——




THESIS

—

LIEBARY
| Michigan State
Uaiversity

] B Ry . R

This is to certify that the

dissertation entitled

BLACK STUDENTS' EXPERIENCES
ON A PREDOMINANTLY
WHITE COLLEGE CAMPUS:
AN ETHNOGRAPHY

presented by
Shirley Anne West

has been accepted towards fulfillment
of the requirements for

Doctoral  degreein __Higher Education

T e [ e T

Major professor

Dr. llax R. Raines

Date July ]7, ]98’4

MSU is an Affirmative Action/Equal Opportunity Institution 01211




I

Il
3 1293 10613

PLACE IN RETURN BOX to remove this checkout from your record.
TO AVOID FINES return on or before date due.
MAY BE RECALLED with earlier due date if requested.

DATE DUE DATE DUE DATE DUE

Y mer




BLACK STUDENTS' EXPERIENCES
ON A PREDOMINANTLY
WHITE COLLEGE CAMPUS:

AN ETHNOGRAPHY

By
Shirley Anne West

A DISSERTATION

Submitted to
Michigan State University
in partial fulfillment of the requirements
for the degree of

DOCTOR OF PHILOSOPHY

College of Administration and Curriculum

1984



C) Copyright by
Shirley Anne West

1984



ABSTRACT

BLACK STUDENTS' EXPERIENCES
ON A PREDOMINANTLY
WHITE COLLEGE CAMPUS:
AN ETHNOGRAPHY

By

Shirley Anne West

This study was conducted for the purpose of determining and
describing the ;;erceptlons Black students have of their experiences in
one predominantly White college environment. The researcher attempted
to determine the strategies and the social knowledge that Black
students employ to function successfully in the college setting. In
other words, the intent was to determine the critical factors that
cause some Black students to continue their education in a
predominantly White college and others to drop out.  The study focused
on a particular group of Black students, junior and senior level
students who had survived at least two years in one educational
institution where the majority population is White.

This examination was accomplished through ethnographic
methodology. Four specific means were used to collect, record, and
organize data. They were (1) selected student and staff interviews;
(2) a questionnaire; (3) analysis of documents and statistics; and (4)
participant observation. The interviews emerged as the major source
of data and an important means for clarifying and reinforcing the data

gathered from the questionnaires, observations and, fieldnotes. The



questionnaire provided the researcher valuable background information
on the Black student population at the college. Certain documents
were used, much like informants, to establish facts about events which
the researcher was unable to observe directly.

Qhe findings support the notion that successful Black students in
a predominantly White college environment have clearly defined career
goals, strong self-concepts, and the determination to persever%
Although the students in this study initially expected to become
integrated into the college setting, this integration did not occur.
Black students found more prejudice, more discrimination, and less
social integration than they expected to encounter. The findings
reveal several strategies that they employed for adapting. The most
salient was to accept the reality of their isolation and alienation
and the potential barriers to their success. The students learned to
give léss priority to social involvement even though they desired it.
They gave greater priority to developing academic competence. Crucial
to the development of academic competence were supportive services
including tutoring, counseling, and adequate financial aid.

(Host important, the researcher discovered that the successful
Black students in this study were able to adapt to the college
environment more because of their own initiative to achieve rather

than because of the availability of any institutional conponentﬂ
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Black college students
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Chapter |
INTRODUCTION

Throughout this nation's history, attempts have been made to
control access to educational opportunity. Advantaged Americans have
systematically and deliberately manipulated the educational system to
stifle the aspirations of lower-income citizens (Green, 1977). Only
through a long and hard struggle have minorities and other poor people
gained access to equality of educational opportunity. One area for
this gain has been higher education. It is general knowledge that
prior to the past two decades, the higher education of Blacks was
virtually ignored by major universities and was left primarily as a
responsibility of four-year Black colleges and universities. The
unique role of higher education gives it extraordinary leverage either
to help or hurt minorities' chances for equality of opportunity. When
colleges and universities deny minorities the chance to gain skills
and credentials, they increase the likelihood that minorities will not
receive equal opportunities in all other social institutions for the
rest of their lives.

By exploring the experiences of successful Black students in one
such environment, this study can assist college educators with
identifying two factors: (1) a stronger recognition of impediments to
Black students' academic progress, and, (2) the identification of
strategies that can enhance and reinforce the students' survival in

the college environment. Sensitivity to these two factors can be



crucial to the institution devising means for assisting the students
to adapt.

American higher education enroliment more than doubled during the
decade of the 1960's. In fact, according to the Carnegie Commission
on Higher Education, college and university enroliments increased more
rapidly during the period from 1959 to 1969 than at any other time in
the history of higher education. This rapid increase in student
enroliments was partially due to the egalitarian position that many
colleges and universities advocated. The decade of the sixties saw
the doors to predominantly White institutions open to minority and
low-income groups (Jackson, 1978). Many of these ''new students' were
Black. They came to the environments of academe with high hopes and
career aspirations. Many were the first in their immediate families
to enroll in a college or university. But, for large numbers of them,
this open door opportunity soon became a revolving door and their
happiness and excitement turned to apprehension and disappointment

(Cope, 1975; Cross, 1976; and Maxwell, 1979).

Purpose of the Study

The purpose of the study was to determine and describe the
perceptions Black students have of their experiences in a
predominantly White college environment, thereby revealing ways of
improving the quality of the campus environment and the educational
experience of Blacks.

The researcher sought to determine the strategies and the social

knowledge that Black students employ to function successfully in the



college setting. Such a study has potential value, not only for
discovering ways of improving their campus environment and educational
experiences, but also for to a better understanding and appreciation
of Black student culture as a whole, as well as an understanding of

individual attitudes, motives, interests, responses, and conflicts.

The Research Problem

X

There were more Black students in American colleges and
universities in the decade of the 1970's than in previous decades.
For the first time, a majority of them were enrolled in predominantly
White institutions (Fleming, 1981). Even though their presence has
become more salient, these students face both social and academic
ad justment problems which colleges must recognize and accommodate for
if they are committed to providing equal opportunities for minority
students.

We do not know enough about what Black students are experiencing
in predominantly White environments, or how they interpret their
experiences. One aspect of the problem lies in the widespread
attrition and failure among Black students in spite of the special
programs on traditional college campuses throughout the country. For
almost two decades special academic support for minorities has been
offered through remedial courses, tutoring, and counseling. Yet,
researchers have consistently proven that these corrective solutions
have been largely ineffective (Davis and others, 1975; Gordon, 1973;
Jason and others, 1977, Roueche and Kirk, 1973). Now more than ever

before, high attrition and failure continues to plague programs



created specifically for minorities as theY continue to drop out of
school, disillusioned about the educational process and considering
themselves failures for not having adapted to college. Despite the
many problems and difficulites in meeting the needs of high risk
students, there are some successes among the failures. Blacks are
taking advantage of opportunities for education beyond high school in
increasing numbers. Many are seeking and achieving better jobs,
professional advancement, and greater fulfillment in their lives,
conditions that come in large part from better and higher education.
There has been some success and as more is learned about the
experiences of the deprived and underachieving student, more success
will become visible. Thus, researchers continue to probe for newer
and more effective ways to describe the students who succeed despite
inadequate academic backgrounds and poor test scores.

The problem consists of determining whether there are common

identifiable experiences, adaptive behaviors, feelings, and attitudes

among Black students that can be categorized as strategies for

success.

Related Background

Black students on White college campuses are a relatively recent
phenomenon. Thirty years ago, over 90 percent of Black college
students (approximately 100,000 in 1950) were being educated in
traditionally Black institutions, excluded from other institutions by
law, custom, or financial barrier§. In the South, segregation barriers

made it impossible for Blacks to attend White colleges. At the same



time, few Northern institutions were willing to enroll Black students,
partly because of stereotypical beliefs that Blacks were unable to
benefit from higher education and partly because of the social stigma
attached to the Black presence in White society (Gurin and Epps,
1975). Up until the Civil War, only 28 Blacks had graduated from
American colleges (Gurin and Epps, 1975), and by 1936 only 143 Blacks
had earned B.A. degrees from northern White institutions. Even by
1964, only about 20 percent of the baccalaureate degrees awarded to
Blacks were earned at predominantly White colleges (Gurin and Epps,
1975).

According to some recent estimates, about two-thirds to three-
fourths of the Black students now in college are in predominantly
White educational settings (Boyd, 1974: Gurin and Epps, 1975). As of
1967 there were estimated to be 133,000 Black students in White
colleges and nearly 95,000 of them in colleges outside the South
(Bowles and DeCosta, 1971). Gurin and Epps report that 278,000 Black
students were in non-Black institutions in 1968, representing 144
percent increase from the 114,000 enrolled in 1964. By 1970, the U.S.
Census Bureau was reporting that 378,000 Black students were attending
predominantly White colleges and universities. But, while the
absolute numbers seem large, Blacks are still underrepresented in
college, particularly in private and four-year public institutions,
since about one half of all Black college students are enrolled in
two-year colleges. Approximately 25,000 Black students were enrolled
at selective White colleges by 1970 (Levitan, Johnson, and Taggart,
1975). Between 1960 and 1970, the percentage of Black students had

increased from less than one percent of the total student population,



to more than five percent on some major college campuses (Gibbs,
1974). Nevertheless, on most campuses the number of Black students
remain quite small.

A The degree of underrepresentation of Blacks may be determined by
computing the relationship between Black student enrollment in college
and the total Black population. Statistics from the latest Bureau
Current Population Surveys (CPS) and the 1980 Census show that between
1970 and 1980, the Black population increased by 17.3 percent, from
22.6 million to 26.5 million. Although Blacks represented
approximately 12 percent of the total United States population
(226,545,805) in 1980, they made up only 2.6 percent of all doctors,
2.9 percent of dentists, 2.3 percent of pharmacists, and 1.6 percent
of veternarians.

The U.S. Census Bureau reported that about one million Black
students, 18 to 34 years of age, were enrolled in college in 1981,
double the number enrolled in 1970. Most of the increase took place
in the early 1970's. In 1981, Black enrollment in colleges
constituted about 11 percent of the college population as compared to
7 percent in 1970.

in 1982, the proportion of Blacks who had completed 4 years or
more of college was about one-half the proportion of Whites who
completed the same level, 13 percent and 25 percent, respectively.
The enrolliment of Blacks tends to be disproportionately concentrated
in the early undergraduate years, both because of the increase in
Black freshman enrolliments and because academic survival rates

continue to be lower for Black students than for Whites, and hence



relatively few of them are able to complete baccalaureate studies and
embark on graduate and professional training (Crossland, 1971).

Ma jor American collegés, having had so little contact with Black
students until recently, thus have had little experience in meeting
their needs (Bowles and DeCosta, 1971). Many Black students in these
institutions are there by virtue of recruitment efforts that began on
a large scale in the 1960's. During this same decade, the formerly
segregated institutions of the South first opened their doors to Black
students. The prospects for these students seemed bright. The
students were said to be motivated and scholarships were available for
the well-qualified. More importantly, they were taking advantage of
opportunities that had been denied Blacks until this time. The larger
number of Black students enrolled suggested that these students would
not suffer the isolation their counterparts had experienced just a
decade before. Davis and Borders-Patterson (1973, p. 8) reported that
incoming Black students ''seemed to be reasonably confident and
unapprehensive, to be excited about their eventual opportunity to get
a job, and to be open-minded to the prospect of a pleasant new
experience."

However, while some researchers present a positive picture of
Black student adjustment in spite of racism and relative social
isolation (Boyd, 1974), others point to notable academic failure,
demonstrations and revolts as‘indications of considerable
dissatisfaction (Sowell, 1972). Furthermore, colleges have frequently
been unable to retain Blacks, especially in the advanced years of
higher education, or to graduate them in the traditional two-year or

four-year period of time (Davis and Borders-Patterson, 1973). These



are some of the indications that the simple enrollment of Black
students merely means the beginning of new adjustment problems, and

that there is a need to take a closer look at what these students are

experiencing.

The Significance of the Study

A study is needed to determine the critical factors that cause
some Black students to continue their education in a predominantly
White college and others to drop out (Jackson, 1978).

The researcher recognizes that students' frame of reference
certainly influences what they perceive to be true about the college
environment. This frame of reference is determined by the students'
background and their experiences in the college setting. The
researcher also realizes that, individually, Black students respond
differently to White environments. Therefore, to gain an
understanding of how individual Black students make sense of their
college lives, the researcher sought to see and understand their world
as they see and understand it.

In addition to the examination of the normal academic program of

college level course work, this study included an examination of:

1. Special academic courses such as remedial and
developmental.

2. Athletic, social, cultural and recreational
programs.

3. Relationships with peers and campus mentors.



L. Available student services such as counseling
and tutoring.

5. Attachment to a "“community' within the

institution or to the entire institution as a
community.

Up to this point, the great majority of the major studies
affecting Blacks in America have been conducted by White social

scientists and educators. Gunnar Myrdal's An American Dilemma, James

Coleman's Equality of Educational Opportunity, Earl McGrath's The

Predominantly Negro Colleges and Universities in Transition, and

Christopher Jencks' Inequality: A Reassessment of the Effect of Family

and Schooling in America, to name just four of the most widely quoted,

were all conducted by White investigators. And except for the work
done in the Institute for the Study of Educational Policy at Howard
University, supported in large part by the Ford Foundation, the
situation has changed very little over the years. A major study of
Black colleges was recently conducted by Dr. Morris Keeton, and the
staff work of the Commission on the Higher Education of Minorities was
conducted by Dr. Alexander Astin. Both Keeton and Astin are White
(Wright, 1979). Some of the most critical elements in such research
are influenced, if not determined by the researcher's concerns,
prejudices, biases and beliefs. This is by no means a new
observation. Gunnar Myrdal made a similar observation almost 40 years

ago (Myrdal, 1944):

In the light of the history of scientific writings
on the American Negro problem, the biased notions
held in previous times...stand out in high relief
against the better controlled scientific views of
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today...Full Objectivity, however is an ideal
toward which...we can never reach. The social
scientist, too, is a part of the culture in which
he lives and he never succeeds in freeing himself
entirely from dependence on the dominant
preconceptions and biases of his environment.
(Emphasis supplied.)

Black social scientists and educators, too, undoubtedly, bring
their concerns, preconceptions biases and beliefs to research on
questions relating to the educational needs of Blacks, but the high
probability is that they would also bring very different
preconceptions, perspectives, and more sensitive backgrounds to the
total research effort, as well as different insights and perhaps
different interpretations of the data and, therefore, quite possibly
different recommendations for dealing with the stubborn educational
problems that confront Blacks.

Of equal importance is the imperative need for Blacks to
participate in the solution of educational problems that affect them.
One of the most important ways to do so is in the research which so
frequently provides information that is the foundation of educational
policy designed to deal with those problems. Beyond the special
insights and perspectives that Blacks bring to policy research
affecting their education, there is an urgent need for more concerned
researchers to investigate the many factors that impede the progress
of Blacks toward real equality of opportunity in all phases of higher
education.

As expressed by one Black sociologist/educator:

When you have grown up in an urban American school
system, it is difficult to view it objectively. |If

you're Black and poor, too many memories get in the
way--memor ies of having been sorted out and labeled
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in racially isolated schools; memories of daily
exposure to textbooks that ignored your existence
and denigrated your ancestors: and memories of
confrontations with teachers who, although often
poorly prepared themselves, remind you every day of
your shortcomings and convinced you that you really
didn't belong (Green, 1977).

This quotation very aptly describes the researcher's feelings
relative to her early years of schooling. In the meantime, she has
come to realize from reading, from formal study, and from encounters
with other Blacks that memories are a part of the social conditioning
of many Black Americans; and that education can be one of the most
liberating forces in the world, but it can also be one of the most
oppressive, especially for minorities.

From this study, a descriptive analysis prepared by one whose
insights, in part, have commonality with other Blacks familiar with
traditional college settings, it is hoped that the information gained
will add to the limited knowledge about Black students' experiences in
White colleges and aid these colleges in making their environments
more relevant for all students. Such a study has useful implications
for anyone involved in education. When we are forced to re-evaluate
our assumptions about students and how individuals achieve personal

and academic satisfaction, we may better understand both individual

and organizational responsibilities.

Research Questions

Ethnographic research is highly generative in nature. Because of

this, broad conceptual questions that the researcher brings into the
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study must continually be focused and redefined as the researcher
explores the day-to-day experiences of a particular individual in a
particular setting. The research questions for this study were based

on two objectives:

1. To determine and describe the perceptions
Black students have of their experiences in a
predominantly White college environment.

2. To determine the critical factors that cause
some Black students to continue their
education in a predominantly White college and
others to drop out.

The major research questions which guided the study were:

I.  What do Black students see as components of a
successful experience at this institution?

A. What is the nature of the expectations
that instructors place on Black students?

B. What expectations do Black students have
of themselves?

C. What strategies do they employ to succeed
and with what results?

D. What are the educational outcomes valued
highly by Black students?

1. What are the experiences and perceptions of
Blacks regarding relationships between Blacks
and Whites at this institution?

A. To what extent do Black students see the
institutions as promoting interracial
campus contacts?

B. To what extent do Black students see a
need for such contacts?

C. What is the nature of the formal and/or
informal networks of acquaintance and



communication which facilitate contacts
between the two racial groups?

Conceptual Framework

In discussing the logic and social psychology of field research,

Schatzman and Strauss (1973) contend that:

The discovery process and the questions raised by
the researcher need not be related to any
""received" or prior theory. Such theory is not
necessary to inquiry in the field, except when the
researcher specifically wants to test one or
explore the limits of its usefulness. The
researcher is free to think of any or all pertinent
theories and assumptions about his subject matter,
and thereby frees himself from substantive
orthodoxy. What he does need is some theoretical
perspective or framework for gaining conceptual
entry into his subject matter, and for raising
relevant questions quickly. His framework need be
no more elaborate than a scheme of general but
grounded concepts commonly applied by his
discipline (p.12).

Theoretical considerations, however, generally underlie category and
rating systems that serve to describe behavior.

Investigating Black students' experiences in a predominantly White
college required learning the working definitions used by them to
order their behavior. Because the fieldwork coincided with the
college's opening, the central ethnographic effort was to discover
those factors that most influenced the development of these working
definitions. To understand better what is meant by 'working
definitions," it is necessary to consider both the theory (symbolic
interaction) that claims their existence and effectiveness and the

method (participant observation) by which they are uncovered.



As developed by George Herbert Mead, John Dewey, Charles Horton
Cooley, and Robert Park (1964), symbolic interaction focuses on the
shared meanings of actions and how people organize or mesh their
activity with reference to those shared meanings. The central
theoretical concept is that an individual can imagine how his actions
will be interpreted by others and is thus able to continually organize
and reorganize his behavior by taking into account the anticipated and
actual responses of others. Interaction is seen as symbolic, as,
through this role taking, actions are infused with a shared meaning
that they otherwise do not have.

Collective actions flowing from this process and the attitudes
people come to have concerning them do not exist in a vacuum, but
emerge in and are part of larger social networks. In other words,
whatever people do they are constrained by situations, circumstances,
and events not entirely of their own making. Their actions may
influence and change a given social world, but complete freedom and
autonomy of action are incompatible with symbolic interaction.

Meade (1964) states that, 'when people orient their behavior in
response to the constraints or demands posed by various social
agencies and circumstances, that is, when people see themselves
sharing similar goals and problems in a common situation, there
develops a 'working definition' or ‘perspective'.'

The concept of perspective has been used by many theorists and
researchers. Karl Mannheim (1936) defines perspective as 'the
subject's whole mode of conceiving things as determined by his

historical and social setting.'



Although not explicitly using the concept of perspective, the
researcher attempts to show how perspectives and actions flowing from
them were created during the course of daily 1ife in response to
problems and needs-experienced by Black students.

The concept of self-perception has also been significant in this
study. How an individual views himself in his world, and reacts to or
interprets the experiences encountered in that world, are significant
to that individual's perception of self. Understanding how students
perceive themselves is important to understanding how they behave,
what choices they have made and continue to make, how they survive
within the institution, and how they achieve or exist in-their
environment.

Self-concept, self-perception, life space, and perspective were
all significant concepts in this study, and offered numerous
possibilities for shaping the naturalistic observations.

Literature relevant to these theoretical underpinnings in the

study is reviewed in Chapter Two.

Background of the Study

This section briefly traces three aspects of the background for
this study. First the researcher's background and rationale for the
choice of topic is described. Second, the research site and
demographics are briefly discussed. Third, the process of negotiating

entry is presented.



16

The Researcher's Background

Wolcott proposed that ''the field-worker himself serves as the key
instrument in the research' (1973, p. 18). This researcher's
background includes experience in education as a public school teacher
and counselor, and more recently as a community college counselor.
She was awarded the B.A. degree in Home Economics from Albion College
(1954) and the M.A. degree in counseling from Michigan State
University (1962).

Prior to her present position as counselor and division
chairperson for Counseling and Academic Support Services at Grand
Rapids Junior College, the researcher served as a secondary school
teacher (1954-1964) and secondary school counselor (1964-1974).
Personal experiences combined with professional work with students and
a lifetime of experiences as a Black in a predominatly White

environment is the basis of the interest in this study.

The Research Site

The study was conducted at a fully accredited, state supported,
four year and graduate degree granting institution with a current
undergraduate enrolliment of more than 6,000 men and women.

The Black student population at this institution is low. The fall
(1983-84) enroliment data lists 437 minorities of which 260 are Black.
There were 79 Hispanics, 66 Oriental/Asians, and 32 American Indians

and Alaskan Natives.
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The administrative staff of 125 includes 10 Blacks. The full-time
faculty of 200 includes 8 Blacks (see Appendix A).

A major concern expressed often in conversation with Black faculty
and staff at this institution is the lack of Black student enroliment
in several academic programs and nontraditional career areas.

The Affirmative Action Report for the fall of 1982-83 listed 54 of
the approximately 288 Black students in either general business,
education, social work or criminal justice. Forty-three were enrolled
in developmental skills; 70 were undeclared; 17 majors were unknown,
and all other areas of the college listed no more than one or two
Black students.

In addition, there is widespread concern about overall low
academic achievement, high attrition and infrequent graduation.
College officials recognize the need to be more effective in

recruiting, retaining and educating these nontraditional students.

Entry Negotiation

A wide range of strategies were used to gain support and
cooperation for the study. The three essential ingredients were
acceptance by the administration, faculty, and students; openness and
candor on the part of the investigator about the purpose and procedure
of the research, and the high degree of energy necessary to complete
the study.

The process of negotiating entry presented no problems. However,
because of the sensitive nature of the project, the researcher deemed

it important to discuss plans and objectives with the Dean of



Students. She received a positive response and an invitation to share
information about the proposed research with the Minority Advisory
Council. The President of the college chairs the council; co-
chairperson is the Affirmative Action Officer, a Black female.
Numerous other representatives from the minority faculty and staff

comprise the council, the purpose of which is to:

1. Monitor policies and procedures specifically
affecting minority students and staff.

2. Serve as a resource for recruitment and
retention of minority students.

3. Serve as a crisis intervention body utilized by
minority staff and students as well as all other
college personnel for expression and redress.
This was an important group from which to seek acceptance and
cooperation.

Other steps toward entry included approximately twelve hours of
informal conversations with students and observations of their
behavior and activities in residence halls, the cafeteria, classrooms,
corridors and the student lounge. A questionnaire was distributed to
Black students, the purpose of which was to determine the degree of
interest that students would have in participation, and to select key
informants. Some responses to the questionnaire were useful in
structuring interviews. Many students were enthusiastic about
participating in the study.

As Schatzman and Strauss (1973) point out, "entree is a continuing

process of establishing and developing relationships, not alone with a
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chief host, but with a variety of less powerful persons.' It was a
continuing process for the researcher to establish rapport with as
many Black students as possible in order to discover and describe

their everyday experiences from their point of view.

Research Methods

The general method of research used for this study is briefly
described here. A more in-depth discussion of the methodology and
procedure is covered in Chapter Three.

Traditionally, educational research has relied heavily on
quantitative methods to supply answers to its questions. Black
students have been numerically counted and statistically analyzed in
numerous studies. As valuable as this information may be, it does not
present the essence of the Black student's experience nor does it
provide insight into the interrelationships found in the social,
cultural, and academic environment in which the student lives

everyday. Bogdan and Biklen (1982, preface) contend that:

Educational research is changing. A field once
dominated by measurement, operationalized
definitions, variables, and empirical fact has had
to make room for a research approach gaining in
popularity, one that emphasizes inductive analysis,
description, and the study of people's perceptions.

Qualitative research, also known as naturalistic, human science,
or ethnographic research, is the approach used for this study.
The qualitative research design is based on theoretical

assumptions (that meaning and process are crucial in understanding
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human behavior, that descriptive data is what is important to.collect,
and that analysis is best done inductively) and on data collection
traditions such as participant observation, interviewing and document
analysis. These provide the parameters, the tools, and the general
guide for how the researcher is to proceed. The design is flexible
with design decisions made throughout the study. Although the most
intensive period of data analysis usually occurs in the later stages,
the data analysis is an ongoing part of the research.

While it does not replace quantitative research, qualitative
research offers a different focus. It adds a dimenison of information
which quantitative research does not measure. Harry F. Wolcott
(1973), in the preface to The Man in the Principal's Office, explains
that ethnographic accounts deal with human beings and actual human
behavior. In such studies the researcher is not concerned with the
quantitative questions of the measurement of phenomena, but rather
with the qualitative questions of the phenomena of meaning. The focus
moves to the experience itself, and from that experience comes
meaning. In this approach, the researcher does not define meaning
through the manipulation of variables or through a controlled
experiement, but rather centers on what is being experienced and
describes what happens from the perspective of the person living
through the experience. This approach can be particularly beneficial
in describing and clarifying daily activities, procedures, and
interactions taking place in the educational process.

""Qualitative research also has the natural setting as the direct
source of data" (Bogdan and Biklen, p. 27). Fieldwork, in the natural

setting, can uniquely provide a close look at experience and meaning
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in the participants' everyday lives. One of the unique aspects of
employing fieldwork methodology for conducting research in schools is
that the opportunities for observing and recording events in their
natural setting are almost unlimited. Schatzman and Strauss (1975,
p. 14) describe the fieldwork method as "an umbrella of activity
beneath which any technique may be used for gaining the desired
information and for the process of thinking about the information.'
Because this study required a close examination of Black
students' perceptions, attitudes, and expectations, and a look at how
those perceptions, attitudes, and expectations are translated into
behavior, the qualitative approach was deemed most appropriate. With
its traditional focus emphasizing test scores, grade point averages,
and retention figures, quantitative research could not sufficiently
explain or account for what was actually occurring in the daily lives
of the students, nor could it account for the meaning they give to

their behavior.

Qualitative research illuminates the inner dynamics
of situations, dynamics that are often invisible to
the outsider (Bogdan and Biklen, p. 30).

The investigator's major concern was with accurately capturing the
participants' own way of interpreting significant experiences. A
combination of methods employed for data collection provided
information for checking and testing ideas, which led to the process
of triangulation. Fetterman argues that ''triangulation is a basic

tool used in ethnographic research -- testing one source of
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information against another from various perspectives, to arrive at a
balanced interpretation of reality' (1980, p. 39). Throughout the
research and data analysis phase, the data collected from a
questionnaire, observations, interviews, and documents were used to
not only verify, wherever possible, that the information was accurate,
but also to suggest new or further directions for research efforts.
The utilization of these various data sources is explained in detail

in Chapter Three.

Research Assumptions

Assumptions which underlie the naturalistic inquiry process

employed in this study include the following (Denzin, 1978):

1. In order to understand how people interact to
accomplish goals within social events, those
events must be studied as they naturally
occur.

2. During the social interaction, individuals
interpret and assign meanings to behavior in
order to guide their own behavioral responses.

3. In order to understand the behaviors which
occur during an interaction, the behaviors
must be examined from the perspectives of the
participants in the interaction.

b, The interpretations and meanings that
individuals assign to events and behaviors can
be discovered by examining the talk and
actions of those individuals.

5. A holistic understanding of the event requires
that an inductive, open-ended inquiry approach
be taken to examine the event in its totality
and within the context in which it occurs.
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Definitions

Attrition: Refers to students who do not complete
courses for which they enroll in a particular term
or who do not enroll for the next term (Lenning,

Beal, and Sauer, 1980, p. 10).

Developmental Education: A process through which

students must go, extending beyond academic
sub jects into basic decisions about life direction
and purpose. Developmental education emphasizes a
series of major life choices and processes, which
are expedited by academic skills but also are
dependent upon interpersonal skills and life coping

skills (Clowes, 1982-1983, p. 5)

Emic: The view from within the culture, the folk

view, in terms of native categories (Spindler,

1982, P. 7).

Etic: The outsider's point of view (Agar, 1980,

p. 191).

Ethnography: 'An ambiguous term, representing both
a process and a product. The collection of data in

the field through observation and interviews is the
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process and the reporting of findings in a book or

paper is the product' (Hymes, 1980, pp. 3-8).

Fieldnotes: '"The record of an ethnographer's

observations, conversations, interpretations, and
suggestions for further information to be gathered"

(Agar, 1980, p. 112).

High Risk Students: Those individuals who, because

of poor high school academic records and low
SAT/ACT scores, would not be admitted to college
under regualr admissions policies, but who show
potential for success in college through intangible

qualities (Moore, 1970).

Key Informants: ''Subjects who are more willing to

talk, have a greater experience in the setting or
are especially insightful about what goes on as
compared to other subjects' (Bogdan and Biklen,

1982, p. 63).

Minority: One who differs from the ''majority'"
image, which is still predominant among those who
are White, middle-income, Anglo-Saxon (McLeon,

1979, p. 28).
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Naturalistic Research: Most simply referred to as

“...investigation of phenomena within and in
relation to their naturally occurring contexts"

(Williams and Raush, 1969, p. 3).

Participant Observation: 'In practice the term is

used to refer loosely to a variety of activities,
ranging from living among the people studied to
engaging in the same activities in which the people

studied are engaged" (Phillips, 1982, p. 202).

Perspective: 'A way of looking at the world, the

assumptions people have about what is important,
and what makes the world work' (Bogdan and Biklen,

1982’ P- 30).

Qualitative Research: Also known as naturalistic

inquiry, is an investigative approach which does
not formulate hypotheses but searches for ''truth'
through information that ''emerges' from the study

(Rist, 1980)

Remedial Education: Concerned with the correction

of faulty study habits and the raising of a pupil's
general competence; remedial education focuses on
academic skills using a medical model. Specific

weaknesses are diagnosed, appropriate treatments
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are prescribed, and the student's progress is
evaluated to determine the effect of the treatment.
If the treatment is Inadequate, then the
prescription is revised and the process is repeated

(Clowes, 1982-1983, p. 4).
Retention: That which occurs when students
continue, complete, or resume their studies

(Lenning, Beal and Sauer, 1980, p. 10).

Strategy and Social Knowledge: Conscious and

organized activities for seeing, hearing and
understanding major requirements. Skills and
abilities for managing, planning, recognizing and
organizing ways of getting along and living with

other human beings.*

Triangulation: The use of various data collection

methods may give totally different kinds of
information that can supplement each other.
Information from one source coupled with
information from a second or third source allows
for cross checking and testing to verify the

validity of all information (Gorden, 1980, p. 12).

*As defined by the researcher.
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Concluding Summary and Overview

Chapter One, the Introduction, has set the stage for what is to
follow. Beginning with an explanation of the nature and purpose of
the study, it discusses the problem and its significance, background
factors and the site of the research. The chapter concludes with a
brief explanation of qualitative research as a legitimate method of
inquiry and definitions of related terms.

Chapter Two is devoted to a review of the literature pertinent to
this study. The first section reviews prior research on Black
students at White colleges and universities throughout the United
States. The second section is a review of theoretical models and
concepts which underlie this naturalistic/qualitative study.

Chapter Three furnishes an in-depth description of the research
design and methodology employed for conducting the study. The chapter
contains an outline of the procedures and techniques of data
collection and analysis used in the study.

Chapter Four focuses on the research setting and subjects. A brief
history of the college and its objectives are discussed, followed by a
profile of the students. The balance of this chapter presents an
overview of the collegiate environment, the academic support services
and student activities, the geographic significance of the college,
and the signifiance of the time during which the study was being
conducted.

Chapter Five reports the results of the study. A presentation of

the data collected is related in descriptive form. The students'
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experiences at the college and the meanings of these experiences to
them, as viewed from their wide variety of viewpoints are reviewed.

Chapter Six, the final chapter, contains an analysis and summary
of the data presented in Chapter Five, conclusions of the study, and
suggestions for further research which might sharpen the concepts
presented here and determine the degree to which the findings of this
study may apply to other settings.

In order to give the interested reader some additional relevant

information, there are several appendices.



Chapter 11

Review of Related Literature

Educational literature includes many studies that shed light on
Black students in White educational settings. In this chapter the
literature review is divided into two major parts. The first
discusses literature and previous studies about Black students in
White colleges. The second part focuses on the theoretical models and

concepts which underlie this naturalistic study.

Introduction

Studies of Black students attending predominantly White colleges
and universities commonly incorporate one or a combination of three
central concerns: (1) their social and economic characteristics, (2)
their levels of adjustment, and (3) their academic failures or
successes in these institutions. The literature's discussion of these
topics implies a casual ordering among factors viewed as having
definite implications for the experiences and outcomes of Black
students in desegregated post-secondary settings. In what is
essentially a socio-psychological model, student characteristics are
assumed to determine student adjustment to the college setting, which

in turn influences student performance. It is further assumed that

29
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Black student academic achleveménts suffer because of the difficulties
Black students experience adjusting to the foreign environments
presented by White colleges. These models also assume that the
colleges in question experience commensurate difficulties adjusting
their norms, structures, and practices to incorporate Black students.
A major premise derived from this set of assumptions is a poor fit
exists between Black students and predominantly White colleges and
universities. Some of the literature on Black students in White
colleges is useful for determining the extent to which this premise is
true. It contains much to indicate that Black students encounter a
myriad of problems and conflicts upon enroliment at small colleges or
large universities.

Claerbaut's (1978) work on alienation highlights difficulties
attendant to the role of Black students in predominantly White
institutions of higher education. His study relates to an
underresearched group of Black students attending small, private,
liberal arts colleges. He contends that an individual performs in a
variety of roles. For example, one person may encompass the roles of
female, mother, Catholic, White American, employee, and so on.
Another may encompass roles of male, student, protestant, Black
American, father, etc. Sometimes performing in a given role can be
difficult as its demands may be in conflict with the individual's
personality or the demands of another role. In such cases, alienation
related to the problematic role may be experienced. This type of
alienation, arising from role strain and conflict, is germane to the
purpose of this study which is to examine Black students' experiences

in a predominantly White college.
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Characteristics of Black College Students

One major question never adequately answered in the initial
efforts to increase enroliment of Black students at integrated
institutions was: Who comprises the potential pool of Black students
and what are their characteristics? Because the question was not
posed so that it could be answered with empirical data at the crucial
stage when many special admission programs were instituted, many myths
quickly emerged and became entrenched as dogma about the Black
students who aspired to attend college.

These myths were examined by Boyd (1974, 1979) in his nationwide
survey of more than 800 Black college students in forty integrated
colleges and universities in 1973, with a follow-up in 1975. Although
Boyd found that the majority of these students came from families
where the parents were not college educated and financial need was a
ma jor concern, 72 percent of the students still expected to complete
their college education.

As a group, 90 percent were graduates of public high schools and
91 percent were single. Over half of the group rated their academic
preparation for college as 'fair" or "poor', while 71 percent felt
that they had some type of academic deficiencies.

Regarding their attitudes about integration, these students
reported more positive experiences in 1975 than in 1973. Just over
one fourth cited 'race'" as a major factor in their choice of friends
and activities, but only 8 percent said they preferred all Black
housing facilities. Although over one-fourth of the students were

admitted under special admissions criteria, over two-thirds obtained



32

G.P.A.'s of B or better. Finally, students from private preparatory
schools adjusted better academically and socially to highly selective
colleges than did students from public schools.

These results contradict a number of widely held assumptions about
Black students: that they prefer to have segregated social
relationships and segregated housing facilities, that lowered
admission standards will result in lowered academic achievement, and
that all Black students have problems of acadmic and social adjustment
to an integrated academic environment.

Other studies of Black students have emphasized the diversity
rather than the homogeneity of the group, noting that they are from
all socio-economic levels; live in all regions of the United States;
attend public, private, and parochial high schools; have varying
levels of academic ability and potential; engage in a wide variety of
athletic and extracurricular activities; and express a wide range of
educational and occupational aspirations. (Peterson and others, 1978;
Jones, 1979; Burlew, 1980; Smith, 1979.) On the other hand, higher
proportions of Black than White students come from economically
disadvantaged families, with parents who did not attend college, and
are probably the first generation in their family to attend college
(Erikson, 1979). In addition, as compared to White students, Blacks
are more likely to have deficient academic backgrounds, lower
G.P.A.'s, and lower scores on standardized achievment tests according
to Boyd, (1974).

Qlowever, in spite of these educational handicaps, several
investigators have found that the educational aspirations and career

goals of Black students are equal to or higher than those of Whites’]
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(Thomas, 1979). |In a large-scale follow-up study of 7,249 Black and
White high school graduates Thomas found that, when family status and
test performance are controlled, a higher proportion of Blacks than
Whites attend four-year as compared to two-year colleges.

Data from this same study indicated that, contrary to expected
findings, White students were more likely than Blacks to withdraw from
college when the variables of socio-economic status, achievement, and
aspiration were controlled (Fetter, 1978). Another study of dropout
rates at Oberlin Collige found that a higher proportion of White
students in groups from both regular and special academic programs
dropped out than Black students in the same programs (Brown and Ervin,
1979).

As explained by Reed (1978), the educational aspirations and
career goals of Black students tend to cluster around a more narrow
range of options than do those among White students. For example, he
notes that Blacks are more likely to select undergraduate majors in
the social sciences, humanities, and preprofessional fields. 'LTheir
career aspirations tend to be geared to professions traditionally
valued as sources of high income, high status, and low risk within the
Black community; professions such as law, medicine, and dentistry and,
for women, social work and teachinga In recent years, there has been
some increase in the number of Blacks entering graduate programs of
engineering and business administration, but there has not been a
comparable increase in their enrollment in the expanding fields of
science and technology (Johnson, 1977).

Thus, although Black students constitute a heterogeneous group

with diverse backgrounds, abilities, and interests, they can be
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characterized, in general terms, as different from the model group of
White students in thelir 'average' family background, academic
preparation, academic achievement, grades and test scores, and career
aspirations.

Centra (1970) conducted a study of Black students at predominantly
White colleges in which he utilized the '"Questionnaire on Student and
College Characteristiscs'' (0SCC). The questionnaire was administered
to 249 Black students at 83 traditionally White institutions in 1978.
White students were matched with Black respondents on the basis of sex
and major field of study. As expected, the results revealed that
there were large differences in socio-economic background between
Black and White students and that White students were heavily involved
in organized campus-based activities while Black students were
involved with activities aimed at improving the larger society in
general and those aimed at improving the status of Blacks in
particular. The author also found that more Black students than
Whites planned to attend graduate or professional school. An analysis
of the data, according to Centra, also showed more similarities than
differences in Black and White students' perceptions of the college
environment. However, Black and White students viewed the racial
environment quite differently. The differences pointed toward the
existence of a dual environment with minimal Black involvement in most

on-campus activities.



35

Summary

The literature reviewed in this section compared characteristics
of Black and White college students. Fewer similarities than
differences were found. There are some similarities in their amounts
of involvement in extracurricular activities and in their goals in
college attendance, although the types of activities differed and the
educational aspirations and career goals of Black students tend to
cluster around a more narrow range of options than do those among
White students.

Black students differ markedly on family characteristics such as
parents' income, occupation, and education, along with pre-college
experiences of an academically relevant nature. While they constitute
a heterogeneous group with diverse backgrounds, abilities, and
interests, Black students can be characterized, in general terms, as
different from White students in their average family backgrounds,
academic preparation, and academic achievement. Thus, Black students
encounter many more and different problems and conflicts as they enter
traditional colleges and universities. Some of the major problems
discussed in the literature were financial difficulties, restricted
academic competence, and problems with individual and group identity.
Although the literature seems to indicate that Black students' plight
is largely determined by factors outside the institution, the colleges
and universities are not without responsibility and opportunities to

improve the conditions for Blacks.
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Problems of Black Student Adaptation and Retention

In their comprehensive study of thirteen fairly diverse colleges
and universities, Peterson and his colleagues (1978) identified a
period of ''transitional trauma' and a period of ''active accommodation"
as two phases in the institutional response to increased Black student
enroliment. In the period of transitional trauma, Black students made
unanticipated demands, displayed uncharacterisitc behaviors, and
created high levels of conflict within the institutions. The next
phase, active accomodation between the college administrators and the
Black students, was shaped by two major factors: the interracial
attitudes of both groups and the structure of organized programs for
Blacks. The authors point out that an overarching factor influencing
both of these phases was the lack of congruency between Black
students' expectations of college life and the institutional
expectations that Blacks would fit into the mold of the traditional
middle-class college student.

The specific dimensions of these incongruent expectations have
been outlined by Gibbs (1973). She points out that college
administrators shared a series of implicit and explicit expectations
about Black students: (1) that they would be absorbed in the college
community without any substantial modification of existing structure
of programs; (2) that they would be able to compete effectively with
White students whose academic preparation, achievement test scores,
and study skills were generally superior; (3) that they would be

assimilated into the campus's social, cultural, and recreational
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activities without any consideration of socio-cultural differences;
and (4) that they should be grateful for the opportunity to obtain an
integrated education as passive recipients rather than active
participants.

On the other hand, the Black students' expectations were less
clearly definable, partly because they were primarily first-generation
collegians and partly because their cultural experiences had not
prepared them to negotiate with large impersonal bureaucracies.
However, they also shared certain expectations: (1) that the
institutions would be very flexible in responding to their individual
and group needs; (2) that college academic work and standards of
evaluation would be a continuation of high school courses and grading
standards rather than qualitatively and quantitatively more demanding
and competitive; (3) that there would be a greater diversity of and
tolerance for a broad range of activities, interests, and life-styles,
including those that reflected their own Afro-American cultural
heritage and ethnic identity; (4) that they would have greater contact
and involvement with the Black community near their institutions; and
(5) that there would be a mutual process of adjustment and
accommodation between Black students' interests and needs and
institutional responses. These disparate expectations were the source
of much of the tension and conflict generated in the period of
transitional trauma and of the chronic problems of poor communication
and lack of mutual trust in the period of active accommodation as
described by Peterson and his colleagues (1978).

A number of authors have documented the problems of accommodation

and adaptation of Black students during the 1970's in all areas of
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student life: academic, social, and personal. In her three-year study
of Black student utilization of mental health services at Standford
University, Gibbs (1975) found that they expressed multiple
complaints, most frequently concerning problems in heterosexual
relations (48 percent); problems in interpersonal relationships with
other students, staff, and faculty members (40 percent); ethnic-
identity conflicts (46 percent); academic problems (35 percent);
problems with parents and families (24 percent); feelings of
depression, anger, or anxiety (74 percent); psychosomatic symptoms (25
percent); and career concerns (10 percent).

Studies of the psychological problems of Black students at a wide
range of integrated institutions reinforce these findings that their
socio-cultural marginality is a major factor in their ability to adapt
to these institutions in a growth-enhancing manner. While attempting
to establish secure psychosocial identities, adolescents may engage in
behaviors to protect themselves against identity loss, such as
immersion in adolescent subcultures, clannish and exclusive behavior,
and testing others' loyalties. Although minority group membership
could certainly serve to facilitate identity resolution, Gurin and
Epps, (1975), suggest that minority students are prone to identity
disorders and that the social atmosphere, whether one of acceptance or
rejection, plays an important part in the developmental process during
this period. Ideally, the college experience should provide an entree
into a broader social area with new opportunities for making friends,
dating, and learning. But in contrast to the general opportunity for
social broadening, some Black students face more constricted social

life than ever before. According to Boyd (1974), 60 percent of his
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nationwide interview survey sample of Black students complained about
the low proportion of Black enroliment. Jones and others (1970) found
that Black students on four White campuses ranked inadequate social
life as one of their more serious problems and attributed academic
difficulties to these psychosocial factors. In a study of Black
students admitted under a special program at the University of
Michigan, Hedegard and Brown (1969) found that freshmen tended to feel
intense loneliness and that Black women had a more difficult time
socially on White campuses than did Black men.

In a study conducted by the Southern Regional Education Board
(Institute for Higher Educational Opportunity, 1970), Black students
on the campuses of five predominantly White junior colleges reported
feeling isolated and expressed the desire for more opportunities to
become involved in the full range of campus life. Thus, social
isolation clearly seems to constitute a problem for many Black
students, one that must frustrate the natural developmental needs at
this age for interpersonal sharing.

Several studies report that Blacks come to integrated college
settings expecting to be accepted by both Blacks and Whites and to
establish friendships across as well as within racial lines.
Sylvester Monroe (1973), in a personal account of his experiences at
Harvard, writes that '""Black students were coming to Harvard expecting
to be accepted and absorbed into the mainstream of university life."
However, few experienced close personal relationships with White
individuals or groups. The sometimes harsh realities of interracial
encounters seem to combine with initial expectations to produce a

heightened sensitivity to racial rebuffs.
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Black students react in different ways to their minority status on
predominantly White campuses. Among students seeking counseling at
Stanford, Gibbs (1975) describes four general modes of adaption: (1)
withdrawal, (2) separation, (3) assimilation, (4) affirmation. All
four modes appear to be responses that Black students employ in coping
with identity conflicts. The mode of separation, in particular, seems
to derive from sensitivity to racism or hostility to Whites and
constitutes an aggressive stance akin to Pettigrew's (1964) '"Movement-
against-the dominant-group' response to oppression or perceived
oppression. This mode is characterized by a withdrawal into an all
Black subculture.

Willie and McCord (1972) note that the separatist movement of
Black students on many White campuses appears to be a product of the
racism encountered by individual students and is a phenomenon that
increases rather than decreases with the degree of interracial
contact. Many Black students experience instances of what they
perceive as racial prejudice and traumatizing indigitites, which
create the sense of being in a hostile environment. Willie and McCord
describe Black student separatism as an adaptation to stress due to
re jection, a form of self-protection.

There are actually indications in the literature that some Black
students are spending more of their energies in learning interpersonal
coping strategies than in pursuits conducive to intellectual growth.

Gurin and Epps (1975) found that informal contact with faculty
outside the classroom is a critical factor in fostering high
aspirations among Black students. However, Black students frequently

find it difficult to establish rapport with their teachers. Boyd
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(1974) reports that the major problems appeared to involve perceived
assumptions by Blacks that professors view them as incompetent and
dishonest and that professors question the validity of their
outstanding work, ignore Blacks and are accessible only to White
students. While specific incidents range from the overt to the
covert, they appear to have similar effects on students.

In addition to the academic factors of underpreparedness and less
than adequate remedial help, lack of demands for achievment can
undermine Black students' performance. Gurin and Epps (1975) point
out that one of the factors associated with aspirations and
achievement is an institutional belief that every student can and will
succeed. Katz, Henchy, and Allen (1968) found that among students
needing approval, positive reinforcement goes a long way toward
improving performance, while the lack thereof may depress performance.
Although many Black students perform well in college, the consequence
of academic failure for the individual must be considered. One of the
patterns observed by Gibbs (1975) in counseling Black students was a
withdrawal response associated with academic failure and feelings of
inadequacy. Bowles and DeCosta (1971) also warn that, while adjusted
admission policies will increase educational opportunity, there is
also the risk of multiplying the personal tragedies of failure, which
may lead to student discontent.

The problems Black students experience and the coping mechanisms
they develop to handle their marginality in integrated institutions
provide some clues to reasons for their retention or attrition. |In
studies where Black students were asked to identify their reasons for

discontent, malad justment, or failure at integrated campuses, the
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following factors were mentioned: feelings of loneliness and
alienation, financial problems, lack of adequate support services,
problems of cultural differences, academic competition, hostility and
prejudice of White students and faculty, racial discrimination,
inadequate number of Black faculty and staff as role models (Smith,
1979; Willie and McCord, 1972; Boyd, 1974; Jones, 1979; Sadlacek and
Webster, 1977).

One consistent finding in all these surveys is the Black students'
perception that White faculty are indifferent, ambivalent, or
prejudiced toward them. Faculty responses to Black students were
characterized as condescending, demeaning, or depersonalizing. Many
students felt they were strereotyped by the faculty as poorly
prepared, culturally disadvantaged low achievers who were not worthy
of their interest or time. Recent news reports from a number of
highly selective colleges, including several prestigious lvy League
schools, indicate that even the most academically capable Black
students perceive faculty members as remote, uncaring, and unwilling
to treat them as individuals.

Empirical studies of factors correlated to retention of Black
students from integrated institutions suggest that these factors vary
according to the type of institution and the type of student enrolled.
In their study of 103 large universities, Sedlacek and Webster (1977)
point out that, along with a leveling off of Black freshmen since
1969, the number of special minority programs has decreased in public
universities while remaining stable in private schools. They also
note that the number of schools using different admissions criteria

for minorities has decreased back to 1969 levels. They conclude from
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their data that private universities are doing a more effective job of
enrolling and retaining minority students than public institutions.
In his survey of 800 Black undergraduates in 40 four-year colleges,
Boyd (1979) reaches a similar conclusion.

Copeland (1976), in a study of the causes of Black student
attrition at integrated colleges, found that dropouts entered college
for nonspecific reasons significantly more often than the ''stayers''.
In the group of dropouts, the decision to leave was related to
experiences of racial discrimination but not to the level of financial
aid.

in their study of dropout rates of Black and White students at
Oberlin, Brown and Ervin (1979) showed that Blacks participating in
special programs had significantly lower dropout rates than
nonparticipating Blacks. Moreover, fewer Blacks in both regular and
special programs dropped out as compared to White students in both
programs.

Davis, Loeb, and Robinson (1970) studied Black and White college
freshmen at the University of Illinois. The profile of the Black
student which resulted was that of an individual with a relatively low
academic preparation coupled with high aspirations. |In addition, it
was suggested that the Black student may need to work part-time in
order to pay for his education. The authors recommend that financial
aid be given to these students. They also suggest that modifications
of the academic program be made in order to aid Black students in
their efforts to overcome educational deficiencies. In addition,

Hedegard and Brown's (1960) study of Black and White freshmen at a
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large public university revealed that the two racial groups differed
most markedly on family characteristics, i.e., parents' income,
occupation, and education, along with pre-college experiences of an
academically relevant nature.

In terms of Black-White attitudinal conflict, MacDonald and Sites
(1972) studied Black and White freshmen attitudes toward Black power
at a large Midwestern university. It was tentatively concluded that
White students were not open to what Blacks most wanted and needed--a
genuine basis of power. Whites were willing to go along to some
extent, with less threatening aspects of Black power such as Black
pride, identity, and traditionalism. However, issues such as Black
community control, Black capitalism, and Black solidarity elicited a
negative response from White students.

Bressler (1967) discusses the problems Black students encounter as
they enter White colleges. He cites financial difficulties,
restricted academic competence, and problems with individual and group
identity. He states that economic stresses reduce the number of Black
students while those Blacks who do go to college are faced with having
to choose among such social options as assimilation, cultural
pluralism, or separatism. Although Bressler allows that the Black
students' plight is largely determined by extrainstitutional factors,
he stresses that colleges are not without responsibility or
opportunities to improve conditions for Black students. He
recommends certain actions be taken in a number of areas including
admissions policies, allocation of resources, teaching inventiveness

and curricula.
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Ginzberg (1970) studied Columbia University student protests of
1968 and predicted that colleges and universities would experience
increasing Black activism in the decade ahead. He also stated that
peace on the campus would depend both on the ability of administrators
to treat matters involving Black goals and aspirations effectively,
and on the White faculty and students' attitudes and actions toward
Black students. Furthermore, Ginzberg said that urban institutions
will have to create and maintain close relationships with their urban
Black neighbors, relationships which are beneficial to the interest of
both parties.

Taylor (1970) also took a rather strident approach in condemning
the educational establishment as not really wanting Blacks to be
properly educated, especially on Black terms. He castigated the
liberal-integrationist educational outlook as one which amounts to
having Blacks learn White values and culture in order for their
intergration to be permitted. Universities are viewed as middle class
entities which aid individual middle-class achievment and mold new
members for the professional-business elite. Taylor found the focus
of United States education to be inadequate in terms of Black
education, cultural identity, psychological acceptance, feelings of
relevance, and cultural needs and goals. He said that a genuinely
pluralistic atmosphere is required.

Kiernan and Daniels' (1967) study of lower-class Blacks in a
community college indicated that attitudes and actions of a lower-
class nature seemed to be a determinant of failure to finish college.
The effort in making the transition from lower-class to middle-class

status had negative psychological consequences including personal
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anxiety, bitterness, self-hatred, and outward-directed hatred.
Kiernan and Daniels found recurring value conflict as well. They
conclude that social change is occurring but not as quickly as many
sociologists believe.

Also from a small college perspective, Gaier and Watts (1960)
studied Black and White freshmen at the predominantly White Macalester
College and the all Black Clark College. The findings suggest that
college attendance may be associated with upward social mobility for a
larger percentage of Blacks than Whites. Recalling Kiernan and
Daniels' study, one realizes that this mobility is not without its
attendant social and psychological costs.

From an institutional perspective, Leggett (1970) discusses the
state of the small, private college. He sees a vital role for the
small college in the educational scene, but also points to some
problems. Leggett suggests that the small college is characterized as
being of a single-purpose, non-metropolitan, and residential.
Although these are regarded as virtues, Leggett says they are also
seen as problems in that they render the small college vulnerable to
the onslaught of contemporary social forces. Single purposeness
frequently gives rise to a feeling that the curriculum is restrictive;
the non-metropolitan aspect is often equated with irrelevance; and the
residential dimension connotes barracks-like discipline to many.
Leggett asserts that although the '"in loco parentis' function of the
small college is disappearing with no likelihood of returning, the
small college cannot deny responsibility for the quality of the
student environment. It might be pointed out here that such

characteristics as singularity of purpose, non-metropolitan, and
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residential, along with a lingering "in loco parentis'' tendency, may
prove stressful for urban Black students who attend these schools.
This stress may in turn become manifest in one or more forms of
alienation.

Finally, there appears to be a relationship between Black student
retention and their perception of institutional racism. In a study at
the University of Maryland, Black students expressed more serious
problems as victims of racism and discrimination than Whites, Asians,
or Hispanics (Webster, Sedlacek, and Miyares, 1979). In an earlier
study at the same school, those Blacks who perceived the university
climate negatively and reported experiencing more personal racism
received higher grades and felt they had a greater chance of obtaining
a college degree than other Blacks (Pheifer, 1976). One could
interpret the findings of these two studies as support for the
hypothesis that Blacks who can attribute their problems to external
sources are able to avoid self-attribution of failure and,
consequently, can overcome external barriers to their achievment.

The results of these empirical studies indicate a complex
relationship between Black student retention and institutional
variables.

More recent studies suggest that Black retention rates are as high
as or higher than White rates. Earlier claims of high attrition rates
among Black students probably reflected inappropriate recruitment
strategies and admissions decisions of students who were ill prepared
and poorly motivated for college. |f current trends continue, Black

retention rates will probably be more influenced by financial aid
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factors and adequate support services than by any other institutional

variables.

Summary

The studies reported here regarding adaptation and retention
indicate that many students experience a number of problems in all
areas of student life: academic, social, and personal. Although many
of these problems are commonly associated with late adolescent
development, Black students more frequently experience severe identity
conflicts, which are intensified by membership in a minority group; by
interpersonal difficulites, which are often related to their
perceptions of discriminatory treatment; and by academic anxiety,
which is linked to their feelings of insecurity about their ability to
survive successfully in a very competitive academic environment.

This review of the literature also reveals that Black students
react in different ways to their status on predominantly White college
campuses. The four general modes of adaptation described include
affirmation, a movement with the culture; assimilation, movement
toward the culture; separation, movement against the culture; and,
withdrawal, movement away from the culture. The studies view
withdrawal as the most maladaptive mode in terms of the students'

ability to cope with the college environment.
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Academic Achievements

Much attention has been devoted in the literature to the alleged
poor qualifications and alienation of Black students at White
colleges. Although some of these students have been able to reach
their educational goals without any special assistance from the
institution in which they were enrolled, many others experienced total
frustration and failure.

Recognition of this situation led to the establishment of programs
designed specifically for the '"high risk'" student in colleges
throughout the country. College programs and courses that assist
students' development of entry level skills in reading, writing, math,
speaking, listening, note taking, and studying are not new to higher
education (Cross, 1976; Maxwell, 1979). Today the academic
difficulties of an increasingly diverse student population are being
met by college basic skills, remedial and/or developmental programs
which are designed to help students make the transition to college-
level work.

In the late 1960's and early 1970's, many colleges embraced open
admissions policies and established remedial programs. The intent of
these programs was to make a special effort to enroll students whose
lack of preparation for college placed them at a disadvantage in
competition with other students in college and to offer them an
opportunity to overcome the difficulies of the past and succeed
academically in the future. Each institution developed its own
methods for dealing with the educational deficiencies of their low

achieving enrollees. Programs ranged from requiring the
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entire freshman class to take remedial English to quickly developing
and implementing dozens of non-credit courses to a kind of benign
neglect in which open-admissions students were treated like everyone
else and it was assumed that they would seek help from faculty members
when they needed it. Many of these attempts failed. Follow-up
studies showed clearly that all programs that depended on large scale
faculty support and involvement failed (Maxwell, 1979).

Despite admirable aims, at many institutions where special
programs existed, faculty members seemed to lack a clear understanding
of the high risk students and thus blamed them for their inadequate
preparation for college life (Roueche and Kirk, 1973). Critics
maintain that traditional college remedial courses are failures and
are not the best way to help underprepared students gain the skills
and knowledge they need. Some experts believe that such courses are
the worst possible way to deal with the problems of academically weak
freshmen because they kill student motivation (Jason and others,
1977). Remedial and developmental programs are invariably classified
as ''special' or '"supportive' and are often founded in a climate of
hostility with very little consideration given to making them a part
of the academic mainstream (Jason and others, 1977). Students in
remedial and developmental programs are always considered different
from other students. They are labeled '"'siow learner' or poor
achievers' and their motivation and strengths are oﬁerlooked, while
the work they are assigned is obviously at the high school level which
does not inspire them to learn.

The stigma attached to both taking and teaching remedial courses

is important in discouraging students. |f the program is viewed as a
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salvage operation, both instructors and students suffer low morale.
The situation is worsened when unwilling Instructors are drafted to
teach remedial courses. They may lack both interest and skills and be
unable to relate to the students.

Another factor that has prevented remedial courses from succeeding
is the impossible expectations for them. For example, most remedial
problems cannot be eradicated in one term. Nor can any reading
program raise students' reading ability four grade levels in ten
weeks, yet this expectation is often implied in curriculum schedules.

If, for the reasons just cited, remedial college programs have
failed to help underprepared students succeed academically, one might
wonder why they are proliferating. The answer is that they may serve
other functions. |f they exist and are designed to discourage poorly
prepared students from pursuing college goals, then they might be
viewed as quite successful. Today many colleges faced with declining
enroliments are re-examining their programs and are deeply concerned
about student retention (Astin, 1975, 1977). Under these exigencies,
institutions may have incentives to develop better ways of instructing
students whom they formerly preferred to reject or condemn to
ineffective remedial programs.

Underprepared students will not disappear from college classrooms,
nor can most colleges expect to restrict admissions to the best
prepared, there are too few of them, and average students' skills have
deteriorated also. Under these circumstances, it is clear that
colleges must continue to offer comprehensive and intensive academic

support services to their students.
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William Boyd (1979) points out that the findings from surveys

conducted by A Better Chance, Inc. (ABC) in 1973, 1975, and 1977 each

yielded quite different results. For example, the findings show that
in 1973 only a small proportion (23%) of Black students in White
colleges had poor academic backgrounds, and by 1977 this proportion
had declined even further (12%). Also, in 1977 twice as many Black
students had a college grade point average (G.P.A.) of ''B-'"" or better
as did students in 1973 (443 vs. 26%). Not surprisingly, the
proportions of students admitted under special programs during this
period decreased substantially.

Differences in students' family background often parallel and are
reinFEFEEHHBy the different typ?s of colleges which students attend.
8;;5‘;M;Qrveys indicate that although Black students' experiences in
public and private White institutions were very similar in 1973, they
had become quite different by 1977. |In 1977, twice as many Black
students in private White colleges were graduates of private secondary
institutions as were Black students in public White colleges (203 vs.
103). Also, more Black students in private than public colleges felt
that their academic preparation for college was good or excellent. In
addition, twice as many Black students in private colleges majored in
math, engineering, and the biological sciences as did Blacks in public
White colleges.

An explanation for the better academic experiences of Black
students in private colleges can be drawn from other observations
revealed in this study. For example, more than three-fourths (763) of
students in private colleges identified the academic reputation of the

college as an important factor in their choice of colleges, while only
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about half of the students in public colleges did so. Boyd also found
that a majority of Black public college students emphasized proximity
to home as an important influence on their choice of college. Over 80
percent of these students enrolled at colleges in the same geographic
region as their secondary schools, while only 60 percent of the Black
students in private colleges attended secondary schools in the same
region.

Boyd's most recent survey indicates some interesting trends
regarding the academic experiences of Black students in White
colleges. One very obvious trend is that the quality, type, and
regional location of the predominantly White colleges which Black
students attend differentiate their academic, social and racial
experiences in these institutions. Black students' experiences in
predominantly White colleges cannot be fully understood without taking
these college characteristics into consideration along with the
academic and social background of the students themselves. In
considering all these factors, findings of more recent studies suggest
that many Black students have postitive experiences in some White
colleges, particularly in the private and more select colleges. In
fact, Boyd (1979) concludes that if White institutions and higher
education in general do not complete their mission of moving toward a
more integrated and equitable society, it will not be the fault of
Black students. Clearly, this generation of Black students does not
appear to want two societies any more than previous generations wanted
slavery or Jim Crow. In fact, one reason the current integration of

colleges has occurred so rapidly is that a substantial number of Black
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students and their parents desire the same types of academic

opportunities available to Whites.

Summarx

This section of literature review has focused on academic
achievements and the many special programs that were created to
provide services for minority or "high risk' students. It is clear
from these studies that as a result of the lack of adequate planning
and forethought, many college and university special programs were
extremely inadequate and did not meet the needs of the students they
were designed to serve. The literature tends to suggest that, by and
large, whether remedial, developmental, or compensatory, these
programs were often poorly conceived and lacking in scientific
research to support their existence or to measure their effectiveness.
At least, they seemed to have stressed many of the wrong components to
insure the retention and academic success of a large number of
minority students.

The more recent finding from surveys conducted by Boyd (1979)
yielded more positive results in relation to the academic preparation
and academic achievements of Black students as the proportion of
students admitted under special programs decreased. In addition, Boyd
found that Black students in private colleges seem to fare better than
those in the public, less selective colleges. He concludes that the
quality, type and location of the college one attends differentiates

the academic, social, and racial experiences.
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The literature thus far reviewed in this chapter has addressed the
role and status of Black students in various White colleges. It is
apparent that considerable research on the topic has been conducted;
however, there is little material presented that explains why some
Black students survive in predominantly White environments while

others do not.

Models for Naturalistic Research

The remainder of this chapter is devoted to reviewing a number of
(EE;;E;;E;;E:&EEEEE;br constructs from basic behavioral science, all of
which were particularly useful in this naturalistic investigation.

As described in Chapter One, naturalistic research is most simply
referred to as an investigation of phenomena within and in relation to
their naturally occurring contexts. It deals with human beings and
actual human behavior. In this approach, the researcher does not
define meaning through the manipulation of variables or through a
controlled experiment, but rather centers on what is being experienced
and describes what happens from the perspective of the person living

through the experience.

V“éymbollc Interaction

George Herbert Mead's formulation in Mind, Self, and Society

(Mead, 1934) is the most cited, early source of what is now called
symbolic interaction, the down to earth approach to the scientific

study of human group life and human conduct.



56

Bogdan and Biklen (1982) point out that no agreement exists among
social scientists about the use or importance of various concepts of
symbolic interactionism. Most use it synonymously with qualitative
research, but there are a few social scientists calling themselves
symbolic interactionists who do quantitative research (p. 35).

According to Herbert Blumer (1969), 'symbolic interactionism
lodges its problems in the natural world, conducts its studies in it,
and derives its interpretations from such naturalistic studies..."

Blumer goes on to explain that:

Symbolic interactionism rests in the last analysis
on three simple premises. The first premise is
that human beings act toward things on the basis of
the meaning that the things have for them... The
second premise is that the meaning of such things
is derived from, or arises out of the social
interaction that one has with one's fellows. The
third premise is that these meanings are handled
in, and modified through, an interpretative process
used by the person in dealing with the things he
encounters.

Following these tenets of symbolic interaction, in order to
understand the subject's world, the investigator must understand that
process of interpretation. A suitable way to accomplish this is to
accompany the sub jects as they encounter others, interpret events, and
construct their social reality.

Another important part of symbolic interaction theory is the
construct of the "self'. The self is the definition people create
(through interacting with others) of who they are. As explained by
Bogdan and Biklen (p. 35) in constructing or defining self, people

attempt to see themselves as others see them by interpreting gestures



and actions directed toward them and by placing themselves in the role
of the other person. In short, we come to see ourselves in part as

others see us.

; 1'Self'" Theory

Lecky (1945) describes the core of personality as a constellation
of attitudes, the most important of which are the attitudes of self
regard. Behavior is thought to be consistent with one or more of
these attitudes, and the preservation of the constellation is its
ma jor purpose.

Rogers (1961) highlights both the actual ideal-self congruency and
the self-esteem dimensions. He points out that as people achieve
improved mental health, their self pictures become more positive and

more in line with their reflections about the kind of person they
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would like to be. He also indicates thaf pérsoﬁs become more self-
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accepting and t;iére fully functioning primarily by being thoroughly
accepted and trusted rather than being closely supervised and
directed.

Combs and Snygg (1959) stress the idea that the major sources of
all behavior are self-maintenance and self-enhancement. One emphasizes
defense processes that operate when a person is frustrated or
threatened. The other stresses response to challenging, interesting
situations that the person feels generally capable of tackling.

Despite the extensive theoretical use of the self-concept,
supportive research evidence is not so readily apparent in the

literature as one might hope. One of the problems with research in



this area is the superficiality of much Instrumentation. What one is
willing to reveal about oneself on a questionnaire, or even in an
interview is, among other things, a function of how trusting one is of
the persons requesting the information, and how accepting of oneself
one is. Especially because of the distortion between reported and
true feelings about self, observation should be used much more

extensively in self-studies.

Life-Space Concept

A key concept from field theory is summed up in Lewin's term "life
space” (1951). This refers to the person and his perceived

environment. Life space includes the psychological environment and

—_—

the world as perceived by the individual, which is determined by his

goals, needs, and other characteristics. It also includes the person
{rearear—— T T T T ——— -

himself, especially the perception he has of lf!_!ln_self in relation to
the rest of hE Jifgipace.

As explained by Brandt (1981, p. 71) this concept calls for full
scale appraisal of the individual's environment (particularly his
perceived environment at the moment of action) if his behavior is to
be predicted or even understood. It is in these two aspects of the
environment that possibilities for especially useful data gathering
exist, namely, the non-psychological milieu in which he is regularly
immersed, on the one hand, and the perceived or psychological

environment, on the other. Life space descriptions of the objective

and the perceived environment lend themselves to analysis of various
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patterns of living. They reveal features of one's world that serve

both to stimulate and to coerce activity.

Perspective

Tamotsu Shibutani (1955) defines ''perspectives' and stresses their

functions as follows:

A perspective is an ordered view of one's world --
what is taken for granted about the attributes of
various objects, events and human nature. It is an
order of things remembered and expected as well as
things actually perceived, an organized conception
of what is plausible, it constitutes the matrix
through which one perceives his environment...one's
perspective is an outline scheme which running
ahead of experience, defines and guides it.

As mentioned in Chapter One under 'Conceptual Framework', Karl
Mannheim defined ''perspective' as the subject's whole mode of
conceiving things as determined by his historical and social setting.

Although Mannheim and Shibutani do not include actions in their
definitions of perspective, a number of researchers have investigated
the relationship between the two. For examle, Everett Hughes, Howard
Becker, Blanche Geer, and Anselm Strauss (1961) have analyzed
perspectives and their relationships to group behavior in two student
cultures, a medical school and an undergraduate college. Their

conception is similar to Mead's in that perspectives are seen as

providing views, motives, and strategies:

We use the term ''perspective' to refer to a
coordinated set of ideas and actions a person uses
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in dealing with some problematic situation.."
These thoughts and actions are coordinated in the
sense that the actions flow reasonably, from the
actor's point of view, from the ideas contained in
the perspective. Similarly, the ideas can be seen
by an observer to be one of the possible sets of
ideas which might form the underlying rationale for
the person's actions and are seen by the actor as
providing a justification for acting as he does.

A perspective, to be more precise, contains several
elements; a definition of the situation in which
the actors are involved, a statement of the goals
they are trying to achieve, a set of ideas
specifying what kinds of activities are expedient
and proper, and a set of activities or practices
congruent with them (p. 436).

As explained by Cusick (1973) the term '‘perspective' includes both
actions and beliefs about those actions. |t assumes that a human
being is an active agent, constantly engaged in the process of
constructing his social self, and that what he does depends on how he
perceives himself in relation to various features of his environment.
In turn, his beliefs reflect an evaluation of his actions in terms of
their success or failure. It is this dynamic process of interaction
between self and environment and the resulting combination of an
indivudual's beliefs and actions in relation to that environment that
the term 'perspective' attempts to explain.

Smith discusses self-perception in terms of a ''competent self"
which he defines as an attitude which orients one to make the most of
one's opportunities in the world. Since this is a study of students
who have made use of certain opportunities, and are cognizant of the

lack of certain opportunities, it has been important to understand

exactly how they define themselves (1968, p. 28).
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For the students in this study, self perception has been expresse

in outward and inward manifestations of awareness and action that have
been influenced by numerous factors. The institution itself possesses
certain unique characteristics, and external dynamics influence the

educational setting as well. Smith's explanation of self-perception

include certain intrinsic factors. Among them are:

Personal myth and values - the inner, even

secretive, belief about the nature of being which
gives selfhood, direction, and focus to our

expression.

Cultural and Historical Socialization- the social

ethical, and ethnic constraints that make up the
environment in which an individual has lived or
continues to live and which has influenced a
person's development and perceptions as well as
influencing how others perceive the individual
based on their acculturation, biases, and

socialization.

Relationships - the personal experiences that grow

out of communication and interaction with others.

Role - the status, either assigned or assumed, of a

position in a particular environment.
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Skills - the acquired or learned traits an
individual develops as part of his/her life

exper iences.

Style - the individual's manner of expression of
ideas and concepts to others, or the behavior
expressed in relationships and toward tasks (p.

30).

Hopes, fears, wishes, and conflicts also contrlbufe to a person's
self-perception. Moreover, self-perception can change with time and
circumstances. The students in this study were being observed at a
particular point in time; how they perceive themselves must be

understood as important to that time.

Summar

The literature reviewed in this final section relative to
theoretical concepts for naturalistic study proved useful to the
researcher as a source of ideas, questions to ask, and behavior to
observe in investigating both the intrinsic and extrinsic factors of
Black students' experiences in a predominantly White college
environment. Those concepts can briefly be summarized as follows:

Vé&gﬁygllg_[pteragtiOp -~ inner perspective - an
approach to the scientific study of human
conduct, based on the meaning a person gives

to his/her situation.

VSelf Theory - attitudes of self regard - self
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esteem - the definition people create (through
interacting with others) of who they are.

Life-Space Concept - the person and his/her
perceived environment.

Perspective - view of one's world - a set of
ideas, beliefs, actions, and attitudes a
person uses in dealing with some problematic
situation.



Chapter 111

Methodology and Procedures

This chapter describes the various qualitative research methods
and the way they were used to collect and analyze data for the study.
By describing the way data was actually gathered and some of the
practical problems and frustrations encountered, the investigator

hopes to illustrate how human the process of field research really is.

Introduction

The term ''qualitative research' is used as an umbrella term to
refer to several research strategies that share certain
characteristics. The data collected has been termed ''soft'' by Bogdan
and Biklen (1982, p. 2). They explain that, "soft data is rich in
description of people, places, and conversations, and not easily
handled by statistical procedures.'" While people conducting
qualitative research may develop a focus as they collect data, they do
not approach the research with specific questions to answer or
hypotheses to test. They are concerned with understanding behavior
from the subjects' own frame of reference...They tend to collect their
data through sustained contact with people in settings where sub jects
normally spend their time.

The best known representatives of qualitative research and those

that most embody the above characteristics are participant observation

64
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and in-depth interviewing. Procedures for this study included the use
of a questionnaire and the analysis of several documents in addition
to observation and interviews.

Bogdan and Biklen use the phrase ''qualitative research', but
others in the literature use different terms and conceptualize this
brand of research slightly differently. Field research is a term that
is sometimes used by anthropologists and sociologists, and its use
derives from the fact that data tend to be collected in the field as
opposed to laboratories or other research-controlled sites. |In
education, qualitative research is frequently called naturalistic
because the researcher goes where the events in which he or she is
interested naturally occur. And the data are gathered by people
engaging in natural behavior; talking, looking, and listening.
“Ethnographic' is a word that is applied to this approach as well.
While some use it in a formal sense to refer to a particular type of
qualitative research, one in which most anthropologists engage and
which is directed at describing culture, it is also used more
generally, sometimes synonymously, with qualitative research as
defined here.

Other phrases are associated with qualitative research. They
include "“"symbolic interactionists', “inner perspective',
"phenomenological', ''case study', ''descriptive', and "human science''.
The exact use and definition of these terms, as well as fieldwork and
qualitative research, varies from user to user and from time to time.
While this researcher does not mean to suggest that they all mean the

same thing, nor to imply that some do not have very exact meanings
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when used by particular people, in this study the phrases are used
synonymously.

The goal of the researcher was to describe experiences, record the
participants' understanding of them, and analyze them to reveal their
underlying meanings. Wilson (1977) describes this quest as ''seeking
theory grounded in the reality of the participants.'

The major tool in ethnography is the researcher. He or she begins
by adopting the role of participant observer and collects field notes
as a means of addressing broad questions about complex social events.

Additional data are collected using multiple methods which may
include audio and videotaped records of events, documents, and
observational notes. Frequently interviews and questionnaires may be
designed as a means of casting a participant in the role of informant.
This method permits a closer examination of personal thoughts and

feelings. Wilson (1977) classifies such data into five categories.

1. Form and content of verbal interaction between
participants.

2. Form and content of verbal interaction with
the researcher.

3. Nonverbal behavior.

b, Patterns of action and non action.

5. Traces, archival records, artifacts, and
documents.

The researcher examines the data and begins to develop tentative
hypotheses from them. These working hypotheses lead to more specific
questions and continued data collection in order to confirm or

refute them. This continued search for evidence to verify hypotheses
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and to correct for bias is known as ''disciplined subjectivity.'" At
this point, the multiple methods of studying the phenomena become part
of a triangulation process (Denzen, 1978) which ensures that observed
results are valid. Triangulation is accomplished when two or more
distinct methods are found to be congruent and yield comparable data
(Jick, 1980). The researcher also begins to move between the
perspectives of the insider (emic) and the outsider (etic) to uncover

the implicit guiding logic of the behaviors.

Procedures

This study focused on the experiences of selected Black students
at Pearson State College. Designed to elicit their views regarding
their experiences and strategies for success at a predominantly White
college, the study explored their experiences in relation to
environmental, academic and social factors. The students, faculty,
administrators, and their college have been renamed to provide
anonymity because the researcher was allowed entry into many facets of
their personal lives. Attendance at both faculty and student
meetings, extra curricular activities, conferences, and social
times, as well as classroom visits, provided a rich look into the
lives of the students.

Although preliminary negotiations for entry began early in May,
1983, interviews and observations made from August, 1983, through May,
1984, have provided the data for the study. Four specific means were
used to collect, record, and organize the data. These included

interviews, observations, the use of a questionnaire, and the analysis
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of several documents. Gorden (1969) has suggested the validity of

this multimethod approach, stating that:
Often the nature of the problem under investigation
demands a multimethod approach because the various
methods give totally different kinds of information
that can supplement each other, because we do not
know how to interpret some of the information
unless we can couple it with other information, or

because we need a cross-check to verify the
validity of our observations (p. 12).

Preliminary visits to the research site and entry negotiations
were started in May of 1983. As a means of feeling the pulse of the
institution and determing the feasibility of using this particular
site for this particular study, the investigator made two separate
trips to the campus to unofficially observe and informally talk to
Black students and staff members.

Schatzman and Strauss (1973) refer to this technique as ''casing
and approaching.' They support this strategy by pointing out three

simple reasons:

1. to determine as precisely as possible whether
this site does, in fact, meet his substantive
requirements--a question of suitability;

2. to measure some of its presenting properties
(size, population, complexity, etc.) against
his own resources of time, mobility, skills,
and whatever else it would take to do the job-
-a question of feasibility; and

3. to gather information about the place and
people there in preparation for negotiating
entry--a question of suitable tactics (p. 19).

The first visit occurred near the end of the second semester of

the 1982-83 school year. Students were very involved in preparing for
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final exams. The second visit took place three weeks later at the
beginning of the summer session. There were very few students on
campus, especially Black students, but those that the researcher was
able to talk to convinced her that there would be a sufficient number
returning for the fall semester to make the study worthwhile. After
the second visit, in which the researcher observed and talked to
several Black students in the Student Center Lounge (watching soap
operas), she stopped in the Dean of Student's office (also in the
Student Center) to arrange an appointment to discuss the project. The
appointment was set for one week later, on Monday, at 9:00.

Arriving the following Monday at the appointed time, the
researcher discovered that Dr. McKenzie was not there. Her secretary,
Mrs. Avery, explained that the Dean was ill and would not be in that
day. She apologized for the inconvenience and offered to help in any
way she could. She suggested a tour of the Student Center and
provided directions to where Black students most likely could be
found. This seemed like a good idea and after the appointment was
rescheduled for the following week, the would-be researcher, who was
beginning to feel that time was escaping and not much was being
accomplished, wandered out of the Dean's office toward the snack bar
located in the lobby of the Center.

A somewhat older looking Black female was purchasing coffee. She
smiled and asked the researcher, '"Are you a student here?'" Her
question provided an opportunity to explain the role of an
ethnographer, the researcher's role as a student preparing to conduct
research for a doctoral dissertation. Della seemed interested in

hearing more about the study. Seated in an almost empty student
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lounge (it was not yet 9:30 in the morning), Della talked for more
than an hour. After explaining about the purpose of the study,
emphasizing the goal of discovering ways of improving the quality of
the campus environment and the educational experience for Blacks, the
researcher asked Della how she happened to select Pearson State
College to attend. She talked at length about how she had been a
student there ten years earlier. She dropped out, moved away and
attended another college for a short time. Now, after an unsuccessful
marriage and several unrewarding, low-paying jobs, at age 36, she was
attempting to earn a degree in social work.

Della offered to arrange a meeting with the three other '‘older"
women and one man with whom she commuted from a near-by city. She

explained:

We all have some of the same problems. We drive
out here together three days each week and talk
about the way things are and how they could be out
here. These kids out here, the White ones, (and
some of the Blacks too) act like they just as soon
not be bothered. They seem to look down on the
older adult. |It's like, what are you doing out
here...or maybe it's the way | dress. | don't have
the money for the kind of clothes they wear. Most
of them are all dressed up most of the time. Me, |
wear my polyester pants cause that's all | have and
they're comfortable for me.

The Whites especially are not at all friendly, but
I just don't let it bother me. | usually go on to
class and sit down next to the very ones that |
know don't want me there. |f the professor acts
like he don't want to answer my questions, | just
ask that many more questions. Maybe | get kinda
boistrous sometimes, but if you don't, they all
just ignore you.
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Della admitted that much of what she was feeling had to do with
her own self-consciousness about being older than the traditional
college age student. But she did believe that there were things the
college could do to make her and her friends more comfortable on
campus. She noticed that‘it was time for her to go to class and asked
if we could meet at another time in a few days when her friends could
be there. She provided her phone number so that another meeting could
be arranged. Della rushed off to class and the researcher, realizing
she had not taken any notes, remained for a while to write up the

first real field notes.

Negotiating Entry

The meeting with Dean McKenzie the following Monday revealed some
useful facts about the college and its faculty, administrators and
students. In spite of a severe case of laryngitis, the Dean
"whispered' numerous details about the Black student and staff
population. She expressed concern about the overall low academic
achievement, high attrition rate, and infrequent graduation of Black
students. She stressed the need recognized by college officials to be
more effective in recruiting, retaining and educating minority
students. Most of the morning was spent reviewing the proposed
research and discussing the college's most recent Affirmative Action
Report.

When the researcher inquired about others from whom she should
seek permission or approval to conduct research on the campus, Dr.

McKenzie explained that as Dean of Students it was her responsibility
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to handle all such matters involving students at the college. She
did, however, suggest that the researcher share the information about
the proposed research with the Affirmative Action Officer, a Black
female staff person who also serves as the Director of Minority
Student Affairs, and co-chairperson for the Minority Advisory Council.

That same day the researcher traveled across campus with Dean
McKenzie to the Counseling Center to meet with members of the
counseling staff and to have lunch with the Director of Financial Aid
and the Director of Housing. Later, the researcher was introduced to
several additional student services staff members. Among them was Ms.

Howard, the Assistant Director of Housing, a young Black female who?,‘;

immediately offered to assist in contacting students by distributlng} -
o ",' X n
the survey questionnaire in the residence hall where she was living. {‘7,‘

She explained that in addition to resident assistants a college staff
member lives in each residence hall. Through these contacts she would
attempt to distribute questionnaires to Black students living in other
residences as well.

This ended the first full day in the field. And, for the first
time, the researcher began to feel some confidence and even a bit of
excitement about the study. The process of negotiating entry was off

to a good start. Approval of the study and access to the college

provided by the Dean of Students gave credence to the project in the

e —

eyes of her student services staff and, thus, helped the researcher

gain their approval and cooperation. The next step was to make

contact and build credibility with the students.

P
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Sampling Procedures

An explanation of the sampling procedure used for the study is
described in the following paragraphs. The ulation for the study

was, theoretically, all the Black students on campus. The sample, in

—

actuality, was those who were classifijed as juniors and seniors and

who were willing to participate in an interview.
M

Unlike the procedures in many other types of
research, sampling in participant observation
studies is not designed and executed in advance of
data collection, but is continually carried on
throughout the study...as a consequence,
participant observers can seldon prescribe their
samples in advance but only describe and justify
thegl")after the fact...(McCall and Simmons, 1969,
P. .

McCall and Simmons identify two general types of sampling

procedures which relate to procedures used in this study.

The first of these is some sort of quota sample, in /
which...the observer is aware of certain formal
categories of organization members and he — (.°
determines beforehand that he will interview and
observe at least a few persons from each of these \)
categories...(1969, p. 64).

This approach was employed for the study. The researcher

determined tﬁee categories of subjects from wh levant data for
the study could be collected. They were: (1) Black upperclass

students (junior or senior status); (2) former students of the college
e ———

e el e

(graduates or dropouts); and (3) Black faculty and staff members.

S T

T et et s

A second type of sampling procedur;%f;gn.g\ ed
in participant observation in the ghowball sample “éy
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in which...choosing one informat may generate
information about other persons which leads the
observer to contact one of these others as a second
informant, who in turn directs him to a third
informant, etc., in an extensive chain of contacts
(McCall and Simmons, 1969, p. 64).

The yse of this type sampling is seen in the distribution of the

questionnaires as well as the contacts made with students for
—_——— \\_‘_w

interviews.
TN———

Questionnaire

A questionnaire composed of a series of items concerning opinions
of campus life, impressions of classroom activities, impressions about
self, and reports of the extent of their interracial contact, was used
along with informal interviews and casual conversations at the
beginning of the fieldwork (see Appendix B). The questionnaire was
helpful for collecting some key data about Black students and for
pointing the researcher in the direction of more data.

With the help of the Assistant Director of Housing, questionnaires
were distributed to 28 Black students during the summer sesslon;é%;{
were completed and returned. At the beginning of the fall semester,
several summer school students distributed questionnaires to 60 Black
students; 36\\f these were completed and returned. The questionnaire
respondents were asked to indicate whether or not they would agree to
;n in-depth interview and futher involvement in the study. This
provided the respondents with a degree of anonymity because only those
wishing to do so signed their names and gave addresses, and phone

numbers at which they could be reached. |In addition, the
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questionnaire provided the researcher valuable background information
on Black students at the college and aided in determining what
information was needed to answer the research questions. It also
helped to determine who had the needed information, and who was most
able and willing to give it.

Information from 61 completed questionnaires was analyzed and
tabulated. Only 30 of the questionnaire respondents were selected to
be interviewed because (1) they were classified as either juniors or
seniors, and, (2) they were willing to participate in the study.

Subsequently, 30 interviews were arranged and completed.

Interviews

The interviews conducted were an important means of clarifying and
reinforcing the data gathered from the questionnaires and the on-site
observations. Because of this need to clarify data, the interview
approach was used throughout the study.

Following the analysis of the written questionnaires, interview
appointments were scheduled by telephone calls to the respondents.

In selecting appropriate students for interviewing, a distinction
was made between key informants who could provide strategy information
on how to obtain more information, respondents who might have
specialized types of information which could be obtained only from
them because of their special role or status, and representative
respondents who were chosen because they shared certain
characteristics defining a group or category of students. An attempt

was made to interview a wide variety of Black students.
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During both interviews and group discussions, the researcher used
questioning strategies to maintain the description process. GIEPe

distinct types of questions were used in the following ways: )

/’3Ppen-ended questions to stimulate descriptive
““responses;

;ffollow-up questions and probes to clarify meanings,
b intentions, and explanations; and

/ factral questions to establish context, such as
background of students.

Generally, questions that had—emerged—from—the—answers-on the
questionnaires provided4i—3E3:3ing_po$ne-iop—;ho_lnzccuiew. At other
\

times, current situations and activities would spark the discussion.
o e
-
Copies of the two Interview Guides may be found in Appendix C. Guide

number one was used during the initial interview and guide number two
was used when a second interview was conducted with the same student.
The important task was to let the informants express themselves in

their own way. Rowles (1979) elaborates on this process:

Concern for the person's existential reality
dictates that participants be granted freedom to
influence the duration of an inquiry and be
encouraged to express themselves in their own way,
however long this may take. Often problems with
articulating complex or inchoate impressions are
such that important themes are exposed only in
fleeting moments of communion embedded within the
flow of every day conversation (p. 20).

~.

Both formal and informal interviews with students and staff )
"4

members were conducted throughout the study. Those faculty and staff A

members interviewed were selected on the basis of their involvement /)
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with Black students on campus and their expressed interest in the

study. Some of the most insightful perspectives came in chance
meetings with faculty members in the lunch room and students '‘hanging-
out" in the lounge.

Following a number of on-site observations, a second interview was
scheduled with a select few key students. This technique provided a
useful means of clarifying observed events in terms of the students'
reality, rather than that of just the researcher. With the exception

\\_‘
of two interviews conducted over the telephone, most of the first,

~———
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formal/structured interviews were audio tape recorded, transcribed,

and added to field notes and written questionnaires. There were also
-~ TT————

audio-t recordings of meggigg;,nggglzeis of written documents and

record ernin d field notes from

observations in classrooms and of out-of-class activities.
P

e e w .
N e e

é{?articipant/Observer

The research methodology which enables the researcher to get
closest to the social situation from the actor's point of view is
participant observation. According to Cusick (1973), this methodology

works at two levels.

I. Description: the researcher on the scene
describes what he reads, sees, and hears and
then expands his descriptions from accounts of
the situation by his sub jects.

2. Explanation: the researcher attempts to make
sense of his subjects' observations, and by
further searching and questioning informants,
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he obtains the explanation of the situation
from the actors (Cusick, p. 230).
Under the heading of participant observation are a number of
variations. Lutz and Lannaccone explain that '"a researcher who
undertakes a participant observation study may assume one of thre

roles' (1969, p. 108):

1./ ""The participant as an observer'': In this case
the researcher already has his group
membership before he undertakes a study and
therefore his role as observer or researcher
would be known to his sub jects.

( 2.) "The Observer as a limited participant": The

L observer would join a group for the expressed
purpose of studying it. The members would,
perhaps more than likely, know of the
researcher's intent in joining the group.

t3.% "The Observer as a nonparticipant'': That is
without group membership. Here the presence
of the observer may not even be known to the
group and if it were known, he would still be
outside the group.

The researcher played all three roles during this study and at

\ e e e — =

. -
times during the course of one day would move from one role to

another. In the classroom the role was usually that of observer as a
-~ — — e ———————————

nonparticipant. The researcher sat in the rear of a classroom to

observe and listen with the knowledge and permission of only the

professor. The role of complete observer was also played on those

occasions when the researcher stayed after class long enough for

overhearing to bec eavesdroppingy Another example of observer as a

non-participant were occasions when the researcher would find a seat

/-_————
close to students in the lounge but not as part of their group and
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pretend to read or take notes from a book when, in fact, she would be
taking notes on their conversation. She also listened for students'
whispered remarks in class and their comments on the way to and from

classes.

On several occasions the researcher was invited by Black students
‘ /ited by Black stud

to school-sponsored activlijes and social events. The Dean of

- =

Students, as well as some other faculty members and
1cy

administrators,extended invitations to staff meetings and other

o A e . marm. -—

————  aamn

college functions which involved Black students. For example, the

researcher attended new student and parent orientation sessions prior
to the first day of classes, an ice cream social to welcome new
students, and a minority student reception. On these occasions the
role was usually the observer as a limited participant. Later on in
the semester when attending faculty meetings, student activities, and
club meetings, the role became participant as an observer.

Instead of remaining aloof and apart, the researcher endeavored to
establish viable, open relationships with those she was studying. The

_*H———\_M__w

development of such a relationship was extremely important to this

study of Black students. Actually the relationships formed quite
naturally, perhaps because the researcher and the Black students

shared the coomonality of race.
ug‘Field Notes

Throughout the study the researcher carried a spiral notebook in
which, using her own idiosyncratic shorthand, she jotted down

observations and recorded conversations. Notetaking was done as
e e —————— e e ———— ,—N_.____\-’
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unobstrusively as possible even though her identiy as a researcher was

—_

known and accepted. Observations were made and field notes recorded
both in classrooms and during out-of-class activities. Because
answers to the research questions could be found in a variety of

places and situations, precise locations were determined as events

e T T T T —,—

r——

unfolded in the field.

The first days in the field were especially exhausting and
confusing because, seeing no patterns and not knowing what later might
be significant, the researcher tried to absorb as much as possible.
In most cases, insights came from rereading the field notes at night
in the quiet of home.

In the methodological appendix to Street Corner Society, William

Foote Whyte eloquently summarizes this process of discovery and,

implicitly, the importance of good field notes:

The ideas that we have in research are only in part
a logical product growing out of a careful weighing
of evidence... We study the data carefully,
bringing all our powers of logical analysis to bear
upon them. We come up with an idea or two. But
still the data do not fall into any coherent
pattern. Then we go on living with the data - and
with the people - until perhaps some chance
occurence casts a totally different light upon the
data, and we begin to see a pattern we did not see
before. This pattern is not purely an artistic
creation. Once we think we see it, we must re-
examine our notes and perhaps set out to collect
new data in order to determine whether the pattern
adequately represents the life we are observing or
is simply a product of our imagination. Logic,
then, plays an important part. But | am convinced
that the actual evaluation of research ideas does
not take place in accord with the formal statements
we read on research methods. The ideas grow up in
part out of our immersion in the data and out of
the whole process of living. (1955, p. 279).
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.ﬁjbocuments

Finally, document analysis was also a valuable source of
information for the study. Most educational institutions are rich
with potential data in the form of studies, reports, official
statistics and journalistic accounts. Certain documents were used,
much like informants, to establish facts about events which the
researcher was unable to observe directly. Often such documents are
superior to informants in that official reports and statistics cover
sectors of the institution beyond the sphere of a particular
informant.

McCall and Simmons believe that:

one very important class of 'informants' or
'surrogate observers' are the various records and
documents pertaining to the organization, such as
budgetary records, rule books, minutes of meetings,
personal files, diaries, etc., which record certain
facts and events that the scientist was unable to
observe directly (1969, p. 4).

Wolcott, when discussing his methods for gathering data to
supplement his direct observations, notes that ''collecting routine
distributions of notices...collecting copies of school records,
reports, and correspondence...provided especially valuable sources of

information'" (1973, p. 8). Documents collected and analyzed for this

study included, but were not limited to, the college catalog, the

1982-83 Affirmative Action Report, the most recent North Central

Association Accreditation Report, the Student Code, various issues of

the campus newspaper, and numerous other documents shared by faculty
e e T A —— - - e——— e e A T e = ———

members and students, including departmental studies and minutes of

e C e e e —— e s e e ———
——— — —— e
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meetings. Some documents were a major source of new data; others

contained useful information to substantiate data collected through

observation and/or interviews.

e e e

(bata Anal;;)s
\\\_//

Probably the most fundamental operation in the
analysis of qualitative data is that of discovering
significant classes of things, persons and events
and the properties which characterize them
(Schatzman and Strauss, 1973, p. 110).

Data analysis was a continuing process from the beginning of the
study; however, the more formal analysis was postponed until four
weeks prior to leaving the field when most of the data were in and the
researcher fel&_igg_uas_glegngg£~giggg!5£iﬂgﬁgﬂything new. The

researcher temporarily withdrew from the field to conduct more in-

depth analysis of the data. The field notes from daily observations,

interviews and documents were analyzed in_an _effort to discover
e ————TTTTITET Tm—— e o o o

significant categories of phenomena. In addition, an attempt was made

to link the categories together by searching for overall patterns of

T e — - ————

events and behaviors of those students involved in_the study. Data
from one source were compared with data from other sources to insure

accuracy of information. Based on the discovery of categories with

—

insufficient data, the researcher returned to the field with

additional or reworded questions _designed to confirm-and verify

certain jnfqormation.
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Y Reliability and Validity

The value of scientific research is partially dependent on the
ability of individual researchers to demonstrate the credibility of
their findings (LeCompte and Goetz, 1982).

While reliability is concerned with the replicability of
scientific findings, validity is concerned with the accuracy of
scientific findings. The results of ethnographic research often are

regarded as unreliable and lacking in validity and generalizability.

Cusick explains that: as one lives close to a

"situation, his description and explanation of it
have a first-person quality which other
methodologies lack. As he continues to live close
to and moves deeper into that situation his
perceptions have a validity that is simply
unapproachable by any so called standardized
method. Likewise, as his validity becomes better,
so his reliability, which is an extension of his
validity, becomes better. As the researcher is the
actual instrument, as he becomes more aware, more
valid, so he must of necessity become more
reliable. (1973, p. 231)

To produce a worthwhile study, the researcher endeavored to tailor

the study to the six indices of subjective adequacy as stated by

Homans (1950):

1. Time: The more time an individual spends with
a group the more likely it is that he will
obtain an accurate perception of the social
meaning its members live by.

2. Place: The closer the researcher works
geographically to the people he studies, the
more accurate should be his interpretations.
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3. Social circumstances: The number and variety
of social circumstances which the observer
encounters within the social structure of the
community increases his accuracy.

L. Language: The researcher and his subjects
should share a common language.

5. Intimacy: The greater degree of intimacy the
researcher achieves, the greater his accuracy.

6. Consensus: Confirmation that the meanings
interpreted by the observer are correct.

Study Limitations

Ethnographic studies attempt to describe and explain events using
field research methods which rely on the knowledge and cooperation of
the participants and the skill and insight of the researchers.
Therefore, such studies are limited by the conscious and tacit
understandings of their subjects and by the abilities and
perceptiveness of their authors. This study shares these general
limitations as well as several others.

This study was exploratory in nature and its major purpose was to
determine and describe the perceptions Black student have of their
experiences in a predominantly White college environment.

The design of the study was limited in several ways. First, the
study was limited to an investigation of those students willing to
participate. Second, the interview instrument used to collect data
for the study, although designed to insure objectivity, inevitabley
contained some bias. Third, the results of this study are
generalizable only to this particular population; however, they may

have useful implications for similar college populations.
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The amount of time spent in the field was limited. Because the
researcher did not actually live on campus twenty-four hours a day for
any period of time, the opportunities to observe and to learn about
some of the more personal facets of the students' lives that they did
not freely discuss were somewhat limited. Consequently, such subjects
as sexual activities, cheating, and the use of drugs and alcohol, are
missing from this descriptive report. Nevertheless, the researcher

counted 500 hours spent in the field, based on the following

o

breakdown.

Early in May, 1983 and continuing through June, while attempting
to determine the suitability of the site and to gather general
information about the place and the people, the researcher made six
trips to campus spending approximately four hours each time. During
July and August thirty hours on-site were used in distributing and
collecting survey questionnaires, in informal conversations with staff
and students, and attending orientation sessions for new students and

their parents and various other Welcome Week events.

- —

From September, 1983 through March 1984,)the researcher averaged

two days (12 to 16 hours) each week in the field. In addition, there
were frequent trips to campus for evening and week-end activities.
This schedule, of course, excluded two weeks when students were away
for Christmas vacation and one week during Spring break. For a period
of time during February and March, less time was spent interviewing
students with correspondingly more time spent observing in classrooms
and interviewing faculty and staff members. The researcher withdrew
from the field near the end of March to concentrate on analyzing and

interpreting the data and writing up the results. Attendance at some

r—
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special events was continued during this time. Finally, the
researcher returned to the field at the end of April, 1984, for some

additional interviews and to attend several end-of-the-year

activities, parties and receptions, including graduation ceremonies.

Zy Study Delimitations

The investigation was delimited in the following ways:

A. To but one college campus.

B. To only one academic year (approximately ten
months) for the research phase of the study.

C. To focus only upon junior and senior
(upperclass) Black students.

Summarz

This study employed an inductive approach and emphasized
sub jective beliefs held by the participants. It was conducted in the
natural setting and employed methods of qualitative research: in-depth
interviewing, and limited participation in the activities being
investigated. The researcher was able to obtain first-hand knowledge,
in some instances, about events and the participants' interpretation
of them, in order to analyze reality, meaning and behavior from both
the observer's and the participants' perspectives (Rist, 1977).
Through these activities, new phenomena, relationships, and hypotheses
were discovered.

The descriptions resulting from these inquiries are intended to

-—
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contribute to an understanding of the experiences and behaviors of

Black students attending predominantly White colleges.



Chapter |V

The Setting and Subjects

Introduction

This chapter focuses on the research setting. It contains a
description of the college and its objectives, a profile of the
student body, and a discussion of the resources available for students
in the collegiate and the community environments. Information in the
chapter was collected through observation and interviews of faculty,
staff and students. |In addition, the analysis of several documents
contributed to the contents. The documents used included the college
catalog, the campus newspaper, the North Central Association
Accreditation Report, and a student profile study done during the

summer of 1983 by a member of the Student Services Division.

The College and Its Objectives

Established in 1960 as a four year liberal arts college, Pearson
State College stresses not only the skills students will need to adapt
to a variety of careers but also the value of intellectual achievement
and personal fulfillment. Although this coeducational institution
primarily serves the needs of the west-central part of the state most
Black students come from the state's south-eastern border. Student
demographic information suggests that the student body is diverse in

composition and is representative of the culture and values of many

88
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midwestern states. According to the college catalog, the state
legislature established Pearson State as a self-governing,

coeducational institution dedicated to the following objectives:

Graduating students who are responsible members of our modern
society; knowledgeable of our western heritage and
appreciative of other cultures, conversant with science,
concerned with social problems and respectful of human
values; skillful in the process of analysis, able to judge
between competing claims and creative in their thinking;
alert and fluent in defence of fundamental rights, and
courageous in their beliefs.

Pearson State opened its doors for the first freshman class
consisting of approximately 226 students in the fall of 1963. Most of
these students lived within a thirty mile radius of the college.

The academic program inititated in the first year of the college's
operation was one of pure liberal arts. |Its uniqueness was that this
was a tax supported, state institution dedicated to ''true' liberal
arts. This was considered to be a remarkable experiment because
"ordinarily tax-supported, state institutions had specialized practical
missions to train students in applied vocations such as agriculture,
technology or teacher education. Also, a foundation program
required all students to take a highly structured course load during
their freshman year. The concept which shaped the thinking of the

! The Foundation Program consisted of basic distribution
requirements in Mathematics/Science, Social Studies, and

Arts/Humanities. The program included 45 term hours of mandatory
courses in the Freshman year.
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founders of this college was that the best kind of education takes
place between professor and students in a small group environment. To
protect this concept, separate ''collegiate societies', not exceeding
1,500 students, were organized. According to the plan, this
decentralization would be physical as well as organizational. Each
Y'’collegiate society' would have its own general classrooms and faculty
offices. Excluded from decentralization were the more expensive
specialized facilities, such as the physical education building and
the library.

Albeit theoretically laudable, the original program had to be
modified because the college was not attracting a sufficient number of
students and, consequently, the operation of the college was more
expensive than the state legislature found acceptable. Pearson State
had to choose between lowering the entrance requirements or broadening
the program. The latter was the only acceptable direction and its
implementation was begun by January 1, 1967.

Although the original program was modified, the concept of
decentralization was not forgotten. In the fall of 1968, a School of
General Studies was established as a second collegiate society. The
older or basic college unit became known as the College of Arts and
Sciences. Between the fall of 1968 and 1973, Pearson State College
grew from 2,200 to 5,920 students. Because of this rapid growth,
there was need for more academic structure. In an effort to respond
to this need, the faculty governance system was revised and the
administrative organization was streamlined in the spring of 1973.

The third major reorganization was started in 1980 and involved a
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complete revision of the academic structure into a more traditional
unified four-division model which included Arts and Humanities,

Business and Economics, Science and Mathematics, and Social Science.

Student Profile

This information regarding the student body profile at Pearson
State College was gathered from a written report by Dr. Marcus, a
counselor and member of Pearson's student services staff. Dr. Marcus
explained that the information was about new students enrolled at
Pearson. Data were collected and compiled through the administration
of questionnaires on four different occasions during the summer of
1983. Students completing the questionnaires were participating in
new student orientation programs. More than 590 students completed
the survey. Dr. Marcus stressed that the data collected should be
viewed as descriptive, not definitive. And, that although the
information was gathered from new students, it is characteristic of
the overall student body. He further indicated that for the purposes
intended in this project, the term profile referred to the
characteristics, needs, and opinions of new, incoming, first year

students at Pearson State College. What follows is a summary of his

findings.

Age: The average age of new students enrolling at
Pearson State College is 18.4 years with a range in
years from 17 to 39.

Sex: There are considerably more female than male

students for the second consecutive year.



Disability:

High School
GPA:

Parental
Education:

Parental
Income:

Political
Preference:

Religious
Preference:

Highest
Degree
Perceived:

Needs and
Concerns:
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Few students identified personal disabilities. The
most frequently cited disability was visual.
Surprisingly, a minimal number of students
identified '""learning disabilities' as a category of
anomal les.

The majority of students identified their high
school grade point average at 2.50 or higher. A
few reported G.P.A.'s below the required 2.50 but
did not admit to being ''special admits."

Fifty-five point three percent of the fathers and
44,7 percent of the mothers of the students had
attended college. This suggests that approximately
45 percent of the students are 'first generation'
college students.

Forty-seven percent of the students estimated their
parental income between $20,000 and $40,000.
Seventy-two percent exceeded $20,000 and fifteen
percent came from parents whose yearly total income
are less than $15,000.

Most students indicated they would not get involved
in a political problem or issue. While consciously
aware of today's salient issues, most are more
concerned with tuition fees, cost of books and
materials, making ends meet, and developing
marketable skills.

Seventy-one percent expressed an interest in either
the Catholic or Protestant church. Only 13 percent
said they had no religious preference. Eight
percent were Jewish and the remainder were
classified as ‘other'.

Bachelor's degree - 47%
Master's degree - 332
Beyond the Masters degree - 13

The 1983 freshmen expressed a variety of self-
improvement needs:

academic achievement and study skills - 52%
improving self-confidence - 313
clarification of values and attitudes - 302
educational planning - 283
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substance abuse - 23
Student Opinions were of changes likely to take place
Opinions: during college:
being satisfied - 643
receive Bachelor's degree - 63%
making a B average or better - 613
getting part-time job - 53%
graduate with honors - 263
elected to student office - N3
marrying - 7%
change college major - 63
fail one class or more - 43
dropping out temporarily - 3%

Reasons for The attractiveness of the academic program was the

Attending: most frequently cited reason for attending Pearson
State College. Fifty-nine percent of new students
gave that reason. Special programs attracted 37
percent, and 37 percent said a varity of course
offerings was their reson. Thirty-eight percent
and 41 percent stated that reasonable tuition rates
and the availability of financial aid respectively
are what brought them there. Only 10 percent came
because they had friends attending the same
institution, and 21 percent came because of the
general social climate.

In discussing the findings of his study, Dr. Marcus contends that
the profile of new students was similar to that of the total student
body. The overall student population is comprised of approximately 40
percent part-time students; 97 percent are residents of the state of
Michigan; 57 percent transfers from other two and four year colleges;
70 percent financial aid recipients; 52 percent women; and 60 percent
over 21 years of age. Of the toal 6,700 men and women enrolled at
Pearson State College in the fall of 1983-84, only 6.5% were
minorities and more than one-half of the minorities were Black. While

the overall enrollment increased just slightly from the year

previously, the minority student enrolliment had declined.
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The profile of Black students at Pearson State differed from the
profile of their White peers in several respects. On the average,
parents of Black students had less formal education, earned less, and
worked at Iouer status jobs. vfhe ceeseeeeeces‘of such socio-economic
status inequallties is a more pronounced need for financial aid.

Black students generally scored lower on college boards and were from

often exceeded those of White students. Black students concentrated
— i o =

on traditlonal major flelds, such_as education and social sciences,

and often had different cultural orientations, Iife sques, behaviors,
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and values. Chapter Five contains a limited profile of the 30 Black

students who made up the sample population for this study.

The Collegiate Environment

Pearson State College has a beautiful campus in a rural setting
with wide open spaces and modern, well equipped buildings. Located
near the small village of Riverview, the natural land structure of
Pearson's 876 acre campus is formed by deep, wooded ravines
penetrating a high bluff overlooking a river and gently rolling, open
fields. The campus is designed to take advantage of the area's scenic
wooded ravines and its open meadowlands. Automobile traffic is routed
along a main campus drive to parking lots at the edge of the academic
areas. Travel between the buildings is on winding walkways that
connect with a series of natural trails along the river bank.

The physical plant has been expanded with the future in mind. The

first three buildings were constructed in 1963-64. These contained



classroom and office space. The campus now has 17 buildings including
a fine arts center and auditorium, a campus center for student
activities and conferences, a library, a physical education building,
additional classroom and administrative buildings, and residential
facilities which accomodate 1,400 students.

The campus library system houses more than 300,000 volumes, 2,000
periodicals, 13,000 reels of microfilm and other materials necessary
to effectively support the instructional programs at Pearson State
College.

Having interviewed several faculty and staff members and read
numerous documents about the college, the researcher began
observations by touring the campus and chatting with students. One of

the first observations was that the 250 Black students ~among 6 000

White students were not very visible on this campus. The researcher
\—_—-‘%

walked around in several buildings and did not see a single Black

person--student, faculty or other staff member. One or two Blacks
could occasionally be seen walking across campus between classes and

in the library. Few Black students took advantage of the many campus
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facilltles - including the llbrary and athletlc complex. Black
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students said that they saw no other BIacks, neither other students
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nor Black FZEG]cy and staff in most places on campus, and,

consequently, they felt uggggﬁg;tanjg_ggg_gut_of place. They went to
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the buildings where their classes met or where they were employed and,
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for the most part, returned to their rooms or apartments to study.

The heart of the campus is the modern Student Center where one can
find a game room with billiards, ping-pong, and other recreational

tables, two TV lounges, the campus bookstore, a large snack bar, and a



music listening lounge which contains a large library of tapes for use
at no charge. The Center also contains meeting rooms, lounge space,
the Student Senate offices, and the student newspaper. |t became
apparent from both observation and interviews with faculty and
students that the Student Center is,thgﬁpggulgr“gathering‘piace for

Black students betneenweiasses. Especially during the noon hour; the
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researcher discovered, as many as 20 to 25 Black students could be
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found in the Student Center Lounge standing around talking and/or
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watching teievision. White students also gathered in the same area to
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watch television and meet their friends, but the Black students
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tended to gather_in one area nearest the main entrance to the Center.
/-'

Some of the students in this study reported that since entering

college, for the first time they had become acutely aware of their
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minority status. Such is especially the case with those Blacks who

came from a ghetto environment to-enter. this.-traditional,
overwhelmingly White college.

As new students, they confined their activities to their |

!

classrooms and residence halls where they were known and knew what to

)

expect. This pattern had continued for most of them. As a result,

they experienced more social and personal isolation.

Academic/Instructional Support Services

Pearson State is a teaching rather than research oriented college.
Fully 75 percent of the more than 200 full-time faculty members hold
doctorale degrees. Faculty interest and activities support and expand

the learning opportunities of students. The instructional offerings
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encompass over one hundred academic and career preparation programs
leading to fully accredited college degrees in 78 major areas.
Independent study, field experience, international studies, and
internships have been given increased attention in recent years. The
teaching methods employed are broad and faculty make extensive use of
an unusually sophisticated audio-visual technology available on
campus. The quality of instruction is enhanced further by small class
size, individual student advising and career counseling. The quality
of the faculty at Pearson State was judged "impressive' by the last
North Central Association evaluation team. '

Similarly, the evaluators cited the non-teaching professional
staff as an institutional strength. During interviews with both
faculty and professional staff members with whom Black students are
most likely to come into contact at Pearson State, the researcher
asked them to describe how they felt about the college in general and
their own department and position in particular. Their responses
illustrate the range of responsibilities faculty and professional
staff assume at Pearson State for meeting the needs of non-traditional
students.

Many Black students at Pearson major in Social Sciences and
Education, are recipients of financial aid, and may be required to use
the Academic Resource Center.

During an interview, Dr. Jackson, a Black Associate Professor of
Sociology, made the following comments about the advantages of having

a wide range of ages represented in the student body:
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What makes this institution an attractive place to
teach is that we get an interesting mix of
students. There is a wide range of ages in the
colleges which still have mostly 18 to 22 year
olds. The average age of students in my classes is
always close to 30. They come with a great deal of
experience and insight that blends very well with
our younger freshmen. In night classes,
especially, you get more older students. They are
intellectually sharp with a clear vision of what
they want to do; they don't fool around. | think
they are a healthy influence on everybody.

| think we do a better job of attracting older
students because we offer so many evening classes.
That's helpful for people who work days and take a
couple of classes at night.
His comments illustrate the type of flexibility he is willing to

have to meet the instructional needs of different groups of students.

Dr. Jackson also remarked:

They provide a sharp contrast with the younger
students who come right from high school, and that
blend almost always works positively in class. It
has made me adapt my ways of teaching. | find
myself making more of an effort to synthesize
theoretical work in the field with practical
experience.

Several of the Black students in this study cited Dr. Jackson as a
professor in whose classes they feel comfortable and from whom they
are comfortable seeking advice.

Dr. Brown, a Black who is a Professor of Education, praised the
diversity and accessibility of courses offered by the School of

Education:

For the past eleven years, | have been a faculty
member at the School of Education. During that
time | have seen it evolve into a position of pre-
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eminence in several fields. We offer a high
quality, personalized instructional sequence of
study for both graduate and undergraduate students.

The goals of the School of Education go far beyond
teaching students '"how to teach', they include
directing preservice and in-service educators in
the design of individualized instructional
programs. A particular strength of the School of
Education is its program in educating children with
developmental, educational, and learning deficits.
We have been able to offer breadth and depth of
background, at the undergraduate level, by building
on a strong base of liberal arts instruction. Our
graduate-level courses are taught by full-time
faculty members who are recognized experts in their
respective fields, supplemented by adjunct faculty
who are educational leaders in the area.

We make our programs very accessible by providing
year-round classes, by offering them morning,
afternoon and evening both on and off the main
campus. In addition to traditional lecture
classes, we offer T.V. classes, workshops,
seminars, independent study, and practicum classes
where students accomplish directed activities in
their instructional positions.

While Dr. Brown cited personalized instruction as a priority of
the School of Education, none of the students in this study cited him
as a professor with whom they identify even though he is Black.

The Director of Financial Aid, Mr. Black, a White, stressed the
sincere effort of the college to meet all financial aid committments

through scholarships, grants, loans and/or jobs:

At Pearson, at least 90 percent of the minorities
and about 80 percent of our overall student body
receive aid in a combination of scholarships,
grants, low-interest loans, and jobs. Scholarships
are based on merit and need. What's more, if the
students is available for employment, we'ss work
with him or her to find a job to help pay for their
education. We intend to meet all financial aid
commi ttments.
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The Director of\ﬂ;ademlc Resource Center, Mrs. Green, a White,

emphasized the vitality and enthusiasm for teaching and learning that

she sees at Pearson State College:

When | came to Pearson in 1965, there were 1,100
studenta and 64 faculty members. The college has
grown and expanded its programs over the years but
still retains the features that attracted me
initially. Classes are taught by a highly
qualified enthusiastic faculty, and are small
enough that students can get to know each other and
the faculty members.

- The Academic Resource Center incorporates among other programs,
the Developmental Skills classes, career counseling and placement and
the honors program into one organization. Free peer tutoring is
,$rovlded to students who voluntarily avail themselves for this

service. As has been stated earlier in this chapter, the researcher

learned that Black students tend to avoid using the services of the

Cente[:

Student Services

The primary objective of the student affairs staff is to
contribute to student development through a diversified program of
educational services and objectives. Opportunities are offered for
students to receive assistance regarding personal and social problems,
to experience group living, to share in student government, and to
participate in cultural, social, and intellectual activities that are

supportive of the students' academic development.
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The two major units of the student services staff are Career
Planning and Counseling and Student Activities. The Career Planning
and Counseling Center staff handles academic counseling and advising,
including career counseling, personal counseling, and orientation.
The Student Activities area is responsible for organizations, student
government, residence hall programs, and all other student activities.

Student activities programs vary from year to year, as changing
student interests determine the strength and scope of existing campus
organizations as well as inititation of new clubs and groups. The
student services program begins with a student's orientation to the
college prior to his/her enroliment and continues throughout the
student's academic career.

The Dean of Students bears the responsibility for maintaining the
quality of student life on campus by administering various service
programs and by serving as a problem solver and resource person for
individuals and organizations. She pointed out that adjacent to her
office in the Student Center is the Director of Student Activities'
Office. Posted outside was a student life schedule for the entire
first semester. Beginning with activities scheduled for "Welcome
Week', each week of the schedule listed three or four planned events.
Included were weekly movies, athletic events, concerts, conferences,
family days, and numerous other programs. Dean McKenzie stressed that
there was no lack of social life opportunities. ''There is something
for everyone. We have a ski hill with a rope tow, rental equipment,
and night lights. There are groups who do everything from skydiving

to sailing, from karate to jazz."



Dean Mcoenzie feels that Pearson State College and her staff reach
far beyond the typical college activity list to make life on campus
exciting and enjoyable for their students. She explained that all the
ma jor fraternities and sororities were very active on campus with
frequent parties and dances occurring on weekends. In addition, she
pointed out that for those students not inclined toward Greek
organizations, the catalog lists over 50 different clubs and
organizations.

Beside student organizations, intramural and intercollegiate
sports, the college offers a number of regular campus social
activities. In the evenings there are concerts, foreign films and
recent American movies, guest lectures, performers, and theatrical

productions staged by both students and professional touring

companies.

From observations and conversations with Black students, the

researcher learned that very few.Blacks are involved in activities or

T i e

organizatiqﬂs at the college other than the Black Greek Letter
fratern;ties and sororities and the Greek Council which acts as a
communications medium for social and service-oriented fraternities and
sororities on the Pearson State campus. The council advises and
coordinates member organizations toward the betterment of the Greek
system.

Prior to 1980, most of the Black students at Pearson State were
active members of the Afro-American Association, an organization
formed primarily to unify Black students and encourage them in active
participation at the college. When Greek Letter Organizations became

popular for Blacks at Pearson State, interest in the Afro-American



103

Association dwindled and the remaining members graduated or left the
college by 1982. During the same period of time, one Black
professor's attempt to start a campus chaper of the NAACP (National
Association for the Advancement of Colored People) was also abortive.

On the several occasions that the researcher attendedﬁactivitles

at the college, few if any Black students were present. One such

activity was the openlng Convocation on August 30, 1983. Although

'ﬁonvocation; have been part of the opening ceremonies of Pearson State

throughout its history, this was the first time the senior class had

been included in the ceremony. And, a Ithough this senior class

contalned the largest number-.of Blacks in the history of the college,

B T,

the researcher observed not one marched in the opening ceremony.
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There were three Black students present. One played in the band and
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the other two were scholarship recipients. There were also three
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Black staff members in the procession. The Dean of Students was part
of the platform party along with two male staff members; one of whom
served as Mace Bearer and the other served as a Student Marshall.

About two weeks later, the researcher attended the first annual

Student Organizatlon Night. Highlighting the occasion was the
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appearance of comedian Skip Stephenson, co-host of the television show
“"Real People.! ''Real People Get Involved' was the central theme for

this event and all student activities for the year. More than fifty

s

student organizations, including all sororities and fraternities, had
T

display tables set up and attempted to increase their memberships with

——————

banners and publicity releases. The six Black sororities and

fraternities were well represented at the display ' tables in the rear
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of the field house. None of the Black students appeared to be

involved in any other organizations.

Unfortunately, due to delayed charter arrivals, Stephenson's
performance did not begin as scheduled. He arrived nearly two hours
late, and although the majority of the 1,500 campus and community
people in attendance waited the two and one-half hours for the program
to begin, few Blacks were still around by this time.

The researcher also observed that few Black students

—

attended Welcome Week events. Figure One is a copy of the schedule.

«



3:30 pm Presidents Welcome
9:00 pm Movie 'Jaws'
1:00 pm Movie ''Jaws''

- Western Cookout/Country Music/
Dress Contry
Housing Dance/DJ-Chuck Lord
12:00 pm Movie 'Jaws''

Tuesday, August 30, 1983

9:15 am - Convocation Reception (Seniors)
10:30 am - 11:30 am Convocation Ceremony

4:00 pm - Graham Cookout

8:00 pm - 10:00 pm Mini Concert-Bobby Blue

8:00 pm - 10:00 pm Open Hours Swimming Pool

Wednesday, August 31, 1983
11230 am - 1:30 pm Outdoor Mini Concert-Babby Blue
1230 pm - 3:30 pm Outdoor Mini Concert-8illy Budd
FREE ICE CREAM SERVED

Thursday, September 1, 1983
7:00 pm - 10:00 pm Open Bowling (Free van service
fram Riverview Apts/Field-
house and Austin)

Friday, September 2, 1983
7:00 pm - 9:00 pm Movie 'California Suite'
9:00 pm - 11:00 pm Movie 'California Suite'

Saturday, September 3, 1983

10:00 am - Bennet Park Trip (Bus leaves
at 10:00 am from Austin for
housing students)

Figure 1

WELCOME
WEEK
EVENTS

Fieldhouse Arena
CFALAT
CFA/LAT

Camons Hall - (Residence
Hall Meal Plan only)

SC - Eaton Deck

Movie Hall

SC Union Lounge
Fieldhouse Arena

Graham Center (Residents only)

North Commons

Fieldhouse Pool - (on canpus
housing only)

SC - Front Lawn (Rain Lounge)
Site - Same as above

Riverview Lanes

CFA/LAT
CFANLAT

Lonely Lake Beach - (on
canpus housing only)
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The events are typical of those sponsored to make Pearson State
students feel comfortable in their new environment and to give them
the chance to meet each other. The rese__archer noted that while the
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movies and bowling events could be of interest to Black students, the

performers at the concerts and a cookout wlth a Western motif

including country music are culturally speclfic. They are not common

e

to the native environments of lnany Black students.

I
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Housing and Food Service

Curving in an '"S" along the winding rim of a ravine are three
residence halls, each named after a founding member of the college's
governing body. Accomodating 900 students, these residences are
coeducational units with separate wings for men and women connected to
central lounges. Although Pearson State does not require on-campus
residence for any classification of student, the college does consider
residence halls to be particularly beneficial in helping students
become oriented and adjusted to college life. A college staff member
living in each hall and resident assistants arrange educational and
recreational programs. No more than two students are assigned to a
room, and, whenever possible, students are allowed to choose their own

roommates. Black students usually choose to room with Blacks; White

students choose White roommates. It is not uncommon for many students
to mhaving selected a roommate. Often this is
a friend from their hometown or someone they had previously met and
arranged to live with before arriving on campus. All of the Black

women in this study who lived on campus had Black roommates. One had
e S e e
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a White roommmate for the first year but now shared an apartment with
three other Black women. Two of the Black male students had White
roommates.

Despite the fact that two out of every three Black students room

with other Blacks, as a group, students are divided as to their

—

preferences. Some Black and White students are able to communicate

and form friendships. However, the general impression is that there
has been a breakdown of communication. Most Black and White students
engage in little dialogue and, therefore, have limited understanding
and involvement with each other. On the other hand, cliques form
among Blck students, especially the females, which tend to divide them
from each other.

Probably the best summary of the perceptions of Black students
about housing and living arrangements on Pearson State College campus
comes from a tape recording of an informal discussion with several

Black women. Excerpts from that discussion follow:

Gloria, who had a White roommmate, said: )
| don't think living with all Blacks is right
because there are too many personality clashes -
differences.

Crystal, agreeing with Gloria, commented:
| live in an apartment with three other Black girls
and at times its a hell house. Throughout history,
women have never goten along well together and
Black women, being the way they are, can't make it.

Leslie, also in support of mixed roommates, observed:
| live with another Black, and we run into quite a
bit of difficulty due to personality conflicts.

Lisa, appearing to disagree, noted that:
You may find many of the White girls pretending
that they like you, when really they can't stand
you. Whereas, with Black girls, they tend to more
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or less let you know how they really feel about
you.

Person State also provides apartments. The apartment buildings, a
townhouse style complex built along another scenic ravine nearby,
accomodates 500 students in efficiency and one-or-two bedroom units.
This on-campus apartment complex provides housing for students who
have completed at least 30 semester credit hours of study. The
apartments are arranged in a village-style cluster around a community
building. Each apartment has a stove and refrigerator, beds, dresser,
desks, chairs, and a sofa. Students provide other furnishings to suit
their tastes. Other living accomodations near the campus including
rooms, apartments, houses, and mobile homes are available. The
college does not involve itself in negotiations for off-campus rental
property but does provide, solely as a service to students, a listing
of available housing.

The majority of the Black students at Pearson State College live
on or near campus. Almost all of them start out as freshmen living in
the dormitories but move into apartments, either on or off campus, as
soon as they are eligible and can afford to do so. This practice
seems to be universal. Both Black and White students on most college
campuses prefer the privacy of apartment living.

In discussing housing and living arrangements, all the students
seemed to have found the best arrangement for themselves, whether with
Black or White roommates. The important thing seemed to be whether or
not one could get along with the other person. Those who said they

i

had White roommates and got °..'9"9...:.'2!.‘.?1'..'-,_53'9 it ‘was because they
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could be cordial and not become too involved in each other's business,

somgsgigg_!tift~liﬁfometimes difficult with another Black.

When discussln;":;;}r impressions of dormitory life, the Black
women students complained about the residence halls being noisy,
dirty, and lacking in privacy. They also did not like having to leave
their residence and go to another building, often in the rain and
snow, for meals that they said: ''never are very good anyway.' Meals
are served in the Commons, another building near the residence halls.

The researcher spent time in both the residence halls and the
Commons dining area. When interviewing the residence managers in the
dormitories, the researcher was given tours. The managers pointed out
that there are never more than two or three students assigned to a
room. The researcher noticed that several of the students had left
their rooms in disarray. Unmade beds and clothes lying on beds and
floors contributed to the general cluttered appearance. In one dorm,
Sandy, the manager, seeing an overflowing trash barrel in the restroom
remarked that the janitor had not cleaned yet. The researcher noted
the time - 2 p.m. - and recalled the students' complaints about the
residences being dirty.

Sometimes, the researcher interviewed informants in the Commons.
The cafeteria is a large dining room with round tables each
seating eight. From 4:30 to 6:30 p.m., when dinner is served, meals
cost $4.00, except for students who have meal cards. Food is served
cafeteria style =-- all one can eat with no food taken out. There is a
choice of three entrees with both fruit and vegetable salads, several

hot vegetables and various desserts, including ice cream available.



One evening the researcher sat with Gloria during the dinner
hours. Gloria, a junior, is one of the few upper level Blacks who

still lives in a dormitory and who eats meals in the Commons. She and

the researcher sat at the one end of the cafeteria where Black
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students usually gather. There were four tables occupied, two by
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males and two by females. Two White female students were seated at
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one table with the‘Black females and one Nhlte male sat with the Black

males. —All other Whites were at the other end of the cafeteria.

N et i,

Gloria explained this was the usual arrangement.

The male students went back several times for more food. After
finishing their meal, they continued to visit and soon began making
balls out of napkins and tossing them into each other's empty cups and
glasses. On one occasion a White student yelled across the room for
them to 'keep it down.'

Remember ing the complaints some students had made about the food,
the researcher commented to Gloria that the food was pretty good for

cafeteria food. Gloria responded:

Fortunately, this is one of the better meals. They
are horrible most of the time. Sometimes, when |
go home for the weekend, | bring back some of my
mother's good home cooking.

Athletic Facilities, Activities and Involvement

The Athletic Complex dominates the northwest campus with its
playing fields, baseball diamond, tennis courts, the stadium for
football and track, and the filedhouse, which includes a multipurpose

arena with a seating capacity of up to 5,000 spectators. The arena
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houses a 200-meter track, three basketball courts, three volleyball
courts, two tennis courts, four badminton courts, and complete indoor
track facilities. Other facilities in the complex include an Olympic
sized swimming pool with seating for 300 spectators; handball, squash,
and racquetball courts; weight-lifting, exercise and training rooms; a
gymnastics room; a human performance laboratory; and instructional
areas for programs such as dance and physical therapy. The Student
Health Center is also located in the fieldhouse.

Black students' use of the athletic facilities had until recently

Salandl SRR DU AP B AV E NS

been almost entirely limited to the few who participated in

B PN N

intercol legiate sports. When discussing the use of these facilities

with Vince, one of the resident managers, the researcher learned that
e, one ¢ e 2arned t

he was..able-to-involve many of the Black male_students in intramural

sports, especially basketball.

e et

They practically dominate the league in basketball
now. Black males that is. The females, no. |
haven't had much success with getting them
involved. There's usually a couple who show up as
spectators. That's because they have friends
playing on the teams. Other than that we don't see
them much in the fieldhouse. You know how Black
women are; they don't want to get too hot and
sweaty; they don't swim because they don't like to

get their hair wet. When | came here four years
ago none of the Blacks were playing in the
intramural leagues. |'m sure being Black myself

and living here in the residence hall where | get
to know many of the guys as freshmen has helped me
to get many of them involved. And, as a result of
them being in the fieldhouse for games and for
frequent practices, they have been using the pool
and other facilities more too.

Active participation in sports has typically been an important

part of many Black students' educational experiences. In view of
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their limited involvement in most campus activities at Pearson State,
the researcher expected to find a larger number of Black students,
especially Black males, involved in inter-collegiate sports.

Table 1 reveals that the largest number of minority athletes were
footaball players and no minority women were involved in any of the
sports since 1980. These figures did not change during the 1982-83

academic year.
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TABLE 1
INTERCOLLEGIATE SPORTS

1978-1979 1979-1980 1980-1981 lﬁl-lﬂ#

# MINORITY # MINRITY # MINORITY # MINRITY
MEN
Baseball 28 0 35 2 3 1 28 1
Golf 12 0 22 0 9 0 * 0
Temis 7 1 7 1 8 1 * 0
Track 19 2 3h 5 24 6 2 6
Basketbal | 14 1 13 1 14 2 12 4
Wrestling % 0 35 0 3 0 L) 1
Cross Country 8 0 n 0 8 o mn o
Football 103 12 12 13 104 3 14 36
Crew 18 1 18 1 18 1 % 0

235 17 287 23 20 34 29 48
WOMEN
Vol leyball 2 1 15 1 210 120
Basketball 18 0 26 0 n 0 14 0
Field Hockey 15 0 % 0 U] 0 * 0
Tennis 7 0 9 0 10 0 * 0
Softball 24 0 19 0 18 0 18 0
Crew 19 0 19 0 10 0 * 0
Track 0 0 23 1 18 0 18 0

105 1 125 2 102 0 62 0
Total 30 18 12 25 343 A 291 48

* Program reduction
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The recruitment of student athletes at Pearson is state-wide.
High school athletes are contacted each year by telephone, letter and
coaching visitations to the athletes' homes. The men's program is
governed by the National Collegiate Athletic Association. The women's
program, until 1983, was governed by the Association of
Intercollegiate Athletics for Women which did not allow coaching
visitations for women's programs. Instead, auditions were held at the
college at the students' expense. This has had the effect of reducing
the opportunity for low-income women, including many minorities, to
attend the auditions. The women's program was changed to match
National Collegiate Athletic Association regulations during the 1983-
84 academic year. Home visitations for the purpose of recruiting

women may increase the numbers of minority women in the future.

Athletic Grants-in-aid

Pearson State awards aid as a financial package. The Financial
Aid Office detemines the student-athletes needs, then awards such aid
as may be appropriate. The athletic grant-in-aid is then based upon
the remaining need. This enables the college to meet the educational
needs of students from a variety of economic backgrounds. Table two
reveals a drastic reduction in the number of White men and women
athletes in 1981-1982 as compared with the number in 1979-1980 due to
the cut in athletic grants-in-aid the previous year. The number of

Black athletes, however, increased during this time period.
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TABLE 2

GRANTS- IN-AID

BY SEX AND RACE
1978-1979 1979-1980 1980-1981 1981-1982%
#  AMOUNT # AMOUNT # AMOUNT # AMOUNT
Men 235 $115,649 287 $115,220 273 $142,284 14 $112,672
Women 105 13,670 124 27,670 112 44,808 29 30,440
Total W0 $129,319 i $142,890 385 $187,092 W3 $3,n2
Spanish 1§ 2,l66 2 $ -0 2 $ 600 0 $ -0-
Oriental 0 -0- 1 -0- 0 -0- 0 -0-
American Indian 0 -0- 0 Q- 0 -0- 0 -0-
Black 12 3,124 18 7,576 23 16,558 7 3,1n
white 327 123,729 390 135,314 360 169,934 116 119,942
Total #0  $129,319 b $142,890 385 $187,092 43 Sk, 112

*The 1981-82 figures reflect a $43,980 cut in athletic grant-in-aid from the previous year



Ken, a former football player at Pearson State, told the
researcher that he thought most of the Balck athletes at Pearson were

fast becoming disgusted with sports and the coaches at the college.

As he explained:

Most of the Blacks get cut from the teams. Both
football and basketball. It's like they don't want
too many on the team, even if they are the best
players. They don't want us to get all the
exposure and publicity. And, the ones that are
kept on the team are on the bench most of the time.
There were four Black guys on the basketball team
this year and | never saw more than one of them on
the floor at the same time. |f they put one Black
in, they always take the other one out. The same
thing happened in football. |It's like they keep
the Black guys competing against each other for
positions rather than playing together.

Ken came to pearson State as a freshman. He said he had played a
little footaball the first two years but was cut early in the season
of his junior year. He completed the last two years and graduated
this year, May, 1984, with a degree in Criminal Justice. Ken told the
researcher that he planned to return to Pearson for the summer to
attend the Police Academy.2

Two other athletes who discussed their experiences with the

researcher confirmed Ken's opinions about Blacks being cut from the

teams, however, they thought that often the Black athlete was off the
o —
team because he became academically ineligible to play. John, a
- “.\‘“\_\
basketball team member, revealed that although he remained eligible
e -

and on the team the entire_season, he did not get into a game once.

2 The Police Academy is a summer training program for Law
Enforcement Certification. It is an option Public Service
studentshave beyond the Bachelor's Degree.



117

Rodney, a baseball player, thought that he played more this season

than last, probably because he was the only Black on the team.

The Geographic Significance of Pearson State

Pearson State College is situated in a rural area near Riverview,
a small community founded in 1848. According to statistics from the
local township office, in the 1970-1980 decade, Riverview's population
grew 71 percent, from 3,544 to 6,080. Planners projected it would
reach 12,935 by the year 2000. Many lifelong residents of Riverview
Township were dairy farmers. Although some newcomers also farmed, the
ma jority worked in cities nearby. Retirees as well as people who
worked in the surrounding communities were attracted to the area
because it offered the conveniences of a city without its congestion.

According to an article published in 1982 in a local newspaper
discussing the expansion of the community, commercial growth began
booming in 1963 when Pearson State College was established in
Riverview. From the original four corners, a business district now
sprawled east, sprouting pizza parlors, hardware stores, condominium
developments, trailer parks, and bowling alleys. The article was also
reported that besides the commercial growth, Riverview was seeing a
housing boom. Two condominium developments had begun, and two more
were planned.

One hundred and seventy acres near the college were expected
eventually to provide 550 housing units. The development plan
included single and multi-family housing, rentals, ownerships and

business. In the meantime, growth brought problems. Major needs
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included municipal water, sewer extensions, larger school facilities,
police protection and ambulance service. (The township had only an
emergency unit which provided aid until an ambulance could arrive).
Also needed were road improvements, public transportation, and
industry to broaden the tax base.

Riverview retained much of its rural atmosphere and preserved
prime agricultural land by concentrating commercial, industrial,
institutional and residential development in one area of the county.
The biggest event of the year was the Fourth of July country-style
parade, tractor pull and fireworks.

Of importance to the study was the fact that Riverview offered
very limited resources for the Black students who attend Pearson State
College. There are many part-time job opportunities available for
White students but no Black students are employed in the community.
Many of the Black students work on the college campus. They have
clerical jobs in college departments such as the television studio
and the computer center, or as faculty assistants within student
activities, and the intramural program. Some work for the physical
plant, others are employed as building managers, food service
assistants, and residence hall aides. The majority of these job
opportunities come through the federally funded Work-Study Program as
part of the student's financial aid package.

Intensive recruitment programs by the college in the 1970's
brought Black students to this area where traditionally there had been
almost none. This was a new experience for the Black student as well

as for the White community.



The absence of Blacks in the area is one of the major complalnts
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of Black students attending this college, especially students who come
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access to transportation for weekend trips away from ‘campus feel as if
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they are trapped and isolated. Several students talked about their
M

feelings of isolation during the interviews.
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Typical statements made by students included: ''nothing to do,' and
"nowhere to go out here in the country."

On the subject of the location of the college, Dr. Wilson,
Associate Professor of Public Service made the following comments

during an interview with the researcher:

This is not the best place to be if you're Black.
I'm not necessarily pointing a finger or saying
it's anyone's fault. |It's the location, this
country, being twelve miles away from the city. |
doubt if you could find a dozen indigenous Black
folk within a five mile radius. There is no social
life whatever outside the campus itself. |If you
have ever noticed, most colleges usually have a
cluster of businesses around them; gift shops,
bookstores, and at least a pub, tavern, watering
hole, whatever you want to call them. Places where
people can go. Apartment complexes, gathering
places. All that's missing here; and, if you don't
have transportation you're in trouble. The bus
stops running at ten minutes after five.

The researcher asked several students if they attended a church in
the community or were involved in any religious activites on campus.
Several students said they had on a couple occasions attended the

worship services on campus offered by the Inter-denominational Campus
R R

Ministry Council. This they found unrewarding and quite different
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from the type of worship services to which they were accustomed. None
had ever attended at church in the local community. In response to
the survey question about religious preference, most of the students
had answered that they were either Baptists or Methodists. One
student said, "Well, |'m used to preaching in church, not just this
talking or what they call 'dialog', and most of all | miss the gospel
music.'" Another student said: '"Out here if you're not Christian
Reform, you get nothing in the way of religion."

During the evening that the researcher visited with Gloria at
dinner in the Commons Cafeteria, Gloria mentioned that she had
attended church in the city about twenty miles from campus. She
explained that one of the Black Baptist Chruches at one time offered
free bus service to and from the campus for students. As Gloria

recalled:

The problem was, the bus came to pick us up by 9:00
in the morning and did not return to campus until
after evening services, about 9:00 p.m. or later.
Most of the students stopped going because they did
not like to stay that much time in church. Many
times | work on Sunday night at the desk in the
lobby of the residence hall. If I'm not working |
always need to spend some time on Sundays studying.
Not enough students regularly took advantage of the
free bus service so it was discontinued.

Recalling that Gloria had mentioned earlier in the conversation

that she owned a car, the researcher asked why she did not drive

herself and friends to church in the city. Her response was:

College students don't have any money. It cost too
much to run that car. Gas is too much. Most of
the time that car is parked. | use it mainly to
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drive home and back to campus. That's why my
mother gave me the car, so | can come home more
often. She gets really up-tight if | don't come
home at least once a month.

Significance of the Time

This study of Black students in a predominantly White college

setting was conducted during a specific period of time from August,

1983 until May, 1984.) Understanding the time is important to

" understanding the individual's perception of his/her experience and

the circumstances surrounding it. Often, it is the intensity of the
time or the circumstances surrounding an event or events as perceived
by the experiencing person that gives meaning to the event itself. |In
the months during which the study was conducted, Pearson State College
was in a period of transition. During the previous year, the college
had experienced a complete reorganization of its academic structure
into a more traditional one, the third such major reorganization in
the college's short history.

Instead of four separate and autonomous colleges, Pearson State
College now has a unified four division model. According to Dr. Lowe,
the Executive Assistant to the College President, the college decided
to reorganize for several reasons. DOr. Lowe was quoted in the student
run campus newspaper as saying that one reason was the duplication of
classes. The administration and faculty did not see the sense of
having English, for instance, taught in three different colleges with
one college having a large number of students and another only a few.
The second reason given was that the college had been experiencing a

decline in student enrollment since the late 1970's (that coupled with
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state cuts in the college's appropriation amounting to three million
dollars in 1982 alone). The third reason given for reorganization was

that alternative education, on which the federation model was based,
is not as popular as it once was.

Federation was an idea born when the college began in 1963. The
idea was to have four colleges with 1500 students in each. Each
college would teach the same subjects but in different ways. The
federation, though, did not turn out that way.

Dr. Lowe made the following statement during an interview

regarding the reorganization:

Studens now are more interested in the professional
studies such as business, engineering, public
health and nursing. When the college first
started, 70 percent of our students were interested
in the liberal arts and 30 percent in professional
studies. Now the trend has reversed itself (Campus
News, October, 1983).

One argument voiced in the newspaper was that the college was
abandoning its original idea of being a unique liberal arts

institution. Lowe disagreed.

We felt for some time that the federation model
wasn't working. In the late 1960's and early 1970's
there was a demand for alternative education. We
noticed in the late 1970's that the demand
lessened. We were not attracting the students.
Yes, we are changing the college's academic
structure, but we are not abandoning the original
concept of a liberal arts education. All students
will still be required to take liberal arts classes
in the four division model, Arts and Humanities,
Business, Science and Mathematics and Social
Sciences.
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Today, Pearson State can be described as a comprehensive
coeducational institution providing a curriculum that integrates
liberal arts and professional studies. The college awards the
Bachelor of Arts, Science, Business Administration, Fine Arts,
Philosophy, Music, Music Education, Social Work, and several Applied
Science degrees. In addition, it awards the Masters of Business
Administration, Public Administration, Taxation, Social Work, Health
Sciences, and Education degrees. A faculty of 308 (full and part
time) gives an overall faculty student ratio of approximately 1-21.
The students have the opportunity to combine depth of study in a major
field with breadth of study in the liberal arts. As printed in the
college catalog from the college's mission statement:

The general educat{on program is designed to
develop critical thinking, self expression, and
tradition of humane values and the heritage,
problems and prospects of their own and other
cultures (College Catalog, 1980-81).

In the meantime, recent trends in higher education have caused
Pearson State to become more concerned about cost effectivness and
fiscal accountability. These trends include reduced revenues, high
rates of inflation, decreased levels of financial aid and decreased
funds for special programs. Thus, those special programs that have
always been most vulnerable, because of their lack of integration into
the institutional organization or their controversial status, were the

easiest to eliminate from the budget. One such program at Pearson

State was the Developmental Skills Institute (DS!).
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As a result of the most recent reorganization at Pearson State,
the DS| program was eliminated. From its inception in 1969, the
mission of the Developmental Skills Institute had been two-fold: (1)
to serve as a referral unit for non-traditional students who had
deficiencies in the basic skills areas of composition, reading, and
mathematics which made them temporarily inadmissible to one of the
degree-granting programs at the college, and (2) to serve as a testing
and referral unit for students already enrolled at the college who
were experiencing difficulty in one or more of their courses. DSl's
primary goals were to test students who had skills deficiencies and
offer services to remedy those deficiencies.

Through DSI, students who did not meet the admissions requirements
of Pearson State could still start their college education. By
testing for enrolliment in DSI, completing the prescribed curriculum
and earning 24 to 36 credits with a minimum GPA of 2.0, they could
transfer into a degree program. Many Black students entered the
college through this program. While it may not have been the intent,
several Black students viewed this part of the reorganization at
Pearson State as having a negative effect on them. As one student

interviewed for this study said:

Now when students don't meet the admissions
requirments for grades and test scores, they will
just be turned away. That's going to affect a lot
of Blacks. | know | never would have gone to
college here or anywhere else if it hadn't been for
this program.

Another student said:
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College was the last thing on my mind when | was a
senior In high school. |In fact, | was skipping
class one day, sitting in my counselor's office,
and she said the recruiters were there testing that
day. She suggested that instead of just sitting
there wasting time | should take the tests just to
see how they turn out.

| was shocked when | got the letter saying | had
been admitted to the DSI, and so was my mother.
She had been wanting me to go on to school and when
she saw the letter she said, 0.K., you're going
now.

Not all of the students spoke positively about the DSI. Several
students considered it a waste of their time and a way of prolonging
the time it takes to graduate. However, one Black female student did
say that may students made the mistake of thinking that the classes
would be easy; some ultimately failed because they thought there was
no need to study for or attend remedial classes.
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