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ABSTRACT

THE INFLUENCE OF COMMUNICATION ON
BLACK CHILDREN'S SELF CONCEPT

By
Steven T. McDermott

The research examined the influence of communication on black children's
racial and self-esteem. A review of the literature pointed out deficiencies
in past esteem development research, such as a focus on only one or two
variables at a time, the failure to account for communication in esteem
development, and conception and measurement problems with esteem. To overcome
these deficiencies, a survey of fourth and fifth grade black children was
conducted to assess the overall and interactive influence of communication
on three aspects of esteem development: (1) self-esteem, (2) racial esteem,
or that perception of value or worth a child holds for his/her own racial
group, and (3) comparative esteem, which was conceptualized as the child's
conception of the value or worth of his/her own racial esteem as compared with
the esteem held toward another racial group (in this study, the difference
between black and white perceptions).

A total of 18 hypotheses predicted that (1) communication from parents
and peers that emphasized positive characteristics of black people would be
related to more positive esteem levels than communication that does not
emphasize positive characteristics, (2) frequent viewers of black-family
television shows would have more positive attitudes toward black child .
and adult television characters than those who are substantially less
frequent viewers, (3) children who are heavier viewers of black-family

shows and who have highly positive attitudes toward adult and child
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Steven T. McDermott
television characters will have higher self, racial and comparative esteem
than those who are less frequent viewers, and (4) commmication from parents
and peers which emphasizes positive characteristics of black adult and child
television characters will be more highly positively related to positive
attitudes toward black adult and child television characters than communi-
cation that does not emphasize positive characteristics.

Survey data were collected from 82 fourth and fifth grade children.

In addition to descriptive results that indicated among other findings
that black children have fairly positive esteem levels, and that communi-
cation levels are fairly high, 11 of the 18 hypotheses were supported.

It appears that communication is an important factor.in socialization
and in relation to black children's esteem development. The hypotheses
predicting a relationship between peer and parental communication and
racial esteem were supported. Support was also found for the hypotheses
relating parental communication to self-esteem but not for the prediction
that self-esteem would be related to peer communication. Interpersonal
communication was not related to comparative racial esteem. Mere exposure
to the black-family television shows was related to self-esteem. Inter-
personal communication from parents and peers appears to heighten positive
attitudes toward television characters and high viewership of black-family
shows was also related to attitudes toward the characters on the shows.

Regression analyses indicated that parental communication was a most
important predictor of esteem and attitudes toward television characters
was a signficantly larger predictor when the characters were adult and not

child.
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CHAPTER I

RATIONALE AND HYPOTHESES

Introduction

How others treat us, reward or punish us, is an important
determinant of our sense of self. If we are not rewarded or
appear to have little control over our environment (Miller &
Steinberg, 1975) we develop low self-concept, including a sense
of powerlessness and worth.

The intrinsic power or worth a person attaches to him/her-
self is termed self-esteem (Rosenberg, 1965). People who are
high in self-esteem feel they have control over their environ-
ment with feelings of self-confidence and self-approval, whereas
people who are low in self-esteem have feelings of self-
rejections, self-dissatisfaction, and self-contempt.

One part of a person's self-esteem is a result of his/her
communication with others and how s/he views his/her role in
society. Some of the information a person gathers about his/her
role is based on such limited characteristics as gender, age,
and race. For instance, a black child forms his/her sense of
self by comparison with other role groups in his/her environ-
ment, such as white people. To the extent that self and con-
ceptions of others differ, the probability is increased for
polarization and the potential for intergroup conflict is
enhanced (Ashmore & Del Boca, 1976).

Other parts of a person's overall self-concept may not
necessarily be based on such group character comparisons, such

as race, but is a result of his/her unique reinforcement
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scheduling. In other words, a person's overall self-concept
contains two parts, his/her conception of his/her.oﬁn role group
(race) compared with other role groups, and his/her self-concept
which is independent of racial conceptions. The primary
emphasis of the present research is that which is race-related,
even though the past research on self-esteem has not made clear
the distinction between race-related and non race-related self-
esteem.

Given the importance of self-esteem, especially in terms of
its implications for racial interaction, many researchers have
examined the determinants of self and conceptions of others
(Katz, 1976). A central emphasis of this reserach has centered
on the determinants of people's beliefs and attitudes about
other's and their own race. Questions of interest have dealt
with white people's perceptions and expectations about black
people, black people's expectations about white people, and self-
images of bo;h groups. Most of the research dealing with self-
image has investigated black children's self-concept compared
with white children's self-concept. The current research seeks
to overcome certain shortcomings of the past research.

The past developmental research in thié area has tradition-
ally looked at the independent influence of schools, parents,
peers, or other people on the self-concept of black children.
Most of this research has not adhered to a multi-influence model
of the process, but instead has focused on one or perhaps two

influences at a time (Liebert & Poulos, 1976). As a
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consequence, little is known about the interactive and relative
effects of various influences on self-concept.

A second shortcoming of the past research is the failure
to account for the effect of communication, especially the
identification of specific types of communication and their
effects on beliefs and attitudes (Maccoby, 1964). Both inter-

personal communication and television can provide important

sources of information for the development of self-concept in
children.

With these concerns in mind, the present research is an
attempt to deal with multiple influences by studying the effects
of (race-related) interpersonal communication with parents and
peers and television experiences on pre-adolescent black
children's self-concept.

Interpersonal communication shall be studies from two
major perspectives: first, both parents and peers may commu-
nicate directly to a child by making evaluative comments about '
black and white people, and; second, they may provide evalua-
tions of the depictions of certain race roles on television. By
affecting children's attitudes toward television depictions,
these parental and peer comments about the televised depictions
of race roles may act to intervene the direct effects of
television exposure on self-concept. A general schematic of the
research is shown in Figure 1. Arguments for the diéection of
the relationships and a discussion of the variables shown here,

will be presented in the remaining text to follow.



Figure 1

Research Schematic

Direct Communication
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Rationale
This section reviews conceptualizations and empirical
research findings applicable to an examination of the develop-
ment of black children's self/other conceptions. The section
begins with a discussion of socialization learning, including
the theoretical explanation most suited for examination of com-
munication influences on self/other concept. Next, the past
research in black self/other concept is reviewed. Following
this, the past research examining influences on self/other
concept is presented, commencing with interpersonal communica-
tion influences and ending in television exposure effects. From
this background, past research pertaining to the model is dis-
cussed as it pertains to black children's learning from tele-
vision. The section finishes with a summary of the relevant

hypotheses proposed for test.



Socialization Learning

A person learns what is appropriate for his/her group
through informational inputs about what is normative for certain
roles. The learning of one's own role is contingent upon the
assessment of other's roles in relation to oneself (Brim &
Wheeler, 1966). Similarly, the expectation about other's roles
is contingent upon the other's relative position with regard to
one's own perceived role. Thus, a black child's self-concept is
tied to and relative to his/her conception of his/her own
ascribed role group (i.e., black people in general) and his/her
conception of other ascribed role groups (i.e., white people in
general).

With this type of conception it is sometimes easy to
forget that roles are based on expectations and that certain
behaviors do not automatically go with certain groups of people.
There is an assumption here, however, that children may expect
certain behaviors to be based on a person's role alone, be they
stereotypic or not.

Children learn about themselves and others through a
process of socialization. The sociaiization process may be seen
as an interplay of varying forces acting on a child which helps
define images of self, his/her role group, and other's roles.
These expectations are

collections of cognitions--beliefs, subjective proba-

bilities, and elements of knowledge--which specify in

relation to complementary roles, the rights and duties,

the appropriate conduct, for persons occupying a partic-
ular position (Sarbin & Allen, 1969, p. 498).
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Of course, self, self-other, and other expectations are inter-
dependent. For instance if one has a low image of his/her
social role group, then he/she might be more likely, when iden-
tifying with that group, to carry a congruent low self-image.
Conversely, if one has a high image of his/her role group, any
"other" group might be considered lower, and the congruent high
self-image might accrue. As such, any self-image depends on the
"other" as a reference anchor. Therefore, it is important that
research on self-concept examine both self and other conceptions
to assess the relative level of self-concept. Thus, the present
research examines black children's self-image, including per-
ceptions of themselves compared with their perceptions of others
(whites).

These roles are thought to be acquired through a process of
socialization (Sarbin & Allen 1969). The basic premise of this
view is that what is learned through socialization is a series
of complex interpersonal relationships (Brim &.Wheeler, 1966) .
The process of learning about roles and self/others is complex,
yet certain learning processes may be involved.

McLeod and O'Keefe (1972) suggest three types of learning
are prominent in socialization processes. These three are
(1) reinforcement, (2) modeling, and (3) social interaction.

Reinforcement conceptualizations deal with the positive and

negative reward mechanisms in the environment which bring about
role expectations. A child learns to repeat a given behavior

that has been rewarded by a socializing input and/or avoid
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behaviors which are negatively reinforced. This simplified,
paraphrased view of the learning process, as presented by McLeod
and O'Keefe, captures the basic process, yet does not reflect
the range of reinforcement conceptualizations of which there are
many. There has been an abundant amount of research and theo-
retical work exemplifying the reinforcement conceptualization's
range for explaining learning with a variety of consequent
variables including behavioral, as well as attitudinal, belief,
and other responses (see for example, Weiss, 1962).

The second type of learning McLeod and O'Keefe refefred to
is modeling. Modeling is one outcome of learning as conceptual-
ized by Bandura (1971; 1977) in social learning theory.
According to the theory, social learning may take several forms:
(1) observational learning; (2) strengthening or weakening of
inhibitions; or (3) response facilitation (Bandura & Walters,
1963).

For learning of self/other conceptions, it is useful to
look at all three types of social learning, for all assume that
learning is a vicarious process whereby the behavior of a person
may change as a result of the observation of the reinforced
action of others. Unlike reinforcement learning conceptualiza-
tions, direct reinforcement of the observer is not a necessary
condition for learning to take place.

« « « (M)odeling influences produce learning

principally through their informative function.

During exposure observers acquire mainly symbolic

representations of the modeled activities which

serve as guides for appropriate performances
(Bandura, 1977, p. 24).
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Thus, according to social learning theory, the basic process is
the same whether the behavior is conveyed symbolically or
through live action. This distinction becomes important for
explaining the effects of such symbolic representations as are
on television.

Observational. This type of learning depends on the

stimuli of the particular source. The stimuli must be different
or novel from previously learned behaviors or attitudes in the
child's repertoire of behaviors. The child learns novel
response patterns by viewing or hearing a verbal description of
the reinforced actions of others. An example of this type of
learning would be chiidren who view television which depicts new
ways to commit crimes or violence, and thus are influenced by
incorporating the new behaviors into their behavioral repertoire
of possible behaviors.

For the black child, consistently presented new images of
black people on television could lead to new or novel ideas or
behaviors. For example, children who have seen the TV character,
J. J., exclaim "DYN--O000--MITE" might be more likely to see that
as acceptable or probable behavior for similar situations that
require exclamation. More broad based behaviors and images
might also accrue according to this basic proposition. For
instance, if a whole set of verbal behaviors are new to a child,
and are reinforced on television, children may learn these new
and varied verbal behaviors.

Inhibitory. 1In addition to novel response acquisitions,
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previously learned inhibitions may be strengthened or weakened
bynviéarious experiences that are reinforced. Negatively rein-
forced or punished responses inhibit expression of similar
behavior, whereas rewarded responses tend to lead to disin-
hibition expression of similar behaviors. For example, consider
the child who views a model being rewarded for smoking.
According to this inhibition proposition, the child is likely
to be less inhibited or disinhibited with regard to smoking.
Conversely, assume the child sees a model punished for smoking:;
the child would be subsequently inhibited with regard to
smoking. This inhibitory learning, then, differs from the
observational learning proposition in that no new responses are
acquired and it is assumed here that the child already had the
behavior (e.g., smoking) in his/her behavioral repertoire.

Response Facilitation. This learning type refers to a case

where the responses facilitated are not novel, are already a
part of the observer's repertoire, and are not socially
inhibited responses. In other words, response facilitatibn
occurs when a socially acceptable behavior is cued by some
external reminder of some sort, such as television. It is
unlike observational learning in that it deals with an existing
class of behaviors.

In learning about one's self and others, it would seem that
television may provide new ideas about one's self, and/or help
facilitate the expression of previously learned behaviors.

Given that the effects of television should be stronger when
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there are few cues from the environment about a particular
behavior, one might expect a large measure of observational
type learning.

It is clear that ". . . the mass media play an influential
role in shaping behavior and social attitudes (Bandura, 1977)."
This learning occurs on the basis of mere observations, whether
observation facilitates past learned behaviors or presents new
conceptions (Zimmerman & Rosenthal, 1974). Past research
(Siegel, 1958; Loviband, 1967; McArthur & Eisen, 1976; Bandura,
1977) has demonstrated the utility of social learning modeling
for explanations of learning from media sources. These studies
will be discussed below. However, despite all indications that
social role learning may be probable, there haven't been any
studies to date which demonstrate the learning of children's
self-concept specifically, although there have been studies
demonstrating racial attitude learning (Atkin, Greenberg, &
McDermott, 1979). As such, it may be useful here to look more
closely at the social learning perspective and how it pertains
to black children's learning of self-concept.

First of all, it is not necessary for a behavior to be
emitted for social learning to take place. 1In addition to
verbal responses, ". . . formation of representation can be
assessed by measures of recognition and understanding not
requiring motor reproduction (Bandura, 1977, p. 36)." There-
fore, the process of modeling results from cognitively formed

representational structures prior to and/or instead of
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performance criteria. An observer who sees a model reinforced
for a particular action may integrate that action into his/her
cognitive or representational repertoire. Past empirical
investigations have supported this proposition.

In an early study by Siegel (1958) second grade children
were exposed to a radio program which either displayed taxicab
drivers as aggressive or nonaggressive. When questioned later
about the taxicab drivers in their town, children exposed to the
more aggressive story were more likely to believe that drivers
in their own town would act aggressively. Loviband (1967) found
that exposure of boys to television crime and violence was
cqrrelated with acceptance of the attitudes, values and ideas
expressed in the depictions. More recently, McArthur and Eisen
(1976) found that the presentation of stereotypic behaviors in
storybooks tended to produce an internalized motive to perform
behaviors that were displayed (variations in achievement
behaviors).

But modeling does not itself guarantee that views

which have been learned will be articulated. 1In

the case of performance preferences, modeled
judgments are learned but not expressed because

(Bandura, CT577, B. 147, underTize added).
Accordingly, there is a distinction to be made between learning
and performance; a person may learn but not necessarily perform
as implied by the learning. Thus, attitudes and ideas about
one's self are within the purview of nonperformance learning.
For an observer to behaviorally model a model's behavior

-

they must in a sense "elect" to behave. Thus, modeling
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differences occur on the basis of model discriminations such as
- status, competence and power (Bandura, 1977). Consideration,
therefore, may be given to the amount of status, for example
the child perceives in the influence source, or in the case of
television, the characters involved. Thus a child's attitude
toward televised models will influence the extent of modeling
effects.

The third learning process considered by McLeod and O'Keefe

for socialization is social interaction. Through this method of

learning, complex interpersonal relations (including social
roles) are learned through interpersonal communication. McLeod
and O'Keefe argue that social norms involved in a person's
interactions with others shape behaviors. This may involve
combinations of modeling and direct reinforcement. That is, in
social interaction a person may learn by seeing how a person
treats another (modeling) and may be rewarded by personally
acting a certain way (direct reinforcement).

This McLeod and O'Keefe conception is probably not a
specification of a learning process at all, but rather a
specification of the content of influence and how a relevant
other's interaction about social phenomena might be a factor for
learning. Social interaction is treated as an important factor
of influence for socialization in this research, but is not
considered an explanatoﬁy mechanism for effect, as McLeod and
O'Keefe posit.

With this learning theory perspective, research dealing
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specifically with black children's self-esteem will be reviewed.

<

Self/Other Concept

Two major lines of research are relevant to the examina-
tion of black childrgn's self-concept. These lines of research
concern children's self-esteem.

One line of research has been concerned with direct compar-
isons between black and white stimuli as indicators of self-
concept. This research paradigm is epitomized by}the pioneering
work of Clark and Clark (1947). They used doll choices as
measures of racial preference and evaluation. The child subject
was asked to choose the doll he/she would like to play with, the
nice doll, from pairs of brown and near white dolls. If a child
chose a doll whose color represented his/her own racial group,
it was construed as evidence for high self-esteem, and con-
versely low self-esteem for a choice from the other color.

In the first two decades of this research black children
consistently demonstrated‘a preference for the white doll over
the black doll, both as general play choices and evaluatively,
i.e., chose the "nice" doll (Clark & Clark, 1947; Goodman, 1952;
Morland, 1962; Radke, Sutherland, & Rosenberg, 1950; Radke &
Trager, 1950; Stevenson & Stewart, 1958; Armstrong & Gregor,
1966; Greenwald & Oppenheim, 1968; Asher & Allen, 1969).

In the past decade, the results of similar studies have
been mixed. This has been due to several factors. Greenwald
and Oppenheim (1968) suggested that there might be two factors

that acted as mediators in this research: (1) denial of self-
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identity, and "confused" self-image. Regarding their second
point, they noted that in the Clark and Clark paradigm white
children also made a certain amount of cross-race identification
and children seemed to choose dolls closer to their own skin
color, not their race. Therefore, they thought darker colored
white children and light colored black children might choose a
color not typically thought of as their race. To overcome this
assumed artifact, Greenwald and Oppenheim expanded the range of
doll choices in their study to three, adding a middle range color
doll which was light brown. 1In doing this, they found that when
the children were given the opportunity of selecting play-choice
dolls more representative of their particular skin colors, they
were more likely to choose a doll that was more similar to their
own skin color. They also found that white children were
slightly more likely to err in matching skin color, apparently
perceiving the middle range colored doll to be like themselves.
Thus, they found that mis-identification occurred in spite of
race. However, the black dolls were still unpopular play
choices and were evaluated lower than white dolls.

Other stimulus issues have been brought out more recently.
Katz and Zalk (1974) found that when they held hair and eye
color constant across the dolls, there was no particular
preference for doll color. Similarly, Kirchner and Furby (1971)
found that hair type could be a significant predictor of doll
choice. Katz (1976) also noted that those studies finding

black-black preferences often used black testers whereas the
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others did not, suggesting subtle experimental biases even with
young children. »

Most of these studies have been done at a time when other
studies have not found black children preferring white dolls
over black ones. Several authors have found in the past few
years that black children do not necessarily prefer white dolls
(Hraba & Grant; 1970; Fox & Jordon, 1973; Katz & Zalk, 1974).

Before the last decade when researchers were finding that
black children preferred the white dolls, researchers subscribed
to a "deprivation" explanation. For the child who lives in a
deprived environment which does not provide rewards appropriate
for children to learn to manipulate their environment, his/her
self-esteem is affected. The culture of the economically disad-
vantaged, usually those in urban ghettos or inner-cities, often
includes abundant information about one's shortcomings
(Rainwater, 1970), how those around him/her aren't successful
(Rosenberg, 1965), and there is high unemployment, restricted
opportunities, high levels of instability, family disruption and
racial discrimination (Hulbary, 1975). These perceptions may
even be amplified by any perceptions of other groups of people
who.seem to be doing well, seemed to be rewarded, and are
successful manipulators of the environment. Thus, social com-
parisons with whites or middle class people are likely to further
lead to lowering of self-concept (Asher & Allen, 1972). This
hypothesis is poignantly demonstrated by the Coleman, Campbell,
and Hobson report (1966) which found that black children in
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integrated schools showed lower academic self-concept than
children in segregated schools.

During the late 1960's, however, the inner-city black
person's attitude seemed to change, despite small changes in the
actual environment. The black liberation movement during this
period (Hulbary, 1975), emphasizing black pride, racial aware-
ness, and self-acceptance, along with some increased access to
opportunities and participation in them (Bringham & Weissback,
1972; caplan, 1970) may ﬁe major factors for the change in
black choice and self-esteem seen in the studies done after the
late 1960's (Butler, 1976). Katz (1976) notes that there
appears to be geographical variations in the children's
attitudes, with most of the studies reporting black children's
preferences for black dolls having been done in urban centers
and the black children's preference for white dolls having been
done in the South and smaller towns. This is further evidence
that increased opportunities and racial awareness in the 1960's
occurred most readily in the inner cities (Caplan, 1970).

The second line of research is that exemplified by Rosenberg
(1965) and Coopersmith (1967), where black and white children
were given carefully designed indices which measured self-esteem.
Items in these measures are typified by questions such as "I
feel I'm a person of worth. . ." with four responses from
strongly agree to strongly disagree (Rosenberg, 1965) or more
specific items such as those from Coopersmith (1967) such as

"I'm proud of my school work. . ."™ with a space the child marks
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. indicating it is "like me" or "unlike me." Evidence from this
type of research, which does not require a child to make com-
parisons between themselves and others in explicit fashion,
completed up to the late 1960's has demonstrated that black
children and adolescents have lower self-evaluations than white
children (Duncan, 1968; Rosenberg, 1965; Porter, 1971).

Although researchers have concentrated on pre-school
children, especially in the doll comparison studies, self-esteem
measures have demonstrated low self-esteem for older children
and even for adolescents (Rosenberg, 1965). More recently,
Greenberg (1972) found a change in attitudes as children get
older. His research showed that by ninth grade black children
are beginning to have higher self-concepts than their white
counter parts. 'Caplan (1970) also found that’inner-city black
children who are more militant tend to have higher self-esteem.

It appears that black self-images when considered alone or
in comparison with white images are changing (Katz, 1976). It
is still unclear how and when urban children are gaining this
self-image; however, the potential information to be gained from
examining the communication determinants from a multi-influence
perspective (Katz, 1976; Liebert & Polous, 1976) appears to be
important. Similariy, identification of critical ages for
learning need further exploration, and will be addressed in the
next section.

Comparative data have not been analyzed from either the

doll studies typified by Clark and Clark's research or from the
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self-esteem studies typified by Rosenberg. The present study
attempts to overcome these shortcomings by looking at a compara-
tive self-concept, which includes black children's view of
whites. Specifically, children were asked to make three judg-
ments:
1. Self-esteem, or how they view themselves;
2. Absolute esteem, or how the black children view
other blacks, and;
3. Comparative esteem, or how the black children's
view of black people differs from how they view
white people.

Influences on Self/Other Conceptions

As discussed earlier, information about the self and
others may come from a variety of sources. The focus of the
proposed study is communication influences. However, the
environment and the extent of direct contact the children have
with members of other social role groups, i.e., black students
with white students, must be considered. The amount of contact
a child has with other role groups has certain effects on
his/her self-concept and his/her coﬁception of others. There-
fore, this section will begin with a discussion of the effects
of a child's environment, then discuss interpersonal communica-
tion influences, and finish with television exposure effects.

The extent to which black children are in contact with
white children has been studied extensively, especially in

relation to black children's self-concept. Amir (1976) in his
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review of contact studies done in school and camp settings has
found mixed results in terms of attitudes of the majority
(typically white students) and for minority self-concept (which
in the present study refers to black children).

Some of the studies showed positive changes in socio-
metric choices, certain attitudes, and in some cases increased
perceptions of behavioral similarities by the white children:;
othei studies showed little or no changes as a result of
increased contact; some have found changes in certain areas
only, such as more positive attitudes between white and black
children who were similar in socio-economic background, and; a
small number of studies have actually shown white children to be
less accepting of black children after contact.

Along with such obvious confounding or limiting factors as
length of contact, age of the children, and whether the integra-
tion itself was met with hostility or was voluntary or forced,
an important factor may be perceived differences which are
merely heightened by other differences besides racial ones. For
instance, it seems that disparities in socio-economic levels, if
perceived to be race connected, would contribute to more
negative evaluations. Thus, it is not surprising that
Trubowitz (1969) found positive attitudes when the children were
similar in socio-economic status or when parents in the commu-
nity support integration.

The results of research on black children's self-concept

are less ambiguous. Most of this research has demonstrated a
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lower&self-concept for black children in integrated schools
(Amir, 1976). As suggested previously, social comparison
processes may be an explanation. However, Proshansky and
Newton (1968) hypothesize equally likely factors that may lead
to this lowering of self-concept such as teacher attitudes, or
parental attitudes. On the other hand, such factors may merely
be outcomes, whether intentional or by-products of the integra-
tion procedure. In any event, despite these possible explana-
tions, much of the past research has indicated that black
children's self-concept is adversely affected by contact with
white children.

In the current research, data were collected for an
essentially naturally integrated school. 1In this school
district none of the students were "bused" in. Thus, students
in the school, both black and white, were similar in socio-
economic status and they lived in the same neighborhoodi

Communication influence on Self-esteem

Interpersonal Communication. A black child's self-esteem
seems to be adversely affected by contact with white children
(Amir, 1976). Numerous studies have demonstrated that black
children in integrated schools have a lower self-concept than
white children. Although social comparison processes are a
likely explanation, Proshansky and Newton (1968) suggested that
an equally likely factor that lead to a lowering of self-concept
are parental attitudes of those children who live in integrated

areas. Thus, the content and valence of communication from
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these sources about role groups are most likely important
variates in the process. For instance, discussion with a
parent or peers can lead to clarification of roles, what is
assumed as normative behavior for whites and blacks and what
behavior is not normative or appropriate.

Greater amounts of interpersonal communication should lead
to clarification, either way. For instance, if a child is
ambiguous, parents and peers can provide clarification whether
it enhances self-esteem or not. Conversely, little or no
communication about race roles should contribute to reducing
the clarity or norms or roles. Little research has explored
the role of interpersonal communication in this process other
than that which has found a relationship between age and who
the children rely on for information.

Apparently, children at the onset of preadolescence begin
to rely on peers and conform more to peers, rather than parents,
in judgment matters. This is primarily explained by their
increasing committments to good socio-emotional relationships
(Saltzstein, 1976). However, Katz (1976) argues that attitudes
toward race crystalize in late grade school years (about 5th
grade) and seem to remain fairly fixed throughout life and that
the child ". . .probably will not rethink them again unless he
is placed in a situation that requires it--i.e., his social
environment changes markedly (p. 150)." Thus, children who are
in middle elementary grade school years, say fourth grade, may

be slightly more influenced by communication inputs than

.
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children in later elementary school grades.

Given the potential for influence, children who receive
communication which does not emphasize positive characteristics
of their role group would have low esteem, whereas those who
receive communication which emphasizes positive characteristics
of their role group should have high esteen.

The first set of hypotheses to follow predict that
communication from parents which emphasizes positive character-
istics of black people will lead to higher esteem of fourth-
fifth grade black children than communication that does not
emphasize positive characteristics of black people. This
relationship is expected to exist for each of the three kinds
of esteem discussed in the last section.

Hla: Communication from parents which emphasizes

positive characteristics of black people will be

more related to higher absolute racial esteem

of fourth-fifth grade black children than commu-
nication that does not emphasize positive
characteristics of black people.

Hlb: Communication from parents which emphasizes
positive characteristics of black people will be

more related to higher self-esteem of fourth-fifth

grade black children than communication that
does not emphasize positive characteristics of
black people.

Hlc: Communication from parents which emphasizes
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positive characteristics of black people will

be more related to higher comparative esteem

of fourth and fifth grade black children than
communication that does not emphasize positive

characteristics of black people.

Both parents and peers may be impacting children in the

fourth-fifth grade who are at the onset of adolescence when the

potential for impact may be swinging from parental to peer.

Thus, the second set of hypotheses to follow predict that

communication from peers will affect esteen.

H2a:

H2b:

H2cC:

Communication from peers which emphasizes
positive characteristics of black people will

be more related to higher absolute racial esteem

" of fourth and fifth grade black children than

communication that does not emphasize positive
characteristics of black people.

Communication from peers which emphasizes
positive characteristics of black people will

be more related to higher self-esteem of fourth

and fifth grade black children than communication
that does not emphasize positive characteristics
of black people.

Communication from peers which emphasizes
positive characteristics of black people will

be more related to higher comparative esteem of

fourth and fifth grade black children than
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communication that does not emphasize positive
characteristics of black people.

Television exposure. Despite the small number of black-
family shows on television, théy are highly watched by black
children. Black-family shows are those where the situation
takes place primarily in a black family's home. In addition,
black children tend to judge black characters rather favorably
(Atkin, Greenberg and McDermott, 1979; Greenberg, 1972), and
identify with black characters (Greenberg, 1972). This occurs
even though content analyses demonstrate that black characters
are not shown in as many different roles as white characters.
Perhaps the relative scarcity of black models on television
contributes to this,

Given the overall theoretical framework of this study,
social learning theory, the importance of positive attitudes
toward characters for modeling effects is essential. Of special
concern would be consideration for the type of model to elicit
positive attitudes. Past research (Bandura, 1977) has shown
that children respond differently to adult than children (peer)
models, at least for mediating violence/aggression modeling.
Thus, the current study hypothesized for both child and adult
characters:

H3a: Pourth and fifth grade black children who are

high viewers of black-family television programs
will have more positive attitudes toward black

adult television characters than those black
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children who are low viewers of black-family
television programs.

H3b: Fourth and fifth grade black children who are

high viewers of black-family television programs
will have more positive attitudes toward black
child television characters than those black
children who are low viewers of black-family
television programs.

Given these hypothesized relationships between exposure to
television and attitudes toward television characters, what is
the relationship between exposure and self-concept and attitudes
toward television characters and self-concept? Before
discussing the later relationship, a return to past research
on exposure effects is in order.

The image of black people on television differs from the
presented image of white people. The empiridal content analyses
demonstrate that black people are not portrayed in a large
range of occupations, or with the same characteristics as
white actors. Simmons, Greenberg, Atkin and Heeter (1976)
found that over 40% of the characters in the 1976 television
season were on five programs (one was a Saturday cartoon).

These shows were situation comedies presenting a humorous image
of the characters. Furthermore, Simmons, et al. found that
certain language behaviors, occupations, social status, and
behaviors are common to these shows. For instance, they found

that 52% of blacks shown on television are depicted as "lower
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class" while whites were depicted as lower 32% of the time. .
Over a quarter of the characters were identified as using B
"slang" or some "accent."

In an earlier content analysis, Hinton, Seggar, and
Northcott (1969) found that Siacks were more likely portrayed as
less hostile, less dominant, and slightly more moral than whites
on television. Part of the rationale for this was that black
characters were releéated to minor roles. There were no |
significant differences between whites and blacks in terms of
industriousness, competence, or attractiveness.

From this evidence on the content of television,
especially when one considers the diversity of white character-
izations compared to the limited view of blacks, it seems a
child who is influenced by television might be influenced by
the content in several ways.

Given the evidence that black characters on television are
portrayed as members of "lower socio-economic class" more so
than white characters, it may be expected by some that black
children who are affected would have congruently low-self-
evaluations since their television models are not rewarded or
successful in dealing with their environment.

Yet Greenberg (1972) found that the more black shows
children watched, the more likely they were to identify with a
black character, indicating that despite these lower socio-
economic class presentation, the character may still be

evaluated highly. Perhaps other criteria are used by the
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children to judge character preference. For instance, one may
not usually judge children by their parent's occupation.

This previous discussion assumes that if most of the
information a child receives about a given role group is
received from television, then television is expected to have
a direct impact on the child's beliefs and attitudes about that
role group and subsequently on the child's own self-concept.
While, without exposure, learning is not possible (Bandura,
1977; Liebert & Poulos, 1976), exposure alone may not always
lead to learning, as other variables are often mediators of the
process. Two to be considered here are age or maturational
development and attituaes toward the models.

Although much of the empirical research has been done with
white children, several things seem to happen with increasing
age in children. Children at the onset of adolescence decrease
the amount of time they spend watching television (Schramm,

Lyle & Parker, 1961; Lyle & Hoffman, 1971; Roberts, 1973). 1In
spite of an exposure decrease for early adolescents, they tend
to increase the amount of adult program viewing while decreasing
the amount of children's cartoon viewing (Roberts, 1973).
Assuming greater exposure leads to greater effect, television

is expected to lose its social learning impact with increasing
age in children. Several lines of research support this
proposition.

Leifer, Collins, Gross, Taylor, Andrews, and Blackmer (1971)

found that learning from film content, including the emotions of
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characters and the sequencing in the plot, was an increasing
linear function of age for four, seven and ten year old
children. Unlike ﬁeifer, et al., Hale, Miller, and Stevenson
(1968) found that incidental learning of an eight minute
drama increased for third to sixth grade children, but
decreased at the seventh grade. Collins (1970) elaborated on
this with his study of third, sixth, seventh and ninth grade
students. He found that learning of essential film content
was an increasing linear function of age, but that learning
of nonessential content increased through grade seven but
decreased for ninth graders.

One probable explanation for the older children learning
less of the nonessential information is that they "ignore"
the nonessential and focus on the essential information,
whereas younger children do not distinguish between types of
information. Collins' research, therefore, tends to reconcile
the apparent differences indicated by the Leifer, et al.
study and the Hale, et al. study.

Hawkins (1973) further elaborated on this age-learning
research. He found that incidental learning differed according
to the sophistication level of the film. For an "adult" f£ilm,
incidental learning increased from third to seventh grade, but
declined at grade nine; for the "children's" film the learning
was an increasing linear function of age. Perhaps the children's

film lacked enough complexity that the older children processed
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the film as though it contained little or no incidental
information; thus, corresponding to the previously cited
literature on essential vs. nonessential content in the films
and its effects. Assuming that the current black television
programming is "adult," and incidental learning includes
information about the behavior of black people, perhaps younger
(4-5 grade) children may be more likely to learn from black
television programming.

Katz's (1976) argument that as children grow older their
attitudes and ideas about their own and other role groups
become more rigid, lends further credence to this age propo-
sition. Younger children should be slightly more accepting of
role information from television,

Past child research has suggested that as children get
older they develop more advanced cognitive abilities to process
information (Kohlberg, 1969). Selman (1976) suggests that
different types of information distinguish ages in this regard.
Achieved role information (such as occupational) are more
easily learned by older children whereas ascribed roles (such
as sex, race) are just as easily learned by younger as older
children. Thus, despite the potential for learning more by
older children, younger children (4-5 grade) have the cognitive
ability to learn race role information.

Despite this‘learning potential for fourth-fifth grade
children, Atkin, et al. (1979) found no relationship between

mere exposure to black-family programs and attitudes toward
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real-life black people. This may be due to differences in
children's attitudes toward television characters; those
children with more positive attitudes toward characters may
be more influenced by those characters than those children who _
have less positive or negative attitudes toward the characters.
There is evidence of this mediation effect from studies looking
at children's identification with television models.

Maccoby and Wilson (1957) found that children identified
with characters of a similar class and the saﬁe sex, and were
more likely to learn from these characters as a result,
Tannenbaum and Gaer (1965), in their study of college students,
found identification was related tb the amount of stress felt
when the character was under stress. Rosenkrans (1967) found
that similarity of some pre-adolescent boys with a film model
increased imitation. Reeves and Greenberg (1977) discovered
that boys and girls differed in their modeling choices, with
boys choosing models perceived as more active and strong and
gir}s as more attractive. Perhaps this identification
reflects cultural stereotypes of the appropriate sex role group.

Greenberg (1972) found that the more black shows black
children watched, the more likely they were to identify with
black characters. Given the relative scarcity of black models
on television, compared with white models, perhaps most of
the black characters on television are viewed as high in status
due to the fact that they are on television.

If a child does positively identify with a different race
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model, that model may act as a point of comparison for one's
own racial conceptions, lowering self-concept. Those children
who identify strongly and positively with a same race model
should be more likely to learn from that characterization.
Dimas (1970) found that mere exposure to a specific set of film
models affected children's self-concept, with high status
models leading to high self-concept.

Conversely, a weak model may instill lack of self-
effectiveness conceptions for a child about his or her role
group, especially if the model displays characteristics
different from those models viewed from other role groups.

Once again, modeling and attitudes toward characters may
differ for adult and child characters. The following hypotheses
were tested for child and adult characters for each of the
esteem criteria.

Hypothesis set H4a predicts that exposure will be related
to esteem depending on the intervening variable of attitudes
toward adult television characters.

H4a1: Fourth and fifth grade black children who are
higher (or heavier) viewers of black-family
television programs and who have high positive
attitudes toward adult television characters

will have higher absolute racial esteem than

those who are low viewers.
H4a2: Fourth and fifth grade black children who are

higher (or heavier) viewers of black-family



H4a,:

32,
television programs and who have high positive
attitudes toward adult television characters

will have higher self-esteem than those who are

low viewers.

Fourth and fifth grade black children who are
higher (or heavier) viewers of black-family
television programs and who have high positive
attitudes toward adult television characters

will have higher comparative racial esteem

than those who are low  viewers.

The hyposthesis set H4b below predicts that exposure will

be related to esteem depending on the intervening variable

of attitudes toward child television characters.

H4b1=

H4b,:

Fourth and fifth grade black children who are
higher (or heavier) viewers of black-family
television programs and who have high positive
attitudes toward child television characters

will have higher absolute racial esteem than

those who are low viewers.

Fourth and fifth grade black children who are
higher (or heavier) viewers of black-family
television programs and who have high positive
attitudes toward child television characters

will have higher self-esteem than those who are

low viewers.
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H4b.: Fourth and fifth grade black children who are
higher (or heavier) viewers of black-family
television programs and who have high positive
attitudes toward child television characters

will have higher comparative racial esteem than

those who are low viewers.

Given the central importance of modeling as an intervening
variable in the relationship between exposure and esteem, the
influence of parental and peer interpersonal communication on
attitudes toward television characters is examined.

Interpersonal communication about television characters:
Children wh6 do not watch or experience television modeling in
a vacuum, nor are children likely to hold attitudes or beliefs
independent of the beliefs and attitudes of those around them.
Communication about television, what is appropriate to view
and how television portrays characters are topics of conversa-
tion between children and others, especially their parents
(Wand, 1968; Niven, 1960; Barcus, 1969; McLeod, Atkin & Chaffee,
1972; Atkin & Greenberg, 1977). In fact, the most significant
social influence may be the family (Atkin & Greenberg, 1977).
Parents may serve the special functions of not only directing
children to or away from certain programs but may also interpret
or evaluate program content for children. Parents can make
evaluative statements about the programs and the characteriza-
tions within the programs. The impact of parental communication

about the content of television has been demonstrated in several
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studies. Hicks (1968) found that children displayed more
aggression following exposure to filmed violence whén an adult
co-viewer communicated positively about the violence depicted,
whereas aggression was less for those children who heard
negative statements about violence. More recently, Atkin and
Greenberg (1977) discovered that parental communication affects
pro-social behaviors (such as affection displays and altruism)
as well as anti-social behaviors (such as verbal aggression).

General learning is also enhanced by parental discussion.
Bogatz and Ball (1972) noted in their study that children learn
educational skills better when the parents discuss the content
of educational programs with them. Similarly, Atkin and Gantz
(1975) discovered that parental communication which helped
explain the content of a newscast increased the child's learning
of current events.

Younger children (e.g., fourth-fifth grade) are expected
to be more influenced byvparent's comnmunication about program-
ming, both because of the young child's greater reliance on
parents for information than older children (Saltztein, 1976)
and because parents may be relied on to provide clarity to the
often ambiguous modeling stimuli and/or lack of clear reinforce-
ment contingencies on television (Atkin & Greenberg, 1977).

Research addressing effective parental and peer discussion
and children's subsequent attitudes toward characters and
programs is scant. The impact of interpersonal communication is

expected to have effects similar to the previously cited research:
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children will be directly influenced by discussion of character-
izations, such that they will have lower evaluations of those
characters that are discussed in relatively less positive ways
than those when interpersonal communication is more positive.

In addition to looking at communication which comes from
parents and peers, the valence of communication about child and
adult actors is predicted.

The hypothesis set HS5 predicts that communication from
parents is related to the black children's attitude toward
black television characters.

HSa: Communication from parents which emphasizes

‘positive characteristics of black adult
television characters will be more related to
positive attitudes toward black adult television
characters for fourth and fifth grade black
children than communication that does not
emphasize positive characteristics.

HSb: Communication from parents which emphasizes

positive characteristics of black child
television characters will be more related to
positive attitudes toward black child television
characters for fourth and fifth grade black
children than communication that does not
emphasize positive characteristics.

The hypothesis set H6 predicts that communication from

peers is related to black children's attitude toward black
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television characters.

H6a: Communication from peers which emphasizes
positive characteristics of black adult
television characters will be more related
to positive attitudes toward black adult
television characters for fourth and fifth
grade black children than communication that
does not emphasize positive characteristics.

H6b: Communication from peers which emphasizes

positive characteristics of black child
television characters will be more related
to positive attitudes toward black child
television characters for fourth and fifth
grade black children than communication that
does not emphasize positive characteristics.

With the addition of these last two hypothesis sets, it
should be noted that the research has hypothesized three
influences on children's attitudes toward television characters:
(1) television exposure, (2) interpersonal communication from
parents, and (3) interpersonal communication from peers. 1In
addition, hypotheses sets Hl1l, H2, and H4 predict thfee inde-
pendent effects on esteem: (1) interpersonal communication from
parents, (2) interpersonal communication from peers, and (3)
television exposure as mediated by the children's attitudes
toward television characters. In both of these multiple pre-

diction sets, the relative effect of the three exogenous
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CHAPTER II

METHODS AND PROCEDURES

Administration

Survey data were collected from 82 fourth and fifth grade
black children in metropolitan San Jose, California, in May
1979. These children were in naturally integrated schools in
a middle to lower middle class section of the city.1
Questionnaires were administered by three white females, a
black femaleand a black male. In each measurement, at least
one black and one white administrator was present. Children
were surveyed regarding their self-esteem, attitudes toward
racial groups, amount of communication about black and white
people with parents and peers, amount of television exposure
to black and white family shows, their attitudes toward black
role depictions on television, and the extent of peer and
parental communication about television characterizations.

The administrators read the questionnaire to the students,

paced the administration, and included a "stretch" break in

the middle of the administration. Administration of the
questionnaire took between twenty and thirty minutes. Parental
consent was not regquired, but the school administration informed
the parents that the children would be answering some questions
about television for researchers from the university.

Measures

Overview: This research investigated the effects of
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communication on esteem. Each of the measures of communication
contained the same root concepts as the measures of esteem used
in the research. For instance, part of the esteem measure
contained the concept "importance." Children were asked if
they thought they were "Very important," "Pretty important,"
"Not very important," or "Not important."” To assess the content
of communication, importance was part of the communication
measure; children were asked, for instance, "How often do your
friends tell you that black kids are . . . important? "A lot,"
"Sometimes," "Not often,"” and "Never." Thus, root concepts
within the esteem measures were also in the communication
measures and consequently were repetitive throughout the
questionnaire. This repetition of concepts within the measure-
ment instrument could have contributed to possible fatigue
and/or response sets.

To handle fatigue, colorful sheets of papers separated
measurement areas, and the children were given a "stretch"
break during the administration. Second, the order of the
questions was varied which also handled possible response set
problems. There were two final vefsions of the questionnaire
administered. One version measured parental communication
first and the other measured peer communication first (after
self-esteen which was always measured first). Within questions,
items were varied in order, and in some instances even the
response categories were varied (see Appendices for a copy of

questionnaire).
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Demographic information was always asked at the end of the
questionnaire. At no time were the children asked to identify
their own race; the administrators identified the child's race
on the questionnaire as they were collected from the child on
an individual basis.

Esteem. In line with the distinctions made regarding
esteem in the rationale section, this dependent variable was
measured three different ways. All the esteem indices contained
measurement concepts similar to the ones utilized in the
extensive research done by Rosenberg (1965) and Coopersmith
(1967) . The current measurement was adapted to fourth and
fifth grade children from a scale designed by Schwartz and
Tangri (1965). The Schwartz and Tangri measure was developed
to assess the self-esteem of sixth grade black children and
has been validated in black schools. 1Its format was a set of
ten items in semantic differential form. Several changes were
made in the Schwartz and Tangri measure in order to adapt to
the current sample.

Pirst, given the younger age of the current research
sample (fourth and fifth graders vs. Schwartz and Tangri's
sixth graders), the items were recast into a form similar to
the Coopersmith scales which were designed for use with 8 to 10

year old children (the current sample ranged in age from 9 to

12, with a mean of 10.1, and only three 12 year olds). Even

research with older adolescents (Dates, 1979) has found it
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necessary to modify semantic differential scales to fit the
chiiére;. Thus, for the current study, the scale items were
cast in question form with response categories of "VERY (good),"
"PRETTY (good)," "Not Very (good)," "Not (good)" responses
rather than semantic differential spaces.

Second, the Schwartz and Tangri instrument was shortened.
The original scale was adopted from the evaluative scales of
méaning investigated in the seminal Osgood, Suci, and Tannenbaum
(1957) research. To a set of seven of these evaluative meaning
scales, Schwartz and Tangri added three of their own:
smart/stupid, square/cool, and tough/soft. They added these
because they had observed these to be part of the jargon of
the children in the 1950's. This set of ten items was summed
by Schwartz and Tangri to form the children's index of self-
esteem, and no statistical analyses were performed which might
give evidence for dimensibnality or item interactions.'

In the interest of parsimony, at the outset of the current
research it was decided to reduce the ten items to six.
First it seemed reasonable to exclude those items that 14 years
ago were judged by Schwartz and Tangri to be part of the
children's jargon. They presented no theoretical reasons for
including the items and it is questionable whether there are
any clear referents for some of the items today (e.g., square/
cool, tough/soft). Second, looking back to the original
Osgood, Suci, and Tannenbaum research, it is evident that the

important/unimportant item was related to the useless/useful
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item and the superior/inferior item was related to the good/bad
item. Therefore, in an attempt to shorten the instrument, the
redundant useless/useful item was eliminated. Although the .
superior/inferior item also appeared redundant in the Osgood,
et al. research, it was retained in the final instrument since
it allows for a direct self-other comparison. Thus, six esteem’
items were included in the instrumentation: (1) good/bad,

(2) important/unimportant, (3) selfish/unselfish, (4) friendly/
unfriendly, (5) kind/cruel, and (6) superior/inferior.

Third, when taking these esteem items and casting them
into the more suitable nonsemantic differential form, one
could choose either the positive characteristic (e.g., good) or
the negative one to measure (e.g., bad). Due to the sensitive
nature of the data collection, the items were cast in positive
form, so that children were asked a question such as "I think
I am..." followed by the four concept measures "Very Good,"

"Pretty Good," "Not Very Good," and "Not Good."
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The six scale items are shown below:

PLEASE TELL US WHAT YOU ARE LIKE:

I think I am. . .
VERY PRETTY NOT VERY NOT
GOOD GOOD GOOD GOOD
VERY PRETTY NOT VERY NOT
IMPORTANT IMPORTANT IMPORTANT IMPORTANT
VERY PRETTY NOT VERY NOT
UNSELFISH UNSELFISH UNSELFISH UNSELFISH
NOT NOT VERY PRETTY VERY
FRIENDLY FRIENDLY FRIENDLY FRIENDLY
NOT NOT VERY PRETTY VERY
KIND KIND KIND_ KIND
NOT NOT VERY PRETTY VERY
SUPERIOR SUPERIOR SUPERIOR SUPERIOR

Three types of measurement indices of esteem were
instituted: (1) self-esteem, (2) absolute racial esteem, and
(3) comparative racial esteem.

Self-esteem is that measure of the child's conception of

his/herself..- Children were asked to assess themselves with
responses to "I think I am. . ." followed by the six esteem
items (See Appendix B). Shown in Table 1 is an inter-
correlation matrix of the children's responses. As Table

1l indicates, items were not highiy correlated (a coefficient
of .19 would be significant at p<.0l1), yet are fairly
consistent in magnitude except for the unselfish item.
During administration, several students indicated difficulty

with the unselfish item, especially when having
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Table 1

Simple Correlation Coefficients for
Self-Esteem Items

"I m Ll L ."

good important unselfish friendly kind superior

good X

important 0.159 x

unselfish* -0.053 0.203 X

friendly 0.150 0.206 -0.237 X

kind . 0.129 | 0.104 0.027 0.112 X
superior - 0.290 0.090 -0.120 0.113 0.364 X

*excluded in index construction
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to deal with "Not Unselfish," which apparently is a problem-
atic double negative. Difficulty with this item may have con-
tributed to.the low and several times negative correlations
with the other items. This‘will also become apparent with
the other esteem measures intercorrelations. Thus, in order
to form an index of esteem items, it seemed prudent to
exclude the unselfish item. Therefore, the five remaining
items were summed (possible range = 5 to 20) to form an index
of self-esteem (x = 15.89, SD = 1.75, skew = 0.413). A
principal components factor analysis was done to generate
factor score coefficients to weight the scale itéms and
build a weighted scale, but the weighted scale was highly
correlated (r= .72) with the purely summative scale, so
weighted scales were not utilized in the research.

The second type of esteem measured was absolute racial

esteem. This type of esteem refers to how a child judges
people of the same race as him/herself. Questions for this
measure consisted of those which asked a child to give his/
her conception of black people in real life. The stem '
question consisted of the following statement: "I think
BLACK (Kids) in real life are . . ." The six root concept
items followed with Very, Pretty, Not Very, and Not as the
scale item qualifiers (see Appendix L). The intercorre-
lations are shown in Table 2. Items were summed (possible

range was 4 to 20, excluding the unselfish item) to form

the index (x = 15.69, ‘SD = 2.267, skew = 0.216).
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Table 2

Simple Correlation Coefficients for
Absolute Racial Esteem Items

"I think black kids in real life are . . ."

good important unselfish friendly kind superior

good X

important 0.321 x

unselfish* 0.312 0.244 x

friendly 0.039 0.021 -0.087 X

kind 0.706 0.281 0.172 0.065 X

superior 0.272 0.487 0.009 0.070 0.336 X

*excluded in index construction
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Comparative racial esteem was the third type of esteem.
measured. This refers to how a child sees his/her racial gJ;c;up
in comparison with another racial group, in this case how a black
child views his/her own racial group compared with whites. Again,
this measure taps the child's attitude toward black children as
absolute esteem, but also includes a measurement of the child's
conception of white children. This measure of the child's per-
ception of white children was identical in form to the measﬁre for
absolute racial esteem for black children, except for asking for
perceptions of white children. The black items were subtracted
from the white and then the five items were summed to form an

index of comparative racial esteem (x= -0.415, SD = 3.16, skew = -.55).

Interpersonal communication. Parental and peer sources of

interpersonal communication were measured. Children were asked
about the amount of communication they engage in with each of
these sources about black children. Questions were phrased:
"How often do your parents (friends) tell you that black kids
are..." with response ranges of "A Lot," "Sometimes," "Not Often,"
and "Never." The five root concepts, with unselfish excluded to
conform to the esteem measures, were presented for their evalua-
tion (i.e., good, important, friendly, kind, and superior [see
Appendix H,M]). The simple intercorrelation coefficients are
shown below in Table 3. The parental communication index had a
mean of 13.27, SD = 4.075, and was skewed -0.468. The peer communica-
tion index had a mean of 13.506, SD = 4.075, and was skewed

-0.334.
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Simple Correlation Coefficients of
Interpersonal Communication Items for Parents and Peers

"How often do your parents tell you that black kids are . . ."

Parents good important unselfish friendly kind superior
good X

important 0.604 X

unselfish* 0.531 0.531 X

friendly 0.716 0.555 0.565 X

kind 0.590 | 0.484 0.466 0.768 X

superior 0.593 0.566 0.549 0.640 0.666 X

"How often do your friends tell you that black kids are . . ."

Peers good important unselfish friemdly kind superior
good X

impartant 0.576 X

unselfish* 0.379 0.313 X

friendly 0.597 0.636 0.201 X

kind 0.769 0.580 0.379 0.721 x

superior 0.471 0.420 0.062 0.39% 0.391 X
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Television exposure. Television exposure includes

exposure to programs in which black people are cast as the
central characters. In the 1978-1979 season this included
"What's Happening,"” "Good Times," "Diff'rent Strokes," "The
Jeffersons," and "Fat Albert" (a cartoon show with a live
character introduction by Bill Cosby). See Appendix G,I,L for
the measures. There were other shows in the 1979 season
that had black characters who were a major part of the show,
namely "White Shadow" and "Welcome Back Kotter," but the main
characters in these shows are white. Thus, the measure of
overall exposure to black programming consisted of a
summation of the rating given to the five black shows with
central black characters. Children were asked "How often
do you watch" with "Every Week," "Most Weeks," "Some Weeks,"
and "Once in a while or Never," as response options. For
each show, a child could receive a score of one for the last
response, up to a score of four for "Every Week." Thus,
when the responses are summed the child could have a possible
score of 5 for low viewership up to a possible high score
of 20. The actual range of scores was from five to twenty,
with x = 10.681, SD = 4,424, skew = 0.581. The viewership
items were all correlated as shown in Table 4.

In addition to the index tapping the amount of overall
viewing of black television programs, it was of interest
to explore the relative amount of viewing of black program

viewing to white program viewing. Children were also asked



50.

Table 4

Inter-Item Correlations for
Exposure to Black-Family Television Shows

"How often do you watch

Whét's Good - Fat Diff'rent
Happening Times Jeffersons Albert Strokes

What's Happening X

Good Times 0.652 X

Jeffersons 0.479 0.527 b'e

Fat Albert 0.472 0.395 0.517 X

Diff'rent Strokes 0.066 0.274 0.171 0.447 X
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to respond to questions about their exposure to shows that were
dominated by white characters (see Appendix G,I,L). Shows from
this category are much more extensive, so a sample of these
shows that air in the approximate same time slot as the black
dominated shows, and which were comedy/family type shows was
chosen for comparison. These white dominated shows were
"Happy Days," "Eight is Enough," "Laverne and Shirley,"
"Three's Company,” and "Mork and Mindy." From this exposure
information, combined with the information about black
program viewing, a measure was constructed by subtracting the
black dominated exposure index from the white dominated
television exposure index for each child. This measure will
not be used to test the hypotheses, as the sample selection
of white dominated shows was certainly not exhaustive or
systematic. This information will serve as exploratory
information regarding the relative amount of time a child
chooses to watch white vs. black shows when they are
competitive with each other.

Attitudes Toward Television Characters. This mediation

variable assesses the children's attitude toward certain
types of characters. Specifically, the effects of exposure
were expected to be mediated by how much the child likes a
set of characters. An index of favorableness was formed

by summing the children's responses to the item: "Here is a
list of people on TV; please tell us which ones you like

or don't like." This was followed by a list of characters (see
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Appendix c) which included both child and adult black characters.
Two indices were formed from the child's response to the adult:
and the children on television. The adult index measured
preference for Mrs. Walker (on "What's Happening”), Bill Cosby
(on "Fat Albert"), Florida Evans (on "Good Times"), and Louise
and George Jefferson (on "The Jeffersons"). The child index
measured preference for Dee, Rogar, and Re-Run (on "What's
Happening"), Thelma and JJ (on "Good Times") and Arnold (on
"Diff'rent Strokes). Preference was measured with "Like a Lot,"
"Like a Little," and "Don't Like." The child index (possible
range = 6 to 18) had a mean = 14.936, SD = 2.241, skewness =
0.373, and range = 10 to 18. The adult index (possible range =
5 to 15) had a mean = 11.634, SD = 2.313, skewness = -0.229,
and a range of 7 to 15. The intercorrelations are shown in
Table 5.

Interpersonal Communication about Television Characters.

This set of measures involved assessment of the communication

a child receives about characters on television from both his/her
parents (Appendix E) and his/her friends (Appendix J). Children
were asked "Here is a list of people on TV; blease tell us

which ones your friends (parents) like or don't like."

Following this was a list of characters identical to the list
presented to the children when they were asked to identify the
characters they liked. Children were asked to indicate if they
thought their parents (friends) "Like a Lot," "Like a Little,"

or "Don't Like." As with the child's own attitude toward the
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Table 5

Inter-Item Correlations for
Attitudes Toward Black Television Characters

Child Characters

Re-Run Rogar Dee JJ Thelna Arnold
Re=-Run X
Rogar 0.491 X
Dee -0.155 0.217 X
JJ 0.165 0.407 0.185 x
Thelmna 0.293 0.341 0.029 0.447 X
Arnold 0.260 0.051 -0.267 0.398 0.390 X
Adult Characters
Mrs, Bill Florida George Louise
Walker Cosby Evans Jefferson Jefferson
Mrs. Walker X
Bill Cosby 0.147 X
Florida 0.275 0.334 X
George 0.278  0.318  0.487 x
Louise 0.329 -0.245 0.564 0.561 X
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charaéters, two,indices were formed by summation, one for child
actors and thé.other for adult actors. The adult index again
measured liking for Mrs. Walker, Bill Cosby, Florida Evans, and
Louise and George Jefferson, and the child index measured

preference for Dee, Rogar, Re-Run, Thelma, JJ, and Arnold. The

parent communication about child actors index (possible range =

6 to 18) had a x 14.061, SD = 3.098, skewness = 0.435, and an
actual rangé of 7 to 18. The parental communication about adults
on TV index had a possible range of 5 to 15, x = 11.044, SD =
2.929, skewness = 0.326, and an actual range of 5 to 15. The
indices for friend communication had the same possible ranges,

6 to 18 for communication about child actors, and 5 to 15 for
adult actors. The friendship communication about child actors
had a x = 13.707, SD = 2.769, skewness = ~-.271, and actual range
= 7 to 18. For the adult actor éommunication index the x =
10.405, SD = 2.585, skewness = -.277, and actual range = 5 to 15.

The intercorrelations are in Table 6 and Table 7.

Statistical Analysis

Each of the hypotheses was considered supported if the
Pearson product-moment correlation coefficient is statistically
significant at alpha < .05. Hypothesis four requires an
elaboration analysis and will also be considered supported if
the correlation coefficients are significant at alpha < .05.
This statistical significance level is a good indicator given
the sample of 82: to be significant at .05, the correlation

coefficient would have to exceed .20.
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Inter-Item Correlations for Interpersonal -
Communication from Friends About Television Characters

Child Characters

Re-Run Rogar Dee JJ Thelma Arnold
Re-=Run b4
Rogar 0.491 x
Dee 0.252 0.439 x
JJ 0.502 0.256 0.336 X
Thelma 0.332 0.357 0.167 0.330 X
Arnold 0.274 0.190 0.163 0.186 0.390 X
Adult Characters
Mrs. Bill Florida George Louise
Walker Cosby Evans Jefferson Jefferson
Mrs. Walker x
Bill Cosby 0.505 X
Florida Evans 0.414 0.417 X
George Jefferson 0.405 0.523 0.228 X
Louise Jefferson 0.391 0.427 0.446 0.760 X
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Inter-Item Correlations for Interpersonal
Communication from Parents About Television Characters

child Characters

Re-Run Rogar Dee JJ Thelma Arnold
Re-Run X
Rogar 0.525 X
Dee 0.540 0.600 X
JJ 0.582 0.269 0.271 X
Thelma 0.615 0.457 0.142 0.693 X
Arnold 0.379 0.357 0.227 0.342 0.294 X
Adult Characters
Mrs. Bill Florida George Louise
Walker Cosby Evans Jefferson Jefferson
Mrs. Walker X
Bill Cosby 0.450 X
Florida Evans 0.389 0.508 X
George Jefferson 0.247 0.370 0.438 X
Louise Jefferson 0.285 0.312 0.463 0.841 X
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In addition to the simple tests of the hypotheses,
regression analyses were done on the model in order to yield
coefficients which will indicate the relative amount of
influence each variable has on the appropriate dependent
variable. In addition, the overall amount of variance
accounted for by the model elements will be presented.

Exploratory analysis of white and black program viewing
and the effect on esteem was done by examining the correlation

coefficients.
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CHAPTER III

RESULTS

Overview

This chapter contains the results of the tests of the
six hypothesized relationships, descriptive statistics of
the results, analysis of the esteem model, and exploratory
findings. The chapter will begin by describing the set of
responses to each measure. Next, results of the tests of
six hypotheses will be presented, in this order: (1)
communication influences on esteem; (2) television exposure
and character attitudes; (3) the relationship between character
attitudes and esteem; (4) the influence of both parent and
peer communication on attitudes toward characters. The
third major part of this results chapter will present findings
addressing the entire model and the interactive effects of each
of the influences on esteem. The last major portion of this
section will present exploratory results.

Descriptive Results

Esteem. There were three measures of esteem; self-
esteem, absolute racial esteem, and comparative racial esteem.
All of these indices had five items, and had a possible
score range of 5 to 20, with 5 indicating low esteem and
20 indicating high esteem. A midpoint score would be 12.5.

The self-esteem index had a mean of 15.9, a standard deviation
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of 1.75, and was slightly skewed positively at 0.41. This
skewness indicates that the median is close to the theoretical
mean of possible responses, i.e., close to 12.0. However, the
mean and the small standard deviation indicate that the pre-
ponderance of scores are above the theoretical (12.0) mean.

For absolute racial esteem, the mean was 15.7, with a
standard deviation of 2.27, and again positively skewed at
0.22. Again, a large number of cases are distributed above
the theoretical mean.

Comparative racial esteem index had a theoretical mean
of zero, as it was a subtraction of attitudes toward black
children and attitudes toward white children. 1In fact,
the mean response was -0.415 with SD = 3.16, and skewed
-0.55. This negative mean indicates that, overall, black
children saw black children in a more favorable light than
they saw white children (i.e., the measure for attitudes
toward black children was subtracted from the measure for
attitudes toward white children). This measure had a
theoretical range of from -16 to +16. The actual range was
from -14 to +10, even though it was skewed toward the mean.
The intercorrelations among the three esteem measures are
shown in Table 8.

Interpersonal communication. Both parental and peer
communication about black children were measured in this
study. Each of these indices had a range of 4 to 20, with

a theoretical mean of 12. The parental communication index
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Intercorrelations of Esteem Measures

60.

Self-Esteem Absolute
Self-Esteem X
Absolute Esteem .328 X
Comparative Esteem .120 .473
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had a mean of 13.27, a standard deviation of 4.07, and was
negatively skewed at -0.47. A mean score of 13.27 is not
far from the theoretical mean, and the scores were well
distributed as indicated by the standard deviation.

The peer communication index was similar to the adult,
with a wide range of scores (SD = 4.075), distributed
around the mean X = 13.51), and negatively skewed
(skewness = -0.33). A t-test of the difference between
parent and peer communication was nonsignificant (t 1.0,

p <.475).

Television exposure. Two measures were taken of
television exposure. One was an index of exposure to family
programs in which blacks were cast as major characters. This
index was used to test hypotheses 3a and 3b. The possible
range of scores for this index was low viewership of 5 to
highest possible.viewership of 20. The theoretical mean would
be 12.5 The actual mean was 10.68, with a SD of 4.42, and
skewed 0.58. Thus many of the children were responding that
they watched "some weeks" to "most weeks."

The second measure of television exposure tapped relative
exposure to black family shows by subtracting viewership
levels for 5 selected black programs from the 5 white program
viewership levels. This subtraction should yield a mean of
zero if there were no difference in viewership levels. The

possible range is -15 to +15. However, the actual mean was
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5.49, SD = 4.28, skewness = -0.28, indicating that viewership
was higher for these five white programs than for these five
black programs. This is ‘an interesting finding to be discussed
in chapter four.

Attitudes toward black television characters. There
were two indices of attitudes toward television characters,
one assessed attitudes toward black adult and the other black
child characters. The child index had a possible range from
6, indicating that each of the six characters in the index
were not liked (i.e., a "don't like" response), to 18,
indicating that each character was liked "a lot." The actual
mean was more than a standard deviation higher than the theo-
retical mean of 12 (X = 14.94, SD = 2.24, and skewness = -0.373).
Thus, children appear to have fairly positive attitudes toward
child characters.

The results of the adult index are also positive but not
as much. The theoretical mean of this index with a possible
range of 5 to 15 is 10. The actual mean was not quite a
standard deviation away at 11.63 with SD of 2.31, and skewed
negatively -0.23. A t-test of the differences between the
mean attitudes toward black adult characters and black child
characters was significant (t = 7.91, p £.001). To do
this test, the indices were made comparative by adding a

constant of 2 to the adult index.
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Interpersonal communication about television characters.
Here, two communication sources were assessed, parents and
peers. For each of these sources, communication about adult
and child characters was assessed. Thus, there are four
indices of interpersonal communication about television
characters.

The content of communication from peers could vary from
liking black characters "a lot" to "don't like." A low
score of 6 for child character,preferenée and a low score
of 5 for adult character preference would indicate that a
child didn't like each of the characters in the index.

Thesé two low scores differ because 6 characters were chosen
for the child character index, while only 5 were chosen for
the adult. Conversely, a score of 15 and 18 respectively
would be an indication that the child's friends preferred
all of the characters in the index. The mean for the peer
communication about child characters was 13.71 with a SD

of 2.77 and skewed negatively at -0.27, indicating that

the mean is less than a standard deviation higher than the
theoretical mean, and with the negative skew would mean
that the majority of children received communication from
their peers that was positive about black child television
characters. Communication received from their peers about
black adult television characters is not so positive. The
mean was 10.40, sSD = 2.58, and skewed -0.27. This mean is

substantially below the theoretical mean. Yet the moderately
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negative skew indicates that many of the cases are clustered
toward or beyond the mean. A t-test of the differences
indicates that children receive different communication
about adult characters than child characters (t = 4.02,

p €<.001). To do this comparison test a constant of 2 was
added to the adult index.

Similar discrepancies between communication about adult
and child characters seem to originate from parents (t = 3.70,
p £.001). To calculate the t, a constant of 2 was added to
the index. The parental communication about children on
television had a mean of 14.06, a SD = 3.10, and was
positively skewed at 0.43. The parental communication about
adults on television measure had a mean of 11.04, with a SD
of 2.93 and skewed at 0.33. Thus, both peer and parental
communication, while being positive about black child and
adult characteré, is significantly more positive toward
black child characters.

In Table 9 below, a summary of the descriptive
statistical results is shown.

Test of Hypotheses

The section presents the results of the test of each of
the eighteen hypothesized relationsﬁips.

The first set of hypotheses, i.e., Hypotheses la, 1b,
and lc, stated that communication from parents that emphasizes

positive characteristics of black people is related to higher



65.

8C°0- 8G°¢ ov° 0T 0°0T ST o3 § sxoyoeIeYD JTNpe JNOqQY

LZ°0- 8L°C TIL°ET 0°¢t 8T O3 9 saojoRIeYO PITUYO INoqy
sI199d

€E€° 0+ £€6°C v0°0T 0°0T ST O3 ¢ sIxoydeIeyO JITNpe Jnoqy

SEP° O+ 0T° ¢ 90° %1 0°2T 8T ©03 9 ' sxsjoexeyd PTTIYD Jnoqy
sjuaxed
SYTLOVIVHO NOISIAATIAL INOLIVY NOILVYDINNWWOD TYNOSYIJYILNI
LE®O- vee 143 AS 0°¢CT 8T O3 9 sI930eTeYO PTTUD oerd
€C° 0~ T1€°¢ €9° 1T 0°0T ST 03 § sIxojoeTeld JITNpPe Joetd
SYALOVIVHO NOISIAATIL MOVId QYYMOL SIANLILLY
8C°0- 8C°V 6v°S 0°0 ST+ 03 GT- smoUys S3TYM STl JoeTd
8G° 0+ [4 2 89°0T STl 0¢ O3 & smoys Aftwey oeld
ANSOdXT NOISIAITIL
€€ 0~ LOY TS €1 | 0°¢ct 0Z o3 ¥ I99d
Ly°0- L0V LT ET 0°¢t 0 O3 ¥ Juaxed
NOIIVOINAWWOD TYNOSYIJVILNI
SS°0- 91°¢ V°0 - 0°0 ST+ 03 ST- wa93s9 aATIeIRdWwod
cC° 0+ Le°¢ L°ST S°C1 0Z o3 & u993sd IAJINTOosSqVY
iv° 0+ SL 1T 6°ST S°C1l ¢ O3 § U933 s3-JTOS
WIILSHT

uesan asbuey

SSOUMINS as X TeoT39I09Y], a1qrssod XopuIr

6 °Tqel

(zg=u) s9dOTpul Jo Aaeuums aar3xdradosag



66.
self-esteem than communication that does not emphasize
positive characteristics of black people. This set of
three hypotheses, included the criterion variables of
self-esteem (i.e., "I think I am . . ."), absolute racial
esteem (i.e., "I think black children in real life are. . .")
and comparative esteem (i.e., "I think white children in
real life are . . ." minus "I think black children in real
life are . . ."). For hypotheses la and 1lb, which hypo-
thesized a relationship between communication and absolute
esteem and self-esteem, respectively, the data were
supportive.

The relationship between parental communication and
self-esteem was moderate in size (r = .290, p £.006), while
the relationship between parental communication and absolute
racial esteem was larger (r = .418, p £.002). The relation-
ship between comparative racial esteem and parent communica-
tion was not significant (r= -.155, p €.088), yet in the
right direction. See Figure 2.

The second set of hypotheses, i.e. Hypotheses 2a, 2b,

and 2c, stated that communication from peers which emphasizes
positive characteristics of black people will lead to higher
esteem among black children than communication which does
not emphasize positive characteristics of black people.

The relationship between peer communication and self-

esteem was not significant (r = -.112, p <.171). Also, the
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relationshipcﬁ comparative esteem to peer communication was
nonsignificant (r=-.léé, p<.083). However, the posited relation-
ship of peer communication to absolute racial esteem was supported
by the data (r=.376, p<.002). See Figure 3 for a summary of results.

Given the results of the tests of the first two sets of
hypotheses, it is clear that absolute racial esteem is signifi-
cantly related to these interpersonal communication patterns.

The third set of hypotheses, i.e., Hypotheses 3a and 3b,

hypothesized that black children who are high viewers of black
television programs will have more positive attitudes toward
black television characters than black children who are low
viewers of such programs. Hypothesis 3a tested the effects of
exposure on attitudes toward black adult characters, while
hypothesis 3b tested the effects of exposure on attitudes
toward black child characters.

Both hypotheses were supported. The relationship between
viewership and attitudes toward black adult characters was
most impressive (r=.604, p<.00l); the relationship for child
characters was also significant (r=.232, p<.03). See Figure 4
for a summary of results.

The fourth set of hypotheses, i.e., Hypotheses 4al, 4a2,

4a3, 4bl, 4b2, 4b3, predicted that exposure to black family

television programs is related to more positive esteem for
those children who have more positive attitudes toward black
television characters, than for those who are less positive.

The simple relationship between exposure to these programs
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FIGURE 2

Results for Hypotheses la, 1lb, 1lc

Parental Communication r = .418*% Absolute Racial
About Black People ::::::::: ‘\9Esteem (Hla)
r= .290*—pSelf-esteem (Hlb)

r = -.,155 Comparative
S Esteem (Hlc)

*p(.05

FIGURE 3

Results for Hypotheses 2a, 2b, 2c

.376*\\$Absolute Racial

Peer Communication ‘_____—____r
About Black People Esteem (H2a)

‘-\‘\\\\§r

r

«ll2=—3 Self-esteem (H2b)

-.162 Comparative
\\5‘Esteem (H2c)

*p<.Q5
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FIGURE 4
Results for Hypotheses 3a, 3b
Attitudes Toward Black Adult
./,,Television Characters
r = .604*

Exposure to Black
Family Television
Shows ‘

)
]

.232%
~\\’Attitudes Toward Black Child
Television Characters

*p<.05
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and self-esteem was significant (r=.200, p £.05). 1In the
case of absolute racial esteem the simple relationship
between program exposure and absolute racial esteem was
nonsignificant (r=.184, p<.07). The relationship between
exposure and comparative racial esteem was also nonsignificant
(r=.027, p £.40).

In order to elaborate the relationship between exposure
and esteem, the sample was split at the mean to form groups
of those children with high positive aﬁtitudes toward black
characters versus those with attitudes that were not as
positive. Table 10 shows the simple correlation coefficients
for both child and adult characters for each of the three
hypotheses. A transform from r's to z's (Blalock, 1972) was
done to test the significahce of the differences between the
correlation coefficients. Two of these were significant:
the elaboration for adult characters for absolute esteem
(z=3.432, p £.002) and for self-esteem for adult characters
(z=4.724, p<.001). Three of the four others were in the
direction predicted. Given these results, Hypotheses 4al and
4a2 were supported for adult models.

The fifth hypotheses set, i.e., Hypotheses 5a and 5b,

predicted that communication from parents which emphasizes the
positive characteristics of black characters on television
will be related to more positive attitudes toward television

characters by fourth and fifth grade black children than
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Mean Split Elaboration for Hypotheses 4a, 4b, and 4c:
Correlation Between Exposure and Esteem for
Two Levels of Attitude Toward Television Characters

Attitudes Toward
Adult Characters

Low

High

Attitudes Toward
Child Characters

Low High

Absolute .030

Esteem

2]
]

H: 4a2

Self- r
Esteem

.027

H: 433 r = .091

Comparative

Esteem

.206*

.263*

.149

4b

4b

4b

.115 < .151

.170 > .152

.040 < .140

*p<.05
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communication which does not emphasize positive character-
istics. Both of these hypotheses were suppofted.

The relationship between the child's attitudes toward
black adult television characters and the type of communica-
tion their parents engage in regarding those characters was
large (r = .732, p&001) and significant. Similarly, the
relationship between the type of communication they reported
their parents gave them regarding child characters and
the children's actual attitudes toward those characters was
also significant (r = .572, p<.001). See Figure 5 for results.

The sixth hypothesis set, i.e., Hypotheses 6a and 6b,

p