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APPARENT REFLECTIONS OF COMENIUS'S
PHILOSOPHIES IN CONTEMPORARY
EDUCATION

by Florence Huntley Hay

This study deals with the educational philosophies
of John Amos Comenius as they are reflected in the educa-
tion of the present era. Comenius was a Moravian priest
of the seventeenth century, many of whose principles are
found in contemporary education. Since historical influence

cannot always be proved the term reflection is used as a

nore indicative interpretation of factual findings.

In order to point out more clearly the important
Comenian ideas which are paralleled in education today,
the historical approach has been used. An attempt has been
nade to bring together into one study the facts relevant to
Comenius's relationship to the twentieth century. These
facts have been gelected and synthesized from many other
writings which do not deal exclusively with this particular
relationship.

A short biography of Comenius is followed by a re-
view of the literature, and a detailed report of his own
educational principles, techniques, methods, and philosophies
@8 found in his didactic writings.

Chronological relationships to other educators and
their ideas have been pointed out, especially where the

fullest expression culminates in Comenian thought.
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His main ideas and techniques which are reflected
in education today are pointed out in the closing chapters
together with the conclusions.

The results indicate that Comenius advocated the
following procedures and methods to hasten school refornm,
and these same items are widespread in present-day
practices:

1. Free and universal education, open and compulsory
to all,

2. State-supported research institutions from
which ideas can be circulated among nations.

3. Graded subject matter adjusted to the pupil's
psychological development.

4., Graded textbooks.

5. Education of both sexes; milder discipline.

6. Pre=-school training.

7. Vernacular schools for basic instruction.

8. Development of whole personality of pupil.

9. Delay of specialization.

10. Education geared to a useful and good life.

11. The curriculum broadened by grouping certain
studies together, and by adding: physical sciences,
handicrafts and trades, music, and drawing.

12, Improvements of methods to be gained by: es-
tablishing graded schools ( a one-ladder system), dividing
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pupils into graded classes, providing separate rooms, en-
couraging sense experience and observation, keeping
shorter school hours, inducing interest without campulsion,
and consideration of the individual.,

13. Latin studies deferred to secondary level,
and taught through knowledge of the vernacular. Learn
language by use of familiar words, things, and authors.

14, All community members have a responsibility
to the schools.

15. Education is one of the keys to world peace.

The general conclusions are that direct relationships
can be traced: from Comenius to the founding of the Royal
Society, the forerunner of state-supported research institu-
tions; from Comenian textbooks to common use of graded
illustrated texts; and from his language method to an im-
proved language instruction.

Other policies are related less directly to Comenian
thought, but show that three centuries ago he held similar
ideas to those now in widespread usage and philosophy.

The influence of his ideas about education and world peace

nay become more direct in the future.



II.

III,

vii

TABLE OF CONTENTS

PAGE

Introduction | 1
A, Historical research in education valuable

to present day teaching
B. Reasons for choice of topic
C. Proposed organization
Life of Jobhn Amos Comenius 10
A. Environment (church, family, social)
B. ZEducation
C. Adult activities
D. Travels
E. Retlirement in Amgterdam
Review of the literature about Comenius 27

A, Little recognition in the century
following his death

B. Gredual growth of interest

C. Early continental research and translatioms

D. Early English and American research and
translations

E. Contributions of the twentieth century

F. Need for continuing research and translations



V.

Educational Writings and Educational
Principles
A. YVoluminous writings
B, Principle works pertaining to education
1. The Great Didactic
2. The Analytical Didactic

3. The Janua
4, The Orbis pictus
5. The School of Infancy

C. Theories and principles

Techniques and Methods of Comenius

A, Two fundamental ideas
1. Graded schools
2. Sense perception

B. Language instruction

C. Pansophic school proposed

D. Expanding frontiers of knowledge

Reflections of Comenian Ideas Apparent in

Present Day Education

A. Chronological Overview of Educational
Change

B. Comenian Ideas Found in Twentieth
Century Educational Practices and
Principles:

viii
PAGE

e0

105

141

143

169



CHAPTER

VII.

APPENDIX
A,

1. In methodology
2. In curriculum content
3. In the physical school plant

4, In universal education for all

Summary and Conclusions

A. The progression of system

B. Educational administration

C. The expanding philosophies in modernizing
curricula reflecting Comenian ideas in:
1. System
2. -Method

D. Comenian realism in school organization

E. Comenius's universal view

F. Ode to Comenius

Illustrations

Facsimiles taken from the 1769 edition of

Orbis sensualium pictus

1.
2.

3.

4,

XCIII Typographia, p. 190-1

CXXIV Judicium, p. 256=7

CII Der Ingenieur from Part II an
imitation of Comenius's style, p. 278-9
Pictorial alphabet Nn to Zz, p. 5

ix

PAGE

205

232
233
234

235
236



APPENDIX
B.

C.

Bibliography

1. Primary

2. Secondary

Detailed outline of chapters

PAGE
237

253



CHAPTER I

Introduction

The exciting panorama of history presents to the
world the lives of many people who rise to noted places in
their own generations and societies; and passing, these
people leave behind them monuments for good or ill. 1In
order to make wise choices in actions and working materials,
it is necessary for each generation to study the past in
search for help through comparison and understaniinge.

As Caesar studied the techniques of earlier warriors
and wars in order to make himself master of militarism in
his world, so it becomes increasingly necessary and important
for educators of the twentieth century to study the lives,
backgrounds, friendships, travels and cultural interests of
past educators in order to shed more light upon present-day
trends in the vital field of education.

From the study of the history of education with all
its diverse sources, it seems to the author that one figure
stands out in intriguing silhouette. This man is John Amos
Comenius. He is worthy of study both for his educational
and religious contributions to society.

Since so many of Comenius's educational ideas and
practiceé are as vital today as they were in his century,

the thought of presenting a concise view of John Amos Comenius,
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as his philosophy is reflected in the present, began to take
shape.

The reasons, then, for the author's interest in and
choice of this dissertation study fall into three clearly
enumerated items:

First, she wishes to combine her personal interest
in worthwhile historical inquiry with a purposeful and use-
ful educational research. The very practical nature of
Comenius's achievements in the field of education, appeal
to the author as the right and 2ppropriate chamnel for such
a study. This is particularly true because she herself is
a teacher in practical subjects, such as home economics and
English studies.

The very practicality of many of Comenius's ideas
keeps him so vividly alive that he still inspires those who
study bim to ask, "Why? What was there about Comenius, that
makes him different from his contemporaries?" The answers
to these questions are not easy to interpret, though many
writers have set forth their pictures of Comenius. The
author also wishes to contribute a conception of the
philosophies of Comenius to the growing literature of
educational survey along historic lines. If she can set
down the results of her research in such a way as to
interest and inform others, she will justify her own

initial interest in the man Comenius. It is the very fact






that his principles and precepts in regard to education
transcend his own time, that the intention and plan of
writing this dissertation was conceived. ZEvery student

hopes that his or hér thesis may contribute to more study

in some particular branch of learning, and add true and
inspirational information in that field. So, lastly, it is
the aim of the writer that this thesis may contribute to

the Comenian literature, a synthesis of the information about
that conscientious iMoravian, who himself excited others to
lead inspired lives.

If this can be accomplished, her interest will be
justified and the results may prove useful to teachers and
students of education.

There is a need for every study that can help to
inspire and benefit present day educators, burdened as they
are with the stupendous task of teaching an ever increasing
number of students in an ever-expanding world of action,
ideas, and technological change.

Many educationally minded leaders and teachers have
long been contributing to literature that is helpful to
those engaged in teaching and other educational pursuits.
This growing body of literature serves to guide students,
teachers, and laymen to workable philosophies of life.

Many of the accounts of Comenius are buried in out-dated

books:which deal with the history of education, and they
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are passed over by the majority of students today. Some of
the material is faulty in reference to dates and locations

of events. In the History of Pedagogy by Gabriel Compayre,

the chapter on Comenius is well written and sets forth
clearly his life and work, but does not relate his concept

of education to the changing scene of the present.1

Of the many magazine2

articles about Comenius,

writven for his 300th birthday anniversary, the majority

are purely of appreciative nature with some biography. The
same is true of the articles appearing in the London Times

on the occasion of the 300th anniversary of his wvisit there.
The only dissertation about Comenius which the author found
in her research is that of hlatthew Spinka, which deals with
the religious program and activity of this Moravian.3 Spinka
later published a book on Comenius, in which the cohesiveness
of his religious and educational pursuits is demonstrated.4
The latest book on Comenius available to this study is

Turnbull's, Hartlib, Dury and Comenius.” This book offers

1Gabriel Compayre, History of Pedagogy, trans. by
W. H. Payne (Boston, 1886), Ch. VI.

2

See bibliography, section ch. VI, B in this study.

5See bibliography, Part IV A, Item 15.

4Ma’cthew Spinka, John Amos Comenius, That Incomparable
Moravian (Chicago, 1943).

5Geo:t'ge Henry Turmbull, Hartlib, Dury and Comenius
(London, 1947).







new aspects of these men from papers hitherto unpublished
and gives inspiration for new research problems, as cited
in Chapter III of this study.

No one written account of Comenius seemed to bring
out the implications of his work for modern education, or
bridge the philosophies of education between his time and
ours by just this approach. It is this special phase which
is being set forth in this study.

Methods of instruction evolve continuously within
the framework of the schools, and as the relationships to
the past are clearly seen, so better methods can be found
by those in search of help. The central purpose here en-
tails a bringing together of the salient factors of the
educational works of John Amos Comenius in order to point
out the correspondences and apparent reflections of his
philosophy in the educational processes of the contemporary
scene. The educational problems of his day were legion,
and this latest century has not solved all of them, nor
prevented new ones from phoenix-like birth. As these
correspondences between ideas, separated by three centuries
of time, become perceptible to thinking men and women, &
better basis of action can be formulated in educational
endeavour on all levels.

After having realized the need and usefulness of a

study of Comenius in relation to present day education, the
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first task was that of selecting a bibliography to be used
as the source of research. This included books by Comenius;
those books and articles about him, which seemed pertinent
to this study; and books on modern educational practices.
From this bibliography the data has been carefully gathered
to present the reflections of the philosophies of John Amos
Comenius appearing in present day school systems.

The detailed bibliography appears at the end of this
book, and includes volumes from many leading college and
university libraries. The interloan system has been of
inestimable value in securing the actual books, the stﬁdy
of which haé given data for this dissertation. Reading was
done in both foreign and English translations of the primary
sources of the text-books by Comenius. The reading of
secondary sources was done in English translations of
European authors on Comenius; and in critical works written
in English by American and English educators.

The proposed organization for handling and interpret-
ing the data is that of a book, composed of seven chapters;
an appendix comprised of the detailed bibliography; and
several illustrations from a 1769 edition of the Orbis

sensualium pictus, one of Comenius's best known books.

In order that these related facts, gathered from the
books written by the many students in educational research,

may be presented effectively to the reader, this paper has
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been divided into the seven chapters as listed in the Table

of Contents. These include, besides the introduction and
conclusion, Comenius's life, a review of the literature

about him, his writings, his methods of instruction, and

the reflections in present day education of his philosophies.
The whole scope, then, encompasses a time sequence of relation-
ships that shed light upon the present educational scene.

After this introductory chapter there follows a brief
biography of Comenius, clarifying some data, such as birth
and death dates, which have been accidently erroneous in
the accounts of many Comenian writers. The biography will
set the stage for the following chapters. The resulting
account of the over-arching philosophies should prove a use-
ful instrument for ready reference to lay readers, teachers,
prospective teachers, and graduate students in the field of
education.

Chapter three provides the readers with an annotated
review of Comenian literature, ayailable in libraries through-
out the United States.

Chapter four deals with the principles and writings
of Comenius pertaining to his educational activities through-
out his teaching career. These are set forth in the same
logical order as he himself evolves them.

Chapter five includes the techniques and methods as

advocated and actually practiced by Comenius in his role as
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an educator. The same general order is followed as Comenius

wrote of method in The Great Didactic, his own contribution

to teaching technique.

Chapter six, the heart of this dissertation and the
pivotal point of study, brings out the reflections of
Comenius's philosophy apparent in present day education.
This influence of a past educator on present educational
philosophy will be brought out in a relationship of cause
and effect when possible; and where not possible, the over-
arching of Comenius's ideas with twentieth century practices
will be pointed out.

Chapter seven draws the study together, summarizing
the inspiration of the great mind of Comenius, in the light
of progress, which by the very working of democracy demands
constant evaluation in education, in government, in life
itself.

Comenius said in his introduction to Janua linguarum

regserata (edition of 1649, Amstelodami) that many important
people made complaints of the faulty ways of teaching
languages, such as Latin, but that remedies didn't follow.
He therefore wrote the Janua as a remedy.

Students today complain that they have to go through
too many books to gather information on one subject. Insofar

as there is a need or use for compilation of related information,



remedies should be attempted. This dissertation is my
attempt to gather into one treatise, accumulated information
on the life and philosophies of Comenius as seen in the

light of twentieth century educational philosophy.






CHAPTER II
THE LIFS OF JCHN AwOS COLENIUS

John Amos Comenius was of humble origin, but was
destined to become the fiftieth and last Bishop of a

T 14

religious group known as the Church of the Brethren.
is well to begin the biography of this great man with a
brief statement of the church environment in which his
parents lived, and into which he was born; for it is this
background of deeper thought which was the true inheritance
of the teacher and father of modern education: Comenius.

His family name had various spellings as was common
in that century. Probably the original and best known
spelling in the Czech or Bohemian was Komensky. The Komensky
family of his ancestry were members of the lloravian Brethren,
or the Unity, or Bohemian Brethren, variously referred to;
this group was a Christian sect in Bohemia which had branched

away from Catholicism, and early (c.1450) advocated individual

study of the Bible. Strict piety and virtue in daily liv-

ing as well as diligent Bible study were practiced. The

beginnings of this sect are traced back to 1457 as shown in

1D. Crantz, The Ancient and klodern History of the
Brethren, p. 80, (Hamburg, 1892). L[In a pamphlet published
y Jr. Zechlin, to commemorate the 300th anniversary of
Comenius's birth, he is listed as the 20th Bishop, but there
18 no support of this statement given.]

10
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11
Crantz' history. The reliability of Crantz and his authority

of sources are verified by the translator, La Trobe, in the
preface.

Christianity was brought to the region (known in
Comenius's time as Bohemia) by the Greeks as early as 200 A.D.
It had gained a strong foothold by 680 A.D., and following
the early pattern, had been averse to image worship. By the
Ninth Century, the whole area was Christian under Bogaris,
King of Bulgaria. The whole group of Slavonian nations
received the gospel from the Greeks in these centuries, bdbut
in 930 A.D., the heathen drove out the Christians. From
then until 1350 there was a struggle between Greek and Roman
domination of the church ritual. The Romish rites came into
precedence under Charles IV, with the use of Latin liturgy
and celibacy of the clergy.

However, in semi-secrecy, the rites of Greek influence
spread also, and came to public rivalry in the preaching of
John Huss, who was burned at the stake in 1415. Jerome of
Prague was martyred in 1416, and the Bohemians revolted
openly. Finally after 13 years, the Bohemian groups were
permitted to settle between Silesia and Moravia, where they
could worship according to their conscience. In 1457 a
conference was held to formulate their fellowship, and to
clarify their principles. The short name, United Brethren

(in Latin: Unitas Fratrum), was chosen to avoid monastic

analogy.
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Almost from its formation, the Brethren group was
accused of sedition, outlawed, slandered, and persecuted.
Nevertheless, it grew and kept its precepts of clean living,
individual Bible study, and human brotherhood. It was into
this long tradition of living by precepts of God, that
John Amos Comenius was born.

Other histories of the lLioravian Brethren, including
one written by Comenius himself, established the authority
to regard 1457 as the correct date of the formation and
extension of the Church of the Brethren, rather than 1547
a8 cited by Professor Keatinge on page one of his biographical

introduction to the translation of The Great Didactic.2

Since the Moravian bishops were elected for life, the earlier
date would be the logically correct one, allowing for the
normal life-span of the forty-nine bishops preceding Comenius
to that post. It is likely that the date 1547 is merely a
typographical error. Keatinge, however, summarizes well
the essence of Comenius's childhood environment:
"It was in this atmosphere of free Biblical
inquiry that Comenius was brought up, and the result
of early training can be seen in his habit of appeal-

ing to the Scriptures on every possible occasion, and
of proving his most technical propositions from their

pages."3

2The Great Didactic of John Amos Comenius, trans. and
ed. by M. V. Keatinge (Nlew York, 1396), p. 1.

3Ibid., p. 1.
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Matthew Spinka in his book, John Amos Comenius, That

Incomparable Moravian, has included an authentic and con-

cise history of the Brethren, which agrees with Crantz.4
Thus it seems from all sources examined that environment did
much to lead Comenius to a life of service to mankind.

John Amos Comenius was born at Nivnitz in Czech-
koravia on March 28, 1592. He was the youngest child of
five, and the only son, of a lower middle-class family. His
background of religious thought was his only lasting legacy,
for hg was destined to know little material security until
his declining years. His father, a miller, passed away when
Comenius was about twelve years old, and this event along
with the loss of his mother, created the first in a series
of upheavals that caused him life-long strain. After sick-
ness had carried off his parents, he was taken to Straznice
to reside at an aunt's home. In less than four years that
town burned, and Comenius was again forced to move. The
records show that he went to Prerau, and there entered Latin
school. He was now sixteen years of age, and so, older than
the othéi beginners. He was critical of the methods by which
his teachers sought to make him‘learn. It was probably here
that the seeds of the idea, "That lack of progress in

schools was due to the shortcomings in the preparation of

4Matthew Spinka, John Amos Comenius, That Incomparable
Moravian, (Chicago, 1943), p. 11.
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the teachers," took root within Comenius's soul.5 He remained
two years in the Latin school, and his intense sympathy for
beginners later colored his proposals of reform with
practical worth. At any rate he was a serious minded
student, due perhaps to his late entry in point of age. He
succeeded so well in his studies that at the age of eighteen
he went to Herborn in Nassau to study theology.

Records show that he arrived there in lLlarch, 1611.
This is probably where he came within the sphere of influence
of John Henry Alsted, who was his instructor there, and
only four years his senior.

The similarity of the views of Alsted and Comenius
in the educational world is marked, but one point of variance
existed. Keatinge, in his biographial introduction to

The Great Didactic says,

*The only point of which they were at actual
variance was the constitution of the elementary or
vernacular school. This Alsted would have restricted
to the use of girls, and of boys destined for a
handicraft while Comenius insists on the necessity
of giving a distinct primary education to those who
are afterwards to enter a learned profession."6

This insistence on Comenius's part of a basic founda-
tion to all learning, begun in the familiar hoxe environment,

is evidence of his belief in universal education.

5The Great Didactic, op. cit., p. 3.
®mbid., p. 5.
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Besides the influence of Alsted in Herborn, Comenius

read Wolfgang Ratke's essay on Reformation of Schools, to

which he referred in his major reforms at Prerau in 1614.7
Prom Herborn, Comenius went to Heidelberg to attend
the university. ILittle is known of his stay there, other
than the fact that he matriculated in June, 1613, and re-
mained less than a year, for by 1614 he was back in Prague.
His teacher in Heidelberg was David Pareus, who wanted

to unite all Protestants into one strong sect.8

Spinka points
out that the strong Biblical emphasis of Comenius's teachers
is reflected in the fact that Comenius counted the Bible as
the supreme authority in all avenues of knowledge.

After brief travels in the Netherlands, he returned to
his home country.9 However, during his travels in the Nether-
lands at this time, Comenius became more than ever interested
in educational reform, an interest that he kept all his life.
His teacher and friend, Alsted, had been trained in the prin-
ciples of Peter Ramus (1515-1575), who was a curriculum re-

former. Ramus had worked out specific plans for a school dey,

in the same vein as Comenius did later on a more workable scale.1o

’Ibid., p. 5.
anatthew Spinka, op. cit., p. 30.

9S. S. Laurie, John Amos Comenius, (Syracuse, 1892),
Pp. 28-30.

10ppederick Eby and C. F. Arrowhead, The Development of
Yodern Curriculum (New York, 1934), p. 216.
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Although he was determined to be a minister, his
first venture at contributing to the world's work was in
teaching. This coupled with his interest in education of
man a8 a whole gave him the impetus to write on the subject.

His first educational work was at Prerau where he
began to evolve an easier method for teaching Latin in a
school for the children of members of the Brethren. He was
ordained in April of 1616 as a minister in the Unity of
Brethren, and his first pastorate was at Fulneck where he
also served as school inspector and leader in the area.

The year was 1618. In France, Richelieu's voice
was being heard. In England, Milton was then a boy of
eight. Yet the threads of these lives were to touch those
of the unknown priest, and make a plea for education, how-
ever briefly.

Comenius's environment gave rise to religious
interests, but life and necessity steered him into the
educational field of endeavour. These two main forces of
his 1life should be studied together to get the complete

picture of his place in history.11

As a member of the Unity
Brethren of Moravia, he suffered much in the Catholic=-

Protestant struggle which raged over his native soil during

11Matthew Spinka, op. cit., p. 23%. Spinka states
that Comenius's genius, even so, remains unaccounted for.
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the Thirty Years' War. With the outbreak of the Thirty
Years' War the hopes of the non-Catholic bodies were jeo-
pardized and in November, 1620, they were defeated at the
Battle of White Mountain. The following June, 1621, the
leaders of the chief Bohemian Protestants were executed.
Also, in 1621, the Spanish troops destroyed Fulneck. The
home of Comenius was plundered. His books were burned in
the fire that destroyed the whole town.

The three years of happiness that he had known here,
ended abruptly with loss of his family as well as his
possessions, for his wife and children were exposed to the
plague which was fatal to them. He, himself, was forced
into hiding and exile. He spent three years on the estate
of Karl Von Zerotin. Here he was always busy; among other
things, he made a map of lioravia, read books on education,

wrote religious works in Czech, of which one, The Labyrinth

of the World, was dedicated to his host, Zerotin. He wrote

the book Paradise of the Heart during this period also.

Both of these writings bear the stamp of a deeply religious
man. It was also during this period of hiding that he first
came into contact with "false prophets". These people:
Ponia towska and others, and Kotter were never doubted by

Comenius. Ee even translated Kotter's prophecies.‘12

120he Great Didactic, ed. Keatinge, op. cit., p. 8.
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Ironically, it was this clan of charlatans who did so much
to undermine the integrity of Comenius at the close of his
life. 13

Comenius was married a second time in 1624, to
Maria Dorothea Cyrill, the daughter of one of the leaders
of the Brethren.

In 1627, Comenius was living on the estate of George
Sodowski, when John Stadius requested him to write rules of
guidance for his son. Comenius was interested, and his
interest was increased by the Didactic of Elias Bodinus;
however his main purpose in writing a guide to education
was for future use when the Loravian Brethren would be re-
instated in lioravia and schools would be founded.

1628 brought disappointment to the Brethren of any
official reinstatement to a free status in regard to worship,
and an end of any immediate hope of return to Moravia. All
the Brethren were exiled from Bohemia. Comenius and his
family settled in Lissa, Poland. They lived here twelve
Jears, under the-protection of Count Raphael of Lissa. Here
he became a school inspector. He taught and experimented
with the method which he explained in detail in his Didactica

Magna, or the Great Didactic. Still believing his exile

13Dr. Zechlin, Amos Komenius, (Hamburg, 1892), p. 6.
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from Moravia to be temporary, his educational activities and
writings were geared to future plans of schools for his
countrymen, when they should once again be reinstated in
Moravia. This dream, however, was never fulfilled. Keatinge
says,

"To these years of actual work in a large
institution is due much of the practical character
of his writings, and the very faults of the Gymnasium
(it had to be completely remodeled in 1635 in order
to bring it into harmony with his ideas) served to
show him more clearly what should be avoided."14
Comenius began to be known in educational circles

after his Latin textbook, Janua linguarum reserata, was

published at Leszno in 1631. This book was translated into
twelve languages, and was printed in many editions. The
idea of presentation did not originate with Comenius but it
was the best of its kind and gained vast popularity.15

Comenius held four classes daily in the Gymnasium at
lissa which took five hours. He spent the rest of his time
in study and writing. He tried to correspond with Ratke,
but had no response; however he was fair in giving Ratke
credit for ideas used. Keatinge says,

"As a matter of fact, Comenius was acquainted

with many points of the method that was so carefully
shrouded, (by Ratke), and though he cannot resist a

14The Great Didactic, op. cit., p. 10.

Vrid., p. 18.
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sneer at the system and its pretensions, never
forgets to acknowledge that it was Ratke who first
fired him to attempt school-reform."16

This comparatively peaceful life in Lissa, came to
an end when Comenius finally decided to visit England.

In 1641, through the efforts of Samuel Hartlib,
Comenius was invited to England to join a commission
appointed by the British Parliament to launch the reform
of education in England. He did go, and through his host,
Hartlib, met many educators of that nation. It is probable
that he met Milton while there through the agency of Hartlib,
but no exact evidence for this is forthcoming, other than
Hartlib's wide acquaintance with literary and thinking men
of his day.

The commission, to which Comenius had been appointed,
did not meet at all as the unsettled state of affairs in
England and Ireland absorbed the time and financial aid of
Parliament. The English visit became another upset in the
series of moves in the life of Comenius. His spirit still
adamant, he wavered between other offers, at the same time
listening to Hartlib's plea to keep the vision of his pan-
sophic ideas uppermost in mind. By Comenius's pansophia or

encyclopedism is meant the idea, which he conceived, of

®rid., p. 1.
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including instruction in every branch of knowledge at each
stage of growth.

Word came to Comenius to visit France, but before he
could make up his mind, the offer was retracted.

The death of Richelieu closed the door of the invita-
tion to France, and Comenius turned to the Swedish bid for
his time and talent.17 He had strong hopes that Sweden
would help foster his pansophic scheme of learning, but the
Swedish chancellor, Oxenstierna, was interested primarily in
Latin textbooks for Swedish children. Eefore being certain
of what the task involved, Comenius had accepted the offer
to write the series of books desired, and though it turned
out to be strictly a routine job, the more tedious because
it lasted several years, he saw it through to completion.
The man who was his patron and who paid him for his Swedish
textbooks was Lou<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>