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ABSTRACT

SOCIAL STUDIES GOALS AT THE INTERMEDIATE-SCHOOL LEVEL

IN SAUDI ARABIA: PRESENT STATUS AND FUTURE NEEDS

By

Abdulrahman M. Al-Shawan

The study described social studies teachersh. social studies

supervisors'. principals'. and superintendents‘ perceptions of the

level of importance and implementation of selected social studies goals

at the intermediate-school level in Saudi Arabia.

To obtain the sample of intermediate-school educators. strati-

fied and cluster sampling techniques were employed. One hundred inter-

mediate schools (male. female. urban. and rural) in Saudi Arabia's five

provinces were selected to participate in the study. Responses were

obtained from 282 teachers. 42 supervisors. 90 principals. and 6 super-

intendents.

Major findings of the study were as follows:

1. Among the 421 participants. 145 defined social studies as

citizenship transmission. 154 definitions lacked the purpose of social

studies. and 122 participants did not define social studies. Accord-

ingly. the purpose of teaching social studies is not clear in the minds

of many practicing teachers.

2. Participants perceived all of the selected social studies

goals as important and. to a certain degree. emphasized their



implementation. Therefore. this finding revealed the need to include

additional goals in the social studies curriculum. Among the 41 goals

used in the study. only 13 goals were stated in the curriculum guide as

the intermediate-school social studies goals. In general. goals that

were Islamic oriented received higher ratings than other goals. ‘This

confirms the strong linkage between religion and education. The corre-

lations between importance and implementation for all goals were posi-

tive. ranging from .29 to .65. The t-tests and ANOVAs that were

conducted to detect significant differences between and among groups

revealed some significant differences. especially between males and

females.

3. Respondents generally agreed about the importance of social

studies in relation to other school subjects. making it fourth.

preceded by religion. Arabic and mathematics. and followed by English.

science. physical education. and art (drawing and sketching).

4. Most participants indicated that the problems listed in the

instrument with regard to goal implementation do exist in Saudi

schools. Lack of in-service education was ranked by participants as

the major problem they feel hinders social studies teachers from

implementing goals. Furthermore. some respondents cited other prob-

lems. as well.
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CHAPTER I

INTRODUCTION

Statement_9£_tbe_EL9blem

Educational goals reflect the values of a society. Every

educational goal statement reflects the judgment of some person or

group as to what is good and what is bad. what is true and what is

false. what is accepted and what is rejected. and what is applicable

and what is irrelevant. Educational goals constitute the cornerstone

and the starting point of any educational experience. Furthermore. the

content and method of teaching any subject are usually determined in

accordance with such goals.

Saudi Arabia's educational goals are derived from Islamic

values. Social studies goals at the intermediate-school level in Saudi

ARabia reflect the intention to educate the new generation on the basis

of Islamic values. with some emphasis on what serves the best interests

of the country. However. the present intermediate-school social

studies goals lack specificity and clarity. Often. they are broadly

stated. Not enough specific attention has been given to social studies

curriculum in general and goals in particular. Therefore. the present

study is an attempt to describe the present status of social studies at

the intermediate-school level in Saudi Arabia. using responses elicited

from selected groups of Saudi educators.



The study is concerned with selected social studies goals of

the intermediate-school system in Saudi Arabia. An examination of the

related literature revealed that the stated goals for teaching social

studies (history and geography) in the country are general and

ambiguous. In her thesis. Al-Sabagh (1981) concluded that the present

goals for teaching history at the intermediate-school level are broad.

general. and lack specificity. Al-Khatim (1977) indicated the need to

change the intermediate school's content and teaching methods to

achieve the goals for teaching history at the intermediate-school

level. Although several researchers have noted the stagnation of the

social studies curriculum at the intermediate-school level in Saudi

Arabia. the present study is the first attempt to determine the extent

to which Saudi social studies teachers and other educators emphasize

the importance of selected goals and the degree to which they are using

such goals.

WWW

By investigating social studies teachers' perceptions of the

importance of selected goals. and the degree to which teachers are

using these goals. the present investigation should provide a better

perception of the status of social studies at the intermediate-school

level in Saudi Arabia. Special attention will be given to making

recommendations to bring about desirable changes at both the conceptual

and applied levels.

Data reported in the study should enable those responsible for

curriculum planning and teacher education to be more aware of the



status of social studies at the intermediate—school level in Saudi

Arabia in order to implement some desirable changes. The value of the

study can be determined on the basis of its contribution to the

improvement of the social studies curriculum in Saudi Arabia.

NW

In Saudi Arabian intermediate schools. the social studies

curriculum has suffered from a lack of real change. It is anticipated

that the present study will provide important insights into social

studies goals at the intermediate-school level in Saudi Arabia.

especially because of the absence of previous research of this nature.

The investigator was unable to locate studies on the goals of the

social studies curriculum in Saudi Arabia. Related research was

conducted by Al—Sabagh (1981) and Al-Khatim (1977). However. their

studies were confined to goals of the history curriculum. ‘These

investigations also were restricted to girls' schools and boys'

schools. respectively.

Wm

The researcher had five major purposes in undertaking this

study:

1. To determine the definition of social studies. as given by

social studies teachers. social studies supervisors. principals. and

superintendents.

2. To describe and explore the importance of selected social

studies goals. as perceived and as rated by social studies teachers.



social studies supervisors. principals. and superintendents; and to

determine the level of implementation of these goals. as perceived by

the four respondent groups. I

3. To identify additional goals that social studies teachers.

social studies supervisors. principals. and superintendents believe to

be important.

4. To ascertain the rank of social studies in relation to

other school subjects at the intermediate-school level in Saudi Arabia.

as perceived by social studies teachers. social studies supervisors.

principals. and superintendents.

5. To identify the major problems (if any) that may hinder the

social studies teacher from achieving his high-priority goals. as

perceived by social studies teachers. social studies supervisors. prin-

cipals. and superintendents.

Winn:

The following research questions were posed to guide the

collection of data in this study:

1. How do social studies teachers. social studies supervisors.

principals. and superintendents define social studies. and how do their

definitions differ?

2. How do social studies teachers. social studies supervisors.

principals. and superintendents perceive and rank selected social

studies goals. to what extent do they believe these goals are being



implemented. and how do their rankings and perceptions of the implemen-

tation of these goals differ?

3. What additional goals do social studies teachers. social

studies supervisors. principals. and superintendents believe to be

important?

4. How do social studies teachers. social studies supervisors.

principals. and superintendents rank social studies in relation to

other school subjects. and how do their rankings differ?

5. What major problems may hinder the social studies teacher

from implementing his high-priority social studies goals?

We

The following terms are defined in the context in which they

are used in this dissertation.

.59;1a1_§tud1es: The interaction of experience and knowledge

concerning human relations for the purpose of citizenship education

(Barr et al.. 1977). At the intermediate-school level in Saudi Arabia.

social studies includes geography and history.

.Ggals: What educators expect students to aspire to and sooner

or later achieve (Hass. 1981).

Wool: A public school including the seventh.

eighth. and ninth grades.

.Sogia1_stud135_jeacnens: All regular intermediate-school

teachers who are in charge of a history or geography class in grades

seven to nine.



mm: The view that the Purpose

of social studies is citizenship. which is best promoted by inculcating

right values as a framework for making decisions. 'Transmission of

concepts and values depends on conventional methods. such as lecture

and recitation. The content is selected by an authority.

Sgclal_sc1ence_positlgn: The view that the purpose of social

studies is citizenship. which is best promoted by decision making based

on mastery of social science concepts. processes. and problems. The

method is discovery and application of methods that are appropriate for

each social science. The content is the structure. concepts. problems.

and processes of both the separate and integrated social science

disciplines.

.Beilectjxe:1nqu1zy_pgsltjgn: ‘The view that citizenship is

promoted by a process of inquiry through which knowledge is gained from

what citizens need to know to make decisions and solve problems. The

method depends on a reflective process that aims at identifying

problems and responding to conflicts by means of testing insights.

Needs and interests form the basis for the content of this position.

WW

1. The writer did not intend to establish a comprehensive list

of definitive social studies goals for the intermediate-school level in

Saudi Arabia.

2. Conclusions drawn from the findings of the study pertain

only to the intermediate-school level in Saudi Arabia. Therefore. the

conclusions may not be generalized beyond this level.



L1m.i.ta1.1.ons..o_f_tbe_§_tu.dx

l. The respondents were not randomly selected. Rather. clus-

ter and stratified sampling were used to select study participants.

2. The study was limited to an examination of data obtained by

means of questionnaires.

3. Limitations related to the instrument were its length and

its open-ended questions. which required an average of 45 minutes to

complete. Whether respondents took enough time to complete the

questionnaire thoroughly was another concern.

4. It is impossible to study the goals or objectives of social

studies in an Islamic nation without considering the close relationship

between religion and education in an Islamic society. The two are

inseparable. Because of these religious and cultural beliefs. the

researcher was able to administer questionnaires personally only in

boys' schools. Boards of education of the General Directorate for

Girls' Education administered the questionnaires in girls' schools.

Winning):

Chapter I included a statement of the problem. the rationale

for and importance of the study. the need for and purposes of the

investigation. research questions. definitions of key terms. delimita-

tions. and limitations of the study. Chapter II contains a review of

related literature on education and the social studies curriculum in

Saudi Arabia. A review of the literature related to social studies

goals is found in Chapter III. In Chapter IV. the research procedures

followed in this study are explained. An analysis of data collected in



the study is contained in Chapter V. A sununary of the results. conclu-

sions drawn from the study. and recommendations stemming from the

research constitute Chapter V.



CHAPTER II

REVIEW OF RELATED LITERATURE ON EDUCATION AND THE

SOCIAL STUDIES CURRICULlM IN SAUDI ARABIA

Intnoduction

This chapter is organized into two sections: (1) education in

Saudi Arabia and (2) the social studies curriculum at the intermediate-

school level in Saudi Arabia. The first section is intended to famil-

iarize the reader with the educational system in Saudi Arabia. ‘The

second section contains a discussion of representative literature and

pertinent research concerning the intermediate-level social studies

curriculum in Saudi Arabia.

W

W

According to the Education Policy of the Kingdom of Saudi

Arabia (1978).

The purpose of education is to have the student understand Islam in

a correct comprehensive manner; to plant and spread the Islamic

creed; to furnish the student with the values. teachings and ideals

of Islam; to equip him with the various skills and knowledge; to

develop his conduct in constructive directions; to develop the

society economically. socially and culturally; and to prepare the

individual to become a useful member in the building of his

community. (Article 28. p. 10)

The preceding quotation illustrates the strong linkage between

and inseparability of religion and education in Saudi Arabia. Any



10

attempt to describe the goals or objectives of social studies or any

other discipline in Saudi Arabia without considering the Islamic

religion would be difficult. if not impossible. To enhance the

readerWs understanding of the study. a brief background of Saudi Arabia

and its educational system is provided in the following pages.

111mm

Saudi Arabia is a kingdom in southwestern Asia. with an

estimated area of 865.000 square miles (2.240.000 square kilometers).

The population. about one-fourth of which is nomadic. was estimated by

the Saudi Central Department of Statistics to have been 7.012.642 in

1980 (Encxclnned1a_anittanica. 1982. Vol. 16. p. 275). In 1983. the

population was estimated to be 9.188.000 (Encyc19ped1a_Bnittaniga_BQQk

QM. 1984. p. 611).

Saudi Arabia became a political entity in 1932 following almost

30 years of regional wars (Al-Sadhan. 1980). Saudi Arabia is one of

only two Arab countries without a direct colonial experience (the other

is Yemen). As a result. until mid-twentieth century. most of its

society. with the exception of the western and. to a lesser extent. the

eastern peripheries of Arabia. remained virtually imprisoned in the

hinterlands of the Arabian Peninsula (Ibrahim. 1982).

Saudi Arabia constitutes almost four-fifths of the Arabian

Peninsula. The hot. dry climate produces temperatures above 120

degrees Fahrenheit in the summer. Winter temperatures drop below

freezing in central and northern Arabia. and frosts are fairly comnmuiin

these regions (Walpole et al.. 1971). In much of the kingdom. annual
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precipitation averages about three inches. The principal exception to

the dry climate is the mountainous Asir region in the southwest corner

of Saudi Arabia. where the annual rainfall approaches 20 inches (Wells.

1976).

IbLEducamnaLsttemJn

SaudLALabJA

Article 28 of the Educational Policy of the Kingdom of Saudi

Arabia (1978) emphasizes the importance of education in developing the

society economically. socially. and culturally and in preparing the

individual to become useful in building his community. Recognition of

the importance of education stems from the time of the prophet Muhammed

(570-632 AJL). who inspired Moslems to place a high premium on educa-

tion and stressed the importance of lifelong learning. Massialas and

Jarrar (1983) maintained that

Islam placed a very high premium on education. In fact the first

verse that was revealed to the prophet Mohammad was "Read. in the

name of Thy Lord and Cherisher who created--who taught the use of

the pen!’ From that time on. education and the pursuit of knowl-

edge was a theme that was stressed in the faith. through verses in

the Holy Koran. and through the sayings of the prophet. The latter

urged Moslems to "seek education from cradle to grave." Another of

the famous sayings of the prophet was "seek knowledge. even if it

be in China. for the pursuit of knowledge is obligatory for every

Moslem. man or woman)‘ These sayings by the prophet reveal two

very essential principles of modern education: The concept of

lifelong education and that of the democratization of education by

making it available to men and women equally. (pp. 8-9)

IhLEbllmnbianBamf

mmummm

It is impossible to study education in any Islamic nation

without considering the close relationship between religion and
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education because the two are inseparable. Saudi educational

authorities place strong emphasis on Islamic studies and the Arabic

language. Islami: studies and Arabic language constitute a large

portion of the school curriculum. In describing this aspect of the

curriculum. Massialas and Jarrar (1983) compared Saudi Arabia to other

Arab States. They stated:

and

Saudi Arabia has the highest requirement in Islamic studies and in

Arabic with a total of 108 and 113 periods per week. respectively.

for the three levels of education. primary. intermediate. and

secondary. In other words. 108 instructional periods per week are

devoted to Islamic studies in grades 1 through 12. (p. 79)

Wassie (1970) confirmed the strong linkage between education

religion in Saudi Arabia. He stated:

The study of Islamic beliefs is accordingly basic to our educa-

tional system since it is through this that the new generations

come to understand their duties towards God and man and also become

acquainted with their own heritage and glorious past. This may

explain why we lay so much stress on the study of Islam and Islamic

history in our teaching and in our plans for education. (pp. 24-25)

In describing the general educational principles and philosophy

of Saudi education. Towagry (1973) maintained that the instructional

system is characterized by an overall philosophy of religious sociali-

zation. He further stated:

Religious socialization encompasses two equally crucial aspects:

training and indoctrinating of the citizens of the country in the

principles and duties required by the religion of all good Moslems.

to train and socialize them into the faith of their forefathers and

countrymen; and developing academic skills. for the purpose of

furthering the objectives of the nation-state in all areas: ulti-

mately to the greater strengthening of a Moslem state. (pp. 5-6)
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In 1926. the Directorate General of Education was formed by

King Abdulaziz Ibn Saud. with Egyptian advice and assistance. Before

1926. formal education had been conducted entirely according to Islamic

tradition. and beyond the elementary level it was available to only a

small segment of the male population (Walpole et al.. 1971).

Before the General Directorate was formed. traditional

education was the dominant type. At the center of the traditional

system was the Kuttab. or Koranic elementary school. The curriculum of

the Kuttab was based onlnemorizing the Koran. with secondary emphasis

on reading and writing (Lispky. 1959).

The establishment of the Ministry of Education in 1953 marks a

new era in the history of educational development in Saudi Arabia. As

late as 1955. there were only three secondary schools in the entire

kingdom. with a total enrollment of fewer than 3.000 students. 'The

country had no girls' schools at all. and no universities (Ibrahim.

1982). Because of high oil revenues. an impressive growth in the

number of students took place. especially after 1972. Table l summar-

izes this educational development.

W

The most promising aspect of education in Saudi Arabia is

the education of girls. Parssinen (1980) emphasized the importance of

education as an element in changing the role of women. He asserted:
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Parity participation for women in the multiple aspects of modern

life is therefore fundamentally dependent upon the provision of

access to education. While the availability of education for women

may not lead immediately or inevitably to change. its absence

definitely precludes this possibility. (p. 154)

The year 1960 marked an important and courageous step in the

development of education in Saudi Arabia. In that year. the first

girls' school was opened. against the will of Saudi Arabia's arch—

conservative religious establishment (Ibrahim 1982). When girls'

schools opened. even military protection was necessary. Many people in

the "localities concerned believed that education could only"corrupt'

girls and weaken their religious fafuv'(Massialas & Jarrar. 1983.

p. 245).

Hobday (1978) pointed out that when King Faisal began to reform

the educational system and to introduce education for girls. the first

schools were stoned and the National Guard had to be called out to

restore order. Parssinen (1978) credited the late King Faisal with

introducing and developing girls' education in Saudi Arabia. He wrote:

"Despite the valuable contributions of others. the introduction and

development of education for women in Saudi Arabia can be credited in

large measure to the enduring interest. commitment. and influence of

the late King Faisal" (p. 154).

Tibawa (1972) discussed the implications of the introduction of

girls' schools:

A generation ago. state schools for girls were unthinkable; now

they are a vigorous reality. The economic and social change

alluded to earlier was bound to lead to this development sooner or

later. But to use official terminology again. the female education

introduced was of a type "compatible with the country's religious

position and Arab tradition." (p. 182)
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The educational system in Saudi Arabia provides the following

types of instruction (Educational Statistics of Saudi Arabia. 1981-82):

1. Kindergarten

2. General education. which covers three stages: (a) elemen-

tary stage (grades 1-6). (h) intermediate stage (grades 7-9). and

(c) secondary stage (grades 10-12)

3. Technical education (industrial. commercial. and

agricultural)

4. Other types of vocational and technical education (nursing.

tailoring. etc.)

5. Teacher training

6. University and higher education

7. Special education

8. Adult education and combating of illiteracy

IWQW}

Intemediatefishmls

The social studies curriculum at the intermediate-school level

in Saudi Arabia includes history and geography. At the secondary-

school level (grades 10-12). the social studies curriculum is expanded

to include psychology and sociology. in addition to history and geog-

raphy. All four disciplines are taught separately as social science

subjects.

‘Two hours per week are allocated to each subject. Most indi-

viduals who teach history also teach geography. especially in small
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schools. However. the content of each subject is organized separately.

The term "social studies" has not been used in or assimilated into the

Saudi educational system to denote a professional field of study.

The content of the social studies curriculum in Saudi Arabia

comprises government documents and textbooks. These documents and

textbooks contain the goals and objectives of social studies programs.

Al-Ajroush (1981) maintained that "the content of the social studies

program is still fixed. and there is little provision for flexibility"

(p. 184).

W0

We

The social studies curriculum at the intermediate-school level

in Saudi Arabia. as stated in the curriculum guide for boys (Ministry

of Education. 1971). includes the following goals:

1. Aid in cultivating integrative spiritual. social.

sentimental. and intellectual aspects among the youth.

2. Aid in the upbringing of a good citizen with an obligation

to Islamic virtues.

3. Bring out the powerful position of Saudi Arabia as the

center of the Islamic world and explain the role it has played in

serving the Islamic religion throughout several periods. especially the

Renaissance.

4. Enlighten students about their country's Islamic and inter-

nationally great culture to stimulate them to devote themselves to the

service of their country.
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5. Develop students' sensitivity toward the society's educa-

tional. economic. and social problems and prepare them to participate

in solving those problems.

6. 1Strengthen students to achieve the Islamic aims and goals

that promote ideal sentiments among students toward their brothers in

Islam. and to stimulate them to become proud of Islam.

7. Develop spiritual. economic. and social cooperation among

Islamic and Arabic countries.

8. Bring out Islamic and Arabic issues with emphasis on the

Palestinian issue.

9. Arouse Islamic awareness to resist Zionism. imperialism.

and destructive ideologies.

10. Bring out the country's natural resources and the i mpor-

tance of its location and emphasize its positive political and economic

role in the world.

11. Develop an understanding of the benefit of historical

events in order to follow successful experiences and avoid failures.

12. Develop students' abilities to associate reasons with

results and to use a scientific approach to thinking. which is based on

the discovery of facts and events and the establishment of comparisons.

13. Develop geographical skills.

In reviewing the latest available editions of the six social

studies textbooks used in Saudi intermediate schools (Al-Bakri 6

Aljali. 1978a. 1978b; Ibrahim et al.. l978.'l980a. 1980b; Al-Bakri
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et al.. 1980). it was found that the authors emphasized the following

reasons for teaching social studies:

1. To create active participation in building the Saudi State

(citizenship education).

2. To engender pride in students about their nationalism. as

well as Islamic unity.

3. To comprehend the greatness and power of God by studying

the interaction between human beings and their environment.

4. To connect historical events with the present religious.

social. cultural. and political situation. emphasizing an analytic

approach.

5. To develop needed skills like map reading.

WW

At the intermediate-school level in Saudi Arabia. social

studies goals lack clarification. which usually leads to confusion

about the purposes of social studies. In describing the possible

outcome of such a situation. Price (1968) asserted:

Confusion of purposes of the social studies has led. in some

instances. to the teaching of subject fields as ends in themselves.

not as resources which can be used to equip students with ways of

thinking. feeling. and acting which can enable them to behave more

effectively and with greater understanding and satisfaction. In

other instances. lack of clarity as to purpose has led to a

different kind of problem. History. for example. has been taught

as myth for the indoctrination of students in the prejudices of

their own communities. Geography has been taught as the listing of

places on a map. or the learning of names of physical phenomena. or

as a description of foreign places and peoples with emphasis upon

long since departed esoteric features. (p. 35)
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One of the main problems with Saudi Arabia's social studies

curriculum is the failure to put theory into practice. Classroom

teachers devote little attention to the practical aspects of social

studies. Preston (1968) emphasized the need to link what the child

learns with real life. He stated:

If the child is to grasp the importance of what he learns in social

studies. he must see how it relates to the rapidly changing world

of today. 'This does not mean that we should exclude study of the

past and remote places. It simply means that social studies should

form obvious links between those societies studied and theluunming

world which the child observes about him. (p. 4)

The gap that exists between theory and practice in education in

the Arab world (and the social studies curriculum in Saudi Arabia is no

exception) was described by El-Ghannam (1980). He maintained that:

Whatever the educational goals may be on paper. the central

problem regarding these goals in the Arab States is the gap that

separates them from practice. This problem. also reflected in the

quantity and quality of the education system's output. was on the

agenda of the two regional meetings organized by the UNESCO

Regional Office for Education in the Arab States (UNEDBAS). in

collaboration with the IBE. in Beirut (1977) and Cairo (1978L. The

deliberation of these meetings resulted in the identification of

the following reasons:

1. As a rule. goals are written in general statements. not in

terms of behavioural outcomes.

2. New goals are frequently copied from advanced countries and

used as "window-dressing" in an education system. without careful

examination of the real need for them. the resources available for

implementing them. or the kinds of changes in the forms. tools.

materials. and techniques of education that they might require.

3. Objectives are only reflected in the school syllabuses

rather than in the totality of the education system with its admin-

istration. organization. extracurricular activities. internal and

external relations. and school facilities and services. When

objectives are adopted they are not accompanied by necessary

changes in the educational structures. content and methods. and as

a result of this. contradictions and disparities continue to exist

between old structures. content and methods and the newly adopted

objectives.

4. Educational inputs are usually not commensurate with stated

goals and objectives. especially in the poorer countries.
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5. A proper evaluation system to check whether these objec-

tives are fully achieved is lacking.

6. Goals are beyond the capability of the formal education

system to achieve and fulfill. particularly if they are tradi-

tional. Unless other educational resources. ixm. non-formal modes

of education. are mobilized to complement the efforts of the formal

education system. educational goals will remain slogans.

7. There is a lack of democracy in administering education

systems and deciding about objectives and about suitable means for

their implementation. The act of translating objectives into edu-

cational pl ans and programmes and specific classroom behaviours

will not achieve the desired results if it is not performed in a

democratic way involving all those concerned in education at vari-

ous levels.

The last two points are considered the main factors that could

help to close the gap between theory and practice. It is important

here to stress that the poor Arab States. with limited potential

and resources. need the help of their more affluent sister-States

in order to realize their educational objectives. (pp. 63-64)

The reasons El-Ghannam cited for the gap that exists between

theory and practice denote the measures that could be taken to help

narrow that gap. The third reason goes to the heart of the issue of

the present study. The goals and objectives of social studies cannot

be effective if they are only reflected in the school syllabuses.

rather than throughout the entire educational system.

Wk:

Wesley and Cartwright (1968) described social studies textbooks

as one of the most important tools for teaching:

Textbooks perform several very important functions. 'They provide

logical and appealing organizations; they suggest common cores of

content; they furnish common bases for the learning of various

skills by the pupils; while they seldom blaze completely new

trails. they do provide a highway for carrying better practices to

all the schools. Their pictures. maps. and other illustrative

materials are convenient and usually well integrated with the

context. (p. 222)
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Palmer (1965) indicated several changes that need to be made in

writing social studies textbooks. He pointed out three areas in which

improvements are urgently needed. These are:

1. More extensive use of the content of such social sciences

as economics. sociology. anthropology. and social psychology

2. More scholarly. up-to-date. accurate. and realistic text

materials

3. Frank and direct consideration of controversial issues (p. 167)

At the intermediate-school level in Saudi Arabia. social

studies textbooks fail to perform some of the functions described by

Wesley and Cartwright. For example. the Saudi social studies curricu-

lum at the intermediate-school level devotes little attention to vari-

ous skills such as developing reading and writing ability and locating

and organizing information from books and other sources. In their

present form. social studies textbooks at the intermediate-school level

in Saudi Arabia lack several of the important improvements recommended

by Palmer (1965L

The content of the intermediate—level social studies textbooks

is organized and taught separately. Information on selected events and

historical figures is arranged chronologically in history texts. In

geography textbooks. a horizon-expansion approach is applied. starting

with Saudi Arabia. Arab countries. Islamic nations. and selected

countries of Asia. Africa. and America in a sequential arrangement.

An exception to this arrangement is the physical geography textbook.

which is used in the seventh grade.
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The following paragraphs contain a brief description of the

content of the social studies curriculum at the intermediate-school

level in Saudi Arabia.

.H1519£¥_1£XIDQka.--

,Sexenth_gnade: Ancient Arabian history and the biography of

the prophet Muhammed. Under this title are the following subjects:

1. The ancient history of the Arabian Peninsula and its people

2. The biography of the prophet Muhammed

,Eighth_gnade: Islamic world history. Under this title are the

following subjects:

1. The orthodox caliphs

2. The Umayyad. Abbasydis. and other independent caliphates

3. The Moslem struggle against the Crusaders and Mongolians

4. The Islamic civilization and its influence on the European

Renaissance and geographical discoveries

Njnjh_gnade: History of the kingdom of Saudi Arabia. Under

this title are the following subjects:

1. The Ottoman Empire

2. The Saudi state

3. The Palestinian issue

WISE-"-

Sexenth_gnade: Principles of physical geography. Under this

title are the following subjects:

1. The foundations of physical geography: the earth. external

surface. climate. natural plants. and animals
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2. Application of the study of physical geography to the

Arabian Peninsula

,Eightn_gnade: Islamic world geography. Under this title are

the following subjects:

1. Arab countries in Asia and Africa

2. Islamic countries in Asia. Africa. and Europe

NW: Geography of the kingdom of Saudi Arabia and

other countries. Under this title are the following subjects:

1. Physical geography of Saudi Arabia

2. Human geography of Saudi Arabia

3. Economic geography of Saudi Arabia

4. Administrative districts of Saudi Arabia

5. The friendly countries of Asia. Africa. Europe. North

America. and South America

1802mm

An examination of the intermediate-level social studies text-

books currently being used in Saudi Arabia. as well as a review of the

related literature. revealed that Saudi Arabian social studies teachers

are not using a wide variety of teaching methods. Al-Ismaeel (1981)

concluded that "currently. social studies teachers in Saudi Arabian

secondary schools do not employ a wide variety of teaching strategies

within their classrooms" (p. 85). Jabar (1981) noted that "the method-

ology of teaching geography in Saudi Arabia is heavily concentrated on
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memorization. The teacher asks the student to memorize the facts and

figures. rather than to think critically” (p. 6).

Al-Ajroush (1981) cited the following trends in social studies

curriculum and teaching objectives in Saudi Arabia:

Teaching of social sciences no longer depends [only] on

presentation of historical. geographical. economic. or social

information. separated from each other. but it connects these

subjects together and to other school subjects. In this area it is

important to rely on the student's personal abilities and skills to

assimilate scientific facts and apply them clearly to develop his

personality and maintain healthy relations with others as a good

citizen.

The sources of knowledge should be different in nature and

great in number. Sources should be of the useful kind. and the

student should use the greatest possible number of them. These

sources include actual sighting. reading of books and handwritten

references. pictures. charts. maps. and movie or TV films. which

can be very useful if they are well chosen. (p. 148)

It should be pointed out that there may be a contradiction

between the conclusions of researchers like Al-Ismaeel (1981) and Jabar

(1981). and the statement by Al-Airoush (1981). Although the 1977

report on progress achieved in curriculum development in Saudi Arabia.

which was cited by Al-Ajroush. indicated that social science teaching

no longer depended solely on the presentation of historical and

geographical facts. Al-Ismaeel and Jabar noted the absence of many new

trends in teaching social studies. Such a contradiction confirms the

earlier assertion that the Saudi social studies curriculum still

suffers from a gap between theory and practice.

Summary

The purpose of this chapter was to familiarize the reader with

education in Saudi Arabia. Related literature concerning the geography
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of the country. the philosophical base of education. the development of

education. education of girls. and the structure of the educational

system in Saudi Arabia was discussed.

The second section of this chapter dealt with pertinent

literature on the intermediate-level social studies curriculum in Saudi

Arabia. Specific topics of concern were social studies goals in Saudi

Arabia. social studies status in Saudi Arabia. social studies text-

books. and methods of teaching social studies.

In the next chapter. a review of literature concerning social

studies in the United States of America is presented.



CHAPTER III

REVIEW OF LITERATURE

11111121111911.1211

The literature reviewed in this chapter is primarily on social

studies in the United States. The field of social studies has been

researched more extensively in the United States than in any other

nation. with the possible exception of the Soviet Union and its satel-

lites. However. it is difficult to gain access to the latter research.

Literature related to social studies in Saudi Arabia was already dis-

cussed in the second section of Chapter II.

The review of literature in this chapter is organized into

three sections: (1) definitions and conceptual frameworks of social

studies. (2) concepts of citizenship and citizenship education. and

(3) goals and objectives of social studies.

WWW:

WM:

Worldwide. social studies is perceived as largely an American

concept (Mehlinger. 1979. p. 3). The term "social studieS" was

invented as a label for selections from the social sciences which were

organized suitably for the general education of elementary- and

secondary-school children and youth (Thomas 6 Brubaker. 1971. p. 102).

27
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The term "social studies" received its first official sanction

in the 1916 report of the Committee on the Social Studies of the

National Education Association's Commission on the Reorganization of

Secondary Education (Bining & Bining. 1952). That report affected the

shaping of social studies in the United States. Cogan (1976) stated:

In 1916. the National Education Association issued a report sug-

gesting a scope and sequence pattern for secondary school social

studies instruction which influenced the direction of social

studies education until the past decade. (p. 294)

In 1921. social studies was given a more assured status when

teachers in the social subjects named their new organization the

National Council for the Social Studies. Henceforth. "social

studies" became the accepted term by which to designate the school

subjects that deal with human relationships.

W013:

In regard to defining social studies. Kennedy (1979) stated:

It is legitimate to ask how important it is to define the

social studies. Is it not simply an academic question to be tossed

back and forth between members of the academic community? While

this may in fact happen. I would like to suggest that it is a

crucial area of thought for the classroom teacher.. . .

The way in which social studies is defined will determine what

will be taught in the name of social studies. For example. it is

obvious that the classroom following a reflective-inquiry approach

will be vastly different from one following the approach of citi-

zenship transmission. In the end. it is the teacher who will

define what social studies is in his or her classroom. (pp. 11. 21)

Kennedy believed that the field of social studies is what

classroom practice tells us it is. rather than what scholars in the

field agree that it is. He argued that any definition of social

studies must start with practice rather than theory. In practice.
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social studies is generally seen as a number of single disciplines

taught either as separate units or in an integrated fashion. Kennedy

maintained that:

Social studies as a subject is not an independent body of knowledge

but gains its status from the contribution made by specialist [sic]

social studies disciplines.. . . In this sense social studies is

what I would call discipline-dependent; there is no social studies

without inputs from the various disciplines. (p. 10)

Kennedy used the concepts of superordinate and subordinate

categories to illustrate his point further. as shown in the following

diagram:

SOCIAL STUDIES ————-> (superordi nate term)

//
History Geography Economics. etc.-—-—>(subordinate terms)

What Kennedy suggested is that the social studies have as a baseline

the social studies disciplines. sometimes referred to as social

sciences.

Unlike Kennedy. Barr et a1. (1977) worked from the premise that

the field of social studies is what scholars in the field agree that it

is. They stated. "On the basis of agreement in the field. it is

defensible to talk about a field called social studies" (p. 69). Barr

and his co-authors defined social studies as "an integration of
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experience and knowledge concerning human relations for the purpose of

citizenship education" (p. 69).

According to Wesley and Wronski's (1964) definition. "the term

social studies indicates materials whose content as well as aim is

predominantly social. The social studies are the social sciences

simplified for pedagogical purposes" (p. 3).

Wronski (1976) distinguished between definitions of social

sciences and of social studies. He wrote:

The social sciences are foundations of the social studies in three

distinctive ways. First. the social sciences are primary sources

of the content of social studies: the concepts. generalizations.

and methods of inquiry. Second. the social foundations of curricu-

lum planning in the social studies draw data from the social sci-

ences related to social values. problems. changing conditions and

our democratic heritage. Third. the psychological foundations of

curriculum planning in the social studies draw from the social

sciences related to social processes learning. child development

and other psychological methodological aspects of instruction.

(p. 4)

In his attempt to synthesize and define social studies. Wronski

stated:

In contrast with the social sciences. the social studies are

designed primarily for instructional purposes. They include those

substantive portions of human behavior as well as those procedural

modes of inquiry that have been selected and adapted for use in

the schools or other instructional situations. The term social

studies indicates materials whose content and aim are predominantly

social. The social studies utilize the substantive and procedural

aspects of the social sciences for pedagogical purposes. (p. 7)

Shaver (1967). on the other hand. viewed social studies as

. . . that part of the school's general education program which is

concerned with the preparation of citizens for participation in a

democratic society. Social studies is not. then. simply an off-

shoot of social science with content to be dictated by the inter-

ests and desires of academicians in the social sciences and his-

tory.(p..589)
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As evidenced by the foregoing attempts to define social

studies. lack of agreement among educators existed. In this regard.

Engle (1980) identified three main reasons for the lack of agreement

among educators concerning social studies definitions. The first

reason is the ambiguity regarding social studies goals; the second is

the lack of clarity in the relationship between social studies and

social sciences; the final reason is the lack of distinction among

educators between the role of scholarship and the role of teaching.

W

In the past two decades. several classifications of social

studies goals have appeared in the literature. Various such models are

discussed in the following pages.

mm:

In 1965. Joyce classified the goals of social studies into

three dimensions: (1) humanistic education to help the child compre-

hend his experience and find meaning in life. (2) citizenship education

to prepare each child to participate effectively in the dynamic life of

his society. and (3) intellectual education to help the child acquire

the analytical ideas and problem-solving tools developed by social

science scholars. Joyce maintained that the three objectives are

compatible and that educational activities can be designed to achieve

all of the goals concurrently. even though. in the past. activities in

the three areas have often been irrelevant and conflicting. Joyce

stated:
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The tools for accomplishing the three—fold objectives reside in the

social sciences. As we help the child to learn the tools of

social. economic and political analysis prevailing in the social

sciences. we also help him to examine the social world about him.

lead him to face social problems. and help him to comprehend his

experience. As he grows in ability to apply the concepts of social

science to his own experience and to contemporary society. his

social world will become more comprehensible to him and he will be

better able to participate rationally as a citizen. (p. 3)

Later. Joyce (1972) published a second statement that incor-

porated many ideas from his earlier work. In the second statement.

Joyce substituted social education for citizenship education and

replaced humanistic education with personal education. He also main-

tained that the three dimensions he formulated are compatible with the

activities designed to teach the social studies. Joyce highlighted the

three dimensions as follows:

Intellectual education: To identify and solve social problems.

a person must know how to use the analytical ideas and problem-solving

tools developed by scholars in the social sciences.

Social education: The content and procedure involved in the

social studies can prepare a child to participate effectively in his

society.

Personal education: Through exploring culture. society. and

the individual. a child can come to comprehend his experience and find

meaning in it.

Joyce maintained that the purpose of intellectual education is

to introduce children to the social scientist's mode of thinking. He

argued that a social studies curriculum concerned only with citizenship

or with the current life experience of the child cannot fulfill the
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school's intellectual character. According to Joyce. the purpose of

social education is to prepare citizens who can perpetuate and improve

their society. whereas the purpose of personal education is to help the

child sort out the confusion of the social world and thus find meaning

for and comprehend his life.

Ih§_B£uhaK§£_Ensltinn

In 1967. Brubaker classified social studies goals into "major-

ity" and "minority" positions. He referred to these two positions.

respectively. as citizenship education (good citizenship) and social

science inquiry. He stated:

Some consider these goals to be logically compatible; others do

not. Those who emphasize good citizenship as the primary goal

usually talk about the teaching of values and attitudes; those who

see social science inquiry as primary are inclined to deal more

with methods of investigation. questioning whether or not values

can be taught. (p. xi)

In discussing the two positions. Brubaker maintained that they

are inextricably related. He further pointed out that whether critical

thinking is compatible with good citizenship depends on the way in

which one defines good citizenship:

If it is defined as "a belief in the superiority of the American

way of life in all thingsfl'itzis not compatible with critical

thinking. If. on the other hand. it is defined so that free

inquiry into even the things that a society values most is wel-

comed. then critical thinking and good citizenship are logically

compatible.(p.l6)

IbejanthnLSbemisltadimps

Barth and Shermis (1970) maintained that three traditions

exist for viewing social studies. The three traditions used by the
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authors were (1) citizenship transmission. (2) social science. and

(3) reflective inquiry. Although they accepted citizenship as the

overriding goal of social studies. the authors still maintained that

"as diverse as are the philosophical assumptions of social studies edu—

cators. it seems clear that all of them think of the social studies as

a means of achieving citizenship” (p. 744). Barth and Shermis believed

that although the overriding goal of social studies is to provide a

means of achieving citizenship. "within the social studies there have

developed three competing traditions which appear to be conceptually

distinct and which prescribe three different modes of selecting and

organizing content and teaching" (p. 744).

Lantz (1973) described the purpose. content. and method of

each tradition identified by Barth and Shermis:

The purpose of "citizenship transmission" is to "inculcate in youth

a constellation of culturally approved traits"; the method is a

mixture of description and persuasion";1and content is composed of

"facts. principles. beliefs. and theories of a consensus of

authorities)” ‘The purpose of the "social science" tradition is to

"acquire knowledge"; the method is to "transmit certain selected

concepts from one or more of the social science disciplines"; the

content is composed of social science concepts and modes of

inquiry. The purpose of the third tradition. "reflective inquiry)‘

is to help students "acquire practice in making decisions which

reflect significant social problems and which presently affect them

or are likely to affect them"; the method is inquiry. defined as

"sensing significant problems and seriously searching for satisfac-

tory answers"; and the content is "whatever is needed to solve a

problem)‘ 1h concluding. the authors maintained that although

teachers may incorporate elements of all three traditions. this

"indiscriminate mixing" is not necessarily in the best interests of

studentsJ'(pp.14-15)

In 1977. Barth and Shermis's three traditions were analyzed in

a book entitledW019: by Barr et al. The book's

authors distinguished among three social studies traditions. using the
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following figure (Figure l) to illustrate the purpose. method. and

content of each tradition.

Shaver (in Barr et al.. 1977) asserted that "the categories are

a means of analyzing. not organizing. the field; once the analysis is

done. the major task of organization remains" q» 116%. Fair (in Barr

et al.. 1977) maintained that "what the Bulletin authors give us is a

clarification of the field at present. not relief from further

research. Still. clarification itself is an achievement" (p. 106).

IbLIbummndjLubakeLDJmeusts

In 1971. Thomas and Brubaker proposed four dimensions for view-

ing social studies goals:

1. Reconstructionist versus conservationist

A reconstructionist is a person bent on building a new order based

on new educational policies and new programs of social. political.

and/or economic action. He focuses primarily on the shortcomings of

existing conditions. His commitment is to changing these condi-

tions. The school's social studies program. in his view. is to

serve as an instrument of such change. In contrast. a conservation-

ist is a person whose main aim is to keep the major part. if not

all. of the status quo intact. His emphasis is on the desirable

aspects of the present social order. He has made a commitment not

to attempt major changes that would destroy what is essential in the

present system of economic. political or social arrangements.

(pp. 87-88)

2. Inquiry versus authority

At the extreme of inquiry end of the line. we would find individuals

who refuse to accept at face value what anyone tells them is the

truth about a social phenomenon. Inquirers are skeptics. They

feel they must personally investigate each facet of the issue in

order to arrive at a proper answer. They take great pains to define

terminology. to formulate questions. to check the validity of data-

gathering techniques. to evaluate statistical methods. to phrase

conclusions in cautious terms and the like. At the other extreme

are individuals who. without question. accept as true what is told

them by an "authority." Different individuals place their
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2 3

 

Social Studies

Taught as Citizen-

ship Transmission

Social Studies

Taught as Social

Science

Social Studies

Taught as Reflec-

tive Inquiry

 

Purpose Citizenship is best

promoted by incul-

cating right values

as a framework for

making decisions.

Citizenship is

best promoted by

decision making

based on mastery

of social science

concepts. pro-

cesses. and prob-

lems.

Citizenship is best

promoted through a

process of inquiry

in which knowledge

is derived from

what citizens need

to know to make

decisions and solve

problems.

 

Method Transmission:

Transmission of

concepts and values

by such techniques

as textbook. reci-

tation. lecture.

question and answer

sessions. and struc-

tured problem-

solving exercises.

Discovery: Each of

the social sciences

has its own method

of gathering and

verifying knowl-

edge. Students

should discover

and apply the meth-

od that is approp-

riate to each

social science.

Reflective Inquiry:

Decision making is

structured and dis-

ciplined through a

reflective inquiry

process which aims

at identifying

problems. and re-

sponding to con-

flicts by means of

testing insights.

 

 
Content

 
Content is selected

by an authority

interpreted by the

teacher and has the

function of illus-

trating values.

beliefs. and atti-

tides.  
Proper content is

the structure.

concepts. problems.

and processes of

both the separate

and the integrated

social science dis-

ciplines.  
Analysis of indi-

vidual citizens'

values yields needs

and interests that.

in turn. form the

basis for student

self-selection of

problems. Problems.

therefore. consti-

tute the content

for reflection.

 

Figure l.--Purpose. method. and content of three social studies

traditions.

Arlington. Va.:

1977) pa 670)

(From Barr et al..

National Council for the Social Studies.
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confidence in different authorities. For some the authority is a

parent. for others a teacher or priest or pastor. and for still

others a newspaper. book (textbook. Bible. Koran. Upanishad) or

technical journal. (pp. 95-96)

3. Social analysis and/or socialization

[Through social analysis] the pupil learns to identify significant

social phenomena. to observe them accurately. to define and classify

their characteristics. to contrast and compare the classifications.

and to draw generalizations and inferences. However. he does not

concern himself with which social values are most praiseworthy or

which solutions to social problems are the most desirable.

[Socialization means] an individual's adopting attitudes and actions

approved and encouraged by his society. He becomes a good citizen

or worthy member of society. (pp. 99-100)

4. Knowledge and/or action

At one extreme. we have the individual who believes that education

is properly an intellectual activity and that the school is not a

training center for either present or future activism. At a further

point along the scale toward action. we find those people who

consider immediate social behavior an essential part.of the social

studies program. (pp. 105-106)

Wand

WM

Brubaker. Simon. and Williams (1977) proposed a five-position

model for analyzing social studies curriculum and instruction. The

model is an extension of two previously discussed models. the Brubaker

(1967) model and the Barth and Shermis (1970) model. The following

series of questions guided Brubaker et ale inquiry into the nature of

the five-position model:

1. What provision is made for citizenship education?

2. What assumptions are made about the social and intellectual

maturity of the pupil?
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3. How is the content of the curriculum selected?

3.1. What constitutes the body of knowledge for the

curriculum?

3.2. What are the sources of content for the curriculum?

4. How is the content of the curriculum utilized?

4.1. What is expected of teachers in dealing with the

content of the curriculum?

4.2. What is expected of students in dealing with the

content of the curriculum?

4.3. What is expected of significant others (e.g.. pro-

fessors in academic disciplines. publishers) in

dealing with the content of the curriculum?

5. How is evaluation of pupils and teachers with regard to

curriculum objectives accomplished? (pp. 201-202)

The Brubaker et a1. framework includes the following five positions:

The first position is sgc1a1_sIud1es_as_knguledge_g£_the_past

W. The advocates of this position

believe that history should be the major and/or integrating focus of

study and that emphasis on sound knowledge and understanding of the

past will serve as an effective guide to good citizenship.

The second position is sgc1a1_s1ud1es_as_a_student_§entened

,tnaditign. At the heart of this position is the student. who should be

nurtured in his natural growth. The learner is viewed as the source of

all content in the social studies program. The content of this tradi-

tion begins with the personal experience of the student.

The third position is s0c1a1_stud1es_as_netlectixe_innu1£¥-

In this position. the emphasis is on process over product and on creat-

ing conditions whereby students can inquire into beliefs. values. and
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social policies. as well as assess the consequences and implications of

possible alternatives.

The fourth position is sQg1a1_s1udies_as_stnugtune_gi_the

discipline. Support for this approach came from psychologist Jerome

Bruner. who asserted that any subject can be taught to any child at

virtually any age in some "intellectually honest form."

The fifth position is sgg1a1_s1udiea_as_sgc19;pglitigal

jnyglyemuuu; According to this position. a student can be active as a

decision maker in school and outside it. whereas the good teacher is

one who facilitates this involvement and is personally active himself.

In 1982. Cherryholmes used an approach similar to the fifth

position of the Brubaker et a1. framework. His approach focused on

discourse and criticism in the social studies classroom. According to

Cherryholmes. the purpose of this approach is not to lead to value-free

knowledge but instead to analyze and scrutinize existing values with

the goal of emancipating individuals from social institutions that are

historically and culturally conditioned. He argued that the proper

outcome of social studies should not be merely to educate students

about social institutions and processes but also to help emancipate

them from these institutions' views of the world. He identified the

following characteristics necessary for classroom criticism and dis-

course:

A preliminary set of characteristics necessary for classroom

criticism and discourse in the critical mode have been proposed.

They include the teacher's commitment to criticism and discourse.

the communication of characteristics and norms of discourse to

students. the mutual enforcement of the norms of discourse in the

classroom. the movement between non-dialectic and dialectic in



4O

classroom interaction. making valid arguments and evaluating the

quality of arguments. and searching for alternative interpretations

of social phenomena that are critically acceptable. (p. 70)

WW

Bayer and French (1965) emphasized the importance of developing

good citizenship through education. They wrote:

Certainly one of the most fundamental purposes of any educational

system is to enable a society to perpetuate itself. This requires

more than a transmission of knowledge and the structure and method-

ology underpinning that knowledge. It requires also the develop-

ment in youngsters of the traits of good citizenship in the most

active sense.(p.34l)

The task of educating competent citizens is one of the most

important challenges faced by any society. Gross and Zeleny (1958)

described the role of citizenship education as follows:

To survive. every society expects the younger generation to learn

the ways of that society and to acquire the ability and the will to

help that society meet the challenges of the future. More specifi-

cally. every society desires to preserve its cultural heritage and

to enrich it; it wants its members to share the sacrifices neces-

sary to continue the existence of its institutions. and to partici-

pate in ensuring and improving the group welfare. In primitive

societies. the individual adjustments to the society's expectancies

are learned "naturally" through daily face-to-face communication;

but in modern industrial societies formal educational institutions

are established to achieve the more complicated "adjustment"

required. In either type of society. this process of learning is

civic education. In our society it is commonly called education

for democratic citizenship. (p. 12)

Citizenship education is a major responsibility of the social

studies teacher. Although teachers in all curriculum areas share this

responsibility. the nature of the social studies content lends itself

uniquely to citizenship education. Brubaker (1967) maintained that

"one does not have to read far into the literature concerning social
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studies objectives to discover that good or effective citizenship is

the primary goal prescribed by most writers" (p. 1).

"Some educators say that citizenship education is the 'over-

arching goa1' of the social studies; others equate citizenship educa-

tion with the social studies" (Morrissett. 1981. p. 15). Barr et a1.

(1977) identified four objectives that. if reached. would accomplish

the overarching goal of citizenship education. These objectives are:

1. Teaching students about what is called in the liberal arts

tradition "the human conditionfi" including knowledge about the past.

present. and future.

2. Teaching the skills necessary to process information.

3. Developing values and beliefs.

4. Teaching students to apply what has been learned in active

social participation.

Many educators advocate placing the social studies in the

center of the school curriculum and consider citizenship education the

primary mission and overriding goal of social studies. Bening and

Bening (1952) asserted:

It is more important that the adolescent pupil be given training in

the principles of citizenship than that he should acquire a compre-

hensive knowledge of each or all of the social studies. John

Dewey. speaking of history in this connection. has rightly said:

"Whatever history may be for the scientific historian. for the

educator it must be indirect sociologyJ' In other words. the chief

purpose of teaching history in the public schools is to train

citizens and not to produce scientific historians. (p. 32)

Concurring with the preceding statement. Branson (1981) wrote:

The concept of citizenship. although it generally is considered to

be the single most important idea with which the social studies
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ought to be concerned. is not one which admits of easy understand-

ing. Therefore students need many opportunities to consider and

reconsider the concept. They should be encouraged to examine it

from a political science perspective. from a philosophical view-

point. and from the vantage point of economics; but they also need

to consider citizenship in historical perspective. One way to do

that--and a method which commends itself for use with students in

the upper elementary and secondary years--is the biographical. oral

history approach. (p. 531)

In advocating the biographical approach to understanding

citizenship. Branson maintained that this approach may be appropriate

for the

reasons:

1.

2.

3.

upper-elementary and junior-high-school years for the following

Interest in others and openness to new and different ideas are

then at a peak.

Voluntary reading is on the increase in those years. cresting

usually during the junior high school years. Further. the

reading interests of students then are very broad. including

biography and social relationships.

Research in political social ization shows that a person's basic

beliefs and long-lasting political attitudes are in the process

of formation during those years. (p. 529)

WW:

WW

After defining citizenship as "the rights. responsibilities and

tasks associated with governing the various groups to which a person

belongs."'Turner (1980) identified the following characteristics of

citizenship that need to be understood:

1.

2.

Citizenship is exercised by young and old alike. It involves

decisions. judgments and actions ranging far beyond such adult

activities as voting and paying taxes.

Citizenship is exercised specifically in relation to governing

or managing a group. Thus. while citizenship is an inherent

part of human sociability. not all social behavior is citizen-

ship behavior.



3.

43

Citizenship is exercised in many types of groups--including.

but not limited to. cities. states and nations. (p. 53)

Turner defined citizenship education as

learning and instruction directed toward the development of citi-

zenship competence" It consists of providing learning experiences

and opportunities to help students develop the basic competencies

that will enable them to participate effectively and responsibly in

process and group governance. (p. 54)

She further identified seven citizenship competencies:

1.

2.

Acquiring and using information (competence in acquiring and

processing information about political situations).

Assessing involvement (competence in assessing one's involve-

ment and stake in political situations. issues. decisions and

policies).

Making decisions (competence in making thoughtful decisions

about group governance and problems of citizenship).

Making judgments (competence in developing and using such

concepts as justice. ethics. morality and practicality in

judging people. institutions. policies and decisions).

Communicating (competence in communicating ideas to other

citizens. decision makers. leaders and officials).

Cooperating (competence in cooperating and working with others

in groups and organizations in order to achieve mutual goalsL

Promoting interests (competence in working with bureaucrati-

cally organized institutions in order to promote and protect

one's interests and values). (pp. 54-55)

In discussing the needs or goals of social studies classes.

Kloes (1982) equated citizenship with living with each other. He

listed the following needs and goals for students:

1.

2.

3.

Each student should be Lespectiul.

Each student should respect people and property.

Each student should understand his or her culture--try to live

up to date with the times of prejudice.
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4. Each student should be more aware of his or her responsibili-

ties now including punctuality.

5. Each student should feel educated enough to communicate and to

prepare for future exposure to society.

6. Each student should gain a respect for law and order.

7. Each student should develop attitudes necessary for understand-

ing people and fostering better human relationships. as well as

taking part in the affairs of the local community. state.

nation and world. (p. 24)

Dueck (1983) maintained that "most writers and traditions agree

that a goal of teaching social studies is that of citizenship educa-

tion" “L 15). Dueck described each curriculum guideline of the

National Council for the Social Studies (NCSS) and what each guideline

may imply for citizenship education. These guidelines and their impli-

cations are as follows. (See Figure 2J

Dueck outlined several benefits of applying the aforementioned

curriculum guidelines:

1. The curriculum guidelines can provide some notion of where the

field of social studies is as a curriculum area. The guide-

lines provide a general definition of what social studies is as

content. process. and curriculum area.

2. The curriculum guidelines provide a scale of measurement

against which a state. school. or individual teacher-made

social studies program may be assessed.

3. The curriculum guidelines provide direction to teachers in the

planning and implementation of social studies programs in

classrooms.

4. The curriculum guidelines provide directions to curriculum

writers for the conceptualization of valid and useful curricu-

lum material. including media as well as print.
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The social studies program

should be directly related

to the age. maturity. and

concern of students.

The social studies program

should deal with the real

world.

The social studies program

should draw from currently

valid knowledge representa-

tive of human experience.

culture. and beliefs.

Objectives should be

thoughtfully selected and

clearly stated in such form

as to furnish direction to

the program.

Learning activities should

engage the student directly

and actively in the learn-

ing process.

45

W

In preparing for future citizenship

responsibilities. students need to

experience opportunities for self-

analysis. making choices. coming to

decisions and living with the conse-

quences of their decisions. Our role

as teachers is to attempt to "tailor"

the curriculum to fit more closely

the students we teach.

A program must build upon real world

social issues. both in school and

out of school. and provide opportu-

nities for students to examine

the present conditions. potential

future conditions. and problems.

A program should draw upon all the

social sciences. The program should

represent some balance between the

immediate social environment of stu-

dents and the larger social world. A

balanced approach to the study of

knowledge will prepare students to be

better citizens in the future.

The knowledge. abilities. values and

social participation objectives

should be represented in all social

studies programs. Classroom instruc-

tion should enable students to grasp

goals clearly: what is to be learned

at the moment and how this learning

fits into long-range preparations for

the future.

Careful choice of a wide range of

rich learning experiences appropriate

to the objectives of the social

studies program can do much to fur-

ther the goal of citizenship in all

social studies classrooms. Activi-

ties should include formulating

hypotheses and testing them by gath-

ering and analysing data; they should

Figure 2.--NCSS curriculum guidelines and their implications for

citizenship education. (From Dueck. 1983. pp. 16-19.)
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8.

9.

Strategies of instruction

and learning activities

should rely on a broad

range of learning

resources.

The social studies program

must facilitate the organi-

zation of experience.

Evaluation should be use-

ful. systematic. compre-

hensive. and valid for the

objectives of the program.

Social studies education

should receive vigorous

support as a vital and

responsible part of the

school program.
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also include using knowledge. exam-

ining values. communicating with

others and making decisions about

social and civic affairs.

To achieve the goal of citizenship. a

social studies program requires a

wealth of appropriate instructional

materials. This means that no one

textbook can be considered sufficient

as a basis for a social studies pro-

gram designed to prepare citizens who

will be expected to use a variety of

sources of information to make deci-

sions in their future lives.

This means that social studies pro-

grams should be organized and

sequenced so that students are able

to discern some logic. some further

linkage. and some predictability in

what it is they are learning. Again.

this is a very useful skill to learn

as a child and to be applied later in

adult life in the making of decisions

related to personal and public issues.

By finding out what students have

learned in content. values. and

skills. we are able to determine what

has been accomplished in our social

studies program. It is also useful

for future citizens to understand the

function evaluation takes in decision

making. By evaluating their own deci-

sions. values. and actions. students

will be able to determine whether a

task has been accomplished.

How can citizenship education be

nurtured and sustained if the oppor-

tunity for training is not provided

as part of the regular curriculum?

It is with this concern in mind that

curriculum guideline number'9 was

stated by NCSS.

Figure 2.--Continued.
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The curriculum guidelines can be used as a basis for goal-

setting and team-planning for a social studies program by a

group of social studies teachers at a grade level. and at a

school or school system level.

The curriculum guidelines can be shared with local social

studies supervisors. consultants. and politicians as a useful

description of the social studies. The descriptive guidelines

can assist not only in providing a conceptualization of social

studies but can also answer queries as to how schools can

fulfill a legitimate role in citizenship education. (pp. 19-20)

AnnmacbeLtuLiflzensmLEdusanon

Dynneson and Gross (1982) maintained that the original purposes

of citizenship education were to meet the socio-civic needs of children

growing up in a democratic society and to help sustain that society.

They identified the following eight approaches to citizenship edu-

cation:

1.

2.

Citizenship as Persuasion. Socialization. and Indoctrination.

This approach is based on the assumption that children need to

be taught the perceived norms and values of their society and

culture.

Citizenship as Contemporary Issues and Current Events. This

approach is based on the assumption that in order to become

effective and concerned citizens. students must participate in

studying the contemporary issues of their times.

Citizenship as the Study of American History. Civics. and

Geography and Related Social Sciences. They underlying assump-

tion of this approach is that students will become "good citi-

zens" through the accumulation of factual information pertain-

ing to the setting. history. process of government. and the

American economic system. This approach is characteristic of

the secondary social studies curriculum throughout the United

States. Courses associated with this approach tend to be

survey types of courses.

Citizenship as Civic Participation and Civic Action. This

approach is based on the assumption that "good citizens" are

capable of participating directly in the affairs of adult

society. While this approach includes classroom instruction.
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it is an approach that expects students to use the community as

a classroom.

5. Citizenship as Scientific Thinking. The basic underlying

assumption of this approach is that students should be trained

in certain intellectual processes and procedures in order to

help them assume the responsibilities of effective citizenship.

6. Citizenship as a Jurisprudence Process. This approach is based

on the assumption that traditional constitutional and legalis-

tic processes hold the key to successful citizenship in a

democratic society.

7. Citizenship as Humanistic Development. 'This approach is based

on the assumption that citizenship education rests on the

growth and development of healthy and well-adjusted children.

This is a "holistic" approach that goes well beyond the social

studies curriculum. The broader implications of this approach

can be seen in the addition of all kinds of specialists and

particular programs that have been added to the public schools.

8. Citizenship as Preparation for Global Interdependence. This

approach reflects the growing concerns about over-nationally

centered programs that tend to neglect the growing world-wide

needs. links. and responsibilities of humankind. It also

recognizes the dangerous depletion of resources on a global

scale. as well as the threat of nuclear devastation to all

peoples. (pp. 231-33)

W

The values of any society constitute the framework and the

cornerstone for any goal statement. 'This concept was best expressed by

Price (1969). who asserted that

goals reflect the values in any society. Every statement of

educational purposes reflects the judgment of some person or group

as to what is good and what is bad. what is true and what is false.

what is ugly and what is beautiful. what is valuable and what is

worthless in the conduct of human affairs. (p. 33)

Brandt and Tyler (1983) argued that schools should spend

valuable instructional time only on high-priority learnings. They

stated.
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Whether planning for one classroom or many. curriculum developers

must have a clear idea of what they expect students to learn.

Establishing goals is an important and necessary step because there

are many desirable things students could learn--more than schools

have time to teach them--so schools should spend valuable instruc-

tional time only on high priority learnings. “L 40)

Tyler (1949) suggested that there are three sources of objec-

tives for curriculum development: (1) the nature of the learners.

(2) studies of contemporary life outside the school. and (3) sugges-

tions about objectives from subject specialists. He asserted that the

objectives should pass through two screens--philosophical and psycho-

logical.

Massialas and Hurst (1978) defined goals as

broadly stated outcomes of teaching and learning that describe the

positive results of instruction in terms of identifiable changes in

pupils' cognitive. affective. and participatory skills. Goals

commonly describe the general intent of instruction in terms of

subject matter and skills to be learned. (p. 175)

Concerning social studies goals. Kennedy (1979) stated that

”the goal is time bound; it will change in tune with changes in society

at large. I do not think it is possible to say that there is one

particular goal for social studies for all time." He maintained that:

As the community and students are given greater say in curriculum

formulation and determination they are bound to affect the way

goals for social studies are stated. Yet changing goals will not

affect the epistemological base of the social studies; the disci-

pline will simply be used for different purposes. 0» ll)

Martorella (1980) emphasized the importance of the middle

school and how it can work as a powerful stage in shaping the studenths

future. He wrote:

During the years of the middle-grades. a child stands on the

threshold of adulthood. eagerly but nervously peering in. There is

excitement at the prospect of participation in a wider range of
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social roles but at the same time apprehension concerning the

eventual costs of such participation. .At some point in the middle-

grades. children begin the mysterious metamorphosis which will

transform them physically and socially in dramatic ways and form

much of the shape of their adult lives. (p. 47)

According to Martorella. the main purpose of social studies in

the middle grades is:

to promote intellectual growth in students directed toward a well-

integrated self and an improved world. It aims to produce students

who will seek out the best knowledge available to be at peace with

themselves and. in some measure. to improve the lot of the world.

(p. 58)

Egaenkel (1980) asserted that "the primary goal of social

studies instruction is to provide each student the experience necessary

for attainment of the knowledge. skills. and attitudes necessary for

becoming an effective and contributing member of a democratic society"

(p. 6). He maintained that social studies goals are often classified

in terms of general categories and that four commonly cited categories

are the following:

1. Knowledge--the acquisition and understanding of specific

pieces of information and ideas.

2. Skills--the development of certain abilities in order to

use the knowledge that is acquired.

3. Attitudes-~the acquisition. development. and acceptance of

certain beliefs. interests. outlooks. and predispositions.

4. Values--the acquisition of a number of deeply held comnntr

ments. supported when necessary by appropriate action.

According to Bining and Bining (1952). the aims of the social

studies are (l) the enrichment and development of the lives of pupils
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to the greatest extent of their abilities and powers within their

environment and (2) the training of pupils to take their place in a

democratic society in such a way as to make their country a better

place in which to live. 'The authors classified these aims into five

categories: (1) acquiring knowledge. (2) development of reasoning

power and critical judgment. (3) training in independent study. (4)

formation of habits and skills. and (5) training in desirable patterns

of conduct.

Carr and Wesley (1950) enumerated the following prevalent

social studies objectives concerning what students should be taught:

1. To respect the rights and opinions of others.

2. To be skillful in securing. sifting. evaluating. organizing.

and presenting information.

3. To assume social and civic responsibility.

4. To act in accord with democratic principles and values.

5. To become a judicious consumer.

6. To understand principal economic. social. and political

problems.

7. To learn about vocational activities and opportunities.

8. To understand the interdependence of peoples and groups.

9. To become a happy member of a home.

10. To make intelligent adjustment to change.

11. To get along with individuals and groups.

12. To use basic social-studies skills.

13. To exercise critical judgment.

14. To understand and promote social progress. (p. 1219)
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Michaelis (1976) summarized the general goals of any social

studies program as follows:

1. To enable students to function effectively as citizens in

accord with such values as respect for each individual.

equality. justice. and the general welfare.

2. To develop understanding of human interactions and

relationships based on data. concepts. and generalizations

drawn from the social sciences.

3. To develop thinking. decision making. inquiry. and value

processes.

4. To develop and practice individual and group work-study skills

appropriate to social studies.

5. To develop the attitudes and skills involved in learning how to

learn.

6. To help students understand and reflect on society's values

and to develop and clarify personal values.

7. To enable students to participate in activities in society as

individuals and as members of groups. (pp. 5-6)

In discussing the dominant rationale for teaching social

studies. Hass (1981) stated: "The dominant rationale tends to be a

conserving and preserving one designed to socialize the young to the

current status quo and to educate students via an extremely restricted

and romanticized interpretation of history. politics. etc." (p. 250).

He called this pervasive mainstream position "conservative cultural

continuity" (CCC). Earlier. Hass (1979) had stated that "a form of the

CCC approach probably dominates part of the public school curriculum in

every nation-state in existence today" (p. 148).

Barth and Shermis (1980). Barr et a1. (1977). and Fair (1981)

believed that the purpose of teaching social studies is citizenship

education. To achieve this goal. Barr et a1. and Fair identified the
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following four essential elements: (1) knowledge. (2) values.

(3) skills. and (4) social participation.

Engle (1980) distinguished between two goals for teaching

social studies: (1) to free the mind of the individual "critical

thinking" and (2) to socialize the individual to the circumstances.

needs. and opportunities of the society. Engle believed that sociali-

zation experiences are appropriate to the lower grade levels but should

be replaced at the upper grades with primarily counter-socialization

experiences. To illustrate this point. she stated:

It is possible that socialization experiences are appropriate at

lower grade levels. but should be replaced at the upper grade

levels with primarily counter-socialization experiences. It is

possible that transmission of the culture through the telling of

stories is quite appropriate for first grade. but should be out of

the question for tenth grade when the serious study of social

problems is more appropriate. (pp. 6-7)

Egan (1980) argued that the accumulation of knowledge should be

the primary aim of social studies and that the formation of attitudes

and clarification of values should be considered incidental benefits.

He stated.

Our choices and decisions become meaningful the more we know about

the contexts in which they exist. Those contexts are enlarged and

enriched by appropriate knowledge. Attitudes and values not based

on considerable knowledge are merely idle (p. 216).

He further raised the point about the unique status of social studies

teachers. He asserted that attitude and value issues are not unique to

social studies but influence every area of the curriculum--in the

sciences no less than in the humanities.
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Joyce and Alleman-Brooks (1980) found that authors of profes-

sional textbooks on social studies teaching gave the highest priority

ratings to such social studies goals as (l) clarifying and examining

students' values. (2) acquiring the experience and knowledge that

promote local and national citizenship. (3) acquiring the experience

and knowledge that promote global citizenship. and (4) understanding

different values and life styles of others.

In a recent study. Joyce et a1. (1982) sought to clarify

perceptions of the social studies by conducting a survey of teachers.

administrators. supervisors. and teacher educators whose major respon-

sibility was social studies instruction in grades K through 9. Their

questionnaire was designed to elicit respondents' appraisal of 50

proposed social studies goals for grades K through 9 and their reaction

to five discrete definitions of the term "social studies." Analysis of

the nature of goals receiving high-priority ratings revealed that

teachers. supervisors. and teacher educators expressed a preference for

the following goals for grades 7 through 9:

,Ieachens: Skill development. reflective thinking. personal

development. and citizenship.

,Supenxisgns: Skill development. reflective thinking. history.

and the social sciences.

.Ieachen_educatgzs: Skill development and reflective thinking.

McTeer et ale (1976) study constituted an effort to investi-

gate the level of agreement among four groups--students. parents.
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teachers. and administrators--with regard to a particular set of teach-

ing objectives. which included the following:

A.

B.

To enable the student to develop an understanding of various

economic systems and the ability to compare them.

To develop in the student a coherent personal and civil code of

behavior.

To acquire knowledge of the structure and function of local.

state. and national government.

To enable the students to discover and comprehend significant

facts. concepts and generalizations from the different social

studies.

To provide a systematic study of local needs. resources. and

problems.

To develop an awareness of the environmental problems affecting

today's world.

To develop in the student an understanding of and respect for

other peoples. nations. religions. and cultural heritages.

To develop an appreciation of the accomplishments and cultural

contributions of past civilizations.

To acquire an appreciation for the rights. privileges. duties.

and responsibilities of American citizenship.

To acquire skills in reading. writing. speaking. and ability

to do research.

To develop critical thinking in dealing with information and

propaganda.

To develop an appreciation for our culture. heritage. and

its many facets. (pp. 3-4)

Subjects in the four groups were asked to rate each of the 12

objectives on the following five-point scale: Very Unimportant. Unim-

portant. Of Medium Importance. Important. and Very Important. McTeer

et a1. concluded that:
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The general picture. then. is one of polarization between school

personnel and those who benefit from the school program. This

contrast may be a partial explanation for conflict between the

school and those whom it seeks to serve and may also tend to

provide a reason for parental discontent. (p. 8)

Summer;

The purpose of this chapter was to present a discussion of

representative and related literature pertinent to the study. In the

first section of this chapter. social studies was defined. and several

conceptual frameworks of social studies were discussed. The second

section contained a discussion of the concepts of citizenship and

citizenship education. Goals and objectives of social studies formed

the last section. This discussion of social studies goals will help in

thinking about social studies goals in Saudi Arabia. However. the

cultural and religious differences between the United States and Saudi

Arabia should be taken into consideration.

In the remaining three chapters of the study. research

procedures. analysis of the data. and summary. conclusions. and

recommendations are presented.



CHAPTER IV

RESEARCH PROCEDURES

Introduction

This chapter on research procedures gives a detailed explana-

tion of how the study was planned and conducted. ‘The research proce-

dures include population and sampling techniques. instrumentation.

translation of the instrument. pilot study. questionnaire distribution

and data collection. and statistical procedures used in the study.

Emulation

The population of the study comprised all social studies

teachers in the public intermediate schools in Saudi Arabia. According

to the latest unpublished statistical summaries for the academic year

1982-83. the total number of social studies teachers in the public

intermediate schools in Saudi Arabia was 2.488. Males constituted S4J5

percent of the total (1.359 teachers). Females made up 45.4 percent

of the total (1.129 teachers). In addition to social studies teachers.

the population included social studies supervisors. intermediate school

principals. and superintendents.

According to the unpublished statistical summaries of both the

Saudi Arabian Ministry of Education and the General Directorate of

Girls' Education (1982-83). there were 166 social studies supervisors

57



58

in academic year 1982-83. Ninety-two or 55d4 percent were male. and 74

or 44.6 percent were female. The Educational Statistics of the Kingdom

of Saudi Arabia (1981-82) showed that there were 1.442 public interme-

diate schools in Saudi Arabia when the study was conducted. Accord-

ingly. the total population of principals was 1.442. of whom 951 or 66

percent were males and 491 or 34 percent were females. According to

unpublished statistical summaries of both the Ministry of Education and

the General Directorate of Girls' Education (1982-83). there were 58

male superintendents in 1982-83.

Samulingimceduces

The study sample was drawn from the population described above.

The geographical and administrative division of the country into five

provinces-~Eastern. Central. Western. Northern. and Southern-~was taken

into consideration in selecting the sample. The two largest educa-

tional districts in each province with regard to the number of teachers

were selected to participate in the study. Hence a total of ten educa-

tional districts constituted the entire sample of the study. of which

five were female educational districts.‘

In each province. 20 schools--ten male and ten female--were

selected to participate in the study. Of these 20 schools. ten were

urban and ten were rural. Only schools that were reasonably close

(within 100 miles) to the central educational district were selected to

participate in the study. To assure a high percentage of return. the

researcher distributed the questionnaires to the male participants and

collected them personally. Because of religious and cultural beliefs.
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questionnaires were distributed in girls! schools through boards of

education. A grand total of 100 schools participated in the study.

All social studies teachers and principals in the selected

schools were asked to participate in the research. All social studies

supervisors and superintendents in the ten selected districts were also

requested to participate. 'Table 2 shows the geographical area. educa-

tional districts. and cities of the sample. (See also the accompanying

map of Saudi Arabia--Figure.3J The sample of social studies teachers

who participated in the study numbered 282 or 11.3 percent of the total

population. Forty-two social studies supervisors participated. or 2553

percent of the total population. Ninety intermediate-school principals

participated in the study--6.2 percent of the total population. Six

superintendents took part in the research--10.3 percent of the total

population.

Instrumentation

A survey questionnaire was used to gather data in the study.

The questionnaire was constructed and partially adapted from a related

instrument designed by Joyce and Alleman-Brooks (1980L The instrument

contains five major parts. The first part is designed to collect

demographic and personal data about the respondents. In the second

part. respondents are asked to define the term "social studies)‘ The

third and major part of the instrument contains 41 social studies

goals. which the respondents are asked to rate in terms of their

importance and degree of implementation. using a Likert-type scale
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In the fourth part of the instrument. respondents

are asked to check the problems. if any. that hinder the teacher from

achieving the goals of the social studies curriculum. The final part

of the questionnaire asks respondents to rank social studies in rela-

tion to other school subjects. In subsequent parts of the instrument.

respondents are asked to identify the higher-priority goals and to

identify problems not included in the survey instrument.

dix A.)

(See Appen-

Table 2.--Geographical areas. educational districts. and cities of

the sample members.

 

 

Geographical Area Educational District City

Eastern Province 1. Educational district (boys) Damman

2. Educational district (girls)

Central Province 1. Educational district (boys) Riyadh

2. Educational district (girls)

Western Province 1. Educational district (boys) Jeddah

2. Educational district (girls)

Northern Province 1. Educational district (boys) Hayel

2. Educational district (girls)

Southern Province 1. Educational district (boys) Abha

2. Educational district (girls)
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Figure 3.--Map of the Kingdom of Saudi Arabia.

(From Saudi Arabia, Kingdom of. Facts

and Numbers: Achievement of Developmen-

tai Planning. Saudi Arabia: Ministry

of Planning, 1982. In Arabic.)
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Because of cultural and religious differences between Saudi

Arabia and the United States. several items from Part 3 of the

instrument were judged by the researcher to be unrelated to social

studies goals in Saudi Arabia. Therefore. for the present study. these

items were deleted from the original instrument developed by Joyce and

Alleman-Brooks. The 13 goals identified by the Ministry of Education

in Saudi Arabia as the social studies goals for intermediate schools in

Saudi Arabia were added to Part 3 of the instrument. The 41 items were

randomly ordered in the instrument.

To refine and validate the instrument. a panel of ten profes-

sors from the College of Education at Saud University in Saudi Arabia

were given copies of the Arabic version of the questionnaire and were

asked to critique the instrument with regard to clarity and approp-

riateness of the concepts and questions. The panelists' candid sugges-

tions for alterations. deletions. and/or additions were considered.

Wm

The researcher translated the original instrument (the English

version) into Arabic for use in this investigation. Upon arrival in

Saudi Arabia. the researcher submitted copies of both the English and

Arabic versions of the questionnaire to a panel of ten professors in

the College of Education. Saud University. for necessary corrections.

The panel members reviewed the terminology and translation of the

English version. Slight changes were suggested by the panel. which the

researcher took into consideration. After all copies were collected.
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the researcher formulated the final draft of the instrument and con-

ducted a pilot study.

Ih£_Elth_§tufi¥

To test and improve the research plan before starting the field

study. the researcher conducted a pilot study with 20 student teachers

from the College of Education. Saud University. who were in the last

term of college. 'The subjects who participated in the pilot study

indicated that the instrument was clear and straightforward.

WWW

Before questionnaires were distributed. the College of Educa-

tion. Saud University. officially contacted the Ministry of Education

and the General Presidency for Girls' Education in Saudi Arabia to

grant the researcher permission to conduct his research in all the

educational districts he intended to visit. (See Appendix E.) .After

this permission was officially granted. questionnaires were distributed

on October 29. 1983. Questionnaires were distributed in ten educa-

tional districts in the five provinces of the Kingdom (Eastern. Cen-

tral. Western. Northern. and Southern). The sample included 100

schools in both urban and rural areas. All social studies teachers and

principals in the selected schools were asked to participate in the

research. All social studies supervisors and superintendents in the

ten selected districts were also requested to participate.

'Two methods were used in questionnaire distribution and data

collection. First. the researcher distributed the questionnaires to



64

the male participants and collected them personally. Second. because

of religious and cultural beliefs. questionnaires were distributed in

girls' schools through boards of education. The researcher traveled to

all five provinces and distributed questionnaires there. The approxi-

mate stay in each province was four days. Most of the data from the

boys' schools were collected during the first visit. After three

weeks. a second visit was made to all provinces to collect the remain-

ing questionnaires. By that time. most of the data were available to

the researcher. Later. 42 questionnaires were mailed to the

researcher. either in Riyadh or in the United States. In all. 457

questionnaires were distributed. Of that number. 422 were completed

and returned and were used for analysis in the study. The total return

rate was 92.3 percent.

The questionnaires were distributed to four groups of educa-

tors: (1) social studies teachers. (2) social studies supervisors.

(3) intermediate-school principals. and (4) superintendents. Table 3

shows the frequency and percentage of distributed and returned ques-

tionnaires.

W

This section focuses on the statistical procedures used in the

study. In Chapter V. demographic information about the participants is

presented. Responses to various sections of the questionnaire are also

presented in terms of frequency distributions. percentages. means. and

standard deviations. The questionnaire also offered respondents an

opportunity to rank the social studies goals with regard to the degree
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of their importance and level of implementation. The frequencies and

percentages are graphically presented in Appendix 0. Where approp-

riate. t-tests. analyses of variance. chi-squares. and correlations

were used to test for statistically significant differences among the

respondent groups. When significant differences were found using

analysis of variance. post hoc tests (least significant test--LST) were

used to locate significantly different means. Results of these analy-

ses are presented in the following chapter.
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CHAPTER V

PRESENTATION AND ANALYSIS OF DATA

Introduction

The primary purposes of the study. as stated in Chapter I.

were:

1. To determine the definition of social studies. as given by

social studies teachers. social studies supervisors. principals. and

superintendents.

2. To describe and explore the importance of selected social

studies goals. as perceived and rated by social studies teachers.

social studies supervisors. principals. and superintendents; and to

determine the level of implementation of these goals. as perceived by

the four respondent groups.

3. To identify additional goals that social studies teachers.

social studies supervisors. principals. and superintendents believe to

be important.

4. To ascertain the rank of social studies in relation to

other school subjects at the intermediate-school level in Saudi Arabia.

as perceived by social studies teachers. social studies supervisors.

principals. and superintendents.

5. To identify the major problems (if any) that may hinder the

social studies teacher from achieving his high-priority goals. as

67
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perceived by social studies teachers. social studies supervisors. prin-

cipals. and superintendents.

Chapter V presents the data collected in the study and the

findings derived from the data analysis. The chapter is composed of

six sections. The first contains a description of the demographic

characteristics of the respondents. Subsequent sections aim at answer-

ing the five research questions posed in the study. as stated in Chap-

ter 1.

W

In this section. the personal characteristics of the partici-

pants are described. in an attempt to enhance the observations made

regarding their responses to the questionnaire. As indicated in Chap-

ter III. 457 questionnaires were distributed. of which 422 or 92.3

percent were returned.1 The demographic characteristics included in

the study were gender. age. province. present role responsibility. type

of community. nationality. years of teaching experience. and highest

educational degree held.

According to the latest unpublished statistical summary for

academic year 1982-83. the total population of social studies teachers

numbered 2.488; the study sample contained 282 teachers. an 11.3%

representation. Ninety principals or 642% of the 1.442 principals in

the total population participated in the study. The total population

of supervisors numbered 166. of whom 42 or 25.3% participated in the

 

1One case was missed during the data analysis. so findings

are reported on 421 subjects.
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research. Finally. of the 58 superintendents. only 6 participated in

the study. a 10.34% representation.

.Genden

Both sexes were almost equally represented in the study. Of

the 421 study participants. 222 or 52.7% were female; 198 or 47% were

male. One participant did not respond to this question. Table 4

shows the frequency and percentage distribution of the sample according

to gender.

Table 4.--Frequency and percentage distribution of the sample by gender.

 

 

 

Absolute Relative Adjusted

Sex Frequency Frequency (%) Frequency 1%)

Female 222 52.7 52.9

Male 198 47.0 47.1

No response 1 0.2 ...

Total 421 100.0 100.0

 

Ass

The majority of respondents (96%) ranged in age from 20 to 50

years. Nine individuals were over 50 years of age. and eight did not

respond to this item. Table 5 shows the frequency and percentage

distribution of the sample according to age.
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Table 5.--Frequency and percentage distribution of the sample by age.

 

 

 

 

Absolute Relative Adjusted

Age Frequency Frequency (%) Frequency (%)

20-25 105 24.9 25.4

26-30 122 29.0 29.5

31-35 92 21.9 22.3

36-40 37 8.8 9.0

41-45 33 7.8 8.0

46-50 15 3.6 3.6

51+ 9 2.1 2.2

No response 8 1.9 ...

Total 421 100.0 100.0

Emma

The participants came from five provinces in Saudi Arabia.

Table 6 shows the frequency and percentage distribution of respondents

according to the province in which they lived.

Table 6.--Frequency and percentage distribution of the sample by

 

 

province.

Absolute Relative Adjusted

Province Frequency Frequency (%) Frequency (%)

Eastern 95 22.6 22.6

Central 90 21.4 21.4

Western 98 23.3 23.3

Northern 55 13.1 13.1

Southern 82 19.5 19.5

No response 1 0.2 ...

 

Total 421 100.0 100.0
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W

The 421 study participants were members of four role groups:

social studies teachers. social studies supervisors. principals. and

superintendents. Table 7 shows the frequency and percentage distribu-

tion of respondents according to role.

Table 7.--Frequency and percentage distribution of the sample according

to professional role.

 

 

 

 

Absolute Relative Adjusted

Role Frequency Frequency (%) Frequency (%)

Social studies

teacher 282 67.0 67.1

Principal 90 21.4 21.4

Social studies

supervisor 42 10.0 10.0

Superintendent 6 1.4 1.4

No response 1 0.2 ...

Total 421 100.0 100.0

Nationality

Seven nationalities were represented in the study. ‘The sample

included a majority of Saudis (66%). followed by Egyptians. Palestini-

ans. Syrians. Sudanese. Jordanians. and one Yemeni. Two participants

did not indicate their nationalities. Table 8 shows the frequency and

percentage distribution of respondents according to nationality.
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Table 8.--Frequency and percentage distribution of the sample by

 

 

 

 

nationality.

Absolute Relative Adjusted

Nationality Frequency Frequency (%) Frequency (%)

Saudi Arabian 279 66.3 66.6

Egyptian 79 18.8 18.9

Palestinian 19 4.5 4.5

Syrian 15 3.6 3.6

Sudanese 14 3.3 3.3

Jordanian 12 2.9 2.9

Yemeni 1 0.2 0.2

No response 2 0.5 ...

Total 421 100.0 100.0

mm

Two types of communities--urban and rura1--were included in the

study. Although 50 urban and 50 rural schools were represented in the

study. urban schools were larger than the rural ones. This fact

accounts for the disproportionate representation of participants from

urban schools. 'Table 9 shows the frequency and percentage of sample

members according to residence in the two types of communities.

Table 9.--Frequency and percentage distribution of the sample by

type of community.

 

 

Type of Absolute Relative Adjusted

Community Frequency Frequency (%) Frequency (%)

Urban 290 68.9 69.0

Rural 130 30.9 31.0

No response 1 0.2 ...

 

Tetal 421 100.0 100.0"
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Participants were asked to indicate the amount of teaching

experience they had had. Experience categories were as follows: 0-5

years. 6-10 years. 11-15 years. 16-20 years. 21-25 years. and 26 years

or more. Table 10 shows the frequency and percentage distribution of

respondents according to their years of teaching experience.

Table 10.--Frequency and percentage distribution of the sample by years

of teaching experience.

 

 

 

 

Years of Absolute Relative Adjusted

Teaching Experience Frequency Frequency (%) Frequency (%)

0- 5 189 44.9 45.5

6-10 99 23.5 23.9

11-15 62 14.7 14.9

16-20 47 11.2 11.3

21-25 3 0.7 0.7

26+ 15 3.6 3.6

No response 6 1.4 ...

Total 421 100.0 100.0

mm

0f the 421 participants. 14 were graduates of a secondary

teacher preparation institution. which is the equivalent of a twelfth-

grade education. Three hundred eighty had bachelor's degrees. Twenty-

one of the respondents had master's or doctoral degrees. The frequency

and percentage distribution of all participants. according to highest

educational degree held. are shown in Table 11.



Table 11.--Frequency and percentage distribution of the sample by type

of educational degree held.

 

 

 

 

Type of Absolute Relative Adjusted

Degree Frequency Frequency (%) Frequency (%)

Secondary institute 14 3.3 3.4

B.A. 372 88.4 89.6

8.8. 8 1.9 1.9

M.A. 17 4.0 4.1

M.S. 1 0.2 0.2

Ph.D. 3 0.7 0.7

No response 6 1.4 ...

Total 421 100.0 100.0

WW

How do social studies teachers. social studies supervisors.

principals. and superintendents define social studies. and how do

their definitions differ?

In this section. findings concerning the first research ques-

tion are discussed. Answering this question required classifying par-

ticipants' definitions of the term "social studies“ into one of the

following categories:

1.

2.

3.

4.

5.

Citizenship transmission

Social science

Reflective inquiry

Incomplete definition

No definition

The three traditions of social studies (citizenship transmis-

sion. social science. and reflective inquiry) that appeared in Barth et

ale book DgI1n1ng_1n§_§ggial_§tudie§ (1977) served as a guide for

classifying the respondents' definitions. (See page 36 for the
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purpose. content. and method of each traditionJ Three key words were

employed in classifying respondents! definitions. These words were

"purpose." "content." and "method." Any definition that did not state

the purpose of social studies was considered incomplete. An example of

a typical incomplete definition is the following: "Social studies is

history and geography. History deals with places. dates. and events of

the past. Geography. on the other hand. deals with land resources and

climateJ' In this definition. neither the word "purpose" nor any of

its synonyms were mentioned.

A panel of two social studies educators from the College of

Education. King Saud University. and the researcher reviewed 80

questionnaires randomly selected from the 422 total questionnaires.

The panel members reached agreement on classification of social studies

definitions on 90% or 72 of the 80 selected questionnaires. Defini-

tions given on these questionnaires were classified into three cate-

gories: (1) citizenship transmission. (2) incomplete definition. or

(3) no definition. No definitions fell into either the social science

or reflective inquiry categories.

Because of a lack of time and engagement in other responsibili-

ties. the two social studies educators who helped the researcher clas-

sify definitions were not able to assist in classifying the defini-

tions in the remaining 342 questionnaires. This task was left to the

researcher. who followed the same procedure mentioned above and com-

pleted the classifications. As with the 80 definitions included on the

randomly selected questionnaires. these 342 responses fell into one of
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three categories: (1) citizenship transmission. (2) incomplete defini-

tion. or (3) no definition.

Among the 421 analyzed definitions of social studies. 145 or

34.4% were classified in the citizenship transmission category. One

hundred fifty-four or 36.6% were classified as incomplete definitions.

and the remainder of the sample members. 122 or 29%. did not respond to

the request for a definition of social studies.

Four types of educators were included in the study: social

studies teachers. social studies supervisors. principals. and superin-

tendents. When the data for Research Question 1 were examined in terms

of the respondents' role categories. it was found that among the 282

social studies teachers. 95 defined social studies as citizenship

transmission. 104 provided incomplete definitions. and 83 did not

respond to this item. 0f the 42 social studies supervisors. 17 defined

social studies as citizenship transmission. 18 gave incomplete defini-

tions. and 7 did not respond. Among the 90 principals. 29 provided

definitions that were classified as citizenship transmission. 32 gave

incomplete definitions. and 29 did not respond to the request for a

definition. Only six superintendents participated in the study. of

whom four defined social studies as citizenship transmission and two

did not respond to the question.

The results presented in this section indicated a high

percentage of incomplete or entirely omitted definitions of social

studies. Among the 421 participants. 276 or 65.6% either gave

incomplete definitions or failed to define the term "social studies."
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The high percentage of incomplete and totally lacking definitions of

social studies indicated a lack of comprehension of the concept "social

studies."

A chi-square analysis was used to test for statistically

significant differences among the groups. classified according to

demographic characteristics. 'The critical significance level was

p‘<.01. The analysis revealed that no statistically significant

differences existed among the groups. ‘Table 12 shows the results of

the analysis.

Table 12.--Raw chi-square. significance levels. and degrees of freedom

for social studies definitions.

 

 

 

Raw Significance

Variable Chi-Square Level df

Gender 0.97087 .3245 1

Nature of professional

position or role 4.31616 .2293 3

Type of community 0.01534 .9014 1

Geographical location

(province) 8.03305 .0904 4

WW

How do social studies teachers. social studies supervisors. princi-

pals. and superintendents perceive and rank selected social studies

goals. to what extent do they believe these goals are being imple-

mented. and how do their rankings and perceptions of the implemen-

tation of these goals differ?

Research Question 2 was the major question of the study. It

concerns participants' perceptions of the degree of importance and

implementation of 41 selected social studies goals. as well as
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participants' nanking of the goals in order of importance and

implementation. The last parts of this section deal with results of

tests of significance between and among respondent groups. correlation

between the perceived level of importance and implementation of the

selected goals. and a discussion of the findings concerning this

research question.

Wm

W:

The scale that respondents used to indicate their perceptions

of the level of importance and implementation of each goal was a

Likert-type scale. To facilitate scoring and tabulation of the

responses. a numerical value was assigned to each of the five alterna-

tives on the scale. as follows:

LmLoLImntanse Won

5. Very Important 5. Very Often

4. Important 4. Often

3. Somewhat Important 3. Somewhat

2. Unimportant 2. Little

1. Very Unimportant 1. Never

Table 13 shows the frequency and percentage distribution of

responses concerning the 41 selected social studies goals. Examination

of the table indicates that at least 300 respondents (71% of the 421

participants in the study) perceived 36 (88%) of the 41 social studies

goals to be very important or important. Only Goals 2. 4. 13. 19. and

33 were perceived by fewer than 300 respondents to be very important or

important.
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Table 14 shows the ten goals that received the greatest number

of ratings as being very important. It should be pointed out that all

these goals except Goal 8 were among the 13 goals listed as social

studies goals in the intermediate-school curriculum guide by the

Ministry of Education.

In terms of goal implementation. the respondents tended to rate

the level of implementation lower than they did the level of impor-

tance. As shown in Table 15. only 7 (17%) of the 41 selected social

studies goals were very often or often implemented by more than 300

respondents. As with respondents' ratings of importance. the seven

goals. except for Goal 8. were among the 13 goals listed by the

Ministry of Education as the social studies goals for the intermediate-

school level.

Graphs indicating the frequency and percentage distribution of

responses for eachgoal statement are found in Appendix D.

BanlLQLdeLnLImmntanmnd

Wasted

WI:

The high mean scores for importance (see Table 16). which

ranged from 3.7 to 4.9 on a 5-point scale. were considered to be a

positive indication that participants perceived all of the selected

goals as important; Although the 13 goals listed by the Ministry of

Education (Goals 1. 6. 7. 9. 10. 16. 21. 25. 27. 34. 35. 36 and 40)

were highly ranked 09 of the 13 goals were among the 10 highest-ranked

goals). the fact that all of the selected goals had mean importance
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Table l4.--The ten social studies goals that received the greatest

number of ratings as "very important."

 

Number of

Goal Statement Responses as

No. Very Important

 

6 Arouse Islamic awareness to resist Zionism. 386

imperialism. and destructive ideologies.

10 Bring out the powerful position of S.A. as 380

the center of the Islamic world and explain

the role it has played in serving the

Islamic religion throughout several periods.

especially the Renaissance.

21 Aid in the upbringing of a good citizen 376

with an obligation to Islamic virtues.

16 Bring out the country's natural resources 373

and the importance of its location and

emphasize its positive political and

economic role in the world.

8 Learn to exercise their rights and fulfill 368

their obligations under Islamic law.

35 Enlighten students about their country's 351

Islamic and internationally great culture

to stimulate them to devote themselves

to the service of their country.

7 Bring out Islamic and Arabic issues with 350

emphasis on the Palestinian issue.

1 Develop an understanding of the benefit of 340

historical events in order to follow suc-

cessful experiences and avoid failures.

25 Strengthen students to achieve the Islamic 324

aims and goals that promote ideal senti-

ments among students toward their brothers

in Islam. and to stimulate them to become

proud of Islam.

27 Develop spiritual. economic. and social 321

cooperation among Islamic and Arabic

countries.
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Table 15.--The seven social studies goals that were reported to be

very often or often implemented by more than 300 respondents.

 

 

Number of

Goal Statement Responses as

No. Very Often

or Often

10 Bring out the powerful position of S.A. 366

as the center of the Islamic world and

explain the role it has played in

serving the Islamic religion throughout

several periods. especially the Renais-

sance.

16 Bring out the country's natural resources 334

and the importance of its location and

emphasize its positive political and

economic role in the world.

21 Aid in the upbringing of a good citizen 324

with an obligation to Islamic virtues.

6 Arouse Islamic awareness to resist 322

Zionism. imperialism. and destructive

ideologies.

7 Bring out Islamic and Arabic issues 318

with emphasis on the Palestinian

issue.

8 Learn to exercise their rights and ful- 304

fill their obligations under Islamic

law.

35 Enlighten students about their country's 302

Islamic and internationally great

culture to stimulate them to devote

themselves to the service of their

country.
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Table 16.-~Rank order for all goal statements from very important to very unimportant,

and from very often to never, as perceived by the participants in the study.

 

 

 

lMPORTANCE 1HPLEHENTATION

Goal Goal .

Siatement 3:8:r Mean 5.0. 8:16: Statement 8:8:r Mean 5.0. 6:66:

umber Number

6 1 1.893 .101 119 10 1 1.181 .781 113

10 2 1.892 .393 116 16 2 1.285 .892 111

21 3 1.868 .132 118 6 3 1.161 1.037 116

16 1 1.868 .109 118 7 1 1.156 .918 116

8 5 1.833 .501 119 21 5 1.150 .965 111

7 6 1.813 .153 118 8 6 1.091 1.001 116

35 7 1.811 .151 119 35 7 1.053 1.026 116

1 8 1.758 .555 118 11 8 3.910 1.013 116

27 9 1.726 .535 119 25 9 3.873 1.015 117

25 10 1.719 .580 120 26 10 3.831 1.029 116

11 11 1.682 .577 118 27 11 3.820 1.061 116

26 12 1.610 .613 119 22 12 3.710 1.050 111

22 13 1.610 .656 118 l 13 3.569 1.079 113

38 11 1.533 .735 120 37 11 3.199 1.088 115

9 15 1.510 .711 116 9 15 3.172 1.071 113

15 16 1.181 .757 117 11 16 3.115 1.193 111

11 17 1.183 .783 111 21 17 3.130 1.091 111

36 18 1.175 .713 119 31 18 3.121 1.201 110

31 19 1.168 .782 121 31 19 3.123 1.138 118

17 20 1.151 .915 110 15 20 3.108 1.197 111

21 21 1.117 .767 118 38 21 3.370 1.207 116

37 22 1.116 .766 119 36 22 3.339 1.136 116

23 23 1.120 .805 117 3 23 3.310 1.016 110

20 21 1.396 .793 117 17 21 3.305 1.379 106

10 25 1.368 .853 118 20 25 3.258 1.232 111

3 26 1.361 .785 116 28 26 3.251 1.196 110

31 27 1.350 .910 111 23 27 3.210 1.190 113

28 28 1.307 .872 111 10 28 3.192 1.223 116

18 29 1.271 .816 106 18 29 3.171 1.197 398

5 30 1.263 .917 111 12 30 3.077 1.085 115

29 31 1.256 .908 118 11 31 2.998 1.228 111

12 32 1.211 .790 119 30 32 2.973 1.191 113

39 33 1.205 .890 115 29 33 2.966 1.156 112

30 31 1.151 1.008 118 5 31 2.927 1.198 109

1 35 1.078 1.008 110 1 35 2.923 1.199 105

11 36 1.062 .971 117 39 36 2.883 1.203 112

32 37 3.983 .960 112 32 37 2.856 1.112 109

33 38 3.969 .990 118 33 38 2.811 1.115 111

13 39 3.881 .967 111 13 39 2.727 1.167 110

19 10 3.800 1.007 109 19 10 2.665 1.157 106

2 11 3.712 1.022 113 2 11 2.585 1.092 110  
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scores of at Teast 3.7 points attests to the shortcomings of the inter-

mediate schooi guide. which Tists oniy 13 of the 41 socia1 studies

goais se1ected for use in the study. 1

The mean scores for impiementation. aiso shown in Tab1e 16. were

reiativeiy iower than those for importance. However. 7 of the 13 goais

Tisted by the Ministry of Education as social studies goais were among

the most highiy ranked goais in terms of impiementation. They are

Goais 6. 7. 10. 16. 21. 25. and 35.

Examination of the mean scores for both importance and impie-

mentation (shown in Tabie 16) indicates the consistency between the two

perception categories. For exampie. Goais 6. 7. 8. 10. 16. 21. 25. and

35 were among the ten highest-ranked goais in terms of both importance

and imp1ementation. 0n the other hand. Goa15 2. 4. 13. 19. 30. 32. 33.

and 39 were among the ten iowestrranked goais in terms of both impor-

tance and impiementation.

W

W

Marianas

The rank ordering of the 41 goa1 statements (Tabies C1-013.

Appendix C) for the demographic variab1es of gender. type of community.

nature of professionai position. and geographicai iocation. reveaied a

great deai of simiiarity among the participants in terms of how they

perceived the ievei of importance and impiementation of the seiected

socia1 studies goais. For exampTe. a11 participants ranked Goais 6.

10. 16. 21. and 35 among the highest-priority Qoais with regard to both

importance and impiementation. Superintendents. who composed oniy 1.4%
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of the totai number of participants. gave a mean importance rating of

5.0 to 18 goais.

W

W

Statisticai procedures inciuding t-test. anaiysis of variance

(ANOVA). and corre1ation coefficient were empioyed to test for signifi-

cance ieveis of 1ess than .01 (p < .01). The discussion of significant

differences is broken down according to the variab1es of gender. type

of community. geographicai iocation. and nature of professionai posi-

tion. A150 inc'luded is the corre1ation between the perceived impor-

tance and impiementation of the seiected goais for a11 participants. /\

discussion of the findings of statistica11y significant differences

between and among groups and their impiications foiiows.

LfiuuuuL--Tab1e 17 revea1s that. when responses were ana1yzed

according to gender of subject. statistica11y significant differences

existed between maTes and femaies in terms of their perceptions of the

importance of certain goa1s. Ma1es and femaies differed significant1y

in terms of how they perceived the importance of oniy four socia1

studies goais. or 10% of the 41 goais inciuded in the study. It shouid

be noted as weii that femaies'lnean rankings were consistent1y higher

than males' for these four goais.
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Tabie 17cm-Resu1ts of t-test of significance based on comparison of

maies' and fema1es' perceptions of the importance of the

se1ected socia1 studies goais.

 

 

Goai Signif.

No. Statement Gender Mean 5.0. Leve1

4 Understand probiems re1ated to Maie 3.94 .99 .0097

one's daiiy 1ife. Fema1e 4.20 1.01

16 Bring out the country's naturai

resources and the importance of Maie 4.81 .51 .0033

its Tocation and emphasize its Femaie 4.92 .28

positive poiitica1 and economic

roie in the worid.

18 Become competent consumers. Maie 4.11 .87 .0002

Fema1e 4.42 .80

31 Acquire knowiedge about the Maie 4.22 1.00 .0068

purpose of education in Saudi Femaie 4.46 .81

Arabia.

 

Gender piayed a greater roTe in respondents' perceptions of the

impiementation of the seiected socia1 studies goais than it did in

regard to importance of the goais. Statisticaiiy significant differ-

ences existed between ma1es and femaies concerning the impiementation

of ‘16 or 39% of the 41 goais. (See'TabTe 18.) It shouid be noted as

we'11 that fema1es' mean rankings were consistent1y higher than ma1es'

for these 16 goais.
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Tab1e 18.--Resu1ts of t-test of significance based on comparison of

maie and fema1e participants' perceptions of the imp1ementa—

tion of the se1ected socia1 studies goa15.

 

 

Goa1 Signif.

No. Statement Gender Mean 5.0. Leve1

4 Understand prob1ems re1ated Ma1e 2.73 1.13 .0025

to one's dai1y 1ife. Fema1e 3.09 1.24

10 Bring out the powerfu1 position

of S.A. as the center of the

Is1amic wor1d and exp1ain the Ma1e 4.33 .78 .0001

ro1e it has p1ayed in serving Fema1e 4.62 .76

the Is1amic reiigion throughout

severai periods. especia11y

the Renaissance.

14 Learn to empathize with the Ma1e 2.79 1.10 .0011

prob1ems and needs of others. Fema1e 3.18 1.30

15 Acquire know1edge about inter— Ma1e 3.18 1.13 .0002

dependence among nations of Fema1e 3.61 1.22

the wor1d.

18 Become a competent consumer. Maie 2.93 1.17 .0001

Fema1e 3.39 1.18

22 Deve1op fee1ings of persona1

efficacy and attitudes of fair- Ma1e 3.55 1.03 .0041

ness and equa1ity in app1ying Fema1e 3.85 1.05

Justice and empathy.

23 Become competent decision Maie 3.02 1.09 .0003

makers. Fema1e 3.44 1.24

24 Participate in the se1ection Ma1e 3.19 1.04 .0000

and p1anning of socia1 studies FemaTe 3.64 1.10

activities.
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Tab1e 18.--Continued.

 

 

Goa1 Signif.

No. Statement Gender Mean S.D. Leve1

26 Understand the re1ationship of

humans and their environment.

which affects what we wear. Ma1e 3.69 1.01 .0061

eat. do. make. transport. etc.. Fema1e 3.96 1.03

and understand how activities

affect their environment.

27 Deve10p spiritua1. economic. Ma1e 3.66 1.03 .0031

and socia1 cooperation among Fema1e 3.96 1.07

IsTamic and Arabic countries.

31 Acquire knowiedge about the Ma1e 3.24 1.22 .0044

purpose of education in Saudi Fema1e 3.58 1.16

Arabia.

32 Acquire knowiedge in so1ving

prob1ems re1evant to students' Ma1e 2.67 1.08 .0027

interest (e.g.. choice of work Fema1e 3.01 1.17

and study).

33 Become effective group 1eaders Ma1e 2.68 1.08 .0093

and fo11owers. Fema1e 2.97 1.18

38 Become interested in current Ma1e 3.19 1.08 .0049

affairs. Fema1e 3.52 1.29

39 Conduct independent investiga- Ma1e 2.65 1.09 .0003

tions of prob1ems re1ated to Fema1e 3.08 1.26

their dai1y 1ives.

40 Deveiop students' abi1ities to

associate reasons with resu1ts

and to use a scientific Ma1e 2.93 1.15 .0000

approach to thinking. which is Fema1e 3.42 1.24

based on the discovery of facts

and events and the estab1ish-

ment of comparisons.
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W.—-When responses were ana1yzed in regard to the

effect of the independent variab1e. type of community. a statistica11y

significant difference was found between the respondent groups in terms

of their perceptions of the importance of on1y one goa1. (See Tab1e

19.) On the other hand. no statistica11y significant difference was

found between urban and rura1 participants in regard to imp1ementation

of the se1ected socia1 studies goaTS.

Tab1e 19.--T-test of significance based on comparison of urban and rura1

participants' perceptions of the importance of the se1ected

socia1 studies goa1s.

 

 

Goa1 Type of Signif.

No. Statement Community Mean S.D. Leve1

3 Understand different va1ues Urban 4.29 .83 .0084

and 1ife sty1es of others. Rura1 4.51 .65

 

Wr-The independent variab1e. geographica1

1ocation. was of 1itt1e effect in regard to statistica11y significant

differences among respondents from the five Saudi Arabian provinces

(Eastern. Centrai. Western. Northern. and SouthernL No statistica11y

significant difference was found among respondents concerning how they

perceived the importance of the se1ected goais. However. a significant

difference was found among respondents concerning the impiementation of

Goa1$ 12 and 30. as shown in Tab1e 20. Using a post hoc test (1east

significant test--LST). the Northern Province was found to have a
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higher imp1ementation score than the Western. Centra1. and Southern

Provinces for Goa1 12. Post hoc ana1ysis aiso showed that the Southern

Province had a 1ower imp1ementation score for Goa1 30 than did the

Western and Northern Provinces. (See Tab1e 20.)

Tab1e 20.--ANOVA test of significance based on comparison of how

participants in the five provinces perceived the imp1emen-

tation of the se1ected socia1 studies goa1s.

 

 

Goa1 Signif.

No. Statement Province Mean 8.0. Leve1

12 Dea1 with prob1ems associ- Eastern 3.18 1.17

ated with their own envi- Centra1 2.94 .95

ronments. Western 3.06 1.14 .0081

Northern 3 .54 1.08

Southern 2.89 .99

30 0eve1op reading. writing. Eastern 2.81 1.27

1istening. speaking. and Centra1 3.02 1.13

mathematicai ski11s. Western 3.15 1.18 .0092

Northern 3.31 1.16

Southern 2.68 1.12

 

Wa-The ana1ysis of variance revea1ed

that statistica11y significant differences existed among socia1 studies

teachers. socia1 studies supervisors. principa1s. and superintendents

with regard to their perceptions of both importance and impiementation

of the socia1 studies goais. Tab1e 21 shows that respondents differed

significant1y on the importance of on1y two goa1s: Goa1s 2 and 3.

Respondents in the four ro1e categories differed significant1y in their

perceptions of the imp1ementation of nine goa15: Goais 9. 18. 22. 23.
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29. 30. 32. 34. and 40. (See Tab1e 22.) Using a post hoc test with

ieast significant test (LST). teachers were found to have higher

imp1ementation scores than principa1s for goa1 32 (Tab1e 22).

Tab1e 21.--ANOVA test of significance based on comparison of how

participants in different ro1es perceived the importance

of the se1ected socia1 studies goa1s.

 

 

Goa1 Signif.

No. Statement Roie Mean S.D. Leve1

2 Acquire know1edge about Teacher 3.6 1.1

pub1ic institutions and Supervisor 4.2 .92

services they perform. Principa1 3.8 .98 .0012

Sup't. 4.6 .55

3 Understand different Teacher 4.3 .82

va1ues and 1ife styies Supervisor 4.8 .43

of others. Principa1 4.4 .77 .0012

Sup't. 4.8 .45

 

Tab1e 22.--ANOVA test of significance based on comparison of how

participants in different ro1es perceived the imp1ementation

of the se1ected socia1 studies goa1s.

 

 

Goa1 Signif.

No. Statement Roie Mean S.D. Leve1

9 Aid in cu1tivating integrate Teacher 3.58 1.10

ive spiritua1. socia1. sen— Supervisor 3.18 .98

timentai. and inte11ectua1 Principa1 3.24 1.00 .0057

aspects among the youth. Sup't. 4.17 .41

18 Become competent consumers. Teacher 3.32 1.21

Supervisor 2.92 1.08

Principa1 2.83 1.09 .0031

Sup't. 2.80 1.64
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Tabie 22.--Continued.

 

 

Goa1 Signif.

No. Statement Ro1e Mean S.D. Leve1

22 Deve1op feeiings of persona1 Teacher 3.84 1.03

efficacy and attitudes of Supervisor 3.40 1.08

fairness and equa1ity in Principa1 3.43 1.02 .0016

app1ying Justice and Sup't. 4.20 .84

empathy.

23 Become competent decision Teacher 3.37 1.21

makers. Supervisor 3.10 1.01

Principa1 2.89 1.14 .0080

Sup't. 3.40 1.40

29 Make inte11igent use of Teacher 3.13 1.19

1eisure time. Supervisor 2.49 .95

Principa1 2.64 1.01 .0001

Sup't. 3.60 .89

30 0eve1op reading. writing. Teacher 3.11 1.20

1istening. speaking. and Supervisor 2.59 1.09

mathematica1 ski115. Principa1 2.71 1.15 .0045

Sup't. 3.40 1.14

32 Acquire know1edge in so1v- Teacher 2.99 1.16

ing prob1ems re1evant to Supervisor 2.68 1.15

students' interest (e.g.. Principa1 2.51 1.02 .0053

choice of work and study). Sup't. 2.75 .96

34 Deve1op geographica1 Teacher 3.57 1.14

ski11s. Supervisor 2.98 1.08

Principa1 3.12 1.08 .0004

Sup't. 3.83 .75

40 0eve1op students' abi1ities

to associate reasons with

resu1ts and to use a scien- Teacher 3.35 1.22

tific approach to thinking. Supervisor 2.85 1.06

which is based on the dis- Principa1 2.83 1.22 .0012

covery of facts and events Sup't. 3.40 1.14

and the estab1ishment of

comparisons.
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WW

lmmntanmnflmpjemennflm

Subjects who rated the 1eve1 of importance as high aiso

rated its 1eve1 of imp1ementation as high. The positive corre1ations

ranged from .29 to .65. Tab1e 23 presents the corre1ations between

ratings of importance and imp1ementation for a11 41 se1ected socia1

studies goais.

.encsLAmgngmm

W

In genera1. more significant differences were found among par-

ticipants with regard to imp1ementation than to importance of goais.

More significant differences were found between ma1es and fema1es than

in any other group comparison. More fema1es than ma1es perceived Goais

4. 16. 18. and 31 to be important. Likewise. significant1y more

fema1es than ma1es emphasized imp1ementation of Goa15 4. 10. 14. 15.

18. 22. 23. 24. 26. 27. 31. 32. 33. 38. 39. and 40. One can infer that

femaies regarded the se1ected socia1 studies goais to be more important

than did ma1es and devoted more attention to imp1ementing them. The

rank order of a11 means (regard1ess of statistica11y significant

differences) for ma1es and fema1es confirmed the preceding inference

because fema1es' means were re1ative1y higher than ma1es' with regard

to both importance and imp1ementation.

Rura1 and urban participants differed significant1y on1y on

Goa1 3. Rura1 subjects perceived this goa1 to be more important than
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Table 23.-~Corre1ation between importance and implementation of all

selected goals, as perceived by all participants.

 

 

Goal Statement Correlation Number of

Number Coefficient* Respondents

l .35 113

2 .52 109

3 .15 110

1 .17 105

5 .37 107

6 .10 116

7 .11 116

8 .29 119

9 .56 113

10 .19 113

11 .50 115

12 .12 115

13 .53 110

11 .59 111

15 .15 111

16 .11 111

17 .51 106

18 .51 398

19 .52 105

20 .15 111

21 .36 111

22 .17 111

23 .16 1.13

21 .19 111

25 .51 117

26 .53 116

27 .15 116

28 .56 110

29 .11 112

30 .52 113

31 .65 110

32 .52 108

33 .55 111

31 .19 118

35 .16 116

36 .15 116

37 .58 115

38 .13 116

39 .11 112

10 .17 116

11 .56 111

 

*All correlations were statistically significant at p < .01.
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did urban subjects. No significant differences were found between

respondent groups with regard to implementation of the selected goals.

No significant differences were found among respondents from

the five provinces with regard to goal importance. Significant

differences existed among respondents from the five provinces with

respect to implementation of Goals 12 and 30.

The common educational policy and the centralized educational

system may have contributed to the lack of significant differences

between urban and rural respondents. as well as among those from dif-

ferent,provinces.

When importance ratings were examined in terms of the nature of

the respondents' professional positions. statistically significant

differences among groups existed on only two items: Goals 2 and 3.

Concerning goal implementation. participants in the four professional

role groups differed significantly on nine items: Goals 9. 18. 22. 23.

29. 30. 32. 34. and 40. The statistically significant differences

among the four role groups (teachers. supervisors. principals and

superintendents) may be attributed to the nature of their professional

positions. A close look at the means of all four groups indicates that

the mean scores of social studies teachers and superintendents were

relatively higher than those of the other two groups. However. it must

be noted that superintendents represented only 1.15 of the total study

sample. The close relationship of the teacher to the classroom may

explain why teachers emphasized implementation more than did indi-

viduals in the other three groups. Although significant differences
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were found with the overall significance tests. the post hoc tests were

unable to locate any significant differences among groups with the

exception of Goals 12 and 18 (see Table 20) and Goal 32 (see Table 22).

The positive correlation between importance and implementation.

ranging from .29 to .65. indicates the consistency among the partici-

pants' responses: Subjects who rated the level of importance high

also tended to rate the level of implementation high.

.Bfi§§n£§h_flnssiinnJi

What additional goals do social studies teachers. social studies

supervisors. principals. and superintendents believe to be

important?

After rating the level of importance and implementation of the

selected social studies goals. very few respondents added new goals.

Most of the added goals were judged by the investigator to be restate-

ments of the goals listed in the instrument. Surprisingly. some were

copied verbatim. The researcher judged six goals to be distinctively

new ones. They are as follows:

1. Understand the greatness of God through the comprehension

of His creatures. This goal was added by five social studies teachers.

2. Learn about the importance of cooperation among the Arabian

Gulf countries: "Gulf Cooperation Council)‘ This goal was indicated

by one superintendent and one supervisor.

3. Bring out the country's antiquities and their cultural

importance. This goal was pointed out by one superintendent.
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4. Learn to devise ways of combating racism to strengthen the

unity of the country. This goal was noted by three social studies

teachers.

5. Acquire knowledge and experience that promote international

citizenship. This goal was added by one supervisor.

6. Acquire knowledge and experience about basic principles of

economics in order to help meet the country's need for economic reform

and production diversity. This goal was added by one supervisor and

three teachers.

W

How do social studies teachers. social studies supervisors. prin-

cipals. and superintendents rank social studies in relation to

other school subjects. and how do their rankings differ?

The results concerning Research Question 4 are presented in

three tables. 'Table 24 shows the frequency and percentage of how

participants perceived the importance of social studies in relation to

other school subjects. The rank order of all eight school subjects is

shown in Table 25. Table 26 contains the rank orders. means. and '

standard deviations for all eight subjects according to the profes-

sional roles held by the respondents. Statistically significant dif-

ferences among respondent groups are noted. as well.

W

W

Table 24 shows the respondents' perceptions of the importance

of social studies in relation to other school subjects. On an eight-

point scale. the majority of respondents (312 or 74%) ranked social
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studies as the third. fourth. or fifth most important subject in

school. Whereas 17 respondents.(4%) felt social studies was the most

important subject in school. only 2 individuals (.52) felt social

studies was the least important subject. Thirteen participants or 3.1%

did not respond.

Table 24.—-Frequency and percentage distribution of how participants

ranked social studies in relation to other school subjects.

 

Absolute Relative Adjusted

Codea Frequency Frequency (%) Frequency (%)

 

 

l 17 4.0 4.2

2 15 3.6 3.7

3 142 33.7 43.8

4 85 20.2 20.8

5 85 20.2 20.8

6 53 12.6 13.0

7 9 2.1 2.2

8 2 0.5 0.5

No response 13 3.1 ...

Totals 421 100.0 100.0

 

a1 means most important» 2 means less important.... . and 8 means

least important.

WNW

When participants ranked school subjects according to their

importance. religion dominated the first-place position. followed by

Arabic language. Mathematics was in third place. followed by social

studies. English. science. and physical education were in the fifth.



sixth. and seventh positions. respectively.
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Art (drawing and sketch-

ing) was in last place. Table 25 shows the rank order. means. and

standard deviations of all eight school subjects.

Table 25.--Rank order. means. and standard deviations of all school

subjects. as perceived by the participants.

 

 

Rank Standard

Subject Matter Order Meana Deviation

Religion 1 1.62 1.37

Arabic language 2 2.34 1.22

Mathematics 3 3.92 1.71

Social studies 4 4.01 1.37

English language 5 4.61 1.62

Science 6 4.77 1.54

Physical education 7 6.73 1.58

Art (drawing & 8 7.13 1.25

sketching)

 

aThe lower the mean score. the more important the subject was

perceived to be.

W

W

W

Table 26 shows that there was great similarity among respond-

ents with regard to how they ranked school subjects. All four groups

perceived religion as the most important subject. Arabic language was

ranked second in importance by all four groups. Mathematics was per-

ceived as the third most important subject by all groups except the

superintendents. who ranked it fourth. Social studies was ranked as

the fourth most important subject by social studies teachers.
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supervisors. and principals. Supervisors ranked it the third most

important subject. English was ranked as the fifth most important

subject by social studies teachers and principals. whereas supervisors

and superintendents perceived it as sixth in importance. Superin-

tendents and supervisors perceived science as the fifth most important

subject; teachers and principals ranked it sixth in importance. Physi-

cal education was perceived to be less important than the aforemen-

tioned six subjects by all respondents except supervisors. who per-

ceived it as the least important subject in school. On the other hand.

art (drawing and sketching) was perceived by all groups except super-

visors as the least important subject in school: supervisors ranked it

seventh. rather than the least important subject.

Statistically significant differences were found among the four

groups in regard to three school subjects: Arabic language. social

studies. and art. An examination of the means for these three school

subjects (shown in Table 26) revealed that superintendents rated these

subjects as more important than did respondents in the three other

groups.

W

W

W

.Schnol_SublscIs

Analysis of Research Question 4 revealed that study partici-

pants had different points of view regarding the importance of various

school subjects» Religion and Arabic language were ranked as the two
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most important subjects. apparently because of the strong link between

religion and education on one hand and Arabic language on the other.

Social studies generally was ranked as the fourth most impor-

tant subject in school. preceded by religion. Arabic language. and

mathematics and followed by English language. science. physical educa-

tion. and art (drawing and sketching).

Superintendents perceived the importance of Arabic language.

social studies. and art significant1y differently than did the other

respondent groups. The means for superintendents! ratings of these

three subjects were lower than those for the other groups. as evidenced

in Table 26 (the lower the mean score. the more important the subject

was ranked). Again. it should be noted that superintendents reprep

sented only 1.4% of the total study sample. It is also interesting

that two superintendents ranked all eight school subjects as number

one. or the most important subject. They reasoned that all subjects

have equal importance in school: otherwise their existence in the

school curriculum could not be justified.

W

What major problems may hinder the social studies teacher from

implementing his high-priority social studies goals?

The researcher provided participants with a list of 12 problems

that he believed exist in the Saudi Arabian schools. Participants were

asked to check any problem they felt might hinder the implementation of

the social studies goals. Participants were also given the option of

checking Item 13 (none). In addition. respondents were asked to
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describe any other problems that were not listed in the questionnaire.

(See Appendix A for a copy of the questionnaire.)

Analysis of responses revealed that 8 of the 12 problems were

checked by more than 50% of the participants as difficulties that might

hinder the teacher from implementing goals in the social studies cur-

riculum. Only 8 of the 421 participants indicated that the problems

identified in the questionnaire did not exist in Saudi schools. The

rank order of all problems. as well as the frequency and percentage

distribution of/the participants' responses. is shown in Table 27.

Respondents described several problems that had not been

identified by the researchen. These problems were classified into the

following three categories:

A.Iex1;b.o.qks

1. Lack of clarity in pictures and information on maps. such

as names of rivers and location of cities.

2. Inappropriateness of the seventh-grade history textbook

(ancient history) for the students because of its length and

difficulty.

3. Lack of relationship between content and local environment

on one hand and content and current affairs on the other hand.

4. Repetition of content makes the study of social studies

uninteresting.

5. Lack of variation in curriculum among different communities.

e.g.. urban and rural.
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Table 27.--Rank order. frequency. and percentage distribution of how

participants perceived the identified problems.

 

 

Rank

Problem Statement Order Category Label Freq. %

Lack of in-service education 1 Problem 285 67.7

Not a problem 136 32.3

Lack of instructional 2 Problem 284 67.5

materials Not a problem 137 32.5

Late schedule for social

studies at a time when stu- 3 Problem 258 61.3

dents are devoid of energy Not a problem 163 38.7

and enthusiasm to learn

Lack of library facilities 4 Problem 257 61.0

Not a problem 164 39.0

Lack of parental support 5 Problem 250 59.4

Not a problem 171 40.6

Curriculum rigidity (e.g..

too much information to be 6 Problem 247 58.7

transmitted to students by Not a problem 174 41.3

the end of the year)

Outdated textbooks 7 Problem 240 57.0

Not a problem 181 43.0

Low student interest 8 Problem 238 56.5

Not a problem 183 43.5

Lack of maps. graphs. pic- 9 Problem 195 46.3

tures. etc.. in textbooks Not a problem 226 53.7

Lack of time (e.g.. for 10 Problem 167 39.7

library or other activities) Not a problem 254 60.3

Lack of instructional freedom

(teachers are confined to 11 Problem 142 33.7

what. where. and how to teach) Not a problem 279 66.3

Lack of administrative 12 Problem 99 23.5

support Not a problem 322 76.5

None 13 Problem 8 1.9

 



 

__—

 

___f  
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6. Lack of good textbook publication techniques to attract the

reader.

7. Textbook errors in terms of both date and event.

B. ;Ieacb1no_Merods

1. Lack of facilities for using instructional aids. especially

in rural areas.

2. Teachers' lack of knowledge about and experience in using

instructional aids.

3. Teachers' dependence on traditional teaching methods

(lectures).

4. Lack of effective training programs for prospective

teachers.

5. Lack of integration between geography and history to

provide students with a better understanding of social studies.

0.9111212:

1. Low respect for teachers within the society.

_,2. Teachers' lack of enthusiasm for and interest in teaching.

3. Some supervisors indicated that many principals show little

interest in supervising teachers.

4. Many teachers complained about their heavy load of 24

periods. of 45 minutes each. per week. They indicated that the heavy

load leaves no room for any social studies activities.

5. Lack of teachers' and social studies supervisors' partici-

pation in curriculum planning.
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,6. Lack of social studies conferences. /*

7. Lack of real understanding of the importance of social

studies among parents. in addition to the minimal attention that social

studies receives from school administrators in comparison with other

school subjects like mathematics and science.

8. Low reading and writing level among students.

9. Social studies is sometimes taught by other subject matter

teachers who lack the knowledge and experience for teaching social

studies.

10. Overcrowded classrooms with too many students. J,,#,,»

WWI:

WW

The participants‘ responses to Research Question 5 indicated

that the problems identified by the researcher and those described by

the respondents create a barrier that may hinder social studies teach-

ers from implementing the social studies goals. The data regarding

this research question indicated important findings that require

appropriate attention from both the Ministry of Education and the

General Directorate for Girls' Education to alleviate such problems.

511mm

Chapter V contained the results of the data analysis. In

addition to an examination of demographic data on the participants. the

research questions of the study were answered. Using a chi-square

technique. the data analysis revealed no significant differences among



112

respondents in terms of their definitions of social studies (Research

Question 1). Social studies was defined as citizenship transmission.

In answering the second and major research question. frequency

and percentage distribution techniques were employed to describe

respondents' perceptions of the importance and implementation of the

selected social studies goals. Using t-tests and analysis of variance.

some statistically significant differences were found between respondent

groups. primarily between males and females. 'The correlation between

respondents' perceptions of the importance and implementation of the

selected social studies goals was positive. ranging from .29 to .65.

Analysis of data for the third research question revealed that

the respondents added few distinctively new social studies goals to

those listed in the study instrument.

Analysis of data for the fourth research question showed that

the respondents perceived social studies to be the fourth most

important subject in school.

Findings of the data analysis for the fifth research question

disclosed that respondents. in general. agreed that the problems iden-

tified in the instrument do exist in Saudi schools. Furthermore. the

respondents listed several additional problems that may hinder the

social studies teacher from implementing the social studies goals.

A summary of the findings. conclusions of the study. and

recommendations are included in Chapter VI.



CHAPTER VI

SUMMARY. CONCLUSIONS. AND RECOMMENDATIONS

W

The primary focus of the study was to ascertain respondents'

perCeption of the importance of 41 selected social studies goals. as

well as the extent to which those goals are being implemented. The

study also was designed (1) to determine the respondents' definitions

of social studies. (2) to ascertain the status of social studies in

relation to other school subjects. and (3) to identify the major

problems hindering the implementation of the social studies goals in

Saudi Arabia.

An instrument consisting of five sections was used as the

assessment device. Forty-one Li kart-type scale items constituted the

major part of the questionnaire. Other sections dealt with demographic

~data. definition of social studies. status of social studies. and

problems affecting the implementation of social studies goals.

Subjects for the study were selected through a stratified and

cluster sampling procedure. The questionnaires were administered per-

sonally in male schools and through boards of education in female

schools. Of the 457 questionnaires distributed. 422 were returned. for

a response rate of 92.3%. Intermediate-school social studies teachers.

social studies supervisors. principals. and superintendents of both

113
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sexes. from urban and rural areas. and from five provinces in the

Kingdom of Saudi Arabia participated in the study.

In analyzing the data. statistical procedures including t-test.

ANOVA. chi-square. and correlation were used to determine whether

statistically significant differences existed among groups of partici-

pants in the study. The findings of these analyses are discussed in

the following section.

summons:

This section contains a summary of the demographic data

gathered in the study. followed by the findings concerning the research

questions. Each research question is restated. followed by a summary

of the major findings for that question.

Wm

Of the 421 subjects who participated in the study. 222 were

females. Most of the respondents (282) were teachers. followed by

principals (90). supervisors (42). and superintendents (6). Urban

participants numbered 290. and most of the participants (279) were

Saudis. ‘The number of participants from each of the five provinces

ranged from 55 to 98. The majority of the respondents were young--319

were between 20 and 35 years of age. Most of the participants (288)

had had from 1 to 10 years of teaching experience. 1A majority of

respondents (380) had bachelor's degrees.
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.Beseancb_0uestion_l

How do social studies teachers. social studies supervisors.

principals. and superintendents define social studies. and how

do their definitions differ?

Of the 421 participants in the study. 145 or 34.4% of the

respondents defined social studies as citizenship transmission: 154 or

36.6% gave incomplete definitions (mostly lacking the purpose of social

studies). One hundred twenty-two individuals (29%) provided no defini-

tion. A chi-square procedure was used to test for statistically signi-

ficant differences among the subjects in terms of social studies

definitions. using the variables of gender. type of community. geo-

graphica1 location. nature of profession. and role. Using the critical

significance level of p < .01. no significant difference was found.

A close look at the findings for Research Question 1 suggests

that the lack of understanding of the concept of social studies. and

teaching social studies as an end in itself and not as a resource of

feeling. thinking. and acting. contributes to the lack of real under-

standing of the purpose of social studies. Such a lack of understand-

ing reflects the need to clarify the purpose of social studies in the

minds of practicing and prospective teachers.

WW

How do social studies teachers. social studies supervisors.

principals. and superintendents perceive and rank selected social

studies goals. to what extent do they believe these goals are being

implemented. and how do their rankings and perceptions of the

implementation of these goals differ?

The writer regarded the fact that the participants' rankings of

all the selected goals were above the mean score of 3.0 as a positive
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indication of the goals' importance. Respondents also gave consider-

able emphasis to implementing these goals. Mean scores for importance

ranged from 3.7 to 4.9. whereas 73% of all of the goals received a mean

imp1ementation score ranging from 3.1 to 4.5. In general. all respond-

ent groups perceived Islamic or nationally oriented goals as the most

important ones. 'The correlation between importance and implementation

was positive for all goals and ranged from .29 to .65.

The t-test and ANOVA test were conducted to determine whether

statistically significant differences (p < .01) existed between and

among respondent groups. The findings revealed that some significant

differences did exist. especially with regard to the independent vari-

ables of gender and nature of professional role. Type of community

(urban or rural) and geographical location (province) had a very

limited effect in determining significant differences between and among

respondent groups.

Wetland

What additional goals do social studies teachers. social

studies supervisors. principals. and superintendents believe

to be important?

Very few participants added new goals to those listed in the

instrument. Most of the goals they added were judged by the writer to

be restatements of goals found in the questionnaire. Six goals were

judged to be distinctively new ones that had not appeared in the

instrument. They are:
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1. Understand the greatness of God through the comprehension

of His creatures.

2. Learn about the importance of cooperation among the Arabian

Gulf countries--"Gulf Cooperation Council."

3. Learn about the country‘s antiquities and their cultural

importance.

4. Learn to devise ways of combating racism to strengthen the

unity of the country.

5. Acquire knowledge and experience that promote international

citizenship.

6. Acquire knowledge and experience about basic principles of

economics in order to help meet the country's need for economic reform

and production diversity.

W

How do social studies teachers. social studies supervisors.

principals. and superintendents rank social studies in relation

to other school subjects. and how do their rankings differ?

Some educators may reason that all school subjects are of equal

importance in education: otherwise. the inclusion of certain school

subjects in the curriculum could not be justified. The analysis of

Research Question 4 revealed different opinions about this issue.

Study participants believed religion and the Arabic language to be the

most important subjects in Saudi Arabian intermediate schools. 'This

finding can be attributed to the strong link between education and

religion on one hand and Arabic language and education on the other.

Social studies was ranked as the fourth most important subject in
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school by all groups except superintendents. who ranked it the third

most important.

Statistically significant differences existed among the four

groups in regard to three subjects: Arabic language. social studies.

and art. Superintendents valued these three subjects more highly than

did teachers. supervisors. and principals. (See Table 26 for details.)

W

What major problems may hinder the social studies teacher from

implementing his high-priority social studies goals?

The questionnaire contained a list of 12 problems that might

hinder the implementation of social studies goals. Subjects were asked

to check the problems they felt existed in Saudi schools. Eight of the

12 problems were checked by more than 50% of the participants as diffi-

culties that may hinder goa1 implementation. Lack of in-service educa-

tion was checked by 285 respondents as the number-one problem. followed

by lack of instructional materials (N = 284)). late schedule for social

studies (N = 258). lack of library facilities (N = 257). lack of

parental support (N = 250). curriculum rigidity (N = 247). outdated

textbooks (N = 240). low student interest (N = 238). lack of maps

and/or graphs in textbooks (N = 195). lack of time for field trips and

other activities (N = 167). lack of instructional freedom (N = 142).

and lack of administrative support (N = 99). Only 8 of the 421 par-

ticipants indicated that the listed problems do not exist in the Saudi

schools.
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In addition to checking problems listed in the instrument.

respondents described problems that were not identified by the

researcher. Some related to textbooks. such as repetition of content;

others dealt with teaching methods like the extensive use of the lec-

ture approach. in addition to a variety of other problems.

The findings concerning Research Question 5 indicated that many

problems impede the implementation of social studies goals and require

the attention of both the Ministry of Education and the General Direc-

torate of Girls' Education.

Conclusions

On the basis of the results of the study. which must be inter-

preted within the delimitations and limitations of the research. the

following conclusions were drawn:

1. About one-third of the participants (34.4% or 145) defined

social studies as citizenship transmission. The remaining 36.6% and

29%. respectively. gave incomplete definitions or did not respond to

the request for a definition of social studies. Therefore. the need to

clarify the purpose of social studies in the minds of practicing and

prospective teachers is imperative in order to be able to achieve

social studies goals.

2. 'The findings pointed to strong emphasis on Islamic or

nationally oriented goals. For examples. Goals 6. 7. 10. 16. 21. and

35 were among the ten highest ranked goals in terms of importance. At

least 350 participants ranked these goals at the "very important"

level. All the above-mentioned goals are among the 13 social studies
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goals listed by the Ministry of Education as the social studies goals

for the intermediate-school level. Consequently. this confirms the

strong link between religion and education.

3. A positive correlation existed between importance and

implementation for all selected goals. ranging from .29 to .65.

Accordingly. people who rated importance high tended to rate implemen-

tation high.

4. The findings revealed the need to include in the curriculum

guide for the intermediate school several additional social studies

goals that were rated as important.

5. Respondents added few new social studies goals to those

that were already included in the instrument. Therefore. the selected

social studies goals appeared to be comprehensive.

6. Some statistically significant differences in perceptions

of the level of importance and implementation of social studies goals

were found among participants in the various demographic-characteristic

groups. Such differences were most prevalent between males and females

and among those who held different professional roles. However. geo-

graphical location and type of community were of little effect because

of the common educational policy and the centralized system. which may

have contributed to the lack of significant differences.

7. There was general agreement among participants concerning

the importance of social studies in relation to other school subjects.

Social studies was ranked fourth. preceded by religion. Arabic. and

mathematics. followed by English. science. physical education. and art.
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8. Finally. respondents generally agreed that the problems

identified by the researcher as possible hindrances to the implementa-

tion of social studies do exist in Saudi schools. Furthermore. par-

ticipants described additional problems that hinder social studies

teachers' goal implementation. which need to be alleviated.

 

Based on the outcome of the study. the following recommenda-

tions for implementation and further research are offered for consid-

eration:

WW

1. Social studies goals need to be set in a clear-cut state-

ment. without confusion about the purpose of social studies. Social

studies must not be taught as an end in itself. but rather as a

resource that can be used to help the student feel. think. and act

productively. Social studies goals should emerge from and be based on

the Islamic religion. the Arabian culture. the nation's value system.

and the student's needs.

2. The overall means for goal importance. which ranged from

3.7 to 4.9. were positive indications that the participants perceived

all of the selected goals as important ones--goals that should be

included in the social studies curriculum. It appears that many

important social studies goals are not included in the intermediate-

school curriculum guide. Among the 41 goals used in the study. only
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13 were stated by the Ministry of Education as social studies goals for

the intermediate school.

3. Variations among partjcipants' rankings of the level of

importance and implementation of the selected goals were notable.

The relatively lower mean scores for level of implementation make

it necessary for the Ministry of Education to give more consideration

to alleviating all hindrances so that the social studies goals can be

fully implemented.

4. The high percentage of incomplete and totally lacking

definitions of social studies by participants indicated a lack of

comprehension of the concept of social studies. Consequently. it is

recommended that pre-service and practicing social studies teachers be

more fully informed about the purpose. content. and methods of social

studies.

5. Textbooks should be subject to periodic revision to update

them with the constantly increasing knowledge of a rapidly changing

world.

6. Because respondents indicated lack of in-service education

as the greatest problem hindering the implementation of social studies

goals. and because quality education begins with quality teachers. it

is recommended that the Ministry of Education and the General Direc-

torate of Girl 5' Education implement more in-service programs to help

social studies teachers perform their professional duties. It should

be kept in mind that many teachers come to in-service education without

the benefit of exposure to professional literature.
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7. The Ministry of Education and the General Directorate of

Girls! Education should give greater consideration to providing schools

with needed instructional materials.

8. The Ministry of Education and the General Directorate of

Girls' Education should also devote more attention to improving

library services and school buildings. in order to provide students

with a more productive environment;

9. The Ministry of Education and the General Directorate of

Girls' Education should encourage parental involvement in the schools.

10. The Ministry of Education and the General Directorate of

Gi rls' Education should give prompt attention to teachers' complaints

and the problems they describe. such as carrying heavy teaching loads

of 24 periods of 45 minutes per week and the lack of social studies

conferences. in order to eliminate such problems.

11. During the course of the study. it became apparent that

some educators lacked a real understanding of the benefits of educa-

tional research because of their lack of cooperation with the

researcher. 'This was demonstrated on several occasions by some edu-

cators who did not provide the kind of cooperation expected. It is

recommended that the Ministry of Education and the General Directorate

of Girls' Education enlighten teachers and aficinistrators about the

importance and usefulness of educational research by providing informa-

tion about the contributions of such research.

’1

/

./
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W

1. It is suggested that further research be conducted at the

elementary- and secondary-school levels because the present study was

confined to the intermediate-school level (grades 7-9).

2. Investigating the effect of other demographic variables

(such as nationality. age. educational degree. and years of teaching

experience) besides the ones analyzed in this study could provide

useful data for determining the factors that affect teachers' general

attitudes toward the social studies curriculum.

3. Research is needed to determine students' perceptions of

the social studies goals they learn in school. and the degree of

importance and implementation of these goals. 'The related literature

indicated that research of this nature has not been conducted. The

findings of such a study could expand the results of the present study.

4. Additional research is needed to determine what methods of

instruction social studies teachers use to implement their priority

goals. The results of such a study would expand on and enrich the

findings of the present study and would be helpful in designing strate-

gies to improve classroom instruction.

5. Further research is needed to determine the most effective

pre-service and in-service programs to use in preparing social studies

teachers to implement their high-priority goals.

6. Finally. a study should be conducted to determine the

effectiveness of the contents of social studies textbooks in terms of

their relationship to goal implementation.
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September'1983

Dear Social Studies Teacher.

Social Studies Supervisor.

Principal. Superintendent:

I am currently conducting an important study at Michigan State Univer-

sity. The results of the study will be reported in a doctoral disser-

tation and shared with the Saudi educational authorities. The study

deals with social studies goals in Saudi Arabia at the intermediate

school level.

The primary objective is to attempt to obtain answers to the following

questions:

1. ‘flgw do we define social studies?

2. Why do we teach social studies?

3. Are there hindrances to the achievement of social studies

goals. and if so. what are they?

Enclosed is a questionnaire concerning the above objectives. The

questionnaire consists of five parts: The first part includes several

questions designed to elicit some personal and demographic data about

your professional experiences. The second part includes a request for

defining social studies. The third part includes a list of proposed

goals for social studies instruction. The fourth part includes several

problems that may affect social studies instruction. The final part

includes a list of the intermediate school subjects. and you are asked

to rank them with respect to their importance.

Please answer all questions in all parts as truthfully and accurately

as you can. Please be sure that there will be nQ_nQ§d to write your

name or your school on the questionnaire because they will not be used

or even mentioned in the study or otherwise. The data will be useful

in efforts of the educational authorities as they seek to strengthen

the social studies curriculum in our schools.

Your participation is absolutely necessary for the meaningfulness and

success of the study. Your participation and cooperation in the study

are greatly appreciated.

Sincerely yours.

Abdulrahman M. Al-Shawan

Ph.D. Candidate

Michigan State University



128

THE QUESTIONNAIRE

Part I

W

Please answer all questions. Indicate your answer by using an (X) in

the appropriate place.

1.

2.

10.

  

 

Gender: Male Female

Your age: 1. 20-25— 20 26-30. _.__,_, 30 31-35——

40 36.40—_ So 41-45_ 6. 46-50—

7. Over 50

Your province: Eastern__ Central___ Western—

Northern_ SouthertL__

What is your present responsibility?

Social studies teacher

Social studies supervisor

Principal

Superintendent

 

 

Type of community: Urban______ Rura1
 

 

Nationality: 1. Saudi 2. Egyptian_____ 3. Iraqi

4. Jordanian___ 5. Palestinian__

6. Sudanese 7. Syrian_____ 8. Other_______

 

 

How many years of experience have you had. including the current

year?

 

  

  

 

 

10 0-5___ 20 6-10 30 11-15— 40 16-20—

5. 21-25 6. More than 26

Highest degree held: 1. B.An_____ 2. 8.5. 3. M.A.

4o MoSo____ So Other

(Please indicate)

Major:

(Please indicate)

Minor:
 

(Please indicate)
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11. Subjects you teach (check only one):

1.

2.

3.

4.

5.

History

Geography

History and Geography

Other

 

 

 

 

(Please specify)

I am not a teacher at the present time.
 

Part II

Winn:

Please write your definition of social studies in the space provided

below:
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Part III

Muslim

The following are some selected social studies goals. Please

indicate the extent to which you emphasize each of these goals. Please

use the following code and circle the number at the right margin that

best describes your answer.

5. Very important

4. Important

IMPORTANCE 3. Somewhat important

2. Unimportant

1. Very unimportant

In addition. please indicate the extent to which you implement any

of the selected social studies goals. Use the following code and

circle the number at the right margin that best describes your answer.

5. Very often

 

4. Often

IMPLEMENTATION 3. Somewhat

2. Little

1. Never

Example

Goa1 Statement Implemen-

Number Statement Importance tation

o Acquire skills of making and 94 3 21 5 4 3371

using graphs. or communicat-

ing and interpreting infor-

mation.

 

Please note that there is no right or wrong answer to the statements.

Please circle the appropriate response to the following statements in

the questionnaire.



Goal

Statement

Number

131

Statement

Importance

Implemen-

tation

 

10

Develop an understanding of the

benefit of historical events in

order to follow successful

experiences and avoid failures.

Acquire knowledge about public

institutions and services they

perform.

Understand different values

and life styles of others.

Understand problems related

to one's daily life.

Acquire skills to locate and

organize information from

books and other sources.

Arouse Islamic awareness to

resist Zionism. imperialism.

and destructive ideologies.

Bring out Islamic and Arabic

issues with emphasis on the

Palestinian issue.

Learn to exercise their rights

and fulfill their obligations

under Islamic law.

Aid in cultivating integrative

spiritual. socia1. sentimental.

and intellectual aspects among

the youth.

Bring out the powerful position

of S.A. as the center of the

Islamic world and explain the

role it has played in serving

the Islamic religion throughout

several periods. especially the

Renaissance.

5 4 3 2 1 S 4 3 2 l
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Goal

Statement Statement Implemen-

Number Importance tation

11 Help students to accept beliefs. 5 4 3 2 l 5 4 3 2 l

attitudes and values which have

molded our society.

12 Deal with problems associated 5 4 3 2 l 5 4 3 2 l

with their own environments.

13 Explore a wide variety of 5 4 3 2 l 5 4 3 2 1

career opportunities related

to social studies.

14 Learn to empathize with the 5 4 3 2 l 5 4 3 2 1

problems and needs of others.

15 Acquire knowledge about inter— 5 4 3 2 l 5 4 3 2 l

dependence among nations of

the world.

16 Bring out the country's natural 5 4 3 2 l 5 4 3 2 1

resources and the importance of

its location and emphasize its

positive political and economic

role in the world.

17 Learn about the effects of drugs 5 4 3 2 l 5 4 3 2 l

on their physical and social

development.

18 Become competent consumers. 5 4 3 2 l 5 4 3 2 l

19 Apply methods used by social 5 4 3 2 l 5 4 3 2 l

sciences in studying human

behavior.

20 Become knowledgeable about the 5 4 3 2 1 5 4 3 2 1

effects of mass media in one's

life and develop the ability to

detect propaganda however subtle.

21 Aid in the upbringing of a good 5 4 3 2 1 5 1 3 2 1

citizen with an obligation to

Islamic virtues.



Goal

Statement

Number

133

Statement

Importance

Implemen-

tation

 

22

23

24

25

26

27

28

29

30

31

Develop feelings of personal effi-

cacy and attitudes of fairness and

equality in applying justice and

empathy.

Become competent decision maker.

Participate in the selection and

planning of social studies

activities.

Strengthen students to achieve the

Islamic aims and goals that pro-

mote ideal sentiments among stu-

dents toward their brothers in

Islam. and to stimulate them to

become proud of Islam.

Understand the relationship of

humans and their environment.

which affects what we wear. eat.

do. make. transport. etc.. and

understand how activities affect

their environment.

Develop spiritual. economic. and

social cooperation among Islamic

and Arabic countries.

Become more responsible members

of their families.

Make intelligent use of leisure

time.

Develop reading. writing. listen-

ing. speaking. and mathematical

skills.

Acquire knowledge about the pur-

pose of education in Saudi Arabia.

5 4 3 2 1 5 4 3 2 1



Goal

Statement

Number

131.

Statement

Importance

Implemen-

tation

 

32

33

34

35

36

37

38

39

40

41

Acquire knowledge in solving

problems relevant to students'

interest (e.g.. choice of work

and study).

Become effective group leaders

and followers.

Develop geographical skills.

Enlighten students about their

country's Islamic and inter-

nationally great culture to stimu-

late them to devote themselves to

the service of their country.

Develop students' sensitivity

toward the society's educational.

economic. and social problems and

prepare them to participate in

solving those problems.

Acquire the experience and knowl-

edge that promotes local and

national citizenship.

Become interested in current

affairs.

Conduct independent investigations

of problems related to their daily

lives.

Develop students' abilities to

associate reasons with results and

to use a scientific approach to

thinking. which is based on the

discovery of facts and events and

the establishment of comparisons.

Clarify and examine their values.

5 4 3 2 1

U
T

.
5

U
)

N .
.
a

5 4 3 2 1
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Please add any high-priority goals you believe are important and not

included in this questionnaire.

1. S 4 3 2 1 5 4 3

 

2. 5 4 3 2 1 5 4 3

 

 

 

 

 

 

 

 

10. 5 4 3 2 1 5 4 3

 



136

Part IV

WW5

There are some problems that may hinder the teacher from achieving his/

her high-priority goals. From the following list. check problems (if

any) that you feel do hinder the teacher from goal implementation in the

social studies curriculum. Indicate your answer by using an (X) in the

appropriate place.

Low student interest.1. .____

 

 

 

 

 

 

 

2. Lack of in-service education.

3. Lack of maps. graphs. pictures. etc.. in textbooks.

4. Lack of instructional materials.

5. Outdated textbooks.

6. .____ Lack of instructional freedom. (Teachers are confined to what.

where. and how to teach.)

7. Lack of administrative support.

8. Lack of library facilities.

9. Curriculum rigidity (e.g.. too much information to be trans-

mitted to students by the end of the year).

10. .____ Late schedule for social studies at a time when students

are devoid of energy and enthusiasm to learn.

11. _____Lack of time (e.g.. for field trips. for library or other

activities).

12. ____,Lack of parental support.

13. None.
 

Other problems--please describe.

 

 

 

 

t
h
m
d

O
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Part V

BanWeflWWsfis

Please rank the following school subjects in the order of their

importance to you (1 = most important. 8 = least important).

Mathematics

English

Social Studies

Arabic Language

Physical Education

Science

Religion

Art (drawing-sketching)
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Table Cl.--Rank order for all goal statements from very Important to very unimportant,

and from very often to never, as perceived by males.

 

 

 

IMPORTANCE IHPLEHENTATION

Goal Goal

5:8tement 3:3:r Mean 5.0. ::;;2 Statement 3:3:r Hean 5.0. {glig

umber Number

6 1 9.889 .913 I98 10 I 9.326 .779 193

10 2 9.856 .906 195 16 2 9.171 .899 193

21 3 9.898 .501 I98 7 3 9.082 .968 196

35 9 9.828 .963 198' 21 9 9.066 .950 196

7 5 9.828 .952 198 6 5 9.031 1.076 196

8 6 9.813 .519 198 35 6 3.985 1.030 196

I6 7 9.806 .510 196 8 7 3.969 1.009 196

I 8 9.763 .560 198 II 8 3.811 1.023 196

27 9 9.726 .531 197 25 9 3.781 .976 196

25 10 9.712 .590 198 26 10 3.687 1.010 195

11 11 9.619 .608 197 27 11 3.656 1.030 195

26 12 9.609 .659 197 22 12 3.559 1.026 195

22 13 9.598 .703 197 1 13 3.980 1.035 196

17 19 9.539 .816 193 37 19 3.962 1.095 195

37 15 9.503 .790 197 9 15 3.399 1.026 193

38 16 9.997 .797 197 17 16 3.361 1.392 191

36 17 9.992 .726 197 39 l7 3.337 1.032 196

9 18 9.987 .706 195 91 18 3.309 1.159 199

91 19 9.969 .761 196 3 19 3.251 1.022 195

39 20 9.919 .813 198 31 20 3.295 1.223 192

20 21 9.916 .728 197 36 21 3.226 1.131 195

15 22 9.396 .812 I97 29 22 3.191 1.038 199

3 23 9.391 .703 197 38 23 3.190 1.089 195

29 29 9.391 .830 197 15 29 3.179 1.132 195

23 25 9.381 .816 197 20 25 3.169 1.169 195

28 26 9.303 .906 195 28 26 3.119 1.122 193

12 27 9.273 .752 198 23 27 3.015 1.086 195

90 28 9.265 .929 196 12 28 3.005 .992 195

29 29 9.269 .998 197 90 29 2.933 1.159 195

5 30 9.299 .968 193 18 30 2.926 1.172 188

31 31 9.222 1.001 199 29 31 2.881 1.097 199

39 32 9.133 .929 196 30 32 2.881 1.090 193

18 33 9.109 .870 192 5 33 2.793 1.159 193

30 39 9.051 1.036 196 19 39 2.790 1.109 195

33 35 3.980 .971 196 9 35 2.739 1.129 192

19 36 3.970 .989 197 2 36 2.719 1.092 192

9 37 3.999 .988 196 33 37 2.680 1.078 199

32 38 3.933 .982 199 32 38 2.672 1.079 192

13 39 3.883 .923 196 39 39 2.655 1.087 199

2 90 3.789 .191 199 13 90 2.699 1.039 199

19 91 3.769 .965 195 19 91 2.613 1.115 199  
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Table C2.--Rank order for all goal statements from very important to very unimportant,

and from very often to never, as perceived by females.

 

 

 

IMPORTANCE IHPLEHENTATION

Goa1 Goa1

Statement '::2:r Mean 5.0. ::;;2 Statement Siztr Hean 5.0. 221;:

Number Number

16 1 9.923 .283 222 10 1 9.623 .769 220

10 2 9.923 .380 221 16 2 9.385 .880 221

6 3 9.896 .397 221 6 3 9.277 .989 220

21 9 9.886 .359 220 21 9 9.225 .979 218

8 5 9.851 .996 221 7 5 9.223 .927 220

7 6 9.800 .959 220 8 6 9.205 .993 220

35 7 9.795 .997 220 35 7 9.110 1.021 219

1 8 9.755 .552 220 11 8 9.055 .992 220

11 9 9.738 .593 221 27 9 3.969 1.070 221

27 10 9.725 .539 222 26 10 3.969 1.031 221

25 11 9.725 .573 222 25 11 3.955 1.093 221

26 12 9.671 .627 222 22 12 3.899 1.059 219

22 13 9.665 .608 221 1 13 3.650 1.113 217

15 19 9.569 .696 220 29 19 3.691 1.095 220

38 15 9.563 .726 222 15 15 3.612 1.219 219

9 16 9.529 .717 221 31 16 3.583 1.162 218

39 17 9.509 .759 222 91 17 3.560 1.211 216

29 18 9.998 .705 221 9 18 3.591 1.112 220

91 19 9.993 .806 217 37 19 3.525 1.081 219

31 20 9.969 .807 220 38 20 3.523 1.287 220

36 21 9.957 .759 221 39 21 3.993 1.220 221

90 22 9.957 .771 221 23 22 3.990 1.299 218

23 23 9.955 .795 220 36 23 3.932 1.131 220

18 29 9.916 .799 219 90 29 3.918 1.291 220

37 25 9.399 .788 221 18 25 3.390 1.178 210

20 26 9.377 .899 220 28 26 3.373 1.299 217

17 27 9.373 1.093 217 3 27 3.363 1.067 215

3 28 9.333 .853 219 20 28 3.392 1.287 219

28 29 9.311 .893 219 17 29 3.256 1.912 215

5 30 9.275 .930 218 19 30 3.183 1.309 219

39 31 9.266 .855 218 12 31 3.191 1.160 220

29 32 9.299 .872 221 9 32 3.099 1.236 213

30 33 9.239 .976 222 39 33 3.078 1.261 217

12 39 9.213 .823 221 30 39 3.055 1.270 220

9 35 9.201 1.013 219 5 35 3.096 1.223 216

19 36 9.195 .959 220 29 36 3.091 1.209 218

32 37 9.028 .990 218 32 37 3.009 1.169 216

33 38 3.955 1.008 221 33 38 2.973 1.181 219

13 39 3.885 1.007 218 13 39 2.796 1.270 216

19 90 3.827 1.095 219 19 90 2.712 1.195 212

2 91 3.698 1.109 219 2 91 2.972 1.129 218  
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Table C3.--Rank order for all goa1 statements from very important to very unimportant,

and from very often to never, as perceived by urban participants.

 

 

 

IMPORTANCE IMPLEMENTATION

Goa1 . Goa1
Rank Va11d Rank Va11d

Statement Order Mean 5.0. Cases Statement Order Mean 5.0. Cases

Number Number

6 1 9.879 .911 289 10 1 9.966 .809 283

16 2 9.878 .395 288 16 2 9.331 .855 289

10‘ 3 9.871 .999 286 7 3 9.129 .979 286

21 9 9.890 .982 288 6 9 9.126 1.059 286

7 5 9.819 .999 288 21 5 9.116 1.011 289

35 6 9.810 .951 289 35 6 9.101 .981 286

8 7 9.806 .599 289 8 7 9.099 1.021 286

1 8 9.750 .572 288 25 8 3.875 1.023 287

27 9 9.730 .599 289 11 9 3.857 1.098 286

25 10 9.686 .613 290 27 10 3.832 1.076 286

11 11 9.677 .587 288 26 11 3.829 1.067 286

26 12 9.599 .696 289 22 12 3.651 1.107 289

22 13 9.576 .709 288 1 13 3.579 1.095 289

38 19 9.509 .791 289 91 19 3.527 1.210 281

9 15 9.997 .793 286 37 15 3.519 1.118 285

91 16 9.996 .782 289 29 16 3.961 1.081 289

15 17 9.963 .760 287 9 17 3.938 1.107 283

36 18 9.955 .768 288 39 18 3.918 1.137 287

37 19 9.950 .763 289 15 19 3.905 1.216 289

29 20 9.999 .786 288 38 20 3.909 1.228 285

17 21 9.938 .962 281 31 21 3.399 1.229 281

39 22 9.928 .809 290 36 22 3.375 1.161 285

23 23 9.922 .853 287 20 23 3.306 1.269 289

20 29 9.909 .817 287 28 29 3.270 1.192 282

90 25 9.398 .867 287 17 25 3.267 1.399 277

31 26 9.319 .939 285 90 26 3.256 1.259 285

18 27 9.302 .885 281 3 27 3.256 1.055 281

28 28 9.297 .899 286 23 28 3.290 1.229 283

3 29 9.293 .831 287 18 29 3.222 1.201 275

5 30 9.260 .967 281 12 30 3.073 1.098 286

29 31 9.296 .999 289 5 31 3.007 1.256 280

12 32. 9.232 .798 289 30 32 3.009 1.208 289

39 33 9.211 .883 285 19 33 2.993 1.235 289

30 39 9.111 1.009 288 29 39 2.979 1.173 289

9 35 9.100 .979 280 39 35 2.965 1.228 282

19 36 9.063 .962 287 9 36 2.999 1.189 275

33 37 3.983 1.012 287 32 37 2.850 1.182 280

32 38 3.961 .960 289 33 38 2.820 1.195 283

13 39 3.905 .978 289 13 39 2.721 1.186 280

19 90 3.781 1.076 283 19 90 2.706 1.178 279

2 91 3.700 1.051 283 2 91 2.596 1.113 280
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Table C9.--Rank order for all goal statements from very important to very unimportant,

and from very often to never, as perceived by rural participants.

 

 

 

IMPORTANCE IMPLEMENTATION

Goa1 . Goa1 .
Rank Va11d Rank Va11d

Statement Order Mean 5.0 Cases Statement Order Mean 5.0. Cases

Number Number

10 1 9.938 .291 130 10 1 9.523 .739 130

21 2 9.931 .289 130 6 2 9.238 .987 130

6 3 9.923 .386 130 21 3 9.223 .856 I30

8 9 9.892 .399 130 7 9 9.215 .889 130

16 5 9.896 .990 130 16 5 9.185 .963 130

35 6 9.819 .969 129 8 6 9.185 .963 130

7 7 9.800 .972 130 11 7 9.123 ..907 130

25 8 9.792 .993 130 35 8 3.938 1.116 129

1 9 9.777 .517 130 25 9 3.869 .999 130

26 10 9.731 .995 130 26 10 3.896 .999 130

27 11 9.715 .502 130 22 11 3.838 .905 130

11 12 9.692 .555 130 27 12 3.792 1.032 130

22 13 9.685 .529 130 1 13 3.558 1.095 129

38 19 3.585 .729 130 9 19 3.596 .997 130

39 15 9.559 .727 I30 31 15 3.981 1.153 129

9 16 9.538 .637 130 37 16 3.992 1.015 129

15 17 9.531 .799 130 3 17 3.926 1.021 129

36 18 9.515 .685 130 39 18 3.923 1.190 130

3 19 9.512 .651 129 15 19 3.915 1.160 130

17 20 9.981 .911 129 17 20 3.388 1.336 129

29 21 9.959 .727 130 29 21 3.362 1.119 130

91 22 9.950 .790 129 38 22 3.285 1.156 130

37 23 9.939 .779 129 91 23 3.256 1.139 129

31 29 9.919 .859 129 36 29 3.296 1.072 130

23 25 9.915 .691 130 23 25 3.238 1.105 130

90 26 9.908 .823 130 28 26 3.211 1.208 128

20 27 9.377 .739 130 20 27 3.159 1.158 130

28 28 9.238 .829 128 12 28 3.085 1.061 129

29 29 9.279 .810 129 18 29 3.057 1.183 123

5 30 9.269 .905 I30 90 30 3.096 1.133 130

12 31 9.262 .773 130 19 31 3.008 1.217 130

30 32 9.238 1.002 130 29 32 2.938 1.123 129

18 33 9.200 .751 125 30 33 2.907 1.155 129

39 39 9.186 .908 129 9 39 2.869 1.222 130

19 35 9.062 .999 130 33 35 2.869 1.137 130

32 36 9.031 .963 128 32 36 2.852 1.093 128

9 37 9.031 1.071 130 5 37 2.752 1.096 129

33 38 3.931 .992 130 13 38 2.738 1.131 130

19 39 3.891 .833 126 39 39 2.690 1.117 129

13 90 3.838 .997 130 19 90 2.575 1.109 127

2 91 3.738 .961 130 2 91 2.562 1.099 130
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Table C5.--Rank order for all goa1 statements from very important to very unimportant,

and from very often to never, as perceived by teachers.

 

 

 

IMPORTANCE IMPLEMENTATION

Goal Goa1
Rank Va11d Rank Valid

Saatement Order Mean 5.0. Cases Statement Order Mean 5.0. Cases

umber Number

10 1 9.900 .356 279 10 1 9.525 .786 278

6 2 9.887 .923 282 16 2 9.319 .907 279

21 3 9.886 .389 281 21 3 9.233 .952 279

16 9 9.868 .915 281 7 9 9.210 .919 281

35 5 9.819 .996 281 6 5 9.206 1.079 281

7 6 9.819 .996 281 8 6 9.139 1.029 281

8 7 9.812 .530 282 35 7 9.129 1.036 280

27 8 9.733 .517 281 11 8 3.972 1.098 281

25 9 9.713 .578 282 25 9 3.950 1.002 281

1 10 9.712 .603 281 26 10 3.875 1.069 280

11 11 9.683 .582 281 27 11 3.871 1.116 280

26 12 9.637 .696 281 22 12 3.836 1.039 280

22 13 9.631 .636 282 1 13 3.609 1.079 278

39 19 9.539 .675 282 9 19 3.576 1.098 278

38 15 9.511 .791 282 39 15 3.569 1.192 281

9 16 9.502 .739 279 29 16 3.596 1.090 280

15 17 9.986 .707 282 91 17 3.592 1.200 275

29 18 9.989 .737 281 37 18 3.536 1.090 278

91 19 9.969 .788 276 31 19 3.535 1.188 275

36 20 9.993 .769 280 15 20 3.520 1.198 281

23 21 9.939 .777 281 38 21 3.939 1.209 280

17 22 9.905 1.020 279 36 22 3.391 1.198 279

37 23 9.900 .779 280 23 23 3.369 1.210 279

90 29 9.382 .839 280 20 29 3.359 1.256 280

31 25 9.372 .853 277 90 25 3.350 1.221 280

20 26 9.365 .821 282 17 26 3.399 1.919 272

28 27 9.290 .851 279 28 27 3.325 1.220 277

3 28 9.281 .817 281 18 28 3.325 1.213 268

29 29 9.278 .858 281 3 29 3.273 1.067 278

5 30 9.263 .969 278 12 30 3.136 1.109 280

18 31 9.253 .865 273 29 31 3.130 1.191 277

12 32 9.216 .809 282 30 32 3.108 1.197 278

30 33 9.210 .935 281 19 33 3.089 1.279 280

39 39 9.181 .878 277 5 39 3.007 1.263 277

19 35 9.057 1.002 281 39 35 3.009 1.220 276

9 36 9.093 1.030 276 32 35 2.985 1.156 275

32 37 3.935 .918 277 9 37 2.979 1.322 279

33 38 3.915 .982 281 33 38 2.878 1.187 279

13 39 3.882 .995 279 13 39 2.781 1.222 278

19 90 3.771 1.059 275 19 90 2.682 1.216 279

2 91 3.592 1.058 277 2 91 1.123 276 2.590
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Table C6.--Rank order for all goa1 statements from very important to very unimportant,

and from very often to never, as perceived by supervisors.

 

 

 

IMPORTANCE IMPLEMENTATION

Goa1 Goa1

Statement Sank Mean 5.0. Valid Statement Rank Mean 5.0. Valid

Number rder Cases Number Order Cases

8 1 5.000 .000 91 10 1 9.975 .816 90

16 2 9.976 .159 92 16 2 9.268 .895 91

l 3 9.929 .392 92 8 3 9.075 .859 90

6 9 9.927 .396 91 21 9 9.075 1.097 90

25 5 9.857 .917 92 11 5 9.050 .986 90

7 6 9.859 .922 91 35 6 9.099 1.098 91

21 7 9.829 .587 91 7 7 9.025 1.079 90

10 8 9.829 .667 91 6 8 3.950 1.061 90

15 9 9.800 .905 90 25 9 3.902 1.068 91

27 10 9.786 .520 92 27 10 3.659 .990 91

35 11 9.786 .970 92 26 11 3.659 .911 91

3 12 9.762 .931 92 3 12 3.575 1.059 90

26 13 9.762 .532 92 1 13 3.988 1.052 91

37 19 9.693 .727 92 37 19 3.915 1.190 91

9 15 9.639 .623 91 22 15 3.900 1.081 90

11 16 9.639 .581 91 91 16 3.293 1.365 91

22 17 9.610 .703 91 29 17 3.275 .960 90

91 18 9.571 .859 92 36 18 3.299 1.019 91

38 19 9.571 .737 92 15 19 3.231 1.180 39

29 20 9.529 .790 92 31 20 3.220 1.107 91

90 21 9.500 .890 92 9 21 3.175 .989 90

17 22 9.988 .796 91 38 22 3.122 1.122 91

20 23 9.988 .796 91 23 23 3.100 .008 90

23 29 9.988 .796 91 20 29 3.075 .191 90

36 25 9.976 .790 92 28 25 3.050 .197 90

12 26 9.939 .709 91 17 26 3.050 .280 90

9 27 9.915 .670 91 39 27 2.976 .089 91

39 28 9.905 .969 92 12 28 2.925 .163 90

5 29 9.900 .891 90 18 29 2.921 .075 38

18 30 9.385 .633 39 9 30 2.875 .067 90

28 31 9.317 1.059 91 90 31 2.859 .062 91

39 32 9.286 1.093 92 2 32 2 .859 .062 91

29 33 9.238 1.078 92 19 33 2.850 .075 90

31 39 9.219 1.138 92 32 39 2.683 .150 91

19 35 9.196 .792 91 33 35 2.675 .997 90

2 36 9.119 .916 92 39 36 2.610 .159 91

32 37 9.071 1.068 92 19 37 2.600 .955 90

13 38 9.000 .899 91 3O 38 2.585 1.095 91

30 39 9.000 1.189 92 5 39 2.569 .912 39

33 90 9.000 1.072 91 29 90 2.988 .952 91

19 91 3.902 .831 91 13 91 2.975 .960 90 
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Table C7.--Rank order for all goal statements from very important to very unimportant,

and from very often to never, as perceived by principals.

 

 

 

IMPORTANCE IMPLEMENTATION

Goa1 Goa1

Statement Sank Mean 5.0. Valid Statement Rank Mean 5.0. Valid

rder Cases Order Cases

Number Number

6 1 9.889 .381 90 IO 1 9.398 .770 89

10 2 9.889 .350 90 16 2 9.169 .856 89

21 3 9.822 .988 90 6 3 9.112 .897 89

8 9 9.811 .538 90 7 9 9.095 .988 89

16 5 9.811 .972 90 8 5 3.966 1.016 89

1 6 9.809 .979 89 21 6 3.933 .963 89

35 7 9.787 .988 90 35 7 3.795 .973 88

7 8 9.767 .998 90 11 8 3.787 .910 89

11 9 9. 689 .579 90 26 9 3.753 .957 89

27 10 9.656 .603 90 27 10 3.708 .920 89

25 11 9.656 .656 90 25 11 3.596 1.008 89

17 12 9.578 .779 90 1 12 3.955 1.113 89

26 13 9.567 .688 90 22 13 3.927 1.021 89

38 19 9.556 .736 90 37 19 3.360 1.058 89

36 15 9.533 .679 90 17 15 3.303 1.309 89

22 16 9.522 .707 90 3 16 3.276 .985 87

91 17 9.978 .753 90 9 17 3.236 1.000 89

9 18 9.967 .690 90 31 18 3.225 1.232 89

37 19 9.956 .767 90 91 19 3.180 1.061 89

20 20 9.938 .722 89 36 20 3.157 1.117 89

3 21 9.398 .766 88 15 21 3.196 1.183 89

15 22 9.399 .973 90 39 22 3.129 1.069 89

28 23 9.337 .865 89 29 23 3.129 1.096 89

31 29 9.333 .972 90 28 29 3.080 1.116 89

23 25 9.311 .920 90 38 25 3.079 1.199 89

29 26 9.289 .869 90 20 26 3.095 1.177 89

39 27 9.267 .958 90 12 27 2.955 .988 89

18 28 9.258 .873 89 23 28 2.888 1.193 89

9O 29 9.222 .897 90 9O 29 2.831 1.218 89

12 30 9.211 .772 90 18 30 2.828 1.091 87

39 31 9.200 .869 90 5 31 2.818 1.089 88

5 32 9.193 .933 88 9 32 2.779 1.172 86

29 33 9.167 .986 90 33 33 2.769 1.066 89

33 39 9.067 .981 90 19 39 2.753 1.121 89

32 35 9.056 1.037 89 30 35 2.708 1.150 89

9 36 9.011 1.056 88 13 36 2.699 1.078 87

30 37 9.011 1.137 90 29 37 2.691 1.019 89

19 38 3.989 .959 90 19 38 2.628 1.079 86

2 39 3.893 .891 89 39 39 2.589 1.096 89

19 90 3.793 .929 87 2 90 2.595 .993 83

13 91 3.787 .910 89 32 91 2.511 1.017 88  
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Table C8.--Rank order for all goa1 statements from very important to very unimportant,

and from very often to never, as perceived by superintendents.
 

 

 

 

IMPORTANCE IMPLEMENTATION

Goa1 Goa1

Statement gtgtr Mean 5.0. g:;;: Statement 3:2:r Mean 5.0. 2:59:

Number Number

27 1 5.000 .000 6 10 1 9.667 .516 6

19 2 5.000 .000 5 16 2 9.600 .598 5

35 3 5.000 .000 6 26 3 9.333 .816 6

6 9 5.000 .000 6 22 9 9.200 .837 5

90 5 5.000 .000 5 27 5 9.167 .753 6

21 6 5.000 .000 6 1 6 9.167 .908 6

37 7 5.000 .000 6 35 7 9.167 .753 6

1 8 5.000 .000 6 25 8 9.167 .753 6

36 9 5.000 .000 6 37 9 9.167 .753 6

16 10 5.000 .000 5 6 10 9.167 .753 6

38 11 5.000 .000 5 7 11 9.167 .753 6

7 12 5.000 .000 6 9 12 9.167 .908 6

23 13 5.000 .000 5 36 13 9.000 1.265 6

IO 19 5.000 .000 6 11 19 9.000 .899 6

22 15 5.000 .000 5 21 15 9.000 .632 6

8 16 5.000 .000 6 39 16 3.833 .753 6

25 17 5.000 .000 6 8 17 3.833 .753 6

26 18 5.000 .000 6 91 18 3.800 .837 5

11 19 9.833 .908 6 3 19 3.800 .997 6

33 20 9.800 .997 5 28 20 3.800 .837 6

3 21 9.800 .997 5 29 21 3.600 1.190 6

91 22 9.800 .997 5 38 22 3.600 .899 6

13 23 9.800 .997 5 2 23 3.600 .598 6

29 29 9.800 .997 5 29 29 3.600 .899 6

39 25 9.800 .997 5 19 25 3.900 1.190 6

32 26 9.750 .500 9 39 26 3.900 1.190 6

9 27 9.667 .516 6 23 27 3.900 1.190 6

28 28 9.600 .598 5 3O 28 3.900 1.190 6

20 29 9.600 .899 5 9O 29 3.900 1.190 6

31 30 9.600 .899 5 5 30 3.200 .837 6

2 31 9.600 .598 5 15 31 3.200 .837 6

30 32 9.600 .598 5 20 32 3.200 1.309 6

18 33 9.600 .899 5 13 33 3.200 .837 6

29 39 9.600 .598 5 12 39 3.167 .753 6

39 35 9.500 .837 6 33 35 3.000 1.000 5

12 36 9.500 .837 6 9 36 3.000 .707 5

19 37 9.500 .837 6 17 37 3.000 1.225 5

5 38 9.900 .899 5 19 38 2.833 .983 6

15 39 9.900 .598 5 18 39 2.800 1.693 5

9 90 9.900 .899 5 32 90 2.750 .957 9

17 91 9.900 .899 5 31 91 2.600 1.517 5
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Table C9.--Rank order for all goal statements from very important to very unimportant,

and from very often to never, as perceived by Eastern Province.
 

 

 

 

IMPORTANCE IMPLEMENTATION

Goa1 . Goa1

Statement Sank Mean S.O Va11d Statement Rank Mean 5.0. Valid

Number rder Cases Number Order Cases

16 1 9.926 .300 95 IO 1 9.979 .800 99

IO 2 9.909 .361 99 16 2 9.362 .890 99

21 3 9.903 .363 93 6 3 9.295 1.023 99

6 9 9.899 .927 99 21 9 9.215 .919 93

35 5 9.863 .902 95 7 5 9.191 .896 99

8 6 9.830 .561 99 35 6 9.179 1.010 95

7 7 9.817 .991 93 8 7 9.079 .975 99

26 8 9.789 .503 95 11 8 9.021 .916 99

27 9 9.758 .520 95 26 9 3.968 1.005 95

1 10 9.713 .598 99 27 10 3.879 1.113 95

25 11 9.695 .603 95 25 11 3.879 1.013 95

22 12 9.691 .587 99 22 12 3.723 .999 99

11 13 9.681 .590 99 1 13 3.500 1.029 99

39 19 9.579 .693 95 37 19 3.989 1.193 99

15 15 9.559 .799 93 91 15 3.953 1.165 95

38 16 9.558 .759 95 9 16 3.936 1.053 99

29 17 9.558 .790 95 15 17 3.930 1.183 93

36 18 9.526 .697 95 31 18 3.398 1.320 93

91 19 9.505 .829 95 29 19 3.383 1.118 99

9O 20 9.989 .813 99 39 20 3.368 1.102 95

9 21 9.968 .826 99 36 21 3.279 1.125 95

37 22 9.997 .789 99 9O 22 3.232 1.198 95

20 23 9.915 .739 99 18 23 3.191 1.260 89

31 29 9.387 .897 93 20 29 3.191 1.269 99

23 25 9.362 .902 99 38 25 3.179 1.220 95

5 26 9.337 .969 92 3 26 3.161 1.066 93

18 27 9.333 .821 90 12 27 3.117 1.172 99

28 28 9.330 .932 99 28 28 3.096 1.287 99

12 29 9.309 .855 99 17 29 3.096 1.989 99

29 30 9.305 .869 95 23 30 3.079 1.272 99

3 31 9.287 .863 99 29 31 2.997 1.133 95

17 32 9.287 1.229 99 19 32 2.915 1.289 99

30 33 9.232 1.066 95 5 33 2.898 1.213 92

39 39 9.168 1.088 95 9 39 2.826 1.159 92

9 35 9.120 1.009 92 39 35 2.821 1.211 95

33 36 9.075 1.106 93 30 36 2.811 1.279 95

32 37 9.011 1.052 99 33 37 2.785 1.232 93

19 38 3.979 1.117 99 32 38 2.766 1.231 99

13 39 3.860 1.099 93 13 39 2.639 1.300 93

19 90 3.778 1.089 90 2 90 2.570 1.165 93

2 91 3.777 1.079 99 19 91 2.567 1.132 90  
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Table C10.--Rank order for all goa1 statements from very important to very unimportant,

and from very often to never, as perceived by Central Province.

 

 

 

IMPORTANCE IMPLEMENTATION

Goa1 Goa1 .

Statement Sigtr Mean 5.0. ::;:2 Statement . 3:3:r Mean 5.0. ::;;2

Number Number

8 1 9.900 .398 90 IO 1 9.925 .923 87

16 2 9.865 .957 89 16 2 9.281 .879 89

21 3 9.899 .539 90 8 3 9.067 1.036 90

6 9 9.822 .572 90 21 9 9.022 1.132 90

IO 5 9.805 .587 87 6 5 3.978 1.161 90

7 6 9.789 .986 90 7 6 3.956 1.101 90

25 7 9.756 .597 90 11 7 3.999 1.021 90

27 8 9.799 .552 90 25 8 3.889 1.033 90

35 9 9.722 .591 90 35 9 3.878 1.160 90

11 10 9.719 .589 89 26 10 3.778 1.025 90

l 11 9.679 .687 89 27 11 3.778 1.099 90

22 12 9.618 .699 89 22 12 3.517 1.119 89

15 13 9.573 .620 89 15 13 3.999 1.206 89

17 19 9.536 .889 89 17 19 3.929 1.373 89

38 15 9.528 .659 89 18 15 3.919 1.073 87

26 16 9.511 .723 90 38 16 3.909 1.213 89

9 17 9.500 .695 88 39 17 3.900 1.296 90

23 18 9.999 .693 89 29 18 3.382 1.153 89

29 19 9.999 .676 89 31 19 3.382 1.163 89

36 20 9.956 .767 90 9 20 3.369 1.063 88

28 21 9.998 .759 87 37 21 3.360 1.110 89

20 22 9.993 .771 88 1 22 3.360 1.025 89

37 23 9.938 .797 89 91 23 3.302 1.293 86

31 29 9.938 .839 89 20 29 3.292 1.199 89

91 25 9.930 .819 86 28 25 3.253 1.213 87

39 26 9.356 .878 90 3 26 3.225 1.079 89

18 27 9.352 .788 88 23 27 3.225 1.199 89

5 28 9.395 .913 87 36 28 3.222 1.188 90

39 29 9. 333 .773 87 9O 29 3.125 1.285 89

29 30 9.330 .827 88 9 30 3.116 1.172 89

9O 31 9.330 .859 88 30 31 3.022 1.128 89

3 32 9.292 .892 89 19 32 2.989 1.210 89

12 33 9.233 .720 90 12 33 2.999 1.952 90

9 39 9.195 .900 87 32 39 2.933 1.166 89

3O 35 9.180 .897 89 29 35 2.909 1.210 88

19 36 9.135 .828 89 5 36 2.888 1.256 89

32 37 9.079 .829 89 19 37 2.818 1.160 88

33 38 9.000 .866 89 39 38 2.816 1. 308 87

19 39 3.989 .869 87 33 39 2.775 1.095 89

13 90 3.828 .905 87 13 90 2.770 1.128 87

2 91 3.670 1.162 88 2 91 2.919 1.073 87  
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Table C11.--Rank order for all goa1 statements from very important to very unimportant,

and from very often to never, as perceived by Western Province.
 

 

 

 

IMPORTANCE IMPLEMENTATION

Goa1 Coal

Statement sank Mean 5.0. Valid Statement Rank Mean 5.0 Valid

Number rder Cases Number Order Cases

10 1 9.929 .296 98 IO 1 9.938 .805 96

6 2 9.908 .329 98 7 2 9.198 .878 96

35 3 9.906 .358 96 16 3 9.179 .956 95

8 9 9.888 .398 98 6 9 9.177 .871 96

21 5 9.878 .387 98 8 5 9.196 .995 96

1 6 9.878 .359 98 35 6 9.106 1.000 99

16 7 9.876 .389 97 21 7 9.063 .959 95

7 8 9.837 .997 98 27 8 3.833 .998 96

27 9 9.735 .966 98 22 9 3.789 1.020 95

25 10 9.729 .622 98 11 10 3.771 1.100 96

11 11 9.729 .999 98 25 11 3.760 .960 96

22 12 9.673 .533 98 26 12 3.726 1.036 95

26 13 9.660 .627 97 9 13 3.611 1.075 95

9 19 9.699 .591 97 1 19 3.596 1.139 99

38 15 9.592 .758 98 38 15 3.526 1.295 95

17 16 9.573 .722 96 37 16 3.516 1.030 95

91 17 9.526 .792 97 31 17 3.505 1.138 93

23 18 9.515 .765 97 91 18 3.989 1.193 95

15 19 9.510 .696 98 29 19 3.389 .982 95

3 20 9.505 .679 97 39 20 3.385 1.080 96

39 21 9.980 .789 98 23 21 3.372 1.193 99

37 22 9.969 .692 98 15 22 3.365 1.199 96

36 23 9.969 .791 97 28 23 3.399 1.175 93

29 29 9.923 .762 97 3 29 3.399 1.078 93

18 25 9.379 .687 95 36 25 3.337 1.195 95

20 26 9.378 .899 98 17 26 3.290 1.903 93

28 27 9.365 .898 96 20 27 3.263 1.222 95

31 28 9. 399 .909 96 9O 28 3.198 1.236 96

9O 29 9.337 .930 98 19 29 3.167 1.199 96

5 30 9.302 .898 96 18 30 3.159 1.135 91

39 31 9.276 .822 98 3O 31 3.199 1.182 99

29 32 9.265 .990 98 29 32 3.106 1.121 99

9 33 9.219 1.018 96 12 33 3.063 1.191 96

12 39 9.219 .790 98 5 39 3.022 1.109 92

19 35 9.173 .897 98 33 35 2.968 1.180 95

3O 36 9.129 1.102 97 39 36 2.938 1.186 96

33 37 9.051 .935 98 9 37 2.926 1.238 99

32 38 9.000 .939 95 32 38 2.902 1.099 92

19 39 3.997 1.025 95 13 39 2.713 1.170 99

13 90 3.938 .966 97 19 90 2.696 1.229 92

2 91 3.663 .952 95 2 91 2.568 1.088 95  
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Table C12.--Rank order for all goa1 statements from very important to very unimportant,

and from very often to never, as perceived by Northern Province.

 

 

 

IMPORTANCE IMPLEMENTATION

Goa1 . Goa1 .

Statement 3:8:r Mean 5.0. :2562 Statement 3:3:r Mean S.D. ::;;:

Number Number

21 1 9.909 .398 55 10 1 9.579 .662 59

6 2 9.909 .290 55 21 2 9.907 .922 59

10 3 9.873 .388 55 16 3 9.389 .787 59

35 9 9.769 .929 55 6 9 9.333 .932 59

16 5 9.769 .593 55 8 5 9.259 .955 S9

1 6 9.769 .576 55 7 6 9.209 .959 59

7 7 9.795 .517 55 35 7 9.167 .997 S9

8 8 9.727 .622 55 11 8 9.093 .937 59

25 9 9.673 .579 55 25 9 9.079 .988 59

27 10 9.698 .699 59 22 10 9.079 .988 59

22 11 9.595 .633 55 26 11 9.000 1.069 59

11 12 9.509 .717 55 27 12 3.906 1.079 53

37 13 9.991 .767 55 1 13 3.870 1.100 59

23 19 9.991 .690 55 37 19 3.796 1.016 59

26 15 9.991 .717 55 36 15 3.759 1.098 59

38 16 9.973 .792 55 3 16 3.717 .998 53

17 17 9.955 .812 55 17 17 3.709 1.223 59

20 18 9.955 .789 55 15 18 3.709 1.283 59

9 19 9.936 .719 55 31 19 3.685 1.196 59

36 20 9.918 .786 55 29 20 3.685 1.179 59

3 21 9.907 .765 59 28 21 3.667 1.069 59

39 22 9.900 .852 55 20 22 3.667 1.289 59

90 23 9.900 .760 55 39 23 3.698 1.012 59

91 29 9.389 .811 59 9 29 3.698 1.216 59

15 25 9.369 .868 55 23 25 3.698 1.067 59

31 26 9.327 .929 55 90 26 3.593 1.206 59

29 27 9.327 .999 55 38 27 3.593 1.191 59

12 28 9.291 .762 55 12 28 3.537 1.077 59

28 29 9.236 .881 55 91 29 3.991 1.203 53

5 30 9.200 1.061 55 19 30 3.333 1.259 59

29 31 9.109 .832 55 30 31 3.315 1.163 59

30 32 9.091 .867 55 5 32 3.278 1.295 59

18 33 9.075 .917 53 18 33 3.269 1.239 52

39 39 9.036 .793 55 29 39 3.291 1.198 59

I9 35 9.036 1.071 55 39 3s 3.167 1.199 59

13 36 9.000 1.000 55 13 36 3.111 1.176 59

33 37 3.995 .911 55 33 37 3.111 1.110 59

32 38 3.907 1.086 59 9 38 3.099 1.299 53

9 39 3.778 1.093 59 32 39 3.075 1.158 53

2 90 3.709 1.098 55 2 90 2.981 1.157 59

19 91 3.569 1.019 55 19 91 2.870 1.166 59  
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Table CI3.--Rank order for a11 goa1 statements from very important to very unimportant,

and from very often to never, as perceived by Southern Province.

 

 

 

IMPORTANCE IMPLEMENTATION

Goal . Goa1

Statement Sank Mean S.D. Va11d Statement Rank Mean 5.0 Valid

Number rder Cases Number Order Cases

6 1 9.939 .287 82 10 1 9.599 .651 82

10 2 9.939 .291 82 16 2 9.256 ..900 82

16 3 9.866 .377 82 7 3 9.256 .990 82

7 9 9.859 .389 82 21 9 9.196 ..833 82

21 5 9.817 .975 82 6 5 9.139 1.191 82

35 6 9.768 .509 82 8 6 3.963 1.098 82

8 7 9.768 .599 82 35 7 3.951 .955 82

11 8 9.756 .511 82 11 8 3.939 1.096 82

25 9 9.732 .595 82 25 9 3.859 1.079 82

27 10 9.707 .533 82 26- 10 3.756 1.025 82

1 11 9.707 .577 82 27 11 3.732 1.089 82

26 12 9.683 .626 82 1 12 3.696 1.082 82

91 13 9.519 .673 81 22 13 3.573 1.059 82

39 19 9.988 .707 82 91 19 3.999 1.119 81

36 15 9.981 .691 82 37 15 3.927 1.089 82

22 16 9.976 .805 82 29 16 3.915 1.059 82

38 17 9.976 .773 82 39 17 3.390 1.191 82

9 18 9.951 .756 82 9 18 3.359 .998 82

17 19 9.907 .996 81 3 19 3.268 .969 82

37 20 9.390 .813 82 36 20 3.297 1.055 81

29 21 9.378 .769 82 31 21 3.235 1.197 81

15 22 9.359 .921 82 38 22 3.207 1.152 82

3 23 9.317 .752 82 15 23 3.195 1.191 82

20 29 9.305 .827 82 17 29 3.173 1.282 81

90 25 9.280 .865 82 28 25 3.099 1.121 82

23 26 9.299 .897 82 20 26 3.029 1.165 82

31 27 9.235 1.003 81 23 27 3.029 1.159 82

29 28 9.207 .991 82 90 28 2.939 1.137 82

12 29 9.171 .819 82 12 29 2.889 .987 81

39 30 9.127 .882 79 18 30 2.835 1.295 79

18 31 9.113 1.019 80 39 31 2.797 1.068 79

28 32 9.110 .916 82 -5 32 2.720 1.119 82

3o 33 9.098 1.089 82 9 33 2.713 1.182 80

5 39 9.086 .990 81 29 39 2.709 1.139 81

19 35 3.963 .955 81 19 35 2.679 1.199 81

9 36 3.938 1.017 81 30 36 2.679 1.116 81

32 37 3.875 .933 80 32 37 2.650 1.069 80

13 38 3.829 .858 82 33 38 2.622 1.026 82

2 39 3.791 .863 81 13 39 2.599 .996 82

33 90 3.720 1.069 82 2 90 2.593 .936 81

19 91 3.610 .978 82 19 91 2.939 1.067 82  
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