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ABSTRACT

A STUDY OF ATTITUDES OF FACULTY MEMBERS IN

SELECTED COMMUNITY COLLEGES TOWARD

COMMUNITY SERVICE

By

Sydelle Ronda Markson Katzer

This study was an analysis of (1) degree of per-

ceived relevancy and self-expressed interest held by

faculty members, in six selected community colleges in the

Greater Seattle area for twelve a priori functions of

community service; (2) significant relationships between

perceived relevancy and certain selected demographic data;

(3) significant relationships between self-expressed

interest and certain selected demographic data; (4) areas of

potential difference between institutions which have

different degrees of perceived relevancy and self-expressed

interest for twelve a priori functions of community ser-

vice.

Procedures

The study involved distributing questionnaires to

417 full-time faculty members who were employed by six

arbitrarily selected community colleges in the Greater
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Seattle, Washington area. The questionnaire consisted of

two parts. Part I was concerned with the degree of self-

perceived relevancy and self-expressed interest the faculty

might assign to twelve a priori functions of community

service. Part II was concerned with certain selected

demographic data.

Conclusions

Faculty members who were involved with traditional

academic areas perceived the Cultural Development

Function of community service to be more relevant

than did faculty members who were not invoIved with

traditional academic areas.

Faculty members who were involved with traditional

academic areas expressed greater personal interest

in the Cultural Development Function of community

service than did faculty members who were not

involved with traditional academic areas.

Faculty members who were involved with traditional‘

academic areas perceived the Public Forum Function

of community service to be more relevant than did

faculty members who were not invoIved wIth the

traditional academic areas.

Faculty members who were involved with traditional

academic areas expressed greater personal interest

in the Public Forum Function of community service

than did faculty members who were not involved with

traditional academic areas.

There was no significant coorelation between age

and perceived relevancy of any of the functions of

community service.

There was no significant correlation between age

and self-expressed personal interest in any of the

functions of community service.

There was no significant correlation between sex

and perceived relevancy of any of the functions of

community service.

There was no significant correlation between sex

and self-expressed personal interest in any of the

functions of community service.
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There was no significant correlation between

parenthood and perceived relevancy of any of the

functions of community service.

There was no significant correlation between

parenthood and self-expressed personal interest in

any of the functions of community service.

There was no significant correlation between a

faculty member's place of residence and perceived

relevancy of any of the functions of community

service.

There was no significant correlation between a

faculty member's place of residence and self-

expressed personal interest in any of the functions

of community service.

There was no significant correlation between the

teaching of extension classes at the home college

and perceived relevancy of any of the functions of

community service.

Faculty members who taught extension classes in the

home college expressed greater personal interest in

the Educational Extension Function of community

service than faculty members who did not teach

extension classes at the home college.

Faculty members who taught extension classes at

another college perceived the Public Forum Function

of community service to be more relevant than did

faculty members who did not teacfi extension classes

at another college.

Faculty members who taught extension classes at

another college expressed greater personal interest

in the Educational Extension Function of communIty

service.

Faculty members who taught extension classes at

another college expressed greater personal interest

in the Community Analysis Function of community

service than did faculty members who did not teach

extension classes at another college.

There was no significant correlation between

attitude toward older students in the classroom

and perceived relevancy of any of the functions of

community service.
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There was no significant correlation between

attitude toward older students in the classroom and

self-expressed personal interest in any of the

functions of community serv1ce.

Faculty members who exhibited community involvement

perceived the Leisure-Time Activity Function of

community service to be more relevant than did

faculty members who did not eifiIBit community

involvement.

Faculty members who exhibited community involvement

perceived the Staff Consultation Function of com-

munity service to be more relevant than faculty

members who did not exhibit community involvement.

Faculty members who exhibited community involvement

expressed greater personal interest in all functions

of community service than did facuIty members who

did not exhibit community involvement.

Faculty members who were willing to accept a part-

time assignment in a community service program

perceived all the functions of community service,

except the Cultural Development Function and the

Leisure-Time Activity Function, to be more relevant

than did faculty members who were less willing to

accept an assignment in a community service program.

Faculty members who were willing to accept a part-

time assignment in a community service program

expressed greater personal interest in all the

functions of community service, except the Leisure-

Time Activity Function, than did faculty members

who were less willing to accept a part-time assign-

ment in a community service program.
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CHAPTER I

INTRODUCTION

It was not until after World War II that post high

school enrollments began to escalate at a rate never before

witnessed in our history. With the exception of the period

1952-1953 when there was a slight decline, this forward

thrust in growth has continued at a phenomenal pace. Not

until recently has it shown any sign of leveling off. The

reasons offered for this tremendous expansion have been

many and varied. Those most often suggested are the GI

Bill, the general affluence of our society, the population

explosion, an increasing job entry age, longer retention of

students in school, and the realization of adults and teen-

agers that higher education today is an absolute necessity

for those desiring to advance themselves in the industrial,

professional, and business worlds. This increased enroll-

ment has not been restricted to the four-year institution.

All post high school education was influenced by this

growth. This included the specialized institutions such

as the electronic institutes and business schools. The



most significant development, however, was probably in the

public supported community college.

Different types of community colleges emerged in

every part of the United States. The community college, in

addition to responding to the crisis in the expansion of

the traditional day program, has found itself in the unique

position of providing other services in response to the

demands of a society in transition. No longer can a person

be trained once for a lifetime of work. Today one must be

retrained several times to remain employable. Thus, edu-

cation is a continual on-going process. Moreover, as a

result of technological advancement, the average person has

a shortened work day which gives him extended leisure time.

It was evident that the needs of the citizens of the com-

munity had to be met more effectively. The logical insti-

tution to provide these services was the community college

through its community service program. This study shall’

concern itself with the attitudes of the community college

faculty of selected community colleges toward the community

service function.

In order to comprehend the development of community

service it will be helpful to have some understanding of

its antecedents; namely the adult education movement and

the community college movement.



Historical Background of Adult Education

The adult education movement in the United States

has been implemented by many different agencies, for a

variety of reasons and with many different types of people.

This movement has not flowed in one straight stream but has

twisted and bent, fed by many tributaries.

The history of the adult education movement may be

divided into four periods: the first period (to Civil War);

the second period (to World War I); the third period (to

World War II); and the fourth period (from World War II).

First Period

During colonial days the adult education that took

place was largely unorganized and primarily vocational with

the method of apprenticeship as the instrument of vocational

training. The first permanent institutional form of edu-

cation to be established was Harvard College in 1636. The

church had mid-week lectures for adults, but other than -

these formal activities adult education at this time was a

case of trail and error for survival.

Adult education, however, had its true beginning

with Benjamin Franklin when he initiated discussion clubs,

in 1727, to explore moral, political, and philosophical

problems. C. Hartley Grattan refers to Franklin as the

"patron saint of American adult education" [Grattan, 1955,

p. 140]. Following the American Revolution the first task

of adult education was to reeducate the people to be



citizens, not subjects of a monarch. They had to learn to

understand and accept freedom and a democratic form of

government.

By approximately the 18308, evening schools were

beginning in many of the large city public schools. The

early evening schools were established primarily for

working children over twelve. The curriculum was parallel

to the day program. Gradually the age of the student

population being served changed to older teens and young

adults. This gradual expansion established the foundation

for the present adult education programs in the public

schools [Knowles, 1962, p. 13].

Mechanics and Mercantile Libraries and Institutes

were opened in Boston, New York, and Philadelphia in the

18203. Cooper Union was opened in 1859.

At the same time the lyceum movement was getting

under way. By the time of the Civil War public libraries

were being established in the major cities. Voluntary

organizations and agencies such as the Young Men's Christian

Association, started in 1851, and the National Education

Association, established in 1857, had as their chief

activity adult education programs. Religious institutions

were also conducting programs for adults. By the middle of

the century the United States Agricultural Society was

fully established.



Second Period

In 1862 the Morrill Act was passed, which estab—

lished the Land Grant Colleges. These colleges engaged

increasingly in extension teaching with farmers' institutes

and other agricultural societies. In 1887 the Hatch Act

was passed which established agricultural experimental

stations within the land grant colleges. In 1914 the Smith-

Lever Act established the Cooperative Extension Service.

This service set the pace for adult education in the

collection of reliable statistics, its annual report.

During the 18708 the Chautauqua Institution

developed. These institutes consisted of a variety of

courses including lectures, language courses, music, and

correspondence courses in winter. William Rainey Harper

was one of the directors of a Chautauqua institute. As a

result of the success of the correspondence courses Harper

established a correspondence division of the University of

Chicago.

Colleges and universities opened in vast numbers

during this period. The most significant development,

however, was the emergence of the university extension.

The idea came from England with Cambridge University

establishing the first full extra-mural division in 1873.

Extension divisions were established at the University of

Wisconsin and the University of Kansas in 1891 and at the

University of Chicago in 1892 [Knowles, 1962, p. 14]. In

1906, the University of Wisconsin reorganized its extension



division as a service agency with responsibility to help

meet the needs of the adult public by establishing exten-

sion centers throughout the state so that its campus

extended to the borders of the state. In 1915 the National

University Extension Association was founded [Knowles,

1960, p. 18].

Although Harvard had offered a summer session as

early as 1869, it was not until the Chautauqua institutesx

had exhibited success did other colleges and universities

follow in this direction. By the year 1910 the idea of

summer sessions was well established at many colleges and

universities.

It was during this period that the idea of evening

college evolved. This came about because of the demands of

young people who were desirous of continuing their bacca-

laureate studies while they worked full time.

.These years saw the mushrooming of voluntary

associations and agencies whose main purpose was adult

education. The distinctive difference between these organi-

zations and other agencies of this period, was that the

voluntary associations were national organizations and

agencies.

education programs much in the same manner as in the earlier

periods of the movement. There was the establishment of

the Catholic Summer School of America.

The American Association of Museums was established

in 1906. During this period the number of museums grew and



offered such adult education courses as lectures, guided

tours, and the like.

Third Period

This period saw the establishment of the American

Association of Adult Education in 1926. It also was a

period of continuous growth in adult education. Most of

the same institutions that had sponsored adult education

classes continued to do so. There was the addition of one

institution that sponsored adult education classes and that

was the junior college. .Generally, the time was character-

ized by much shifting in economic conditions, first there

was great prosperity followed by deep depression. Living

conditions had improved, women became more autonomous,

health conditions were better. The voice of the adult

education movement was established in 1929 with the

publication of the Adult Education Journal.

Fourth Period

This period saw tremendous expansion in the student

body of adult education. This was due to several factors,

the main reasons being the need to meet the ever changing

technical demands, the GI Bill and the realization that

education was a continual process.

There were many other changes that took place at

the beginning of this period. One milestone was the

establishment of the Adult Association of the U.S.A. in

1951. Such private foundations as Ford and W. K. Kellogg



have and continue to give much support to the adult edu-

cation movement. State governments have given funds to

public schools, libraries, university extension, agri-

cultural extension, and community colleges. The Federal

government has contributed through the Adult Basic Edu-

cation Act has assisted adult education in an attempt to

reduce and ultimately eliminate adult illiteracy.

Religious institutions, government agencies,

business and industry, public libraries, museums, and

national voluntary organizations, and public schools con-

tinue to offer courses in adult education. In addition, the

professional schools of medicine, law, dentistry, social

work and others have instituted both short and long term

courses in continuing education. Furthermore, radio and

television stations have been established to provide adult

education courses.

The community college has responded to the com-

munity's desire for classes in adult education in two ways:

one, through a separate division of adult education, and

two, through the community service program. Some leaders

such as Reynolds feel that adult education is a function of

the community service program. Others, such as Harlacher,

feel that adult education is a separate division from

community service. Which ever view one might adhere to,

acknowledgment must be given to the leaders in adult edu-

cation for continuing to ever tailor their programs to meet

the constant changes in community needs.



Historical Background of the Community College

The junior college was the antecedent of the com-

munity college. The junior college idea grew from the

desire of the nineteenth century American graduate schools

to have an effective six-year university preparatory insti—

tution such as the German Gymnasium. Thus, the junior

college would be combined with the high school to provide

the six year block. The high school didxnot want to house

it, nor did the university proper. From this uncertain

beginning the first junior college emerged.

The history of the junior college may be divided

into three periods: the early period (to 1920); the middle

period (to 1945); and the modern period (from 1945).

Early Period

The earliest college of this type was probably

founded

in connection with the township high school at Joliet,

Illinois in 1902. Another was established about the

same time in Dashey, Indiana, but has since been dis-

continued. It was not until 1911 that others of the

group considered were established [Koos, 1925, p. 4].

In the State of Michigan, however, as early as 1852,

Henry P. Tappan revealed insight into what was to come, in

his inaugural address as President of the University of

Michigan. He spoke of the advisability of the transfer of

the work of the secondary departments of the university of

the high schools [Koos, 1925, p. 45].
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In 1869 W. W. Folwell presented the same general

idea in his inaugural address at the University of Minne-

sota. He "suggested the great desirability of transferring

the 'body of work for the first two years in our ordinary

American colleges,‘ to the secondary schools" iKoos,

1925].

William Rainey Harper, of the University of Chicago,

also advocated the new concept of American education. The

term "junior college" was probably adopted at Chicago in

1896.

During this period such men as President E. J.

James of the University of Illinois and A. F. Lange of

California played prominent roles in the advancement of the

junior college.

Around 1920 significant writing on the junior

college movement began to appear. Walter C. Eells compiled

a bibliography of the junior college literature that

appeared between 1920-1940. This list contained sixteen

hundred titles involving some fifteen thousand pages of

printed material and was published by the United States

Office of Education. The first text written about the

junior college was published in 1925 and authored by

Leonard V. Koos. The American Association of Junior

Colleges was formed in 1920. This organization published

its first directory in 1928. The first journal was pub-

lished in 1930.
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In 1930 a test case arose about the legality of

using public funds to support public junior colleges. This

was the Asheville Case. Thus, a milestone was passed and

a precedent was established.

Middle Period

An investigation of the literature of the 19405

indicates much interest in the development of: (1) ter-

minal education, (2) adult education, and (3) the nature of

the thirteenth and fourteenth grades.

Post World War II years found the interest in

terminal education to be high. Many educators such as

George E. Dotson felt that the junior college should be

evaluated in terms of its services to the people rather

than in terms of its academic tradition [Dotson, 1948,

pp. 125-132].

Adult education, as a function of the junior

college, really started to make progress during the years

following World War II, and has continued to make advance-

ment. Today, it is considered a very important part of the

community college.

During this period of growth of the junior college

special interest manifested itself in the concern over the

type of education that the thirteenth and fourteenth grades

should follow. Should it be secondary or higher education?

Should it involve tuition or should it be part of the free

public school system? Sexson and Harbeson attempt an
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answer to these questions in their explanation of the

junior college movement in California. They felt that the

junior college was an upward extension of the free secondary

school system [Sexson & Harbeson, 1946]. John A. Starrak

and Raymond M. Hughes also advocated free education at the

junior college level [Starrak & Hughes, 1948].

Modern Period

The community college concept of education is the

central theme of the modern period. The junior college

movement rose from its infancy in the early years of the

century, to its more broadening functions between the two

World Wars until it came into its own with the publication

of the chort of the President's Commission on Higher Edu-

cation [Zook, 1947].

This report was a milestone in the progress of the

junior college movement. The name "community college" was

suggested. In addition, the functions that such a college

should serve were indicated. This report was published at

the end of World War II when a crisis in secondary and

higher education was evolving because of the rising enroll-

ments and the scarcity of sufficient financial support.

The essence of the philosophy of this concept in education

is indicated in the following statement:

-. . . this commission recommends that the number of

community colleges be increased and that their activi-

ties be multiplied.
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Community colleges in the future may be either

publicly or privately controlled and supported, but

most of them obviously will be under public auspices

Whatever form the community college takes, its

purpose is educational service to the entire community,

and this purpose requires of it a variety of functions

and programs. It will provide college education for

the youth of the community certainly, so as to remove

geographic and economic barriers to educational oppor-

tunity and discover and develop individual talents at

low cost and easy access. But in addition, the com-

munity college will serve as an active center of adult

education. It will attempt to meet the total post high

school needs of its community [Zook, 1947, p. 67].

As a result of this report Jesse P. Bogue wrote

The Community College (Bogue, 1950] in which he related the

junior college movement to the new concept of the community

college. Ralph R. Fields in The Community College Move—

ment [Fields, 1962] offers a depth study of three community

colleges. James W. Thornton, Jr. in The Community Junior

College [Thornton, 1966], Edmund J. Gleazer, Jr. in Thig

Is The CommunityCollegg [Gleazer, 1968], and William K.

Ogilvie and Max R. Raines in Perspcctives on the Communityr

Junior Collegg [Ogilvie & Raines, 1971] present overviews

of how the community college is functioning presently.

Harlacher expresses the characteristics of the

community college as follows:

1. The community college is a community-centered

institution with the primary purpose of providing

service to the people of its community. Its

offerings and programs are planned to meet the needs

of the community and are developed with the active

participation of citizens.

2. The community college claims community service as

one of its major functions . . .
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3. Since the community college is usually a creature

of citizens of the local community or area, and

since it is most frequently governed by a board of

local citizens, the community college is readily

capable of responding to changing community needs.

4. Most community colleges are operated by a local

district which encompasses several separate and

distinct communities . . .

S. The community college is an institution of higher

education, and as such can draw upon advance

resources of its staff in assisting in the solution

of the problems of an increasingly complex society.

6. The community college, as a relatively new segment

of American education is "unencrusted with tradition,

not hide-bound by a rigid history, and in many

cases, new and eager for adventure." Thus, it is

able, without duplicating existing services in the

community to tailor its program to meet local needs

and conditions [Harlacher, 1968, pp. 13-14].

CommunitycService

The community service program is required to per-

form two separate functions. One is to advance the

frontiers of human knowledge. This is to include knowledge

about civic, governmental, social, cultural, and economic

aspects of human living. The other function is the human

transmission of development in order that it may be

utilized with maximum effect for the improvement of human

life for the citizens of the community through the con—

trolled utilization of the college's physical resources

and staff.

Harlacher has the following as objectives for the

community service program:
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1. To become a center of community life by encouraging

the use of college facilities and services by com-

munity groups when such use does not interfere with

the college's regular schedule.

2. To provide for all age groups educational services

that utilize the special skills and knowledge of

the college staff and other experts and are designed

to meet the needs of community groups and the

college district at large.

3. To provide the community including business and

industry with the leadership and coordination

capabilities of the college, assist the community

in long-range planning, and join with individuals

and groups in attacking unsolved problems.

4. To contribute to and promote the cultural, intel-

lectural, and social life of the college district

community and the development of skills for the

profitable use of business [Harlacher, 1969, p. 12].

Need for Study

The idea of community colleges providing community

service programs is relatively new, and the concept of

special staff for community service even newer. Thus, it

seems to be an opportune time to conduct an investigation.

There is relatively little written about this function of

the community college. There are numerous dissertations

in the arena of the community college, and some in the

sphere of community service, but few to the writer's

knowledge that are concerned with the'faculty of the com—

munity service program of the community college. It would

seem, therefore, that there is a need for such a study as

this, while the community service expansion continues and

while data may be obtained and evaluated.
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Statement of the Problem

To determine the degree of perceived relevanc and

self-e ressed interest held among facuIty for

twere a priori'functions of community service.

To determine if significant relationships exist

between perceived relevancy and the following

variables: departmental assignment, age, sex,

parenthood, place of residence, favorableness

toward presence of older students in the classroom,

amount of self-reported involvement in community

life, experience in teaching extension classes at

the college where employed full-time, experience in

teaching extension classes at another college. and

attitude toward a part-time assignment in a com-

munity service program.

To determine if significant relationships exist

between self-expressed interest and the following

variables: departmental assignment, age, sex,

parenthood, place of residence, favorableness

toward presence of older students in the classroom,

amount of self-reported involvement in community

life, experience in teaching extension classes at

the college where employed full-time, experience in

teaching extension classes at another college, and

attitude toward a part-time assignment in a com-

munity service program.

To determine areas of potential difference between

institutions which have different degrees of per-

ceived relevan and self-e ressed interest for

each of t e twe ve a prior unctions of community

service.

Hypotheses

The following hypotheses will be tested:

Faculty members who are involved with career

related areas will not express greater interest in

community service functions nor will they perceive

them to be more relevant than will faculty members

who are involved with tfie university parallel

program.

Perceived relevancy of community service and per-

sonal interest in community service will be related

to age. Younger faculty members will demonstrate

greater personal interest in and greater perceived
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relevan of community service functions than will

oiaer faculty members.

Male faculty members will exhibit greater personal

interest in community service than will female

facuIty members. Male faculty members will also

perceive community service to be of greater

relevancy than will female faculty members.

Faculty members who are parents will have greater

personal interest in community service and view it

to be more reIevant than will faculty members who

are not parents.

Faculty members who reside in the same community as

the college is located in which they are employed

will view community service with greater relevancy

and more personal interest than will faculty

members who do not reside in the same community as

the college is located where they are employed.

Faculty members who teach extension classes will

have greater personal interest in community service

and will regard it to Be more relevant than faculty

members who do not teach extension cIasses.

Faculty members who prefer older students will have

more personal interest in community service and

regard it to be more relevant than will faculty

members who do not prefer oiaer students.

Faculty members who are involved in non-college

aspects of community life will have more personal

interest in community service functions and see

tfiem to be more relevant than will faculty members

who are not invoIved in non-college aspects of

community life.

Faculty members who are willing to accept a part-

time assignment in the community service program

will see community service to be more relevant than

will faculty members who are less willing to accept

a part-time assignment in a community service

program. Faculty members who are willing to accept

a part-time assignment in a community service

program will have a greater personal interest in

community service than will faculty mefiEers who are

less willing to accept such an assignment.
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Methogology

The hypotheses of this study were tested with data

collected from selected community colleges in the greater

Seattle, Washington area. A questionnaire was selected as

the instrument to obtain information because a questionnaire

made it possible to secure enough responses to permit signi-

ficant differences to be readily detected. Further, the

respondents were able to maintain complete anonymity. The

questionnaire was arranged in two sections. The first con-

cerned itself with each respondent's attitude toward com-

munity service with regard to relevancy, personal interest,

and experience. The second section obtained demographic

information about each respondent. Interpretation of the

data was by simple correlation and multivariate analysis of

variance and cell means analysis.

Significance of the Study

It is a well-known fact that the attitudes, values

and general characteristics of the faculty of an insti-

tution determine its personality. The faculty also deter-

mine the quality of the programs being offered.

Thus, with an increasing interest in the community

service aspect of the community college, such notables as

Harlacher, Reynolds, Rains, and Myran have contributed to

the research literature of community service. Furthermore,

such outstanding people as Cohen, Brawer, and Garrison have

written extensively about community college faculty but

to the writer's knowledge there has been little written
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about faculty for the community service program of the

community college.

It would seem to the writer that at this juncture

in time when there is an awareness in the literature of the

need for more in-service and pre-service training as well

as the feeling that there has to be more concentration on

courses in community college preparation of the faculty

there is a readiness for this study. Faculty and adminis-

trators are expressing their feelings about community

service personnel.

It would be the hope of the writer that some reform

ideas would be forthcoming for faculty training for com-

munity service programs in the community college and as a

means of selecting personnel for the community service

programs.

In summary, the significance of the study is:

1. To discover the thinking of the present community

college faculty.

2. To determine the atmosphere of the different com-

munity colleges toward community service.

3. To have a better means of selecting faculty for

community service.

4. To determine ideas for improved faculty training

for community service.

5. To determine ideas for better in-service training

in community service programs.
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6. To determine ideas for better internships in com-

munity service programs.

Scope and Limitations of Study

This dissertation is limited to a study of faculty

members of six selected regional urban community colleges

of the Greater Seattle, Washington area. The intent was

to obtain data about faculty of these community colleges

and their reactions to community service programs, as well

as to develop criteria to see what conclusions and recom-

mendations can be evolved as a result of the evaluation of

the data.

The instrument used to gather the data was based

upon a taxonomy constructed by Dr. Max Raines. This

taxonomy has been critiqued by six national authorites in

community service. The reliability of the instrument has

not been determined.

The study is further limited by what bias existed

among non-respondents. Moreover, it would have been better

for analysis if the response items of the instrument had

been identical. One simply doesn't know impact of words

on certain people. Finally, it is difficult to judge the

enduring quality of the responses because of the halo effect

of community service programs at this point in time.
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Definition of Terms

Community Service is that function of the community

college that provides individual and community development

opportunities for all citizens of the community.

Faculty members are those persons who devote at

least 50 per cent of their time to working in the community

college.

Part-time faculty members are those persons who

devote at least three but not more than eight hours a week

to working in the community college.

Relevancy is understood to be what is meaningful

and significant to the respondent.

Personal interest is understood to be a positive

feeling on the part of the respondent for an activity.

Community development activity is that activity

provided by the community service aspect of the community

college to give leadership and to assist the community in

long range planning.

Sources of Material

Information for the study was gleaned from three

different sources. The first source of material consisted

of data acquired from a questionnaire seeking specific in-

formation about faculty background, personal interest, com-

munity service programs and related educational activities

in the surveyed institutions. The second source of infor-

mation was gathered from an intensive search of the
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literature, including publications of the American Associ-

ation of Junior Colleges and Research in Education. The

third source of information an analysis of institutional

characteristics was made from the catalogues of partici-

pating institutions.

Plan of Presentation

Chapter I states the purpose and scope of the

study. Chapter II is concerned with a summary of pertinent

and related materials based upon a review of the different

types of literature on community college faculty and com-

munity college service programs. The attempt is to explore

in depth the growth and development of community college

faculty and the community college service program. Trends

and philosophies that have special significance for the

purpose of this study are noted. Chapter III is concerned

with the design and conduct of the study. In addition, a

pilot study carried out at Santa Fe Community College,

Florida, is discussed. Chapter IV analyzes the data.

Chapter V presents summary and conclusions of the data.

Also, implications for community service in the State of

Washington are presented and recommendations for further

study are made.



CHAPTER II

REVIEW OF THE LITERATURE

The community service concept goes back to the days

of the ancient Hebrews when their teachers took their

wisdom into the streets and the market place. There they

established a student community, representative of the

people and positively concerned with the social and moral

issues of the day.

The idea of providing higher education for all

people ended in the eighteenth century. The universities

became store-houses for factual knowledge and retreats for

the idle rich and select few.

The idea of community service was introduced in the

United States by Josiah Holbrook when he established the

American Lyceum in 1826. When the lyceum movement died out

the chautauqua idea took its place. This became a symbol

of education and culture until its peak year in 1924

[Knowles, 1960].

The passage of the Morrill and Smith-Lever Act

established agricultural extension services in the Land

23
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Grant colleges. This philosophy concurred with that of

community service.

It was not until the early 1950s that the community

service function of the community college was acknowledged.

In the 1950s community service was regarded as a catchall

for all non-credit courses. During the 19603 the community

service aspect of the community college grew at a tremendous

rate through the help of the American Association of Junior

Colleges and the W. K. Kellogg Foundation. This expansion

has continued through the 1970s. Today community service

programs have their own goals, and trained personnel.

In a recent study by Gunder A. Myran, definitions

of community services were reported. Some of them were as

follows:

Those action programs of the community college, under-

taken independently or in cooperation with other com-

munity groups and agencies, which direct the educational

resources of the college toward serving individual,

group, and community needs (Myran).

Community services represent the total effort of a

community college which is designed to fulfill the

educational, cultural, and recreational needs of the

community and the persons who make up the community

(William W. Leggett, Colby Community College, Kansas).

Those activities of the community college which provide

educational and cultural services which fulfill the

unmet needs of the community (William C. Woolfson,

Bronx Community College, New York) [Myran, 1971].

It has been only in relatively recent times that

studies on community college faculty began to appear in the

literature. There are very few studies on community

college faculty, however.
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Although the writer has investigated the research

concerning faculty in community service, there was only one

study that the researcher located. This study was done by

John Joseph Connolly in 1972. His investigation revealed

that the community college faculty sampled was not involved

in community service activities, or at most only in one.

The area most frequently involved in was the speakers'

bureau. There was a significant relationship between the

faculty member's length of service in the institution, the

division or department head status of the faculty member and

concern for community service. A faculty member from a

system without tenure was more involved in community service

than was a faculty member in a system.with tenure. The

importance the institution placed on community service and

in making tenure decisions influenced his commitment to com-

munity service. The indication to a prospective faculty

member at the time of his pre-employment interview also

influenced his participation in community service. The idea

of rewards for involvement was an influencing factor upon

faculty concern for community service. Administrators

appeared to be the main determining factor of whether a

faculty member was involved in community service or not

(Connolly, 1972].

In order to gain a better understanding of community

service faculty it was necessary to examine community

college faculty in general-~to investigate such consider-

ations as attitudes, perception, personal characteristics,
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institution where employed, participation in governance of

the institution where employed. The remainder of this

chapter will discuss the above topics.

Faculty Attitudes

Attitude was conceived to be a primary stimulus to

action. Some authors have stressed the cognitive component

of attitude while others have stressed the affective

component but it was generally agreed that both elements

were involved in the concept of attitude. Thus, when a

person made an overt evaluative response to an object, or

concept, he was expressing his attitude. Thurstone's

description of attitude was defined as "the affect for or

against a psychological object" [Thurstone, 1931, pp. 249-

269].

Martin Fishbein's feelings were that attitudes were

automatically acquired in the process of concept learning,

and they also mediate the continuing process once they were

formed. Thus, the individual was going to be automatically

conceptualizing his experiences, whether he verbalized them

or not, and attitudes played a constant role in the process

[Fishbein, 1967].

Rokeach regarded an attitude as "a relatively

enduring organization of beliefs around an object or situ-

ation predisposing one to respond in some preferential

manner" [Rokeach, 1968]. It was difficult to predict this

behavioral component in terms of exact and precise action.

Often there were many conflicts, in an individual, between
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beliefs that were concurrently activated, directly and

indirectly, by the same object and situation stimuli

[Kitchin, 1972, pp. 136-149].

According to Rosenberg attitudes may be explained

in terms of the relationship between its cognitive, affective

and behavioral components [Rosenberg, 1960, pp. 319-340].

The overt behavior of an individual was based upon the

following: (1) the various interrelationships of the

attitude components determined by personal characteristics,

needs, occupational qualifications, and (2) the influence

of the immediate situation determined by the institution and

the governance of the institution. This relationship is

illustrated as follows:

 

Situation

(Institution,

Governance)

   
 

Attitudes J

 
 

Personal Characteristics

Needs

Occupational Qualifications

   

Figure 1. Components of Attitudes.

The teacher's attitude was a stimulus for attitudes

and actions which students may adopt. Hoffman revealed

that in his study of college students the most important

characteristic of a good college teacher was his attitude

toward students. Especially of high value was the
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teacher's treatment of them as individuals, his willingness

to see them as human beings, to be understanding, and not

to look or talk down to students [Hoffman, 1963, pp. 21-24].

McComas stated that in his study respect for students'

views as well as a sense of humor were regarded to be

important teacher qualities [McComas, 1965, pp. 135-136].

Thus, the writer would conclude that perception

depends upon the individual's experience, needs, values, and

interests, as well as the "primary determinants” [Postman,

Bruner & McGinnies, 1965, pp. 162-173]. These include such

factors as failure and success, as well as social and

cultural backgrounds, in addition to environment. The

following section concerns itself with characteristics of

faculty and the imprint this has upon the attitude and

perception of the faculty.

Faculty Characteristics

Socio-Economic Background

According to Project Focus full-time faculty in

the community college were predominately white and male.

There were 92 per cent who were white with less than 39 per

cent being female.

The fathers of 55 per cent of full-time community

college faculty were in professional, managerial, clerical

or sales occupations. Thirty-five per cent were from blue

collar backgrounds. Less than 20 per cent had fathers with

a college or graduate degree. There were 45 per cent who
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had fathers with less than a high school diploma. Fathers

of female staff members had a higher education than did

fathers of male staff members.

The majority of the faculty spent their childhood

years in small towns and non-urban settings, basically.

Forty per cent of the faculty in community colleges came

from such an environment. One third came from truly urban

areas with populations of over 100,000.

In general, community college faculty members came

,from lower middle class backgrounds, were non-urban and had

semi-professional fathers. Their backgrounds were very

similar to the community college students' backgrounds

[Bushnell & Zagaris, 1972, pp. 3-435].

Paul Parker in his study found similar results.

There were 73 per cent male teachers, and 27 per cent

female teachers. He stated that 78 per cent of the faculty

were married.with 87 per cent of this figure being male.

Married women totaled 54 per cent. The overall average

age was 41 but it drops to 38.6 for men and rose to 43.6

for females. Broken down further the results showed 61 per

cent of the males were under 40 and 40 per cent of the

females were under 40.

Their childhood years were spent in non-urban

areas, with 54 per cent of the men and 61 per cent of the

women coming from places of under 2,000 in population.

Only 9 per cent of the men and 8 per cent of the women came

from cities of 100,000 or over.
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The prime occupation of the fathers was farming.

Thirty-six per cent of the faculty had farmers as fathers.

This was followed by fathers who had small businesses.

They accounted for 19 per cent of the occupations of the

fathers. Skilled workers were the fathers of 15 per cent

of the teachers.

Thus, Parker found his sample to show that com-

munity college faculty members came from lower middle class

families, were raised in rural areas or small tawns and

their fathers were in semi-skilled occupations [Parker,

1970, pp. 17-21].

Ruth Eckert and Howard Y. Willimms, Jr., in their

study found results that were almost identical to those of

Parker and Bushnell. There findings showed that 74 per cent

of the faculty were male. The median age of the staff was

41 with 37 per cent under 35 years. Eighty-one per cent were

married. Almost half of the fathers and mothers did not

finish high school. Thirteen per cent of the fathers and

9 per cent of the mothers were college graduates.

They came from homes of relatively low socio-

economic status. Almost half of the fathers were farmers,

laborer or clerks [Eckert 8 Williams, 1971, pp. 2-3].

Professional anlifications

Eckert and Williams found that 24 per cent of com-

munity college teachers never thought of teaching in a

community college prior to receiving their highest degree.
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Forty-one per cent were interested in public school

teaching when they entered college. Sixty per cent were

interested in public school teaching upon graduation.

Seventy-two per cent stated that the reason they entered

college teaching was that they desired to work with college

age students. One quarter of the faculty were influenced

in their decisions by a former teacher. One third of the

faculty had received a special honor or recognition while

in college. Twenty-two per cent had received scholarships.

The typical highest degree was the master's degree.

Sixteen per cent did not have a master's degree. Two per

cent had a doctorate degree. Thirty per cent of the

faculty were working on advanced degrees. Three quarters

of the staff had taught before coming to the community

college. Seventy per cent came from secondary and ele-

mentary levels. The typical faculty member had taught five

years with 44 per cent teaching for the first time at the

community college level [Eckert & Williams, 1971, pp. 4-6].

According to a study conducted by Normal L.

Friedman those instructors who came from the secondary

schools viewed teaching at the community college as an

advancement. They had limited interest in actively parti-

cipating in research but they enjoyed teaching and possess

superior subject matter knowledge. While the former

instructors from the four year institutions may have viewed

teaching in the community college as a demotion, they

regarded the pressure to publish and the overemphasis on
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degrees in universities also to be very distasteful. They

preferred to teach where these kinds of demands were not

made and find this sufficient compensation for the change.

The graduate student saw teaching in the community college

as an opportunity to see if he liked teaching. If he did

not he could return to take his Ph.D. or pursue a career in

industry (Friedman, 1967, pp. 231-245].

Among community college faculty according to

Bushnell's findings, 75 per cent had master's degrees with

90 per cent of the academic faculty and 52 per cent of the

occupational faculty having them. Only 5 per cent held a

Ph.D. or an Ed.D.

The greatest number of the faculty had previous

experience in the senior high school. They constituted

38 per cent of the sample. Twenty-seven per cent came from

four year institutions and 11 per cent were from elementary

schools. Twenty per cent of the occupational teachers had

taught in vocational or technical high schools.

In addition, 50 per cent of the occupational staff

were working on advanced degrees, as compared to one third

of the academic faculty (Bushnell, pp. 36-39].

Parker in his study that approximately 94 per cent

of the sample had attended public high schools, and that

36 per cent had attended junior colleges. Of the faculty

sampled 89 per cent held a master's degree and 11 per cent

of the men had a specialist degree. He noted however, that
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less than 45 per cent had any course work on the two year

college [Parker, pp. 34-37].

The general consensus of the literature is that

most instructors in the community college came from high

school teaching, teaching in a four year institution,

directly from graduate school or industry.

Present Teachigg_Situation

The typical male teacher in Parker's sample taught

science and mathematics. He was 38.6 years old and married.

He had taught fourteen years with six in his present

position.

The average woman faculty member in Parker's study

taught behavioral sciences, humanities, and communications.

She was 43.6 years old and is married. She had taught

nineteen years, the last eight in her present job [Parker,

pp. 46-47].

Lipscomb in his research concluded that those

faculty members who revealed high acceptance of the stated

role of Mississippi Public Junior College teachers had the

following characteristics:

1. Below 45 years of age the sexes were equally repre-

sented. -

2. Residents of small Mississippi towns where they

attended public schools.

3. Were good students and likely had some formal

courses designed for junior college teaching.

4. Participated in junior college in-service programs

and taught a considerable number of years in

junior colleges.

5. Majored in foreign languages, English, social

studies, guidance, home economics or vocational

arts .
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12.
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Were sought out for present position by the presi-

dent or dean of their college.

Devoted from 48-55 or more hours per week for the

junior college.

Are satisfied with junior college work and believe

morale throughout the college is good.

Feel a "sense of social usefulness" and "personal

satisfaction" with junior college.

Believe junior college faculty to be good compared

to those of ”good" junior and senior colleges.

Feel counseling is important and that students

should participate in club activities.

Believe in equal emphasis on the various junior

college functions.

The following characteristics were evidenced by the low

acceptance group 3

1.

2.

3.
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10.

11.

12.

Older and primarily male.

Residents of farm communities and attended small

rural schools.

Average or better students but had no formal or

informal courses designed for junior college

teaching.

Participated little in in-service programs.

Taught in elementary or secondary schools but few

years in junior college.

Devote less than 48 hours per week to junior

college. ,

Majored in biological sciences, physical sciences,

and mathematics, and most work in academic areas.

Feel morale in junior college is slightly better

than average.

Believe junior colleges "over counsel" and think

little of personal and social counseling.

Do not desire to participate as advisors or

chaperones.

Accept college transfer and terminal functions but

not community services.

Do not believe in open admission to all courses

(Lipscomb, 1965].

Higgins found in his study of faculty in Oklahoma

that 84 per cent of the facult felt the transfer program

was essential to the community college. Fifteen per cent

regarded it to be optional and 50 per cent of these teachers

were involved with the occupations program. Age, sex
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length of employment, whether full-time or part-time, type

of institution, previous teaching was of no consequence.

Sixty-eight per cent believed the occupation program to be

important to the junior college, among the entire faculty,

but the teachers in the occupational program responded

higher--78 per cent (Higgins, 1972, p. 15].

It would be very difficult to discuss faculty and

ignore the environment in which they are employed. There-

fore, the next section concerns itself with the institution

where faculty are employed.

The Institution

The community college is a social institution where

the faculty member encounters the administrative leader as

well as his colleagues and students. The tone of the

institution is set by the administrator. His attitude and

that of his colleagues are determining factors of the

faculty member's attitudes. One method of examining this

phenomenon is to start with the early sociological theo-

rists.

Durkheim's view was that education was "a collection

of practices and institutions that have been organized

slowly in the course of time, which are comparable with all

the other social institutions and which express them, and

which, therefore, can no more be changed at will than the

structure of the society itself” (Durkheim, 1922, p. 65].

Weber saw the school as the place where individuals
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acquired the experiences and credentials which define their

subsequent position in society. He regarded the school as

a bureaucracy (Gerth & Mills, 1956].

Bidwell regarded the school as a formal organization.

The following characteristics of the modern school as con-

sistant with the bureaucratic model:

1. A functional division of labor (e.g. allocation of

instructional and coordinative tasks to the roles

of teacher and administrator).

2. Definition of staff roles as offices, in terms of

recruitment according to merit, legally based

tenure, functional specificity of performance, and

universalistic, affectively neutral interaction

with clients.

3. A hierarchic ordering of offices, providing an

authority structure based on the legally defined

power of officers, a system of adjudication of

staff disputes by reference to superiors, and

regularized lines of communication.

4. Operation according to rules of procedure, which

set limits to the discretionary performance of

officers, specifying both the aims and modes of

official action (Bidwell, 1965].

Etzioni from his extensive research pointed out that

an integral feature of the compliance structure of a

normative organization was the ability to evoke organi-

zational identification among participants. Particular

normative organizations such as colleges and universities

serve culture oriented goals which can best be realized

through the intense commitment among participants to the

values of such organizations (Etzioni, 1961, pp. 48-49].

Brager stated that the basis of involvement will vary with

the rank and function of within the normative organization.

Faculty at lower ranks demonstrated higher value commitment

than faculty of higher rank (Mannon, 1972, pp. 14-16].
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Another study by Shartle indicated the influence of

the institution upon the behavior of the administrator.

He stated " . . . it is important to consider the environ-

ment setting in which the administrator works . . ."

(Shartle, 1958]. This can be applied to all faculty

members .

In a recent study conducted by Wilson, Dienst, and

Watson on colleagues evaluations there was considerable

agreement with the students' evaluation of the faculty

(Wilson, Dienst, & Watson, 1972, pp. 31-37].

Clark summarized the role of the institution on the

faculty member

Though colleges and universities begin as purposive

formal organizations they become, in varying degrees,

social institutions heavy with affect . . . involve-

ment. For faculty and administrators, there are

loyalties and life-styles of the employing institution

. . . attitudes and values of . . . professors catch

some of the personal side of expressive phenomena

(Clark, 1973, pp. 2-14].

In view of the fact that no institution can exist

without a form of governance the next section shall devote

itself to a discussion of faculty participation in govern-

ance .

Faculty Participation in Governance

In the literature, faculty participation in com-

munity college governance prior to 1964 was virtually non-

existant. In fact, three widely read professional books,

Bogue [1950], Thornton [1960], and Blocker [1965] fail to
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recognize that faculty could participate in governance.

Possible reasons for this behavior may be as follows:

1. Most community college faculty come from secondary

schools. They regard the teaching at the community

college as an increase in status. They have no

desire to acquire a decision making role at the

beginning of a new career.

2. The community college was established as a loosely

structured bureaucracy. There is no indication

that the faculty participate even in matters of

curriculum, let alone such things as appointments,

promotions, admissions, degree or certificate

requirements (Bylsma & Blackburn, 1971, p. 5].

Probably the most dominant reason that there is a

change in faculty attitude toward participation in com-

munity college governance is the fact that in 1965 the

Hutchinson Act was passed which permitted public employees

to organize for the first time in history. They did.

They bargained and they struck.

Many leaders in the area of community college edu-

cation are not pleased. They view this behavior as un-

professional. Some of them are Livingston [1967], Heim

[1968], Kadish [1968]. Fisher (1967], Marion (1968], and

Kugler (1968] feel collective bargaining is necessary

(Bylsma & Blackburn, 1971, p. 7].

According to Weber the main sources of discontent

are: (1) the faculty's desire to participate in deter-

mining policies affecting its professional status and

performance, and (2) the faculty's desire to join with

administration concerning the issues of educational and

administrative policies, personnel administration and

economic matters (Weber and others, 1967].
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The following are trends in higher education

governance:

1. Maybe the most dominant trend in higher education

governance is best explained as the termination of

the academic mystique. It has been replaced by a

new level of involvement that offers closer sur-

veilance, increased sophistication, and often times

displeasure.

Powerful forces such as alumni, legislators, donors,

trustees, the general public challenge the indi-

vidual and institutional autonomy. This means a

decline in autonomy of the institution.

There is a trend toward increased standardization

of governance procedures and codes, campus-wide

and community-wide councils and assemblies have

been established.

There is an acceptance of campus conflict as a

norm.

Trend toward decentralization. The idea is to

change the campus into more unified relief clusters

in order to reduce the tension among factions

through organization insulation and decentrali-

zation.

Trend toward the challenge of academic profession-

alism. There is a counter-revolution underway

(Ikenberry, 1971, pp. 12-14].

The above trends lead to implications for faculty.

these are as follows:

Faculty members will continue to seek and to

receive a significant role in institution policy

formation and decision making.

Although faculty members will gain a significant

voice in policy making and decision formation, they

will have to share this voice with others--like

students. Administrators and faculty will have to

accommodate themselves to less autonomy in decision

making.

There will be an increased number of Ph.D.‘s. They

will demand that the two-year college be less

authoritarian and bureaucratic than in the past and

open to change.

Faculty members in all of higher education will

have to define new definitions of academic freedom.

This new breed of faculty will bring new expecta-

tions for faculty participation in governance,

including participation in defining a new philo-

sophical and operational basis of their own academic

freedom (Ikenberry, 1971, p. 15].



CHAPTER III

METHODOLOGY

Pilot Study

The pilot study was conducted on the basis of data

gathered from faculty members at Santa Fe Community

College, Santa Fe, Florida. The data was gathered in

April, 1970. Males between the ages of 20-29 who held

liberal values in education and economics, and had liberal

ideas in general emerged as being most favorable toward

community service, most interested in community service

and perceiving community service to be most relevant. They

were, also, residents of the same community between two

and five years. They were active in political, recreational

and service groups. They grew up in an urban environment;

were not home owners; and may or may not have been parents.

They taught liberal arts or in career oriented areas, and

had middle of the way social values.

The profile that emerged from respondents who were

least favorable toward community service, least interested

in community service and perceived community service to be

least relevant included large numbers of older female

40



41

faculty members between the ages of 30-39, who saw them-

selves as holding conservative values in educational,

economic, and social issues. They had been residents of

the same community between five and ten years; were active

in church groups; and were home owners. They grew up in

rural areas. They taught in liberal arts or in career

oriented areas.

As a result of this study it was decided that some

revisions should be made in the questionnaire. A sample of

the original questionnaire is included in Appendix A.

Source of the Data

The data was based upon responses to a question-

naire from the following community colleges in the Greater

Seattle area: Bellevue, Everett, Fort Steilacoom, Green

River, Highline, and Shoreline. The questionnaires were

distributed in November, 1970. A total of 417 responses

were used for the study.

Description of Population

The population of this study consisted of the full-

time faculty at Bellevue, Everett, Fort Steilacoom, Green

River, Highline, and Shoreline community colleges. The

numbers and percentages of responses were as follows:

Bellevue, 59 out of 65 (91%), Everett, 130 out of 140

(92%), Fort Steilacoom, 17 out of 28 (61%), Green River,

63 out of 85 (74%), Highline, 72 out of 121 (60%), Shore-

line, 76 out of 142 (54%).
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The population was divided into two groups. Group

I was the group in which there was high response, or over

90 per cent. Group II was the group in which there was

restricted response, or between 54 per cent and 76 per cent

response .

Description of the Instrument

The questionnaire was considered as the most

feasible instrument to gather data with. The instrument

was constructed by the writer based upon a taxonomy of

twelve a priori functions of community service developed

by Dr. Max R. Raines [Raines, Michigan State University].

Although the validity of the instrument has not been tested

the taxonomy was submitted by Raines to a panel of experts

in community service.' They were the following: Dr.

William Kiem, professor of higher education at Virginia

Polytechnical Institute, formerly dean of community service

at Cerritos College, California; Dr. Ervin L. Harlacher,

chancellor of Kansas City Missouri Community College; Dr.

Seymour Eskow, president of Rockland Community College,

Rockland, New York; Dr. George Traicoff, dean of community

service, Cuyuhoga Community College, Cleveland, Ohio; Dr.

Patrick Distasio, formerly dean of community service

Miami-Dede Community College, Florida; Mr. Walter Fight-

master, provost, Oakland Community College, Bloomfield

Hills, Michigan.
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The questionnaire has been divided into two parts.

Part I was concerned with the degree of self-perceived

relevance and interest the faculty might assign to twelve

a priori functions of community service.

For purposes of this study relevancy was determined

as to how faculty members assess selected functions of

community service in terms of their pertinence to community

service in their individual college.

For purposes of this study personal interest was

determined to be the expression of emotional and intel-

lectual concern for their own involvement in community

service programs.

The twelve selected functions of community service

were rated by each respondent in the area of relevancy and

pgrsonal interest. A value from one to five was given for

each. A response could have a total score ranging from 12

to 60 for relevancy and a score from 12 to 60 for personal

interest.

As shown in Table l the key for relevancy was as

follows: one was highly relevant; two was relevant; three

was in—between; four was irrelevant; five was highly

irrelevant.

As shown in Table 1 the key for personal interest

was as follows: one was enthusiastic; two was quite

interested; three was possibly interested; four was not

very interested; five was definitely not interested.
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Table l.--Rating Key.

 

 

Rating Number Relevance Personal Interest

1 Highly Relevant Enthusiastic

2 Relevant Quite Interested

3 In-Between Possibly Interested

4 Irrelevant Not Very Interested

5 Highly Irrelevant Definitely Not

Interested

 

A total score of 12 for relevancy would reveal the

community service functions to be perceived by the respond-

ent as highly relevant. A score of 12 for personal interest

would reveal the community service functions to be per-

ceived by the respondent as enthusiastic.

Part II of the questionnaire was concerned with

certain selected demographic data. The key for the demo-

graphic data was as follows: one indicated that the

respondent was employed in an academic area; two indicated

that the respondent was employed in a non-academic area, or

vocational area.

The range used to describe the respondent's feeling

about having older students in the classroom was from one

to four. The value was one if he preferred older students

in the classroom; the value was two if he regarded them as

o.k.; the value was three if he would rather not have them;

the value was four if the respondent had no preference.
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The range used to describe involvement in community

life (such as church), was from one to five. If the

respondent was highly involved with community life the

response was assigned a value of one; if the respondent was

quite active in community life the response had a value of

two; if the respondent checked on again, off again the

response had a value of three; if the response was rather

inactive it had a value of four; if the respondent per-

ceived himself to be totally inactive the response had a

value of five.

The range for reaction to a part-time assignment in

a community service program was from one to five. The

value of one was given for the response that the respondent

would accept the assignment enthusiastically. If the

respondent indicated that he would accept the assignment

willingly the response had a value of two. If the respond-

ent stated that he would tolerate the assignment the

response had a value of three. The value for a reply that

showed that the respondent would prefer to avoid the

assignment was four. If the faculty member said that he

would refuse such an assignment the response had a value

of five.

It should be noted here that there was no way to

project what the responses of faculty members who did not

return questionnaires might have been. In this sense the

interpretation of the data was restricted.
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Selecting the chplg.

Community colleges among the colleges in the Greater

Seattle, Washington area were arbitrarily selected for the

study, and were a part of a larger group included in a study

conducted by Dr. Max Raines for Arthur D. Little, Inc.

Although the study of six colleges in a metropolitan area

does not afford much statistical generalization it may allow

for a basis to be used for future studies of community

colleges clustering a metropolitan area.

Statistical Analysis

The information from the questionnaire was punched

on eight column computer cards. This information was then

processed through the Computer Laboratory facilities at

Michigan State University.

Multivariate analysis of variance was performed to

determine the differences between groups, and between

institutions within a group. The independent variables

were the twelve functions of community service for deter-

mining relevancy, and the twelve functions of community

service used for determining interest of the faculty

members.

Simple correlation analysis was used to determine

the relationship between the dependent variables and the

demographic data. The level of significance was set at

.05. In addition, the .01 level of significance was noted

as it occurred.
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Cell means analysis was used to compare the scores

of each of the twelve functions of community service for

relevancy and the twelve functions of community service for

interest of faculty members for each of the institutions.

The institutions were divided into two groups.

Group I consisted of those institutions that had a response

of over 90 per cent. Group II consisted of those institu-

tions that had a response of 54 per cent to 76 per cent.

Values of 0.001 to 0.05 would have been signifi-

cant; all of the values were at the extreme lower end of

the range, <0.0009. This means there were less than 9

chances in 10,000 that the hypothesis stated would find no

difference among institutions within a group, based upon

faculty members' perceived relevancy and interest of the

twelve a priori functions of community service. Therefore,

we conclude there was a difference among institutions within

a group, in their perception of perceived relevancy and

interest. It is, however, not possible to compare Group I

and Group II because of the significant interaction between

groups and institutions nested within groups of this

design.

 

Descri tion of Institutions From

Tfieir Catalogues

Everett Community College

Everett Community College is located in Everett,

Washington which is a suburb of Seattle. The college was
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founded in 1941, but its roots go back to a one year

college program that was started in 1915. The original

college closed in 1923.

Today Everett Community College has an enrollment

that is approximately 5,000 students a quarter. Over 90

per cent of the students come from Snohomish County. There

is an open door admission policy. The faculty number about

140; four have doctoral degrees.

To meet its obligations to its students, Everett

offers the following programs: (1) career preparation,

(2) transfer, (3) general education, (4) developmental

education, (5) counseling, (6) student activities, and (7)

community service. The largest number of course offerings

are in mathematics and science. This is closely followed

by the English and business education courses.

Bellevue Community College

Bellevue Community College is located in Bellevue,

Washington a suburb of Seattle. The college was established

in 1966. It is under the jurisdiction of the local Board

of Trustees of Community College District No. 8. It

adheres to an open door policy. They have about 225 full-

and part-time faculty. There are sixteen doctoral degrees.

Bellevue Community College offers the following

programs: (1) transfer, (2) occupational education, (3)

continuing education, (4) general education, (5) develop-

mental education, (6) counseling, (7) student activities,
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(8) community service. The largest number of course

offerings are in mathematics and science, humanities, and

business. There are several courses in minority studies.

Green River Community Collegg.

Green River Community College is located in

Auburn, Washington on 160 acres. The college opened

officially in 1965. It began as an adult evening school

in 1945. In 1949 a day program was added. It continued

thus until 1952 when the day program was discontinued, but

the evening classes continued. More and more vocational

and technical classes were added. Once again in 1965 day

classes were added. The college has an open door policy.

There are about 115 faculty members with four doctoral

degrees.

Green River Community College offers the following

programs: (1) continuing education, (2) transfer, (3)

developmental education, (4) vocational-technical education,

(5) community service, (6) counseling and guidance, (7)

student personnel services. The largest number of course

offerings are in the area of vocational and technical

education, mathematics and science, humanities.

Highline Community Collegg

Highline Community College is located sixteen

miles south of Seattle--midway between Seattle and Tacoma,

Washington. The college was founded in 1961. The college
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moved to its present site in 1964. The college is under

the jurisdiction of Community College District No. 9.

The student body consists of some 8,500, including

full- and part-time students. The average age is 24, the

median is 21. The range varies from 18 to the 60s and

older. Men slightly outnumber women. There is an open

door policy of admission. The faculty number about 140

full-time and 285 part-time. There are eight doctoral

degrees.

Highline offers the following programs: (1)

academic and general education, (2) occupational education;

technical career courses, (3) developmental education, (4)

continuing education, (5) adult basic education, (6)

counseling, (7) community service, (8) student activities.

The largest number of courses are in humanities, mathe-

matics and science. There are course offerings in minority

studies.

Shoreline Community Collcgg

Shoreline Community College is located on an

eighty-eight acre site overlooking Puget Sound in a

suburban community northwest of Seattle. The college was

established in 1964. It is under the jurisdiction of

Community College District No. 7. The college has an open

door policy. There are some 125 faculty members with seven

having the doctoral degree.
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Shoreline Community College offers the following

programs: (1) transfer, (2) occupational, (3) general

studies, (4) college exploratory, (5) evening education,

(6) continuing education, (7) high school completion, (8)

student services, (9) travel study, and (10) community

involvement. The largest number of courses are offered in

humanities, mathematics and science, and engineering

technology.

Fort Steilacoom Community

College

Fort Steilacoom Community College was founded in

1967. It is located in the lakes district of Tacoma on

135 acre site. The college has an open door policy. In

1972 the enrollment was some 2,000 students. There are

seventy-three faculty members. There are six doctoral

degrees.

Fort Steilacoom offers the following programs:

(1) transfer, (2) occupational, (3) student services, (4)

guidance, (5) home study, (6) adult education, (7) minority

affairs, and (8) general studies. The largest number of

courses are offered in business education, mathematics and

science, and humanities.

Com osite Profile of Full-Time

Faculty_Members

Table 4 illustrates the frequency count and per-

 

centage of responses for the demographic factors of sex,

age, discipline area, program, parenthood, residence,
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teaching at extension at home college, teaching of ex-

tension at another college, attitude toward older students

in the classroom, involvement in community life, attitude

toward a part-time assignment in community service.

All the colleges had more male faculty members than

female faculty members. The range, however, went from a

high of 8 males to every female at College A to a low of

1.5 males for every female at College E.

Most of the faculty in all the colleges were between

the ages of 30 to 39. The writer observed that College B

had over 50 per cent of its faculty in this age group

whereas College C had the lowest number among the colleges

with a total of 38.5 per cent. The second largest number of

respondents were between the ages of 40 to 49 with College F

having 27.6 per cent of its faculty in this area and

College B having only 22 per cent in the same range. The

span from 50 years to 59 years had 17.6 per cent of the

faculty in College A fall in this category and only 5.1

per cent from College B in this group. It was interesting

to note that College B had 20.8 per cent of its faculty in

the age range of 20 to 29 whereas College C only had 11.5

per cent in this area. College C had the greatest number

of faculty members among the colleges in the category of

60 to 69 years of age, namely, 6.9 per cent, whereas

College A and College D had no one in this group.
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All the colleges had more faculty members involved

in the transfer program than in the occupational program.

The range went from a high of 79.2 per cent at College B

to a low of 63.2 per cent at College F. Therefore,

College F had the highest number of faculty members in the

occupational program with a total of 36.8 per cent while

College B had a low of 20.8 per cent.

Most of the faculty in all the colleges were

parents, with College D having the highest number with 88.9

per cent of its faculty parents and College F having the

lowest with 63.2 per cent of its population parents. Thus,

the highest number of nonparents was at College F with a

total of 36.8 per cent and College B having the lowest

number of nonparents with a total of 20.8 per cent.

The majority of the faculty, it appeared, lived in

the same community as the college in which they taught was

located. The range ran from a high at College A of 76.5

per cent to a low of 48.7 per cent at College F. There-

fore, the largest number of faculty members who did not

live in the same community as the college in which they

taught was located was at College P where 51.3 per cent

lived elsewhere. As expected, College A had the least

number of faculty living in another area with a total of

23.5 per cent.

Among the faculty who taught extension classes at

their home college the range ran from a high of 44.4 per

cent at College D to a low of 11.8 per cent at College A.
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The spread for faculty members who taught extension classes

at another college went from a high of 29.4 per cent at

College A to a low of 4.8 per cent at College D. It was

interesting to note that 23.5 per cent of the faculty at

College A taught extension classes at both the home college

and another college, whereas, 10.8 per cent of the faculty

population had done so at College C. In addition the

number of staff who had taught neither at their home college

nor at another college ran from a high of 48.8 per cent at

College B to a low of 28.6 at College D.

The writer observed that 41.7 per cent of the

faculty at College E indicated a preference for older

students in the classroom whereas only 23.7 per cent at

College B indicated this response. The range for staff

members who regarded older students in the classroom as

0.x. went from 35.6 per cent at College B to a low of

23.6 per cent at College F. No respondent felt that he

would rather not have older students in the classroom. It

was interesting to observe, however, that the response to

"no preference" with regard to older students in the class-

room.went from a high of 40.7 per cent at College B to a

low of 23.5 per cent at College A.

The number of faculty members who were highly

active in community involvement went from a high of 13.2

per cent at College F to a low of 5.6 per cent at

College B. The range for respondents who were quite

active ran from a high of 31.5 per cent at College C to a
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low of 17.5 per cent at College D. It was noted, however,

that 39.7 per cent of the faculty at College D participated

in an "on again, off again" way with regard to involvement

in community affairs, whereas, only 21.5 per cent of the

staff at College C perceived their participation this way.

It was further interesting to observe that the range for

faculty that regarded themselves to be rather inactive in

community involvement went from a high of 31.6 per cent at

College P to a low of 17.6 per cent at College A. The

range for staff who viewed themselves as totally inactive

in community affairs was from a high of 11.8 per cent at

College A to a low of zero at College F.

It was not surprising to note that the majority of

the faculty members were willing to accept a part-time

assignment in a community service program with the range

going from a high of 62.5 per cent at College B to a low

‘of 42.4 per cent at College B. The range for those parti-

cipants who indicated that they would accept such an assign-

ment enthusiastically ran from 30.5 per cent at College B

to a low of 17.5 per cent at College D. Furthermore, it

was interesting to note the spread, for those respondents

who felt that they would tolerate a part-time assignment in

a community service program, from a high of 15.9 per cent at

College D to a low of 4.2 per cent at College B. In

addition, 16.9 per cent of the faculty members at College C

indicated that they would prefer to avoid such an assign-

ment, whereas only 5.3 per cent indicated this response at
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College F. The range of staff members who would refuse a

part-time assignment in a community service program went

from a high of 5.6 per cent at College E to a low of zero

at Colleges A and D.

The typical respondent was male, between the ages

of 30 to 39. His discipline area varied from college to

college with the greatest number reporting discipline areas

of mathematics and science, and humanities. Furthermore,

the typical respondent was involved in the transfer

program, was a parent, and lived in the same community as

the college in which he worked was located. Although the

teaching of extension classes varied from college to

college the typical respondent was not engaged in extension

teaching. It was interesting to note, however, that among

the faculty who taught extension classes the majority

taught extension classes at their home college. The

typical respondent may or may not have had a preference

for older students in the classroom as the faculties of

three of the colleges indicated a preference for having

older students in the classroom, and three faculties did

not indicate a preference. The typical faculty member was

involved in some aspect of community life (church), outside

the college but again this varied from college to college.

Furthermore, the typical staff member was most willing to

accept a part-time assignment in a community service

program.
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Course Offerings at the Selected Colleges

All of the colleges offered course in mathematics

and science. It was interesting to note the range from a

high of 24.6 per cent at College C to a low of 15.9 per

cent at College D.

The largest number of reporting faculty members in

English were at College C, with 10.8 per cent of the staff

involved in this area was especially interesting to note

that no faculty members reported teaching English, per se,

at College A.

The researcher observed that the range of faculty

members working in library activities went from a high of

6.8 per cent at College B to no involvement at College D.

It was not surprising to find that all the colleges

had faculty participation in health and physical education

courses. The range was from a high of 8.5 per cent at

College B to a low of 4.6 per cent at College C.

It was interesting to note that all of the colleges

had staff teaching business courses. College A had the

greatest number of faculty members participating in this

area, with 23.5 per cent of its staff committed to business

courses. College E had only 6.9 per cent of its staff

involved in this area.

College D had the largest number of faculty members

teaching vocational and technical courses. There was 19

per cent of the staff participating in this area. College A

had no respondents involved in these courses.
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It was interesting to note that all the colleges

had counseling facilities. The range ran from a high of

11.8 per cent of the faculty participating in counseling

services to a low of 3.2 per cent staff involvement at

College D.

The writer observed that only two colleges had

faculty members teaching in the behavioral sciences. They

were College A with 11.8 per cent of its faculty involved

in this area, and College B with 10.2 per cent of its

faculty members teaching in this discipline area.

Only College B had no participation of faculty in

the health occupations area. College C indicated the

highest involvement with 10 per cent of its faculty working

in this area.

It was not surprising to note that all of the

colleges had a commitment to the humanities. The range of

participation by faculty members ran from a high of 19.7

per cent at College F to a low of 6.2 per cent at

College C.

Again it was not surprising to observe that all

the colleges had offerings in social studies. The range

of faculty participation in this area ran from a high of

20.6 per cent at College D to a low of 6.8 per cent at

College B.

It was interesting to note that only Colleges C

and E indicated that they had any faculty members teaching
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home economics. They both had 1.5 per cent of their

faculties involved in this area.



CHAPTER IV

ANALYSIS OF THE RESPONSES OF THE FACULTY

This chapter concerns itself with the presentation

of the analysis of the responses of the 417 faculty members

who participated in the study. The mean scores and

standard deviations for the twelve a priori functions of

the community service for relevancy and interest were

computed to determine what the distribution patterns were

for the faculty members. An analysis of the difference

between the groups and the institutions within a group was

also developed. Multivariate analysis and cell means

analysis were used to compare the individual institutions.

Simple correlation analysis was used to determine how the

faculty members perceived the twelve a priori functions of

community service for relevancy and interest. A signifi-

cance level of .01 (.2540) and a significance level of .05

(.1946) were used in the study.

Distribution Patterns

Table 5 indicates the means scores for relevancy

and interest of community service, as well as the standard
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deviation scores for relevancy and interest of community

service. Some scores are as follows:

Educational Extension (1.5), ranked highest for

relevancy of community service. Educational Expansion

(1.7), ranked second. Advisory Liaison (2.5), and Leisure-

Time Activity (2.5), ranked lowest.

Educational Extension (2.2), ranked highest for

interest of community service. Educational Expansion

(2.3), ranked second. Leisure-Time Activity (3.2), Com-

munity Analysis (3.2), and Advisory Liaison ranked lowest.

Educational Extension (0.8), had the highest score

for standard deviation for relevancy of community service.

Educational Expansion (0.9), and Staff Consultation (0.9),

ranked next. Community Analysis (1.1), and Leisure-Time

Activity (1.1), were lowest.

Educational Extension (1.1), and Educational

Expansion (1.1), had the highest score for standard

deviation for interest of community service. Social

Outreach (1.2), Advisory Liaison (1.2), Leisure-Time

Activity (1.2), Staff Consultation (1.2), Civic Action

(1.2), Public Forum (1.2), Community Analysis (1.2),

Cultural Development (1.2), Community Guidance (1.2), and

Inter-Agency Cooperation all tied for the next rank.
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Table 6.-—Median Scores for Individual Development Functions

and Community Development Functions.

 

Individual Development Community Development

 

Functions Median Functions Median

Variable Scores Scores

Relevancy 2.0 2.2

Interest 2.8 2.9

 

Individual development a priori functions were more

appealing than community development a priori functions.

Relationship of Demo ra hic and Attitudinal

“Materiiieié’sie§§§%Z;3.§§iZVSz-L—“°and
Community Service

The correlations were based on the entire sample

with degrees of freedom. The correlation for the .05

significant level was .1946, and the correlation for the

.01 level was .2540.

Department

Faculty members who were involved with traditional

academic areas viewed the Cultural Development Function of

community service as more relevant than did faculty members

who were not involved with those courses (r = .26, a i..01).

Furthermore, it was interesting to note that staff who

taught academic courses regarded the Cultural Development

Function of community service to be of greater personal

interest than did faculty members who did not teach
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Table 7.--Tab1e of Correlations Between Ascribed Relevancy and Selected Variables.

’A

Variables
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Community Guidance .01 .06 -.02 .05 .09 .02 .02 .10 .14 .25**

Educational Extension .10 .06 .03 -.01 .14 .09 .11 .09 .13 .26**

Educational Expansion .02 .11 -.00 .01 .01 .07 .09 .03 .15 .26**

Social Outreach .04 .08 -.12 .03 .04 .03 .12 .06 .12 .25“

Cultural Development .26.. .09 -.03 .02 .13 .13 .13 .11 .18 .17

Leisure-Time Activity .13 .06 .05 .11 .16 .11 .03 .10 .20' .16

Community Analysis .06 .02 -.04 .08 .11 .07 .16 .09 .ll .24*

Inter-Agency Cooperation .02 .04 -.O6 .11 .07 .06 .12 .OO .14 .25**

Advisory Liaison .02 .07 .02 .10 .09 .09 .13 .06 .17 .30n

Public Forum .22* .11 -.04 -.06 .06 .13 .21* .15 .15 .23'

Civic Action .09 .06 .02 .02 .16 .07 .01 .16 .15 .25**

Staff Consultation .08 .04 .03 .08 .13 .14 .15 .12 .21* .33**

 

*Significance level at or beyond .05 is .1946

**Significance level at or beyond .01 is .2540

(a _<_ .05; r - .1946).

(a < .01: r I .2540).
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Table 8.--Table of Correlations Between Self-Reported Interest and Selected Variables.

 

variables
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community Guidance -.08 .06 -.05 .15 .01 —.00 .06 .10 .23* .31**

Educational Extension .02 .03 .16 .ll .13 .23* .21* .13 .24* .46**

Educational Expansion .02 .11 .04 .11 .04 .13 .18 .08 .22* .38“

Social Outreach .00 .14 -.10 .10 .00 .02 .17 .06 .24* .36“

Cultural Development .30** .14 -.01 .01 .04 .15 .17 .09 .27* .26“

Leisure-Time Analysis .06 .12 .09 .19 .09 .09 .03 .04 .24* .18

Community Analysis .06 .04 .10 .09 .13 .11 .25** .09 .20* .29*'

Inter-Agency Cooperation .07 .01 .06 .16 .03 .05 .08 .03 .25**, .29**

Advisory Liaison -.08 .05 .10 .18 .06 .12 .15 .10 .27** .37**

Public Forum .21* .12 .12 .06 .01 .16 .19 .ll .27“I .33**

Civic Action .08 .04 .10 .07 .10 .10 .08 .14 .25** .39**

Staff Consultation .01 .06 .09 .15 .04 .14 .18 .15 .26** .43*'

 

*Significance level at or beyond

**Significance level at or beyond

.05 is .1946 (a f_.05: r I .1946).

.01 is .2540 (0.5 .01; r I .2540).
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academic courses (r = .30, a i .01). In addition, the

writer observed that teachers who were involved with

academic courses appeared to believe that the Public Forum

Function of community service was more relevant than did

staff who were not concerned with academic courses (r =

.22, a 3 .05). Faculty members who taught academic courses

also saw the Public Forum Function to be of more personal

interest than did faculty members who did not teach

academic courses (r = .21, a i .05). There was no signifi-

cant correlation between relevancy of the other functions

of community service and department affiliation of faculty

members. Also, there was no correlation between personal

interest in the other functions of community service and

department affiliation of faculty members.

1333

As shown in Tables 7 and 8 there was no signifi—

cant correlation between age and perceived relevancy of

any functions of community service, or between age and

interest in any of the functions of community service.

Sex

There was no significant correlation between sex

and perceived relevancy of any functions of community

service, or between sex and interest in any of the

functions of community service. Table 7 and 8 indicate

this.
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Parenthood

As Tables 7 and 8 reveal there was no significant

correlation between parenthood and perceived relevancy of

any functions of community service, or between parenthood

and interest in any of the functions of community service.

Community Residence

The writer observed, as Tables 7 and 8 sugggest,

that ther was no significant correlation between the per-

ceived relevancy of any functions of community service and

a respondent's place of residence. There was also, no

significant correlation between interest in any functions

of community service and a faculty member's place of

residence.

Teachin Extension Classes

in Home College

There was no relationship between perceived rele-

vancy of any of the functions of community service and the

teaching of extension classes in the home college. It was

not surprising, however, to find that those faculty members

who taught extension classes at their home college indi-

cated a greater personal interest in the Educational

Extension Function of community service than did faculty

members who did not teach extension classes at their home

college (r = .23 a'i .05). There was no relationship

between interest in any of the other functions of community

service and teaching extension classes at the home college.
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Teaching Extension Classes

at ot er ollege

Faculty members who taught extension classes at

another college regarded the Public Forum Function of

community service as more relevant than teachers who did

not teach extension classes at another college (r = .21,

cl: .05). (This was considered a spurious finding.) They

also indicated a greater interest in the Educational

Extension Function of community service than did teachers

who did not teach extension classes at another college

(r = .21, a i .05). In addition, the writer observed that

these faculty members revealed a greater personal interest

in the Community Analysis Function of community service

than did faculty members who did not teach extension

classes at another college (r = .25, a 5’.01). There was

no correlation between the teaching of extension classes

at another college and the perceived relevancy of any of

the other functions of community service, nor was there any

correlation between the teaching of extension classes at

another college and personal interest in any of the other

functions of community service.

Attitude Toward Older Students

As indicated in Tables 7 and 8, there was no

significant correlation between attitude toward older

students and perceived relevancy of any of the functions

of community service, nor did the writer note any
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significant correlation between attitude toward older

students and personal interest in any of the functions of

community service.

Community Involvement

Faculty members who were highly active in com-

munity affairs regarded the Leisure-Time Activity Function

of community service as more relevant than staff who were

not highly active in community affairs (r = .20, a i .01).

Respondents who were more active in community affairs felt

the Staff Consultation Function of community service was

more relevant than faculty members who were not as active

in community affairs (r = .21, 0‘: .05).

The writer noted that those respondents who were

more active in community affairs exhibited a greater per-

sonal interest, than staff who were not as active in

community involvement, in the following functions of

community service: Community Guidance Function (r = .23,

a 5,.05),.Inter-Agency Cooperation Function (r = .25,

a i .01), Public Forum Function (r a .27, a 3'.01), Edu-

cational Extension Function (r = .24, a‘i .05), Educational

Expansion Function (r a .22, a i..05), Social Outreach

Function (r a .24, “.1 .05), Cultural Development Function

(r = .27, 0‘: .01), Leisure-Time Activity Function (r = .24,

a §,.05), Community Analysis Function (r = .25, a i .01),

Advisory Liaison Function (r a .27, a{i .01), Civic Action
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Function (r = .25, a g..01), Staff Consultation Function

(r = .26, a §_.Ol).

Part-Time Assignment in

Community Serv1ce

Faculty members' attitude toward accepting an

assignment in community servuce was positively related to

the perception of the following functions of community

service, as relevant: Community Guidance Function (r = .25,

a‘: .01), Educational Extension Function (r = .26, a i..01),

Educational Expansion Function (r = .26, a‘i .01), Social

Outreach Function (r .25, a': .01), Community Analysis

Function (r = .24, a'i .05), Inter-Agency Cooperation

Function (r = .25, a i .01), Advisory Liaison Function

'(r = .31, a‘i .01), Public Forum Function (r = .25, a‘i

.05), Civic Action Function (r = .25, a §_.Ol), Staff

Consultation Function (r = .33, a i .01).

Faculty members' attitude toward accepting an

assignment in communityservice was positively related to

the perception of the following functions of community

service as being of personal interest: Educational Ex-

tension Function (r = .46, a‘i .01), Educational Expansion

Function (r = .38, u‘: .01), Community Guidance Function

(r = .31, a 3'.01), Social Outreach Function (r = .36,

a i .01), Cultural Development Function (r = .26, q g..01),

Community Analysis Function (r = .29, a §_.01), Inter-

Agency Cooperation Function (r = .29, a < .01), Advisory

Liaison Function (r = .37, a i .01), Public Forum Function
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(r = .33, a §_.01), Civic Action Function (r = .39, a i

.01), Staff Consultation Function (r = .43, a g..01). It

was interesting to note that there was no correlation

between attitude toward accepting a part-time assignment in

community service and personal interest of Leisure-Time

Activity Function.

Summary

Table 9 briefly summarizes the findings of the

study.

Comparisons of Institutions

Post hoc analysis was made to explain the differ—

ences in institutional responses. Catalogues were examined

to see if there were any clues in their statements of goals

and objectives, as well as the curriculum programs, that

would reflect varying degrees of commitment to community

service.

College A

It was interesting to note that the faculty of

College A perceived all the functions of community service

as highly relevant for them except the Leisure-Time

Activity Function. They regarded the Leisure-Time Activity

Function as relevant (2.1).

College A ranked first among all the colleges in

its perception of relevancy of the functions of community

service. In addition, the institution, in the catalogue
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Table 9.--Summary of Hypotheses Tested.

 

 

Variable Relevancy Interest

Department Not significant except Not significant

Affiliation for Cultural Development except for Cultural

and Public Forum Development and

Functions Public Forum

Functions

Age Not significant Not significant

Sex Not significant Not significant

Parenthood Not significant Not significant

Residence Not significant Not significant

Teaching extension

classes at home

college

Teaching extension

classes at another

college

Attitude toward

older students

Community

Involvement

Part-Time

Assignment in

Community Service

Not significant

Not significant except

for Public Forum

Function

Not significant

Not significant except

for Leisure-Time

Activity and Staff

Consultation Functions

Significant except for

Cultural Development

and Leisure-Time

Activity Functions

Not significant

except for Edu-

cational Extension

Function

Not significant

except for Edu-

cational Extension

and Community

Analysis Functions

Not significant

Significant for all

functions

Significant except

for Leisure-Time

Activity Function

 



Table 10.--Comparison of Institutions by Cell Means for Relevancy of

Coumunity Service .
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statements, adhered strongly to the ideas of continuing

education and had a program in home study, as well as

extension courses at several different centres.

The interest of the faculty at College A in the

functions of community service ranked highest among the

colleges in the study. The area of least interest was the

Social Outreach Function (2.8).

College B

College B ranked second among the colleges in

perception of the relevancy of the functions of community

service. The faculty saw the Social Outreach Function

(1.7), as being most relevant for them. The function of

least relevancy was the Community Guidance Function (2.0).

It was interesting to observe that the function

regarded by the staff to be of greatest interest was the

Social Outreach Function (2.3). The function to which the

respondents indicated the least interest in was the

Cultural Development Function (2.7).

College C

College ranked third among the colleges in the

study, in perception of the relevancy of the functions of

community service. College C ranked second among the

colleges in the perceived relevancy of the Community

Guidance Function (2.0).

Of particular interest was the fact that although

the Educational Extension Function (1.6), and the
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Educational Expansion Function (1.9), ranked lowest among

the colleges, at College C itself these two functions were

ranked highest in relevancy.

The function that ranked of greatest interest for

College C among the colleges of the study were Inter-Agency

Cooperation Function (3.1), and the Civic Action Function

(2.8). College C ranked fifth among the colleges in the

study in regard to its interest in the functions of com-

munity service. It ranked sixth in interest in the

following functions of community service: Educational

Extension Function (2.4); Educational Expansion Function

(2.6); Social Outreach Function (2.9); Cultural Development

Function (3.1); Community Analysis Function (3.3); Public

Forum Function (3.0); Staff Consultation Function (2.8).

College D

College D ranked third among the colleges in its

perception of relevancy of the functions of community

service. The function perceived to be of greatest gals:

22221 was the Leisure-Time Activity Function (2.4),

College D ranked second among the colleges in the study

for this function. The function of least relevancy for

College D among the colleges in the study were: Community

Guidance Function (2.0), and the Cultural Deve10pment

Function (2.1).

It was interesting to note that the function of

community service that was of greatest interest among the
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colleges from the responses at College D was the Public

Forum Function (2.2). It was second among the colleges in

the study for this function. College D ranked fourth among

the colleges in its interest in the functions of community

service.

College E

College E ranked fourth among the colleges in the

study for perceived relevangg of the functions of community

service. The functions of community service that were of

greatest relevancy were: Community Guidance Function

(2.0); Educational Extension Function (1.5); Educational

Expansion (1.7); Staff Consultation Function (2.0).

The interest of the faculty at College E, among all

the colleges, was sixth. The function of greatest interest

was the Staff Consultation Function (2.6). However, at

College E itself the function of greatest interest was the

Educational Extension Function (2.3).

College F

College F ranked fifth among the colleges in the

study in perceived relevangy of the functions of community

service. The function that was regarded to be most rele-

vant was the Cultural Development Function (2.0). College F

ranked second in this function among all the colleges in

the study.
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College F ranked third among the colleges for

interest in functions of community service. The function

of greatest interest was the Civic Action Function (3.0).



CHAPTER V

SUMMARY, DISCUSSION, AND RECOMMENDATIONS

Statement of the Problem

To determine the degree of perceived relevanc and

self-e ressed interest held among facuIty for

twere a priori functions of community service.

To determine if significant relationships exist

between perceived relevancy and the following vari-

ables: departmental assignment, age, sex, parent-

hood, place of residence, favorableness toward

presence of older students in the classroom, amount

of self-reported involvement in community life,

experience in teaching extension classes at the

college where employed full-time, experience in

teaching extension classes at another college, and

attitude toward a part-time assignment in a com-

munity service program.

To determine if significant relationships exist

between self-expressed interest and the following

variables: ’departmental assignment, age, sex,

parenthood, place of residence, favorableness

toward presence of older students in the classroom,

amount of self-reported involvement in community

life, experience in teaching extension classes at

the college where employed full-time, experience in

teaching extension classes at another college, and

attitude toward a part-time assignment in a com-

munity service program.

To determine areas of potential difference between

institutions which have different degrees of per-

ceived relevan and self-e ressed interest for

each of t e twe ve a prior! Eunctions of community

service.

82
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Hypotheses

The following hypotheses were tested:

Faculty members who are involved with career

related areas will not express greater interest in

community service functions nor will they perceive

them to be more relevant than will faculty members

who are involved withwthe university parallel

program. .

Perceived relevancy of community service and per-

sonal interestfiin community service will be related

to age. Younger faculty members will demonstrate

greater personal interest in and greater perceived

relevancy of community service functions than will

0 er aculty members.

Male faculty members will exhibit greater personal

interest in community service than will female

facuIty members. Male faculty members will also

perceive community service to be of greater rele-

vangy than will female faculty members.

Faculty members who are parents will have greater

personal interest in community service and view it

to be more relevant than faculty members who are

not parents.

Faculty members who reside in the same community as

the college is located in which they are employed

will view community service with greater relevancy

and more personal interest than will faculty

members who do not reside in the same community as

the college is located where they are employed.

Faculty members who teach extension classes will

have greater personal interest in community service

and will regard it to Be more relevant than faculty

members who do not teach extension classes.

Faculty members who prefer older students will have

more personal interest in community service and

regard it to be more relevant than will faculty

members who do not prefer older students.

Faculty members who are involved in non-college

aspects of community life will have more personal

interest in community service functions and see it

to Be more relevant than will faculty members who

are not invoIved In non-college aspects of com-

munity life.
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9. Faculty members who are willing to accept a part-

time assignment in a community service program will

see community service to be more relevant than will

faculty members who are less willing to accept a

part-time assignment in a community service program.

Faulty members who are willing to accept a part-time

assignment in a community service program will have

a greater personal interest in community service

than will faculty members who are less willing to

accept such an assignment.

Procedures for the Study

Sources of Data

The data involved in this study were compiled from

the 417 usable questionnaires returned by the arbitrarily

selected sample of full-time faculty members who were

employed in six selected community colleges from the Greater

Seattle, Washington area.

The Questionnaire

The questionnaire consisted of two parts. Part I

was concerned with (l) the degree ("highly relevant,"

”relevant," "in-between," "irrelevant," "highly irre-

levant") of perceived relevancy for twelve a priori

functions of community service; (2) the degree ("enthu-

siastic," "quite interested," "interested," "not very

interested," "opposed") of self-expressed interest for

twelve a priori functions of community service.

Part II was concerned with the demographic factors

of such respondent: area of discipline, age, sex, parent-

hood, place of residence, teaching of extension classes at

home college, teaching extension classes at another
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college, attitude toward older students in the classroom,

involvement in community life (other than at the college

where employed), attitude toward accepting a part-time

assignment in a community service program.

Selecting the Sample

Six community colleges in the Greater Seattle,

Washington area were arbitrarily selected for the study.

Statistical Analysis

Multivariate analysis of variance was performed to

determine the differences between groups, and between

institutions within a group. The dependent variables were

the groups and the institutions. The dependent variables

were the twelve a priori functions of community service for

determining relevancy, and the twelve a priori functions of

community service used for determining personal interest of

the faculty members.

Simple correlation analysis was used to determine

the relationship between the dependent variables and the

demographic data. The level of significance was set at

.05. In addition, the .01 level of significance was noted

as it occurred.

Cell means analysis was used to compare scores of

each of the twelve a priori functions of community service

for relevancy and the twleve a priori functions of com-

munity service for personal interest of faculty members for

each of the institutions.



86

The institutions were divided into two groups,

Group I and Group II. Group I was made up of the institu-

tions (Everett Community College, Bellevue Community

College) that had over 90 per cent faculty response to the

questionnaire. Group II consisted of the institutions

(Fort Steilacoom Community College, Green River Community

College, Highline Community College, Shoreline Community

College) that had less than 90 per cent, but over 50 per

cent; faculty response to the questionnaire.

Discussion

Faculty members who taught occupational or career

oriented courses perceived the Cultural Development Function

of community service to be less relevant and to be of less

personal interest than did faculty members who taught

academic or university parallel courses. Occupational

courses involve mastery of skills that are practical and

usually salable, immediately. Academic course, on the

other hand, involve the mastery of theory and ideas. These

proficiencies do not always find a ready market. The

Cultural Development Function encompasses the arts-~drawing,

painting, the dance, music, etc., which have been of

traditional interest to the academy in higher education.

The Public Forum Function also had relevancy and

interest for teachers in the academic arena. A possible

explanation for this response may be that the Public Forum

Function concerns itself with the problems at the local,
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national, and international level, sometimes on a theoreti-

cal plane. Teachers of the academic areas have tended to

use the vehicles of the debate, the literary medium, and

panel discussions frequently. Thus, this type of approach

to problem solving appears more academic than vocational

in orientation. A recent study by John Joseph Connolly has

described faculty involvement in community service programs.

He found the Speakers' Bureau was the community service

function most frequently involved in by the faculty

(Connolly, 1972].

Age was not a significant variable in relation to

perceived relevancy of any of the functions of community

service, or in relation to personal interest in any of the

functions of community service. Perhaps, there is a con-

nection between the fact that almost half the faculty were

in the same age group.

Sex waslaot a significant variable in relation to

perceived relevancy of any of the functions of community

service, or in relation to personal interest in any of the

functions of community service.

There was no significant relationship between

parenthood and perceived relevancy of any functions of

community service, or between parenthood and personal

interest in any of the functions of community service.

The writer observed no significant relationship

between perceived relevancy of any functions of community

service and a respondent's place of residence.



Furthermore, there was no significant relationship between

personal interest in any functions of community service and

a respondent's place of residence.

Teaching extension classes at their home college

was not a significant variable in relation to perceived

relevancy. However, faculty members who taught extension

classes at their home college expressed a greater personal

interest in the Educational Extension Function of community

service than did faculty members who did not teach exten-

sion classes at their home college. It is logical for one

to have an interest in an activity he chooses to participate

in, namely the teaching of extension classes at one's home

college.

There was no significant relationship between per-

ceived relevancy of any functions of community service and

the teaching of extension classes at another college except

for the Public Forum Function which the writer felt to be a

spurious finding.

It was not surprising to note that faculty members

who taught extension classes in another college expressed

a greater personal interest in the Educational Extension

Function than faculty members who did not teach extension

classes at another college. In addition, faculty members

who taught extension classes at another college manifested

a greater personal interest in the Community Analysis

Function. An explanation for this expressed interest may

be that the staff who taught extension classes at another
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college felt that the more they understood about the

community in which they would be teaching the better they

could adapt their courses to meet the desires and needs of

the people enrolled in their extension classes at another

college.

There was no significant relationship between per-

ceived relevancy of any of the functions of community

service and attitude toward older students in the class-

room. Moreover, there was no significant relationship

between personal interest in any functions of community

service and attitude toward older students in the class-

room.

Leisure-Time Activity Function of community service

was perceived to be more relevant to those faculty members

who were highly active in community involvement than those

faculty members who were not, perhaps, because this function

entailed the areas that they were so concerned with, such

as activities for senior citizens and the youth in the

community.

In addition, staff members who were active in com-

munity affairs regarded the Staff Consultation Function of

community service as more relevant than those who were not,

for the same reason as they viewed Leisure-Time Activity

Function as relevant, namely, it encompassed that which

they were committed to, and they were better able to engage

in these other community activities because, perhaps, they

could utilize this aspect of community service.
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Furthermore, instructors who were active in com-

munity affairs had greater personal interest in all

socially oriented problems, than did those who were not.

An explanation might be that these faculty members had a

greater awareness and sensitivity for the needs of others.

Thus, they were interested in Community Guidance, Edu-

cational Extension, Educational Expansion, Social Outreach,

Cultural Development, Leisure-Time Activity, Community

Analysis, Inter-Agency Cooperation, Advisory Liaison,

Public Forum, Civic Action, Staff Consultation. The reason

these faculty members did not regard the other functions of

community service as relevant might be because they were

so involved with community affairs, they were using outside

agencies for these services.

Faculty members' attitude toward accepting a part-

time assignment in a community service program was posi-

tively related to the perception of the following functions

of community service as listed in rank order starting with

the functions that had the highest relevancy.

Public Forum Function.--The relationship between

perceived relevancy of the Public Forum Function and

willingness to accept a part-time assignment in a community

service program might be explained by the fact that the

Public Forum Function was seen as a potential contributor

to continuing education. Also, the airing of community

issues and a concern for community service have common

elements.
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Communi§y_Analysis Function.--It was not surprising

that the relationship between perceived relevancy of the

Community Analysis Function and willingness to accept a

part-time assignment in a community service program because

in order to accomplish this task well it would have been

necessary to analyze the community to determine the areas

of greatest need. Thus, this might be a very logical

explanation for this response.

Social Outreach Function.--The attitude of faculty

members toward accepting an assignment in a community

service program was positively related to the perceived

relevancy of the Social Outreach Function probably because

the faculty members who were willing to accept a part-time

assignment in a community service program had a stronger

commitment to social problems than did faculty members who

were less willing to accept such an assignment. The

teachers who would have been willing to accept the assign—

ment realized the necessity of training the educationally

deprived so that they might become productive citizens and

make a contribution to our society rather than being a

liability to it, more than the staff who would have been

less willing to accept the assignment.

Civic Action Function.--The attitude of faculty

members toward accepting a part-time assignment in a

community service program was positively related to the

perceived relevancy of the Civic Action Function because

faculty who are committed to the community service
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philosophy realize the need for change in order to improve

conditions. The Civic Action Function acts as a change

agent through the establishing committees to work on such

concerns as air pollution, urban beautification, raising

money for research in cancer, heart disease and the like.

The faculty who would have been willing to accept such an

assignment appeared to be more acutely cognizant of the

fact that if we are to survive physically some steps will

have to be taken quickly to solve some of these problems,

than the faculty members who would have been less willing

to accept such an assignment. Furthermore, the faculty

members who would have been willing to accept the assign-

ment in community service may have been more aware than

those less willing to accept the assignment that the com—

munity college has the best facilities in the community to

spearhead any drive for the community.

CommunitypGuidance Function and Inter-Agency

Cooperation Function.--Both of these functions were equally

related to faculty members' willingness to accept a part-

time assignment in a community service program. A possible

reason for this positive relationship to the perceived

relevancy of the Community Guidance Function was that

faculty who would have been willing to accept an assignment

in community service may have possessed a greater sensiti-

vity to the job market than faculty members who would have

been less willing to accept an assignment in community

service. Faculty members who would have willing to accept
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an assignment may have better realized the importance of

taking aptitude tests and other tests that the Community

Guidance Function included to better place people in the

correct job, than did faculty members who Would have been

less willing to accept an assignment in community service.

Furthermore, the faculty members who would have been

willing to accept an assignment in community service may

have been more attuned to the importance of avoiding

duplication of services so that the community may have more

diversified services. They thus, may have understood

better the role of the Inter-Agency Cooperation Function

than did those faculty members who would have been less

willing to accept a part-time assignment in a community

service program.

Educational Extension Function.--The willingness to

accept an assignment in a community service program was

positively related to the perceived relevancy of the Edu-

cational Extension Function, because, perhaps, the faculty

members who would have been willing to accept an assignment

in a community service program have had a greater concern

for those people who were unable to avail themselves of the

regular college program, then did the faculty members who

would have been less willing to accept a part-time assign—

ment in a community service program.

Educational Expansion Function.--The willingness

to accept a part-time assignment in a community service

program was positively related to the Educational Expansion
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Function, possibly because the faculty members who would

have been willing to accept the assignment were more

understanding of the need to bring courses to the people who

were unable to come to the college to take them, than the

faculty members who would have been less willing to accept

a part-time assignment in a community service program. In

addition, the faculty members who would have been willing

to take such an assignment regarded the Educational Expan—

sion Function, probably, as a most integral part of the

service the community college was commited to offer.

Advisory Liaison Function.--The willingness to

accept a part-time assignment in a community service

program was positively related to the perceived relevancy

of the Advisory Liaison Function perhaps, because faculty

members who would have been willing to accept such an

assignment had a greater sensitivity to the importance of

having the right people supporting a program, than did

faculty members who would have been less willing to accept

a part-time assignment in a community service program.

Staff Consultation Function.--The willingness to

accept a part-time assignment in a community service

program was positively related to the perceived relevancy

of the Staff Consultation Function. An explanation for

this might be that the faculty members who would have been

willing to accept an assignment in a community service

program may have had a greater awareness of the need for

this kind of service if the community was to develop its
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'potential, than do those faculty members who would have

been less willing to accept a part-time assignment in a

community service program.

Faculty members' attitude toward accepting a part-

time assignment in a community service program was posi-

tively related to the perception of the following functions

of community service as having personal interest. Listed

in rank order, starting with the functions having had the

highest relationship to their conception of personal

interest: Cultural Development Function. The willingness

to accept an assignment in a community service program was

positively related to the perceived personal interest of

the Cultural Development Function. A possible explanation

might be the fact that the faculty members who would have

been willing to accept a part-time assignment in a com-

munity service program were more creative, artistic,

musical, and possessed greater dramatic talent than other

faculty members would have bee less willing to accept a

part-time assignment in a community service program. Those

faculty members who would have been willing to accept this

assignment may have been more responsive to the arts.

Community Analysis Function.--The willingness to

accept an assignment in a community service program was

positively related to the perceived personal interest in

the Community Analysis Function. This may have occurred

because those staff members who would have been willing to

accept such an assignment were more anxious to have had a
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successful program and more anxious to have avoided dupli-

cation of services than those faculty members who would

have been less willing to accept a part-time assignment in

a community service program.

Community_Guidance Function.--The willingness to

accept a part-time assignment in a community service program

was positively related to the perceived personal interest

in the Community Guidance Function. A probably reason for

this fact might be that faculty members who would have been

willing to accept an assignment in community service tended

to be more alert to social situations and economic situ-

ations, and would also have tended to be more interested

in having current job information, than would have faculty

members who would have been less willing to accept a part-

time assignment in a community service program. In

addition, faculty members who would have been willing to

accept an assignment in a community service program would

have probably been more responsive to family problems than

would faculty members who would have been less willing to

accept a part-time assignment in a community service

program.

Public Forum Function.--The willingness to accept

a part-time assignment in a community service program was

positively related to the perceived personal interest in

the Public Forum Function. Perhaps, this may be explained

by the fact that faculty members who have had a greater

social, political, and economic awareness and were more
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anxious to be informed about problems in all areas were

those faculty members who were willing to accept an

assignment in a community service program. Furthermore,

the various media that the Public Forum Function used wOuld

have enabled those staff members who would have been willing

to accept such an assignment to have been most informed.

Social Outreach Function.--The willingness to

accept an assignment in a community service program was

positively related to the perceived personal interest in

the Social Outreach Function. An explanation for this may

have been because of the greater social sensitivity faculty

members who were willing to accept such an assignment have

had than did those faculty members who were less willing to

accept a part-time assignment in a community service

program.

Advisoreriaison Function.--The willingness to

accept an assignment in a community service program was

positively related to the perceived personal interest in

the Advisory Liaison Function. This may be explained by the

fact that faculty members who were willing to accept such

an assignment were more interested in having a successful

program than those faculty members who were less willing to

accept such an assignment.. Therefore, those faculty

members who would have been willing to accept a part-time

assignment in a community service program were more inter-

ested in getting the best citizens of the community involved

in committees to sponsor various programs, than were the
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faculty members who would have been less willing to accept

an assignment in a community service program.

Educational Expansion Function.--The willingness to

accept a part-time assignment in a community service

program was positively related to the perceived personal

interest in Educational Expansion Function. This may be

because those faculty members who would have been willing

to accept an assignment in community service may have had a

greater interest in seeking additional employment than the,

faculty members who would have been less willing to accept

such an assignment, and they (the former) regarded the

Educational Expansion Function as a means to possible

additional employment opportunity for faculty members.

Another consideration may have been because of a greater

desire to bring courses to those who cannot come to the

college to take them, on the part of the staff who would

have been willing to accept a part-time assignment in a

community service program. In addition, there may have

been a greater desire to have had a strong program by the

faculty members who were willing to accept an assignment

in a community service program because they regarded this

as the role the community college needed to assume.

Furthermore, the faculty members who would have been willing

to accept an assignment in a community service program

derived more personal satisfaction from participating in

this function than those faculty members who would have

been less willing to accept an assignment in a community
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service program because they tended to be warmer, more out-

going, and socially oriented than the faculty members who

would have been less willing to accept a part-time assign-

ment in a community service program.

Educational Extension Function.--The willingness to

accept an assignment in a community service program was

positively related to the perceived personal interest in

the Educational Extension Function. A probable explanation

may have been that those faculty members who were less

willing to accept an assignment in a community service

program may not have had nay personal interest in the Edu-

cational Extension Function because their time was desig-

nated for work on advanced degrees, or other type of

personal gain, such as publishing or a better paying part-

time job.

Staff Consultation Function.--The willingness to

accept an assignment in a community service program was

positively related to the perceived personal interest in

the Staff Consultation Function. A possible explanation

for this response may have been the fact that faculty

members who were willing to accept such an assignment were

more concerned about the development of the community

because as it progressed forward so probably would the

community college and the security of their positions.

Furthermore, this might have involved higher salaries,

better working conditions and a respected position in the

community. The faculty members who were willing to accept
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an assignment in a community service program tended to be

more concerned with social, economic, and political

problems and have greater sensitivity and aptitude for

ferreting out possible solutions to such problems.

Summary of Findings

Faculty members who were involved with traditional

academic areas perceived the Cultural Development

Function of community service to be more relevant

than did faculty members who were not invoIveH with

traditional academic areas.

Faculty members who were involved with traditional

academic areas expressed greater personal interest

in the Cultural Development Function of community

service than did faculty members who were not

involved with traditional academic areas.

Faculty members who were involved with traditional

academic areas perceived the Public Forum Function

of community service to be more relevant than did

faculty members who were not invoIved with the

traditional academic areas.

Faculty members who were involved with traditional

academic areas expressed greater personal interest

in the Public Forum Function of community service

than did faculty members who were not involved with

traditional academic areas.

There was no significant correlation between age

and perceived relevancy of any of the functions of

community service.

There was no significant correlation between age

and self-expressed personal interest in any of the

functions of community<service.

There was no significant correlation between sex

and perceived relevancy of any of the functions of

community service.

There was no significant correlation between sex

and self-expressed personal interest in any of the

functions of community service.
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There was no significant correlation between

parenthood and perceived relevancy of any of the

functions of community service.

There was no significant correlation between

parenthood and self-expressed personal interest

in any of the functions of community service.

There was no significant correlation between a

faculty member's place of residence and perceived

relevancy of any of the functions of community

service.

There was no significant correlation between a

faculty member's place of residence and self-

expressed personal interest in any of the functions

of community service.

There was no significant correlation between the

teaching of extension classes at the home college

and perceived relevancy of any of the functions of

community service.

Faculty members who taught extension classes in the

home college expressed greater personal interest

in the Educational Extension Function of community

service than faculty members who did not teach

extension classes at the home college.

Faculty members who taught extension classes at

another college perceived the Public Forum Function

of community service to be more relevant than did

faculty members who did not teach extension classes

at another college.

Faculty members who taught extension classes at

another college expressed greater personal interest

in the Educational Extension Function of community

service.

Faculty members who taught extension classes at

another college expressed greater personal interest

in the Community Analysis Function of community

service than did faculty members who did not teach

extension classes at another college.

There was no significant correlation between

attitude toward older students in the classroom

and perceived relevancy of any of the functions of

community service.
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There was no significant correlation between

attitude toward older students in the classroom and

self—expressed personal interest in any of the

functions of community serVice.

Faculty members who exhibited community involvement

perceived the Leisure-Time Activity Function of

community service to be more relevant than did

faculty members who did not exhibit community

involvement.

Faculty members who exhibited community involvement

perceived the Staff Consultation Function of com-

munity service to be more relevant than faculty

members who did not exhibit community involvement.

Faculty members who exhibited community involvement

expressed greater personal interest in all functions

of community service than did facuIty members who

did not exhibit community involvement.

Faculty members who were willing to accept a part-

time assignment in a community service program

perceived all the functions of community service,

except the Cultural Development Function and the

Leisure-Time Activity Function, to be more relevant

did faculty members who were less willing to accept

an assignment in a community service program.

Faculty members who were willing to accept a part-

time assignment in a community service program

expressed greater personal interest in all the

functions of community service, except the Leisure-

Time Activity Function, than did faculty members who

were less willing to accept a part-time assignment

in a community service program.

In summation, the study:

Supports the hypothesis that faculty members who

are involved with career related areas have no

more personal interest in community service nor do

they perceive it to be more relevant than do

faculty members involved with the university

parallel program.

Reject the hypotheses theory that attitude toward

perceived relevancy of community service and per-

sonal interest in community service is related to

age.
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Rejects the hypothesis that male faculty members

exhibit greater personal interest in community

service than female faculty members, and also

rejects the theory that male faculty members will

also perceive community service to be of greater

relevancy than female faculty members.

Rejects the hypothesis that faculty members who

are parents have a greater personal interest in

community service than faculty members who are not

parents, and also rejects the hypotheses that

faculty members who are parents view community ser-

vice to be more relevant than do faculty members

who are not parents.

Rejects the hypothesis that faculty members who

reside in the same community as the college view

community service with greater personal interest

than do faculty members who do not reside in the

same community as the college, but rejects the

hypothesis that faculty members who reside in the

same community as the college view community ser-

vice with greater relevancy than faculty members

who do not reside in the same community.

Supports the hypothesis that faculty members who

teach extension classes have greater personal

interest in community service and regard it to be

more relevant than do faculty members who do not

teach extension classes.

Rejects the hypothesis that faculty members who

prefer older students have more personal interest

in community service and regard it to be more

relevant than faculty members who do not prefer

older students.

Supports the hypothesis that faculty members who

are involved in a community life have more personal

interest in community service see it to be more

relevant than faculty members who are not involved

in community life.

Shpports the hyppthesis that faculty members who

are willing to accept a part-time assignment in a

community service program see community service to

be more relevant, and to have a greater personal

interest in community service than do faculty

members who are less willing to accept a part-time

assignment in a community service program.
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To summarize the study:

Faculty members who are involved with career

related areas have no greater interest in community

service functions nor do they perceive them to be

more relevant than do faculty members who are

involved with the university parallel program

except for the Cultural Development Function and

the Public Forum Function.

Perceived relevancy of community service and per-

sonal interest in community service are not related

to age. Younger faculty members do not demonstrate

greater personal interest and greater perceived

relevancy of community service functions than older

faculty members.

Male faculty members do not exhibit greater personal

interest in community service than female faculty

members. Male faculty members do not perceive

community service to be of greater relevancy than

female faculty members.

Faculty members who are parents do not have a

greater personal interest in community service and

view it to be more relevant than faculty members who

are not parents.

Faculty members who reside in the same community as

the college is located in which they are employed

view community service with no greater relevancy

and no more personal interest than do faculty

members who do not reside in the same community as

the college is located where they are employed.

Faculty members who teach extension classes have

no greater personal interest in community service

except for the Educational Extension Function and

the Community Analysis Function, and faculty members

regard it to be no more relevant, except for the

Public Forum Function, than faculty members who do

not teach extension classes.

Faculty members who prefer older students have no

more personal interest in community service and

regard it to be no more relevant than faculty

members who do not prefer older students.

Faculty members who are involved in non-college

aspects of community life have no more personal

interest in community service, except for the

Leisure-Time Activity Function and the Staff
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Consultation Function, and see it to be more

relevant than do faculty members who are not

involved in community life.

Faculty members who are willing to accept a part-

time assignment in a community service to be more

relevant, except for the Cultural Development

Function and the Leisure-Time Activity Function,

than are faculty members who are less willing to

accept a part-time assignment in a community ser-

vice program. Faculty members who are willing to

accept a part-time assignment in a community ser-

vice program have a greater personal interest in

community service, except for the Leisure-Time

Activity Function, than faculty members who are

less willing to accept such an assignment.

Implications of the Study

Demographic variables did not show any relationship

to perceived relevance and personal interest.

Consequently one cannot identify prospective

candidates who will support community service, on

a demographic basis.

One institution was definitely more supportive than

the others. It was not possible to explain this

difference fully on basis of data gathered. How-

ever, because of commitment to service and human-

istic education expressed in the catalogue, one

would be led to suspect that the commitment of

administration toward community service would be an

influencing factor. It might be concluded that if

there is to be a successful community service

program the support of the administrator is

necessary. Since they set the institutional and

potential commitment, obviously effective reward

systems are essential as evidence of commitment.

In view of the strong support among some faculty

members for community service, it would be helpful

to give them a significant opportunity to partici-

pate in college governance.



BIBLIOGRAPHY



BIBLIOGRAPHY

Books

Allport, Floyd. Pattern and Growth in Personalit . New

York: Holt, Rinehart and Winston, l93l.

American Association of Junior Colleges. In-Service

Trainin for Two-Yearggllege Facultyand Staff:

A Survey of Junior and Community College Adminis-

trators. Washington, D.C.: American Association

of Junior Colleges, 1969.

Baskin, Samuel. Hi her Education: Some Newer Developments.

New York: ficGraw-Hill, I935.

Bellevue Community College. Bellevue Communitprolle e

Catalo ue 1973-1974. _Bellevue, Wash.: Be levue

Community College, 1973.

 

Bernson, Howard. Community Services at Montcalm Communit

Colle e. East Lansing: Kellogg Community Serv1ce

Leadership Program, Michigan State University,

July, 1971.

Bidwell, Charles E. "The School as a Formal Organization."

Handbook of Or anizations. Edited by J. G. March.

Chicago: Rand-McNally, I965. :

Birenbaum, William M. Overlive: Power Povert and the

University. New York: Dell PEBlisHIng Co., Inc.,

 

Birkholz, J. R. A Facult Internshi Pro ram for William

Raine Ha er Colle e. Palatine, Ill.: William

Rainey Harper College, 1969.

Blocker, Clyde D, Plummer, Robert H., and Richardson,

Richard C. The Two-Year Colle e: A Social

Synthesis. Englewoodcliffs, N.J.: Prentice-

Ha , 5.

 

106



107

Bogue, Jesse P. The Community College. New York: McGraw-

Hill, Co., l950.

 

Brawer, Florence B. Personality Characteristics of Colle e

and Universit Facult : Im lications for the Come

munityColle e. Washington, D.C.: American

Association 0 Junior Colleges, 1968.

. The Relationship Between Functional Potential

and OmniEus Personalit Inventory Profiles. Los

Angeles: California, 1971.

Bruner, Jerome S. The Process of Education. New York:

Vintage Books, l930.

 

 
 

Bushnell, David S., and Zagaris, Ivars. Report From Project

Focus. Washington, D.C.: American Association of

Junior Colleges, 1972.

Bylsma, Donald, and Blackburn, Robert T. Changes in

Faculty Governance and Faculty Wel are: Some

Empirica Conse uences ofiCollective Ne otiations.

Washington, D.C.: U.S. Office of Education, I970.

Caplow, Theodore, and McGee, Reece J. The Academic Market-

place. New York: Doubleday and Co., Inc., l958.

 

Carnegie Commission on Higher Education. The Open-Door

Colleges: Policies for Community Colleges. A

Specie Report and Recommendations b the Com-

mission. New York: McGraw-Hill, l§g0.

Clark, Burton R. The 0 en Door Colle e: A Case Study.

New York: McGraw-Hill, l960.

Cohen, Arthur M. Dateline '79: Heretical Conce ts for the

Community Colleg_. BEverly Hills: Glencoe Press,

1933.

, and Brawer, Florence B. Confrontin Identit .

Englewood Cliffs, N.J.: Prentice-Hall, l§7§.

, and Brawer, Florence B. Focus on Learnin :

Pre arin Teachers for the Two-Year Colle e.

Los Angeles: UCLA Junior College Leadersfiip

Program Occasional Report #1, 1968.

 

 

, and Brewer, Florence B. Measuring Faculty Per-

formance. Washington, D.C.: American Association

of Junior Colleges, 1969.



108

Cohen, Arthur M., and Brawer, Florence B. The Who, What,

Wh of Instructor Evaluation. Los Angeles:

California university, 1975.

, et al. A Constant Variable: New Perspectives on

thE—Cdmmunity College. San Francisco: Jossey-

Bass, Inc., .

Durkheim, Emile. Education and Sociolggy, Glencoe, 111.:

Free Press, l955.

 

Eckert, Ruth E., and Williams, Howard Y., Jr. Egg Career

Mgtivation and Satisfactions of Junior Colle e

Teachers--A Second Looh. Washington, D. C.: 0.8.

Department of Education, 1971.

Etzioni, Amitai. A Co arative Anal sis of Complex Organi-

zations. New Yorh: Free Press, l961.

Everett Community College. Everett Community College

Bulletin, 1973-1974. Everett, Wash.: Everett

Community College, 1973.

 

 

Fields, Ralph R. The Community College Movement. New York:

McGraw—Hill Co., l§6§.

Fishbein, Martin. Readin s in Attitude Theo and Measure-

ment. New Yorh: John Wiley and Sons, l937.

Fort Steilacoom Community College. Fort Steilacoom Com-

munity Colle e Cataloggg. Tacoma, Wash.: Fort

Steilacoom ommunityC lege, 1973.

Gaff, Jerry G., and Wilson, Robert C. "Faculty Values and

Improving Teaching." New Teachin New Learning.

Edited by G. Kerry Smith. San Francisco: Jossey-

Bass Inc., 1971.

Gardner, John. Self-Renewal. New York: Harper and Row,

1971.

 

Garrison, Roger H. Junior Colle e Faculty: Issues and

Problemsy a Preliminar National A raiéal.

Washington, D.C.: American Association of Junior

Colleges, 1967. '

Gerth, H. H., and Mills, C. Wright, eds. From Max Weber:

Essays in Sociology. New York: Galaxy Boohs,



109

Getzels, J. W., and Jackson, P. W. "The Teacher's Per-

sonality and Characteristics." Handbook of Re-

search on Teachin . Edited by N. L. Gage.

C icago: Rand McNally, 1967.

Gilley, J. Wade, and Palmer, Walter W. Regional Relevancy:

A Right and a Res onsibilit --A Pers ective on the

Communit Colle e. wytheville, Va.: wytheville

Community Co ege, 1972.

Gleazer, Edmund J., Jr. This Is the Communit Colle e.

2nd ed. New York: John Wiley and Sons, l966.

Grattan, C. Hartley. In Quest of Knowledgg. New York:

Associated Press, .

 

Green River Community College. Green River Community

Colle e Catalo 1973-19712 Auburn, Wash.: Green

River Community College, 1973.

Hamachek, Don E., ed. The Self in Growth Teachin and

Learning. Englewood Cliffs, N.3.: Prentice-Hall,

Harlacher, Ervin L. The Communit Dimension of the Com-

munity College. Englewood Cliffs, N.J.: Prentice-

Ha , Inc., 69.

Hauselman, A. J., and Stanley, Larry D. Com endium of

Selected Data and Characteristics of University of

gentucky Communit Colle e S stem. Leiington:

University of Kentuchy, l§75.

Havighurst, Robert J., and Neugarten, Bernice L. Society

and Education. Boston: Allyn, and Bacon, Inc.,

Higgins, A. Stephen. The Junior Colle e Faculty in Okla-

homa. Stillwater: Ohlahoma State University,

Highline Community College. Hi hline Communit Colle e

_ Catalo 1973-1974. Midway, Wash.: Highline Com-

munity College, l973.

Hillway, Tyrus. The American Two-Year College. New York:

Harper and Bros., l958.

Houle, Cyril 0. "Adult Education." En clo edia of Edu-

cational Research. Edited by Rohert L. Ehel.

1th ed. iondon: Macmillan Co., 1969.

 

 

 



110

Jencks, Christopher, and Reisman, David. The Academic

Revolution. Garden City, N.Y.: Dohhleday, I968.

Knowles, Malcodm S. Handbook of Adult Education in the

United States. Chicago: Adult Education Associ-

ation of Ehe U.S.A., 1960.

. The Adult Education Movement in the United

States. New Yorh: Holt, Rinehart and Winston,

Knox, Alan B. "Extension Education." Enc clo edia of

Educational Research. Edited by Rohert L. Ehel.

35h ed. London: Macmillan Co., 1969.

 

Koos, Leonard V. The Junior College Movement. New York:

Green and Co., I975.

Leslie, L. L., Gillie, A. C., and Bloom, K. L. Goals and

Ambivalence: Facult Values and the Communit

Colle e Philoso h . University Parh, Penn.: Center

for the Study oi Higher Education, the Pennsylvania

'State University, Report No. 13, 1971.

 

Lorimer, Margaret F., and Dressel, Paul L. "Faculty

Characteristics--College and University." Encyclo-

edia of Educational Research. Edited by Ro ert L.

Ehel. 3th ed. Eondon: Macmillan Co., 1969.

McClelland, David C. Personality. New York: William

Sloane, 1951.

McKeachie, W. J. "Research on Teaching at the College and

University Level." Handbook of Research on

Teachin . Edited by N. L. Gage. Chicago: Rand

McNaIIy, 1967.

Maloney, Clark W. 'Attitudes of Missouri Public Junior

CollegeFacuIt Toward the Oh'ectives of the Com-

prehensive Junior College. Washington, D.C.:

U.S. Government Pr nting Office, 1969.

 

Medsker, Leland L. "Community College Education."

Enc clo edia of Educational Research. Edited by

Rohert L. Ehel. 1th ed. London: Macmillan Co.,

1969.

Medsker, Leland L. The Junior Colle e: Pr ress and

Prospect. New York: McGraw-Hill, I960.

, and Tillery, Dale. Breaking the Access Barriers:

A Profile of Two-Year Co e es‘in America. New

Yorh: McGraw-Hill, I977.

 

 





lll

Millett, John D. The Academic Community. New York:

McGraw-Hill, I962.

Myran, Gunder A. Community Service Perceptions of the

National Council on CommunityServ1ces. East

Lansing: Kellogg Community ServicesLeadership

Program, Michigan State University, January, 1971.

Norman, Ralph D. A Study of Some Attitudes Toward the

Doctor of Arts De ree in the Southwest. Albuquerque:

New Mexico University, l97l.

Ogilvie, William K., and Raines, Max R., eds. Perspectives

on the Community-Junior Colle e. New York:

Appleton,Century, Crofts, I97l.

Park, Young. Junior Colle e Facult : Their Values and

Perception. Washington, D. C.: American Association

0 unior Colleges, 1971.

  

 

 

Parker, Paul. Characteristics of Full-Time PublicTCommunity

Junior Co egeInstructors. iPittsburg,Kansas:

Kansas State Co ege,

Parsons, Talcott, and Shills, Edward A., eds. Toward a

General Theogy of Action. Cambridge: Harvard

University Press, .

Postman, Lee, Bruner, Jerome S., and McGinnes, Elliott.

"Personal Values as Selective Factors in Perception."

Readin s for Introducto Ps cholo . Richard C.

Teevan and Rohert C. Birney editors. New York:

Harcourt, Brace & World, Inc., 1965.

Reynolds, James W. An Anal sis of Communit Service

Programs of Junior Collegeg. Austin: Texas Uni-

. ver81ty,

 

Richardson, Richard C., Jr., Blocker, Clyde E., and

Bender, Louis W. Governance for the Two-Year

College. Englewood Cliffs, N.J.: Prentice-Hall,

Rokeach, Milton. Beliefs Attitudes and Values. San

Francisco: Jossey-Bass, Inc., I968.

Ruch, Floyd L. Psychology and Life. Glenview, 111.:

Scott, Foresman an o., 67.

Ryans, David G. Characteristics of Teachers: Their

Descri tion Com arison and Appraisal. Washington,

D.C.: American Council on Education, 1960.

 



112

Sexson, John A., and Harbeson, John W. The New American

College. New York: Harper, 1946.

Shartle, Carroll L. "A Theoretical Framework for the Study

of Behavior in Organizations." Administrative

Theoryein Education. Edited by Andrew W. Halpin.

Chicago: University of Chicago, 1958.

Shoreline Community College. Shoreline Community College

Official Catalog, 1973-I973. Seattle, Wash}:

Shoreline Community College, 1973.

Siehr, Hugh E., and others. Problems of New Faculty

Members in Communit Colle es. East Lansing:

Michigan State University, I963.

Starrak, James A., and Hughes, Raymond M. The New Junior

CollegeI the Next Step in Free Educafion. Ames,

Iowa: Iowa tate Co ege Press, .

Thornton, James W. The Communit -Junior College. New

York: John Wiley and Sons, I960.

Tillery, Dale. Variationfiand ChangeTin Communi_y College

Or anization: A Prelimina Re ort. Berkley.

California University, 1976.

Travers, Robert M. W. "Educational Psychology." Engyclo-

edia of Educational Research. Edited by Ro ert L.

E el. 4th ed. London: Macmillan Co., 1969.

 

 

weber, Arnold, and others. Faculty Participation in

Academic Governance. Washington, D. C.: Association

for Higher Education, 1967.

Williams, Robert L. The Administration of Academic

Affairs in Hi her Education. Ann Arhor: Uni-

versity of Michigan Press, 1966.

Zook, George E., chairman. Report of the President's

Commission on Hi her Education. Washington, D.C.

Government Printing Office, I947.

Periodicals

 

 

Bender, Louis W., and Hammons, James O. "Adjunct Faculty:

Forgotten and Neglected. " Communit and Junior

College Journal, 43: 20-22 (Octoher, I9725.



113

Bess, James L. "Patterns of Satisfaction of Organizational

Prerequisites and Personal Needs in University

Academic Departments.” Sociology of Education,

46:99-114 (Winter, 1973).

Blake, Larry J. "A Catalyst for Staff Development." Com-

munit and Junior Colle e Journal, 43:12-13

(choher, I9725.

Blomerly, Peter. "The Junior College Department and

Academic Governance." Junior College Journal,

41:38-40 (February, 197

 

Boocock, Sarane S. "The School as a Social Environment for

Learning Social Organization and Micro-Social

Process in Education." Sociolggy of Education,

46:15-50 (Winter, 1973).

Clark, Burton R. "Development of the Sociology of Higher

Education." Sociology of Education, 46:2-4 (Winter,

1973).

Clark, Stanley A. "Research and Publication in the Small

College: A Comparative Study of Faculty Members'

Perception and Attitudes." The Journal of Edu-

cational Research, 66:328-333 (March, I973}.

Cohen, Arthur M. "Teacher Preparation-Rationale and

Practice.” Junior College Journal, 37:21-25 (May,

1967).

Dotson, George E. "The Terminal Education Program in the

Junior College." Bulletin of the National Associ-

ation of Secondary School Principalsy :

(March) 1918).

Ferge, Susan. "How Teachers Perceive the Relation Between

School and Society." Sociology of Education, 45:

Fischer, Guerin A., and Rankin, Gary. "A Community

Counseling Center for Total Community Service."

Communit and Junior College Journal, 43:48-50

(Fehruary, I973l.

Freidman, Norman L. "Career Stages and Organizational Role

Decisions of Teachers in the Two Year Public

Junior College." Sociolo of Education, 40:

231-245 (Summer, 19675.

 



114

Gasker, Harry R. "A Most Expansive Faculty." Communit

and Junior College Journal, 43:36 (Octo er, 2).

Giandomenico, Lawrence L. "Teacher Needs, Militancy, and

the Scope of Collective Bargaining." The Journal

of Educational Research, 66:257-259 (February,

I975). ‘

Gleazer, Edmund J.,.Jr. "Concerns and Cautions for Com-

munity Colleges." Junior College Journal, 38:18-21

(March, 1968).

. "Preparation of Junior College Teachers." Edu-

cational Record, 48:147-152 (Spring, 1967).

Harlacher, Ervin L. "New Directions in Community Service."

Junior College Journal, 38:12-17 (March, 1968).

Hoffman, Randall W. "Students Portray the Excellent

Teacher." Im rovin Colle e and University

Teaching, 1 : - W nter, l.

Howe, R. A. "Academic Freedom in the Junior College."

Junior College Journal, 39:16-19 (April, 1969).

Hunter, E. C. "Attitudes and Professional Relationships of

Teachers: A Study of Teacher Morale." Journal of

Eyperimental Education, 23:345-352 (June, I956}.

Hunter, J. 0. "Faculty Evaluation as a Liberal Persuasion."

Im rovin Colle e and University Teachipg, 17:

90-92 (Spring, i569).

Ikenberry, Stanley G. "Governance and the Faculty."

Junior College Journal, 42:12-14 (November, 1971).

 

Johnson, B. L. "Junior College Innovation and Teaching

Improvement." I rovin Colle e and University

Teaching, 17:73-76 (Spring, I969). .

Keehan, Virginia R. "Orienting Staff to College Goals."

Communit and Junior College Journaly 43:16

(Octoher, I9727.

Kirkpatrick, James M. "Texas Faculty Organizations."

Communit and Junior College Journal, 43:23-24

(Octoher, I972).

Kitchin, William. "Teachers View Students: An Attitude

Assessment Through Personality Profiles." Adult

Education, 22:136-149 (Winter, 1972).

 

 

 



115

Klapper, Hope Lunin. "The Young College Faculty Member:

A New Breed?" Sociology of Education, 42:38-49

(Winter, 1969).

Knoell, Dorothy. "New York Challenges Its Urban Junior

Colleges." Junior College Journal, 37:9-11

(March, 1967).

Kopelke, Phyllis, and Koch, Moses S. "A Community College

Perspective on New Careers." Junior Colle e

Journal, 41:14-16 (June-July, I97I).

McComas, J. D. ”Profiles of Teachers." Im rovin Colle es

and University Teaching, 13:135-136 (Summer, I966).

Mannon, James. "Value Commitment in a Normative Organi-

zation." Journal of Educational Research, 65:

14-16 (Octoher, I972).

Miller, Julius Sumner. "What Science Teaching Needs."

Junior College Journal, 38:80 (March, 1968).

O'Banion, Terry. "Staff Development: Priorities for the

Seventies." Communit and Junior College Journal,

43:10-11 (Octoher, I972).

Pelham, Peter D. "Training on a Junior College Campus."

Community and Junior College Journal, 43:18

(October, l972i.

Pyle, Gordon B. "Teaching and Teacher Responsibility."

Junior College Journal, 38:48-54 (March, 1968).

Raines, Max R., and Myran, Gunder A. "Community Services:

A University-Community College Approach." Junior

College Journal, 41:41-49 (October, 1970).

Rosenberg, Milton J. "A Structural Theory of Attitudes."

Public Opinion Quarterly, 24:319-340 (Summer,

Sims, David M., and Bounds, Glen I. PSome Perspectives on

Staff Development." Communit Junior College

Journal, 43:14-16 (Octoher, I972).

 

Singer, Donald L., and Grande, John A. "Emerging Patterns

of Governance: Promise or Peril?" Junior College

Journal, 41:38-42 (March, 1971).

Spencer, Tom. "Is Our Integrity Above Reproach?" Junior

College Journal, 41:20-23 (June-July, 1971).



116

Spiegel, Hans B. ”College Relating to Community: Service

to Symbiosis.” Junior Colle e Journal, 41:30-34

(August-September, 1970).

Thurstone, L. L. "Measurement of Social Attitudes."

Journal of Abnormal and Social Ps cholo , 26:

249-269 (Octoher-Decemberl92l).

Upton, John H. "Role Conflict and Faculty Confidence in

Leadership." Junior College Journal, 41:28-31

(February, 1971).

 

 

Venuto, Louis J. "New Promise for Teacher Preparation."

Junior College Journal, 42:22-24 (February, 1972).

Wetzler, Wilson F. "A Breakthrough for Faculty and Program

Development." Junior College Journal, 40:13-15

(June-July, 19 76?.

Wilson, Richard E. "Staff Development: An Urgent Priority."

Community and Junior College Journal, 43:68-69

fine-JD y, ) 0

Wilson, Robert C., Dienst, Evelyn R., and Watson, Nancy L.

"Characteristics of Effective College Teachers as

Perceived by Their Colleagues." Journal of Edu-

cational Measurement, 10:31-37 (Spring, I972).

 

Unpublished Material

Almira, Luz Laureles. "Institutional Provisions for

Faculty Development in Seven Tax-AsSisted Colleges

of Education in Michigan 1966-1967." Unpublished

Doctoral dissertation, Michigan State University,

1968.

Connolly, John Joseph. "A Study of Faculty Involvement in

Community Service Programs." Unpublished Doctoral

dissertation, Columbia University, 1972.

Dedrick, Charles Van Loon. "The Relationship Between

Perceptual Characteristics and Effective Teaching

at the Junior College Level." Unpublished Doctoral

dissertation, University of Florida, 1973.

Festial, Armand Joseph. "A Study of Community Services in

the Community Colleges of State University of New

York." Unpublished Doctoral dissertation, Syracuse

University, 1968.



117

Lipscomb, William P. "An Analysis of Faculty Attitudes in

Relation to the Stated Role of Mississippi Public

Junior Colleges." Unpublished Doctoral disserta-

tion, University of Southern Mississippi, 1965.

Pass, George Byron. "Implications of the Role of the

Junior College Teacher for Programs of Pre-Service

and In-Service Education." Unpublished Doctoral

dissertation, Alabama University, 1968.

Pratt, George. "Flexibility of Personality as It Related

to the Hiring and Retension of Public Community

College Faculty, New York State." Unpublished

Doctoral dissertation, New York University, 1966.

Redstone, Elizabeth M. "A Study of the Relationships

Between Self-Perceived Involvement in Determining

College Policies and Self-Reported Support of Those

Policies Among Faculty in a Multi-Unit Community

College District." Unpublished Doctoral disserta-

tion, Michigan State University, 1973.



APPENDICES



APPENDIX A

QUESTIONNAIRE FOR PILOT STUDY



118

A
P
P
E
N
D
I
X
A

Q
U
E
S
T
I
C
N
N
A
I
R
E
F
O
R

P
I
L
O
T

S
T
U
D
Y

T
h
i
s

s
e
c
t
i
o
n

o
f

t
h
e

i
n
s
t
r
u
m
e
n
t

c
o
n
t
a
i
n
s

a
l
i
s
t

o
f

t
w
e
l
v
e

f
u
n
c
t
i
o
n
s

i
n
t
e
n
d
e
d

t
o

d
e
s
c
r
i
b
e

t
h
e

s
e
l
f
-
d
e
v
e
l
o
p
m
e
n
t

a
s
p
e
c
t
s

o
f

t
h
e

c
o
m
m
u
n
i
t
y

s
e
r
v
i
c
e
s

p
r
o
g
r
a
m
.

I
t

i
s

v
i
t
a
l

t
h
a
t
y
o
u

R
E
A
D

T
H
E

D
E
S
C
R
I
P
T
I
O
N

O
F
T
H
E

F
U
N
C
T
I
O
N
S

C
A
R
E
F
U
L
L
Y

B
E
F
O
R
E

R
E
S
P
O
N
D
I
N
G
.

W
h
i
l
e

t
h
e

d
e
s
c
r
i
p
t
i
o
n
s

a
r
e

i
n
t
e
n
d
e
d

t
o
b
e

a
s

d
e
f
i
n
i
t
e

a
s

p
o
s
s
i
b
l
e
,

t
h
e
y

a
r
e

n
o
t

d
e
f
i
n
i
t
i
o
n
s
;

c
o
n
s
e
q
u
e
n
t
l
y
,

y
o
u

s
h
o
u
l
d

f
u
c
u
s
o
n

t
h
e

c
e
n
t
r
a
l

t
h
e
m
e

a
n
d

i
n
t
e
n
t

o
f

t
h
e

d
e
s
c
r
i
p
t
i
o
n
.

Y
o
u

a
r
e

a
s
k
e
d

t
o
m
a
k
e

t
h
r
e
e

r
e
s
p
o
n
s
e
s
:

1
.

T
o

j
u
d
g
e

t
h
e

r
e
l
e
v
a
n
g
y

o
f

t
h
e

c
o
m
m
u
n
i
t
y

s
e
r
v
i
c
e
s

f
u
n
c
t
i
o
n

t
o

t
h
e
o
t
h
e
r

a
c
t
i
v
i
t
i
e
s

i
n
y
o
u
r

c
o
m
m
u
n
i
t
y

c
o
l
l
e
g
e
,

b
y

s
e
l
e
c
t
i
n
g

t
h
e

a
p
p
r
o
p
r
i
a
t
e

r
e
s
p
o
n
s
e

s
y
m
b
o
l

(
l
,
2
,
3
,
e
t
c
.
)
.

2
.

T
o

e
x
p
r
e
s
s

y
o
u
r
p
e
r
s
o
n
a
l

i
n
t
e
r
e
s
t

i
n

t
h
e

a
c
t
i
v
i
t
i
e
s

a
s
s
o
c
i
a
t
e
d
w
i
t
h

t
h
e

f
u
n
c
t
i
o
n
.

I
n
t
e
r
e
s
t

i
s

d
e
f
i
n
e
d

a
s

t
h
e
p
e
r
s
o
n
a
l

d
e
s
i
r
e

t
o
p
a
r
t
i
c
i
p
a
t
e

i
n
t
h
e

a
c
t
i
v
i
t
i
e
s

w
i
t
h
i
n

a
g
i
v
e
n

c
a
t
e
g
o
r
y

o
f

t
h
e

t
a
x
o
n
o
m
y

o
f

f
u
n
c
t
i
o
n
s
.

A
h
i
g
h

i
n
t
e
r
e
s
t

i
n
d
i
c
a
t
e
s

g
r
e
a
t

d
e
s
i
r
e

t
o

b
e

a
n

a
c
t
i
v
e
p
a
r
t
i
c
i
p
a
n
t

i
n

t
h
e
m
a
n
y

a
n
d
v
a
r
i
e
d

a
c
t
i
v
i
t
i
e
s

w
i
t
h
i
n

a
f
u
n
c
t
i
o
n
.

3
.

T
o

d
e
s
c
r
i
b
e

y
o
u
r

e
g
p
e
p
i
e
n
c
e

i
n

a
n
y

o
f

t
h
e

a
c
t
i
v
i
t
i
e
s

a
s
s
o
c
i
a
t
e
d
.
w
i
t
h

t
h
e

f
u
n
c
t
i
o
n
b
y

s
e
l
e
c
t
i
n
g

t
h
e

a
p
p
r
o
p
r
i
a
t
e

r
e
s
p
o
n
s
e

s
y
m
b
o
l

(
l
,
2
,
3
,
e
t
c
.
)
.

S
p
a
c
e

h
a
s
b
e
e
n

p
r
o
v
i
d
e
d

f
o
r

t
h
e

c
l
a
r
i
f
i
c
a
t
i
o
n

o
f
y
o
u
r

r
e
s
p
o
n
s
e
s

a
n
d
y
o
u

a
r
e

e
n
c
o
u
r
a
g
e
d

t
o
w
r
i
t
e

i
n

c
o
m
m
e
n
t
s

t
h
r
o
u
g
h
o
u
t

t
h
e

s
e
c
t
i
o
n
.

3
t
h
e

s
a
m
e

d
i
s
t
a
n
c
e

f
r
o
m

2
a
s

2
i
s

P
l
e
a
s
e

n
o
t
e
w
h
e
n

i
n
d
i
c
a
t
i
n
g

a
p
p
r
o
p
r
i
a
t
e

r
e
s
p
o
n
s
e
s

t
h
a
t

i
_
_

_
_

i
s

e
q
u
a
l

d
i
s
t
a
n
c
e

f
r
o
m
r
e
l
e
v
a
n
t

f
r
o
m
1

a
n
d

2
.
i
s

t
h
e

s
a
m
e

d
i
s
t
a
n
c
e

f
r
o
m

_4
_
a
s
i

i
s

f
r
o
m

§
_
.

T
h
u
s

a
n
d

i
r
r
e
l
e
v
a
n
t
.

.1
.

9
.

 

F
o
l
l
o
w
i
n
g

P
a
r
t

I
w
h
i
c
h

c
o
n
t
a
i
n
s

t
w
e
l
v
e

f
u
n
c
t
i
o
n
s

f
r
e
q
u
e
n
t
l
y

a
s
s
o
c
i
a
t
e
d
w
i
t
h

t
h
e

s
e
l
f
-

d
e
v
e
l
o
p
m
e
n
t

a
n
d

c
o
m
m
u
n
i
t
y

d
e
v
e
l
o
p
m
e
n
t

f
u
n
c
t
i
o
n
s

o
f

c
o
m
m
u
n
i
t
y

s
e
r
v
i
c
e

p
r
o
g
r
a
m
s

i
s
P
a
r
t

I
I
w
h
i
c
h

r
e
q
u
e
s
t
s
y
o
u

t
o
p
r
o
v
i
d
e

p
e
r
s
o
n
a
l

d
a
t
a
a
b
o
u
t
y
o
u
r

c
u
r
r
e
n
t

s
t
a
f
f
i
n
g

p
a
t
t
e
r
n
.

W
h
e
n

y
o
u

h
a
v
e

c
o
m
p
l
e
t
e
d

P
a
r
t

I
a
n
d
P
a
r
t

I
I
,

p
l
e
a
s
e

r
e
t
u
r
n

t
h
e

I
n
v
e
n
t
o
r
y

t
o

u
s

a
t
y
o
u
r

e
a
r
l
i
e
s
t

c
o
n
v
e
n
i
e
n
c
e
.

w
e
w
i
l
l

b
e

h
a
p
p
y

t
o
p
r
o
v
i
d
e

a
s
u
m
m
a
r
y

o
f

r
e
s
u
l
t
s

u
p
o
n

r
e
q
u
e
s
t
.



T
h
e

f
o
l
l
o
w
i
n
g

f
u
n
c
t
i
o
n
s

a
r
e

f
o
c
u
s
e
d

u
p
o
n

t
h
e

n
e
e
d
s
,

a
s
p
i
r
a
t
i
o
n
s

a
n
d

p
o
t
e
n
t
i
a
l
i
t
i
e
s

o
f

i
n
d
i
v
i
d
u
a
l
s

o
r

i
n
f
o
r
m
a
l
g
r
o
u
p
s

o
f

i
n
d
i
v
i
d
u
a
l
s

f
o
r

t
h
e

p
u
r
p
o
s
e

o
f
h
e
l
p
i
n
g

t
h
a
n

a
c
h
i
e
v
e

a
g
r
e
a
t
e
r

d
e
g
r
e
e

o
f
p
e
r
s
o
n
a
l

s
e
l
f
-
r
e
a
l
i
z
a
t
i
o
n

a
n
d

f
u
l
f
i
l
l
m
e
n
t
.

R
e
s
p
o
n
s
e
P
a
t
t
e
r
n
s

 

1
.

C
O
M
M
U
N
I
T
Y

G
U
I
D
A
N
C
E

[
m
e
l
a
n
o
m
a

P
r
o
v
i
d
i
n
g

c
o
m
m
u
n
i
t
y
m
u
b
e
r
s

w
i
t
h

o
p
p
o
r
t
u
n
i
t
i
e
s

o
f

s
e
l
f
-
d
i
s
c
o
v
e
r
y

a
n
d

d
e
v
e
l
o
p
m
e
n
t

t
h
r
o
u
g
h

i
n
d
i
v
i
d
u
a
l

a
n
d
g
r
o
u
p

c
o
u
n
s
e
l
i
n
g

p
r
o
c
e
s
s
e
s
:

e
.
g
.
,

a
p
t
i
t
u
d
e
-
i
n
t
e
r
e
s
t

t
e
s
t
i
n
g
,

i
n
d
i
v
i
d
u
a
l

i
n
t
e
r
v
i
e
w
s
,

c
a
r
e
e
r

i
n
f
o
r
m
a
t
i
o
n
,

j
o
b
p
l
a
c
q
n
e
n
t
,

f
a
m
i
l
y

l
i
f
e
,

e
t
c
.

C
O
M
M
E
N
T

 

R
E
L
E
V
A
N
C
Y

 

I
N
T
E
R
E
S
T

E
X
P
E
R
I
E
N
C
E

 

.
E
D
U
C
A
T
I
C
N
A
L

E
X
T
E
N
S
I
O
N

F
U
N
C
T
I
O
N
:

I
n
c
r
e
a
s
i
n
g

t
h
e

a
c
c
e
s
s
i
b
i
l
i
t
y

o
f

t
h
e

r
e
g
u
l
a
r

 

 

c
o
u
r
s
e
s

a
n
d

c
u
r
r
i
c
u
l
a
o
f

c
o
l
l
e
g
e
b
y

e
x
t
e
n
d
i
n
g

t
h
e
i
r

a
v
a
i
l
a
b
i
l
i
t
y

t
o

t
h
e

c
c
e
n
u
n
i
t
y
-
a
t
-
l
a
r
g
e
;

e
.
g
.
,

e
v
e
n
i
n
g

c
l
a
s
s
e
s
,

T
V

c
o
u
r
s
e
s
,

”
w
e
e
k
e
n
d

c
o
l
l
e
g
e
,
"

n
e
i
g
h
b
o
r
h
o
o
d

e
x
t
e
n
s
i
o
n

c
e
n
t
e
r
s
.

C
O
M
M
E
N
T

 R
E
L
E
V
A
N
C
Y

 

I
N
T
E
R
E
S
T

E
X
P
E
R
I
E
N
C
E

 

.
E
D
U
C
A
T
I
O
I
A
L

E
X
P
A
N
S
I
C
N
E
W
C
T
I
O
N
:

P
r
o
g
r
a
m
i
n
g

a
v
a
r
i
e
t
y

o
f

e
d
u
c
a
t
i
o
n
s
,

u
p
-
g
r
a
d
i
n
g

a
n
d
n
e
w

c
a
r
e
e
r

o
p
p
o
r
t
u
n
i
t
i
e
s

w
h
i
c
h

r
e
a
c
h
b
e
y
o
n
d

t
h
e

t
r
a
d
i
t
i
o
n
a
l

l
i
m
i
t
a
t
i
o
n
s

o
f

c
o
l
l
e
g
e

c
r
e
d
i
t

r
e
s
t
r
i
c
t
i
o
n
s
;

e
.
g
.
,

i
n
s
t
i
t
u
t
e
s
,

s
a
n
i
n
a
r
s
,

t
o
u
r
s
,

s
h
o
r
t

c
o
u
r
s
e
s

c
o
n
t
r
a
c
t
u
a
l

i
n
-
p
l
a
n
t

t
r
a
i
n
i
n
g
,

e
t
c
.

 

R
E
L
E
V
A
N
C
Y

 

I
N
T
E
R
E
S
T

E
X
P
E
R
I
E
N
C
E

 

.
S
O
C
I
A
L

O
U
T
R
E
A
C
H
F
W
C
T
I
O
N
:

O
r
g
a
n
i
z
i
n
g

a
c
t
i
o
n
p
r
o
g
r
a
m
s

t
o

i
n
c
r
e
a
s
e

t
h
e

e
a
r
n
i
n
g

p
o
w
e
r
,

e
d
u
c
a
t
i
o
n
a
l

l
e
v
e
l
,

a
n
d
p
o
l
i
t
i
c
a
l

i
n
f
l
u
e
n
c
e

o
f

d
i
s
a
d
v
a
n
t
a
g
e
d
:

e
.
g
.
,

A
D
C

m
o
t
h
e
r
s
,

u
n
e
m
p
l
o
y
e
d

m
a
l
e
s
,

e
d
u
c
a
t
i
o
n
a
l
l
y

d
e
p
r
i
v
e
d

y
o
u
t
h
,

w
e
l
f
a
r
e

r
e
c
i
p
i
e
n
t
s
,

e
t
c
.

C
O
M
M
E
N
T

 

R
E
L
E
V
A
N
C
Y

 

I
N
T
E
R
E
S
T

E
X
P
E
R
I
E
N
C
E

 

.
C
U
L
T
U
R
A
L

D
E
V
E
L
O
P
M
E
N
T

F
D
I
C
T
I
O
N
:

E
x
p
a
n
d
i
n
g

o
p
p
o
r
t
u
n
i
t
i
e
s

f
o
r

c
o
m
m
u
n
i
t
y
m
e
m
b
e
r
s

 
 

t
o
p
a
r
t
i
c
i
p
a
t
e

i
n

a
v
a
r
i
e
t
y

o
f

c
u
l
t
u
r
a
l

a
c
t
i
v
i
t
i
e
s
;

e
.
g
.
,

f
i
n
e

a
r
t

s
e
r
i
e
s
,

a
r
t

f
e
s
t
i
v
a
l
s
,

a
r
t
i
s
t
s

i
n

r
e
s
i
d
e
n
c
e
,

c
o
u
n
u
n
i
t
y

t
h
e
a
t
r
e
,

e
t
h
n
i
c

c
u
l
t
u
r
a
l

f
e
s
t
i
v
a
l
s
.

'

C
O
M
M
E
N
T

 R
E
L
E
V
A
N
C
Y

 

I
N
T
E
R
E
S
T

E
X
P
E
R
I
E
N
C
E

 

.
L
E
I
S
U
R
E
-
T
I
M
}
;
A
C
T
I
V
I
T
Y

F
U
N
C
T
I
C
N
:

E
x
p
a
n
d
i
n
g

o
p
p
o
r
t
u
n
i
t
i
e
s

f
o
r

c
o
m
m
u
n
i
t
y

m
e
m
b
e
r
s

t
o
p
a
r
t
i
c
i
p
a
t
e

i
n

a
v
a
r
i
e
t
y

o
f

r
e
c
r
e
a
t
i
o
n
a
l

a
c
t
i
v
i
t
i
e
s
:

e
.
g
.

,
s
p
o
r
t
s

i
n
s
t
r
u
c
t
i
o
n
,

o
u
t
d
o
o
r

e
d
u
c
a
t
i
o
n
,

s
t
u
n
n
e
r
y
o
u
t
h

p
r
o
g
r
a
m
s
,

s
e
n
i
o
r

c
i
t
i
z
e
n

a
c
t
i
v
i
t
i
e
s
,

e
t
c
.

C
O
M
M
E
N
T

 

R
E
L
E
V
A
N
C
Y

 

I
N
T
E
R
E
S
T

E
X
P
E
R
I
E
N
C
E

119



124

8. Inter-AgencLCooperation Function: Establishing adequate linkage with

related programs of the college and community to supplement and coordinate

rather than duplicate existing programs: e.g. , calendar coordination,

information exchange, joint couaittee work, etc.

9. Adviso Liaison Function: Identifying and involving (in an advisory

capacity) key members of the various sub-groups with whom cooperative

programs are being planned: e.g., coll-unity services advisory council,

ad hoc advisory comittee etc.

10. Public Fortes Function: Developing activities designed to stimulate interest

and understanding of local, national, and world problems: e.g. , public

affairs pamphlets, "town" meetings, TV symposiums, etc.

11. Civic Action Function: Participating in cooperative efforts with local

government, business, industry, professions, religious and social groups

to increase the resources of the community to deal with major problems

confronting the cmunity: e.g., community self-studies, urban

beautification, community chest drives, air pollution, etc.

12. Staff Consultation Fu_nrction: Identifying, developing, and making available

the consulting skills of the faculty in community development activities:

e.g., consulting with small businesses, advising on instructional

materials, designing ccemunity studies, instructing in group leadership,

laboratory testing, etc.

 
 

 

 

BIOGRAPHICAL DATA Check One

Your institution Your department m m

Transfer Occupational

1. Personal data: age __ sex __ parenthood

yes no

2. Do you live in the comunity where your college is located?

yes no

3. Have you taught extension classes for your college? Another college?

4. How do you feel about having older students in your classes?

prefer them _ they're OK _ rather not __ no preference

5. How would you describe your recent involvunent in conmunity life?

_ highly active __ quite active __ on again, off again

__ rather inactive __ totally inactive

6. Assuming some choice of responsibilities and activities, how would you react to a

part-time assignment in a community services program?

would accept it enthusiastically would accept it willingly

would tolerate it would prefer to avoid it would refuse it
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APPENDIX B

QUESTIONNAIRE FOR STUDY



APPENDIX C

CODING FOR STUDY



1001

1002

1003

1004

1005

1006

1007

1008

1009

1010

1011

1012

1013

1014

1015

1016

1017

1018

1019

1020

1021

1022

1023

1024

1025

1026

1027

1028

1029

1030

1031

1032

1033

1034

1035

1036

1037

13912112244

26311122242

25411122122

23511122123

24022222424

23121222224

23622222444

15722122242

23322222252-

13122122111'

16221112121

24311112142

23511122232

15711222132

24621122224

23311122442

24011222121

15211112122

25421222225

24611122111

24511222111

23211122114

14021122443

24521122112

13611222125

15321111122

13611112232

14411122243

23611222443

24311222414

25011122115

25411221422

24211222132

25321122234

24721212222

13611112233

13611221243

APPENDIX C

CODING FOR STUDY

22213434513535

43323232222230

12122221222221

55524455515551

11122331122322

13223322321428

21223322232327

12222221111219

11111111111112

11111111111112

11121111121114

22322232322227

11222312322223

11112212211116

33233455544344

22133211231122

22123321233226

11232121121219

33333333333336

21111444411125

21333141343230

22222242432330

31222322223226

11112311111115

12123141321324

21111121321319

25353523322237

42412153522334

43233323333335

32133234332231

32222233333331

32224524433236

23455553323242

12412433422331

12212132322324

12232323332329

32213432223330

125

432224445245411

434343433233391

332442414332351

535244555155491

444555544555551

242344444325411

343343333434401

444444434434461

344444444443461

111111131333201

211211412221201

434343434333411

111233222442271

211233122111201

454555555555531

332342212412291

311233212332261

312344311312281

555555555555601

411334444111311

224354514532401

333423434434401

323342433332351

131144211311231

332331424213311

312221344414311

413331233222291

444442545444481

432344333443401

322342333332331

323433433333371

322255344333391

445555532332461

445345555555551

132121323223251

343443344333411

434335433333411



1038

1039

1040

1041

1042

’1043

1044

1045

1046

1047

1048

1049

1050

1051

1052

1053

1054

1055

1056

1057

1058

1059

1060

1061

1062

1063

1064

1065

1066

1067

1068

1069

1070

1071

1072

1073

1074

1075

1076

1077

1078

1079

1080

1081

1082

1083

1084

1085

1086

1087

1088

1089

1090

14211122221

14521112122

13621122444

23311212241

14312111422

14521221424

25322222442

16211112143

23722222422

23622222224

24721111412

25221122432

25021122242

23021222444

23321122443

13922222441

15511221454

14512122243

13911122232

15611122422

16122112142

14911112244

12922222442

13311212142

15111211122

14511112123

13922222242

13022222432

12811222222

24222222434

13111211233

12812221122

23111112432

16011112224

12822211242

15211112111

13311112132

14811112111

15611112415

13911112422

15111111111

13521212244

15011212232

14421221122

16312111242

16222121123

12912212132

14511121232

13312112125

15811222132

23022121122

16211212432

24511122444
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12121112322321

11111331221118

23423321343333

11111111223419

11123222232223

41432224433335

21122333333127

33555544422345

22111322221221

11213223322224

21111232222120

21223121112119

21221121222220

11112441221121

21132422323227

11212113311219

53551555555554

11332312322326

22232333323331

21322342332229

21211151422224

33333333333336
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11111122221217

31221321221121

31111213322323
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22242332423332

31231321122324
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22222324412329
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12122432124226

11121122222118
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11111111111112

11111111111112
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21222532311327
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21142143511126

11123323332125

22213233322227

22122212222222

42244532233236

323333344333371

131313333311261

344344434544461

114343444445411

111444433442351

424433344333401

121344433431331

335555444223451

443234444434431

334244444444441

211134322331261

231241312321251

434443334433421

232442555554461

433435444433441

112121133112191

555555555555601

324444444225421

233423434234371

433223423322331

523515515525441

444444444444481

333334342222341

111143444423321

413324312213291

424434455445481

322433434442381

432223434223341

422314444234371

244233455434431

423324254124361

432214234123311

312333332122281

443334344244241

342344554232411

321413432222291

111133344433311

111111111111121

443223244432371

323223333323321

111122111111141

444445344442461

433344333432391

122214332132261

412344133421321

113243113432281

313334444334391

321132223232261

331431535111311

222344233222311

423244443333391

323323244333351

343343433433401



1091

1092

1093

1094
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1096

1097

1098

1099

1100

1101

1102

1103

1104

1105

1106

1107

1108

1109

1110

1111

1112

1113

1114

1115

1116

1117

1118

1119

1120

1121

1122

1123

1124

1125

1126

1127

1128

1129

1130

13811212444

13512212432

13921212121

12312212121

16211112122

15011122112

13811112242

15011111132

14411121421

13111111121

13911122411

12811112222

14611111234

12812122131

14212111413

24511112222

14911212212

22812221432

12911122233

23911222131

23621111141

12711122242

12711122253

13511222232

12911122232

13211222421

23911122132

13411111122

13211122432

12422122151

12912122144

24611121112

14011122122

13911222252

13411112455

14211121442

13421222442

14711112121

23811222111

13121221151

127

32335335533341

42323343211228

11121221111115

31222323211123

41123244252333

21224432343232

21132223243227

21111313222322

11111111111112

31112122233223

11111222211116

21421233422430

22412212213224

11111221133118

12353433344338

22233422233230

12242233422229

31312423311125

12212221222221

11111121311115

11112211133118

12323222331226

41134533331233

42233423211330

11111123311319

11112211121115

32132122143327

21211222311119

31121111331119

12212212211219

11112334445332

11111112222217

22231142344331

21112211122319

33333333333336

32232222313227

31122322324328

21323132321124

11113311131118

31113411114223

444453455443491

434453533223411

211312321111191

422324343111301

522333543534421

213334334443371

321454354543431

322234342333341

111111111111121

311121222332231

312113322111211

435414444445461

424343455355471

111333213332261

433544334443441

422445332342381

333533434333401

434145344333411

233233424333351

411111313111191

111144131441261

333343444422391

443445444433461

433334444224401

122321444214301

141231113434281

322431321433311

312333344112301

311212324322261

234144344223361

131334455453411

111121122112161

323323224333331

411144443333341

333333333333361

423413224242331

533444515255461

313421222321261

111144311311221

411445211254341





2001

2002

2003

2004

2005

2006

2007

2008

2009

2010

2011

2012

2013

2014

2015

2016

2017

2018

2019

2020

2021

2022

2023

2024

2025

2026

2027

2028

2029

2030

2031

2032

2033

2034

2035

2036

2037

2038

2039

2040

2041

2042

2043

2044

2045

2046

2047

2048

2049

2050

2051

2052

2053

12422222231

13011212233

13711112432

13721222133

13821122442

24611221431

14322122244

15511121433

13412222421

12512122141

14111112121

24021121222

23812122252

16711121121

22512112421

13312122425

13911122434

25221122421

23122221422

22822222133

23511122442

13212122243

12611222243

24021122222

12712112442

13011122442

13911112231

14811211122

14611221224

13511112412

14411211221

14021111411

130F1222132

12822122251

14121211422

12921222443

12922221232

13211122142

16121111412

24411222221

13711111441

13411211411

23911112132

23911122142

25321112225

13011121443

13112112232

13712212243

13211122444

12622112131

15611122112

13611221121

23921222435

128

22112312222323

11111312111115

42223233322432

22231232323328

22212232432328

23112321121120

31121212332223

42124322342231

32112242121324

21312333311225

11112332231121

33333321233332

32131332423229

22331333222329

21211212121117

21233223332329

11111331231119

21112311322221

22213312212223

21122211121319

11113312241424

42223432322332

11113223222222

11113131332121

11111324211119

32112232321224

31122311131120

22214421323228

21222243212124

21121121132219

11114412222122

13213212434127

21211113422222

11311431311323

31112211211218

31111444324230

22222233222327
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APPENDIX D

SIMPLE CORRELATIONS BETWEEN DEMOGRAPHIC MATERIAL

AND INTEREST AND RELEVANCE VARIABLES
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 Table E-l.--Rank Order of Perceived Relevancy Among Colleges for

Twelve A Priori Functions of Community Service.
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 Table F-l.--Rank Order of Self-Expressed Interest Among Colleges for

Twelve A Priori Functions of Community Service.
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