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JOHN RICHARD VERDUIN, JR.

This study investigated and evaluated the process and product as-
sociated with a cooperative curriculum study conducted in the Cassopolis,
Michigan, Public Schools. The curriculum study lasted for one school
year with the evaluation study following for eleven months after.

The curriculum study utilized most staff members in a cooperative
effort to identify, evaluate, and foster solutions to problems in the curric-
ulum. Small groups worked on eight problem areas to investigate and pro-
pose change in the areas. The curriculum study was led by an elected
steering committee and assisted by three university curriculum specialists.

The population for this study was 45 teachers and administrators of
the school system. Three questionnaires, interviews, and observations
were the data collection devices. The questionnaires devised by the
writer were administered to participants at three points: one immediately
following the study; the second, five months later; and the third, eleven
months after the study. The questionnaires served as check points to de-
termine the change in the participants and curriculum and tle value of the
changes. Observations and interviews were conducted between the last
two questionnaires to determine the same changes and value.

Hypotheses were designed to check increased interest in and aware-
ness to problems of education, democratic and professional attitude change,
cohesiveness of staff, re-education of staff, and changes in ideas and per-

suasions about education as a result of a cooperative exposure to curriculum
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JOHN RICHARD VERDUIN, JR.
change. Also the effect of small group work for curriculum change, the
desire for and actual continued curriculum work, and the value of the cur-
riculum changes were tested in the hypotheses.

In the review of literature, a comparison was made between the
subject-matter expert approach to curriculum change and the cooperative
approach. From this comparison, a rationale was offered which suggested
that the cooperative approach presented more opportunity for behavior change
in participants, more continuity of curriculum work, and more effective and
worthwhile change in the curriculum. These three main categories were
considered in this study also.

The data showed a noteworthy change in the behavior of the partic-
ipants and also indicated that curriculum work was continued after the com-
pletion of the original study. The usefulness and effectiveness of curric-
ulum changes were clearly indicated by those people who utilized the
changes in their professional situations.

More specifically, interest in education and its problems was in-
creased. Participants became more aware of educational problems and
were alerted to inconsistencies in their own curriculum. A more demo-
cratic and professional attitude resulted from the cooperative effort of par-
ticipants and greater concern for students, fellow educators, and education

in general was evidenced.
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JOHN RICHARD VERDUIN, ]JR.

More cohesiveness and better rapport was noted. Participants
felt that the curriculum study was a learning experience and indicated
many changes in their personal opinions and persuasions about educating
young people. Most changes were either maintained or increased at the
last check point. Also small group work was considered effective for
fostering curriculum change.

Although some disenchantment about continued curriculum work
was registered in questionnaires, actual curriculum work was conducted
by most staff members the year following the original study. This work
included evaluation of new and old concerns, attention to proper imple-
mentation of suggested changes, and actual investigation and problem
solving of new and old problem areas. A new curriculum study was in-
itiated by the staff.

It was concluded that this cooperative approach to curriculum change
fostered valuable change in the participants and worthwhile change in the

curriculum.
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CHAPTER 1

INTRODUCTION

Statement of Problem:

This study will investigate the merit of a cooperative approach to
curriculum improvement. The investigation will be conducted in the form
of an evaluation with both process and product receiving attention. To
evaluate a cooperative approach to curriculum improvement effectively,
process and product must be examined and evaluated together.

The locale of this study is Cassopolis, Michigan. The purpose
is to evaluate a cooperative approach to curriculum improvement, to ascer-
tain its value to a school system, and to derive some generalizations and
implications which might have relevance for other school systems interested
in curriculum study. The evaluation of group process and interaction along
with an evaluation of the recommended improvements may determine the ef-
fectiveness of a cooperative approach to curriculum change as experienced
in Cassopolis, Michigan.

To adequately appreciate and understand the meaning of the cooper-
ative approach to curriculum change, it will be compared and contrasted
with the subject-matter expert approach. From this comparison and the
Teview of related literature, a rationale for cooperative procedures will be

-1 -
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built. A description of the curriculum study under investigation, the meth-
odology for the study, and the presentation and analysis of data will com-
plete the attempt to validate a cooperative approach to curriculum study.
Conclusions, (h}lications and recommendations for additional research will
conclude this report.

In contemporary American education there is a conflict as to how cur-
riculum change should be effected to meet the needs and demands of a rapidly
changing society and to keep America strong in the face of world conditions.
The controversy on how and who should foster the necessary curriculum
change received its impetus from the Sputnik incident and the concern for ed-
ucation which it prompted. The concern is receiving important notice by
both educators and laymen today. To clarify the role of the curriculum im-
provement agent and the basis for curriculum change is of prime importance
today. This study will direct its attention to the problem of curriculum
change and will attempt to shed some light on the entire process.

Although the notions associated with the cooperative approach to
currlculum study are not new, limited relevant research appears on the sub-
ject.

Since limited research appears on the subject of cooperative proced-
ures, and an effort to help clear up the current controversy on curriculum

improvement processes is necessary, a need can be expressed for this study.
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Need for the Study:

American society is dynamic and complex. Change is ever present.
To properly serve the people who live in our society, a social institution
should be alert to insure that its services continually meet the needs of its
clientele. The school, therefore, must continuously assess its program
and foster appropriate change if the needs of its clientele are to be met.

Shane and McSwaLin1 support continuous evaluation and improvement
of the curriculum because these processes help keep a school capable of
vigorous service. They contend that such activity keeps a school in bal-
ance with the changes and increasing complexity of society. Schools
should strive to anticipate the demands and requirements which a rapidly
changing society imposes upon children in school and in adult life in years
to come.

To have effective change in the curriculum there must be a change

in the behavior of teachers. 2

To change the curriculum and to have ef-
fective and continuous evaluation, staff members must experience a behav-
ioral change. Educators tend to retain ideas about education which have

existed for many years, and in order for those ideas to change, people must

change.

1 Shane, Harold and McSwain, E. T., Evaluation and the Elemen-
tary Curriculum, New York, Henry Holt and Company, 1958.

2 Miel, Alice, Changing the Curriculum: A Social Process, New
York, D. Appleton-Century Company, Inc., 1946.
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The collection of writings by Benne and Muntyan 3

supports the no-
tion that change in the curriculum is a change in the system of relation-
ships and roles which constitute the structure of the school and in the pro-
cesses or activities which these roles and relationships support and permit.

Since change in the curriculum may be viewed as change in the re-
lationships and behaviors of participating members, the need for investiga-
tion and evaluation into the social interaction and process present during
curriculum improvement work is important. Evaluating both the process
and the actual curriculum changes can determine two dimensions of curric-
ulum improvement. Determining the appropriateness and effectiveness of
the change in participants and the curriculum is as important as bringing
about the change itself.

In contemporary America there are two opposite points of view on
curriculum improvement which are the extreme poles on the curriculum change
continuum. The subject-matter expert approach and the cooperative approach
are the two approaches in question. Both approaches aspire to the same
general end product; that the student should be a useful and adequate mem-
ber of a democratic society. The means to the goal, however, vary consid-
erably. The subject-matter expert approach suggests that curriculum change

should be effected primarily by a specialist in a particular discipline, while

the cooperative educator wants the classroom teacher to foster the change in

3 Benne, Kenneth and Muntyan, Bozidar, Human Relations in Curric-
ulum Change, New York, The Dryden Press, 1951,
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-5-
a cooperative situation with fellow educators. Other differences in basic
orientations and interpretations of educational processes cause these ap-
proaches to conflict even more.

Since such a conflict is present in American education, an examin-
ation of each approach is necessary to determine which one is more appro-
priate for education.

Therefore, in order to evaluate cooperative procedures and compare
contrasting points of view on educational change, this study is needed and
an opportunity to conduct it was presented in Cassopolis.

This study can serve a two-fold purpose. First, some significant
ideas and methods regarding curriculum change may be determined and, in
turn, proposed for future use. Secondly, it may develop additional pro-
fessional growth among the participants from the Cassopolis School System.

Through the evaluation study the writer may draw some generaliza-
tions and conclusions about evaluation and curriculum improvement studies
which may help other school systems who wish to conduct curriculum studies.

Since the study will involve professional educators directly con-
cerned with the school and its curriculum, it may foster additional growth
in the staff members of the Cassopolis Public Schools. The study, more
specifically, may provide participants with additional learning experiences,
oOpportunities for more cooperative group work, possible continuous research

and evaluation of other curricular areas, consciousness of the professional

role, and professional growth.
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Investigation into the literature and research on curriculum improve-
ment indicated a comparative paucity of research related to cooperative cur-
riculum improvement and to group interaction. Only six doctoral disserta-
tions were reviewed which dealt directly with a general evaluation of the
curriculum. Two contemporary curriculum specialists 4 further support the
fact that curriculum evaluation is definitely lacking.

In summation through the interest, incentive, and knowledge gained
during this study, the professional staff members of the Cassopolis School
System and possible other school systems may be able to bring better learn-
ing experiences to young people.

Description of Study

Setting:

The study was conducted in the public school system of Cassopolis,
Michigan. Cassopolis is located in the southwestern sector of Michigan
about 30 miles east of Lake Michigan and 12 miles north of the Indiana-
Michigan border. It was the end-point of the underground railroad during
the Civil War. Thus, most of the Negro people, who represent 30 per cent
of the residents, are northerners of comparative long standing.

Two mobile home factories and several other small factories provide
the major industrial employment opportunities for the community. Most of

the surrounding area is used for farming, which provides a large source of

4 McNally, Harold J., Passow, A. Harry and Associates, Improving
the Quality of Public School Programs, New York, Teachers College, Columbia
University, 1960.




income for the cor

cities nearby for th

Ropulation:

The populat
who participated ir
will be referred to
who have joined th
qoup will be refer;
IM:

The instryr,
Woewiter, 1,

In the taby
Possib]e Category

B "espondent .

%



-7 -
income for the community. Some community members commute to the larger
cities nearby for their employment.
Population:

The population for this study includes the teachers and administrators
who participated in the 1959-1960 curriculum study, and who, henceforth,
will be referred to as the old teachers, and the teachers and administrators
who have joined the Cassopolis study since September, 1960. The latter
group will be referred to as the new teachers.

Instruments:

The instruments used in collecting data are questionnaires devised
by the writer. Interviews and observations were also used to collect data.
Statistics:

In the tabulation of questionnaires the per cent of responses for each
possible category on a question will be given to show the representation of
the respondents.

Procedures:

Questionnaires were used at three times for data collection (See Chart
I for entire time schedule of curriculum study and evaluation study). The
first questionnaire was completed immediately after the completion of the co-
coperative curriculum improvement study in May, 1960; the second was ad-
ministered in early October of the following school year, 1960-1961; and
the third was given in April, 1961, eleven months after the completion of

the curriculum study.



(r9/11/% ©31 09/01/6)

POHI8d UOTIRAID SO puUR MITAI9]U]
Y \\

Y I N NN "V Y |
AN ja« ..a__z .48 .—ah .o_wma .ivz ik 4495 m‘&

(19/11/%) (09/9/01) oireu
alrguuonsand -uofisend) puodesg
patyr jo uonperdwod jJo uopetdwo)

(65/€/11) (65/1/01)
1 o}
09/5/7) .mEﬁmoﬂAaNm\mW/.»vmumm\ mmu\ﬂmﬁ..wa bunosN bunssiN

o] 50itte) v.z..ﬁ. .orﬁ“v 1sa1d
) o ] 4 m-
h THIN "qpd ’ u_m\ oz ‘190 ‘{dsg
(09/22/¢)

(09/%/S) Moday
pleodg [ooyos pue janbueg m

‘BUTI@BN *OHUND RYET

—h

(09/€/S) ¥ (09/61/%) BUTIedN (6S/¥/6)
PifewiORsend BURSSN  *omnD CUdon OYSUOD i
o L .
wonatalioy wuesss mimos  pucoos

AQNLS NOLLYATYAT ANV ANLS WATADRNND JO ITNAIHOS INIL ‘I LIYHO



-9 -

Observations were made periodically by the writer from September,
1960 to April, 1961. Interviews were conducted periodically by the writer
over the same period of time.

The questionnaires, observations, and interviews provided the data
upon which to determine the change and the value of the change in the cur-
riculum and the participants.

Since this study proposes to examine and evaluate the process and
product associated with a cooperative approach to curriculum change, the
criteria used to determine the change and value of the change will be ob-
tained from theory and research in this area. The theory, research, and
related literature will be discussed in Chapter II, and will give an indica-
tion as to the basis for this evaluation study.

All data will be utilized to support or discredit the following hypoth-

eses.

Hypotheses:

1. That a cooperative curriculum improvement study tends to alert staff
members to additional problem areas in the curriculum.

2. That a cooperative curriculum improvement study tends to encourage
staff members to do additional work in other problem areas in curric-
ulum.

3. That a cooperative curriculum improvement study tends to make the

staff a more cohesive unit.
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That a cooperative curriculum improvement study will create a more
professional attitude among participants.

That a cooperative curriculum improvement study tends to create a
more democratic attitude among the participants.

That a cooperative curriculum improvement study will increase in-
terest in all phases of education among the participants.

That a cooperative curriculum improvement study through its demo-
cratic processes and group interaction tends to change people and
their ideas, and, therefore, is an effective way of re-educating
staff members.

That a cooperative curriculum improvement study through its demo-
cratic processes and group interaction tends to change people and
their ideas, and, therefore, curriculum change occurs.

That small cooperative group work as found in the cooperative cur-
riculum improvement study is an effective way to get agreement for
change in the curriculum.

That a cooperative curriculum improvement study once started tends
to continue on with curriculum examination and improvement.

That effective curriculum improvement can be brought about by a co-
operative curriculum improvement study which involves a public
school teaching and administrative staff with consultant help from

a university staff.
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Delimitations:

During the cooperative curriculum improvement study, eight curricu-
lum areas were investigated. However, four curriculum areas; Instructional
Materials Centers, Evaluating and Reporting Pupil Progress, Guidance and
Counseling and Communication Skills were used because implementation had
occurred and evaluation of these areas was possible. This study is con-
cerned with evaluating these selected recommended improvements and the
group interaction involved during the curriculum study.

Assumptions:

The following assumptions were indicated at the outset of this study:
that the responses received in interviews and on the questionnaires would be
made honestly and would reflect the accurate opinion of the staff members of
the Cassopolis Public Schools, that the evaluation by the staff members and
the writer was the most effective way of determining the value of the selected
recommended improvements and the value of the group interaction, and that
the presence of the writer as an evaluator, observer and interviewer would
have no significant effect on the evaluation of the implementation of recom-
mended improvements or the group work involved.

Definitions:

EVALUATION - The process of judging the amount and value of the cur-
riculum improvements and group interaction which resulted from the coopera-
tive curriculum improvement study.

COOPERATIVE CURRICULUM IMPROVEMENT STUDY - The group effort
of the staff members of the Cassopolis Public Schools in examining, evaluat-

ing and improving the existing curriculum in eight, identified problem areas.
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PRODUCT - The recommendations and improvements for curriculum
change in the four problem areas; Instructional Materials Centers, Evaluat-
ing and Reporting Pupil Progress, Guidance and Counseling and Communica-
tion Skills.

PROCESS - The interaction in which staff members experienced rela-
tions between and among themselves which allowed for reciprocal influences
of one upon the other.

SUBJECT-MATTER EXPERT - A scholarly authority or group of author-
ities external to a school who determine curriculum content and practice.

Outline of Remaining Chapters

The remainder of this dissertation will follow this pattern: Chapter
II w@develop a rationale supporting cooperative curriculum improvement
work and will build a theoretical framework for the study. A description of
the cooperative curriculum improvement study and the role of the consultants
will be presented in Chapter III. Chapter IV will be concerned with the meth-
ods and approach to the study and the presentation and analysis of ﬁﬁdings.
Chapter V will include the conclusions, implications and recommendations
for further study.

Before the value of a cooperative approach to curriculum change can
be determined, a theoretical framework for the use of this approach must be
constructed. To build a framework, a rationale will be developed through
comparing the cooperative method with the subject-matter expert approach.

The rationale and the comparison of opposing methods appear in Chapter II.



CHAPTER 1II

COOPERATIVE CURRICULUM IMPROVEMENT;

A RATIONALE

Introduction:

This chapter will build a rationale to provide a theoretical frame-
work for the cooperative approach to curriculum change. The rationale
will be based on existing literature and research. In building a ration-
ale, a comparison will be made with an opposing technique for curriculum
change, that of the subject-matter expert approach. These two distinct
views are the extreme poles on the curriculum change continuum in present-
day education.

A brief historical review of educational change will precede the pre-
sentation of the rationale to show how approaches to curriculum development
have evolved. The review will further show the emergence of two diverse
points of view regarding education and its improvement.

History of Curriculum Change:

Major educational change can be traced back to the mid-eighteenth
century when Benjamin Franklin proposed plans for an academy which was a
radical change from the Latin grammar school. Modern languages, history,
English, and natural science were to be added to the curriculum of the Latin

-13 -
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grammar school which was patterned on the traditional English plan. From
the beginning of the nineteenth century when the common school became a
part of American education to World War I, there was noteworthy curriculum
change. The common school itself was a radical change from the schools
of that time because it advocated education for the young people of the whole
community without tuition cost and it was to be supported by the common ef-
fort of the whole community.

During this period of a hundred years (1820-1920), educational change
was very piecemeal and was carried on in isolation of the total curriculum. S
Since the curriculum at this time was defined as a collection of subjects,
curriculum improvement consisted of reviewing old courses, adding new ones,
and changing textbooks. While textbooks and segregated subjects were
prominent, few educators saw the curriculum as a whole and integrated pro-
gram of experiences. The teacher was confined to specialization in segre-
gated subject areas, and textbook writers by their selection and arrangement
of content both influenced and created the curriculum of the schools. @ When
lawmakers who governed the regulation of schools fixed the subjects to be
taught, the textbook writer prescribed the lessons in these subjects,

Near the middle of the nineteenth century, some teachers' institutes

appeared on the educational scene. These institutes were utilized for up-

grading instruction, but they readily came under the jurisdiction of the law

S McNally, Harold J., Passow, A. Harry and Associates, Improve

ing the Quality of Public School Programs, New York, Teachers College,
Columbia University, 1960.
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makers and assumed a structure which no longer met the needs of the time.
They were not effective because they followed the same form even though
the teachers were coming to them with different educational preparation and
needing different kinds of help.

Courses of study also began to appear in larger cities and in some
of the states. Since teachers had different levels of preparation, the
courses of study were designed to up-grade the level of instruction and
guide the classroom performance of the teacher. These courses of study
were usually devised by the superintendent or by members of his staff un-
der his immediate direction and they dealt primarily with the content of
specific areas and how it should be taught.

The 1890's saw the advent of curriculum making by national com-
mittees. The Committee of Ten and the Committee of Fifteen were among
the first to exert a dominant influence on the development of a school's
curriculum. These committees were composed primarily of college profes-
sors and school superintendents and were concerned with the revision of
courses of study and the publication of new or revised textbooks to fit the
various pi'escriptions.

Until the close of World War I, the major influences on curriculum
making came largely from people removed from the local school system.
Some Work was done at the local level by selected central office personnel
but, again, this work dealt with the revision of subject areas and resulted
in new courses of study for these areas. The end goal of this curriculum

activity was either a syllabus, guide, book, report, or test.
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Throughout this period, supervisory practices were evolving which
resulted in supervision becoming increasingly important in program devel -
opment. At first the supervisor's duties generally consisted of assisting
the superintendent discharge his responsibilities but they broadened to cover
instructional improvement activity. The supervisors began to work with
teachers in the classroom although their work consisted mostly of inspect-
ing classes and teachers and giving demonstrations on prepared outlines of
study. Up to World War I, the courses of study and the graded textbook
set the general pattern for the experiences of youngsters in the classroom.

After World War I, a number of factors combined to fashion a new
approach to curriculum problems. The school program was being consid-
ered as a whole of experiences. The school also was being considered a
social force in America. The "Cardinal Principles of Secondary Education”
in 1918 redefined the primary objectives of education in functional areas of
health, family life, vocational preparation, leisure, citizenship, and ethi-
cal character. Because of these expressed objectives of education, the
relationship between school and society was explored, the traditional sub-
ject curriculum was questioned and the need for extensive revisions was
stated. If the school was to prepare the student for life in society, then

different preparation was needed because many of the objectives were not
being considered in the schools.

Developments in educational psychology and in learning theory in-
dicated the need for relating educational ends to educational means. Ac-

tvity learning, a recognition of individual differences, and preparation for
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life in a democratic society prompted educators to examine the methods of
educating young people. A new era of industrial growth and social change
also caused lay people and educators to look at educational offerings. The
production of automobiles and other products through the use of assembly
line procedures gave impetus to industrial growth. With this came more
money to spend and a freer atmosphere in society. @ More people were do-
ing more things and education became recognized as a prerequisite to social
and economic upward mobility.

The previously preseribed courses of study were not being used ef-
fectively or extensively by classroom teachers because they were not meet-
ing the needs of teachers and pupils. 6 The courses of study did not help
individual students in their total development and did not give the teacher
the freedom desired in the classroom. This resulted in changes in the pur-
poses and practices of the courses of study. Even though some were still
produced, they were now viewed as source material for teachers - guides,
not prescriptions. During the 1920's and 1930's, the curriculum movement
spread rapidly and curriculum construction and revision became an accepted
undertaking in all major school systems. It was felt that a more compre-
hensive approach to curriculum making was needed so that all phases of
child development would receive attention. It was further considered that

the classroom teacher should participate in the curriculum work so that total

6 McNally and Passow, Ibid.
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acceptance would occur. With the new views on learning, child develop-
ment, and the nature of society and education, curriculum construction and
revision became so important that curriculum directors and specialists were
appointed and utilized to assist in bringing about the needed change.

The comprehensive view of curricular experiences, the utilization
of the classroom teacher for curriculum change, and the need for constant
curriculum evaluation and improvement have continued to grow and are pres-
ent in education today. These viewpoints, however, have not gone uncon-
tested during their emergence from World War I.

Some educators felt that this more modern point of view was errone-
ous and that this means of educational improvement was a waste of time and
argued that curriculum revision should be done by subject area specialists.
This argument of teacher involvement and integrated curriculum versus expert
approach and segregated subject matter has reached its peak in present-day
education.

Contemporary literature definitely reveals this battle for educational
improvement. At the present time the issues are still: (a) what should the
curriculum be; (b) who should bring about curriculum change; and (c) how can
curriculum change be managed most effectively and efficiently.

One side suggests a return to the subject-centered method of instruc-
tion and wants the expert to prescribe appropriate changes for public school
Curricula. These educators and lay people are usually remote from the

school classroom and appear to make decisions after a brief, cursory review
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of the school program. They respect the nature and structure of knowl-
edge and assume they know what children ought to know. Little atten-
tion is given to research data regarding the child, his development, and

his way of learning. This type of activity characterizes the expert ap-
proach to curriculum change.

On the other side are educators who advocate the "more modern"
approach to education which directs its attention and energies to the child -
and life-centered curriculum. More consideration is given to individual
differences, child development, learning theory, the dynamics of society,
research findings, and democratic procedures. Curriculum change should,
therefore, consider these factors and should be brought about by the active
professional in the field. Utilizing classroom teachers will increase
democratic values and bring about desirable behavioral change.

In building the rationale for the cooperative approach to educational
change, consideration will be given to both points of view and means of
curriculum change. It must be realized that these two views are extreme
poles in the conflict present in curriculum change and represent many di-
mensions of a complex problem. For reasons of clarity, however, a look
at the two extremes is necessary. Through the comparison of research
and related literature associated with both methods of operation, the value
of the cooperative approach will be seen and the guidelines for this study

will be indicated.
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Curriculum Change:

The ultimate goals for these two distinct views on education are
compatible and appear to be the same. They both desire to strengthen
the democratic way of life and, therefore, want to prepare youngsters to
become sufficient and adequate decision makers for a democratic society.
However, to attain this desired behavioral goal for young people, the
methods, beliefs, and approaches of each point of view deviate considerably
from one another. In order to view adequately and compare these opposite
approaches, a consideration must be given to the basic orientations and in-
terpretations of educational processes associated with each approach. From
this consideration the methods and implications for curriculum change will
be examined.

In the subject-matter expert approach, the intelligent and basically
educated individual will be a useful member of society. To become a well
educated individual, a definite body of knowledge in each subject should be
acquired. The definite body of knowledge is determined by the specialist
in an academic area.

The expert approach recognizes and advocates the authority of truth
and knowledge. Truth and knowledge can be determined only by a scholar
in a particular field. The scholar has dedicated his life to the acquisition
of knowledge in one area and, therefore, from this life's work he would know
what knowledge and skills are desirable for life in a democratic society.

Since he has worked so extensively in one area, his scholarly attributes
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equip him to suggest just what is necessary for young people to learn. The
scholar can determine the degree of involvement in an area of study and the
logical, sequential order of learning experiences. He can suggest and recom-
mend areas for both the public school terminal student and the college prepar-
atory student. Since he is a well qualified specialist in one area, he can
offer the necessary suggestions to people less qualified because of his ex-
periences in the field and his wealth of knowledge attained through profes-
sional work. This is consistent with the idea that if a person is ill, he will
get the best help from a medical specialist; if a motor vehicle is not func-
tioning properly, a specialist in mechanics is the one to consult; et cetera.
The intensified work in one area makes the specialist the ultimate authority
of knowledge for his area. In the expert approach then, the subject-matter
specialist is the ultimate authority of knowledge, and he is best able to de-
termine what knowledge must be acquired by young people in that area.

In regard to the curriculum, the expert will suggest a logical, se-
quential order of learning. The basis for the curriculum is determined by
this logical order because it affords continuity of study and a completeness
of coverage. It too will offer an organized background and a basis of pre-
requisites in this step by step approach to learning and knowledge. This
approach will make teaching easier and more orderly and will give each child
an exposure to all necessary knowledge. A definite body of knowledge will
usually be handled by the teacher in a definite period of time, and generally
it should be standard throughout a -school district. The particular area of

knowledge will start with the simple and lead to the complex. In this



-22 -
approach we often find a "parts-whole" approach in which the parts of knowl-
edge lead to the whole in a building-block manner. @ When certain knowledge
is acquired, the student then passes on to the next level. Learning in this
case is seen as occurring when certain knowledge is obtained by the individ-
ual. Itis assumed that utilization of knowledge will come aftér it has been
acquired.

The curriculum suggested by the specialist is generally very ~academic
in nature and consists mostly of segregated subjects. The integration of
subject matter must then occur in the student himself after he has acquired
the various knowledge and skills.

To adequately handle the material in certain areas, the expert sug-
gests that a well disciplined mind is necessary. This disciplined mind is
attained through disciplined work in the classroom. The work is highly
academic and little value is seen in "frill subjects" or "socialization activ-
ities.” In his thinking, the expert has little regard for "education for life
in a democracy" which is the current philosophy of many contemporary edu-
cators. The expert feels that an educated and knowledgeable citizenry is
the necessary ingredient for democratic living. If young people are given
a logical and disciplined training in public schools, they can govern them-
selves and propagate democratic values successfully. A basic education
is first and then living in a democratic society will follow.

Obviously the subject matter specialist is the curriculum change

agent in this case. He is the_authority in his area so he and only he can
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suggest the appropriate curriculum. In the expert's thinking this method
of change has several values. First, the specialist knows what should
be taught in school in a particular subject area. Secondly, this approach
to change is less time consuming than a democratic, cooperative approach.
Lastly, this approach frees the teacher from involvement in activities and
gives him more time to concentrate on teaching.

The basic tenents held by experts, of course, determine their views
on the nature of education for life in a democracy. The advocate of coop-
erative change desires successful living in a democracy as a goal for edu-
cation, too. But his views and ideas about reaching this goal differ sub-
stantially from that of the expert.

A consideration of the views and ideas held by the advocate of coop-
erative change will illustrate the differences in the points of view and will
give an indication of the basic orientations and interpretations found in the
cooperative approach to curriculum change.

The educators, whom the writer shall call cooperative educators for
purposes of definition, use democratic procedures for curriculum change and
believe that all people involved should have the responsibility in decision
making. The value received from this procedure will be discussed later.
However, these educators have certain values and orientations which must
be enumerated first before the curriculum change process is mentioned.
These values and orientations are quite different and tend, therefore, to be

in direct disagreement with the subject-matter expert's views.
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The cooperative educator suggests that the curriculum should be sub-
ject to the needs, capacities, and interests of the young people in the class-
room and on the demands and requirements that society places on the young
person. If this is the case, then no definite prescribed type or selection
of knowledge is imperative for each child to learn because of many variables
present in children and society. The recognition of individual differences
further restricts the use of prescribed, standardized learning experiences.

Because of the nature of child development and the variable learning
readiness of each individual student, the cooperative educator feels that
curriculum experiences must be based on psychological factors and not on
logical order of subject matter or knowledge. This means that educators
must offer educational experiences when youngsters are psychologically
ready to internalize these experiences and make them a part of their behav-
ior pattern. Also, since the total development of the whole individual is
a requirement, the need for social, emotional, and physical development
can be expressed. With social development the youngster can be more
adequately prepared to interact in society and maintain an active function
in democratic participation.

The cooperative educator recognizes the need for acquiring subject
matter knowledge. The acquisition of knowledge is necessary for young
people to be adequately prepared for life in a democratic society. @ How-
ever, the cooperative educator desires an integration of subject matter.

The integration and synthesis of experiences within each individual helps
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in developing the total child and gives more meaning to the entire learning
process and to the complete development of young people's skills, ideas,
and knowledge.

For cooperative educators, learning occurs when new concepts, val-
ues, and ideas are discovered about experiences which have personal mean-
ing for the student. Learning can take place in various ways. Problem
solving, group discussions, personal investigations and other forms of ac-
tivity learning are emphasized in this form of education. Democratic val-
ues and social orientations are encouraged by group activities and pupil-
teacher planning. Through these individual and group processes, the
learner will become better able to handle problems when they arise. In
this manner learning becomes a continuous process because new problems
and their solutions will confront the student at all times throughout life.

The student will be prepared to cope with life situations and thus is better
fitted to live in society.

The cooperative educator sees the classroom teacher as the curric-
ulum change agent. This is consistent with democratic principles and the
very nature of learning. Through group investigation and personal activity
learning, the teacher can discover new meanings and foster effective cur-
riculum change.

From this brief discussion, the differences in the two extreme view-
points can be seen. These differences will naturally have an effect on cur-

riculum improvement work in public school education. The writer sees three
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discrepancies in the expert approach to curriculum improvement when com-
pared to the cooperative method. Attention must be given to these dis-
crepancies which are: (1) actual approach of bringing about change, (2)
the end results, and (3) the necessary continuity of change.

In looking at the expert approach, there appears to be little or no
consideration for behavioral change on the part of the professional educa-
tor. The cooperative method, on the other hand, presents the opportunity
for a behavioral change to occur where involvement of the educator exists.
The question now is, is behavioral change a necessity for the professional
educator in contemporary society?

To keep pace with society and the advanced thinking in education,
professional people should change and grow in their knowledge and compe-
tencies. The dynamic nature of society and the complexity of children's
education force educators to continue to learn and equip themselves for their
professional tasks. @ When circumstances continue to change around an in-
dividual, the individual should become aware of them and should adjust to
these changes so that he can execute his duties in a competent manner.
Also, in retrospect many educators possess ideas, persuasions, and biases
about education which are inconsistent with present knowledge and theories.
It would then appear that a behavioral change toward more professional in-
sights, understandings, and skills is necessary for these educators. Bring-
ing educators up to present-day educational proficiency and preparing them

for future demands will, thus, require behavioral change.
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If a behavioral change is desired, then a means for personal learn-
ing must be incorporated into the educational activities of the professional
educator. The cooperative approach to curriculum improvement can bring
about a behavioral change through a change in personal perceptions.

The cooperative approach to curriculum change is based on the per-
ceptual theory of learning in bringing about new perceptions and thus, be-
havioral change. Therefore, a brief discussion of the perceptual theory is
necessary and its support for cooperative curriculum improvement will be
indicated.

Behavior is the product of perceptions existing for the individual at
the moment of his behaving; how a person behaves is a function of his per-
ceptions of new and past experiences. If behavior is a function of percep-
tions and a change in human behavior is desired, then a change in percep-
tions is necessary.

Perceptions are del;endent upon several factors. Personal values,
needs, goals, experiences, and attitudes are some that apply here. Per-
ceptions are most readily changed through the re-examination of needs,
values, attitudes, and the personal meanings of previous experiences. All
of these factors are open to modification and change through an adequacy of
perceptions and an openness to new experiences. An individual must learn
to operate with openness despite his past experiences and dogmas so that
he may see new things. Intelligent and improved behavior is, therefore,
the function of the richness, extent, and availabilities of perceptions. The

exposure to new and different experiences must take place in the absence
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of threat, because threatening situations hinder perceptions. Consequently,
adequate freedom to experience new perceptions is imperative.

To change personal perceptions, perceptual psychologists suggest
the use of problem solving, personal investigations, group discussion meth-
ods, and activity learning.

The many postulates associated with perceptual psychology definitely
offer support for and are utilized in cooperative curriculum improvement.

Through the cooperative effort of educators in a free and assuring at-
mosphere personal attitudes, values, goals, and needs can be re-examined,
challenged, and modified. The personal meanings of past experiences can
also be re-examined through cooperative interaction and investigation.

The cooperative approach presents a multitude of experiences which
can allow the participants the opportunity to examine and modify previously
held perceptions. Objective problem solving, personal investigations,
and group work permit the educator to interact and share ideas, values, and
educational viewpoints and to search for new meanings to the processes of
education.

Through various means of investigation new experiences arise and,
therefore, new perceptions. Democratic leadership, as found in the co-
operative approach, assists the participants by providing the experiences
and the necessary guidance in the pursuance of new data regarding educa-
tional values and processes.

Cooperative curriculum improvement work is also based on the utili-

zation of democratic values for improved behavior. Democracy in this
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change operation is defined broadly as utilizing people to make decisions

of their own regarding their function as professional people in a profes-

sional situation.

To live effectively in a democratic society, people should have the
right to utilize democratic procedures when bringing about decisions in re-
gard to the operation of a social institution. This would be especially
true when considering an institution such as the school. If the use and
propagation of democratic procedures is not found in the school, it is doubt-
ful that they will be found anywhere in society.

People must have the opportunity for self rule and group decision
making to keep our democratic system strong. If the idea is started with
teachers and found successful, there is a great possibility that the youngsters
in the charge of teachers will have this opportunity to learn about and use
democratic operations. Therefore, a need for democratic procedures in
curriculum improvement is clear.

By using democratic, cooperative procedures, the curriculum change
participant working with fellow educators can define problems from the con-
cerns for young people's needs and interests and from the demands of so-
ciety. He can evaluate these concems and set forth the goals for his work
and the means of investigation. In his investigation he can interact and
share ideas with his co-participants. @ He can set up objective means of
investigation and can reach solutions to problems in a number of ways. He
can test and retest the data in his professional situation and finally can

propose curriculum change which will have meaning to him, his fellow
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educator, and his students. He can evaluate the results to see if the
changes are meeting the prescribed goals and if any additional work is
needed on a particular problem. He can then look for associated prob-
lems or new problem areas and continue his work. This democratic op-
eration has personal meaning and can encourage learning and a more dem-
ocratic and professional attitude.

From such cooperative group work participants can have changed
values, ideas, persuasions, new concepts of human relations, new per-
ceptions of their own and the roles of others in school, changes in social
arrangements, and deeper insights into their own and their pupils' behav-
ior. Cooperative curriculum improvement, therefore, is viewed as a pro-
cess of changing teachers' perceptions and their teaching behavior.

In the expert approach, recommendations for curriculum change
are handed down to the professional educator from a source usually out-
side of the school. Little group interaction or investigation is present
under this system because the focus and problem may be initiated from
outside. ¥ When educators are not given the opportunity to view and react
to new experiences, their values, needs, previous experiences, and atti-
tudes may not be examined, challenged, or re-evaluated. Gains in pro-
fessional insights, knowledge, and competencies are at a bare minimum
and new social orientations are almost non-existent. By this approach,

there is little learning and hence, new perceptions are not acquired.
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There may be some verbal learning where people give lip service to new
principles but actual changes in ways of operating are usually limited.
When professional educators are not given the opportunity to acquire new
perceptions, little behavioral change occurs.

The second point on the worth of the change in curriculum exper-
iences also leads the writer to doubt the value of the expert approach to
curriculum improvement. In this approach the expert is usually in a re-
mote position from the local school system and/or has made only brief vis-
its to it.  He probably knows little of the dynamics of the school or the
community. He has little concern for social orientations and readiness
for curriculum change is not considered in terms of local conditions. Their
basic beliefs indicate that many of the experts find little meaning in and re-
spect for research on learning, child development, and other educational
Processes. The experts' basic interpretations of education show the ap-
Parent lack of understanding for individual differences, socialization, young

7 These factors

People's needs and interests, and democratic processes.
cannot be misinterpreted or deleted, as the experts apparently do, when

considering curriculum change for education in a democratic society.

7 To view the discrepancies in the interpretations of the expert
approach, compare Schorer, Mark, and others, Report of the San Francisco
%ﬂum Survey Committee, San Francisco Unified School District, April
1, 1960, (the expert approach) with Derthick, Lawrence G., Review of the
AmeQan Education System, Washington, D. C., United States Govern-
ment, 1960, (the cooperative educator).
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When these pertinent factors are omitted, it is quite difficult to believe that
effective and worthwhile curriculum change could result.

The cooperative educator in a school system, however, should be
familiar with the many pertihent local factors with which the outsider is not
acquainted. Through democratic guidance and consultant help the local
educator can examine the current literature on education, study the local
youngsters, analyze the community pressures, study current thinking in var-
ious disciplines, and interact with other faculty members to discuss these
factors. With this background the educator can proceed to effect useful
curriculum change which is consistent with local dynamics, democratic val-
ues, and student behavior.

Since the cooperative educator recognizes the importance of subject-
matter knowledge, the acquisition of this knowledge is imperative for a well-
educated individual and provisions must be made for it in the curriculum.
The cooperative educator, therefore, would suggest the use of a subject-
Mmatter specialist in a consultant capacity to assist in the development of
the curriculum. This specialist would be someone to offer suggestions to
a8 study group and not one to dictate curriculum practices. The specialist
Would be aware of new theories and developments in a particular area and
Could be of great assistance in suggesting new techniques, knowledge, and
skills, From the suggestions offered by the specialist, the cooperative
Study group could weigh the various ideas and select those which are ap-

Propriate for the particular curriculum. This activity would be consistent
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with democratic curriculum improvement and would insure that contemporary

views on knowledge are provided for in young people's learning experiences.
The problem of teacher acceptance arises when the expert approach

8 reveal that recom-

to curriculum change is used. McNally and Passow
mendations for change and prescribed curricula handed down from outside ex-
perts have neither been completely accepted nor effectively utilized in the
past. There is little reason to believe that acceptance would occur now
especially when the proposed change and the change process have such lit-
tle foundation in education.

If the educator does not have an active part in effecting change and
does not know the rationale behind it, there will be less meaning and inter-
est for him. The lack of meaning and interest and the fact that personal
needs and goals have not been met can result in very little acceptance of
Proposed change on the part of the educator.

The expert approach apparently proposes only change in the curric-
ulum content. Behavioral change would only be a side product and would
concern itself primarily with increased amounts and/or emphasis of knowl-
edge and a more segregated view of educational experiences. This in it-

Self hinders growth in the educator and more so in education, because little

attention is given to educational improvement, research, and current theory.

8 McNally and Passow, Op. Cit.
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The educator must be able and competent to critically examine current prac-
tices and foster additional change which will keep pace with the demanding
needs of a complex society and with the total development of young people.

The final point of continuous examination, evaluation, and improve-
ment of the curriculum is then of vital importance. @ When the educator has
had the opportunity to gain insights, knowledge, and competencies in the
democratic processes of curriculum improvement through a cooperative ex-
posure, he will usually become more aware and critical of current educational
practices.

The educator must be prepared to examine current practices and pro-
mote additional change which will keep pace with the everyday functions of
education in the complex and dynamic American society.

From the critical evaluation of implemented change and other curric-
ular experiences, the cooperative participants can discern additional weak-
nesses in the curriculum. With the skills attained through the cooperative
approach these educators can attack problems and bring about additional
change. It can be seen then that the cooperative approach encourages
and fosters additional examination and improvement which is vitally neces-
sary for American education.

In the expert method, educators are not usually exposed to the value
of critical analyses of curricular experiences. They are not familiar with
or trained in solving problems on their own, so they are often unable to cope

with many weaknesses in the curriculum. The expert approach, therefore,
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has not developed the classroom educator to where he may evaluate the cur-
riculum and encourage continuous investigation and improvement. He must
wait for the expert to hand down new curriculum changes.

This opposite thinking on curriculum improvement will naturally have
an effect in the classroom and on the individual child. This effect on the
child is, of course, of prime importance. An examination of the teacher's
behavior in the classroom and, in turn, the final behavior of the student
will add impetus to the cooperative approach to curriculum change.

The teacher who has fulfilled his duty in bringing about curriculum
change according to the needs, interest, and goals of his students, him-
self, and society will acquire a new perspective and new meaning to a co-
operative, group-activity way of operating. Since he has been given the
opportunity to use democratic principles to learn new things, he can realize
the value from them and have greater respect for this way of learning. The
personal values of new orientations, knowledges, and competencies and ac-
tual curriculum work gained through this method can encourage him to try
this way of operating in the classroom. The cooperative,' democratic
method of operation can then be propagated and utilized in all educational
activities. This should be considered a very important.goal for any cur-
riculum improvement work.

The value of cooperative procedures for learning can be seen in the
discussion of the perceptual theory of psychology. This theory is appro-
priate for all levels of development, especially for young people. Con-

trary to expert opinion, activity learning was found to be highly successful
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in the elementary school 9 and in the high school 10 when compared to the
more traditional means of education. In these studies the activity learn-
ers acquired as many as or more facts than the students in traditionally or-
iented classrooms and were more socialized and better prepared for more
educational activity and for living with their fellow man. These findings
are important and indicate support for the cooperative approach to curricu-
lum change.

When the cooperative educator is encouraged to use democratic, co-
operative methods in the classroom, another important value should be seen
besides increased learning and socialization. The students can gain ex-
perience in democratic procedures and realize the true value of democracy.
This experience will enhance democratic values and foster an attitude which
is consistent with the American way of life. The use of democratic opera-
tions in the classroom should be considered an important goal for education
and must be provided for in the curriculum.

The behavior of the teacher in the expert-oriented classroom would
probably remain unchanged after curriculum improvement occurs. The

means of instruction would remain subject-matter oriented so little or no

9 Sells, Saul B., Loftus, John J., and Herbert, Louis, "Evaluative
Studies of the Activity Program in the New York City Public Schools: A
Preliminary Report”, Journal of Experimental Education, 9, 1941, pp. 310-33.

10 Ghamberlin, Dean and Enid, Drought, N. E., and Scott, W. E.,
Did They Succeed in College, Harper and Company, New York, 1942.
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activity learning would occur. This would lead to less behavioral change
and fewer democratic values and, of course, to an inadequate preparation
for young people to live successfully in a democratic society.

In conclusion, then, the means and ends associated with the expert
approach would tend not to foster the kind of educational change desirable
for young people in a free, democratic society. A rejection of this method
in favor of the cooperative approach is, therefore, necessary.

The cooperative approach, on the other hand, can create new exper-
iences which not only change the professional educator but bring about fa-
vorable changes for the student. These are the means and ends which are
desirable for curriculum improvement activity in the American schools.

From the above discussion, it can be seen that many worthwhile and
purposeful values emerge from the cooperative approach to curriculum change.
The theoretical framework indicated that this approach will foster behavorial
change and useful end products and will cause curriculum work to become a
continuous activity. To help check the total validity of the Cassopolis
Curriculum Study, a comparison of its operations and processes will be made
with the rationale advanced in this chapter. To do this, a description of
the entire study and the role of the consultants will be necessary. This
description which too can serve as a background for the reader follows in

Chapter III.



CHAPTER III

DESCRIPTION OF A COOPERATIVE CURRICULUM
IMPROVEMENT STUDY AND THE ROLE OF THE CONSULTANTS

Cooperative Curriculum Improvement Study:

In the summer of 1959, the Board of Education of the Cassopolis
School District reviewed its total education responsibilities and agreed
that there were two strong areas in the system. Board members were
quite satisfied with the work and competencies of their professional staff
members and they thought that their new building program would offer ad-
equate facilities. *

Their concern then was with the curriculum of the school system.
The curriculum was discussed with the administration and an examination
and improvement of the curriculum was considered necessary.

The school board and the administrative staff, having expressed
the need for the examination of the existing curriculum, recommended that
a curriculum improvement study be initiated. ¥ The members of the teach-

ing and administrative staff would conduct this study with consultant help

* The Cassopolis School District had recently passed a school bond
issue which enabled the school board to start building two new elementary
schools (one with 20 classrooms and the other with six classrooms), an
eight classroom addition on one existing elementary school and an additional
wing on the existing high school building. These new facilities would give
the Cassopolis Public Schools almost an entirely new school plan in which to
educate their children. The existing buildings, which were added to, were
built within the last ten years.

- 38 -
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from curriculum specialists. Michigan State University was contacted
and a team of consultants agreed to work with the school staff.

The team of consultants from Michigan State University consisted
of two staff members and a doctoral student from the College of Education.
The Cassopolis Public Schools were represented by 55 members of the teach-
ing and administrative staff. The study was conducted in Cassopolis,
Michigan. Group meetings were held in the Cassopolis High School.

Two members of the Michigan State University team visited with the
professional staff at Cassopolis during the pre-school conference in Sep-
tember, 1959. The purpose of this visit was to meet the teaching and ad-
ministrative staff, to observe the school plan and community, and to discuss
the forthcoming study with the staff members. Visitation with the staff and
observation of the school plant and community provided the University team
the opportunity to see the conditions under which the study was to be con-
ducted.

At this pre-school conference it was decided to have four meetings
in the fall and possibly four in the spring (See Chart I, Page 8). The stu-
dents of the school district would be dismissed at noon on the day of the
meetings to allow the teaching staff the afternoons and evenings for the
study.

Before the first meeting, the three members of the University con-
sultant team met in East Lansing to discuss their role in the study. It
was decided to discuss current trends and issues in education at the first

meeting so that staff members would become familiar with current happenings.
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To stimulate thinking and encourage problem identification, the
University team further decided to use an experimental self-evaluation
form 11 devised by three graduate students at Michigan State University
under the supervision of a professor. (See Appendix I, Page 127.) The
evaluation form would assist the staff members of the Cassopolis Public
Schools in identifying apparent strengths and weaknesses in the existing
curriculum. This form would be utilized at the first meeting.

The superintendent of the Cassopolis Schools opened the first of-
ficial session with a discussion of the importance of defining goals and
problems and of forming a steering committee. After the discussion of
current trends and issues in education, the self-evaluation form was in-
troduced by the consultants and groups of five members were formed to
complete it. Mention was made that any additional cut;rlculum problems
defined during the discussion by the evaluation groups should be recorded
so that thos areas would also receive attention. The problem identifica-
tion period consumed the time available for the first meeting. Some
groups did not complete the identification of their problems.

During the first meeting, a seven-member steering committee was
elected. By design, the steering committee was made up of two members
from the elementary school, two from the secondary school, two from the

administrative staff, and the superintendent.* The responsibility of the

11 Edelfelt, Roy, Experimental Self-Evaluation Form for Public School
Curriculum, Unpublished mimeograph, adapted and modified by Richard Evans,
Fred Gable and Howard King.

* The superintendent served as an ex-officio member.
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steering committee was broadly stated as one of facilitating communication,
organization, planning, and evaluation for the curriculum study.

Materials associated with group work and curriculum improvement
were made available at the first meeting to help staff members become famil-
iar with the process of group work. Since all of the self-evaluation forms
had not been completed at the end of the meeting, the chairman of the steer-
ing committee requested that these forms and other significant curriculum
problems be submitted in sufficient time to prepare for the next group session.
The steering committee would summarize the results and present them at the
next meeting.

At the second meeting, the steering committee asked study group mem-
bers to list three choices of the problem areas which they wished to examine
and investigate. Choices were tabulated and discussed until everyone was
on a committee which was satisfactory to him. Eight problem areas were
designated with five or six members serving on each study group. The eight
problem areas were as follows: Study Habits, Communication Skills, Ability
Grouping, Special Education, Counseling and Guidance, Developing Sound
Moral and Ethical Standards, Evaluating and Reporting Students' Progress,
and Instructonal Materials Center. (See Appendix III, Page 142) for de-
scription of areas.) The study groups working with these areas chose a
chairman and recorder.

The newly formed groups scattered to individual classrooms in the

high school for initial discussion. The study groups then started to identify
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existing problems within their large problem areas and developed possible
methods of approaching these problems.

At the end of the second meeting, the small study groups reconvened
and reported progress. The chairman of the steering committee emphasized
the importance of reporting all relevant information to the steering committee
so that the total membership would be kept informed.

The third meeting of the fall opened with an evaluation of study groups
by the University consultants. From this anonymous, written evaluation,
the consultants and steering committee members could see that there was
some frustration on the part of the study group members. Members were
discouraged by the slowness of the study and were in doubt as to future di-
rection and the process of achieving solutions to their problems. The Uni-
versity team then discussed these impeditions and emphasized that the dem-
ocratic way of attacking problems in education is a slow process.

After this discussion the study groups went to their respective rooms
for continued study. The consultants and steering committee members vis-
ited each small group as was done at all meetings. The purpose of these
visits was to offer assistance in the group work, to discuss pertinent prob-
lems, and to make suggestions for obtaining needed resources.

At the end of the the third meeting, the groups reconvened again and
reported their progress to date. Each group submitted a written report to
the recording secretary for the running notes of the meeting. Complete notes
were kept on all meetings to determine progress and to serve as a log of pre-

vious meetings, thereby affording continuity to the entire study.
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The University team offered another anonymous, written evaluation
to the study groups at the beginning of the fourth meeting. From this eval-
uation, it was evident that frustration had been eased considerably and that
the study group members were more clear on their direction and could see
that progress was being made. The members now were working on solutions
to their problems through various means of investigation. M‘aterials and
research had been reviewed, other schools had been examined, and various
other approaches had been utilized by the study group members in their in-
vestigations. The small groups met for futher study and reported to the
main body at the end of the meeting. The four official fall meetings were
thus ended.

Throughout the winter, the small study groups continued to meet and
employed many methods for seeking data and information about their respec-
tive problem areas. Some individual groups sent questionnaires to the com-
munity, the students, and fellow staff members to obtain reactions and ideas
relative to certain phases of the curriculum. Some study groups obtained
the aid of other school systems, educational associations, colleges, and
universities to ascertain what curriculum practices were effective and useful
in other situations. The resources of several libraries were used in the in-
vestigations and consultants from different institutions were utilized as re-
source people to aid in arriving at the new methods, procedures, and policies
that appeared in the final recommendations. It was evident to the writer

that considerable group work was ‘done during this winter period.
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Throughout the winter, individual consultants from the original team
visited with the entire membership. This visitation plus correspondence
kept the study groups and the consultant team in contact with pertinent mat-
ters and actual progress. Materials were furnished by the University team
during this period upon the request of the steering committee. Six of the
eight study groups made unofficial reports on their recommendations to the
entire curriculum study group during the winter.

In the first meeting of the spring, three of the study groups reported
their progress to the Parent-Teachers' Association at the latter's monthly
meeting. Two University consultants and the school board president ex-
plained the idea and purpose of the study to the members of the Association.
It must be noted that the cooperative curriculum improvement study had re-
ceived publicity from the local newspaper throughout the entire study so that
laymen were kept informed with the progress of the study.

A regular study session was held prior to the evening meeting of the
Parent-Teachers' Association. At this time, the University team again as-
sisted in evaluating progress to this stage of the study. The results of
the evaluation indicated that the study group members were well satisfied
with their progress and offered very few suggestions for change in proced-
ures. Some of the members even felt that they had gone about as far as
they could on their particular problems.

The second and third meetings of the spring term were used by indi-
vidual study groups for the purpose of reporting their findings and recom-

mendations to the entire membership. These study groups decided at the
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first spring meeting that the findings and recommendations should be dis-
cussed with their colleagues before presenting them to the administration
and the school board. In this manner, the small groups could make any
necessary changes and also obtain general support for the recommendation
before the formal presentation was made. It was agreed at the second
spring meeting that the formal recommendations should be given to the su-
perintendent for presentation to the school board after the third meeting so
that the board members could review the recommendations and offer their
reactions at the fourth and final meeting.  After all recommendations were
approved by the entire group, they were formulated into a report and given
to the superintendent who, in turn, presented them to the school board.

Before the final meeting, the consultant team devised an evaluation
form to determine the opinions of the participants regarding the entire study,
the significant professional growth and important learnings, and some of
the changes which had occurred in individuals. (See Appendix IV, Page
147.) Suggestions that would help to facilitate and improve a future study
of a similar nature were also solicited. The evaluation form was composed
of 60 questions which were to be answered in a manner that would determine
the degree of reactions, both favorable and unfavorable, on the part of the
respondents. Open-ended questions were designed to bring out specific
responses made by the individual participant.

The final meeting of the cooperative curriculum improvement study

had a four-fold purpose: to visit the new facilities which were near
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completion, to complete the questionnaire form, to elect a steering com-
mittee for the next year which was to determine how the study affected the
curriculum and to help oversee implementation of improvements, and to have
a banquet in the evening. At the banquet, the school board would report
back on the recommendations offered by the study groups and indicate which
recommendations could be accepted and, if accepted, when the implementa-
tion of change could begin.

The school board accepted most of the recommendations and gave
specific dates when implementation would be possible.

Throughout the year, several social events besides the banquet
were held. After most study sessions there were informal, social meet-
ings where participants could discuss the progress that had taken place
at the regular meeting and could think through necessary areas for the study.
A group dinner was held during the fall which helped create a friendly at-
mosphere under which the  study could proceed.

These social events presented the opportunity for the staff members
to know one another better and to become better acquainted with the con-
sultants. The consultant team also had the opportunity to become better
acquainted with the participants and their problems.

The consultant team played a significant and important part in this
curriculum study. Attention, therefore, must be given to the role of the

consultants.
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Role of the Consultants:

The University consultant team became associated with the study
when contacted by the administrative staff of the Cassopolis Public Schools.
The team corresponded with the administration prior to the study to determ-
ine the nature of the study and the role the consultants were to play. From
this correspondence the consultants considered what contributions they could
make to advance such a study.

The two University professors on the team considered the possibility
of offering an extension course along with the curriculum study. The pro-
fessors saw the practicability of having the professional sfcaff examine, eval-
uate and improve the curriculum of their school and receive academic credit
for their endeavor. The professors' belief was that offering a curriculum
improvement course utilizing consultant help to one complete staff would
have greater impact and results than offering a curriculum improvement course
on the regular off-campus basis where persons from many school systems
could enroll. The cooperative effort by one staff would allow for more in-
tensified study on very real and meaningful curriculum problems.

It was the belief of the consultant teams that this study would offer
the staff members of the Cassopolis Public Schools an opportunity for pro-
fessional growth and for improvement of their teaching situations. The
consultants further desired that staff members become more proficient in the
methods and techniques involved in curriculum improvement and group work

and that the staff as a result would consider this study a continuous one and
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an integral part of the school program. The development of local lead-
ership for curriculum improvement was also a prime concern of the consul-
tants.

The consultant team perceived their roles as that of actively assist-
ing in initiating the study and then of offering the necessary guidance in the
total process. The consultant team would provide much of the materials,
information and sources which would aid the study groups in their work. The
team further would provide assistance in the skills of group work and on the
democratic method of operation. In general, the consultants, working
closely with the steering committee, would help to facilitate the entire study.

The consultant team took a leadership role in the first meeting of the
fall. The team members discussed current trends and issues in education
and introduced the experimental self-evaluation form. They also offered
assistance to the group members completing the forms. When the steering
committee was formed at the first meeting, the consultant team members
gradually relinquished their leadership role to the steering committee. From
this point on, the team gradually shifted their role to that of consultants.

In their role as consultants, the team members visited each study
group to offer assistance in the investigation of problem areas. This as-
sistance included suggestions for methods of exploring problems, discus-
sion on the techniques of group work and the means of locating and securing
materials needed in investigations.

Some study groups were slow in their attempts to define existing

problems and courses of action. The consultant team concentrated more
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time on their groups in order to faqilitate necessary adjustments and move
the work along more rapidly.

The consultants, with steering committee approval and assistance,
ran three anonymous evaluations during the curriculum study to determine
what had transpired to the point of the evaluations and what could be done
to facilitate future study. (See Appendix II, Page 141.) The results of
the evaluations assisted the consultants in working more effectively with
the study groups. The consultants emphasized that complete freedom and
serious responses in answering the questions were imperative.

As previously mentioned, the first evaluation revealed frustration on
the part of many study group members. The consultant team suggested that
the democratic method of attacking problems in education is a slow process.
They discussed the evaluation results and offered suggestions to facilitate
the study and to assist the study group members. After the other two eval-
uations, the consultants commented on the findings.

The cooperative curriculum improvement study groups had three out-
side consultants work with them during the winter sessions. One consul-
tant was a specialist in counseling and guidance from another university,
the second discussed the use of parent-teacher conferences, and the third
worked in the areas of special education. The function of these special-
ists was to meet with the study group concerned with the problem, discuss
the problem and offer suggestions. The specialists would then meet with

the entire study membership, answer general questions and review the
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suggestions offered earlier. The outside consultants were well received
and were considered by the entire membership to be very helpful in the to-
tal study.

Throughout the study, the Michigan State University consultant team
met with the steering committee for lunch preceding every study session.
This provided the opportunity for discussion of progress and future direction
for the study. Problems and areas of interest were voiced at these lunch-
eons and an interchange of ideas followed. The course of the day's meet-
ing was then reviewed and agreed upon.

Also, throughout the study the team members visited many classrooms
before and after study sessions to get a better understanding of the problems
of the school system and to observe the type of student that attended the
Cassopolis Public Schools.

One of the last services of the consultants was to develop and admin-
istef the 60-item questionnaire which was designed to evaluate and appraise
the entire study. This evaluation form was completed at the lést official
meeting.

This description of the curriculum study and the role of the consul-
tants should serve as background on which to present and analyze the data
associated with the study. A brief review of the instruments and data col-
lection processes will precede the presentation and analysis of data and will

appear in Chapter IV also.
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CHAPTER IV

PRESENTATION AND ANALYSIS OF DATA

Introduction:

This chapter will review briefly the instruments and data collection
processes used in this study and then report and interpret the data. An
overview of results will precede the presentation and analysis of data. A
summary of results will conclude the chapter.

Instruments:

Three questionnaires and periodic interviews and observations com-
prised the techniques used to collect data in this investigation.

Questionnaires devised by the writer were used because the nature
of the inquisitions did not permit the use of any standardized forms. The
writer drew upon the works of two authors in the construction of the ques-
tionnaires thus trying to eliminate biases and leading and ambiguous ques-

9,10

tions. There may be apparent shortcomings in the questionnaires but

they were designed specifically to check the suggested hypotheses and

Parten, Mildred, Surveys, Polls, and Samples: Practical Proced-

ures, New York, Harper and Brothers, Publishers, 1950.

10 Payne, Stanley L., The Art of Asking Questions, Princeton, New
Jersey, Princeton University Press, 1954.
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determine any additional information which may add to the total view of co-
operative curriculum improvement.

The interviews were held by the writer with one staff member or with
several staff members in a closed meeting. The interview data will not
present any direct quotes but will reflect the opinions received from the par-
ticipants. Observations made by the writer reflect his perceptions. The
observations and interviews were utilized when questionnaires were inappro-
priate.

The data collected from interviews and observations will be used to
supplement data received from the questionnaires.

Data Collection:

The first evaluating instrument used was a questionnaire administered
to the old teachers after the completion of the cooperative curriculum improve-
ment study in May, 1960. (See Appendix IV, Page 147.) The purposes of
this questionnaire were to determine the changes that occurred in the individ-
uals as a result of the study and to determine the effectiveness of such a
study.

The second evaluative device was another questionnaire administered
in October, 1960, to the old teachers. (See Appendix V, Page 167.) The
purpose of this questionnaire was, again, to determine the change in the par-
ticipants and the worth of the curriculum study as seen five months after the
completion of the study. Since this evaluation was completed at the begin-
ning of the school year, it would give an indication of the feelings and opin-

ions before the value of the implemented changes could be determined and
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before any other curriculum work could be started. This evaluation would
also indicate the views of participants who had had five months to reflect
on any personal change. This evaluation served as a check point for later
evaluations.

From September, 1960 to April, 1961, observations and interviews
with both old and new teachers were conducted by the writer. @ The obser-
vations and interviews were conducted to determine the change in the cur-
riculum and the participants and to determine the value of the changes. The
old teachers were utilized in all of these inquiries while the new teachers
were consulted only in the change and value of change in the curriculum.

The concluding evaluation was a third questionnaire completed by the
old teachers in April, 1961. (See Appendix VI, Page 186) The purpose of
this questionnaire was to determine the opinion of the participants in regard
to continued or new change in themselves and the curriculum and, again,
the value of the change as seen nearly one year after the completion of the
curriculum study. This evaluation was given near the end of the succeed-
ing school year after implementation of change had occurred and could be
evaluated and after other curriculum work had been started. The question-
naire would further establish a check point for the total evaluation.

Use of Data:

Each hypothesis advanced by the writer will be listed separately and

the pertinent and appropriate data will be presented and interpreted together.
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Overview of Results:

This study examined and evaluated the process and product associated
with the cooperative approach to curriculum change. More specifically, the
hypotheses were designed to check for attitude and behavioral change in par-
ticipants, increased interest and learnings, the value of the end products,
and the potentiality of continuous study resulting from such a cooperative
effort.

The overview of results will handle the data in these broad categor-
ies with more specific examinations of the data following in the presentation
and analysis.

Through cooperative identification and investigation of problem areas
the participants were given the opportunity to view new experiences and ed-
ucational processes and react to them. This presented the possibility of
realizing new values, goals, social orientations, attitudes, and knowledges
which could have, in turn, caused a behavioral change. To get some cues
about behavioral change, hypotheses were designed to check the increased
interests of participants, the changes in their professional attitudes, the
alertness to other curriculum problems, the increase of cohesiveness of staff
and general re-education of participants. This was done over a period of
a year.

The first questionnaire revealed that the participants' attitudes be-
came more democratic and professional, that there was an increase in inter-

est for education, that there was more alertness to additional problems, that
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the staff became a more cohesive unit, and that re-education of staff mem-
bers had occurred because of participation in the curriculum study. These
results would tend to indicate a change in ideas, attitudes, values, orien-
tations, knowledges, and needs which, in turn, would cause a behavioral
change in participants.

The second questionnaire indicated a note-worthy carry-over of these
behavioral change factors. Most hypotheses were even strengthened at
this five-month check point. Interest was high, attitude changes were no-
ticeable, and new skills and knowledge were acquired.

The third check point, the thi;d questionnaire, indicated that most
changes had been maintained or even increased. Observations and inter-
views substantiated this fact. There were a few breakdowns which will
be discussed later but the overall change in the participants was apparent
and the value of cooperative curriculum improvement procedures for behav-
ioral change was indicated.

The actual changes in the curriculum were considered important and
worthwhile by those who utilized them in their classroom or professional sit-
uations. Implementation of change had occurred or was receiving further
study by study groups. Most of the improvements were evaluated by the
persons involved and were regarded to be useful and meeting the goals pre-
scribed at the outset of the original curriculum study. The specific indi-
cations will be reported and interpreted in the presentation and analysis of

data.
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The possibility of continuous examination and investigation of new
problem areas was indicated by an interest to do additional work at all three
check points. The work of the new steering committee and individual study
groﬁps and the initiation of a new curriculum study tends to indicate a con-
tinuity of curriculum work. There were some factors that hindered the work
but most participants were either working on new areas of study or continu-
ing work on the original study problems.

The general results of this evaluation would then indicate that the
hypotheses posed at the outset of this study were supported by the data col-
lected. In this study, cooperative procedures for curriculum change en-
couraged more professional and democratic attitudes, increased the interest
in and alertness to educational problems, fostered better rapport and cohe-
siveness among staff members, and assisted in bringing about increased
learnings. This approach to curriculum change also propagated itself and
brought about new and useful curriculum experiences.

The specific exémination of each hypothesis and related data will
give the reader a more comprehensive view of the exact reactions and re-
sponses of participants and the effect of time on the entire study.

Presentation and Analysis of Data:

To adequately view these data associated with each hypothesis, the
reporting and interpretation of relevant facts will be done together. Sep-
arate attention to each hypothesis will present the opportunity for a closer

look at the various facets of the cooperative curriculum improvement study.
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Accompanying tables will be found in this report to simplify the pre-
sentation of data received from the three questionnaires and to illustrate the
change occurring as the study progressed.* The tables indicate the number
of responses (in parentheses) and the per cent of responses to each question
associated with a particular hypothesis. The total number of respondents
in Questionnaire A is 45; the number in Questionnaire B is 36; and the num-
ber in Questionnaire C is 41.

The interview data will not contain any direct quotes but will reveal
the pertinent information given to the investigator during his period of inves-
tigation. The interview data can then be considered subjective evidence
offered by the participants.

Hypothesis One:

That a cooperative curriculum improvement study tends to alert staff

members to additional problem areas in the curriculum.

From the data collected, early indications show that alertness to new
problem areas and interest on the part of the p;rticipants were increased as
a result of the cooperative curriculum improvement study. In Questionnaire
A, 42 of 45 respondents (93.33%) mentioned that they were interested to some
degree in exploring problems related to the areas with which they had been
working. (See TableI) Thirty-nine participants (86.66%) indicated to some

degree that the study opened new avenues for future study and thought.

* To simplify the presentation of data, the questionnaire given in
May, 1960, will henceforth be referred to as Questionnaire A; the ques-
tionnaire administered in October, 1960, will henceforth be referred to as
Questionnaire B; and the questionnaire given in April, 1961, will be hence-
forth referred to as Questionnaire C.



p— .
O] bupuem JIosanodh PULI NOA prcr

(51USPpUCdSSY §p) v oIeUUGTISondS

SAeMIv Xitens 1 Sowrs wopreg IoAS N

AN MAFIN NN SISAHLOAX L CIHHLVITM V.EWCT AUMIVN NOLLS IS i Y A F TV A



- 58 -

0 YA 99°99 GS°'G ¢JIeak 1sey JO seaJe ayj O3 pojeral
(0) (o1) ¥2) (2) A1oso1o swarqold palsebbns sjusw
-aaoidw| papuswwodal ay} aArH
LL’T 6S°S ze’es €e"8 éseale
(1) (2) (og) (€) warqoid s,Je84 1sef JO aWOS UO
pepeau Apnis pue yoleasal aiow S]

‘d °'N Uojuido ON SO ON
§S°S LL"T 88°8€ 11°9¢ 99791 0 ¢Wa1SAS oA
(2) (1) (1) (1) (9) (0) ut swoarqoid JaYlo JO algMe dUWOD
-9q 01 noik pasned Apnis sy} SeH
(siuspuodsay 9¢) d o2iTeuuonsand

‘U°N Ar9191d ATle81H) junowy M e 1e

-wop Iired v 10N
99°9 PS°SIT 88 8% (A4 1407 (AN ¢1ybnoy pue Apnis ainng Ioy
(€) (2) (22) (01) (2) (1) sanuaAe mau uado Apnis s1y3 pPIAd
9979 99792 01" 1€ SS°SE 0 0 ¢Apnis ST BuTeW S[T1ym UMO 1ok
(€) (21) (F1) (91) (0) (0) 0} pajeral swarqoid 18Yo a101dxo
031 bupuem JrasInoA purl nok p1a
(sjuspuodsay Gp) V oIfeuuonsend

# d°'N sfemiy ATrRns saulp wopres j IanoN

] -awog

ANO ¥IEWANN SISTHLOdAH OL dIIVIIY VIVA PIVNNOLLSINO

‘I J19YL



1 |

0 0o0°se 99 99 £€€°8 Znok
©0) (6) rz) (c) 031 seaae warqodd idoylo paisabbns
sjuswaaocldW [ PpEapPUBWWODII BY3 onefry
34 "N 1 uofuido OZL! SOX ON

(Ponurzuc) “1  TTEIVWAL



- 59 -

‘uaAlb osuodsal ou soleoTpul So[qel [[e U0 ‘¥ ‘N &

—_——  — — ——  —— ——— — —————— ————— — ———— ————— — ——— —

— ——————— — ———— —— — r
1 ¢€b°C ev°¢ 0 §8°S9 92°62 €18qO300 9duls
(1) (1) (0) (L2) (z1) pebueyo sey sworgoad [euoreonpe
noge SSOUSNOTOSUOD INOA ey} [99]
mou nok odg *Apnis s,IeaAh iset
JO 1[NSal ® Se WNNOLUND HUNST
-X9 93} Ul seale warqoid [eUORTIPPE
JO SNOTOSUOD dI0W dWOD3q peY Sl1aq
-wow Jjeis 1Sow 1eyY} pajedIpur aireu
-uopsanb 18qoloQ syl Jo sinsal ayj,
‘Y4 N [uotuido oN $nofosuod [snojosuo)d aweg
sso 9ION
0 €€°8 S9°16 0 cUMNOTIND but
(0) (€) (e€) (0) -1STX® 9y} Ul seate warqoid [euoniIippe
o snotosuod noAk apew Apnis STy} SeH
6S°S (A4 ¢t tL 0 éseale waqold IS0 U pspaau
(2) (8) (92) (0) Apnis pue yoleasal [RUORTPPe SI
0 00°S¢ 99°99 €€°8 ¢NOA
(0) (6) (¥2) (€) 01 seale warqoid layio palsabbns
sjuswaAcldwW] papuswWwWoDal ay} aneH
‘4 °N UOTUTdo ON sox ON

(penupuoD) ‘I JTAVL



Opg
additional v
lem areas w
This invest
area,  Sed
tion receive
1o the origiy
tion of the
n areq of jy

Teac

dlerteq . 1
TOre insight

InQ,
eCOmmen g,
il sty

they haq bec

lum 3 3 res

Cifie areag
pen‘mentauoI
wsﬁgaﬁOH i

On Pe
CaSSopolis' 1

teen Dey bro:



- 60 -

Open-ended responses indicated the following four main areas for
additional work. First, a more comprehensive investigation of the prob-
lem areas with which the participants had been working was suggested.
This investigation would assist in getting a total picture of the problem
area. Secondly, problem areas related to areas already under investiga-
tion received substantial notice. Thirdly, another general study similar
to the original curriculum study was suggested and, finally, an investiga-
tion of the relationship of guidance to the total curriculum was indicated as
an area of interest.

Teaching methods, motivation, core curriculum, reading problems,
and language studies were other areas to which individual participants were
alerted. It was indicated that the investigation of these areas could give
more insight into the total problem of educating young people.

In Questionnaire B, 24 of 36 respondents (66.66%) said that the
recommended improvements suggested problems closely related to the orig-
inal study's problem areas. Thirty-three participants (91.65%) stated that
they had become more conscious of additional problem areas in the curricu-
lum as a result of working on the curriculum improvement study. The spe-
cific areas of evaluation and reporting, study habits, special education, ex-
perimentation, mental health, and curriculum balance were offered for in-
vestigation at this time.

On February 21, 1961, a general curriculum meeting was held in
Cassopolis, Michigan, with both old and new teachers in attendance. Fif-

teen new problem areas were identified for investigation by the staff members
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as well as four uninvestigated problem areas which were identified from the
previous year. From these 19 concerns, six areas were chosen for inves-
tigation.

Interviews revealed that work had been done by the steering commit-
tee and various teachers on the eight original problem areas and related sec-
tions and on several new areas even before the general curriculum study be-
gan. This work included deeper thinking and more investigation into the
original problem areas, evaluations of teachers' concerns of problems, indi-
vidual and group investigations on reading, parent-teacher conferences for
the secondary school, and problems in the area of English. This tends to
indicate an alertness to and interest in new problems.

The final check point was made in Questionnaire C when 39 respond-
ents (95.11%) indicated that they were either more conscious of problem
areas in the curriculum or held the same viewpoint as they did in Question-
naire B.

From these data it is apparent that the participants were alerted to
additional problem areas in the curriculum because of their experiences in
the original study. The alertness to problems grew after the cooperative
study. This can be seen from Questionnaire B (five months later), the new
curriculum work (five to eleven months later), and Questionnaire C (eleven
months later) . Interviews also revealed that this was the case. Thus,

evidence supports the first hypothesis.
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Hypothesis Two:

That a cooperative curriculum improvement study tends to encourage

staff members to do additional work in other problem areas in the curriculum.

In Questionnaire A, 36 respondents of 45 (79.99%) said that they
would like to work on future curriculum studies. (See Table II.) From this
questionnaire, it is noted that a near-similar number of participants (39;
86.66%) stated that curriculum examination and improvement should always
be a continuous process.

In Questionnaire B or five months after the original study, 25 of 36
participants (69.44%) said that they found themselves wanting to explore
other problem areas in the curriculum while 31 participants (8v6. 10%) indi-
cated that they would be willing to work on committees to help investigate
and solve problems if other problem areas were to be determined. A few
respondents (3) in open-ended questions suggested that curriculum work
was necessary but that this work should be done after the present improve-
ments were utilized and evaluated.

Special education, mental health, study habits, new topics, and
work at the individual's own teaching grade level were advanced at this
time as points for further investigation.

Most participants (34 of 36; 94.44%) indicated that curriculum im-
provement is necessary on a continuous basis with several open-ended re-
sponses indicating that curriculum examination and improvement are imper-

ative to keep pace with the changing world conditions.
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The responses offered in the questionnaires indicate a general desire
to do additional work. A review of actual curriculum work as determined by
interviews and observations will illustrate that most participants were in-
volved in curriculum work.

At the beginning of the school year, 1960-1961, the steering commit-
tee started and continued to evaluate results of the previous year's work on
the cooperative curriculum improvement study. Many staff members worked
on the previous study areas to perfect them and assist in their implementa-
tion and evaluation. As a result of the evaluative work, six new problem
areas were determined at the February, 1961, curriculum meeting. These
problem areas are as follows: Promotion and Retention for Junior High School
Students, Development of Basic Criteria for Assignment of Grades, Consider-
ation of Plans for Developing More Patriotic Attitudes, Evaluation of the
Phonics Program, Scheduling and Screening for Remedial Work, and Develop-
ment of Plans for Limited Experimentation in Parent-Teacher Conferences in
the Junior High School. Most staff members appeared on working commit-
tees while members of the guidance and English departments were investigat-
ing problems associated with their own areas. Other problem areas were
voiced but would receive attention later. It can be seen then that most of
the current staff members (both old and new teachers) were encouraged to do
additional curriculum work.

In Questionnaire C, 24 of 41 respondents (58.53%) were as willing

to work on new problems of interest and concern as they were at the time of
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Questionnaire B. Seven members (17.07%) were even more willing to work
on new problem areas than previously stated in Questionnaire B.

It is quite evident from questionnaire data and active curriculum work
that the cooperative curriculum improvement study participants were encour-
aged to do additional work on curriculum problems. This desire to do work
on the curriculum increased during the evaluating period as can be seen from
Questionnaire C and the investigation work occurring during the interview
period, five to eleven months after the curriculum study ended.

Hypothesis Three:

That a cooperative curriculum improvement study tends to make the

staff a more cohesive unit.

An early indication of the cohesiveness of the staff can be seen from
some open-ended responses in Questionnaire A. Some participants remarked
that there was more appreciation and understanding of fellow teachers and
their problems. Some mentioned that they felt more a part of the group and
that they knew members better, both socially and professionally.

In Questionnaire B, 29 of 36 participants (80.54%) indicated that the
staff was a more cohesive unit as a result of the cooperative curriculum im-
provement study. (See Table III.) Twenty-geven (75.00%) stated that the
rapport among the staff members had improved as a result of the study and
22 (61.11%) mentioned that the staff was more friendly as a result of the
study.

From interviews, comments both favorable and unfavorable about the

cohesiveness of the staff during the school year, 1960-1961, were offered.
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Some participants felt that the staff was more cohesive and some held an
opposite opinion. There. appears to be three major reasons for some
breakdown in the staff cohesiveness and rapport after the study.  First,
the staff members did not have two of their annual dinners during the school
year because of other events on the school calendar. Secondly, the new
schools separated the staff members so that they did not come together as
much as in previous years. Thirdly, staff members did not meet for cur-
riculum meetings as was done the previous year. An interview with the
ch airman and two other members of the steering committee tended to sub-
stantiate these facts. Their reactions also suggested that various activ-
iti es associated with new facilities and the implementation of change from
the original study kept staff members busy. This, they contend, kept the
staff from one school apart from the staff members of other schools.

A separate interview with each school principal indicated that rap-
port was good in each school building. Staff meetings to discuss current
Problems and procedures associated with individual schools helped to bring
about more cohesiveness in the schools. In other words, rapport appeared
to be better in individual schools but because of separation, the lack of
feeling among all schools was indicated.  Many staff members felt that
the rapport of staff members was still very good.

This feeling is reflected in Questionnaire C where 10 of 41 members
(24, 39%) said that the cohesiveness of the staff was the same as indicated

in Questionnaire B. A near-similar number (9; 21.95%) thought that the
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staff was more cohesive and 13 (31.70%) felt that the staff was less cohe-

sive. In checking the rapport among staff members, Questionnaire C re-

vealed that 15 members (36.58%) felt that the rapport was better and 10
(24.39%) mentioned that rapport was worse than recorded in October, 1960.
Several open-ended questions revealed the poor communication between

buildings and the presence of new teachers in the system may have contrib-

uted to some breakdown in cohesiveness.
The reasons advanced for the lack of cohesiveness among staff mem-

bers would appear to be unrelated to the curriculum study. The lack of

annual get-togethers and the separation of personnel into new facilities are

outside factors. The lack of a large, formal curriculum study at the begin-

ning of the year could not be blamed on the original study because a large

curriculum study was deemed unnecessary at this time. It is easy to see

that the presence of new teachers and the breakdown in communications would

hinder the established rapport of the staff but, again, these cannot be blamed

directly on the failure of the curriculum study.

Before these extraneous factors entered the picture, the rapport and

Cohesiveness of the staff was considered to be very good. This and the

fact that rapport appeared to be excellent in individual schools tend to sup-

Port the fact that cooperative procedures can positively influence the rap-

POrt of staff members. The latter idea of good rapport in the individual

S<hools may be the true indication of change in social orientations because

the staff became decentralized and, therefore, identified closely with their

Parxrtjcular school.
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Hypothesis Four:

That a cooperative curriculum improvement study will create a more

professional attitude among participants.

In Questionnaire A, the responses to several questions indicated a

more professional attitude immediately after the completion of the coopera-

tive curriculum improvement study. (See Table IV.) All respondents (45)

indicated that their thinking about educational problems had increased as a
result of the study. Forty-two members (93.34%) felt that there was some
change in becoming a more professional educator and 41 (91.10%) were more
cognizant of the problems that face education.

From open-ended responses in Questionnaire A, a substantial change
wWas noted in the participants' attitude with regard to educational research for

curriculum change, the working with students in the classroom, and the work-

ing wwith their colleagues for curriculum change. The participants had more

aPpPreciation for individual needs and differences and they knew better the
Problems of their fellow teachers as a result of the curriculum study. This
aPPreciation tends to indicate increased knowledge and new orientations in -
the development of a more professional attitude.

In Questionnaire B or five months later, most of the respondents (32
°f 3 6; 88.88%) indicated that the staff had a more professional attitude as
Are Sult of working on the curriculum study. One-half of the respondents

s 8; 50.00%) indicated a favorable change in their behavior as a professional

j o)
ersOn because of their participation in the curriculum study. One person

2_ - .
7 %) felt that there was an unfavorable change.
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Other indications of a more professional attitude can be noted from

Questionnaire B. A majority of the respondents disclosed an interest in

the implementation of recommended improvements, in new problems, in
problems of other staff members, and in the total education program of the
Cassopolis Schools. 11 The participants were willing to work on new prob-

lems and do another year-long curriculum study if necessary. In conclu-

sion, many respondents designated a change in teaching techniques and in

classroom procedures as a result of the curriculum study. 13

Most staff members were working on departmental problems, on im-

plementation of changes, on a steering committee, or on the use of instruc-

tional materials when interviews and observations were started. An eval-

uation of the recommended changes evolving from the original curriculum

study was conducted with staff members doing much of the evaluating. The

writer observed many evaluative devices used by study group members.
These devices showed a higher level of sophistication and were concerned

with people's feelings as well as curriculum problems.

The writer had extensive interviews with the original eight study

group chairmen, one of whom was a newly-appointed teacher. These in-

terwviews revealed that work was still being conducted in each area with some

receiving more attention than others. The immediate concern about proper

1. See Table VI, Page

12 See Table II, Page 63

13. See Table VII, Page
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implementation of change evolving from the original study was noted. Fur-
investigations of recommended changes and deeper thinking into associated
problems was noted also. This activity should indicate professional growth
because all curriculum work was conducted from five to eleven months after
the original study ended.

These activities and the fact that a new curriculum study was initi-
ated with most of the present staff members taking part tend to indicate a
professional concern by the membership about education and its problems.

In Questionnaire C, 19 participants (46.34%) testified that the pro-
fessional attitude among staff members was the same as in Questionnaire B.
Eleven respondents (26.82%) noted that the professional attitude was better
than in Questionnaire B. At the time of Questionnaire C, the teaching con-
tracts for the following year had been given out and the amount of the raise
was smaller than expected. This appeared to have an effect on the atti-
tude of some staff members at this time.

From the data it is quite apparent, however, that the cooperative ap-
proach tended to encourage and develop the professional attitude of most
participants to a point where their concern, interest, and desire for curric-
ulum work were acute and continuous. The professional attitude showed
continuing development at all three questionnaire check points.

Hypothesis Five:

That a cooperative curriculum improvement study tends to create a

more democratic attitude among participants.
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A cooperative, democratic method of identifying, investigating, and
solving problems was used throughout the cooperative curriculum improve-
ment study. The value of this democratic method of solving problems was
examined in Questionnaire A. (See Table V.) Forty-three participating
members (95.55%) felt that this method of operation was an effective way to
get results in curriculum improvement. From open-ended responses many
participants stated that this method gave everyone a chance to work on the
problems as well as the opportunity to express themselves. This may be
an indication of the change in the democratic attitude of participants.

In Questionnaire B, after five months for reflecting on the curriculum
study, most of the respondents (34 of 36; 94,44%) favored to some degree
the use of a democratic process in which teachers were utilized with equal
responsibility in all decision making as a means of solving educational prob-
lems. Two-thirds of the participants (24; 66.66%) revealed that staff mem-
bers were more democratic in nature as a result of the cooperative curricu-
lum improvement study. Four members (11.11%) stated that they saw no
change; no participant indicated a negative response regarding the democratic
attitude change.

Duﬁng the winter of 1961, the staff members of the Cassopolis Schools
invited junior and senior high school students to a penel discussion on the
value of the school curriculum. The students voiced their opinions regard-
ing the strengths and weaknesses of the present cumculum. This action

suggests a democratic attitude on the pért of the staff members.
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During the interview period (September, 1960, to April, 1961), how-
ever, some disturbance in the morale and attitude of several staff members
was detected. It appeared that the democratic attitude of the staff was
not as good as determined in Questionnaire B. @ When the interviews were
concluded, it appeared that the dissension was due to three old teachers
who were not as involved in this present curriculum work as they were dur-
ing the original curriculum study. During the opening session of the Feb-
ruary, 1961, curriculum study meeting, one administrator moved the problem
definition and committee formation process too rapidly which, in turn, left
several areas unattended. This dissatisfied several staff members be-
cause they were interested in these areas and felt that some work could be
done on them. This action had a definite effect on their behavior; conse-
queantly, they never really were involved in the new curriculum work.

In an interview with the 1960-1961 steering committee chairman, it
was noted that all new group work utilized democratic procedures as was
experienced in the original study. The writer sat in on several meetings
and observed that democratic procedures were in effect. The study group
chairmen felt that there was more than adequate interaction and discussion
on the part of the participants. These democratic procedures were utilized
from October, 1960, to April, 1961, which then indicates a carry-over and
an improvement in democratic attitudes. The latter date was about a year
after the original study had ended.

In Questionnaire C, eleven months after the completion of the study,
eight members (19.51%) stated that the attitude of the staff was less demo-

cratic than was indicated in Questionnaire B. This is supported by
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observations and interviews. However, eleven respondents (26.82%) men-
tioned that the attitude of staff members was more democratic than it was
when checked in Questionnaire B. A near-equal number (12; 29.26%) dis-
closed that the attitude was comparable to that indicated in Questionnaire
B. A remark from an open-ended question in Questionnaire C apparently
summed it up by stating that a few teachers in a group who take an unpro-
fessional attitude can be the center of trouble in the whole system. Inter-
views with steering committee members support this statement.

The breakdown in the democratic attitude was slight, but still must
be considered.  Most staff members interviewed felt that the trouble arose
from a few participants. These members were old teachers and, therefore,
were exposed to the democratic processes of the curriculum study. This
exposure then should have brought about the change witnessed in others.
These acrimonious staff members played an active role in the original study
but were quite inactive during the following year. The inactivity may have
been due to the mishandling of the new curriculum study problem definition,
although this came later in the year. The lack of consultant assistance
may also have had an effect.

The dissident staff members felt that energies were not being funneled
along productive lines and were discouraged by what had transpired. They
also were not in agreement with the policies of one administrator. These
arguments may be legitimate, but the participants should have taken their

problems to the steering committee. The committee's functions were to
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facilitate curriculum work and see that operations ran smoothly. This ill
feeling was considered a detriment to some new teachers' as well as some
old teachers' work.

Even though there was this slight breakdown, continuous democratic
methods were utilized in all curriculum work the following year. This fact
and questionnaire and interview data offer support for the idea that cooper-
ative procedures tend to make participants more democratic in their behavior.
These data also display the fac_t that democratic operations tend to be util-
ized after they are once attempted.

Hypothesis Six:

That a cooperative curriculum improvement study will increase inter-

est in all phases of education among the participants.

An early indication of interest can be seen from the results of Ques-
tionnaire A. (See Table VI.) The entire membership (45) indicated that
there was an increase in their thinking concerning all educational problems
while the curriculum improvement study was in progress. The desire to ex-
plore other problems related to their own original areas was expressed by 42
of 45 members (93.33%).

In Questionnaire B, all respondents (36) stated that working with the
implementation of improvements had increased interest to some degree in
their teaching positions. Twenty-five members (69.44%) stated that they
were interested in exploring other problem areas in the curriculum and, if
problem areas were determined, 31 (86.10%) of the respondents were interested

in working on these problems. 14

14 See Table II, Page 63.
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Thirty-five members (97.22%) stated that there was an increase in
interest in the total educational program of the Cassopolis Public Schools
as a result of the curriculum study. Along the same line, 31 participants
(86.10%) stated that they were now interested in the curriculum problems of
other staff members outside of their own field of instruction and a near-sim-
ilar number (34; 94.44%) indicated that the curriculum study had caused
them to become interested in phases of education other than their own. In
conclusion, 34 respondents (94.44%) stated precisely that their interest in
the problems of education had increased.

The results from observations and interviews revealed that interest
in education and its many problems was developed because of a cooperative
investigation of curriculum problems. Committees were formed to work on
the implementation of improvements and their evaluation and to work on new
problems the year following the curriculum study. Even though there' ap-
peared to be a slight breakdown in some areas of the curriculum study oper-
ation, an awareness of and interest in educational problems and their solu-
tion were always present. Interviews also revealed a genuine interest and
concern on the part of most members about the poor attitude and lack of ac-
tual curriculum work displayed by a few members. This interest and desire
to continue problem solution resulted in a small group meeting which dis-
cussed and brought about ways of improving and increasing the curriculum
work. Interviews with old teachers revealed their interest in personal prob-
lems. Suggestions were given to the writer in regard to new ideas for re-

search. These many responses and other curriculum activities were apparent
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after the official completion of the original study which illustrates the fact
that interest in education was continued and encouraged after a cooperative
exposure to curriculum change.

The final check in the evaluation of staff interest came in Question-
naire C. Thirty-seven of 41 respondents (90.24%) stated that their inter-
est in all phases of education was either the same or had increased since
Questionnaire B.

Of all hypotheses tested, this particular one probably was most
strongly validated. This validation attests to the fact that cooperative
curriculum improvement work can increase interest in all phases of educa-
tion and that interest can continue to develop. The continued development
of interest in education and its problems may be noted at the last two ques-
tionnaire check points.

Hypothesis Seven:

That a cooperative curriculum improvement study through its demo-

cratic processes and group interaction tends to change people and their ideas

and, therefore, is an effective way of re-educating staff members.

In Questionnaire A, 43 participants (93.33%) said that there was some
change in their personal opinions and biases regarding their own problem
areas. (See Table VII.) Thirty-one respondents of 45 (68.88%) stated that
there was a change in their attitudes about working with their students and
colleagues as a result of the cooperative curriculum improvement study. All

of those who responded (44; 97.77%) felt that the group interaction in the
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curriculum study helped the participants to know and understand their col-
leagues better and all of the respondents (45) stated that group interaction
helped the participants to understand and appreciate what is done at var-
ious levels, kindergarten through twelfth grade.

In Questionnaire B, many respondents mentioned that a change in
their classroom procedure (30; 83.32%) and approach to teaching (29;
80.54%) had occurred as a result of the curriculum study. Thirty-five par-
ticipants (97.22%) stated that they had gained some knowledge and insight
into educating young people as a result of the curriculum study. Thirty-
three members (91.65%) felt that their ideas and persuasions about educa-
tion had changed to some degree since their work on the curriculum study
and 26 (72.22%) disclosed that a change in their personal opinions and/or
biases regarding the education of young people had occurred. ¥ When asked
about the curriculum improvement process, most of the membership (33 of
36; 91.65%) revealed that there was a change in their ideas about how cur-
riculum improvement takes place. In conclusion, 35 respondents (97.22%)
stated that the work on the curriculum study and the implementation of im-
provements had been a profitable learning experience.

During the investigation period, more sophisticated techniques used
in the implementation and evaluation of improvements by participants were
observed. When the new curriculum study started, the participants used
methods which were found to be effective during the original study. The

evaluations were now concerned with both participant feeling and curriculum
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problems. Thus, concern for process was evident. Problem identifi-
cation was more comprehensive and more interaction occurred during this
process. More confidence was displayed by the membership when ap-
proaching and solving new problems. Several study groups initiated their
own problem identification and solution completely separate from the new
study. It was now apparent that people knew more about their roles and
functions in curriculum improvement and in their educational situations.

In interviews, it was found that new procedures recommended from
the original study were used in the guidance department, in parent-teacher
conferences, in the instructional materials centers, in the communication
skills area, and in many classrooms. These procedures will be consid-
ered under Hypothesis Eleven.

In the final check, all of the members who responded (40; 97.54%)
stated in Questionnaire C that the cooperative curriculum study was an ef-
fective way of learning about the various processes of education.

The self-education of participants was evidenced in both the execu-
tion of professional duties in the classrooms and in evaluating and bringing
about additional curriculum change. The re-education was evidenced right
up to the final check which was nearly one year after the completion of the
study. This should indicate a carry-over and a continued learning effect.

Hypothesis Eight:

That a cooperative curriculum improvement study through its demo-

cratic processes and group interaction tends to change people and their

ideas, and therefore, curriculum change occurs.
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Change in personal opinions and biases regarding problem areas was
indicated by 43 respondents (93.33%) in Questionnaire A. (See Table VII.)

A better understanding of their colleagues and of the various levels of in-
struction was indicated by all responding members (44; 97.77%). This was
an early indication of change in people through cooperative work and inter-
action.

In Questionnaire B, 33 curriculum study members (91.64 %) said that
there had been some change in their ideas about education. Twenty-six
members (72.22%) noted that their personal opinions and/or biases regard-
ing educating young people had changed.

In Questionnaire C, 34 study members (82.92%) indicated that the
changes in their ideas, biases, and persuasions registered during the study
had either been maintained or new changes had occurred after eleven months.

From interviews, people appeared more confident and knowledgeable
about curriculum change and education in general. This knowledge was

evident during new curriculum work. Toward the end of the interview per-

iod, it appeared that people were more open to change and were encouraged
to do additional work. This action would illustrate that a change in be-
havior had occurred and would suggest that ideas, viewpoints, and persua-
sions had been modified.
The changes in attitudes, ideas, relationships, interests, and views
on education suggested by the data associated with Hypotheses, One, Two,
Three, Four, Five, Six, Seven, and Nine will tend to support this hypothesis.

Through group interaction and cooperative investigation new perceptions on
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human relations, educational processes, and possible meanings to former
experiences were formed which brought about the behavioral change in par-
ticipants.  When this behavioral change occurred, new skills, knowledge,
attitudes, and values on education were obtained which, in turn, caused
the curriculum change. The behavioral change continued after the study
as was noted in Questionnaires B and C.

Hypothesis Nine:

That small cooperative group work as found in the cooperative cur-

riculum improvement study is an effective way to get agreement for change

in the curriculum,

In Questionnaire A, the worth of small group work can be seen. (See
Table VIII.) Forty-four participants of 45 (97.77%) stated that they were
satisfied to some degree with the way their study group functioned and all
participants (45) were satisfied to some degree with the members of their
own study group. All members (45) strongly felt the democratic method
was the best way to obtain results in curriculum improvement. 15

In Questionnaire B, 32 of 36 respondents (88.88%) said that they
were satisfied to some degree with the way their study group worked in prob-
ing ideas and developing recommendations for curriculum improvement.

Twenty-nine members (80.54%) said that small group work allows everyone

an opportunity for decision making in curriculum change. Twenty-six of

15 gee Table V, Page 77.
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36 participants (72.22%) stated that sufficient agreement can be reached
in small group work so that curriculum change will occur and 21 members
(58.33%) said that they did not find it difficult to get agreement in small
group work. In conclusion, 32 respondents (88.88%) said that small co-
operative group work had been an effective way of getting curriculum change.

Observations revealed that small group work was utilized in all cur-
riculum work succeeding the original curriculum study. Groups were
formed through personal choice and chairmen and recorders were selected
by the groups. Interviews indicated that most of the membership favored
small group work and that work proceeded rather smoothly after rapport had
been established. Common concerns about particular problem areas caused
groups to work better and bring about more meaningful and acceptable change.
Those (four from the original study group membership) who apparently didn't
favor group work were found to be less interested in the problem areas than
other group members.

In Questionnaire C, 34 of 41 participating members (83.91%) indi-
cated that small group work was effective for reaching agreement for change
in the curriculum.

The favorable responses regarding small group work and the actual
continued use of this practice the year following the study would indicate
that this method is effective for reaching agreement in curriculum change.

Hypothesis Ten:

That a cooperative curriculum improvement study once started tends

to continue work on curriculum examination and improvement.
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The most effective way to check this hypothesis on Questionnaire
A would be to look at the desire of the participants regarding additional cur-
riculum work. Thirty-nine of 45 members (86.66%) felt that curriculum ex-
amination and improvement should always be a continuous process and ap-
proximately the same number (36; 79.99%) stated that they would like to
work on similar studies the following year. (See Table IX.) Open-ended
questions revealed several areas for future curriculum study. These areas
are mentioned under hypothesis number one.

In Questionnaire B, most of the membership (34 of 36; 94.44%) still
felt that curriculum improvement is necessary on a continuous basis. Twenty-
two respondents (61.11%) stated that they would like to do another year-long
cooperative curriculum improvement study to improve other phases of the cur-
riculum. Twenty-eight (77.76%) of the respondents felt that the curriculum
study of last year was an on-going activity the following year.

From observations and interviews it was possible to discern both
strengths and weaknesses on this point. Desire to continue investigation
and actual work were present during the period of September, 1960, to April,
1961. There was, however, a little disenchantment on the part of some
participants about continued curriculum work because of factors to be dis-
cussed shortly.

The steering committee elected after the original curriculum study
for the purpose of overseeing implementation of improvements and additional

Curriculum work was very active duripg the period from September, 1960, to
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April, 1961. This committee ran an extensive evaluation of the implemen-
tation of improvements and then made recommendations for further work.
Through its leadership, committees were formed to carry on more work in
three problem areas from the previous year. Several new study committees
were formed to investigate problems found in individual schools. Work on
suggested changes evolving from the curriculum study was done to make them
a more effective part of the curriculum and evaluations of these individual
improvements were made to determine their effectiveness. It may be noted
that new teachers were involved in these functions.

In late February, 1961, a general curriculum meeting was held. The
entire staff of the schools and two consultants from the Michigan State Uni-
versity team were present. At this meeting, the 1960-1961 steering com-
mittee presented and reviewed their evaluation of the implementation of im-
provements and discussed other work done on curriculum improvement. The
committee mentioned and discussed current concerns of staff members regard-
ing new curriculum problems. Fifteen problem areas were identified and
discussed. It was then decided to have committees selected to work on
the problems. Committees were formed to work on six problem areas with
most of the staff members appearing on those study groups or on others de-
fined earlier.

Several difficulties arose at this point. All of the discussion and
committee formation was done in one afternoon which appeared to be too lit-

tle time as participants were pushed onto committees which did not always
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meet with their approval. Some important areas were left uninvestigated.
Also, it appeared to many people that this new curriculum study came too
late in the school year. In the opinion of some teachers, sufficient work
could not be done on the existing problem areas in the time remaining in the
school year.

Interviews revealed that the new facilities and the many problems
associated with them hindered curriculum work to some extent. Also, work
on the implementation of improvements from the previous curriculum study
and the evaluation of them consumed time that may have been used on new
curriculum work.

Interviews further revealed that the lack of college coordination with
consultant help and the absence of academic credit appeared to hinder the
new improvement work. Closely associated with these apparent obstruc-
tions was a lack of financial support to assist the members in their work.
Money was not available for participants' tuition or for outside visitations,
consultant help, or procurement of additional materials.

Interviews indicated that the attitude of a few staff members could
have been a hindrance also. These members felt that a plateau had been
reached after the completion of the curriculum study. In their opinion, it

was time to concern themselves only with the implementation of changes
and with their classroom duties. The fact that the two top administrators
were leaving was advanced as a reason for lack of curriculum work. This

apparently caused a feeling of uncertainty.
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Many teachers engaged in an off-campus course in the fall of 1960
which had a double effect on curriculum work. These teachers felt that
this course absorbed the time that could have been used for curriculum work
and most of them considered it a very uninteresting and unprofitable affair.
From discussion with the participants, it was concluded that this course had
an adverse effect on them which apparently soured them on future work. In
this class, participants were not investigating personal concerns and inter-
ests, but were looking at material unrelated to their needs.

A final point brought out in the interviews is that many participants
desired a curriculum study of the type that was experienced the previous
year. When this did not occur, a certain amount of frustration resulted.

A major study was not in order at this time because many participants ex-
pressed the desire to investigate individual departmental problems, interest
areas, and school problems. This feeling was especially true because the
new schools and other facilities demanded the attention of staff members.

During the observation and interview period, several interested staff
members recognized that in some cases little curriculum work was being con-
ducted by the people who had defined problems for investigation. These
members called a special meeting which this investigator attended. A dis-
cussion of the problems ensued and it was decided to stop and conduct an
evaluation of what had transpired so far and of what could be done in the
future. From this point to the final check (about two weeks), work ap-

Peared to progress more smoothly. It must be pointed out that from the
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interviews it appeared that the interest and desire of most participants were
very high and very professional during this period. It appeared that the
energies of all of those concerned could have been directed and focused in
a better manner to get more productive work.

At the final check point, Questionnaire C or eleven months after the
completion of the study, 26 of the respondents (63.41%) stated that they con-
sidered the cooperative curriculum improvement study to be an on-going ac-
tivity the following year.

In analyzing the data, several factors are very important. Atten-
tion must be given to these factors at this time.

The desire for continuous curriculum study is reflected in the work
of the steering committee, the activity of evaluation groups working on the
original study recommendations, the work of old study groups pursuing their
problems further, and the work of new study groups investigating newly-de-
fined curriculum problems. This work consisted of examining, improving,
and evaluating new and old problems alike with considerable attention given
to the successful implementation of the curriculum study's changes. Up
to the February, 1961, general curriculum meeting, all new work was iniated
by the staff members themselves with individual interest areas being explored.
Both old and new problems and their exploration and solution were worked on
by new teachers. Thus, the effect of the original curriculum study carried
over to teachers who had not been previously involved. It must be realized
then that substantial and important curriculum work was being conducted dur-

ing the interview period from September, 1960, to April, 1961.
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However, some feeling about the lack of curriculum work was pres-
ent at this time also.

Many factors were advanced by the interviewed participants regard-
ing the apparent lack of curriculum work. Several of these factors are not
directly associated with the curriculum study. The new facilities and their
many problems, the administrators leaving, and the lack of financial support
are components which cannot be charged to the failure of the curriculum
study.

Such responses as starting a new study late in the year, having an
unprofitable off-campus course at the beginning of the school year, having
a curriculum study exactly as last year's, and being busy with the imple-
mentation of change could have been affected by the original curriculum study.

Curriculum work, especially tﬁat using democratic operations, is
time consuming. This should have been realized by all participants when
they started a curriculum study so late in the school year.

The unfavorable course experience could possibly have been averted
if the instructor and the original curriculum consultants, all from the same
institution, could have discussed the matter together and have worked out
the entire course in a manner which would have been more compatible with
the expectations of participants and their educational needs.

At the time of the original curriculum study, it should have been noted

that curriculum improvement work does not necessarily involve all the staff
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members in a total effort. Smaller interest groups can accomplish curric-
ulum change too. This notation may have averted the frustration associ-
ated with not having a large, major curriculum study at the beginning of the
school year, 1960-1961.

The curriculum study membership should have been informed that im-
plementation of change consumes time which is in reality an extension of
curriculum work. The proper and useful implementation of change is as
important as suggesting the change itself and should be considered an in-
tegral part of curriculum work.

It is possible that the four above-mentioned impeditions could not
be charged directly to the curriculum study but some consideration should
have been given by the curriculum leaders to prevgnt them.

The remaining factors which apparently impeded progress on new and
different curriculum work are directly the result of shortcomings in the orig-
inal curriculum study. @ When the new curriculum study was initiated in
February, 1961, the entire operation was contrary to the accepted principles
of democratic curriculum improvement. The definition of problems and the
selection of study groups were achieved so rapidly that staff members were
unable to think through problem areas and make proper decisions regarding
the entire process. The procedure should have been familiar to the people
in charge. From experience on the cooperative curriculum study, the lead-
ers should have been cognizant of the fact that proper problem identification
And selection requires time for all participants to be completely satisfied.

This definitely was experienced during the original study.
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Several people interviewed mentioned that a plateau had been reached
when the first curriculum study was completed. This fact is somewhat con-
fusing. Most of the questionnaire respondents indicated that curriculum
improvement should be a continuous process and many stated that they would
be willing to work on new curriculum examination and improvement. This
seems contrary to data received from interviews. If educational practitioners
feel that continuous improvement is necessary, then a plateau should only be
temporary in duration. It appeared that the new facilities, regular class-
room duties, and the implementation of improvements were the main concerns
of these participants. Additional curriculum work would follow later.

The lack of college coordination and college academic credit was ad-
vanced as the final reason for the plateau in curriculum work. It would ap-
pear from the data that participants were familiar enought with the improve-
ment processes so that college curriculum consultants were not necessary.
This experience plus a competent steering committee and good administrative
leadership should be all that is necessary for new curriculum improvement
work. There may be a stronger feeling of security when college personnel
are present but with professional and competent staff members, the curricu-
lum work should have progressed in a regular manner.

The remaining fact that no college academic credit was offered for
curriculum work was indeed disconcerting. From all existing data it ap-
peared that the study group membership developed a true professional atti-

‘tude as a result of their work on the study. They were eager and were
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interested in curriculum improvement but some felt that college credit was
necessary for their work. It must be realized that most public school per-
sonnel are interested in obtaining advanced degrees to insure better teach-
ing positions and increased abilities as educators but it appeared that the
participants were more concerned about the improvement of students' learn-
ing experiences and their own teaching positions than anything else. It
should be noted, however, that only a few participants made this particular
response.

Even though some of these facts seem to indicate a lack of support
for continued curriculum work, it must be concluded that considerable cur-
riculum evaluation, examination, and improvement occurred. It may have
appeared that because no major study was iniated at the beginning of the
year, there was no curriculum work. This, of course, is erroneous be-
cause all but a few members of the entire staff were involved in some man-
ner in curriculum work following the curriculum study. This was in evidence
right up to the final check point.

Hypothesis Eleven:

That effective curriculum improvement can be brought about by a co-

operative curriculum improvement study which involves a public school teach-

ing and administrative staff with consultant help from a university staff.

In Questionnaire A, all of the study group membership (45) stated that
the results and recommendations should be used to a certain extent in the cur-

rent curriculum. (See Table X.) The entire membership (45) further stated
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that the entire study would definitely affect the total Cassopolis School Pro-
gram. Thirty-nine of 45 (86.66%) felt that the results were either good or
superior. A near-similar number (38; 84.44%) stated that the results were
the best that could be obtained.

In Questionnaire B, 33 of 36 respondents (91.65%) felt that the recom-
mended improvements would, to some degree, accomplish the goals of meet-
ing the educational needs of students. Almost the same number (32; 88.88%)
stated that the recommended improvements would result to some degree in im-
proving the learning experiences of the students in the teaching areas of the
respondents.

In his interviews and observations, the investigator examined only
four of eight problem areas as outlined in the delimitations in Chapter I.

From the interviews, it was noted that each recommended and accepted im-
provement had received attention and was either implemented or being stud-
ied at the time of investigation. (See Appendix V, Page 167). Committees
had been established to test the worth of many of the improvements or to set
up further study on each one.

In interviews with individuals or groups of individuals directly in
charge of or working in the areas under investigation, the following data
were noted.

An instructional materials center had been established in each school
building with each proposed recommended improvement receiving attention.

Every school had a person trained in the method of operating the various
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machines and this person would, in turn, instruct all other staff members
in the school. A cooperative exchange of materials among schools was
in effect and was considered useful by all instructional personnel. A
committee was established to evaluate the centers and to make recommen-
dations for additional change.

In evaluating and reporting pupil progress, the committee work was
in progress on some recommendations. Parent-teacher conferences were
tried at one elementary school and they were found to be very successful and
useful. An evaluation meeting of the elementary school personnel utiliz-
ing the parent-teacher conferences was held in the presence of this investi-
gator. All teachers felt that the conferences were worthwhile and suggested
that they be continued and used in all elementary schools. These teachers,
in turn, did an evaluation with the parents involved in the conferences. The
purpose here was to determine the value of these conferences as seen by
parents. Total approval was indicated by parents. The use of Interna-
tional Business Machine report cards was in effect at the junior and senior
high schools. The use of parent-teacher conferences in the junior and sen-
ior high schools was under investigation by a committee.

The guidance program had been developed and all improvements were
implemented or were in the process of being implemented. A testing pro-
gram had been initiated and vocational guidance was being considered. A
guidance class for eighth grade students was under investigation and more

effort was being given to the idea of part-time employment for high school
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students on a cooperative program. The latter effort was a school-com-
munity project. The new full-time guidance director and the two part-
time professional people expressed the feelings that the program was do-
ing well in its many services and would do more when more finances were
available.

The communication skills study group had its improvements either
implememented or under further investigation. = The many suggested ma-
terials for instruction had been purchased and were being used. Additional
personnel had been hired as recommended but class size was larger than
that suggested in the recommendations. This was being studied ;iuring the
interview period.

The people directly associated with these areas felt that theré was
noteworthy value in these improvements. This investigator, however, ap-
pealed to all old teachers for their estimate of the total value. This value
is indicated in Questionnaire C.

Thirty-nine of 41 respondents (95.11%) felt that the instructional ma-
terials centers were either of considerable or of great value to them and the
students of the school district. @ The elementary school teachers who util-
ized the parent-teacher conferences and others familiar with this operation
(14; 34.14%) felt that this means of reporting pupil progress was either of
considerable or of great value for the school system. Thirty-nine respon-
dents (95.11%) considered the guidance department and its services of value

to the educational program of the school system. Twenty-three respondents
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(56.09%) felt that the recommendations for change in communication skills
area were of moderate to great value to the existing curriculum. It should
be noted that some participants did not respond to all of the questions be-
cause of unfamiliarity with certain phases of the total recommendations. 16

In conclusion, 35 respondents (85.36%) indicated in Questionnaire
C that effective curriculum improvement can be brought about by a coopera-
tive curriculum improvement study as was experienced during the school
year, 1959-1960. Thus, in the opinion of the professional educators in-
volved, effective program improvement is a product of this method of oper-

ation.

Summary of Results:

The summary will view the results of this study in the three main
categories as delineated in Chapter II; that of behavioral change, the end
products, and the possibility of continued study. These categories devel-
oped by the writer and substantiated by current literature are the features of
the cooperative approach which make it desirable for use in contemporary
education.

The hypotheses designed to check behavioral change received sub-
stantial support to indicate that a change had occurred in the individuals.
Interest in and alertness to problems of education had increased. Attitude

change was indicated when participants noted changes in their democratic

16 gee Table X, Page 107.



-114 -
and professional functions and orientations. Staff members also witnessed
a change in their social orientations when rapport became better and a cohe-
sive feeling resulted. Changes in ideas and persuasions about education
resulted in increased learning. New skills and knowledge were also ac-
quired through this curriculum study.

These many changes could be seen in the behavior of most partici-
pants the year following the study. They were more conscious of problem
areas and were better able to handle the processes of curriculum improve-
ment. They initiated much of the additional curriculum work and were
more pfofessional and democratic in their approaches. Their newly ac-
quired skills and knowledge were reflected in their work. A higher level
of sophistication was recognized by them and the writer in their evaluation
and improvement work and in their educational situations. It appeared that
they had more confidence in themselves, were more open to change, and
would gladly pursue more curriculum work.

When summarizing these results, it can be seen that a noticeable
behavioral change occurred in the curriculum study participants from the
beginning of the study to the point of final evaluation. From the rationale
presented in an earlier chapter, it would appear that this change is the type
needed for educators in contemporary America.

- The end products or actual curriculum change was rated highly by
those who utilized the improvements, the professional staff members. The

curriculum changes in the four problem areas evaluated in this study were
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attaining the goals prescribed for them. The improvements assisted the
staff in bringing about better learning experiences for the young people in
the school district. It must be concluded then that the product section of
this cooperative curriculum improvement study was successful.

To continue the fostering of useful process and product necessary
for education, a cooperative approach should be continuous in nature. Eval-
uation, investigation, and improvement of curricular experiences must then
propagate themselves. This continuity was checked in this study. From
the desire expressed and the actual work on implementation of change, eval-
uation work, continued study, and new study by most old and new teachers,
it would appear that continuity is encouraged by cooperative procedures for
curriculum change. This quality can be considered as useful as the pro-
duct and process previously expressed.

From these favorable results some conclusions can be drawn. The
conclusions should involve other aspects of the study than just the data as-
sociated with the suggested hypotheses. It is evident that this approach
to curriculum change has some significant implications for education, the
educator, and the student in America. These implications should be enum-
erated.

From reviewing the entire study and the results, it seems necessary
to suggest some additional research on other cooperative approaches and as-
sociated areas to get a better view of this procedure for educational change.
Such research should shed some more light on a procedure with great potential.

The conclusions, implications, and suggestions for other research

will receive attention in Chapter V.



CHAPTER V

CONCLUSIONS, IMPLICATIONS, AND
RECOMMENDATIONS FOR FURTHER RESEARCH

Introduction:

The purpose of this chapter is to draw some conclusions from the
data presented, to bring out some implications for education in general,
and to suggest some needed research in the area of cooperative curﬂculum
improvement.

Conclusions:

From the findings of this study, the following conclusions are ap-

parent:

1. Participation in a cooperative approach to curriculum change tended
to alert staff members to other curricular problems.

2. Staff members were prompted to conduct study on other problem areas
in the curriculum as a result of participating in cooperative curricu-
lum study.

3. Staff members became more cohesive as a result of participating in
cooperative curriculum study.

4, Staff members became more professional in their thinking and their

ways of behaving as a result of a cooperative curriculum improvement
study.
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Democratic procedures and methods were carried over to other cur-
riculum work as a result of a cooperative, democratic curriculum
study.
Interest in all phases of education increased in participants as a re-
sult of a cooperative curriculum study.
Cooperative curriculum participation caused leaming about educa-
tional processes to occur in participants and, therefore, was an ef-
fective way of re-educating participants.
Changes in people and their ideas and persuasions about education
did occur as a result of democratic curriculum evaluation and improve-
ment. The changes included more professional behavior, attitudes,
values, and notions on education.
Small group work was effective for reaching agreement for curriculum
change. n Common interests and concerns about problem areas caused
greater effectiveness for reaching agreement on change.
Continuous evaluation, examination, and the solution of problems by
most staff members did occur after a cooperative exposure to curricu-
lum change. Even though no official, organized curriculum study
developed immediately following the original study, curriculum work
continued.
Effective and worthwhile curriculum change did result from a cooper-
ative curriculum improvement effort of professional staff members in

a school system.
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The need for curriculum consultants, at least on a part-time basis,
may be necessary for effective and continuous study. The period
of time for consultant help should probably depend on the compe-
tencies and confidence displayed by participants.
Curriculum study participants apparently influenced and propagated
a carry-over of interest, desire, and actual curriculum work to new

teachers who were not previously involved in curriculum work.

Implications:

A number of implications can be drawn from this study. Most sig-

nificant of these are:

1.

The cooperative approach to curriculum change has definite implica-
tions for fostering educational improvement to meet the needs and
demands of society. The cooperative approach can influence pro-
fessional advancement in educators and continuity of study which
are necessary to keep pace with the rapidly changing American soctety.
The demands of society are far-reaching and people must learn
to adjust to them in a rapid fashion. Since the goal of education is
preparing young people to live happy and adequate lives, schools
must have curricular experiences which can effectively prepare stu-
dents to live in a rapid, ever-changing society. With the ever-
changing demands in America, schools must go beyond everyday needs
and look at the future. Cooperative procedures may be an effective

process to cope with future demands because such procedures can
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encourage evaluation and foster change which, in turn, will offer a
curriculum which gives youngsters the needed capabilities and tools
for successful living.
The cooperative approach has implications for fostering democratic
values in young people. The cooperative process can go beyond
effecting useful curriculun change and favorable behavioral change
in educators. In the long run, it could help youngsters build
stronger democratic values.

If worthwhile democratic values are recognized and estab-
lished by educators during a learning situation, then this exposure
may cause educators to appreciate and propagate democratic values
in their association with youngsters. It seems logical to assume
that the educator may use democratic procedures in working with
young people if he found them successful in his learning. Such
activity could foster democratic values and encourage their greater
use in everyday living.

The cooperative approach has implications for all curriculum improve-
ment work. Teacher-involvement in curriculum study has more than
just meaning for change in content. It reaches out to include change
in participants and ways of behaving.

The struggle about how change should be brought about has
been discussed earlier in the study. Since the cooperative method

was found successful in one situation, it can undoubtedly be successful
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in others. Such success has particular meaning now when science
study commissions, other discipline study committees, and outside
experts and specialists are proposing change. Usually the experts
prescribe change in content and method. The cooperative approach
goes beyond prescription and contributes to behavioral change. Fur-
ther, it encourages a commitment to the ever-expanding need for cur-
riculum work. Changes arrived at through cooperative procedures
- are more consistent with current research and theory and, therefore,
should receive more attention in any improvement work.

Fostering change in a cooperative manner could make educa-
tion one of the most productive and worthwhile agencies in our society.
The cooperative approach has significant implications for the support
of local determination of curriculum. The success of this study may
cause a person to wonder about the need for a national curriculum.
The success would further substantiate the philosophy of the Michigan |
Department of Public Instruction which subscribes to a notion that lo-
cal action should determine the policies and functions of education.

The cooperative approach goes beyond curriculum development.
It can also develop decision-makers. If these qualities can be de-
veloped in local situations, then education stands a good chance of
being consistent with the democratic idea of individual responsibility.
There may be little expression for national committees or a national
curriculum to insure that America is strong in the face of world condi-
tions. Through cooperative procedures, American education can be

strong and this can be done at the grass roots level.
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This study has implications for the way institutions of higher learn-
ing work with public school people. The function and role of col-
lege and university personnel may need to be changed and clarified
when the cooperative approach is carefully examined.

The use of subject matter specialists and curriculum special-
ists takes on additional meaning when seen from the eyes of the co-
operative educator. @ With consultant assistance to public school
personnel, local educators can work out their own problems and bring
about appropriate change in their educational experiences. This
activity goes beyond the usual idea of consultant help fostering the
change in a school system. The valuable products of this operation
have been enumerated previously.

Cooperative procedures have considerable meaning for in-service ed-
ucation. If, through in-service education, we aspire to develop
greater competence and proficiency, then cooperative curriculum study
may be an important approach to attaining these goals.

This study suggests that cooperative procedures develop ed-
ucational experiences, more skills and knowledge, and more profes-
sional educators. Through cooperative study, educators find more
meaning to educational processes and their profession. Coopera-
tive procedures function and reach beyond the usual in-service activ-
ity to develop appropriate curriculum experiences and a more knowl-
edgeable educator.

The cooperative aproach to educational change has particular impli-

cations for the graduate study of professional educators.
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Many educators take graduate work primarily for advanced
certification or for increased monetary benefits. These factors are
important but, of course, additional learning is essential if educa-
tors are to improve their professional competence. Cooperative
methods extend beyond the usual classroom graduate work and reach
into the field of increased responsibilities, commitments, and atti-
tudes of the educator. Therefore, cooperative procedures not only
encourage increased graduate work but also can develop important
professional goals.

Cooperative procedures have implications for the development of
needed skills in leadership and in curriculum improvement processes.

Curriculum improvement work naturally fosters learning exper-
iences which were not present or not developed in the previous cur-
riculum. The cooperative approach also contributes to the develop-
ment of leaders and curriculum change agents. The Cassopolis study
caused educators to become more effective leaders and change agents.
The competent leader and change agent can, of course, carry on addi-
tional work in education and help bring solutions to problems.

The results of this study prompts one to review "Post-Sputnik" ap-
proaches to educational improvement. The cooperative approach
has meaning for change which may not have been previously consid-
ered.

The use of crash programs and the experts' recommendations

should be challenged now that cooperative improvement has been found
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successful in one situation. The cooperative approach is slower
but more meaningful changes can occur in the participants and the
curriculum when this method of operation is used.
The implications derived from this study would suggest that new pro-
cesses should not be externally foisted on educators.

Television, teaching machines, large and/or small group in-
struction, and many other instructional ideas are being recommended
for use in the classroom as a panacea for educational problems.
These recommendations often come down by edict without consent or
even the knowledge of classroom teachers. Such action often causes
a person to doubt the purposes and validity of recommendations and to
wonder if needs, interests, and goals are being met. Classroom
teachers should decide after careful investigation that these devices
and ideas are necessary. When this occurs, then the important ac-
ceptance and approval will be present.

Finally, cooperative methods have implications for college curriculum
development programs. Colleges and universities imay have to look
at their curriculum offerings.

Are college programs meeting the needs and interests of col-
lege students? Are college programs propagating the expert ap-
proach? Are these programs preparing future and active teachers
to handle curriculum development in their professional situations?

If institutions of higher education familiarize their students with



- 124 -
democratic curriculum improvement processes, then less effort may
be needed in the field. This familiarization with processes could,
in turn, develop more effective learning in the classroom.

The cooperative approach can be used in the college class-
room to encourage learning and self study as well as independence,
initiative and democratic values. An exposure to cooperative meth-
ods could possible discourage a subject-matter approach before it

can become a part of the behavior pattern of prospective teachers.

Recommendations for Further Research:

This study suggests some needed research in the area of cooperative

curriculum improvement.

1.

More cooperative curriculum studies are imperative to validate this
concept. The studies should be conducted systematically and eval-
uated vigorously to further validate this curriculum improvement ap-
proach.

Behavioral changes resulting from cooperative curriculum studies
need additional investigation. The perceptual theory of psychology
could be used as the basis of this study.

The long-range impact of the cooperative approach to curriculum
change should be ascertained. Determining its effect on the total
school program and on the community would assist in ascertaining
more completely the value of the cooperative approach.

The carry-over in participants and their curriculum work needs fur-
ther study. This study would assist in determining lasting values

and worthwhile leaming.
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5. A participant's classroom should be studied before and after an ex-
posure to a cooperative curriculum study. This study would de-
termine the carry-over of democratic values and activity learning.

6. The relative merits and appropriate use of a system-wide and/or a
building level curriculum improvement study needs further investi-
gation.  Such study may reveal at what level most effective change
can occur.

7. The use of consultant help after the completion of a cooperative cur-
riculum study needs further attention. This type of study would
clarity the role of specialists after educators have been exposed to
cooperative procedures and how long it is necessary to consultants
to aid in the process of curriculum change.

Review of the Study:

Even though this study is not highly structured, there is support for
cooperative, teacher-involved curriculum improvement.

This study has attempted to validate a democratic means of foster-
ing curriculum change. Clear evidence supports many facets of the coop-
erative approach in this study. Behavioral change, increased social orien-
tations, new skills and knowledge, and new ideas, values, and persuasions
about education were some facets that received support for the use of coop-
erative procedures.

The cooperative approach goes beyond this study in its total effec-

tiveness. This type of curriculum change can encourage respect for the
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individual dignity of the classroom teacher and it utilizes an important con-
cept in America, the grass roots approach to solving local problems. These
are values which are very important to any activity associated with a social
institution.

The significance of this approach is far reaching. The entire struc-
ture of education could be affected if this approach were closely scrutinized
and utilized in curriculum development. Most of all, the cooperative pro-
cess could affect the development of young people in American classrooms.

The use of cooperative procedures for change in process and product
was successful in one situation. Additional study on this method could
further substantiate the use of democratic procedures for curriculum change.
Additional evidence would be helpful in validating this method. From ad-
ditional studies, a theory on curriculum change will probably be established.
A theory of democratic, cooperative curriculum change would have great mean-

ing for education in America.
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APPENDIX I

PART I

EXPERIMENTAL SELF-EVALUATION FORM FOR
PUBLIC SCHOOL CURRICULUM

The purpose of this evaluation schedule is to provide a device
which can be used by teachers and administrative staff as a guide for
self-evaluation. The schedule does not attempt to provide a check
list or requirement schedule to which a school must conform. It can
be used as the first step in taking a look at the status quo of the school.
This schedule is designed to provide information about where research
and improvement can begin as areas that need improvement are identi-
fied or are found to be lacking in a school.

It is felt that the faculty of the school is in a better position to
evaluate curriculum in that they are aware of existing conditions. It
is also felt that self-evaluation has the advantage of allowing the fac-

ulty to express opinions more freely and of being more critical.
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SELF-EVALUATION FORM FOR PUBLIC SCHOOL CURRICULUM

The Public school curriculum comprises all learning experiences

provided under the auspices of the school which are authorized by the

board of education. This schedule will attempt to emphasize the learn-

ing experiences and curricular patterns which are most clearly related to
the total growth and development of the student.

The schedule is in two parts. Part I calls for certain factual
information concerning learning experiences for children and facilities
for implementing them. Part II calls for evaluation of the effectiveness
of the curriculum. Parts I and II provide the basis for self-evaluation
which may lead to further development and which may be useful for self-
improvement.

An effort has been made to save time in answering questions and
also to adapt the schedule to the variety of types and sizes of schools.
Where this adaptation is obviously not successful, indicate the ques-
tion or sections which are not appropriate by such comments as "does
not apply" or "not present in this school". Any additional comment or
explanations can be added on separate pages and identified by the ap-

propriate number in the outline.



Name of School:

1.
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Date:

General Education

Does the curricula in your school serve

the following needs of children:

a.

To feel like others in his age
group?

To gain reasonable success in
school work?

To participate in school activi-
ties on an equal basis?

To develop skills and standards
for:

1. group acceptance?

2. cleanliness and good
grooming?

3. reliability ?

4, active sports?

To understand differences in him-
self and others?

To discover and develop his as-
sets to offset physical and other
handicaps?

To receive guidance?

To be sensitive to the feelings of
others?

To stand on issues and not be
swayed?
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Has a statement of objectives for this
program of education been formulated
for your school? If yes, do you have
knowledge and possession of such a
statement?

Does the curriculum provide for partic- ‘
ular needs or interest of individual
children?

If yes,

a.

j.

Are students excused for special
classes?

Is teacher-pupil planning used?
Is ability grouping used?
Is heterogeneous grouping used?

Is the curriculum based on devel-
opmental tasks?

Is the curriculum based on age
grade?

Is provision made for children to’
explore new fields?

Is provision made for opportunities
in group leadership?

Is provision made for hobby and
recreational opportunities?

Other

For which of the following educational
objectives does your program of general
education attempt to provide?
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Check the appropriate columns:

‘other individuals which

Specif-
ically

Indi-
rectly

Not
at
all

1s this con-
sidered es-
sential for
child

| growth ?

Yes No

A broad cultural back-
ground?

An understanding of
current life problems?

A preparation of the
student for future life
situation in a chang-
ing society?

To develop a self-con-
cept which is accurate,
healthy and realistic?

To develop a concept of

is accurate, healthy and
realistic?

A usable knowledge of

the broad economic en-
vironment in which the

student is increasingly
finding himself?

A usable knowledge of
the broad social environ-
ment in which the student
is increasingly finding
himself?

A continuing emphasis
upon effective social
living?




-132 -

A continuing emphasis
upon effective social
living?

A continuing emphasis
upon effective civic
living?

Development, under
guidance, of demo-
cratic leadership in
groups of children?

Participation in com-
munity organizations?

Participation in extra-
class organizations?

Participation in educa-
tive tours?

Participation in work
experiences?

Participation in school
forums?

The ability and desire
to think critically?

The ability and desire
to evaluate results?

The ability and desire
to continue growth in
the various fields of

- study?

Specif-
ically

Indi-=
rectly

Not
at
all

Is this con-
sidered es-
sential for
child

| growth ?

Yes No
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Specif-
ically

Indi-
rectly

Not
at all

Is this cont
sidered es
sential for
child
growth?
Yes | No

Development of moral
and esthetic respon-
sibility?

The following implement the educational objectives of a cur-

riculum. Does your curriculum provide:

Opportunities to develop
the ability to think crit-
ically?

Continuous development
of the basic skills in-
volved in reading, writ-
ing, and listening?

Development of the
basic calculational
skills?

Experiences that de-
velop understandings

of the physical and
scientific events en-
countered in daily living?

Activities which de-
velop social and civic -
awareness and concern
for community problems?

Experiences that con-
tribute to the physical
and emotional well-being
of the student?

Activities for developing
respect for the rights of
others regardless of race,
creed, color, social posi-
tion and/or economic
standing?
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Specif-
ically

Indi-
rectly

Not
at all

Is this con
sidered es-
sential for
child
_growth?
_Yes | No

Direction that will help
the student develop
sound moral and sound
ethical standards?

Opportunities to de-
velop the necessary
manual and motor skills?

Opportunities for studentq
to evaluate their progress
or achievements?

Opportunities for devel -
oping study skills?

Opportunities for em-
ploying various research
procedures in solving
problems?

Understandimg and study
of the occupations and
industries of the region?

Utilization of community
and resource persons?

Experiences that provide
for understanding and the
use of public facilities
(libraries, play grounds,
parks)?

Opportunities for the de-
velopment of the apprec-
iation of art, music, and
literature? '

Development of skills
and abilities in esthetic

endeavor?
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Is this con
sidered es-
sential for
Specif-| Indi- Not | child
ically | rectly | at all |growth?
Yes] No

T. Opportunities for de-
veloping leadership
abilities?

PART 1II

Explanation of Column Headings

D Item not present in this school - does not apply
N No opinion or no basis for judgment
1-2 All or nearly all aspects unsatisfactory
3-4 More aspects unsatisfactory than satisfactory
5-6 More aspects satisfactory than unsatisfactory
7-8 Most aspects satisfactory
9-10 Nearly all or all aspects satisfactory

The above 10-point progressive scale is to be used to answer ques-
tions of evaluative judgment. Adapt it to the item or quality or service
under question and indicate your estimate of satisfactoriness or complete-
ness, or effectiveness by placing an "X" in the appropriate column. Where
it appears necessary to differentiate among regular and special teachers in
evaluating any item, please substitute for the symbol "X" the following

"E" for elementary, "S" for secondary and "Sp" for special teachers.
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General Education.

How satisfactorily does the
general education program of
this school provide for:

1 The general education
needs of students?

2. The special education
needs of students?

3. A usable understanding
of the principal areas of
organized knowledge ?

4. Emphasizing a student's
effective personal, social
and civic living?

S. Guidance to students in
the development of dem-
ocratic leadership in
groups of students?

6. Encouraging participa-
tion in such varied ac-
tivities as community
and extra-class organ-
izations, travel, work
experience and forums?

Ts The development of the
ability and desire to
think critically, evaluate
results and continue
growth ?

82 To develop a self-con-
cept that is accurate,
health and realistic?




10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.
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To develop a concept of
other individuals that is
accurate, healthy and
realistic?

A usable knowledge of
the broad economic en-
vironment in which the
child is increasingly
finding himself?

Are students excused for
special classes?

Is teacher-pupil planning
used?

Is ability grouping used?

Is heterogeneous group-
ing used?

Is the curriculum based
on developmental task?

Is curriculum based on
age-grade?

Is provision made for
special interest areas?

Is provision made for
students to explore new
fields?

Is provision made for op-
portunities in group lead-
ership?

Is provision made for
hobby and recreational
opportunities?




21.

22.
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A preparation of the stu-
dent for future life situ-
ations in a changing
society?

Other?

Needs of Youth.

How successfully does the cur-
riculum meet the needs of youth:

1.

To feel like others in his
age group?

To gain reasonable suc-
cess in school work?

To participate in school
activities on an equal
basis?

To develop skills and
standards for:

a. Group acceptance?

b. Cleanliness and good
grooming?

c. Reliability?
d. Active sports?

To understand difference
in himself and others?

To discover and develop
his assets to offset physi-
cal and other handicaps?
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7. To receive guidance?

8. To be sensitive to the
feeling of others?

9. To stand on issues and
not be swayed?

Overview.

Does curriculum:

1. Develop a well-balanced
and integrated personality
and aid others in develop-
ing such personalities?

2. Enable students to partic-
ipate in a wide range of
extra-class activities such
as clubs, societies, sportsw,
hobby groups, forums, and
school government?

3. Supplement or widen their
interests or creative tal-
ents?

4, Develop poise, articu-
lateness, and exercise
leadership in group ac-
tvities?

Is curriculum:

1. Continuously developed
for students?

2. Providing for a balanced
inter-relationship between
general and special edu-
cation?




- 140 -

3. Giving opportunities for
wholesome personal de-
velopment?

Indicate an overall estimate of
the satisfactoriness of the cur-
ricula for students.

* This schedule was developed by graduate students of Michigan
State University from an idea formerly used by the American Association
of Colleges for Teacher Education in the accreditation process. Adaption,
modifications and changes were developed by Richard Evans, Fred Gable
and Howard King.



APPENDIX II

ANONYMOUS EVALUATIONS CONDUCTED
DURING CURRICULUM STUDY

November 3, 1959. (Third fall curriculum meeting.)

1. Give something on your thoughts and feelings on our work to this
point.

2. ‘What suggestions do you have for facilitating future direction and
work of this group? (Please be specific)

November 19, 1959. (Fourth fall curriculum meeting.)

1. Write a few sentences giving something on thoughts and feelings
on our work to this point.

2. What suggestions do you have for facilitating future direction and
work of this group? (Please be specific)

3. What is the role of the Michigan State University consultants dur-

ing the winter study sessions?

March 22, 1960. (First spring curriculum meeting.)

1.

2.

Give some thoughts on our work to this point.

What suggestions do you have for future direction and work?
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APPENDIX III

THE PROBLEM AREAS IDENTIFIED

The description of the problem areas will be made by utilizing the
notes of the second fall meeting and will reflect the ideas of the individ-
ual study groups who identified the problems. This description will not
be verbatim from the notes, but it will contain the essential points in
them.

Instructional Materials Centers:

This group stated that their function was to explore, ascertain,
and make known the various kinds of instructional resources and make
them available for further use. They stated their problem as: conduct-
ing an inventory of the existing equipment, resources, and materials now
on hand; conducting an inventory of the staff and student needs in the
entire school system; and making recommendations for instructional ma-
terials programs for all of the schools.

Guidance and Counseling:

This group stated their problem as determining how the guidance
program of the Cassopolis Public Schools can help every child develop a
desirable self-image through testing, counseling, in-service training of
staff members, parent-teacher-child communications, inventory services,
and occupational and vocational information. It may be noted that the
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guidance and counseling program of the Cassopolis Public Schools was
quite limited at the beginning of the curriculum study, so they hoped to
build a department which would satisfy the above-mentioned goal.

Special Education:

The special education group identified the various specific cate-
gories which the Cassopolis Public Schools special education program
should serve. The categories are: deaf and hard of hearing, blind,
sight saving, epileptic, crippled, cardiac, any physical handicap, speech,
mentally retarded, visiting teacher, home-bound students, socially de-
prived students, and the gifted child.

This study group stated that one of their problems was seeing that
the Cassopolis Public Schools utilize the services provided by the county
special education program and to increase the services in their own school
district. They also stated the problem of getting proper referral of child-
ren for special education; the problem of integrating these children into
the regular classroom; and the problem of enriching the environment of
the child socially through this program.

The special education program was limited financially; therefore,
the study group wanted to advance it as far as possible within the limits
of the existing budget.

Study Habits:

At first this group had poorly defined problems and stated only that

they wanted to investigate motivated and unmotivated direction. It may
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be noted that they still lacked direction and clear-cut definitions at the
end of the third fall meeting.  However, their main purpose was to im-
prove the study habits of the students of the Cassopolis Public Schools.

Communication Skills:

This study group identified many problems under this general head-
ing. They saw their general problems as: teaching students to read
critically and with understanding; providing literature of interest for all
levels; developing concentration; developing self-identification in read-
ing; developing usable knowledge of mechanics of speaking and writing;
developing a vocabulary which will be acceptable for future adult life;
and providing continuous growth in the language arts, grades one through
twelve.

For the specific skills of writing they listed the problems of: de-
veloping legibility; developing logical organization of thought; and devel-
oping clarity in expression.

For speech they listed as specific problems: utilizing sources
of information; organizing thought for clarity and emphasis; and develop-
ing confident self-expression.

In the communication skills of listening they listed: developing
skills for understanding, such as recognizing main ideas; developing good
taste and critical judgment in using leisure time, particularly in regard to
reading materials, television and movies; and promoting courteous behav-

ior in listening situations.
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In conclusion, this group listed the problems of teaching related
to communication skills. They are: challenge and motivation; recog-
nizing long range goals; honesty in evaluation; grouping by ability; class
size; development of cultural and aesthetic values; and parent-teacher
conferences.

Development of Sound Moral and Ethical Standards:

This study group identified their problem areas for consideration
as: respect for authority; social life; respect of property; and personal
health. They also wanted to determine through an opinion survey what
the people of Cassopolis considered ethical and moral standards.

Ability Grouping:

This study group identified their problems as: What is meant by
ability and heterogeneous grouping? To what extent should the school
system consider other types of grouping? Would the same type of group-
ing be desirable for both elementary and secondary schools? What sys-
tem will be used to determine the ability of the child? How does en-
vironment affect the ability of the child? What resource materials are
available? Will the Cassopolis Public Schools have facilities for abil-
ity grouping? What are the advantages and disadvantages of each pro-
gram? How can the school educate the community to accept a new
grouping program? Is the present system satisfactory?. Is ability
grouping satisfactory for Cassopolis? How can it be put into operation?

Should ability grouping only apply t0 academic subjects?
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Evaluating and Reporting Student Progress:

This group stated their problems as: the need for a good testing
program to determine student capabilities, aptitudes, and I.Q.'s; the
standardization of evaluation and reporting in the system; the develop-
ment of a criterion for determining the evaluation; and the practicability
of different types of diplomas.

It must be noted that these eight study groups identified these
problem areas at the second fall meeting. Even though these problems
were essentially the same throughout the study, some additions, dele-
tions, and revisions were made. This can be seen in the final recom-
mendations, which were submitted by these study groups to the Cassopolis

Board of Education.



APPENDIX TV

QUESTIONNAIRE A AND RESULTS
(45 Respondents)

EVALUATION-CURRICULUM STUDY

Cassapolis, Michigan

May 3, 1960

This evaluation is an attempt to determine ideas or reactions that
have evolved from our year-long curriculum study. There may be short-
comings in this evaluation form. However, we would appreciate your
sincere and honest reaction to each question.

This evaluation should help us determine how we have progressed,
what we have learned, and our feelings toward the entire study. This
form will, in turn, help the Michigan State staff when working on similar
studies in the future.

This evaluation is anonymous. Please give the name of your
study group.

Kindly circle the appropriate number or letter and react to the open-

ended questions as you see fit.

(Name of Study Group)
- 147 -
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Were you satisfied with the method of problem identification?

Not at all 0%
Little bit 0%
Fair amount 33.33%
Quite a bit 44.44%
Greatly 15.54%
(No response) 6.66%

Do you feel that the formation of the steering committee had any
significance for this study?

Not at all 0%
Little bit 4.44%
Fair amount 8.88%
Quite a bit 39.99%
Greatly 44.44%
(No response) 2.22%

Were you satisfied with the work of the members of the gteering
committee?

Not at all 0%
Little bit 4.44%
Fair amount 11.11%
Quite a bit 48.88%
Greatly 31.10%
(No response) 4.44%

To what degree did you enjoy and profit from the study?

Not at all 0%






8.

Little bit
Fair amount
Quite a bit
Greatly

(No response)

To what degree did the consultants help during the organization of

this study?
Not at all
Little bit
Fair amount
Quite a bit
Greatly

(No response)

Were you satisfied with the way your group worked?

Not at all
Little bit
Fair amount
Quite a bit
Greatly

(No response)

Did the amount of your reading increase while making this study?

Not at all

Little bit

Fair amount
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0%

15.54%

33.33%

48.88%

2.22%

0%

6.66%

15.54%

42.22%

31.10%

4.44%

2.22%

11.11%

15.54%

44.44%

26.66%

0%

0%
2.22%

22.22%






10.

11.
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Quite a bit 42 .22%
Greatly 33.33%
(No response) 0%

Did your interest in the problem area grow as the study proceeded?

Not at all 2.22%
Little bit 0%
Fair amount 4.44%
Quite a bit 35.55%
Greatly 57.77%
(No response) 0%

Did your thinking about educational problems increase during this

Not at all 0%
Little bit 0%
Fair amount 2.22%
Quite a bit 39.99%
Greatly 57.77%
(No response) 0%

Did some of your findings change your personal opinions and/or
biases regarding your problem area?

Not at all 2.22%
Little bit 24.44%

Fair amount 28.88%
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Quite a bit 31.10%
Greatly 11.11%
(No response) 2.22%
12. Has your attitude about research changed since undertaking this
study?
Not at all 17.76%
Little bit 19.98%
Fair amount 13.33%
Quite a bit 26.66%
Greatly 11.11%
(No response) 11.11%

If so, how?

13. Has your attitude on working with students changed?
Not at all 24,44%
Little bit ' 15.54%
Fair amount 15.54%
Quite a bit 31.10%
Greatly 6.66%
(No response) 6.66%

If so, how?

14. Has your attitude on working with your colleagues changed?
Not at all 24.44%
Little bit 6.66%

Fair amount 17.76%
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Quite a bit 35.55%
Greatly 8.88%
(No response) 6.66%

15. Did the interaction of your group help you to know and understand

your colleagues?

Not at all 0%
Little bit 6.66%
Fair amount 8.88%
Quite abit  35.55%
Greatly 46.66%
(No response) 2.22%

16. Did the interaction of the groups help you to understand and appre-
ciate what is done at various levels, K - 12?

Not at all 0%
Little bit 4,44%
Fair amount 6.66%
Quite a bit 46.66%
Greatly 42.22%
(No response) 0%

17. Did your attitude about the democratic process change during this

study?
Not at all 35.55%
Little bit 13.33%
Fair amount , 15.55%

Quite a bit 15.55%
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Greatly 6.66%
(No response) 13.33%

If so, how?

18. Did your classroom procedure change during this study?
Not at all 24.44%
Little bit 11.11%
Fair amount 26.66%
Quite a bit 24.44%
Greatly 2.22%
(No response) 11.11%

If so, how?

19. Did your desire to become more involved in professional educational
problems increase during this study?

Not at all 2.22%
Little bit 6.66%
Fair amount 15.54%
Quite a bit 51.10%
Greatly 24.44%
(No response) 0%
20. Do you feel that there was a change in your behavior toward becom-

ing a more professional educator?

Not at all 6.66%
Little bit 11.11%
Fair amount 19.98%

Quite a bit 51.10%



- 154 -

Greatly 11.11%
(No response) 0%
21. Has your attitude about education and the problems that face it
changed?
Not at all 6.66%
Little bit 19.98%
Fair amount 19.98%
Quite a bit 33.33%
Greatly 17.76%
(No response) 2.22%
22, To what degree do you feel that this study had pertinence to the
total educational picture in America?
Not at all 2.22%
_Little bit 8.88%
Fair amount 15.54%
Quite a bit 35.55%
Greatly 26.66%
(No response) 11.11%
23. Do you feel that the results of your study will affect the young
people of Cassopolis?
Not at all 0%
Little bit 6.66%
Fair amount 11.11%
Quite a bit 37.77%
Greatly 42.22%

(No response) 2.22%
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24, Do you feel that your results and recommendations can be used in
the present curriculum?

Not at all 0%
Little bit 0%
Fair amount 11.11%
Quite a bit 44.44% : .
Greatly 44 .,44%
(No response) 0%

25. To what degree do you think this entire study will affect the Cassop-

olis School program?
Not at all 0%
Little bit 6.66%
Fair amount 11.11%
Quite a bit 51.10%
Greatly 31.10%
(No response) 0%

26. To what degree do you think the results obtained in your study meets
the goals or objectives that you prescribed at the beginning of the
study?

Not at all 0%
Little bit 11.11%
Fair amount 15.54%
Quite a bit 64.44%
Greatly 6.66%

(No response) 2.22%




27.

28.

29.

To what degree do you feel your results meet the needs defined by
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you at the beginning of the study?

Not at all
Little bit
Fair amount
Quite a bit
Greatly

(No response)

Did the experimental self-evaluation form help in the identification

of problem areas?
Not at all
Little bit
Fair amount
Quite a bit
Greatly

(No response)

To what degree do you think your recommendations should be ac-

cepted?
Not at all
Little bit
Fair amount
Quite a bit
Greatly

(No response)

0%

8.88%

31.10%

44.44%

11.11%

4.44%

2.22%

4,44%

33.33%

55.55%

2.22%

2.22%

0%

2.22%

13.33%

44.,44%

39.99%

0%
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30. To what degree do you think your recommendations will be accepted?
Not at all 0%
Little bit 2.22%
Fair amount 37.77%
Quite a bit 53.33%
Greatly 6.66%
(No response) 0%
31. My general, overall opinion of this "course" as compared with others

I have taken in education.

Inferior 0%
Poor 0%
Average 15.54%
Good 48.88%
Superior 35.55%
(No response) 0%
32. Do you feel the results of the entire study were:
Inferior 0%
Poor 0%
Average 13.33%
Good 66.66%
Superior 19.98%

(No response) 0%



33.

34.

35.

Do you feel that the democratic method is the best way to get re-

sults in curriculum?
Never
Seldom
Sometimes
Usually
Always

(No response)

Do you think that examination and improvement of curriculum should

be a continual process?
Never
Seldom
Sometimes
Usually
Always

(No response)

Did you find yourself wanting to explor other problems related to
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0%

0%

4.44%

73.33%

22.22%

0%

0%

2.22%

0%

11.11%

86.66%

0%

your own while making this study?

Never
Seldom
Sometimes
Usually
Always

(No response)

If so, give examples.

0%

0%

35.55%

31.10%

26.66%

6.66%
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36. Did you feel yourself becoming more proficient in research and re-
lated methods while making this study?

Never 2.22%
Seldom 6.66%
Sometimes 48.88%
Usually 35.55%
Always 6.66%
(No response) 0%
37. Did this study open new avenues for future study and thought?
Never 2.22%
Seldom 4.44%
Sometimes 22.22%
Usually 48.88%
Always 15.54%
(No response) 6.66%

If so, give examples.

38. Do you feel that other school systems could profitably make a sim-
ilar study of their curricular problems?

Never 0%
Seldom 2.22%
Sometimes 2.22%
Usually 48.88%
Always 46.66%

(No response) 0%



39.

40.

4]1.

Do you feel that the results of your study were the best that could

be obtained?
Never
Seldom
Sometimes
Usually
Always

(No response)

Do you think that the time spent on this study was utilized in the

most profitable manner?
Never
Seldom
Sometimes
Usually
Always

(No response)

Do you now feel that the problem areas identified were the most
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4.44%

8.88%

28.88%

39.99%

15.54%

2.22%

0%

8.88%

8.88%

48.88%

26.66%

6.66%

pressing problems of the school?

Never
Partially
Sometimes
Usually
Always

(No response)

0%

8.88%

17.76%

47.77%

8.88%

6.66%
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42, Did the Steering Committee serve its function of communication,
facilitation, and leadership in this study?

Never 0%
Partially 8.88%
Sometimes 8.88%
Usually 48.88%
Always 26.66%
(No response) 6.66%
43. Were you satisfied with the members of your own committee?
Never 0%
Partially 15.54%
Sometimes 4.44%
Usually 35.55%
Always 44.44%
(No response) 0%

44, Were the general meetings set up to your liking?

Never 0%
Partially 4,44%
Sometimes 13.33%
Usually 59.99%
Always 22.22%

(No response) 0%
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45. Were the study group meetings set up to your liking?
Never 0%
Partially 0%
Sometimes 15.54%
Usually 64.44%
Always 13.33%
(No response) 6.66%

46. Did you feel overburdened with meetings?

Never 46.66%
Partially 4.44%
Sometimes 39.99%
Usually 4.44%
Always 0%
(No response) 4.44%
47. Do you feel that there were sufficient materials and resources with

which to work during your study?

Never 4.44%
Partially 22.22%
Sometimes 19.98%
Usually 39.99%
Always 8.88%

(No response) 4.44%
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48, Was there sufficient communication between the study groups?
Never 2.22%
Partially 17.76%
Sometimes 33.33%
Usually 33.33%
Always 8.88%
(No response) 4.44%
49, Was there sufficient resource people for this study?
Never 6.66%
Partially 11.11%
Sometimes 19.98%
Usually 42.22%
Always 15.54%
(No response) 4,44%
50. Were you interested in your particular problem area?
Never 2.22%
Partially 2.22%
Sometimes 4.44%
Usually 19.98%
Always 64.38%

(No response) 6.66%

'
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51. Did the college credit offered by MSU serve as a primary reason
to work on this study?

Yes 24.44%
Undecided 15.54%
No 53.33%
(No response) 6.66%
52. Did a need for curriculum examination and improvement serve as a

primary reason for making this study?

Yes 59.99%
Undecided 22.22%
No 2.22%
(No response) 15.54%
53. Was the reason for making this study a combination of numbers 51
and 52?
Yes 48.88%
Undecided 4,44%
No 33.33%
(No response) 13.33%
54. Do you feel that using college credit for this type of study is ef-
fective?
Yes 91.10%
Undecided 2.22%
No 0%

(No response) 6.66%
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55. Do you feel that giving a blanket "B" is the best way of assigning
grades for this sort of study?

Yes 57.77%
Undecided 24.44%
No 11.11%
(No response) 6.66%
56. Did the assignment of a "B" affect the attitude and effort with which

you approached the study?

Yes 13.33%
Undecided 6.66%
No 68.86%
(No response) 11.11%

If yes, how?

57. Are you now more cognizant of the problems that face education?
Yes 91.10%
Undecided 0%
No 2.22%
(No response) 6.66%

58. Would you like to work on further studies like this?

Yes 79.99%
Undecided 8.88%
No 2.22%
(No response) 8.88%
59. Do you feel that more time should have been allowed so that fur-

ther study could have been made?
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Yes 35.55%
Undecided 37.77%
No 19.98%
(No response) 6.66%
60. If you had to do it over again, would you change your methods or
techniques?
Yes 37.77%
Undecided 37.77%
No 15.54%
(No response) 8.88%

Please add any additional comments you feel appropriate.
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APPENDIX V'

QUESTIONNAIRE B AND RESULTS
(36 Respondents)

EVALUTION

This evaluation is an attempt to determine your feelings, reactions,
and opinions about the cooperative curriculum improvement study that oc-
curred last year and the improvements that evolved from it.

There may be shortcomings in this evaluation form. However, 1
will appreciate your sincere and honest reaction to each question. Space
has been provided after most questions to qualify your answers or to make

additional comments.

This evaluation is anonymous, but I should like to have you indi-
cate the study group on which you worked.

Kindly circle the appropriate number or letter opposite your reac-
tion and, again, qualify or comment on the questions as you deem necessary.

NOTE: When a question refers to recommended improvements, it
means the improvements that evolved from the group work of all eight prob-
lem areas, Instructional Materials Center, Study Habits, Evaluating and
Reporting, Special Education, Grouping, Guidance and Counseling, Moral,
Spiritual, and Ethical Standards, and Communication Skills.

| Thank you,

John R. Verduin, Jr.

(Name of Study Group)
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Are you or are you not interested in the implementation of the
recommended improvements that resulted from last year's study?

Not at all 0%
A little 2.77%
Moderately 13.88%
Greatly 52.78%
Completely 30.56%

Is there or is there not interest among staff members about the
recommended improvements?

None at all 0%
A little 8.33%
Fair amount 41.66%
Great 41.66%
Complete 8.33%

Is there or is there not enthusiasm for working with these curric-
ulum improvements?

None at all 0%
A little 2.77%
Fair amount 44,44%
Great 52.78%
Complete 0%

Are you or are you not anxious to work with the new improvements
that pertain to you?

Not at all 0%

A little 0%



6a.

7a.
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Moderately 11.11%
Greatly 47.22%
Completely 41.66%

In your opinion are other teachers anxious to work on the imple-
mentation of recommended improvements?

Not at all 0%
A little 5.55%
Moderately 44.,44%
Greatly 44.44%
Completely 5.55%

Are you or are you not satisfied with the way the improvements
are being implemented?

Not at all 0%
A little 22.22%
Moderately 36.11%
Greatly 30.55%
Completely 11.11%

Please comment further on your degree of satisfaction if you wish.

Have new facilities affected the implementation of the new improve-
ments?

Not at all 0%
A little 8.33%
Fair amount 11.11%
Greatly 77.76%
Completely ; 2.77%

Please comment further on Number 7 if necessary.
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8. Has or has not the implementation of improvements increased your
interest in your teaching position?

Not at all 0%
A little 5.55%
Moderately 19.44%
Quite a bit 44.,44%
Greatly 30.55%
9. Did your classroom procedure change as a result of this study?
None at all 11.11%
A little 19.44%
Fair amount 47.22%
Greatly 13.88%
Completely 2.77%
(No response) 5.55%
9a. Please comment on the change mentioned in Number 9 if necessary.
10. Are the recommended improvements accomplishing the goals of

meeting the educational needs of students?

Not at all 2.77%
A little 8.33%
Fair amount 47 .22%
Greatly 27.77%
Completely 8.33%
(No response) 5.55%

10a. Please make additional comments on Number 10 if necessary.
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11. Is more research and study needed on some of last year's problem
areas?
No 8.33%
Yes 83.32%
No opinion 5.55%
(No response) 2.77%
Qualify
12. Have the recommended improvements suggested problems closely

related to the areas of last year?

No 5.55%
Yes 66.66%
No opinion 27.77%
Qualify
13. Have the recommended improvements suggested other problem

areas to you?

No 8.33%
Yes 66.66%
No opinion 25.00%
Qualify
14. Have you found yourself wanting to explore other problem areas

in the curriculum?

No 13.88%
Yes 69.44%
No opinion 13.88%
(No response) 2.77%

Qualify



D
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15.

16.

17.

17a.
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Is additional research and study needed in other problem areas?

No 0%
Yes 72.22%
No opinion 22.22%
(No response) 5.55%
Qualify Lo

If other problem areas are determined, would you be willing to work
on committees to help investigate, research, and help solve the
problems?

No 0%
Yes 86.10%
No opinion 5.55%
(No response) 8.33%
Qualify

Will the recommended improvements result in improving learning
experiences of students in the areas where you are teaching?

Not at all 0%
A little 2.77%
Fair amount 33.33%
Greatly 50.00%
Completely 2.77%
(No response) 11.11%

If you would care to comment further on Number 17, please do so
here.
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18. Has the professional attitude of staff members altered as a result
of the study last year?

Not at all 5.55%

A little more pro-

fessional 27.77%
Moderately
professional 36.11%

Quite professional 25.00%

Very professional 0%
(No response) 5.55%
19. What was your attitude about using teacher involvement in decision

making as a means to solving educational problems before last year's
study occurred?

Completely useless 0%
Of little use 8.33%
Moderately useful 27.77%
Greatly useful 44.44%

Completely useful 5.55%

No opinion 11.11%
(No response) 2.77%
20. Has the cooperative curriculum improvement study of last year

made you favor teacher involvement in decision making as a means
of solving educational problems?

Not at all 0%
A little 0%
Moderately 22.22%

Greatly 63.88%



-174 -

Completely 8.33%
(No response) 5.55%
21. Has interest in the educational program of the Cassopolis Public

Schools changed among staff members as a result of the study of
last year?

Less interest 0%

No change 0%

A little more in- 19.44%
terest

Fair amount of

interest 58.33%
Great interest 19.44%
(No response) 2.77%
22. How has the professional staff members' relationship changed as

a result of last year's study?

Less cohesive 5.55%
No change 5.55%
Little more

cohesive 27.77%
Moderately

cohesive 38.88%

Greatly cohesive 13.88%
(No response) 8.33%

23, Is there a change in your behavior as a professional person because
of your work on last year's study?

No change 22.22%

Unfavorable change 2.77%
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Favorable change 50.00%

No opinion 16.66%
(No response) 8.33%
Qualify
24. How was rapport among the staff members influenced as a result

of last year's study?

Not at all 0%
Improved 75.00%
Became worse 2.77%
No opinion 13.88%
(No response) 8.33%
Qualify

25. Has the relationship between the staff members and the administra-
tion been influenced since last year's study and this year's work
on implementation?

Same as before 8.33%

Better than before 66.66%

Worse than before 2.77%

No opinion 16.66%
(No response) 5.55%
Qualify
26. Has cooperative group work been an effective way of getting agree-

ment in curriculum change?
No 0%

Yes . 86.10%



27.

28.

29.

No opinion
(No response)

Qualify

Has this study increased your interest in the problems of education?

No

Yes

No opinion
(No response)

Qualify

Has this study made you conscious of additional problem areas in

the existing curriculum?
No
Yes
No opinion
(No response)

Qualify

Has the relationship of the staff members changed as a result of

last year's study?
Less friendly
No change
More friendly
No opinion
{(No response)

Qualify
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8.33%

5.55%

0%

94.44%

0%

5.55%

0%

91.65%

8.33%

0%

2.77%

13.88%

61.11%

16.66%

95.55%
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30. Is the attitude of staff members more or less democratic in nature
as a result of last year's study?

Same 11.11%
More 66.66%
Less 0%
No opinion 22.22%
(No response) 0%
Qualify
31. Do you or do you not think that small group work has been an effec-

tive way of getting curriculum improvement?

No | 2.77%
Yes 88.88%
No opinion 8.33%
(No response) 0%
Qualify
32. Do you feel that there has been a change in your educational out-

look as a result of last year's study?

Favorable 72.22%
Unfavorable 0%
No change 22.22%
No opinion 2.77%
(No response) 2.77%

Qualify
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33. Can sufficient agreement be reached in small group work so that
curriculum change will occur?

No 11.11%
Yes 72.22%
No opinion 11.11%
(No response) 5.55% L
Qualify L

34. Did you or did you not gain knowledge about educating young peo-
ple as a result of last year's study?

None at all 0%
A little 16.66%
Fair amount 22.22%
Quite a bit 50.00%
Great amount 8.33%
(No response) 2.77%

34a. If you wish to comment further about Number 34, please do so here.

35. Did you or did you not gain insight about educating young people
as a result of last year's study?
None at all 0%
A little 22.22%
Fair amount 25.00%
Quite a bit 41.66%
Great amount 8.33%
(No response) 2.77%

35a. If you wish to comment further about Number 35, please do so here.



36.

37.

37a.

38.
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Would you or would you not care to do another year-long coopera-
tive curriculum improvement study to improve other phases of the

curriculum?
No
Yes
No opinion
(No response)

Qualify

16.66%

61.11%

8.33%

13.88%

Do you or do you not feel that your ideas and persuasions about
education have changed since your work on the study of last year?

Not at all

A little

Fair amc')unt'
Greatly
Completely

(No response)

8.33%

30.55%

44.44%

16.66%

0%

0%

Please comment further on Number 37 if necessary.

Do you or do you not feel that your ideas about how curriculum im-

provement takes place have changed since your work on the study

of last year?
Not at all
A little
Fair amount
Greatly
Completely

(No response)

2.77%

19.44%

44.44%

22.22%

5.55%

5.55%
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38a.

39.

39a.

40.

40a.,

41,
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If you wish to make further comments on Number 38, please do so
here.

Has your approach to teaching or your teaching techniques changed
since the study of last year?

Not at all 11.11%
A little 25.00%
Fair amount 41.66%
Greatly 13.88%
Completely 0%
(No response) 8.33%

If you would care to comment on the change, please do so here.

Do you feel that your work on the study and the implementation
of improvements has been a learning experience?

Not at all 0%
A little profitable 11.11%

Moderately profit-
able 33.33%

Quite profitable 38.88%
Greatly profitable 13.88%
(No response) 2.77%
If you wish to comment further on Number 40, please do sb here.

Has your classroom procedure changed as a result of this study?

Not at all 11.11%
A little 22.22%
Fair amount 41.66%

| I
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41a.

42,

42a.

43,

43a.

44,
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Greatly 13.88%
Completely 2.77%
(No response) 8.33%

If you would care to comment on the change, please do so here.

Did your work on the study of last year change your personal
opinions and/or biases regarding educating young people?

Not at all 16.66%
A little 27.77%
Fair amount 44.44%
Greatly 5.55%
Completely 0%
(No response) 5.55%

If you would care to comment on the change, please do so here.

Were you or were you not satisfied with the way your study group
worked in probing ideas and developing recommendations for cur-
riculum improvement?

Not at all 2.77%
A little 13.88%
Moderately 36.11%
Greatly 27.77%
Completely 11.11%
(No response) 8.33%

If you would care to comment further on Number 43, please do so
here.

Do you feel that curriculum improvement is necessary on a contin-
uous basis?

Yes 94.44%
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No 2.77%
No opinion 0%
(No response) 2.77%

45, Do you or do you not think that curriculum improvement has oc-
curred because of a change in your ideas and opinions about
education?

Not at all 16.66%
A little 25.00%
Fair amount 47.22%
Greatly 5.55%
Completely 0%
(No response) 5.55%
46. Do you or do you not think that curriculum improvement has oc-

curred because of the study of last year?

Not at all 0%
A little 13.88%
Fair amount 55.55%
Greatly 25.00%
Completely 2.77%
(No response) 2.77%
47, Would you consider the curriculum study an educational exper-

ience for you?
No 0%
Yes 97.23%

No opinion 0%
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(No response) 2.77%

Qualify

Did you or did you not find it difficult to get agreement in your
small group work?

- ——e—

.L

No 58.33%
Yes 22.22%
No opinion 2.77%
(No response) 16.66%
Qualify
49, Are you or are you not interested in the curricular problems of other

staff members outside your immediate field of instruction?

No 0%
Yes 86.10%
No opinion 11.11%
(No response) 2.77%
Qualify

50. Do you feel that small group work allows everyone an opportunity
for decision making in curriculum change?

No 8.33%
Yes 80.54%
No opinion 5.55%
(No response) 5.55%

Qualify



51,

52.

53.

53a.

- 184 -

Has this study caused you to become interested in phases of edu-
cation other than your own?

Not at all 0%
A little 27.77%
Moderately 30.55%
Greatly 33.33%
Completely 2.77%
(No response) 5.55%

Do you or do you not consider the study of last year to be an on-
going activity this year?

No 8.33%
Yes 77.76%
No opinion 5.55%
(No response) 8.33%
Qualify

Has this study caused you to become aware of other problems in
your system?

Not at all 0%
A little 16.66%
Moderately 36.11%
Greatly 38.88%
Completely 2.77%
(No response) 5.55%

If you care to comment further on Number 53, please do so.here.
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54. Have the recommended improvements resulted in experimentation
or systematic study in your classroom?

None at all 11.11%
A little 13.88%

Moderate amount 44,44%

Quite a bit 19.44%
Great amount 0%
(No response) 11.11%

54a. If you would care to comment further on Number 54, please do so
here.



APPENDIX VI

QUESTIONNAIRE C AND RESULTS
(41 Respondents)

EVALUATION

It has been about six months since the first questionnaire (October,
1960) was completed. Time has undoubtedly offered staff members the
opportunity to work with and think about the many recommended improve-
ments that evolved from the curriculum study of last year. Staff members
may also have thought through the entire study and formulated judgments
about what has taken place this year. One way to assess the curriculum
study would be to look at present sentiment and individual perceptions of
the curriculum as it exists today. It should also be significant to determ-
ine the degree of change that has occurred in individuals as well as to de-
termine the appropriateness and value of the change in the curriculum.

The first part of the questionnaire is designed to determine the
amount of satisfaction, value and appropriateness of some specific and
some general recommendations. Some sfaff members have worked directly
with some or all of the recommended changes, so they are in the best po-
sition to judge this degree of satisfaction and value, and the appropriate-
ness of changes. Some, however, may not be able to offer a judgment
on certain questions. Therefore, answer only those questions about which

you have some familiarity.
- 186 -
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The second part of this questionnaire is concerned with the degrees
and direction of change and the perception of individuals as seen a year af-
ter the original study. Specific directions appear at the beginning of Part
II.

Kindly circle the appropriate number or letter which is opposite your
response.

This again is anonymous, but please indicate the study group on
which you participated last year.

Thank you again.

John R. Verduin, Jr.

(Last year's study group)
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PART I

Many recommendations for change that evolved from last year's
study are now a part of the curriculum. The interest now should be
focused on the value and degree of satisfaction in the changes. This
part of the questionnaire is concerned with a few of the many specific
recommended changes that are now a part of the curriculum. Your opin-
ion on the value of these changes and your degree of satisfaction with
changes are requested here. Value in this case would be defined as I
useful, desirable and appropriate. '

1. The Instructional Materials Centers were investigated, worked on, ’

and developed during last year's study. They are now function- , '
ing as part of the Cassopolis Schools. Of what value are the

Instructional Materials Centers to you and the students of Cassopolis?

Of no value 0%
Of little value 2.43%
Of moderate value 0%
Of considerable value 39.02%
Of great value 56.09%
Other - not familiar, no

opinion, etc. 2.43%
(No response) 0%

How satisfied are you with the Instructional Materials Centers?

Not at all 0%
A little satisfied 0%
Moderately satisfied 29.26%
Greatly satisfied 58.53%
Completely satisfied 7.31%
Other - not familiar, no

opinion, etc. 2.43%
(No response) 2.43%
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The Parent-Teacher Conferences for reporting pupil progress and
related activities were recommended by a study group last year.
They have been tried twice in one elementary school. Of what
value are the Parent-Teacher Conferences for the Cassopolis
Public Schools?

Of no value 0%
Of little value 0%
Of moderate value 0%
Of considerable value 14.63%
Of great value 19.51%
Other - not familiar, no

opinion, etc. 46.34%
(No response) 19.51%

How satisfied are you with the Parent-Teacher Conference?

Not at all 0%
A little satisfied 0%
Moderately satisfied 2.43%
Greatly satisfied 9.75%
Completely satisfied 7.31%
Other - not familiar, no

opinion, etc. 48.78%
(No response) 31.70%

One study group of last year developed recommendations pertain-
ing to a guidance department and its services. As aresult, a
full-time director of guidance, two half-time guidance people, a
testing program, and many other services were initiated this year.
Of what value is the guidance department and its services to the
educational program of the Cassopolis Public Schools?

Of no value : 0%
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Of little value 7.31%
Of moderate value 12.19%
Of considerable value 29.26%
Of great value 36.58%
Other - not familiar, no

opinion, etc. 9.75%
(No response) 4.87%

How satisfied are you with the guidance department and its ser-
vices?

Not at all 2.43%
A little satisfied 0%
Moderately satisfied 43.90%
Completely satisfied 2.43%
Greatly satisfied 29.26%
Other - not familiar, no

opinion, etc. 12.19%
(No response) 9.75%

Many recommendations evolved from the communication skills study
group of last year. n Most of the recommendations for change are
now a part of the curriculum. Of what value are the changes in
the area of communication skills?

Of no value 0%
Of little value 0%
Of moderate value 19.51%
Of considerable value 29.26%

Of great value 7.31%
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Other - not familiar, no
opinion, etc. 41.46%

(No response) 2.43%

Are you satisfied with the changes in the communication skills

area?
Not at all 0%
A little satisfied 0%
Moderately satisfied 24.39%
Greatly satisfied 26.82%
Completely satisfied 2.43%

Other - not familiar, no
opinion, etc. 41.46%

(No response) 4.87%
PART II

This section is concerned with the change in the staff members as
seen about a year after the original study and six months after the comple-
tion of the first questionnaire. Space has been provided at the end of
each question for remarks which may be pertinent to your response. There
is additional space at the end of the paper for any comments, general feel-
ings, and perceptions of the respondent. Please comment freely.

1. The results of the October questionnaire indicated that most staff
members had become more conscious of additional problem areas
in the existing curriculum as a result of last year's study. Do
you now feel that your consciousness about educational problems
has changed since October?

The same 29.26%
More conscious of problems 65.85%

Less conscious of problems 0%



3.
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No opinion 2.43%
(No response) 2.43%
Remarks:

In October many staff members said that if other problem areas
were identified, they would be willing to help investigate, re-
search, and solve the problems. How is your willingness to
work on problem areas at the present time?

Same as in October 58.53%

More willing than in October 17.07%

Less willing than in October 14.63%

No opinion 4.87%
(No response) 4.87%
Remarks:

Staff members indicated in October that the staff was a more co-
hesive unit as a result of last year's study. How do you feel
about the cohesiveness of the staff at the present time?

Same as in October 24.39%
Better than in October 21.95%
Worse than in October 31.70%
No opinion 14.63%
(No response) 7.31%
Remarks:

In October, most respondents stated that the staff had a more pro-
fessional attitude as a result of last year's study. ¥ How do you
perceive the professional attitude among staff members at the pres-
ent time?

Same as in October 46.34%
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Better than in October 26.82%
Worse than in October 14.63%
No opinion 9.75%
(No response) 2.43%
Remarks:

The results of the October questionnaire indicated that the attitude
of staff members was more democratic as a result of last year's
study. ¥ How do you perceive the democratic attitude of staff mem-
bers at the present time?

Same as in October 29.26%
Better than in October 26.82%
Worse than in October 19.51%
No opinion 14.63%
(No response) 9.75%
Remarks:

In October, the questionnaire indicated that last year's study helped
to increase the staff member's interest in the problems of education.
How is your interest in all phases of education at the present time?

' The same as in October 41.46%
Increased since October 48.78%
Decreased since October 7.31%
No opinion 2.43%
(No response) 0%

Remarks:
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The October questionnaire revealed that most of the staff members
felt the study was a learning experience no only in the techniques
of curriculum improvement, but that it affected classroom proced-
ures and working with other professional people. Do you feel
now that last year's study was an effective way of learning about
the various processes of education?

e e ¢ &
. N

Not effective 0%

A little effective 2.43% 2
Moderately effective 31.70% ‘
Greatly effective 58.53%

Completely effective 4.87% '

No opinion 0%

(No response) 2.43%

Remarks:

From the October questionnaire, it was indicated that many of the
staff members felt there had been a favorable change in their ideas,
biases, and persuasions in regard to educating young people.

What is your present feeling about the change in your ideas, biases,
and persuasions?

Change has been maintained
since October 41.46%

Changes have increased
since October 41.46%

Changes have decreased

since October 4.87%
No opinion 7.31%
(No response) 4.87%

Remarks:
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9. In October, many staff members stated that small group work had
been an effective way of getting curriculum improvement and that
sufficient agreement had been reached in small group work so that
curriculum change will occur. At the present time, do you think
that small group work is an effective way to get agreement for
change in the curriculum?

Not effective 2.43%
A little effective 9.75%
Moderately effective 39.02%
Greatly effective 41.46%
Completely effective 2.43%
No opinion 2.43%
(No response) 2.43%
Remarks:
10. From the October questionnaire, it was indicated that many staff

members felt that the study of last year was an on-going activity
this year. At the present time do you think the study of last
year is an on-going activity this year?

No 21.95%
Yes 63.41%
No opinion 4.87%
(No response) 9.75%
Remarks:
11. You have had about a year to think through the study of last year.

Do you now feel that effective curriculum improvement can be
brought about by a curriculum study as was experienced last year?

No 4,.87%

Yes 85.36%
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No opinion 4.87%
(No response) 4.87%
Remarks:
12. Is there or is there not an interest among staff members to continue

on with some phase of curriculum examination and improvement at
the present time?

No interest 7.31%
A little interest 17.07%
Moderate interest 48.78%
Great interest 19.51%
Complete interest 0%
No opinion 4.87%
(No response) 2.43%
Remarks:
13. Many of the staff members in October said that rapport among the

staff had improved because of last year's study. What is your
opinion about the level of rapport among staff members at the
present time?

Same as in October 36.58%
Better than in October 21.95%
Worse than in October 24.93%
No opinion 14.63%
(No response) 2.43%

Remarks:
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14. What effect has the completion of the new buildings had on the
curriculum work this year?

No effect 4.87%
Speeded up the work 53.65%
Slowed down the work 24.39%
No opinion 7.31%
(No response) 9.75%
Remarks:

General Comments: (one page on original copy)
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