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COLVIN ROSS ABSTRACT

Mental health 1s a problem of national concern and
its development, in children, 1s a basic objective of
public education.

The purpose of this study was to determine the rela-
tilonship between the elementary school curriculum and the
mental health of children. The curriculum was defined as
the experiences of learners, what they undergo, feel and
react to, under the guildance of the school.

The hypotheses were stated 1n a given direction
indicating that a positive relationship exists between:

(1) the elementary school curriculum and the mental health
of children, (2) the elementary school curriculum and the
attitudes of teachers toward children, and (3) the atti-
tudes of 1ndividual teachers and the mental health of their
students. Teachers' attitudes were measured for 1t was a
basic assumption that teachers influence the curriculum in
thelr rooms.

The methodology required the selecting of schools
from nine countles 1n central Michigan, which were repre-
sentative of schools in a larger area, in this case, the
state of Michigan. It was necessary to control as many
variables as possible that could influence the elementary
currlculum 1n the schools. The variables that were con-
trolled were: (1) the size of the school systems, (2)

the state equalized assessed valuation per pupil, (3) the

enrollment of the elementary school, (4) the school
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organlization, (5) the soclo-economic level of the community,
(6) the socilo-economic level of the students' parents, (7)
the location of the communility, (8) the size of the com-
munity, (9) the education level of the community, and (10)
the adminilstrative staff of the school system. Thils data
was obtained from the State Department of Public Instruction
in Michigan.

The procedure involved the development of an instru-
ment that would differentlate between a good elementary
school curriculum, and a poor elementary school curriculum
in terms of mental health. The literature and research in
the area of mental health and education provided a basis
for the selectlon and qualification of the items. They were
then submitted to a group of colleagues and qualified
individuals in the field of mental hygliene and education
for examination. A questlonnaire was devised which was
answered, in the selected schools, during an interview with
the admilnistrator. The investigator also visited the class-
rooms in the selected schools.

From the selected schools in the nine county area,
two schools were selected by the questionnaire that repre-
sented the extremes 1n elementary curricula. Within these
schools all the teachers were tested on the Minnesota
Teacher Education Inventory to determine their attitudes

toward children. The children in one fourth, fifth, and
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sixth grade 1n each school were ftested on the California
Test of Personallty to determine their mental health as
defined 1n the study.

The findings indicated that the mental health of
children 1n the two curricula were different at a level of
slgnificance of .025. The attitudes of teachers in the
two schools differed at a level of significance of .025.
The relationship between the 1ndividual teachers and their
students did not relate significantly. The study indicated
that a positive relationship does exist between the elemen-
tary school curriculum and the mental health of children.

From the conclusions which can be drawn, there is
Indication that from a similar sample of schools, teachers,
and children, there would exist a positive relationship
between the elementary school curriculum and the attitudes
of teachers and the mental health of children.

The conclusions for school administration could only
be based on the assumption, which 1s not proven here, that
a causal relationship exists. If this 1s proven in further
studles, school administrators will have to re-appralse the
means of evaluation, promotion, and provision for individual
differences.

The basic recommendations for further exploratory
study are: to collaborate the findings made here, repeat

the study wilth different instruments, attempt the study



with more information as to the total environment of the
children, and finally to attempt to determine 1f a causal
relationshlp does exist between certaln experiences within

the elementary school curriculum and the mental health of

children.
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CHAPTER I

THE PROBLEM: ITS NATURE AND IMPORTANCE

Introduction

The basic purpose of school administration 1s to
facilitate learning in terms of the educational obJectilves
of the school. Although these objectives have not been
stated on a formalized national level, they have been
expressed by many educational groups throughout our history
and have won general acceptance. One of the most recent
examples of educational obJectives was stated by the White
House Conference on Education of November 28 to December 1,
1955.l They stated that the schools should develop:

1. Fundamental skills of communication, arithmetic,
and mathematics;

Appreciation for our democratic heritage;
Clvic rights and responsibilities;

Respect and appreciation for human values;
Abllity to think and evaluate constructively;
Effective work habits and self-discipline;

. Soclal competency;

0o N o U1 & W N

Ethlcal behavior;

1The Report of the White House Conference on Education,
Washin%ton, D. C., November 28 to December 1, 1955, Circular
0.373163 (Washington: Govermnment Printing Office, 1956),p.l.




9.
10.
11.
12.
13.
14,

Intellectual curiosity;

Esthetlc appreciation;

Physical and mental heaith;

Wise use of time;

Understanding of the physical world, and;
Awareness of our relationship with the world

community.2

An 1llustration of how obJjectives are stated by an

individual Class Four school district in Michigan 1is

presented to demonstrate how they are stated on a local

level.

They were obtalned from the Superintendent of the

East Grand Raplds School System in East Grand Rapids,

Michigan.

The obJjectives of our schools shall be:

l.

To teach the basic laws of physical and mental
health, and encourage practice until they become
habits.

To provide instruction and practical experience
in the development of attitudes and i1deals which
produce responslble citizens.

To provide instruction and training which will
develop an understanding and appreciation of the
functions and problems of the home, and famlly.
To provide instruction and experience 1n the
fundamental tools of learning, until efficiency
in their use 1s acquired.

To provide adequate foundations for whatever
additional training i1s necessary to enter the
desired vocation.

To provide a personal, educational and vocational
guidance program which will meet the needs of

all students.

To provide siltuatlons whlch stimulate the growth
of character, through all instruction and activities.

2Tp1d.



8. To provide opportunities for self-expression
and creative activities which will stimulate
participation in worthwhile lelsure activities.

9. To provide a program which will encourage an
understanding and appreciation of the world in
which we live and the heritage that 1s ours.

10. To provide wherever possible opportunities for
cooperative planning, working together, and
evaluating all educational experiences.

To achleve the general objectlives that have been
presented, the school curriculum should be a facillty
conduclive to physical and mental health of children and
provide the children opportunity to galn information and
to learn skllls for developing thls physical and mental
health. Thls study focuses upon the curriculum as 1t
relates to mental health, for in fulfilling its basic
purpose, one educational objective 18 often overlooked by
school admilnistration--that of developing and promoting
the mental health of chilldren.

The statistics are readlly available to demonstrate
the scope of the mental health problem 1n the United States.
These are briefly and well stated 1n a cumulative report
published under the ausplces of the Soclal Sclence Research
Center of the Graduate School of the Unlversity of
3

Minnesota.

Mental 1llness can be likened to an l1lceberg, in
which the readily observable part of the mass (those

3pale C. Cameron and Nancy K. Kjenaas, "Mental Illness:
The Nation's Gravest Health Hazard," Society's Stake In Mental
Health, A Report Prepared by the Soclal Science Research
Center of the Graduate School of the University of Minnesota
(Minneapolls, Minnesota: University of Minnesota, 1957),
pp. 10-11.




who are hospitalized) makes up only a small part of
the total. Although 1t 1is an impressive fact that
persons with mental illness occupy 54 per cent of
the 1,342,508 hospital beds in the country, this
figure reflects only a small fraction of the total
incidence of such 1llnesses according to the report.

As evidence of the size of the hidden part of the
iceberg, 1t has been estimated that at least 50 per
cent of patlents who come to the average physiclan's
office have a chief complaint based on mental or
emotional problems. The report, referring to a survey
made in Baltimore, stated, "it 1s now estimated that
one in ten Americans suffer today from some form of
major or minor mental illness." This can be only an
estimate, since methods of identifying mentally 111
persons aside from those actually receiving psychiatric
treatment are necessarily imperfect. It 1s also estil-
mated that one 1n every sixteen Amerilcans now living
either have already been or will at some time 1n the
future be a patilent in a mental hospital.

In terms of the effect on human lives, the avallable
figures which can only reflect the more intangible
forms involved are startling enough. For example,
the average length of stay for patients entering the
nation's mental hospltals 1s variously calculated at
from elght to twelve years. The disruption of normal
life patterns of the patients alone 1s enormous.

When this 1s coupled with the difficulties faced by
the famililes of mentally 111 persons and the loss to
the community, the effects defy measurement.

Most tangible of all the evidences of the gravity
of mental 1llness as a health problem 1s, of course,
the cost to the natlion 1n monetary terms. As of
January, 1957, 1t was calculated that the direct cost
of mental 1llness in the United States exceeds four
billion dollars yearly. Of this, about one billion
dollars goes to operate the public and Veterans
Adminlistration mental hospitals. More than two billlion
dollars of thils cost was accounted for by loss in
potential earnings of patlents during thelr hospital-
1zation, and the other one billlion dollars includes
compensation and pension payments, publlic assistance,
and new constructlon of facllities for care and
treatment.

i
Ibid., p. 10.



More recent figures in Scilence Digest 1indicate about

seventeen million Americans are suffering from a mental or
emotional disorder; and of these, 750,000 are patients in
mental hospltals. The National Assoclatlon for Mental
Health had a gloomy prediction that 425,000 more people
would require hospitalization for mental 1lls during 1958.
Fortunately, seven out of ten of these patients, the assocla-
tion estimated, would experience partial or total recovery
1f thelr hospital was well equipped, well staffed, and
provided adequate treatment.5

The statistics on mental 1llness, however, give only
a partial plcture. Countless individuals who will never be
hospitalized or treated for mental 1llness will live thelr
entlire lives at less than normal efficlency because of
tensions, frustrations, abnormal fears, and other personality
defects.

As evidence for the above paragraph, Drs. Leo Srole
and Thomas S. Langner of Cornell Unlverslity Medical Center
conducted a survey of one residential section of Manhattan
which the doctors called "Midtown." Midtown had a population
of 175,000. The 1nvestigators flrst made a census of
patients, counting all those receiving treatment privately
or in psychiatric clinics or mental hospitals. Thils rate

of patlients under treatment has been assumed by physicians

S"What's On Your Mind?," Scilence Digest, 14:23,
April, 1958,




and the public to indicate themumber of persons who are
mentally 111l.
But then they went on to interview a probability
sample of 1,660 persons between 20 and 59 years of age.
Tvwo psychlatrists made an evaluatlion of the mental health
of these persons. The number of untreated mentally dis-
turbed, they found, far outnumber those getting psychlatric
care. The number of patients, the Cornell doctors conclude,
bears no regular, nor even approximate relationship to the
prevalence of mental disturbance.6
To relate the mental health problem to children 1n
our soclety, the writer refers to a recent three year
research proJject undertaken by Columbia University's Depart-
ment of Psychiatry, in which 2,540,888 children or about 10
per cent of the country's publlc school population were
1nvolved.7
These were the significant findings: (a) 10 per cent
of the sample were emotionally disturbed, the range of
such disturbances varied from 60. to .06 per cent in
various schools; (b) in 80 per cent of the schools
mental hyglene problems were not discussed in the
classroom; (c) in 85 per cent of the schools where
mental hygliene problems were discussed, there were
no staff personnel trained in mental hygiene; (4d)
17 per cent of the schools reported they had no

mental hyglene services of any kind. All of the
forty-elght states were represented.

6" Untreated Mentally I11 Far Outnumber Patients,"
Science News Letter, 72:152, September 7, 1957.

"Murray Illson, "10% of Pupils in Nation's Schools
AreMFound Emotionally Disturbed," New York Times, February 22,
1954,




Dr. David Abrahamsen who dlirected the study,
asserted that unless parents, children, and teachers
could be taught to live with each other in harmonilous
relationships and to accept each other as individuals,
we will never be able to make even a dent in the growing
problem of mental 1llness and delinquency., Only
through an integrated synthesls of mental hyglene with
the curriculum of the three R's can the educational
process as well as the personallty growth of the pupills
be enhanced. The schools wlll have to accept respon-
sibility for assisting children in integrating the
aspects of feeling-doing-thinking, and thereby create
the basis for adequate mental health.

An adjustment survey of third and sixth grade children
in the public schools of Miami County, Ohlo, found 19.1 per
cent of the chlildren maladjusted to a serious degree. The
prevalence of maladjustment was higher among sixth graders
(20.8 per cent) than among third graders (17.8 per cent).9

Roger's study of 1,524 pupils in grades one to six
of the Columbus, Ohlo, elementary schools found that 12 per
cent of the children were seriously maladjusted, and 30
per cent more were poorly adjusted. It was noted also that
23 per cent of the chlldren were readling a year below
capaclty, 22 per cent were too bright for thelr grades, and
23 per cent were too dull to be benefited by schooling.lo

Mental health surveys of children 1n other sectilons
of the country tend to support the general data on maladjust-

ment found 1n the Ohlo studies. For instance, Snyder's

81p14.

9Lou%s Kaplan, Mental Health and Human Relations in
Education (New York: Harper and Brothers, Inc., 1959), pp.
55-56.

101514., p. 55.
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study of elementary school children in New Jersey concluded
that 44 per cent of the 829 children examined were “problem
children." 1In Oregon, the Mental Health Association esti-
mated that 15 per cent of the chlldren in the third grade,
and 21 per cent of the children in the fifth grade were
emotionally damaged. In New York, the State Youth Commission
studied 5,795 chlldren in grades three through slx, using
tests of intelligence, school achlevement records, a check
list of behavior patterns, personality evaluations, and
soclometric devices. It was found that 17 per cent of the
chlldren examined showed some symptoms which suggested the
possibllity of serlous soclal breakdown or personal unhappi-

11
ness in adult 1life.

Assumptilons

In preparing thils study the writer made these basic
assumptions: (a) the development of mental health is a basic
objective of the public schools; (b) the mental health of
chlldren 1s developed, 1n part, by their experiences.with
the school program; (c) school administration is responsible
for the curricular experiences related to mental health
with the school; (d) the teacher determines and influences
many of the currlcular experlences related to mental health

in her classroom.

11
Ibid., p. 56.



Statement of the Problem

The problem is to determine the relationshlp between
specific curricular experilences and provisions for mental
health within an elementary school, and the mental health
of children.

Abaslic sub-problem is to determine the relationship
between specific curricular experiences and provisions for
mental health within an elementary school, and the attitudes
of teachers toward children.

Another sub-problem 1s to determine the relationship
between a teacher's attitude toward children and the mental

health of the children involved.

Hypotheses

The first hypothesis 1is that a positive relationship
exlsts between a school's curricular experlences and
provisions for mental health and the mental health of the
pupils.

The second hypothesis is that a positive relatlonship
exlsts between a school's curricular experiences and
provisilons for mental health and the attitudes of teachers
toward children.

A third hypothesis 1s that a positive relationship
exlsts between the attitudes of teachers toward chilldren

and the mental health of chilldren.
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Importance of the Study

The school 1s recognized as one of the major social
institutlions of our soclety. Many mental hyglenlsts, psy-
chologists, and psychiatrists contend, along with the
writer, that certaln experlences which children encounter
in this soclal institution are detrimental to mental health.
This study 1s an experimental exploration into the relation-
ship of some of these experlences to children.

If the study can establish a positlve relationship
between the curriculum and the mental health of children,
then the school could look within 1ts own curriculum to
determine which experiences significantly effect mental
health. The school could then attempt to eliminate those
experiences which are detrimental, and improve those which

are beneficial to mental health.

Limitations of the Study

The study 1s limited to selected elementary schools
in Class Four school districts, 1n a nine-county area in
Michigan which operate K-12 programs.

The study 1s limited by the test used to measure the
mental health of children at this age level. The Californila
Test of Personallty 1s, however, one of the best instruments
availlable at this time to explore the area. The evidence
wlll be presented in Chapter III.

The criteria and instrument for the final selecting

of schools in which the testing takes place was limited to



11
the knowledge and experience of the writer, the literature
in the field, and the knowledge and experiences of a group
of mental hygienists and educators who reviewed the instru-
ment.

It is recognized that the home, church, and community
influence the mental health of the children and that the
school 1s only partlally responsible for the total develop-

ment of the child.

Definition of Terms

Mental health. Mental health 1s integrated growth

and realistic harmony within oneself, in relation to one's
environment. Growth in this concept refers to self-
actualizing, involving a healthy concept of self.

The above definition 1s derlived from definitions of
Fritz Redl and William Wattenberg,9 Caroline Tryon,lo

M. Brewster Smith,11 Norman Fenton,12 Marie Jahoda,13

9F. Redl and W. W. Wattenberg, Mental Hyglene in
Teaching (New York: Harcourt, Brace Co., 1951), pp. 168-169.

10caroline Tryon, "Some Conditions of Good Mental
Health," Fostering Mental Health in Our Schools, 1950 Year-
book, Association for Supervision and Curriculum Development
(Wasﬂington, D. C.: National Education Association, 1950),
pp. 4-11.

1y, Brewster Smith, "Optima of Mental Health,"
Psychiatry, 13:503-10, November, 1950.

12Nor'man Fenton, Mental Hyglene in School Practice
(California: Stanford Unlversity Press, 1943), pp. 3-4.

13Marie Jahoda, "The Meaning of Psychological Health,™
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William Ragan,14 and one article by William A. Scott in

the Psychological Bulletin of February 1958, entitled,

"Research Definitions of Mental Health and Mental Illness,"
a summary work of many mental health authors.

The above definition 1s also consistent with the
definition of a group of educators and physicians who stated:
Mental health in 1ts broadest sense has come to mean the
measure of a person's ability to shape hils environment, to
adjust to 1life as he has to face 1t and to do so wilth a
reasonable amount of satisfaction, success, efficiency, and

happiness.15

Curriculum. Curriculum 1s defined as all the experi-

ences of children for which the school assumes responsibillity,
or stated more fully: curriculum 1s the experiences of
learners, what they undergo, feel, and react to, under the

guldance of the school.

Attitudes of teachers. Attitudes of teachers refer to

the attitudes as measured by the Minnesota Teacher Attitude

Inventory. They include: (1) Moral status. Adult-child

Social Casework, 34:353-354, October, 1953.

luW1lliam B. Ragan, Modern Elementary Curriculum (New

York: The Dryden Press, 1353), pp. 56-57.

1
5Mental Hyglene 1in the Classroom, A Report of the

Joint Committee of Health Problems in Educatlon of the
National Education Association and the American Medical
Associlation (Washington, D. C.: National Education Associ-
ation, 1950), p. 9.
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relations essentlally characterized by adult recognition or
non-recognition of child or pupil as an individual with his

own inherent rights. (2) Discipline. Problems of conduct

in the classroom and elsewhere, and the methods employed in

dealing wilth them. (3) Child knowledge. Principles of child

development and behavior ordinarily included in such subjects
fields as educational psychology, child psychology, and

mental hygiene. (4) Educational principles. Educational

principles and practices not dlrectly relating to child

development and behavior. (5) Personal reactions of teacher.

Statements directly relating to the teacher's personal
disposition--her likes and dislikes, and sources of irri-

tatilon.

Methodology

The methodology will be discussed in detall in
Chapter III. It describes how the sample was selected, the
rationale of the questionnalre, the questionnaire, the
schools 1n which the tests were administered, and the
adminlistration of the tests.

The statistical method 1is described in Chapter IV.

Summary

This chapter has provided the introduction to the
problem, the social milieu of the problem 1in our country,
assumptions, the problem, hypotheses, limitations, and
definitions. The followling chapters elaborate on all the

above.



CHAPTER II
REVIEW OF LITERATURE

Much has been written concerning the etlology of
mental illness and many studies have been undertaken to
correlate mental 1llness with some social psychologilcal
factor. Studies of mental 1llness which have thelr origin
in childhood school experiences are, however, not frequent
in the literature. Thils situatlion may exist because of the
difficulty of defining a mentally 111 child.

Another reason for the lack of materilal concerning
the school age child is presented by Murphy, Murphy, and

Newcomb.

The blases which have shaped the development of
research on elementary school chlldren have been
largely formed by the needs of teachers who are
handling large groups of children and need to find
some general safe principles for such wide application
as to be usable with most children in any normal
school set up. Consequently, there 1s a heavy emphasis
on the study of groups and generalizations about groups
of children, at the expense on the one hand, of under-
standing individual children and, on the other, of
knowledge of the effects of institutions on children.1

Arthur J. Bachrach's dissertation, An Analysis of

Research 1n Mental Hyglene and Its Implications for

1Gardner Murphy, Lois B. Murphy, and Theodore M.
Newcomb, Experimental Social Psychology (New York: Harper
and Brothers, Inc., 1932), p. 621.
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Educational Practice encompasses, very thoroughly, the mental

health research up to 1952.2 His chapter on the "School and
Mental Hyglene', however, is significantly limited in research,
This 1s very understandable 1f one consliders for a moment
what 1s 1nvolved in conducting such research. To conduct an
experiment concerning a specific school experience as 1t
relates to mental health would require such an artificlal
setting that the results would be highly questionable. The
teachers would have to play roles and the students would
have to be highly controlled. The experiment could only

try to improve mental health for 1t éould never be set up

to destroy mental health. To conduct an experiment in
relating the school's influence to mental health would have
to be done in already exlsting situations, and without the
knowledge of any of the participants. This is what the

author has attempted to do.

Educational and Psychological Research

A recent significant experimental study 1s that of
Fleming 1n which he sought to determine how deeply a mental

hygiene approach to education could influence children.3

2Arthur J. Bachrach, "An Analysis of Research in Mental
Hyglene and Its Implications for Educational Practice"
(unp§blished Doctor's thesis, The University of Florida,
1952).

3R. S. Fleming, "The Effects of an In-Service Program
on Children with Symptoms of Psychosomatic Illness,” The
Journal of Educational Soclology, 24: 394-405, March, 1951.
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He selected twenty-six children innine elementary class-
rooms who were ldentifled by a physiclan as having psy-
chosomatic disturbances. These youngsters were compared
wlth twelve other children with psychosomatlc symptoms
found in three other classrooms. The experimental group of
twenty-six was taught by teachers who emphasized warm,
friendly, helpful, relaxed relationships. The teachers
in the comparison group continued to emphaslze the fulfill-
ment of subject matter requirements and made no special
effort to meet the emotional needs of children. At the
close of this experiment, a marked reduction in frequency
of psychosomatlc symptoms was found in the experimental
group, and there was a significant improvement in school
attendance. The control group, on the other hand, showed
no improvement in the frequency or intensity of psychoso-
matic symptoms, énd attendance became worse during this
period.a

The now classical experiments of Lewin, Lippitt, and
White with groups of ten-year old boys have shown how group
atmosphere Influences 1ndividual behavior. Observations
were made of the reactions of boys to an authoritarian, a

democratic, and a laissez-faire group climate.5

ulbid.

5Kurt Lewln, Ronald Lippitt, and Ralph K. White,
"Patterns of Aggressive Behavior in Experimentally Created
'Social Climates'," Journal of Social Psychology, 10:271-
299, May, 1939.
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It was found that in an authoriltarian atmosphere
the boys showed aggressive domination toward one
another, or they became submlssive and apathetic.
They had little interest in their work, and displayed
forty times more overt hostility toward one another
than did the boys in the democratic group.

In the democratic groups there was a moderate
amount of aggression, but most of 1t was friendly.
The boys made constructive suggestions to one another,
had satisfying social relations, a high interest in
their work, assumed individual responsibillty, and
were able to work in the absence of the leader.

The lalssez-falre groups, where complete freedom
was allowed caused the boys literally to run wild.
Little work was accompllshed, there was much aggres-
sion, play, and silliness, and a great deal of
confusion and insecurity.

Whille it 1s unwlise to make sweeplng generallizatlons
from these experiments, a few conclusions are warranted.
One 1s that authoritarian discipline willl reduce mis-
behavior in the classroom at the cost of reducing
interest in achievement and increasing latent or
active aggression. Another 1mplication 1s that a
democratic classroom atmosphere may be more noisy
than an authoritarian classroom, but there will be
more constructive group activity, more cooperation
among the children, and greater potential f%r the
development of self-control by indilviduals.

Theories and empirical findings concerning the socilal
psychological correlate of mental 1llness are summarized in
a review prepared for the Survey Research Center at the
Unlversity of Michigan.7 The purpose of this report was to
critically review theorles and research from two levels of
analyslis--the environmental-demographic and the inter-

personal. The study explored such correlates as the

61p14d.

"William A. Scott, "Social Psychological Correlates
of Mental Illness and Mental Health," Psychological Bulletin,

55:65-85, March, 1958.
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incident of mental disorders to the occurrence of major
social events, urban-rural differences, intracity differ-
ences, raclal and ethnic differences, sex differences, and
soclo-economic status. In reviewing a number of studies
and theories concerning the relation of soclological factors
to mental health, Schneider observed that nearly all their
hypotheses could be subsumed under a small number of
categorles. Mental disturbance was seen varlously as
stemming from (a) the individual's 1nability to meet role
demands, (b) membership in some underprivileged group, (c)

a forced abrupt transition from one soclal situation to
another, (d) disorganization of a social system, (e)
inability to attain socilal acceptance, (f) subjective or
objective mobility in the class structure, (g) incompatible
values, and (h) social isolation. These were the factors
and studies discussed under 1lnter-personal correlates of
mental health.

In the summary of this report, if we assume what has

yet to be demonstrated, that social maladjustment will

eventuate 1in mental disturbance diagnosable by other
criteria, it 1is possible to speculate regarding a possible
correspondence between some of the demographic-environmental
correlates and some of the interpersonal correlates of
mental 1llness. Specifically, we may interpret certain
empirical relations in the former category in terms of

concepts utlilized in the latter. It 1s possible for example,
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to regard major cultural events, such as war, depression,
and technological advancement as having potential effects
on the soclety's mental health through the wide-spread role
dislocations and disruption of primary group ties which
accompany them. Similarly, it 1s possible to seek explan-
ations for the geographic, soclio-economic, race, and sex
differences in rates of mental illness in certain inter-
personal characteristics of the ecocloglcal and demographic
situations. Posslbly relevant dimensions of the inter-
actional processes have been suggested: =soclal 1solation,
the degree of 1nvolvement of 1individuals within a particular
soclal system, and differences 1in soclalization procedures
employed by various groups.

Such Interpretations as these are speculative and

vaguely formulated at present. It 1s by no means clear

that the 1nterpersonal level of analysis 1s the most
appropriate level at which to seek explanations of mental
disorder.

It is significant to discuss two other experiments
which relate to the chlild and hls school experience. These
two experiments are mentioned in all of the books reviewed
by this author concerning mental hyglene in education.

The first, concerns teachers' perceptions of malad-

Justment. Thils study conducted by Wickman, of teacher's

8Ibid.
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attitudes toward child behavior 1ndicates that teachers may
unwlittingly contribute to the maladjustment of children by
belng concerned more with aggressive youngsters than with
those who are wilthdrawn or submissive. Wilckman demonstrated
that teachers are more disturbed by children whose behavior
disrupts the smooth operation of the classroom than they are
by qulet, complacent, wlthdrawn youngsters who cause no
trouble. These reactlons are significant when 1t 1s learned
that cliniclans conslider the behavior of the good, obedient,
withdrawn child more prognostic of serious maladjustment
than that of the troublesome child.9

The second study analyses puplls awareness of desired
qualities in teachers. Witty, through a radio contest in
which 33,000 children in grades one through twelve were
@&ked to write on the subject, "The Teacher Who Helped Me
Most," found the qualities mentioned most frequently as
characteristic of the best-liked teachers were: (1) cooper-
ative, democratic attitude; (2) kindliness and consideration

for the individual; and (3) patience.lo

. K. Wickman, Teachers and Behavior Problems (New
York: The Commonwealth Fund, 1951); a digest of Children's
Behavior and Teachers' Attitudes (New York: The Common-
wealth Fund, I928).

10pau1 a. Witty, "An Analysis of the Personality Traits
of the Effective Teacher," Journal of Educational Research,
4O:662-671, May, 1947.
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Psychoanalytical Literature

In reviewing the literature 1t was necessary to
include the 1nterpretations of some of the great psycho-
analysts. PFreud, for example, made some important contri-
butions.11 Freud's point was that these unconscious feelings
can encslave the individual in that they can block hls very
potential to achleve and, 1if too serious, can cause a
variety of neurotic behavior or prolonged mental and
physical 1illness.

There are some important implications here for publilc
education and for the teacher. As stated by Raebeck:

In the first place, 1t becomes clear that the child
must be helped to recognize and contend with the
negative feellngs of hate, rage, and fear that
frustration produces. Secondly, 1t becomes incumbent
upon the teacher to set up comfortable living situa-
tions of interest and challenge and to avoid those
situations which produce fear, frustration, guilt, and
anxiety within the child. Thirdly, school activities
should emerge largely as the result of patient
planning and mutual understanding. Reason suggests
that when school performance 1s produced through
threats to soclal position, fear of fallure, fear
of punishment and loss of love, frustration 1s great
and strong negative feellngs are created. Such
feellngs are usually repressed and the chlld can leave
school with emotional blocks that actually reduce
physical, emotional, and intellectual sensitivity. A
reservolr of unconsclous aggression may be created
which, at the very least, increases the individual's
fear and uncertainty of himself and others.

In short, when the chlld 1s unable to meet the
demands of soclety without developing and repressing
strong negative feellngs, the teacher 1s 1n a unilque

11y, A, Brill (ed.), The Basic Writings of Sigmund
Freud (New York: Modern Library, Inc., 1938).
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position to: (1) help the child to understand the
normalcy of his feelings; (2) encourage the child to
understand the nature of his frustrations; (3) aid
him in reducing the unconscious pressure of neg%give
feelings through individually creative outlets.

Alfred Adler had profound insight and conviction as
to the relationship and role of the school and mental health.
Adler's broad understanding of psychilatry as a soclal task
led him early in his career to become interested 1n
prophylasix. vHe reasoned that adult maladjustment could be
reduced most effectlively if the early mistaken outlook of
the child could be corrected. While it would not be possible
to reach each child through his parents, this could be
accomplished through the teachers 1n the schools--the school
1s placed between the family and 1life 1n society. It has
the opportunity of correctlng the mlstaken styles of 1life
formed under family upbringing, and the responsibillity of
preparing the chlld's adjustment to social 1life so that he
will play hils individual role harmoniously in the orchestral
pattern of society--an educator's most important task, one
might almost say his holy duty, 1s to see to it that no
child 1s discouraged at school, and that a child who enters
school already discouraged regains hils self-confidence
through his school and his teacher. Thils goes hand-in-hand

with the vocation of the educator, for education is

l20haries Raebeck, "Psychoanalysis and the Public
School,” Phi Delta Kappan, 38:288-289, April, 1957.
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possible only with children who look hopefully and joy-

1
fully upon the future.

Recognlzed Authorities in Mental Health

The final step 1s to review the literature of the
present day mental hygienists 1n relation to our subject.
Herbert A. Carroll, a psychologist, writing in the field
of mental hyglene has this to say about the role of the
school in the 1ife of a child.

It 1s axiomatic that an individual's behavior patterns
are to a considerable extent the products of the
several environments in which he has lived. During

his childhood years, his family, his school, and his
community mold hls character, shape his personality,
and lay the foundatlons for his future. If the family,
the school, and the community do thelr work well, his
chances for a successful and happy l1life are greatly
enhanced; 1f they do their work badly, hils personality
may be so warped that satisfaction in adult 1life will
be difficult, 1f not impossible, to achieve. The
family plays its most important role during the
individual's pre-school years. Most of what he knows
at the age of five or six had been learned from the
family circle. At this time, in our culture, the school
takes over, and for several years exerts a vital influ-
ence on the impressionable human being for whose devel-
opment 1t shares responsibllity with the parents.

It 1s no longer consildered that the sole responsibi-
1ity of the school 1is to "train the mind." For a long
time now, consliderable stress has been placed upon the
Importance of physical health and physical development.
Supervised play, athletic contests, and other forms
of physical education constitute an important part of
the school's activities. It 1s recognized, also, that
the soclal needs of children must be met. There has
been, however, a hesitancy on the part of the school
to accept responsibllity for the mental health of

13Heinz L. Ansbacher and Rowena R. Ansbacher, The
Individual Psychology of Alfred Adler (New York: Basic
Books, Inc., 1956), pp. 399-400.
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children entrusted to 1ts care. Because of 1lnade-
quate attentlon to the emotlional needs of children,
the school has contributed to the development of
behavior disorders. It 1s partly responsible for
the high frequency of mental dlsease in this country.

Redl and Wattenberg contribute the following con-
cerning the relationship between school and mental health.

Schools are institutions set up by soclety to help
the young acqulre the skills, knowledge, and attitudes
needed in adult living. As far as children are con-
cerned, the main business of living 1n school 1is
learned 1n one form or another. Most expect and want
to master reading, other language arts, and number
ski1lls. They enJjoy making things and expressing them-
selves through various artistic media. They expect
to acquire interesting knowledge about the world in
which they live. 1In addition, they take more or less
delight in developing new ways of thinking and of
getting along wlth people.

In the mental and emotional economy of youth, learning
is a central theme. 1Its relation to mental health 1s
deep and pervasive. On the one hand, success 1in school
can be and often 1s emotionally strengthening. For the._.
same reason, poorly managed learning situations which
create difficulties can damage a child's stability.

The relationship between learning and mental health
is a two-way street. Just as the school's efficlency
in enabling a chlld to master his environment affects
mental health, so a child's mental health alters his
abllity to learn. Others, though fewer in number, may
compensate for otherwlise unsatisfactory living by
Investing an unusually high proportion of energy in
school learning.

Lingren wrote on the cultural influence on mental
health that there are disintegrative conditions and influ-

ences which are a function of the cultural and soclal

1“Herbert A, Carroll, Mental Hyglene, The Dynamics of
Ad justment (Englewood Cliffs, New Jersey: Prentice-Hall,
Inc., 1956), pp. 287-288.

15Fritz Redl and William W. Wattenberg, Mental Hyglene
in Teaching (New York: Harcourt, Brace, and Company, 1951),
po 1 70
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atmosphere of which the school 1s a part and which, there-

fore, are 1lnescapable. Inasmuch as the school 1s the
instrument of soclety, 1t is bound to inculcate those
values and standards which are part of the culture, often

without regard to whether they have an integrative or dis-

integrative effect on mental health.16

Ambrose and Miel discussing the relationship between
school environment and feellngs felt that school experiences
inevitably 1involve chlldren in a great deal of emotion.17

The process of learning to live 1n a world with
others 1s accompanied by conflicts and struggles.
When chlldren move into new contacts and are intro-
duced to a wlder social world, there are necessarily
moments of sorrow and despalr, and moments of Joy
and exhllaration. The very presence of other children,
the soclal tools and skills which must be mastered,
force a reappraisal of self and a restructuring of
one's 1lmage of self. At best, the process of main-
talning a view of one's self as adequate and competent
produces 1ts share of feelings, both troublesome and
satisfying. At worst, the experiences at school may
shatter what was previously a rather satisfactory
self-plcture leaving a child confused and uncertain.
Nelther teachers nor children can avoild feeling
angry or discouraged at times. As chilldren interact with
each other, they are bound to quarrel, have misunder-
standings, and say ugly things, though the next moment,
they may be thoughtful and sympathetic toward the
very people whom they have Jjust abused. Children will
discover that they cannot do somethings that others
can do, that they must glve up some of theilr ways,
that they must share time, space, possession, and
even the teacher. Some plans will be thwarted; some
ideas criticized; some faults corrected. At times, a

16Henry Clay Lindgren, Mental Health in Education (New
York: Henry Holt and Company, 1954), p. 390.

17Edna Ambrose and Alice Miel, Children's Socilal
Learning (Washington, D. C.: Associa®Ion for Supervision
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child willl become discouraged when he does not live
up to hils own expectations, when he feels he has
failled to live up to the expectations of others or
when others do not respond as he expected they would.
Some may hurt deeply because they find no status i1n
the school groug or because they are not achleving
useful skills.!

An interesting opinion 1s expressed by Dorothy Rogers
in her analyses of the importance of the elementary school
years 1n emotional development.19

The outlines of personality are defined early. It
1s generally accepted that the behavior of the child
is more easlily modified than that of the adult, and
that as a person grows older hils behavior becomes
increasingly resistant to change. Hence it is essen-
tial from the very beglinning that the child should be
inculcated with attitudes and behaviors conducive to
good mental health--at the elementary school level
behavior is modifiable, but efforts to effect improve-
ment must be appropriate to the chilld involved--
another reason that the elementary school years are
cruclal 1s that the chilld at that stage 1s deeply
affected by hils experience. 1t 1s erroneous to think
of this period as emotlionally latent. We usually
think of chlldren in the primary grades as unpreturbed
and smiling--the "perpetually-happy-child fallacy."

A great proportion of mental 1llness 1s belleved to
be preventable; and treatment of mild maladjustments
in elementary school may forestall chronlc, severe
dlsorders later. The teacher 1s the only adult at
hand, 1n most cases, who has formal training in the
study of chlldren's problems. Let 1t not be forgotten,
however, that the school may contribute to a child's
malad justments as well as prevent them. Although he
gains 1in independence at school, he also feels the
pressure of greater responsibilities. In the class-
room he must prove himself as a person in order to
find his place 1n the group.

and Curriculum Development, a Department of the Natlonal
Education Association, 1958), p. 79.

181144,

19Dorothy Rogers, Mental Hygiene in Elementary Edu-
cation (Boston: Houghton MifflIn Company, 1957), pp. 14-15.




In addition, the educative process as it often
functions 1nvolves many hazards to mental health,
such as may be involved in competitive evaluation and
in disciplinary techniques. Finally, the elementary
school 1s important as a factor in mental health
because 1t 1s the only agency outside the home that
touches all of the children of all the people. In
fact, a considerable fraction of each child's day is
spent in the classroom, but the total impact of the
school on the child's personality 1s even greater than
the fact would seem to indicate. These are critical
years for the child whether his problems be chilefly
those of home or of school. If there are conflicts in
the home, the chlld brings their emotional effects to
schoal the teacher 1s in a position to help the child,
and 1f she falls him, the chances are that he will
not get assistance anywhere. Therefore, even though
the problem did not originate in the school, the
teacher with a mental-hyglene orientation will mani-
pulate the chilld's school experiences so as to further
his general adjustment,.<0

A further review of literature will be included in
Chapter III to substantiate the choice of 1tems used in
the structured interview questlonnalre for selecting the

schools in which the experiment was conducted.

Summary

The review of the literature has presented significant

research and literature assoclated with the basic hypotheses

of the study.

The literature was limited to observations, psycho-

analytical theory and interpretations, loglc, and experience.

They all indicate the relatedness of the curriculum of the
school to the child. The difficulty has been to substan-
tiate the literature in the field of mental health with

sclentific research.

201144,



CHAPTER III

METHODOLOGY

The Sample

It 1s accepted as a physical impossibllity to obtain
data from all the schools in the universe. It was not only
feasible but necessary to select a sample of schools which
were representative for a specified universe. The sampling
technique, employed sclentifically, gives results which are
as rellable as results of surveylng a whole unilverse. It
was necessary, therefore, to define the unlverse and the
sample in which the testing of the hypotheses would occur.

The universe that was selected was located in the
central portlon of the lower penninsular of Michigan. It
Included a nine county area. The counties were: Barry,
Calhoun, Eaton, Jackson, Ingham, Ionia, Livingston,
Shlawassee, and Washtenaw. These counties were selected as
they were located within a fifty mlle radius from the origin
of the study and 1t was physically possible to visit the
schools in this area. It included school systems which
operated an educatlonal program from kindergarten through
the twelfth grade.

To be able to generalize from the investigation

required that the samplebe representative of Michigan's
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schools and that the schools be controlled 1n as many
variables as possible, wlith the exception of the elementary
school curriculum.

The following basic criterla was established for
controlling variables in the study:
1. Size

State equalized valuation per pupil

Enrollment 1in elementary school

Organization

Soclo-economic level of community
Location of community

Size of community

Education level of community

O O N o0 UV &= W

Administrative staff

The data on the schools in Michigan was taken from
the records of the Michigan State Department of Public
Instruction for the years 1957-1958. The size of the school
was limited to fourth class school districts. According to
a law a fourth class school district must contain over
75 children between the ages of flve and twenty years and
a total population of less than lO,OOO.1 A school that
would be representative of Mlchigan schools would be in this

size school district.

Iw. Ray Smittle and John Darbee, A Digest of Michigan
School Law (Clawson, Michigan: Oakland Education Press,
19577, p. 3.
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The median for state equalized valuation per pupil
at the time of this study was nine to ten thousand dollars.
The schools in this study had a range of between $4,000 and
$22,000; a ratio of better than five to one. This could
mean that one school could provide five times the flnancial
support, based on the same tax rate. Quite obviously this
could influence the curriculum and the attitudes of teachers.

To find the representative school in terms of this
criteria a minimum and a maximum tax base was established.
The minimum was $7,500 per pupil and the maximum was $12,500.
This range 1ncluded the majority of schools in the sample,
and elimlnated the extremes. By applying the criteria of
state equalized valuation thirty-seven school districts
remalned from fifty-one fourth class school districts in
the specified universe.

In order to test a sufficient number of children and
teachers the writer selected elementary schools that
operated at least two sections for each grade level, thils
would 1involve a minimum of fourteen teachers and an approxi-
mate enrollment of 420 to 450 children. This was considered
to be a minimum elementary enrollment and staff. The
enrollment factor began to cut the thirty-seven school
districts down to twenty-six; eleven of the school districts
had between 358 and 653 children in their total program of

K-12.



31

The next controlling factor was organization of the
schools. The study necessitated having a kilndergarten
through six grade program under one roof; functioning in
one general environment, under one general curriculum and
providing contact with the same general curricular experi-
ences and provisions for mental health. Six districts had
the proper enrollments but had primary units functioning in
one area of the district, or various grades in other
bulldings on the same locale, or with stlll other grades
located in the high school building. This dispersed distri-
bution of children and the lack of organizational structure
in one bullding eliminated seven more school districts from
the study.

From the remaining ninteen school districts three
operated elementary programs that were too large to be
successfully representative of the elementary schools in
fourth class districts.

One system was finally eliminated because 1t made use
of college students who undertook their practice teaching
in the system, and would add to the complexity of the
teachers' attitudes, by such a situation.

Fifteen schools were selected in which the investi-
gator was to make hils subjectlive observation of the curricu-
lum in action, and obtain an interview with the school
administrator in order to gather the necessary answers

to the 1tems on the lnvestigator's questionnaire and begin
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to establish the dichotomy in curricular experiences and
provisions for mental health.

Within the fifteen schools 1t was necessary to elimi-
nate two more in that they were both suburban communlties.
In splte of thelr average tax valuation they had a higher
soclio-economic class of citlizens than the remalning schools
and the factor was constantly being controlled as much as
possible in this study.

One more dilstrict was eliminated because of 1ts being
a college town, and the investigator did not want the child-
ren of faculty members to unduly ralse the educational
level of the homes from whlch the children came.

One other school was elimlnated in that 1t came from
a communlity that was consliderably larger than all the
remalining districts and as such the communlty could offer
many more educatlonal services and opportunities.

Eleven schools were equated as to administrative
staff, and only those with a full time principal were con-
sidered. All eleven schools met thils requirement and were
investigated for purposes of this study. .

All eleven schools cooperated in what they understood
to be an educatlonal survey of curricula, facilities, and
services. Thls approach was necessary in order to not
disturb the natural curricula in the schools. It was felt
by the examlner that schools do not fear surveys as much
as they would fear investigations, evaluations, or com-

parlsons., It was not the purpose of the investigator
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to threaten any of the administrators or teachers.

The Questionnaire

A baslc assumption implied throughout the study has
been that the investigator could determine qualitatively
and quantitatively the curricular experiences and provisions
for mental health functioning in an elementary school. It
was further assumed that the information could be obtained
by observing the curriculum in action, and by a structured
interview with the admilnistrator's consent. It thus became
necessary to construct a questionnaire which would determine
the presence or absence of curricular experiences and
provisions for mental health.

The 1tems had to consist of the school experilences
which the research and the literature determined to be
detrimental or beneficial to the mental health of children.

The questions were determined on the following bases:

1. The literature and research in mental health as

1t relates to the school.

2. Submitting the ltems to a group of mental

hyglenlists and educators qualified in thelr fileld.

3. The author's own experience in working with

chlldren on the primary and intermediate level.

In Chapter II 1t was explalned that a further review
of the llterature would be necessary in order to establish
the criteria for the selection of the various items in the

questionnaire.
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Thls review which follows may be consldered represen-
tative of the current thinking in the field of mental
hygiene in education. Thelr general agreement will become
apparent as their concepts of good and bad mental health

experiences are discussed.

Herbert A. Carroll. Carroll's chapter on "The School"

1illustrates his experiences and convictions on the following
problem areas:2

1. Scholastic achlievement. The need for achlevement
is strong 1in every school child. The mental hygiene point
of view requires that this need be satisfied, and 1t can be
satisfied only when the scholastic goals set for him are
within his reach. 1Instead of being concerned primarily
with malntaining high standards, the school should be con-
cerned with the vital problem of helping each student, at
his own level, to increase hls knowledge, to develop
emotional stability, and to malntain his self-respect.

2. Grades. Since most of our schools make use of
grades, 1t 1s necessary to consider the question of hygienic
and unhyglenic attitudes toward them. Teachers and puplls
alike should take the polnt of view that grades are gilven
for two practical reasons: (1) as an index to the quality
of the work done; (2) as a basis for promotion.

The first of these reasons 1s subject to many qualifi-

cations. A grade in a single subject is by no means an

2carroll, op. cit., pp. 288-295.
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accurate evaluation of the quality of the work done by the
pupil. An average of a large number of grades 1s more
reliable but still far from exact. The problem of the
validity and reliability of grades has been carefully studled
during the last quarter of a century. Investigators agree
that the tests which are customarily used to measure the
degree to which the student has achleved the objectives of
the course are, on the whole, remarkably low in valldity;
that 1s, they do not measure what they purport to measure.
The situation with respect to reliabllity 1s even worse;
the grades glvenon an essay examination in history, for
example, depend to a considerable degree upon who rates
the paper and when he rates 1it.

If grades must be given as a basis for promotion,
then a simple "passing"and "incomplete" plan provides the
best system. If the school 1s convinced that 1n addition
to this 1t needs to have abasis for awarding of honors
and scholarships, then a five-polnt system, A, B, C, D,
and incomplete, 1s acceptable. The percentage system should
never be used, for 1t rests on the false assumption that
grades are so exact that a teacher can differentiate between
an elghty-nine and ninety and that there 1s a goal of
absolute perfection--100 per cent--that students should
alm at. Obviously no pupll can do perfect work in a course;
obvlously the teacher himself does not know the material

perfectly. Moreover, it is undesirable from the mental
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hyglene point of view for chlldren to be taught to think
in perfectionistic terms. Achlevement in the classroom 1s
always relative.

Grades, especially numerical grades, tend to stimulate
competition. It 1s undesirable, both educatlonally and
psychologically, for a child to feel that his principle
reason for studylng hard is that he may defeat someone else.
Every school has observed examples of biltter competition
for honors.

From the mental hyglene point of view, fallure is
bad enough; failure accompanied by punishment for failing
is even worse. The best stimulate for good work 1s success,
The more often a child is successful, the better he will do,.
Therefore, the school should so plan 1ts program that each
chlld can experience a serles of academlc successes. This
can be done only by taking hls abilities into account and
by encouraging him to set scholastlc goals which are well
within his reach. Failure 1s always at leasttemporarily
disintegrating; persistent faillure usually leads to serilous
behavior disorders. Success 1s a constructive experience;
continued success usually leads to integration and to self-
conflidence.

3. Discipline. The causes of misconduct, insofar
as classroom condltions are concerned, are not hard to
identify. Every chlld needs to succeed. Denied the

opportunity to satlsfy hils need for scholastic achlevement
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he strikes out against hls environment. Adjustment of the
course content to the abilities of the chlldren being
taught would solve many disciplinary problem.

The relationship between teacher and pupll should be
such that the child 1s made to feel emotlionally secure.
She should resort to disciplinary measures only when such
steps have to be taken for the good of the group. She
should never use fear as a technlque of control. To make
a child feel emotionally 1nsecure 1s to create, not

eliminate, behavior problems.3

Redl and Wattenberg. Redl and Wattenberg provide
4

additional measurable criteria:

1. Report cards, grades, and marks. The worst part
of teaching for many conscientious people 1s the assignment
of grades or marks, especially when these go home on report
cards. If grades are based on any objective system, they
are psychologically unfair. If the system i1s founded on
relationship between 1ndividual capacity and performance,
it seems to breed a different species of 1njustice.5

The whole process of asslgning grades is so filled

with possibilities for 1ncreasing emotional conflict among

3Ipid.

uRedl and Wattenberg, op. cit., p. 197.

5Tbid.



38
children as well as teachers that 1t remains a bugaboo. As
the fatal day approaches, evidences of insecurity mount;
young people become extra good, apple-polishing increases,
and anxiety 1s openly displayed. The defensiveness of
teachers breaks out 1n a rash of symptoms ranging from
case-hardened insouciance to nervous indigestion.

Before leaving this problem-laden topic there 1s one
fallacy which should be exploded. In some schools, systems
are set up on the assumption that young people experilence
success and faillure in school only on the day report cards
are glven out or promotions are announced. Some such
arrangements may be called "no-faillure" systems. The term
1s absolute nonsense. Feelings about school work are bullt
solidly as a result of day-to-day experience. It is boot-
less to tell a child who knows he gets most problems wrong
that he 1s doing satisfactory work. The unpleasantness
and repeated frustrations do not disappear without trace
Just because the report card bears an S or a B or some other
mystlc symbol.

Is there a better way than marks and report cards for
schools to perform thelr evaluating function? The answer
is "Yes." A number of schools rely upon parent-teacher
conferences to communicate information about the young
people. In these, planning for young people takes precedence
over rendering verdicts about them. That 1s as it should be.

Thils can only work well when the staff is gilven adequate
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time and there is a good basis of parent-teacher co-

operation.6

Henry Clay Lindgren. Lindgren describes the school's
7

influence in mental health under the following topilcs:
1. Disintegrative Influences in Education:

a. Conformity. One of these factors 1s the
emphasis and insistence on conformity and the submission
which 1s characteristic of the emotional climate of many
schools. This often has the effect of discouraging original-
ity and 1ndependence 1in the thought and action. To be sure,
a certaln degree of conformlity is necessary in all soclal
situations, otherwlse groups lack cohesion and purpose and
are unable to operate effectively. When conformlty becomes
an end 1n itself instead of the means to an end, when it
becomes a central value in the child's personality, there 1s
a dying out of the capacity for originality and the desire
for self-direction.

b. Reward and Punishment. Some children who are
sub jected to situations of this sort over the years come
to belleve that the rewards of learning are not the pleasure

and satisfaction of practicing a new skill or discovering

Ibid., pp. 331-334.

P ——

7Lindgren, op. cit., pp. 390-397.
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a new bit of information but are instead the praise of the
teacher. Or, even more commonly, chlldren come to feel that
learning 1s something one does to avoild punishment or
criticism. 1In effect, an over-emphasis on the reward-and-
punishment aspects of the educational situation produces a
distortion which causes students to substitute a rather
hallow and 1nsubstantial type of goal for the deeper satis-
factions that result from greater personal adequacy--such
things as improved relations with others, greater skill in
dealing with the problems of one's environment, greater
effectiveness in self-expression, and the 1like.

c. Competition. There 1s no quarrel here with
the friendly sort of competition which often helps to
stimulate interests 1n the classroom. What we are concerned
with 1s a situation that causes chlldren to subordinate all
other considerations in favor of an intense drive to get
the best marks. 1In the worst of the competitive situations,
children no longer care about what they learn--whether 1t
i1s useful, whether 1t 1s worth remembering over the summer
vacation, whether 1t helps make the world around them more
understandable--thelr only concern is to defeat each other.

Another effect of the over-emphasis on competition
1s that 1t makes students too fearful of failure. Preoccupa-
tion with faillure 1nduces an unrealistic and somewhat
neurotic orientation of 1ife. 1In the first place, a certain

amount of fallure 1s inevitable in 1life. Ofttimes the
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overly competitive person 1s so afrald of faillure that he
tries to cover up or deny to himself the fact that he has
failed. Or he might indulge 1n self-condemnation and self-
recrimination for not having lived up to his expectations.
In the second place, fallure can be a useful experience 1n
learning. The emotilonally mature person 1is one who can
accept the fact that he has failed, analyze and appraise the
situation, and determine what he should do next. The overly
competitive person is often so overcome by anxiety or the
inability to accept the reality of his fallure that he is
unable to profit from his experilence.

d. The Organlzational Structure of the School.

(1) Communication. One of the chief prob-
lems 1s the difficulty which children experience in trying
to communicate with adults and vice versa. We should be
aware that the organlization of the classroom makes 1t easy
for the teacher to talk to the class but not for the class
to talk to the teacher.

(2) Autocratic Tradition. The organizational
structure of the schools prescribed by convention and tradi-
tion 1s one which 1is best suited for the distribution of
power in an autocratic atmosphere. It i1s an arrangement
that makes 1t easy for one person to make most of the
declslons on behalf of the staff and the students. This
type of organization may seem desirable for purposes of
economy and efficlency, but ‘it makes the development of

democratic practices a difficult one.
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(3) Unreality of the Curriculum. One of the
most difficult problems which schools must face 1s that of
developing a curriculum which has reality and 1life for
children. What happens all too often 1s that children faill
to see any connection between what they study in school and
life in the world outside. Merely because the connection
between the curriculum and life 1s obvious to an adult does
not mean that it i1s obvious to a child. After a whlle,
children get the idea that nothing that the school teaches
1s of any practical use, and that the curriculum 1s a seriles
of uninteresting tasks which do not bear any real relation-
ship to each other.

(4) Examinations and Marks. Most teachers
agree that our present systems of grading leave much to be
desired, but they also agree that we have not found accept-
able substitutes for grades. One of the reasons for this
difficulty 1s that our grading system 1s sulted to an
educational organization which emphaslizes competlition, often
to the detriment of learning. If competition were no problem,
grading would be much less of a problem, If grades were
merely the evaluations of learning, devold of any emotional
conslderations, they would present no real difficulties,
but as long as an A 1s an honor, a reward, and a designation
of high status, and an F 1s a disgrace, a penalty, and a
designation of low status,tensions and anxieties are in-
evitable.8

8Ibid.
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2. Integrative Influences in Education.

a. Satisfying Need to Learn. One of the more
specific contributions which the modern school makes toward
the mental health of children is the opportunity it provides
for satisfying their normal curiosity, their natural desire
to learn more about themselves and thelr environment.

b. Meeting the Need to Participate with Others.
The chilef value of a soclal nature that the school has for
children lies 1n the opportunities 1t provides for children
to learn how to cooperate, cope, and even compete with a
variety of adults and children.

c. Learning Soclal Norms and Customs. By
participating in a social situation removed from that of
his family, the chlld 1s enabled to have a dual experience
in learning how to deal wilth the problems of 1life. At
school he learns the ways that socilety has developed for
dealing with such problems.

Participating 1in group experiences wlith other
children also helps to "soclalize" the child. He learns to
share, plan cooperatively, lead and follow, and to parti-
cipate in group decision making. And the more opportunity
hls school provides for experiences of this sort under
competent guldance, the better he wlll learn these soclal
skills.

He also learns to cope wlth some difficult prob-

lems. Not only will some of the values and standards he
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learned at home come into conflict with the norms of his
peer group, but there 1s also likely to be dilfferences
among the several peer groups with whom he assoclates,
not to mention the disparities between the standards of
the student world and the world of teachers and other adults.
Learning to soclalize means, in part, being able to malntain
a satlsfactory balance betweentelng an indlvidual and being
a member of the family group, the peer group, and the
larger group that 1s the school.

d.- Learning to be Self-Directive. Although there
is much progress to be made by the schools in this regard,
the very fact that the school presents the chlld with a new
experlence which he must meet largely on hls own means
that he must develop some resources for independence and
self-reliance. And although the school tends to provide
ready-made solutlons for many 1f not most of the problems
it presents to children, there are still situations, parti-
cularly in the informal aspects of the curriculum, that gilve
chlldren opportunities to work out solutions for themselves,
Some schools glve chlildren more opportunities to work out
solutions than others; some teachers do more with this
than others.9

e. The Curriculum and the Extra-Curriculum.

(1) Student Government. At its best, student

government can be a way of enabling children (particularly

91p1d., pp. 415-419.
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at the secondary school level) to participate in the oper-
atbn of their school, to help make policy, and to help
enforce rules of their own making. At its best, student
government can bulld morale and cohesiveness, can give
students a sense of 1dentlity with the school, can make the
school psychologically attractive. All of these factors
are lmportant both from the standpoint of good mental health
and the learning of subject matter.lo

(2) Willingness to Experiment with the
Curriculum. Another factor that has helped to make the
atmosphere of the school more conducive to mental health
has been the willingness of some administrators and teachers
to try experimental educational programs that 1n some cases
are radical departures from traditional curr'icula.l1

(3) Guidance Services. We should be aware
that many schools have already developed facllities which
have done much to individualize the relatlions of the school
with the chlld. One of the most important phases of this
development has been the growth in the number of trained
school psychologists, counselors, and guidance workers. In
schools where there 1s an effectlive guidance program, child-
ren do not feel so alone with their problems. They know

that they have some place to go for help. To be sure, they

01p44., p. 422.

111p14., p. Lob.
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have always been able to take thelr problems to their
teachers, and probably Just as many children go to their
teachers as ever before, but there are many chilldren who
have difficulty in communicating with a teacher. Perhaps
it is that the teacher 1s too much like a parent; the
teacher, as we have sald, 1s an authority figure--he can
punish and reward. The counselor 1s more a neutral figure;
one can talk things over wlith him and preserve one's
privacy. Often teachers simply do not have the time to see
all the students who would like to see them; one of the big
advantages of a well-organized guldance program 1s that
there are people who have time to meet with chlldren
individually. We mentlion him here because he makes a large
contribution to those educatlonal situations that are
helping children to develop 1n ways that are healthy and
emotionally mature.

(4) Special Education. Schools in increasing
numbers are making provislons for children with special
problems--mentally retarded, hard of hearing, cerebral
palsied, and so forth. Community after community is coming
to realize that 1t must provide special education for those
who need special handling. The important motive where such
programs have been organized seems to be the recognition
by the community that 1t has a responsibility to all
children, not merely to those who are able to benefilt from

the conventlonal school situation.l2

121p1d., pp. 436-437.
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Dorothy Rogers. Dorothy Rogers in her chapter on

"pepsistent Classroom Problems: Problems of Method,"
discusses mental health experiences related to certailn
methods or techniques in the elementary school.13

1. Extrinsic Motivation.

a. Free time. Better pupils are sometimes
rewarded with free time or extra play while weaker children
are required to do work in which they are deficient. The
slower student, feeling that he has been penallzed, cannot
approach remedial work in the spirit of doing his best.

b. Appointment as leader or monitor. Another
way of rewarding satisfactory work 1s by appointing a child
as a group leader or monitor. All children should have
opportunities for this type of recognition and leadershilp
training.

| ¢c. Honor roll. The honor roll stlll adorns the
wall of many a classroom and the names of the same children
appear on it over and over. The very name "honor roll" seems
to 1mply that the children whose names do not appear there
are "without honor." Moreover, this 1s still another
situation in which bright children anxiously compete against
each other whille duller chlldren know they have no chance.

d. Exhibiting work. The incentive value of dis-

playing children's work depends on the way the procedure 1s

13Rogers, op. cit., pp. 238-244,
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used. If the teacher's aim 1s to impress visitors she will
consistently put up the work of the best puplls. Children
who have nothing on display are crushed when thelr parents
visit the school and, on looking around the room, ask theilr
child the inevitable question, "Which is yours?"

e. Gold stars. The use of stars 1s a type of
motivation particularly pleasing to small children. Although
this technique has the basic weaknesses of most forms of
extrinsic motivation, 1t may be of some positive value.
Unlike honor rolls stars are not publicly exhiblted. Thelr
usage may be abused, however, so that children will cheat
to get them. The temptatlon may be largely removed by
permitting the child to particlpate in evaluating his own
work to declde when a star has been earned.

2. Evaluation.

a. Report cards as instruments of evaluation.
First of all, how effectlve are report cards 1n measuring
progress toward goals? If a chlld is given a C 1n reading
for two consecutlve months does 1t mean that his progress is
simply average for the classz? If his grade 1n reading
improves from C to B does 1t signify improvement in all the
processes involved in reading, some of them, or simply in
attitude toward reading?

The dlagnostic aim suffers badly where report
cards are concerned. A letter grade 1s compounded of so

many variables such as skills, attitudes, understandilngs,



49
or any combination thereof, that one has no 1dea where
weaknesses and strengths lie. The key on the report card
indicates that "D" means "Poor." Johnny thinks: "I am
doing poorly; I should improve. What can I do?" Actually,
Johnny may be performing quite creditably for him and the
grade may merely signify that his achlevement 1s below the
average of the class.

Is there much likelihood that Johnny's D will
spur him to greater achievement? Perhaps it will if Johnny
usually makes higher grades because then he knows 1t i1s
possible. But if the D 1s his customary mark, he simply
learns to think of himself as too dull to do anything worth-
while. ™"I'm just dumb, I guess" Johnny shrugs. He identi-
fies his performance with himself and comes to view himself
as an 1lnadequate person.

What of report cards as a means of comparing one's
abllities wlth others? It 1is a valid concluslon that the
child who makes low grades 1n mathematics has less ability
than the average? No, because poor performance 1s often
linked to poor instruction. Even 1f teaching 1s effective

and grading isdone "on the curve,"

relative potential 1s
stl1ll not clear. Does a median position in reading refer
to speed, or comprehension, or what? Besides, may not a
class fall to represent a typilcal segment of the total
school population of that age? Mary skilpped a grade and

found it easler to lead the more advanced class than the
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one she came from because fewer bright children were among
her new classmates. It will do the child harm anyway to
know his relative performance unless he 1s gulded to see
1ts implications 1n proper perspectlive. Inferior achleve-
ment can lead to feelings of defeatism.

Nor do report cards assist the child to learn about
himself and define hls goals. It would seem safe to assume
that the child who makes all A's 1in history has specilal
insight 1nto the subject. Not always: the criterion of
achie&ement may be simply the memorization of facts. Dora
made A's in art because she was able to create carbon coples
of objects; was that art? Report cards can never be 1nter-
preted except in the broader context of a teacher's
philosophy and standards.

Do report cards assist the child to develop habilts
of self-evaluation? Rarely does the chilld participate at
all in this type of evaluation. Even if he were asked what
grade he should receive how should he be expected to know?
The experts 1n education themselves are confused about what
symbols should represent.

Since the card 1s devised by the educators them-
selves, 1t should certainly serve to adapt instruction to
the needs of the chlild. The chlld may benefit slightly
from the fact that the teacher must think briefly of every
child's performance in the course of making out cards.

However, performance should be measured continuously and
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not merely at stated intervals 1f experiences are to relate
to needs.

Where the teacher-pupll relationship 1s concerned,
report cards often have a devastating effect. Teachers are
often thought of as "giving grades." A poor grade becomes
a symbol of reprimand or disapproval and thus generates
antagonism. Thereby rapport needed for effective instruction
suffers. Even the teacher may come to think of herself as
"giving grades." To keep the support of certain influential
persons 1n the communlty, teachers may glve their children
higher grades. Naturally, self-respect suffers and gullt
feelings are created. Even very consclentious teachers
manipulate grades 1n order to encourage children who are
handicapped or have suffered some other misfortune. But
what of the chlildren whose psychological needs the teacher
has not fathomed?

High grades may indeed strengthen egos and in some
cases create a closer teacher-pupll relation. But cannot
sounder means be used to achleve the same ends? The feeling
of approval gained by brighter children i1s hardly worth the
emotlonal hazard to others. Besldes, a student who makes a
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