
ABSTRACT

A PILOT EXAMINATION OF DECISION - MAKING

IN THE SMALL COLLEGE SETTING

By

Annette R. TenElshof

The present study was designed to determine whether or not

there is a single overall decision making process at the University

of Michigan at Flint and to discover who is making which decisions.

It was an additional purpose to determine whether students, faculty

and student services were involved in the decisions affecting them or

related to their respective area. Further, the study would determine

how the groups saw themselves and others in the decision making pro-

cess.

The data was collected in the spring of 1970 by means of a

questionnaire designed to provide a method for measuring the decision

making process at the Flint campus of the University of Michigan.

The questionnaire contained a list of thirty-six decisions which are

‘made on the Flint campus and eighteen possible decision makers.

The subjects for the study were faculty, students and admin-

istration at the University of Michigan at Flint. All members of

the faculty and administration received copies of the questionnaire

and students were selected randomly from the student government,

student organizations, and student committees and from students who
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were not involved in campus groups. By selecting the students from

these groups, it could be determined how they saw the role of their

group and the role of other groups in the decision making process.

Each reaponding subject was assigned to a group for the analysis.

It was hypothesized that no difference would be found in the

responses for the eighteen possible decision makers and for the

thirty-six decisions of the model. It was also hypothesized that

there would be no difference in the responses of the faculty, stu-

dents and student services as they are involved in the decisions

related to faculty and student matters and the area of student ser-

vices.

A three way analysis of variance was used to identify those

who made the decisions at the University of Michigan at Flint. The

analysis of variance was also used to test the hypotheses. In ad-

dition means and variances of the possible decision making groups

were compared. A sociogram was used to observe where the subjects

would go to bring up suggestions and new ideas in the university.

The results of the study supported the rejection of the

first five hypotheses. This suggests that there is a single overall

decision making process which can be measured by the analysis of

"variance. In addition the investigation shows that the faculty and

the academic dean are the most important groups in the decisions

related to faculty matters. The study also indicates that students

feel that they are the group most involved in the decision related

to students and student organized activities. However, the faculty
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and administration felt that the office of student services is also

important in the decisions which are related to students and their

activities. Also, it was found that the office of student services

was the group most involved in the decision related to services for

students. Finally, in the last hypothesis, the analysis indicated

that there was no significant difference in the way that the groups

saw themselves in the decision making process and the way that

they were seen by others.

The ranking of the groups suggests that there is a perceived

power structure in the University of Michigan. The power structure

is supported by the results of sociogram.
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CHAPTER ONE

THE PROBLEM

The purpose of this study is to determine if there is a single

overall-process for decision making in the small college and to discover

who is making which decisions. The decision making process is a complex

system with many different individuals in the college having a voice in

the process.

THE IMPORTANCE OF THE PROBLEM

The problem of decision making is one that is of concern in

higher education. At this time a theory of decision making or govern-

ance, which is applicable to the small college or university, has not

been developed. As Richard Peterson says, "What we need is a theory of

higher education, or better still, a theory grounded in facts, to serve

as a basis for authority."1

Since research is needed to formulate theories, those in higher

education must do research. However, very little research has been done

in the areas of governance to discover what is happening in the college,

and "governance is problematic at the present time first of all because

the rapidity of growth keeps probleme ahead of the c0ping mechanisms,

formal and informal, that a campus traditionally possesses or can create

 

1Richard Peterson, "Reform in Higher Education--Goals of the

Right and of the Left," Association of American Colleges, 55th Annual

Meeting (January 15, 1969), 1.



and make effective in a few months or years."1

Research is needed in the area of governance, in colleges and

universities; the most important area seems to be descriptive research.

"The research that most needs to be done at this time, in my view, is

essentially descriptive and analytical, rather than evaluate or exper-

imental; and research on broader problems, even with relatively crude

methods of investigation, is more important now than on narrower issues

susceptible to greater methodological control."2

Further, then, what are some of the basic questions which need

to be answered about the governance of higher education? Logan Wilson

lists some of the basic questions, "Who Egg decides what? Which facets

of governance are sources of dissatisfaction, and for whom? What

changes are being proposed, and why? How can their feasibility and

desirability be assessed? What are the implications for prOposed

changes?"3 Wilson continues, "It is my guess that on the average cam-

pus few persons can answer this first question. If anyone has ever

made a thorough-going empirical study of how decisions are now reached

on a single American college or university campus, I am unaware of it."4

This need to identify the decision makers is supported by Roger Heynes

when he says, "We must identify the major decision making points."5

 

1Kerry Smith Ed., Stress and Campus ReSponse (San Francisco:

Jossey-Bass Inc., Publishers, 1968), 197.

2Terry Lunsford (Ed.), The Study of Academic Administration

(Boulder, Colorado: Western Interstate Commission for Higher Education,

1963), 4.

3Logan Wilson, "Changing University Governance," Educational

Record, L (Fall 1969), 388.

4Ibid,, 389.

5Kerry Smith (Ed.), Op.cit., 170.



Various peeple have tried to compare the college system of

governance to other processes of administration to better understand

the decision making process of the college and university. To define

the administration of the university, they have turned to business,

government and public services.

Wallis discusses the college as carrying out its functions

"through a system of caste status and tradition, as in a beehive or a

feudal society; or through a system of orders from an individual at the

t0p by way of a hierarchy of ranks, as in an army or an authoritarian

government or through a network of directions and regulations, as in a

bureaucracy or a mercantilist state or through individuals following

their own judgements, as in a traditional university or a laisse-faire

economy."1 More general observations relate to a centralized or decen-

tralized system. Anderson and Stroup call the university a bureaucracy.

They feel that "Colleges . . . meet the conditions . . . for bureaucra-

cies."2 Max Weber also calls the university a bureaucracy, but qualifies

it by saying that the college is a Special form of bureaucracy because

the faculty has an influence on the administration in the decision mak-

ing process. The form of bureaucracy related to the college is called

"Collegial" by Weber.

John Millett, however, feels that "ideas drawn from business

and public administration have only very limited applicability to colleges

 

1Robert Morrison, The Contemporary University: USA (Cambridge:

Houghton Mifflin, 1966), 39.

2Herbert Stroup, Bureaucracy in Higher Education (New York: The

Free Press, 1966), 38.



and universities."1 Further he states that "the colleges and universi»

ties have built up a practice of community as the fundamental basis of

organization."2 Millett is trying to define a theory of organization

and administration which is limited to the college.

There is little agreement on the nature of the governance of

the academic community. Many believe the colleges and university are

"a log rolling anarchy within which various interest groups--facu1ty,

students, administrators, alumni-work out compromises and accommoda—

tions at points of contact in order to be left free to invest most of

their time in various forms of privatism.”3 In spite of the divergence,

"the various groups in academe still have enough in common to provide

the basis for a meaningful community, and this can be achieved without

the sacrifice of diversity."4

Historically, colleges and universities had two different origins

for governance. The French colleges had the central premise "that the

academic government belongs in the hands of professors and only profes-

sors."5 The English and the Germans followed this pattern also. However,

in the Italian universities the students held all the administrative posts

in the late middle ages. "Eventually . . . the civil authorities took

 

1John Millett, The Academic Community (New York: McGraw Hill

Book Company, Inc., 1962), 4.

 

21bid., 61.

3Warren Martin, "The University as Community," Educational Record

XLVIII (Fall 1967), 322.

4Ibid.

5Nielson, Oswald, University Administration in Practice (Stanford:

Graduate School of Business, 1958), 7.



over by appointing what we would today call boards of trustees."1 The

American colleges followed both patterns to a limited extent. Most

American colleges have a governing faculty and a board of trustees.

HYPOTHESES FOR THE STUDY OF GOVERNANCE

Generally stated the hypotheses for the study of governance in

a small college would be first that a measurable process exists in the

decision making process and secondly that certain individuals or groups

in the academic community make certain decisions. The second general

hypothesis is subdivided into three general subhypotheses. These sub-

hypotheses would be:

1. If the decisions are related to the faculty, the faculty will be

most active in the decision making process.

2. If the decisions are related to the students, the students will

be the most active group in the decision making process.

3. If the decision involved services to students or students, the

student services division will be most active in the decision making

process.

Another general consideration in the study is the way one

group perceives another group in the decision making process. The

hypothesis to be considered is that a group perceives itself as having

less influence in decision making than other decision makers.

A basic supposition of this study is that the analysis is a

method of measuring the decision making process of a small college.

In addition, the students, faculty, and administration of the college

have a role in the decision making process.

 

11bid., 8.



DEFINITIONS OF TERMS
 

A number of terms will be used through the paper. These terms

will be defined. According to Webster, "governance is equated to gov-

ernment, which is defined as "the body of persons that constitutes the

, governing authority of a political unit or organization." For governance

in education the word political should be deleted. "Administration,"

which is closely related to governance and will be used interchangeably,

is defined as "a body of persons who administer." To "administer" is

"to manage affairs of."

Since decision making is one of the important facets of the

study, there is a need to understand how it relates to administration

and thus also to governance. Lester does this by stating, "The forms,

mechanisms, and acts of making decisions are commonly called administra-

tion."1 Therefore, when the study mentions administration, it means

decision making and governance.

AN OUTLINE OF THE STUDY

In chapter one the problem is presented, the importance of the

problem is discussed, the hypotheses for the study are stated, and the

terms used in the study are defined. The second chapter examines the

historical background and sociological information, the University of

Michigan at Flint and the literature relevant to governance in higher

education and the present study. Chapter three outlines the method for

analysis of the data, the deve10pment of the list of decisions and the

model for the questionnaire, and other information relating to sample,

-—_

1Lunsford, op. cit.



validity, reliability, and the initial questionnaire. In chapter four

the data are analyzed through the examination of the hypotheses. The

results made it possible to analyze the data to determine who is mak-

ing process. The final chapter suggests the conclusions and the impli-

cations of the study.



CHAPTER TWO

BACKGROUND AND REVIEW OF THE LITERATURE

IN THE STUDY OF GOVERNANCE

This chapter has two basic parts, the first is the background

information in the study of governance and the second is the review of

the literature.

BACKGROUND IN THE STUDY OF GOVERNANCE

To begin the study of academic governance, background historical

and sociological information is necessary. The important background in-

formation will be given through the study of the historical background

in the roles of administration, faculty, and students; an analysis of

the present situation on the college and university campuses; and an

examination of the University of Michigan at Flint where the study orig-

inates.

This historical background shows what roles the faculty, students

and administration have had in the deve10pment of the patterns of govern-

ance up to the present. In the second section the present goals of the

students, faculty and administration are discussed as they relate to the

governance of the college and university. Since the pilot study has been

done at the University of Michigan Flint Campus, it is important that a

descriptive picture of the campus be presented to encourage an under-

standing of the nature of the institution.



A HISTORICAL VIEW OF THE ROLE OF

ADMINISTRATION, FACULTY AND STUDENTS

The colleges in the United States used the patterns of the

colleges in England in develOping their structure, Specifically Oxford

and Cambridge. A charter for the early colleges was needed from the

throne of England. Although the colleges were strongly based on the

English system, the need for colleges arose out of a need for trained

men in the ministry and an educated peOple: "The two cardinal principles

of English Puritanism . . . were not religious tenets but educational

ideals: a learned clergy, and a lettered pe0p1e."1

Although the faculties were desirous of the academic freedom of

the German universities, it would be some time before they were to realize

this dream. For along with the religious origin came a strong Puritan

ethic and relationship to the church. The separation of the college from

the church took many years to accomplish, even though a few of the early

universities were able to function separately. Thus, the faculty were

strongly controlled by the Puritan heritage and did not achieve true

academic freedom until the twentieth century.

The role of the student, faculty and administration changed dur-

ing the development of the college. After considering the religious origins,

we will look at the role of faculty, students and administration as it has

develOped to the present.

The Religious Origins

The original purpose of the colleges was to train men for the

ministry, for "A world that lends the deepest expression of its purposes

 

1Samuel Eliot Morison, The Founding of Harvard College, (1936), 45.



10

and its goals in the scripture cannot afford to ignore the training of

its Biblical expositors."1 The only men who would be able to lead the

young men in the religious life would be pastors. Thus, in the early

years of the colleges most of those who were on the faculty were min-

isters who considered their position in the college to be the call of

God. Therefore, "each group (religious) sought to set up an institution

of higher learning to provide godly leaders in the church and state."2

The reSponsibility of the faculty was to help the men find God.

Therefore, morning prayer, evening prayer and chapel were a very important

part of the day. The nature of the early college with its Puritanism and

strict discipline made it a paternalistic institution, for "The agency

that best served the purposes of the collegiate way was paternalism,

whether in conscious ordering of the college regimen or in the informal

relationships that grew up between faculty and student in the smaller

colleges."3 The students were subject to the watchful eye of the faculty

and the president in matters of behavior and academic competency. As

' many of the students in the early college were very young, this does not

seem unusual. The students were in their early teens and their parents

were often many miles away. Transportation being what it was, made it

rather difficult for the parents to visit the students often. The pater-

nalism of the early college is the foundation of the present doctrine of

injloc0parentis.4

 

1Frederick Rudolph, The American College and University (New York:

Alfred A. Knopf, l962),6 .

2Earl Cairns, Christianity through the Centuries (G. R. Zondervon,

1958), 400.

3Rudolph, Op. cit., 103.

4Rudolph, Op. cit., 104.
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The faculty were subject to the college president and the board.

They were employed and fired often by the whim of the president and the

board; therefore, they had to stay in the good graces of the president

and the board to maintain their position. Thus, the faculty had to avoid

issues which were not in line with the Protestant Ethic or they could be

fired. Their freedom of speech was only applicable where it did not

interfere with the religious affiliation of the college.

The administration of the colleges were different, but most of

them maintained the structure of the president and a very powerful board.

Using the pattern of Oxford and Cambridge, they formed a corporation.1

Thus, "from the very beginning of higher education in American shores

the principal agencies of administration were a president and board of

control."2

In order to understand the structure better let us look at Specific

examples in the early colleges. Yale was instituted as a corporation by

the board of trustees. Then the board selected the president. However,

the power rested with the board. "Yale was not the only college to

mistrust the potential power of its principle academic administrator."3

Princeton and Harvard were based on a similar pattern. The board wanted

to maintain a strong hand in the affairs of the college to insure that

the president would adhere to the fundamental teachings of theology and

have the students disciplined in a moral way.

Although Harvard began with the strong board of control, by 1826

the faculty had gained control over admissions, student discipline, and

—¥.

1John S. Brubacker and Willis Rudy, Higher Education in Transition

(New York: Harper & Row, 1968), 31.

31bid., 27.Ethics... 26-
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cOnduct of instruction.1 While Harvard had to evolve into this admin-

istrative structure, William and Mary gave the faculty 8 more prominent

position from the beginning, as the "Founders of William and Mary kept

EurOpean tradition of a self-governing faculty more clearly in view."2

When the University of Virginia was founded by Jefferson in the

1820's, Jefferson clearly thought through the principles of governance

and tried to give the faculty and the students a voice. This position

was unique at the time, but again in university deve10pment, as in so

many other areas, Jefferson was ahead of his time. The corporation of

the University of Virginia accepted Jefferson's recommendations; however,

after Jefferson's death they reverted to the patterns of the other colleges.

"While in general the control of higher education in America be-

came lodged in a president and a board of governors, there can be little

doubt that, as between the two, ultimate control lay with the board."3

The president's position, even with strong control of the board, should

not be underestimated. As the president was the only administrative

officer, he therefore had control over most of the immediate decisions

of the college. As Schmidt says in the Old Time College President, the

president was the greatest single force in college life.

In order to stay in office the president and the board had to

think very much alike. If they did, the president became a very power-

ful force in the Operation of the college. In fact, when looking back

at early presidents, they stand out more clearly than any other group.

The students feared the president and the faculty looked to him for

authority. Thus the president could become a very powerful figure.

—‘

1;b1d,, 30. Ibid., 26. 31bid., 27.
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Reform in the Colleges

As reform came to the colleges, the position of the students

began to change. The students were older and were no longer willing to

accept the strong hand of the president over them. By the 1870's "the

vigor of the extracurriculum was proof that the undergraduates had

succeeded in assuming significant authority over college life and that

as a result they had become a remarkably important element in the power

structure of the American college."1

The students had moved away from the early religious societies

to debtaing clubs or literary societies. In the societies they prized

reason and as a result published their own literary magazines and also

built large libraries for their societies. In fact, many of the literary

society libraries were larger than the college libraries. Soon after

the literary societies, the social fraternities were formed. The first

fraternities were formed in the late 1820's but did not become a strong

force until the 1850's. The fraternities gave institutionalized escapes

for drinking, smoking and card playing. All activities, which were

frowned upon by the boards, presidents and faculties, became the center

of fraternity life.

Eventually the students formed their own student governments.

They initiated honor societies, honor codes and student judiciary systems.

The students were ready to make their own decisions and to participate in

the activities of their own choosing. They used organizations outside of

the college control to bring about change, but, nevertheless, they were

building their own system.

fl

1Rudolph, op. cit., 156.
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Although the president was losing control over the students, "he

was gaining his power over the faculty."1 The faculty during this period

was probably at its all-time low in power. According to Rudolph, in some

colleges two-thirds of the faculty were clergy who were willing to sub-

mit to authority and felt little need to gain power. The president be-

came the authoritarian head and was the locus of prestige, pride, and

power in the college.

During this period a major curriculum change occurred. In some

cases the change was brought about by the president and the board, as

was the case at the University of Virginia. In other colleges and

universities the faculty decided that they wanted to see a curriculum

change. The students were disgruntled with the trivium and quadrivium

and felt the need to have a more practical academic program. Thus, the

sciences were added to the curriculum and the elective system was initiated.

Probably the democratic feeling of participation and relevance in the

Jackson administration increased the need for change.

While in some cases the faculty were instrumental in bringing

about the change in curriculum, in many cases they objected strongly to

the new form of curriculum. This illustrates that in some universities

the faculty were achieving strength in decision making about curriculum

and in others they were under control of the president and the board.

However, it was this change of educational attitude in curriculum which

would bring the faculty to its strongest position. During the years

1890-1920 "faculties found they were almost powerless."2 At this time

a number of faculty were relieved of their positions for their views

on creation, on the war, and on theology.

_‘

1Rudolph, Op, cit,, 165. 2Brubacker, Op. cit., 368.
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Faculty_Finds,l§s Position in the College

With the change in curriculum came changes in the faculty struc-

ture. The faculty began to develop a departmental structure and there-

fore departmental loyalties. Whereas previously the faculty had been

expected to teach all the courses in the college curriculum, now they

were Specializing in a field because of the increase in knowledge. They

began to feel more loyalty to those who were in the same field than they

did to those in the college. Contact was necessary with those in

their own field in order to stay well informed on the new developments

and research.

As the need to keep abreast in the field became important, learned

societies were formed. These societies provided the faculty with Oppor-

tunities for discussion with other faculty members. The first such

organization was the American Philological Association formed in 1869,

and the second was the American Chemical Society, formed in 1877.1

The professor was becoming a professional. Pressure was being

placed upon the individual faculty members to "publish or perish." At

the turn of the century the recruiting of faculty became important. The

basis of choice was the person's reputation in his field and particularly

what he had published.

In 1915, with the formation of the American Association of

University Professors, the professor had arrived as an academic man. He

was a professional. The purpose of the AAUP was to develop and protect

a standard which the faculty had defined. The organization would also

be able to protect the individual professor from the rest of the college

1Brubacker, Op, cit,
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organization and to help him develop his rights on the campus. Thus, a

basis of professorial authority had arisen.

The first matter that the AAUP had to consider was the matter of

orthodoxy versus academic freedom. The first declaration of the AAUP

"asserted the prime nature of the academic calling is to deal first

hand . . . with sources of knowledge. To discharge this function pro-

perly professors must be free to come to conclusions about knowledge

unaffected by factors which are irrelevant to the validity of the know-

ledge."1 The second statement of the AAUP was that "the professor's

main responsibility is to society and not to the governing board."2

Finally it stated that "the professor should be free to broadcast the

fruit of experimental ideas both inside and outside the classroom and

both inside and outside of his academic chair."3 These were momentous

assertions for the AAUP at this time. It had taken positions on the

most important policies of the nineteenth century college. The problem

now was to stand by its statements and to implement them in the colleges.

For a number of years these assertions were not enforced; but, as the

need for faculty grew, the faculty members could teach at the college of

their choice. Thus, academic men were able to exert pressure on the

college which did not conform to AAUP guidelines.

Tenure soon became important to the AAUP. For, once the pro-

fessor had tenure, it would be difficult for the college to remove him.

Tenure insured the faculty members position even if the view were con-

trary to the orthodoxy of the puritan ethic. When the colleges accepted

tenure, they had in effect accepted the statements of the AAUP; for the

*

2
1Brubacker, Op. cit., 320. Brubacker, Op. cit.

3Brubacker, Op. cit.
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faculty would then have the academic freedom of the German university

and the protection of tenure.

Meanwhile, the students continued in the collegiate way. More

activities were develOping and more organizations were forming. Athletic

events were growing into interschool rivalries. At some colleges com-

munity governments of students, faculty, and administration were being

developed--for example at Antioch. Antioch initiated a program of

practical experience to reinforce the classroom learning. The students

continued to participate in the system of extracurriculum. Students

began looking at the Operation of the college and trying to discover

their position in it.

The administration was becoming more diversified. In addition

to the president, a number of new positions were being added to the

administration. The academic dean and the business manager became aids

to the president. Because the colleges were growing and strong pater-

nalism could no longer be exerted, the principle of in locggparentis

existed in the form of counseling centers, student services of housing,

cafeterias, placement and financial aid. The student personnel division

began to care for the needs of the students. The administrative staff

was growing to keep up with the growth of the college and the new func-

tions that it had to carry out.

Growth of the college gave new responsibility to the students,

the faculty and the administration. They all became occupied with the

1 growth and their own system. The integration of the three did not come

about, however, for they all functioned in their own Sphere. Each

Broup was beginning to see directions for itself.
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Because the faculty member was in demand, he could set up his

own criteria for a job and if he were good, the law of supply and

demand would keep his value high, for the supply was lower than the

demand.

STUDENTS, FACULTY, AND ADMINISTRATION

IN GOVERNANCE TODAY

Governance in the college and university today is in a dif-

ficult position. Students, faculty, and administration seem to be

getting in each other's way in the achievement of their goals.

Faculty represent attitudes reflective of the community at large. The

administration of a public college or university has the reSponsibility

to the coulnunity, legislature, students and faculty to keep the university

or college operating. The students on the other hand have many pressures

upon them from their parents, from the faculty members, and from their

own consciences as to what they feel should be. These and other forces

are at work within the groups. In addition there is the interaction

between groups.

The most logical organization seems to be to consider and com-

pare each group. Thus, the first group to be examined is the student

group, the second the faculty group, and the third the administration.

The Students

In the student world today there are many forces in Operation:

the radical students, the student middle--the silent majority--and the

right wing. The groups may have similar goals, but their methods are

different. In addition, various racial groups have their demands and

desire for leadership positions in the college community.
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The first group to be considered is the radical or left wing.

The students for a Democratic Society will be observed as a repre-

sentative group of the left. The movement's first statement was made

in Port Huron in 1962 when Thomas Hayden stated, "Each person should

share in those social decisions determining the quality and the direc-

tion of his life."1

From the Fire Next Time some of the basic concerns of SDS can be

noted: "There is a monster in this world. A monster whose wealth has

been built by systematically gaining control over nearly every country,

raping their resources, enslaving their peOples, and extracting their

wealth for the profit of a few rich Americans . . . . We call this

monster imperialism and we say it must be destroyed."2 Other state-

ments include "The imperialist ruling class maintains its power by a

network of miseducation and lies, the biggest of which is racism. We

are taught in a thousand ways to be racist."3 Continuing on the author

says, "In SDS we believe that the only solution to the problems of

imperialism is a socialist revolution. Liberal reforms which do not

change the basic structure of society will not end the exploitation of

working peOple by the rich. If we are to be free, the imperialist

monster which totally controls our economic and social lives must be

totally destroyed and replaced with socialism."4 He eXplains that "by

a socialist revolution we mean the complete reorganization of America.

‘Workers will control the goods and wealth they produce."5

 

1"Port Huron Statement," (New York: Students for a Democratic

Society), 1969, 2.

2Editorial, "Who We Are and Where we're At" Fire Next Time

(Chicago: Students for a Democratic Society), Vol. 1, No. 1, 2.

31m. 2. 4mm 2. 5m 2.
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The SDS has sworn "its support for the Black Panther Party

and their essentially correct program for the liberation of the black

colony. Its commitment to defend the Black Panther Party and the black

colony against the vicious attacks of the racist pig power structure.

Its commitment is to join with the Black Panther Party and other black

revolutionary groups in the fight against white national chauvinism and

white supremacy. Its total commitment is to the fight for liberation

in the colony and revolution in the mother country."1

SDS and other campus groups have led in the fight for students'

rights in the decision making process of the college and the university.

The first struggle came at Berkely in the form of the Free Speech Move-

ment. Other struggles are taking place at many campuses throughout the

country. Some campuses that have received national publicity include

Columbia, Cornell, San Francisco State, University of Michigan, and Kent

State.

Various campus groups have led teach-ins on the Viet Nam.War, on

social and campus issues. They have initiated marches on Washington.

They have aligned themselves with black students for greater black en-

rollment, black studies programs, and financial aid for non-whites.

Curriculum reform has been demanded as one of the overdue changes. ROTC,

recruiters, and research related to the military-industrial complex have

all been attacked on many campuses.

Harold Taylor summarizes the situation under the following three

points:

1. "A refusal to accept any longer the social and intellectual

control of those in the society who give them no part in making

decisions about what society should be."

 

1Editorial, "The Black Panther Party," New Left Notes (Chicago:

Students for a Democratic Society), April 4, 1969, 3.
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2. "A demand that the obsolete university curriculum, con-

trolled by the academic faculty and made in the interests of

the faculty be subject to drastic reform."

3. "An assertion that freedom to think, to Speak, to act, to

learn, to invest oneself in a new kind of life which Opens up

the future, is the right of youth and the ientral values which

must animate social and political change."

Edward Salowitz divides the demands of the activist into three areas

with more specific definitions.

"The activist students are demanding that the corporate

structure of institutions of higher education take positions

on such subjects as relate to the war in Vietnam. Included

in the question of the war is the concern with conscription,

classified research, Dow Chemical recruiting, class rankings

and the morality of war itself.

"The second set of issues deals with the question of

academic reform. Included under this heading are In Loco

Parentis, drugs, living arrangements, impersonality of

education, decision making, lack of attention from instruction-

al staff, grades, evaluation of faculty including hiring,

promoting and firing. Also included in this area of demands

are concerns for relevancy in the curriculum.

"The last set of issues dealing with race relations pro-

vided the mechanisms and the current tempo of activism.

Here one finds such issues as aid to the cultually and

racially disadvantaged, discrimination in hiring, housing

and social activities and the need to provide relevant

course material for the black man so that he can learn about

his cultural heritage in order to develop his own sense of

cultural pride. "2

To Salowitz's last set of issues the consideration of social problems

in general should be added, not just those which are related to race.

This would include environmental control, land usage, abortion and

others.

The students are asking the university to take a stand: "They

seek to draw the university as such officially into the endorsement, the

 

1Harold Taylor, Students Without Teachers: The Crisis in the

University (New York: McGraw Hill, 1967), 25.

2Edward C. Salowitz, "Contemporary Student Activism,"‘Michigan

College Personnel Association Journal, Winter 1970, VI, 2, 8.
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teaching and organization of programs for social reform and/or revolution

of the society on whose largesse and support the university ultimately de-

pends."1 The university has a tradition of discussing the issues in a

free manner. All points of view have been accepted and either reinforced

or rejected. However, the students "are prOposing that universities cease

making a fetish of objectivity and neutrality and become ideological in-

stitutions."2

The student middle is a vital group in the college and the univer-

sity. Often, however, it seems that this group is the silent majority.

They are the students who wish to pursue their education; they seem to

have vocational goals. This is the group of students who have traditionally

been in student government and student activities. These students also are

searching for a new kind of university. Their methods, however, are dif-

ferent. They are the students who have been the leaders in giving students

membership on faculty committees. As the students take their positions on

faculty comittees, they find that the only result is that of boredom.

Through the committee the students had hOped to form stronger relationships

with the faculty member. Students "are demanding of administrators, and

particularly of teachers, that they join with students to establish that

'community of scholars' one hears so much about and so seldomsees."3 They

want to feel that they are part of the community, but they are finding it

difficult when the faculty have many other interests, most of which are

more important than students.

 

1Sidney Hook, "Conflict and Change in the Academic Community."

Papers Prepared for NASPA 52nd Annual Conference, 1970, 12.

21bid., 12.

3
‘Marvin B. Freedman, "Roots of Student Discontent," Beyond

Berkeley (Cleveland: WOrld Publishing, 1966), 239.
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The Yale News has recently had articles on the student position

in the university which reflects the student middle: "While we should

rightly participate in decision-making in our community; neither by

background, nor expertise, nor interest are we equipped to oversee its

day-to-day governance."1 He continues, "Yale offers us an Opportunity

to reflect, to examine ourselves, to ask ourselves what we can do to

overcome the wrongs we see around us. That is our obligation and privi-

lege here--to pursue truth where we are now most free so that tomorrow

we can work to liberate ourselves and our society where we are not."2

The student middle is not satisfied with the society as it stands.

The students from the middle society want to have a place in and change

it through the position they will eventually hold. Thus, in the college

and the university setting, he is striving to develOp the skills which

will make him able to bring the change about when he has the Opportunity.

The altruistic soul of the student reflects a need for all men to par-

ticipate in the wealth of the society. This same desire shows up in

his own world where he wants to participate in the academic comunity

which seems to have so much control over his life. The student is at

the bottom of the hierarchy in the academic world with multitudinous

regulations over his life and the possibility of failure ahead in the

test he is to take. Therefore, he can feel for the Oppressed, for he

sees himself as one of them even if it is only temporary.

The student world is given its "challenge to duplicity; to their

often intensely idealistic call for integrity; to their obvious distress

 

1Editorial, "For a Rational University," Yale Daily News,

January 26, 1970, 2.

21121.4.
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at the dissonance that they hear and encounter, in their lives at univer-

sities."1 What the students hear ideologically and what they have exper-

ienced does not fit with what they see in the real world. They cannot

help but question the adult world which has not been able to cope with the

problems. "There is no question that students resent being treated as

adolescents when adults have not demonstrated their ability to resolve

community and world problems."2 The desire for freedom rises strongly

within the college student. He wishes to be able to say what he feels is

right, to do those things which meet his needs and to participate in issues

which affect his life.

The students have challenged the society, the adult world, the

faculty, and the university. The college and the university are searching

for means to cope effectively with the challenges of the student. During

the two-week strike during March and April in Ann Arbor, Robben Flemming

was able to use the bargaining techniques which have been part of the

union-management contract negotiations for many years. Court orders have

been used on some campuses. Hewever, an adequate form of student partici-

pation in the university has not been found. The power struggle, whether

it is between student and administration or university, or generation and

generation, continues on various campuses as new student demands are placed

upon the university.

The Faculty

The faculty has established its position on governance. When

 

1Benson Snyder, "The Dissonance of Change," Papers Prepared for

NASPA 52nd Annual Conference, 1970, 23.

2Williamk. Butler, "The Meaning of Community--One Point of View,"

NASPA Journal, VII No. 3 (January, 1970), 136.
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the issue is raised, the faculty have the AAUP statement on governance

which suggests the appropriate areas for faculty governance. However,

the faculty members who have been in an institution for some time seem

to know what powers they should have. The 1966 statement of the AAUP

indicates that the faculty should have primary authority in "such funda-

mental areas as curriculum, subject matter and methods or instruction,

research, faculty status, and those aspects of student life which relate

to the educational process."1 The statement continues, "The faculty sets

the requirements of the degrees offered in courses, determines when the

requirements have been met, and authorizes the president and board to

grant the degrees thus achieved."2 The statement continues "the faculty

status and related matters are primarily a faculty responsibility; the

area includes appointments, reappointments, decisions not to reappoint,

promotions, the granting of tenure and dismissal."3 Later the report

states the "faculty should actively participate in the determination

of policies and procedures governing salary increases."4

When a college or university does not meet the requirements

of the AAUP, the case is discussed in the AAUP BULLETIN. A list of these

institutions is maintained by the AAUP. Any faculty member considering

an inatitution on the list should investigate the situation before going

there.

To determine what the faculty does when the institution is

challenged let us examine what happened in the Berkeley situation.

 

1"Statement of Government of Colleges and Universities," AAUP

Bulletin, LII (December 1966), 375.

21bid. 3Ibid. 4Ibis.
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According to Nathan Glazer, "At the start the faculty for the most

part looked on as detached and neutral outsiders."1 As the crisis

at Berkeley developed, the faculty tended to side with the students

against the administration. In an analysis by Paul WOodring he states

that "when their demands bring students into conflict with administra-

tive authority, the faculty is prone to side with the students--for

professors everywhere are distrustful of administrators."2

A further problem rises when the students ask for control over

academic policies, better teaching, more contact with faculty members

and less emphasis on faculty research. These kinds of demands bring

students into direct conflict with the faculty and the faculty's claimed

areas of governance. For it is usually the governing faculty and faculty

committees who determine academic policies and faculty status, not the

administration. "If students are to have more influence over university

affairs, faculty members will have less."3

As the students are making their demands upon the faculty,

the faculty has not met the challenge for academic reform. "Faculty

conservatism is everywhere in higher education an inhibitor of innova-

tion. Not because they are incapable of change, but because they have

led circumscribed lives--have you ever thought of the university as an

intellectual monastery--and therefore, the faculty that government and

industry have not yet exposed to the world of advanced technology and

those sheltered from the nation's social malaise are likely to be in-

 

1Nathan Glazer, "What Happened at Berkeley," Beyond Berkeley,

02' Cit. , 59.

2Paul WOodring, "Who Makes University Policy?" Beyond Berkeley

02. Cit. p 147.

3mm. 148.
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sensitive to the need for change."1 Until the faculty wake up and

realize where the students are, for the colleges and universities are

dependent upon the cooperation and support of the student, the univer-

sities are endanger of losing their existence. Academic reform is one

of the most important issues confronting the faculty.

The struggle up to this time has been between students and

administration; however, the faculty are becoming involved as they have

failed to be innovative and experimental in their teaching methods and

in their relationships with students. The more serious problem "is that

the many faculty have no sense of the possible, no substantive acquaint-

ance with what is already going on in innovation and experimentation."2

The Administration

The administration is often considered to have most of the power

in the university. However, its role is considered to be very different

by different groups. During the Berkeley crisis Starobin stated, "In a

literal sense, the administration is merely there to make sure the side-

walks are kept clean. It should be the servant of the faculty and stu-

dents."3 John A. Peoples states that "the primary function of the chief

administrator is to establish and maintain standards and conditions

underwhich others in the organization may make decisions."4

 

1Warren Byrsn Martin, "The Development of Innovation: Making

Reality Change," NASPA Journal, VI No. 3 (January 1969), 118.

2m 119.

3"The Berkeley Affair," Beypnd Berkeley. 0 Cit . 35-

4John A. Peoples, Jr., "A Rationale for Decision‘Making,"

E2 Academic Administrator 1967 Proceedings, Sumner Semiar Texas AGM, 34.



28

Others have called the administration the consensus seeker and mediator.

Roger Heyns disagrees with this by saying, "Educational leaders must be

more than consensus seekers and mediators. Our problems about goals

arises in part from the fact that our educational leaders have not had

the authority to go with their ideas and many of them stOpped having

ideas."'l Gary Walz considers that the new role of the administrator is

to be that of conflict resolver. From the statements it seems that the

administrator has many roles.

The Berkeley free speech movement is an example of the position

of a campus administrator. While Clark Kerr was gone, the Regents

made and announced the decision about the Bancroft strip through the

Dean of Students. When the campus went out of control the Dean of

Students was asked to leave. Eventually, after the next crisis, Clark

Kerr was asked to resign when the crisis was not settled. "Administra-

tors, many of whom are but academics temporarily in different roles,

have been subjected to worse strains, and yet they are often deemed

expendable by their erstwhile colleagues. Deans are thrown to the

wolves, but the wolves are beginning to understand that the real

enemy is the professoriat, not the administrator."2

If a crisis on campus is not resolved adequately, a member of

the administration may be asked to resign. Because of the pressure

upon those in administrative positions, particularly the presidency

in many institutions of higher learning, their positions are not filled.

The demands of the responsibility cannot be compensated for by financial

 

1Roger Heyns, "Stress and Administrative Authority," Stress and

W,oncit. , 172.

2Fitz Stern, "Reflection on the Internal Student Movement," Papers

Prepared for NASPA 52nd Annual Conference, 1970, 36.
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means. On April 1 and 2, 1970, after the Ann Arbor confrontation and

demands, the Ann Arbor News and The Flint Journal were questioning

whether Robben Flemming should remain in the presidency of the Univer-

sity of Michigan because of the way he handled the BAM situation.

With the students making the demands on most of the campuses

in the country, the administration must do some careful evaluating.

"University administrators increasingly must be careful not to confuse

the demands of students that can lead to anarchy on the campus with the

desire to participate freely in the great social movements of our time,

and the request to contribute a responsible voice in university matters

that concern themdirectly."1 The university administrator along with

the faculty and students will have to make decisions about their roles

in governance if the university is to continue.

The students, the faculty and the administration are setting

power goals, some consciously, some unconsciously and some situationally.

The question will be: how can these individual goals be integrated into

goals which are acceptable to the majority of college and university

groups? As the power goals are related to how the decisions are pre-

sently being made, it becomes important to know who is making which

decisions in the college and the university. After the decision makers

are known, then the process can be analyzed to determine if the decision

is being made in the best place or if some further or more expanded

decentralization should take place to provide more opportunity for more

peOple to participate in the decisions affecting them.

 

1James Cass, "What Happened at Berkeley," Beyond Berkeley

020 Cit: , 24o
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THE UNIVERSITY OF MICHIGAN AT FLINT

The Flint College was established in 1956 as the sixteenth

college of the University of Michigan and the first college outside of

Ann Arbor. It was established in COOperation with the Flint Junior

College to enable students to complete four years of college work in

Flint. Flint College expresses the common desire of the University of

Michigan and the community for an institution of high academic Standard

which also meets the particular needs of the region it serves.

Historical Background of the Flint College

In the early 1950's a group of civic leaders began discussing

the possibility of enlarging the college Opportunities in the Flint com-

munity beyond what was already offered on a two year basis through the

Junior College. Mike Gorman and Don Johnson were the two citizens of

Flint who began the initial discussions with the University of Michigan.

They had the backing of many other prominent Flint citizens, including

Charles Stewart Mott and Roy E. Brownell. They felt that they should

turn to the University of Michigan because of the strong extension pro-

gram which was already present in the Flint area.

David M. French was appointed Dean of the college in the year

1955 and came to Flint to begin preparation for the institution. Robert

Plummer came to join him halfway through the first year. "During its

initial year the Flint College used classrooms and offices made available

to it by the Flint Junior College. The Mott Memorial Building was com-

pleted and occupied in 1957."1

 

1Flint College Student Handbook, (Flint: Student Government and

the Student Services Office, 1969), 1.



31

The college offered an upper division program with the third and

fourth years. This would make it possible for a student to complete his

college program in Flint, by doing his freshman and sophomore work at

the Flint Junior College.

When the college Opened in 1956, the initial class had 173 stu-

dents and a faculty of ten members. A few statistics might indicate the

type of students who were part of the first class. The first class had

100 men and 73 women, 25% of the students were veterans, 45% of the men

and 47% of the women were married, 22% were making normal progress in

their college program, 50% graduated from high school before 1950, 12%

graduated from high school in the 1920's and 1930's, and the average age

in the first class was over 29. The areas of concentration of the first

students were elementary and secondary education 49%, social sciences and

history 17%, business administration 16%, and science 11%. The students

primarily were graduates from Flint and Genesee county high schools 68%,

some came from other areas in the state of Michigan 14%, and the remain-

ing students came from high school outside of Michigan 16%.1

The first ten faculty members who came to Flint College were

members of the Ann Arbor faculty who wanted to participate in the found-

ing of a new college. They were all PhD's who wanted to have close re-

lationships with students on a small campus. They wanted to teach students;

thus, from its inception the faculty of the University of Michigan at

Flint were concerned about teaching.

At various times in the history of Flint College the State Board

of Education threatened to close all branches of state universities. The

 

1

Letter from Robert Plunmer to Dr. Bradner, October 12, 1956.
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community of Flint and the Flint College alumnae became disturbed over

the direction Of the state board and used political pressure to maintain

the Flint College. The Flint College was very important to the city as

it was the only liberal arts degree granting institution within 45 miles

of Flint. General Motors Institute had been in Flint for 25 years; how-

ever, it offered only a technical program.

In 1965, in Spite of outside pressures, the first freshman class

was added to Flint College and in 1966, all four classes were represented.

This drOpped the average age of the students to 26 and 25 reSpectively.1

The Flint College was changing and growing. A new library was completed

in 1960, and the college faculty grew to about 75.

Presently, the University of Michigan at Flint has graduated 2150

students. A chancellor for the Flint Campus is about to be appointed.

Mr. Charles Stewart Mott has given the college $1.2 million for the pur-

chase of seventeen and one-half acres of land in the inner city for the

purpose of building an urban university which will be serving the needs

of an urban community. Three academic buildings, one administration

building and a student center will be built in the next five years to

house a projected student body of 6,500. A graduate program will be in-

corporated into the Flint program with the extension service and the UM

Flint under a chancellor for the college.

The Influence of the University of

Michigan in Ann Arobr on Flint College

As Flint College is a part of the University of Michigan, the

philOSOphy of the University of Michigan at Ann Arbor will be considered

 

1Enrollment Statistics Flint College.
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in its relationship to the Flint campus. This philOSOphy of the Univer-

sity of Michigan in Ann Arbor cannot be fully understood without looking

at its early years.

The man most influential in develOping the philOSOphy which was

to govern the campus to the present was U of M's first president Henry

Philip Tappan. Tappan was from the east and came to the University of

Michigan to be its first president because he had a theory of university

education which he wished to develOp in an institution which did not al-

ready have a directional philOSOphy. When Tappan made the move to Ann

Arbor, his friends in the east questioned his going to the new frontier.

However, he was a man with a dream which seemed to be ahead of his time.

It was this dream which caused the Board of Regents to ask him to leave

after eleven years of service.

Tappan's goal for the university closely followed the model of

the German University. In his first commencement speech he announced

what the plans for the university would be under his direction: "He

recommended the lecture system . . . And he would institute a scientific

curriculum."1

His approach to undergraduate and graduate education was explained

in the following way: "The undergraduate course, after all that can be

done to perfect it, is still limited to a certain term of years, and nec-

essarily embraces a limited range of studies. After this must come pro-

fessional studies and those more extended studies in science, literature

and the arts, which alone can lead to profound and finished scholarship.

 

1Howard Peckham, The Making of the University of Michigan 1817 -

1967 (Ann Arbor: The University of Michigan Press, 1967), 36.
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A system of education established on the Prussian principles of education

cannot discard that which forms the culmination of the whole."1 As the

university was to be an investigating institution as much as a teaching

institution, Tappan advocated ”That a university professor should engage

in research as well as teaching, and indeed that his students Should

participate to some degree in his research."2

Although Tappan was never to carry out his plans to the extent

that he dreamed, the man who did begin to realize the dream of Tappan

was James Burrill Angell who became the president of the university in

1871, for "It was the work of Dr. Angell to build, and to build well, upon

the foundations already laid."3 In an analysis of the Situation Wilfred

Shaw noted, "While it has come to be no reproach upon the fame of Dr.

Tappan that he failed in just this particular, it is the great achievement

of Dr. Angell that he succeeded. He made Michigan the model for all suc-

ceeding state universities."4 '

Because the Prussian or German model was so important to the

American colleges, "there was a fundamental attachment to the graduate

faculty of arts and sciences, to the idea of a body of scholars and stu-

dents pushing forward the frontiers of pure knowledge."5 The desire for

pure knowledge was one of the most important goals for the University of

 

lBurkeA. Hinsdale, Historygof the University of Michigan (Ann

Arbor: Published by the University, 1906), 43.

2Howard Peckham, op. cit., 36.

3Wilfred Shaw, The UniverSity of'Michigan (New‘York: Harcourt,

Brace and Howe, 1920), 65.

4Ibid., 65.

SFrederick Rudolph, 02. cit., 334.
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Michigan. The scholarly approach and the research of the faculty emulated

the model of the Germans first envisioned by Tappan and brought into being

by Angell.

It is this scholarly concern and departmental interest in research

that Dean David French sees as the philOSOphy of University of Michigan

Ann Arbor which overlays the philOSOphy of the Flint College. As many of

Flint's first faculty members came from Ann Arbor, they too desired to

extend UM's atmOSphere and philOSOphy to the new campus. A selected

group of students who will work closely with the faculty in research and

in the classroom is the vision of Flint College. As is stated in the

Flint College Catalogue, "from its beginning in 1956 it has represented

the combined efforts of the University and Flint community to develOp

a distinguished educational program for young peOple and adults of out-

standing ambition, ability and potential for future leadership."1 The

catalogue continues "students increase the knowledge of a particular

discipline by concentration in a chosen subject or group of subjects.”2

The Ann Arbor catalogue shows a similar vain: "As one of the

nation's major institutions, the college is able to offer to a large,

yet select, number of young men and women an unparalleled Opportunity

to develOp their intellectual capabilities."3 The statement continues,

"In all these activities the faculty and students who comprise the College

are committed to the pursuit of excellence."4

 

1The University of Michigan Flint College Catalogue (Ann Arbor:

The University of Michigan, 1969-70), 10.

2Ibid.

3The University of Michigan College of Literature, Science, and

the Arts (Ann Arbor: The University of Michigan, 1969-70), 5.

4Ibid.
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Thus, the desire for superior scholarship and academic excellence

has become a part of the University of Michigan at Flint as it tries to

follow the University of Michigan in Ann Arbor, in the tradition of the

German University.

Although the graduate extension center has never been fully

integrated with Flint College, the faculty look forward to the time when

graduate education will be integrated in the curriculum. The faculty

see the university as did Tappan who placed much emphasis on graduate

education.

The Administrative Structure

The original institution had two administrators, the Dean of the

College and the Director of Student Affairs and Services. The next addi-

tion was the business manager. The woman faculty member was appointed

Dean of Women.

During the first several years of the college the faculty felt

that the Dean of the College was authoritarian in his relationship with

them and that he did not share the decision making with them. An exe-

cutive committee was appointed to share in the decision making with the

Dean of the College. Six faculty members were appointed to be executive

committee. The first executive committee had five Ann Arbor faculty

members and only one Flint College faculty member.

The executive committee is formed in the following manner. Each

year two members are appointed by the dean to a three year term on the

executive committee. The dean chooses the faculty members from a list

of four names presented to him by the faculty. The Faculty votes to

arrive at the four names. The person with the highest number of votes
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does not necessarily receive the appointment; however, up to this time

the dean has always chosen the faculty with the highest number of votes.

During the fall of 1969 the younger faculty members did not feel

that they had enough influence in the decision making process. They felt

that the older members of the faculty made all of the decisions. AS a

result of their concern, a committee of the whole was set up to discuss

with the administration the desires of the younger faculty. The younger

faculty members viewed the executive committee as an in group of faculty

who made all the decisions and the dean of the college as a figure head

having very little power over the institution. The faculty members pre-

sented a prOposal that new executive committee members not be department

chairmen. This prOposal was passed by the governing faculty. Before

this time almost all executive committee members were department chairmen.

The Dean of the college has set up a number of ad hoc committees

to consider problems as they arise. Presently, the institutional planning

committee is an important group as it is recommending action for the ex-

panding role of the University of Michigan at Flint.

A citizens advisory committee has been established in Flint to

recommend to the college the direction it Should take. However, much of

their role has become that of a pressure group both on the state legis-

lature and the board of regents. The purpose is to bring about the

growth of the college and to enhance its image. Three of the initial

strong supporters of the college are on the board, Don Johson, C. S.‘Mott,

and Roy E. Brownell.

The University of Michigan's basic policies about faculty and

students govern the campus at Flint, but most of the day-to-day decisions
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are made in Flint. Until the end of 1969 these decisions had to pre-

sented to the university regents and Allan Smith, the Vice President of

Academic Affairs. (See Figure 2) Recently, the Dean of the Graduate

School, Spurr, was made a Vice President in charge of Rackham, Flint

and Dearborn. Although most decisions concerning Flint College are

now presented to him, budget matters pertaining to the Flint Campus are

still routed through the Vice President for Academic Affairs. With the

expansion of the Flint College and the purchase of a new campus a chan-

‘cellor will soon be appointed, and the hierarchical structure will pro-

bably change again. Flint's new status will also be reflected in its

financing; which has previously been based on an allocation from the

Ann Arbor budget. This year Flint will be given its own line item.in

the budget coming from the state legislature.

The Faculty Structure

The faculty includes the members of the teaching staff, the prin-

cipal administrative officers and the librarian of the Charles Stewart

Mott Library. Any of these people may be given the privilege of attend-

ance at the faculty meetings, but they must meet the requirements of the

governing faculty in order to vote.

"The governing faculty of the Flint College shall be in charge

of the affairs of the Flint College . . . It shall provide the necessary

courses of instruction in the several branches of learning within the

jurisdiction of the college. It shall prepare suitable requirements for

admission, curriculums and graduation, which shall become effective when

approved by the Board of Regents."1

 

1The University of Michigan Faculty Code, 25.02
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The governing faculty of the Flint College includes the members

of the staff who are professors, associate professors, and assistant

professors. (See Figure 2, page 41) Only those faculty who have PhD

and EdD degrees are eligible for a vote in the faculty and these faculty

members are the only faculty members who are eligible for ranks of pro-

fessor, associate professor, and assistant professor at Flint College.

The officers of the governing faculty include the chairman and

the secretary. The Dean of the College chairs the meetings of the

governing faculty. The faculty elects one of its members to serve as

secretary for a term of one year. The secretary is responsible for the

minutes, the elections, special reports, and all official actions of the

faculty. He also sets the agenda for the meetings.

The faculty has eight standing committees which help to carry out

the business of the governing faculty. These include committees on academic

standing, admissions and scholarships, curriculum, the library, student

affairs, public affairs and publications. The summer interim committee

acts for the governing faculty during the period of the summer program.

Students have five members on the student affairs committee and two vot-

ing members on the other committees.

The present full-time faculty has 54 PhD's or EdD's and 18 members

with MA's. Areas of evaluation for faculty are good teaching, involvement

‘with students and publications. Good teaching at Flint College is rewarded

by promotion.

The Student Structure

The student government has four officers, six standing committees,

an independent election commiSSion and a student judiciary. The student
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government has a total of twenty-one elected members: the president,

the vice-president, the secretary, the treasurer, five representatives-

at-large, and a president and two representatives elected by each of the

four classes. Each council member has a one year term. The student

government council also appoints the Student members for the faculty

committees.

The student government has six committees which assist in

carrying out its business. They include these committees: academic

affairs, social-cultural activities, physical arrangement, finance,

legal affairs, and public relations. The chairmen of these committees

may or may not be on the student government council; but, they are mem-

bers of the president's cabinet.

A judiciary council provides for an eight member student court

which possesses both disciplinary power and the right of constitutional

review.

Each class elects officers who act as a class council to plan

activities for their class. The class councils have representatives

on the student government council, which can then act as the coordinating

body of the class councils and the social-cultural committee.

The students from several departments have formed interest groups

within their concentration areas to give them more background in their

fields. Outside of the academic areas other clubs have been formed to

coincide with student interests such as the art club, canoe club, ski

club, students for black action, the progressive club and others.

The student government "works with the administration, the faculty,

and the Flint community on issues vital to the life of the Flint College

student. It has played a major role in the moves toward calendar revision,
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scheduling changes, and student participation with faculty in academic

decision making. Other functions of the SG include the allocation of

SC furls amounting to approximately $14,000 annually, the recognition of

college clubs and student organizations and the coordination and approval

of all student activities, including the establishment of policies govern-

ing those activities."1

REVIEW OF THE LITERATURE IN

ORGANIZATION AND ADMINISTRATION

This section will present the theories and Studies related to

organization and administration. In the first part general models and

theories of organization and administration which relate to the study will

be presented. Then a survey of the literature of organization and admin-

istration in higher education will be examined. Finally, the research

studies in higher education related to the present study will be included.

GENERAL MODELS OF ORGANIZATION AND ADMINISTRATION

Models of organization outside the field of education are multi-

tudinous. Therefore, only a few'models will be examined and those will

be ones which are related in some way to the present study. Specifically,

Max Weber, Herbert Simon, Bakke and Argyris, Philip Selznick and Amitai

Etzioni will be considered.

Max Weber and Bureaucragy as an Ideal Type

One of the early theories of bureaucracy is Weber's. His theory

seems to be the basis of many later models of bureaucracy. Wéber's theory

is considered to be the classic theory of organization and can be generalized

 

1Student Handbook, op. cit., 6.
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to church, military, business and industry, government, party, college

and university and other structures having administrative organization.

Weber .ees that there is a common bond in all organizations and he is

trying to define this. "An . . . aspect of Weber's theory of bureaucracy

is its emphasis on the universality of the phenomenon."1

A summary of the basic theory is given in Pfiffner and Sherwood.

"Emphasis on form. Its first, most cited, and most general fea-

ture has to do with its emphasis on form of organization. In

a sense the rest are examples of this.

The concept of hierarchy. The organization follows the princi-

ple of hierarchy, with each lower office under the control and

supervision of a higher one.

Specialization of task. Incumbents are chosen on the basis of

merit and ability to perform Specialized aspects of a total

operation.

A Specified sphere of competence. This flows from.the previous

point. It suggests that the relationships between the various

specializations should be clearly known and observed in practice.

In a sense the use of job descriptions in American organizations

is a practical application of this requirement.

ggtablished norms of conduct. There should be as little as pos-

sible in the organization that is unpredictable. Policies should

be enunciated and the individual actors within the organization

should see that these policies are implemented.

Records. Administrative acts, decisions and rules should be re-

corded as a means of insuring predictability of performance with-

in the bureaucracy."2

 

The Weber theory is important to the study, for this theory is

the basis for many of the educational models. First, the hierarchical

pattern can also be observed in education with the lower and upper levels

of "power." Also, one can note that many educational models use the job

description approach to the organization and the administration of the

structure. Each job has certain defined expectations. The individual

institutions have some differences in organization but much of the core

 

1John Pfiffner and Frank Sherwood, Administrative Organization

(Englewood Cliffs, New Jersey: Prentice-Hall, Inc., 1960), 57.

2;bid, 56 and 57.
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is the same from one institution to another. There are presidents, vice

presidents, deans, professors, associate professors and assistant pro-

fessofs.

Bureaucratic organization according to this general definition

of Weber is one that we find on our campuses to some degree. However,

certain functions change, for in education the relationships of the

hierarchy are not as limited as they may be in other hierarchies. The

educational model or collegial model seem to have more flexibility and

more movement within the structure because of the knowledge of faculty

and their desire to be involved. Weber states, "Bureaucratic adminis-

tration means fundamentally the exercise of control on the basis of

knowledge."1 Therefore one can observe that due to the spread of

knowledge in the university, many more individuals will be part of the

organization. This may mean that many unofficial as well as official

members of the bureaucratic organization will be part of the decision-

making process.

Herbert Simon and the Decision-Making Model

The decision-making model was develOped by Herbert Simon. The

purpose of the model is to identify the decision centers and then to

identify the channels of the communication. Each member of the structure

is seen as a psychological and sociological entity with the "capacity to

learn and to solve problems."2

In the decision making model certain assumptions are made. These

assumptions include: 1) knowledge must be available to make the decision,

 

1Max Weber, The Theory of Social and Economic Organization

(Oxford: Oxford University Press), 339.

2Pfiffner and Sherwood, OB=C1te, 386.
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2) channels of communication are needed to make this decision known,

3) there is power and influence in the decision making process. "The

central notion," according to Simon, "is that a decision can be regarded

as a conclusion drawn from premises; and that influence is exercised by

transmitting decisions, which are then taken as premises for subsequent

decisions."1

Thus, the human being or groups of human beings and the deci-

sions are the basis for the analysis of the organization. "It is a pic-

ture of a choosing, decision-making, problem-solving organism that can

do only one or a few things at a time, and that can attend to only a

small part of the information recorded in its memory and presented by

the environment."2 The picture is that of the human organsim function-

ing in the system to make the decision, the smallest unit of observation.

A summary of this theory is, "the decision model is based on

the idea that human beings, with all their failings, are continually

being cast into problem-solving situations where choices are made. Thus,

we need to know who makes decisions and the base of information from

which decision premises are drawn."3 According to Simon when this model

was uSed in actual studies, this approach suggested some rather prominent

departures from the classical theories of organization and administra-

tion. He also feels that the decision-model approach is a practical

means for doing an analysis of the organization and administrative pattern.

 

1Herbert A. Simon, "Comments on the Theory of Organization,"

American Political Science Review XLVI (December 1952), 1134.

2James G. March and Herbert A. Simon, Organizations (New York:

Wiley and Sons, Inc., 1958), 11.

3Pfiffner and Sherwood, OE.Cit., 401.
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The model prOposed by Simon is used for the study of the deci-

sion-making process at the University of Michigan at Flint. In the study

the individuals, groups, decisions and communications channels are ana-

lyzed. First, the groups or individuals who could make the decisions

were determined. Second, a list of 36 general decisions which are made

in the college and university was selected. Third, the sociogram was

added to determine the communication system. Thus, the questionnaire

was derived, theoretically, as an apprOpriate instrument to measure the

process.

The Yale Group and the Fusion Model

Several peOple are associated with the fusion model but the most

well known individuals are E. Wight Bakke and Chris Argyris from Yale.

The purpose of including this model is that it brings into the theory of

administration and organization a new view of the individual. Bakke and

Argyris see the individual as having various personality factors which

need to be expressed. As each individual has his goals and personality

needs within the organization, he goes through a socializing and person-

alizing process.

"The socializing process is defined as that by which individ-

uals are made into agents of the formal organization and/or

the informal group . . . The personalizing process is defined

as that by which the individual actualizes himself and by

which aspects of the organization and informal group are made

into agencies for the individual."1

From these observations it can be noted that goals for the in-

dividual and the organization must be met. As Pfiffner and Sherwood

 

1E. Wight Bakke and Chris Argyris, Organization Structure and

Dypamics (New Haven: Labor and Management Center, Yale University)

1954, 17.
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say, "Successful organization is one which meets its own needs and

those of the individual."1 Thus, a new trend is being developed in

the field of organization and administration, and that is that human

need must be a concern. This principle is important to the study as

faculty and students alike feel a personal need to be involved in the

decisions which affect them.

Philip Selgpigk and the Model

of Intraorggnizational_Decisions

One of the important contributions of Selznick is that he begins

to look at the decision~making process as having a two pronged effect--

the decision being made and the side effects. What can be seen is the

intended result in the form of the decision and the unintended results.

Therefore, in the delegation of the authority in the organization, the

model suggests that the decision or side effects are going to be made

to a certain degree in the self interest and the subgoals of the indi-

viduals involved in the decision-making. If the decision making does

not represent the subgoals of the individual who is making the decision,

it will enhance his subgroup.

This is important to the study presented in that several of the

hypotheses are based upon the decisions made in a given area in the

educational model. The hypotheses state that the individuals who are

affected by the decisions are the ones who are involved in these decis-

ions. The study is trying to determine what the self-interest of the

group is and then if there is self-interest how it shows up in the de-

cision making.

 

1Pfiffner and Sherwood, Op. cit., 384.
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Amitae Etzioni and the Comparative Analysis

In his book A Compprative Analysis of Complex Organizations

Amitae Etzioni looks at the power relationships between the members of

the organization. The relationships which are in the bureaucratic pat-

tern are defined in terms of the power pattern. He defines three classi-

fications: namely, coercive power, remunerative power and normative

power. There are also three kinds of involvement. The first is aliena-

tive, the second is calculative and the third is moral.

As the university and the college are considered among these

power and involvement patterns, Etzioni states, "in general, normative

compliance prevails and coercion plays a secondary role . . . In colleges

and universities . . . coercion in general is so limited that these

schools constitute typical normative organization."1 The response or

involvement pattern in the college and the university is moral. These

terms as defined by the author are: normative-~"persuasive, manipula-

tive or suggestive power which is based on the manipulation of esteem,

prestige, and ritualistic symbols."2 "Pure moral commitments are based

on the internalization of norms and identification with authority."3

If the university and the college has a power structure where

those in the lower positions feel the same norms as those above them, it

suggests that whether there is a true hierarchical pattern of organization

or not, those who are part of the organization will identify with what is

 

1Amitai Etzioni, A Cgpparative Analysis of Cppplex Organizations

(New'York: The Free Press), 1961, 48 and 49.

21bid., 5 and 6. 31bid., 10 and 11.
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being done. If the hierarchy has similar norms, it will logically

follow that those in the hierarchy will agree when the decision is made.

In addition, due to the normative power base, there will be much dis-

cussion and mutual investigation before the final decision is made.

Thus, the idea of a community in the academic world is supported.

EDUCATIONAL THEORIES 0F

ADMINISTRATION IN HIGHER EDUCATION

Different authors have Suggested different theories in the field

of administration of higher education. In this section we will consider

five different approaches to higher education, several of which overlap,

but still represent a slightly different aspect of the field. The men

to be considered are John Corson, Gerald Burns, Thomas Blackwell, John

Millet and Algo Henderson.

_J9hn Corson's Goal Rglated Theory

Corson believes that, "if a group of human beings are to work

together effectively within an enterprise . . . each must understand

and share a common concern in achieving the purpose or purposes for

which the enterprise exists."1 Along with the common goals Corson

sees the university officials or administrators in terms of a function

which he feels they must perform. "It is high time that objective and

thorough analysis be directed toward the respective roles of the trustees,

the presidents, the deans, the department heads, and the faculties."2

 

1John J. Corson, Governance of Colleges and Universities (New

York: McGraw-Hill Book Company, 1960), 19.

21bid., 41.
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He sees roles which have decision functions for each group of the

university. "The right to participate in the making of decisions is

diffused among a greater prOportion of the participants in the enter-

"1 He raisesprise then is typical of other forms of organization.

the questions: how is the decision-making process diffused and how

does this differ from other types of organizations.

As he observes the university, he tries to relate it to the

environment of which it is part. Although Corson tries to put forth

some sort of theory, he raises more questions than he answers and

shows that basically there is not a theory for administration in higher

education. "The answers to these and related questions are not readily

available in what has been written about the administration of colleges

and universities. Yet the answers are needed."2

Thomas Blackwell and Efficient

Organizations in Highgr Education

As the next author is considered, the searching for answers is

still apparent. Blackwell looks at administration in terms of title and

the task related to the person who has that title. The emphasis of the

book seems to be that if more training were given, using the models of

business and government, then the administration of college and univer-

sity would be more efficient. He suggests schools which train in admin-

istration. Continuing in this pattern, Blackwell suggests that the com-

puter would help in the deve10pment of efficiency in the administration

of education in the college and university.

, In summary, then, Blackwell sees that training must take place

 

11bid., 142. 21bid., 119.



52

in the roles and functions of administrators and that they should use

the methods of business and government to build more efficient organi-

zations.

Gerald Burns and Human

Relations in Administration

Although Burns is the editor of a series of articles, the book

Administrators in Higher Education suggests a single approach to admin-

istration. Again, the job description analysis is used. It appears that

when administrators are searching for a theory of administration they

move to a job description. However, the book does present a section on

the theory of administration.

In the academic institution "the role of authority is more dis-

creet than it is in other organizations."1 The author Duryea sees that

in higher education effective "leadership relates closely to the admin-

istrator's ability to draw together those persons affected by a decision

into the decision-making councils of his organization."2 He also sug-

gests that the decisions must be reflective of the goals of the organi-

zation. "Each decision or action reflects the character of the institu-

tion as well as the attitudes, values and commitments of participants in

it."3 The book stresses the collaborative effort in decision making.

John Millett and Community in Administration

John Millett suggests a behavioral theory of organization which

 

1E. D. Duryea, "The Theory and Practice of Administration,"

Administrators ip_Higher Education (New'York: Harper and Brothers,

1962), 30.

21bid., 30. 31bid., 36.
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emphasizes higher education as an academic community. He states that

the university and the college is a "purposive bringing together of

peOple with a designed purpose."1 Each individual and group Speciali-

zation contributes to the purpose and thus builds the university. In

the community each group is bound in the group to develOp the community.

Millett emphasizes that the students are a group of the community. Re-

presentatives of each group, faculty, students, and administration, are

tied together as a unit with their unique contributions to the whole.

The Community together decides what can be done to benefit the college

and the university--not as interest groups per se, but as these interests

combine to enrich the community.

Algg Henderson and the Group

Approach to Administration

Although Millett introduces the students as a part of the com-

munity, it is Algo Henderson who makes the case for their involvement

in the administrative process. Although this is a section on the ed-

ucational theory of administration, Algo Henderson is included for his

strong stand to include students in the administrative process. He

shows their competency when given the Opportunity to serve and thus sets

the case for building students into the administrative model.

REVIEW OF THE LITERATURE RELATED TO THE PRESENT STUDY

Demerath, Stephens, and Taylor and

the Effectiveness of Administration

 

1John Millett, The Academic Community (New York: ‘McGraw-Hill

Book Company, 1962), ll.
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The first study to be considered is the one by Demerath, Stephens,

and Taylor at the University of North Carolina. The study is "about

American universities viewed as managed organizations . . . It is the

administration of universities seen sociologically that concerns us . . .

We seek knowledge of certain organizational and administrative phenomena

that are critical elements of the university as it has evolved in the

United States."1 However, this study was directed at the faculty. The

students were not included as a group which could have an effect on the

organization of the college.

Demerath, Stephens and Taylor used a survey to investigate the

faculty's part in the policy formation of the college, the effectiveness

of committees, councils and boards, and a general evaluation of the

university.

Some of the policy statements in the Demerath, Stephens and Taylor

survey have been used in the instrument for the examination of decision

making in the small college. The model of the present study broadens the

faculty base as it examines the role of various members of the academic

community. The role of the student is included because it is changing

and has become a very important part of the academic community.

Gross and Grambsch and Goal

Setting for Higher Educapipp

Another study of importance is the study which Gross made on

university goals and academic power. "This volume presents the results

of an analysis of the roles of university administrators and the organi-

zation of American universities. It is intended to provide an overview

 

1Nicholas Demerath, Richard Stephens, Robb Taylor, Power, Presi-

dents, and Professors (New York: Basic Books, Inc., 1967), 4.
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of the approach used and the method employed together with some major

findings on the goals of universities."1 The study was mainly intended

for those in administrative positions, but a number of faculty were also

included in the survey. Since goals of the university are closely related

to decision making, the author tries to show that a relationship exists

between the perceived university goals and the power of the administra-

tion and faculty.

Included in the study by Gross is a listing of some of the groups

in the academic community and a general designation of their importance

in the making of policy. In the questionnaire no specific policies were

listed, only a general reference to policy.

Study Commission on University Governance

The next study is the one by the Study Commission on University

Governance at the University of California, Berkeley. This study is

important because it is one of the first to include students as a part

of the university community and makes recommendations to include students

in the community. However, this book does not do any research in govern-

ance; the authors only state their feelings about including the students

in the administration. The report contains a majority and minority re-

port indicating they did not come to an agreement. They suggest methods

of achieving their goals for an increased role for students in policy

making.

The AAUP subcommittee on university governance has just recently

made a survey on the faculty participation in university governance.

 

1Edward Gross and Paul V. Grambsch, University Goals and Academic

Power (washington D.C.: American Council on Education, 1968), xi.
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"The institutional survey was undertaken in order to determine whether

a satisfactory instrument could be develOped which, when properly used

would describe faculty participation in the government of colleges and

universities."1 Again the concern is mainly with the faculty and, to

a limited degree, the administration. This survey is important for the

present study because some of the content items are the same for both

surveys.

 

1"Report of the Survey Subcommittee of Committee T," AAUP

Bulletin, LV (June, 1969), 178.



CHAPTER THREE

DESIGN OF THE STUDY

The purpose of the study was to determine if there is a single

overall process for decision making in the small college and to discover

who is making which decisions. It was an additional purpose to determine

whether students, faculty and student services were involved in the de-

cisions affecting them or related to their reSpective areas. Further,

the study considered the perceptions one possible decision making has

of another group in the decision making process.

This chapter presents the sample, the questionnaire, the admin-

istration, of the questionnaire, the hypothesis and the methods of

analysis used in the study and the limitations of the study.

SAMPngFOR THE STUDY

The sample included the administration, the faculty and the stu-

dents at the University of Michigan at Flint. All of the members of the

faculty and the administration and a selected group of students to re-

present the student groups in the model were a part of the sample. Thus,

students from student government, student organizations, student committees,

and students not involved in groups were part of the sample.

TEE DEYELOEMENT OF THE QUESTIONNAIRE

The deve10pment of the questionnaire took place in two steps. One

step was the development of the decisions for the questionnaire and the

57
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second step was the deve10pment of the decision making model. First

the decisions for the questionnaire are presented and second the de-

cision making model.

THE DEVELOPMENT OF THE

DECISIONS IN THE QUESTIONNAIRE

Most of the decisions for the questionnaire were used initially

in a AAUP survey.1 These decisions were modified for the present study

under the advisement of Dr. Robert Glenn, the Associate Dean for Academic

Affairs and Professor of English at the University of Michigan and Dr.

Lavern Collet, a professor of Education Research at the University of

Michigan. The literature used in the deve10pment of the revision follows.

The decisions are presented as they relate to the faculty, the students

and general administration.

Faculty7Decisions

AAUP made a statement on government of colleges and universities

in 1966. This statement has been the basis of their suggested involve-

ment of the faculty in the present structure of the colleges and univer-

sities. The areas they feel the faculty should have primary authority

in are "such fundamental areas as curriculum, subject matter and methods

of instruction, research, faculty status, and those aSpects of student

life which relate to the educational process."2 The statement continues,

"The faculty sets the requirements for the degrees offered in courses,

 

1"Report of the Survey Subcommittee of Committee T, AAUP Bulletin,

LV (June, 1969), 178.

2Statement on Government of Colleges and Universities, AAUP

Bulletin LII No. 4, December 1966, 376.
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determines when the requirements have been met, and authorizes the

president and board to grant the degrees thus achieved."1 The AAUP

states that "Faculty status and related matters are primarily a faculty

responsibility; the area includes appointments, reappointments, decisions

not to reappoint, promotions, the granting of tenure and dismissal."

Later the report states that "the faculty should actively par-

ticipate in the determination of policies and procedures governing

salary increases."3 In the same statement this observation is made

about appointment of departmental chairmen: "The . . . chairman

should be selected either by departmental election or by appointment

following consultation with members of the department."4

The instrument has 15 items (1, 2, 3, 4, 8, 10, 12, 13, 17,

22, 30, 32, 34, and 35) which relate directly to the AAUP statement on

university governance. There are 17 items from.the AAUP survey (1, 2,

3, 7, 8, 9, 10, 11, 12, 13, 16, 19, 21, 22, 25, 27, and 34). The ques-

tions, 4, 23, 32, and 35 relate to the AAUP survey, but they do not use

the same wording.

There are seven from Demerath, Stephens and Taylor's study (2,

8, 16, 22, 23, 27, and 32).

Student Decisions

Students have been speaking out for their desired place in the

academic community. Various organizations have been trying to help them

formalize their thinking into concrete statements about the student role

 

11bid., 376. 21bid., 376.

3
Ibid., 377. 41b1d.
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in university governance. The AAUP, the ACLU, and the National Student

Association have taken strong positions to support the students in their

demands and in their approach to a more apprOpriate position of students

in college and university governance.

In the Draft Statement on Student Participation in College

University Government of 1970 from AAUP a number of statements relate

to the questionnaire. In regards to admissions the statement reads,

"Students have a stake in the size, composition, and quality of the stu-

dent body, and should have their views on admissions heard along with

those of faculty and administration."1 To continue on to academic pro-

grams, "The students should be consulted in decisions regarding the

deve10pment of already-existing programs and the establishment of new

programs. As members of the academic coumunity they should have the

opportunity for similar involvement with respect to course load and

'degree requirements."2 The AAUP states that students, "should have

the Opportunity, through established institutional mechanisms, to assess

the value of a course to them, and to make suggestions as to its direc-

tion. Students should also be able to express their views on the form

and the conduct of a class which they have taken, . . . and their Opinions

should be weighed in faculty decisions affecting faculty status."3 Look-

ing at the academic environment, the statement suggests that students

should be consulted on "the scheduling of courses, class size, distribu-

tion of night and day classes, and calendar arrangements."

 

1Draft Statement of Student Participation in College and University

Government, AAUP Bulletin (Spring 1970), 34.

21bid. 31b1d.
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Turning to the nonacademic affairs the AAUP suggests that "stu-

dents should have primary reSponsibility for activities sponsored by

the student body."1 In regards to student regulations it states, "stu-

dents should have primary responsibility for the formulation of clear

and readily available regulations pertaining to their personal lives."2

In student discipline "students should have the opportunity to parti-

cipate in establishing standards and procedures which govern student

? discipline, and take part also in the actual disciplinary process."3

. Finally, in a general statement, "students have a right to be heard

through formal means, on questions involving an institution's budget,

its physical resources, and its relationship with groups or agencies

external to the campus."4

A number of additional concerns are listed in the statement on

the academic freedom of students which is published by the AAUP and

supported by many other professional organizations related to higher

education including NAWDC, NASPA, and ACPA. The statements of interest

in this document state, "Each organization should be free to choose its

own campus advisor" and also, "students should be allowed to invite and

to hear any person of their own choosing."5

In looking at the questionnaire it can be noted that 18 ques-

tions (1, 2, 3, S, 7, 15, 17, 18, 22, 23, 26, 27, 28, 29, 31, 32, 33,

and 35) are mentioned in the two student position statements presented

 

11b1d. 21b1d.-

31bid., 449. 41bid., 449.

5Statement on the Academic Freedom of Students, AAUP Bulletin
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in this section. (See Appendix A) These questions will show whether

or not the students do actually have any role in making decisions re-

lated to these areas in the Flint College. However, it can be seen

that when or if the students do gain a right to make decisions in

these areas, they will in effect remove some of the power from the

faculty, for many of these decisions have been in the faculty domain.

General Decisions

Other authors have discussed the decision-making process. Con-

sidering a few of these, one can observe that in most cases they state

that the dean should be in charge of one area, the student services

division in charge of another, and the business office another. For

example, Blackwell in his book College and University Administration

suggests that the Dean of Academic Affairs or the president has the

responsibility for "faculty recruitment, evaluation, promotion, cur-

riculum, and methods of instruction."1 He, along with the department,

is also responsible for faculty load.2 The departmental concerns in-

clude courses to be offered, work offered andrequired for departmental

major or field of concentration, budgeting, staffing, and planning.3 The

department also has the responsibility of choosing the faculty depart-

ment chairman.4 Included in the responsibilities for the department of

student services are the institutional policy for admissions, institu-

tional recognition for student organizations, handling of student funds,

 

1Thomas Blackwell, College and University Administration, op. cit.,

18.

21bid., 29. 3Ibid., 38. 4Ibid.
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recognition of sororities and fraternities, and the policy for the dis-

tribution of financial aid.1 The areas reserved for the business de-

partment are the budget, the Operation and maintenance of the physical

plant and the selection of non-academic personnel.2

The decisions which must be made, according to Burns' book

Administration in Higher Education, include choice of department chair-

men, curriculum matters, budget, Operation and maintenance of physical

plant, financial aid, planning and development of the college, choice

of new faculty, teaching methods in the classroom, special services for

students, and admission policy.3

Similar decisions are suggested by Corson in his book on Govern-

ance of Colleges and Universities. He looks at faculty selection, bud-

get planning, planning for expansion and growth, promotion and faculty

salary, curriculum revision (both prOposing new courses and drOpping

those which no longer have value), tenure, advising of students, degrees,

entrance requirements, academic standards, recruitment of faculty, budget,

and hiring of workers.4

From these analyses of decisions statements on the questionnaire

were drawn as being representative of the types of general administrative

decisions which must be made within the academic community. Some of the

statements were combined if they seemed to overlap, while other decisions

were separated if they appeared to have implications for more than one

 

2
11616., 60, 63, 65, and 67. Ibid., 72.

3Gerald Burns, Administration in Higher Educatigg, Op. cit.,

65, 67, 113, 115, 142, and 187. '

4John Corson, Governance of Colleges and Universities, op. cit.,

63, 65, 66, 76, 89, 91, 103, 106, 108, and 118.



64

area. HOwever, the decisions seem to reflect the overall kinds of

thinking which go into the administration of the university. (See

questionnaire, Appendix A)

THE DEVELOPMENT OF THE DECISION

MAKING MODEL FOR THE QUESTIONNAIRE

There are three groups in the model. These groups include the

three parts of the campus community--the faculty, the students and the

administration. However, the three major groups are subdivided into

potential decision making groups or individuals. In this section of

the study reasons will be given for including the groups in the in-

strument. Each group has certain special functions and attributes

*which made it an important part of the decision making model.

TWO other groups are important to the academic community, the

board of trustees and the commity itself. The reason for the omission

Of the community is that the faculty and the students would often find

it difficult to relate the campus decision making to the community. At

nany campuses, the board of trustees acts in an advisory capacity. The

najority of day-to-day decisions are made on campus: "In actual prac-

tice, therefore, boards of trustees delegate much of their authority to

other segments of the academic community . . . The position of the board

. . . is one in which broad matters of policy are reviewed and acted

upon at board level, leaving through delegated authority the subordinate

points of policy and the day-to-day executive and management function to

the administrative staff and faculty."1 However, the Board of Regents

 

18. V. Martorana, College Boards of Trustees, washington, D.C.:
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was included to observe its perceived role in decision making.

The Students

The students are the first group to be observed. They pay

their tuition and fees to receive an education. They have certain ex-

pectations when they come to college, both in regard to what they want

and do not want. Many of the regulations of the campus relate Specifi-

cally and only to them. They are involved with the faculty in the

classroom. Therefore, they feel that they have the right to be in-

volved in what is decided for them. "The argument about involving

students in decision-making is that they are parties most affected by

the educational process. Students want and need to have a voice in

what is happening to them and in evaluating aspects of these actions."1

They represent the majority of the campus. Their block represents about

90% of the academic community and on some campuses the percentage could

be higher.

Today the students are becoming more aware of their position of

power. They are demanding to have the rights which are related to their

numbers. Recently the National Student Association stated that it felt

that students should have the power to determine all the rules, regula-

tions and policies which affected them. On many campuses the students

are demanding the right to make decisions on more than the matters which

affect them directly. They also want power in general administrative de-

cisions, curriculum, faculty appointments and tenure. To make decisions

in these areas is the students' goal because the faculty and the classes

 

1Henderson, Algo, "An Internal-External Hot Seat," Agademig

Administration , 1968 , 126 .
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affect them very directly.1

As the students take strong positions on the issues, they become

a force to be recognized. Their force of numbers and the backing which

they have been able to enlist has been able to stOp the Operations of

many campuses in the United States and other countries. The actual in-

fluence or decision making power of students is difficult to determine.

However, "the problem for America's colleges and universities is to move

towards more formal institutionalized modes of student participation."2

The students have several groups which may have a voice in the

decisions which are ultimately reached. The campus has a student govern-

ment, student organizations, student committees, and various unorganized

student groups. Often the unorganized groups represent the new left

but they can also represent the right or a group of disgruntled students

who do not feel that they are receiving the attention they need in the

university community.

The Student Government

The student government is supposed to be the representative

group of the students. They are elected by the student body by a num-

ber of different methods, but nevertheless elected. However, on many

campuses only a small number of the student pOpulation votes.

Since student government is a representative group, it presents

student Opinions and feelings and takes stands on the issues for the

 

1Henderson, Algo, Policies and Practices in Higher Education,
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student body. It is also student government's job to make known the

student needs and desires. Student government is to plan with and for

the students and to give direction to the student community.

Many student governments try to be knowledgeable of the action

of the faculty and administration and will try to be an influencing voice

in the affairs of the college. They feel that their position gives them

the responsibility to make decisions for the students and then present

these decisions to the faculty and administration. Therefore, "when the

leaders of society and of the university, resist the kinds of changes

which students prOpose, the students demand institutional power so that

"1 The decisions that they make canthey may enact changes themselves.

relate to the campus, to the city or the country, but they seem to ex-

pect action from.whatever groups they are trying to influence.

Student Organizations

Student organizations are social groups such as fraternities and

sororities, interest groups related to curriculum areas such as business

or education, interest groups of students who like to play bridge, chess

or music, or to read poetry. Students from different curricula, from

different social and economic background participate in student organi-

zations.

Student organizations have not been active in the quest for

involvement in governance as most of their activity is self contained.

HOwever, they are included to determine whether or not they are in-

volved in the decisions which affect them.
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The role of student organizations may increase as the campus

situation changes. Therefore, they must also be included to see in

what direction they are moving at the present time and to determine

whether or not they are a force to be considered.

Student Committees

Student committees are formed for a variety of reasons. Usually,

they are appointed or elected by the student government or the faculty

and administration. Their purpose is to examine an issue which is impor-

tant to the campus at a given moment or to be in a group with a continuing

reSponsibility.

The importance of this group comes from the fact that it is the

most well-informed group on the campus regarding a given situation; for

it is the student committee's reSponsibility to know what is going on in

its area. The group is in a position to educate itself about the prob-

lems on its own campus and the other campuses which have related problems

or concerns.

Because the group is well informed, it often has a part in the

decision making process. It may only be in a recommending role, but

nevertheless the student committees point of view is considered. Often

the students are on committees with faculty and administration or have

a parallel committee in the faculty and administration whereby they have

a stronger voice than what they may have as a student committee alone.

This makes its voice and influence even more important in the decision

making process if the student committees learn to use it.

Since student committees are exposed to more than one point of

view and very likely the students on the student committees will come to



69

the most educated understanding of the problems, they are in a strong

position to represent these views to the other students and thus be an

important force in the academic community. Even if they do not sell

their point of view, they can help in making information available to

students.

Unorganized Student Groups

Unorganized student groups are more prominent on campuses than

they have been. They often decide not to be organized just to prevent

the rules and regulations of the campus from governing their group.

They function in the way they want and they want no control from out-

side sources whether student or faculty. They are willing to use any

methods to accomplish their goals. For example the goals of SDS as

stated by Mr. Davidson are:

"l. DESANCTIFICATION - meaning that students and other members

of the movement should challenge any institution, policy, pro-

cedure, or agency and not be deterred by tradition, status,

prestige, or legal power and authority. In other words, noth-

ing should be regarded as sacred. 2. DEOBFUSCATION - meaning

to cut through to the real significance and meaning of all

policies, regulations, announcements, and verbalized statements.

Participants in the resistance should require things to be in

writing, and then challenge them on the basis of meaning of

words, insinuations, assumptions, and assumed power. Don't let

authorities "con" you with words. 3. DISENGAGEMENT - meaning

that participants in the resistance must disengage themselves

from institutional concerns, constraints imposed by membership

in formal groups and from other lbmiting forces within society.

Any resistance must depend on individuals who are free to act

in accordance with the needs of specific situations and tac-

tics and who can appeal to individuals on any basis which will

gain their attention and win their support. 4. DISMANTLEMENT -

meaning to tear apart institutions and other constraining

agencies. The basis for rebuilding the new society will be

established only by tearing apart the constraining and limit-

ing pressures which now force students into certain molds,

limit the power of universities to be truly free and which



70

permit governments to be so corrupt and decadent as to wage

an immoral war against the will of the peOple."

One of the methods they have used frequently to accomplish

their goal is "confrontation politics." They make strong demands on

the power structure. They, usually, go directly to the tOp adminis-

trator. If their demands are not met, they may stOp the functioning

of the university by sitting in some building, someone's office, pre-

venting peOple from going to class, or by getting the students on

campus aligned with their goal. Therefore, the students decide to stay

away from class.

On some campuses confrontation has been the only effective means

of bringing about change. The groups have forced administrators and

faculty to meet their demands and to change their minds on issues which

had already been decided. 0n the whole the unorganized groups with their

own methods have been able to accomplish.more than the organized groups

who use the traditional methods and channels.

The unorganized group forced peOple to listen to its point of

view. Syndicalism is its byword. The students in these unorganized

groups expect everyone to do what they want to have done and to have a

voice in every decision whether or not it affects them.

Each of these groups represents a means of achieving power and

a voice in the decision making on the campus. HOwever, it is important

to learn if and how these groups participate in the process of decision

making.

 

1Davidson, Carl, "The Strategy and Tactics of the Resistance,"

National Secretary of Students for Democratic Society, Indiana Uni-

versity, December 2, 1967.
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The Faculty

The faculty is another group which is a voice on campus: "Al-

though student power has emerged only recently in American higher ed-

ucation, faculty power has been increasing rather steadily for several

decades."1 The faculty is the second largest group. They see them-

selves as the experts on education in their own field. They have a

vested interest in the present system of perserving knowledge and pas-

sing it on to the new generation. Their desire for academic freedom

and pursuing new knowledge makes their role unique in the community.

Therefore, "at least at present, the professor is in a very strong posi-

tion. He has a great deal to say about his role in higher education."2

Usually, faculties feel that they should have the power or the

decision making in the matters which relate to the academic affairs of

the college. They want to decide the curriculum, the methods of teach-

ing, and the degree requirements. In addition to the academic areas

the faculty also wants to make decisions about its own position in the

community. The new faculty appointments, salary, tenure, how many

teaching hours, and other facets of faculty life are areas which the

faculty feels that it should have the final decision. The AAUP has

supported the faculty position in its recent statements on faculty and

governance. Unions have helped the faculty on some campuses, but the

AAUP has been the most powerful voice for the faculty.

 

1Logan Wilson, "Changing University Governance, "Educational

Record, I, No. 4 (Fall, 1969), 400.

2Charles Dobbins & Calvin Lee, Whose Goals for American Higher

Education, (washington D. C.: American Council on Education, 1968), 107.
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Although the faculty has been mainly concerned about academic

and faculty matters, it feels that in policy matters it should have

some influence. Therefore, "any self-reSpecting faculty will demand

the right to participate fully in institutional policy making."1 Their

educational background and the knowledge they have accumulated should be

helpful in formulating the policies of the college; therefore, they want

to be considered when anything is decided.

The Faculty Governinngroup

The faculty governing group is the voice of the faculty. It is

the group who vote and/or make recommendations on policy decisions for

the college. The faculty voice can probably be heard most strongly from

this group. Usually, the faculty wish to have something to say on every

issue whether it relates to them or not and this is the place where they

can do it.

In small colleges most of the faculty are members of the governing

group. If they are not members, and sometimes those who have not been

given professorial rank are not members of the governing faculty, they

frequently know others who can give Opinions. Other faculty can repre-

sent their Opinions. A faculty member, whether senior or junior, can in

one way or another have a voice in the governing group. Often, however,

the faculty are known for not showing up at faculty meetings.

The Departmental Chairman

As the department receives more emphasis than the faculty as a

group, the voice of the chairman of the department becomes more important:

 

11bid., 109.
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"As head of the institution's most vital unit, the department chairman

is bound to be important."1 Even in the small colleges where there are

only four or five members in some departments, the members of the de-

partment become loyal to their departmental group. The loyalty is

understandable because the peOple of the department understand and en-

courage each other in the field. Usually faculty are more concerned

about their own discipline than they are about the colleges. They must

keep up in their field as new research and deve10pments are integrated

into the field.

As many decisions are more relevant to the department than to

the college as a whole, the departmental chairman's role becomes more

important. "The role of the departmental chairman in American higher

education has increased significantly . . . The decentralization of

decision making authority in American colleges and the rising influence

of faculty members in the formulation of institutional policy have led

to a rearrangement of the academic power structure."2 Since only the

faculty in a given field are in a position to judge the competancy of

the new faculty members in that field, the choosing of new faculty be-

comes a departmental function. Although the Dean may decide about the

salary increases and the tenure of the faculty members, the departmental

chairman is closer to the members of his department and will be relied

upon for recommendations related to these matters.

The chairman has a power block of his own with the members of

his department: "The departmental chairman occupies a status leadership

 

11bid., 117.

I

2Heimlin, Charles H., "The College Departmental Chairman? Ed-

ucational Record, XLVIII (Spring 1967), 158.

 



74

position within the organizational structure."1 If the members are in

agreement on any given matter, they may be able to bring about change

in the department as well as on the university level. This could include

new course, new requirements for courses, new methods of teaching which

could affect the university community. "The college departmental

chairman bears major authority and reSponsibility in the management of

American Colleges. He is a key factor in formation and implementation

of educational policy."2

Departments
 

The departments are develOping a role in the decision making

process. On the trial questionnaire this group was not included. How-

ever, many individuals wrote faculty department on the original question-

naire because they felt that the department, not the department chairman

alone, was making the decisions.

To various faculty members the departmental meetings are much

more important than faculty meetings. The decisions made here are the

decisions which affect them directly for they must live with them daily.

After the departmental meetings, the executive committee, the governing

faculty or the Dean usually agrees to carry out the decision of the de-

partment. '

The faculty look to the other members of their department for

support, COOperation, and sharing of new ideas. Even in a small college

the loyalty or departmental feeling runs high. The members of the de-

partment see this as the place where their influence is felt. "The

 

11bid., 158.

2W. Donald Bowles, "Student Participation in Academic Governance,"

Educational Record, XLIXX No. 3 (Summer 1968), 162.

0



75

department has become the most active, the most significant, and most

intelligible unit of the contemporary university."1

Faculty Committees

The faculty committees are usually groups set up by the faculty

or the administration as standing committees or as ad hag committees

to meet problems as they arise. Those who are members of the committees

have a special responsibility to study the issues and make recommendations

either to the faculty or to the governing officer. The faculty committee

is the informed group. By examining the situation on their campus and on

other campuses, they become Specialists in a given area; thus, they can

advise in decisions requiring special knowledge.

When a faculty committee makes recommendations or decisions, it

has a unique position because of its study. Its recommendations are us-

ually defensable and acceptable to the faculty and administration. Thus,

the position which they take on an issue can be influential in the final

decision.

Since the position of the faculty committee is well based, they

can be a persuasive force in the faculty for bringing about change. Fac-

ulty groups are changed slowly unless they have a well-defined basis for

change. The work of the committee becomes significant as it uses its in-

fluence to help other faculty members to see a new point of view. Often

the committee is used to inform the other members of the faculty. If in-

formation were given in other ways through the administration, it might

not be acceptable. Faculty is more willing to accept other faculty Opinions

than administration or students.

 

1Char1es G. Dobbins and Calvin Lee, 02. cit., 115.
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Executive Committee

At the Flint College the executive committee is considered to

be a very powerful group. They serve several functions: First they

are advisors to the Dean on all major policy decisions; secondly they

are involved in most decisions which relate directly to the faculty,

and thirdly, they make recommendations on curriculum and academic re- r_j‘

quirements.

The executive committee is the group to which most faculty as-

pire. They feel that this group makes the decisions of the college. All

 the members of the executive committee are senior faculty members and de- up

partment chairmen.

Although the executive committee has multiple responsibilities,

it is sometimes reSpected by the faculty, and, at other times, condemned.

In a sense they provide a buffer between the Dean and the rest of the

faculty and at various times they provide a channel of communication.

Social In-Group

The "social in-group" must be mentioned as a group of faculty

who have a direct line to the Dean or the president. These peOple have

a special position because they can influence those who are making the

decisions. Often the relationship is not one-sided, for the tOp admin-

istrative officer looks to this group or individuals for the advice that

he feels he needs. Often the faculty members arrive in this position be-

cause of their assistance in other areas or because of their reSpected

position in the faculty. Backdoor advisors are an influential group,

especially when their advice is sought.
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If the "social in-group" is also a respected group in the

faculty, it can be a persuasive force to bring about change in the

faculty. It may serve as a mediating group between the president and

the faculty. As it is often representing its own views and those of

the president, it may be able to promote many ideas in the department

and the college. Fjfifi

Because explaining policy and facts about issues can become

repetitious for the chief officer, he may neglect giving out information

to everyone. As the "in-group" is close to the president, it may often

 have information that the rest of the faculty does not have. With these ,_;-

facts it is in a better position to examine the issues as they arise.

This group may understand the situation better than the rest of the

faculty and thus again use its function of communication.

Of all the groups, the position of the social in-group is the

most difficult to measure. This group may not be an obvious group on

campus and, in fact, they may not use the campus as their meeting place.

As a result, many of the members of the faculty may not realize its im-

port. With no definable structure it may be hard to recognize.

The Administration

On most campuses the administration is looked at as a group re-

gardless of its function. Sometimes faculty and students use the term

"adnflrflstration" for the peOple who are doing everything which they dis-

like. To them it takes on a faceless character and is used for anything

they do not understand. On the other hand, some see the administration

.as the means to a well running institution: "Good administrators . . .
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were supposed to make the system.work."1

The administration, specifically the president, is considered

on most campuses to have the central authority (as delegated to it by

the board of trustees). However, the faculty and students often are

desirous of the power which they feel the administration possesses.

 

They want to be a part of the decisions they feel the administration is ‘r?fi

making. 4

In the administration the question of decision making becomes i

important. The administration should know who is making the decisions

so that it may communicate this to those who question decisions or want L;-

to have them changed. For in fact the administration is often held res-

ponsible for decisions it did not make. Decisions which were made ear-

lier by faculties or students have been attributed to the administration

when actually they were only carrying out the policy as directed.

Relationships between the administration and the students and

faculty are crucial to the Operation of the college. It is important

that they be examined and understood. For when the groups do not com-

municate well, they miss what is happening in the community and begin

blandng one another for the problems. Gary Walz has said that the

.administration may well be the conflict resolver between faculty and

students.

The President

The president by his title alone indicates a position of power

 

1G. Lester Anderson, "The Organizational Character of American

(holleges and Universities," The Study of Academic.Administration, ed.

Terry'FK Lunsford (Boulder, Colorado: western Interstate Commission

for Higher Education, 1963), 2.
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and of decision making. The position carries with it reSponsibility

to maintain the functions of the college and to make it a smooth-run-

ning organization. The president may take many different roles in

the position he holds and each president probably does it differently.

He can delegate responsibility or he can hold much of it for himself.

In certain cases the president may never hear about what has happened run-

or he may maintain a level of centralization where everyone is expected

 
to go to him. In other cases he may decentralize and have more individ-

uals involved in decision making. However, when he accepts the position

of president, others will see him as the authority figure.

Generally, the faculty, students, and other members of the ad-

ministration look to the president for leadership. Leadership in dir-

ecting the growth of the college, leadership in innovative educational

change, and leadership in financial matters are expected from the presi-

dent.1 Whether he can give this leadership or not is another matter,

but the expectation is placed on him nevertheless. "Unquestionably the

president should provide leadership for the academic family. If he is

to be influential and to have a reasonably happy institutional community,

then he must involve the faculty and students in planning and committee

activity relevant to all aspects of academic administration . . . Presi-

dents are strong because faculties fail, for a variety of reasons, to

exercise the authority that is within their grasp if they wish to take

it. With a faculty in uninformed or indifferent or divided the president

has added scape within which to Operate."2 If the college does make

 

1Arthur J. Dibden (ed.), The Academic Deanship in American Colleges

and Universities (Carbondale: Southern Illinois University Press, 1968), 42.

2Charles G. Dobbins and Calvin Lee, Op. cit., 112 and 131.
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strides, the president is complemented and if it does not, he is blamed.

The president has the most direct relationship with the community

and the board of trustees. He can have a position of influence with

these groups by virtue of his position. They will look to him for dir-

ection and help or they will communicate to him their dissatisfaction.

The position is looked upon with reapect, but with the situations on

many college campuses, the communities and the boards are questioning

the decisions of the presidents. Nevertheless, the president has the

reSponsibility of "representing the institution to the public."1

 

The Academic Dean

The academic dean is considered the leader of the faculty. As

the leader of the faculty, he has the responsibility of the faculty's

welfare. He also must keep up with the field of education and the com-

municate new teaching ideas and deve10pments to the faculty. If the

faculty and the dean stand united, they can be a powerful group to

change or maintain the status quo. The faculty and the academic dean

can do the thinking and planning. The academic dean is then in a

position to implement the plans.

The academic dean is involved in the academic decisions of the

college. The academic decisions include those on curriculum, new courses,

and drOpping courses. Along with the academic decisions are the decisions

about the faculty, which include hiring, firing, salary, tenure, and

other related matters.

 

1Mark H. Ingraham, The Mirror of Brass, The Compensations and

Working Conditions of Collegg and University Administrators (Madison:

The University of Wisconsin Press, 1968), 149.
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How the academic dean handles his reSponsibility, either includ-

ing or excluding the faculty in his decisions, or being a salesman of

new ideas or disbanding old ones, affects the academic community. De-

pending on the course of his action, he can be used by the faculty or

be a leader of the faculty.

With the departments he is responsible for recommending the

faculty budget. The academic dean has an important role to play but

sometimes a difficult one, particularly in his use of the budget with

the faculty. Money can be a means of influence although many faculty

members will not admit this.

The Business Manager

The business manager or the vice-president of business has the

position of managing the finances of the college. Because money is

needed for the Operation of the college, the business manager who con-

trols the purse strings can also control much of what happens at a col-

lege. By bestowing or not bestowing the financial support for certain

kinds of activities, he can affect many Operations of the college.

The physical plant is also controlled by the business manager.

Physical plant includes the,heat, light, maintenance, furniture, and

the other necessities of buildings. Decisions on the placement of fur-

niture and cleaning can be values-in-trade of the business manager.

All the nonacademic staff are employed by the business manager.

Secretaries are very important to the Operation of the faculty and the

staff. Where the secretaries are placed is a function of the business

manager.
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If the business manager does not have present funds available,

he frequently knows where to get them when he needs to have them. As

a result the business manager can be an influencing or decision-making

power by his use of the resources including funds, secretaries, and

materials.

Student Personnel Services
i

The student personnel division coordinates the relationships

with students and the rest of the community. Those in student personnel

 
are on the front line with the students in non-academic matters. They {W

are reSponsible for admissions, financial aid, housing, student activities, W

counseling, placement and others. With these responsibilities they are

in a position to be influential with students as a service agency.

The responsibility for student behavior is usually delegated to

the personnel division. When the student personnel division makes a

decision about a student's behavior, it is influencing what can happen

to the student for the rest of his life. If the student is to be asked

to leave school--suspended or expelled, his life style may be affected.

Behavior in the classroom, when referred to student services, may make

the difference not only in the relationships to the students, but also

to the faculty. At various times the student personnel services staff

are asked to support certain behavioral standards in the classroom.

THE ADMINISTRATION OF THE QUESTIONNAIRE

Before sending out the final questionnaire, a pilot questionnaire

‘was sent out to the administration, the student government, and a selected
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group of faculty members in the middle of February, 1970. These in-

dividuals were asked to fill in the questionnaire and to give their

comments. Through feedback from the initial questionnaire a number

of changes were made.

The first change was on question number 30 of the questionnaire

which was changed from special programs to travel budgets. Also, the F““

final questionnaire was changed in form. When the groups were listed on

the original questionnaire, they were listed vertically. On the final

questionnaire they were angled, which made the questionnaire easier to

 
read. In the section on groups the original questionnaire had a group E ;,

called faculty.’ Faculty did not see that his group fit and suggested

that departmental faculty be used instead as more decisions were made by

faculty departments. A number of peOple suggested that the Regents were

involved in the decisions and therefore should be included in the final

questionnaire.

When the initial questionnaire went out those who responded

seemed to feel that it was not difficult to fill out, but the problem

they faced was the problem of not knowing who made the decisions. The

other problem they encountered was in following the lines across in the

questionnaire.

The preliminary group was used to determine whether or not the

results would be reliable. The reliability was calculated on the test

and retest method. The calculation used Spearman's method.

From a calculation of Spearman's rho there was a strong correla-

tion between the initial and final questionnaire. The administration

showed a correlation of .98 between the first and the second question-

naire. The faculty showed a rho correlation of .93 between the two
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trials and the student government had a .92 correlation of the initial

and the final time. The questionnaire shows a high test and retest

correlation which would indicate that the reliability index for the

questionnaire is above .90.! (See Table l)

 

 

 

 
 

  

TABLE 1

"1:

CORRELATION OF PRELIMINARY AND FINAL QUESTIONNAIRE

Preliminary Questionnaire Final Questionnaire

Administration Faculty SGC

LL.

Administration .98*

Faculty .93*

Student Government .92*

P = 7 .001

The final questionnaire was sent to all of the faculty and the

administration of the Univefhity of Michigan at Flint through campus ‘

mail the last week of March, 1970. .All of the students in student

government, a randOm sample of students from student committees, stu-

dent organizations and students not in groups received the question-

naire thghugh the mail. 'A random sample from the students at large was

also sent the questionnaife in the mail. On the questionnaire each

individual was asked to check in which groups he belonged. The groups

which he could belong were groups from the decision making model, ie.

0

student government, student organizations. .FOllow-up letters were

0

sent to all those who did not turn in the qdestionnaire.

6 ' . '
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THE HYPOTHESES OF THE STUDY

The general hypothesis examined in this investigation was that

there is a single overall-process for decision making. The second gen-

eral hypothesis is that the decisions made can be attributed to individ-

uals or groups in the model.

The Specific hypotheses stated in the null form and examined in r"—

this study were:

1. No difference will be found in the reSponses for each group in the

decision making model.

 2. No difference will be found in the responses for each decision a.

listed in the questionnaire.

3. No difference will be found in the reSponses of the faculty, stu-

dents, and administration as they are involved in decisions related

to faculty.

4. NO difference will be found in the responses of the faculty, stu-

dents and administration as they are involved in the decisions re-

lated to students. . ,

5. No difference will be found in the reSponses of the faculty, stu- '

dents, student services and administration as they are involved in

decisions related to student services.

6. NO difference will be found in the overall decision making role

that a group gives itself and that is given to it by other groups.

METHODS OF ANALYSIS

Each reSponse to the questionnaire has a value in the calcula-

tion of the results. The possibilities for response include l-These

people or groups make the decision, 2-These peOple or groups are
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consulted or consult during the decision making process, 3-These

peOple or groups have the decision explained to them after it has been

made. In the calculation a "l" reSponse was given four points if

only one "1" was given for the question. Three points was given if

there were more than one ”1" per item. Two points was given for "2",

and one point was given for "3". When the item was left blank, "0"

points was given.

A mean and variance was calculated for each group of the model

which included all of the decisions. This was done by adding the total

score for each group and then dividing by the total number of reSponses.

With the calculations of the mean the groups can be ranked in order by

means as an indication of involvement in the decision making process.

(See Table 2.)

After the means and variances were calculated for each group of

the decision making model, the means and variances were calculated for

each cell of the questionnaire. This was followed by the calculations

of the means and variances of cell of the questionnaire for each res-

ponding group. Finally, faculty and administration were combined and

all student groups were combined to calculate means and variances for

each cell of the questionnaire.

Also, a sociogram was used to determine whether the possible

decision making groups in the model who scored the highest would also

be named most often by the respondents to the questionnaire. If the

groups of the sociogram and the questionnaire were the same, it would

indicate that the decision making model was supported.

Since the amount of the data derived from the questionnaire
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was very large, hand calculations of the statistical results would be

difficult. Computer programs were used to analyze the data. The most

important program used in the analysis is the bimgg program called

BM8V. This is a program written originally at UCLA and revised at the

University of Michigan computing center by John Dalby to adapt to their

programming.

The BM8V program is a program to do an analysis of variance.

The data for this study is a three way analysis of variance. For a

three way analysis of variance the sample was divided into nine groups

of equal size. Groups of equal size are needed in this program. If the

groups are not of equal size the calculation becomes very complicated.

In the groups where the sizes were not equal, questionnaires were chosen

randomly to arrive at the equal size. The group size and the number of

groups are set to maximize the use of the questionnaires which have been

returned. Each group had sixteen cases in it.

The three way analysis of variance program calculates the vari-

ance and the mean for each cell. With the mean calculated the possible

decision makers of the model can be ranked in the order of overall de-

cision making as indicated by the decision-making score for each possible

decision making group. An overall cell mean for all samples was calcu-

lated to determine where the decisions were being made in each case. After

the overall cell means were calculated, the group cell means were calcu-

lated and comparisons were made between the groups.

In the analysis of variance the samples were nested in the res-

ponding groups. The possible decision-making groups of the model and
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the decisions were nested and unnested to get the various data. To

calculate the overall score the decisions and the possible decision

making groups were not nested. To get the results for the individual

decisions the possible decision making groups were nested in the de-

cisions. To calculate the responding group scores the decisions were

nested in the reSponding groups and the possible decision groups were

nested in the responding groups and decisions. This gives three

separate analyses for the desired outcome.

To validate the system of analysis of responding groups the

scoring process was tested. From Table 3 it can be noted that there

is no significant difference in the way the groups responded. This in-

dicates that the groups responded similarly to the questionnaire. There-

fore, although the numbering system for the reSponses to the question-

naire is not linear, it indicates that it is measuring a similar process

of decision making for all of the groups.

In the computer analysis for the study no mean square error

was calculated. According to Dayton when there is not an apprOpriate

error term to use in variance analysis with fixed-effects, "the ordinary

resolution in the case . . . is to use either MSABC (Mean Square) or

one of the first order interactions to test main effects, and to use

MSABC to test the first order interaction."1 The first and second order

interactions were used to test the main effect and the first order inter-

actions of the decision making process. "Fewer type I errors will be

 

1C. Micheal Dayton, The Design of Educational Experiments (New

York: McGraw-Hill, 1970), 90.
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TABLE 3

MEASURE OF VARIANCE FOR THE RESPONDING

GROUPS IN THE PRELIMINARY QUESTIONNAIRE

 

 

SOURCE df MS F

 

Main Effect

 

Groups 2 1.800 .2294

Groups X Possible

Decision Makers 32 7.846

 

First Order Interaction

 

Decisions Nested

in Groups 105 3.0291 .5376

Possible Decision

'Makers Nested in

Decisions & Groups 1728 5.6344

 

committed . . . if standard F distribution tables are used for checking

1
significance." This method will be used throughout the study.

LIMITATIONS OF THE STUDY

Although the strength of the study is that it is a pilot study,

this is also a weakness. This study is limited by those variables which

are a part of an examination which uses a questionnaire as the method of

inquiry. Problems related to the use of a questionnaire include the

questionnaire and reapondent bias, the questionable COOperation of those

sampled, and the accuracy of the respondents feeling recorded in the

 

11bid.
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questionnaire. This study was conducted at the University of Michigan

at Flint. Thus, the generalization of the results of the study are

limited to the Flint campus.

SUMMARY

The present study was conducted at the University of Michigan

at Flint in the Spring of 1970. The administration, the students and

the faculty participated.

A questionnaire of decisions which are made on the University

of Michigan at Flint campus and a model for the possible decision mak-

ing groups or individuals was constructed. The questionnaire was dev-

elOped to test the overall decision making process at the University of

Michigan--Flint.

The analytic process involved was a three way analysis of

variance which utilized a computer for the calculations. The analysis

of variance program was used to test the hypotheses of the study.



CHAPTER FOUR

ANALYSIS OF THE RESULTS

The present study was designed to determine whether or not

there is a single overall decision making process at the University of

Michigan-Flint and to discover who is making which decisions. It was

an additional purpose to determine whether students, faculty and student

services were involved in the decisions affecting them or related to

their respective area. Further, the study considered the overall decision

making role that a group sees for itself and that is seen for it by other

groups.

This chapter presents the examination of the hypotheses, the

ranking of the groups in the decision making process, the analysis of

the sociogram, and the frequency counts.

EXAMINATION OF THE HYPOTHESES

Each of the hypotheses are presented in the null form and examined

with the results of the study.

Hypothegigpl

1. No difference will be found in the responses for each group

in the decision making model. The analysis of the variance of means of

the possible decision makers of the model shows that the null hypotheses

should be rejected. (See Table 4) There is a significant difference in

the means of the possible decision makers of the model. This suggests

that the possible decision makers have different roles in the decision

92
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making process.

TABLE 4

ANALYSIS OF VARIANCE 0F MEAN SCORES ON

THE POSSIBLE DECISION MAKERS OF THE MODEL

 

 

SOURCE df MS F

 

Possible Decision

 

Makers 16 327.812 21.539*

Possible Decision

Makers X Decisions 560 15.219

P = .001

Hypothesis 2

2. No difference will be found in the responses for each decision

in the Questionnaire. The analysis of the variance of the means of the

decisions shows that the null hypothesis should be rejected. (See Table 5)

There is a significant difference in the means of the decisions. This

suggests that decisions have different numbers of possible decision makers

involved in each decision.

TABLE 5

.ANALYSIS OF VARIANCE OF MEAN SCORES

ON THE DECISIONS IN THE QUESTIONNAIRE

 

 

 

SOURCE df MS F

Decisions 35 14.559 7.586*

Decisions X

Reaponding Groups 280 1.919

 

P = .001
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The combination of Hypothesis 1 and Hypothesis 2 indicate that

there is a single decision making process. The means vary for the pos-

sible decision making groups and for the reSponses to the various de-

cisions. In addition there is no significant difference in the pattern

of mean reSponses for the reSponding groups. (See Table 6) Thus, there

appears to be a single overall process of decision making with certain

groups or individuals making the various decisions.

TABLE 6

ANALYSIS OF VARIANCE OF MEAN SCORES OF THE

CELLS OF THE QUESTIONNAIRE FOR.RESPONDING GROUPS

 

 

SOURCE df MS F

 

Decisions nested in

Responding Groups 315 3.324 .561

Possible Decision Makers

Nested in Decisions

Nested in Reaponding

Groups 5184 5.926

 

Hypothesis 3

3. No difference will be found in the reSponses of the faculty,

students and administration as they are involved in decisions related to

faculty. The means used for the calculations related to this and the

following hypotheses are the overall faculty and administrative means as

calculated on the six decisions related to faculty status. The mean

used was the mean of the perceived decision maker with the highest mean

of the three main groups, faculty, administration and students.
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For the faculty these decisions were considered relevant to

the status and position of faculty members: 1. Faculty tenure, 2.

Faculty appointments, 12. Teaching load of faculty, 13. Teaching

assignments of faculty, 17. Teaching methods in the classroom, and

22. Faculty promotions. The T test was used to test the third hypothesis.

The decision on faculty tenure appears to be made by the Dean of

the College, the Academic Dean, the Departmental Chairmen and the Exe-

cutive Committee. (See Table 7) The Departmental faculty seems to have

a consultive or influential role in the decision as does the Board of

Regents. The T test of the difference between mean shows that there is

a significant difference between means of the Faculty Chairmen and the

students, but no significant difference between the means of the Faculty

Chairmen and the Academic Dean. (See Table 8)

TABLE 8

DECISION: FACULTY TENURE -- THE DIFFERENCES BETWEEN

MEANS USING THE TaTEST WITH FACULTY CHAIRMEN AS THE BASE GROUP

 

 

 

N=64

a

GROUP MEAN T

Department Chairmen 1.93

Students 0 18.3*

Academic Dean 1.93 nd.

Department Faculty 1.12 8.43*

 

*significant at .01 level

8T in all tables = t
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The second question to be considered is faculty appointments.

(See Table 9) In this question it appears that the executive committee,

the faculty chairmen, and the academic dean make the faculty appoint-

ments with the consultation of the dean of the college and the depart-

ment faculty. When the faculty chairmen are used as a base group to

determine the difference between means, it shows that there is no sig-

nificant difference between the faculty chairmen and the academic dean,

but there is a significant difference between the faculty chairmen and

the student services office, business office and the students. (See

Table 10)

TABLE 10

DECISION: FACULTY APPOINTMENTS -- THE DIFFERENCES

BETWEEN MEANS IN THE T TEST USING THE FACULTY

DEPARTMENT CHAIRMEN AS THE BASE GROUP N=64

 

 

 

GROUP MEAN T

Department Chairmen 2.30

Students .16 20.4*

Academic Dean 2.04 1.78

Business Office and

Student Services .10 21.4*

 

*significant at .01 level

The next decision that will be examined is the teaching load of

faculty members. From an observation of the data it can be noted that

the department chairmen and the academic dean make the decision with the

consultation of the Dean of the College, executive committee, and the
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Departmental Faculty. (See Table 11, Page 100) There is a significant

difference between the departmental faculty members and the business

office, the student services office, and the students. However, the

academic dean seems to have a role in this area which is not significantly

different from the faculty. (See Table 12)

TABLE 12

DECISION 12: TEACHING LOAD OF FACULTY - THE

DIFFERENCES BETWEEN.MEANS USING THE "T" TEST

WITH DEPARTMENTAL FACULTY AS THE BASIC GROUP N=64

 

 

 

GROUP MEAN T

Departmental Faculty .95

Business Office and

Student Services .20 5.85*

Students 0 7.25*

Academic Dean 1.91 5.71*

Department Chairmen 1.95 6.85*

The next decision in this group relates to the teaching assign-

tnents of the faculty members. From Table 13, Page 101, it appears that

I:he department chairmen and department faculty make the decision about

tfihe teaching assignments with the consultation and the influence of the

academic dean. In testing the difference bemeen the means it is found

that there is a significant difference between the roles of the students,

the business office, the office of student services. (See Table 14,

Page 102), There also appears to be a significant difference in the role

0f the academic dean and the departmental faculty. From the chart it

wOuld seem that the departmental chairmen would have the final decision
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TABLE 14

DECISION 13: TEACHING ASSIGNMENTS OF FACULTY --

THE DIFFERENCES BETWEEN MEANS USING THE "T" TEST

WITH DEPARTMENTAL FACULTY AS THE BASIC GROUP N=64

 

 

 

GROUP MEAN T

Departmental Faculty 1.85

Business Office and

Student Services 0 13.40*

Students 0 13.50*

Academic Dean 1.24 1.58

Faculty Chairman 2.93 -5,24*

iJI the teaching assignments of the faculty members.

The next decision that will be considered is teaching methods in

the classroom. From the table it can be noted that the faculty members

luave the right to decide what teaching method they wish to employ.. (See

Treble 15, Page 103) The faculty chairmen seem to have a role in consul-

tation but even that seems relatively low. In testing the difference

lletween means of the departmental faculty and all other groups, the dif-

ference is significant for all groups. (See Table 16, Page 104)

Another decision related to faculty is faculty promotions. (See

Table 17, Page 105) From this table it seems that the executive committee

and the academic dean are involved in the decisions relating to faculty

promotions. The Dean of the college and the department chairmen are per-

<=<eived to have a consultive role in the process. From the data on the

Clifferences between means, the departmental faculty have significantly



D
E
C
I
S
I
O
N

N
0
.

1
7
,

T
E
A
C
H
I
N
G

M
E
T
H
O
D
S

I
N
T
H
E

C
L
A
S
S
R
O
O
M
,

T
A
B
L
E

1
5

R
E
S
P
O
N
S
E

M
E
A
N

S
C
O
R
E

  

P
e
r
c
e
i
v
e
d

D
e
c
i
-

s
i
o
n
M
a
k
e
r

 

R
e
a
p
o
n
d
i
n
g
G
r
o
u
p
s

szuapnns

3Ao9 n33

uSao n33

“ImPV

usaa

usaa/sov

330 308

Axes nag

neg/Idea

095 A09

QD/ndea

 

mo0 99E

 

A
d
m
i
n
i
s
t
r
a
t
i
o
n

D
e
p
t
.

C
h
.
&

E
x
.

C
o
m

P
r
o
f

>
2

y
r
.

L
e
c
&

P
r
o
f

<
2

y
r
.

O
v
e
r
a
l
l

F
a
c

G
:
A
d
m

.
3
0

.
1
3

0

1
.
0
0
*

   

1
.
1
2
*

.
8
8
*

1
.
0
0
*

.
9
5
*

.
1
9

.
1
7

.
3
0

.
1
9

 

S
t
u
d
e
n
t
s

S
t
u
d
e
n
t
G
o
v
'
t

S
t
u
d
e
n
t
C
o
m
m

S
t
u

C
l
u
b
s

E
l
E
d

S
t
u
d
e
n
t
s

O
v
e
r
a
l
l

S
t
u
d
e
n
t

.
5
6

-
.
1
3

.
4
4

.
2
5

.
3
8

.
3
4

.
1
9

.
2
5

.
1
9

.
2
5

.
5
6

.
5
0

.
5
0

.
6
3

.
3
1

.
5
5

.
5
6

.
5
0

.
9
4
*

.
1
9

.
7
0

 

1
.
8
7
 

2
.
0
0
 

1
.
8
5
 

1
.
1
2
*

1
.
0
6
*

1
.
1
8
*

.
9
4
*

1
.
0
6
*

1
.
0
7
*

1
.
1
8
*

.
9
4
*

2
.
0
0
 

1
.
4
3
*

.
8
8
*

1
.
3
9
*

1
.
0
6
*

1
.
2
5
*

1
.
1
2
*

.
6
3

.
9
9
*

.
1
3

.
5
6

.
3
8

.
6
3

.
2
7

.
1
3

.
1
9

.
1
9

.
1
3

  O
v
e
r
a
l
l

F
a
c
,

S
t
u
,

6
:
A
d
m

 .
3
2

 0

 0

 .
2
7

 .
3
0

 .
5
6

  
2
.
1
2   

.
7
4

 1
.
l
7
*

 .
5
7

 .
2
8

 
 
 

*
I
P
e
r
c
e
i
v
e
d

a
s

B
e
i
n
g

C
o
n
s
u
l
t
e
d

i
n
D
e
c
i
s
i
o
n
M
a
k
i
n
g

I
P
e
r
c
e
i
v
e
d

a
s
M
a
k
i
n
g

t
h
e

D
e
c
i
S
i
o
n

103



104

liigher means than the students, the business office, and the student

searvices office. The academic dean has a significantly greater mean

tlman the departmental faculty. (See Table 18, Page 106) This indi-

ceates that academic dean has more power than the departmental faculty.

TABLE 1 6

DECISION 17: TEACHING METHODS IN THE CLASSROOM --

THE DIFFERENCES BETWEEN MEANS USING THE "T" TEST

WITH DEPARTMENTAL FACULTY AS THE BASE GROUP N=64

 

 

 

GROUP MEAN ' T

Departmental Faculty 2.40

Business Office & Stu Services O 13.48*

Students .30 12.35*

Academic Dean .42 13.71*

*significant at .01 level

From these statistics as examined in the above decisions the null

hlipothesis can be rejected. The faculty and academic dean appear to be

tnOSt active in decision making related to faculty.

.IEZJEchesis 4

4. f o c stu-

.‘

* Q 5" :0" a : : o. :: q- : - q s ‘I . 1‘ s- : on: - : e o

jituidenns. Following a similar process as stated before the null hypothesis

‘Vifill be tested. The decisions to be considered for students are: 5. The

r'ecognition of student organizations, 20. Membership on Student Committees,

2‘5. Choosing club advisors, 29. Club rules and regulations, and 31. The

‘18s of student funds.
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TABLE 18

DECISION 22: FACULTY PROI‘DTIONS -- THE DIFFERENCES

BETWEEN MEANS UsmG THE "T" TEST WITH THE

DEPARTMENTAL FACULTY AS THE BASIC GROUP

 

 

 

GROUP MEAN T

Departmental Faculty .83

Business Office and

Student Services .22 5.75*

Students 0 7.98*

Academic Dean 1.96 -13.32*

*significant at .01 level

The decision about the recognition of fraternities and sororities

Shows that the students, the faculty and the administration have a very

(iihfferent view of the role of student services and faculty committees.

(See Table 19, Page 107) The faculty feel that student services makes

the decision about the recognition while students feel that student gov-

erl'unent does. The students see student services in a consultive role

ra ther than a decision making role, while the faculty and administration

see students in a consultive role and student services as making the

de"lzzision. In the differences between means this shows up very clearly.

(See Table 20, Page 109)

The next decision to be considered is the recognition of student

(”tubs and organizations. (See Table 21, Page 108) Although this time

tlwe faculty and the students agree that Student Government has decision

making power, the faculty see that student services also has decision

making power while the students see the Office of Student Services in a
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TABLE 20

DECISION 5: RECOGNITION OF FRATERNITIES AND

SORORITIES -- THE DIFFERENCES BETWEEN MEANS USING

THE "T" TEST WITH SGC AS THE BASE GROUP N=64

 

 

GROUP MEAN T

 

Students Perceived

 

Student Services 1.00 5.47*

SGC 1.93

Faculty Committee .26 9.82*

Faculty And Administration Perceived

Student Services 1.96 4.57*

SGC ' 1.32

Faculty Comittee 1.48 1.60

*Significant at .01 level

consultive or advisory role. (See Table 22, Page 110) The differences

between means shows there is no significant difference in the role of

8 tudent government and student services as perceived by the faculty

and administration but there is a significant difference in the role of

s tudent government and student services as perceived the students.

The next decision to be considered is the decision of membership

of students on student committees. (See Table 23, Page 111) The stu-

den ts and the faculty view the student government as having the decision

malting power in this area. Students, student clubs, and student committees

are seen as having a voice in the matter according to the students.
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TABLE 22

DECISION l4: RECOGNITION OF STUDENT

ORGANIZATIONS -- THE DIFFERENCES BETWEEN

MEANS USING THE "T" TEST WITH SGC AS THE BASE GROUP

 

 

 

 

GROUP MEAN T

Students Perceived _m_

Student Services .88 8.06*

SGC 2.25

 

Faculty And Administration Perceived

 

_ _;s'r'

Student Services 1.93 .95

SGC 2 . 1 2

Governing Faculty .48 11.71*

*Significant at .01 level

I?£iculty and administration feel the office of student services also

Ilaive a consultive role. In this matter there is a significant difference

31:; the means between student government and all other groups. (See Table

3243 , Page 112)

Choosing club advisors is a matter which is perceived as the res-

F><>tlsildlity of the clubs according to the students. (See Table 25, Page

113) However, the faculty and the administration consider that the of-

151—<=<a of student services has a consultive role in making the decisions

ab'EDIJt club advisors. According to Table 26 (See Table 26, Page 112) there

1" £1 significant difference between the means of student clubs and the

feel—llty and the administrative groups except as perceived by the faculty
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TABLE 24

DECISION 20: MEMBERSHIP ON STUDENT

COMMITTEES -- THE DIFFERENCES BETWEEN MEANS USING

THE "T" TEST WITH SGC AS THE BASE GROUP N-64

 

 

 

 

GROUP MEAN T

Student Services .98 9.24*

Faculty Committee .28 13.35*

Academic Dean .21 13.76*

SGC 2.55

TABLE 26

DECISION 26: CHOOSING CLUB ADVISORS -- THE

DIFFERENCES BETWEEN MEANS USING THE "T" TEST

WITH STUDENT CLUBS AS THE BASE GROUP N-64

 

 

GROUP MEAN T

 

Students Perceived

 

Student Services .64 7.41*

Student Organizations 1.90

 

Faculty And Administration Perceived

 

Student Services 1.21 2.93*

Departmental Faculty .76 6.14*

Administration 0 11.57*

Student Organizations 1.62

 

*significant at the .01 level
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and administration where there appears to be no significant difference

in the means of student clubs and the student services office.

In the area of club rules and regulations the students see the

student government as having the decision making role with the consul-

tation of the clubs and the administration. However, the faculty and

the administration perceive the student government, the student clubs

and organizations, and student services to have the same role in deter-

ndng the club rules and regulations. (See Table 27, Page 115) In Table

28 (See Table 28) it can be noted that the students have a significantly

different mean in this area than the faculty and the administration.

TABLE 28

DECISION 29: CLUB RULES AND REGULATIONS -- THE DIFFERENCES

BETWEEN MEANS USING THE "T" TEST WITH SGC AS THE BASE GROUP N=64

GROUP MEAN T

Students Perceived

Student Services 1.10 6.18*

SGC 2.15

Faculty And Administration Perceived

 

Student Services 1.56 .82

Dept. Faculty & Adm. .24 8.45*

SGC 1.42

 

*significant at the .01 level

The faculty and the administration seem to feel according to the differences

be'ZWeen means that there is not a significant difference in the roles of
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student government, student services and the student clubs.

The decision about the use of student funds shows that the stu-

dent government has the decision making role. (See Table 29, Page 117)

Student clubs and student services seem to have an influential role in

the decision making process. There seems to be a significant difference

in the decision making power of the student government and all other

groups. (See Table 30)

TABLE 30

DECISION 31: USE OF STUDENT FUNDS -- THE DIFFERENCES

BETWEEN MEANS USING THE "T" TEST WITH SGC AS THE BASE GROUP N=64

g

—_

 

GROUP MEAN T

Student Services 1.08 7.76*

Faculty Comittee .11 13.47*

Administration .27 12.53*

Student Government 2.40

*significant at the .01 level

From a student perception the null hypothesis is rejected for

81.] groups. Students felt they have a significant role in decisions

reslated to students. From a faculty and administration perception the

m111 hypothesis can not be rejected for the office of student services.

Hzgothes is 5

5. o d r

 

c :1 d . Faculty and administration feel
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students and the office of student services have a significant role in

decisions related to students. To test the null hypothesis the decisions

related to students and student services will be considered. These de-

cisions include: 4. The status of deficient students, 6. Financial

aids and scholarships, 7. Special service programs for students, 15.

Student discipline, 28. Student rules and regulations, and 32. Admis-

sion standards for students.

The first decision to be considered in this section is that of

the status of the deficient student. (See Table 31, Page 119) The re-

sults suggest that the faculty and administration feel that the faculty

committee makes the decision with the consultation of the office of the

student services. The students feel that the academic dean is making the

decision about the deficient students with consultation from a faculty

committee and the office of student services. The means used in deter-

mining the "T" Test were those of the faculty and the administration.

From Table 32 it can be noted that there is a significant difference in

TABLE 32

DECISION 4: THE STATUS OF DEFICIENT

STUDENTS -- THE DIFFERENCES BETWEEN MEANS USING THE

"T" TEST WITH STUDENT SERVICES AS THE BASE GROUP N=64

 

 

 

GROUP MEAN T

Student Services 1.78

Students .43 9.92*

Faculty Committee 2.43 -3.20*

Academic Dean .75 6.16*

*significant at the .01 level
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the role of student services and the students. The difference between

means of the student services office and a faculty committee is negative

which suggests that the faculty conmittee has the decision making power.

In the matter of financial aids and scholarships the decisiOn

making power seems to be in the office of student services with the con-

sultation of the administration and a faculty committee. (See Table 33,

Page 121) Again using the results from the overall faculty and adminis-

tration, one can observe from Table 34 that there is a significant dif-

ference in the position of decision making of the student services and

the students and faculty committee.

TABLE 34

DECISION 6: FINANCIAL AID AND SCHOLARSHIP --

THE DIFFERENCES BETWEEN MEANS USING THE "T" TEST

WITH STUDENT SERVICES AS THE BASE GROUP N=64

 

 

 

GROUP MEAN T

Student Service 2.63

Faculty Committee 1.00 10.00*

Students .50 13.92*

Administration 1.00 9.81*

 

*significant at the .01 level

Special service programs for students is another decision which

the results suggest that the office of the student services has the final

decision making power with the consultation of the students and the dean

of the college. (See Table 35, Page 122) The role of the office of
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student services seems to be significantly different from the students

and the faculty. (See Table 36)

TABLE 36

DECISION 7: SPECIAL SERVICE PROGRAMS FOR

STUDENTS -- THE DIFFERENCES BETWEEN MEANS USING THE

"T" TEST WITH STUDENT SERVICES AS THE BASE GROUP N=64

 

 

 

GROUP MEAN T

Student Service 2.32

Faculty Committee .75 10.90*

Students .51 13.71*

Administration .81 10.48*

 

*significant at the .01 level

From Table 37, Page 124, using the results from the overall

faculty and administration the perceived decision maker is the office

of student services with the consultation of the dean and the student

government. The students have listed no decision maker; therefore, it

would appear that they do not know who is making the decisions about

student discipline and they do not see themselves as having a voice ex-

cept possibly through student government. There is a significant dif-

ference in the role of student services and the students and a faculty

committee which is the highest rated group of the faculty. (See Table

38, Page 125)

The next decision to be considered is the decisions concerning

student rules and regulations. (See Table 39, Page 126) Faculty and
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TABLE 38

DECISION 15: STUDENT DISCIPLINE -- THE

DIFFERENCES BETWEEN MEANS USING THE "T" TEST WITH

STUDENT SERVICES AS THE BASE GROUP N=64

 

 

 

GROUP MEAN T

Student Services 2.21

Student Government 1.01 7.64*

Faculty Committee .56 10.00*

Dean 1.26 5.49*

 

*significant at the .01 level

administration perceive the Office of Student Services to have the de-

cision making position and the student government to be a consulting

group in the process. Students on the other hand gave the power to no

group but divided consultive roles between the student government, the

administration, the dean of the college and the office of student ser-

vices office does have a significantly different position. (See Table

40, Page 127) Also, the office of student services does have a signifi-

cantly different role than the faculty.

The final decision which will be considered is the decision

concerning the admission standards for students. From Table 41, Page

128, one is defined as the decision maker. The dean of the college, the

academic dean, the office of student services, a faculty committee and

the governing faculty are all given consultive roles by the faculty and

the administration. Overall the administration, the dean of the college

and the office of student services are given a role of involvement in
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TABLE 40

DECISION 28: STUDENT RULES AND REGULATIONS --

THE DIFFERENCES BETWEEN MEANS USING THE

"T" TEST WITH STUDENT SERVICES AS THE BASE GROUP

 

 

 

GROUP MEAN ‘ T

Student Services 2.30

Student Government 1.60 3.93*

Faculty Committee .72 9.40*

Dean .75 10.06*

 

*significant at the .01 level

determining admission standards. To test the differences between means

the overall faculty and administration means were used which showed that

the office of student services did have a significantly different mean

than the faculty committee, and also that it did have a significantly

different mean than the students. (See Table 42)

TABLE 42

DECISION 32: ADMISSION STANDARDS FOR STUDENTS --

THE DIFFERENCES BETWEEN MEANS USING THE "T" TEST

WITH STUDENT SERVICES AS THE BASE GROUP

 

 

 

GROUP MEAN T

Student Services 1.62

Student Government .15 10.72*

Faculty Committee 1.03 3.88*

Dean 1.03 3.75*

 

*significant at the .01 level
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However, in an overall score the student services office does have a

significantly different mean than the faculty committee.

In the decisions related to student services the null hypothesis

can be rejected. The office of student services has a significantly

different mean in all decisions except one. However, in some cases they

share the authority with the SGC and in other cases with a faculty com-

mittee. There seems to be no question that student services has a strong

position in all of these decisions, but sometimes they share in making

the decision.

Hypothesis 6

6. No difference will be found in the overall decision making

role that aggroup_gives itself and that is given to itgby otherfgroups.

This test uses the overall means of each possible decision making group.

From the calculations there is no difference in the means which suggests

that the null hypothesis cannot be rejected.

THE ANALYSIS AND OBSERVATIONS ON

THE RANKING OF THE GROUPS

The groups were given ranking by adding all of the scores for

each group and dividing by the total number of observations. They were

then correlated by the Spearman method. The formula for this method is

6802
.15——

p N (NZ-1.)

ulty and the students correlated .66, and the students and the adminis-

The faculty and administration correlated .94, the fac-

tration correlated .55. These are significant correlations at the .001

level and the .05 level respectively. (See Tables 43, Page 130; 44;

Page 131; and 45, Page 132)
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The students have the administration and the University of Michi-

gan Regents in a higher position than the faculty and the administration.

This is probably due to the fact that the students are not sure who makes

the decisions in the administration and also, they are not aware of what

the Regents function is in relationship to the University of Michigan at

Flint. .

In the ranking the unorganized groups seem to have no position r

in the decision making at Flint College. For the present they are not

a group which affects the decisions made on the campus. The in group of

faculty was also low. This is interesting as the faculty and administra-

 
tion have been talking about the in group of faculty who are making the

decisions. However, when it came to writing it down they did not. This

may indicate that they are unaware of the method of Operation or they

do not perceive the in group as having an influence in the decision mak-

ing processes. The student committees were also quite low in the ranking

of the groups, probably because they are very rarely heard. Hawever, the

SGC committees are responsible for much of what SGC accomplishes, but SGC

is taking the credit for the work of the committees.

SOCIOGRAMLRESULTS

The groups were asked to list three peOple who they would go to

change a policy or to start a new program. (See Table 46, Page 134) The

administration listed that they would go to the Dean, the Academic Dean

and the Student Services Dean. This was the same order as the adminis-

tration listed them in the decision making power. The faculty said that

they would go to the Dean, the Academic Dean, and the department chairmen.
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These three were also listed as the top three in the decision making

ranking. The students showed no similarity in the listing of peOple

and in the rankings. The students listed the student services person-

nel 78 times, the department chairmen 28 times and the Dean of the

College 26 times. waever, in their analysis of who is making the de-

cisions they rated student services ninth, department chairmen seventh

and the Dean of the College second. The students come to the members F-

of the student services staff when they want to bring about change. When

they see that changes are made, they come back to the office. They do not

seem to see the role of student services staff in relationship to the de-

 
cision making process.

‘EREQQENCY COUNT RESULTS

The student services makes more decisions without consultation

than any other group-~five percent. (See Table 47, Page 136) The other

groups are the business office with 4.21, SGC with 4.1% and the Dean with

3.9%. In the overall decision making process the Dean of the College,

the Academic Dean, and the Executive Committee make most of the decisions.

They are closely followed by student services, the regents and department

chairmen. The Regents' score may be slightly inflated as the students

frequently listed them when they were unsure of who made the decision.

In the consultation process the department chairmen were the

group which the respondents felt was most often consulted. This group

was followed by the departmental faculty, the dean and academic dean.

The students were third from the bottom in consultation on the decisions

of the college
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The groups which are most often told the results are the students

and the departmental faculty. For the students this should be considered

as they are the group which is second from the bottom in the decision

making process.

WHQiIS MAKING THE DECISIONS

In observing the results, it can be noted that the student scores

are more distributed than the faculty and administration scores and that

there are fewer decisions in which an actual decision maker could be lab-

eled from the student perceptions. The students seem to be fuzzy in

knowing who is making the actual decision.

In looking at the data, it was decided that a 1.85 score and

over would constitute a decision being made by a group and that a score

of .85 to 1.84 would constitute a group being consulted in the decision.

In the overall rating the faculty and the student groups are

weighed equally. The results of overall faculty and administration seem

to be most representative of the decision making in Flint College. The

students seem to know more about where the SGC, student committee and

student clubs and organizations' decisions are made, but less about

other areas. In fact, overall, the students seem to over rate the ad-

ministration, and the regents and seem to not be aware of the executive

committee or the faculty committees.

The groups evaluating the decision making are: I Administration,

II Department Chairmen and Executive Committee Members, III Associate and

.Assistant Professors who have been here longer than two years, IV Assis-

tant Professors who have been at Flint less than two years, V Students

viho have not been in any student groups, VI the SGC, VII Student Committees,
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VIII Student Clubs and Organizations, and IX a group of Elementary

Education Students.

Some of the decisions do not have a perceived decision maker

or group of decision makers. See Appendix Tables 48 through 65. These

decisions are related to off campus; speakers, travel budgets, admis-

sions standards, degree requirements, and programs. There may be several

reasons why the groups of decisions are not clearly defined. One may be

that the respondents were unsure of who is making the decisions. Another

may be that the authority in this matter may actually be distributed so

that no one knows who is making the decision. This should be considered

further.

One thing seemm to be clear at the Flint College: the base of

the decision making seems to be spread among the groups of the college

and particularly the faculty. The students are not included in the de-

cisions relating to faculty or general administration and in some cases

not even to the decisions related to the students. There are certain

areas relating to clubs and organizations and the student life of the

college outside of the classroom where the students have decision mak-

ing power. However, inside the classroom decisions and other aspects

of the college are decided by the administration and the faculty.

 



CHAPTER FIVE

CONCLUSIONS AND IMPLICATIONS

The present chapter is divided into four sections. The first

section is a summary of the investigation. The second outlines the

findings and conclusions which can be drawn from the present study on

governance. The third section discusses the importance of the results

and the fourth indicates the implication of the results.

 
SUMMARY

The study was designed to provide a method for measuring the

decision making process at the University of Michigan at Flint. It

was an additional purpose to determine whether the faculty, students

and student services were involved in the decisions which affect them.

Finally, the study would determine how the groups saw themselves in the

decision making process.

The investigation was conducted through a questionnaire. The

questionnaire contained a list of 36 decisions which are made on the

Flint campus and 18 possible decision makers. Members of the Flint

College faculty, student body and administration responded to the ques-

tionnaire.

It was hypothesized that no difference would be found in the

reSponses for the 18 possible decision makers of the model and for the

36 decisions for the model. It was also hypothesized that there would

be no difference in the responses of the faculty, students and student

139
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services as they are involved in the decisions related to them respec-

tively.

The study attempted to test these hypotheses by the use of an

analysis of variance and by comparing means and variances for the various

groups of the model and the interactions of the groups. In addition a

sociogram was used.

FINDINGS AND CONCLUSIONS

The most important finding of the study is that there is a sin-

gle overall decision making process which can be measured by the analysis

as presented. In addition the investigation indicates that the faculty

and the academic dean are the most important groups in the decisions re-

lated to faculty matters. The study also indicates that students feel

that they are the group most involved in decisions related to students.

However, faculty and administration feel that the office of student ser-

vices is also important in the decisions which are related to students.

Also, it was found that the office of student services was the most in-

volved group in the decisions related to services for students. Finally,

the analysis indicated that there was no significant difference in the

way that the groups saw themselves in the decision making process and

the way that they were seen by others.

The ranking of the groups suggests that there is a perceived

power structure in the University of Michigan Flint College. The power

structure is supported in the sociogram.

The questionnaire shows that students and new faculty members

seem to attribute many decisions to the administration because they do

not know who is making the decision within the administration. The
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students also do not seem to have a clear understanding of the executive

and faculty committees and their functions. Thus, it seems that an ed-

ucational program should be instituted which will inform the students

of the process of governance in the college and university.

From the results it can be noted that in most areas related to

the faculty the students have not contributed in the decision making.

The need to have student Opinion in areas where students are affected,

such as the retaining or the removal of a faculty member, seems to be

a direction that should be considered by the academic community as stu-

dents are strongly affected by the faculty. However, the question arises

as to whether the students desire to have a voice in faculty matters. It

may be that at this time the students are not interested in this area;

however, if they are, an apprOpriate means to include them should be found.

In the decisions which involve the students the results suggest

that the students are told about the decision rather than participating

in the decision. The decisions about students are usually made by the

faculty and the office of student services. Nevertheless, the areas which

are related to student groups are controlled by the students through the

student government. The faculty and administration make decisions about

students in their relationships to the college. Again, a means to include

students in the process should be found.

The study shows the communication channels of the university.

When the students, faculty and administration were questioned about whom

they would go to see if they wanted to bring about change or innovate,

they did not seem to hesitate to go to the dean, the academic dean, or

the student services dean, the three executive officers of Flint College.
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The faculty peOple included the chairmen of the department, and the

students included the SGC or an influential student, but they also

included the administrative officers. This suggests that the com-

munication channels are relatively Open from the student and faculty

to the Deans of the College.

One problem which appears to need attention is that in the

groups, the students and departmental faculty seemed to be on the re-

ceiving end of the decisions more than any other groups. They did not

seem to be consulted or make the decisions very often, but usually were

given the results of other peOple's decisions. This could be due to

the fact that when they want to be involved, they can go to the dean

and bring about change; however, in most situations they are the acted

upon or are the receivers rather than the actors or the givers. They

need to find positions from which they can act.

Some groups are involved either by making the decision or by

being consulted in the decision about 33% of the time. It appears that

there is much discussion about decisions in the faculty and administra-

tion before the decision is actually made. The base seems to be broad.

Nevertheless, the students and new faculty do not show up in the discus-

sion as much as the department chairmen and executive committee members

do. A means of expressing student and young faculty opinions in the ad-

ministrative structure in a meaningful way is needed.

The position of the student services office is an interesting

one. In the ranking it is somewhere between two and twelve. The stu-

dent groups which have the most contact with student services rate it

higher than those who do not have contact with it. The faculty listed
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the Dean Of Student Services low in the peOple they would go to in

making a change. However, in the student group, more than 60% Of the

reSpondents would go to the Dean of Student Services and about 50%

would go tO the various staff members Of the Office of Student Services.

It appears that students feel that the peOple in the Office of Student

Services will listen and make changes; however, the role Of student

services in academic governance does not seem to be clear to faculty or

students. It almost appears that if the students need something, they

go directly to student services. When the students don't need student

services, they seem to forget about it. More study needs tO be done

in the area to see the overall perceptions of student services in gov-

ernance rather than the relative view which includes the whole community.

Also, from this data it seems that student services has a responsibility

to show the faculty their skills and help them to feel that the office

has a broader role in the academic community and can become more than a

service to students.

From the study of decisions some areas Of decision making are

clearly delegated to certain groups. The business office has certain

defined functions relating to the business Operation of the college, the

student services Office has certain definite functions in relationship

to the services for students and the SGC determines policies relating to

student groups on the campus. The delegation of the academic reSponsi-

'bi1ity'is centralized in the dean, the academic dean, the faculty chair-

men and the executive comittee. However, there is no one place where

tine groups come together to discuss the overall goals and concerns of

the college.
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Although through this year at the University of Michigan at

Flint, much talk was centered on the in group of faculty, this group did

not show as an important power group. Throughout the study a small score

was noted for the in group in faculty matters. It is difficult to know

what this indicates. The reason may be that few peOple realize who and

where the in group's influence is directed even though they seem to know

that it is present.

Unorganized groups and other categories did not seem to have

significant roles in the campus and could easily have been left out.

However, there may be a time in the future when the importance of these

categories will need to be considered.

When viewing their own role in the community, groups tend to

rate themselves slightly higher than other groups, even though this did

not show up significantly. This may be because that particular group

knows what decisions they are making more clearly than anyone else and

are not aware of the decisions which other peOple are making. The effect

could be called the halo effect. It is especially noticeable in the

student government where in overall power they ranked themselves third

while other groups ranked them eighth. The halo effect is removed to a

degree when other groups are added to the score.

IE§§_IMPORTANCE OF THE RESULTS

The study can be an evaluation of the decision making process at

the University of Michigan-Flint. Through the evaluation it is possible

to understand the role of the individuals involved in decision making and

also to make changes in the process of decision making where needed.
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After the process has been evaluated, those in authority can use the

information to enhance the system.

With the information from the study, those in the college or

university can be educated to know where the decisions are being made;

therefore, helping them to understand the decision making process. When

the faculty and students are not aware of the decision making process,

it can be explained to aid them in the future contacts with decision

making. Therefore, in observing the study it can be used to know where

the academic community needs to be informed about the decision making

process.

Another aspect of the decision making process is that when the

communications channels are understood, they can be utilized to make

,more information available to those who must use it.

In the process of evaluation when it is determined that no one

seems to know who is making a given decision; then, the administrative

Officers can observe why no one knows who is making the decision. They

will be able to determine who should be making the decision related to

a given area. The administrative officers will be able to suggest pat-

terns for decision making related to a specific area.

In addition, the study shows the power structure of the univer-

sity. When the power structure is known, it can be utilized to bring

about change in the system. The pressure can be placed upon those who

are perceived as the most powerful in the university structure. As

change is needed in the university system, it becomes important to know

‘where the influence comes in the faculty and the student government and

to use it constructively.
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Also, through this system of evaluation, names of influential

persons will arise. As these people become Obvious, their personalities

can be used to make the moat efficient system of governance in the uni-

versity. Personality is an important factor in the making of decisions

and therefore, should be known, evaluated, and utilized in the best

system possible.

In evaluating the system it is also important to know who feels

that they are involved in the decision making process and who feels they

are being excluded from the process. The situation can be evaluated

further to determine why they are not included. If they should be in-

cluded, a system for their inclusion can be develOped. Those who feel

that they are not involved and want to be are often a disgruntled groups

and ways to include them can be of benefit to the institution.

Overall, the perceived power can be observed and if it appears

to be concentrated in an individual's or groups' hands, then it can be

redistributed according to the most effective and most efficient system

by those who are evaluating the process. The system of decision making

can be observed as a whole and then determined whether or not it is

adequate for the college and university. An overview of the system can

be helpful in determining whether or not change is needed.

Finally, as the process of decision making is observed, it shows

patterns of the administration of a given institution. From observing

the patterns an overall philosophy of administration can be develOped.

The philOSOphy can be evaluated in the university system. It can then

be applied to other institutions and evaluated to determine whether or

not they are efficient and apprOpriate for the institution. From these

trials new concepts of organization and administration can be develOped.
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IMPLICATIONS OF THE RESULTS

From the study it can be noted that the young group of the

faculty are dissatisfied with the position they have in governance of

the University. It appears that they are not given a position of the

decision making process which meets their needs. However, the question

arises: Do they want to make all the major decisions of the university

or are they willing to be involved in lesser decisions and grow in the

academic community? When the young faculty are given a decision making

role in the academic community, how do they handle it? Further study is

needed in finding an apprOpriate role for young faculty in governance.

Another question which needs further examination is the faculty

responsibility in decision making. Are they protected in decision making?

Does the faculty want to take the reSponsibility for their decisions or

do they want to make the decisions and have others take the responsibility

for them? Does the faculty want administrators to take responsibility

for them? The matter of responsibility in decision making needs explor-

ation.

In considering the results of this study of governance, an appro-

priate role should be found for the students in the decision making pro-

cess. As the community must work together as a group and set goals with

each other, the students need to find their role in governance as well.

They have been involved in decision related to students, but little or

no voice in decisions related to faculty.

This study has been done using one type of model. Other models

should be explored in the study of governance. Other groups that should

be included as groups in another model would be the community and govern-
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ment agencies.

Another important area for further study would be the role of

the community in decision making in the university-community. Is their

role one of a pressure group or is their role of actual decision maker?

As the sympathy of the community is needed for higher education to

succeed in the community, a role and evaluation of their role becomes

important to understand. Are they being exploited or are they the

exploiters? Hopefully, further observation can be made On the role of

the community in decision making in higher education.

More study could be done on each group of the model. For example,

each person or department in student services could be included in the

model for decision making and their role observed. The decisions related

to student services could be taken and the peOple in the office of stu-

dent services could be the model to determine who in the department is

making the decisions and who are the influencing personalities in decision

making. Each general group in the study could be broken down to observe

the role of the individual.

Another area for study would be subdividing the decisions as

they are listed in the study. As can be noted, a number of the decisions

are rather general. These could be subdivided into more specific con-

cerns. For example, the decision of campus growth could be examined in

terms of number of buildings, location of buildings, departments located

in buildings, facilities to be included in a given building and equipment

needs of growth. Observation of the specific decisions will be able to

give a clearer picture of the exact process. The same type of break down

could be made of special service programs for students. These could be
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subdivided into reading programs, testing programs, programs for minority

students, and other campus needs.

Further study could be done on how departments view the decision

making process of other departments. This would help in understanding

interdepartmental perceptions. It would also be another means to evalu-

ate the process of decision making, particularly weaknesses, strengths

and the misconceptions. Problem areas between departments might be solved

if their perceptions of one another could be understood. This would be a

means of interdepartmental constructive criticism.

The process of decision making needs to be examined at many in-

stitutions. Institutions could use a similar questionnaire; however,

they could also develOp one of their own using the groups on their campus

and the decisions they are concerned about in the community. These studies

would show if there are similarities in the governance of colleges and

universities. If there are similarities, what these are.

From an examination of studies from various colleges, a theory

of governance could be developed. As each individual college and univer-

sity would be considered, a pattern of how the actual process works can

be used in develOping a working theory. After an initial theory is devel-

oped, it can be changed and evaluated to meet the needs of many colleges

and universities and be the basis for develOping new theories. These

theories could make the college and the university a more relevant in-

stitution to the student and the faculty and more susceptable necessary

initiated in the community, with students, faculty and administration.

‘Many other areas need examination for this is only a small begin-

ning in the study of governance. 'Much needs to be done in definition and
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theory deve10pment. Other models of governance could be tested. Gen-

eral administrative theories could be applied and tested in the univer-

sity environment. Control systems could be develOped.
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The questionaire is asking who you feel is making the policy

decisions at the UM at Flint, who is consulted or influences the

decision and who has the decision explained to them.
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This means that I feel the decision is made by the Business Office

and Academic Dean in consultation with the department chairmen which is

then explained to the faculty.

Mark as many boxes as you feel are needed to explain the process.

Please answer all the questions because there is no right or wrong

answer. I am interested to know what you think the decision making

process is.

General Information Students

  

1. my Age 3. I am

18 and under Full Time Student

19 - 20 Part Time Student

21 - 25

Over 25 4. My Major is

2. I am a 5. I am a member of these groups

Freshman Student Government

Sophomore A Student Committee

Junior A Class Officer

Senior A student club or

organization

No groups
 

Name three peOple you would go to if you wished to change a policy,

start a new program, or suggest a new way of doing something:

1. 2. 3.
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