS

Communication Quantity

As described earlier, communication quantity was conceptualized using two indicators:
communication length in general, and frequency of communication topics.

Communication length. Daily communication length between father and adolescent was
39 minutes on weekdays and 54 minutes on weekends. On the other hand, adolescents
communicated with their mothers 71 minutes on weekdays and 76 minutes on weekends.
Adolescents on average communicated with their fathers for about 47 minutes daily, while they
talked with mothers on average 74 minutes a day (see Table 2). Adolescents in this study talked
1.6 times longer with mothers than with fathers on average, and the communication length
between adolescents and mothers was significantly longer than that of adolescents and fathers in
either weekday or weekend. Moreover, adolescents and parents talked significantly more on
weekends than on weekdays (father: t(111) = -5.60, p <.001, and mother: t(111) = -2.13, p
<.036).

When asked whether their communication with father was enough (see Question 26 in
Appendix C), the mean was 2.47 in a scale from 1 to 5 (SD = .84), while they reported mean of
2.95 (SD =.78) communication length with their mother. Adolescents perceived that their
communication with both father and mother was slightly less than they desired (3=just right).
Lastly, the difference in adolescents’ satisfaction about the length of communication with their
fathers and mothers were found significant, which suggests that adolescents were more satisfied

with how much they communicated with mothers than with fathers (t(111) = -5.50, p < .001).
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Communication frequency by topics. Descriptive statistics (see Table 3) indicated that
the most frequently discussed topic between adolescents and fathers was academics (M =3.67, SD
= 1.03), followed by basic needs (M = 3.57, SD = 1.03), Korean culture (M = 3.16, SD = 1.04),
friends (M = 2.07, SD =.99), religion and faith (M = 2.80, SD = 1.32) and talk least about dating
and sexuality (M = 2.07, SD =.99).

Similar results were found with mother-adolescent communication frequency on these
topics. Adolescent reported that they talk about academics most frequently (M = 4.16, SD = .92),
followed by basic needs (M = 4.14, SD = 1.06), friends (M = 3.73, SD = .99), Korean culture (M
= 3.37, SD =1.02), religion and faith (M = 3.24, SD = 1.15), and dating and sexuality (M = 2.56,
SD = 1.21).

Overall, adolescents reported that the most frequently discussed topic with both fathers
and mothers was academics; adolescents reported that they talked about academics even more
frequently than basic needs. Adolescents also perceived that the least frequently discussed topic
with both fathers and mothers was dating and sexuality.

Based on the results of paired sample t-test, significant difference was found between the
frequency of father- and mother-adolescent communication on five out of the six topics (i.e.,
basic needs, academics, friends, dating and sexuality, and religion and faith). Mothers tend to
talk significantly more on these topics than fathers do with their children. However, no
significant difference was found between how frequently fathers and mothers communicate with

adolescents about Korean culture.

Communication Quality

Descriptive statistics showed that most of the items in communication quality with

fathers were around the midpoint (i.e., five in a nine-point Liker scale, see Table 4). Item #3 poor
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listening: attentive (M = 6.35, SD = 2.07) had the highest mean scores and item #2 impersonal:

personal (M = 4.73, SD = 1.99) had the lowest mean scores for fathers.

Similarly, most of the items in communication quality with mothers were around the
midpoint, but the highest and lowest items were different. Item #1 strained: relaxed (M = 7.01,
SD = 2.06) had the highest mean scores, and #2 impersonal: personal (M =5.348, SD = 2.463)
and #5 superficial: in-depth (M = 5.35, SD = 1.95) had the lowest mean scores for

communication quality with mothers.

Paired sample t-test found that overall communication quality between adolescents and
fathers were not significantly different from that between adolescents and mothers. When
comparing father-adolescent and mother-adolescent communication quality, paired sample t-test
showed father-mother differences for four of the nine items at p <.05. Results found that
mothers tended to communicate their children in more relaxed (t(111) = -6.19, p = .024),
personal (t(111) =-2.72, p =.008), and open (t(111) =-2.57, p =.0111) manners than fathers
did. However, adolescents reported that they had less communication breakdowns with fathers

than with mothers (t(111) = 2.18, p =.0031).

Communication levels. Another way to look at communication quality was by
examining parents-adolescent communication frequency at five different levels using Powell’s
five levels of communication (1999). In general, descriptive statistics showed that deeper level of
communication occurred less frequently than cliché or factual communication for both father-
adolescent and mother-adolescent communication.

In father-adolescent communication, most adolescents reported that they often greet each
other (M =4.14, SD = 1.15, see Table 5). They sometimes talked about ideas, judgments, and

decisions (M = 3.33, SD = 1.04) and report facts about others (M = 3.23, SD =.95). However,
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adolescents rarely shared their feelings and emotions (M = 2.63, SD = 1.22) and talked
completely open and out-front with their fathers (M = 2.81, SD = 1.24).

In mother-adolescent communication, similarly, there was a slight decrease in
communication frequency as the communication depth intensifies. Most adolescents reported
they often greeted each other (M = 4.30, SD = 1.10), but sometimes reported facts about others
(M =3.71, SD = 1.10), talked about ideas, judgments and decisions (M = 3.71, SD = 1.05),
shared feelings and emotions (M = 3.53, SD = 1.21), and talked completely open and out-front
(M =3.44, SD = 1.22).

Father-mother difference in frequency of communication levels was observed at all five
levels. Mothers tended to communicate significantly more in frequency with their adolescent

children at all levels.

Communication Challenges

There were four types of challenges identified from the literature: language barrier,
cultural conflicts, academic conflicts, and long parental work hours. Descriptive statistics were
used to demonstrate communication challenges for fathers and mothers, and paired sample t-test

was used to find father-mother differences (see Table 6).

Language barrier. Language barriers were operationalized as the reverse coding of the
two variables: adolescents’ Korean language fluency and parents’ English language fluency.
Descriptive statistics indicated that adolescents might experience moderate level of language
barriers when talking to their parents due to their lack of Korean language proficiency (M = 2.67,

SD = 1.09).
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On the other hands, the mean of English language barrier was 2.30 (SD = 1.19) and 2.62
(SD = 1.09) respectively, for father and mother. Paired sample t-test found that there was a
significant difference in English language fluency between father and mother (t(111) =-2.86, p

=.005). Fathers tended to speak English significantly better than mothers did.

Cultural conflicts. Overall, adolescents reported that they had little cultural conflicts
with their parents. Among the items, adolescents reported that they had the highest conflicts for
desire for independence and autonomy (M = 2.28, SD = 1.06), followed by Korean tradition (M =
2.04, SD = 1.24), learning Korean language (M =1.96, SD = 1.10), gender expectation (M = 2.05,
SD = 1.29), birth order expectations (M = 2.12, SD = 1.32), close family relationships (M = 1.63,
SD = 1.06), and how much time to spend with the family (M = 2.13, SD = 1.15). Among these
cultural conflicts, adolescents reported relatively higher conflicts over independence and
autonomy. The composite score of the seven cultural conflicts in father-adolescent

communication items was 2.03 (SD = .81)

Similarly, adolescents reported that they had little conflicts on desire for independence
and autonomy (M = 2.36, SD = 1.17), following Korean tradition (M = 1.97, SD = 1.17), learning
Korean language (M = 1.96, SD = 1.20), gender expectation (M = 1.70, SD = 1.05), birth order
expectations (M = 1.98, SD = 1.16), close family relationships (M = 1.69, SD = 1.00), and how
much time to spend with the family (M = 2.08, SD = 1.20). Among the cultural conflicts with
mother, adolescents reported relatively higher conflicts over independence and autonomy. The
composite score of the seven cultural conflicts in father-adolescent communication items was

1.96 (SD = .82)

Overall, there was no overall difference in cultural conflicts between adolescent-father

and adolescent-mother communication (t(111) = 1.26, p = .21). Father-mother differences in
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cultural conflicts was found significant on only one item: gender expectation (t(111) = 3.58, p
=.001). Adolescents tend to experience significantly more conflicts on gender expectations with

fathers than with mothers. All other items did not find significant father-mother differences.

Academic conflicts. Overall, adolescents reported that they had lower than moderate
level of conflicts with father on how much time to spend on studying (M = 2.66, SD = 1.37),
importance of academic achievement (M = 2.85, SD = 1.39), emphasis on success (M = 2.84, SD
= 1.41), which college to attend (M = 2.72, SD = 1.34), what to major in college (M = 2.25, SD =
1.22), which career to pursue (M = 2.28, SD = 1.28), and being compared to others (M = 2.38,
SD = 1.34). Among the academic conflicts with father, adolescents reported relatively higher
conflicts over the following issues: importance of academic achievement, emphasis on success,
and which college to attend. Adolescents reported they had relatively little conflicts with father
over what to major in college and which career to pursue. The composite score of the seven

academic conflicts in father-adolescent communication items was 2.57 (SD = 1.12)

Adolescents reported lower than moderate level of conflicts with mother on how much
time to spend on studying (M = 3.02, SD = 1.25), importance of academic achievement (M =
2.95, SD = 1.37), emphasis on success (M = 3.01, SD = 1.40), which college to attend (M = 2.82,
SD = 1.43), what to major in college (M = 2.50, SD = 1.47), which career to pursue (M = 2.61,
SD = 1.38), and being compared to others (M = 2.91, SD = 1.40). Among the academic conflicts
with mother, adolescents reported relatively higher conflicts over the following issues: how
much time to spend on studying, emphasis on success, importance of academic achievement, and
being compared to others. Adolescents reported they had relatively little conflicts with mother
over what to major in college and which career to pursue. The composite score of the seven

academic conflicts in mother-adolescent communication items was 2.83 (SD = 1.20)

36



Overall, adolescents had more conflicts with mothers than with fathers (t(111) = -3.06, p
< .01). Father-mother differences in academic conflicts were found significant on the four items:
how much time to spend on studying (t(111) = -3.15, p = .002), what to major in college (t(111)
=-2.13, p =.035), which career to pursue (t(111) =-3.08, p =.003), and being compared to
others (t(111) = -3.91, p = .000). Adolescents reported that they had significantly more conflicts
with mothers than with fathers on how much time to spend, what to major in college, which

career to pursue, and comparison to others.

Parents’ unavailability. Descriptive statistics was used to illustrate average parental
work hours. Fathers on average worked close to 8 hours on weekdays, and a little over 3 hours
on weekends. Fathers on average worked 45.55 hours weekly. More than 64% of fathers worked

longer than 40 hours per week. Furthermore, about 60% of fathers worked on weekends.

Mothers on average worked about 3.98 hours on weekdays, and 1.7 hours on weekends.
However, when the frequency of weekly work hours was examined, 43.1% of mothers did not
work, and 31.2% of mothers worked less than 40 hours per week. Only 34.2% of mothers

worked on weekends.

Relationship among Quantity, Quality, and Challenges

Quantity and quality. A series of path analyses were performed to examine the
relationship between quantity and quality. In the first path analysis, communication quality (i.e.,
ICR), communication quantity (i.e., communication length, and the five communication levels)
and the five levels (Powell, 1999) were included. In the second path analysis, communication
quality (i.e., ICR), quantity (i.e., communication length) and the six topics were included. In

each of these two path analysis, three models were examined. In the first model, adolescent’
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gender and parental years of education were entered. In the second model, weekly
communication length was entered. In order to find the relationship between communication
length and communication quality and the mediation by communication level and topics, path
analyses were conducted for adolescent-father and adolescent-mother communication separately

in the third model.

Communication quantity, levels, and quality. In model 1, adolescents’ gender and
father’s years of education was not significantly related to communication quality with father
(see Table 8). When adolescents’ weekly communication quantity was added in Model 2, the
communication quantity was associated with communication quality with fathers. However,
when communication levels were added in Model 3, the association between weekly
communication length and quality disappeared and a significant positive relationship between
open communication and communication quality appeared. Result from the Model 3 indicated
that being able to openly communicate with father was significantly associated with
communication quality controlling for all other variables.

Similarly, when adolescent’ gender, and mother’s years of education was added in Model
1, there was no significant association found between demographic variables and communication
quality. When weekly communication length was added in Model 2, mother-adolescent
communication length was positively associated with communication quality (see Table 9).
When communication level was added in Model 3, however, the degree of association between
communication length and communication quality dropped from .38 to .01, and frequency of
communicating at the Level 5 (Cliché communication), Level 3 (Talk about ideas, judgments,
and decisions) and Level 1 (Open communication) were found to be positively related to

communication quality.
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Communication quantity, topics, and quality. Next, to examine the relationship between
communication quantity and quality and the mediation by communication topics, another sets of
path analyses were conducted. Results from Model 1 indicated that adolescent’s gender and
father’s years of education was not associated with communication quality (see Table 10). When
weekly communication length with father was added in Model 2, communication length and
communication quality had a positive relationship. When communication topics were added in
Model 3, the degree of association between weekly communication length and quality decreased
from .48 to .33, yet the relationship was still significant. Additionally, communicating with
father about friends more frequently was associated with better communication quality.

The relationship between communication quantity and topics on communication quality
was examined for mother-adolescent communication. In model 1, adolescent’s gender and
mother’s years of education was not associated with communication quality (see Table 11).
Result indicated that weekly communication length was positively associated with
communication quality for mother-adolescent communication as in Model 2 (b=.38). Lastly,
when the frequency of communication on various topics was added in Model 3, the degree of
association between communication length and communication quality dropped from .38 to .19.
Although the relationship between communication length and quality disappeared in Model 3,
frequently communicating about dating/sexuality with mother was positively associated with
communication quality in mother-adolescent communication.

Challenges and quantity. Next, simple regression was performed to find how the four
communication challenges (i.e., cultural conflicts, academic conflicts, language barriers, parental
unavailability) with father and mother affected communication length. Results found that

Adolescent’s limited Korean language proficiency (conceptualized as Korean language barrier)
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was negatively associated with communication length with both parents (see Table 12). In other
words, the better adolescents can speak Korean language, the longer adolescents communicated
with their father and mother. All other challenges had no significant associations with

communication length.

Communication challenges and quantity on communication quality. Path analyses
were performed to examine the relationship between communication quantity, quality, and
challenges. Model 1 found that of the four challenges, only academic conflicts had an impact on
communication quality with fathers (see Table 13). As adolescents have more issues with father
on academic domains, they reported lower overall communication quality. When communication
quantity was added in Model 2, academic conflict with father (though the degree of association
decreased slightly from -.34 to -.31) and weekly communication length (b=.43) together had
significant associations with communication quality. When the frequency of communication on
the five levels were added in Model 3, having more academic conflict was still related to lower
communication quality, however, frequently having open communication resulted in positive

correlation with communication quality.

Similarly, path analyses were performed to examine the relationship between
communication quantity, quality, and challenges in mother-adolescent communication. Results
from Model 1 indicated that having more conflicts over academic issues in mother-adolescent
communication was negatively associated with communication quality (see Table 14). All other
challenges had no significant associations with communication quality. When weekly
communication length was added in Model 2, communication quantity was positively associated
with communication quality while there was also an increase in the standardized coefficient of

academic conflict with mother on communication quality (from -.30 to -.33). Weekly
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communication length strengthened the association between academic conflicts and quality.
Lastly, when all five communication levels were added to Model 3, the positive link between
communication length and quality disappeared. There was also a decrease in the standardized
coefficient, but still significant, of academic conflicts on communication quality (from -.33 to
-.23). The significant relationship between communication quality and Level 3 communication
(Talk about ideas, judgments, and decisions) as well as with Level 5 communication (Open
communication) appeared, which suggests that talking about ideas, judgments, and decisions and
having open communication between mother and adolescent are positively associated with their

communication quality.

Communication Practice and Adolescents’ Emotional Qutcome

In order to find how communication quantity, quality, and challenges are associated with
adolescent’s emotional outcome, another round of path analyses were performed for a dependent
variable: adolescent wellbeing. The predictors used were family demographics (i.e., adolescent’s
gender and parents’ years of education), communication challenges as identified above (i.e.,
cultural conflicts, academic conflicts, parental work hours, and parental English fluency),
communication quantity (i.e., communication length) as well as communication quality (i.e.,

nine items from ICR).

In Model 1, the relationships among adolescent gender and parents’ years of education as
well as the four challenges on adolescent wellbeing was examined. Results indicated that
adolescent’s gender, parent’s years of education as well as the challenges were not significantly
related to adolescents’ wellbeing (see Table 15). When communication quantity was added in
Model 2, communication length was found to have no significant relationship with adolescent’s

wellbeing. When communication quality was included in Model 3, a significant positive
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association between communication quality and adolescent’s wellbeing was found (b = .25, p

< .05 in father-adolescent communication and b = .23, p < .05 in mother-adolescent
communication). Lastly, in Model 4, when the frequency of communication at the five levels
was added, the significant relationship between communication quality and wellbeing
disappeared for both father-adolescent and mother-adolescent communication. However, open
communication (level 5) was found to be positively associated with adolescent’s wellbeing only

in mother-adolescent relationship (b = .44, p < .01).

Communication Practice and Adolescents’ Academic Outcome

In order to find how communication quantity, quality, and challenges are associated with
adolescent’s academic outcome, another round of path analyses were performed for a dependent
variable: GPA. The predictors used were family demographics (i.e., adolescent’s gender and
parents’ years of education), the communication challenges as identified above (i.e., cultural
conflicts, academic conflicts, parental work hours, and adolescent’s Korean language barrier, and
parental English barrier), communication quantity (i.e., communication length), and
communication quality (i.e., nine items from ICR).

No significant relationships among demographic variables, communication challenges
and GPA was found in Model 1 (see Table 16). There was also no significant association found
after adding communication challenges and communication length in Model 2 and Model 3,
respectively. When the frequency of communication in five levels were added in Model 4,
however, frequency of reporting facts about others (Level 4) was positively associated with

adolescent’s GPA only in father-adolescent communication.

To further examine the relationship between communication practice and adolescent’s

academic outcome, | looked at how the frequency of communication about academic topics
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influences the adolescent’s GPA. To do this, I performed another round of path analyses for
predictors: family demographics (i.e., adolescent’s gender and parents’ years of education),
communication challenges, communication quantity (i.e., frequency of communication:
academic topics) and communication quality. Results indicated that the frequency of
communication about academic topics in both father-adolescent and mother-adolescent

communication was not associated with adolescents’ GPA in all four models (see Table 17).
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CHAPTER 5
DISCUSSIONS
The demographic of Korean immigrant families in this study generally showed higher
levels of parental educational attainment than the average Korean immigrants in the U.S. Many
parents even completed their highest degree in America, which may have led to higher English
language competency, and possibly helped them land a higher paying career. The
communication practice, adolescent’s high academic and emotional outcomes may also be

explained by these parental demographic characteristics.

Communication Quantity

This study not only examined the length and frequency of communication, but also
adolescents’ satisfaction with the length of communication. Adolescents communicated with
their fathers for about 47 minutes, and their mothers for 74 minutes daily. Korean American
adolescents talked about 1.6 times longer with mothers than with fathers. Adolescents in this
study seemed to have relatively longer communication than how it has been discussed previously
(e.g., 3.5 minutes weekly, 7.5 minutes weekly, or 37 seconds daily, see communication quantity
section in the literature review). Additionally, adolescents seemed satisfied with the
communication with both of their parents, they were particularly more satisfied with the length

of time they spent with their mother.

Adolescents tended to talk significantly more frequently with mothers than with fathers
across all topics. However, the single most frequently communicated topic between Korean
American adolescents and immigrant parents was academics, followed by basic needs. This
aligns with Qin’s findings (2009) on Chinese immigrant parent-adolescent relationship study. As

Qin noted her concerns for Chinese parents’ emphasis on academics while paying very little
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attention to other aspects, Korean immigrant parents’ unbalanced emphasis on academics was

also concerning.

In addition, the least frequently discussed topic in parents-adolescent communication was
dating and sexuality. This also aligns Qin’s study (2009) on Chinese immigrant families. As
adolescent dating is not acceptable and discussing sexuality is considered a taboo in Asian
immigrant families, Korean immigrant families may also feel uncomfortable communicating

about dating and sexuality, which may limit the frequency of communication about these issues.

Communication Quality

Although adolescents reported moderate level of communication quality across most
items, they tended to report relatively lower on items that were related specifically to intimacy
and depths (see Table 4). Communication at deeper and more intimate level occurred less
frequently than cliché or factual communication in both father-adolescent and mother-adolescent
communication. This suggests the need for mutual efforts in building intimacy and depth in

communication to improve communication quality in parents-adolescent communication.

This study found slightly higher than moderate level of communication quality in both
father-adolescent (M=5.60) and mother-adolescent communication (M=5.86). These findings are
somewhat different from our prior understanding about Asian immigrant parent-adolescent
communication quality. For example, Rhee et al. (2003) compared East Asian American and
Caucasian adolescents’ communication with their parents and found that Asian American
adolescents reported more difficulty discussing problems with their parents, and were more
careful about what they say to their parents. Furthermore, they indicated that their parents tended

to say things that would be better left unsaid.
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Moreover, unlike prior findings from Asian immigrant family studies which claimed
higher overall mother-adolescent communication quality over that of father-adolescent’s (e.g.,
Rhee et al., 2003), this study found no significant differences between overall father-adolescent
and mother-adolescent communication quality. Although adolescents reported that they feel
significantly more relaxed, personal, and open when they communicated with mothers than with
fathers, they experienced significantly less communication breakdowns with fathers than with
mothers (see Table 4). Furthermore, the mean score of father-adolescent communication quality
was higher than that of mother-adolescent communication for four of the nine quality items
(items 3, 4, 5 and 8); adolescents reported that their fathers were better listeners, they
communicated more in-depth, and with less breakdowns, and overall the communication was
slightly smoother with fathers than with mothers. Asian students have reported lower
communication quality particularly with their fathers. For example, in Rhee et al.’s study (2003),
Asian students reported that their fathers were not good listeners, they are sometimes afraid of
asking their fathers for what they want, and experienced more difficulty communicating with
their fathers than their mothers. Current study sheds some positive lights to father-adolescent

communication quality.

Communication Challenges

Language barriers. Korean American adolescents tended to switch Korean and English
when they talked to their parents, while parents tended to speak Korean most of the time (see
Table 1). Additionally, Korean American adolescents and parents reported moderate level of
language barriers when they communicated in their non-native language (see Table 6). Lastly,

adolescents reported that their mothers experience more language barrier than fathers do when
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they communicate in English. This might be due to higher rate of fathers” educational attainment

in the U.S. compared to mothers (see Table 1).

Cultural conflicts. Korean American adolescents in this study occasionally experienced
cultural conflicts with their parents. This finding significantly differs from acculturation studies
and numerous studies on Asian immigrant family literature. Literature in Asian immigrant
families indicated that the conflicting values due to acculturation gaps between first-generation
immigrant parents and their American born children is one of the most serious challenges Asian
immigrant families (Kim, 1997; Min, 1995; Moon et al., 2001). This study, however, found little

cultural conflicts between Korean American adolescents and their immigrant parents.

Among all cultural conflict items, however, Korean American adolescents reported
highest conflicts over the issue of autonomy and independence in their communication with
parents. This finding is consistent with prior studies on the characteristics of adolescence:
seeking independence and autonomy from parents. However, it is not clear whether frequent
conflicts over the issue of independence and autonomy is caused by the cultural clash—
conflicting cultural values of hierarchy versus yearning for independence enforced by the
American culture (Qin, 2009; Sung, 1987)—or simply a developmental characteristics of

adolescence.

Overall, adolescents reported no significant differences in the level of cultural conflicts
with fathers and mothers, except for gender expectations item. Adolescents reported significantly

more conflicts with fathers than with mothers regarding gender expectations.

Academic conflicts. Korean American adolescents reported moderate level of conflicts

in their communication about academics with parents. Despite prior findings on overemphasis
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and pressure for academic excellence, which leads to a high level of academic conflicts in
parent-child communication (Qin, 2008; Qin, 2009; Lew, 2006), participants in this study

indicated relatively little academic conflicts with their parents.

In general, adolescents reported higher levels of academic conflicts in their
communication with mothers than with fathers. Among the seven items, Korean American
adolescents indicated that their mothers tend to compare them with others much more than

fathers do. The contemporary Korean word ‘umchinah’: (% %/ ©f) is “a shortened form of the

Korean expression for “mother’s friend’s son”, which refers to the elusive competitor whom
children always hear about but never meet, who succeeds at everything and to whom you are
constantly, and always unfavorably compared to” (Umchinah, n.d.). As observed in this study,
Korean mother’s tendency to compare their adolescent children with others seemed to cause

conflicts in communication.

Parents’ unavailability. Korean immigrant fathers in this study worked longer hours
than mothers did; fathers on averaged worked 45.5 hours and mothers worked close to 23 hours
weekly. Korean immigrant fathers in this study worked close to twice longer than Korean
immigrant mothers, 1.3 times longer than average Americans, and even longer than average
South Koreans (40.8 hours). Although the long work hours of Korean immigrant fathers were
consistent with prior findings (e.g., Qin and colleagues, 2008), Korean mothers in our study did
not work as much. Further analysis of the relationship between parents’ unavailability and

communication practice was examined in the next section.
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The Relationship between Quantity, Quality and Challenges

The relationships between communication quantity, quality, and challenges were
examined using series of path analyses: 1) communication quantity and quality, 2)
communication challenges and communication quantity, and 3) communication quantity,

challenges and quality.

Communication quantity and quality. The relationship between communication
quantity and quality was found in two parts using communication levels and topics as third
variables in the path analyses. Results found general positive relationship between

communication quantity and quality.

Communication quantity, level and quality. Results indicated that as Korean American
adolescents communicated longer with their parents, the quality of communication significantly

improved for both father-adolescent and mother-adolescent communication.

However, when the five communication levels were added, the significant associations
between communication length and communication quality disappeared and positive association
between level 5 (open communication) and father-adolescent communication quality was found.
In mother-adolescent communication, the significant association between communication length
and quality also disappeared, however, level 1 (cliché communication), level 3 (discussing
opinions and judgment), and level 5 (open communication) were positively correlated with
communication quality. When adolescents had more frequent communication at many different
levels with their mothers, they reported higher communication quality. Literature suggests
gender differences in communication; women may develop intimacy by talking about topical

problems and issues they communally face (Chodorow, 1989; Hartmann, 1991; Statham, 1987;
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Surrey, 1983; Gray, 1992; Tannen, 1990). Yet, adolescents’ perceptions about the father-mother
differences at various levels have not been examined. Adolescents may have different

expectations about communication with fathers and mothers, which need further examination.

Lastly, of the five levels, open communication was associated with communication
quality in both father-adolescent and mother-adolescent communication. This finding extends
previous findings on the importance of open communication in parent-adolescent relationship.
Open communication has been identified as an important communication quality in many prior
studies (Wong, Wong, & Obeng, 2012; Updegraff, Madden-Derdich, Estrada, Sales, and
Leonard, 2002). Particularly, Wong et al. (2012) discussed that “opportunities to communicate
openly with parents by expressing one’s beliefs and ideas, learning to understand each other’s
viewpoint, and discussing problems honestly have far-reaching benefits for youths in

establishing close relationships both within and outside the family” (p. 294).

Despite its importance, open communication is difficult and occurs less frequently as
found in our study (see table 5). This is consistent with Qin’s study (2006), in which she noted
“while most parents and children communicate relatively well around daily life topics (e.g., “It’s
time for dinner”), the more meaningful and deeper personal communication becomes
endangered” (p.172). A relatively lower frequency of open communication (compared to other

levels) (see Table 5) supports the difficulty of communicating openly.

Asian parents do not tend to express their feelings and affection in communication,
nevertheless, findings from this study suggested a strong need for open communication between
parents and adolescents. The current study also found that establishing an open environment to
listen to each other and discuss personal issues together in an accepting manner also played a key

role in increasing the parent-adolescent communication quantity (i.e., communication length).
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Communication quantity, topics, and quality. Communication quantity was associated
with communication quality before adding topics to the path analyses. However, when the six
topics were added, the association between communication quantity and quality was significant
in father-adolescent communication while it was not found significant in mother-adolescent
communication. Although Asian family literature found that talking about all of these six topics
are important, this study found specifically that talking about friends was associated with
positive father-adolescent communication quality and dating/sexuality was positively associated
with mother-adolescent communication quality. As Korean American adolescents spend more

time with their parents in discussing these topics, the communication quality improved.

Friends are crucial part of adolescents’ lives. Friends provide a sense of security for
adolescents, as they begin to move from dependency to a more interdependent relationship with
parents. According to Coleman (1980), friendship is a major contributing factor to the
socialization of adolescents, and Berndt (1982) and Tesch (1983) argued that friendship
establishes adolescents’ self-knowledge and self-definition. For Korean American adolescents to
be able to talk frequently about friends with fathers certainly indicates potential for high

communication quality.

According to literature, discussion of dating and sexuality occurs rarely in Asian
immigrant families (Qin, 2009). Discussion about dating and sexuality is often challenging due
to discomfort and lack of knowledge (Guilamo-Ramos, et al., 2006; Jaccard, et al. 2000). Being
able to frequently talk about these highly personal, but everyday issues with their parents can be

indicators of high quality communication between parents and adolescents.

Challenges and communication quantity. Although there have been numerous studies

in Asian immigrant family literature which discussed challenges that Asian immigrant families
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experience, this study is the first study that examined the effect size of each challenge on

communication quantity.

Of the four main communication challenges identified in Asian immigrant family studies,
adolescents’ lack of Korean language fluency was the only challenge that was significantly
associated with both father-adolescent and mother-adolescent communication quantity. Results
found that the more fluently Korean American adolescents spoke the Korean language, the
longer they communicated with their parents. In the demographic part of this study, adolescents
reported Korean and English languages use at home with their fathers and mothers. Although
adolescents tended to use both Korean and English to communicate with their parents, their
parents communicated with their children in Korean language mainly (approximately 70-80%
communication occurred in Korean language). (See Table 1). Therefore, adolescents’ lack of
understanding in Korean language may have resulted in communication problems, which could

have limited the duration of their communication.

The non-significant links of other challenges: cultural conflicts, academic pressure, and
parental work hours to communication quantity were unanticipated, as all of these were
highlighted as major challenges experienced by Asian immigrant families. For example,
literature on the acculturation discusses conflicting cultural orientations between immigrant
parents and children, thereby leading to cultural distance and conflicts (Nguyen, Benet-Martinez,
2007). However, cultural conflicts was significantly correlated with communication quantity in
this study. The low levels of cultural conflicts in father-adolescent (M=2.03) and mother-
adolescent communication (M=1.96) support this notion (see Table 6). As many of the sample’s
parents completed their education in America, they may have had more chance to be exposed to

and are more likely to be open about American culture than the average Asian immigrant
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parents. The parents’ exposure to American culture may have led to better understanding and
prevented cultural distancing and conflicts in their communication, thereby resulting in

insignificant link to communication quantity.

Similarly, although one of the most frequently discussed topic in Asian immigrant study
has been high parental academic expectations and associated emotional distress, this study found
no associations between the frequency of academic conflicts and communication quantity.
Numerous previous findings (Qin, 2008; Choi, Meininger, & Roberts, 2006; Greene et al. 2006;
Qin et al., 2009; Rhee et al. 2003) have specifically discussed Asian adolescents’ academic and
emotional disparity, and problematized negative emotional and family outcomes, however, these
studies did not particularly discuss the relationship between parent-adolescent academic conflicts

and communication quantity.

From the regression analysis, this study found also found that parental work hours had no
significant association with communication quantity. Although Korean immigrant fathers on
average worked long hours (see Table 14), they still communicated with their adolescents longer
than fathers from other studies and adolescents reported general satisfaction with the length they
communicated with their fathers. In other words, regardless of how busy parents were, and how
long their work schedule was, it is not a significant factor that affects the time parents and
adolescents actually spend communicating. This is a unique finding that rejects our prior
knowledge and leads to further discussion. Prior studies and numerous articles published by
media have pointed that less family time is caused by societal issues such as the increase of dual-
earner families and long parental work schedules. In those studies, parent’s unavailability due to
long work hours was not significantly related to quantity. For example, Qin’s studies (2006;

2008) noted that long parental work hours limit the family time. Bianchi et al. (2010) also
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pointed that “a father’s long work hours [specifically] was negatively associated with the breadth
of activities he did with his children... less time with spouse... and less positive involvement
with adolescent children” (p. 709). While busy schedules may have set limits on the time parents
and adolescents can communicate, it doesn’t necessarily affect how much time parents actually

spend time with their children.

Relationship among communication challenges, quantity, and communication
guality. Although academic conflicts were not correlated with communication quantity, it had
significant negative link to communication quality in both father-adolescent and mother-
adolescent communication. As adolescents experienced more academic conflicts with parents,
they reported lower communication quality. This finding supports prior findings about the
negative link between high parental academic expectations and parent-adolescent
communication difficulty (Qin, 2008; Qin, 2009; Louie, 2004). This finding also suggests that
Asian parents’ tiger parenting (Chua, 2012)—a demanding parenting style that push children to
high levels of achievement using methods thought of as typical childrearing practice in East
Asia— may result in a low communication quality. Furthermore, it suggests a need for change in
Asian parents’ educational paradigm about successful parenting: academic achievement does not
reflect successful parenting, it may, in fact, cause problems in the parent-adolescent

communication quality.

Communication Practice and Adolescents’ Emotional Outcomes

The four challenges alone (e.g., cultural conflicts, academic conflicts, language barriers,
and parental work hours) was not directly associated with adolescents’ wellbeing. However,
when the relationships among communication challenges, communication quantity, quality (e.g.,

ICR and the five communication levels) and adolescent’s wellbeing were examined, having an
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open communication was associated with higher adolescent” emotional wellbeing, specifically in
mother-adolescent communication. This study supports prior finding about the importance of
open communication on psychological wellbeing. For example, Qin (2008) found that a lack of
open communication between parent and adolescent led to emotional frustrations among
adolescents in emotionally distressed group. The importance of parent-adolescent open
communication on adolescents’ emotional outcomes, therefore, has been confirmed by this

study.

Results from adolescents’ emotional wellbeing item analysis found that Korean American
sample reported relatively little emotional struggles, compared to Asian American students in
other studies. Although it is difficult to conclude why this group of Korean American
adolescents reported higher level of wellbeing compared to samples in the previous studies, it
could be due to the characteristic of current study’s sample. For example, the majority of the
parents received a bachelor’s degree, and about half of fathers and a quarter of mothers received
their highest education in the United States. The parental educational level and parental
educational attainment in the US may have led to higher parental English proficiency, better
understanding about American culture, and thereby causing relatively little conflicts and higher

scores on adolescents’ emotional measure.

Communication Practice and Adolescents’ Academic Outcomes

This study found that when adolescent and father frequently reported facts (level 4
communication), it was positively associated with adolescent’s GPA. This finding emphasizes
that the frequency of communication about factual information, which according to Powell does

not involve communication at personal level, may impact adolescent’s academic outcomes.
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However, it is unclear why level 4 communication particularly had significant association with

adolescent’s GPA among the five levels of communication.

This finding is also surprising as prior studies have mostly found Asian parents’ high
academic expectations as a number one driving force for Asian students’ high academic
performance (Fuligni, 1997; Chao & Tseng, 2002). However, this study did not find significant
relationship between academic-related variables (e.g., frequency of academic conflicts, or

frequency of communication about academics) and the academic outcome.

One of the reasons why there was no link found between parents-adolescent
communication and academic outcomes may be because of sample’s high academic standing
(GPA). Such finding should be interpreted with caution. As most of the adolescents were high
achievers with 80% having GPA over 3.5 and 94% having GPA over 3.0, this finding may not be
applied to Korean adolescents with low GPA. Another reason may be due to the single measure
used in this study: GPA. The use of other measures such as students’ scores on the SAT or ACT,

academic motivation or satisfaction could have yielded different results.

Limitations

This study should be considered in light of several limitations. First, given the
demographics of our data, our sample does not represent average Korean immigrant families.
Therefore, it cannot be assumed that the findings in the current study are indicative of all Korean
American adolescents. Our sample may have consisted of Korean American adolescents from
families with relatively higher rates of parental educational attainment in the US, which may
have influenced the intensity of language barriers and cultural gaps as well as overall

communication practice differently from general Korean American adolescent population.
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Additionally, since most Korean American adolescents in our study were high achievers, no

significant relationship was found between communication and academic outcomes.

Furthermore, as the sample came from Korean Christian church context, religion and
faith may have influenced the family communication and overall adolescent outcomes. For
example, Christian bible teaches that children need to respect, obey, and honor their father and
mother (Exodus 20:12 New International Version). Not only that bible also teaches parents to not
provoke the children, but bring them up in the training and admonition of God (Ephesians 6:4).
This Christian principle may have influenced the parent-adolescent relationship and the way
parents and adolescents communicate to each other. Moreover, as the Korean churches serve as
an educational context for ethnic language learning and family counseling, our sample may have
experienced relatively less language barriers and cultural conflicts than Korean American
adolescents who do not attend church. The findings from this study, therefore, may not be

generalizable to all Korean American adolescents and families.

Another limitation is that all of the measures used were limited to adolescents’ self-
reports on their communication practice, GPA and their emotional wellbeing. As the adolescent
report was the only source of data, there was no other data to triangulate and cross-check the
adolescents’ responses. Additionally, this study used subjective reports of GPA and emotional

wellbeing, which may have led to over- or under-reporting (Alsharairi & Somerset, 2015).

Lastly, although this study did not find meaningful associations between communication
practices (i.e., communication quantity) and adolescents’ academic outcome (e.g., GPA), it does
not necessarily indicate no association between family communication and adolescents’

academic development. For example, although communication practice was not associated with
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academic outcome in this study, it may possibly be related to adolescents’ academic motivation

or academic satisfaction.

Future Directions

Based on the above limitations, future studies should consider several aspects. First,
future studies need to examine how immigrant families’ background (e.g., socioeconomic
standing) affect different types of challenges, thereby leading to adolescents’ developmental
outcomes. Future study should examine communication practice and its effects on adolescent
outcomes using both low- and high-achieving samples and from various socioeconomic levels, in

order to yield more generalizable data.

Second, from developmental point of view, parent-adolescent communication changes
based on the changes in the contexts and the developmental needs of children. For example,
middle school to high school is a huge contextual and developmental transition. Life events or
acute life changes (e.g., parental divorce) may also affect parent-adolescent communication
practice. Therefore, it will be worthwhile to examine how the multiple aspects of communication
(i.e., quantity, quality, challenges) evolve over time, and affect adolescents’ academic and
emotional outcomes. By examining the evolution of communication, we can better understand

the process of communication, and how it is shaped.

There is also a need for promoting more objective methodologies, which will allow
triangulation of data, thereby adding more validity to participants’ responses. Therefore, future
studies may use both adolescent and parents reports, and have the participants fill out

communication records for a period of time to improve the accuracy of data.
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Lastly, although no significant relationship between communication and adolescents’
academic outcome was found in this study, more research should examine the link between the
communication and adolescents’ academic motivation, satisfaction, and different academic

outcomes.

Implications

This study provides some insight on how Korean immigrant families communicate and
how their communication practice is associated with adolescent academic and emotional
outcomes. Based on the findings of this study, it seems imperative for professionals and
practitioners to recognize the importance of communication within the family, especially during
the period of adolescence. As open communication leads to positive quality communication and
adolescent’s emotional wellbeing, nurturing more daily open conversations, in which parents and
adolescents can freely share their daily lives, ideas, and emotions would be essential. Family
educators and professionals should help promote open communication in Korean immigrant
families by emphasizing this importance. They can teach parents how to communicate with
adolescent children and organize parenting education programs. These practitioners can also help
parents to understand that overemphasis on academics can lead to conflicts in communication,

which in turn, lead to negative consequences in adolescent outcome.

This study also adds significance to promoting ethnic language education for American-
born children for Korean community. When adolescents can speak their ethnic language more
fluently, they may feel more comfortable and likely to communicate longer with their parents,
who predominantly speak their ethnic language. Failure to speak and understand ethnic language

may lead to discomfort in communication and thereby lower communication quantity. Therefore,
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the role of ethnic language educators in emphasizing and encouraging ethnic language learning

among immigrant parents and adolescents is important.

More importantly, this study provides an opportunity for Korean immigrant parents and
their American-born adolescent children to reflect and improve their own communication.
Findings from this study encourages Korean immigrant parents to reflect their existing parenting
style (e.g., tiger parenting and overemphasis in academics), and be exposed to alternative

parenting approaches (e.g., open communication).

Lastly, findings from this study extends our understanding about parent-adolescent
communication in Asian immigrant family literature. Although there is a statistical limitation to
generalizability of current study’s findings on other Asian immigrant samples, some of the
findings from this study align with prior empirical studies with Chinese and other Asian

immigrant groups.

Overall, my findings lend support to the importance of positive communication to
understanding Korean immigrant families and possibly lead to further studies on communication

practice in other Asian immigrant families.
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CHAPTER 6
CONCLUSION

The purpose of this study was to understand communication practice and highlight the
importance of communication between parents and adolescents in Korean immigrant families.
According to prior findings, Asian immigrant families face many challenges in their
communication, which limit their communication quantity and quality. The quantity and quality
of communication, then, leads to specific adolescent outcome. Drawn from this conceptual
framework, this study focused on the relationships among communication quantity, quality,
challenges, and how they influence adolescent’s academic and emotional outcomes using

regression and path analyses.

This study yielded four main findings about Korean immigrant parent-adolescent
communication quantity, quality, challenges, and adolescents’ academic and emotional
outcomes. First, open communication plays a key role in the parent-adolescent communication
practice and adolescent emotional outcomes. There is a great benefit in having an opportunity to
communicate openly with parents about their ideas, discuss problems and share feelings and
emotions have great benefits. Although Asian parents tend to be indirect and rather not express
their feelings and affection in communication, this study suggested a strong need for open

communication between parents and adolescents.

Another noteworthy finding was that parent-adolescent communication challenges in
Asian immigrant families have been overly emphasized in the literature. Current study found that
among the four identified communication challenges in Asian immigrant literature, only
adolescent’s Korean fluency and the frequency of academic conflicts was negatively associated

with communication quantity and communication quality, respectively. Conflicts over culture,

61



one of the most frequently studied challenges, for example, had no association with
communication quantity and quality. Furthermore, no significant association was found between

the four challenges and adolescent’s academic and emotional outcomes.

Previous studies have exclusively focused on the conflicts that Asian immigrant families
experience more than anything. For example, numerous studies have discussed a wide cultural
gap between Asian immigrant parents and their American born children as obstacles in parent-
adolescent relationships. Based on this assumption, researchers have investigated the types of
conflicts the Asian immigrant families face, and related outcomes. Therefore, questionnaires
have been designed in a way that yielded negative responses based on the assumptions about
weaknesses in Asian immigrant parenting. This limit participants’ opportunity to reflect on their
family communication objectively and also limit our understanding in Asian immigrant family
communication practice. Second, prior studies either did not examine multiple challenges in a
single study or did not examine and compare the effect sizes. For example, Rhee et al. (2003)
discussed acculturation as a challenge that negatively influenced parents-adolescent
communication in Asian immigrant families, however, was not able to compare its effect size
with other challenges. Qin’s study (2009) noted different types of challenges (e.g., lack of time
spent with children, language barriers, and an acculturation gap) but did not find the degree to
how much these challenges altogether affected the adolescent outcomes. In other words, while
the language and cultural barriers may be obstacles in the parent-adolescent communication,
whether these barriers, in fact, significantly influenced family communication and adolescent

outcomes could not be found.

Furthermore, parents should consider the balance in adolescents’ development. This

study confirmed prior findings that Asian parents emphasize academics more than anything in

62



their communication with their children. Asian parents believe that it is their duty to discuss the
value of education, guide, and sometimes push their children to achieve academic excellence.
Nevertheless, the frequency of parent-adolescent communication over academic topics had no
significant relationship with their academic outcome. Having high academic conflicts, in fact,
was associated with low parent-adolescent communication quality and adolescents’ emotional

wellbeing.

Lastly, although this study found some positive communication quality with fathers (e.g.,
less communication breakdowns) and adolescent’s general satisfaction about father-adolescent
communication quantity, mothers tended to communicate with their adolescents 1.6 times longer
on daily basis, and more frequently on all topics and at all levels despite mothers’ lack of English
fluency. This finding suggests more efforts from fathers in communication with their adolescent

children.

Communication is a complex bi-directional process that involves many aspects (e.g.,
communication quantity, quality, and challenges). Therefore, promoting a good parent-
adolescent communication is a difficult task that needs efforts on both sides. After all, a good
parent-adolescent communication has far-reaching benefits on adolescent development and

family dynamics.
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APPENDIX A: Parental Consent Form

We are inviting your child to participate in a research study designed to help us understand
parent-adolescent communication. The survey will take approximately 10-15 minutes to
complete. If you agree to allow your child to participate in this study, we will ask your child to

complete questionnaires designed to better understand his/her daily communication with you.

In order to participate in this study, your child MUST be:
High school student
Second-generation Korean American

Primary language is English

There are no known risks associated with participation in this study. There are no correct or
incorrect answers, and your child’s participation is completely voluntary. Your child may decline
to answer the questionnaire or may skip any items that he/she feels uncomfortable answering. All
responses are confidential and your child’s privacy will be protected to the maximum extent
allowable by law. The data collected for this research study will be protected on a password-
protected computer of the investigators for a minimum of three years after the close of the
project. Only the appointed researchers and the Human Research Protection Program (HRPP)
will have access to the research data. Your child will not directly benefit from his/her
participation in this study. However, his/her participation in this study may contribute to the

understanding of parent-adolescent communication in Korean immigrant families.

Upon the completion of survey, your child will receive $5 gift certificate via email.

If you have any concerns or questions about this research study, such as scientific issues, or how

to do any part of it, please contact the following investigators:

* Dr. Chin-Hsi Lin, project investigator, 513A Erickson Hall, Michigan State University, East
Lansing, M1, 48824. chinhsi@msu.edu (517) 353-5400.
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* Catalina Park, secondary investigator, Erickson Hall, Michigan State University, East Lansing,

MI, 48824. parkji9@msu.edu (651) 347-9799.

If you have any questions or concerns about your role and rights as a research participant, would
like to obtain information or offer input, or would like to register a complaint or injury about this
research study, you may contact, anonymously if you wish, the Michigan State University
Human Research Protection Program at 517-355-2180, FAX 517-432-4503, or e-mail
irb@msu.edu, or regular mail at: 207 Olds, East Lansing, M| 48824.

By clicking the “I Agree” button, you mark your consent to have your child to participate and
confirm that you are a parent of the child.
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APPENDIX B: Adolescent Assent Form

We are inviting you to participate in a research study designed to help us understand parent-
adolescent communication. The survey will take approximately 10-15 minutes to complete. If
you agree to participate in this study, we will ask you to complete questionnaires designed to
better understand your daily communication with your parents.

In order to participate in this study, you MUST be:
High school student
Second-generation Korean American

Primary language is English

There are no known risks associated with participation in this study. There are no correct or
incorrect answers, and your participation is completely voluntary. You may decline to answer the
questionnaire or may skip any items that you feel uncomfortable answering. All responses are
confidential and your privacy will be protected to the maximum extent allowable by law. The
data collected for this research study will be protected on a password-protected computer of the
investigators for a minimum of three years after the close of the project. Only the appointed
researchers and the Human Research Protection Program (HRPP) will have access to the
research data. You will not directly benefit from your participation in this study. However, your
participation in this study may contribute to the understanding of parent-adolescent
communication in Korean immigrant families.

Upon the completion of survey, you will receive $5 gift certificate via email.

If you have any concerns or questions about this research study, such as scientific issues, or how

to do any part of it, please contact the following investigators:

* Dr. Chin-Hsi Lin, project investigator, 513A Erickson Hall, Michigan State University, East
Lansing, M1, 48824. chinhsi@msu.edu (517) 353-5400.
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* Catalina Park, secondary investigator, Erickson Hall, Michigan State University, East Lansing,

MI, 48824. parkji9@msu.edu (651) 347-9799.

If you have any questions or concerns about your role and rights as a research participant, would
like to obtain information or offer input, or would like to register a complaint or injury about this
research study, you may contact, anonymously if you wish, the Michigan State University
Human Research Protection Program at 517-355-2180, FAX 517-432-4503, or e-mail
irb@msu.edu, or regular mail at: 207 Olds, East Lansing, M| 48824.

Your time, insights, and perceptions are valuable resources. Thank you for sharing them!

By clicking the “T Agree” button below, you mark your consent to participate in this study.
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APPENDIX C: Survey

Demographics

1. What is your gender?
a. Male
b. Female

2. Your zipcode (Example: 60034):

3. Grade
a. 9" Grade
b. 10" Grade
c. 11" Grade
d. 12" Grade

4. What is your current cumulative GPA?
Below 2.5

2.6-3.0

3.1-35

3.6-4.0

4.1 or Higher

®o0 oW

5. What is your current cumulative GPA?
a. 0
b. 1
c. 2
d 3
e. 4 or more
6. Father’s occupation
a. Production, transportation, and material moving occupations
b. Natural resources, construction, and maintenance occupations
c. Sales and office occupations
. Service occupations
Management, business, science, and arts occupations

d

e

f.  Currently unemployed
g. Others (Please specify):

7. Please indicate how many hours your father works for each day (If your father works from
8am to 12:30pm, it is 4.5 hours, then write "4.5™ in the box)

a. Monday: hours
b. Tuesday: hours
c. Wednesday: hours
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d. Thursday: hours
e. Friday: hours
f. Saturday: hours
g. Sunday: hours
h. Total: hours

8. Please indicate your father's highest level of education

a. High School/GED
b. Some College
c. Bachelor's Degree
d. Master's Degree
e. Ph.D. or equivalent professional degree
f. Not Sure
9. Where was his degree obtained?
a. Korea
b. America
c. Other Country
Don't know

10. Mother’s Occupation
h. Production, transportation, and material moving occupations
i. Natural resources, construction, and maintenance occupations
j. Sales and office occupations
k. Service occupations
I.  Management, business, science, and arts occupations
m. Currently unemployed
n. Others (Please specify):

11. Please indicate how many hours your mother works for each day (If your father works from
8am to 12:30pm, it is 4.5 hours, then write "4.5" in the box)

i. Monday: hours
j.  Tuesday: hours
k. Wednesday: hours
I.  Thursday: hours
m. Friday: hours

n. Saturday: hours
0. Sunday: hours

p. Total: hours

12. Please indicate your mother's highest level of education
g. High School/GED
h. Some College
i. Bachelor's Degree
J.  Master's Degree
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k. Ph.D. or equivalent professional degree
I.  Not Sure

13. Where was her degree obtained?
d. Korea
e. America
f. Other Country
g. Don't know

14. When you talk to your parents at home, how much Korean and English do you use?
(Example: Korean: 30, English: 70)
a. Adolescents: Korean: %  English: %
b. Parents: Korean: %  English: %

15. How fluent are you in Korean language?

a. Notatall
b. Beginner
c. Intermediate
d. Advanced
e. Fluent

16. When your father talks to you at home, how much Korean and English does your father use?
Korean: %  English: %

17. When your mother talks to you at home, how much Korean and English does your mother
use?
Korean: %  English: %

18. How well does your father speak English?

a. Notatall

b. Beginner

c. Intermediate
d. Advanced

e. Fluent

19. How well does your mother speak English?

a. Notatall
b. Beginner
c. Intermediate
d. Advanced
e. Fluent
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FREQUENCY OF COMMUNICATION

Using the below scales, rate your experiences of communication with your father and mother.
Please answer the questions honestly. There are no right or wrong answers. The scale ranges

from 1 (Never) to 5 (Always).

1

Never Rarely Sometimes Often

2 3 4

20. My father and I talk about...

@rooo0oe

Basic needs (i.e., food)
Academics (grade, homework)
Friends

Dating and sexuality

Korean culture and value
Religion and faith
Others (Please specify):

21. My fatherand I...

a.

® 00T

Greet each other (Insa: 9745

Talk about hobbies and interests

Ask for advices and opinions

Share feelings and emotions

Talk completely open and out-front about anything

22. My mother and I talk about...

@roao0ow

Basic needs (i.e., food)
Academics (grade, homework)
Friends

Dating and sexuality

Korean culture and value
Religion and faith
Others (Please specify):

23. My mother and I...

®PoooTw

Greet each other (Insa: 9/4A

Talk about hobbies and interests

Ask for advices and opinions

Share feelings and emotions

Talk completely open and out-front about anything
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LENGTH OF COMMUNICATION
24. On average, how much time do you talk daily (Monday-Friday) with your father?

Never

Less than 5 minutes
5-10 minutes

10-20 minutes
20-30 minutes
30-45 minutes
45-60 minutes
1-1.5 hours

1.5-2 hours

More than 2 hours

—mSe@mooooTe

25. How much time do you talk on weekends with your father?
Never

Less than 5 minutes
5-10 minutes

10-20 minutes
20-30 minutes
30-45 minutes
45-60 minutes
1-1.5 hours

1.5-2 hours

More than 2 hours

—mSe@ o oo o

26. Do you think time you spent with your father is enough?

1 2 3 4 5
Too little Just right Too much

27. How much time do you wish to talk with your father daily?

Never

Less than 5 minutes
5-10 minutes

10-20 minutes
20-30 minutes
30-45 minutes
45-60 minutes
1-1.5 hours

1.5-2 hours

More than 2 hours

- SemooooTe

28. On average, how much time do you talk daily (Monday-Friday) with your mother?
a. Never
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Less than 5 minutes
5-10 minutes

10-20 minutes
20-30 minutes
30-45 minutes
45-60 minutes
1-1.5 hours

1.5-2 hours

More than 2 hours

29. How much time do you talk on weekends with your mother?

—mSe o oo o

Never

Less than 5 minutes
5-10 minutes

10-20 minutes
20-30 minutes
30-45 minutes
45-60 minutes
1-1.5 hours

1.5-2 hours

More than 2 hours

30. Do you think time you spent with your mother is enough?

1 2 3 4 5

Too little Just right Too much

31. How much time do you wish to talk with your mother daily?

- SemooooTe

Never

Less than 5 minutes
5-10 minutes

10-20 minutes
20-30 minutes
30-45 minutes
45-60 minutes
1-1.5 hours

1.5-2 hours

More than 2 hours
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PARENT ADOLESCENT COMMUNICATION QUALITY

32. Describe the quality of recent communication with your father:

a.

33. Describe the quality of recent communication with your mother:

N 1234567839

b.

C.

d.

Relaxed

Impersonal

Attentive

Formal

In-depth

Smooth

Guarded

Great Deal of
Understanding

Free of
Communicatio
n Breakdowns

Free of
Conflicts

Relaxed

Impersonal

Attentive

Formal

1

2

1 2 3 4 5

1 2 3 45

1 2 3 45

3 4
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5

6

7

8

9

Strained

Personal

Poor Listening

Informal

Superficial

Difficult

Open

Great Deal of
Misunderstanding

A lot of
Communication
Breakdowns

A lot of Conflicts

Strained

Personal

Poor
Listening

Informal



In-depth 1 2 3 45 6 7

Smooth 1 2 3 45 6 7

Guarded 1 2 3 4 5 6 7

Great Deal of
Understanding

Free of

Communication 1 2 3 4 5 6 7
Breakdowns

Free of Conflicts 1 2 3 4 5 6 7

Communication Challenges

Using the below scales, rate your experiences of communication challenges with your parents.

Superficial

Difficult

Open

Great Deal of
Misunderstanding

A lot of
Communication
Breakdowns

A lot of Conflicts

The scale ranges from 1 (no conflicts over this issue) to 5 (a lot of conflicts over this issue).

No conflict over this issue Some conflicts A lot of Conflicts over this issue

1 2 3 4

34. Conflicts with Father: Cultural Expectations

S@ oo o

Your desire for greater independence and autonomy
Following cultural traditions

Pressure to learn one’s own Asian language
Expectations based on being male or female
Expectations based on birth order

Family relationships being too close

Family relationships being too distant

How much time to spend with the family

35. Conflicts with Father: Education and Career

oo o

How much time to spend on studying
Importance of academic achievement
Emphasis on success

Which school to attend

What to major in college
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f.  Which career to pursue 1 2 3 4 5
g. Being compared to others 1 2 3 4 5
36. Conflicts with Mother: Cultural Expectations
a. Your desire for greater independence and autonomy 1 2 3 4 5
b. Following cultural traditions 1 2 3 4 5
C. Pressure to learn one’s own Asian language 1 2 3 4 5
d. Expectations based on being male or female 1 2 3 4 5
e. Expectations based on birth order 1 2 3 4 5
f. Family relationships being too close 1 2 3 4 5
g. Family relationships being too distant 1 2 3 4 5
h. How much time to spend with the family 1 2 3 4 5
37. Conflicts with Mother: Education and Career
a. How much time to spend on studying 1 2 3 4 5
b. Importance of academic achievement 1 2 3 4 5
c. Emphasis on success 1 2 3 4 5
d. Which school to attend 1 2 3 4 5
e. What to major in college 1 2 3 4 5
f.  Which career to pursue 1 2 3 4 5
g. Being compared to others 1 2 3 4 5

WELL-BEING SCALE

38. Please indicate how you have generally been feeling in the last two months. The scale ranges
from 1 (None of the time) to 5 (All the time).

1 2 3 4 5

None of the time Rarely Some of the time Often All the time

I've been feeling optimistic about the future.
I've been feeling useful.

I've been feeling relaxed.

I've been feeling interested in other people.
I've had energy to spare.

I've been dealing with problems well.

I've been thinking clearly.

I’ve been feeling good about myself

SQ o0 o
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I’ve been feeling close to other people.
I’ve been feeling confident.

I’ve been able to make up my own mind
about things.

I’ve been feeling loved.

. I’ve been interested in new things.

I’ve been feeling cheerful.
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APPENDIX D: Tables

Table 1. Demographic Descriptive

Mean SD Min Max
Gender: 0.46 0.50 0 1
Male
Female 0.54 0.50 0 1

0.29 0.45 0 1
Grade:
9th grade
10th grade 0.20 0.40 0 1
11th grade 0.34 0.48 0 1
12th grade 0.18 0.38 0 1
GPA:
Below 2.5 0.03 0.16 0 1
2.6-3.0 0.03 0.16 0 1
3.1-35 0.14 0.35 0 1
3.6-4.0 0.38 0.49 0 1
4.1 or Higher 0.43 0.50 0 1
Mean GPA 3.87 0.50 2 4.3
Father's occupation:
Production, transportation, 0.07 0.26 0 1
and material moving
occupations
Natural resources, 0.04 0.19 0 1
construction, and
maintenance occupations
Sales and office 0.17 0.38 0 1
occupations
Service occupations 0.05 0.23 0 1
Management, business, 0.41 0.49 0 1
science, and arts
occupations
Unemployed 0.04 0.19 0 1
Other occupations 0.22 0 1
Father's years of
education:
12 years (HS completion) 0.05 0.23 0 1
14 years (Some college) 0.12 0.32 0 1
16 years (Bachelor's) 0.33 0.47 0 1
18 years (Master's degree) 0.24 0.43 0 1
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Table 1 (cont’d)

23 years (PhD or
equivalent)

16.6 years (Not sure)
Mean years of education

Father’s highest degree
obtained in:

Korea

America

Other country

Not sure

Mother's occupation:
Production, transportation,
and material moving
occupations

Natural resources,
construction, and
maintenance occupations
Sales and office
occupations

Service occupations
Management, business,
science, and arts
occupations
Unemployed

Other occupations

Mother's years of
education:

12 years (HS completion)
14 years (Some college)
16 years (Bachelor's)

18 years (Master's degree)
23 years (PhD or
equivalent)

16.6 years (Not sure)
Mean years of education

Mother’s highest degree
obtained in:

Korea

America

Other country

0.14

0.12
17.11

0.44
0.49
0.01
0.06

0.01

0.14

0.14
0.19

0.38
0.14

0.10

0.15
0.44
0.18
0.02

0.12
15.86

0.66
0.24
0.01
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0.35

0.32
2.86

0.50
0.50
0.09
0.24

0.09

0.35

0.39
0.49

0.35

0.30

0.36
0.50
0.38
0.13

0.32
1.96

0.48
0.43
0.09
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Table 1 (cont’d)

Not sure 0.09 0.29 0
Adolescents’ language

use at home:

Korean (%) 0.51 0
English (%) 0.49 0
Fathers’ language use:

Korean (%) 0.68 0
English (%) 0.32 0
Mothers’ language use:

Korean (%) 0.77 0
English (%) 0.23 0
Observations 112
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Table 2. Summary and Paired Sample T-Test of Communication Quantity between Adolescents
and Parents

Father Mother

M SD M SD t-test p

Weekday 39.35 38.85 71.25 48.10 -10.22*** 0.000
Weekend 54.22 45.20 76.32 48.58 -6.47*** 0.000
Adolescent-
father
Communication
Length:
Weekday vs.
Weekend
Adolescent-
mother
Communication
Length:
Weekday vs.
Weekend
Weekly
communication 46.79 39.73 73.78 46.67 -8.32*** 0.000
length

How much time

wish to 49.96 43.54 71.43 49.16 -6.88*** 0.000
communicate

Wastime spent 5 47 0.84 2.95 0.78  -550%**  0.000
enough

-5.60*** 0.000

-2.13* 0.036

Observations 112

“p<0.05 " p<0.01, " p<0.001.
Communication length is in minutes. Was time spent enough ranges from 1 (Too little) to 5 (Too
much).
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Table 3. Summary and Paired Sample T-Test of Communication Frequency of Topics between
Adolescents and Parents

Father Mother
M SD M SD t-test p

Academics 3.67 1.03 4.16 0.92 -4.60*** 0.000
Basic needs 3.57 1.03 4.14 1.06 -6.27*** 0.000
Friends 2.97 0.97 3.73 0.99 -7.47%** 0.000
Korean culture 3.16 1.04 3.37 1.02 -1.86 0.066
Religion/faith 2.80 1.32 3.24 1.15 -4 AQFF* 0.000
Dating/sexuality 2.07 0.99 2.56 1.21 -4 41%** 0.000
Mean frequency 5, 0.66 3.53 065  -7.715%**  0.000
by topic

Observations 112

“p<0.05 " p<0.01, " p<0.001.

Communication frequency ranges from 1 (Never) to 5 (Always).
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Table 4. Summary and Paired Sample T-Test of Communication Quality between Adolescents
and Parents

Father Mother

M SD M SD t-test p

1. Strained: relaxed 5.42 2.13 7.01 2.06 -6.19*** 0.000

2. Impersonal: 4.73 1.99 5.35 246  -2.72*<  0.008
personal

3. Poor listening: 6.35 2.07 5.90 2.01 1.91 0.059
attentive

s ggggf'c'a':'”' 5.69 1.95 5.35 1.95 161 0.111

5. Difficult; smooth 5.77 2.13 5.72 2.08 0.17 0.862

6. Guarded: open 5.14 2.13 5.70 2.47 -2.57* 0.011

7. Misunderstanding: ¢ o 2.10 6.23 221 -1.90  0.060

understanding

8. Communication
breakdowns: free 5.85 2.10 5.37 2.00 2.18* 0.031
of breakdowns

9. A lot of conflicts:

f . 5.70 2.25 6.15 2.14 -1.92 0.058
ree of conflicts
Mean quality 5.60 1.42 5.86 1.59 -1.45 0.149
Observations 112 112
“p<0.05 " p<0.01, ™ p<0.001

Communication quality ranges from 1 to 9 in from negative to positive communication quality. 7
of 9 items (#1, 3, 5, 6, 8, 9, and 10) were reverse coded.
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Table 5. Summary and Paired Sample T-Test of Communication Frequency by Level between

Adolescents and Parents

Father Mother
M SD M SD t-test p
Level 5: Cliché 4,14 1.15 4.30 1.10 -2.16* 0.033
Level 4: Report 3.23 0.95 371 110 -474%%% 0000
facts about others
Level 3: Talk
about 3.33 1.04 3.71 1.05 -3.48*** 0.0007
opinions/decisions
Level 2: Share 263 1.22 353 121 -741%* 0000
feelings/emotions
Level 1: Open 2.81 1.24 3.44 122 -5A41***  0.000
Communication
Observations 112
“p<0.05 " p<0.01, " p<0.001.

Communication frequency ranges from 1 (Never) to 5 (Always).
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Table 6. Summary and Paired Sample T-Test of the Four Communication Challenges between

Adolescents and Parents

Father Mother
M SD M SD T-test p-value

Language
Barrier:
Adolescents_ _ 267 1.09
Korean barrier:
Parents” English 2.30 1.19 2,62 109 -286**  0.005
barrier:
Cultural
Conflicts:
Desire for 2.28 1.06 2.36 117 -0.83 0.41
independence
Following Korean 2.04 1.24 1.97 1.17 0.62 0.54
culture
Pressure to learn 1.96 1.10 1.96 1.20 0.00 1.00
Korean
Gender 2.05 1.29 1.70 105  358%* 0,000
expectations
Birth order 2.12 1.32 1.98 1.15 1.62 0.11
expectations
Family relationship 1.63 0.98 1.69 1.00 -0.87 0.39
too close
How much time to 2.13 1.15 2.08 1.20 0.47 0.64
spend with family
Composite score 2.03 0.81 1.96 0.82 1.26 0.210
Cronbach’s Alpha .822 929
Academic
Conflicts:
Study time 2.66 1.37 3.02 1.25 -3.15** 0.002
Importance of 2.85 1.39 2.95 137 091  0.363
academics
Emphasis on 2.84 1.41 3.01 1.40 -1.50 0.137
success
College to attend 2.72 1.34 2.82 1.43 -0.83 0.408
Major in college 2.25 1.22 2.50 1.47 -2.13* 0.035
Career to pursue 2.28 1.28 2.61 1.38 -3.08** 0.002
Compared to others 2.38 1.34 291 1.40 -3.91%** 0.000
Composite score 2.57 1.12 2.83 1.20 -3.06** 0.003
Cronbach’s Alpha 847 943
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Table 6 (cont’d)

Average Work
Hours:
On Weekdays 7.95 2.69 3.98 4.12
On Weekends 3.17 3.40 1.70 2.81
wfjrt'y Total Work 45 55 16.94 2285 2414  852%** 0000
Observations 112
“p<0.05 " p<0.01,"" p<0.001.

Adolescents’ Korean language barrier and parents’ English language barrier ranges from 1 (Not
at all) to 5 (Fluent). Cultural and academic challenges range from 1 (no conflicts over this issue)
to 5 (A lot of conflicts over this issue). Daily and weekly work hours are in hours.

87



Table 7. Summary of Adolescents’ Emotional Wellbeing

M SD Min Max
Feeling optimistic about 3.28 1.08 1 5
future
Feeling useful 3.21 0.96 1 5
Feeling relaxed 2.85 1.05 1 5
Feeling interested in 3.36 1.03 1 5
others
Energy to spare 2.92 1.04 1 )
Dealing problems well 3.13 0.92 1 5
Thinking clearly 3.21 0.96 1 5
Feeling good about self 3.04 1.00 1 5
Feeling close to others 3.37 1.02 1 5
Feeling confident 3.13 1.00 1 5
Making up own mind 3.41 0.98 1 5
about things
Feeling loved 3.61 1.03 1 5
Interested in new things 3.39 1.03 1 5
Feeling cheerful 3.28 1.02 1 5
Composite score 3.23 0.71 1 5
Observations 112

Wellbeing scale ranges from 1 (None of the time) to 5 (All the time).
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Table 8. Relationship among Communication Quantity, Levels and Communication Quality with

Fathers
Communication Communication Communication
quality with father quality with father quality with father
Model 1 Model 2 Model 3
Gender 0.04 0.05 0.07
(0.44) (0.56) (0.81)
Father's Years of 0.08 0.11 0.08
Education
(0.84) (1.25) (0.91)
Weekly communication 0.48™ 0.19
length with father
(5.66) (1.73)
Level 5: Cliché 0.15
(1.72)
Level 4: Report facts -0.08
about others
(-0.71)
Level 3: Talk about 0.13
opinions/decisions
(1.25)
Level 2: Share 0.12
feelings/emotions
(1.06)
Level 1: Open 0.30™
(2.66)
Observations 112 112 112
R? 0.008 0.235 0.369

Standardized beta coefficients; t statistics in parentheses

*p<0.05 " p<0.01,

*kk

p < 0.001
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Table 9. Relationship among Communication Quantity, Levels and Communication Quality with

Mothers
Communication Communication Communication
quality with quality with quality with
mother mother mother
Model 1 Model 2 Model 3
Gender 0.17 0.15 -0.04
(1.80) (1.76) (-0.47)
Mother's Years of 0.05 0.11 0.08
Education
(0.50) (1.22) (1.01)
Weekly communication 0.38"" 0.01
length with mother
(4.34) (0.10)
Level 5: Cliché 0.18"
(2.13)
Level 4: Report facts 0.05
about others
(0.44)
Level 3: Talk about 0.38™
opinions/decisions
(2.98)
Level 2: Share 0.05
feelings/emotions
(0.40)
Level 1: Open 0.23"
(2.30)
Observations 112 112 112
R? 0.140 0.175 0.477

Standardized beta coefficients; t statistics in parentheses

“p<0.05 " p<0.01,

*k*k

p < 0.001
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Table 10. Relationship among Communication Quantity, Topics and Communication Quality for
Fathers

Communication Communication Communication
quality with father quality with father quality with father

Model 1 Model 2 Model 3
Gender 0.04 0.05 0.05
(0.44) (0.56) (0.62)
Father's Years of 0.08 0.11 0.03
Education
(0.84) (1.25) (0.38)
Weekly communication 0.48™ 0.33™
length with father
(5.66) (3.36)
Basic Need -0.03
(-0.35)
Academic 0.09
(0.91)
Friends 0.25°
(2.16)
Dating/Sexuality -0.08
(-0.69)
Korean Culture 0.05
(0.49)
Religion/Faith 0.12
(1.32)
Observations 112 112 112
R? 0.008 0.235 0.312

Standardized beta coefficients; t statistics in parentheses
“p<0.05 " p<0.01, " p<0.001
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Table 11. Relationship among Communication Quantity, Topics and Communication Quality for

Mothers
Communication Communication Communication
quality with quality with quality with
mother mother mother
Model 1 Model 2 Model 3
Gender 0.17 0.15 0.08
(1.80) (1.76) (0.91)
Mother's Years of 0.05 0.11 0.05
Education
(0.50) (1.22) (0.57)
Weekly communication 0.38"" 0.19
length with mother
(4.34) (1.91)
Basic Need -0.05
(-0.46)
Academic 0.17
(1.71)
Friends 0.09
(0.80)
Dating/Sexuality 0.27"
(2.49)
Korean Culture 0.08
(0.76)
Religion/Faith -0.09
(-0.97)
Observations 112 112 112
R? 0.031 0.175 0.294

Standardized beta coefficients; t statistics in parentheses

*p<0.05 " p<0.01,

*kk

p < 0.001
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Table 12. Relationship between Communication Challenges and Communication Quantity

Communication Length with Father

Communication Length with Mother

b SE t p b SE t p
Cultural 179 594  -030 0764 -952 661 -144 0153
conflicts
Academic 560 423 061 0541 427 463 092 0350
conflicts
Adolescent’s
Korean 9.05 369 245 0016 -999 425 -2.35% 0.021
language
barrier
Parents’
English 498 341  -146 0147 533 428  -124 0216
fluency
Weekly 133 158  -0.84 0402 -1.89 125  -151  0.133
work hours
Observations 112 112
"p<0.05 " p<00L "~ p<0.001
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Table 13. Relationship among Communication Challenges, Quantity, Levels and Communication
Quiality with Fathers

Communication Communication Communication
quality with father quality with father quality with father

Model 1 Model 2 Model 3
Gender -0.01 0.01 0.01
(-0.06) (0.07) (0.12)
Father's Years of 0.04 0.09 0.04
Education
(0.48) (1.10) (0.52)
Cultural conflict with -0.09 -0.07 -0.07
father
(-0.79) (-0.67) (-0.67)
Academic conflict with -0.34™ -0.31™ -0.30™
father
(-2.96) (-3.01) (-3.08)
Adolescent Korean -0.15 -0.04 -0.06
language barrier
(-1.55) (-0.47) (-0.68)
Father's English -0.09 -0.01 -0.01
language barrier
(-0.87) (-0.15) (-0.17)
Father's work hours 0.06 0.10 0.11
(0.65) (1.23) (1.37)
Weekly communication 0.43™ 0.14
length with father
(5.18) (1.28)
Level 5: Cliché 0.09
(1.14)
Level 4: Report facts -0.02
about others
(-0.20)
Level 3: Talk about 0.18
opinions/decisions
(1.83)
Level 2: Share 0.07
feelings/emotions
(0.60)
Level 1: Open 0.27"
(2.56)
Observations 112 112 112
R? 0.189 0.357 0.476

Standardized beta coefficients; t statistics in parentheses
“p<0.05 " p<0.01, ™ p<0.001
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Table 14. Relationship among Communication Challenges, Quantity, Levels and Communication

Quiality with Mothers

Communication

Communication

Communication

quality with quality with quality with
mother mother mother
Model 1 Model 2 Model 3
Gender 0.12 0.11 -0.07
(1.35) (1.31) (-0.89)
Mother's Years of -0.05 0.02 0.01
Education
(-0.57) (0.22) (0.13)
Cultural conflict with -0.07 -0.00 -0.11
mother
(-0.59) (-0.01) (-1.26)
Academic conflict with -0.30" -0.33" -0.23"
mother
(-2.59) (-3.03) (-2.54)
Adolescent Korean -0.12 -0.04 0.04
language barrier
(-1.24) (-0.44) (0.54)
Mother's English -0.10 -0.04 0.10
language barrier
(-0.97) (-0.38) (1.19)
Mother's work hours -0.02 0.03 -0.01
(-0.26) (0.33) (-0.15)
Weekly communication 0.35 -0.01
length with mother
(3.87) (-0.08)
Level 5: Cliché 0.11
(1.39)
Level 4: Report facts 0.12
about others
(0.99)
Level 3: Talk about 0.28"
opinions/decisions
(2.22)
Level 2: Share 0.08
feelings/emotions
(0.65)
Level 1: Open 0.29™
(2.95)
Observations 112 112 112
R? 0.178 0.282 0.559

Standardized beta coefficients; t statistics in parentheses

“p<0.05 " p<0.01,"

p < 0.001
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Table 15. Relationship among Communication Challenges, Quantity (i.e., general
communication length), Quality, Levels and Emotional Wellbeing

Wellbeing Wellbeing Wellbeing Wellbeing
Model 1 Model 2 Model 3 Model 4
Gender -0.08 -0.08 -0.12 -0.19
(-0.87) (-0.90) (-1.33) (-1.90)
Father’s Years of -0.11 -0.08 -0.11 -0.10
Education
(-0.71) (-0.57) (-0.71) (-0.65)
Mother’s Years of -0.14 -0.18 -0.03 -0.07
Education
(-0.96) (-1.22) (-0.19) (-0.44)
Cultural Conflict -0.08 -0.11 -0.03 -0.03
with Father
(-0.47) (-0.71) (-0.20) (-0.19)
Cultural Conflict 0.18 0.25 0.20 0.08
with Mother
(1.12) (1.59) (1.30) (0.47)
Adolescent Korean -0.05 -0.12 -0.12 -0.19
Language Fluency
(-0.43) (-1.12) (-1.15) (-1.79)
Father’s English -0.07 -0.09 -0.05 -0.04
Fluency
(-0.58) (-0.79) (-0.45) (-0.31)
Mother’s English 0.11 0.09 0.07 -0.02
Fluency
(0.99) (0.81) (0.68) (-0.18)
Father’s Work Hours -0.14 -0.13 -0.14 -0.11
(-1.43) (-1.31) (-1.57) (-1.13)
Mother’s Work -0.08 -0.04 -0.01 -0.04
Hours
(-0.83) (-0.46) (-0.10) (-0.40)
Weekly 0.17 0.08 0.05
Communication
Length with Father
(1.33) (0.56) (0.28)
Weekly 0.14 0.06 -0.02
Communication
Length with Mother
(2.07) (0.44) (-0.11)
Communication 0.25" 0.20
Quiality with Father
(2.17) (1.54)
Communication 0.23" -0.04
Quality with Mother
(2.12) (-0.30)
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Table 15 (cont’d)

Level 5: Cliché -0.01
(Father)

(-0.06)
Level 5: Cliché 0.14
(Mother)

(0.92)
Level 4: Report facts -0.07
about others (Father)

(-0.49)
Level 4: Report facts -0.05
about others (Mother)

(-0.29)
Level 3: Talk about 0.07
opinions/decisions
(Father)

(0.49)
Level 3: Talk about 0.16
opinions/decisions
(Mother)

(0.92)
Level 2: Share 0.06
feelings/emotions
(Father)

(0.43)
Level 2: Share -0.04
feelings/emotions
(Mother)

(-0.26)
Level 1: Open -0.18
(Father)

(-1.23)
Level 1: Open 0.44™
(Mother)

(2.94)
Observations 112 112 112 112
R2 0.107 0.179 0.259 0.362

Standardized beta coefficients; t statistics in parentheses

*k*k

“p<0.05 " p<0.01,

p < 0.001
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Table 16. Relationship among Communication Challenges, Quantity (i.e., general
communication length), Quality, Levels and Academic Outcome

GPA GPA GPA GPA
Model 1 Model 2 Model 3 Model 4
Gender 0.15 0.16 0.15 0.14
(1.54) (1.63) (1.52) (1.27)
Father’s Years of 0.14 0.13 0.06 0.03
Education
(0.91) (0.85) (0.34) (0.17)
Mother’s Years of -0.17 -0.16 -0.12 -0.04
Education
(-1.17) (-1.04) (-0.73) (-0.26)
Cultural Conflict 0.03 0.03 -0.00 -0.03
with Father
(0.19) (0.20) (-0.02) (-0.15)
Cultural Conflict -0.22 -0.21 -0.16 -0.10
with Mother
(-1.33) (-1.28) (-0.93) (-0.55)
Adolescent Korean 0.01 0.01 0.01 0.03
Language Fluency
(0.09) (0.05) (0.11) (0.24)
Father’s English 0.02 0.00 0.02 0.05
Fluency
(0.17) (0.02) (0.19) (0.40)
Mother’s English -0.08 -0.07 -0.08 -0.06
Fluency
(-0.73) (-0.59) (-0.66) (-0.45)
Father’s Work Hours -0.03 -0.02 -0.01 0.04
(-0.33) (-0.25) (-0.10) (0.33)
Mother’s Work -0.09 -0.09 -0.10 -0.09
Hours
(-0.92) (-0.89) (-1.00) (-0.85)
Weekly 0.19 0.27 0.23
Communication
Length with Father
(1.40) (1.79) (1.30)
Weekly -0.15 -0.20 -0.28
Communication
Length with Mother
(-1.11) (-1.38) (-1.68)
Communication -0.14 -0.19
Quality with Father
(-1.12) (-1.28)
Communication 0.09 0.17
Quiality with Mother
(0.75) (1.05)
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Table 16 (cont’d)

Level 5: Cliché 0.05
Communication
(Father)

(0.33)
Level 5: Cliché 0.01
Communication
(Mother)

(0.09)
Level 4: Report facts 0.34"
about others (Father)

(2.01)
Level 4: Report facts -0.10
about others
(Mother)

(-0.51)
Level 3: Talk about -0.17
opinions/decisions
(Father)

(-1.10)
Level 3: Talk about 0.26
opinions/decisions
(Mother)

(1.34)
Level 2: Share 0.06
feelings/emotions
(Father)

(0.37)
Level 2: Share -0.15
feelings/emotions
(Mother)

(-0.85)
Level 1: Open 0.01
Communication
(Father)

(0.03)
Level 1: Open -0.14
Communication
(Mother)

(-0.82)
Observations 112 112 112 112
R? 0.104 0.122 0.136 0.214

Standardized beta coefficients; t statistics in parentheses

“p<0.05 " p<0.01,

*kk

p < 0.001
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Table 17. Relationship among Communication Challenges, Quantity (i.e., frequency of

communication about academics), Quality, Levels and Academic Outcome

GPA GPA GPA GPA
Model 1 Model 2 Model 3 Model 4
Gender 0.15 0.16 0.16 0.21
(1.54) (1.64) (1.61) (1.78)
Father’s Years of 0.14 0.06 -0.01 -0.03
Education
(0.91) (0.39) (-0.06) (-0.15)
Mother’s Years of -0.17 -0.15 -0.12 -0.10
Education
(-1.17) (-0.92) (-0.72) (-0.52)
Cultural Conflict 0.03 0.05 0.03 -0.02
with Father
(0.19) (0.33) (0.18) (-0.14)
Cultural Conflict -0.22 -0.22 -0.18 -0.07
with Mother
(-1.33) (-1.29) (-1.07) (-0.36)
Adolescent Korean 0.01 0.00 0.01 0.03
Language Fluency
(0.09) (0.04) (0.14) (0.30)
Father’s English 0.02 -0.01 -0.00 0.02
Fluency
(0.17) (-0.07) (-0.02) (0.16)
Mother’s English -0.08 -0.07 -0.08 -0.05
Fluency
(-0.73) (-0.66) (-0.68) (-0.36)
Father’s Work Hours -0.03 -0.02 -0.01 0.03
(-0.33) (-0.25) (-0.14) (0.31)
Mother’s Work -0.09 -0.07 -0.08 -0.04
Hours
(-0.92) (-0.68) (-0.78) (-0.38)
Frequency of 0.15 0.20 0.20
Communication
about Academics
(Father)
(1.30) (1.61) (1.38)
Frequency of 0.00 -0.01 0.06
Communication
about Academics
(Mother)
(0.01) (-0.05) (0.43)
Communication -0.13 -0.25
Quality with Father
(-1.11) (-1.63)
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Table 17 (cont’d)
Communication 0.04 0.16
Quality with Mother

(0.33) (1.04)

Level 5: Cliché 0.06
Communication
(Father)

(0.37)
Level 5: Cliché -0.01
Communication
(Mother)

(-0.07)
Level 4: Report facts 0.31
about others (Father)

(1.83)
Level 4: Report facts -0.17
about others
(Mother)

(-0.87)
Level 3: Talk about -0.18
opinions/decisions
(Father)

(-1.14)
Level 3: Talk about 0.17
opinions/decisions
(Mother)

(0.87)
Level 2: Share 0.10
feelings/emotions
(Father)

(0.64)
Level 2: Share -0.19
feelings/emotions
(Mother)

(-1.01)
Level 1: Open 0.06
Communication
(Father)

(0.38)
Level 1: Open -0.13
Communication
(Mother)

(-0.76)
Observations 112 112 112 112
R? 0.104 0.123 0.134 0.212

Standardized beta coefficients; t statistics in parentheses
*p<0.05 " p<0.01, ™ p<0.001
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