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ACIZTRACT

The Problem

The purpose of this stuly was to investigate the student personnel
program at Michigan College of Mining and Techsology through an
examination of the problems of stu.ients as they perceived them, and
the means by which they receive assistance in resolving them., The
stuly also investigated faculty awarensas of the kinds of problems that
stu.ients face, as well as faculty knowle.ge of available student person-

nel servicees where stucents could de referred,

M ethodolou

The instruments sciministered to the stuient sample included
thoe Mooney Froblem Check List and a Stuient Questionnaire. The
faculty perceptions of (1) available student personnel services, and
(2) problems of stuients, were ascertained by their responses to tvo
faculty questionnaires, In a.ldition three stu-ient personnel counsultaute
were Asked to react to the existing stu. . eat personnel scrvices in terms
of strengths and weaknesses.

The statistical procedures used for analysing the Jdata collacted,
includel Chi-square Meuian Test, Spaarman Favk Correlation

Coefficisnt, anl Kenoall Coefficient of Concoriance,

Findings

The principle findingzs of the stucy:

1. Eignificant difierences wers found between faculty end engineer-
ing science seniors of where students rmay obtaia help with problems
of "Finances, Living Coalitions, aa! Employment.' Similar dif-

ferences were foun.i between faculty an: mineral in“ustries stu‘ents



ia perceptions of sources of help with problems relating to "Social
and Recreational Activities. "

2. Single male stucents in all sample groups studied shawed
no significant differences with respect to number anl type of problems
underlined and total problems circled.

3. Married students inlicated a statisiically significantly greater
concera with problems relating to “Finaances, Living Conditions, and
Employment' thaa did single stucents.

4. Differences betwesn stu:lents' perceptions of their problems
and faculty perceptions of the studeats' problems were not statistically
significant.

5. There were no differences between Mickigan College of Mining
and Technolagy students' perception of their problems from the
perceptions of students enrolled in non-technical curricula at two other
institutions.
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CHAPTER I

I. THE FROBLEM

Introduction

Recent technolegical aad scieatific achievements of the United
States and other couniries of the world have focused the attention of
the layman and the educator toward the scientific and engineering
programs offered in the educational institutions cof higher education.
Many and varied suggestions have deluged the administrator. Some
of the suggestions bave acceptable merit, and aome of the suggestions
are but the hysterical cries of the frightened,

Long before the first satellite was launched the institutions of
science and engineering were giving careful thought and consideration
to the needs and problems of the individual they were training. The
curricula were being evaluated and revised, The projected enroll-
ments of the future presented additional problems to be considered
in planning the total program of an institution. Such has been the
situation at Michigan College of Mining and Technology, Houghton,
Michigan.

In 1855 the State Leglslature enacted a law establishing what
was then known as the Michigan Mining School., (14:68) The year
1927 marked the beginning of a new era of progress when the curricula,
previously restricted to the minerals industries, were enlarged to
include most of the major fields of engineering and science, The
college was then officially designated "The Michigan College of
Mining and Technology."



Therz has been steady expansion of both its facilities and its
enrollment, New departments have been created to implement the
curricula, Consideration of scrvice areas to assist in the total
education of the student has aleo had the honest concern of the
administration, On2 of these service areas was formaily created in
1954 with the establishment of the Office of the Dean of Students.,
Because of this exsanding interest in student services, studies of the

needs of its students are important and timely,

Statement 2_{ the Problem

1. This study atiempts to assess a student personnel program
as visualized dy those it serves. The study i{s based on the premise
that it is important for all members of the student body, faculty, and
administration to know, understand, and utilise fully student personnel
services,

2. Mores specifically, the present student personnel program is
investigated through an examination of the problems of students as
they perceive them, and the means by which they receive assistance
in resolving them.

3. The investigation includes also, the question of faculty aware-
ness of the kinds of problems that students experience, as well as
faculty knowledge of the available campus agencies, offices, organi-
sations, or persons to whom students could be referred.

4. Finally, on the basis of an intensive analysis of the nature
of the student problems, in relation to the current student personnel
program at Michigan College of Mining and Technology, modifications

in the student p=rsonnel program are proposed,






Purpose gf the smdl

"The need of & more sophisticated and complex adminis~
tration structuring and functioning are evident in monat
institutions, Such need wiil be even more preasingly
evident in the immediate future, "

E. G. Williamson (l:vi)

If the goals of an institution are to be met, the institution will
require that all programs be integrated., This will mean that the
student personnel program as well as the other programs are to be
snderstood by the students and the faculty-administration, Complete
understanding will not be possible until a clear, definitive description
is made of the student personnel services, Without understanding,
cooperation of all may be difficult teo obtain,

It is the hope that this study will provide much information
that will assist in the restructuring of the student personnel program
at Michigan College of Mining and Technolosy in order that it might
be more effective in assisting its students iu -2solve their problems.

Null Hypotheses
1. There are no significant differences between the freshmen
and seniors and the seniors and faculty in their perceptions of the

available student personnel services,

2. There are no significant differences in the number of
problems indicated on each sub-area of the Mooney Prchlem Check
List by single freshmen or upperclass male students in Engineering
Sciences, Mineral Industries, and General Sciences.

3. There are no significant differences in the number of prob-
lems indicated on the sub-area of the Mooney Problem Check List by
married freshmen oz upperclassmen male students in Engineering

Sciences, Mineral Indastries, and General Sciences,



4. There are no significaut dif{erences between students'
perceptions of their problems and the faculty perceptions of the
students' problems,

5. The ranking of problems by the students enrolled in the
technical curricula at Michigan Collegs of Mialng and Technology will
not differ significantly from the rankings of studenta enrolled in non-
technical curricula at two othar institutions of higher learning

selected for comparison,

Definition of Terms

The following definitions were provided in order to clarify the
meaning of words and phrases in this study,

Three general academic areas. For purposes of this study, the
data have besen grouped by thres academic divisions: (1) engineering
sciences, (2) mineral industries, and (3) general sciences. Tablel,
page , Chapter IIl, presents the specific curricula that make up

each general area,

Expressed problems. Throughout this study the use of the

phrase, expressed problems, skall be interpreted as meaning those
problems indicated ty the students to be of concern to them,

Problems. The term problems used in this study refers to
related groups of indicated personal concerns and are classified into
eleven separate areas on the Mocney Problem Check List, Students
indicate by underlining those problems of concern to tham in each of
the eleven areas. In thes tahbies the reference problems underlined
will be identified as "tctal, "

Problems of Moast Concern, After the participants had under-

lined problems of concern, they were asked to circle those items

underlined which were of most concern within each of the eleven areas



on tha Monaey Problem Chack List, Ia the tables the reference to

problems of most concern will be {dentified as circlad,

Limitations of Study

1. The study will be limited by factors inherent in the use of
the questionnaire. These include the difficulties in tabulating,
validating, and in securing the completa cooperation of the respondents;
as well as the limitations that result from the blas of the respondents,
their interest in the study, and the truthfulness of their replies.

2. A further limitation might be indicated by the method used
in the sample selection. Because it was not {easible nor possible

to use a purely random method of selection, it was necessary to
obtain the data from students enrolled in classes held from eleven
a.m, to twelve noon., This hour provided an opportunity for the maxi-
mum pumber of students to be sealected for the study.

Outline of the Study

Chapter One provides a statement of ti. ;'oblem along with an
indication of its purpose, definition of terms, and limitations.

Chapter Two presents a review of the studies in which the
Mooney Problem Check List has been utilized,

Chapter Three describes the methodology used in this study,

Chapter Four depicts the existing student personnel services
at the Michigan Collcge of Mining and Techoology.

Chapter Five presents an analyses of the perceptions of the
student personnel services of (1) personnel consultants, (2) adminis-

trators, (3) freshmen, (4) seniors, ard (35) facuity,

Chapter Six provides for analysez of the probiems of students
as: (1) students see them, (2) faculty see them, and (3) as they



compare with students at other {netituions of higher learning.,
Chapter Sevea includes a summary of findings, the conclusicas,
and tha implications for further study.



CrAYTER II

A SURVEZY OF THE LITERATURE

It is the purpose of tais Chaptar to present a review of the
literature germain to this etudy.

Studies Uaio_g the Monney Prohlani Chieck List

In 1942 Congdon found, in a study at tha University of Colorado,
that college studsnts tend to indicate proLiams in the following areas:
(1) "Adjustment to College Work" (IX), (2) "Personal-Psychological
Relations" {V),and (3) ""Social and Recreational Activities' (III). The
arcas in which the least number of problems were indicated were:

(10) "Home and Family" (VIT) and (lI) "Morals and Religion' (VIII),
(5:367-75)

The 1943 study by Mooney, renorting on the admlnistration of
the Check l.ist to freshman girls living in a dormitory, foand the rank
order to be as follows: (1) "Adjustment to College Vork' (IX) and
(2) "Personal-Psychological Relations' (V). (12:84-90)

Two studies ueing the Check Li»! were made at Ilinois Siate
Normal University. The firat study was made by Houston and Marzolf,
The Check List was admiaistered to 404 freshmen, 'Adjustment to
College Work' ranked first, while "\forals and Religion' ranked
eleventh, (9:325-8) Thea success of this faculty-initiated study moti-
vated the second study which was made by lilbler and Larsen at the

same institution, This time the Check List was administered to



upperclasamen, (3:245-53) "Social and Rocreational Activities"
(I1I) ranked firs:, with "Personal.Peychological Relazions' (V)
second, and "Adjustment to Collage Work" (I{) third, At the remote
end of the ranking was "Homes and Famlily" (VII) tenth, and "Morals
and Religion" (VIII) eleventh., The authnre reported that the faculty
members who studied the aaswers to the questions on the Check List
were impressed with the objactivity and the clarity that was almost
universally preseat in the statements of this group of upperclassmen,
(8:251)

Several findings of value were reported:

(1) "The uaderlined iteme in general tead to be irritations
more than major problems, "

(2) "The circled items, or items of most concern to ths
student, bava proved the more dizagaostic of the two,
both in the screening process and as indicating the
areas in which major conflicts lie, ' {3:253)

Students at River Falls State Teachers Collegs, Wiaconsin,
(18:404-16) and at the University of Iliinois (10:447-8) indicated
"Adjustment to College Work'" as the firet area of concern,

At Olio State University a study was made in 1948 with a group
of veterans. (7:128) The most frequently indicated problem areas of
this group were: (1) "Finances, Living Conditions, and Employment, "
(2) "Adjustment to College VWork, " and (3) "College Teaching Pro-
cedures.'” This group of veterans indicated thelr areas of least
concern were: (10) '"Courtship, Sex and Marriage."

Singer and Steffire suggeet in their study of the Check List that
"a high score on the Check List may accompany other manifestations
of the presence of problems in adjustment, and that these adjustment



difficulties may be more basic than the situational aspect of the

Cheack List would sagg=st, " (15:301)

In 1255 another study was ruade of Home Economice students,
comparing their problems ‘to those of woymen enrolled in (1) the arts,
(2) commerce, (3} education, (4) jouruallsm, (3) liberal arts and
sciences, and (6) physical education. As in most of the other studies,
the results wers similar, "Adjustment to College Vork'" was the area
of greatest concern., (15:215)

Sfimilar findings were found ia the two studies made at the
University of Florida in 1955, "Adjustment to College Work'" was the
area of concern of all freshman included in the sample, (17:128)
{4:202) .

In 1958 Parrott reported his study of student personnel services
made at six liberal arts church-related colleges. His findings revealed
the need for better communication in that all studerts and faculty were
not aware of the available student personnel services when help is
needed. '"Adjustment to College'' was the principle problem area
indicated. (13:190)

The same problem area of "Adjustment to Collega" was reported
by Cullison in her study of freshmen students enrolled at Shepherd
College. (6:17)

There is a paucity of published literature relating to the problems
faced by students enrolled in an engineering curriculum, The librarian
of Purdue University was consulted concerning the possibility of
studies relating to the characteristics and personality of engineers.
The report received indicated no such stucies are on record at their
institution.



CHAPTER III

METHODOLOGY

In Chapter One, the problem of this study with indications of
its purpose, limitations, and organisation, was presented. The
literature and studies involving the use of the Mooney Problem Check
List in colleges and universities were reviewed in Chapter Two,

The present Chapter is a discussion of the methods and procedures
which were followed in conducting the study. The Chapter is divided
into the following sections: 1. The Sample and Method of Selection,
1I. The Instruments used in Obtaining Data for the Study, and III. The
Procedures for Analyzing Data,

I. The Sample and Method of Selection

Michigan College of Mining and Technology, as a State supported
institution, derives 72.27% of its enrollment from students whose homes
are within the State of Michigan., Unlike the other State supported
institutions of Michigan, its enrollment is drawn from a wide geo-
graphical area, Of this group, 477 reside in counties located in the
Upper Peninsula, The remaining 537 of the Michigan students come
from homes located in counties in lower Michigan.

The derivations of the members of the student body who were
enrolled on October 1, 1958, at Michigan College of Mining and
Technology is found in Appendix A. There are twenty-nine states and
United States possessions represented in the enroliment. In addition,
191 students are enrolled from foreign countries., Of this group of

10
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foreign students, 133 are from Canada., This large Canadian enroll-
ment may be attributed to the close proximity of Canada to the
College and to the availability of curricula in the mineral industries.

Table | presents the enrollment by the eighteen curricular
areas. The largest number of students (64 per cent) are enrolled in
the engineering sciences, which include chemical, civil, electrical,
mechanical, and engineering physics. The second largest major
division, referred to as the mineral industries, includes metallurgical
engineering, mineral dressing, mining engineering, geological
engineering, and geophysics. The students enrolled in this area
constitute 14.9 per cent of the student body, The remaining areas
include such pure and applied sciences as: chemistry, geology,
mathematics, physics, forestry, medical technology, business adminis-
tration, pre-medical, and pre-dentistry. The inclusion of these
students, along with those who have not expressed a preference for
any academic program, provides a group comprising 21.1 per cent
of the student body. For the purposes of this study, the data have been
grouped by these three academic divisions: (1) engineering sciences,
(2) mineral industries, and (3) general sciences.

The Executive Committee of the College, which is composed of
the five chief administrative officers and the heads of the eighteen
departments, approved the use of classes meeting at 11 o'clock a.m.,
on Wednesday, November 19, 1958. The classes scheduled for that
hour were ranked according to class size and numbered one through
fifty-five. The odd numbered classes were then selected for the
administration of the Mooney Problem Check List and Student Question-
naire., This procedure provided for a total sample of 747 students,
of which 489, or 65.5 per cent of the sample population, were enrolled







TAELE ]

Earollment by General Curricula Areas - October 1, 1958

Sub- Per- Sub
No. Total cent Total

Engineering Sciences

Chemical 194 7.5
Civil 439 17.0
Electrical 446 17.3
Engineering Physics 56 2.2
Mechanical 517 20.0

Sub- Total 1652 64.0

Mineral Industries

Geological Engineering 94 3.6

Geophysice 19 0.7

Metallurgical Engineering 158 6.0

Mineral Dressing 36 1.4

Mining Engineering 80 3.1
Sub-Total 384 14.8

Ceneral Sciences

Business Administration 149 5.8
Chemistry 71 2.8
Forestry 116 4.5
Geology 34 1.3
Mathematics 33 1.3
Medical Technology 31 1.2
Physics 54 2.1
Pre-Medical and Pre-

Dental 6 0.3
Unclassified 49 1.9

Sub-Total 543 21.2

TOTAL 2579 100.0
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in engineering science curricula; 143, or 19.1 per cent of the student
body, were enrolled in mineral industries curricula; and 115, or 15.4
per cent of the student body, were enrolled in the general sciences
curricula. The instructors of the classes in which the Check List and
the Cuestionnaire were to be administered were provided instructions
for administering the instruments, Students were permitted to use
additional time if necessary; in only a few isolated instances did a
student make use of this privilege.

L. The Instruments Used in Obtaining Data
for the Study

Mooney Problem Check List.! The Mooney Problem Check List
originated in the desire of Doctor Roses L. Mooney to systematise a

group method for discovering the problems of young people. In 1942
the first published edition appeared. From various sources the
editore selected 330 items from a master list of over 5,000, In 1950
the present revision of the Check List was prepared and published.
The selection and phrasing of each {tem used were based on the
following criteria:

The items were to be

1. In the language of the students;

2. Short enough for rapid reading;

3. Self- sufficient as individual phrases;

4. Common enough to be checked frequently in large groups
of students, or serious enough to be important in an individual case;

1A copy of the Mooney Problem Check List and the Manual is
in the Appendix B,
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5. Graduated in seriousness from relatively minor difficulties
to major concerns;

6. Vague enough in "touchy' spots to enable the student to
check the item and still feel that he can hide his specific problems
in later conferences if he chooses to do so;

7. Centered within the student's own personal orientation rather
than in general social orientation. (11:11-12)

In addition, a spoantaneous rather than a deliberate reaction
was sought. The 1950 College Form used was developed from a
detailed analysis of about 1200 college students. (11:12)

The administration of the Problem Check List {s simple. The
directions needed are on the cover page. Students read through the
Check List and mark in the right column the problems which are of
concern to them. The students then go back through the List and

mark in the appropriate left column the problems of most concern.
While the Check List does not label the problems by area,
the summarising process results in a count of responses made in the
following problem areas:
I. Health and Physical Development (HPD)
II. Finances, living Conditions, and Employment (FLE)
1II. Social and Recreational Activities (SRA)
1V. Social-Psychological Relations (SPR)
V. Personal-Psychological Rslations (PPR)
V1. Courtship, Sex and Marriage (CS5M)
Vil. Home and Family (HF)
VII. Morals and Religion (MR)
IX. Adjustment to College Work (ACW)
X. The Future: Vocational and Educational (FVE)
X1, Curriculum and Teaching Procedure (CTP)
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The items are grouped in sets of five by problem areas. Each
area contains thirty {tems,
The Problem Check List is not a test but is an inventory, and

thus, does not measure the scope or intensity of student problems.
The responses of the student are limited by his awareness of his
problems and his willingness to reveal them,

Four assumptions that should be considered in the adminis-
tration of the Problem Check List are:

(1) The great majority of students will be responsive to the
items listed. (2) The students will accept the task with a constructive
attitude. (3) The students will find that the Check List covers reason-

ably well the range of personal problems with which they are conceraed.
(4) The student will consider that administrators and counselors will
use the results from the administration of the Check List for practical
purposes which will affect the well-being of the student,

The Problem Check List is not a personality test designed
to predict definite patterns of behavior, thus a validation process is
not possible, Inasmuch as the data must be considered in terms of
particular people in a spacific situation, & single, over-all index of
validity of the Check List would be meaningless. |

The problems of reliability of the Problem Check List will not
be the same as those of a test for which scores are obtained, The

Check List was designed to reflect the problems which & student
senses and is willing to express at a particular time,

The Check List yields a count for each person for each of the
areas and for the total list of items. It i3 not a score, but a count of
the problems which the student has identified as matters of concern
to him,
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The Manual does not include a table of norms, but suggests
that for all practical purposes local norms are the most valuable.
(11:9) The authors furthar state: '"National norms based on many
communities could te useful in telling & giver community whether
its own group seems to have more or fewer problems in each of the

Problem Check List areas. Such comparisons, however, are not

nearly as important as the discovery of relatively numerous or few
problems in each area in relation to what the community may be able
or willing to do about ﬂm. problems. " (11:10)

Student Questionnaire. One phase of this study was to determine
the awareness of tae student of the studeunt personnel services that
have been provided at the College for obtaining help with his problems.

Parrott (13:43), in a recent study, reported a simple Student
Questionnaire that he developed to obtain this information. Using the
Mooney Problem Check List as his guide, he devised a questionnaire
with the following instructions printed:

'One authority has divided the problems of students into
sleven areas listed below, What provisions have been made
on this campus for you or your fellow students to get help

with probiems ia these particular areas? Under each head-
ing below, please identify the offices, agencies, organizations,
or persons, to whom you might go, ' (13:49)

While the Student Questionnaire has some limitations, Parrott
found that it did tend to elicit reactions resulting from what the
student had cbserved or experienced, Farrott further found since

complete freedom of avswer was provided, the Student Questionnaire
tended to overcome the tendency of individuals to give approved
answers. (13:50)

The evaluation of student personncl services through the use
of a questionnaire must consider certain precautions, (1) Have the
questions been designed to obtain reactions resulting from what the
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individual has observed or expgerienced? (2) Has allowance been
made for bias or for a tendency to give approved responees? The
most significant precaution of all ia (3) the observation of the
principles that opinions are only one source of information, and

data of an objective and verifiable nature must be gathered indepand-
ently to supplement opinion data whenever the latter are used,
(20:499) It is important to know what someone believes as an attitude,
but it should not be mistaken for fact. For this reason, additional
data of an objective nature was obtained from the administrative
officers on the studznt personnel services rmade available at the
College.

In order to determine if the Student Questionnaire would elicit
responses and reactions as found by Parrott, it was administared
by this investigator to fifty students at Michigan Collegs of Afining
and Technology. Shortly after the beginning of the Fall Terra 1958,
the students selected were interviewed and asked to complete the
Student Questionnaire. In each case, the individual indicated the
instrument as being clear in its instruction. The instrument was
adopted with only a few minor changes.?

Faculty Questionnaires. A Faculty Questionnaire A? was con-
structed which conformed to the original Student Questionnaire.

The instructions were changed in order to make it applicable,

In addition a second Faculty Questionnaire E* was developed to provide
1nforma§ion on the types of problems students face, as perceived by
members of the faculty and administration. This scale asked

selected members of the faculty to rank the problem areas of the

3A copy of the Student Questionnaire is in Appendix C.
3Copies of both Faculty Questionnaires are in Appendix D,
4Ibid.



students., The eleven areas followed the design of the "fonney

Problem Check List. The rank of (1) indicated ths problerm area of

most concern to the student, while (11) represented the prodble:r area
~of least concern to the students.

The two Faculty Questionnaires were presented during a
personal interview with faculty members selected as foiio~a:

A listing of faculty members was compiled according to acadun ic

rank, and each member was assigned & number. Uaing a tahie of
random numbers, a 20 per cent sample was selected from each
academic rank; this provided ten instructsors, ten assistaunt professors,
eight associate professors, and thirteen professcre.

To obtain the adiministrators' perceptions of student peracu: ol
services, five top administrative officers were interviewed in a
similar manner, These ldminidrative officers included, TFresilent,
Dean of Students, Dean of Faculty, Registrar and Controller,

The Evaluation Report Form for Student Personnel fervices.

Three evaluations of the student personnel services of the Coliege
were obtained throu.gh the use of professionally trained student
personne]l workers from three different institutions of higher education.
The Evaluation Report Form for Student Personnel Services® as
developed by Robert B, KXamm and C. Gilbert Wrenn (20:541) was the
instrument used by the evaluators.

Arbuckle states that "there is no one standard of evaluation for
services, for programes, or for institutions. Any predictions or
recommendations based on the results of an evaluation will be tempered
with the thought that even the best of methods and techniques of
evaluation available to personnel workers are subject to many

limitations. " (2:20)

SA copy of the Evaluation Report Form for Student Personnel
Services is in Appendix E.
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The bias of the rater of his own program and the bias of the
outside rater is one limitation. Another is the inability of the rater
to determine if the service rated is doing the job intended. The mere
existence of a service does not show its effectiveness. The Kamme-
Wrenn instrument attempts to provide some indication of the
effectiveness of the service in that it provides for the rater to show
the source of the information used in the evaluation of fourteen student

personnel services, This aids in making the evaluation raeaningful,
1II. The Procedures for Analyasing the Data

Analysis of the Data Relating to Faculty and Student Perception
of Student Personnel Services. The College catalog, various annual
reports submitted to the President by the existing student personnel
services, the student handbook Tech Tips, plus other gathered data,
were used to give a clear picture of the existing student personnel
services available at the College. The data collected were cataloged
according to the problem areas obtained in the Problem Check List.
In doing this, certain limitations were understood. (1) The printed
catalog and student handbook material, the reports to the President
and other written reports, may tend to produce a '"halo-sffect’ on
each service presented. (2) The operation of a student personnel

service as described on paper may not conform to the perception of
the service by students and faculty,

Chi-square was the analysis procedure appropriate for analysing
this type of data, Because of the possible small frequency counts in
the contingency table, the Yates correction factor was used.
(19:105-106) This was applied because the usual Chi-square method
yields a larger value than might be realistically expected.
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Statistical Hypothesis. The generalized null hypothesis being

tested was as followes:

Ho: There are no differences between the observed and the
expected frequencies between the two rows and the two
columns of the table,

For analysis, the preparation of these data into two contingency
tables is appropriate. The diagrams of these contingency tables are
presented in Figure 1. ‘ ' ‘

The perceptions of student personnel services as indicated by
the freshmen, seniors, and faculty through their responses on the
appropriate Questionnaire were divided into two groups, (1) Yes,
and (2) No. The responses of 'Yes'' were those which correspond with
the perceptions of the administration of the studeunt personnel services.
The responses of "No'" were those which do not correspond with the
perceptions of the administration of the student personnel services.
The frequency counts resulting from this tabulation were entered in
the proper spaces on the contingency tables,

Since it may be assumed that seniors are more aware of the
availability of student personnel services, their perceptions were
contrasted with those of the freshmen. Since faculty awareness of
student personnel services was important, their perspectives were
contrasted to those of seniors.

Analysis of the Data Relating to Student Perceptions of Their

Own Problems. The students' responses to the Mooney Problem
Check List were divided into three groups: (1) male students enrolled
in engineering sciences curricula, (2) male students enrolled in the
mineral industries curricula, and (3) male students enrolled in the

general sciences curricula, A further sub-grouping was obtained
by dividiﬁg the students enrolled in the three general academic areas
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into three sub-groups: (1) single male freshmen, (2) single male
upperclassmen (sophomores, juniors, and seniors), and (3) all
married male students, The three groups with their three sub-groups
are of enough distinct separateness to make measurable contrasts of
their perceptions of their own problems possible.

Statistical Hypothesis. The null hypotheses being tested are:

1, Ho: There are no significant differences in the number of
problems indicated on each sub-area of the Mooney Problem
Check List by single freshmen or upperclass male students
in Engincoring Sciences, )Mineral !ndnltrie.. and General
Sciences.

2. Ho: There are no significant differences in the number of
problems indicated on each sub-area of the Mooney Problem
Check List by married freshmen and upperclass students in
Engineering Sciences, Mineral Industries, and General
Sciences.

To determine whether the observed sample differences indicate
differences among the groups or whether they are merely chance
variations, the Extension of the Median Test was conducted. Figure 2
contains an illustration of a 6 x 2 table.

To apply the Extension of the Median Test, the common median
samber of problems indicated for all six groups was found. The number
of individuals who fell above and below the common median were cast
into a 6 x 2 table,

To test the mull hypothesis that k samples were derived from
the same populations with respect to median, the following formula
was applied:

k .
) . s oy - By
Eij

Mn
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Analysis of the Data Relating to Perceptions of the Rank of
Student Problems by Faculty, The problem areas as indicated by

student responses were ranked one through eleven in descending
order. In the same manner, the faculty responses of the student
problems were ranked.

Statistical hypothesis. The generalized null hypothesis being
tested is:

Ho: When ranked one through eleven, there are no differences
between the students' perceptions of their problems and the
faculty perceptions of the students' problems.

To determine the degree of association between the two variables
measured and transformed to ranks, the Spearman Rank Correlation
Coefficient was applied. Such a measure {s particularly appropriate
for a study that requires that both variables be measured for associ-
ation,

To compute r,, make a list of N subjects. Next to each eubject's
entry, the rank is entered for the X variable and the rank for the Y
variable. The various values of d; (the differences between the two
ranks) are determined. Each dj is squared and then all values of d;®
are totalled. The formula is:

N

rgz1-6 = 4
i=1

NN

Analysis of the data relating to students perceptions of their

own problems at three colleges or universities. From the several
studies using the Mooney Problem Check List it was possible to obtain

a rank order listing of the problem areas of students at their respective

college or university, The rank of (1) indicated the problem area of
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most concern to & student, while (11) represented the problem area
of least concern to a student,

Statistical hypotheaio. The generalized null hypothesis being

tested is:

Hot When ranked one through eleven, there are no differences
between the students' perceptions of their problems from
selected institutions studied,

To determine the degree of association between the institutions
measured and transformed to ranks, the Kendall Coefficient of
Concordance was applied. Such a measure is particularly appropriate
for a study that requires that more than two variables be measured for
association,

To compute W, find the sum of ranks Rj in each column of a
K x N table., Sum the Rj. and divide that sum by N to obtain the mean
value of Rj. The Ry is expressed as a deviation from the mean value.

The sum of squares of these deviations, s, is found. The formula is:

S

Al o
iz K (N-N

W=

Level of significance. For purposes of this study the .05 level
of significance was accepted.

This chapter has briefly presented the professional curriculum
of the College, the student sample, the instruments used for collecting
the data, and the statistical procedure for analyzing the data which
was collected.

Having presented the problem, described the methodology for
the study, and having collected and analyzed the data, the next part
of this study will be an examination of its content,



CHAPTER IV

THE PROGRAM OF THE STUDENT PERSJINNEL SERVICES AT
THE MICHIGAN COLLEGE OF MINING AND TECHNOLOGY

The evaluation of a studsnt personnel program is quite difficult
since no depen:iable formulase are readily available., The "Program
and Plans" criterion suggested by Feder, et al, (1:41) has merit and
wase the technique used in this study in describing the established
personnel program of the College. Reporting the prevailing program
not only clarifies the function and purpose of each activity and each
staff member, but also acknowledges existing failings in both organi-
sation and operation, The program of the Student Personnel Services
at Michigan College of Mining and Technology is presented according
to the arrangement suggested by Feder, et al, (6:6).

ADMISSIONS

High School Students., To qualify for admission as freshmen,

applicants must be gracuates of high schoole accredited to the College
by & recognised regional accrediting agency. The secondary school
preparation should include a full four-year curriculum of at least
fifteen units of acceptable entrance credits., Table II preun.t- the
certain unit requirements that the applicant must have among the
fifteen required,

25
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COLLEGE AGREEMENT

The College subscribes to the agreement made by the Michigan
College Association of Ann Arbor in 1946, The agreement states:

The College agrees to disregard the pattern of subjects
pursued in considering for admission the graduates of
selected accredited high schools, provided they are recom-
mended by the school from among the more able students in
the graduating class. This agreemcnt does not imply that
students must be admitted to certain college courses of
curricula for which they cannot give evidence of adequate
preparation, (3:21)

Tranefer Students., Students who have completed satisfactory

work of one or more terms at another college may be accepted as
transfer students, Credits for courses completed at another institution
may be granted on a provisional basis provided that (1) the grades
received in those courses are C grade or better, and (2) comparable

courses are included in the curricula of this college,

THE COUNSELING FUNCTION

Counseling Office, The Counseling Office, a department of the

Office of the Dean of Students, was conceived as a source of aid to
students in solving their educational, vocational, and social problems;
&8s & screening service protecting both student and college by timely
referral of personality disorders to the proper psychiatric agencies;
and as a source of ¢ssential psychometric information to students and
to the various departments of the College,

During the 1958-59 academic year, over 10, 000 tests were
administered to students either during Orientation Week, at the request
of individuals, or to students in six public high schools in the commun-
ity. A strong attempt is made to see each new student during his first
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term enrollment and to discues with him his strengths and his weak-
nesses as revezled by the guidance examinations, This information
is discuseed in order that the individual may more effectively profit
by his college opportunities. A constant effort is made to increase
the counseling contacts with those students who may be potential
failures. An even more important effort {s made to contact individuals
whose academic performance is below the standard predicted by the
guidance examinations. Diagnostic analysie of the individuals who
have failed out and who have applied for readmission is accorhpliohed
for the Committee on Scholastic Standards, &and an evaluation of the
individual's ability assists the Committee in its decisions as to the
advisability of permitting the dismissed student to re-enroll,

A summary of the results of the guidance examinations is forwarded
to the faculty adviser of each student. In this way, if is hoped that
the student's acadamic program may be gearsd to his capabilities,

In addition, the Counseling Office has provided supervision and the
facilities for testing students for the Graduate Record Examination,
Belective Service Tests, and Nursing School Examinations. The
Counseling Oifice also provides its services for the various community
agencies which include such activities as the Probate Court, Houghton
County Social Welfare Department, Michigan Office of Vocational
Rehabilitation, and the Civil Service Departments of Wisconsin,
Illinois, and Pennsylvania. During the past several years, the staff
membere of the Counssling Office bave provided limited guidance
services to the local high schools.

A permanent personnel record, established in 1948 and re-
designed in 1954, is maintained for every student who enrolls in the
College. This cumulative record contains information concerning
test results, personal data, and a record of the activities in which
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the studeat participates during the time he ia enrslled at the College,
All pertinent irnformation s maintained in this record which may
asaist the faculty cr prospective employers with information on an
inuividual as h2 develops outside the classroorn,

Testing Procram, Tests administered to all new students

include tke following:

{1) School and Collega Ability Test, Form 1-A,

(2) Educational Testing Service, Cooperative English Tests,
single booklet edition, Form R (Higher Level), Reading
Comprehension, '

(3) Educational Testing Service, Conperative Intermediate
Algecbra, Form Y,

(4) Otis Mental Abilities, Garnma Test, Form Em.

(5) New Purdue Placement Test in English, Form E,

{6) Kuder Preference Record, Forma CM, '

(7) Algebra Placement Test (M, C. M, & T. Edition),

Additional tests are made available upon request of individuals

-and counselors.

EEALTH SERVICE FUNCTION

Collegg Health Savvice, Full time gtzdents are entitled to une

limited consultatior anl advice, Medical examinations are given by
appointment. Minor treatment, firet aid, and recuperating hospitali-
‘sation is also available at the Healith Center. Six doliars of the
activity fee is set aslde for flnancing this ecrvice.

The Student Council has made arrangements for students to
enroll voluixta.rily in a group health plan, This eervice covers ex-

penses incucrred at hospitals for room and for surgery costs,
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Number of Students Served, During the academic year 1958-59,
the following number of siudents were treated at the Health Center:
September October November December January

329 670 483 328 755
February March  April May June TOTAL
803 479 1372 1047 439 6705

Physical Examination, No student enrolling for the firet time
is permitted to register until the Registrar has been notified that the
record of examination is on file at the College Health Center. The
results of the examination are not considered as criteria for admission
to the College, but only as an aid in the consideration of the health of
the student and in the treatment of the student should such be necessary
by the College Health Ceater.

THE HOUSING FUNCTION

Student Housing. Ths College first entered into the business of

student housing with the construction of Douglass Houghton Hall in
1937, Prior to that time, the Registrar's Office had maintained lists
of available community housing for stucents to use in securing their
own accommodations, Since the construction of the first uait of
Douglass Houghton Hall, which accommodated 179 men, the College has
continued to expand its housing facilities to the present capacity of
1, 363 single students and ninety-four student families. Most of this
growth has taken place within the past two years,

With the increased enrcliments following World War 11, the
College found it necessary to screea the community carefully to secure

housing off campus for single and married students,
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As enrollments continuzd to grow in the early fifcies, it became
apparent that the College would again be coafronted with a shortage
of adequate housing for single students.

Thus, planning was begun on the first group of new residence
halls, with the first unit of Wadsworth Hall being cccupied in the Fall
of 1955, Meanwhile, the Collega took on the responaibllity of provid-
ing housing for single women students, and at present operates two
residence halls for women,

While the on-campus houzing cevelopments were taking place,

& Housing Committes was formed in the summer of 1954, The primary
assignment of the new Committee was that of studying the off-campus
housing situation, and of recommending standarcdas of housing facilities
that should be met by local householders in the interest of health and
safety for the student, The Committee was also &mpowerod to co-
ordinate the handling of both on and off-campus housing in the attempt
to centralize the adminiatration of housing for the convenience of both
prospective and current students, l

With the creation of the Office of the Dean of Students in 1954,
student housing wae established as a function of that office. The
centralization of the various housing activities enables one office to
provide information to students concerning residence halls, on-campus
apartments for married students, and off-campus facilities for both
single and married students,

The men's residence halls are under the leadership of a resident
adviser who directs a staff of student counselors assigned at a ratio
of 1 to 25/30 residents. Periodically a training program is held for

the counselors,
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THE STUDENT ACTIVITIES FUNCTION

Student Activitlies, An important phase of college life consists

of development in '"human relations,' Learning to live and work with
others, and ths development of leaderahip qualities, are largely the
result of student participation in a wide variasty of student activities,

The student government at the College is carried out through
the Student Organization, to which all students belong. The governing
body of the Student Organication is the Student Council, whose voting
members are elected by classes. The Presideat of the Council is
elected at large and is an ew-officio member of the Council, The Student
Orgeanisation fee is used to defray, in whols or part, the expenses of
official student activities.

The College recoguized the value of a weil rounded program for
student development, and it encourzges stu:ients t;v participate in
student activities, Stulionts are cautioned to carefully consider their
choices of activities according to their epecial interests.

The following organisations operate with College approval

Fraternities, Five fraternities maintain hocses for their members.
Two are loca; two are chapters of national social fraternities; and one

is a chapter of a national professional organization. New students may
not pledge themselves for fraternity membership until the third term
of their attendance at the College, Fledgea may not be initiated during
a term in which their pledge began, No student may be pledged or
initiated whose weighted average is below 2.0,

Sororities. Two local sororities operate on a somewhat limited
scale from f{raternities., During the spring term, 1959, one group
went inactive when it failed to obtain a large enough pledge class to

warrant continuation,
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Independents, A poorly organized group of men students

/
functions as an Independent Association, Their purpose and activi-
ties are 80 loosely definal thas it is difficul! for them to maintain
traditions,

Honor Societies. Eight general or departrnental honor societies

play an important part in the recognition and encouragement of
scholarship,
Special Interest Croups, Each degree-granting department

encourages iis stuients to take an active part la iis eetablished pro-
fessional societies, Frograzas of interest to the prolcesional growth
of its members are the well-dsfinec purpose of these societies.

A wide variety of activities are oifered in groups that are
avocational in purpose, ~

Reli&ious Orgi&niza.ti.ong. Six denominaziional church-affiliated

organizations play an important part in stodent life, Incouragament
of continuecd church atten iance {8 stressed with all students, An inter-
denominational fellowahip group offers aiditional stimulus toward
the religious stimulation of the college studernt, The sponeorship of
an annual Religion-in-Life Waek is & group project of all religious
organisations. .

Community Activities, Many students take part in the nuraerous

outdoor activities available in the area. Guod huuting and excellent -
fishing are found within a few miles of the campus. Favorite winter
sports are ice skating, hockey, snowshoeing, tobcganning, and skiing.
Spring and fall recreational activities include golf, boating, swimming,
and tennis,:

Major Campus Fventa, All campus groups participate in an
anomal Winter Carnival which features an Ice Revue, a Variety Show,

a Queen Contest, snow sculpture competition, and winter sports events.
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Every two years the professional societies and the Student
Council present an Fngineering Show, which highlights student
projects ana exhibits supplied by industrial firms.

Student Puhlications, The lL.o'2 {8 the cflicial student news-

paper of the Student Organization, It i{s published once each week

during the academic year. The yearbook The Keweenawan is publishe:l

anpually, Both publications proviie opportunities for astudents to
obtain experience in writing and editing,

During the 1958+59 academic year, a Board of Publications
was established. Its first project was the establishment of a sound
financial reporting system., Approval of salaried positions of the
publications staii must be obtained from this Board.

Faculty Advisere, With the exception of the professional

societies, most of the organizations, including the Student Council
and the Interfraternity Association, operate with litile or no faculty
sponsorship, Almoust weelkly the student newspaper calls for closer
communication between administrators and stucents. Advisers would
aid in this call for communications; however, strong resistance is
met when the suggestion 18 made that faculty advisers be invited to
meet with the organizations.

THE FINANCIAL AID FUNCTION

Scholarship Loan Fuanls, Long term loans payable after the

student leaves school are availabie, During the 1958-59 academic
year, $22,800,00 was loaned to fifty-nine stulents. This is an average
of $386.44 per stuient, An interest rate of five per cent is applied on
these loans when the stuient leaves college, On June 30, 1959,

$58, 263, 26 was outstanling in loans.
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National Defense Student Loans., Under the provision of Public
Law §3-864 entitled National Defense Education Act of 1958, the
College received $25, 665,00 for loans for worthy students, To this
amount the College added $2, 853, 00, making a total loan fund of
$28,5%18.00. The provisions of this loan fund are:

1. Currently enrolled full time students must have and maintain

a 3.5 all-college grade point average and make normal progress
toward the degree for which they are working,

2. New students must have ranked in the upper quarter of their
high school graduating class.

A maximum of $1, 000, 00 may be borrowed during any academic
year. It must be used for legitimate educational purposes such as
room, board, tuition, and books. During the 1958-59 academic year,
forty students received loans that totalled $16,125,00, This is an
average of $403. 13 per student, This loan does not draw iniereut
until one year after a student lsaves college, when a three per cent
rate 18 applied. Ten equal yearly payments may be used to repay this
loan,

Short Term Loans. Students in need of emergency cash may
apply for a short time loan, usually not to exceed $150,00, and to be
repaid in 30 to 90 days. These loans were originally established to

assist veterans in meeting expenses until receipt of their first
government check. However, a student need not be a veteran to obtain
a short term loan, During the 1958-39 academic year $28,473.00 was
loaned to 207 students for an average of $137,.55, A service charge
of one per cent is made for each loan.

On June 30, 1959, the total amount available for college long
and short term loans was $20, 886,00,
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Scholarships and Awards

New Stndents, Daring the 195859 academic year, 171 Michigan

High School or Junior College scholarships were awarded, The cash
value of these awarde amounts to 320,626,079, One award is made
available to each accredited high school ani junior college in the
State. The recipient is nominatsd by the high school principal or
junior college dean, In addition, a scholarship is available in each
State and United States territory. This award is based upon the
recommendation of the State Superintendent of Public Instruction, or
his equivalent. During 1958-59, fifteen State awards were made with
a total cash value of $2, 023,00,

Twenty-four scholarships having a total cash value of $3, 244,00
were made available to entering students from foreign countries.
These scholarships are rencewable yearly, provided the student's
academlic achievement is satisfactory.

Five freshmen athletic awards totaling $1, 115,00 are made
available each year to entering freshmen athletes.

Various companies and organizations made available $10,889.00
in 1958-59 for scholarship awards to twenty-six outstanding prospective
students., A competitive scholarship examination was given to assist
in the selection of the individuals. These awards varied in amounts
from $200, 00 to $800.00 per year, Many of these awards may be
continued from year to year if the recipients' academic records are
maintained at a B average or better.

Enrolled Students. Currently enrolied students were considered
for seventy-eight awarde amounting in 1958-59 to $34,488,.00, These
awards are normally given to the top scholar in the respective class
and department for which the award was established, The donors of
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these awards include both industry and interested organigations. In
many cases the donors of the awards provile summer employment
for the recipient.

Campus Fmployment, The College maintains a student employ-

ment service whereby students may secare employment in the com-
maunity. In addition, there is opportunity for on-campus work in the
various College fuod service cepartments, &nd as student janitors,
counselors, and student assistants. Applications for these part-time
jobs are made at the activity concernsd. No co-ordination has been
accomplished to determine the amount of financial assistance any one
person may be receiving through loans, scholarships, and part-time

work.

THE SPECIAL SERVICES FUNCTIONS

New Student Orientation, All new students accepted for ad-

mission for the fall term are expected to be present on campus for
participation in the Orientation Week activities, Activities of this week
are designed to help the student in his adjustment to the campus and
community and to provide a basis for a satisfactory transition to college
work. Included in the week's activities are entrance examinations,
consultations with departmental advisers and faculty members, con-
ferences covering various phases of academic and extra-class
activities. Student services are described in detail and suggestions
on study techniques are offered during one activity,

The program begins with the President's reception and is con-
cluded with actual class attendance,

Senior Placement. Flacement services are also administered
by the Dean of Students, who is Director of Placement, During 1958-59,
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two huniired industrial organisations sent recruiters or recruiting
teams to the College to interview senior stulents,

As part of the Placement Office, active files are maintained
on both seniors and alumni, many of whom avail themselves of the
placement service in securing different positions., Sophomores and
juniors are also assiated in finding summer employment in {ndustry,

Following a meeting with seniors in the full term, the Place-
ment Director schadules industrial interviews during the winter term.
Interview schedules are published regularly so that all senlors may
register an appointment with Company representatives of their
choice, Interviews are concluded at the end of winter term and many
seniors use the spring holidays to visit induatrial concerns, by
invitation, for further interviews.

The Placame.nt Director works closely with industrial personnel
officers throughout the year. Table IIl presents a tabulation of the
placement and initial salary for students who received their degrees
in June, 1959. These studsnts provided the information on & voluntary
basis as they were interviewed prior to graduation,

Religious Activities. One of the activities of the Orientation
Week program for new students is devoted to the religicus life of
the students. A member of the faculty, active in a student religious

organisation, discusses with the new students the desirability of
continuing their religious experiences at the church of their choice.
An opportunity is then made possible for the student to meet with a
minister, priest, or representative of the Jewish faith, Here the
student religious organizations have an opportunity to present the pro-
gram offered by their group., Following this group meeting a church
picnic is held at a state park, The College furnishes the fool and pro-

vides the leadership for recreational activities,
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Religinn-in-Life Week, The stucent religious organizations
sponsor each fall a program that empbasiscs the importance of a
religious experience. Ontstanding denominational representatives
who have strong student appeal appear on campus for workshops,
seminars, aand fireside activitiasg,

Special Clinics, One major remecial service is that offered

in & non-credit course entitled Development of Reading Abilities.
Study skills are included in the presentation of the course, Non-cre.iit
classes in algebra are offered to those individuals who find they are
having difficulty in freshman mathematics.

Staff. The staff personnel who provide assistance and guidance

in the performance of stuient personnel services include:

Office of the Dean of Students
Dean of Students
(1) Benior Placement
(2) Student Activities
(3) Scholarships, Awarda and Loaus
(4) Readmission of Dismissed Stucents

(5) Discipline

(6) Co~ordination of Total Program
Asgsistant Dean of Students

(1) Director of Counaeling and Teating

a. Counseling--Personal, Vocational and Educational

(2) Housing Co-ordinator

(3) Orientation VWeek Director

(4) Registratioa of Social Events

{5) Supervisor oi Coed Residence Halls

(6) High School Testing for Six Schools

(7) National Defenss lLoans
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Counselors (2)
(1) Counseling--Fersonal-Vocational and Educational
(2) Resident Adviser--Men's Resldence Halls
(3) In-service training of Sixteen to Twenty Student.
Counselors
(4) Off-campus Housing Inspection ~
(5) Social Programs of Residence Halls
(6) Student Government and Judiciary of
Residence Halls
(7) Staff Studies
Psychometrist
(1) Administration and Scoring of Tests
(Guidance and Employment)
(2) Staff Studies
Secretaries (4)
Dean of Students and Placement 2
Counseling |
Housing i 1
Student Assistants (1)
(1) National Defense Loans
(2) Clerical Help
Office of Registrar
(1) Admissions
(2) Term Scheduling
(3) Records and Reports
Office of Director of Admissions
(1) Admissions
(2) High School Visitation
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College Health Service
Physicians (2)
(1) Maintain Regular Office tours auring
Scheduled Sessions
(2) Emergency Calls
Registered Nurses (2)
The organisation plan for the office of Dean of Students is
depicted in Figure 3,

Summary

The existing student personncl areas were presented to
indicate the activity which provided specific services. The duties of
the staff members were outlined. The next step in the study is to
analyse the perceptions of the faculty and students of the student
personnel services.
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CHAPTER V

AN ANALYSES OF THE PERCEPTIONS OF THE STUDENT
PERSONNEL SERVICES HELD BY ADMINISTRATCRS,
FRESHMEN, SENIORS AND FACULTY OF THE
COLLEGE AND BY PERSONNEL CONSULTANTS
VIEWING THE PROGRAM

Introductions

In this chapter an analysis is presented relating to (1) the views
held by personnel consultants who were asked to react to the strengths
and the weaknesses of the program; (2) the perceptions of the adminis-
trators, (3) of the freshmen and seniors, and (4) of the faculty,
concerning the student personnel services at Michigan College of
Mining and Technology.

Perceptions of Personnel Consultants

Three professionally trained student personnel consultants,
each from a different institution of higher learning evaluated the stu-
dent personnel services of the college. The XammeWrenn Evaluation
Report Form for Student Personnel Service; (20:541) was the instrument
used by the consultants. A comparison of their evaluation is reported
in Table IV. The numerical scores reported by the evaluators were
35, 35, and 29. These scores were considerably below the adequacy
score of 46 as established by Kamm and Wrenn for use with their
scale. It is also noteworthy that the evaluators were in relatively

close agreement in their final numerical scores,

44
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TABLE IV

EVALUATICON OF STUDENT PERSCNNEL SERVICES
MICHIGAN COLLEGE OF MINING AND TFCHNOLOGY

Institution Objectives 1.
Admissions II.
Orieatation 1,
Counseling Iv.
Health V.
Housing V1.
Food Service VII.
Student Activities vii.
Instruction ‘ I'X.
Financial Aidse X.
Placement XI.
Cumulative Pecords XII.
Clscipline X111,
Evaluation XIV.
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The evaluation by student personnel consultants of the existing
student personnel provides a better perspective of the nature of the
program as it does exist. While those who work within the student
personnel program are cognizant of ite strengths and weaknesses, a
self-evaluation would certainly reflect a '"halo" opinion based on the
individuals' special interests. In other words each person would want
to believe he is doing an excellent job in his particular responsibility.

Financial aids, instruction, student activities, discipline and
evaluation were the areas the consultants have indicated needing

improvement.

Perceptions of Administrators

Five top administrators of the college were contacted and asked
to identify the established student personnel that students could go
for help with their problemes. These top administrators included the
president, dean of students, dean of faculty, registrar, and controller.
The admhﬂ..trtton were in complete agreement as to the student
personnel services that had been established to meet the problems of
the type included in the eleven areas of the Mooney Problem Check

List. Their perceptions of the stucdent personnel services are
presented in Table V.,

These data form the bases for contrasting the perceptions of
students and faculty, Chapter III, page 23 reported the statistical

procedure followed.

Perceptions of the Freshmen and Seniors and of the
Seniors and Faculty

An analysis of cata related to the perceptions of students for

each of the three general areas of study and the perception of the



TAELE V

TABULATION OF ADMINISTRATORS' PERCEPTIONS OF
AVAILABLE STUDENT PERSONNEL SERVICES

47

Area Available Student
Personnel Service
1 Health and Physical Student Health
* Development Szrvice

Finances, Living Conditions,

1. and Employment Dean of Students
Social and Recreational
1. Activities Counseling Office
Social-Psychological .
1v, Relations Counseling Office
Personal-Psychological :
V. Relations Counseling Office
Courtship, Sex, and
V1. Marriage Counseling Office
VII. Home; and Family Counseling Office
VIill. Morals and Religion Church
IX. Adjustment to College Work Counseling Office
The Future: Vocational
X. and Fducational Counseling Office
XI. Curriculum and Teaching Counseling Office

Procedure
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faculty for the student personnel services at Michigan College of
Mining and Technology is reported. ’
The null hypothesis to be tested was:

There are no significant differences between the freshmen
and seniors and the seniors and faculty in their perceptions
of the available student personnel services,

The data collected through the administration of the student
and faculty questionnaires were the basis for testing this hypothesis,

The faculty perceptions were contrasted with the senior per-
ception, and the freshmen perceptions were contrasted with those of
the seniors.

The statistical analysis appropriate for this type of data is
Chi-square.

A summary of the resulting Chi-square Values is reported {n
Table VI,

Significant Findings

For the student sample enrolled in & program of study in the
area of Engineering Sciences:

1. There was a significant difference between the reported
perception of faculty and seniors pertaining to available student
personnel services related to problems in the area of "Finances,
Living Conditions, and Employment. "

2. There was a significant difference between the reported
perceptions of freshmen and seniors pertaining to available student
personnel services related to problems in the area of "Finances,
Living Conditions, and Employment. "

For the student sample enrolled in a program of study ia the

area of Mineral Industries:
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1. There was a significant difference between the reported
perception of faculty and seniors pertaining to avatlabie student
personnel services related to problems in the area of ''Social and
Recreational Activities, "

For the studeat sample enrolled in a program of study in the
area of General Sciences:

1. There wae a significant difference between the reported
perception of freshmen and seniors pertaining to available student
personnel services related to problems in the area of "Social and
Recreational Activities."

2. There was a significant difference between the reported
perception of freshmen and seniors pertaining to available student
personnel services related to problems in the area of "Social-
Psychological Relations. " ‘

3. There was a significant difference between the reported
perception of freshmen and seniors pertaining to available student
personnel services related to problems in the area of "Personal-
Psychological Relations, "

4. There was a significant difference between the reported
perception of freshmen and seniors pertaining to available student
personnel services related to problems in the area of "Courtship,
Sex, and Marriage."

5. There was a significant difference between the reported
perception of freshmen and seniors pertaining to available student
personnel services related to problems in the area of "Home and
Family."

6. There was a significant ciiference between the reported
perception of freshmen and seniors pertaining to available student
personnel services related to problems in the area of "Curriculum

and Teaching Procedure.”
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It is noteworthy that between freshmen and seniors enrolled in
the General Sciences area significant differences existed in six
problem areas as to the student personnal service to which they can
turn for help. It is possible that stulents enrolling in this academic
area needs special attention during orientation week,

7. No significant Chi-square differences were found in the other
areas concerning the faculty and senior perception and freshmen and
seniors concerning availadble student personnel services. This
indicated that both students and faculty apparently were aware of the
personnel services available on the campus.

Summary

The analysis of the findings relating to the awareness of faculty
and students to the available student personnel services logically
leads to the next procedure, and analysing of the stated student
problems as indicated in the Mooney Problem Check List. Chapter VI
will assume this task.




CHAPTER VI

ANALYSIS OF THE PROELEMS OF STUDYXNTS AS PERCEIVIED
BRY TREMSELVES, AS PERCEIVED BY FACULTY, AND AS
COMPARED WITH STUDENTS AT TWO OTHER
INSTITUTIONS OF HIGHER LEARNING

Preparation of Data

The statistical proceiures appropriate for asml;zing the data
preseanted in this Chapter are: (1) the Ixtension of the Median Test,
(2) Spearman Rank Correlation Coelfficient, and (3) Men<all Coefficient
of Concordance. Thege three procedures were Cescribed in Chapter
111, Methodology.

All of the student responses to the !fooney Praoblem Check Liat

administered on November 19, 1933, at Michigan College of Mining
and Technology were tabulated and the data used to test the null
hypotheses, A presentation of a percentage summary of each area
study is in Appendix F.

The statistical tests were employed (1) to test whether signifi-
cant differences exist in the number of problems indicated on each
sub-azea of the check list by male singls stucents and male married
students in the three general academic areas, (2) to test if significant
differences exist between students' perceptions of their problems
and faculty perceptions of the students' problems, and (3) to test if
significant differences exist between students' perceptions of their
problems at Michigan College of Mining and Technology and students'
perceptions of their problems at two other institutions of higher
learning.

52
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Differences in thc Number ol Problems of Male Single Students
in the Three Gieneral Areas of the Collegc for the Eleven Areas
of the Mooney Problem Check List

The null hypothesis to test differences obtained in the frequency
of responses for students indicating problems is:

There are no significant differences in the number of problems
indicated on each eub-area of the Mooney Problem Check List
by male single freshmen or upperclassmen in the three general
academic areas,

A summary of the Chi-square values resulting from the extension
of the median test is presented in Table VII. Also included {n this
table is a summary of the median for each of the eleven areas,

For all practical purposes the single male students of the sample
may be considered as being relatively homogeneous in the sumber and
type of total problems underlines and total problems circled, Only
one significant disproportionate grouping of problems appeared, In
relation to other groups, single male engineering sciences students
underlined a proportionately larger number of problems in the ares
q( "Personal-Psychological Relatione” while the single male upper-
classmen enrolled in the general sciences curricula underlined
proportionately fewer problems, |

Differences in the Number of Problems of Male Married Students

the Three General Areas of the Couego for tho Eleven Areas
o! tho Mooney Problem Check List

The null hypothesis to test the differences obtained in the
frequency of responses for students indicating problems is:

Thers are no significant differences in the aumber of problems
indicated on each sub-area of the Mooney Problem Check List
by male married freshmen or upperclassmen in the three
general academic areas,
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A summary of the Chi-square values resulting from the
extension of the median test is presented in Table VIII, Also included
in this table is a summary of the median for each of the eleven areas
of the Mooney Problem Check List.

1. In relation to other groups, married male general sciences
studente underlined a proportionately larger number of problems in
the area of "Finances, Living Conditions, and Employment, ' while
the married male students enrolled i{n engineering sciences undier-
lined proportionately fewer problems.

2. For problems of most concera (circled) the disproportion-
ality reverses with the married general sciences stucents showing
fewer problems in the area of "Finances, Living Conditions and
Employment, " while the married students enrolled in engineering
sciences indicated many problems.

3. In relation to other groups, married male students enrolled
in the general sciences curricula underlined a proportionately larger
number of problems in the area of "Adjustment to College, "' while
the married male student enrolled in mineral industries indicated
fewer problems,

4. In relation to other groups, married male general sciences
studeants underlined a proportionately larger number of problems in
the area of "The Future: Vocational and Educational, " while the
married male student enrolled in the mineral industries curricula
indicated fewer problems.

These findings should be considered with caution because the
expected cell frequencies are less than ten.

$. There are no significant differences among the groups studied,
with respect to the total problems underlines for the following areas
of the Mooney Problem Check List:
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(a) FHealth and Physical Development, I

(b) Social and Recreational Activities, Il

(c) Social-Psychological Relations, IV

(d) Personal-Psychological Relations, V

{e) Home and Family, VII

(f) Morals and Religion, VII

(g) Curriculum and Teaching Procedure, XI

Differences Between the Faculty Pcrceptions of the Problem
Areas of Students and the Responses of the Students Ranked
Proportionately

The problem arcas of the students were ranked one through
eleven in descending order. The faculty members who participated
in the study, ranxed the problem areas as they perceived them,

A tabulation of faculty perceptions of the problems of stucents is
presented in Table IX,

To determine the degree of association, the Spearman Rank
Correlation Coefficient was applied. This type of measure is appro-
priate for a study that requires that both variables be measured for
association.

The generalized null hypothesis tested waa:’

Ho: When ranked one through eleven, there are no differences
between students' perceptions of their problems and the faculty
perceptions of the students' problemas,

The coefficient of correlations found for single students and
faculty, married students and faculty, and single students and
married students, are summariged in Table X.

All of the coefficients of correlation are significant ani the
null hypothesis can be accepted with considerable assurance,



58

2 € 3anpadosd Supgoed | puw ummdmIng IX
¥ 9 9 Teuopedupy pue [PUCHEIOA PInIng ogl X

1 1 20y 989110D o3 Wweunenlpy XI

6 ot uoBfiay pue sTe101Y MIA
o1 1t Ayured puw w0y IIA
L o3eurawly pue ‘xog ‘dyyeiznony A
¥ suonjeloy Tediloroyais-Teuoszag A
6 suopieay [edtSojoqdhsd-Tesdos Al
4 S$3TIANIV [VUOREIIIIY puv [woes I
s wmawkodwy puw .cuoﬁﬂvgo.uﬁba ‘saduvuyd II
8 suawdo(aAd(] Ted1siqd pue Qe

Aoy sjuapnig sjuILAIg
parIIery a1f8urg oIy
yuwy
—— —— e e e T

SYIHV NWIATHOHd LNIANLS JO SNOILAIDYIAd AL1NDVL JO NOILVINdVY.L

XI 3TdVL



59

TABLE X

A SUMMARY OF THE SPEARMAN RANXK COEFFICIENT OF
CORRELATION BETWEEN GROUPS OF STURDENTS AND FACULTY

e
Group Coefficient of Correlation
Single Student and Faculty rg = .78
Married Student and Faculty ry = .84
Single Student and Married Student rg= .85

Differences Between Students Perceptions of Problem Areas
at Michigan College of Mining and Technology and Two Other
Institutione of Higher Learning

From the several studies using the *fooney Problem Check List

it was possible to obtain & rank order listing of the problem areas
of students at Illinois State Normal University, Shepherd College,
and Michigan College of Mining and Technology. A tabulationm of
students' perceptions of their problems is presented in Table XI,

To determine the degree of association, the Kendall Coefficient
of Concordance: W was applied, This type of measure is appropriate
for a study that considers relationships among several (more than two)
rankings of subjects or individuals.

The generalized null hypothesis tested was:

Ho: When ranked one through eleven, there are no differences
between the students' perceptions of their problems from
selected institutions studied.

The agreement among the students at the three institutions is
expressed by W = ,838. In testing the significance of W, x* > 25.14
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has the probability of occurrence under Ho: of p. < .001. It can be
concluded with considerable assurance, that the agreement among
the ratings of problems of the students at three institutions studied
fe higher than it would be by chance.

It is noteworthy that the rank order of problem areas for
students at Michigan College of Mining and Technology follows closely
the pattern of problems students are concerned with at other insti-
tutions. The literature reporting studies at institutions of higher
learning making use of the Mooney Problem Check List almost
always report adjustment to college as thc number one concern of the
students,




CHAPTER V1

SUMMARY AND CONCLUSIONS
1. SUMMARY

The Problem
It was the primary purpose of this study to investigate the

stucent personnel program at Michigan College of Mining and Technology
through an examination of the problems of students as they perceived
them, and the means by which they received assistance in resolving
them. This study also investigated faculty awareness of the kinde of
problems that students face, as well as faculty knowledge of available
student psrsonnel services to whom students could be referred,

A review of the literature pertaining to the Mooney Problem
Check List revealed a similarity of conclusions concerning the prob-
lems of students, "Adjustment to College'* appeared as the number one

concern of students on other campuses.

Methodology
The sample of the study was selected from students who were

enrolled in the eleven a.m, to twelve noon classes. This hour pro-
vided an opportunity to locate the maximum number of students.

The Mooney Problem Check List and a student questionnaire were
administered to all students. The faculty sample was selected randomly
with a twenty per cent representation from each academic rank.

In addition, the top five administrative officers participated.

62
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The student personnel consultants were asked to react to strengths
and weaknesses of the existing program,

The statistical procecures used for analysing the data collected,
include Chi-Square, Median Test, Spearman Rank Correlation
Coefficient, and Kendall Coefficient of Concordance.

Findings
The principal finlinge of the study are summarized under five
headings.

I, Perceptions of the student personnel services held by
administrators, freshmen, seaiors, and faculty of the
college.

1. Significant differences were found between faculty and
engineering science seniors perceptions of where students may obtain
help with problems of "Finances, Liﬁng Conditions, and Employment. "
Similar differences were found between faculty and mineral industries
students in perceptions of sources of help with problems relating to
"Social and Recreational Activities, "

2. Significant differences were found between engineering
science {reshmen and seniors perceptions of where students may
obtain help with problems of "Finances, Living Conditions and Employ-
ment, "

3. Significant differences were found between general science
freshmen and seniors perceptions of where students may obtain help
with problems relating to: (a) ''Social and Recreational Activities, "

(b) "Social-Psychological Relations, ' (c) '"Peraonal-Psychological
Relations, " (d) "Courtship, Sex, and Marriage, " (e) "Home and
Family, " and (f) "Curriculum and Teachiag Procedure."
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I1. D'ifferences in tha aumber of problems of male single
students in the three general areas of the college for
the eleven areas of the Mooney Problem Chzck List,

For all practical purposes, the single male stulent of the sample
may be consiuered as bzing relatively homogenaocus in the number and
type of total problems uaderlined and total problems circled, Oaly one
significant disproportionate grouping of probiems appeared. Ia relation
to other groups, single male engineering science students undarlined
a proportionately larger number of problems in the area of "Personal-
Psychological Relations, " while single male uppcrclassmen enrclled
in the general sciences curricula underlined proporticnately fewer
problems,

111, Differences in the number of problems of male married
students in the three general areas of the college for
the eleven arecas of the Mooney Problem Check List,

1. In relation to other groups, married male students enrolled
in the general sciences curricula underlined a proportionately larger
number of probleme in the area of "Finances, Living Conditions, and
Employment, " while the married male students enrolled in engineer-
ing sciences underlined proportionately fewer problems,

2. For problems of most concern (circled), the disproportionate-
ly reverses with the married students enrolled in the general sciences
curricula showing fewer problems in the area of “Finances, Living
Conditions, and Employment, ' while the married engineering sciences
students indicated many problems,

3. In rclatién to other groups, married male students enrolled
in the general sciences curricula underlined a proportionately larger
number of problems in the area of "Adjustment to College, " while the

married male mineral industries student indicated fewer problems.
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1V, Differences between the faculty perception of the problem
areas of students and the responses of students ranked
proportionately.

No differences between students' perceptions of their problems
and the faculty perceptions of the students' problems were found when
ranked one through eleven in coneidering frequency of concern,

V. Differences between student perception of problem areas
at Michigan College of Mining and Technology and two
other institutions of higher learning.

When ranked one through eleven, there were no differences
between the students' perceptions of their problems from selected
institutions studied.

1I. CONCLUSIONS

The conclusions based upon the research, are as followss

1. Students and faculty do not agree in their perceptions of the
student personnel service that had been established for students to
receive help for problems that relate to the area of "Finances,
Living Conditions and Employment. " It is possible, that the misunder-
standing sxisted because several offices handled problems that fell
within this problem area. Less confusion would result for the student,
as well as for the faculty, if the total financial aid program {including
part-time employment) would be supervised or coordinated from the
office of the Dean of Students. An effort was being made, during the
period of this study, to place the responsibility for initiating long-
term loans with the Dean of Students.

2. Within the academic area of general sciences, the freshmen
and seniors were not in agreement as to the student personnel services

that were available for assistance in six of the eleven problem aress,
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It is possible that the orientation activities may not have been pre-
sented in a way that was meaningful for studenta in all of the academic
areas. It may be that the seniors were more sophiaticated in finding
other sources of help,

3. Married students are more concerned over problems relat-
ing to "Finances, Living Conditions, and Employment.'" While this
might be expected in married students, the location of the college
could well be the influencing factor,

4. Based on the findings of this study, it can be concluded that
the student personnecl staff of this college should be aware that
"Adjustment to College” is & principle area of concern to the studeat.

5, The problems expressed by students enrolled in technical
curricula follows closely the problems expressed by students enrolled
in non-technical curricula; consequently, the nature of the student
personnel program need not vary in content and structure from that

found in & more heterogeneous institution.
I, IMPLICATIONS FOR FURTHZR STUDY

1. It should be important for the student personnel staff at
Michigan College of Mining and Technology to mil:z a periodical evalu-
ation of its student personncl services following tha pattern reported
ia thie study.

2. Many times statements have been given concerning the
proposition that engineering students have diiferent problems than
the non-engineering students. The fact that results obtained by check-
ing of problems by students at this institation, primarily an engineering
college, were esscntially the eame as the results obtained by the
checking of problems by students at other types of institutions.
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It is suggested that a replication study be made using institutions
that enroll primarily engineering students. Tais would provide for
& verification or rejection of the findings of this study.
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Geographic Distribution of All Stucents Enrolie:! at Liichigan College
of Mining and Technology as of October 1, 1958 -« Fall Term

-~
County No. County No, County No.
Alcona 3 Gratiot 16 Missaukee 1
Alger* 25 Hhillsuale 3 fonroe 13
Allegan 13  Houghton#* 321 Montcalm 9
Alpena 15 Huron 5 Montmorency 3
Antrim 4 Ingham 11  Muskegon 43
Arenac 4 Iornia 8 Newaygo 11
Baraga#* 27 losco 6 Oakland 74
Barry 3 Iron* 46 Oceana 5
Bay 18 Isabella 2 Ogemaw 3
Benzie 5 Jackson 12 Cntonagon#* 21
Berriem 23 Kalamasoo 11  Osceola 5
Branch 2 Kalkaska 4 Oscoia 0
Calhoun 16 Kent 49 Otsego 3
Case 4 Heweenaws 9 Ottawa 26
Charlevoix 6 Lake 1 Presque lsle 10
Cheboygan 5 Lapeer 6 Roscommon 2
Chippewa* 49 Leelanau 2 Saginaw 51
Clare 6 Lenawee 19 Sanilac 6
Clinton 4 Livingston 4 Echoolcraft* 11
Crawford 1 Luce=* 7 Shiawassee 4
Delta* 45 {ackinac* 9 £t. Clair 16
Dickinson* 67 Macomb 40 St. Joseph 7
Eaton 6 Manistee 8 Tuscola 10
Emmet 6 Marquette* 112 Van Buren 13
Genesee 39 Mason 9 ‘“ashtenaw 8
Gladwin 3 Mecosta 6 Vayne 220
Gogebic* 81 Menominee* 37 Wexford 9
Grand Traverse 8 Midland 21 TOTAL-MICHIGAN 1861
UNITED STATES AND POSSESSIONS
California 3 Maryland 2 Cxklahoma 1
Connecticut 9 Massachusetts 12 Oregon 1
District of Columbila 3 Minnesota 59 Pennsylvania 14
Florida 1 DMissouri 2 Rhode Island 1
Georgia 1 Nebraska Z South Carolina 1
Nlinois 68 New Hampshire 3 Texas 1
Indiana 11 New Jersey 24  VWisconsin 197
Iowa 2 New York €0 Canal Zone 3
Kansas Z Ohio 14 Hawail 7
TOTAL 527
FOREIGN COUNTRIES TOTAL 191

TOTAL FNROLLMENT 2579
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Cir. | Tot.
HPD
- ]
MOONEY PROBLEM CHECK LIST
1950 Ross L. MooNEY COLLEGE
REVISION Assisted by LEoNARD V. GorbDON FORM FLE
Bureau of Educational Research
Ohio State University
SRA
Age.....cuenne Date of birth..........cocoiiiiiii i Sex..ooeinnne
Class in college.........cccoovuemriineniniinnsieeeea Marital Status.......ccccoviiiriniiee e
(Freshman, Sophomore, etc.) (Single, married, etc.)
SPR
Curriculum in which you are enrolled...............c.c.coiiiiiiiiniici
(Electrical Engineering, Teacher Education, Liberal Arts, etc.)
Name of the counselor, course or agency
for whom you are marking this check list................cooooiiiii
PPR
Your name or other identification,
H dESIRA. ...ttt ettt en s
Date.........coovirieeieieeee e CsM
DIRECTIONS
This is not a test. It is a list of troublesome problems which often face students in college—problems HF
of health, money, social life, relations with people, religion, studying, selecting courses, and the like.
You are to go through the list, pick out the particular problems which are of concern to you, indi-
cate those which are of most concern, and make a summary interpretation in your own words.
More specifically, you are to take these three steps.
MR
First Step: Read the list slowly, pause at each item, and if it suggests something which is trou-
bling you, underline it, thus “34. Sickness in the family.” Go through the whole list, underlining
the items which suggest troubles (difficulties, worries) of concern to you.
Second Step: After completing the first step, look back over the items you have underlined and ACW
circle the numbers in front of the items which are of most concern to you, thus,
“ (34.) Sickness in the family.”
S
Third Step: After completing the first and second steps, answer the summarizing questions on pages
5 and 6. FVE
CTP
Copyright 1950. All rights reserved.
56-177T The Psychological Corporation
rinted in U.S.A. 522 Fifth Avenue, New York, N. Y.
ToraL. . ..
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Page ;

Feeling tired much of the time
Being underweight

Being overweight

Not getting enough exercise
Not getting enough sleep

Too little money for clothes
Receiving too little help from home

. Having less money than my friends
. Managing my finances poorly
. Needing a part-time job now

. Not enough time for recreation

. Too little chance to get into sports

. Too little chance to enjoy art or music

. Too little chance to enjoy radio or television
. Too little time to myself

. Being timid or shy

. Being too easily embarrassed

. Being ill at ease with other people
. Having no close friends in college

Missing someone back home

. Taking things too seriously

. Worrying about unimportant things
. Nervousness

. Getting excited too easily

. Finding it difficult to relax

. Too few dates

. Not meeting anyone I like to date

. No suitable places to go on dates

. Deciding whether to go steady

. Going with someone my family won't accept

. Being criticized by my parents

. Mother

. Father

. Sickness in the family

. Parents sacrificing too much for me

. Not going to church often enough

. Dissatisfied with church services

. Having beliefs that differ from my church
. Losing my earlier religious faith

. Doubting the value of worship and prayer

. Not knowing how to study effectively

. Easily distracted from my work

. Not planning my work ahead

. Having a poor background for some subjects
. Inadequate high school training

Restless at delay in starting life work
Doubting wisdom of my vocational choice
Family opposing my choice of vocation
Purpose in going to college not clear
Doubting the value of a college degree

. Hard to study in living quarters

. No suitable place to study on campus
. Teachers too hard to understand

. Textbooks too hard to understand

. Difficulty in getting required books

101.
. Enrolled in the wrong curriculum

. Wanting to change to another college

. Wanting part-time experience in my field
. Doubting college prepares me for working

106.
. Dull classes

. Too many poor teachers

. Teachers lacking grasp of subject matter
110.

. Not as strong and healthy as I should be
. Allergies (hay fever, asthma, hives, etc.)
. Occasional pressure and pain in my head

Gradually losing weight

. Not getting enough outdoor air and sunshine

. Going in debt for college expenses
. Going through school on too little money

Graduation threatened by lack of funds

. Needing money for graduate training
. Too many financial problems

. Not living a well-rounded life

. Not using my leisure time well

. Wanting to improve myself culturally

. Wanting to improve my mind

. Wanting more chance for self-expression

. Wanting a more pleasing personality
. Losing friends

. Wanting to be more popular

. Being left out of things

. Having feelings of extreme loneliness

. Moodiness, “having the blues”

Failing in so many things I try to do

. Too easily discouraged
. Having bad luck
. Sometimes wishing I'd never been born

. Afraid of losing the one I love

. Loving someone who doesn’t love me

. Too inhibited in sex matters

. Afraid of close contact with the opposite sex
. Wondering if I'll ever find a suitable mate

. Parents separated or divorced

. Parents having a hard time of it

. Worried about a member of my family
. Father or mother not living

. Feeling I don’t really have a home

. Differing from my family in religious beliefs
. Failing to see the relation of religion to life

. Don’t know what to believe about God

. Science conflicting with my religion

. Needing a philosophy of life

. Forgetting things I've learned in school
. Getting low grades

. Weak in writing

. Weak in spelling or grammar

. Slow in reading

Unable to enter desired vocation

College too indifferent to student needs

Teachers lacking personality




Page 3

s

111 Poor posture

112. Poor complexion or skin trouble
113. Too short

114. Too tall

115. Not very attractive physically

119. Needing money for better health care
117. Needing to watch every penny I spend
118, Family worried about finances
119. Disliking financial dependence on others
120. Financially unable to get married

166. Frequent sore throat

167. Frequent colds

168. Nose or sinus trouble

169. Speech handicap (stuttering, etc.)
170. Weak eyes

71. Working late at night on a job

72. Living in an inconvenient location

3. Transportation or commuting difficulty
4. Lacking privacy in living quarters

5. Having no place to entertain friends

. Frequent headaches

Menstrual or female disorders

. Sometimes feeling faint or dizzy

Trouble with digestion or elimination
Glandular disorders (thyroid, lymph, etc.)

. Not getting satisfactory diet
Tiring of the same meals all the time
Too little money for recreation

. No steady income
. Unsure of my future financial support

Having considerable trouble with my teeth
Trouble with my hearing

Trouble with my feet

Bothered by a physical handicap

. Needing medical advice

. Needing a job during vacations
Working for all my expenses

Doing more outside work than is good for me
Getting low wages

Dissatisfied with my present job

Arar X ok S SRA
::;t:l(::ll in m(‘,{llnf!‘pei(\p]e 119_ \,’\,;mmlg to learn hn“. to dance s 'L_.uhug skill in sports and games Too little chance to do what I want to do. T
S in making a date 177. Wanting to learn how to entertain Too little chance to enjoy nature Too little social life
?m\' m‘ getting acquainted with people 178. Wanting to improve my appearance . Too little chance to pursue a hobby Too much 3()1;hl1 life |
ﬁ:::ﬁ: :‘;’jiiflrllenl activities 179. Wanting to improve my manners or etiquette . Too little chance to read what I like " Nothing interesting to do in vacations |

g weekends 180. Trouble in keeping a conversation going Wanting more worthwhile discussions with people 0. Wanting very much to travel ‘

126. Feelings too easily hurt Bemetc o e lous 5 SER
63, W o . B‘-m% ‘oﬂbﬁnvmui m; !ef\ lous . Disliking someone 1. Too self-centered X 1 |
oo e et e e Seing stubborn or ol bstinate Being disliked by someone Hurting other people’s ﬁ_»x-lmg~ |
Ty L e ;)u.r pe 4‘\]1 (1 3 (Sve!%lll(l‘g into ‘urgnxme(x_cs o Feeling that no one understands me Avoiding someone I don’t like |
T T s impress people . Speaking or acting v\.n}?uul th_mkmg . Having no one to tell my troubles to . Too easily led by other people | |
ng inferior . Sometimes acting childish or immature . Finding it hard to talk about my troubles Lacking leadership ability | |

[_PPR

131, Unhappy too much of the time

182. Having memories of an unhappy childhood
133, Daydreaming

134, Forgetting things

. Having a certain nervous habit

136. Being in love
187, Deciding whether I'm in love

}?ij Deciding whether to become engaged

140. Being in love with someone I can’t marry 195. Wondering how far to go with theopposite sex —
[T
}ﬁ {"{neuds not welcomed at home 196. Unable to discuss certain problems at home . Not telling parents everything 306. Wanting love and affection |
14@‘ Fumu life unhappy 197. Clash of opinion between me and parents Being treated I;L(v» a child at home 307. Getting home too seldom
i Numﬂy quarrels 198. Talking back to my parents Being an unl; child 3 308. Living at home, or too close to home
o ot getting along with a member of my family 199. Parents expecting too much of me Parents making too many decisions for me 309. Relatives interfering with family affairs
5. Iritated by habits of a member of my family 200. Carrying heavy home responsibilities . Wanting more freedom at home 310. Wishing I had a different family background B
MR
MQ Parents old-fashioned in their ideas . Wanting more chances for religious worship . Sometimes lying without meaning to 311. Sometimes not being as honest as I should be
}h Missing spiritual elements in college life Wanting to understand more about the Bible . Pretending to be something I'm not 312. Having a troubled or guilty conscience
48, Troubled by lack of religion in others " Wanting to feel close to God " Having a certain bad habit 313. Can't forget some mistakes I've made
139, Affected by racial or x-(-l€girx|xs prejudice " Confused in some of my religious beliefs Unable to breal 314. Giving in to temptations
130. In love with someone of a different race or religion . Confused on some moral questions . Getting into serious trouble 315. Lacking self-control
ACW

Not spending enough time in study
Having too many outside interests

Wondering if I really know my prospective mate

186. Losing my temper
187. Being careless

188. Being lazy

189. Tending to exaggerate too much
190. Not taking things seriously enough

. Embarrassed by talk about sex
Disturbed by ideas of sexual acts

. Needing information about sex matters
194. Sexual needs unsatisfied

206. Not getting studies done on time
207. Unable to concentrate well

. Afraid of making mistakes

Can’t make up my mind about things
. Lacking self-confidence
Can't forget an unpleasant experience
. Feeling life has given me a “raw deal”

. Disappointment in a love affair

. Girl friend

. Boy friend

. Breaking up a love affair

. Wondering if I'll ever get married

Worrying about examinations
Slow with theories and abstractions
Weak in logical reasoning

Too many personal problems
Too easily moved to tears

. Bothered by bad dreams

. Sometimes bothered by thoughts of insanity
. Thoughts of suicide

301. Thinking too much about sex matters
302. Too easily aroused sexually
303. Having to wait too long to get married
304. Needing advice about m:
305. Wondering if my marriag

e
will succeed

316. Not having a well-planned college program
317. Not really interested in books
318. Poor memory

133, Trouble organizing term papers 208, Unable to express myself well in words
155. Trouble in outlining or note-taking 209. Vocabulary too limited Not smart enough in scholastic ways 319. Slow in mathematics
55 210. Afraid to speak up in class discussions . Fearing failure in college 820. Needing a vacation from school

- Trouble with oral reports

G ‘]:’Vnm!uring if Ill be successful in life
eeding to plan ahead for the future
ot knowing what I really want
Trying to combine marriage and a career
. Concerned about military service

- Not having a good college adviser

911, Wondering whether further education is worthwhile
212. Not knowing where I belong in the world

213. Needing to decide on an occupation
914, Needing information about occupation:
215, Needing to know my vocational abilities

216. Classes too large

Deciding whether to leave college for a job

Wanting advice on next steps after college
. Choosing course to take next term
. Choosing best courses to prepare for a job

271. Some courses poorly organized
272. Courses too unrelated to each other

" Doubting I can get a job in my chosen vocation

Afraid of unemployment after graduation
Not knowing how to look for a job
Lacking necessary experience for a job
Not reaching the goal I've set for myself
. Wanting to quit college

Grades unfair as measures of ability
7. Unfair tests

igg Not getting individual help from teachers 217. Not enough class discussion i 3
13 Not enough chances to talk to teacher 918, Classes run too much like high school 273. Too many rules and regulations . Campus activities poorly co-ordinated
165, Seachers lacking interest in students 519, Too much work required in some courses 274, Unable to take courses I want . Campus lacking in school spirit
. Teachers not considerate of students’ feelings 220. Teachers too theoretical 275, Forced to take courses I don't like . Campus lacking in recreational facilities
y ToraL.
Third Step: Pages 5 and 6

Look back over the items you have underlined and circle the

Second Stej
ing you most.

numbers in front of the problems which are troub]




Page 5

ird Step: Answer the following four questions.

QUESTIONS

1. Do you feel that the items you have marked on the list give a well-rounded picture of your problems?
Yes No. If any additional items or explanations are desired, please indicate them here.

2. How would you summarize your chief problems in your own words? Write a brief summary

(Questions are continued on next page -

Pageg

3. Whether you have or have not enjoyed filling out the list, do you think it has been worth doigg
Yes. .........No. Could you explain your reaction? :

4. If the opportunity were offered, would you like to talk over any of these problems with someone on the

college staff? Yes.
like to have these talks?

No.

SV

If so0, do you know the particular person(s) with whom you would
No.
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PURPOSES OF THE PROBLEM CHECK LISTS®

Modern educational practice is based on the philosophy
that the school is concerned with the “whole person.”
This idea has led to changes both in the curriculum and
in the varieties of personnel services which a school or
college provides its students. At the center of this em-
phasis on the mental hygiene and pupil personnel points
of view is the idea that to understand students better
the school should employ methods of systematically dis-
covering what problems are bothering them. Knowing
these problems—those of each individual and those char-
acteristic of the group itself—the school can mobilize its
counseling services and adapt its curricular offerings to
meet these needs. The Problem Check Lists can con-
tribute to this process of fact-finding which undergirds
intelligent plans for action.

Mooney’s Problem Check Lists were developed during
the early 1940’s to help students express their personal
problems. The procedure is simple. Students read
through the appropriate Problem Check List—Junior
High School, High School or College form—underline
the problems which are of concern to them, circle the
ones of most concern, and write a summary in their own
words.

There is nothing mysterious about the check-list
method of observing student problems. A competent
counselor can elicit an expression of a counselee’s prob-
lems over a period of interviews. Observant teachers
and principals infer problems from the run-of-the-day
behavior of the student and from his conversations on
ordinary matters. By means of the Problem Check List
both of these slower methods of analyzing the student’s
problems can be accelerated, and previously overlooked
areas needing attention can be brought to light.

The Problem Check List is not a test. It does not
measure the scope or intensity of student problems in
such a way as to yield a test score. There is a temptation
to treat the number of items checked as a score, but such
counts must be regarded only as a “census count” of
each student’s problems—limited by his awareness of his
problems and his willingness to reveal them. The sec-
tions on interpretation and on research methods will
outline the proper uses of these counts.

The usefulness of the Problem Check List approach
lies in its economy for appraising the major concerns of
a group and for bringing into the open the problems of
each student in the group. The reasons for which the

1 Acknowledgment is due Dr. Mary Alice Price, Research
Associate, Bureau of Educational Research, Ohio State Univer-
sity, for extensive work in the preparation of the manuals pub-
lished in 1948, from which much of the material in the present
manual is taken.

Problem Check List is administered fall into five broad
classes.

I. To facilitate counseling interviews

1. To prepare students for an interview by giving
them an opportunity to review and summarize their
own problems and to see the full range of personal
matters they might discuss with their counselor or
teachers.

2. To save time for the interviewer by providing him
with a quick review of the variety of problems which
are the expressed concern of the student.

II. To make group surveys leading to plans for in-
dividualized action
1. To find out what problems young people are con-
cerned with in their personal lives.

2. To help locate students who want and need coun-
seling or other personal help with problems relating
to health, school, home, social relationships, per-
sonality, or other personal problems.

3. To help locate the most prevalent problems ex-
pressed within a student body as a basis for new
developments and revisions in the curricular, extra-
curricular, and guidance programs of a school.

IIIl. As a basis for homeroom, group guidance and
orientation programs
1. To stimulate each student to quicker recognition
and analysis of his needs.

2. To indicate discussion topics and group activities
which are related to the personal interests and
needs of the students in any given group.

IV. To increase teacher understanding in regular class-
room teaching

1. To suggest approaches by which a teacher can
establish a more personalized relationship with each
of his students.

2. To enable special analysis of students who are
hard to “reach” or understand.

V. To conduct research on the problems of youth

1. To show changes and differences in problems in
relation to age, sex, social background, school ability,
interest patterns, and the like.

2. To discover clusters of associated problems.

3. To measure changes brought about by a planned
problem-reduction program.



DESIGN OF THE PROBLEM CHECK LISTS

Each of the three forms in the educational series is
printed on a six-page folder in a way that provides for
ease of marking by the student and ease of summarizing
by the counselor or rescarch analyst. The present format
has proved itself practical with hundreds of thousands
of cases.

When the student is through checking the items, the
summarizing process results in a count of checks made
in the following problem areas.

CoLLEGE AND HicH ScHooL Forms®

330 items, 30 in each area

I. Health and Physical Development (HPD)
I1. Finances, Living Conditions, and Employment
(FLE)
II1. Social and Recreational Activities (SRA)
IV. Social-Psychological Relations (SPR)
V. Personal-Psychological Relations (PPR)
VI. Courtship, Sex, and Marriage (CSM)
VII. Home and Family (HF)
VIII. Morals and Religion (MR)
IX. Adjustment to College (School) Work (ACW)
(ASW)
X. The Future: Vocational and Educational
(FVE)
XI. Curriculum and Teaching Procedure (CTP)

Junior HicH ScrooL Form
210 items, 30 in each area

I. Health and Physical Development (HPD)
I1. School (S) (
ITII. Home and Family (HF)
IV. Money, Work, the Future (MWF)
V. Boy and Girl Relations (BG)
VI. Relations to People in General (PG)
VII. Self-centered Concerns (SC)

Tue 1950 EpiTions

The 1950 revisions of the three forms have resulted
from a series of studies and analyses made over a decade.
A technical and historical review of the development of
the several editions appears later in this manual.

The earlier editions of each form were printed and
distributed for several years by the Ohio State University
Press. When The Psychological Corporation undertook
the publication, the authors were ready to make changes
in some of the items of the various forms, none of which
alter the character or substance of the forms in any
important way. The present editions, however, are de-

2 The order in which the areas are listed is that used on the
College form. The order differs somewhat on the High School
form, though the areas are the same.

scribed as the “1950 Revisions” to distinguish them from
their immediate predecessors.?

CRITERIA FOR CLASSIFYING ITEMS INTO AREAS

While developing and selecting items for the various
editions of the forms, categories for the items were also
developed. The criteria for the classification schemes
were that the categories should:

1. Cover the range of problems collected;

2. Allow for a relatively equal number of problems in
each area;

3. Be few enough in number for convenience in sum-
marization;

4. Be pragmatic in pointing the data as much as pos-
sible in directions which would suggest programs of
action related to the kinds of services which tend to
be available in schools (see sections on interpretation) ;

5. Present a homogeneity of problem content that
would facilitate meaningful interpretation by the
counselor or teacher.

In each of the eleven categories in the current Col-
lege and High School forms and the seven categories in
the Junior High School form, 30 items are listed. After
experimentation on the trial forms, 30 scemed the num-
ber best suited to cover the range of problems in each
area without stretching some areas too far and com-
pressing others too much. Although some items are
apparently related to two or more classifications, each
of these is listed only under the one area to which it
has been found to be most relevant.

3 Users of earlier editions will find no difficulty in changing
to the current forms as far as counseling students is concerned.
If a school has been keeping a count of checked problems for
local research purposes, the research analyst should observe
that (1) several items have had minor changes in wording,
(2) several items have been replaced, and (3) the order of
some items has been changed.

In undertaking the present revision, the goal was to increase
the utility of the instrument, to increase its reliability, and to
attain a greater homogeneity within areas. This was based on
the analysis of thousands of check lists filled in by young people
in schools in many parts of the country. Published studies are
listed in the Bibliography. Item counts were used to eliminate
those problems which were of little concern to most young
people, unless such items were diagnostic of particularly serious
problems. For the College form, the test-retest method was
used to determine the stability of the items. Items which were
unstable were eliminated. A cluster analysis of the items led to
the reallocation of some items to other areas, resulting in a
greater homogeneity within areas and greater independence
between areas. Finally, new items were obtained and rewording
was suggested by the write-in statements on the back of the
check lists. New items were obtained for the College form
through the administration of a preliminary edition of the Adult
form (9) to a college population. Items were moved from one
educational form to another when studies of age trends with
respect to particular items recommended such a change. In
summary, the 1950 revisions are the result of extensive research
based on large surveys, coupled with expert judgment and long
experience with these instruments.



ADMINISTRATION OF THE PROBLEM CHECK LISTS

GENERAL

The Problem Check Lists are self-administering. All
the directions needed are on the cover page. College
students sometimes mark the lists outside of class. Junior
high school and high school students usually mark them
during a class period. When the lists are marked in
class, it is convenient to read the directions out loud
while the group listens. After work begins, it is well to
have supervision to protect each student from interfer-
ence by others. In supervising the group, however, the
teacher should take care not to give the impression to
the students that he may be curious about the problems
they are marking. The students are making a personal
report and will do best under conditions in which their
private relationship to the task is carefully respected.

TiME

Experience indicates that about two-thirds of a group
will finish the checking in 35 minutes and practically all
of the group in 50 minutes. Individuals who are much
slower should be given an opportunity to complete the
check list; these persons might be just the ones most
deeply involved in their problems.

ANONYMITY

For many survey and research purposes, it may be
desirable to secure responses without requiring the stu-
dent to reveal his identity. Class, age, sex, or other edu-
cational and social variables often are all that are
needed. Where clerks and teachers, in general, are to
count the problems, such anonymity may be grecatly
desired and in these instances the students should be so
informed at the time the purpose of the study is
explained to them.

If the student is filling out the Problem Check List
for a particular counselor (dean, teacher, principal, or
other adviser), he will, of course, need to provide his

identity. This causes no difficulty in situations where
rapport is such that the student trusts the promise of
confidential treatment of his problems.

An intermediate situation arises in which the whole
student group is to be studied for survey or research pur-
poses and those persons whose “problem-levels” are high
are to be screened out for prompt counseling. It is sug-
gested that the counseling office prepare a set of cards
bearing code numbers beginning with, say, 1001. A card
is passed out with each check list. The student writes
his name on the card and his number on the check list.
The students should be told that only the counseling
office will have access to the code, and that teachers
and clerks who “score” the papers will not know the
identity of any paper.*

CouNTING PROBLEMS

The checked problems are summarized very easily
because of the format of the check lists and the arrange-
ment of items. Open the sheet so the three center pages
are visible. The six blocks of five items each across the
top are the items for the first problem area which is
coded in the box at the right-hand edge of page 4.
Count the circled items and enter the number in the
box. Then count the items which are only underlined,
add this count to the number circled, and enter the
sum in the total box. (In the Junior High School form
items are only underlined.) Do this for each of the
problem areas, i.e., for each set of six blocks of five items
each. Then total the counts for all the areas and record
at the bottom. If desired, these values can be trans-
ferred to the spaces on the front cover.

4 As a matter of fact, it is probably highly desirable to provide
for anonymity, or a semblance of it, wherever possible in group
situations. In a recent study (7) with the Problem Check List,
Fischer indicated that “the use of signatures on personal ques-
tionnaires (particularly in the case of highly personal items or
serious problems)’ appears to have “a relative inhibitory effect
on the honesty and frankness of the people responding to them.”
The same results were found by Gordon in an unpublished
study.

COUNSELING WITH THE PROBLEM CHECK LISTS

When using the Problem Check List to understand an
individual case, the aim is to analyze the student’s prob-
lems in relation to his total life situation and to develop
some plan of action, where necessary, for the guidance
of the individual or for the improvement of his situation.
The significance of the items which the student marks
on the check list becomes apparent only when they are
considered in relation to the whole case record of the
student. The process of interpretation is similar to that

required in the use of data from a free interview or free
writing.

At all times the counselor must keep in mind that the
Problem Check List is not a test. It does not yield scores
on traits or permit any direct statements about the
adjustment status of the person who made the responses
(see below). Rather, the Problem Check List is a form
of simple communication between the counselee and
counselor designed to accelerate the process of under-
standing the student and his real problems.



Ordinarily, the counselor will want to study the coun-
selee’s responses prior to the counseling interview in
which these problems may become the focus of the dis-
cussion. A useful procedure in preparing to interpret
the Problem Check List data in relation to other avail-
able data is as follows.

1. Examine the identifying data on the first page.

2. On the three pages of problems count and record
the number of items marked in each area and the total
number of marked items.

3. Note the areas having the greater concentration of
problems marked, and those with the lesser.

4. Examine the items marked, one area at a time,
noting in particular the circled items.

5. Read the answers to the summarizing questions to
secure a better understanding of the student’s attitudes
and conception of himself.

6. Examine the relationship between the summarizing
statements and the items marked.

7. Examine any additional data that may be available,
such as age, grade, family background, academic
record, aptitude and achievement test scores, extra-
curricular activities, interests, etc.’

8. Interrelate all this material and set up some hy-
pothesis as to the direction that the counseling situa-
tion may most profitably take. Formulate some
tentative plans for helping the student to meet his
difficulties more adequately.

The use of the Problem Check List does not assume
any single counseling technique. The data from the
check lists are useful in counseling which must be short
and necessarily limited, in counseling which is deeper
and more therapeutic, and in counseling with directive
or nondirective orientation.

The Problem Check List facilitates understanding of
the case by the counselor. Furthermore, the counselor
has, in the problems marked, a “green light” for discus-
sion. He has a reasonable certainty that little resistance
will be encountered in bringing up these problems in the
counseling situation.

For the counselee, the process of “sorting out” his
problems often may be immediately helpful to him in
understanding himself. In fact, in the summarizing
statements many students have spontaneously attested to
the value of merely filling out the check list. Students
characteristically remark—*“Just seeing what my prob-
lems are, on paper, has been a big help,” and “I have
obtained a much better understanding of my problems
through filling out the check list.” Equally often, the
students express relief in realizing how few problems
they really have.

S A case in point here is to note the nature of the problems
of students who are not in the usual school grade for their age.

When the Problem Check List is used as an aid in
understanding the individual, or as a basis for counsel-
ing, a number of points should be kept in mind.

1. The items marked by the individual should be con-
sidered as symbols of the experiences and situations
which comprise his problem world. The items or prob-
lems checked should not be mistaken for the problem
world itself.

2. Two students may mark the same problem or an
identical pattern of problems, and yet the problem
world of the two would not be identical because the
orientation of each is in terms of his unique experience.

3. Some problems may be marked with only vague
notions as to their specific meaning in concrete situa-
tions, while others may be marked with very clear
reference to specifics.

4. Problems marked are not of equal significance; one
item may prove to be more indicative of a substantial
blockage in the life of an individual than a dozen
others which he may also have marked.

5. The fact that a student has a problem is not in
itself “bad.” Whether a problem is to be taken as
“bad” or *“good” or “neutral” in an individual case
depends on whether it signifies a point in progression
toward growth or signifies a point of imbalance toward
excessive frustration. The same item in one case may
be “bad” and in another case “good.”

6. Students who cannot recognize their problems or
who fear to express them may well be in a worse
situation than those who are free in their recognition
and expression.

7. An outside observer may see that a given problem
exists for a student, though the student himself may
not recognize that such a problem exists for him.

8. Students will check only those problems which they
are willing to acknowledge under the specific circum-
stances in which the Problem Check List is given. If
they are afraid the data will not be treated fairly, if
they become confused by some extraneous circum-
stances at the time of administration, or if they gen-
erally misunderstand what they are to do with the
check list or the purposes for which the data are to be
used, they will limit their responses.

In the light of such points, it is clearly necessary to
evaluate the problems marked by the individual in terms
of his particular environmental and psychological situa-
tion and in terms of the particular circumstances under
which the Problem Check List was given. Only then can
interpretation result in a realistic appreciation of the in-
dividual’s problem world and, subsequently, in guidance
that is appropriate in concrete situations. Merely count-
ing problems is not enough for these purposes.



THE SCREENING FUNCTION OF THE PROBLEM CHECK LISTS

The number of problems checked is of value when the
Problem Check List is used as a screening device to dis-
cover students for whom personal counseling seems
desirable or necessary. Four cues are available for
selecting students for counseling, depending on the pur-
poses of screening and the training and availability of
counselors. Students may be located by these indications.

1. By their responses to the last question. This ques-
tion asks whether they wish to confer with someone on
the checked problems or any other problems. Students
who say they want to talk to someone about their prob-
lems are logical choices for counseling, since they are
presumably more ready to receive help. If they know
the particular person with whom they wish to talk,
opportunity can be afforded them to see this person.
Otherwise, an assigned counselor can conduct the inter-
views, with the check list at hand as a good starting
point for the consultation.

2. By the number of problems marked on the check
list. Students whose total number of problems is in the
upper 25 per cent of the local distribution may be likely
candidates for counseling. These students have shown
themselves to be expressive about many problems and
are likely to be appreciative of the opportunity for fur-
ther exploration through conferences. Gordon (9)

found that a direct relationship exists between the num-
ber of problems marked and the desire for counseling;
all of those students in the upper 10 per cent in number
of problems marked desired counseling and the large
majority of those in the upper 25 per cent desired it.

3. By the number of problems marked in a particular
area. Students who mark unusually large numbers of
problems in any particular area may also be helped by
counseling, especially in situations where there are coun-
selors who are equipped to deal with the specific types
of problems appearing in special areas. For example,
students who lack motivation for academic work because
thcy do not have a definite vocational goal may be
referred to the vocational counselor for information and
for help in formulating more definite plans.

4. By responses to particular items. Some items are
clear-cut in their implication that aid may be given by
the school or community to any student marking them.
For example, a student who marks “needing to decide
on an occupation” may, on this basis alone, be screened
out for referral to a vocational counselor. Students
marking “poor teeth” may be selected for initial referral
to the school’s dentist. Other items are similarly useful
in selecting particular cases for referral to special serv-
ices which may be available.

VALIDITY

If the Problem Check Lists were personality tests de-
signed to predict definite patterns of behavior, the process
of validation would be simply that of determining the
extent to which the predicted behavior patterns corre-
sponded with actual behavior as judged by other criteria.
The check lists, however,-are not built as tests. They are
used for a variety of purposes and are so constructed
that the obtained data must be considered in the light
of many other factors. Several general uses for the
check lists are suggested earlier in this manual, and for
each of these the data must be studied in terms of par-
ticular people in specific situations. A single over-all
index of the validity of the check lists would be there-
fore quite meaningless.

Experience with the Problem Check Lists enables us,
however, to evaluate certain aspects of their usefulness
in terms of the assumptions on which they were built
and the purposes for which they were intended. When
the check lists were devised, it was assumed that:

1. The great majority of students would be responsive
to the items;

2. They would accept the task with a constructive
attitude;

3. They would find that the check lists covered rea-
sonably well the range of personal problems with
which they were concerned;

4. School administrators, teachers and counselors
would find the results usable;

5. Research workers would find the check lists useful
in various lines of inquiry.

Certain studies concerning these assumptions are
digested below. The annotated bibliography mentions
other relevant studies. Although these studies were all
based on the pre-1950 editions, they apply in general
terms to the current forms.

1. Responsiveness. Students check a wide range of
number of items. For example, among 553 boys and
girls who marked the High School form, the median
number of items checked was 23; the fifth and ninety-
fifth percentile numbers were 3 and 72 problems. Among
1,689 Michigan ninth graders using this same High
School form (15), the mean number of items for the
eleven separate problem areas ranged from 1.5 to 4.0
items. The mean number of items checked on the entire
list was about 25. In the 1950 revisions many of the items



which drew relatively few responses have been rewritten
or replaced.® The power of an item to elicit responsecs
will naturally vary somewhat with communities.

2. Constructive attitude. In the pre-1950 editions,
there appeared questions of this kind: “Have you en-
joyed filling out the list?”’; “Would you like to have
more chances in school to write out, think about, and
discuss matters of personal concern to you?”; “If you
had the chance, would you like to talk to someone about
some of the problems you have marked on the list?”

For various groups, usually over 85 per cent of those
responding have said “Yes” to the first question and
over 70 per cent of those responding have said “Yes” to
each of the last two questions.” These responses indi-
cate that if the opportunity is given to students to
express their problems and to be helped with them, it
would be constructively appreciated by the great
majority.

The second question invites the student to request
counseling services. It is typical, in the various groups
which have been analyzed, to find an affirmative answer
from about half of the students. This indicates that if
the opportunity were given to the students to express
their problems and to be helped with them, it would be
constructively appreciated by the majority of those who
responded to this question. Those students who say “No”
to the questions above give such reasons as: “I think
my personal problems should be solved by me”; “I feel
I should discuss these problems at home”; “I would not
like to discuss personal matters except with certain teach-
ers”; “No—not unless there is something done about it.
In my opinion there is nothing but a waste of paper if
you put these things out and do nothing.” These rea-
sons are not so much evidence of reaction against the
check list, per se, as they are evidence that the students
doubt the ability of the school staff to concern itself with
the personal problems of students. This should provide
a healthy caution. Mere use of the check lists is not
enough — both intention and ability of the school staff to
follow through are essential.

3. Coverage of problems. One kind of evidence is in
terms of responses to the first summarizing question of

¢ In the Problem Check Lists, the drawing power of the items
is a direct reflection of their personalized nature and the thresh-
old of response sct by the instructions. The authors have
found that the responsiveness to items could be increased con-
siderably by making the problems refer to conditions outside
the immediate personal life of the individual. It was felt,
however, that the personalized frame of reference was the
more significant and meaningful in coming to understand the
individual.

7 From 15 to 25 per cent of most groups overlook answering
the questions at the close of the list. This may be due, in part,
to unwillingness to reply, but is probably due primarily to the
fact that their attention has been centered on the three pages
of items and they have overlooked instructions to proceed to
the back page to answer the questions. In administering the list,
it is therefore wise to call attention to the questlons as the last
step in completing the work.

the pre-1950 editions of the check lists: “Do you feel
that the items you have marked on the list give a well-
rounded picture of your problems?”’ In an unpublished
study® of college students, 92 per cent of those who
responded to the question felt that the items they had
marked gave a fairly complete picture of their problems.
This conclusion has been supported by the results of
other studies at the college, high school and junior high
school levels.

Another approach is to ask whether the responses of
selected groups, known by other criteria to have specific
problems, show evidence that their problems are reflected
by the check list data. For example, Stogdill and Den-
ton® compared a remedial study skills class with a
mental hygicne class, each composed of 35 undergrad-
uates matched with respect to age, sex, Ohio State
Psychological Examination percentile rank, veteran
status, college, and class year. Analysis of the data indi-
cated that a significantly greater proportion of the
remedial study group than the mental hygiene group
marked such items as “don’t know how to study effec-
tively,” “fearing failure in college,” “not doing anything
well,” “daydreaming,” “teachers lack interest in stu-
dents,” “needing to know vocational abilities,” ‘“‘unable
to concentrate well,” “slow in reading,” and the like.
The mental hygiene class, on the other hand, marked a
significantly greater proportion of such items as, *“‘going
into debt for college,” “feeling inferior,” *“‘confused in
my religious belief,” “parents expecting too much of
me,” “not enough time to myself,” and “wanting courses
I am not allowed to take.” The trends shown by this
study indicate that problems one would expect to bx

characteristic of these two volunteer remedial groups ar
reflected by the Problem Check List.

Problems can change, even over a few days or weeks.
A worthwhile method of research is to determine the
degree to which the Problem Check List reflects statc-
ments of problem changes from one administration to a
later one, the problem changes being determined by an
independent measure. Using this method with college
students, Gordon (8) administered the check list twice
to a group of 70 men and 46 women with a nine-day
interval. After the second administration, the students
were asked to indicate on a special mimeographed form
whether any of their problems had been solved. or
whether new problems had arisen during the previous
nine-day period, and if so, what these problems were.
The check list reflected about 83 per cent of the changes

reported on the mimeographed form.
[ ]

# By Leonard V. Gordon, Ohio State University.

% An unpublished study by Emily L. Stogdill and Jack E.
Denton, entitled “Differences in Responses of Selected College
Groups to Items on the Mooney Problem Check Lists”; Depart-
ment of Psychology, Ohio State University, 1947.



4. Acceptance by educators and counselors. Validity
by popularity is of dubious scientific merit, but it is
sometimes relevant. Without any promotional effort,
over a half million of the various pre-1950 Problem
Check Lists have been used in a great variety of schools
and colleges throughout the nation. The simple, straight-
forward check-list technique seems to fill a need in the
area of personal evaluation.

5. Usefulness in researches. The Bibliography at the
end of the manual presents brief descriptions of a few of
the numerous theses and studies in which the Problem
Check Lists have been among the principal research
tools used for collecting data of sociological, psycholog-
ical and educational import to school administrators,
student counselors, psychologists, and others.

RELIABILITY

The problems of reliability of an instrument like the
Problem Check List are not quite the same as those of a
test for which scores are obtained.

THe check list is designed to reflect the problems
which a student senses and is willing to express at a
given time. Since the problem world of any individual
is a dynamic interrelation of changing situations and ex-
periences, one would expect the number of items and the
specific items checked to be somewhat different at each
administration of the check list — if the instrument does
what it has been designed to do. The well-known
methods of estimating reliability, such as the test-retest,
split-half and Kuder-Richardson.formulas, assume that
scores on the whole test or on the half-tests are mean-
ingful measures which reflect the standing or the com-
petence of the individual in the area measured. It is
quite clear that a Problem Check List count determined
by the number of checks does not necessarily reflect the
various intensities of the problems marked by the stu-
dent; it is not a score in the usual sense of the term.
Furthermore, it is obvious that two items like “too tall”
and “too short” (which appear consecutively in the
Health and Physical Development area) cannot reason-
ably be placed into halves for a split-half reliability study.

If the data are to be used to implement understanding
of the individual case, they must be capable of reflecting
changes in the circumstances surrounding the individual
or changes in his feeling toward these circumstances.
Shifts in item responses which reflect these changes
do not invalidate the data, and may well facili-

tate the purpose for which the check list is given.'

If, however, the data are to be used for survey pur-
poses, there must be some assurance that they reflect
concerns of the group which remain reasonably stable
over a period of time. Evidence on this point comes from
two sources. The first is an unpublished study by Gordon
in which the College form of the pre-1950 revision of
the Problem Check List was administered twice to 116
college students. The frequency with which each of the
items was marked on the first administration was corre-
lated with the frequency with which each of the same
items was marked on the second administration. A corre-
lation coefficient of .93 was found.

The second source is a study of four educational
groups in which the Problem Check List was repeated
from one to ten weeks after a first administration. The
rank order of the eleven problem areas, arranged by size
of mean number of problems checked in the area, re-
mained virtually the same from one administration to
the other for each of the groups. The rank order corre-
lation coefficients varied from .90 to .98.

It can therefore be concluded that, while the Problem
Check Lists must be, and are, so designed as to reflect
changing situations and experiences in the individual
case, they nevertheless exhibit sufficient stability to war-
rant general program planning on the basis of survey
results.

10 Frequently, the process of giving expression to problems
results in a different orientation and better organization of
thinking so that the number of problems is reduced on a second
administration of the check list. For example, when a student
uses the check list for the first time he may mark three items:
“poor tecth,’ “nceding money for better health care,” and
“needing a part-time job now.” On readministration of the
check list he may mark only one problem, “needing a part-time
job now,” because he feels that a part-time job is the solution
to the other two.

NORMS—SURVEY METHODS—RESEARCH ANALYSIS

The Problem Check Lists yield a count for each per-
son for each of the areas, and for the total list of items.
However, it should be remembered that this count is
not a real score; it is not a sum of points on a trait
scale or a total of “maladjusted” choices on some trait
key. It is simply a count of the problems which the
student has identified as matters of concern to him.

The user quite naturally will look for a table of norms

to permit comparison of a student’s number of checks
with a distribution of other students who may be thought
of as a normative group. No such table is presented. It
is believed that for such purposes local norms are the
most valuable. In the earlier manual of the Problem
Check Lists there were percentile tables and tables giv-
ing the means of groups. These were presented only to
illustrate the way in which a school system or research



investigator might organize the data sccured from mass
administration of a check list to a population of students.
In this edition of the manual, not even illustrative norms
are presented because not enough is known yet of the
drawing power of some of the new and revised items
to permit an assumption that thc older tables are still
applicable.

Counselors should be continuously aware that the im-
portance of the number of checks made by a single
person cannot be known except from the total counscl-
ing situation. A person with many checked problems is
likely to have more real problems for which counscling
might be helpful, although this is not necessarily so.

Similarly the importance of the mean number of
checks made by a group and the frequency distribution
thereof resides, not in the magnitude of these statistics,
but to a considerable extent in the purposes for which
the survey of student problems was instituted. National
norms based on many communities could be useful in
telling a given community whether its own group scems
to have more or fewer problems in each of the Problem
Check List areas. Such comparisons, however, are not
nearly as important as the discovery of relatively numer-
ous or few problems in each area in rclation to what the
school and community may be able or willing to do
about the problems.

ANALYZING THE CHECKED PROBLEMS FOR A GRrour

Suppose that a school has decided to survey the prob-
lems of its eleventh grade students with the Problem
Check List. The purpose is a very broad and multiple
one; namely, to identify those students most in nced of
help and to find the major topics of student concern so
that some intelligent thinking may be devoted to what
the school might do to improve its services. In earlier
editions of the manuals and in various published articles
there are numerous examples of such analyses of the
data collected from members of groups. Space prohibits
their reproduction herc. A competent research analyst
should be able to plan work shcets for properly bringing
together in concentrated form the numerous checks made
by individual pupils. Because local clerical and analytical
facilities differ, no very detailed plan is given herc. In-
stcad a few major suggestions will be made.!!

The steps outlined below are the clerical-statistical
phases of a rather complete survey. The counsclor and
survey administrator will want to consider the entire
process before deciding which of these steps (or others)
to include. Also, it is assumed that they will want to
decide when it will he most valuable to review the
cmerging summary data for possible immediate use. For
example, before turning the lists over to the analysis
clerks, they may wish to go over the questions on the
1 If 1,000 or more cases are to be studicd and an IBM test
scoring machine is available, the use of a separate IBM answer

sheet and the graphic item counter may prove practicable. The
publishers will be glad to advise on this subject.
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back page to discover those students whose responses
indicate the nced for immediate counseling. Similarly,
as soon as the distribution of total checks is made (steps
2 and 3 which follow), thcy may wish to identify those
students in the upper quarter in terms of number of
problems checked in order to assign them to counselors.
If the data are primarily part of a comprehensive sur-
vey, step 7 may well become the first step. If responses
by individual students can be punched into IBM cards,
enriched analyses can be made economically — provided
careful planning is done in advance of punching.

SUGGESTED STEPS

1. For cach student the number of items checked in
cach problem area and the total for all areas should
be computed and prepared in roster form. These are
the raw data for most of the analyses which follow.

2. From 1 construct a distribution of the number of
checks for cach area and for the total.

3. From 2 compute, for each arca and for the total,
the median and quartile points.

4. From 2 compute the mean and such measures of
variability as may be desired for each area and for the
total.

5. All the foregoing should be done separately for
boys and girls since the evidence is that they show
different concentrations of problems. Similarly, since
student problems vary with grade and age, the analy-
ses should be cither by age or grade as well.

6. The above analyses can also be made along any
other relevant splits of the population, depending on
the purposes of the research survey. One might want
to scparate college preparatory, commercial and gen-
cral course students. One might wish to study the
differences in problems of those who are succeeding
well (e.g., above the class median) and those doing
less well. There are many socio-economic divisions of
the population which may be of local importance.

7. A most laborious but very fruitful type of analysis
involves the tabulation of the frequency with which
each of the items has been checked. Then a summary
is made ranking the items in order of frequency of
mention. Those problems marked by more than 30, 20
or 10 per cent of the students (whatever per cent the
school decides on) may be considered for immediate
solution, or at least evaluation and careful description
in terms of causes and effects.

8. If the school administrator suspects that there are
scrious morale differences between schools or sections
of the school system, the Problem Check Lists can pro-
vide objective data both for appraising the over-all
level of problems and for more precise spotting of the



more serious problems, many of which will be directly
related to the morale situation.

Other kinds of statistical analyses will suggest them-
selves to the investigator who has a clearly thought-out
purpose for making a problem survey. It is obvious that
in any survey — not only with the Problem Check Lists
but with achievement tests and any other evaluative
measure — a design for the study is imperative if the
study is to yield significant data with a minimum of ad-
ministrative and clerical cost.

AS A SCREENER

The Problem Check Lists are justified as a screening
procedure even though no formal analytical research is
to be carried out. On the basis of a simple distribution
of the number of checks in an area and for the total
list, the counseling staff can identify and assign for
counseling those students who seem to have the most
problems. (See page 7.)

As A CHECK ON THE EFFECTIVENESS OF A PROGRAM

If a school has evidence of a serious concentration of
student concern in a particular area, it may wish to test
the effectiveness of its remedial processes by giving the

Problem Check List betore and after the application of
the remedial program.

An ironic fact arises in this connection, however. A
remedial program in some areas of student problems
may result in a more generally “permissive” atmosphere.
On the second marking of the check list the students
may be more emotionally free to express their problems,
with the result that there is an apparent increase in
problems! Even in an anonymous situation, the students
may be inhibited in expressing problems in some or all
areas. The specific corrective measure may actually re-
duce the real problems but the changed atmosphere may
lead to an increase in expressed problems.

This situation is not peculiar to the Problem Check
List but is inherent in any check list, personality inven-
tory or attitude scale. It illustrates forcefully the dangers
in any “nose-counting” type of statistical analysis of data
without a critical understanding of the psycho-social
forces in a situation. For example, School A may have
an average of 24 problems per pupil, School B an aver-
age of 32. It is not certain that School B students actu-
ally have more problems; it is only certain that its stu-
dents checked more problems. Awareness of this qualify-
ing fact should help the school staff avoid jumping too
quickly to conclusions about the conditions in the school.

DEVELOPMENT OF THE PROBLEM CHECK LISTS

The Problem Check Lists originated in the desire of
the senior author to systematize his methods of discover-
ing the problems of young people. In connection with
his work as an administrator and educational and psy-
chological counselor, he felt a need for more efficient
group methods of identifying problems. The possibilities
of a check list approach in surveys of students in school
and young people in communities were explored.

In 1941 and 1942 the first published editions of the
three educational forms were ready. Two other forms —
for “Students in Schools of Nursing” and for “Rural
Youth” — were published in 1945 and 1946.12

The Bibliography partially reflects the great range of
studies which have involved the Problem Check Lists.
Some of these studies have been aimed at refinement of
the check lists, others report actual surveys. Numerous
other schools and colleges are known to have used the
appropriate check lists in local studies, but since these
have not been published or are not known to be avail-
able generally, they cannot be listed. Data from several
such surveys have been shared with the author for his
development of the revised forms.

Source of ITEMs
The items for the pre-1950 editions of the various

12 These forms are available from the Ohio State University
Press.
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forms were selected and developed from a master list
of over 5,000 items from the following sources.

1. Experiences of the author as counselor and administrator.

2. Analysis of case records and counseling interviews with
school and college students.

3. Review of the literature on student problems.

4. Analysis of paragraphs written by 4,000 high school stu-
dents describing their personal problems.

5. Intensive analyses of expressed problems of 250 students
in grades 7 through 12.

6. Review of 5,000 cards itemizing the “personal-educational”
needs expressed by 950 students in grades 6, 9 and 12.

7. Other miscellaneous sources.

For the 1950 revisions the senior author and his col-
laborators had, in addition, frequency counts of checked
problems from various samplings of grades 5 through
college, write-in statements from completed check lists,

and data on responses to a preliminary edition of the
Adult form.

CRITERIA FOR SELECTION OF ITEMS

Selection and phrasing of the particular items used in
the Problem Check Lists were based on the following
criteria. The items were to be:

1. In the language of the students;
2. Short enough for rapid reading;
3. Self-sufficient as individual phrases;



4. Common enough to be checked frequently in large groups
of students, or serious enough to be important in an individual
case;

5. Graduated in seriousness from relatively minor difficulties
to major concerns;

6. Vague enough in “touchy” spots to enable the student
to check the item and still feel that he can hide his specific
problems in later conferences if he chooses to do so;

7. Centered within the student’s own personal orientation
rather than in general social orientation.

An additional aim was to select items which would
secure a naive, rapid “feeling” response from the stu-
dent. Spontaneous rather than deliberate reaction was
sought.

A BRIEF DESCRIPTION OF THE EARLIER ForMS

Using the criteria for the selection of items noted
above, judges assisted in the selection of items for the
first edition of the College Form, which contained 370
items. This edition was administered and an analysis
was made of the results obtained from 200 students of
a small college, and a second edition of 320 items was
prepared. This edition was then administered to stu-
dents in remedial study classes and in mental hygiene
courses at Ohio State University and to selected groups
of students in other colleges. On the basis of an analysis
of these results, a third edition containing 330 items was
prepared and published in 1941 by the Ohio State Uni-
versity Press.

A similar procedure was used in developing the High
School Form. Three hundred seventy items were tried
out on about 200 students, and on the basis of the re-
sults the number was reduced to 320 items in a second
edition. This edition was then administered to 110 stu-
dents in a rural school and to 237 students in a city
school. On the basis of these results a third edition of
330 items was prepared and published in 1941 by the
Ohio State University Press.

For the Junior High School Form, 225 items were first
tried out on 684 pupils in four junior high schools in a
large Ohio city. Of these students, 337 were girls, and
347 were boys; 302 were in the seventh grade, 203 were
in the eighth grade, and 179 were in the ninth grade.
In addition, a modified form of 124 items was tried out
with 650 fifth and sixth grade pupils in three school
systems (24).

On the basis of these studies a third edition of 210 items
was prepared, and after conferences with teachers and
use in a school, more revisions were made so that a
fourth edition was finally printed and published in 1942
by the Ohio State University Press. The use of the forms
at the fifth and sixth grade levels was practicable in the
sense that the students could read and understand the
items, but their attitude toward their problems was
found to be so different from that of junior high school
students that it is generally advisable not to use the lists
below the seventh grade.
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Stupies wHIcH GuIDED THE 1950 REvisiONSs

College Form. In addition to data from the prelimi-
nary editions, information was available from the fol-
lowing sources.

1. 168 men and 112 women in Ohio State University courses
in 1948, reported in the 1948 manual (34).

2. Entwistle’s study (6) of veterans in 1948, including 93
married and 100 single men.

3. Mooney’s study (22) of 171 freshman women in 1941.

4. An unpublished study by Bruce Bennett of 300 men in a
hygiene course at Ohio State University in 1950.

5. 97 men and 150 women from Gordon's research in con-
nection with developing the Adult Form.

6. A study in 1950 by Ryder of 153 men and 126 women at
Purdue University (27).

7. An unpublished cluster analysis of items by Gordon on
280 college students in 1948.

8. An unpublished item-reliability study by Gordon on 243
college students in 1948.

In all, detailed analyses of responses by about 1,200
college students, mostly freshmen, were considered in the
1950 revisions. The data from the upper grade levels on
the High School Form, particularly age-trend data (76},
were also considered relevant to guide the author and
collaborators in revising the items.

High School Form. The 1950 revision of this form
was based on the original 1941 data and on the follow-
ing studies.

1. The Illinois study of Lovelass (16), including the follow-
ing sample, with items analyzed for sex and grade of the stu-
dents: eighth grade, 6 schools, 393 cases; ninth grade, 9 schools,
1,067 cases; tenth grade, 3 schools, 264 cases; twelfth grade,
57 schools, 6,719 cases. The grand total was 8,443 cases—
4,082 boys and 4,361 girls. The High School Form was used
in the junior high school grades.

2. Cowan’s study (5) of Asheville, North Carolina students
included 196 eighth grade, 155 ninth grade, 152 tenth grade,
and 100 eleventh grade pupils in a negro school. Of the 603
cases, 230 were boys and 373 were girls. The High School Form
was used in the junior high school grades.

3. Chun’s study (2) of Honolulu, Hawaii students—1,182
boys and 1,316 girls, a total of 2,498—in the tenth (893),
eleventh (830), and twelfth (775) grades.

4. A Louisiana study by Jameson (I/4) and Mooney (20)
including 202 boys and 223 girls, a total of 425 cases, in the
eleventh grade in five communities.

5. From the 1948 manual (37) 553 cases representing nine

* rural and small-town communities: 205 were in grade ten, 203

in grade eleven, and 145 in grade twelve; 236 were boys and
317 were girls.

The authors had available to them the frequencies
with which items were checked by these 12,522 stu-
dents (5,932 boys and 6,590 girls) in grades eight
through twelve, in 75 schools.

Junior High School Form. For this form, the original
data from 1942 were supplemented by these studies.

1. The Illinois study noted above.
2. The Cowan study noted above.

3. Young’s study (30) of Pittsburgh, Pennsylvania school
children. There were 1,085 cases (546 boys and 539 girls)
from 8 schools in grades seven and eight.



4. An unpublished study by Esther Abrams in Columbus,
Ohio, 1950, involving 622 cases (332 girls and 290 boys) in
grades seven, eight and nine.

5. 191 cases (88 boys and 103 girls) in grades eight and
nine, as reported in the 1948 manual (39).

In all, 3,854 cases in 20 schools contributed data help-
ful in the 1950 revision.

THE QUESTION OF FORMAT

Gordon and Mooney (10) studied the degree to which
students “discover” the horizontal groupings of items
in sets of five, by problem areas. Although the homo-
geneity of the groups of five was apparent to some

students, relatively few discovered the horizontal group-
ing of items by area, even though this grouping was
described at the bottom of page 6 in the pre-1950 edi-
tions. This is an important feature of the Problem Check
Lists since, in instruments where the groupings are ob-
vious, students and counselors report a tendency for the
individual to skip entire areas that appear inappropri-
ate to them without bothering to read the items. In such
cases there is also a tendency to avoid marking too many
items in areas that they feel have lower social accept-
ability, such as the sex or personality areas. The format
of the Problem Check Lists overcomes these difficulties
while presenting groupings of problems which are con-
venient for the counselor and survey analyst.
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the relationship between the parts and total of each instrument;
the extent to which these instruments supplement each other
for guidance uses; the areas in which students show need for
counseling; and the areas in which students have relatively
few problems. Fifty boys and 78 girls in grade 8A from two
Detroit city schools were used as subjects.

26. PRIEUR, M. A guidance point of view and its
practical applications. Practical Home Economics.

1944, 22, 328-329. (Abbreviated treatment in Educ.
Res. Bull., 1943, 22, 118-122.)

Follows through case treatment of an individual student, show-
ing initial problems on the Check List and how problems shifted
under the influence of activities taking place in home economics
classes, extracurricular activities, living arrangements and in-
dividual confcerences. Presented as an illustration of a way in
which the total resources of a school may be used by a teacher
in an educational program related to the problems of individual
students.

27. RYDER, E. R. Mooney Problem Check List results.
For the Committce on Student Guidance and Selec-
tion, Purdue University. Mimeographed report, June
10, 1950.

Uses the College form to survey problems of 279 students in
educational psychology classes at Purdue.



28. SMITH, C. B. A study of pupils dropping out of a
midwestern high school. The School Review, 1944,
52, 151-156. (Digest in The Educational Digest, 9,
18-19.)

Uses the Check List and other data to study the differences
between students dropping out of high school (26 cases) and
those remaining in school (approximately 425 cases).

29. WILLIS, J. E. A survey of the personal adjustment
problems of one hundred homemaking students and
the contribution of the school to their solution.
Master’s thesis, the University of Texas, 1945.

An abbreviated check list was prepared, with opportunities pro-

vided the students to show problems of concern to them and

whether they sought help, source in the school from which they
sought help, type and value of help given, reasons for not
seeking help when help was not sought. The items were taken
from the 89 marked by ten per cent or more of students in an

Asheville, North Carolina school, added to by local suggestions,

revised and submitted as a list of 107 items classified in eleven

areas similar to but not identical with those used on the High

School form. The subjects were 100 girls in homemaking

classes in Huntsville, Texas. It is an exploration in the develop-

ment of an instrument which relates students’ problems to
means within the school for doing something about them.

30. YOUNG, H. A. The personal-social problems of
youth in relation to curriculum planning. PhD. dis-
sertation, University of Pittsburgh, 1945.

A study of the responses of 1,220 seventh and eighth graders

from eight elementary schools picked to represent different

communities in Pittsburgh. The findings are grouped to show
differences according to community, normal age versus over-
age, level of intelligence and ethnic background. Recommenda-
tions are made with relation to procedure in curriculum build-
ing and with relation to the management of schools to take the

problems of youth more effectively into account in the educa-
tional program. ’

REFERENCES TO VARIOUSs ForRMs AND EDITIONS OF THE

MooNEY ProBLEM CHECK LisT

Adult Form

31. GORDON, L. V,, and MOONEY, R. L. Mooney
Problem Check List, Adult Form, and Manual. New
York: The Psychological Corporation, 1950.

College Form

32. MOONEY, R. L. Problem Check List, College
Form. Columbus: Bureau of Educational Research,
Ohio State University, 1941. Pp. 6. Out of print;
see 1950 Revision.

33. . Manual to accompany the Prob-
lem Check List, College Form. Columbus: Burcau
of Educational Research, Ohio State University,

1942. Pp. 101 4 4 (mimeographed). Out of print.

34. MOONEY, R. L. and PRICE, M. A. Manual to
accompany the Problem Check List, College Form.
Columbus: Bureau of Educational Research, Ohio

State University, 1948. Pp. 29 + 4. Out of print.

15

High School Form

35. MOONEY, R. L. Problem Check List, High School
Form. Columbus: Bureau of Educational Research,
Ohio State University, 1941. Pp. 6. Out of print;
see 1950 Revision.

36. ———————— Manual to accompany the Prob-
lem Check List, High School Form. Columbus:
Bureau of Educational Research, Ohio State Uni-
versity, 1943. Pp. 95 + 6 (mimeographed). Out of

print.

MOONEY, R. L. and PRICE, M. A. Manual to
accompany the Problem Check List, High School
Form. Columbus: Bureau of Educational Research,
Ohio State University, 1948. Pp. 23 4+ 4. Out of
print.

37.

Junior High School Form

38. MOONEY, R. L. Problem Check List, Junior High
School Form. Columbus: Bureau of Educational
Research, Ohio State University, 1942. Pp. 6. Out
of print; see 1950 Revision.

MOONEY, R. L. and PRICE, M. A. Manual to
accompany the Problem Check List, Junior High
School Form. Columbus: Bureau of Educational
Research, Ohio State University, 1948. Pp. 20 4 4.
Out of print.

39.

Rural Youth Form

40. BENDER, R. E. Problem Check List, Form for
Rural: Youth. Columbus: Bureau of Educational
Research, Ohio State University, 1946. Pp. 6.

To be used with rural youth, ages 16 to 30; opens with about

50 items on socio-economic status; lists 300 problems, 30 in

each of 10 areas; at the end, space is provided so that the
student has opportunity for free response, summary and evalua-

tions. Adapted from Problem Check Lists developed by Ross
L. Mooney.
41. PRICE, M. A., BENDER, R. E, and MOONEY,

R. L. Manual to accompany the Problem Check
List, Rural Youth Form. Columbus: Bureau of
Educational Research, Ohio State University, 1948.

Pp. 28 + 4.

Schools of Nursing Form

42. MORISON, L. J. Problem Check List, Form for
Schools of Nursing. Columbus: Bureau of Educa-
tional Research, Ohio State University, 1945. Pp. 7.

To be used with students in schools of nursing; contains 364
items, 28 in each of 13 areas. Adapted from Problem Check
Lists developed by Ross L. Mooney.

43. MORISON, L. J., PRICE, M. A,, and MOONEY,
R. L. Manual to accompany the Problem Check
List, Form for Schools of Nursing. Columbus: Bu-
reau of Educational Research, Ohio State Univer-
sity, 1948. Pp. 28 4- 4.



G\CAL
$$9 G

N
7
o

/Ly 408

W
%

)

INCORPORATED
IN 192)



APPENDIX C



73
STUDENT QUESTIONNAIRE

AGE DATE OF BIRTH SEX: M F
(circle)

CLASS IN COLLEGE: FR SOPH JR SR  MARITAL STATUS

YOUR NAME

MAJOR DEPARTMENT

INSTRUCTIONS: One authority has divided the problems of students into eleven areas listed below.
What provisions have been made on this campus for you or your fellow students to get help with prob-
lems in these particular areas? Under each heading below, please identify the offices, agencies,
organizations, or persons to whom you might go. (Do not name persons, only their position such as
President, Academic Dean, Instructor, etc.)

1. HEALTH AND PHYSICAL DEVELOPMENT (Not getting enough exercise...... . poor posture
«oeee..frequent headaches.......and similar problems)

1. FINANCES, LIVING CONDITIONS, AND EMPLOYMENT (Needing a part-time job.......

going in debt for college expenses.......dissatisfied with my present job....... and similar
problems)

111, SOCIAL AND RECREATIONAL ACTIVITIES (Too little time to myself.......not using my leisure
time well....... in too few student activities.......and similar problems)

1IV.  SOCIAL-PSYCHOLOGICAL RELATIONS (Being ill at ease with other people.......being left
out of things.......too self-centered.......and similar problems)
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V. PERSONAL-PSYCHOLOGICAL RELATIONS (Nervousness.......too easily discouraged.......
lacking self-confidence.......and similar problems)

V1. COURTSHIP, SEX, AND MARRIAGE (No suitable placed to go on dates.......breaking up a
love affair.......needing advice about marriage.......and similar problems)

Vil. HOME AND FAMILY (Sickness in the family.......parents separated or divorced.......wishing
| had a different family background.......and similar problems)

VI11. MORALS AND RELIGION (Losing my earlier religious faith.......needing a philosophy of life
«+ees0.confused on some moral questions.......and similar problems)

1X.  ADJUSTMENT TO COLLEGE WORK (Not knowing how to study effectively.......getting low
grades. ......fearing failure in college.......and similar problems)

X. THE FUTURE: VOCATIONAL AND EDUCATIONAL (Restless at delay in starting life work.....
doubting college prepares me for working.......choosing best courses to prepare for a job......
and similar problems)

X1, CURRICULUM AND TEACHING PROCEDURE (Hard to study in living quarters,,.....college too

indifferent to student needs.......not having a good college adviser.......and similar problems)
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FACULTY QUESTIONNAIRE A

YOUR NAh’IE.Q".'O.'.O‘..Q..FACULTY RANZ‘:.Q...'..’.DEPT..O...

INSTRUCTIONS: One authority has divided the problems of students into
eleven areas, listei below, What provisicns have been macde on this
campus for you to refer students to for help with problems in these
particular areas? Under each heading below, please itemize the offices,
agencies, organiszations or persons to whom you might go., (Do not name
persons, oaly their positions; such as, President, Dean of Faculty,
Dean of Students, etc.) ‘

1. HEALTH AND PHYSICAL GEVELOPMENT (Not getting enough
exercise,,,poor posture,,.frequent heauachss,,.and similar
problems.)

II. FINANCES, LIVING COMDITIONS, ANMD EMPLOYMENT,
(Needing A part-time job.,.going in debt for college expenses
... dissatisfied with my present job...and similar problems.)

I1II. SOCIAL AND RECREATIONAL ACTIVITIES (Too little time
to myseclf,..not using my leisure time well...in too few
student activities.,,and similar prcblems.)

IV, SOCIAL-PSYCHCLOGICAL RELATIONS (Being i1l at ease with
other prople...being left out of things...too self-centered.,.
and similar problems,)

V. PERSONAL-PSYCHOLOGICAL RELATIONS (Naervousness...
too easily discouraged...lacking self-confidencs...and
similar problems.)

V1. COURTSHIP, SEX AND MARRIACE (Mo suitable places to go
on <ates,.,breaking up a love affair.,.nveding aivice about
marriage...and similar problems,)

VII. HOME AND FAMILY (Sickness in the family,,.parents
separated or divorced.,.,wishing I had a different background.,.
and similar problemas,)

VIII. MORALS AND RELITION (Losing ray earlier religious faith,..
needing a philosophy of life,..confused on some moral
questions...and similar problems.)
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FACULTY QUESTIONNAIRE A - Continued

IX., ADJUSTMENT TO COLLEGE WORK (Not knowing how to
study effectively...getting low grades..,fearing failure in
coliege...and similar problems.)

X. THE FUTURE: VOCATIONAL AND EDUCATIONAL
(Restless at delay in starting life work..,doubting college
prepares me for working...choosing best courses to prepare
for a job...and similar problemas.)

X1. CURRICULUM AND TEACHING PROCEDURE (Hard to study
in living quarters...coliege too indifferent to student needs...
not having a good college adviser...and similar problems.)
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FACULTY QUESTIONNAIRE B

YOUR NAME FACULTY RANX DEPT.

INSTRUCTIONS: One authority has divided the problems of students into
eleven arseas, listed below., From your experience with students
enrolled at Michigan College of Mining and Technology, will you rank
the problem areas one through eleven, one being the area of most con-
cern to the student, and eleven being the area of least concern to the
student.,

HEALTH AND PHYSICAL DEVELOPMENT (I) (Not getting enough

exercise, poor posture, frequent headaches and similar problems.)

FINANCES, LIVING CONDITIONS AND EMPLOYMENT (II)
(Nzeding a part-time job, going in debt for college expenses,
dissatiafied with preseant job and similar problems).

SOCIAL AND RECREATIONAL ACTIVITIES (III) (Too little time
to myself, not using my leisure time well, in too few student
activities and similar problems).

SOCIAL-PSYCHOLOGICAL RELATIONS (IV) (Being i1l at ease with
other prople, being left out of things, too self-centered and similar
problems).

PERSONAL-PSYCHOLOGICAL RELATIONS (V) (Nervousness, too
easily discouraged, lacking sclf-confidence and similar problemas).

COURTSHIP, SEX, AND MARRIAGE (VI) (lio suitable place to go
on datea, breaking up & love affair, needing advice about marriage
and similar problems).

HOME AND FAMILY (VL) (Sickness in the family, parents
separated or divorced, wiehing I had a different family background,
and similar problems).

MORALS AND RELIGION (VIIl) (Losing my earlier religious faith,

neecing a philosophy of life, confused on some moral questions,
and similar problems),

ADJUSTMENT TO COLLECE WORK (I¥) (Not knowing how to study
effectively, getting low grades, fearing failure in college ani
similar problems).
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FACULTY QUESTIONNAIRE B - Continued

THE FUTURE:, VOCATIONAL AND EDUCATIONAL (X)

(Restless at delay ia starting life work, doubting college prepares

me for working, choosing best courscs to prepare for a Job and
similar problems).

CURRICULUM AND TEACHING PRCCEDURE (1) (Hard to stucdy

in living quarters, college too indifferent to student neecs, not
baving a good college adviser, and similar problems),
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EVALUATION REFPORT FORM FOR STUDENT
PERSOMNEL SERVICES

« Iantroduction =

An attem:pt {8 made in the preaent form to secure both a quanti-
tative and a qualitative recport of a stuient personnel program,

As bases for report, weighted statements of fourtsen student
personnel services are presentel., Followiag each of the fourteen
statements are the following sub-headings:

Part A providias opportunity to indicate the philosophy of the
administration with regard to each specific service., This is a quali-
tative juigment, made after the evaluator has discussed the personnel
service with college administrators and personnel leaders,

Part B lists the specific provisione macde in the institution for
the service uncer consideration. An analysis of each major personnal
service led to the formation of this list, Ia its construction, it was
kept in mind that the primary purpose of student personnel services
is to meet student needs., The items in B are not to be checked unless
they actually exist in the institution being stuiled.

Pertinent data not elsewhere presentad may be recorded unier
"Remarkes'" in Parts A and B, Statements with regard to strengths,
weaknesses, or uniqueness of service may be listed here,

To make this report meaningful, it {s esszntial to consider the
specific sources from whom the vata were secured. Part C provides
opportunity to indicate the contribulors of information reported in
Parts A and B,

Part D consists of a rating scale, It is designed to provide
indices of the degree to which each of the fourteen stulent personnel
services is carried out in meecting the needls of students. Througha
combination of the purcly qualitative report in Part A aad the quanti-
tative statement of actual provisions in Part B, a check mark is to
be placed at the proper point on the scale in I,

Provision is made in Part E to multiply the given weight of the
service under consileration (this Lhas been assigned in terms of
"best judgment” as to relative importance of the service) by the
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by the numerical rating granted in Part D. The products so derived
for each of the fourteen services are then to be totaled, The result-
ing sum may be regarded as an index of the institution's total

effort with regurd to student peracnnel services., The total score is
to be recorded on Page 3 of this form. The highest possible total
score which an iastitution may receive is 69 and the total score for
an adequate program is 46,



7.

8l

Total score earned
Total sacore of adequacy 46
Highest possible total score 69

GENERAL INFORMATION

Name of institutlon, cceseceesersscssssveccrsssscscesssncsncacse
Type of Institution.ccecscesaseveccscccacsnsssscnssscrenssane
Location of institution.ceccrsesscrscvesssssrensossscssserssscsane
Enrollment (Fall term).ceesscccecessssssscccssssccssscncssss
Name and title of person{s) in charge of student personnel

'omce......O........'...........Q......'...."......‘...'

In what manner are the various personnel services coordinated?
Number of persons from whom total of information was secured:
a. Namber Ofadminiltrltorl:.......................
b, Numbay of uculty memberl:...........-.........

C. Numbser of ﬂtudent’:o..oo-.oaoooo-ooo-o.c.n--o-.o

{Individuail Reporting)

(Date)
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STUDENT PERSONNEL SERVICE I (WEIGHT = 1)

"“Interpreting inatitutional objectives and opportunity to prospective
stucents, their parents, arl to workers in scconiary education’

A. Philosophy of ths inetitation studied, with regard to the above
services:

1. The administration coes not consider the service as essential

for student adjustment and development.c.ceeecscssssscccccccel )
2. The administration is seemingly undecided as to the merits

of the lerVice...............-............o.....-.........( )
3. The administration baelieves in the scrvice whole-heartedly,.. ( )

B. Provisions for the above service:

1. Informational counseling services are availadie to prospective

students and their parentt.................................( )
2. Circuiars and bulletine are disseminated to high schools in the

immediate area Oerved............-........-..............( )
3. Field representatives and visiting teams countact prospective

ltudentl........-....-...................................( )
4. College and high school personnel workers meet periodically

and regularly to consider articulation needsd.ecesscsscescsoscea{ )
S. College initiates Senior Days, conferences, {ield days, and

other activities on the campus for high school students....eoa { )
6. College ascertaine who are the good college prospects

(Actually goes out and hunts for high ability students).ceceeee ( )
7. College actively encourages good college prospects to con-

tinue their education; (e.g., tuition exemptions are granted

to worthy students®). cecessececccenatrsvassssscsesvsscnsenal )

C. Information sacured from:

. Member of the personnel staff.cevececececccssssssacecnsnasl
. Miember of the aiministrative #taff. ccvveenccceacsscacasaaal
. Member of the faculty.ceeeesceocaccossscosasasssssscsasee
. Member of the student boi¥,sesessccessscsesascessccsssees

oWt e

D. Degree to which Student Personnecl Service 1is carried out in
meeting the needs of students:



&3

-1 . 0 . +1 . +2 . +3
Need present; Nesd presant; Need present; Need present; Need prescnt;
No service Service Some service Service meets Service goes
projected but {inade- minimum re-« beyond minimumn
quate quiremonts requirements

E. “ve’.iht:nmerical mting...........-............-............‘ ,
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ETUDENT PEASTIMNVL 82aVICE I (* EITHT = 1)
M"Adrnitting stuienis ia cooperation with secondary schocls®

A, Philogopby of the institution stulied, with regard to the adbovae
eervice:

1, The adoilaistraiion does not consiler the garvice as esazeniial

for stuldent a jughment and 2eveloDMeEN e scosssncossooncesssed )
2., The sa.umiaistration sezmingly is undeciisd as to the merits

Of the BerViCSieeootocenascssssnssarsssovanscsssvscscasccs( )

3. The adizinistraticon belleves in the service whole-bsaricdly, .. ()

Remearks:

B. Frovisions for the above serevice:

1. The Collegs proviies registration, counseling, and testing
faCi§E:i&‘ for naw t!‘hz.’e:.nta.....................-.......... ( )
2. Coliege secures {from the high schoola
8, transCripiessecesstsersrseranrcsrsoccssnsscsaccsnsel )
b, test resulia (may be from slateewiis testing
Prc’gr'anvl)ooocoooonoooooco.o.oon.o.Ol'oooooouooov ( ,
3. Admissions oifice utilizes known date rcegarling factors
necesgary for BUTCEB B, saveescnesevssosesnsncsssnarscovascscon ( )
4, College adinits non-high school graduates who have a good
Proguosis of BucCeSBoeseeissrscsvosctscssososscascansessces { )
5. College provives for advanced standiag of veteranz on the
basis of evaluation ¢f in-service training and experiences,
(This may includ2 tosting to determine elucationsl achieve-

mf.‘.nt........-.o...-..........o...-.o.c.........--...... ( )

6. College proviies for advanced etawncing of all studeats on the
basis of evaluaiion of equcational achieverneniiieesesoscoese { )

Remarks:

C. Information secared {rom:

10 Mermber of the pex’@:)mel 'tatfoooo.oouoooooooo--oooooooo'o ( ’
Z. Membar of the adralaistraiive ﬂmif'o.oouoooooocoooooooooo ( ’



3. Meriber Ofthse f&«'n.'u.y'ooooooloooeo.oo-ooooooooooooooooo( )
4., Member of the styient bor’!-v.tooIOQOOOQCO‘..OOOOOOOQOOOO ( )

T. Degree to which Student Personnz] Service Il i3 carried out in
meetiag the nee s of stulents:

. . . . .
-1 . 0 . +1 . +2 . +3
Meed preceent; Need pregent; Necd pregent; Mecd present; Need present;
No service €ervize pro-  Sormac eervice Sfervice meots Service goes
jected but inade- rminimum re~ bevon:d minimum
quate q¥ rementa requirsments

E. ‘-‘-’eightxmmericai r&til‘g.o.ooo.'nvooooonoooo-ooooooo--.c( )
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STUDCZNT PERSONNEL SERVICE I (WEICHT = 1)

"Orienting the new student to his college environment”

A. Philosophy of the institution studied, with regard to the above
services

1. The administration does not conasider the service as essential
for student ldjultment and C"LCVQIOPKTICM. sseessosevsossssnen ( )

()
()

2.

3.

The administration is seemingly undecided as to the merits
ofthe .emce.-..'......‘..........I..?..l....‘.‘...‘..'
The administration balisves in the service whole-hearte:lly,.

Reamarks:

B. Provisions for the above services:

1.

2,

7.
8.
9.
10.

Orientation program is extenied throughout the stuilent's
first term in residence.issieccecscescersssscescescasnasee
Orientation program is conducted for each group of new
students eatering throughout the year...cceveeeeesscccosce
Transfer students, as well as freghmen, are served by the
PrOETaAM.cscscscssssstesecssesssrsosscsssesnsssnsssscssncss
Program includes group conferences with student leacers. ..
Program provides for religious and social activities.......
Provision is made to acquaint new students with student
activities on CAMPUB. cveevscosrserccrscsrvosrssesssnnvone
Selected upper classmen are utilized to help new students...
A handbook is provided for all new students...cveveoeceanse
Orientation course of sorne form is offered.ceeeececccccens
Orientation course reaches freshman and transier students,

Remarks:

C. Information secured from:

1.
2.
3.

Member of the personnel staff..ccevcecsscvesccscnsceronsne
Member of the a:iministrative staff. i iovesccceccccocsceoe
N:emberotthﬂ faculty..................................

4. klembero‘the stulent bodYo‘o.oo-nooo-to.ooooooooocooco

D. Degree to which Student Personnel Service III is carried out in
meeting the nee:s of stuents:

(
(
(
(

- W’ N’
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-1 . 0 . +1 . +2 . +3
Need present; Need present; Need present; Need present; Need present
No service Service Some service Service meets Service goes
projected but inarle- minimum re- beyond minimum
quate qQuirements requirements

E' weightxnumarical ratingoooto0...000.....0..0..--00.-...( )
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STUDENT PERSONNEL SERVICE IV (WEIGHT = 3)

"Providing counseling service which, with the aid of diagnostic
facilities and other referral agencies, assist the stuicnt in aijusting
to and planning for bis educational, vocational, emotional, social and
religious growth, "

A. Philosophy of the institution studied, with regard to the above
service:

1. The adminietration does not consider the vervice as esseatizl
for stu ent adjustment ani develooment.ceveseeessveascsacsel
2. The administration is seemingly undecided as to the merits
of the 'EMCEoooooocotoooo.o-oo-aacoo.ootoo-Qoonooc-ooo-(
3. The administration believes in the service whole-heartecly., {
Remarks:

B, Provisions for the above service:

1. There is a clinical counselor {or counscliors) in an &ll-
campus capacity prepared to do general counseling, such as
the analysis of occupational or eiducational aims or the re-
lation of emotional problems to social, educational, religious,
ﬂmcs‘l, and vocational adj\utrnent............u........o(

2. In addition to the above, there are resource people available
for specialized information and help in the following areas...(

a,. EducaﬁiOMI.o-cco-onn.ooooooncooooooo.oootcooooo(
b. Vocational......u.n....................un.n(
C, Religioul..u.............................n-c..(
d. Emotioual...................................... (
.O &cm..‘.‘.'....0.‘....0...C...'...O..O..O....‘(

3. There is a group of faculty members (not necessarily
trained in couneeling) who spend part of their time offering
perscnalized services such as registration and curriculum
advising, or acting as general sponsor for a group of
amdent.ooo-ao'--‘oo.on-o;ot-ooouoocoo-ooooooooooooc'oo-(

4. Some of the faculty act more fully as coungeiors and are
given some release from teaching load or given extra
campenlation...........‘..-......................-.....(

5. An in-service training program is carried on for faculty
sponsors ani/for faculty counselors.coeescececovsssscoccsa

6. Test result interpretation is available to faculty members,..(

7. Diagnosis an: remedial attention in the areas of study skiils
and speech are available,cisesvesosssenssssrasoveassensasl

- T’ Wt P N
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8. There is active use of cccupational information available
at 8 central AZeniyY.eesesecrevoccsosssessccsvssssscssss{ )
9. Group testing programs are utilizedi for counseling
PUTPOBECSeeesevscnsessnsssscsssssnossscnscsscsnscsnssscacl )
10. There is a system of articulation between ca:mpus
personnel services and faculty couneelors.ivevececsccces { )
11, Systematic effort is made to inform students and faculty
of counseling services..cecversssescstccesosssssnceccenel )}
12. Research is carricd on to vetermine the eflectivencss of
counsaling procelures, remedial services, and testing
Instrumentd. cceseceesessasccccscscnccccososnsssssssssss ( )

Remarks: (Please inlicate here the number cf clinical counseiors
who 8penl one-half or more of their time counseling stadents.)

C. Information secured from:

. Member of the perecunel staff.cveeecescscccsccccccsnccsl )
. Member of the a. ministrative s2aff. .cvcvcvevsocncsscscoe{ )
. Member of the f-&f.‘u’.ty.ooaoonoaoo.oo-co.o-o.ooo'ooonooo( )
. Member of the stuent bodY.ieeeesescesssssessosssscnses { )

o W N e

D. Degree to which Student Personnel S2rvice IV is carried out
in meeting the nezds of stulents:

L] * * ® .
-1 . 0 . +1 . +2 . +3
Need preseat; Meed prescnt; Need present; Maed present; Neet present;
No service Service Some service Service meets fervice goes
projected but inale= minimuwm re- beyond minimum
quate guirements requirements

E, Weight x numerical ratingicecssececocoscrsescscssncesassas( )
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STUDENT PEKSOMNUNEL SERVICE V (WEIGHT = 2)

"LCetermining the physical and mental health status of the student and
proviiing appropriate health service."

A. Philosophy of the institution studied, with regard to the above
servica: ‘

1. The aiministratioa does not consiler the service as essential
for stuient adjustmaent 8nd development.cceeeecscscssssccnscal )
2. The acdministration is scemingly un:izcided as to the meorits of
the BervViCe.ssssvccossessssvcssnsscssssssscsscosscssscsssse (
3. The aiministration believes in the service whole-heartedly... (
Remarks:

-

F, Pravisions for the above service:

1. Students, at lecast on entrance, receive clinical examination

by. Btaff dOCtOrescocecnssascscsvsesonacsacscsoscsscsoscsance ( )
2. Systematic attention is given to screening individuale with

regar.}\ to emotional faCtOrB.vecvsescesancesvesocrsncscnccne ‘ )
3. Complete recor.s are kept of the fin.diaga of the physic2! and

mental heaith examinationa..o...........-...............oo( )
4. The school provides a:iequate dispensary @ervic€ieseeeccssecel )
5. Emergency ho’pital"emca is available, teccssstencesnsencse ( )
6. The health-service reports physical limitations to the aca.lemic

counselor, the athletic department and the vocational

coml'elornooooco.oooooooooo.oooo-o-oo-..co-ooa'-o-o.oooco‘ ,
7. Systernatic efforts are made to inform stuients on both

physical anJd mental h)’giene............-.................. ( )
8. Regular inspection is made of the plumbing and sanitation of

college buildings; aitenlion is paid to the heaith of insti-

tutional employeeaootooo.oo.ovoooooooooooocooooo-oooocaou.‘ )
Remarke:

C. Information secured from:

1. Memberoftheperﬁonnelltaff.............................( )
2. Member of the a.ministrative 'Moooo.coooo-o-c.c.ttcoooou( ,
3. Me'rnb-erofthefacu!t’y............................n......( ,
4, Memberoftheltudentborly...............................( )
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D, Degree to which Sludient Personnel Service V is carriel out in
meeting the neecs of stuients:

-1 . 0 . +1 . +2 . +3
Need present; Naeld present; Need present; Nced present; Need prescnt;
No service Service Some service GService meets Service goes
projected but inade- minimuam beyond minimum
quate requirements requirements

E' W'-’»ightxnumerical rat!ngo-ooooocnooo‘o‘oonotuoo-ooo.ooooloo( )
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STUDINT FERSONNEL SERVICE VI (WEICHT = 1)
"Providing and tepervising an adequate housing program for students™

A. Philosophy of the iastitution studicd, with regard to the above
services:

1, The administratioa loes not consider the sarvice as essential
for student adjustment and cevelopmenteeeeeeessvenssessessf )
2. The aiministration is seemingly undecided as to the merits
o‘tho .erViceOOOCOQOOQO0.0‘0'........l.‘.......l....l'..( )
3. The administraticn believes in the service whole-heartedly. .{ )
Remarks:

B, Provisions for the above service:

1. All students live in college-owneli or approved residences...{ )
2, There is regulation and supervision of health and safety

measures in stuient reﬂidencel......-.-..................( )
3. A placement gervice exists to place all students in college-

owned or approved resicences accoruing to the need of the

individual student--with special regard for bandicapped

persons, foreign studients, and students of racial or religious

minority 81'0“?‘-0--.00-.0-00...oooootooo.ntoo-oooooooooo‘ )
4. There is a personnel direction and emphasis in the counsel-

ing program in stu-ent resiiences, This may incluce:

(a) Personnel training programs for resident counselors,

and (b) an e.Jucational program for private householders.....( )
5. A program of social and cultural development exists as

part of the group life in the student residences.cesecsccoees {
6. There is studant government within residences, coeccvecocns {
7. An adequate referral systern is in operation, relating

special student problems to the appropriate academic or

pcraonnel BZCNCYcosevcnssveccscsovssososnssssssssnsssnsse o( ,
8. The college or university has effective administrative

supervision of non-usniversity-owned resi:iences-~fraternities

and soroxities and private rooming houses.cccesevesacescse { )
9. There is systematic evaluation and change in the housing

progm........'........"‘0-'...l....‘...............‘ )

Remarke:

)
)
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C. Information secured from:

l. Mem’beroithep&rimmei 'taff..oooooooooo-oooooooc-oo-oc( )
2. Member of the a‘miuistrative .t‘ﬁocoooooooooooooooooooo ( )
3. M&mberOfthehC\ﬂWoo.oooooooooooo-oooocoocooooocoooo( ’
4, Member of the Bt‘udentbod‘f............-.........-......( )

D. Degree to which Student Personnel Service VI is carried out
in meeting the needs of stucents:

-1 . G . +1 . +2 . +3
Need present; Need present; Need present; Need present; Need present;
No service Service fome service Service meets Service goes
projected but asiequate minimum b2yond minimum

requirements requirements

E, Weightxnmnerical ra.ting.........-.......................( ’



STUDENT PERSONNEL SERVICE VII (WZIZHT = 1)
"Providing and evaluating aa alegaate food service for stu.ents”

A, Philosophy of the institution stuuied, with regard to the above
sarvice,

1. The admiunistration does not consider the service as sssential
for student aijustmient and development.cvvesersnesesnssensal )
2. The administration is seemingly uadecidied as to the merits
of the .emceOOQOO0.000QOOOOO.I...lt....CQ..OOO.QQ.O.".‘ )
3. The administration believes in the service whoie~heartedly. .{ )
Remarks:

B. Provisions for the above service:

1. College provides and/or supervises non-commercial food
.cheoo..0'000000'Ooo.oooooooooco'.ooooooooo.ooooo.o'o( )
2. The above food service is adequats for all students who
needit................IOQ.'.I.O...O.Q....'....'.........( )
3. Member of health staff makes weekly inspection of good
.GMC.'o-ooooocooc90o-noooooo.oooonoo-ooooooooooccoaooo( )
4. Food planning and preparation {s supervised by a trained
dieticmn.'....l.'0...000.......0.000....0.....'0...'....( )
5. Medical examination is made annually and efter fllness of all
food service ernployeel...................................( )
6. Food services are availabie for studeat groupseesessesssacasl )
7. Some attempt is made to socializve the meal hours (e. g.,
pla.yingofappropriatem‘uliC).....n...........u-.o....n( ,
Remarks;

C. Information secured from:

1. MemberoftheperlonnelGtaff......on...................( )
2. Memberoftheatixniniatrativeltaﬁ...--.u...........-....( )
3. Memberofthefacult)'................u................. ‘ )
4. Member of the ltudentbody............o................. ( )

D, Degree to which Student Personuel Service VII is carxied out in
meeting the needs of the stuuents:
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-1 . 0 . +1 . +2 . +3
Need present; Nocd present; Need presenl; Need present; Need present;
No service Service Some service Service meeta Service gows
projecteu but inade-

minimem re- beyond minimum

quate quirements requirements

E, ‘.Veig‘htxnmn::rica.l raﬁn»gc.000000000..00000.000050000000000( )
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STUDENT PERSONNEL SERVICE VII (WEIGHT = 3)
"Providilug, developing and evaluating a8 program of student activitiecs"

A, Phllosophy of the iastitution studied, vwith regard to the above
service:

1, The administration does not consider the sexrvice as essential
for stulent acjastment anl development, caseuenosssscsasces( )
2. The adminietration i3 seemingly undecided as to the merits
cof the ‘ﬁr‘d’:e.ooﬁoaonooocn.ooco..-oa;oovoclooooooonno-.n( ’
3. The almiaistratisn believes in the service whole-heartedly, .{ )
Remarkas:

B. Provisions for the above service:

1. There is a program of student activities which effectively
meets th2 needs of students in the following areas:
a, Smd(:—‘n{tgovemeﬂtooooq-onooO'oooooconnoooo.oo.o‘
b. Social orgn.nizationﬂ..-.......................-..(
C. Pub?’.icationa...........u....................... 0‘
d. };ﬁlﬂt‘!tiﬁ‘aco.,-oooooooo.ooocooooao‘uonloneouoooo‘
€. }siusic.ooooo"'ctoo¢to-oo.noo'oo;uooooo-otovooooo(
£. Draxnaticn.................................u.u(
-8 Religio!.zs &nl social ‘er"iceﬂco‘o..ocoooooooooo.oo(
h. Departmental or ﬂp'e':'i’ll iﬂté‘.ref{is.oa essssvree oooooﬂ‘
i. Hanorariaﬂ............-....................uu(
ja Dolitical Q?gaﬁ-‘-zﬁ’iﬁﬁnsooo-ooooocoocooooooooovouu.‘
2. Students give reasonable support to the student activities
prcgr&m“................-.u.n............-.........(
3. The institution is malking a systematic effort to evaluate and
to hn-prove ite over«&uprogram................o.........(
4, An agency systematically coordinates the student activity, ...
Remarks:

- e WP WP W P WP W S =

L4

e,

C. Information sacured from:

1. Member of the p@r‘Oﬂnel ltaif.......u..................-(
2. Member of the administrative 'taﬁooooocnooouocnooocoooooo(
3. Member of the Iaculty............-.....uu......u..n o‘
4, Member °£t213 stulent bOdYoooooo.ocoooonooosooo'oooonoc O(

- -’ P
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D. Degree to which Stulent Personnel Service VI is carried out in
meeting the needs of stuients:

-1 . () . +1 . +2 . +3
Need present; Need present; Need present; Need present; Need present;
No service Service Some service Cervice meets Service goes
projected Rt inade- minimuwn re- beyond minimum
quate guirements reqlirements

E. Weightxnmncrical ra‘;ing,.n..-u...--..o..................( )
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STUDENT PERSOMMNEL SERVICE IX (VEIGHT = 2)

"Assembling and making available information to be used in improve-
ment of ingtruction aai ia making the carriculum more ajijustable to
the needs of in.dividuals,

A, Philosophy of the institution studied, with regard to the above
services:

1. The adminisiration does not consiler the service as essential
for student adjustment and de'velopmenx. teseresccsncsveves ‘ )
2. The administration is seeming!y undecided as to the merits
of the .emceoo000:.0.0.0;..oooooooooooooooooo.oo-o:.a‘c( ’
3. The administration believes in the service whole-heartedly, .{ )
Remarks:

B. Provisions for the above services:

1. Objectives of the institution are clearly formulated and made
known to the faculty and to the stuients through lectures,
bulletins, and other communication®.eessecscsnosssccvcsce { )

2. Syllabi giving objectives of the courses are provided for at
least lmajority of the COUTBEB.orssevsersscessvscsccncscns ( )

3. Student and former student population is studlied as & basis
for curricular reviglon.sececovocvcsecscocsosnosssssccsssans ( ’

4, Experimental attituses and procedures are encouraged as
shovwn by course revisions, instructional experiments and
committse lt\liiel.......--......-....-.........ou..... ( ,

5, Student and alumni opinion regarding curriculum and
instruction is lystema.ticauy collected, seavescsesessenesoae ‘ ,

6. Acaiemic programs and class sections are arranged to meet
individual abilities, needs, and interests of student®,cecvees { )

7. Instructors are supplied with test and background data on
students in thelr cladses. .cvvvcrcosveessnrsoctccsesccnves ( )

Remarks:

C. Information secured from:

| N Mernberofthaperictmelliaf’fo.................u...nn.( )
2. Member of the a:.iministrative si‘a.:{f.......-....uun....o ( ’
3. Memberofthefaculty........................n...n....( )
4. h—iemberoftheOtudentbﬂd'y....u........................ "
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D, Degree to which Student Personnel Service IX is carried out in
maeting the neads of students:

Need present; Need present; Need present; Need present; Need present;

No service Service Some sorvice Service meots Service goes
projected bat inade- minimum re- beyond miaimum
quate quirements requirements

E, “’eishtxmeric‘l rating...u.-o.....u....--....-..o.n..( ’



1¢0

ETTDENT PIRAYINNDL S0avIZE X (A E{SUT = 1)

YProvicing and coordinariag the financial aid and pari-time emplovyment
of stuscnts, and cownexling the studient who raeis to ebiaia sach haln,

A, Philosopby of the institatioa stalied, vith regared to the above
service:

1. Ths a ‘ministration deea not consider the service as egsential

for staent adjustment and developmeni, ceevocsssscsscvrscene{ )
2. The a.laldstraiion is scamingly undecilcd ag to the raeriis

of the B(‘Sl”i’i-v:@..oo..'occo-o-ooocooooo.ocoooo-ooo.c-oo-oo-.(
3. The aimianistration believes in the garvice whole~hzartedly, .o
Remearks:

-

B, Proviasioas for the above service:

1. Program of student ald is centralized ov coor inatedesceceess( )
3. Loan fun’s are a.%'ailﬁ.ble.................................. ( )
3. Scholarships ani fellowships are avallable and their a !minis-
traticn is coor‘ii)'mted.....n..................--..........( )
4. Part-time employment services are avallable to those who
nse.l it--.oo.o-anooo.o-oooo-co-ococo-ocooonoooonooooooo.o ‘
5. Direct aid is provi-led for the needy st ient.cessessssvcscees {
6. Careful recor.is of 2, 3, and 4 (above) are keptiesesccccoocnsl
7. Aggresaive search is maie for part-tiras jobs.cveesssccsssasl
8. Finaancial counaeling is aﬁilab]e.............-............-(
9. Aid program 18 realat:d to the acalemic program of stulents. .{
10, Aid program 18 cooriinated with the placement program..ees. |
Remarks:

-’ we® G WP WP P u

C. Information sccurad froms:

1. Member of the personnel 822l ceeseesrssrarocssscacocsscnsal
2. Member of the aimninistrative 8*&3‘1’:-...o.anncoooo-ooooocoooo(
3. Maember of the facult'y'....................................(
4, Member of the stuient b’a»l'Yoooouooooooocooo-ooaoooooocccoo‘

D. Degree to which Stulent Personnel X is carried out in m eting
the nce.is of stuwlenis:
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. . . . .
-1 . L +1 . +2 . +3
Need present; Need presen; Meed present; Need present; MNeed prescat;
No service Service Some service Service meets Scrvice goes
projected but inae- mintmum beyon.! minimiun
quate regquirements requiraments

E. Vv‘aightxnumerical ra.ﬁng........-.o....-.................( )
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SETURENT FPERIDNNEL FERVICE XI (*WLISHT = 2)

"Assisting the stalent to find appropriate exnployment when he lezves
the institution and {oliowing up the student aficr he has laft the
institution, "

A. Philosophy of the institution stuciel, with regard to the above
e:xrvice:

1. The adminiatration does not consider the service as essentlal
for etudent adjustmant and developmentieeesesssscoscevveee{ )
2. The administration {s scemingly undeclied as to the merits
of the ler\rice.......-uo.............................--o( )
3. The adrministration belisves in tha service whole-heartely,..( )
Remarks:

B. Provisions for the above gervice:

1. Placement service 1s available for all etulentBicececscsseas { )
2. Placement services for diffasrent divisions and college are

cogrd£Mte\500“...Q.CO..0'..O."..Q'O..'C.0...0.“.‘..‘.( )
3. Personnel records used in placement ara complete and

‘vai}'ablcv..C"OO.C'..'.‘..".0."......O.QQ..OQ....... .( )
4, Surveys of employment opportunities and job solicitation arsa

carried out &nm).auy.................................... '( )
5, All students who desire placement services are given

adequate instruction on application proceduresseceesssccee o { )
6. All students registered for placement s2rvices are inter-

viewed and counseled as neceesary by the director or

cornpetent @8318taAN 8. sacesvosossescsssessscccnssssonnases ( )
7. Current recor.is are maintained on former studeuts for

continued service to thumMeseseesesssscevssesccscoscccsasel )
8. There is a well-organized and continzing program of follow-

up and evalvation for improvement cof the service,cereeceees( )
9. The service interprets to the inatitution the needs of the

mPIOW‘ﬂnt arcud which it BerVCB.icececnssssssoccscssanse ( )
Remarks:

C. Informaticn secura? from:

1. Member of the p?ra’()mel Staﬁ............................(
2. Member of the aimialstrative 5%.ooo.cccoco.oo-oooo'o'o (
3. Member of the f.amtlt‘,'............n....e.............u.(
4. Member of the stkient Body.eeeeeseeocresssssssoscscssass (

«® P P
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D. Degree to wlich Stulent Personnel Service XI is carried out ia
mazeting the necis of studenta:

-1 . 5 . +1 . +2 . +3
Need present; Need present; Need present; Need present; Need presant;
No service Sarvice Some service Service meets Service gocs
projected but inade- minimuwn beyond minimum
quate regquirements reguirements

E. T']c’-ghtxnumerical I'Iﬁng.....................o..-.....-.o..( )
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STUDCNT PCRIONNTL SERVICE XIT (WTISHT = 2)

"Keeping stucent personnsl recordes and maldng them available to
the proper persons. "

A. Piilosophy of the institution studied, with regard to the above
services:

1. The administration does not consider the service as essential
for student adjuntment and éevelopvment. vPeesseessoenvsonsese ( )
2. The aiministration is seemingly uniecided as to the merits
of the .eMC¢.oouo.ooooc-oooco.-ooa-ooo-ooooooocoooooooo( )
3. The administration believes in the service whole-heartedly..( )
Remarks:

B. Provisions for the abova service:

1. Personnel records are centralized for optimum use.saaeesee{
2. Pre-consga date are included in the recordecsesescssccccee (
3. Personnel records are brought up-to-date at least once per

tem....ﬁﬂi...l....QOQOOQ..O.‘..C0.’.‘.'0.....'.'0..0."‘
4, Training is given in the meaning and use of records.cesvecssl
5. Stulent activity participation is part of the recordisscasseee {
6. Systematic attempt 18 made to disseminate information,cee. (
7. Record is organized for convanienceiassesesvsscesssosnses
8. Record system is flexible and changes are made.cesssssneas
Remarks:

-

WP P W P e e

C. Information secured from:

l. Membero!thszperlonnel 'taﬂooooonnoooocnoooc'onuouooooo‘ ’
Z. Member of the aministrative .t‘ffooonooooooooooooooooooo-( ,
3. Memberc'fthefaculty.000'.00.000...'0'0.00.00.0'.0‘...0.( ,
4., Mamber of the stident bad-YO0.0.000000.0000.00.0.0!‘..Q..O‘ ."

D. Degree to which Student Pereonnal Service X1 is carrisd out
in meeting tbe needs of students: '






-1 . 0 . +1 R +2 . +3
Need present; Need present; Need present; Need preseant; Need present;
No service Scrvice Some service Service meets Service goes
projecte but inade- minimum beyond minimum
quate requirements requirements

E. “’(‘,ight x numerical ra-tin¢~.anoootooooptoo-aoo.oooaooco--oco( )



STUDENT PERSONNEL SERVICE XII (WEIGHT = 1)

"Regulaiing student conduct to the end that the iadividual wiil be
strengthened and the welfare of the group advanced, "

A, Philosophy of the institution stuiled, with regard to the above
service:

1.

2.

3.

The administration does not consider the service as essential
for student adjustm nt and development. ceeessesesscsssscecef )
The administration {8 seemingly uniscided as to the merits

of the .che.'0‘000..‘0.00.0‘0.0..00....00'0.0"..0‘.0.( )
The administration believes in the service whole-heartedly.,( )

Remarks:

B. Provisions for the above service:

1.
2.
3.
4,
L8

6.
7.

8.

The school accepts responsibility for ths improvement of

social and moral conduct of {8 stadent8.caeccesscvscrscss oco‘ ’
Disciplinary measures are remerial rather than punitive in
natura.......................................n.u....u( ’
The school 18 s2nsitive to stulent cpinion in regulations
pert&ining to COllegﬁ commun‘.ty l{fe.lOQC.OOO..O....‘...OOO( )
The institution provi-les for varying degrees of individual
relpongibﬂity......................-....................( )
Personnel officers contribute to the preliminary inveati«

ga.tion of cases of ciiacipline.......................un.u ( ’
Subsequent Jisciplinary action {8 an aiministrative function..{ )
Final disciplinary action in serious matters is in the hand

of a group rather than an iﬂdjﬁ:&‘mlto.ooooo.oooo..cooooono ( )
Group welfare is not sacrificed during the treatment of an

iniﬁ!ridual........n...‘................on...........n.( )

Remarkas

C. Information secured from;

l‘
2.
3.
‘.

Member of the pers:mnel ltaf,(..................n........( ’
Member of the a‘iministrative otaff......o.....nn........( )
Membery of the faCﬁltY.oo00000ococo-occooocouocooo-ooocoo( ’
Member of the stulent bOﬁYoooo.oooooco.-.ooooo-cooooooo.-( )
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D, Tegree to which Stulent Fersonznel Scrvice XII1is caryied out in
meeting the nsads of students:

. . . . .
-1 . 0 . +1 . +2 . +3
Necd present; leed present; Naed prescent; Noed pressnt; Need present;
Mo service Service Sorne service Service msets Service goes
projecterd but inade- miniraum beyond minimum
quate requirements reguirements

E. Weightxmm!erical rating..................................( )
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STUDENT PERSONNEL SERVICE X1V (WEICHT = 2)

"Carrying on research designed to evainaie and improve personnel
functions and services, "

A. Philosophy of the institution stulied, with regard to the adove
services:

1, The administration does not consider the service as essential

for stuient a-ijuatment and development. XXX XXXy’ o( )
2. The administration is seemingly undecided as to the merits

of the .QMCC....Q.......ooonoo.aooooo.oeoooooooonooooca’( ’
3, The administration believes in the service whole-heartedly, +.{ )
Remarks:

B. Provisions for the above service:

1. The objactives of the perscnncl program ere clear to the
cooperating staff members and are avallable for evaluation...{ )
2. Institutional provisions bas been maie for periodic evaluation
ofper.onnel B2IVICeM, sevtcavnrroncesnencrsscncscsoncas oo( ,
3. In so far as possible, objective measures are used in evaluat-
mg perlon.nel ‘emceSOODOQ'OOODOOOOOI0...0‘..0........00 ( )
4. Results of the evaluation are interprested for those concerned
with the PTOETANleeosesssctcanssssencsssssasennssassnssoncas ( ’
5. Results of evaluation are used to improve the existing
PrOgTrRINsactsscescesscersscsastoscsvsosssssncscoscnscsosssnsses ( )
6. Procecures are practical for the particuiar evaluating stafi
which must use themMieearseecvoresscscnctscsssscescscssacne (
7. Cbjective data are analyzed by accepted statlstical procedures(
8. The institution ?ﬂbli@ise' signiﬂ:&nt ﬁn:iings. Cssesrevcscces (
Remarks:

- P wr

C. Information secured from:

1. I\-Iembaroitheperaonnel ﬂtaf!ooonooaoon.ooonoo.ootuoco-olo( ’
2. Member cf the a.‘ministrative ’mﬁ.ooooooo.ctooooo.o'!COOOQ( ’
3. Memberofth.e£aculty....n..........n..................‘ )
4. Membercfthe 8mitieﬂtdeYo’nnaQ-ooooo-oo-oootoooooocoooo( )
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D, Degree to which Siu.lent Personnel Sarvice XIV is carried out
in meeting the neels of stulents:

-1 . 0 . +1 . +2 . +3
MNeed present; Need present; Need present; Need present; Need presant;
No service Service Some service Service meets Service goes
projected but inxde- mirimum beyord minimum
quate requirements requirements

E, Weight x numerical rating.ecsecesccsesscvesssseresccssccccesf )
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OVER NIGHT BOOK

This book must be returned before the
first class on the following school day.
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