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ABSTRACT

DOCTORAL PREPARATION PROGRAMS IN COLLEGE STUDENT
PERSONNEL IN SELECTED UNIVERSITIES IN THE UNITED STATES

By

Marybelle Chase Rockey

The Purposes. The purposes of this study were to inves-

tigate a selected number of doctoral preparation programs in
College Student Personnel and to develop a profile of College
Student Personnel program faculty.

The Procedure. Twenty doctoral College Student Per-

sonnel preparation programs were selected for the in-depth
study and included sixteen public universities in fourteen
states and four private universities in two states and the
District of Columbia. In investigating the twenty doctoral
preparation programs, the structured interview was utilized
to elicit information from the preparation program
coordinators. Most of the interview data was presented in
a descriptive manner.

All of the faculty (N=113) involved in the College
Student Personnel preparation programs at the twenty univer-
sities were included in the study. In developing a profile
of the faculty members, a survey questionnaire was employed

to gather data from the faculty. Ninety-two per cent of the
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Marybelle Chase Rockey
questionnaires were returned with a total usable response
rate of 89.4 per cent (N=101). The profile data were analyzed
by descriptive tables with selected responses tested by chi-

square methods.

Findings. The major findings based on the interviews
with the preparation program coordinators resulted in the
following conclusions: (1) Many of the College Student Per-
sonnel preparation programs have been established during the
last ten years. (2) The emphases in the preparation programs
have shifted over the years. (3) The main objective of the
programs was to offer preparation for persons who plan to
serve as College Student Personnel workers in universities,
colleges and community colleges. (4) The average number of
doctoral students enrolled in each of the programs during
1971-1972 was twenty-three and the average number of master's
students was forty-six. (5) The average number of full-time
faculty involved in the programs was 1.4 and the average num-
ber of part-time faculty was 3.2. (6) Formal and informal
methods of recruitment were used by eighty per cent of the
programs. (7) Most programs required an average of twenty
courses past the master's degree. (8) All programs required
a written examination near the end of the program, a disserta-

tion and an oral defense of the dissertation. (9) On the
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Marybelle Chase Rockey
average, nearly ninety per cent of the students enrolled in
the programs graduated. (10) A large percentage of doctoral
students in the programs had financial assistance. (11)
Evaluation procedures existed in all twenty programs. (12)
The components of a quality College Student Personnel prep-
aration program were identified by the coordinators as quality
faculty, quality students, sufficient elaboration of the
program, strong supporting departments, institutional re-
sources, a well conceived curriculum and opportunity for
practical work experiences. (13) The coordinators identi-
fied the leading doctoral preparation programs in College
Student Personnel in rank order as Michigan State University,
Indiana University, Florida State University, Columbia Teach-
ers College and the University of Minnesota. They based
their selections on quality of the faculty, quality of the
graduates and visible leadership in the field by the faculty
and graduates.
The findings based on the questionnaires completed by
the faculty members yielded the following conclusions: (1)
The preparation program faculty members are predominantly
male (eighty-four per cent) and average forty-one years of
age. (2) Over forty per cent of the faculty are College

Student Personnel administrators. (3) Less than one-quarter
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Marybelle Chase Rockey

of the preparation program faculty are full-time. (4)
Nearly ninety per cent of the faculty have doctoral degrees.
(5) Over ninety per cent of the faculty have had from one to
over fifteen years experience in the field. (6) On the aver-
age, each faculty member taught 1.6 courses per term. (7)
Nearly two-thirds of the faculty were active in College Stu-
dent Personnel professional organizations. (8) During the
last five years, the faculty attended 4.9 national meetings
on the average. (9) Nearly two-thirds of the faculty have
published books, monographs or journal articles. (10) The
Chi-Square Test for Independence indicated that there were
significant differences between full-time and part-time fac-
ulty. Full-time faculty tended to participate more and part-
time faculty tended to participate less than was expected in
professional College Student Personnel organizations. Full-
time faculty tended to publish more and part-time faculty
tended to publish less than was expected. Part-time faculty
tended to spend more time in administration and more time in

other activities than was expected.
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CHAPTER 1

INTRODUCTION

The professional preparation of College Student
Personnel workers is a major concern to leaders in the
field. Historically, this issue has been controversial.
One controversy has been between those who recommend pro-
fessional preparation for personnel workers and those who
do not. Another disagreement has been about program emphases.

Many institutions prefer and require professional
preparation for College Student Personnel workers. Others
look askance at such preparation and do not recognize it as
relevant or meaningful. (Kauffman, 1964)

Numerous student personnel workers have entered the
field from a variety of backgrounds and do not advocate
special training. By custom many student personnel admin-
istrators have been recruited from the ranks of teaching
faculty.

A number of College Student Personnel practitioners
currently employed in the field have had no formal prepara-

tion. In a study conducted by Upcraft (1971), less than half



:his sacple
sators inun
mlessionall

fowever.
iy colleze

Sttiong te

fetlally eq

Iz, e

e -
Tfang
.
e L
* .
d
. \::-\tl
:
.
..1-
&
k\\.ge S
.



of his sample of chief College Student Personnel adminis-
trators in universities of over 10,000 students had been
professionally trained.

However, ". . . there appears to be a growing conviction
that college and university administrators have unique
functions to perform and that they perform them best when
specially equipped with distinctive academic capabilities."
(Bolman, 1964, p. 276) Among those who recommend
professional training in College Student Personnel, there
are varying opinions about appropriate preparation emphases.
Differences of opinion exist on theoretical grounds, as well
as philosophical bases. Some College Student Personnel
preparation programs emphasize counseling, while others
stress administration, student development, educational
philosophy, research or behavioral sciences.

Another concern ripe for investigation concerns the
staffing of College Student Personnel preparation programs
and the content of preparation for those who staff the
programs. Almost nothing has been written about this
topic. Exactly what are the qualifications of those
currently teaching in the preparation programs? Have the
College Student Personnel preparation program faculty had
training and experience in the field of College Student

Personnel?
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A review of recent literature reveals that little
research is being conducted about College Student Pefsonnel
preparation programs or about their faculty.

The study by Rhatigan and Hoyt (1970) was concerned
with the perceptions of doctoral preparation program
directors in assessing the work of student personnel
administrators in large institutions.

Montgomery (1971) evaluated the Master's degree program
in College Student Personnel at Indiana University.

Tracy (1971) investigated Master's programs in
College Student Personnel. He surveyed fifty-six programs
and was concerned about factors associated with entrance
requirements, number of graduates, factors relating to
financial support and factors relating to the placement of
graduates.

The research cited provides scant insight into the
doctoral College Student Personnel preparation programs.
This investigation, then, was an attempt to examine a
number of doctoral preparation programs in College Student

Personnel, their nature, and their faculty.

Statement of the Study

Two major concerns are examined in this study. The

first issue is to investigate a selected number of doctoral
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4

preparation programs in College Student Personnel. Various
facets of the programs are studied including emphases,
objectives, admissions requirements, curriculum, quality
program components, leading programs and predicted changes.
The second issue is to develop a profile of College
Student Personnel preparation program faculty. The
characteristics of the faculty examined are professional
experience, educational background, age, sex, title or
rank, percentage of time spent in College Student Personnel
activities, numbers and emphasis of courses taught, partici-
pation in professional organization activities and publica-
tions. Faculty perceptions of program emphasis, recommended
changes for the program and an opinion of the leading
doctoral College Student Personnel preparation programs

are ascertained.

Purposes of the Study

The purposes of the study are to:

1. 1identify the colleges and universities
offering a doctorate in College Student Personnel;

2. conduct an intensive analysis of a selected
number of College Student Personnel preparation programs
at the doctoral level;

3. compare selected aspects of program
requirements among universities;
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5

4. categorize the philosophical and curricular
emphases of programs included in the study;

5. determine the characteristics of a quality
program in College Student Personnel preparation as
perceived by those who conduct such programs;

6. ascertain the professional education and
experience of the preparation program faculty; and

7. make recommendations for the improvement of
College Student Personnel preparation programs as an outcome
of purposes #2, 3, 4, 5, and 6.
Other specific questions considered in the study

include the following:

1. Are the emphases in College Student Personnel
preparation programs easily identified?

2. Are there standardized criteria for admission
to College Student Personnel preparation programs?

3. 1Is the curriculum primarily multi-disciplinary
in College Student Personnel preparation programs?

4. How, when and by whom are College Student
Personnel preparation programs evaluated?

5. What changes in the College Student
Personnel preparation programs are predicted for the future?

6. Which are the leading College Student
Personnel preparation programs at the present time and why?
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6

Significance of the Study

The significance of this study is fivefold. First,
educators who are preparing College Student Personnel
workers have particular need for information about prepara-
tion programs at other universities. Miller (1967)
recommends that faculties of various preparation programs
"share their thinking and approaches to the education of
future generations of student personnel workers.'" (p. 176)

Second, the information gathered in this study should
be helpful in evaluating and improving existing programs.

If the characteristics of a quality preparation program can
be determined, they should be of value to the entire field
of College Student Personnel.

Third, in identifying and categorizing program types,
prospective students may be assisted in determining an
appropriate program in which to seek admission. Practitioners
and educators in the field should also benefit by the
clarification of program emphases.

Fourth, the data collected in this study might be used
by the professional organizations for establishing standards

for College Student Personnel preparation programs.
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Fifth, a profile of College Student Personnel
preparation program faculty should be useful to the field
of College Student Personnel in determining qualifications

for preparation program faculty.

Definition of Terms

The following terms are defined for use in this study:

College Student Personnel--the college or
university program particularly concerned with enhancing
the student's learning experiences beyond the confines
of the classroom.

College Student Personnel Workers--an educator
employed in the field of College Student Personnel. He
may serve as an administrator, a counselor, a consultant
or as a faculty member.

College Student Personnel Preparation Program--a
graduate program of preparation or training designed to
prepare persons for professional positions in College
Student Personnel.

Coordinator--for the purposes of this study, the
chairman or director of the College Student Personnel
preparation program.

College Student Personnel Preparation Program
Faculty Member--a college or university faculty member
who prepares graduate students for the field of College
Student Personnel.

Organization of the Study

Literature related to the study is reviewed in
Chapter I1. The instruments and methodology used are

outlined in Chapter III. Chapter IV consists of the
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8

analysis of the interviews with the College Student
Personnel preparation program coordinators. The profile

of the College Student Personnel preparation program faculty
is presented in Chapter V. Contained in Chapter VI are the
summary, findings and conclusions, discussion, and

implications for further research.
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CHAPTER II

REVIEW OF THE LITERATURE

One of the basic issues in the field of College
Student Personnel is whether or not College Student
Personnel workers need specialized preparation. Other
issues focus on the criticisms of the College Student
Personnel preparation programs, student personnel roles
and program emphases, recommended preparation program
curricula and preparation of the faculty teaching in the
programs. The literature pertinent to these issues is
reviewed in this chapter.

Specialized Preparation

Several authors and researchers have discussed the
value of specialized preparation in College Student
Personnel while others have discussed the irrelevance of
College Student Personnel preparation.

Nearly fifteen years ago, Williamson (1958) urged
that College Student Personnel workers needed special
competencies and preparation. He recommended that
personnel people be ''liberally educated as well as

technically competent.'" (p. 3)
9
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The necessity for persons in College Student Personnel
work to have special knowledge, skills and leadership
qualities has been underscored by Fitzgerald, Johnson, and
Norris (1970). They felt there was general agreement among
the writers in the field that the need for professionally
trained student personnel workers would increase.

Matson (1966) was not only supportive of professional
preparation for College Student Personnel workers, but she
argued that specially designed graduate programs were
necessary for preparing junior college administrators.

In spite of the recommendations for professional
preparation, the appointments of academicians to dean of
student positions have been repeatedly reported. (Grant,
1968; Schultz, 1968; Crane, 1965; Hulet, 1966; and Kauffman,
1964) Schultz questioned whether it was even realistic to
expect a change in the long established practice of
selecting deans from academic ranks.

In hié study on the role expectations of chief
student personnel administrators, Upcraft (1967) questioned
student personnel administrators about desirable prepara-
tion for those working in the field. His sample consisted
of eighty-three chief student personnel administrators in

institutions enrolling more than 10,000 students. Less
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than sixteen per cent of the chief student personnel
administrators recommended training primarily in student
personnel administration. Thirteen per cent felt that
student personnel administrators should not have formal
training in student personnel administration and seventy-
one per cent thought that student personnel administrators
may or may not be trained in student personnel administration.
No clear consensus concerning the preparation of College
Student Personnel administrators was reported by the student
personnel administrators included in Upcraft's study.
According to Rhatigan and Hoyt (1970), considerable
interest has been expressed in the academic preparation
of student personnel administrators. Their investigation
was concerned with the accuracy with which faculty trainers
in the preparation programs perceived the work of student
personnel administrators. The sample consisted of forty-
five senior college and forty-eight junior college chief
student personnel administrators and twenty-four chief
faculty trainers in doctoral preparation programs. Both
practitioners and faculty judged academic training to be
helpful in performing most administrative functions.
Practitioners and faculty agreed that the value of academic

training was doubtful in preparing budgets, performing
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administrative details, conducting informational functions
and in performing committee work. Academic preparation was
thought to be essential in teaching, research and counseling
functions. The faculty trainers gave academic training a
stronger relevancy rating than the student personnel
administrators did.

Rhatigan and Hoyt suggested three implications of the
findings of their study. First, that the '"doctoral degree
will not produce the 'compleat' administrator." (p. 162)
Secondly, that increased attention must be given to practice
and internship opportunities because of the perceived
relevance of on-the-job training. Thirdly, the researchers
predicted that many top administrators will probably
continue to be employed on the basis of their experience
and personal characteristics even though they have had
little or no relevant academic background. They concluded
that practitioners and faculty trainers believed that
academic preparation was relevant to the performance of
most administrative functions. However, administrators
rated on-the-job training more helpful than academic
training while faculty members tended to rate academic

training more helpful than on-the-job training.
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Foy (1969) surveyed 1320 members of the National
Association of Student Personnel Administrators to determine
the career patterns of student personnel administrators.
One of his questions dealt with the desirability of
specialized preparation for student personnel administrators.
Over eighty per cent of the respondents felt that formal
training of new student personnel administrators was of
great importance. Foy concluded that the attitudes of
practicing student personnel administrators had changed
from those reported previously by other researchers and
that an increase in value had been placed upon formal
training in student personnel administration.

Discussion of Literature Relevant to Specialized Preparation

The literature dealing with specialized preparation
for College Student Personnel administrators appeared to
be of two varieties. One variety might be classified
as "opinions of the authorities." The other might be called
"research findings on the impressions of student personnel

" The leading educators in the field have

practitioners.
pointed to the importance of specialized preparation for
College Student Personnel workers, while practitioners

surveyed by several researchers have responded negatively,
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in most cases, to specialized preparation. Upcraft found
that less than sixteen per cent of the chief student
personnel administrators in his study recommended formal
training. The practitioners in the Rhatigan and Hoyt
study rated on-the-job training as more helpful than
academic training. Rhatigan and Hoyt predicted that
untrained administrators would continue to be appointed to
top positions on the basis of their experience and personal
characteristics.

The opinions of the practitioners may be directly
related to their own professional preparation. Less than
half of the practitioners in Upcraft's study had been
professionally trained. Of the Rhatigan and Hoyt sample,
less than half had doctoral degrees in student personnel
work or related fields.

Foy found a more acceptant attitude toward professional
preparation of student personnel workers, even though less
than half of the practitioners in his study had received
their highest academic degree in counseling, guidance or
College Student Personnel.

While educators continue to encourage professional
preparation for College Student Personnel workers, the

practitioners in the field have not supported specialized
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training as enthusiastically, perhaps because of their own
lack of professional preparation.
Criticisms

Several authors have written critically about the
preparation programs in College Student Personnel. Barry
and Wolf (1963) labeled personnel training a '"hodgepodge"
of various orientations with the primary focus dependent
upon the personal predilection of the trainer. They pointed
out that the field had not examined the competencies
required in various student personnel positions or determined
whether or not a common core of training was needed by all
student personnel workers. Barry and Wolf criticized the
personnel course work and asserted that it consisted of a
mixture of courses from various disciplines. The courses
were felt to be useful, but probably not meaningful to
students if they could not synthesize and apply the
materials in practice. The authors thought that the
trainees were probably unable to do so because the whole
field suffered from lack of synthesis.

Hester (1971) pointed out that there was a void regard-
ing systematic evaluation of the effectiveness of programs
of preparation for student personnel administrators.

However, several doctoral dissertations have dealt with
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preparation program evaluation, including those by Wright
(1958), Keller (1962) and Montgomery (1971).

Wright sought to identify the status of doctoral
training programs for counselors and other personnel
workers in colleges and universities holding membership
in the North Central Association. His sample included
one-hundred graduates of sixteen institutions and the
chief preparation program trainer in each of the institu-
tions. His findings indicated that nearly all of the basic
.training experiences were highly rated by the graduates of
the programs.

Keller investigated the doctoral preparation program
at Indiana University. The purpose of his study was to
evaluate the student personnel training program through a
survey of the opinions of its trainees. The alumni and
trainees perceived their course work in College Student
Personnel to be helpful in preparing them for student
personnel work. The interest shown by the staff members
in the trainees was found to be the major strength of the
program. The most negative aspect of the program was
reported to be the limited opportunity for supervised

internships.
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Montgomery was concerned about the types of training
that would best prepare personnel workers for the roles
and functions demanded by higher education. She sought
to evaluate the contributions of the course work and the
practical work experiences (practicum, internships, etc.)
in the Master's College Student Personnel preparation
program at Indiana University. Two-hundred eighty alumni
of the program who had graduated between 1959 and 1969
participated in the study. 1In the opinion of the graduates,
the practical experience preparation surpassed the academic
preparation in the program. In summary the researcher
recommended that courses in psychology, counseling, the
sociology of the university, group dynamics and human
relations skills and practicum experiences in several
student personnel service areas be emphasized in the future.

The evaluation and improvement of existing programs
was suggested by Tracy (1971). He thought that "inquiry
should be designed to define and assess the appropriateness
of each of the existing programs.'" (p. 110) These same
kinds of recommendations were offered nine years before by
Super (1962). He advocated that 'we need to help graduate

students decide early in their preparation, whether they
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are going to be counselors or administrators, and then
differentiate the training programs.'" (p. 236)

Other writers have commented about the research,
literature and approaches to College Student Personnel
preparation. In analyzing doctoral research in College
Student Personnel work, Gladstein (1968) reported that many
writers have concluded that student personnel research was
of questionable quality and was limited in both scope and
quantity. Stripling and Lister (1963) summarized the
research in the field of College Student Personnel as
questionnaire surveys and position papers.

Penney (1969) observed that there was a scarcity of
basic literature in the field of College Student Personnel.
In his opinion, the field had produced few fundamental
textbooks and most of the writings were problem-centered
and of short-term value. 1In assessing the quality of the
basic literature, he asserted that a large quantity of the
materials had been taken '"wholesale' from psychology. A
second category of materials was classified as writings
about administrative, organizational and coordinating
matters which Penney labeled as housekeeping activities. He
questioned how the publications could appear so irrelevant

and prosaic in a decade of monumental change. The third
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category of materials was termed elaborations of the
personnel point of view.

In another article also published in 1969, Penney was
critical of the emphases in preparation programs in College
Student Personnel. From his observations, he pointed out
three approaches to the education of student personnel
workers--guidance based, human relations, and counseling.
The guidance based approach appeared to Penney as the most
common and provided a generalist orientation. The curricu-
lum was an extension of a preparation program for secondary
school guidance personnel with additional courses for the
College Student Personnel worker in philosophy of higher
education, organization and administration of higher educa-
tion and studies in College Student Personnel work.

The second approach, a human relations program, was
described as basically group oriented and one in which
motivational psychology, group work and interpersonal
relations skill training were emphasized. He noted that
these programs usually exposed students to varied group
experiences, so that they could become group ''trainers"
in their occupational settings.

Penney labeled the third orientation a counseling

approach which resulted from the philosophy that counseling
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was the most common and important aspect of all student
personnel jobs.

Penney declared that a common core of basic information
needed by student personnel workers in the performance of
their jobs did not exist. He was of the opinion that the
education offered to student personnel workers did not
prepare them for entry into the field. Furthermore, Penney
maintained that there was little evidence to indicate that
student personnel educators were concerned about professional
education. He observed that discussion about professional
education was limited in the relevant journals, that few
dissertations had been written about the subject and that
it was rarely found on convention programs.

Penney was also disapproving of the COSPA document
which suggested guidelines for the preparation of student
personnel workers. He commented that the recommendations
appeared to represent an elucidation of the current thinking
and that the proposal had not established new directions.

He concluded that there was practically nothing in the
current literature suggesting ''significant innovations or
creative adaptations in either the functioning or the prepara-

tion of student personnel workers. . ." (p. 63)



Dewey (197

cage "if thev
. 63) Prepar
¢zilarity of a
weeificity of
TEparation pro
Ciazinative -
fomended ty,

re:anstructed

s:mctures an
S::dent Per Sc

Dewey co

Teps

I‘ation

a‘v‘e r

32e Perg.



21

Dewey (1972) argued that preparation programs must
change "if they are to help avoid extinguishing the field."
(p. 63) Preparation programs were described as having a
similarity of approach and focusing too much on the
specificity of student services. 1In addition the professional
preparation programs have been limited in design, repetitive,
unimaginative and reluctant to question themselves. She
recommended that professional preparation programs be
reconstructed to offer preparation previously lacking in
substantive areas. It was urged that preparation programs
become more flexible and that they create new degree
structures and new approaches to the study of College
Student Personnel.

Dewey concluded by pronouncing that if the professional
preparation programs ''choose McLuhan's description of the
average person's approach to the future--that is, happily
driving forward looking into the rearview mirror, it will
be all over in the year 2000." (p. 64)

Also recommending that the College Student Personnel
preparation programs be revised were Wallenfeldt and
Bigelow (1971). They reported that in the opinion of
many educators, College Student Personnel preparation

programs were ''characterized by a dearth of subject matter,
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sparse literature and a lack of scholarly qualities
generally required of graduate education.'" (p. 184) They
suggested that the College Student Personnel profession
should focus upon the preparation programs and that
national recommendations on program ingredients be drafted.
However, they felt that recommendations were only a beginning
and that considerably more was needed in the form of quality
control. They strongly urged the profession to police
itself in the area of graduate instruction and to form a
national committee on standards and accreditation.

Fitzgerald, Johnson, and Norris (1970) also urged that
professional preparation and accreditation must continue
to be dealt with as pertinent issues.

Discussion of Literature Relevant to Criticisms

Criticisms have been levied about various aspects of
the College Student Personnel preparation programs. Some
of the comments may be valid, but others have not been
substantiated by the authors. Several researchers commented
that evaluations of preparation programs had not been
accomplished. On the contrary, several programs have been
thoroughly evaluated. However, the studies have been
regional in character; the investigations do not appear
to be systematic; and comparisons among various preparation

programs have not been conducted.
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Several writers have been critical about the literature
and program emphases in the field of College Student
Personnel. Also reported was a lack of concern on the part
of College Student Personnel educators about professional
preparation. The writers may be accurate in their perceptions
about the scarcity of basic and profound literature in the
field and about the poorly defined program emphases.
Evidence does exist, however, to indicate that student
personnel educators have expressed considerable interest
in the professional preparation of College Student Personnel
workers. (Nygreen, 1968; Greenleaf, 1968; O'Banion, 1969;
Rhatigan and Hoyt, 1970; and others)

Numerous acceptable and meaningful recommendations
can be teased out of the criticisms of the College Student
Personnel preparation programs. Research in the field can
be improved in quantity and in quality. Program emphases
could be differentiated, so that students might choose the
appropriate programs for their interests. Programs could
become more innovative, imaginative and able to question
themselves. The College Student Personnel professional
organizations have formed national committees on standards
and accreditation and they could become more involved in

some form of quality control.
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Roles and Program Emphases

Educators recommending professional preparation in
College Student Personnel have discussed diverse roles and
program emphases. Many authorities in the field have
predicted that student personnel workers of the future
must be educators. (Cross, 1972; Johnson, 1970; Kauffman,
1964; Miller, 1967; Trueblood, 1966; and Williamson, 1958)
Cross urged that student personnel administrators must
become educators, rather than administrators. She would
have '"'student personnel administrators become educational
specialists in the sphere of excellence in working with
people.”" (p. 57)

Miller explained that the future role of the student
personnel worker would be as '"an educator first and a
technical-specialist or a service-oriented specialist
second." (p. 173) According to Johnson, the student
personnel worker will combine the roles of educator,
provider of services and student development specialist.
Johnson anticipated that the ''greatest demands in the years
ahead will be for those who are qualified professionally
to help students--individually and in peer groups--to
understand themselves and their educational environments."

(p. 11) He also pointed out that personnel workers "will
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be expected to serve as consultants to the faculty and
administration in interpreting students' behavioral and
developmental needs, which can be met through more
meaningful educational programs.'" (p. 11)

Kauffman (1964) elaborated the student personnel
administrator's role as assisting in the creation of
"conditions and opportunities for reinforcing the intellectual,
cultural and artistic purposes of the institution.'" (p. 292)
The unique contribution made by the student personnel
administrator to his university was linked with the
student personnel administrator's awareness of and involve-
ment with the total student community.

Greenleaf (1968) professed that student personnel
generalists should have a knowledge of the characteristics
of the young adult, as well as knowledge of legal procedures
and a broad knowledge of world affairs. She recommended
that student personnel workers have the ability to use
counseling and interview skills and also the skills to
Provide in gervice training for staff responsible for
operations and management.

According to Mueller (1967) the student personnel
worker must have an intellectual grasp of the facts of

Public ang private education, a personalized internalized
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hierarchy of values and priorities and a maturity in the
management of feeling. She recommended that the student
personnel worker be able to look for current developments
and future trends and be able to tolerate the annoying
uncertainties of an arduous professional life.

Grant (1968) urged student personnel workers to become
student development specialists. He described the student
personnel worker as a behavioral artist, as one knowledge-
able in the arts, as a student of the behavioral sciences
and as a researcher.

A variety of emphases, including counseling, behavioral
sciences, administration, educational theory and practical
experience have been stressed in the preparation programs.

A counseling or a counseling psychology emphasis in
College Student Personnel preparation programs has been
debated by a number of authorities. Dressel (1957) recommended
that counseling psychology be the basic discipline for
student personnel administrators. Shoeben (1967) made the
observation ''that the relevance of psychology to the attain-
ment of personnel goals lies in the general light it throws
on human development and the human condition, not in its

professional character." (p. 243)



o

* 3
~ J

wrac

- v v —— pay
@ ”
-4 b s
o s %
=) i w
ws e "

s
o

-
BQ A,
.‘SV“

$— Y
P (%]
7] v
LX3
) <
6. hind

‘L

~e dl



27

Based on a 1965-66 study of Deans of Women in Texas,
Dunn (1967) suggested that preparation programs for women
deans needed an emphasis in counseling, including counseling
techniques, individual and group counseling, counseling
practica and courses in mental health, psychology of
adolescence and human growth and development.

In total disagreement was Penney (1969) who contended
that counseling was an insufficient base for College Student
Personnel administrators.

Lloyd-Jones (1968) argued that student affairs staff
members would not become qualified by concentrating
exclusively on personality theory, psychological testing
and clinical counseling. She foresaw College Student
Personnel staff members working '"with others using the
resources and techniques of discussion, symposia, exposi-
tion, colloquia, dialogue, clarifying questions, literature,
art, history, religion, philosophy, social fellowship, and
sustained search." (p. 28) Lloyd-Jones felt that student
personnel workers must be qualified to help students learn
to assess their environments and environmental changes in
the direction of carefully determined values. Therefore,
in her opinion, the student personnel worker cannot take

refuge in narrow specializations.
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Parker (1966) thought that the education appropriate

for counselors was an important part of the preparation for
student personnel workers. However, other skills beside
counseling skills were recommended for student personnel
workers, including'administrative decision making, consensus
taking, record keeping, budget making and speciality skills.

Emphasis in the behavioral sciences has been encouraged
by a number of authors. McConnell (1970) proposed that all
student personnel workers, regardless of their particular
interests, must have a broad and extensive background in
the behavioral sciences.

Trueblood (1966) recommended that on the doctoral
level, the emphasis be '"on deepening the understanding of
the behavioral sciences, the context of higher education
and on the philosophy and skill of counseling, research
skills, and philosophy of inquiry." (p. 83)

Chickering (1967) urged college deans, counselors
and teachers to study psychology, social psychology and
sociology of the young adult.

The contributions of sociology to College Student
Personnel work were enumerated by Stroup (1967) as both
direct and indirect. An understanding of man and his

world, the distribution and organization of people and of
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social institutions were listed as sociological concepts
relevant to College Student Personnel.

The basic principles for student personnel administra-
tors, according to Crane (1965) were found in philosophy,
psychology, sociology and the humanities, as well as in
management, administration (public and educational) and
other more specialized areas.

In a speech to College Student Personnel professionals
and graduate students in College Student Personnel, Useem
(1964) observed that increasing attention had been paid to
theoretical principles in the student personnel field. From
her viewpoint she reasoned that skilled performances should
flow from theory. She thought that the professionalization
of student personnel work depended upon student personnel
workers becoming authorities on handling growing numbers of
students in large bureaucratized institutions.

Several authors have discussed the value of internships
as a part of College Student Personnel preparation. Accord-
ing to Pierson (1967), the major emphasis in programs of
preparation should be upon supervised practice and super-
vised work experience. He was of the opinion that few
universities were equipped to provide professional training

in College Student Personnel work.
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Two recent studies have been conducted to determine
the effectiveness and the status of the internship in
College Student Personnel preparation programs. Houtz
(1967) surveyed the 1961, 1962, and 1963 doctoral and
master's graduates of twelve preparation programs to elicit
information about their internship experiences. She also
questioned twelve professionally active student personnel

workers with respect to the internship experiences they

would recommend. She reported that the student personnel
professionals advised internships in one or two specialized
areas for College Student Personnel students. However, she
found discrepancies between the activities recommended and
those offered by the institutions. On the basis of her
research, Houtz developed a proposed internship plan which
provided an opportunity for the individual to apply theory
to practice.

Wallenfeldt and Bigelow (1970) sought to gain informa-
tion concerning the status of student personnel internships.
Forty-two institutions responded to their questionnaire
which sought data about the philosophy, structure, mechanics
and evaluation of internships. The researchers reported
that a standard definition of the term, internship, was

non-existent and stated, '"What one institution considers an
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internship another regards as a practicum." (p. 181)
Wallenfeldt and Bigelow concluded that student personnel
internship programs seemed to be characterized by lack of
consensus regarding what these experiences should accomplish
for the student personnel worker. They felt that the intern-
ship was perhaps the most valuable portion of graduate El
education in student personnel and that the profession must

move toward standard definitions and common understandings

N

in this area.

Nygreen (1968) differed with many writers and argued
that there was basic agreement and common understanding
about the training programs in spite of the differences of
opinion about some aspects of the programs.

Discussion of Literature Relevant to Roles and Program

Emphases

Nearly all of the literature dealing with future roles

for College Student Personnel workers and recommended prepara-
tion program emphases represent opinions of leading educators
in the field. Most of the educators anticipate that the
College Student Personnel worker of the future will be an
educator first, but he will also be a provider of services,

a student development specialist and a researcher.
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While several authorities have suggested a counseling
emphasis for student personnel workers, most of those
writing today agree that counseling is an insufficient
base for College Student Personnel preparation. Widely
recommended emphases at the present time for inclusion in
preparation programs are the behavioral sciences, higher
education foundations, administration and management
principles, counseling techniques, research skills and
practical experiences.

Three research studies related to preparation program
emphases. Two investigated the College Student Personnel
internship and one recommended a program emphasis for a
select population (Deans of Women) in one state. One of
the studies exploring the internship recommended a proposed
internship plan which provided an opportunity for students
to apply theory to practice. In essence, the other study
underscored the importance of the practical work experience,
but it also reported the lack of consensus in terms of the
definitions and understandings in this area.

Recommended Subject Matter Areas and Curricula

Recommended subject matter areas and curricula for
the preparation programs have been suggested by Cosby

(1965), Trueblood (1966), Miller (1967), and O'Banion (1969).
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Most of the student personnel professional organizations
have also been actively involved in professional preparation
and accreditation matters.

Cosby suggested that the ''student personnel curriculum
be developed within the context of the study of higher
education.”" (p. 17) She explained that the student
personnel worker must understand and be able to cope with
the '"'changing role concepts and the relationships of students,
faculty, administration and of those forces which were
causal to change. . ." (p. 17)

Cosby thought that student personnel trainees should
also study the sociology of undergraduate life and group
processes. She felt that supervised work experience should
be a part of the preparation programs, but she raised
questions about the balance of the academic program and
Practice in the student's experience. She warned against
Students beginning study and internships simultaneously.

In her Opinion, preparation programs in order to be
viable "must produce persons knowledgeable in both social
Process and social issues." (p. 18)

In outlining a preparation program for College

S
tudent Personnel workers, Trueblood (1966) included the

f
ollowing areas in an ideal program:
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One major core in psychology

A second major core in the study of culture
change and societal forces

Study aimed toward a comprehensive under-
standing of the context, philosophy,
finance, planning and curriculum of
higher education

"Skill" courses in counseling and measurement

Supervised experience in work with individual
students and groups of students in a higher
education setting

An understanding of research goals, methods
and skills

A thorough understanding of the ethical
responsibilities and legal relationships
in College Student Personnel work

Miller (1967) proposed ten fundamental subject matter

areas of knowledge and practice needed by the student in

College Student Personnel preparation.

1.

"To be introduced to the field in such a
way as to obtain a meaningful orientation
to, and overview of, student personnel work.

To obtain a clear understanding of the
context and foundations of higher education
in America and elsewhere.

To bridge the gaps between the academic
disciplines, especially the behavioral
sciences and practical application to
work with students.

To learn the psychological and sociological
bases of behavior and general characteristics
of the college age student.

EEE i




35

5. To develop the human helping relationship
concepts and attitudes essential to
individuals in a "helping'" profession.

6. To obtain a comprehensive grasp of research
and evaluation--their value and function
for College Student Personnel.

7. To understand the basic principles and
practices necessary to implement and
coordinate student personnel programs.

8. To become skillful in methods and approaches
used by counselors and educators in working
with students in formal and informal, group
and individual, situations.

9. To assimilate and integrate the theoretical
with the practical by way of supervised
practicum field work experiences.

10. To have ample opportunity to obtain a
grasp of certain of the specialized sub-
stantive areas of student personnel work."
(pp. 174-175)

On the basis of her research findings in defining the
future role of the highest ranking woman student personnel
administrator, Haller (1967) suggested a training program
which would prepare her for the role. The recommended
Program jincluded a study of the individual, the group,
the Campys, the institution and the community. Techniques
for Working with the individual, the group, the community
and co]-leagues were felt to be essential, as well as

admi . .
dlnll"istl':at::l.ve, communications and research skills. Also

su .
88ested were courses in sociology, cultural anthropology,
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social psychology, education, economics, business, political
science and philosophy. The program would include intern-
ships in student personnel services.

A model College Student Personnel preparation program
in O'Banion's opinion would consist of a core of experiences
in psychology, counseling principles and techniques,
practicum in student personnel work, an overview of student
personnel work in higher education, the study of the
college student, sociology and anthropology and higher
education.

Training in group work, sensitivity perception and group
dynamics have been recommended by Schreck and Shaffer (1968)
because of the changing nature of campus organizations.

Other programs of studies in College Student Personnel
Preparation have been suggested by the COSPA Professional
Development Committee, the APGA Interdivisional Committee,
and the ACPA Commission XII. According to Robinson's
(1966) analysis of the COSPA, APGA, and ACPA documents,
the College Student Personnel worker must have a grounding
in the behavioral sciences with emphasis on psychology and
Soeiology. Other basic understandings recommended for the
COllege Student Personnel worker included higher education

l:'rmciples, philosophy and administration; human development,




e college
wrk, pract
tecessary,

:ethadologj.

i Bighey

e Interg
ug G\iiﬁar
Wetenc:

2 Tegom

Sljpl

‘"‘ngat

B th, )



37
the college student and college culture. Formal course
work, practica and internship experience were deemed
necessary, as well as counseling, testing and research
methodology.

Approved in 1968 were the '"Guidelines for Graduate
Programs in the Preparation of Student Personnel Workers
in Higher Education,'" prepared cooperatively by COSPA and
the Interdivisional Committee of the American Personnel
and Guidance Association. A program of studies including
competencies and understandings in the following areas
was recommended:

1. Student personnel work in higher education
2., Higher education as a social institution
3. Human growth and development

4. Social and cultural foundations

5. Methods, techniques and concepts used
by student personnel workers

6. Research and evaluation
7. Preparation in specialized fields
Supervised experiences were also suggested for the
integration and application of knowledge and skills gained

i .
0 the Program of studies.
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Discussion of Literature Relevant to Recommended Curricula

The literature relevant to recommended curricula for
College Student Personnel preparation programs was of two
kinds. One type represented research and opinions of
individuals and the other represented professional organiza-
tion undertakings. Haller and O'Banion based their ideal
programs on research findings while the publications by
Trueblood, Miller, Cosby, Schreck and Shaffer reflected
their philosophical orientations. Possibly more credence
should be given to the model programs suggested by the
professional associations, since their guidelines represent
the thinking of many experts in the field of College
Student Personnel.

All of the recommendations for College Student Personnel
curricula reviewed by this writer appeared to be in sub-
stantial agreement. A basic core of preparation would
include the behavioral sciences, higher education,
adminj-Stl:'ati.on, counseling, working with individuals and
groups, research, specialized preparation and practical
work €Xperiences.

%LPreparation and Experience

Few authors have discussed the recommended content of

the . . .
Professional education or experience of those who
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prepare College Student Personnel workers. During the 1967
APGA Convention, a symposium was held on the '"Qualifications
of Educators of Counselors and Student Personnel Workers."
Participating were Drs. C. Winfield Scott, Ralph Berdie,
Hubert Houghton and Roger Myers. Scott and Berdie addressed
their remarks in part to the education of College Student
Personnel preparation program faculty members. Scott took
the unequivocal position that a good understanding of
psychology was fundamental for preparation program faculty.
He observed that Student Personnel workers spend most of
their time "helping individuals and groups choose and become
able to function in ways that will be personally satisfying
and socially useful." (p. 27) He urged the educators of
College Student Personnel workers to adopt psychology as
their basic discipline.

Berdie felt that a person who prepared students to
énter a profession must be well acquainted with the
Profession and must understand the problems and functions
of that profession. He emphasized, however, that the
educator“s most important characteristics were his
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