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ABSTRACT
A STUDY OF INFLUENCES ON STUDENT ATTRITION IN
GIRLS' SECONDARY SCHOOLS IN SAUDI ARABIA
By

Fouziah Ibraheem Dumiatf

This study was undertaken to identify the influence of factors
associated with the high attrition rates in secondary girls' schools in
Saudi Arabia. The randomly selected sample of females comprised 50
dropouts, 50 ninth graders, 50 eleventh graders, and 50 teachers from
three intermediate and three secondary schools. Fifteen additional
dropouts were selected for interview.

Six factors that influence girls' decision to leave or remain
in school were identified: teachers' influence, family influence,
students' attftude toward school, marriage and pregnancy, student
achievement, and sex role. Questionnaires, designed by the
investigator, were administered and interviews conducted to determine
attitudes and opinfons pertaining to those factors.

Descriptive statistics were used to analyze data obtained from
the questionnaires, interviews, and government documents. Statistical
techniques used were multivariate analysis of variance and univariate
F-test. For analysis purposes, the six factors were combined into

four: teacher influence, family influence, student attitude and



Fouziah Ibraheem Dumiati

achievement, and marriage and sex role. All factors were considered
influential in girls' attrition. Dropouts and teachers ranked the four
factors identically. Dropouts and teachers ranked "teacher {influence"
the primary factor affecting girls' attrition, whereas students ranked
it third among the four factors. Dropouts and teachers perceived
"family influence" as the second most important factor in girls'
attrition; students ranked 1t the most important factor. Dropouts and
teachers perceived "student attitude and achievement" as the third most
influential factor in girls' attrition; students ranked it second. A1l
three groups perceived "marriage and sex role" as the least influential
factor in girls' attrition. Interview results corroborated the
questionnaire results; moreover, the interviews uncovered a factor that
was not included 1n the study: "the lack of career options for Saudi
females."

Young women who had 1eft school had done so for a variety of
reasons, including (a) dislike of the school atmosphere, (b) poor
academic achievement, and (c) lack of family support for continuation
in school. Socioeconomic level of dropouts exceeded that of girls in
school.

Based on the study findings, recommendations for policy changes
were provided to enhance further the significant advances in education

of females in Saudi Arabia.
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PREFACE

Saudi Arabia is a developing country, and education is an
essential tool in facilitating that development. The high rate of
attrition of girls from secondary schools has been a serious problem in
Saudi Arabia, and 1t runs counter to the desired objectives of the
nation's plans for economic and social development.

In this study, an attempt was made to investigate selected
factors related to home and school in Saudi Arabia, in order to dis-
cover the factors underlying the high rate of attrition among girls in
secondary schools. The problem of attrition among female intermediate
and secondary school students must be understood if it is to be
reduced. The importance of reducing the high rate of girls' attrition
from school 1s underscored by recognition of the importance of females'
contribution to full development of Saudi Arabian society. their

contributions are essential to the society's growth.

xiii



CHAPTER I

INTRODUCTION

Statement of the Problem

The rapidly developing countries of the Arabian Gulf and Penin-
sula face different kinds of problems than are faced by other countries
that are traditionally termed "developing" or "Third World" countries.
In these countries (generally Kuwait, Oman, the United Arab Emirates,
Bahrain, and Saudi Arabia), huge oil revenues have fueled an unprece-
dented development of infrastructure and social progress that is ham-
pered by a lack of human resources. Limited human resources is one of
the problems that Saudi Arabia has been trying to solve through its
First Development Plan (1970-1975), Second Development Plan (1975~
1980), Third Development Plan (1980-1985), and Fourth Development Plan
(1985-1990). "The development of Saudi human resources stands at the
heart of the development process. The National development plan aims
at the formulation of policies necessary for the development of these
human assets" (Ministry of Planning, 1979, p. 287).

Education, a powerful tool in developing human resources, has
been emphasized by the Saudi government to provide the country with
needed human assets. This tool provides human beings with the theories
and knowledge necessary to improve their ability to work, produce, and

contribute effectively to the society. In Saudi Arabia, where formal



education was not begun until the 1960s, and universal primary and
secondary education has not yet been fully realized, education is seen
as having great potential for developing human resources in all fields.
According to the Third Development Plan,
The labor force participation rate [can be increased] by creating
better educational and training opportunities for all citizens of
the Kingdom, by increasing the reward system through differential
earning based on productivity, and by providing better working
conditions for all male and female members of the work force.
(Ministry of Planning, 1974, p. 216)

In the absence of adequate human resources, Saudi Arabia has
been forced to depend heavily on foreign workers to fi11 the profes-
sional, technical, and "blue collar" positions required to sustain
development.

Labor force development has greatly affected the rate of implemen-
tation of development projects during the first plan perfod. As
the requirements for skilled workers build up, the continued large
scale expansion of the non-Saudi segment of the labor force becomes
more and more evident. (Ministry of Planning, 1974, p. 215)

While foreign workers have contributed a great deal to the
country's development and modernization, the influx of expatriate work-
ers has had some undesirable effects on the society. Not the least of
these i1s the implicit threat any sovereign state feels in depending on
outsiders for essential services. As the number of foreign workers and
their effect on society have increased, the pressure to develop native
human resources has intensified. Thus, one of the objectives of the
Second Development Plan was to "reduce dependence on foreign manpower

and to concentrate on Saudization in all economic activities" (Ministry

of Planning, 1974, p. 331).



Secondary-school students are considered one of Saudi Arabfa's
main sources of the human assets needed in a variety of fields.
Because not enough Saudi women have the necessary education, Saudi
females do not occupy even the very 1imited jobs available to them.
Whereas most jobs available to Saudi women require college-level train-
ing (physicians, teachers, and so on), many girls leave the formal
educational system before reaching high school. As a result, only a
small fraction of young women in Saudi Arabia qualify for training for
skilled occupations. Therefore, this investigator intends to examine
the reasons Saudi females drop out of formal education after interme-
diate school. In brief, the problem of this study is to investigate
the influence of key factors on the attrition rate, among Saudi
females, after intermediate school.

Outside the Islamic world, it is often assumed that Muslim
women are subject to discrimination and thus kept out of sight and at
home for religious reasons. On the contrary, Islam affirms the equal-
ity of men and women as human beings. Their differences are perceived
to exist solely in terms of the roles necessary for a balanced family
system. In the Islamic family, the roles of men and women are comple-
mentary, rather than competitive (Nelson, 1968), different rather than
discriminatory of either sex (Ahmed, 1975). In other words, the male
and female roles are considered equal in importance, but not identical
in substance.

Islamic teachings hold that woman is completely equal with man

in the sight of God, in terms of her rights and responsibilities. The



Qur'an, the holy book of Islam, states: "Every Soul will be [held] in
pledge for its deeds" (74:38). The Qur'an generally addresses men and
women together in its directions. It states:

For Muslim men and women, for believing men and women, for devout
men and women, for true men and women, for men and women who are
patient and constant, for men and women who humble themselves, for
men and women who give in charity, for men and women who fast (and
deny themselves), for men and women who engage much in Allah's
praise, for them has Allah prepared forgiveness and great reward.
(33:35)

Whoever works righteous deeds, man or woman, and has faith, verily
to him we give a new 1ife that is good and pure and will bestow on
such reward according to the best of their actions. (16:97).

A misconception prevailing in Muslim society concerns the
exclusively household role and position of women in the Islamic family.
While the woman's role as wife and mother is considered the most sacred
and essential one, nothing in Islam prevents her from fulfilling other
roles in society if they are not undertaken at the expense of her
family role. In an Islamic family, social and economic activities are
undertaken jointly, and their benefits are shared by both males and
females.

A1-Oteiby (1982) maintained that

Since the beginnings of Islam in the sixth century, women have
always participated in work. Islamic doctrine did not forbid women
to work; rather, it enhanced women's status and encouraged educa-
tion for women as well as men. Islam gave women an independent
economic personality fourteen centuries ago. Women in early
Islamic times presented lectures and received public admiration.
They also gave advice on political issues. Women fought side by
side with men and played salient roles in nursing the men who were
injured in battle. Few changes in the role of women occurred
during the occupation of Arab lands by foreign powers. (p. 120)
There are many examples that explain the important role played

by women in the early Islamic society. Those women were characterized



by their powerful personalities, their ability in thought and persua-
sion, and their wisdom in solving personal and social problems. Those
women had highly independent personalities, both within and outside
their homes. They played an important role in tribal society and
occupied prominent positions in 1iterature, culture, the arts, and the
social and economic 1ife of their society. Some of those women became
quite famous for their active participation in political struggles and
wars. For example,
Nessiba Bint Kaab . . . fought with her sword by the side of
Mohammed in the battle of Ahad and did not abandon the fight until
she had been wounded thirteen times. . . . Mohammed held her in
great respect and said, "The position due to her is higher than
that of men." (E1-Saadawi, 1980, p. 125)

Another prominent woman among the Arabs of that time was
Khadija, first wife of the prophet Mohammed. She was well known for
her strong personality, for her social and economic independence
because she made her own 1iving through trade, and for the freedom she
insisted on in her decision to marry Mohammed.

Clearly, then, actual religious tenets do not prevent women
from studying and from having careers. On the contrary, the Prophet
Muhammad encouraged both women and men to acquire knowledge.

In view of the great importance of knowledge, the Holy Prophet
always stressed that his followers should spend more time in learn-
ing and made it a duty of every Muslim, man and woman, to acquire
knowledge. (Afzalurrahman, 1981, p. 203)

Saudi Arabia needs to have females participate effectively in

the medical and teaching jobs available to them, but education for

girls lags behind that for boys at all levels. In an attempt to



alleviate this problem, a specific goal of the Third Development Plan
(Saudi Arabia, Ministry of Planning, 1979) is to "increase the propor-
tion of Saudi women teachers and administrators in schools to 59 per-
cent of the total by the end of the plan" (p. 290).

Girls' secondary education in Saudi Arabia began just over 20
years ago, and since that time great advances have been made in the
education of girls in the Kingdom. Enroliment trends from 1964 through
1981 show that the number of girls in secondary schools (grades 10-12)
constituted one-half or less of those enrolled in intermediate or
middle schools (grades 7-9) (see Table 1.1). Obviously, large numbers

of girls terminate their formal schooling after middle school.

Purpose of the Study

The purpose of the study is to identify the most influential
factors associated with the high dropout rates for intermediate girls'
schools 1n Saudi Arabia. The investigator selected six factors for
examination, based on an extensive review of the 1iterature, her own
background and experience in Saudi girls' schools, and a pilot study
she conducted in six intermediate and secondary girls' schools. In
this pilot study she interviewed each of the school principals, asking
for their opinions and ideas concerning the reasons girls may drop out
of school. Based on the interviews, the researcher identified the
factors on which most of the principals agreed. The six factors chosen
for study are (1) family influence, (2) marital status, (3) sex role,
(4) student achievement, (5) attitude toward school, and (6) teachers'

influence.



Table 1.1.--Enrollment in girls' intermediate and secondary schools in
Saudi Arabfa, 1964 through 1984.

Middle School Secondary School
Year (Grades 7-9) (Grades 10-12)
1964 295 21
1965 544 32
1966 775 81
1967 1,253 129
1968 1,989 212
1969 3,181 254
1970 4,525 350
1971 7,861 550
1972 12,706 1,863
1973 19,589 3,244
1974 26,330 5,795
1975 37,111 9,538
1976 46,214 13,061
1977 53,898 16,671
1978 62,323 19,333
1979 69,012 23,406
1980 77,835 27,731
1981 85,530 34,150
1982 94,473 40,358
1983 105,337 47,829
1984 119,064 56,542

Source: Presidency for Girls' Education Statistics Department, Statis-
tical Summary, 1984.

Family Influence

In Saudi Arabia, adult family members have great control over
and influence on their children. This is especially true for girls,
for whom the family constitutes a strongly protective environment that
exerts considerable control over their behavior and decisions for their
future. Almana (1981) discussed the Saudi family. "The family type is

the extended family. It functions as a socializing agent for its



members and determines their occupational role and status" (p. 54).
Minces (1982) supported this assertion by stating,
The education young girls receive from their mothers and aunts,
especially when the extended family sti1l1 1ives under one roof.
. .. The girls are taught that their sole aim in 1ife should be
marriage and child bearing, . . . everything is done to turn a girl
into the ideal wife and mother. (p. 31)

Because the mothers teach their daughters, they teach these
girls what they believe is good for their future, whether it be to
pursue an education or how to be good wives and mothers. If mothers
and females in the family in general are educated, the mothers will
consider education to be very important for their daughters also
because they will understand that education will help them be good
wives and mothers.

Parents' educational level, socioeconomic status, and opinions
influence the directions and future that they plan for their giris.
Some Saudi parents may realize their sons need education because they
will have to support their families but may strongly believe that the
best future for their daughters is to have good husbands. In a study
by Al-Afandy (1983), it was found that most of the illiterate mothers
(79.5%) preferred that girls take care of the house, while 20.5%
claimed that girls' education is more important. In contrast, most of
the educated mothers (85.8%) supported girls' education, whereas only
14.2% supported something else. These percentages demonstrate the
strong relationship between mothers' level of s‘ducat(on and their
attitudes toward their daughters' education. That is, the more edu-

cated the mother, the more she preferred her daughter to be educated.



Although parents may not direct their daughters to leave school to stay
at home and help with domestic duties, Saudi families neither value
girls' secondary and higher education nor encourage young women to
continue their studies. In Saudi Arabfa, "education for women was
regarded as being of secondary importance to maintaining the home and

the family" (A1-Oteiby, 1982, p. 7).

Marriage and Pregnancy
Marriage is the most important role for girls in Saudi Arabia;
traditionally, girls marry when they are between 15 and 18 years old.
"In Saudi Arabia, the early marriage is one of the most influential
reasons for the girls dropout" (Al-Afandy, 1983, p. 158). If girls do
not marry by the time they are 18, they may have difficulty finding a
suitable mate. Fifteen is also the age at which girls complete the
intermediate level of education. Thus, many Saudi girls marry and quit
school to stay at home. Others who are not married may drop out of
school because they fear that if they continue their studies they will
be unable to find a desirable husband when they are older.
Most girls become pregnant soon after they marry. Minces
(1982), in his book about women in the Arab society, maintained that
Once the girl is married, she usually stops work [or schooll.
Pregnancy soon follows, since the tradition according to which a
wife 1s primarily a bearer of children still exercises a consider-
able hold over both men and women. (p. 48)
Once pregnant, they either cannot continue their studies or lack the
interest and motivation to do so, even if their husbands encourage them

to complete their education. Darab (1979) commented that
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Women who have been out of school for several years are unlikely to

return to high school after childbirth. . .. They would find it

difficult to return to school because of home obligations and the

difficulty of making adequate child care arrangements. (p. 90)
Sex Roles

Most people in Saudi society, including family, relatives, and

school authorities, believe in the traditional role of women as
housewives, that women are inferior to men, that they should always be
protected by men, and that women should follow behind men, not beside
them. These traditions, which came when Islam started to spread
throughout other places of the world and acquired some of the tradi-
tions of those places, have affected girls' positions and tended to
encourage negative attitudes toward women and negative self-concepts
and dependence among them.

The strict segregation between the sexes which still prevails is

not often broken and, even in such cases, professional women, by

the very nature of their occupations, usually deal only with

children and women. Furthermore, they are expected to conform to

the general law of these societies: They must marry and have

children of their own. (Minces, 1982, p. 30)
Student Achievement

Low achievement could also be one of the important factors

influencing attrition 1n girls' schools. It might be that girls who
have low achievement scores fail much of the time or have to repeat
grades. Often they have excessive absenteeism and do not participate
in extracurricular activities. Many times these girls tend to drop out

of school and stay at home. Academic failure or low achievement could

be a result of the curriculum, which young women do not perceive as
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significant, rote teaching methods, and/or teachers' lack of interest
and enthusfasm. Penty (1956) found 1n her study of dropouts who had
poor achievement in reading that "lack of a sense of self-worth was
expressed in feelings of inferiority, shame, and disgust with self.
These emotional reactions had resulted from constant exposure to aca-
demic and social failure at school™ (p. 37). Low achievement dimin-
ishes students' self-esteem, erodes self-confidence, and discourages

interest in classes; this could encourage dropping out of school.

Student Attitudes
Looking at Saudi school girls and their attitudes, we can say
that some girls do not view school seriously or as an important element
in their 1ives. According to Almana (1981), education is still a
secondary role for many women, while the most important roles for them
are the traditional ones of marriage and child rearing or homemaking.
She wrote:
The appropriations allocated for female education for 1970-71
amounted to only 17 percent and for 1973-74 to 20 percent of the
total appropriation for education, which indicates that females'
g;u):at'lon is not given the same importance as that of the male. (p.
Also, Minces (1982) noted in his book that the most important
role for women is to find an appropriate husband and to have children.
Their mothers prepare them for these roles. Some girls view the school
curriculum as boring and inappropriate to their future needs. They

also may view the school teacher as uninterested, unknowledgeable, and

boring; hence they may not 1ike the teachers. This perception is
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exacerbated by teaching methods that rely on rote memorization as the
basis for learning. Brehmer (1980) and Timerlake (1979) indicated that
one of the important reasons students drop out of school is their lack
of interest in and dislike of school. These authors maintained that
such student attitudes are a result of youths' dissatisfaction with

their peers, teachers, school work, and the school in general.

Teacher Influences

Teachers' attitudes and their treatment of students are criti-
cal to girls' classroom behavior and achievement, especially at the
intermediate-school age, when girls are very sensitive. Adolescent
girls need teachers who understand and treat them sensitively and
respectfully. However, some instructors feel thefr duty is to control
the class and that their most important goal is to complete the cur-
riculum by the end of the year. No time is given to discussion or
friendly interaction between teacher and students. Also, most girls'
teachers are foreigners (63.8% of the intermediate school girls' teach-
ers are non-Saudi, and 71.3% of the secondary school girls' teachers
are non-Saudi) (General Presidency of Girls' Education, 1984), who deal
with the pupils according to their own culture and traditions. These
conditions engender arguments between students and teachers, making the
girls dislike their teachers and perceive them as inadequate. Mobatt
and Erickson (1981) examined cultural differences in teaching styles
and found that culture plays an important role in the educational
process. They observed that students who are taught by foreigners tend

to learn less and many times cannot understand their teachers;
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likewise, foreign teachers often cannot understand their students.
This conflict is a result of cultural differences between teachers and
students, and leads students to dislike and not respect their teachers.
Mobatt and Erickson found that 1n such cases students often have low
achievement and tend to leave school before graduation.

The teacher's influence on her pupils is very important.
Teachers can influence students' self-esteem, sway their choice of
specific fields of study, or even cause them to hate school and drop

out.

Research Questions

Four research questions were posed to guide the collection of
data in this study. They are:

1. What are the most influential factors associated with
school dropout rates at the intermediate level in Saudi girls' schools?

2. How do students who have dropped out differ from those who
are attending school, in terms of the factors identified as associated
with female dropouts?

3. How do intermediate-school girls differ from secondary-
school girls in identifying the most influential factors associated
with leaving or continuing in school?

4. How do teachers and students differ on the identification
of factors most associated with school leaving among secondary-school

girls?
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Research Hypotheses
Three null hypotheses were formulated to test the data col-
lected in this research. These hypotheses are as follows:

: There will be no statistically significant differ-
ence between students who have dropped out and those who have not
dropped out concerning their identification of the most influential
factors associated with premature school leaving in secondary
girls' schools.

:  There will be no statistically significant differ-
ence between girls attending intermediate schools and girls attend-
ing secondary schools concerning their perception about the most
influential factors associated with premature school leaving in
secondary girls' schools.

:  There will be no statistically significant differ-
ence between students who have not dropped out and teachers concern-
ing their identification of the most influential factors associated
with premature school leaving in secondary girls' schools.

Importance of the Study

Because Saudi Arabia is one of the rapidly developing third-
world countries that has severe shortages of native workers, develop-
ment of human resources 1s important to assist the country to depend
primarily on its own assets. One way to develop human resources is to
attend to girls' education. The importance of this study is its effort
to help educators and scholars understand those factors that are
related to school attrition among girls after the intermediate level.
The investigation may produce findings that can help educators and
educational policy makers shape or change educational practices and
policies at the intermediate and secondary levels to improve girls'
education. Also, the findings may help explain relationships, 1f any,

between six selected factors and the retention or attrition of
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secondary girls, who drop out of school in large numbers around age 15,

after completing the intermediate level.

Limitation of the Study
The study is descriptive and should provide information helpful
in solving the problem under investigation. The researcher does not
focus on building critical programs to overcome problems because this

would require excessive money and time.

Delimitations of the Study

The study sample is delimited to girls in the secondary and
intermediate schools in Medina only, because the investigator is a
female and 1t is extremely difficult for her to travel from one city in
Saudi Arabia to another. Also, the study concerns intermediate- and
secondary-school girls because high rates of Saudi girls drop out of
school between these two levels.

Finally, the study 1s delimited to girls because Saudi Arabia
has segregated education for girls and boys according to the policies,

traditions, and religious customs of the Arab Islamic society.

Generalization of the Study Findings
This study 1s related to a problem in the Kingdom of Saudi
Arabia. But because the country's educational system s centralized
and all schools use the same curriculum, syllabi, course content,
graduation requirements, texts, and teaching methods, the findings of
the study, which is 1imited to girls' schools in Medina, though they

cannot be generalized throughout the country, may at least suggest
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tendencies that may be confirmed through further research. This means
that significant factors that are found to exist in the girls' schools
in Medina are 1ikely to exist in girls' schools in other cities in
Saudi Arabia. Also, because of the similarities among Islamic socie-
ties, the findings may suggest topics for research in other Islamic

nations.

Definition of Terms

The following key terms are defined in the context in which
they are used in this dissertation:

Attrition: Loss of students through the act of dropping out of
school; used interchangeably with school leaving or dropping out.

Dropout: A pupil who leaves school for.any reason before
completing her studies.

Intermediate school: Grades seven through nine, which typi-
cally enroll students ages 13 to 15.

Secondary school: Grades ten through twelve, which typically

enroll students ages 16 to 18.

Plan of Presentation
Following a discussion of the research problem, objectives, and
purposes of the study in Chapter I, a review of related 1iterature and
government documents is provided in Chapter II. The methods of data
collection and descriptive statistical techniques are explained in

Chapter III, and the results of the data analysis are provided in
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Chapter IV. Interpretation and discussion of the study results are
provided in Chapter V. Chapter VI contains conclusions and recommenda-

tions of the study.



CHAPTER 11

REVIEW OF RELATED LITERATURE

The review of related 1iterature is divided into three
sections. The first presents background information about women in
Saudi Arabia. Discussed in the second section are studies about
student attrition from school. The third section presents studies
related to the six factors selected for investigation in this study.
The literature review was derived primarily from an ERIC search and an

extensive review of journals, books, magazines, and other publications.

MWomen in Saudi Arabia
This section provides information concerning women in Saudi
Arabia. The discussion is divided into the following parts: Women in
the Beginning of Islam, Women's Education in the Arab World, and

Women's Education in Saudi Arabia.

Women in the Beginning of Islam

Although the specific circumstances and concerns of women are
as diverse as the cultures in which they 1ive, their recent demands and
the beginnings of efforts on the family, national, and world levels
show a commitment to obtaining results within their own 1ifetimes. The
speed and the extent to which women's desire to improve their status

and condition have intensified and spread throughout the world.

18
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In pre-Islamic times, women frequently were treated as chattel,
to be bought and sold or inherited. Polygamy was unrestricted in many
cultures, and a husband could break off the union as he chose. Infan-
ticide of baby girls was common, especially in the Arabian Peninsula.

With the beginning of Islam in the seventh century, there was a
new social reformation with great relevance to the status of Arabic
women. Islam helped women to attain their legal status and to regain
many of the rights and duties they had been denied. For instance, men
enjoyed many rights that women did not. A man could divorce any of his
wives at any time and marry another one, but when Islam came a man's
right to divorce his wife was 1imited by the imposition of a three-
month waiting period, before which the break could not be considered
final. Minces (1980) noted that "women were entitled to inherit and
own property, without their guardians or husbands having to serve as
intermediaries" (p. 16). No longer could women, themselves, be inher-
ited as property. They were allowed to go into business or to ply a
trade, and they no longer required their husband's consent before
taking a case to court.

With Islam came a legal system, as set forth in the Qur'an.
The Qur'an says, "Do not ki11 your children" (8:189), referring par-
ticularly to the practice of burying newborn females alive to do away
with them. Theoretically, polygamists were restricted to a maximum of
four wives. Furthermore, a husband was required to treat each of his
wives equitably, and this would be difficult, if not impossible.

Minces indicated that the Qur'an added that if a husband was not
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certain of his capacities in this regard (because such equity is prac-
tically impossible), he should take only one wife; but the matter was
left to his own conscience.

The Qur'an contains many other equally important reforms. But as
it spread, Islam became impregnated with local pre-Islamic tradi-
tions, many of which have survived to this day. Nevertheless,
Islam did not prevent women from participating in social and public
life. They were entitled to education on the same basis that men
were. (Minces, 1980, p. 16)

Several centuries after Islam had spread throughout the land,
women's position was altered and they were denied many rights that
Islam provided. This occurred because when Islam was disseminated it
was mixed with existing customs and traditions from pre-Islamic peri-
ods, as well as the customs of those countries the Muslims settled, and
also by foreign occupation. According to Al-Oteiby (1982),

The status of women in Islam was the same from the introduction of
Islam in the sixth century until its decline in the mid-thirteenth
century. From that time until the second half of the nineteenth
century the Arab world was subject to various kinds of foreign
occupation, and during these centuries the position of women in
Arab countries was generally not favorable. The foreign occupation
experienced by Arab nations served to inhibit their progress in
many areas of development. Education, for example, was lacking.
When efforts to remedy this problem finally began, only schools for
boys were initially developed; women's education was subject to
negotiation with religious and social customs. Education for women
was regarded as being of secondary importance to maintaining the
home and the family. (pp. 6-7)

From the middle ages until the mid-nineteenth century, society
restricted woman within the four walls of her home. She served the
family, the husband and the children, receiving no compensation but her
food, her clothing, and a roof over her head. According to Minces

(1980) ,
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From early childhood, girls are taught obedience. . . . Her father,
her elder brother, her uncle or other male guardians, even her
cousins, exercise absolute authority over a woman or girl of their
family; later her husband and his family will take over this role.
A young girl passes from the tutelage of the men of her family to
the tutelage of her husband without ever acceding to true
adulthood. (pp. 30-31)

The family was supposed to be capable of feeding and clothing its

women. This has been the situation in most Arabic countries for the

past few centuries.

Momen's Education in the Arab World

In the Arab world, women are still prohibited from enjoying
rights equal to men. One of the rights women do not yet enjoy is equal
educational opportunity. Consequently, the Islamic world, and the Arab
world in particular, has the highest 111iteracy rates among women, the
lowest level of schooling for girls, and the smallest number of women
in paid employment. In 1970, 85% of Arab women were i11iterate, as
against 6% of the men (UNESCO, 1972). The gap between the number of
literate men and women remains large, "and indeed grew by 5% between
1960 and 1970 as more schools, attended mainly by boys, were opened"
(Minces, 1980, p. 73).

Studies of the 1iteracy rate by age group have illustrated just
how tenacious are the traditions that restrict women's access to educa-
tion; 1111teracy is almost as prevalent among young women as among
older ones. For instance, "in Libya in 1970, 84 percent of young girls
between 10 and 14 were illiterate as against 95% of women aged 60 years
and over" (Minces, 1980, p. 73). The same condition prevails in many

Arab countries, where no serious efforts have been made to alter the
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situation. However, in recent years, the number of schools has
increased considerably in several countries, even though the educa-
tional system itself remains unsatisfactory and the number of teachers
is 1nadequate, especially in rural areas.

Even in those countries such as Egypt, Lebanon, Syria, and Iraq
that have introduced reforms, considerable disparities in schooling
persist between boys and girls. According to Minces (1980), "Although
the situation has improved somewhat over the years, it is in any case
difficult to assess the true level of women's schooling and education
in the various Arab countries" (p. 73). In most Arab nations, the
level of schooling for girls is low, varying considerably between
countries and within a particular country. The effects of the Islamic
tradition on women's education can take widely different forms in

different societies.

Nomen's Education in Saudi Arabia

Historically, formal public education for women in Saudi Arabia
started in the 1960s. It can be divided into three stages that
developed before the beginning of girls' formal education. The first
stage was the trial of teaching groups of girls in their homes, with
limited education; girls were taught writing and reading the holy book
(Qurtan). Also, girls were taught some basics of mathematics and
religion (A1-Oteiby, 1982).

In the second stage, semi-systematic schools for girls were

developed by the residents of large cities. During this stage, there
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were three schools, one in Mecca in 1942, one in Riyadh in 1950, and
the third in Jeddah in 1951.

In the third stage, several government officials and members of
the royal family were motivated to establish more structured schools
for their daughters, which brought about pressure to establish more
schools for girls. By 1959, there were 15 private schools in Riyadh,
Mecca, Jeddah, and Dammam. Those private schools were not adequate or
prepared for large numbers of girls. In addition, some private schools
had high tuition fees, which many parents were unable to afford.

Then in 1959, the General Presidency of Girls' Education was
established by the Saudi Arabian government. One factor that delayed
the educational process for Saudi girls was the misunderstanding of
people who opposed women's education by using the Islamic religion to
support their position. Opposition to girls' education stemmed mainly
from ignorance and misconception. Until recently this attitude was the
major problem facing Saudi Arabian society (Al-Kazmi, 1981). Al-Kazmi
emphasized that some people, because of misconceptions, thought that
women's education was not encouraged by Islamic principles.

Another factor that negatively affected girls' education, which
1s related to Islamic culture and customs, is that most people did not
welcome or encourage education for women in Saudi Arabia. Al-Afandi
(1980) maintained that tradition has played a very important role in
hindering the status of women in general, and their education in par-

ticular. Women are socialized to be dependent on men, and they seldom
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receive any support from relatives to leave their homes for education
or work.
According to A1-Oteiby (1982),
Saudi Arabia is a nation heavily influenced by tradition. . . .
Women have not been socialized to work outside the home for income.
Furthermore, females in Saudi Arabia have been socialized to behave
in a dependent, passive and subordinate manner, whereas males have
been socialized to be aggressive and independent. The Arabian male
has a dominant role over the female and is thus the only one who
can fulfill the tasks expected of the head of the family. (p. 44)
Although there were some difficulties 1n women's education,
other factors facilitated the education of females. One was the dis-
covery of oil and subsequent social changes that took place during the
first half of the twentieth century. After the discovery of oil, the
government started to open many schools for boys and others for giris,
to develop the human resources needed as a result of the oil discovery.
Then a Saudi middle class began to emerge, and some people began to
view women's education positively and encouraged such education. In
addition, the government was able to import numerous female teachers
from Egypt and other Arab countries to teach Saudi girls. A1l of these
factors, taken together, facilitated and helped to improve women's
education in Saudi Arabia.
In Tooking at the development of women's education, it can be
seen that the number of public elementary schools for girls increased

very rapidly. Table 2.1 shows the number of girls' elementary schools

in Saudi Arabia from 1961 through 1984.
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Table 2.1.--Elementary-level (government) schools for girls in Saudi
Arabia, 1961 through 1984.

Number of
Year Villages Number of Number of Number of

& Cities Schools Classes Students
1960-61 10 15 127 5,180
1961-62 18 31 291 11,812
1962-63 32 60 531 18,880
1963-64 61 124 1,002 31,884
1964-65 62 135 1,274 40,89
1965-66 68 160 1,623 50,870
1966-67 90 200 2,056 67,903
1967-68 109 233 2,450 81,067
1968-69 134 286 2,892 96,824
1969-70 182 347 3,31 114,172
1970-71 184 357 3,645 127,131
1971-72 229 453 4,324 148,581
1972-73 284 552 5,072 168,840
1973-74 381 684 5,928 191,137
1974-75 493 839 6,963 215,454
1975-76 577 903 8,037 237,945
1976-77 671 1,103 9,107 256,535
1977-78 751 1,223 10,226 267,239
1978-79 877 1,417 11,660 286,182
1979-80 1,018 1,598 13,196 311,735
1980-81 1,158 1,810 14,666 344,363
1981-82 1,396 2,130 16,636 378,161
1982-83 1,584 2,434 18,705 414,313
1983-84 1,713 2,737 21,070 464,138

Source: General Presidency of Girls' Education, Statistical Summary,
1983-84.

In 1964, intermediate schools were opened for girls; these
schools operated for two years at the elementary level. In 1966,
intermediate schools began operating separately from the elementary
schools. The development of intermediate schools was slow in the

beginning, but after 1971 it advanced sharply. Table 2.2 contains
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information about the growth of intermediate schools; it shows that the
number of intermediate schools as well as the number of girls enrolled

in these schools increased steadily from 1965 through 1984.

Table 2.2.--Statistical summary of intermediate-stage government
schools in Saudi Arabia, 1976 through 1984.

Number of
Year Villages Number of Number of Number of

& Cities Schools Classes Students
1965 4 7 22 544
1966 6 9 29 775
1967 9 12 39 1,253
1968 9 12 63 1,989
1969 9 12 926 3,181
1970 9 2 135 4,525
1971 9 17 222 7,861
1972 38 55 365 12,706
1973 s3 82 589 19,589
1974 55 85 802 26,330
1975 63 102 1,079 37,111
1976 77 120 1,345 46,214
1977 94 147 1,665 53,698
1978 115 182 1,968 62,323
1979 156 256 2,343 69,012
1980 212 331 2,744 77,835
1981 264 407 3,211 85,530
1982 326 491 3,609 94,473
1983 406 580 4,042 105,337
1984 458 679 4,560 119,064

Source: General Presidency of Girls' Education, Statistical Summary,
1983-84.

Public secondary schools for girls experienced some difficul-
ties, such as the lack of female teachers at this stage and the Presi-

dency's concentration on elementary and intermediate schools. Table
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23 1llustrates the development of public secondary schools for girls

from 1964 through 1984,

Table 2.3.--Secondary-level (presidency) schools for girls in Saudi
Arabia, 1964 through 1984.

Number of
Year Villages Number of Number of Number of

& Cities Schools Classes Students
1964-65 1 1 3 32
1965-66 1 1 5 81
1966-67 1 1 6 129
1967-68 1 1 7 212
1968-69 1 1 8 254
1969-70 1 1 10 350
1970-71 1 1 15 550
1971=-72 9 10 47 1,863
1972-73 9 13 94 3,244
1973-74 9 13 160 5,795
1974-75 14 19 269 9,538
1975-76 20 27 360 13,061
1976-77 30 41 502 16,671
1977-78 32 50 613 19,333
1978-79 42 73 819 23,406
1979-80 58 100 1,017 27,731
1980-81 74 124 1,218 34,150
1981-82 93 159 1,510 40,358
1982-83 125 204 1,793 47,829
1983 -84 147 250 2,098 56,542

Source: General Presidency of Girls' Education, Statistical Summary,
1983-84.

Tables 2.1 through 2.3 indicated that the number of females
enrolled 1n elementary, intermediate, and secondary schools has

increased rapidly since education for girls was established. Besides
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the number of students, the number of schools has also increased to
meet the needs of these new students.

Also, another kind of education was provided for girls at the
intermediate and secondary 'Ieve'ls; This type of education was provided
by the teacher training schools, which prepared girls to teach at the
elementary level because of the lack of female teachers. A college-
level teaching institution was established in 1979, called intermediate
college. Its purpose was to prepare girls to teach at the intermediate
level. Finally, 1n 1971, some colleges and universities began to open
their doors for girls' education. In addition, a number of colleges
were established solely for girls in Riyadh, Mecca, Jeddah, Medina,
Dammam, Boraidah, and Tobuk.

This section contained a brief summary of the development of
formal education for girlis. This summary was designed to help the
reader understand the background of girls' education in Saudi Arabia

and to provide some insights into their educational problems.

Student Attrition From School
This section deals with studies related to the dropout. For

all the public concern that has recently been shown, the school dropout
is not a new phenomenon. President John F. Kennedy was so concerned
about the dropout problem that he drew it to the attention of Congress
and the American people in his 1963 State of the Union Address. In his
message he indicated that the dropout problem 1s closely related to the

economic well-being of America. He said that "the loss of only one
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year'!s income due to unemployment 1s more than the total cost of 12
years of education through high school. Failure to improve educational
performance is thus not only poor social policy, it is poor economics"
(quoted in Schreiber, 1967, p. 3).

Also, President Johnson in 1965 spoke to Congress about the
danger of the dropout problem by saying it is "the darker side to
education. . . . One student 1n three drops out before finishing high
school--a total of almost one million every year" (quoted in Schreiber,
1967, p. 3).

Zeller (1966) mentioned a number of other factors concerning
the current attrition problem. He maintained that the dropout is a
greater problem today than before because of the following factors:

1. Although the percentage of dropouts is decreasing, the
number of young people who are leaving school 1s greater today.

2. The present and developing economy requires a greater
degree of skil1l than was formerly required of the labor force.

3. The age at which an individual enters the labor force is
rising.

4. When students are faced with too great an experience of
frustration and failure, they are deprived of the incentive to succeed.

5. Students who drop out may become candidates for many
social-welfare programs throughout their 1ives.

6. There 1s a great lack of places in society for dropouts.

7. The dropout appears to be a major educational and socfal

failure.



30

Another danger is the desire to simplify this complex problem
in order to find solutions that are temporary and do not treat the
dropout problem 1n depth. In Lowering the Odds on Student Dropouts.
Zeller (1966) said that the first step in lowering the dropout rate is
to understand the problem. Too often, teachers and even some adminis-
trators hold misconceptions about dropouts that have no basis in fact.
One of the misconceptions he mentioned is that the dropout problem is a
new phenomenon. In reality, the problem 1s not new, but the increasing
concern about students who leave school before graduation makes attri-
tion appear to be a recent phenomenon.

Schreiber (1968) supported some of Zeller's {deas. He
agreed that there are some misconceptions about attrition. One myth is
that people believe the reasons for attrition are diagnostic in nature.
From most of the studies on school attrition conducted 1n the last
decade has evolved a 1ist of student characteristics that are thought
to affect or cause attrition. Some of these characteristics are low
intelligence, low socioeconomic background, poorly developed reading
skills, withdrawn or aggressive behavior, and a feeling of not belong-
ing to the school. Unfortunately, many of these 11sts fail to include
the exceptions and do not tell why a characteristic tends to produce
dropouts. Moreover, the relationships of children with their school
are changeable and affect children until graduation.

Another myth concerning dropouts is that all dropouts are a
specific type of person. This myth, related to dropouts' personality,

includes a number of generalizations, such as that students who drop
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out are primarily disturbed youths and troublemakers. Most studies,
especially the larger ones, have shown that delinquents account for
only a minority (and, most of the time, a small minority) of the total
number of dropouts. In fact, many troublemakers continue in school
despite their behavioral problems.

Another false generalization related to the personality char-
acteristics of dropouts is that most dropouts come from broken homes.
This generalization is true to some extent, but the number of dropouts
from broken homes 1s too low for this factor to be used in {dentifying
potential dropouts. Also, transfer from one school to another {s often
considered a contributing factor in attrition. However, an Illinois
dropout study did not produce strong evidence that "frequent school
transfers are important factors 1n determining the dropout problem"
(Schreiber, 1968, p. 30). Another cause of attrition is low family
income. But, again, many students from low socioeconomic backgrounds
struggle through school on their 1imited incomes and never consider
dropping out of school. In fact, many see it as a way of escaping
their Tow socioeconomic status.

Another aspect of the myths surrounding the dropout's person-
ality 1s the belief that dropouts as a category are unintelligent and
that students who leave school have lower measured intelligence levels.
In fact, many dropouts are among the brightest in their classes. The
I11inofs dropout study compared students who dropped out of school and
those who remained to graduate, 1n terms of academic aptitude. The

investigators discovered that "more than three times as many male
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dropouts as male graduates were in the bottom tenth of the class in
terms of academic achievement. Yet, 14% of the dropouts were in the
top 30% of the class in terms of academic aptitude, which indicates
they should be able to do college work successfully" (Schreiber, 1968,
p. 30).

The final myth about the dropout problem is that the solution
to the problem {is mandatory school attendance. Some educators believe
that the most effective solution to the attrition problem 1s requiring
all students to attend and remain in school until graduation and con-
vincing them to stay in school. However, many high school teachers
shudder at the prospects of keeping 17-, 18-, or 19-year-old students
in school when they have no desire to continue their studies. Those
teachers envision, as a result of such an attendance requirement, the
complete collapse of the high school diploma as a characteristic of
achfevement.

A number of authors has investigated the characteristics of the
educational system and the schools themselves as these factors
contribute to the attrition problem. Other writers have considered the
personality and behavioral characteristics of children and their
influence on attrition.

Adams (1978) maintained that the causes of the dropout problem
stem from the society and comprehensive education. Boyson (1974) noted
that, 1n considering the problem of attrition, it is important to keep
in mind the incongruity in expectations for students' behavior by the

school system, on the one hand, and by parents, on the other. Mays
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(1973) recommended establishing some basis for policy options for
dealing with the dropout problem, to which he believed the school 1s a
major contributor.

According to Schreiber (1968), the school, which {is the social
{nstitution most related to the educational system, is a very powerful
force 1n directing whether students will be interested in their studies
or bored with school. Thus the school is one of the major determinants
of attrition. Schreiber believed that the continuously increasing
fatlure of the school with poor urban youths and its failure to plan
for individual development as well as national needs has created a
strong basis for criticism.

Schreiber also maintained that schools have failed to deal with
the differences among social classes and the restrictions 1n dealing
with just one specific class of the society. Schools must reach chil-
dren in relation to their background, their habits, and the language
they understand. The school's responsibility is to draw each pupil out
of his 1solated social class and to provide all youths with a common
cultural heritage.

The various populations who attend school naturally respond
differently to school. How many poor students are forced into
difficult situations that do not fit their dispositions and for which
their background has not prepared them? Many disadvantaged students
cannot cope with the differentiation between the middle and lower
class. As aresult, some of those students fall behind in their work

and drop out of school as soon as possible.
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In discussing the school as a powerful force affecting the
dropout problem, Schreiber concentrated on analyzing some of the
aspects of schools that he considered the most influential in terms of
attrition. For example, he discussed the schools' emphasis on 1{ter-
acy, maintaining that there i1s great anxiety about teaching reading and
that reading deficiency is an accumulating disadvantage that results in
painful feelings of inferfority. Reading is crucial because of the
standards that schools set and because of the kinds of success to which
schooling leads. Concerning the school and {its emphasis on 11iteracy,
Schreiber asserted:

In the present dispensation, we would be as well off 1f it were
socially acceptable for large numbers not to read. It would be
harder to regiment people. There would be more folk culture.
Serious letters would benefit if society were less swamped by
trash, 11es, and bland verbiage. Much suffering of inferfority
would be obviated. And conceivably, more people might become
genuinely 1iterate 1f 1t were understood that reading is a useful
art with a proper subject matter, imaginatfon and truth--not
"communication™ of top-down decisions and bad norms. (p. 33)

Another aspect of the school that Schreiber said is affecting
the dropout problem 1s restrictions on the child. He maintained that
schools are supposed to educate children and not to restrict their
behavior. That does not mean that schools should ignore discipline
problems, but they should not concentrate too heavily on this topic and
ignore their main responsibility. He wrote,

Most teachers and many principals who visit their classes operate
as {1f progressive education had not proved the case for noise and
freedom of bodily motion. Of course, the classes are too large to
cope with without "discipline." Then make them smaller; or don't

wonder 1f children escape out of the cage, either into truancy or
baffled daydreams. (p. 4)
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Schreiber also noted that

Schools {institute some calisthenics and proudly record the
improvement in meeting the standard. But no program is {instituted
to unblock the muscles tensed by inhibition--the fear of expres-
sion, the fear of body contact, and the fear of nakedness.
Physical training teachers do not try to free the bodies of the
children to weep, shout, reach in love, strive with determination.
e« « « The children are supposed, somehow, to manifest grace,
agility, and strength as 1f they were not unitary organisms. Is
this realistic? Of course, 1f a teacher used eurythmics and physi-
cal therapy to unblock feeling, there would be an outcry from the
churches, some parents and the yellow press that fattens on pornog-
raphy and murder. The officfals would cower, the teacher would be
fired. Instead, the children are sacrificed--or drop out. (p. 35)

According to Schreiber, another important aspect of the school
that contributes to the attrition problem {is the lack of education for
leisure. He maintained that schools are created to educate for the
satisfaction of 1ife and for lefsure. In his thinking, 1f most people
conducted a candid self-examination, the results would show that their
most absorbing, long, and satisfactory hours are spent {in such
activities as

friendly competitive sports, friendly gambling, . . . earnest or
argumentative conversation, dedicated political activity, solitary
study and reading, contemplation of nature and the cosmos, art
work, music, and religfon. . . . Now, none of these requires the
use of many commodities. Indeed, elaborate arrangements and equip-
ment take the 1ife out of them. (p. 35)

Schreiber also thought that the school's size and its
standardization are related to the problem of attrition. The greatest
damage is done to children by the size and standardization of the large
systems. He believed that schools should be small buildings with few

classes so that the teachers and principals can know their students!

names, their socfal situations or backgrounds, their concentration, and
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the knowledge related to their needs and backgrounds. Such factors, he
felt, would encourage children to remain in school.

The final aspect of the school that Schreiber maintained
contributes to the problem of student dropout 1s academic
standardization. He wrote:

There 1s almost never conveyed the sense in which learning is a
truly practical, enlightening experience, initiating and giving
courage for change, reforming the state, deepening personal and
socfal peace. On the contrary, there {s a professfonal cynicism
and the resigned conviction that nothing can be done. This is
Yale. If this 1s the university, how can we hope for aspiring
scholarship in the elementary schools? On the contrary, everything
will be grading, conformist and getting ahead--not in the subject,
but up the ladder. The improvement of "academic standards" is a
sell, and the bright boys and girls are being had. Some of them
know 1t and balk. (p. 38)

Another study that supported Schreiber's contention that attri-
tion is affected to some degree by school characteristics was conducted
by Sande (1952). He reviewed about 50 studies of early school attri-
tion and categorized the results into four primary groups related to
(a) age placement of dropouts, (b) economic characteristics of drop-
outs, (c) sociological characteristics of dropouts, and (d) character-
i{stics of the schools.

A number of other recent studies have supported the claim that
certain school characteristics encourage attritfon. Durkin (1981)
maintained that to try to find solutions to the dropout problem, edu-
cators must examine this problem in depth. They must not merely con-
sider the characteristics of the dropouts themselves, but also must

look at the schools, their policies, and their facilities as important

factors influencing the dropout problem. He also stated that it is
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difficult to specify what percentages of dropouts are influenced by
school or personality characteristics, but that one cannot deny the
influence of school characteristics on attrition.

In his 1980 study, Felice examined the degree to which school
rejection policies and racial discrimination contribute to students!
decision to drop out of school. He found that "the three most
important determinants were. .. student perception of occupational
structure openness, perceived school racifal discrimination, and the
behavior and expectations of teachers" (p. 1).

Fox and Elder (1980) examined practices and policies for
discipline, as well as selected school characteristics, and their
relationship to attrition. They found that a relationship existed
between school size and attrition. According to the study results,
"schools of intermediate size and location have a greater holding power
than small rural and large urban schools" (p. 5).

In addition, Williams et al. (1980) found that a larger
percentage of students drop out of government schools than
nongovernment schools. Other researchers have also found that more
students in rural areas than in urban areas drop out of school.

Whereas the foregoing research efforts supported the claim that
school characteristics have a strong influence on attrition, numerous
other investigators have maintained that characteristics of the
students themselves strongly affect attrition. Russell (1968)

{dentified 2 number of individual characteristics assocfated with
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students who drop out of school. These characteristics fell into three
categories:

1. Students who are experiencing difficulty 1n school and
cannot get along with the school's expectations, as well as those who
cannot adapt themselves to the work field.

2. Students who have difficulty adjusting to both the school
atmosphere and their society.

3. Students who cannot study at school without special help
from either outside or within the school and who need special treatment
most of the time.

Russell maintained that these specific characteristics appear
to be associated most often with those students from low socioeconomic
backgrounds. But these characteristics are not associated solely with
students from a poor background.

Voss and E111ot (1966) identified three other characteristics
of students who drop out of school:

1. Students who leave school because of personal problems,
which cause them to face more difficulties in school.

2. Those who have learning difficulties and 1ow IQs and cannot
handle their academic studies, and as a result experience frequent
faflure.

3. Those who have the abi1ity to continue their studies but
leave school because of negative attitudes toward school and education.

In discussing the characteristics of dropouts, Green (1966)

noted: "Closely related to the factor of intelligence 1s the problem
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of failure. On this variable there is almost unanimous agreement. In
all probability, dropouts are failing at the time of their withdrawal
from school" (p. 25). Another characteristic Green noted was poor
reading skills. Third, Green 1inked attrition and age of the dropout.
He maintained that "there 1s 1{ittle doubt of the peak age and grade of
early school leavers. Many youngsters leave school shortly after
reaching age sixteen and leave efither from the ninth or tenth grade"
(p. 26). Concerning the relationship between attrition and attendance,
Green wrote, "Attendance might not be a causal factor in dropping out
of school, but it is symptomatic of the potential dropout"™ (p. 27).

A fourth characteristic Green examined was home background of
dropouts. He maintained that dropouts tend to come from low socioeco-
nomic backgrounds and that many other characteristics are related to
low socioeconomic status, as well, such as broken home, poor level of
education, and low level of aspiration. In addition, Green indicated
that financial need is a determinant of attrition. He also noted that
dropouts are those who do not participate in school activities.
"Potential dropouts do not feel that they 'belong.! Their social
relationships with other students are poor, and their friends are more
1ikely to be out of school™ (p. 29). Finally, according to Green,
dropouts are those whom the schools have failed to satisfy.

Numerous other recent studies have explored the characteristics
of students who leave school. In a study he conducted to {dentify
dropouts, Martin (1981) discovered a number of varifables or

characteristics assocfated with students who leave school. He
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concluded that dropouts tend to come from larger families and broken
homes, have parents with a low educational background and low occupa-
tional status and fathers who are relatively uninvolved in school-
related organizations, are over-age for their grade when they drop out
of school, have low IQ scores and low average reading stanine scores,
have been absent excessively 1n every grade, do not participate in
extracurricular or out-of-school activities, work part-time, have often
been sent to the principal's office for misbehavior, have negative
attitudes toward school, and do not get along well with their teachers.

Schrom (1980) found that a large percentage of students who
drop out of school dislike their school. For example, 17% of the boys
and 15% of the girls in his sample 1ndicated that they did not 1ike
school and that the school did not meet their expéctations. Schrom
also found that 12% of the dropouts had money problems, and 15% left
school to make a 1iving and be independent.

Canada and others (1982) concluded that dropouts are
characterized by financial/family problems, low academic ability, lack
of motivation, and lack of informal interaction with faculty or admin-
istrators. They also found that younger students 1eave school more
often than older ones. Finally, Fox and Elder (1980) described some of
the student characteristics they found to be related to attrition.
According to these authors, dropouts are not successful in school, do
not attend school regulariy and have high rates of absenteeism, are not

interested in school activities, and manifest behavioral problems.
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Review of Research Concerning Six Factors and

Family Influence on
Student Attrition

Peng and Takai (1983) conducted a study in which they examined
the factors that influence high school students to drop out of school.
The investigators found that many dropouts came from lower socioeco-
nomic backgrounds. When students who left school were asked to give
their reasons for dropping out, "about 14 percent indicated that they
dropped out because they had to help support their families" (p. 6).
These findings were supported in research conducted by Poole and Low
(1982). In a study entitled "What the Secondary Counselor Should Know
about College Student Attrition," Canada and others (1982) found that
one of the most important reasons that dropouts leave school 1s finan-
cial/family problems.

Jackson and McMillan (1977) found that "blacks withdraw more
often than whites" (p. 5). In addition, Stine (1977) observed that 60%
of the withdrawers 1n his study were of non-Caucasian background.

The effect of Tower socioeconomic family background on student
attrition was examined in a study undertaken by Schrom (1980). He
found that

[Both] occupational level, which has been used by many researchers
to reflect family socioeconomic status, and ethnic background are
two important family background influences. Both have been found
to tnfluence school-leaving behavior, with those from higher status

families and those from migrant backgrounds more 1ikely to stay on
at school. (p. 5)
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Fox and Elder (1980) indicated that if a student comes from a
family 1n which a sibling or the parents have not graduated from high
school, the chances that he/she will not graduate are greatly
increased. Poole and Low (1981) also discovered high rates of attri-
tion among students whose parents had low educational attainment
levels. They wrote, "There 1s lack of home security and encouragement,
both psychological and financial, among lower-socioeconomic-status
fam{ilies" (p. 2).

Parents' educational level is very important in determining
whether a student stays in school or leaves school early. Poole and
Low (1981) pointed out that most students who drop out of school have
parents with low educational levels. In a study he undertook to
identify potential dropout, Martin (1981) concluded that students who
drop out of school have parents with a Tow educational level. These
parents are not able to help their children make wise decisions about
staying in or leaving school. Also, because of their 1imited degree of
education, they cannot help their children with school assignments and
do not always appreciate the value of an education to their children's
future.

Corroborating Martin's and Poole and Low's conclusions, Peng
and Takai (1983) 1{indicated that one of the most important factors
influencing student attrition 1s the low level of parental education.
Likewise, Schrom (1980) indicated that parents who have a low level of
education hold 1ow educational expectations for their children, who, in

turn, often do not remain in school until graduation. On the other
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hand, parents who have a high 1evel of education in general appear to
have higher educational expectations for their children, who, in turn,
stay on longer at school.

Therefore, parental education has a very strong effect on
attrition. This could be the key to a major problem in Saudi Arabia--
that most girls whose parents have a Tow level of education may tend to
drop out of school. In Saudi Arabia there are many families in which
parents have 1ittle or no education. This lack of education, especi-
ally among the mothers, most of whom are il1l{terate, creates a serious
rift between the school and the family. The school alone cannot help
girls fulfill thefr educational needs and interests. The family has an
important part to play 1n this fulfiliment, but 1f the parents are
uneducated they cannot perform their role in this regard. All of these
factors influence girls to neglect their education, and many of them
drop out of school.

In the United States, another aspect of parental {influence on
children's education 1s the high separation and divorce rate. Many
children from broken homes feel insecure and exhibit unstable behavior,
which 1n turn results 1n neglect of their studies. Researchers have
examined the effect of a broken home on student attrition. In attempt-
ing to fdentify the reasons for student attrition, Martin (1981) found
that students who came from broken homes were 1ikely to drop out of
school. Students whose parents were separated tended to experience

more difficulty in school than those who came from united familftes.
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Ghamdi's (1977) study of secondary-school dropouts strongly
supported the influence of the broken home on student attrition. He
found that

for a large number of dropouts (34 percent) efther one or both
parents are dead as compared to only 11 percent of matriculating
students and 26 percent of high school graduates. Furthermore, 16
percent of the dropouts' parents were separated, while only 2
percent of the non-dropouts' parents were separated. To summarize,
80 percent of the dropouts came from unhappy or broken homes, as
compared to only 13 percent of non-dropouts and 32 percent of the
high school graduates. . . . The dropout is more 1ikely to come
from an unhappy broken home, while the non-dropout usually has a
rather happy family background. (p. 106)

In Saudi Arabia there 1s a much lower divorce rate than in the
industrialized western nations. However, the broken home might be a
result of the death of one or both of the parents, or it could be that
the father has more than one wife and family to support. This could
lead to an unhappy home 1ife for the students. If, for example, a girl
cannot complete her schooling because of an unhappy home situation, she
may drop out of school to get married and seek security with a husband.

Finally, the family's attitudes about education and their aspi-
rations for their children's future may affect student attrition. Many
studies have strongly supported such a relationship. For example, Reck
(1983) indicated that parental attftudes i1nfluence children's outlook
on school and 11fe. Therefore, 1f parents have negative attitudes
toward school, they will not encourage their children to continue their
studfes. Likewise, 1n examining the factors influencing students to
leave school, Schrom (1980) indicated that

the school-leaving intentions of both boys and girls are most

influenced by the aspirations they perceive their parents holding
for them, their attitudes toward school, and their occupational
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aspirations and . . . these factors mediate the effects of family
background and school characteristics. Students who intended to
leave school earliest perceived that their parents had low educa-
tional aspirations for them, held negative attitudes toward school,
and aspired to low status jobs. (p. 1)

Schrom reported that students who intended to finish school
perceived that their parents expected them to continue in school, had
positive attitudes toward school, and had high occupational aspirations
for their children. Not surprisingly, children who intended to con-
tinue 1n school reflected their parents' expectations (in the form of
either pressure or encouragement); they were finding school to be a
positive and worthwhile experience, and aspired to good job opportuni-
ties that require education. Students who intended to drop their
schooling earliest perceived that their parents had 1ow educational
expectations for them and were finding school to be a negative and
boring experience.

Also, concerning the effect of parental attitudes on students'
attitudes toward school, Ruby and Law (1983) noted:

If we assume that a chi1d comes by his mind 1n the same way that
he/she comes by his/her body through the process of development,
then 1t must follow that students' attitudes toward teachers and
school behavior are born in the home and then nurtured in the
classroam. (p. 6)

The findings of Ghamdi's (1977) investigation also supported
the influence of parental attitudes on thefr children's education. 1In
this study, students were asked to fndicate how their families felt
about their going to school. The results revealed that

The majority of the dropouts (67 percent) and 62 percent of the

high school graduates indicated they received efther some encour-

agement or no encouragement at all from their parents, while only 2
percent of the matriculating students (non-dropouts) gave the same
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answer. The 62 percent of the high school graduates could have the
opportunity to continue their education through the college level
if they had the encouragement that the matriculating students had.

The results indicated also that there 1s a significant differ-

ence between dropouts and non-dropouts in regard to their parents!
attitude toward education. Parents of graduates were more positive
toward the importance of education for their children than were
parents of dropouts. (pp. 106-107)

Parents' attitudes toward school and aspirations for their
children's future could also play an important role in girls' attrition
in Saudi Arabia. Girls are strongly influenced by their parents'
attitudes, and as females they must consult their parents, especially
the mother, on every situation. In her study of the relationship
between mothers' 1evel of educatfon and their perceptions of girils!
education, Al-Afandy (1983) found that "79.5% of the uneducated mothers
preferred that girls do housework, whereas 20.5%-of them preferred
education for girls. In contrast, 85.8% of the educated mothers pre-
ferred education for girls, whereas 14.2% preferred that they do house-
work" (p. 161). They feel the schools will not prepare their daughters
to be good wives and mothers. These negative parental attitudes toward
school and their belief that staying home is better preparation for the
future homemaker role cause girls to hold the same beliefs and negative

attitudes toward their schooling and encourage them to drop out of

school.

Marriage and Pregnancy

A number of writers have described mar{ital status as a very
important factor contributing to student attrition, especfally for

females. In their study of reasons high school students drop out of
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school, Peng and Takai (1983) dfscovered that students' desire and plan
to get married were very important reasons for leaving school. Also,
Felice (1980) and Hendricks and others (1984) found that a large number
of dropouts were married. In their study of black adolescent fathers,
Hendricks and others (1984) indicated that "those who are fathers or
who do not believe they have control of their destiny (an attitude more
prevalent among fathers than nonfathers) are more 1ikely to be school
dropouts than others" (p. 1).

Other authors have suggested that schools should help students
who have marr1edkand become parents continue their study, thereby
reducing the number of these young people who drop out of school.
Green (1984) explained that

Pregnant students and those who are already parents have the same
legal rights to public education as do all other students. To meet
this responsibility and to 1ower dropout rates, schools need to
make educational opportunities available to these students. (p. 1)

The positive relationship between marrifage/pregnancy and
attrition has been supported by many other researchers. Crumb (1982)
concluded that a large number of students drop out of school because of
personal problems, such as pregnancy and difficulty in arranging child
care. He also indicated that 26% of the dropouts in his sample had
experienced problems with pregnancy and taking care of their children.

Bassoff and Ortiz (1984) also confirmed that there 1s a strong
relationship between pregnancy and high rates of attrition. More than
500 young female dropouts between 13 and 19 years of age were asked

their attitudes about parenthood, sex roles, sexuality and pregnancy,

feminism, and future aspirations. The authors found these women were
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driven by their feminism and sexuality and became pregnant; this was
the most important factor causing them to leave school.

In his study of high school attrition in relation to the
influence of race, gender, and family background, Rumberger (1983)
found that most girls tended to drop out of school because of marriage
or pregnancy. Corroborating this result, Fulton and others (1981)
discovered that most students who 1eft high school did so because of
conflicts between school and personal responsibilities, which included
marital and child-rearing dutfes. Most males left school to work and
support their families. Most females dropped out of school because
they were pregnant or found that household responsibilities took most
of their time.

Darabi (1979) conducted a study of high school dropouts after
the birth of their first child. He maintained that "pregnant teenagers
present a special case of dropouts since many have interrupted their
schooling by force rather than by choice" (p. 2). He discovered that
33% of the sample returned to school after their babies were born; this
means that the remainder of the sample dropped out of school and did
not return after the child was born. Camp (1980) also found that
marriage and pregnancy, including child bearing, attract many students
away from school. He asked the high school students in the sample
about their intention to return to school after marriage or the birth
of their baby. Most of these young people responded that they wished
they could return to school and continue their studies, but the diffi-

culties they encountered in terms of family and child-rearing



49

responsibilities made it very difficult for them to continue schooling.
Also, they felt they could not afford day-care centers, that the cen-
ters were too far away, or that such facilities could not provide the
necessary care for their babies. After evaluating certain programs for
pregnant girls who had left school, Syrpolus (1971) concluded that most
of the girls did not even continue in those programs because of prob-
lems with their pregnancies.

Other researchers have concluded that some high school students
who feel a lack of security or belongingness in school are {nfluenced
to seek a feeling of identity 1n marriage. For example, Aughinbaugh
(1966) found that most of the female dropouts 1n her study had plans
for getting married. When asked their reasons for getting married, the
girls said 1t would increase their security and sense of belonging. Of
the dropouts in Aughinbaugh's study, "71.4% . . . were married; the
remaining 28.6% were single. Two of the single dropouts expressed a
strong desire to find a husband and to establish their own home. The
other two dropouts in the single category expressed no such desire" (p.
30). Concerning the relationship between pregnancy or motherhood and
attrition, Aughinbaugh found that a high rate of the girls who dropped
out of school were full-time homemakers who hoped to return to their
studies once the children were enrolled in school.

From the results of the preceding studies of the relationship
between marrfage or pregnancy and student attrition, one can see that

marriage and pregnancy influence attrition of girls.
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Sex Role

Some individuals still look at women in a specific traditional
role, which places women in many problematic situations. One of the
problems girls face because of their sex role is school attrition. The
influence of the sex role is seen in such aspects as their attitudes
ab;ut themselves, society's attitudes about them, and their
i{ndependence.

Many studies have supported the idea that attrition among
females is affected by their status in society as a consequence of
girls' attftudes about themselves. Maccoby and Jacklin (1975) sug-
gested that some girls have lower levels of self-esteem and seek less
attention than boys. Such girls have acquired their attitudes because
of the environment in which they have matured--their families, rela-
tives, society, and even the schools dif fferentiate between girls and
boys through their dealings with the young people. As a result, some
girls develop negative attitudes about themselves that influence them
to leave school. Bachman et al. (1976) wrote that early attrition for
females could be a consequence of socialization influences associated
with self and schooling.

In their study concerning the reasons for continuing in or
leaving school, Poole and Low (1981) answered many questions related to
attrition among girls. Some of the questions for which the researchers
sought answers were:

Why do girls (stayers and leavers, achievers and nonachievers) rate

their chances of success so low? Have their expectations of suc-
cess been lowered by school-based feedback or family and community
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attitudes? Why are females less self-interested and more 1intro-
verted than males? Has this been the result of earlier socfaliza-
tion, or 1s 1t the result of the school socialization process? (pp.
11-12)

One of the researchers! important findings related to female
dropouts was that most girls, despite their higher grades, higher
optimism, and conforming attitudes toward school values, have not
formed images of their own success. Conversely, boys perceive success
for themselves, despite their lower achievement levels. This finding
directs one to a set of sex-l1inked dimensions of societal expectations
concerning individual attainment, motivation, and expectations. Poole
and Low concluded by saying:

To create opportunities for more students to mesh their own
aspirations, values, and expectations with a supportive environment
(home and school based) will necessitate, as a first measure at
least, building up the self-confidence of girls through the process
of schooling. To help male and female leavers, schools will need
to address a variety of motivational, organizational, and value
dimensions before a higher commitment to schooling can be achieved.
(p. 13)

Other investigators have concentrated on examining the rela-
tionship between sex role and women's education--whether they continue
in or leave school. Stein and Bailey (1975) described sex role 1n
relation to the components of achievement as "emotional i{ndependence,
assertiveness, and competitiveness, all of which are traditionally
unfeminine characteristics" (p. 350). By this they meant that sex-role
attitudes are one of the strong influences on educational status
through students' academic achievement.

A similar analysis of determinants of women's continued educa-

tion was conducted by Davis and Bumpass (1976). They found that modern
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sex-role attitudes were strongly correlated with continuous schooling
and that such attitudes could be one of the most important predictors
of early attrition among female students.

Darabi (1979) found that women who became pregnant during their
school days and who were motivated to continue schooling for several
months of the pregnancy tended to continue their studies after deliv-
ery. These women's decisions were affected by their high educational
aspirations and modern sex-role attitudes. They believed that women
are not restricted to traditional roles and that they have an equal
right to further their education in order to satisfy their needs and
desires. This finding might indicate that women's continuation of
their education may be affected to some degree by their attitudes about
their own sex role. When women consider themselves important individu-
als, they feel they must share with men the educational opportunities
and not restrict themselves to the traditional sex roles. Conversely,
women who relate to the traditional sex role may see school as uninter-
esting or unuseful in their 1ives and may decide not to continue their
school1ing.

Like the preceding researcher, Knight and others (1979)
asserted that "the negative effects of sex role stereotyping cannot be
ignored. Neither can there be a quick, shallow solution to such a
difficult problem. Sex stereotyping has been a subtly accepted fact
for years in American society" (p. 3). The authors noted that, during
their early school years, girls' occupational perceptions are very

1imited to the traditional female fields: teacher, nurse, secretary,
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and mother. Knight and his co-authors explained that sex-role sociali-
zation in the family, in the labor market, and in society in general is
the major influence shaping and affecting women's careers. They con-
cluded that schools need to develop programs and strategies for chang-
ing stereotypical sex-role attitudes, especially in relation to the
family.

On the other hand, women's perceptions of their opportunities
may broaden in relation to their growth. For example, in high school
they are concerned with forming a sense of identity, especially in
regard to their womanhood. According to Kane et al. (1976), women are
concerned about their {dentity, especially in the context of mother-
hood, because of peer pressure and natural self-doubts, which cause
them more difficulties in making decisions in favor of nontraditional
roles. This explains why many women prefer to get married and have
families instead of continuing their education. Likewise, they may
prefer working in traditionally feminine occupations.

Herron and Kemp (1979) and Conroy (1977) found that one of the
factors that affect dropouts is sex role. This is especially true with
regard to girls' feminism and negative sex-role attitudes.

Mrosla (1983) found that low-achieving students were more
field-dependent than high achievers. He also discovered that females
tended to be more field-dependent than males, and those who were more
field-dependent generally had lower levels of achievement. Many other

authors have asserted there i1s a strong relationship between low
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achfevement and attrition, which was discussed earlier in the section
on achievement.

Finally, Talmadge (1981) and Dunnell (1981) found that trans-
portation difficulty had a greater effect on attrition among girls than
among boys, especially for those girls who 1ived in rural areas. That
difficulty is prevalent in Saudi Arabia because Saudi females are not
allowed to drive; therefore, they must depend on a male family member
to drive them back and forth between school and home. When that indi-
vidual 1s unavailable, lack of transportation might be one of the

obstacles to the girl's continuing in school.

Student Achievement

Another factor that must be considered when examining the
factors that influence student attrition 1s student achievement. In a
study of secondary-school attrition, Paul (1981) found that most drop-
outs had lower occupational aspirations than their peers and also had
lower reading achievement and motivation toward school. Students who
had Tow achievement scores tended to fail their exams and consequently
had to repeat grades several times. Also, they lacked motivation to
study and then dropped out of school.

Research by Poole and Low (1981) supported the strong influence
of low student achievement on attrition. They discovered that students
who intended to leave school were not academically motivated. These
students had poor verbal ability and experienced frequent failure in
school, which caused them to have feelings of failure and low motiva-

tion toward school. Likewise, Peng and Takai (1983) concluded that 42%
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to 45% of the dropouts in their study got "D" grades. The reason
students most frequently cited for leaving school were "I had poor
grades" and "I was not doing well in school" (p. 7).

Canada and others (1982) reached the same conclusion--that
dropouts had low academic ability and lacked the motivation to stay 1n
school. The data indicated that dropouts usually had lower academic
abil1ities and rankings than did students who remained in school.
Ghamd{i (1977) also concluded that poor grades and academic faflure
often appeared to be associated with attrition. He discovered that

Etghty-six percent of the dropouts and 64 percent of the high
school graduates (who failed to continue their education through
the college level) had failed in at least one or two courses, while
the majority of non-dropouts (64 percent) had experienced no
failure at all.(p. 112)
Clearly, when a student experfiences many failures in school he/she may
leave school. The more failures the student experiences, the more
11kely he/she is to drop out of school.

Low achievement scores, repeated failure, lack of motivation,
and repetition of classes could be important factors related to
attrition among girls 1n Saudi Arabia. Girls who experience these
difficulties may lose interest in school and have 1ow motivation to
study; this might lead to their dropping out of school.

A number of researchers have maintained that absenteeism influ-
ences student attrition: Most dropouts have a record of excessfive
absenteeism. Dyke and Hoyt (in Ghamdi, 1977) found that dropouts were

absent an average of 15 out of 180 days, compared with an average of 6

out of 180 days for persisters. Canada and others (1982) also
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concluded that dropouts tended to have high levels of school absentee-
ism. Pupils cannot keep abreast of their assignments when they are
absent so often. As a result, they often drop out. »

Durkin (1981), 1ikewise, found that students who drop out tend
to be absent from school frequently. Students who have high absence
rates tend to have a low sel f-image and lack a clear sense of {identity.
Also, they lack interest in school, which leads to their absences.
Dropouts often have personality/adjustment difficulties and educational
problems, as well, leading to high rates of absenteeism.

Other researchers have examined the relationship between attri-
tion and students' level of participation in extracurricular activi-
ties. One of these studfies was conducted by Martin (1981). He found
that most dropouts "participated 1n school-sponsored extracurricular
activities for fewer grades during their entire school career than
persisters” (p. 8). According to his study results, Durkin (1981)
concluded that dropouts seldom participated in extracurricular activi-
ties. He discovered that "while sti11 1n school, dropouts participated
in extracurricular activities less often than other students" (p. 6).

Simflar results have been achieved by researchers examining the
relatifonship between attrition and participation 1n extracurricular
activities. For example, Di11on (1n Ghamdi, 1977) found that "of 798
dropouts, 73 percent had never participated in extracurricular school
activities, one-fourth had participated in one or two, and only 2
percent in two or more" (p. 57). In his study of factors associated

with secondary-school attrition, Ghamdi (1977) found that more than
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two-thirds (74%) of the dropouts had participated in no activities.
The other one-third (36%) had participated. He concluded that students
who avoid participating in extracurricular activities are 1ikely to
drop out of school.

Female student attrition in Saudi Arabia could be affected by
low academic achievement. Also, low levels of achievement could stem
from excessive absenteeism and lack of participation in extracurricular

activities.

Students' Attitudes Toward School
One of the most influential factors associated with the attri-
tion problem 1s students' attitudes toward school and education in
general. The findings of numerous studies have shown that students!
attitudes toward school, teachers, curriculum, and teaching methods 1in
general are critical to the dropout problem. Many researchers have
found that most students who drop out of school hold negative attitudes
toward school. For example, Ruby and Law (1983) compared successful
high school students and potential dropouts in terms of their attitudes
toward education, school, teachers, and parents/peers. They found that
Both groups held strong negative attitudes toward teachers. How-
ever, the potential dropout students also held strong negative
attitudes toward both teachers and appropriate school behavior,
which precedes dropping out of school. (p. 1)
Also, Meyer (1984) indfcated in his study of dropouts that
Through joint efforts by parents, educators, and the community
career education strategies can provide part of the solution to

many of today's problems, such as the high rate of high school
dropouts and the lack of interested learners. (p. 1)
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The preceding quotation shows that one of the primary problems that
needs attention {s student attrition, and Meyer stressed that this
problem 1s related to lack of student interest. Parents, educators,
and the community should consider this lack of interest in attempting
to solve the problem of attrition.

Timberlake (1983), Canada (1983), Schrom (1980), and Spooner
(1980) reached similar conclusions in their studies concerning the
relationship between attrition and 1ack of i{nterest 1n school. They
concluded that most dropouts tend to be unmotivated toward staying in
school and also hold negative attitudes toward their teachers, peers,
and school work and appropriate school behavior in general. These
students think of school as boring; they also think their teachers are
not good, that the school is a place to fear, and éhat school is just
not for them. McMillan (1983) and Al-Najjar (1984) drew similar con-
clusions as a result of their studies of dropouts. They noted that
students who drop out of school before they graduate are 1ikely to have
a general dislike for school, feelings of fear of faflure, and poor
relationships with teachers and the principal.

Pezzullo (1983) asserted that "positive attitudes from both
students and parents promote a feeling of wanting to complete high
school. Factors compared included (1) delay avoidance, (2) work meth-
ods, (3) teacher approval, and (4) education acceptance™ (p. 1). By
this Pezzullo meant that students who complete school tend to have

positive attitudes toward school, teachers, education, and work
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methods. Conversely, those who drop out tend to have negative atti-
tudes in these areas. In addition, Wells (1982) found that
School factors did bear a direct relationship to dropping out.
Primary reasons for leaving were dislike of school, not learning
anything, boredom, and problems with teachers. Dropouts respond to
staff who treat students as individuals, show respect, exhibit
fairness, and are understanding. (p. 1)

In his study of high school attrition, Crossland (1983) found
that dropouts tended to dislike their school, the school staff and
especially teachers, and even their peers. He concluded that

Over four-fifths of the dropouts cited poor or less than satisfac-
tory relationships with teachers and/or peers as the primary rea-
sons for leaving school. Teachers' lack of sensitivity to
students' problems and concerns and poor classroom performance by
teachers are included in teacher-assigned reasons. Dropouts per-
ceived themselves as outsiders or nonpersons and excluded from the
school socfal structure by peers and school staff. (p. 1)

0zieh (1984) also discovered a strong relationship between
attrition and students' attitudes toward school in general. He
concluded that most students who 1eft school tended to think of the
teachers as unqualified and unknowledgeable. They perceived the school
as having inadequate equipment and felt that the curriculum was boring.
According to Ozieh, "Most students drop out of secondary school due to
(1) the inabflity of parents to finance their children's education, (2)
lack of adequate qualified teachers, (3) inadequate infrastructure,
[and] (4) existing curriculum unsuftable for all students" (p. 1).

In his 198 study, Timberlake achieved different results. He
stated:

Of 30 attitudinal items relating to students' attitudes toward
peers, teachers, school work, and school 1in general, only two

statistically significant factors were revealed. Persisters!'
responses indicated that teachers do not expect enough work from
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students. Nonpersisters, when compared to persisters, felt teach-
ers did have time to spend with students. Persisters' mean scores
revealed more positive attitudes toward school work and school in
general than did mean scores of nonpersisters. Data on student
attitudes toward teachers, peers, school work, and school in gen-
eral indicated that they are not strong determining factors as to
whether or not a student persists. (p. 1)
Although Timberlake maintained that his study findings did not evidence
a strong relationship between students' attitudes and their continua-
tion in school, he did find that persisters' mean positive-attitude
scores were higher than those of dropouts. This could sti11 indicate
a relationship between attrition and students' attitudes toward school.

Other researchers have found that students who have low self-
esteem and self-concept are 11ikely to hold negative attitudes toward
school, teachers, and the curriculum. For example, Namenwirth (1969)
and Bachman et al. (1976) found that dropouts often lacked emotional
stabi11ty and evidenced less initiative than persisters. Such behavior
might be indicative of a negative attitude toward school because atti-
tude 1s recognized as the main force that directs the individual's
behavior.

Academic failure, absenteeism, and lack of participation in
extracurricular activities have been found to influence students'
interest 1n school, their self-confidence, and their motivation to
continue 1n school. Martin (1981) concluded that dropouts were absent
more often, in every grade, than students who did not leave school. 1In
his study, when students with high rates of absenteeism were asked why

they had dropped out of school, they said they were not interested in

school because they were not being taught what they wanted to know.
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Other reasons related to low self-concept. For example, dropouts said
school was not for them and that they did not expect to be able to
graduate from high school.

Jeachers' Influence on
Student Attrition

Many researchers have attempted to determine whether a rela-
tionship exists between teachers! influence and student attrition.
Teachers influence children in numerous ways. One way {is through their
attitudes, which include perceptions of their classes and expectations
for the students. Also, teachers influence students by the way they
teach their courses.

Several investigators have examined the influence on attrition
of teachers' attitudes and perceptions concerning their classes. After
two massive reviews of research in the area of attitudes, Aiken (1970,
1976) maintained that there i1s a definite correlation between teachers'
attitudes and students' attitudes and achievement.

Poole and Simkin (1976) concluded that teachers' attitudes are
very important to whether children l1eave or continue 1n school. He
maintained that "on the whole, the school impressions of early leavers
tend to be less favourable than those of the stayers. . . . Teachers
are seen as not giving sufficient attention or support and as having
negative attitudes" (p. 2). Poole and Low (1981) discovered that
female leavers are "1ikely to be students who achieve higher grades,
conform to school values, [and] are influenced by teachers" (p. 11).

They pointed out that although these dropouts had high grades, they did
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not continue their schooling because they were influenced by teachers!'
attitudes and negative perceptions toward their classes. Students of
these teachers evidenced the same negative attitudes toward school,
became unmotivated, and as a result dropped out of school.

Some studies have shown that teachers' expectations 1nf1uence
students' behavior and achievement. For instance, 1{f teachers expect
particular achievement from their students, the pupils usually fulfill
those expectations. Hence if teachers expect that certain students
will leave school, those students are 11kely to drop out. Teachers
with such expectations often behave negatively and carelessly with
those students. Contrariwise, if teachers perceive students to be
smart, those pupils are 1ikely to continue their studies and graduate.

Research conducted by Rosenthal and Jacobson (1968) supported
the 1dea that teachers' expectations i1nfluence students' behavior and
achievement. The researchers presented data supporting the existence
of a self-fulfilling prophecy in the classroom. They pointed out that

The expectations and predictions of teachers about how well their
students would do in the future in some way brought about the very
behaviors the teachers expected. In other words, simply making the
predictions caused the expected results to happen. (p. 331)

Other researchers have drawn similar conclusions supporting the
{dea that teachers' expectations may indeed influence student perform-
ance (Cornbleth & others, 1974; Good, 1970; Pippert, 1969). Brophy and
Good (1970) suggested that

Teacher expectations may affect students in the following manner.
Teachers begin by forming expectations about how well different
students will do 1n their class. The teachers then begin to treat

the students differently, based upon their expectations. If they
expect a student to do well, the student may be given more



63

encouragement or more time to answer a question. Because the
students are being treated differently, they respond differently
and 1n ways that complement the teacher's expectations. Students
given more time and more encouragement give the right answers more
often. If these different treatments are repeated daily for
months, the students given more time and encouragement will do
better academically and score better on achievement tests. (p. 332)

In Saudi Arabia, teachers' attitudes and expectations could
have a strong relationship to female student attrition. The attitudes
and expectations teachers hold for their classes influence their
behavior, lesson preparation, and the way they explain the materials.
Positive teacher perceptions influence students to reflect the same
positive attitudes; as a result they 1ike school and continue their
studies. Conversely, negative teacher attitudes toward school and
their students influence children to have negative attitudes toward
school; hence they may drop out.

Numerous studies have supported the notion that teachers
influence their students' decision to continue or drop out of school
through the knowledge and skill they exhibit in their teaching and the
extent to which skill and knowledge are related to the curriculum
content. Teachers also influence students through their choices of
teaching materials and methods. These choices are based on a number of
factors, including the subject matter to be covered, students' abili-
ties and needs, and the overall goals to be attafned.

Peters (1977) maintained that

when students' achievement is disappointing 1t 1s useful to recall
that teaching 1s conditional upon the presence of educational
content in teacher activities, and that the activities of teaching

are conditional upon the content knowledge of teachers. In this
sense, content has priority in teacher education. (p. 62)
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He concluded that teachers must relate their content knowledge with
logical and strategic teaching, thereby helping students understand the
materials and meeting their academic needs.

In the same vein, Fenstermacher (1980) concluded that

In the classroom, teachers have not only social control, but epi-
stemic control as well. If teachers' authority is not anchored in
content knowledge, 1t can frustrate the independent thinking of
students. On the other hand, content knowledge helps the teachers
to recognize the source of mistakes that learners make and to
unravel patterns of misunderstanding. Confusion is not done away
with by pointing out what the right answer to questions is. To
further student learning, misunderstandings have to be traced,
fathomed, and responded to by the teachers in a pedagogical
fashion. (p. 63)

He maintained,

The 1ogfical acts of teaching--explaining, concluding, informing,
giving reasons, amassing evidence, demonstrating, defining,
comparing--require content knowledge on the part of the teacher and
some content to be exercised on. (p. 63)

Dewey (1965) cast teachers in the role of observers and
directors of mental activity. He asserted,

The detachment that is associated with this role implies a shift of
focus from the teacher's own performance to that of the learner.
Such detachment can hardly be achieved without the confidence that
stems from thorough content knowledge. In this sense content
knowledge not only supports but makes room for a teacher's atten-
tion to the logical activities involved in learning subject matter.
But how can one recognize, let alone guide, mental activities
involved in l1earning 1f neither personal experience of such pro-
cesses nor an {ntellectual grasp of what is to be taught prepares
one for this task? In observing and guiding mind activity, teach-
ers need "a sense of what adequate and genufine mental activity
means." (p. 64)

The findings of Brophy and Good's (1970) study of teacher
behavior and its effects indicated that content knowledge is a specific
preparation for teaching with regard to the reflection of teaching

skills.
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Teachers' knowledge and skills could also be important factors
associated with female students' attrition 1n Saudi Arabia. Some Saudi
teachers lack the knowledge and skills that would help them be effec-
tive teachers. Sometimes teachers have the requisite know]edge but
cannot relate 1t to the curriculum; their students often become frus-
trated and have 1ow achievement, which impels them to l1eave school. On
the other hand, teachers who possess rich knowledge as well as good
teaching skills can relate the curriculum content to the students'
understanding and needs. Such teachers encourage students to 11ike
school and have high achievement instead of making them feel disap-
pointed about the curriculum, the teachers, and the school.

Cultural differences between the teacher and student are
another important aspect of teachers' influence on student attrition.
Many studies have supported the notion that cultural differences
between teachers and students cause many students to have a high rate
of repeated failure and to drop out of school. One of these investiga-
tions was the ethnographic study by Mobatt and Erickson (1981), which
concerned Indian children's dilemma 1n school and why they have low
achievement and high attrition. This study provided a means of
understanding cultural influences in the context of classroom teaching.
The authors examined cultural differences between the two teachers (one
native teacher and one nonnative teacher) in the ways they organized
classroom structures for student participation.

In this case study, the two teachers both taught first-grade

Indian children, but they organized everyday classroom l1ife very
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differently through their pacing of events and exercise of social
control. Mobatt and Erickson maintained that these discrepancies in
teaching styles were not just individual differences, but rather
appeared to be related to cultural patterns for the conduct of everyday
1ife in community contexts outside school, which were extended to
definitions of appropriate ways to act and interpret the acts of others
in everyday 11fe at home, in children's play, and in adult 1ife in the
community. Thus individual differences of the teachers influenced
their students in the classroom learning environment.

The authors concluded that "a shared sense of pacing between
teacher and students . . . is manifested behaviorally in an interac-
tional smoothness." Viewing the videotapes of Classrooms 1 and 2, they
noted that children sometimes were unfamiliar with the demands of their
nonnative teacher and misbehaved more as a result. Such actions cause
an unfriendly environment to develop between teacher and students,
which could influence pupils' achievement.

Mobatt and Erickson also noted that the non-native teacher was
unfamiliar with many children's names. Therefore, he concentrated on
Just a few pupils whose names he could remember and fgnored the rest of
the class. In such situations, children lose interest in school,
encounter more difficulties in learning, and feel they cannot measure
up to the teacher's expectations. As a result of his investigation,
Dumont (1972) drew the same conclusion as Erickson and Mohatt did. He
provided a partial explanation for the generally low school achievement

and high dropout rates among Indfan students in Canada and the United
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States. Dumont mafintained that "™the terms 'bicultural' and 'bilingual’
have meaning even when the referential language of the children is
English"™ (p. 109). He indicated that invisible cultural rules survive
and remain strong long after children lose their referential Taﬁguaga
Systematic cultural differences appear in classroom {nteractions even
when everyone speaks English.

Finally, results of both the Mohatt and Erickson and the Dumont
studies indicated that cultural differences among students in the same
class affect their ability to learn; also, cultural differences between
the teacher and the class influence students' learning. Teachers from
the same culture as the students can relate the learning process to the
children's actual 1ives by using examples from their own culture.

The drawbacks of having non-native teachers are particularly
evident in Saudi Arabia. Most individuals who teach secondary-school
girls come from foreign countries with unique cultures. Most female
teachers who teach Saudi girls come from Egypt and various Arabic
countries. Although those countries share the same language, religion,
and Islamic culture, cultural differences that existed before the rise
of Islam remain today and make every country unique. Differences in
customs and traditions often cause misunderstandings between foreign
teachers and their Saudi students, which leads the girls to misbehave
toward and dislike their teachers. Also, having many foreign teachers
could influence Saudi students to sense an unfriendly learning environ-

ment. The aforementioned conditions could influence Saudi girls'
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academic achievement and cause them to dislike school and to drop out

prematurely.

Chapter Summary

This chapter contained a review of related 'lfterature.‘chh
was divided into three sections. The first section contained
1iterature related to the background of women 1in Saudi Arabia,
specifically women in the beginning of Islam, women's education in the
Arab World, and women's education in Saudi Ar.ab1a. Most of the
1iterature in the first section comprised documents or reports of
studies done in Saud{ Arabia and other Islamic natfons such as Egypt
and Syria. The second section was a discussion of l1iterature related
to student attrition from school. The third section was a review of
1iterature related to the six factors selected for this study as having
a potential relationship to attrition. Most of the studies reviewed in
the second and third sections were conducted in western nations such as
the United States and Europe.

The 11terature suggested that all six factors, teacher
influence, family {influence, marriage and pregnancy, students'
attitude, students' achievement, and sex role, are influential with
regard to student attrition or retention. This study concerns a third-
world country that differs from the western, industrialized nations.
Thus the researcher sought to determine whether these six factors
influence Saudi girls' attrition from secondaary school and whether
there are other factors that might be more influential in influencing

Saudi girls to leave school.



CHAPTER III

METHODS AND PROCEDURES

The primary purpose of this chapter 1s to provide the reader
with an understanding of the methods used in conducting the study. The
chapter also contains an explanation of the procedures followed in the

investigation and the techniques used 1n collecting data for the study.

Methodology

Three methods were used 1n collecting information for the
study. First, the researcher used written materials on the topic under
consideration, such as statistical data and results of previous
research. In addition, survey questionnaires and face-to-face {inter-

views were used to collect pertinent data for the study.

Analysis of Written Materials

One major source of information for this study was an extensive
review of 1iterature related to attrition and retention of students at
the intermediate- and secondary-school levels. The review included
research conducted in Saudi Arabfa, in other Arab and Islamic nations,
and in western industrialized countries. Pertinent documentary evi-
dence and statistical data were gathered from the Ministry of Education
and the Office for Girls' Education in Saudi Arabia. These documents

explained the nature of the female dropout problem and contained
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evidence about the effect of student attrition on Saudi Arabia. The
documents also contained statistics concerning female attrition for
each year from 1964 through 1984.

In addition, previous studies and their results were used in
writing the 1iterature review. Those investigations provided valuable

information about specific factors related to student attrition.

Survey Questionnaires

A survey questionnaire was a major tool used in obtaining data
related to the six selected factors that influence girls to leave
school or to continue beyond the intermediate level. The questionnaire
was chosen over personal interviews as the major technique with which
to collect data from study participants because:

The questionnaire 1s 1ikely to be a less expensive procedure than
the interview. It requires much less skill to administer them than
interviews; in fact, questionnaires are often simply mailed or
handed to respondents with a minitmum of explanation. Further,
questionnaires can often be administered to large numbers of indi-
viduals simultaneously. ... Another advantage of questionnaires
i{s that respondents may have greater confidence in their anonymity
and thus feel freer to express views they fear might be disapproved
or might get them into trouble. Another characteristic of the
questionnaire that 1s sometimes, though not always, desirable fis
that 1t may place less pressure on the subject for immediate
response. When the subject is given ample time for fi11ing out the
questionnaire, he can consider each point carefully rather than
replying with the first thought that comes to mind. (Selltiz, 1965,
pPpP. 238-41)

In addition, because of the restrictions that Saudi females
face i1n making public contacts, female researchers encounter difficulty
in attempting to conduct interviews with girls because it 1s hard to

meet anywhere but at school.
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Interviews

Despite the drawbacks involved in conducting personal {inter-
views with females in Saudi Arabia, the researcher held a short {nter-
view with 15 girls who had dropped out of school after the intermediate
level. The main purpose of using the interview was to support the
questionnatire responses and to elicit more informatfon and factors than
could be collected through the questionnaire alone. Each member of the
interview sample was asked her own opinions and attitudes about the six

selected factors.

The Study Population and Sampling Procedures

The study population comprised four groups of females from
Medina: (a) Saudi female students who had dropped out of school after
the intermediate level, (b) Saudi female students who were attending
intermediate school, (c) Saudi female students who were attending
secondary school, and (d) Saudi and non-Saudi female teachers who were
teaching in intermediate and secondary girls' schools.

A sample of 200 subjects was selected randomly from the afore-
mentioned groups by using school enrollment 11sts and a table of random
numbers. Breakdown of the sample was follows: (a) 50 girls who had
dropped out of school after the intermediate level, (b) 50 girls from
ninth grade (intermedfate school), (c) 50 girls from eleventh grade
(secondary school), and (d) 50 Saudi and non-Saudi female teachers who
were teaching i1n intermediate and secondary girls' schools. (See Table

3.1.)
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Table 3.1.--Composition of the study sample.

Number of
Respondents Respondents
Answering questionnaires
Female dropouts 50
Ninth-grade female students 50
Eleventh-grade female students 50
Female teachers (Saudi & non-Saudi) 50
Interviews
Female dropouts 15
Total 215

The interview population comprised girls in Medina who had
dropped out of school. A sample of 15 subjects was randomly selected by

using school files and a table of random numbers.

Preparation of the Questionnaire and Interviews

Several steps were taken in preparing the study questionnaire.
The investigator reviewed several texts related to questionnaire and
interview design and techniques. This helped her to understand the
steps involved in developing a questionnaire and an interview schedule.
Also, the researcher reviewed 1iterature related to the present study.
This review helped the researcher design similar questionnaire and
interview {tems to serve the purpose of the study. The researcher's
experience as a female student in Saudi schools helped her formulate

pertinent questions.
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The researcher interviewed female Saudi principals in a pilot
study. This helped clarify the most important factors that cause girls
to drop out of school and gave further insight into the types of
questions to include i1n the questionnaire. A research consultant at
Michigan State University helped formulate the questionnaire and the
interview schedule. The investigator discussed the research with Saudi
Arabian friends who had had experience in questionnaire and interview
design, which helped her pose appropriate questions based on the coun-
try's culture and customs. Frequent meetings with her dissertation
advisor helped the researcher modify questionnaire items to cover all
of the factors included in the study.

Questionnaire and Interview
Jranslation

Because the questionnaire and interview were administered in
Saudi Arabia, they were translated into Arabic. Several steps were
taken 1n the translation. The questionnafre and interview were first
taken to a female professor in the female College of Education in
Medina who speaks both Arabic and English. The instruments were trans-
lated under the researcher's supervision. The questionnaire and inter-
view were edited by an Arabic-language professor for the sake of gram-
matical and spelling corrections. Next the researcher checked the
instruments to ensure that the questions retained the meaning desired
for the study. The questionnaire and interview were then typed and

made ready for pilot testing.
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The questionnaire and interview were pilot tested by
distributing them to several female students from both the intermediate
and secondary levels. This was done to ensure clarity of the items
because the students were asked to mark any ambiguous questions. - After
pilot testing, the questionnaire and interview were revised and retyped
for distribution. The Arabic version of the questionnaire was

retranslated into English as a check of the accuracy of translation.

Description of the Questionnaire
and the Interview

Because of the nature of the study, four questionnaire formats
were used, one for each of the distinct sample groups. Each question-
naire was accompanied by a cover letter explaining the purpose of the
study and encouraging respondents to answer the questions frankly.

The questionnaire was divided into three sections. The first
contained questions designed to elicit demographic information, such as
age, parents' level of education, school attendance, family income, and
so on. These questions were concerned solely with factual information
and did not seek attitudes or feelings. (This section was not included
in the teachers' questionnafre.)

The second section 1ncluded a number of questions concerning
subjects' opinions and attitudes about selected topics. Respondents
were asked to indicate whether they strongly agreed, agreed, were
undecided, disagreed, or strongly disagreed with various statements.
They were also asked to indicate whether certain reasons for staying in

or leaving school were very important, somewhat important, of 1little
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importance, of very 1ittle importance, or not a factor. The third
section of the questfonnaire contained open-ended questions to which
subjects were asked to respond. (See Appendices A-H.) These open-
ended questions asked the respondents to indicate their plans for
continuing education or to 1dentify the persons who most influenced
them to leave school.

The 1interview schedule developed for the female dropouts was
divided into two sections. The first introduced the researcher and the
purpose of the study. Respondents were encouraged to be frank in
giving their answers and were assured that their answers would be
confidential. The second section contained questions designed to
elicit information related to the study's purpose. (See Appendices I

and J.)

Questionnaire Yalidity

The validity of the questionnaire was an {important considera-
tion in this investigation. Validity means the extent to which a
questfonnaire or interview measures what it 1s {ntended to measure.
Several steps were taken to ensure that the questionnaire and the
interview were valid. The researcher met frequently with her major
advisor, committee members, a research consultant, and graduate-student
friends from Saudi Arabia. Based on their comments and suggestions,
the questionnaire and interview were revised. The questionnaire and
interview were pilot tested with selected students to obtain their
feedback about item clarity. These students were not part of the final

sample. In addition, the Arabic version of the questionnaire was
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tested by an Arabic-language professor to ensure that the translation
was correct. The preceding steps were supervised by the researcher to

ensure that suggested changes were accurate.

Questionnaire Relfability

Rel1ability of the questionnaire and interview refers to the
consistency 1n respondents' answers to the questions. Relfability can
be measured by comparing respondents' answers to the same question
twice 1n hopes of obtaining similar results. Reliability can also be
assessed by comparing each respondent's answers to certain questions
with his/her responses to other questions to determine if there is
consistency in the answers.

Because the researcher had 1imited time in which to collect the
data, the questionnaire could not be distributed twice as a pilot
study. Therefore, it was distributed once for a pilot study, and
respondents' answers were reviewed by a female expert in Saudi Arabfa.
Since the pilot study sample was small (n = 20), the female expert was
able to review each student's responses to determine relfability and
consistency of responses. This procedure was followed because the
girls' college 1n Saudi Arabfa does not have a computer center. The
questionnaire expert determined that the questionnaire and interview
were relifable.

According to Oppenheim (1966), "If we find that a measure has
excellent validity, then it must also be reliable" (p. 70). However,

the instruments' relfability was tested and approved by the female
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expert. Thus the questionnaire and interview were judged to have
acceptable validity and relifability levels. However, when the
researcher returned to the United States, she wanted to ensure that the
questionnaire was relfable. Cronbach's alpha, a statistical approach
to determine the relfabil1ity of the questionnaire, was used. It was

found that the questionnaire was highly reliable, with alpha = 0.817.

Research Questions and Hypotheses

The following research questions were posed to guide the col-
lection of data for this study:

1. What are the most influential factors assocfated with
school dropout rates at the intermediate level 1n Saudi girls' schools?

2. How do students who have dropped out differ from those who
are attending school, in terms of the factors i1dentified as associated
with female dropouts?

3. How do intermediate-school girls differ from secondary-
school girls 1n i{dentifying the most influentfal factors associated
with leaving or continuing in school?

4. How do teachers and students differ on the identification
of factors most associated with school leaving among secondary-school
giris?

To answer the first research question, responses to the three
sections of the questionnaire and the second section of the interview
were statistically described. To answer the second, third, and fourth
research questions, three null hypotheses were formulated. They are as

follows:



78

Hypothesis 1: There will be no statistically significant differ-

ence between students who have dropped out and those who have not
dropped out concerning their fdentification of the most influential

factors assocfated with premature school leaving 1n secondary

girls' schools.

Hypothesis 2: There will be no statistically significant differ-

ence between girls attending intermedfate schools and girls attend-

ing secondary schools concerning their perception about the most

fnfluential factors associated with premature school leaving in

secondary girls' schools.

Hypothesis 3: There will be no statistically significant differ-

ence between students who have not dropped out and teachers concern-

ing their {dentification of the most influential factors associated
with premature school leaving in secondary girls' schools.

Ihe Pilot Studies

Two pilot studies were conducted to ensure the accuracy of the
study. The first pilot study was undertaken to determine the factors
that might cause girls to drop out after intermediate school. 1In this
pilot study the researcher conducted interviews with three intermediate
school principals and three secondary school principals. Each inter-
view lasted between 30 and 45 minutes. The principals were asked about
the factors that may cause girls to leave school. The factors on which
principals were in agreement were then considered for testing and
examination in the present research. To support the importance of the
selected factors, the researcher undertook a comprehensive review of
1iterature related to the study. The factors that were supported by
the review of 11terature and the pilot study were included fn the
study.

The second pilot study was undertaken to test the validity and

reliability of the questionnaire and the interview. After the research
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proposal was approved, the researcher went to Saudi Arabia in September
1985 to collect the data. Before administering the questionnaire and
conducting the interviews, she pretested the questionnaire by distrib-
uting it to 20 students (ten ninth graders and ten eleventh graders).
The students were asked to check any ambiguous questions and comment on
them on the back of the questionnaire.

The researcher pretested the interview with three students who
had dropped out of school, to determine whether any questions needed
clarification.

Both the questionnaire and the interview were revised and
retyped following the pilot study, based on students' comments and the
researcher's recognition of vagueness in some of the questions. Based
on the pilot study, the questionnaires for student dropouts and teach-
ers were also revised and retyped. To avoid bias in responding to the
questionnaire, students who participated 1n the pilot study were not

included in the main data collection.

Data-Collection Procedures
This section describes the steps that were taken in collecting
the data for the study. First, the researcher took the translated
questionnaires and interview to the General Office of Girls' Education,
where an expert reviewed them to determine 1f acceptable questions were
asked, i.e., that the questions did not conflict with the country's
rules and culture. After receiving agreement from the General Office

of Girls' Education, the researcher was given a letter that enabled her
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to enter the girls' school and ask for the school administrators'
cooperation {n conducting the research.

The questionnaires were distributed as a pilot study to ten
ninth graders and ten eleventh graders. Based on these students'
comments, the questionnaire was revised and retyped. Next, a 11st of
secondary and intermedfate school teachers was prepared. A table of
random numbers was used to select the sample of teachers for the study.
Students' files were also reviewed, 1n order to randomly select drop-
outs for the sample.

The dropout questionnaire was mailed to the selected sample. A
deadline was set at five weeks after distribution of the question-
naires; the researcher did not consider any responses received after
the deadline. To ensure that 50 responses would be received from the
dropout sample, the researcher selected 90 dropouts to receive the
questionnaire. The researcher made follow-up calls to those who had
not responded by the deadline. Only the first 50 responses were con-
sidered, even though 64 completed questionnaires were received.

Fifteen dropouts (not from the 50 who completed the
questionnaire) were randomly selected, and interviews were conducted
with each one separately in her own home. Each interview lasted 40 to
55 minutes. The interviews were not tape recorded because the
researcher thought the respondents might not feel comfortable 1f they
noticed their answers were being recorded. Therefore, the researcher

took notes instead, as accurately as possible.
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The researcher and the school principals arranged for a con-
venient time when the researcher could distribute the questionnaires to
the students. The sample students, who were randomly selected, were
gathered together in a large room. Questionnaires were distributed
during class periods (45 minutes long); the researcher was available to
answer any questions the girls had. Students were encouraged to answer
all 1tems frankly. The questionnaires were collected at the end of the
class period.

The teachers' questionnaire was distributed and returned during
the 30-minute break time. After finishing the data-collection proce-
dures, the researcher visited the school principals and teachers and

thanked them for their help and cooperation.

Statistical Procedures and Techniques
Used in Data Analysis

After the data were gathered through both the questionnafre and
the interviews, a coding book for the questionnaire was developed and
checked with a research consultant at Michigan State University to
ensure that it was reliable. The questionnaire {tems were then coded,
and data were prepared for computer analysis. The interview responses
also were coded, and similar responses were combined for the sake of
the analysis. The coding and combination of responses were checked by
several individuals who had had experience in research; they agreed
that the coding and response combinations were valid.

The data gathered through the questionnaire were analyzed by
using the Statistical Package for the Social Sciences (SPSS). The
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descriptive statistics used in reporting the results of the data analy-
sis were means, standard deviations, and frequencies.

Means were used to show the value of each item and to indicate
whether the {tem was highly influential, influential, uninfluential, or
not a factor. The higher the mean value, the more influential the item
was considered to be, and vice versa. Along with the mean, the stand-
ard deviation was obtained to show the variance in responses; the lower
the standard deviation, the more agreement existed in responses, and
vice versa.

The specific technique used to test the hypotheses was the
multivariate analysis of variance (MANOVA), which showed whether a
statistically significant difference existed between two groups in
their responses concerning the six factors selected for this study.
Along with the MANOVA, the univariate F-test was used to determine on
which individual factors statistically significant differences existed.
The three null hypotheses were tested at the .05 significance level.

Responses to the first section of the questionnaire, which
contained the demographic questions, were described by using frequen-
cies, means, and standard deviations. Results for the second section,
which contained 43 questions, were described by using means and stand-
ard deviations. In this section each student was asked to indicate on
a five-point Likert scale whether she strongly agreed, agreed, was
undecided, disagreed, or strongly disagreed with each item. They were
also asked to indicate whether certain reasons for staying in or leav-
ing school were very important, somewhat important, of 11ttle

importance, of very 1ittle importance, or not a factor. Points were
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assigned to each response, from 5 = strongly agree or very important to
1 = strongly disagree or not a factor. The third section of the
instrument contained open-ended questions. Responses to these ques-
tions were coded and treated 11ke the demographic data 1n the.f1rst
section.

The total points for each item were added together; the sum
was then divided by the total number of responses to that 1tem to
obtain the mean value. The higher the mean, the more influential the
item was; the lower the mean, the less influential the {tem.

The items were categorized into six categories that reflected
the six factors selected for study. The items were then rank ordered
and their means were added together and divided by the number of items
to provide the overall factor mean, which indicated the degree of the
factor's influence; that is, the higher the mean, the more influential
the factor, and vice versa.

Specific criteria were delineated to indicate the importance of
the items and the factors. There criteria were as follows:

1. Items or factors with a mean from 4.00 to 5.00 were consid-
ered highly influential.

2. Items or factors with a mean from 3.00 to 3.99 were
considered moderately influential.

3. Items or factors with a mean from 2.00 to 2.99 were
considered uninfluential.

4. Items or factors with a mean from 1.00 to 1.99 were

considered totally uninfluential.



CHAPTER IV

PRESENTATION OF THE RESULTS

In this chapter, the data obtained through the questionnaire
and interviews are presented in tabular form and are described in
narrative form. The questionnaire respondents were 50 female students
who had dropped out of school after the intermediate level, 50 female
ninth-grade students, 50 female eleventh-grade students, and 50 female
intermediate- and secondary-level teachers. Interview respondents were
15 female students who had dropped out of schooi more than a year
before the time of the survey. In both the questionnaire and the
interview, respondents were asked about the influence on female
attrition of the following six selected factors: teacher influence,
family influence, student attitude, marriage and pregnancy, student
achievement, and sex role.

This chapter 1s divided into four sections. The first section
is a presentation of the demographic data. A rank order of the items
and factors that might influence girls' decision to leave school or to
continue in school 1s provided in the second section of the chapter.
Results of the hypothesis testing are discussed in the third section,
and the fourth section presents the results of the interview. An

overall summary concludes the chapter.

84
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Demographic Data

Included in this section is personal information about the
students who dropped out of school, the ninth-grade students, and the
eleventh-grade students. Data on the teachers who participated 1n the
study are not included in this section because the questionnaire did
not elicit personal information about them. Tables 4.1 through 4,18
present the demographic data of interest in this study.

The respondents' ages are shown in Table 4.1. Most of the
dropouts were between 23 and 26 years of age, whereas most of the ninth
and eleventh graders were between 16 and 19 years old. The mean age
for the dropouts was 24.26, with a standard deviation of 7.387. For
ninth graders, the mean age was 15.58, with a standard deviation of
1.341. Eleventh graders' mean age was 1734, with a standard deviation
of 1.255.

Table 4.2 shows that 88% of the dropouts were married, whereas
only 2% of the ninth graders and 4% of the eleventh graders were
married. These figures indicate that marriage might be an important
factor influencing girls to drop out of school.

Table 4.3 provides information about fathers' level of educa-
tion. The highest percentage of {lliteracy (22%) was found among
fathers of girls who had dropped out of school. Twenty-four percent of
the dropouts! fathers were just 1iterate but did not have a formal
education. Very few of them (8%) had graduated from college.

Fathers of respondents who were still attending school also had

very low levels of education. However, fathers of dropouts had a mean
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educational level of 4.14 (SD = 1.404), which means that the dropouts'
fathers' average level of education fell between elementary-school
graduate and 1iterate with no formal education. The mean for fathers
of ninth graders was 3.20, which fell between intermediate and eiemen—
tary school (SD = 1.954), and for fathers of eleventh graders the mean
was 3.44, which fell between intermediate and elementary school (SD =
1.473). These figures indicate that the fathers of dropouts had a
lower level of education than did fathers of ninth and eleventh graders
who were stil1l attending school.

Table 4.4 shows the level of education of the respondents'
mothers. In general, there was a very high percentage of {11{teracy
among respondents' mothers. However, the highest percentage of {111t-
eracy (52%) was found among the mothers of girls who had dropped out of
school. The lowest percentage (28%) was found among the mothers of
eleventh graders.

The mean level of education for mothers of dropouts was 5.22,
which fell between 1iterate with no formal education and 1111terate (SD
= 1.243). The mean for ninth graders' mothers was 4.78, which fell
between elementary school and 1iterate with no formal education (SD =
1.529), whereas the mean educational level of mothers of eleventh
graders was 4.26, which fell between elementary school and 11terate
with no formal education (SD = 1.614).

Both Tables 4.3 and 4.4 show that the level of education of the
respondents' parents was very low. However, the educational level was

Towest among the parents of students who had dropped out of school.
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As shown in Table 4.5, the family monthly income of the largest
cluster of the students was between 2000 and 5000 riyals, which is the
average family income in Saudi Arabia. Most of the respondents did not
know their family's exact income. The mean monthly income for families
of dropout students was 4.980, which‘fe'l'l between 2000 and 9000 riyals
(SD = .318), whereas the mean for ninth graders was 4.040, which also
fell between 2000 and 9000 riyals (SD = 321), and for eleventh graders
it was 4.163, which fell between 2000 and 9000 riyals, as well (SD =
1.650). Figure 4.1 presents the distribution of respondents by family
income 1n a histogram. It shows that the respondents had similar
family incomes; however, by comparing the mean family income of drop-
outs (4.980) with that of students attending school (4.115), it can be
seen that dropouts were from families with higher socioeconomic status
than the families of students attending school. This finding may
indicate that dropouts are not always from families with low socioeco-
nomic status, or 1t could also be that dropouts' parents were older as
the dropouts themselves were older than students attending school.
Older parents would be expected to earn more than younger ones.

Table 4.6 shows that most of the dropouts (76%) 1ived in their
own homes with their husbands. Since Table 4.2 indicated that 88% of
the dropouts were married, this finding may suggest that a few of them
were 11ving with a widowed parent. Most of the respondents who were
st111 attending school 1i1ved with their parents (ninth graders = 90%,

eleventh graders = 86%).
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Figure 4.1. Distribution of respondents by family income.
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Most of the respondents' schools were located 1ess than one
mile or between one and three miles from their homes (see Table 4.7).
The mean for dropouts was 2.320 (SD = .170), for ninth graders jt was
2.360 (SD = .148), and for eleventh graders it was 2.080 (SD = 1.140).
A11 three means were over 2.0, falling between 1-3 miles and 4-10
miles.

According to Table 4.8, most of the respondents had spent six
years in elementary school. Specifically, 78% of the dropouts, 92% of
the ninth graders, and 92% of the eleventh graders had spent six years
in elementary school. These figures indicate that most of the respond-
ents did not fail and have to repeat grades in elementary school. The
mean for dropouts was 1.340, which fell between 6 and 7 years (SD =
.060), for ninth graders it was 1.16, which fell between 6 and 7 years
(SD = .,584), and for eleventh graders 1t was 1.080, which also fell
between 6 and 7 years (SD = .274). By examining the means, 1t can be
seen that dropouts had a slightly higher percentage of failure than had
those students who were still attending school.

Most of the respondents had spent three years in intermediate
school (dropouts = 76%, ninth graders = 78%, eleventh graders = 86%).
(See Table 4.9.) The mean for dropouts was 1.460, which fell between
3 and 4 years (SD = .119), for ninth graders 1t was 1.320, which fell
between 3 and 4 years (SD = .097), and for eleventh graders 1t was
1.140, which also fell between 3 and 4 years (SD = .351). Comparing

the means of the three respondent groups, it can be seen that the
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eleventh graders had had the lowest percentage of failure in interme-
diate school.

Table 4.10 shows the number of people in the respondents'
families. Most of the dropouts 1ived with one person, probably their
husbands because 88% of the dropouts were married (see Table 4.2). On
the other hand, most of the ninth- and eleventh-grade students 11ived
with more than one person--and generally between five and nine
persons--who might have been parents, brothers, and sisters, because
only 2% to 4% of them were married. The mean for dropouts was 4.163,
which fell between 4 and 5 people (SD = .360), for ninth graders 1t was
6.260, which fell between 6 and 7 people (SD = .262), and for eleventh
graders it was 6.360, which fell between 6 and 7 people (SD = 1.650).

Table 4.11 presents the distribution of students according to
the age at which they dropped out of school. The table shows that most
of the students were 18 or older when they dropped out, and by looking
at Tables 4.8 and 4.9 it can be seen that dropouts had repeated a few
years of school. That 1s, 22% of them had spent more than six years 1in
elementary school, and 24% of them had spent more than three years in
intermediate school. Otherwise, most of them would have been expected
to be 16 years old when they left school. The mean age of the dropouts
when they left school was 17.78 (SD = 1.087).

As 11lustrated in Table 4.12, most of the dropouts (62%) were
married or engaged, while only 10% of the ninth graders and about 6% of
the eleventh graders were married or engaged. Thus most of the stu-

dents who were still attending school were single, whereas most of the
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students who had dropped out of school were married or engaged.
Although 36% of the dropouts were single when they left school, they
may have planned to get engaged or married, or perhaps other factors
were involved in their leaving school.

Table 4.13 contains information about the number of children
the respondents had when they left school or during their continuation
in school. Most of the respondents had no children: 86% of the
dropouts did not have children, nor did 96% of the ninth graders and
90% of the eleventh graders. The data show that 12% of the dropouts
were either pregnant or had children, while only 2% to 4% of the
students attending school were pregnant or had children. This could be
an indication of the small conflict between having children and con-
tinuing school. However, even though a woman had no children, her
husband might have fnfluenced her to leave school.

Concerning school attendance (see Table 4.14), whether
respondents dropped out or remained in school, they had a high
rate of attendance. However, ninth and eleventh graders had a higher
percentage of school attendance (92%) than did the dropouts (70%). The
mean for dropouts was 1.420, which fell between attending all classes
and missing very few classes (SD = .,103), for ninth graders it was
1.020, which fell between atfending all classes and missing very few
classes (SD = ,020), and for eleventh graders it was 1.106, which also
fell between attending all classes and missing very few classes (SD =

.375).
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As shown in Table 4.15, most of the respondents had not failed
any grades in school. However, dropouts had had a higher percentage of
failure (44%) than had ninth and eleventh graders who remained in
school (20%). The mean for dropouts was 2.300, which fell between
passing all courses with poor grades and failing 1 or 2 courses (SD =
.185), for ninth graders it was 1.694, which fell between passing all
courses with good grades and passing all courses with poor grades (SD =
.155), and for eleventh graders it was 1.340, which also fell between
passing all courses with good grades and passing all courses with poor
grades (SD = ,717). This table indicates that 56% of the dropouts
passed all courses, while 79% of the students attending school did so.

Table 4.16 shows that most of the dropouts (64%) did not have
plans for continuing their education, whereas most of the ninth and
eleventh graders (80% and 62%, respectively) planned to continue their
schooling through college graduation. Very few of the respondents
intended to find a job instead of continuing their education.

The persons identified by the dropouts as influencing them to
leave school are indicated 1n Table 4.17. Those who had most influ-
enced the girls to drop out of school were teachers (30%), followed by
their husbands and other family members. Also, 18% of them {indicated
that other factors caused them to drop out, which might have been their
academic achievement or attitudes toward school.

Table 4.18 shows that most of the dropouts (54%) had left
school after they got engaged or married or after becoming pregnant.

Some of them (36%) dropped out of school because of family {nfluences.
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The remaining 10% indicated that academic failure was the reason they
dropped out of school.

Dropouts, students, and teachers were asked the age at which
they thought girls should get married. Just 2% of the teachers and
none of the dropouts or students said girls should marry at age 13 or
before. Similarly, just 2% of the dropouts and 1% of the students
believed giris should marry when they are between 14 and 16 years old.
Forty percent of the dropouts, 27% of the students, and 102 of the
teachers indicated girls should marry when they are between 17 and 19.
A majority of the sample members (58% of the dropouts, 72% of the
students, and 88% of the teachers) believed girls should postpone
marriage until they are at least 20 years old.

The responses indicated that whereas 72% of the students
thought girls should wait until they are at least 20 before marrying,
only 58% of the dropouts held this perception. Just 27% of the stu-
dents attending school thought girls should marry when they are between
17 and 19, but 40% of the dropouts chose that age range as the approp-
riate age at which girls should marry. Teachers seemed to concur with
students about the appropriate marriage age; 88% of them thought girls

should postpone marriage until they are at least 20.

This section presents the results of the analysis of dropouts',
students', and teachers' responses to {tems in the second part of the

questionnaire. The 1tems pertaining to each particular factor were
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categorized and rank ordered by their means to show the value of each
item. The six factors were then rank ordered by their means to show
the value of each factor. Instead of repeating the same procedure for
dropouts, ninth graders, eleventh graders, and teachers, the data for
each group are presented together in the same tables; the data for
ninth and eleventh graders were combined for analysis purposes and
because of their similar ages and sftuation in attending school.
Points were assigned to each response, from 5 = Strongly Agree or Very
Important to 1 = Strongly Disagree or Not a Factor; means and standard
deviations were calculated using the procedure described in Chapter
III. In the analysis, 1tems with means between 4.0 and 5.0 were con-
sidered highly influential, those with means between 3.0 and 4.0 were
considered moderately influential, those with means between 2.0 and 3.0
were considered noninfluential, and {tems with means between 1.0 and
2.0 were considered totally noninfluential.

Table 4.19 shows that teachers rated 6 of the 12 {tems in the
"family influence" category as very influential. Students and drop-
outs, respectively, rated four and three items in this category as very
influential.

Looking at the overall means of the respondents, it can be seen
that teachers had a higher mean (4,114; SD = 0.430) than the students.
This finding indicates that teachers placed more importance on family
influence than students did. Following teachers, students attending
school placed more importance on family influence, with a mean of 3.691

(SD = 0.541), than did dropouts, who had a mean of 3.608 (SD = 0.513).
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These findings indicate that, in general, teachers were more concerned
about family influence than were students and dropouts. Examining the
jtems and the order in which respondents ranked them, 1t can be seen
that the rankings are close to each other. For example, Items 1 and
10, which are related to family encouragement of students to go to
school and have a career, were ranked first and third by students in
school and first and second by the teachers; these items were rated
fourth and fifth by the dropouts. This may show that the dropouts did
not receive encouragement from their families to have a career or
continue school, which could have prevented them from leaving school.
The lack of encouragement could have been a result of the dropouts'
parents' low level of education (see Tables 4.3 and 4.4).

A11 three groups placed much 1mportance.on Item 41, which
concerned the family's feeling about preparing girls to be good wives
and mothers at an early age. The reason for this high rating could be
that, 1n a country 1ike Saudi Arabia, marriage is important and consid-
ered the real duty of girls. They need to be well prepared to take
care of household duties, their husband, and their children because
most of the work inside the house is their responsibility, whereas most
of the work outside the house is the husband's duty. As Minces (1982)
stated, "once the girl is marrfed, she usually stops work [or schooll.
Pregnancy soon follows, since the tradition according to which a wife
is primarily a bearer of children still exercises a considerable hold

over both men and women" (p. 48).
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However, the dropouts ranked Item 41 first, perhaps because
most of them were married (see Table 4.2). This finding could support
the notion that their family's feeling about preparing to be a good
wife and mother was high, and thus they encouraged their daughters to
get married. Also, the dropouts believed in the importance of prepara-
tion to be a good wife and mother, and from their marital experience
they were either happy or unhappy with their family's preparation of
them for this role.

Also, dropouts rated Item 32, which concerned the need for the
family to provide a good environment for studying, as second in
importance, whereas students attending school and teachers rated that
item sixth and seventh, respectively. This finding may indicate that
dropouts had not enjoyed a good study environment and hence strongly
agreed that the family should provide such an environment.

The rank order of items in the "teacher influence" category is
shown 1n Table 4.20. This table shows that teachers rated 11 of the 12
items in this category as highly influential. Students and dropouts
concurred in their ratings of Items 36, 43e, and 43d as first, second,
and third, respectively. Teachers rated Items 36 and 43e as third and
second, respectively.

The overall mean of teachers was 4311 (SD = 0.351), which was
higher than the means of the students. This means that teachers placed
more importance on teacher influence than did students. Dropouts had a
mean of 3.858 (SD = 0.367), which was higher than the mean of students

in school (3.633; SD = 0.560), which means the dropouts placed more
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importance on teacher influence than did students who were still in
school.

By examining the individual item means, it can be seen that all
groups were relatively similar in their mean ratings of the {tems,
although differences existed in terms of i{tem rank orders. Item 25,
which concerned the fact that the teachers always help students under-
stand the subject, was ranked first by teachers, whereas students and
dropouts ranked it sixth and seventh, respectively. The reason for
this discrepancy could be the teachers' judgment of themselves as being
helpful for students all the time. Students did not share this percep-
tion.

The dropouts ranked Item 43c, which was related to the need for
services of a guidance counselor to encourage girls to remain in
school, in fourth place. Students attending school and teachers ranked
this item seventh and sixth, respectively. The dropouts were probably
older than the students still 1n school (see Table 4.1), and therefore
their school experience had been some time ago. Perhaps the school
situation was worse then, and that is why they perceived a need to
improve the counseling situation. Perhaps the students attending
school were not facing such problems and therefore placed less
importance on counseling. Teachers, also, might have been satisfied
with the job they were doing.

Teachers' ranking of Item 35 (Teachers always praise girls when
they answer correctly), was fourth highest, whereas students and drop-

outs ranked 1t sixth and efighth, respectively. Perhaps teachers again
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felt they were doing a good job of teaching, whereas students and
dropouts were not completely satisfied in that regard.

Teachers supported this positive view of themselves in ranking
Item 15, concerning the help they provide to students when they have
problems, as eighth. However, students and dropouts differed in their
perceptions of this item, ranking it eleventh and twelfth,
respectively.

Neither students, dropouts, nor teachers believed that students
dislike their teachers. They ranked Item 42b, which concerned that
matter, 1n eleventh and twelfth place, respectively.

Table 4.21 shows that teachers rated 7 of the 14 {tems 1n the
"student attftude" category as very 1influentfal. Students and
dropouts, respectively, rated 5 and 6 of the 14 1tems as very influ-
entfal.

By looking at Table 4.21, 1t can be seen that dropouts had a
mean of 3.634 (SD = 0.486), students in school had a mean of 3.743 (SD
= 0.743), and teachers had a mean of 3.894 (SD = 0.366). Thus all
three groups considered students' attitudes toward school an {influen-
tial factor associated with students remaining in or leaving school.
Moreover, the three groups' means were close to each other, yet rank-
ings of individual items differed among the three groups.

Item 14, related to the possibility of girls continuing to work
their way to college, was ranked first by students in school and
teachers, whereas it was ranked ninth by dropouts. This difference

might have existed because most of the dropouts (88%) were married (see
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Table 4.2), and most of them (64%) had no plans to continue their
education (see Table 4.16). Most of the students attending school
(88%) were single (see Table 4.2), and 71% of them were planning to
graduate from college (see Table 4.16). Perhaps teachers ranked this
item first because they were interacting with students in school and
knew their desire to complete college.

Item 6, related to the girls' school attendance, was ranked
third by dropouts and students attending school, whereas teachers
ranked this item tenth. This indicates that the girls were happy with
their class attendance; most of them attended all of their classes (see
Table 4.14). Teachers seemed unhappy with the girls' school attendance
and may have thought the students should have 100% attendance records.

Item 43f, concerning whether more partiéipat1on in school
activities would encourage girls to remain in school, was ranked second
and fourth by dropouts and teachers, respectively, and tenth by stu-
dents attending school. Perhaps the dropouts ranked this fitem high in
influence because at the time they were in school, a few years ago (see
Tables 4.1, 4.8, 4.9, and 4.11), there were fewer school activities
than at present, and participating in such activities might have helped
keep them in school. Students 1n school ranked this item much lower in
influence, perhaps because they were satisfied with their participation
in school activities and did not consider such participation to be
influential in the decision to continue schooling. Teachers, 1ike
dropouts, were not satisfied with students' participation in school

activities, perhaps because teachers are the educational leaders and
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believe that such participation would provide further skills to the
students.

Item 43b, related to the fact that smaller classes with more
individual instruction would have encouraged girls to remain in school,
was ranked seventh by dropouts and teachers, while it was ranked
eleventh by students attending school. Perhaps when the dropouts left
school the classes contained more students than they do now because the
government has opened additional classes, which has reduced the number
of pupils in each class. Students attending school were not aware of
what it would be 1ike to have larger classes, so they {ndicated
satisfaction with present class sizes. Teachers were not completely
satisfied with class sizes; even though classes were small, they
preferred even smaller ones to make their teaching more effective.

Table 4.22 shows that teachers rated five of the nine items in
the "marriage and pregnancy" category as very influential. Students
and dropouts rated only two of the nine items as very influential.

By looking at Table 4.22, one can see that teachers placed more
importance on marrfage and pregnancy, with a mean of 3.945 (SD =
0.315), than did students or dropouts. Students attending school
placed more importance on this factor than did dropouts (mean = 3.506,
SD = 0.424). Dropouts placed the least importance on this factor, with
a mean of 3.316 (SD = 0.486). Some similarities as well as some
differences existed among the three groups in terms of their rankings

of individual {tems.
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A1l three groups seemed to agree about the importance of Items
17 and 27, which concerned the importance for girls to have higher
education to be good wives and mothers, and the need for husbands to
encourage their wives to continue further education.

Items 8 and 21, which concerned the difficulty of a married
woman going to school and the ab111ty of girls to manage both school
and marriage, were ranked third and fourth by the dropouts, whereas
they were ranked seventh and eighth by teachers and students attending
school. This means that the dropouts, most of whom were married (see
Table 4.2) already had experience with marriage and believed it would
be difficult for a married woman to go to school. Yet they also
believed that although 1t would be difficult for them to go to school,
it would be possible to manage both school and marrifage. Perhaps that
is why dropouts agreed more with these two items than did students or
teachers. Most of the current students were single and thus had no
basis on which to judge whether marriage and schooling could be com-
bined, but they did not believe girls can manage both school and
marriage and hence ranked these two {tems seventh and eighth. The
teachers were very likely to be married, but they were going to school,
so from their experience they did not believe that it would be
difficult for a married woman to attend school. Hence they placed less
agreement on this 1tem. Yet they did not believe that girls can manage
both school and marriage, and that may indicate that teachers did not
think going to school 1s difficult in itself, but rather the difficulty

1ies in managing both school and marriage. The teachers may have found
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that 1f they performed their household and child care duties well, they
sacrificed some of their school work, and vice versa.

Item 42e, related to the influence of illness on girls' attri-
tion, was ranked third by students 1n school; 1t was ranked sixth and
ninth by teachers and dropouts, respectively. Students attending
school might have placed more importance on il1lness as an influence in
girls' attrition because they felt il1lness was a good excuse or reason
for students to 1eave school. However, the dropouts themselves had
been forced to 1eave school by other important factors, such as hus-
band, family, or teachers (see Table 4.17). That may be why they
placed less importance on fl1lness as an influential reason for dropping
out of school.

Likewise, dropouts did not agree that having children is an
important reason for girls to drop out of school. They rated Item 42n,
concerning the influence of child care on girls' attrition, in seventh
place, whereas teachers and students attending school ranked it first
and fourth, respectively. Dropouts' rating of this 1tem also shows
that they had had more important reasons than child care for leaving
school (see Table 4.17) and that may explain why they placed less
importance than teachers and students on this factor.

Table 4.23 shows that teachers rated two of the six items in
the "student achievement™ category as very influential. Students rated
one of the six {tems as very influential and one {tem as noninfluen-

tial. Dropouts rated none of the six 1tems as very influentfal but
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rated four of the six items as noninfluential. Al1 three groups con-
curred in rating Item 43h in first place.

By looking at Table 4.23, one can see that teachers placed more
importance on student achievement, with a mean of 3.620 (SD = 0.617),
than did students attending school. However, students placed more
importance on this factor than did dropouts (students' mean = 3.438, SD
= 0.595; dropouts' mean = 3,177, SD = 0.596). Both similarities and
differences existed in the three groups' rankings of individual {tems.

A1l three groups agreed that less dependency on annual exams as
the only method of evaluation would encourage girls to remain in
school; a1l groups rated Item 43h 1n first place. Exams were seen as
helping students evaluate themselves; students and dropouts ranked Item
30 second, whereas teachers ranked it fourth. The;e two 1tems showed
that the girls agreed exams are one of several ways to evaluate them-
selves, but they disagreed about the annual exam being the only means
of evaluation. The teachers disagreed somewhat with the students about
girls 11king to take exams to help evaluate themselves; they rated this
{tem fourth in importance.

A1l three groups agreed that homework is not a reason for girls
to hate school; Item 31 was ranked sixth by all respondent groups.

Teachers felt that girls leave school because they are failing;
hence they ranked Item 42h in second place. Students and dropouts
disagreed with teachers on this {tem because they knew they were not
failing (see Tables 4.8, 4.9, and 4.15) and thus ranked this {tem

fourth in importance.
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Dropouts did not agree that the reason for attrition was the
inability to Tearn. That is why they ranked Item 42d in fifth place.
Students attending school agreed with teachers in giving this item a
higher rating (both groups rated it third), perhaps because they
thought their abi11ty to 1earn was a reason for them to continue 1in
school.

Table 4.24 shows that teachers rated only 1 of the 11 items in
the "sex role" category as very influential, whereas students rated 2
of the 11 items as very influential. None of the items was rated very
influential by the dropouts.

Examining the overall means for the three respondent groups, it
can be seen that dropouts placed slightly greater importance on sex
role than did either teachers of students sti11 attending school (drop-
outs' mean = 3.382, SD = 0.432; teachers' mean = 3.342, SD = 0.495;
students' mean = 3.299, SD = 0.428). This indicates that dropouts were
somewhat more concerned about their female status than were teachers or
students in school. Compar!ng the groups' rankings of individual
items, it was noted that their rankings were close to each other.

A11 three groups placed much importance on Items 11 and 12,
related to boys and girls having the same chance and opportunity to go
to school, as well as the importance for girls to continue their educa-
tion even after they get married. Thus all three respondent groups
believed in the importance of education for girls, ranking these {tems
in efther first or second place. None of the groups thought education

was less important for girls than for boys; hence they placed very
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1ittle 1mportance on Items 9 and 16, which were related to 1ts being
more important for boys to have education and a career than for girls.

Students 1n school ranked Item 34 in first place, while it was
ranked f1fth and sixth by teachers and dropouts, respectively.: This
item related to the fact that 1t would be a better society 1f men and
women had an equal chance for leadership. Rankings on this item can be
explained by the fact that students in school were the youngest of the
three groups (see Table 4.0), and most of them were single (see Table
4.2). In addition, they had plans to continue their education (see
Table 4.16). Perhaps their thinking was different from or more moder-
ate than that of the other groups, so they believed in women's equality
in leadership more than did the other respondents.

Table 4.25 shows the rank ordering of the six factors by the
dropouts, ninth and eleventh graders, and teachers. Dropouts perceived
all six factors to be moderately influential. They considered teacher
influence to be the foremost of the factors having a moderate influence
on school attrition, followed by student attitude, family influence,
sex role, marriage and pregnancy, and student achievement, in that
order. This group did not perceive any of the factors to be noninflu-
ential.

Ninth and eleventh graders who were still attending school also
considered all six factors to be moderately influential. None of the
factors was considered highly influentfal or noninfluential. Teacher

i{nfluence was seen to be the first factor in terms of {influence,
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followed by student attitude, family influence, marriage and pregnancy,
student achievement, and sex role.

Whereas dropouts and ninth and eleventh graders did not per-
ceive any of the six factors to be highly 1nfluential, the teacher
group percefived two of the six factors--teacher influence and family
influence, in that order--to be highly influential. The remaining four
factors were considered moderately influential. Their order of influ-
ence was as follows: marriage and pregnancy, student attitude, student
achievement, and sex role. Teachers agreed with the dropouts and ninth

and eleventh graders that none of the six factors was noninfluential.

Results of Hypothesis Testing
The results of statistically testing the three hypotheses for-

mulated for the study are presented in this section. To answer the
first research question--What are the most influential factors associ-
ated with school dropout rates at the intermediate level in Saudi
girls' schools?--the {tems and factors were rank ordered by their
means, and descriptive statistics were employed. Data for the first
question were discussed 1n the preceding section of this chapter.

The second research question asked: How do students who have
dropped out differ from those who are attending school, in terms of the
factors identified as associated with female dropouts? To answer this
question, Hypothesis 1 was formulated. It states:

Hypothesis 1: There will be no statistically significant differ-
ence between students who have dropped out and those who have not
dropped out concerning their identification of the most influential

factors associated with premature school leaving in secondary
girls' schools.
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To test the hypothesis and determine whether there was a significant
difference between the two groups, a multivariate analysis of variance
was used, with the criterion for significance set at the.OS_a]pha
level.

Results of the multivariate test of significance for Hypothe-
sis 1 are shown in Table 4.26. The overall difference on the six
factors between dropouts and students attending school was shown to be
statistically significant at p < 0.001. Hence the first hypothesis was
rejected in favor of the alternative--that differences did exist
between the two groups.

Table 4.26.--Results of the multivariate test of significance for

Hypothesis 1: Differences between dropouts and students
attending school.

Test Name F-vValue df? Significance of F

Wilks 5.939 6,143 0.000%

8Degrees of freedom (df) was found from the equation df = N - R -
1. N is the number of respondents, which was 150 (50 dropouts and 100
students attending school) in this situation. K is the variable num-
ber, which in this situation was 6 because the researcher was attempt-
ing to find the statistical difference on all six factors. Therefore,
150 - 6 - 1 = 143,

*Significant at p < 0.001.

A univariate analysis of variance was used to determine on
which specific factor(s) statistically significant differences existed

between the two groups: dropouts and students attending school. Table
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4.27 presents the results of this analysis. On all six factors,
significant differences existed between dropouts and students attending

school, regarding their ratings of the importance of each factor.

Table 4.27.--Results of univariate F-test for dropouts versus students
attending school.

Hypothesis Error Signif.
Factor Mean Square Mean Square F of F

Teacher Influence 2062.618 0.254 8108.568 0.000%*
Family Influence 2013.000 0.28 7117.379  0.000%
Student Attitude 2060.907 0.171 12015.963 0.000*
Marriage & Pregnancy 1778.169 0.199 8942.301 0.000%
Student Achievement 1684.492 0.354 4753.366 0.000%
Sex Role 1660.007 0.184 9001.238 0.000%

df = 1,148. Degrees of freedom (df) = N- K - 1, SinceN= 150, K - 1
because the researcher was trying to find the significant difference on
each factor. Therefore, 150 - 1 - 1 = 148,

*Significant at p < 0.001.

To determine how much importance each of the two groups
(dropouts and students attending school) placed on each of the six
factors, means and standard deviations were computed for each factor,
by respondent group. These data are shown in Table 4.28, As shown in
the table, not much difference existed between the means of the two
groups. Hence the significant differences between the two groups might
have been caused by the l1arge difference in sample sizes (dropouts =
50, students attending school = 100), which made even slight differ-

ences be seen as significant.
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Table 4.28.--Means and standard deviations for dropouts and for
students attending school.

Students Attending

Factor Dropouts School
Mean S.D. Mean S.D.
Teacher Influence 3.858 0.367 3.633 0.560
Family Influence 3.608 0.513 3.691 0.541
Student Attitude 3.634 0.365 3.743 0.436
Marriage & Pregnancy 3.316 0.486 3.506 0.424
Student Achievement 3.177 0.59% 3.438 0.595
Sex Role 3.382 0.431 3.299 0.428

Although both groups considered all six factors to be influen-
tial, dropouts placed more importance on teacher influence and sex role
than did students who were still attending school. Students attending
school placed more importance than dropouts on the other four factors:
family influence, student attitude, marriage and pregnancy, and student
achievement.

The reason dropouts placed more importance on teacher influence
may be that their experience with teachers differed from that of
students attending school. From Table 4.1 it can be seen that
dropouts' ages were mostly between 23 and 27. Since the students
attending school were mainly between 14 and 17 years ol1d, and since
most of the dropouts and current students had passed most grades (see
Table 4.14), this indicates that the dropouts had 1eft school several
years ago. Thus their experiences with teachers might have differed

from those of students presently attending school. For example, at
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present there are more Saudi female teachers than before, and Saudi
teachers are more familfar with the country's culture and teaching
methods than are foreigners. Besides, Saudi girls spend most of their
time at home; as a result, they are very sensitive, and {1f the.;/ have
some teachers who treat them harshly, they may wish to leave school.

The dropouts placed more importance on sex role than did
students who were still attending school; maybe they were unhappy with
their status as a Saudi female. Table 4.2 shows that about 90% of the
dropouts were married; perhaps that explains why they thought their sex
role was an important factor since their job, as a Saudi female, is to
care for the household and the children. They are not opposed to
marriage, because Saudi males can get married and still go to school or
to work, but 1t is much more difficult for married women to do so.

Students who were attending school placed more importance on
the other four factors: family influence, student attitude, marriage
and pregnancy, and student achievement. In terms of family influence,
students attending school seemed to have better-educated parents than
did the dropouts (see Tables 4.3 and 4.4). That might be one reason
why they are still1 attending school: Educated parents know the
importance of education and therefore insist that their children
continue in school.

Having better-educated parents might also be a reason students
attending school placed more importance on student attitude and student

achievement. If students' parents are well educated, they may try to
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insti11 in their children a positive attitude toward school, which also
would help pupils achieve well academically.

Students attending school might have placed more importance on
marrfage and pregnancy than did dropouts because they knew that in
order to continue their education, they should refrain from getting
married. That might explain why the unmarried students were still in
school and why the married students were primarily dropouts (see Table
4.2).

The third research question asked: How do intermediate school
girls differ from secondary school girls in 1dentifying the most influ-
ential factors associated with school leaving or continuation? Hypoth-
esis 2 was formulated to answer the third research question. It
states:

Hypothesis 2: There will be no statistically significant differ-
ence between girls attending intermediate schools and girls attend-
ing secondary schools concerning their perception about the most
influential factors associated with premature school leaving in
secondary girls' schools.

The results of the multivariate test of significance for
Hypothesis 2 are presented in Table 4.29. The overall difference on
the six factors between ninth- and eleventh-grade students was
significant at p < 0.001. Thus Hypothesis 2 was rejected because the
two groups of students perceived the importance of the factors differ-
ently.

A univariate test was employed to determine on which factor(s)

significant differences existed between the two respondent groups.
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Table 4.30 shows the results of this analysis. Two factors, teacher

influence and student attitude, had significant F-values.

Table 4.29.--Resultsof the multivariatetestofsignificancefor
Hypothesis 2: Differences between ninth- and eleventh-
grade students.

Test Name F-Value dfd Significance of F

Wilks 5.029 6,93 0.000*

3pegrees of freedom (df) = N - K - 1= 100 (50 ninth graders and
50 eleventh graders) - 6 - 1 = 93,

*Significant at p < 0.001.

Table 4.30.--Results of univariate F-test for ninth- versus eleventh-
grade students.

Hypothesis Error Signif.

Factor Mean Square Mean Square F of F
Teacher Influence 4.739 0.268 17.650 0.000%
Family Influence 0.422 0.291 1.452 0.231
Student Attitude 2.123 0.171 12.442 0.001*
Marriage & Pregnancy 0.029 0.182 0.164 0.686
Student Achievement 0.967 0.348 2.781 0.099
Sex Role 0.349 0.182 1.920 0.169

df = 1, 98. Degrees of freedom (df) = N-K - 1= 100 -1~ 1= 98,

*Significant at p < 0.001.

To determine how much importance each of the two groups

(ninth and eleventh graders) placed on each of the six factors, means
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and standard deviations were computed for each factor, by student
group (see Table 431). Eleventh-grade students placed more importance
on teacher influence, family influence, student attitude, student
achievement, and sex role than did ninth graders. Conversely, ninth
graders placed more importance on marriage and pregnancy than eleventh

graders did.

Table 4.31.--Means and standard deviations for ninth- and eleventh-
grade students.

Ninth Graders Eleventh Graders
Factor

Mean S.D. Mean S.D.
Teacher Influence 3.415 0.546 3.851 0.488
Family Influence 3.626 0.646 3.756 0.406
Student Attitude 3.597 0.412 3.888 0.414
Marriage & Pregnancy 3.524 0.451 3.489 0.401
Student Achievement 3.340 0.633 3.537 0.542
Sex Role 3.240 0.413 3.358 0.439

As shown in Table 4.31, eleventh-grade students placed more
importance on teacher {influence and student attitude, which might be
the reason for their continuing in school. Eleventh graders were
probably older than ninth graders (see Table 4.1) and could have had
closer friendships with the teachers than did the younger students.
This might explain why they thought teacher influence was an important

factor in students' leaving school or continuing in school. Ninth
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graders might be a 11ttle young to form friendships with the teachers,
and they could be less sensitive than the older girls.

Eleventh graders also placed more importance on student
attitude than did ninth graders. The reason for this difference might
be age, as eleventh graders were probably older than ninth graders (see
Table 4.1). Therefore, they might have higher self-esteem and feel
more independent, and thus feel they have the right to decide whether
to leave school or continue.

Although no significant difference existed between ninth and
eleventh graders on the other four factors, the eleventh graders had
higher means on family influence, student achievement, and sex role.
Conversely, ninth graders rated marriage and pregnancy higher than
eleventh graders did. Perhaps eleventh graders placed more importance
on family influence than did ninth graders because their parents were
an important factor in their continuing in school since they did not
drop out after intermediate school, whereas ninth graders were still
not sure 1f they would continue in school. By looking at Tables 4.3
and 4.4, one can see that the eleventh graders had the 1lowest
percentage of {illiterate fathers and mothers, which could have been a
factor that encouraged these girls to continue in school.

Also, the eleventh graders rated student achievement higher
than did ninth graders, which may indicate that the eleventh graders
had higher achievement in school and for this reason were continuing in
school. Table 4.9 shows that 86% of the eleventh graders had spent

only three years in intermediate school, and only 14% of them had spent
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four years there, whereas 78% of the ninth graders were in their third
year of intermediate school, 14% of them had spent four years there,
and 8% had spent five or more years in intermediate school. This
finding may give an indication that the eleventh graders had better
academic achievement than the ninth graders, which encouraged them to
continue 1n school and explains why they placed more importance on
student achievement as a reason for continuing in school. This
assertion can also be supported by Table 4.15, which shows that 80% of
the eleventh graders passed all their courses with good grades and just
6% of them passed all their courses with poor grades. Conversely, only
64% of the ninth graders passed all courses with good grades and 8%
passed with poor grades. Only 14% of the eleventh graders failed one
or two courses, while 22% of the ninth graders had done so. Thus it
appears that the eleventh graders achieved better in school than did
the ninth graders, which kept them continuing in school and 1ed them to
rate student achievement higher than the ninth graders did.

Moreover, the eleventh graders rated sex role higher than the
ninth graders did. The reason for that could be related to the fact
that the eleventh graders were older than the ninth graders, were
concerned about their sex role and were not happy with it, wanted to
prove that men should not necessarily be the 1eaders and women the
followers, and felt that by continuing their education they can be
equal to men.

Contrariwise, ninth graders rated marriage and pregnancy higher

than did eleventh graders did. This could be related to the fact that
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most attrition takes place after intermediate school, and most dropouts
get married (see Table 4.2). Thus the ninth graders were not sure if
they would continue school, and recognized that one of the factors
influencing them to drop out could be marriage. However, the eleventh
graders had been able to resist such threats to their continuation in
school and thus did not rate this factor high in {importance.

The third research question asked: How do teachers and
students differ on the i1dentification of factors most associated with
school leaving among secondary-school giris? To answer this question,
Hypothesis 3 was formulated. It states:

Hypothesis 3: There will be no statistically significant differ-
ence between students who have not dropped out and teachers concern-
ing their identification of the most influential factors associated
with premature school leaving in secondary girls' schools.

Results of the multivariate test of significance for Hypothesis
3 are presented 1n Table 432. As shown in the table, the overall
difference on the six factors between students attending school and
teachers was significant at p < 0.001. Therefore, the third hypothesis
was rejected because the two groups differed on the importance of the
six factors.

A univariate test was employed to determine on which factor(s)
significant differences existed between the two respondent groups.
Table 4.33 shows the results of this analysis. Four factors, teacher

influence, family influence, student attitude, and marriage and preg-

nancy, had significant F-values.
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Table 4.32.--Results of the multivariate test of significance for
Hypothesis 3: Difference between students attending
school and teachers.

Test Name F-Value dfd Significance of F

Wilks 17.497 6,143 0.000%*

3Degrees of freedom (df)

= 6 - 1= 150 (100 students attending
school and 50 teachers) - 6 - 1

N -
= 143.

*®Significant at p < 0.0071.

Table 4.33.--Results of unfvariate F-test for students attending school
versus teachers.

Hypothesis Error Signif.
Factor Mean Square Mean Square F of F

Teacher Influence 15.309 0.251 61.093 0.000%**
Family Influence 5.964 0.257 23.228 0.000%*
Student Attftude 0.764 0.172 4.450 0.037*
Marriage & Pregnancy 6.427 0.153 41.904 0.000%*
Student Achievement 1.100 0.362 3.032 0.084
Sex Role 0.061 0.204 0.298 0.586

df = 1, 148. Degrees of freedom (df) = N=- 1 - 1= 150 - 1 - 1 = 148.
*Significant at p < 0.05.
®%*Significant at p < 0.001.

To determine how much {importance each of the two groups
(students attending school and teachers) placed on each of the six
factors, means and standard deviations were computed for each factor,

by respondent group. These data are shown in Table 4.34, As shown 1in
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the table, teachers placed more importance on all six factors than did

the students attending school.

Table 4.34.--Means and standard deviations for students attending
school and teachers.

Students Attending

Factor School Teachers
Mean S.D. Mean S.D.
Teacher Influence 3.633 0.560 4.311 0.351
Family Influence 3.691 0.541 4.114 0.430
Student Attitude 3.743 0.436 3.8904 0.366
Marriage & Pregnancy 3.506 0.424 3.945 0.314
Student Achfevement 3.438 0.595 3.620 0.617
Sex Role 3.299 0.428 3.342 0.495

Teachers placed more importance on teacher influence than did
the other two groups, perhaps because they knew how much influence they
have, either positive or negative, on students' decision to remain in
school or to drop out. Also, teachers placed more importance on family
influence, maybe because the teachers themselves were mothers and knew
how much influence they have on their children, and especially because
they had a high level of education and were concerned about their
children's schooling.

Teachers also placed more importance on student attitude and
student achievement. This may have been because the dropouts and
students only knew themselves, but the teachers were faced with

different students every year and thus had a more complete picture of
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the influence of students' attitudes and achievement on their decision
to leave school or continue their education. Also, because most of the
teachers were married and yet had been able to continue their
education, they probably had a very positive attitude toward school,
which had encouraged them to pursue their own education.

Moreover, the teachers placed more importance on marriage and
pregnancy and sex role than did dropouts or students attending school.
This may have been because of teachers' experience §1th Saudi females,
who tend to leave school as soon as they get married. Yet perhaps, for
the students themselves, other factors than the marriage itself had
influenced them to quit school after marrying. For example, their
parents might have pressured them to leave school, or they might have

had to move to another city.

Results of Student Interviews

Because it was difficult for the researcher to engage in
personal interviews because she is a female, interviews were conducted
with only 15 students who had dropped out of school. (They were not
among the 50 dropouts who responded to the questionnaire.) The inter-
views, which lasted about 45 minutes each, took place in the respond-
ents' homes. Interviews were conducted to support the questionnaire
responses and to discover other factors that may have been involved in
students' decisions to leave school.

The investigator learned a great deal about the dropouts while

she was conducting the interviews. Because most of the girls were
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nervous about being interviewed, the investigator spent about 15 minutes
before commencing the questioning, talking about topics of a general
nature to make the respondents feel more at ease. Several of the {nter-
viewees served a beverage before the formal interview began.

In general, the dropouts who were interviewed seemed to have a
high socioeconomic level. In most cases, the environmeqt was conducive
to the interview. In two homes, however, there were numerous {nterrup-
tions from the respondents' children or the telephone; in these
instances the investigator waited quite some time until the respondents
could give their undivided attention to the interview.

The interview contained nine questions. Responses were coded,
and similar answers were cambined for purposes of the discussion.

Question 1: How old are you now? How old were you when you
dropped out of school?

Responses. Fifteen girls who had left school responded to the
question. The present age of the respondents ranged from 17 to 25.
The ages at which they dropped out of school ranged from 15 to 18.

Interpretation of responses. The responses to the first inter-
view question showed that the dropouts had 1eft school several years
ago. Their present ages ranged from 17 to 25, whereas they had been 15
to 18 years old when they left school.

Question 2: Are you married? If yes, how many children do
you have?

BResponses. Fifteen dropouts responded to Question 2.

Responses to the first part of the question were:
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--Yes, 1 am married (14 out of 15)
==No, I am not married (1 out of 15)

For the second part of the question, the responses were:

--I have no children (2 out of 15)
--I have 1 child (5 out of 15)
--1 have 2 children (3 out of 15)
=-1 have 3 children (1 out of 15)
-=1 have 4 children (2 out of 15)
--I have 5 children (1 out of 15)
--I have 6 children (1 out of 15)

Interpretation of responses. Responses to Question 2 indicated
that almost all of the dropouts were married and had children. These

might have been important factors in their decision to leave school.

Question 3: Do you think getting married is more important
for girls than going to school? Why?

Responses. A1l 15 dropouts responded as follows to this
question:

--Yes, because marriage is a natural duty for every girl
(5 out of 15)

--Yes, because she will not need her diploma to take care of
the children and the house (4 out of 15)

--No, because it is important for girls to be educated and help
the society through their education (4 out of 15)

-=-No, going to school 1s more important because it is
insurance for every girl's future (2 out of 15)

Interpretation of responses. Nine of the 15 respondents indi-
cated that marriage 1s more important than going to school, saying that
marriage and child care are the natural duties of women. Six of the
women interviewed, however, disagreed with the notfon that marriage
should take precedence over going to school. Their attitudes toward

girls attending school were positive.
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Question 4: Is there a relationship between your achievement
in school and your attrition from school? How?

Responses. Al11 15 dropouts who were interviewed responded to
this question. Their responses were as follows:

--Yes, I had poor achievement in English (4 out of 15)

--Yes, I don't 11ke to study (1 out of 15)

--Yes, I was failing frequently (1 out of 15)

--Yes, I have difficulty learning (2 out of 15)

--No, there is no relationship because I left school for other
reasons (7 out of 15)

Interpretation of responses. Poor academic achievement influ-

enced more than half of the dropouts to leave school. However, several
students indicated their leaving school had nothing to do with achieve~
ment.

Question 5: What 1s your family's reaction to your attrition
fram school? Why?

Responses. A1l 15 female dropouts who were fnterviewed
responded to this question. The responses were as follows:

--They were not against my wishes because they believe that
marriage is the most important career for me (3 out of 15)
--They did not care because they gave me full freedom to do
what I wanted (1 out of 15)

--They encouraged me to leave school because they thought I did
not need it (6 out of 15)

--They disagreed with me because they wanted me to have a
career (2 out of 15)

--They advised me to continue my education because they wanted
me to be a good wife and mother (2 out of 15)

--They wanted me to have a certificate and a career, in order
to be fndependent (1 out of 15)

Interpretation of responses. Forty percent of the dropouts'
parents had encouraged their daughters to leave school, and another 27%
had not opposed thefr daughters' decision to 1eave school. About 33%

of the families had advised their daughters to continue in school.
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Question 6: Did your teachers influence your attrition from

school? How?

Responses. Al11 15 of the female dropouts answered this ques-

tion. Their responses were as follows:

--Yes, they treated me badly and discouraged me all the time (6
out of 15)

--Yes, they could not teach me well and I kept failing in
school (2 out of 15)

--Yes, they ignored my responses all the time, which caused me
to hate school (3 out of 15)

-=-No, they were friendly and supportive (3 out of 15)

--No, they had good personalities and good teaching techniques,
but I Teft school because my mother wanted me to get married
(1 out of 15)

Interpretation of responses. Interviewees' responses indicated

that teachers had had a very strong influence on their leaving school.

Seventy~-four percent (11) of the 15 dropouts interviewed indicated that

their teachers had played an important part in their decisions to leave

school or to continue 1n school, which means that teachers influenced

the students' attrition from school.

Question 7: What is your perception about the importance of

education for Saudi girls? Why?
Responses. Fifteen female dropouts responded to this question.

The responses to this question were as follows:

tudes

-=-Education is very important, especially for Saudi girls,
because the country needs them badly (4 out of 15)

--Education 1s unimportant for girls because they will be able
to be good wives and mothers without an education (3 out of
15)

--It is important for girls to get educated so they can raise
their children in an educational enviromment (5 out of 15)

--Education is essential for every girl, to gain society's
respect (3 out of 15)

Interpretation of responses. In general, the respondents' atti-

toward education were positive. Most of the interviewees
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indicated that 1t 1s important for girls to have an education, so that
they can help their children and make a positive contribution to Saudi
society. Twenty percent (3) of the dropouts interviewed said that
education is useless for girls.

Question 8: Do you think education is more important for boys
than giris? Why?

Responses. Fifteen interviewees answered this question. Their
responses were as follows:

-=-No, education is important for both boys and girls because
the country needs both of them to participate 1n building the
society (3 out of 15)

-=-No, education {s even more important for girlis because a good
wife and mother is one who 1s well educated so she can raise
her children in an educated way (1 out of 15)

--Everyone needs to have education equally, without exception,
because both sexes can help the country in one way or another
(2 out of 15)

-=0f course 1t is more important for boys than for girls because
boys will get married and be responsible for a family, but
girls will stay home to care for the children (6 out of 15)

--Yes, because the family needs the boys' protection, but the
girls will have very limited options for jobs (3 out of 15)

Interpretation of responses. Most of the Saudi girls inter-
viewed 1n this study (60%, or 9 of 15) believed that education is more
important for boys than for girls because boys will need to support
their families, whereas girls will not have many employment options.
However, 33% of the respondents indicated that education is important
for both sexes, to fulfill the country's developmental needs. One woman
said that education 1s more important for girls, to help them become

effective mothers.
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Question 9: What are the three most important reasons for
your attrition from school?

Responses. Al11 15 1interviewees responded to this question, as
follows:

--Getting married, and husband's wishes (10 out of 45)

--Having poor achievement in school (5 out of 45)

--Family wishes (9 out of 45)

--Teachers' treatment and method of teaching (10 out of 45)

--Not important for girls to be educated (3 out of 45)

--Do not want to be a teacher or nurse (3 out of 45)

--1 got sick and was unable to continue going to school (2out

of 45)
--The lack of enough money for buying clothes and books (1 out
of 45)

--I don't have anybody to take me to school (2 out of 45)

--Having a ch11d (2 out of 45)
Table 4.35 shows the distribution of dropouts' responses to Question 9.

Interpretation of responses. Respondents identified several
reasons for leaving school. The reasons mentioned most frequently were
marriage, pregnancy, and husbands' wishes; teacher influence; family
influence, and poor achievement and attitude. Some additional factors
were 1dentified, such as i1lness, 1imited career options, and economic

situation, but they were mentioned infrequently.

Chapter Summary

Data from both the questionnaires and the interviews were
presented in this chapter. The chapter was divided into four parts to
address the research questions and hypotheses. The first part pre-
sented demographic informatfon about the study participants in tabular
and narrative form. The second part of Chapter IV contained students'
and teachers' responses to sfx factors that may influence girls'

decisions to leave school or to continue in school. Results of the
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hypothesis testing were discussed in section three, and the fourth
section contained the results of interviews with 15 female dropouts. A
more extensive interpretation of the results of the data analysis 1s

presented in Chapter V.

Table 4.35.--Distribution of the dropouts' responses concerning their
reasons for leaving school.

Absolute Relative

Reason for Dropping Out Frequency (N) Frequency (%)
Marriage, pregnancy, and
husbands' wishes 10 66.7
Teachers' treatment and
teaching methods 10 66.7
Family wishes 9 60.0
Poor academic achievement
and attitude 8 53.3
Lack of career options 3 20.0
I11ness and consequent
inabil1ty to continue in school 2 13.3
Lack of transportation to school 2 13.3

Insufficient money for clothes
and school materials 1 6.7




CHAPTER V

THEORETICAL FRAMEWORK AND DISCUSSION OF FINDINGS

This chapter begins with a theoretical framework that was
developed to emphasize the relationship between home and school and the
effect of these two institutions on the student. Then the findings
regarding the six factors examined in this study are discussed in terms

of both agencies of socialization: home and school.

A Theoretical Framework

Individuals' skills, motives, attitudes, and behaviors are all
shaped from the moment of birth. This process of shaping is called
socialization. "Socfalization 1s the process whereby an individual's
standards, skills, motives, attitudes, and behaviors are shaped to
conform to those regarded as desirable and appropriate for his or her
present and future role in society" (Hetherington & Morris, 1978,
p. 3).

Many agencies are responsible for the socialization process.
In this study, family and school were considered the two main agencies
of socialization. Hetherington and Parke (1979) indicated that "cer-
tain groups and organizations within society play key roles in sociali-
zation: parents, siblings, peers, and teachers" (p. 415). This can be

done through spending time to communicate values and modify behaviors.

152
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Other organizations, 1ike school and church, have evolved, whose mis-
sfon 1t i{s to transmit the culture's knowledge and its social and
ethical standards, and to develop and maintain culturally valued behav-
fors. Culture is transmitted through two general methods, formal and
informal. Informal methods are continuous patterns of teaching in the
society. Formal methods of transmissfon are undertaken by official
organizations, which perform the shaping or teaching function (Brook-

over & Erickson, 1969).

Ihe Home

The family or the home 1s considered the most influential
agency in the socialization process. Because the family is considered
the basic unit of social organization and the most important agency of
socialization, several attempts have been made to study the family as
an instrument of socialization. Some researchers have attempted to
determine how the general features of the family affect the development
of the child. These studies have described how the family in the
socfal structure or cultural milieu influences the child-rearing orien-
tations and behaviors of parents and other socialization agents.
Social class and religious and ethnic background have been the most
frequently used indices of placement. Features of parents' occupa-
tional experiences have also been examined.

Another type of investigation has been directed toward child-
rearing and how barents'actua1 practices impinge on a child. Some
researchers have attempted to determine how particular modes of

parental control and communication patterns influence children's
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individual cognitive, emotional, and social development and competence
(Clausen, 1978). Other studies have been conducted to ascertain the
relationship between family characteristics and attitudes and chil-
dren's personalities and cognitive, socfal, and emotional development.

The early attachment of parents to the child and of the child
to its parents i1s considered the foundation for later family relation-
ships (Hetherington & Parke, 1979). The child's competence and his
healthy functioning in society depend primarily on how he has been
raised in the family.

Psychologist Stanley Coopersmith (1967) attempted to 1dentify
parental characteristics that 1ed to high levels of self-esteem in
their children. He concluded,

Parents who have high self-esteem are 11kely to have children with
high self-esteem. These parents tend to have close social rela-
tionships with their children, encourage the child's independence,
and allow them considerable personal freedom. . . . Parents of low
self-esteem have children of low self-esteem; they lack the confi-
dence necessary to establish a strong family framework. (p. 69)

Parents also perform the roles of teacher and model. They
inculcate in their child the rules of the society in which he must 1ive
by teaching him the rules and disciplining him when he deviates from
acceptable standards of behavior. Parents tend to influence their
children to think and behave according to what they believe are approp-
riate sex roles (Derlega & Janda, 1981). By imitating the behavior of
adults, "girls may stay close to their mothers, watch what they do, and

learn to imitate feminine behavior, and boys may copy their fathers in

order to learn masculine behaviors™ (p. 190). Thus parents shape their
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children's sex-role behavior by expecting boys to behave 1ike boys, and
on girls to behave 1ike girls.

Home conditions also influence the child's 1earning process.
Parents convey their attitudes to their children. For example, Greene
(1966) found that parents who had negative attitudes toward schooling
transmitted this outlook to their chfldren, thereby developing atti-
tudes 1n their children that made them prone to leave school. Also,
the amount of support the children are given at home affects their
attitude toward schooling. Some parents do not encourage their chil-
dren to achfeve and persist in school, whereas others put excessive
pressure on their youngsters. Efther extreme can affect students!
achievement (Greene, 1966). Home conditions, including parents' back-
ground, family attitudes and relationships, parents' 11kes and dis-
1ikes, their methods of communicating, and the amount of support they
give the child all affect and shape individual behavior. This 1nflu-

ence is extended by the school.

Jhe School

The school is a very important agency in socializing children
as individuals. Most child-development theorists have maintained that
the school has a unique opportunity to shape the developing child. A
large portion of children's 1ives 1s dominated by the school. Even
when children are not at school, academic demands and extracurricular
activities pervade their 1ives.

Many studies of the influence of school on children's values

and their aspirations have verified the importance of the school as a
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socfalizing agent (Bronfenbrenner, Devereux, Suci, & Rodgers, 1965).
Such studies have shown that the school, along with the family and the
peer group, can influence the child's moral value orientations as well
as his academic achievement and occupational aspirations. Other cross-
cultural studies have emphasized that schools affect the way in which
children organize their thoughts and cognitions. Hetherington and
Parke (1979) pointed out that:
Schooling teaches an abstract symbolic orfientation of the world
which allows children to develop the capacity to think in terms of
general concepts, rules and hypothetical events. School teaches
children to think about the world in different ways. These diverse
impacts of schooling underline the important and unique role that
the school plays in modifying children's social and cognitive
development. (p. 522)

Teachers are the most influential {individuals in the schools.
Hence the teacher's relationship with the youngster is highly important
in influencing student behavior and learning. Cervantes (1965) raised
an important point about this relationship:

The teacher as teacher doesn't accept the student as a total person
nor does the student accept the teacher as such. The teacher
accepts the student insofar as he is educable, not insofar as he is
a person. The teacher is the representative of a compulsory and
determined societal educational system which 1s bent upon making
sure that knowledge makes an entrance--be it bloody or otherwise.
The teacher {is a task master with objective standards that
devastate any personal acceptance based upon mutual regard and
affection alone. (p. 113)

Teachers' behavior and their treatment of students affect stu-
dents 1n many ways. Teachers' attitudes toward and expectations of
their students directly influence students' achievement and behavior 1in
school. Also, the way in which teachers organize the class, 1ncluding

their evaluation procedures, influences students' performance and
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motivation in school. "The way that teachers organize evaluation
procedures makes an important difference to children's attitudes, moti-
vation and performance" (Hetherington & Parke, 1979, p. 535).

School staff play an important role in achieving culturally
responsive education. They create the learning environment in which
students succeed or fail.

Culture is acquired by direct, frequent, varied participation

and experiences in all aspects of the 1ife of a group of people. A
very large part of this acquisition occurs outside of the learner's
awareness. It follows that culture in this deep sense cannot be
taught 1n culture classes.

Culture can only be M™taught" or transmitted 1f specialefforts
are made to incorporate into the school, 1ts curriculum, 1ts staff
and activities as many aspects as possible of the 1ife of the
cultural group to which the 1earner belongs. (quoted i1n Aspira v.
Board of Education of the City of New York, 1974, p. 15)

Teachers' behaviors may differ from the culturally accepted
conduct of their students {f the teachers themselves are not members of
their pupils' culture. In such situations, teachers' practices may
conflict with the behaviors that are usually accepted as part of daily
classroom 1ife.

In relation to the theoretical framework discussed on the
preceding pages, the present study revealed that the six factors found
to influence student attrition were assocfated with the two main agen-
cies of socifalization: home and school. Those two agencies inter-
changeably influenced students' attitudes toward school and their
decision to 1eave or remain 1n school. Findings regarding the six

factors and their relationship to the theoretical framework are dis-

cussed 1n the following section.
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Eindings Related to the Factors Selected for Study

For analysis purposes, factors that conveyed almost identical
meanings were combined. Student attitude and student achievement were
combined into one factor because they are closely related; marriage
and pregnancy and sex role were combined for the same reason. Combin-
ing factors resulted in the following four factors: teacher influence,
family influence, student attitude and achievement, and marriage and
sex role. (See Table 5.1.)

Table 5.1 shows that dropouts and teachers ranked the four
factors in the same order: Teacher influence was the most influential
factor in student attrition, followed by family influence, student
attitude and achievement, and marriage and sex role, 1n that order.
Students who were sti11 attending school differed from dropouts and
teachers in their ranking of the factors. They considered family
influence the most influential factor in student attrition, followed by
student attitude and achfevement, teacher influence, and marrfage and
sex role, in that order.

One explanation for the similarity between dropouts and teach-
ers in their ranking of the four factors could be their similar marital
status and age. Most of the female teachers in Saudi Arabia are for-
efgners--that 1s, 64% at the fntermedfate level and about 71% at the
secondary level (General Presidency of Girls' Education, 1980), and the
Saudi government requires foreign teachers to be married and to have at
least three years of teaching experience. The teachers in Saudi {inter-

mediate and secondary schools must be college graduates, and the
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typical age at graduation i1s 22 years. Thus, by adding to that the
three years of experience, the foreign teachers in the study would have
been at least 25 years old when they began teaching in Saudi Arabfa,
which 1s similar to the age of the dropouts surveyed (24.26 years on
the average; see Table 4.1). Moreover, 11ke the teachers, most of the
dropouts (88%) were married (see Table 4.2). Thus because dropouts and
teachers were simfilar in terms of marital status and because the drop-
outs studied were adults, it is understandable that their ratings of
the four factors were similar to each other but different from those of
the students, most of whom were single and between 15 and 18 years of
age.

Table 5.1 also indicates that teachers rated all four factors
more positively than did students or dropouts. Th}s finding suggests
that teachers had a higher commitment to education. They are consid-
ered educational leaders; thus it is 11kely that they place more impor-
tance on education and feel more strongly about those factors that lead
to a high rate of attrition.

In the pages that follow, data from the study are interpreted
first from the perspective of the influences of the home and second

from the perspective of school {influence.

Factors Related to the Home

Data from this study reconfirmed the importance of family
influence 1n students' retention in or attrition from school because
parents played such an important role in shaping their children's

attitudes toward school. For students, family influences regarding
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student retention were greater than for teachers and those who had
already dropped out of school (see Table 5.1). Most of the students
(88%) 1ived with their parents, whereas most of the dropouts (78%) were
married and 1ived away from their parents (Table 4.6). The fact that
most students were still under their family's protection and control
whereas the dropouts were now under their husband's protection might
explain the students' higher ranking of family influence.

It was found that parents influenced their children in many
ways, but their level of education was one of the greatest influences.
Students attending school seemed to have better-educated parents than
did the dropouts (Tables 4.3 and 4.4). Twenty-two percent of the drop-
outs' fathers were {111terate, whereas 10% of the students attending
school had 1111iterate fathers. Furthermore, 52% of the dropouts'
mothers were {ll1iterate, as compared to 38% of the students' mothers.
Thus 1t is expected that parents with higher levels of education will
encourage their children to continue their education because they
recognize the important role education plays 1n shaping people to be
active participants in society. Schrom (1980) noted that parents who
have a low level of education tend to hold low educational expectations
for their children, who, 1n turn, often do not remain in school until
graduation.

Fox and Elder (1980) indicated that 1f a student comes from a
family in which siblings or the parents have not graduated from high

school, the chances that he will not graduate are greatly increased.
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Poole and Low (1981) also discovered high rates of attrition among
students whose parents had low educational attainment levels.

Children are also influenced by their family's attitudes and
aspirations toward education. The study findings indicated that girls
whose parents encouraged them to marry rather than to pursue higher
levels of education tended to get married rather than to complete their
education. Subjects were asked how they felt about parents preparing
their daughters at an early age for marriage and being a good wife.
Dropouts agreed with this idea more than did students (Table 4.19, Item
41). This finding indicates that parents who wanted their daughters to
marry conveyed this attitude to their daughters, who then concentrated
more on getting married than on their education.

In Saudi Arabia, girls are not allowed to drive, and there are
no clubs at which they can spend their leisure time. As a result,
girls spend much time at home with their parents, especially their
mothers. Because most Saudi mothers are {ll1iterate, i1t 1s 1ikely that
their educational aspirations are 1ow; they are more concerned with
their daughters' being good wives and mothers than with their becoming
well educated. Mothers indoctrinate their daughters with these atti-
tudes from childhood.

Education may also help women become better wives and mothers,
who can inculcate 1n their children a respect for learning and a recep-
tivity toward continuing their education. The better-educated mother

can help her children with both their academic and social problems.
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Cochrance (1981) emphasized the vital role education plays in the

health and welfare of the family:
Education may contribute to the increase in the potential
biological support of surviving children in a variety of ways. The
association between schooling and better health results in greater
fecundity or higher probabilities of conception and also improves
the prospect that a pregnant woman will carry to full term.
Parents' education further tends to have a positive effect on
infant survival, which enables a larger proportion of the children
born to educated parents to 1ive to adulthood. (pp. 8-9)

The notion that families with positive attitudes toward educa-
tion can enhance their children's attitudes toward school was supported
by the finding that students agreed more than did dropouts with Item 1,
which stated that "the family always encourages students to go to
school" (Table 4.19). This finding may indicate that students had
received more parental encouragement to pursue an education and thus
were still attending school. On this ftem, teachers seemed to agree
more with students than with the dropouts.

In question 5 of the interviews, when dropouts were asked about
their family's reaction to their leaving school, 40% of them said their
families had encouraged them to leave school and 20% said their parents
had not opposed the decision to leave school; 33% said their families
had advised them to continue 1n school. These figures may indicate the
extent to which parents influence attrition.

Parents who hold low educational expectations for their daugh-
ters may influence thefr attitudes toward schooling through the envi-
ronment they provide for them. Furnishing an environment that is

conducive to studying is considered important 1n shaping students'

disposition toward education. Psychologists and socfologists have
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recognized that the physical environment can be either a benefit or a
detriment in terms of cognitive and social development. "A child
growing up in a crowded, noisy, disorganized home with few obJect; with
which to play, and a television set as a central member of the family,
may be at some disadvantage for cognitive and social development"
(Hetherington & Parke, 1979, p. 452).

When asked about the importance of providing a good study envi-
ronment ("The family always provides a good environment for studying™,
dropouts placed more importance on this {tem than did students and
teachers. This finding indicates that the dropouts might not have had
a suitable study environment as their families placed a 1ow priority on
education. Hence an inadequate study environment might have negatively
influenced these girls' attitudes toward school (Table 4.19). Perhaps
because the dropouts' parents generally had a lower level of education
than the students' parents, they may not have appreciated the value of
education or recognized the importance of providing a good study envi-
ronment for their children.

The dropouts were older siblings in households with numerous
children. Because Saudi families usually have many offspring, the
household is crowded and noisy, and older children are given many
child-care and housekeeping responsibilities. Al-Afandy (1983) found
that

79.5% of the uneducated mothers preferred that girls do housework,
whereas 20.5% of them preferred education for girls. In contrast,

85.8% of the educated mothers preferred education for girils,
whereas 14.2% preferred that they do housework. (p. 161)
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Thus it seems that the dropouts did not benefit from an environment
conducive to studying, and child-care and household duties might have
cause them to neglect their school work. These factors could have
contributed to their attrition from school.

When the dropouts were asked in Question 9 of the interview to
indicate the most influential reasons for their leaving school, 60% of
them indicated that they had dropped out of school 1in compliance with
family wishes. This 1nfluence could have been explicit or implicit.
That 1s, the dropouts' families might have asked them directly to leave
school or placed such heavy demands on them in terms of housework and
child care that it became necessary to quit school.

The home is the first place where individual values are shaped,
and where the child develops the first concept of himself. Moreover,
one's behavior 1s shaped by these self-concepts. For instance, parents
tend to influence children to think and behave according to what they
view as appropriate sex roles (Derlega & Janda, 1981). Girls are
socialized to be dependent and passive, and males to be independent and
aggressive (A1-Oteiby, 1982). Such sex-role stereotyping is more common
in Saudi Arabia than in western societies, and 1t is reinforced much
more by both home and society.

The family's influence on students' intention to leave school
or to continue their education was supported in a study conducted by
Schrom (1980). In examining the factors influencing students to leave
school, he indicated that

the school-leaving intentions of both boys and girls are most
influenced by the aspirations they perceive their parents holding
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for them, their attitudes toward school, and their occupational
aspirations and. .. these factors mediate the effects of family
background and school characteristics. Students who intended to
leave school earlier felt that their parents had 1ow educational
aspirations for them, held negative attitudes toward school, and
aspired to low jobs(p.().

The increased pursuit of education and the soc1oec§nom1c
changes that have occurred in Saudi Arabia have provided a good step-
pingstone for girls. Girls' secondary education in Saudi{ Arabia began
Just over 20 years ago, and since that time great advances have been
made in girls' education in the Kingdom. In time, the sex-role stereo-
types of Saudi females will also undergo some changes. Saudi Arabian
women are becoming more cognizant of their role as educated and as
functional members of society. Increased female education in the
Kingdom has awakened women's consciousness about many issues that were
not considered important in the past (Al-Baadi, 1981).

In the present study, although dropouts recognized their role
as housewives and mothers, they still realized that 1t 1s important for
a woman to pursue an educatfion. That could explain why dropouts,
students, and teachers all rated marriage and sex role as the fourth or
least influential factor among the factors associfated with students'
decision to drop out of school (see Table 5.1). Nevertheless, all
three groups indicated that this 1s an i{nfluential factor in student
attrition from school (Table 4.18).

Dropouts, students, and teachers seemed to concur on the impor-
tance of girils pursuing'an education. Respondents believed that hus-

bands should encourage their wives to continue in school (Table 4.22,

Item 27). Yet Saudi husbands are very demanding; they expect to return
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from work and find a clean house and the meal prepared. This could
explain why a large percentage of the dropouts said their husbands had
influenced them to 1eave school (Table 4.17). Thus 1f married women
are to pursue an education, their husbands must learn to share the
household responsibilities.

Saudi females seem to place more value on education today than
in the past. Both dropouts and students recognized the importance of
education for females. Even {f women do not plan to pursue a career,
an education can help them raise their children i1n an educationally
enriched environment, thereby contributing to the quality of the next
generation (Table 4.22, Item 17).

In interview question 7, dropouts were asked about the impor-
tance of education for girlis. Many of them said it 1s important for
girls to pursue an education and that they should postpone marriage
until they are over 20 years old. Dropouts appreciated the importance
of education in helping Saudi females become active members of society.
Likewise, they recognized that marriage can interfere with schooling
because of the demands a husband, children, and housework make on
women's time.

When the interviewees were asked to fdentify three reasons for
their leaving school, two-thirds of them (10 out of 15) gave marriage
as a reason. The fact that so many girls drop out of school when they
marry explains why a majority of the dropouts, teachers, and students
said a girl should delay marriage until she is at least 20. Yet

according to the respondents, even if a girl gets married she should
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not stop attending school (Table 4.24, Items 11 and 12). The study
participants believed 1n equality of the sexes and believed that both
boys and girls should have an equal chance to pursue an education.
In interview question 8, when dropouts were asked whether education is
more important for boys than for girls, 40% of them indicated that
education is equally important for both sexes. Students concurred with
this view (Table 4.24).

Family socioeconomic status was expected to be influential in
students' attrition from school, but the findings showed that it had
only a small influence. The researcher expected to find that dropouts
came from the lower socioeconomic strata, but the opposite was found to
be true: Dropouts came from families at higher socioeconomic levels
(Table 4.5). This finding may suggest that girls whose families had
higher incomes were not interested in pursuing education to prepare for
a career because they did not need the earnings, and vice versa. It
could also be that the dropouts' parents were older and hence were
earning more than those of the students because the dropouts themselves
were older.

From the preceding discussion, 1t can be concluded that the
home played an important role in students' attrition from school. One
of the most influential factors related to attrition was family influ-
ence because attrition was related to the family's level of education,
family expectations for their child, and the home environment itself.
The family also influences girls' perceptions about marriage and their

role in socfiety.
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Factors Related to the School

As mentioned earlier, the school is considered one of the most
important agencies for socializing the individual and facilitating his
development. Tables 4.25 and 5.1 show that the study respondents,
especially dropouts and teachers, indicated that teachers are an influ-
ential factor associated with girls' attrition. In the present study,
it appeared that dropouts, students, and teachers all agreed that the
school and 1ts members--teachers, counselors, and administrators--help
students 1n many ways. School personnel help students solve their
problems, guide them, and encourage them to remain in school (Table
4.20). Teachers are the most influential persons in this regard. All
of the respondents in this study strongly agreed that teachers should
be knowledgeable about the subject matter and skilled in student-
teacher interactions and in the instructional and evaluative methods
they employ.

Teachers in the present study believed they were helping stu-
dents understand the subject matter. However, neither dropouts nor
students evidenced high agreement with this item, which might indicate

that teachers 1n Saudi Arabian girls' schools are not as skilled as

they should be (Table 4.20, Item 25). This could explain why a high
percentage of the dropouts who were interviewed considered teachers an
influentfal factor associated with girls' attrition from school (Table
4.17 and interview questions 6 and 9).

In interview question 6, dropouts were asked about the role

teachers had played in their decision to leave school. Sixty-six



170

percent of the dropouts indicated they had left school for some reason
related to their teachers. Negative attitudes and poor achievement
could be influenced by the teachers and the way they motivate students;
lack of motivation can cause students to l1eave school. Research by
Poole and Low (1981) supported the strong influence of low student
achievement on attrition. They discovered that students who intended
to leave school were not academically motivated. Likewise, Peng and
Takai (1983) concluded that 42% to 45% of the dropouts in their study
got "O" grades. The reason students most frequently cited for leaving
school were "I had poor grades" and "I was not doing well in school"
(p. 7).

The instructional and evaluative methods that teachers employ
play an important role in shaping students' attitudes toward the sub-
ject matter and toward school in general. Woolfolk and Nicolich (1980)
elaborated on the extent to which teachers influence their pupils:

The teacher has a position of power in the classroom for a number
of reasons. Because the teacher is an adult and a subject-matter
expert, many students will be quite ready to respect the teacher.
The teacher also has the most control over the reward systems in
the classroom. By evaluating work and behavior, the teacher can be
a source of positive reinforcement, the person who sets priorities
and classroom goals. Because students tend to l1ook on teachers as
models, by using modeling teachers can encourage the work and
interaction patterns that they themselves find most desirable.
(p. 336)

The study findings indicated that the personal element in
teacher-student interactions is lacking in Saudi Arabfan schools. Both
dropouts and students indicated a desire for more personal contact with

their teachers. They expected teachers to be their adult role models

and wanted to learn more from them than just the subject matter. Saudf



171

students need more opportunities to socialize with their teachers
because such friendships can encourage students to be more relaxed in
interacting with their teachers. On the other hand, teachers perceived
their sole responsibility as presenting the material clearly so that
students could understand the subject (Table 4.20, Items 25 and 43d).
Dropouts, students, and teachers agreed that teachers should be
familiar with their students' culture. Most of the teachers in Saudi
Arabian girls' schools are foreigners--about 64% at the intermediate
school level and about 71% at the secondary school level (General
Presidency of Girls' Education, 1980), and this situation has many
drawbacks. It has been shown that cultural differences between teach-
ers and students can negatively affect students' attitudes toward
school and hence their academic achievement. The effects of a mismatch
between school and student on the student's cognitive development have
been recognized by many school psychologists. Mobatt and Erickson
(1981) commented on the effect of cultural differences between teacher
and students on student classroom behavior. They wrote:
At school the leader [the teacher] attempted to control all
activity, communicative and otherwise. In terms of how children
were to speak in school, the teacher functioned as a switchboard
operator. Much talk was addressed to her, and she allocated turns
at speaking. In such a participation structure, the Indian
students showed more more inappropriate behavior than did white
students 1n the classroom. The teacher's way of organfzing
interaction 1n the classroom seemed culturally congruent with the
white students' expectation for how things should happen, but
culturally incongruent with the expectations of Indian students.
(p. 108)

Dropouts, students, and teachers agreed that school activities,

friends, and a supportive school atmosphere are important elements 1n
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encouraging girls to remain in school and 1n building a positive atti-
tude toward school. The respondents also indicated that participating
in school activities helps students develop positive attitudes toward
school (Table 4.21, Items 43f and 431).

In Saudi Arabfa, the student is evaluated by means of a final
examination, covering all of the material taught throughout the year.
Both dropouts and students indicated that one of the most important
school elements that might negatively affect students' scholastic
achievement is the use of just this one evaluation tool to measure
their performance. This was considered one of the reasons that might

have led to girls' attrition from school (Table 4.23, Item 42j).

Chapter Summary

The home and the school are two important agencies that shape
the 1ndividual's attitudes, belfefs, values, and behaviors. Family
social interaction, qualities of the parents, and the physical environ-
ment 1itself shape students' attitudes toward school. The background,
culture, and values of school personnel should match as closely as
possible those of the students with whom they interact because such a
match 1s thought to have a positive relationship to students' achieve-
ment and attitudes toward school. Neither the school nor the home, by
itself, 1{s responsible for forming good or bad attitudes in students.
Rather, the two agencies complement each other. Figure 5.1 1{s a pic-
torial representation of the theoretical framework of this study,

showing the interrelationship between home, school, and students.
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Attitudes and
Achievements

Figure 5.1. Theoretical framework of the study.

Within the home, parents were the most influentfal factor
assocfated with students' attrition from school. There were a variety
of reasons for this: parents' low level of education, the expectations
they hold for the students, and the environment they provide for their
children.

Saudi females today recognize the importance of education in
preparing them to be good wives and mothers. Therefore, they believe
marriage should be postponed so they can pursue an education. All
three respondent groups considered marrfage and sex role the least
influentfal factor of those considered in the study. Also, all three

groups believed that husbands should encourage their wives to continue
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their education and help them succeed in school by assisting with
household responsibilitfies.

Within the school, teachers were found to be the most influen-
tial factor in student attrition because of their teaching methods and
treatment of students. Students need more personal contact with their
teachers, so as to learn more than just the subject matter. Personal
contact between students and teachers could help improve girls' atti-

tudes toward and achievement in school.



CHAPTER VI

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

The main purpose of this chapter is to summarize the study,
to draw conclusions in relation to the basic findings, and finally to
provide recommendations that could help solve the problem or at least
improve the situation of girls' education in Saudi Arabia. The chapter
is divided into five sections: summary of the study, summary of the

findings, conclusions, recommendations, and suggestions for further

research.

Summary of the Study

Purpose

The purpose of the study was to identify the most influential
factors associated with the high dropout rate at the intermediate level
in Saudi girls' schools. The researcher selected six factors for
examination, based on an extensive review of the 11terature, her own
experience and background 1n Saudi girls' schools, and a pilot study
she conducted in several intermediate and secondary girls' schools in
Saudi Arabfa. These factors were family influence, marital status, sex

role, student achievement, attitude toward school, and teachers!'

influence.
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Four research questions were posed to guide the collection of
data in this study. They are:

1. What are the most influential factors associated with
school dropout rates at the intermediate level in Saudi girls' schools?

2. How do students who have dropped out differ from those who
are attending school, in terms of the factors identified as associated
with female dropouts?

3. How do intermediate-school girls differ from secondary-
school girls in identifying the most influential factors associated
with leaving or continuing in school?

4., How do teachers and students differ on the identification
of factors most associated with school leaving among secondary-school
giris?

Three null hypotheses were formulated to test the data
collected in this research. These hypotheses are as follows:

Hypothesis 1: There will be no statistically significant differ-
ence between students who have dropped out and those who have not
dropped out concerning their identification of the most influential
factors associated with premature school leaving in secondary
girls' schools.

Hypothesis 2: There will be no statistically significant differ-
ence between girls attending {ntermediate schools and girls attend-
ing secondary schools concerning their perception about the most
influential factors associated with premature school leaving in
secondary girls' schools.

Hypothesis 3: There will be no statistically significant differ-
ence between students who have not dropped out and teachers con-

cerning their identification of the most influential factors asso-
ciated with premature school leaving in secondary girls' schools.
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Procedures

One major source of information for this study was an extensive
review of literature related to attrition and retention at the
intermediate- and secondary-school levels. That review fncluded
research conducted in Saudi Arabia, in other Arab and Islamic nations,
and in western industrialized countries. Pertinent documentary
evidence and statistical data were gathered from the Ministry of
Education and the Office for Girls' Education in Saudi Arabia. The
major source of study data was a survey questionnaire, which contained
questions related to the six selected factors that influence girls to
drop out or persist in school beyond the intermediate level. The
researcher also conducted face-to-face interviews with girls who had

dropped out of school, in order to support the survey questionnaire.

Sample
The study population comprised ninth-grade (intermediate level)

and eleventh-grade (secondary level) students and dropouts from six
intermediate and secondary girls' schools in Medina. After obtaining
permission from the appropriate authorities, a random sample was
selected from this population, to obtain as study participants:

-=50 girls from ninth grade (intermediate school)

-=50 girls fram eleventh grade (secondary school)

-=50 girls who had dropped out of school after completing ninth
grade

--50 female teachers who were teaching in intermediate and
secondary girls' schools 1n Medina
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In addition, 15 girls who had dropped out of school were selected
randomly for the interviews.
Data Collection and Analysis

Four similar sets of questions were developed to ébtain
relevant data from each of the above-mentioned groups. The
questionnaires were designed to elicit two kinds of information:
demographic data and respondents' perceptions about six factors related
to school leaving or continuation after completing the intermediate
level. Respondents were asked to indicate whether they strongly
agreed, agreed, were undecided, disagreed, or strongly disagreed with
each item under every factor. Points were assigned to the responses,
from 5 = strongly agree or very important to 1 = strongly disagree or
not a factor, and ratings of the factors and individual items were
based on the mean scores.

Descriptive statistics such as frequencies, means, and standard
deviations were used in analyzing the data collected to answer the
research questions. Multivariate analysis of variance was used to
determine whether significant differences existed between groups on the
six selected factors. The univariate F-test was used to determine on
which factor(s), 1f any, statistically significant differences existed.
Frequencies were used to support the results for each item on the

survey questionnaire.
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Summary of the Findings

As mentioned above, four research questions were developed to
guide the study. To answer the first research question, questionnaire
and interview responses were described and statistically analyzed. For
the sake of the analysis, the six factors were combined into the fol-
Towing four factors: teacher influence, family influence, student
attitude and achievement, and marrfage and sex role.

The results indicated that dropouts, students in school, and
teachers agreed that all four factors are influential in girls' attri-
tion from school; however, the groups' rankings of the factors differed
slightly from each other. That is, teacher influence was ranked first
by dropouts and teachers, whereas it was ranked third by students in
school. Family influence was ranked second by dropouts and teachers,
and 1t was ranked first by students 1in school. Student attitude and
achievement was ranked third by dropouts and teachers, while it was
ranked second by students in school. Marrfage and sex role was ranked
fourth by all three groups.

To answer the second research question, the first null
hypothesis was tested using a significance level of 0.05. The data
showed a significance level of p < 0.001. This hypothesis, which
compared the factor ratings of dropouts with those of students attend-
ing school, was rejected because the two groups perceived the impor-
tance of the factors differently. Dropouts placed more importance on
teacher influence and sex role than did students who were sti11 attend-

ing school. The latter placed more importance than dropouts on the



180

other four factors: family influence, student attitude, marriage and
pregnancy, and student achievement.

To answer the third research question, the second null
hypothesis was tested using a significance level of 0.05. The data
showed a significance level of p < 0.001. This hypothesis, which
compared the factor ratings of ninth graders with those of eleventh
graders, was rejected because the two groups perceived the importance
of the factors differently. Eleventh graders placed more importance on
teacher influence, family influence, student attitude, student achieve-
ment, and sex role than did ninth graders. Conversely, ninth graders
placed more importance on marrfage and pregnancy than eleventh graders
did.

To answer the fourth research question, the third null
hypothesis was tested using a significance level of 0.05. The data
showed a significance level of p < 0.001. This hypothesis, which
compared the factor ratings of students attending school with those of
teachers, was rejected because the two groups perceived the importance
of the six factors differently. Teachers placed more importance on all
six factors than did students.

Dropouts', ninth graders', and eleventh graders' responses to
the demographic 1tems in the first section of the questionnaire were
presented in Tables 4.1 through 4.18. Teachers were not asked to
provide personal information.

Table 4.1 showed that the mean age of the dropouts was 24.26,

whereas the students' mean age was 16.46. As shown in Table 4.2, 88%
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of the dropouts were married, whereas only 3% of the students were
married. Table 4.3 showed that 22% of the dropouts' fathers were
il1l1iterate, but only 10% of the students' fathers were 111{terate.
According to Table 4.4, 52% of the dropouts' mothers were 111{iterate,
as compared to 38% of the students' mothers.

As Table 4.5 showed, dropouts came from higher socioeconomic
levels than did students attending school. Table 4.6 indicated that
76% of the dropouts were 11ving in their own homes and 10% of them were
1iving with their parents. In contrast, 88% of the students were
1iving with their parents. As shown in Table 4.7, dropouts and stu-
dents 1ived from 1 to 3 miles or from 4 to 10 miles from the school.

From Table 4.8, it was seen that 22% of the dropouts had spent
more than six years in elementary school, while only 8% of the students
in school had repeated elementary grades. Table 4.9 showed that 24% of
the dropouts and 18% of the students had repeated one or more
intermediate grades. In Table 4.10 it was seen that 26% of the
dropouts were 1iving with one person (who was probably their husband);
37% of the students were 1iving with eight or more people. As shown in
Table 4.11, 728 of the dropouts were 18 or older when they left school.
Table 4.12 showed that 62% of the dropouts were engaged or married when
they left school, and Table 4.13 showed that 86% of them had no
children when they left school. In Table 4.14, 1t was seen that 70% of
the dropouts had attended all of their classes, whereas 92% of the

students attended all of their classes. Table 4.15 showed that only
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42% of the dropouts passed all of their classes with good grades,
whereas 72% of the students did so.

As shown in Table 4.16, 64% of the dropouts had no plans to
continue education; only 6% of them planned to earn a college degree.
In contrast, 71% of the students attending school planned to graduate
from college. As seen in Table 4.17, 30% of the dropouts were influ-
enced primarily by teachers to leave school, followed by husband/fiance
or parents, in that order. Table 4.18 showed that dropouts had decided
to leave school after they got marr1eq or engaged, or for extentuating
family reasons.

Data elicited through the second section of the questionnaire,
which sought the respondents' {deas, opinions, and feelings about {tems
related to girls leaving school after the intermediate level, were
presented in Tables 4.19 through 4.25.

Table 4.19 contained the rank ordering of the ten items related
to family influence, by dropouts, students, and teachers. The overall
means showed that teachers placed more importance on family influence
than did students or dropouts, with a mean of 4.114 (SD = 0.430).
Students placed more importance on family influence that did dropouts,
with a mean of 3.691 (SD = 0.541), whereas dropouts placed the least
importance on family influence, with a mean of 3.608 (SD = 0.513).

Table 4.20 showed the rank ordering of the 12 {items related to
teacher {influence, by the dropouts, students, and teachers. The over-
all means showed that teachers placed more importance on teacher

influence than did the other two groups, with a mean of 4.311 (SD =
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0351). Dropouts placed more importance on teacher influence than did
students, with a mean of 3.858 (SD = 0.367). Students placed the least
importance on teacher influence, with a mean of 3.633 (SD = 0.560).

Table 4.21 contained the rank ordering of the 14 items related
to student attitude, by the dropouts, students, and teachers. The
overall means showed that teachers placed more importance on student
attitude than did students or dropouts, with a mean of 3.894 (SD =
0.366). Students in school placed more importance on student attitude
than did dropouts, with a mean of 3.743 (SD = 0.436). Dropouts placed
the Teast importance on student attitude, with a mean of 3.634 (SD =
0.486).

Table 4.22 was a rank ordering of the nine items related to
marriage and pregnancy, by the dropouts, students, and teachers. The
overall means showed that teachers placed more importance on marr{age
and pregnancy than did students or dropouts, with a mean of 3.945 (SD =
0.315). Students in school placed more importance on this factor than
did dropouts, with a mean of 3.506 (SD = 0.424). Dropouts placed the
least importance on marriage and pregnancy, with a mean of 3316 (SD =
0.486).

Table 4.23 contained a rank ordering of the six ftems related
to student achievement, by dropouts, students, and teachers. The
overall means showed that teachers placed more importance on student
achievement than did students and dropouts, with a mean of 3.620 (SD =
0.617). Students in school placed more importance on this factor than

did dropouts, with a mean of 3.438 (SD = 0.595). Dropouts placed the
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least importance on student achievement, with a mean of 3.177 (SD =
0.596).

Table 4.24 showed the rank ordering of the 11 items related to
sex role, by dropouts, students, and teachers. The overall means
showed that dropouts placed more importance on sex role than did the
other two groups, with a mean of 3.382 (SD = 0.432). Teachers placed
more importance on sex role than did students, with a mean of 3.342 (SD
= 0.495). Students placed the least importance on sex role, with a
mean of 3.299 (SD = 0.428).

Table 4.25 was a rank ordering of all six factors by the
dropouts, students, all the students combined, and teachers. The means
showed that teacher influence was ranked first by dropouts, all stu-
dents combined, and teachers, whereas it was ranke.d third by students
attending school. Family influence was ranked second by students 1in
school and teachers; 1t was ranked third by dropouts and all students
combined. Student attitude was ranked first by students 1n school,
second by dropouts and all students combined, and fourth by teachers.
Marriage and pregnancy was ranked fourth by students in school and all
students combined, third by teachers, and fifth by dropouts. Student
achievement was ranked fifth by students in school, all students com-
bined, and teachers; it was ranked sixth by dropouts. Sex role was
ranked sixth by students in school, all students combined, and teach-
ers; it was ranked fourth by the dropouts.

Data related to the three null hypotheses were presented in

Tables 4.26 through 4.34, and responses to the ninth interview question
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were presented in Table 4.35. Finally, Table 5.1 presented the rank
orderings of the four factors formed from the initial six factors, by
the dropouts, students in school, and teachers.

The researcher conducted interviews with 15 dropouts, in which
she asked them nine questions pertaining to the six influential factors
examined in this study. Interview responses supported the question-
naire results concerning the importance of the six factors. Another
factor influencing girls' attrition, which was not included among the
six factors under study but was uncovered in the 1nterviews, was the

lack of career options for Saudi females.

Conclusions

The following conclusions were based on the findings from the
questionnaire and interview responses:

1. Significant emphasis has been given the expansion of
educational opportunities for girls by the Saudi government in the past
20 years. Great advances have been made 1n the education of girls in
the Kingdom in a relatively short period. However, the rate of
attrition of girls in secondary school is high.

2. Teachers consistently ranked most questionnaire {items more
positively than students and dropouts did. This suggests that teachers
had a greater commitment to education and socifetal values than the
students and those who had left school.

3. Teachers, students, and dropouts recognized that 1t is

important for students to continue in school and that students should
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be taught by experienced teachers who are familiar with the Saudi
culture.

4. Students and dropouts desired more interaction with
teachers outside of the classroom. Teachers are their adult role
models, and girls can learn much from them besides the subject matter.
On the other hand, teachers perceived their responsibility to students
as not extending beyond the classroom. This difference in belief about
role and responsibility may influence attrition.

5. Parents' level of education and their educational
expectations for their children are important factors in student
attrition. The higher the parents' level of education, the higher
the expectations they have for their children to continue 1n school,
and vice versa.

6. Young women who had 1eft school had done so for a variety
of reasons, including (a) dislfke of the school atmosphere, (b) poor
academic achievement, (c) lower aspirations, and (d) lack of family
support for continuation 1n school.

7. Of the factors influencing girls to leave school, marriage
and sex role were the least influentfal of the factors studied.

8. Many Saudi girls believe that education is important
because 1t helps them to good wives and to rafse their children in an
educational environment, even 1f they do not aspire to a career outside
the home.

9. Students are apprehensive about having an annual examina-

tion as the sole measurement of their achievement. They feel it is
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unfair and places them under undue stress to be judged on the basis of
Just one examination.

10. Dropouts came from families with higher incomes than
parents of students who were still attending school. This finding
suggests that youths from upper income levels placed 1ess importance on
education as a key to security than other members of society.

11. Interviews conducted with dropouts uncovered another
influential factor affecting girls' attrition besides the ones selected
for this study; it was lack of career options other than teaching or
nursing. Girls who are not interested in being teachers or nurses

might see 11ttle reason to remain in school.

Recommendations

Based on the study results, the following recommendations are
made for policy makers 1n Saudi Arabia, so they can take appropriate
action to reduce the attrition rate among Saudi girils.

1. Since most Saudi parents have a low level of education and
are more concerned about their daughters marrying than their attending
school, the schools should arrange frequent meetings between parents
and representatives of schools, so that parents can grow to appreciate
the value of education and learn how to provide a home environment that
is more conducive to study.

2. Because the cultural diversity between teachers and
students was found to affect students' achievement and attitudes toward

school, the Ministry of Education should devise a way for foreign
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teachers to learn about the Saudi culture. Thereby communication and
understanding between teachers and students will be enhanced.

3. Since the family's level of education was found to
influence student attrition, the Ministry of Education should
concentrate on developing more adult education programs throughout the
Kingdom and encourage people to attend these programs. Through such
educational offerings, parents could receive another chance to obtain
an education, and the benefits would accrue to their children, as well.

4. Since marriage was found to be an influential factor in
girls' attrition, husbands should encourage their wives to continue in
school. One way of doing this would be to help with the household
responsibilities while their wives are students. Also, the government
should consider establishing day care centers at which mothers can
leave their children while they attend school.

5. Schools should encourage students to participate in school
activities, which might increase girls' interest in school and engender
a more positive attitude toward school. Field trips would be one way
of attracting student interest, and they could also provide an
opportunity for students and teachers to f{nteract outside the
classroom.

6. Since students and teachers opposed to an annual
examination as the only evaluation method, schools should reduce their
dependency on this measure. In addition to more frequent tests
throughout the year, teachers should use other methods of evaluation,

such as term papers and special projects.



189

7. Students need to be given a means to provide the schools
with their feedback about teachers and the school curricula, and to
do so anonymously. Evaluation sheets could be provided for this
purpose. Such evaluations could give school administrators a clearer
understanding of what is occurring 1n the school, at least from the
students' perspective. School personnel could then attempt to respond
to the students' concerns that have been brought to their attention, as
a way of establishing an environment that will be conducive to

retention of students in school.

Suggestions for Further Research
Based on the data collected and the study findings, the

following suggestions are made for further research:

1. Saudf girls' attrition from school is a serious problem and
needs more attentfon in future research. This investigator selected
only six factors for study, but {n the interviews another factor was
uncovered--the lack of career options for Saudi females--that could be
explored in future studies concerning factors involved in girls' deci-
sfons to leave school.

2. This research was conducted in Medina. Future studies
could include other cities, the entire country, and especially rural
areas.

3. Another study could be conducted by spending an entire year
observing students in school and interviewing the girls, their parents,

and their teachers. Such an ethnographic study could provide more
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information about the factors that influence girls to drop out of
school, and how the attrition problem might be alleviated.

4. This research could be replicated with different groups of
students, in addition to those who dropped out after intermediate
school. Those who drop out after elementary school or after secondary
school also should be included in such research.

5. This study should be replicated with males. Such a study
could also include an analysis of males' attitudes toward education for
females.

6. The study should be replicated with male dropouts. Factors
thought to influence male students' attrition could be selected, based
on interviews with male principals. The influence of these factors on
boys' attrition could then be tested in an attemp.t to alleviate the
dropout problem in boys' schools. Such a study could also include an
analysis of males' attitudes toward education for females.

7. A study should be conducted comparing attrition of girls in
Saudi Arabia and another Muslim country that has a lower dropout rate.
Perhaps such a study would uncover some of the reasons why girls in
other Arabic countries remain in school.

8. A study comparing attrition in Saudi Arabia and a more
developed country might give the Saudi government some {ideas about how
to encourage Saudi girls to remain in school.

9. Teachers should be studied as one factor influencing
student attrition, in an attempt to discover the nature and extent of

that influence. Frequent interviews and observations of teachers need
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to be conducted to obtain a clearer conception of their teaching tech-
niques and of their interactions with students.

10. The nature and extent of the family's influence on student
attrition should also be investigated more fully. This could be
accomplished by frequently visiting students' homes and conducting
interviews with parents to discover the educational expectations they

hold for their children.
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COVER LETTER FOR NINTH GRADERS' QUESTIONNAIRE

Dear Sister,

I am attempting to learn about the reasons some girls leave school and
others stay in school. To help me learn about this, I would 1ike you
to complete this questionnaire and give me your honest opinions about
the questions asked. To insure that the investigation achieves accu-
rate results, would you please take time to answer the enclosed ques-
tionnaire as frankly as you can? Thank you for your cooperation.

This questionnaire consists of two sections. In the first section, you
are requested to provide some general information about yourself. In
Section Two, you are requested to answer questions related to the
factors that may affect you to stay in school or leave school. Please
read each item carefully and indicate the most appropriate answer by
putting a check mark ( ) in the proper column.

Please be assured that the results of this questionnaire will remain
confidential.

Thank you again for your assistance.

Sincerely,

Fouziah Dumiati
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SECTION I: DEMOGRAPHIC INFORMATION

How old are you? years

What was the date of your birth?

Maritail

single

month day year
status:

married engaged divorced

Father's level of education

a.
b.
c.
d.
e.

College graduate

High school graduate
Intermediate school

Literate but no formal education
IN11terate

Mother's level of education

a.
b.
c.
d.
e.

Family's monthly income

a.
b.
c.
d.
e.

College graduate

High school graduate
Intermediate school

Literate but no formal education
IT1iterate

(If you are uncertain, give
an estimate)
Less than R2 thousand

R2-R5 thousand I am uncertain but give the

R5-R9 thousand estimate on the left
R10-R19 thousand I know my family income
Over R20 thousand precisely

Which of the following best describes your family situation?

a.
b.

c.
d.
e.
f.

g.

You 1ive with your father and mother

Your parents are separated or divorced and you live

with one of them

One of your parents 1s dead and you 1ive with the other
Both of your parents are dead and you 1ive alone

Both of your parents are dead and you 1ive with a relative
Your parents are alive but you 1ive alone

You are married and 1ive in your own house
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11.

12.
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How far is the school from home?

a. Less than 1 mile
b. 1 to 3 miles

C. 4 to 10 miles

d. More than 10 miles

How many years did you spend in elementary school?

a. Six years

b. Seven years

c. Eight years

d. More than 8 years

How many years did you spend in intermediate school?

a. Three years
b. Four years
c. Five years
d. More than 5 years

How many people in your family l1ive with you?

a. One — e, Five

b. Two — f. Six

c. Three —_ g. Seven

d. Four —— h. Eight or more

x
T
o
ot

is your marital status?
a. Unmarried

b. Engaged

c. Married

If married, how many children do you have?

a. No children
b. No children, but pregnant
c. One child
d. Two children
e. More than two children
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14.

15.

16.
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How would you describe your class attendance in intermediate

school?

a. Attended all classes
b. Missed very few classes
c. Missed some classes
d. Missed many classes

When you were in intermediate school, did you fail 1n any of

the courses?

a. Passed all courses and had good grades
b. Passed all courses and had poor grades
c. Failed 1 or 2 courses

d. Fafiled 3 or 4 courses

e. Failed 5 or 6 courses

f. Failed more than 6 courses

At what age do you feel girls should get married?

What 1s your plan for continuing in school?

years
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SECTION II

In this section you are requested to express your opinion about some
factors that might have influenced you to drop out of school. Please
choose only the one option that best describes your opinion.

Strongly Agree
Undecided
Disagree

Agree

Strongly Disagree

1. My family always encouraged me to go to
school,

2. I think that getting married is more
important than going to school.

3. I always need somebody to drive me to school.

4, Going to school is enjoyable and full of
activities.

5. The school curriculum covers a lot of
interesting and useful subjects.

6. I always 1ike to attend all of the classes.

7. I think that men should always be the
leaders and women should be the followers.

8. It 1s very difficult for a married woman
to go to school.
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Strongly Agree

Agree

Undecided

Disagree

Strongly Disagree

I think 1t is more important for boys to
continue education than girils.

10.

My family has always encouraged me to
have a career.

11.

Boys and girls have the same chance and
opportunity to go to school.

12.

It 1s important for a girl to continue her
education even after she gets married.

13.

I always 1ike to participate in school activi-
ties such as sports, academic and scientific
clubs, social activities, etc.

14.

If I have the chance, I will work my way
to college.

15.

There {s always someone in my school (teacher,
counselor, administrators) whom I can refer
to when I have a problem.

16.

It 1s more important for boys to have a
career and job than it 1s for girls.

17.

To be a good wife and mother, it is
important to have higher education.
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Strongly Agree

Agree

Undecided

Disagree

Strongly Disagree

18. Teachers in school always have
encouraged me to continue my education.

19. I have many good friends at school.

20. My family has always encouraged me to go to
school and has prepared me to be a good wife
and mother at the same time.

21. I think that I can manage both school and
marriage.

22. It is easier for boys to continue education
than it 1s for girils.

23. School {is the only place where I can have
a good social 1ife.

24, My family has always praised me when I
received good grades in school.

25, Teachers always help the students under-
stand the subjects.

26. I have always received help from my

family in doing my homework.
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Strongly Agree

Agree

Undecided

Disagree

Strongly Disagree

27. Husbands should encourage their wives
to continue further education.

28. I have the right to decide if I want to
go to school or stay home.

29. Generally, teachers have a great interest
in teaching.

30. I 11ke taking exams because it helps me
evaluate myself.

31. I hate school because of the homework.

32. My family always provides a good environ-
ment for studying.

33. Most of the teachers in school try to
stimulate competition among students to
increase motivation.

34. It would be a better society if men and
women had an equal chance 1n leadership.

35. Teachers in school always praise me when

I answer correctly.
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36. Local schools should hire only those teachers
who have had long experience 1n teaching.
37. My family encourages the married waman
to go to school.
38. The society does not encourage a working
relationship between men and women.
39. Teachers have a good attitude toward students.
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40. How did your family feel about your getting
married immediately after completing
intermediate school?
41. How did your family feel about preparing

you at an early age to become a good wife
and mother?
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Very Important
Somewhat Important
Little Importance
Very Little Imp.
Not a Factor

42. In the statements below, indicate the impor-
tance of each factor that caused a girl to
leave school after Grade 9.

a. She left school because she preferred
working at home over going to school.

b. She disliked certain teacher(s).

c. She disliked certain subject(s).

d. She could not learn in school and was
discouraged.

e. She was 111.

f. She was not interested in school work.

g. Her parents wanted her to leave school.

h. She was failing and didn't want to
repeat the same grade.

i{. School was far from home, and she had
no one to take her to school.

J. The annual exam was hard to pass.

k. The school atmosphere was hostile
and competitive.

1. Her husband or fiance wanted her to
leave school.

m. She was pregnant.

n. She had a child or children to care for.
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Very Important

Somewhat Important

Little Importance

Very Little Imp.

Not a Factor

43. What encourages you to remain in
intermediate school?
a. Specific vocational instruction (e.g..,
home and child care)
b. Smaller classes with more fndividual
instruction
c. Services of a guidance counselor
d. More personal contact with the teacher
e. Having teachers who are familiar with
local culture and way of 1ife
f. More participation in school activities
g. Friendly relationship with school
personnel
h. Less dependence on annual exams as the
only method of evaluation
i. Friendly and supportive school atmos-
phere
44, At what age do you think that a girl should be married?

a. Before 13 years old
b. 14-16 years old

c. 17-19 years old

d. Over 20 years old
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COVER LETTER FOR ELEVENTH GRADERS' QUESTIONNAIRE

Dear Sister,

I am attempting to learn about the reasons some girls leave school and
others stay 1n school. To help me 1earn about this, I would 1ike you
to complete this questionnaire and give me your honest opinions about
the questions asked. To insure that the investigation achieves accu-
rate results, would you please take time to answer the enclosed ques-
tionnaire as frankly as you can? Thank you for your cooperation.

This questionnaire consists of two sections. In the first section, you
are requested to provide some general information about yourself. In
Section Two, you are requested to answer questions related to the
factors that may affect you to stay in school or leave school. Please
read each ftem carefully and indicate the most appropriate answer by
putting a check mark ( ) in the proper column.

Please be assured that the results of this questionnaire will remain
confidential.

Thank you again for your assistance.

Sincerely,

Fouziah Dumfati
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SECTION I: DEMOGRAPHIC INFORMATION

How old are you? years

What was the date of your birth?

month day year
Marital status:

single married engaged divorced

Father's level of education

a. College graduate

b. High school graduate

c. Intermediate school

d. Literate but no formal education
e. Illiterate

Mother's level of educatfon

a. College graduate

b. High school graduate

c. Intermediate school

d. Literate but no formal education
e. I1literate

Family's monthly {income (If you are uncertain, give
an estimate)
a. Less than R2 thousand

— b. R2-RS thousand —— I am uncertain but give the
— ¢. R5-R9 thousand estimate on the left

— d. R10-R19 thousand — I know my family {income
— ©. Over R20 thousand precisely

Which of the following best describes your family sftuation?

a. You 1ive with your father and mother
b. Your parents are separated or divorced and you 1live
with one of them
c. One of your parents is dead and you 1ive with the other
d. Both of your parents are dead and you 1ive alone
e. Both of your parents are dead and you 1ive with a relative
f. Your parents are alive but you 11ive alone
g. You are married and 1ive 1n your own house



14.

15.

16.

17.
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How would you describe your class attendance in intermediate

school?

a.
b.
c.
d.

Attended all classes
Missed very few classes
Missed some classes
Missed many classes

When you were in intermediate school, did you fail any of the

courses?

a.
b.
C.
d.
e.
f.

At what

What is

Passed all courses and had good grades
Passed all courses and had poor grades
Failed 1 or 2 courses

Fafled 3 or 4 courses

Failed 5 or 6 courses

Failed more than 6 courses

age do you feel girls should get married?

your plan for continuing your education?

years
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SECTION II

In this section you are requested to express your opinion about some

factors that might have influenced you to drop out of school.
choose only the one option that best describes your opinion.

Please

Strongly Agree

Agree

Undecided

Disagree

Strongly Disagree

1. My family always encouraged me to go to
school.

2. I think that getting married is more
important than going to school.

3. I always need somebody to drive me to school.

4. Going to school 1s enjoyable and full of
activities.

5. The school curriculum covers a lot of
interesting and useful subjects.

6. I always 1ike to attend all of the classes.

7. I think that men should always be the
leaders and women should be the followers.

8. It 1s very difficult for a marrfied woman

to go to school.
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Strongly Agree

Agree

Undecided

Disagree

Strongly Disagree

9. I think it 1s more important for boys to
continue education than girils.

10. My family has always encouraged me to
have a career,

11. Boys and girls have the same chance and
opportunity to go to school.

12. It is important for a girl to continue her
education even after she gets married.

13. I always 1ike to participate in school activi-
ties such as sports, academic and scientific
Clubs, social activities, etc.

14, If I have the chance, I will work my way
to college.

15. There is always someone in my school (teacher,
counselor, administrators) whom I can refer
to when I have a problem.

16. It is more important for boys to have a
career and job than 1t 1s for girls.

17. To be a good wife and mother, it is

important to have higher education.
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Strongly Agree

Agree

Undecided

Disagree

Strongly Disagree

18. Teachers in school always have
encouraged me to continue my educatfon.

19. I have many good friends at school.

20. My family has always encouraged me to go to
school and has prepared me to be a good wife
and mother at the same time.

21. I think that I can manage both school and
marriage.

22. It 1s easier for boys to continue education
than it 1s for girls.

23. School 1s the only place where I can have
a good social life.

24, My family has always praised me when I
recefved good grades in school.

25. Teachers always help the students under-
stand the subjects.

26. I have always received help from my

family in doing my homework.
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Strongly Agree

Agree

Undecided

Disagree

Strongly Disagree

27. Husbands should encourage their wives
to continue further education.

28. I have the right to decide 1f I want to
go to school or stay home.

29. Generally, teachers have a great interest
in teaching.

30. I 1ike taking exams because it helps me
evaluate myself.

31. I hate school because of the homework.

32. My family always provides a good environ-
ment for studying.

33. Most of the teachers in school try to
stimulate competition among students to
increase motivation.

34, It would be a better society if men and
women had an equal chance in leadership.

35. Teachers in school always praise me when

I answer correctly.
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36. Local schools should hire only those teachers
who have had long experience in teaching.
37. My family encourages the married waman
to go to school.
38. The society does not encourage a working
relationship between men and women.
39. Teachers have a good attitude toward students.
21l o
slefa
- L | ® E
c ol * -
© a W -
+ £ [} Q o]
- = al — &
o E| ~| v
Q - — - ©
13 (1] o [T
-— L (V] -
2| - ]
> [V] & >
1 3 13 ) [ re)
[ (*] ot Q O
> (7] - > =z
40. How did your family feel about your getting
married immediately after completing
intermediate school?
41. How did your family feel about preparing

you at an early age to become a good wife
and mother?
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Very [mportant

Somewhat Important

Little Importance

Very Little Imp.

Not a Factor

42,

In the statements below, indicate the impor-
tance of each factor that caused a girl to
leave school after Grade 9.

a. She left school because she preferred
working at home over going to school.

b. She disliked certain teacher(s).

c. She disliked certain subject(s).

d. She could not learn in school and was
discouraged.

e. She was 111,

f. She was not interested in school work.

g. Her parents wanted her to leave school.

h. She was failing and didn't want to
repeat the same grade.

{. School was far fram home, and she had
no one to take her to school.

J. The annual exam was hard to pass.

k. The school atmosphere was hostile
and competitive.

1. Her husband or fiance wanted her to
leave school.

m. She was pregnant.

n. She had a child or children to care for.
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43. What encouraged you to remain in
intermediate school?
a. Specific vocational instruction (e.g..,
home and child care)
b. Smaller classes with more individual
i{nstruction
c. Services of a guidance counselor
d. More personal contact with the teacher
e. Having teachers who are familiar with
lTocal culture and way of l11ife
f. More participation in school activities
g. Friendly relationship with school
personnel
h. Less dependence on annual exams as the
only method of evaluation
1. Friendly and supportive school atmos-
phere
44, At what age do you think that a girl should be married?

a. Before 13 years old
b. 14-16 years old

c. 17-19 years old

d. Over 20 years old
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COVER LETTER FOR DROPOUTS' QUESTIONNAIRE

Dear Sister,

I am attempting to learn about the reasons some girls leave school and
others stay 1n school. To help me 1earn about this, I would 11ke you
to complete this questionnaire and give me your honest opinions about
the questions asked. To insure that the investigation achieves accu-
rate results, would you please take time to answer the enclosed ques-
tionnaire as frankly as you can? Thank you for your cooperation.

This questionnaire consists of two sections. In the first section, you
are requested to provide some general information about yourself. 1In
Section Two, you are requested to answer questions related to the fac-
tors that may affect you to stay in school or leave school. Please
read each item carefully and indicate the most appropriate answer by
putting a check mark ( ) in the proper column.

Please be assured that the results of this questionnaire will remain
confidential.

Thank you again for your assistance.

Sincerely,

Fouziah Dumiat{
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SECTION I: DEMOGRAPHIC INFORMATION

How old are you? — ___ years

What was the date of your birth?

month day year
Marital status:
married

— single engaged divorced

Father's level of education

a. College graduate

b. High school graduate

c. Intermediate school

d. Literate but no formal education
e. I1literate

Mother's level of education

a. College graduate

b. High school graduate

c. Intermediate school

d. Literate but no formal education
e. I1literate

Family's monthly {ncome (If you are uncertain, give
an estimate)
— a. Less than R2 thousand
— b. R2-R5 thousand —— I am uncertain but give the
— ¢. R5-R9 thousand estimate on the left
— d. R10-R19 thousand — I know my family income
— e, Over R20 thousand precisely
Which of the following best describes your family situation?

a. You 1ive with your father and mother

b. Your parents are separated or divorced and you live

with one of them
c. One of your parents is dead and you 1ive with the other
d. Both of your parents are dead and you 1{ive alone
e. Both of your parents are dead and you 1ive with a relative
f. Your parents are alive but you 1ive alone
g. You are married and 1ive in your own house



10.

1.

12.

13.

How far

a.
b.
c.
d.

How many years did you spend in elementary school?

a.
b.
Co
d.

How many years did you spend in intermediate school?

a.
b.
c.
d.

2
o+

a.
b.
c.
d.
e.
f.

24

was the school from home?

Less than 1 mile

1 to 3 miles

4 to 10 miles
More than 10 miles

Six years

Seven years

Eight years

More than 8 years

Three years
Four years
Five years
More than 5 years

First intermediate
Second intermediate
Third intermediate
Fourth high school
Fifth high school
Sixth high school

was your grade level when you left school?

How many people in your family 1ive with you?

a.
b.
C.
d.

What was your marital status when you left school?

a.
b.
C.

If married, how many children did you have when you left school?

a.
b.
c.
d.
e.

One e.
Two __f.
Three — g
Four — h.

Unmarried
Engaged
Married

No children

No children, but pregnant
One child

Two children

More than two children

Five

Six

Seven

Eight or more



14.

15.

16.

17.

18.

19.

20.

242

How ol1d were you when you left school?

a. Less than 13 years old
b. Fourteen years old
c. Fifteen years old
d. Sixteen years old
e. Over 16 years old

Who influenced you the most to leave school?

a. Your husband or fiance
b. Your parent(s)

c. Your relative(s)

d. Your friend(s)

e. Your teacher(s)

f. Other (please identify)

How would you describe your class attendance in {ntermediate
school?

a. Attended all classes

b. Missed very few classes
c. Missed some classes

d. Missed many classes

When you were in intermediate school, did you fail any of the
courses?

a. Passed all courses and had good grades
b. Passed all courses and had poor grades
c. Failed 1 or 2 courses

d. Failed 3 or 4 courses

e. Failed 5 or 6 courses

f. Failed more than 6 courses

At what age do you feel girls should get married? ____ years

What is your plan for continuing your education?

When do you plan on leaving school?
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SECTION II

In this section you are requested to express your opinion about some

factors that might have influenced you to drop out of school.
choose only the one option that best describes your opinion.

Please

Strongly Agree

Agree

Undecided

Disagree

Strongly Disagree

1. My family always encouraged me to go to
school.

2. 1 think that getting married is more
important than going to school.

3. I always need somebody to drive me to school.

4, Going to school 1s enjoyable and full of
activities.

5. The school curriculum covers a lot of
interesting and useful subjects.

6. I always 1ike to attend all of the classes.

7. I think that men should always be the
leaders and women should be the followers.

8. It 1s very difficult for a married woman

to go to school.
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Strongly Agree

Agree

Undecided

Disagree.

Strongly Disagree

I think it 1s more important for boys to
continue education than giris.

10.

My family has always encouraged me to
have a career.

11.

Boys and girls have the same chance and
opportunity to go to school.

12.

It 1s important for a girl to continue her
education even after she gets married.

13.

I always 1ike to participate in school activi-
ties such as sports, academic and scientific
clubs, social activities, etc.

14.

If I have the chance again, I will work my
way to college.

15.

There 1s always someone in my school (teacher,
counselor, administrators) wham I can refer
to when I have a problem.

16.

It is more important for boys to have a
career and job than 1t 1s for girils.

17.

To be a good wife and mother, it is
important to have higher education.
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Strongly Agree

Agree

Undecided

Disagree .

Strongly Disagree

18. Teachers in school always have
encouraged me to continue my education.

19. I have many good friends at school.

20. My family has always encouraged me to go to
school and has prepared me to be a good wife
and mother at the same time.

21. I think that I can manage both school and
marriage.

22. It 1s easfer for boys to continue education
than 1t is for girils.

23. School is the only place where I can have
a good social life.

24, My family has always praised me when I
received good grades in school.

25, Teachers always help the students under-
stand the subjects.

26. I have always received help from my

family 1n doing my homework.
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Strongly Agree

Agree

Undecided

Disagree

Strongly Disagree

27. Husbands should encourage their wives
to continue further education.

28. I have the right to decide if I want to
go to school or stay home.

29, Generally, teachers have a great interest
in teaching.

30. I 1ike taking exams because 1t helps me
evaluate myself.

31. I hate school because of the homework.

32. My family always provides a good environ-
ment for studying.

33. Most of the teachers in school try to
stimulate competition among students to
increase motivation.

34, It would be a better society 1f men and
women had an equal chance 1n leadership.

35. Teachers in school always praise me when

I answer correctly.
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36. Local schools should hire only those teachers
who have had long experience in teaching.
37. My family encourages the married woman
to go to school.
38. The society does not encourage a working
relationship between men and women.
39. Teachers have a good attfitude toward students.
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40. How did your family feel about your getting
married immediately after completing
intermediate school?
41. How did your family feel about preparing

you at an early age to become a good wife
and mother?
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Very Important

Somewhat Important

Little Importance

Very Little Imp.

Not a Factor

42.

In the statements below, indicate the impor-
tance of each factor that caused you to
leave school.

a. I left school because I preferred work-
ing at home over going to school.

b. I disliked certain teacher(s).

c. I disliked certain subject(s).

d. I could not learn in school and was
discouraged.

e. I was 111.

f. I was not interested in school work.

g. My parents wanted me to leave school.

h. I was failing and I didn't want to
repeat the same grade.

i. School was far from home, and I had no
one to take me to school.

J. The annual exam was hard to pass.

k. The school atmosphere was hostile
and competitive.

1. My husband or fiance wanted me to
leave school.

m. I was pregnant.

n. I had a child or children to care for.
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Very Important

Somewhat Important

Little Importance

Very Little Imp.

Not a Factor

43. What would have encouraged you to remain
in 1ntermediate school?
a. Specific vocational instruction (e.g.,
home and child care)
b. Smaller classes with more individual
instruction
c. Services of a guidance counselor
d. More personal contact with the teacher
e. Having teachers who are familiar with
Tocal culture and way of 1ife
f. More participation in school activities
g. Friendly relationship with school
personnel
h. Less dependence on annual exams as the
only method of evaluation
i. Friendly and supportive school atmos-
phere
44, At what age do you think that a girl should be married?

a. Before 13 years old
b. 14-16 years old

c. 17-19 years old

d. Over 20 years old
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COVER LETTER FOR TEACHER QUESTIONNAIRE

Dear Teacher,

I am attempting to learn about the reasons some girls leave school and
others stay in school. To help me learn about this, I would 1ike you
to complete this questionnaire and give me your honest opinfons about
the questions asked. To insure that the investigation achifeves accu-
rate results, would you please take time to answer the enclosed ques-
tionnaire as frankly as you can? Thank you for your cooperation.

In this questionnaire you are requested to answer questions related to
the factors that may affect students to stay in school or leave school.
Please read each item carefully and indicate the most appropriate
answer by putting a check mark ( ) {n the proper column. Thank you
again for your assistance.

Please be assured that the results of this questionnaire will remain
confidential.

Sincerely,

Fouzfah Dumiati
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Strongly Agree

Agree

Undecided

Disagree .

Strongly Disagree

1. The family always encourages the
students to go to school.

2. I think that getting married is more impor-
tant for the girls than going to school.

3. Girls always need somebody to drive them
to school.

4. Going to school is enjoyable for girls and
full of activittes.

5. The school curriculum covers a lot of
interesting and useful subjects.

6. Girls always 11ke to attend all of the
classes.

7. I think that men should always be the
leaders and women should be the followers.

8. It is very difficult for a married woman

to go to school.




265

Strongly Agree

Agree

Undecided

Disagree

Strongly Disagree

I think 1t 1s more important for boys to
continue education than giris.

10.

The family always encourages the
student to have a career.

11.

Boys and girls have the same chance and
opportunity to go to school.

12.

It is important for a girl to continue her
education even after she gets married.

13.

Girls always 11ike to participate in school
activities such as sports, academic and
scientific clubs, social activities, etc.

14.

If girls have the chance, they will work
their way to college.

15.

There 1s always someone in the school
(teacher, counselor, administrators) whaom
girls can refer to when they have a problem.

16.

It 1s more important for boys to have a
career and job than 1t is for girils.

17.

To be a good wife and mother, 1t is
important to have higher education.
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Strongly Agree

Agree

Undecided

Disagree

Strongly Disagree

18. Teachers 1n school always encourage
girls to continue their education.

19. Girls have many good friends at school.

20. The family always encourages the
students to go to school and prepare them to
be good wives and mothers at the same time.

21. I think that girls can manage both school and
marr{age.

22, It 1s easier for boys to continue education
than it is for girils.

23. School is the only place where girls can
have a good social 1ife.

24, The family should always praise the students
when they receive good grades in school.

25. Teachers always help the students under-
stand the subjects.

26, Students always receive help from

their family in doing thefr homework.
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Strongly Agree

Agree

Undecided

Disagree

Strongly Disagree

27. Husbands should encourage their wives
to continue further education.

28. Girls have the right to decide 1f they
want to go to school or stay home.

29. Generally, teachers have a great interest
in teaching.

30. Girls 1ike taking exams because it helps
them to evaluate themselves.

31. Girls hate school because of the homework.

32. The family should always provide a good
environment for studying.

33. Most of the teachers in school try to
stimulate competition among students to
increase motivation.

34. It would be a better society if men and
women had an equal chance in leadership.

35. Teachers in school always praise girls when

they answer correctly.




268

Q
2
()] o
V] ©
“ (2]
m S
< o
©
> [ [ >
— © (V)] —
o - - [=2]
c Q (] [=2] c
] [ (V] 1] [0}
- = © [} 1S
) o c o Y]
(Ze] << > (=] w
36. Local schools should hire only those teachers
who have had long experience in teaching.
37. The family should encourage the married woman
to go to school.
38. The society does not encourage a working
relationship between men and women.
39. Teachers should have a good attitude toward
girls.
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40. What do you think a family feels about
girls getting married immediately after
completing fntermediate school?
41. What do you think a family feels about

preparing girls at an early age to become
good wives and mothers?
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Very Important
Somewhat Important
Little Importance
Very Little Imp.
Not a Factor

42. In the statements below, indicate the impor-
tance of each factor that caused giris to
leave school after Grade 9.

a. They left school because they preferred
working at home over going to school.

b. They disliked certain teacher(s).

c. They disliked certain subject(s).

d. They could not learn in school and were
discouraged.

e. They were 111,

f. They were not interested in school work.

g. Their parents wanted them to leave school.

h. They were failing and didn't want to
repeat the same grade.

1. School was far from home, and they had no
one to take them to school.

J. The annual exam was hard to pass.

k. The school atmosphere was hostile
and competitive.

1. Their husbands or fiances wanted them to
leave school.

m. They were pregnant.

n. They had a child or children to care for.
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43. What would have encouraged girls to remain
in intermediate school?
a. Specific vocational finstruction (e.g.»,
home and child care)
b. Smaller classes with more individual
instruction
c. Services of a gufdance counselor
d. More personal contact with the teacher
e. Having teachers who are familfar with
local culture and way of l1ife
f. More participation in school activities
g. Friendly relationship with school
personnel
h. Less dependence on annual exams as the
only method of evaluation
1. Friendly and supportive school atmos-
phere
44, At what age do you think that a girl should be married?

a. Before 13 years old
b. 14-16 years old

c. 17-19 years old

d. Over 20 years old
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INTERVIEW SCHEDULE FOR DROPOUT STUDENTS

Introduction: Hello, . My name is Fouziah. I would
1ike to know the reasons for your attrition from school and would 1ike
to ask you some questions about that. Your answers will be kept confi-
dential. ‘

9.

How old are you now? How old were you when you dropped out of
school?

Are you married? If yes, how many children do you have?

Do you think getting married 1s more important for girls than
going to school? Why?

Is there a relationship between your achievement in school and
your attrition fram school? How?

What 1s your family's reaction to your attrition from school?
Why?

Did your teachers influence your attrition from school? How?

What is your perception about the importance of education for
Saudi girls? Why?

Do you think education is more important for boys than girls?
Why?

What are the three most important reasons for your attrition from
school?

Thank you for talking to me.
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