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ABSTRACT
EGO DEVELOPMENT AND COUNSELING:

THE EFFECTS OF COUNSELORS' AND CLIENTS' EGO DEVELOPMENT LEVELS
UPON THE EXPRESSED EMPATHY AND PREFERENCES OF COUNSELORS

By

Thomas Joseph McIntyre

The study investigated the relationship between counselors' and clients'
ego development levels and counselors' expressed empathy and expressed client
preferences using a counseling analogue method. The research was based on the
theories of ego development (Loevinger, 1976) and empathy (Rogers, 1975). The
hypotheses were a) counselors' ego development is positively related to their
expressed empathy, b) counselors' expressed empathy varies among
developmental levels of analogues, c¢) an interaction exists between counselor
and analogue developmental levels so that expressed empathy peaks when
counselor and analogue developmental levels match, and d) counselors prefer
analogues at one level higher and at the same level of ego development as the
counselors. Hypotheses b, ¢ and d were confirmed.

Subjects, 42 master's level counseling students, completed the W ashington
University Sentence Completion Test of ego development, responded in writing
to four typewritten analogues (representing clients at the Conformist,
Self-Aware, Conscientious and Individualistic ego development levels), and rank
ordered their preferences for the analogues. Subjects were assessed at the
Self-Aware, Conscientious and Individualistic levels. Subjects' counseling
responses were rated for expressed empathy (the dependent variable) with the
Response Empathy Scale.

A 3 x 4 Analysis of Variance for repeated measures demonstrated a

non-significant main effect for subject level, a significant main effect for



analogue level (p < .05, non-directional), and a significant interaction (p < .05)
between subject and analogue levels. A Chi square indicated the subjects
preferred analogues whose developmental level was the same or one higher than
the subjects'. The data showed the subjects' expressed empathy peaked in
response to analogues at the same developmental level. Post hoc tests indicated
a) lower (p < .05) expressed empathy in response to the Conformist analogue
than the Conscientious analogue, b) the Self-Aware subjects had lower
expressed empathy (p < .05) with the Conformist and Individualistic analogues
than with the Self-Aware and Conscientious analogues, c¢) the Individualistic
subjects had higher expressed empathy (p < .05) with the Individualistic analogue
than did the Self-Aware subjects, and d) the overall trend in the preference
data was subjects across levels indicated lowered preference for the Conformist
analogue.

Implications and recommendations for counselor training, supervision,

practice and research were discussed.
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Chapter 1: The Problem

Since Loevinger's elucidation of her concept of ego
development (1966) and the publication of an assessment technique for this
construct (Loevinger, Wessler & Redmore, 1970) there have been a growing
number of investigations involving ego development. These investigations have
had various emphases. Some studies have sought evidence for the validity of ego
development theory', some studies have examined correlations between measures
of ego development and other constructs, and other studies have sought to
induce developmental change in subjects by way of experimental interventions
(Loevinger, 1979). Some studies have also related level of ego development to a
counselor's level of empathy.

Historically, a counselor's empathy has been considered a key ingredient
leading to successful outcome of counseling for a client. Recently empathy
theory has been broadened to consider empathy as a multifaceted process
occurring within a relationship rather than a constant ability which a counselor
exercised.

Swensen (1980) stated that ego development theory may form a basis for a
unified approach to the understanding of counseling. A study relating ego
development of counselors to their general empathic ability is part of this basis
(Carlozzi, Gaa & Liberman, 1983) as is an effort to use ego development theory
as a way of understanding client dynamics (Young-Eisendrath, 1982). What has
not been considered is how a counselor's level of expressed empathy may be a
result of and vary according to both the counselor's and client's levels of ego
development. This study investigates this question and therefore is an
opportunity to understand the developmental level of counselors, client dynamics
and counseling process simultaneously. Furthermore, this study seeks to establish
whether the relationship between counselor and client level of ego development

1
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may result in differences in a counselor's preference for a client. This
asymmetry in preference was established in the case of moral development
theory (Rest, Turiel & Kohlberg, 1969). The uncovering of an asymmetry in
preference due to the relationship of counselor to client level of ego
development would be an important contribution to the understanding of
counseling and the client selection process.

Both Loevinger's theory of ego development (1966, 1976) and Rogers' ideas
about empathy (1957, 1975) deal with a person's internal frame of reference. A
clarification of the relationship between empathy and ego development may be
of interest to those involved in counseling and the training and supervision of
counselors since empathy is considered important in successful counseling. In
addition, ego developmental theory is thought to present a potential addition to
the understanding of the counseling process, but there is little empirical basis
for this hope as of yet.

Purpose

The present study examines three interrelated topics. First, it is an
attempt to confirm the relationship between ego developmental level and
expressed empathy. Secondly, it focuses upon the interaction between ego
developmental level of counselor and client and the counselor's expressed
empathy through which he or she demonstrates understanding of the client's
internal frame of reference. With this aspect the present study makes a unique
contribution. Finally, an attempt is made to understand how a counselor's
preference for a client relates to counselor and client level of ego development.
Theory

The frame of reference a person uses to bring coherence and meaning to
his or her experience of self and others is the focus of the theory of ego

development which Loevinger (1966, 1976) has constructed. It is this theory
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which Swensen (1980) claims has the potential of providing a framework for the

understanding of counseling. Yet there appears to be little research in existence
which would bring substance to Swensen's claim (Loevinger, 1979; Carlozzi et
al., 1983).

Carlozzi et al. (1983) hypothesizes that there is a relationship between ego
development and empathy. The construct of empathy (Rogers, 1957) is a thread
which has run through much of counseling practice and research for decades.
According to Rogers' definition, "Being empathic is to perceive the internal
frame of reference of another with accuracy and with the emotional components
and meanings" (1959, p. 210).

It may be inferred that the individual's internal frame of reference is a
point at which the relationship between ego development and counseling may be
examined. Research has just begun to investigate the relationship between a
counselor's ego development, which determines that counselor's frame of
reference, and measures of the counselor's empathic ability which contributes to
the counselor's understanding of a client's frame of reference (Carlozzi, et al.,
1983; Zielinski, 1973, cited in Loevinger, 1979). Of course, it was the client's
internal cognitive and affective frame of reference which Rogers (1957, 1959,
1975) focused upon. What the. literature has not addressed yet, except for one
inconclusive example (Young-Eisendrath, 1981, cited in Young-Eisendrath, 1982),
is the question of how frames of reference of both counselor and client, as
determined by ego development, effect the counselor's expressed empathy.
Through this expressed empathy the counselor demonstrates an understanding of
the client's frame of reference, but this understanding may be shaped aécording
to the counselor's own frame of reference.

The present study, then, may contribute to the literature by clarifying the

relationship between counselor and client levels of ego development and the
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counselor's expressed empathy. An understanding of this relationship might have

implications for the content of counselor training, provide a potential focus for
counselor supervision, and form one basis for optimal counselor and client
matching.
Hypotheses

1. A positive relationship exists between counselors' level of ego
development and level of expressed empathy.

2. Counselors' expressed empathy will vary in relation to clients' ego
development level.

3. Counselors will demonstrate a higher degree of expressed empathy in
response to a client at the same level of ego development compared to clients
at levels higher or lower than the counselors'.

4. Counselors will assign a higher preference to clients of equal ego
developmental level than those at levels lower or more than one level higher
than the counselors'.

Overview

Two important topics remain before the reader can put the results of this
study in perspective. In Chapter 2, the literature which is relevant to this study
and its implementation is examined. This includes a look at the theories of ego
development and empathy, the few studies which have so far examined their
relationship, studies dealing with the possibly mediating characteristic of
preference, and parallel studies dealing with the theories of conceptual level
and moral development. In addition, areas of the literature which deal
specifically with wmethodological aspects relevant here, such as the use of
counseling analogues and of empathy measures, are reviewed.

Next, in Chapter 3 the methodology is set forth. Characteristics of the

sample, the instruments, methods of ratings and reliabilities obtained,
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hypotheses, design and statistical analyses are described. It is hoped that the

reader will arrive at the end of Chapters 2 and 3 with a thorough understanding
of the foundation of previous research and theory and the subsequent method
upon which the results of this investigation stand.

In Chapter 4 the results of the statistical tests of this study's four
hypotheses are presented. The results of post hoc tests which contribute to an
overall understanding of this study's findings are also presented. The findings
and their implications are discussed in Chapter 5 along with recommendations

for practice, research and training.



Chapter 2: Review of Literature

Several areas of theory and research are relevant to the present
investigation. Therefore, in the following review, the reader becomes acquainted
first with the theory of ego development, its measurement, reliability and
validity, and then with the theory of empathy, and its importance, variability
and measurement. Recent re-conceptualizations of empathy and a focus on the
uses of counseling analogues in empathy research are included here also. Finally
these two theories are related to each other and the basis in previous literature
for the present hypotheses discussed.

Loevinger's Theory of Ego Development

Jane Loevinger (1966, 1976) has developed a synthetic theory of ego
development which, while having links to a broad spectrum of earlier theories of
personality, can be seen as a unique influence in current psychological
understanding. Swensen (1980) noted this theory as having the potential to
provide a general framework for the understanding of counseling.

Loevinger conceived of the ego as a unified framework which the
individual uses to perceive and interpret the world. This framework included
impulse control, character development, interpersonal style, conscious
preoccupations and cognitive style (Loevinger, 1976). In addition, Loevinger
postulated that this ego develops through qualitatively different steps. Ego
development is seen as a process parallel to, but separate from psychosexual,
intellectual and physical development.

Loevinger's...conception of ego development assumes that each person has

a customary orientation to himself and to the world and that there is a

continuum (ego development) along which these frames of reference can be

arrayed. 'In general, ego development is marked by a more differentiated
perception of one's self, of the social world, and of the relations of one's
feelings and thoughts to those of others" (Candee, 1974, p.621). It is the
sequence of steps along this continuum of differentiation and complexity

that Loevinger and her co-workers have delineated as stages of ego
development. (Hauser, 1976, p.928-929)
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These ideas have not remained solely in the realm of theory. Crucial to
Loevinger's work has been the arrival at a method of assessment, which led to
theory testing and modification. Loevinger, et al. (1970) developed a projective
sentence completion test which assesses an individual's ego development as a
unified construct. This measure, the Washington University Senﬁence Completion
Test (WUSCT), repeatedly has been shown as reliable, and an accompanying
self-training program produces raters equally reliable to those tutored or
previously experienced ones (Loevinger, 1979; Hauser, 1976; Holt, 1980). The
WUSCT has been shown to have sufficient validity for research purposes
(Loevinger, 1979).

Stages of Ego Development

Loevinger delineated 10 stages and transitional levels of ego development.
Nine of these are measurable with the WUSCT, the first is not. The transitional
levels are transitional only in the theoretical sense, as individuals may remain
stable at the;e levels over time.

The stages and associated symbols are: Presocial, I-1; Impulsive, I-2;
Self-protective, Delta; Ritual-Traditional, Delta/3; Conformist, I-3; Self-aware,
also known as the Conscientious/Conformist Transition, I-3/4; Conscientious, I-4;
Individualistié, 1-4/5; Autonomous, I-5; and Integrated, I-6.

Common stages for adolescents and adults. Holt (1980), in a national survey

using a 12-item short form of the WUSCT, found the modal level for young
adults to be the conscientious/conformist level, I-3/4. Other studies have agreed
and have indicated I-3/4 to be the modal level for adults (Hauser, 1976).
Additionally, Holt's data indicated that 83%Z of college men and 89% of college
women were assessed at stage I-3, I-3/4, I-4 or I-4/5. The corresponding stage
names are the conformist, conscientious/conformist, conscientious and the

individualistic stages.
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A closer look at the common adolescent and adult stages of Loevinger's
theory is useful as the interaction of these four stages of development were
examined within this study. |

Conformist stage. The conformist stage, I-3, is one which most people

reach during childhood or adolescence. A person functioning at this stage is
very concerned with following rules and with the disapproval and shame
involved with breaking rules. Relatively little differentiation of internal states
is apparent and the affect reported is generally banal. The fo-cus of interactions
with others is on actions and events instead of feelings and motives (Loevinger,
1976; Hauser, 1976).

Self-aware level: The conscientious/conformist transition. Beginning at the

self-aware level, I-3/4, an individual gains the capacity for introspection,
psychological causation, self-awareness and self-criticism. It becomes apparent
to the individual that the family or social groups can no longer provide
workable, clearcut rules which corresponding to reality. Therefore the rightness
of an action is judged according to relative aspects of the situation, such as
time and place. These contingencies are simplistic, however, and are to become
more differentiated at higher levels (Loevinger, 1976; Hauser, 1976).

Conscientious stage. Idealism and "an excessive and sometimes intrusive

sense of respousibility for the welfare of other people", (Young-Eisendrath,
1982, p.332) are two notable characteristics of those persons at the
conscientious stage, I-4, of ego development. Obligations, self-criticism and
achievements measured by inner states and rules occupy consciousness. Feelings
and motives rather than actions alone are the currency of this individual's view
of social interaction. Non-stereotyped individual differences are perceived and
"social interaction is experienced as more vivid and meaningful than in earlier

stages" (Hauser, 1976, p.931).
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Individualistic level. Greater conceptual complexity, a concern for

emotional independence and an increased sense of individuality characterize
those at the individualistic transition level, I-4/5. At this point persons are
more aware of inner conflict as well as conflicts between one's own needs and
those of others. An important change from the conscientious stage is that
persons are more accepting of themselves and others and are more tolerant of
differing viewpoints and opinions of others. It is still difficult, however, for an
individual to tolerate internal conflict which has increasingly entered
awareness, or to tolerate the notion that conflict and paradox are a part of the
human condition (Swensen, 1980; Loevinger, 1976).

Measurement of Ego Development

Washington University Sentence Completion Test. Loevinger's concept of

development is assessed via the WUSCT, a sentence completion test of 36 items,
with separate forms for men and women (see Appendix A). The WUSCT '"has
been carefully constructed and standard-ized in terms of its form, administration,
and scoring procedures" (Hausér, 1976). Since the publication of a scoring
manual (Loevinger, et al.,1970) it has been extensively used for research
purposes. The scoring manual consists of individual manuals for each sentence
stem, a self-training program and the ogive rules by which the cumulative
frequencies of the individually scored items are examined and converted into a
single total protocol rating (TPR). The extensive self-training program produces
raters as reliable as tutored or expex;i.enced ones (Loevinger, 1979; Hauser, 1976;
Holt, 1980).

Reliability of the scoring procedure. When the original WUSCT scoring

manual was validated Loevinger reported a median product-moment correlation
coefficient between experienced raters of r = .75 (Loevinger, 1979). The median

correlation for TPR's was r = .86. Subsequent ratings of the same sample of 543
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protocols of a diverse group of women and girls by four self-trained raters
produced results indistinguishable from that of the experienced raters. Various
pairs of experienced and self-trained raters produced a median interrater
correlation on item ratings of r = .76 (Hauser, 1976).

Holt (1980) reported reliabilities obtained in the scoring of a national
sample of 966 persons between the ages of 16 and 25 years. The 12-item
WUSCTs were scored using a team of graduate and advanced undergraduate
students at New York University. Reliabilities computed with intraclass
correlations were reported. Interrater reliability on individual items ranged from
.72 to .90, median .825 (women), and .57 to .90, median .78 (men). This study
provided important additional evidence for interrater reliability as scoring done
by a group separate from Loevinger's and on a nationally representative sample
verified consistency of results.

Evidence for validity. The internal validity of the WUSCT rests on a

number of points. This measure has face or content validity as its projective
nature permits the subject to supply his or her own frame of reference. It is
this frame of reference which the test tries to measure. The conception of ego
development can be communicated coherently. The statistical homogeneity of
the WUSCT has been shown and research aimed at breaking the items into
subscales has failed. Thus, there is strong evidence that it measures a single
construct (Loevinger, 1979).

"Evidence for construct validity is substantial, but falls short of clear
proof of sequentiality" (Loevinger, 1979). In any case this theory can be viewed
as a series of character types. Evidence for sequentiality is supportive of
construct validity, as Loevinger summarized:

The profile or distribution of item ratings for protocols at adjacent

stages are more alike than at non-adjacent stages. Mean ego level

increases with age for cross-sectional samples during adolescence.
Mean ego level increases with age for longitudional studies during
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adolescence. Test-retest correlations are significantly positive for

longitudional studies, even over spans of 6 years. Attempts to raise

ego level experimentally in a few weeks have not succeeded, but

experiments that have lasted 6 to 9 months have had statistically

significant success. Finally, people can lower their score more

reliably and decisively than they can raise it. (1979, p. 305-306)

In addition, Loevinger (1979) summarized evidence for external validity in
the form of significant correlations of low to moderate magnitude between the
WUSCT and a variety of other measures. These included interviews, objective

tests, projective tests and behavioral measures.

Summary of Loevinger's Theory

Loevinger's theory of ego development (1966, 1976) has focused upon the
evolving internal frame of reference which an individual uses to perceive and
interpret the world. The location of individuals upon this common path of
development is assessed using a projective sentence completion test. Research
has shown this test, the WUSCT, to be sufficiently reliable and valid for
research purposes.

Empathy

Several areas of theory and research focusing upon empathy are relevant
to the present investigation. These areas are reviewed below. This review
includes a look at the definition and importance of empathy in counseling, the
commonly used measures of empathy and criticisms of these measures, the
characteristics and validity of the Response Empathy Scale, and the strengths
and limitations of counseling analogues employed in empathy research.

The Empathy Concept

Rogers' view. In Rogers' formal statement defining his concept of empathy
were several key features. He referred to a 'state of empathy" (1959, p.210) as
if it were something constant. This state had to do with perceiving another's
"internal frame of reference...with accuracy and with the emotional

components" (1959, p.210), and the empathic person was to maintain an 'as if'
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quality. It was this concept, along with Rogers' views on congruence and
warmth (1957), which generated much research in following years (Gladstein,
1983).

Rogers' (1975) re-examination of empathy underlined his opinion that the
continued use of empathy as a concept is valuable in training and research, and
as a key part of human communication. Rogers also introduced a refinement to
his views,

No longer did Rogers (1975) refer to a state of empathy. Rather, Rogers
presented empathy as a process with several facets. First, one must sense
another's ''private perceptual world" (Rogers, 1975, p.4). Next, one must
communicate these sensings. Finally, this communication is received and one can
be guided by the other's response.

Reconceptualizations by Barrett-Lennard and Gladstein. T‘wo subsequent

viewpoints, Barrett-Lennard (1981) and Gladstein (1977, 1983; Feldstein &
Gladstein, 1980) added depth and clarity to Rogers' (1975) definition.
Barrett-Lennard examined the process of empathy Rogers refers to. Three
distinct and temporally sequential phases are specified in what he called the
empathy cycle. These are empathic resonation (Phase 1), expressed empathy
(Phase 2), and received empathy (Phase 3). Barrett-Lennard (1981) went on to
locate previous empathy measures in relation to the cycle. He predicted that
only moderate correlations can be expected between measures of adjacent
phases of the empathy cycle. One use of this cyclic conception may be to
specify what part of the cycle is being investigated in a particular research
effort.

Gladstein (1983) reviewed the various theoretical models used in the
definition and measurement of empathy. He noted two general elements in the

many empathy definitions employed in the counseling, developmental and social
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psychology literatures: cognitive and affective empathy.
Cognitive empathy refers to intellectually taking the role or perspective of
another person. That is, seeing the world as the other person does.
Affective empathy refers to responding with the same emotion to another
person's emotion. That is, feeling the same way as another person
does...Rogers' definition (1975, p.4) included both. (Gladstein, 1983, p.468)
Gladstein's (1983) review was stimulated in part by the diversity of
outcomes in the literature on empathy. His review concluded that empathy may
or may not lead to helping behavior. Therefore, he said it is essential to
determine when each element, cognitive and affective, is or is not important.
He further noted that based on theoretical consensus it appeared that affective
and cognitive empathy would be important in initiating and building a counseling
relationship.  Gladstein also mentioned cognitive role-taking empathy as
important in the problem-identification and exploration periods of counseling.
Gladstein (1983) stated that empathy is a multi-stage process agreeing with
Rogers' (1975) and Barrett-Lennard's (1981) comments. He placed the affective
component prior to the cognitive component temporally. It is apparent that both
affective and cognitive empathy would occur within the counselor prior to
Phase 2 of Barrett-Lennard's cycle. Resulting communication, expressed
empathy, takes place in Phase 2. It is also important to mnote that
Barrett-Lennard's definition of cognitive empathy included an understanding of
the "client's feelings and thoughts from their frame of reference'" (Feldstein &

Gladstein, 1980, p.54).

The importance of empathy. The above viewpoints concerned the nature of

empathy, but did not address its importance in counseling. Rogers (1957) called
empathy one of the 'necessary and sufficient conditions for therapeutic
personality change." Rogers (1975) concluded from his review of the literature
that "empathy is clearly related to positive outcome" (p.6). He based his

conclusion of positive outcome in part upon studies which have found a positive
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relationship to exist between empathy measured from a counselor's or
therapist's actual interview behavior and outcome measures (Kurtz & Grummon,
1972; Mullen & Abeles, 1971). He reasoned that this positive outcome is due to
empathy's effect in dissolving alienation, and in increasing the client's sense of
self-value and identity.

Gladstein (1983) noted that challenges had been raised regarding the above
conclusions and that research evidence for empathy's importance was mixed. He
pointed out that mixed findings might have been due to the differing and
sometimes obscure ways in which theorists and researchers had defined and
measured empathy. He noted some conceptual refinements which could prove
helpful to clear up the mixed results. Gladstein concluded, however, that
empathy "can be helpful in certain stages, with certain clients, and for certain
goals" (1983, p.467). He did note cognitive and affective empathy as important
in the early stages of counseling, particularly when the counseling goals were
self-exploration. He was less supportive of the importance of empathy,
especially of affective empathy, when the goals involved specific
problem-solving or action-oriented decision making,

Empathy's variability. Rogers (1959) originally spoke of a state of empathy.

His more recent view (1975) and those of others (Barrett-Lennard, 1981;
Gladstein, 1983) explained empathy occurring as a multi-phasic process. The
magnitude of empathy may vary, particularly as expressed and received
empathy. Several reports have confirmed that a counselor's level of expressed
empathy may vary.

Truax (1966) found that a counselor's empathic behavior varied in a manmner
contingent upon the patient’s behavior. Gurman (1973) measured the level of
therapeutic conditions of empathy, warmth and genuineness of three high- and

three low-functioning therapists. The levels of both groups were found to vary
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across and within sessions. Changes across time within sessions were noted such
that the therapists' empathic behavior and other conditions peaked in the middle
and -end of the session.

As noted by Rogers (1975), the level of a counselor's empathic behavior
may vary positively according to the counselor's psychological adjustment.
Bergin and Soloman (1970) compared the scores of 18 post-internship psychology
graduate students on the MMPI and the Truax accurate empathy scale. A
negative correlation was noted between the M MPI Depression and Psychasthenia
scales and the scores for empathic behavior. Vesprani (1969) noted the same
relationship with 33 untrained college student subjects.

Summary of the empathy concept. Some specific points deserve emphasis.

Empathy is a process not a state. Barrett-Lennard's Phase 1 empathic
resonation is composed of both affective and cognitive elements. Empathy's
behavioral component, Phase 2, expressed empathy, may vary. Empathy is
important in counseling in that at the least it is sometimes helpful.

The reconceptualizations reviewed above demand consideration in planning
research and received it in the present study. Some questions need to be
answered. Which element of Phase 1 empathy is involved, cognitive and/or
affective; at what point is the cycle being examined, empathic resonation,
expressed empathy or received empathy? 1Is the measurement one which can
focus upon the particular element and phase involved; and, finally, is empathy
being examined at a point in counseling at which it might be expected to
matter?

The answers to the above questions can help focus a research project,
confirm the choice of measurement, and make sense of diverse research findings
in the empathy literature. The present study, for instance, examined the result

of cognitive role-taking empathic resonation evident in expressed empathy. This
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study used an analogue representative of a time in counseling (initial counseling
contact) when empathy is important, and used a measure which focu\sed upon
verbal Phase 2 expressed empathy.

The Measurement of Empathy

It has been noted above that empathy may vary. This is an important point,
as the present study investigated the variability of counselors' expressed
empathy relative to a client and counselor characteristic, ego development. In
order to accurately measure this variability and thus provide a test of this
study's hypotheses, it was essential that the subjects' expressed empathy be
measured in a reliable and valid fashion. The review below, of the various
measures of empathy available, resulted in the selection'of the needed measure.

Commonly used measures. Following Rogers' (1957, 1959) conceptual

advances, a number of different measures were developed to examine empathy
in counseling. The Barrett-Lennard Relationship Inventory (BLRI)
(Barrett-Lennard, 1962) attempted to measure empathy via the perceptions of a
relationship's participants. The Truax Relationship Inventory (TRI) (Truax &
Carkhuff, 1967) attempted the same. Both measures are paper and pencil
instruments completed by persons in a counseling relationship. Feldstein &
Gladstein (1980) noted that both are subjective measures clearly linked to
Rogers' empathy construct (Rogers, 1957, 1959). Both also appear to focus upon
the empathy cycle at Phase 3 (Barrett-Lennard, 1981).

Objective measures using external, independent judgments of counseling
interview behavior were also developed (Feldstein & Gladstein, 1980). These
include Truax's Accurate Empathy Scale (AE) (Truax & Carkhuff, 1967) and
Carkhuff's (1969) Empathic Understanding in Interpersonal Process Scale (EU). A
more recently developed objective measure is the Revised Response Empathy

Scale (RES) (Elliott, Reimschuessel, et al., 1982). All three are attempts to
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measure what Barrett-Lennard (1981) referred to as Phase 2 empathy.

In contrast, the Affective Sensitivity Scale (ASS) (Kagan, Krathwohl and
Associates, 1967), examines processes identified with Phase 1 empathy
(Barrett-Lennard, 1981), but it does not examine those processes within any
one particular relationship. The ASS is administered by asking subjects to
respond to wmultiple choice lists of affect descriptions following videotape
segments of an interview.

Criticisms of empathy measures. A number of criticisms have been leveled

at the commonly used measures of empathy. Chinsky and Rappaport (1970)
focused upon Truax's AE scale. They questioned the meaning of the scale. They
noted that a validation study of the AE (Truax, 1966, cited in Chinsky &
Rappaport, 1970) found no significant differences between ratings of therapist
behavior with client responses present and ratings with client responses absent.
Yet the defining points of the AE scale specifically included reference to client
responses. Chinsky and Rappaport (1970) concluded that tt;e AE scale was
measuring qualities other than those reflected in the definition of the scale.
Fridman and Stone (1978) also found that the Carkhuff EU scale was not
sensitive to different rater stimulus conditions. They found ratings of counselor
behavior from conditions with client responses present to be comparable to
ratings with client responses absent.

Gormally and Hill (1974) questioned whether Carkhuff's EU scale was
measuring a global counselor characteristic beyond those defined by the scale.
They based this criticism first upon factor analyses which showed one factor
accounted for 79 of the variance in one study and 89 % in another. Secondly,
strong correlations had been found between Carkhuff scales measuring empathy,
warmth and genuineness and global therapist characteristics."

Chinsky and Rappaport (1970) also noted that Truax & Carkhuff's (1967)
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indicated an inverse relationship between reliability obtained for the AE scale
and the number of therapists rated in any particular study. They speculated that
this too might have been due to the scale measuring therapist qualities other
than those specified. Finally, Chinsky and Rappaport pointed out that the
Pearson r's reported as reliability figures by Truax (1966) were spuriously
inflated by the use of an n in the calculations based upon the number of
repeated measures of the same therapists rather than the number of therapists
itself. Thus the assumption of independent measures was violated. Their
criticisms, then, questioned both the meaning and hence the construct validity,
of the AE scale and its reliability.

Kurtz and Grummon (1972) compared empathy ratings using six different
measures of counselor empathy. They compared these counselor empathy ratings
to ratings of client perceived empathy and a well constructed outcome measure.
Their data were collected from actual therapy cases. They found no significant
correlations between the empathy measures, including the BLRI, Carkhuff's EU
scale and Kagan's ASS. They concluded from the results that the six measures
were assessing six different variables. In addition, no relation between the
measures and either client perceived empathy or outcome was established,
except for a moderate correlation between Carkhuff's EU scale and client
perceived empathy, (Barrett-Lennard's (1981) Phase 3 empathy). The EU scale
was the only one of the six empathy measures to be based upon actual therapist
interview behavior. The conclusions of Kurtz and Grummon (1972) questioned
the construct validities of all six empathy measures used. Based on these
findings need for an empathy measure with demonstrated construct validity is
indicated.

Feldstein and Gladstein (1980) derived from Rogers' (1975) theoretical

discussion six criteria applicable for evaluating the construct validity of
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empathy measures. The three criteria they considered the most important
included a focus upon a) cognitive empathy, b) affective empathy, and c) the
counselor's communication of his or her empathic experience. Of the four
measures reviewed: Carkhuff's EU, Truax's AE and TRI, and Barrett-Lennard's
BLRI, none were found satisfactory according to their criteria.

Criticism is warranted regarding the Feldstein and Gladstein (1980) review
in light of Barrett-Lennard's (1981) description of the empathy cycle. It may be
too much to expect for any one instrument to be able to measure all three
phases of the empathy cycle simultaneously. To accomplish the above,
simultaneous access to the counselor's internal experience, the counselor's and
client's interview behavior, and the client's internal experience would be
required. However, different measures of the three phases as separate entities
might be sought. One or more measures could tap into the cognitive and/or
affective components of the counselor's empathic resonation at Phase 1, another
could focus upon the counselor's expressed empathy at Phase 2, and yet another
could look at the client's perception of received empathy at Phase 3. Anl
important step in the validation of the measures would be determining what
relationships exist between measures of the different phases (Barrett-Lennard,
1981).

The RES (Elliott, Reimschuessel, et al., 1982) has been held for discussion
until this point largely because its development and validation are too recent
for it to have been reviewed and appear in the critical reviews above. However,
it was apparent that the authors took into consideration the preceding research
critiques and theoretical reconceptualizations. A review of the RES

demonstrated its relative strengths and limitations.
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Response Empathy Scale

The RES was developed (Elliott, Filipovich, et al., 1982) and revised
(Elliott, Reimschuessel, et al., 1982) partly in response to Barrett-Lennard
(1981). Some features of this new measure are: a) its specific focus on Phase 2,
expressed empathy, b) its subscales measure different aspects of expressed
empathy, c¢) it is designed for use with individual counselor responses. The
reliability and validity of the RES rests upon two studies conducted by Elliott
and his associates.

Initial wvalidity study. Elliott, Filipovich, et al. (1982) attempted to

investigate three issues regarding the RES. a) Estimates of rater reliability
were sought at the level of the total RES and its subscales; b) Using factor
analysis, they sought to determine the core elements and underlying components
of response empathy when measured in this way; and, finally c) evidence for the
RES' validity was sought in its relationship to clients' evaluations of being
understood.

The data were sampled from 28 thirty-minute interviews in which 28
volunteer undergraduate clients were asked to discuss‘a personal problem. The
counselors were 12 internship level graduate students and three faculty members
in clinical psychology. Counselors' theoretical orientations were described as
client-centered or psychodynamic. Three samples of four to seven counselor
responses (episodes) were videotaped within each interview. Five raters used the
RES to rate counselor responses, rating each on the nine subscales before going
on to the next response. An adaptation of Kagan's (1975) videotape recall
technique was used to obtain client perceptions of being understood after the
interview., Clients were asked how understood they felt after each counselor
response and rated their answers on a 6-point scale. Counselor responses were

rated separately using audiotapes and transcripts with the RES.
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Interrater reliability for total empathy scores of the RES was .91 using
Cronbach's alpha. A high degree of internal consistency for the RES was
indicated by an interitem r.eh'ability for total empathy of .82 (Elliott, Filipovich,
et al., 1982). |

Factor analysis extracted two factors accounting for 62% of the total
variance. Factor 1, described as a Depth/Expressiveness factor, had strong
loaglings for the Words, Centrality and Here and Now subscales. It accounted for
442 of the total variance. FactorA 2, described as an Empathic Exploration
factor, had strong loadings for the Frame, Centrality, Manner and Impact
subscales. It accounted for 18% of the total variance. The factor analysis also
provided a measure of which components were most central to empathy as
measured by the RES. The Centrality subscale, followed by the Frame and the
Words subscales were most central; Voice and Impact appeared to be the most
peripheral (Elliott, Filipovich, et al., 1982).

Validity of the RES was investigated using correlations between observer
ratings (RES) and client's ratings of being understood. Correlations were
calculated at three levels of analysis: a) the individual counselor response, b)
episodes of four to seven counselor responses, and c) all counselor responses in
the three episodes per session. The relationship at the individual response level
was small but significant, r = .26. A medium sized effect was apparent for total
empathy at the episode level, r = .42. The association increased again when the
level of the session was examined, r = .53 (Elliott, Filipovich, et al., 1982). The
presence of this relationship is strong evidence for validity of the RES. The
investigators considered the RES to be measuring what Barrett-Lennard (1981)
referred to as Phase 2, expressed empathy, and considered the clients' ratings
to be measuring Phase 3, received empathy. Therefore a relationship between

measures of these two ©phases in the empathy cycle was expected



22

(Barrett-Lennard, 1981).

Description of the revised Response Empathy Scale. In order to improve

reliability and clarity, some changes suggested by Elliott, Filipovich, et al.
(1982) were incorporated into the revised RES. Two of the original subscales
were dropped: Accuracy and Here and Now. The Exploratory Manner subscale
was divided into two new scales: Collaboration and Exploration. The Client
Frame subscale was redefined to become Client Feelings. The Expressiveness
subscale was defined from the previous Voice Quality and Choice of Words
subscale. A Verbal Allowing subscale was added (Elliott, Reimschuessel, et al.,
1982).

The revised REé has eight subscales: Client Feelings, Perceptual Inference
and Clarification, Topic Centrality, Expressiveness, Collaboration, Verbal
Allowing vs. Crowding, Exploration, and Impact on Exploration. Each subscale is
a 5-point (0-4) rating scale with descriptive anchors referring to specific
counselor behaw;iors. The Allowing and Impact subscales can be used only with
taped interviews. The six other subscales require only the initial client
statement or response and the counselor's response, and can be used with
written responses (Elliott, et al., 1981).

Validity study for the revised Response Empathy Scale. Following revision

of the RES a second validation study was undertaken to assess the reliability of
the revised scale when applied to a general sample of outpatient counseling.
The design.of this study was also influenced by Barrett-Lennard's (1981)
empathy cycle model. In addition to collecting data on expressed empathy
(Phase 2) and client received empathy (Phase 3), this study also investigated
counselor empathic resonation (Phase 1) (Barrett-Lennard, 1981).

Sixteen pairs of clients and counselors in a variety of outpatient settings

were used as subjects. The counselors were divided in experience. One half of
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the counselors were practicing psychologists, psychiatrists and social workers,
while the other half were psychiatric residents and psychology interns. The
clients ranged in age from 18 to 45 years. Any with severe diagnoses were
excluded. Half of the dyads were sampled after brief contact (6~12 sessions);
the other half were sampled after extended contact (20-130 sessions) (Elliott,
Reimschuessel, et al., 1982).

The methodology was as follows. Sessions were audiotaped in three 5-10
minute segments. The counseling dyads were asked to carry on their customary
inteviews. RES and client received empathy data were collected as in the
previous validity study (Elliott, Filipovich, et al., 1982). This time counselors
also participated separately in a modified audiotape recall technique (Kagan,
1975) in which they rated a 7-point scale following each of the first four
counselor responses in an episode. This rating was in respounse to the question
"'when you said that, did you feel you misunderstood or understood your client"
(Elliott, Reimschuessel, et al., 1982)?

The revised RES was shown reliable by an alpha = .95 for interrater
reliability for total empathy. A high degree of internal consistency for the RES
was demonstrated by an interitem reliability of alpha = .8l. Factor analysis
revealed three factors accounting for 74% of the total variance. Factor 1,
described as Depth/Centrality, accounted for 48% of the total variance. Factor
2, described as an Exploration factor, and Factor 3, described as a
Collaboration factor, accounted for 26% of the total variance together. The
communality values of the factor analysis showed the Centrality subscale to be
the most central component; only the Allowing subscale appeared to be
peripheral (Elliott, Reimschuessel, et al., 1982).

The association between RES scores (Phase 2 empathy) and client received

empathy (Phase 3) was examined. At the response level a small but significant
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relationship between the RES total empathy score and clients' ratings of r = .18
was obtained. This relationship was positive but insignificant at the episode and
session level. At all three levels the Collaboration subscale was positively and
gignificantly correlated with clients' ratings, r = .32, .40, .64 (Elliott,
Reimschuessel, et al., 1982).

The association between RES scores (Phase 2) and counselor ratings (Phase
1) was also investigated. This association was significant and positive at both
the response and episode levels, r = .34 and r = .52 respectively. Only the
correlation between the Collaboration subscale and counselor ratings attained
gignificance at the session level. The lack of significance in the correlations
between the RES total empathy score and counselor ratings at the session level,
and with client ratings at the episode and session levels may well be due to
declining statistical power due to reduced n. The n was lowest at the session
level, three times greater at the episode level and greater still at the response
level.

Summary of Response Empathy Scale characteristics. The revised RES has

high interrater reliablity and appears to measure what it purports to, with the
possible exception of the Allowing subscale. Expressed empathy as measured by
the scale is related positively to measures of counselor empathic resonation and
client received empathy. This evidence for external validity has been shown in
both analogue and actual counseling settings.

The RES' measure of expressed empathy appears to consist of three
underlying factors. These core dimensions are a) 'the counselor addressing
feeling-laden core client issues...by means of interpretive inferences
communicated in an expressive manner'(Elliott, Reimschuessel, et al., 1982), b)
counselor behaviors fostering client exploration, and ¢) the counselor's

communication of a collaborative effort.
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An important attribute of the RES is its focus on individual counselor
responses in terms of specific counselor behaviors. Because of this and its
construct validity as shown by factor analyses, it avoids some of the difficulties
linked to the Truax AE scale. In addition, its definition and demonstrated
validity in relation to Barrett-Lennard's recent empathy cycle model is an
advantage.

There are some limitations. The RES does appear to be largely a measure
of verbally communicated expressed empathy; this limitation was acknowledged
by Elliott and his associates. Because of the way in which the scale is used, the
independence of the subscale ratings relative to each other for individual
responses is also not clear. Thus, it may be advisable to use the total empathy
score obtained from the RES as the chief unit of analysis when following their
method. The construct validity of the A]iowing subscale is in question. Also the
association between the RES and client received empathy at the session level
has not yet been firmly established. A larger n may be needed to establish this
relationship. Further validation studies could help to decide these issues.

At present, the RES appears to have sufficient reliability and validity for
its use in measuring total expressed empathy in counseling research. A
reasonable unit of analysis would be the independently rated response or the
mean of response ratings in an independently rated episode of counselor
responses.

The Use of Counseling Analogues in Research On Empathy

Research investigations of empathy frequently have employed experimental
tasks which are analogues of actual counseling situations. The present study
used typewritten analogues to simulate clients at varying levels of development.
Several research reviews and empirical studies which have focused upon

counseling analogues are discussed below. The objective of this discussion is to
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delineate the strengths and limitations of this type of research approach.

Strong's and Munley's reviews. Strong (1971) discussed the potential

usefulness to counseling theory and practice of experimental laboratory
research. He pointed out that this methodology gave the researcher more
control over variables of interest. This control could lead to the formation of
causal inferences not possible in correlational methods. This could "provide more
direct, unambiguous answers than would have been possible using traditional
correlational methods and 'real' clients" (Strong, 1971, p.109). Strong stated
that some phenomena of interest to the counseling profession could be
investigated in a laboratory setting which could not be examined practically or
ethically in a counseling setting. One obvious limitation of this methodology was
the difficulty in generalizing its results to a naturalistic counseling setting
(Strong, 1971).

Strong (1971) noted that the relevance of this method was found either in
its implications being considered important in practice or in its direct
application to counseling. The chances of direct application were increased
when the conditions under which the research took place approximated the
conditions of the counseling setting. Strong listed five boundary conditions to be
considered in estimating the similiarity of the research setting to practice and
hence its genaralizability.

1. Counseling is a conversation between or among persons....2. Status

differences between or among interactants constrain the conversation....3.

The duration of the contact between interactants varies, and at times is

extended....4. Many clients are motivated to change....5. Many clients are

psychologically distressed and are heavily invested in the behaviors they

seek to change. (1971, p.108)

Generalizability of research increased if its conditions matched these boundary
conditions (Strong, 1971).

Munley (1974) agreed that the major limitation of the analogue method of

counseling research was the uncertainty of generalizability. But Munley stated
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its chief advantage was in the method's ability to investigate ''specifics of the
counseling process, especially interaction effects between counselor
characteristics and behavior and client characteristics" (1974, p.328).

Because of the methodological advantages of analogue research, Munley
(1974) stated that the need for it to simulate closely the naturalistic setting
was of less importance than initially thought. However, in order to facilitate
generalizability, Munley (1974) made some recommendations. He advised that the
independent variables should be measured and manipulated with techniques and
within a range similiar to that of the actual counseling setting. He suggested
that the boundary conditions set out by Strong (1971) be considered in deciding
relevance of analogue method results. In addition he recommended that research
be undertaken comparing the results obtained in different kinds of analogues as
well as between analogues and naturalistic settings (Munley, 1974). An example
of this would be research comparing results of the same measure obtained in
written, audio and video analogues.

Munley (1974) reviewed analogue research methods in studies appearing in

the Journal of Counseling Psychology. He classified these studies according to

the nature of the analogue and dependent variable. The category most relevant
to the present investigation is that of audiovisual analogues with a dependent
variable of counselor behavior. Munley described the general format of this kind
of analogue.

The general experimental model of audio-visual studies, where counselor
behavior is the dependent variable, is to (a) present a counselor or group
of counselors with a client stimulus tape or film, (b) have the counselor
subjects imagine themselves in the role of counselor to the client shown,
and (c) ask for certain response behaviors at different points during the
tape. Client behaviors and/or characteristics may be employed as
independent variables and investigated in relationship to counselor
behavior. (1974, p.321)

Munley (1974) noted that this analogue method has some advantages. Large

numbers of subjects could view standardized stimulus materials with



28
standardized experimental manipulations. The effect of client characteristics
upon a large number of subjects could be studied. Finally, research methods not
feasible in the actual counseling setting could be used.

Munley (1974) also analyzed this category of analogue study in terms of
Strong's (1971) boundary conditions. He noted that none of the studies reviewed
met the boundary conditions of actual counseling. Counselors in these studies
participated only vicariously in the relationship. While status differences were
present, Munley considered their effect to be minimal due to the short length of
contact. He noted that this short contact time may also limit the
generalizability of the findings to first session counselor behavior. Finally,
counselor responses in all studies were written, and some responses were
restricted further by a multiple choice format.

Comparison of written with audio and audio/visual analogue formats. One

recommendation of Munley's (1974) review was that a comparison be made
between results obtained using different types of analogue formats. As the
present investigation employed a written analogue, a review of research
comparing written with audio or audio/visual formats was appropriate.

Two studies compared the levels of expressed empathy obtained from
counselors when presented with different stimulus materials. Fridman and Stone
(1978) compared expressed empathy ratings using Carkhuff's EU scale from
subjects presented with video, audio and written client stimuli. No significant
differences in empathy ratings were found between stimulus conditions. Melnick
(1975) also investigated the effects of differing methods of analogue
presentation. Subjects were graduate level counseling students who were
presented with role-played, videotaped and transcribed analogue clients.
Responses were rated using Carkhuff's EU scale for expressed empathy and for

affective response and exploration. The results from the videotaped and
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transcript conditions were positively related. Significant Pearson r's were
obtained between the sets of dependent variable ratings of .90, .60 and .73
respectively. Melnick concluded that "these two methods are interchangeable as
stimuli to elicit counseling responses for evaluation purposes" (1975, p.111).

Melnick did find that significantly higher empathy scores were obtained
from the role-played condition. However, no significant differences were found
between the three conditions in the ratings for affective and exploratory
response. Melnick (1975) also noted differences in the dependent variable
according to whether the problem discussed was social-personal or
vocational-educational.

Two studies also compared different methods of obtaining counselor
responses. Carkhuff (1969) reported significant correlations between empathy
ratings for written responses and for oral responses. The relationship was found
for high scoring subjects only. Therrien and Fischer (1978) extended Carkhuff's
(1969) findings to both high and low scoring subjects with a group of adult
subjects mixed as to education, age and amount of previous human relations
training. Using the Truax AE scale, they compared ratings of written versus oral
responses. The two groups of ratings were highly related with r = .93 over both
high and low scorers.

Stokes and Tait (1978) compared written and oral measures using
undergraduate and trained paraprofessional counselor subjects. Responses were
rated for level of reflective skills, verbal following and general quality. The
two conditions were a transcript of a client with written respounses asked for
and a five minute videotaped client with oral responses. Strong positive
correlations were found between the sets of dependent variable ratings from the
two conditions. These correlations ranged from r = .53 to r = .869. The

relationships were greater for the paraprofessional subjects.
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Hardin and Yanico (1981) compared naive subjects' peréeptions of a male
counselor's characteristics in a videotaped, audiotaped and transcribed analogue
of the counselor interacting with a client. No significant main or interaction
effects of mode of presentation upon four dependent variables were reported. In
this way the different methods were shown to be comparable. These variables
were counselor attractiveness, subject willingness to talk with the analogue
counselor, interest in the interview and identification with the client. Some
sex-related differences were noted although the study's design did not permit
complete exploration of this effect. Male subjects rated the transcribed
counselor as less trustworthy than the counselor in other conditions and lower
than women subjects did. Additional research systematically varying the sex of
counselor and client would be needed to explore this effect completely. One
implication, though, is that raters of written counselor responses ought to be
blind to the sex of the counselor in order to avoid this effect.

Summary. The use of analogue uu;.thods in counseling research has the chief
advantage of permitting experimental control not usually possible in practice.
This is particularly true when investigating interaction effects between
counselor and client characteristics (Munley, 1974). The method's chief
limitation is the uncertain generali;zability of results. This generalizability
increases as the conditions under which the research is conducted approach the
conditions of actual counseling practice. Different analogue formats have been
compared and written methods of stimulus presentation and response recording
have been shown to be comparable to audio and audio/visual methods.

Ego Development and Empathy

The Theoretical Relationship

Carlozzi, et al. (1983) stated that empathic ability might be expected to

be related to level of ego development. They based this hypothesis upon the
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structure of Loevinger's (1976) developmental framework.

The hierarchical sequence of ego development suggests increasing social

sensitivity, maturity, self-other differentiation, and decreasing

self-centeredness as one progresses to higher stages. Furthermore, ability
to empathize, which consists of suspending judgment and detecting and
responding to the feeling expressed by another, is conceptually related to

impulse control and interpersonal relations. (Carlozzi, et al., 1983, p.113)
Carlozzi, et al. (1983) also noted that empathy was considered to be related to
Piaget's theory of cognitive development and Kohlberg's theory of moral
development. Both of these theories have been cbnceptually and empirically
related to Loevinger's theory of ego development (Loevinger, 1976; 1979). Yet,
few studies have been conducted in which an empirical relationship is examined
between empathy and ego development (Carlozzi, et al., 1983).

Swensen (1980) viewed ego development theory as having the potential to
provide a general model for counseling and psychotherapy. He noted, however,
that the relationship between ego development level and any given piece of
behavior 13 not likely to be simple. Swensen recommended that in seeking to
apply ego development theory to counseling an approach be taken which takes
into account both personal characteristics as exemplified by ego development
level and characteristics of the enviornment. He found the origin of this
approach in Lewin's B = f(P,E) formula. Recent research which has examined
the interactions between person and enviornment in this way follows the
aptitude x treatment interaction (ATI) approach advocated by Cronbach (1957).

Swensen (1980) also stated that "another question...raised by the concept
of ego development...is the optimal differences in ego stages between the
therapist and client" (p.387). This was a question which Loevinger (1976) raised.
She cited the work of Grant and Grant (1959) as indicating the differential
effectiveness of therapists and juvenile delinquent combinations according to

the ego level of those involved. Using their own concept of ego development,

Grant and Grant (1959) found that:
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subjects with high ego level responded best to teams of higher predictedv
efficiency, but the relation was reversed for offenders of low ego
level...ego level was presumably one component in predicting effectiveness.
(Loevinger, 1976, p.428)

Swensen (1980) hypothesized that therapists of lower ego level would be
less able to understand their clients than those therapists of higher level. This
was because they 'transform the concepts of more complex levels into concepts
that are at their own (simpler) level" (Swensen, 1980, p.387). Swensen also
speculated that the optimal combination might be for a therapist or counselor to
be at a stage of ego development one level higher than the client, although he
did not explain this. Presumably, he spoke of the theory of the pacer, common
in cognitive developmental literature, which Loevinger (1976) mentioned.

Loevinger (1980) agreed with Swensen (1980) that therapists should not be
at a lower ego level than the clients they work with. But she left open the
question of optimal match or mismatch, with the therapist one stage higher, as
Swensen suggested. Loevinger did see the need for therapists to ''develop a
deeper understanding of clients whose own level is quite far below their own'
(1980, p.389). It appears from this viewpoint there may be something which gets
in the way of a more advanced therapist deeply understanding a client at a
stage of development which the therapist has long since ﬁassed through.

Young-Eisendrath (1982) followed up on Loevinger's viewpoint in the
development of a training program for social work students in which they
learned about characteristics of persons below their own level of development.
She reported anecdotally that post-conformist social work students 'dislike the
person who sees the world from the conformist point of view and resist being
empathic with such a client" (Young-Eisendrath, 1982, p.332).
Y oung-Eisendrath's observation focused not only on the change in empathy due
to ego level mismatch but the factor of preference or liking as well.

Greenson's writings (1967, 1978, cited in Gladstein, 1983) provided
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additional justification for expecting a positive relationship between ego
development and empathy. While he stated that emotional contagion or feeling
like the client is part of being empathic, he also stated that a ''capacity for
controlled and reversible regressions" (Greenson, 1967, p.369, cited in Gladstein,
1983) was eséential, and that without it empathy lost its effectiveness.
Loevinger (1976) clearly placed regressions in the service of the ego as a
characteristic of post-conformist levels of ego development. Therefore, if this
regressive ability aids empathy, as Greenson (1967) believed, those persons at
higher ego levels would be expected to be more empathic.

Empirical Evidence for the Relationship of Ego Development to Empathy

Ego development studies. On the basis of theory an empirical link was
suspected between ego development level and empathy. Such a link has been
tentatively established. Zielinski (1973, cited in Loevinger, 1979) found a
positive moderate correlation between the ego development level of graduate
students in a beginning counselor education course and their ability to
communicate empathic understanding as measured by Carkhuff's Index of
Communication. Carlozzi, et al. (1983) found that dormitory advisors whose own
ego development is at the I - 3/4 level and above scored higher on Kagan's ASS,
a measure of empathic resonation (Barrett-Lennard, 1981), than advisors at the
I-3 level or lower.

Young-Eisendrath (1981, cited in Young-Eisendrath, 1982) investigated the
relationship between counselor's ego level, client ego level and measures of
empathy in a client analogue study. Subjects were 34 recent graduates and
students in Master's level counseling and social work programs who participated
in either empathy skills training or training in ego development. Subject ego
level was assessed with the WUSCT. The client analogues w'ere two 45-minute

videotapes of clients. One client had been assessed via the WUSCT at the
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conformist stage. The other had been assessed with the WUSCT as
post-conscientious (I - 4/5 level or greater). The clients' videotapes were
co;tsidered exemplary of their eéo development functioning. After watching the
videotapes, subjects were asked to respond to the Rokeach Value Survey and a
forced choice questionnaire as the client might. They also wrote brief essays
describing the clients. These essays were analyzed for agreement with the ego
development scheme and for ability to synthesize into a whole picture. The only
significant éoup difference found was a higher agreement with the conformist
client on the value survey by the experimental group. Results indicated that
post-conscientious  subjects described the <client analogue at the
post-conscientious level better than did other subjects. Young-Eisendrath
concluded that problems with the measures may have contributed to the lack of
significant findings. This was not surprising as these measures were rarely used
empathy measures. Kurtz and Grummon's (1972) results questioned the use of
similiar techniques based on their lack of relationship to either counseling
outcome or client-perceived empathy. In any case, Young-Eisendrath's measures
could be considered measures of Phase 1, empathic resonation (Barrett-Lennard,
1981) and of comprehension of ego development stage-related functioning.

Two studies have investigated subjects' comprehension of the ego
functioning of the various stages. Redmore (1976) found that low-level subjects
couldn't fake higher level ego development on the WUSCT even when asked
following instruction on ego development concepts. Higher level subjects were
able to respond to the WUSCT with lower level responses, however. Blasi (1976)
also showed that lower level subjects could not comprehend roles belonging to
higher ego levels., From this "asymmetry of comprehension" (Loevinger, 1979,
p-292) it could be expected that lower level counselors would show decreased

empathy when interacting with higher level subjects, compared to their empathy
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with ecjually low level subjects. These results were in keeping with those of
investigations of comprehension of stages of moral reasoning. Rest, Turiel and
Kohlberg (1969) found that subjects had increasing difficulty comprehending
moral reasoning indicative of stages above their own.

Rest, et al. (1969) also found that subjects tended to prefer the moral
reasoning of the highest level which they could comprehend. These results might
be extended to the realm of ego development with the hypothesis that a
person's preference for another's ego functioning and hence empathy might vary
according to the interaction of ego levels. Indeed, an incidental finding of the
Young-Eisendrath (1981, cited in Young-Eisendrath, 1982) study of empathy and
ego development was that subjects' preference for the post-conscientious client
analogue and stereotyping of the conformist client analogue significantly
affected the subjects' ability to infer the clients' frame of reference. Mullen
and Abeles (1971) investigated the relationship between empathy, liking and
therapy outcome. They found that liking as measured by the Nonpossesive
Warmth Scale was unrelated to outcome. But they argued that the scale used
indicated a general level of liking, instead of a therapist's liking for a specific
client. It is obvious that measures indicating specific liking would be necessary
in investigating liking or preference as a possibly mediating factor in empathy.

Empathy and conceptual systems theory. The developmental theory

articulated by Harvey, Hunt and Schroeder (1961) has spawned a large body of
research studies (Hunt, 1977). Among these have been studies which have
investigated the effects of a counselor's conceptual level upon his/her empathic
behavior and other interview behavior. As there have been few reported studies
on the relationship between ego development and empathy, a review of this
parallel research from the viewpoint of a related developmental theory may be

useful.
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Goldberg (1974) used an analogue counseling task with master's level
counseling students and demonstrated a significant difference in the subjects'
response patterns as a function of their conceptual level. Focused in more
clearly on expressed empathy, Lutwak and Hennessey (1982) showed that the
empathic responding in interview behavior of undergraduate and graduate
students was significantly and positively correlated to the subjects' level of
conceptual functioning.

Kimberlin and Friesin (1980) provided indirect evidence of an association
between ego development and expressed empathy in a study involving conceptual
level. They investigated subjects' empathic responses to ambivalent affect in
analogue research. Ambivalent affect was considered by Loevinger (1976) to be
indicative of post-conformist levels. In Kimberlin and Friesin (1980)
undergraduate 'helpers" responded to videotaped analogue clients which
demonstrated ambivalent and non-ambivalent affect. Subjects' responses to the
analogues were rated using Carkhuff's EU scale. - Low conceptual level subjects
showed a significantly lower level of expressed empathy in response to
ambivalent affect.

Another study addressed the matching and mismatching of the conceptual
level of counselors and client analogues. Heck and Davis (1973) demonstrated
that levels of empathic behavior could be significantly affected by the
interaction of counselor and client analogue developmental levels. In this study,
master's level counseling students responded to two analogues consisting of 12
client responses each. One analogue was of high conceptual level and one was
of low conceptual level. The counselors were rated at high or low conceptual
level independent of the experimental task. A two-way ANOVA for repeated
measures yielded a significant main effect for counselor level and a significant

interaction effect across counselors and analogues. The mean empathy ratings
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revealed the nature of this interaction. High level counselors were rated high in
expressed empathy with high level analogues, but were rated lower with low
level qnalogues. Low level counselors were rated moderately for expressed
empathy with low level analogues but were rated lower with high level
analogues. This study showed both a main effect and an interaction effect
related to counselor and client analogue developmental levels. As this
developmental construct is related to ego development (Loevinger, 1976, 1979)
the results lead to the hypothesis that both a main effect and an interaction
effect might be expected due to the impact of both counselor and client ego
developmental levels upon expressed empathy.

Summary of Ego Development and Empathy

Ego development has been related theoretically and empirically to
empathy. There have been few studies in this area, however, and none focused
specifically on the interaction between ego levels of counselor and client and
the resulting effect upon expressed empathy. Loevinger (1976) and Swensen
(1980) cautioned against expecting a simple relationship between ego level and
behavior. Swensen advocated a research strategy similiar to Cronbach's (1957)
ATI approach.

Hauser (1976) agreed with this strategy.
Rather than predict correlations between ego development level and
behavior, it may be more fruitful to look for behaviors which are
generated by the interplay between certain situational cues and certain
ego development levels....Links between ego development level and action
can be effectively studied only by experimental conditions and dependent
variables, which are based on specific predictions derived from
theoretically described characteristics of each stage. (p.939-940)
Systematic variation in the expressed empathy of counselors due to the
interaction between counselor and client level of ego development has been

theoretically predicted. Studies which have investigated the relationships

between ego development and empathy have not yet taken the form nor focus
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with which to study this interaction empirically. It is this interaction between
internal frames of reference of the participants in a counseling relationship and
its resultant impact upon the counselor's ability to respond empathically which
was the focus of this investigation.

Summary of the Review of Literature

Several areas of theory and research formed the basis for this
investigation. The theory of ego development has described the internal frame
of reference through which an individual perceives and interprets the world.
This theory has been complemented by an assessment technique with sufficient
reliability and validity for research purposes.

Theory and research was also reviewed above dealing with the empathy
cycle. A counselor's behavioral manifestation of empathy, expressed empathy,
occurs within this cycle following the counselor's internal empathic resonation.
The content of the empathic resonation may be affective and/or cognitive in
nature.

Research into the empathy cycle has used a variety of measures. The RES,
one such measure, has been shown to have sufficient reliability and validity for
its use in research. Research into the empathy cycle also has used analogues of
counseling interaction. The wuse of counseling analogues limit a study's
generalizability, but also allow the investigation of interactions between
variables not possible otherwise.

The theories of ego development and empathy have been related
conceptually because both deal with an individual's internal frame of reference.
This investigation examined the effects of the interaction between counselor
and client levels of ego development upon a counselor's expressed empathy and
upon a counselor's expressed preference for a client. The client analogues used

in this study allow the investigation of this interaction. The kind of expressed
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empathy focused upon was verbally expressed, cognitive role-taking empathy.

This investigation's hypotheses had their source in the literature reviewed
above. A positive relationship was hypothesized between a counselor's level of
ego development and a counselor's level of expressed empathy. Theoretically,
this positive relationship was expected because Loevinger's (1976) description of
the stages of ego development characterized individuals at higher stages as
possessing greater openness, conceptual complexity and ability to regress in the
service of the ego. Empirically, this expectation was supported by the
investigations of Carlozzi, et al. (1983) and Heck and Davis (1973). These
studies showed a positive relationship between empathic resonation and ego
development, and between expressed empathy and conceptual level, respectively.'

The expressed empathy of a counselor also was hypothesized to vary among
the ego development levels of the client analogues. These analogues were
constructed so as to represent clients demounstrating internal frames of
reference which varied qualitatively. It was expected that these four different
stimuli, the client analogues, would elicit different behavior, expressed empathy,
from the counselors.

The hypothesis that an interaction between counselor and client levels of
ego development would be evident in the levels of expressed empathy was based
on the assumption that a counselor would demonstrate the highest level of
expressed empathy when interacting with a client of equal ego development
level. In part this hypothesis was based upon Heck and Davis' (1973) finding of a
similiar interaction. between the conceptual levels of counselor and client
analogue. This assumption also resulted from two expectations. A counselor was
expected to manifest lower expressed empathy with a client of higher ego
development level. This was because it would be difficult for an individual to

comprehend the more complex frame of reference used by another person at a
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higher level of ego development (Loevinger, 1976, 1979; Redmore, 1976; Blasi,
1976; Young-Eisendrath, 1982).

A counselor was also expected to manifest a lower level of expressed
empathy when interacting with a client at a lower level of ego development
than the counselor's own. This would be perhaps because of the counselor's
asymmetry of preference, that is, a counselor would prefer the highest level of
ego development which that counselor could comprehend. The counselor's
comprehension would be limited by the level of ego development which the
counselor had reached. A similiar asymmetry of preference was observed in the
case of moral development (Rest, et al., 1969), a theory which has been related
both conceptually and empirically to ego development theory (Loevinger, 1976;
1979). Evidence of an asymmetry of preference involving ego development was
observed anecdotally (Young-Eisendrath, 1982) and as an incidental finding to an
empirical investigation (Young-Eisendrath, 1981, cited in Young-Eisendrath,
1982). For these reasons, a counselor also was expected to indicate a lower
preference for a client whose level of ego development was lower than or more
than one level higher than the counselor's own level.

In Chapter 3 the method by which these hypotheses were tested is
described. The results of these tests are presented in Chapter 4 and discussed

in Chapter 5.



Chapter 3: Design of the Study

This study investigated the relationship between counselor and client levels
of ego development and the expressed empathy and expressed client preferences
of counselors. The subjects, Master's level counseling students, completed a
measure of ego development and responded in writing to four typewritten client
analogues. These analogues were previously standardized at four sequential
levels of ego development. Independent ratings by pairs of trained raters
provided indices of both ego development and expressed empathy. The subjects
also rank ordered their preferences for the client analogues. The expressed
empathy data were analyzed with a 3 x 4 repeated measures Analysis of
Variance; the preference data were analyzed with a Chi square.

Sample

Subjects were 42 masters level counseling students at a large midwestern
university. The 31 women and 1l men ranged in age from 22 to 50 years.
Median age was 27 and the mean age was 28.56 years.

Subjects were initially contacted by way of a letter which was distributed
in approximately six graduate counseling classes. The letter requested their
participation in counseling psychology research but did not reveal the nature of
the hypotheses. Subjects indicated interest by returning the letter with their
name and phone number attached. It was apparent that a number of potential
subjects who read this letter declined to participate. Those subjects indicating
an interest were then contacted and they completed the instruments individually
and in small groups as scheduling permitted.

Procedure

Subjects completed the instruments in two sessions, each lasting

approximately 45 minutes. In the first session subjects completed the sentence

completion test. In the second session subjects responded to the four client
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analogues and rank ordered their preferences for the clients.

Measurement of Ego Development

W ashington University Sentence Completion Test (WUSCT). Form 11-68

Women and Form 11-68 Men of the WUSCT were used to assess ego development
level. This sentence completion test consisted of 36 sentence stems on three
pages which the subjects were asked to complete (see Appendix A).

Scoring of sentence stems. Two raters scored the WUSCT items separately.

One rater was a post-internship doctoral student in counseling psychology; the
other was a doctoral level psychologist. Both were experienced with projective
tests. Both raters completed Loevinger's self-training program (Loevinger, et
al., 1970) before beginning the scorings.

WUSCT items were prepared for scoring following Loevinger's (1970)
instructions. All items from the same stem were typed in random order on the
same page or two. Code numbers were removed during scoring to ensure
independent ratings. Scoring manuals were consulted during the scoring process
(Loevinger, et al., 1970; Redmore, Loevinger & Tamashiro, 1978; Browning,
1978).

Interrater reliability for the Washington University Sentence Completion

Test. Reliability for the total protocol ratings (TPR) obtained from the item
ratings of each rater was calculated using intraclass correlations (ICC) (Schrout
& Fleiss, 1979). Although Loevinger, et al. (1970) used product moment
correlations for this index, Holt (1980) argued that the most appropriate method
for determining interrater reliability for an ordinal scale such as Loevinger's
was with an Icc.

Loevinger, et al. (1970) reported a median interrater reliability for TPR's
of r = .86. Interrater reliability for the TPR's in the present study was ICC =

.773.
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Total protocol ratings. Following standard procedure, raters reached

agreement on discrepant item scores before final TPR's for each subject were
determined. Loevinger, et al.'s (1970) automatic ogive rules were used to
determine the TPR from a frequency distribution of item scores for each
subject's WUSCT. The distribution of TPR's in the present stu&y may be found

in Table 3.1.

TABLE 3.1

Distribution of Ego Development Levels of Subjects

Ego Development Level

I-3/4 I1-4 I1-4/5
Subjects
Women 9 12 10
Men - 5 : 2 4
Total 14 14 14

Client Analogues
Development. Four client analogues (see Appendix B) were developed and

revised in a pilot study following Loevinger's (1976) descriptions of ego
development levels I - 3, I - 3/4,1 - 4, and I - 4/5. Each analogue began as an
intake report similiar in form to that used in some university counseling centers.
Following lengthy quotations from the analogue client was a space for the first
counselor response. Following this first response space were two more client
statements and counselor response spaces. This second and third client
statement were randomly sorted as a pair across the analogues which the

subjects responded to. In this way the description and initial statements of the
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client were the independent variable, and the last statements themselves were
not.

The analogues were written to be characteristic of the impulse control,
character development, interpersonal style, conscious preoccupations and
cognitive style of a woman at a particular level of ego development. There
were, however, several common elements to all the analogues. Each client was a
woman university student who discussed her interpersonal presenting problem,
one other relationship, and her views about self, school and career. The
analogues were approximately equal in length.

Ratings of analogue developmental levels. Client analogues were read and

rated for ego development level prior to use by two raters other than the
author. One rater was a counseling psychology doctoral student; the other was a
doctoral level psychologist. Both raters had been instructed in ego development
stage theory and made their ratings independently and in randomized order.
Ratings were in 100% agreement with each other and with the intended
developmental levels. Analogues were rated at the I - 3,1~ 3/4, 1- 4, and I -
4/5 levels of ego development.

Presentation of analogues to subjects. Counselor subjects were given the

four analogues together in randomized order and asked to read and respound to
each client in the space provided as if he or she were that woman's counselor.

Measurement of Expressed Empathy

Revised Response Empathy Rating Scale. The RES (see Appendix C) was

used to obtain a measure of expressed empathy for each subject's responses to
each analogue. The six subscales used were: Client Feelings, Perceptual
Inference and Clarification, Topic Centrality, Expressiveness, Collaboration, and
Exploration. The Verbal Allowing vs. Crowding and Impact on Exploration

subscales were not used as they necessitated a response to the counselor's
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response from a 'live' client. Each subscale has a five point (0-4) rating scale

with descriptive anchors referring to specific counselor behaviors.

The mean of the two raters' total scores for the six subscales across the
three counselor responses to each analogue were used in the statistical analysis.
Thus, each subject's score had a possible range of 0 - 72.

Response Empathy Scale ratings. Subjects' responses were put in 16 groups

according to the analogue level and the particular pair of client statements at
the end. These responses were then randomly sorted within groups and the order
of the groups randomized for each rater. Raters scored them independently and
blind to the subject's developmental level. The two raters were doctoral
counseling psychology students. Both had pre.viously used a similiar scale (i.e.,
Carkhuff's EU scale) and were trained with the RES until familiar with it.

Response Empathy Scale interrater reliability. Elliott, Filipovich, et al.

(1982) and Elliott, Reimschuessel, et al. (1982) reported interrater reliabilities
in the RES' validation studies of alpha.= .91 and alpha = .95 respectively for
the total RES score. In the pfesent investigation interrater reliabilities were
calculated for the RES using a Pearson r for the ratings of responses to each
analogue.

Reliabilities were r = .778 (I - 3 analogue), r = .832 (I - 3/4 analogue), r =
.823 (I - 4 analogue), and r = .875 (I - 4/5 analogue). The mean reliability was r
= .827.

The study's design was comparable to that of an aptitude x treatment
interaction design (Cronbach, 1957). Both subject level and analogue level of
development were considered fixed independent variables. The expressed
empathy score from the RES was the dependent variable.

The effect of subject level (at three levels) and analogue level (at four
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levels) upon the outcome behavior of expressed empathy was examined. Subjects
at all levels responded to client analogues at all levels.

Testable Hypotheses

Hypothesis 1. Null hypothesis: no difference will be found in expressed
empathy of subject responses as measured by RES total empathy rating between
the subject groups at levels I - 3/4, I - 4, and I - 4/5.

Alternate hypothesis: The I - 4/5 group mean RES total empathy score will
be greater than the I - 4 group mean; the I - 4 group mean will be greater than
the I - 3/4 group mean. This was a directional hypothesis,

Hypothesis 2. Null hypothesis: No difference will be found in the RES total
empathy scores between subjects’ responses across the four analogues.

Alternate hypothesis: There will be differences in the RES total empathy
scores for subjects' responses among the four analogues. This was a
non—-directional hypothesis.

Hypothesis 3. Null hypothesis: The ego development level of the subjects
will not have an interactive effect with the ego development level of the
analogues upon the RES total empathy scores of the subjects' respounses.

Alternate hypothesis: The ego development level of the subjects will have
an interactive effect with the ego development levels of the analogues upon the
RES total empathy scores of the subjects' responses.

Hypothesis 4. The subjects wi]l‘not demonstrate a high or low preference
for any analogue relative to the other analogues as demonstrated by the
subjects' rank ordering of the analogues by preference.

Alternative hypothesis: The subjects will rank higher those analogues at
the subjects' own developmental level or a level one step advanced compared to

the other analogues.
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Statistical Analyses

Analysis of variance (ANOVA). A 3 x 4 ANOVA for repeated measures

(Winer, 1962) was computed to test Hypotheses 1, 2, gnd 3. The F test for
Factor A was the test for Hypothesis 1; the F test for Factor B was the test
for Hypothesis 2; and, the F test for Factor AB (interaction) was the test for
Hypothesis 3. A Neuman-Keuls post hoc analysis was performed in order to
ascertain the source of the variance within factors (Myers, 1979).

The strategy of using an ANOVA and focusing upon the significance of the
interaction between client analogue and counselor levels of ego development
was selected to facilitate comparability with the one study most similiar to the
present study (Heck & Davis, 1973).

A multiple regression approach could have been adopted for this analysis
with total mathematical equivalence (Cohen & Cohen, 1975; Ward & Jenkins,
1973). If the ego development levels were of a ratio or interval quality and if
the process of forming the levels of A and B in the ANOVA resulted in the
collapsing of distinguishable classes into a class equatable to a level, then the
linear model of multiple regression would have led to increased power and
therefore greater parsimony.

The theory and measurement technique of ego development, however,
results in ordinal values at best and arguments that the scale is nominal are
tenable (Allen & Yen, 1979). In addition the present study does not involve the
loss of variability through the collapsing of data into classes. Therefore the
ANOVA and multiple regression approaches are equivalent from a mathematical
perspective, but the ANOVA approach has greater conceptual clarity given the
structure of the data.

Analysis of preference data. A Chi square was computed to test Hypothesis

4. An additional Chi square was computed to examine other overall trends in
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the preference data.

Summary of Method

The hypothesis of chief interest was Hypothesis 3, regarding the
interaction effect upon counselor behavior of a counselor and client
characteristic. In order to allow a test of this hypothesis, an analogue method
of research was selected. This method was expected and had previously been
shown to allow for the test of similiar interactions.

The client analogues were developed and standardized at a range of ego
development levels which would commonly be found among late adolescents and
adults seeking counseling. The counselors chosen as subjects would likewise
often see clients at these levels in practice. The form of the analogues was
meant to be comparable to an initial counseling contact. It is thought that in
initial contact the dependent variable, expressed empathy, is an important
ingredient in successful counseling for social/personal issues similiar to the
analogues' presenting problems.

Measures were used in a reliable fashion which have demonstrated
reliability and validity. Statistical analyses were selected which provided
powerful and conceptually meaningful tests of the hypotheses. The overall
design of the study was one which allowed a test of the hypotheses with very

high internal validity.



Chapter 4: Results

The results of the statistical analyses which allowed tests of this study's
hypotheses are presented in this chapter. Initially, the values obtained from the
3 x 4 Analysis of Variance (ANOVA) are examined. The factors for main effects
and interaction of the ANOVA are then discussed along with appropriate post
hoc tests. The outcomes of the hypotheses dealing with expressed empathy are
also decided here on the basis of the ANOVA. Finally, the results of the Chi
Square are presented, along with a post hoc test, and the test of the fourth

hypothesis decided.

Expressed Empathy

A 3 x 4 fixed effects Analysis of Variance (ANOVA) for repeated measures

tested Hypotheses 1, 2, and 3. The ANOVA summary can be seen in Table 4.1.

Table 4.1

ANOVA Summary

df MS F
Source
A (subjects) 2 124.79 1.95, ns
s/a 39 63.87
B (analogues) 3 68.05 3.61, p < .05
AB (interaction) 6 50.57 2.69, p < .05
SB/A 117 18.84

Test for Hypothesis 1. The F test for Factor A (subjects) did not reach

significance at the p < .05 level. Therefore the alternative hypothesis was
rejected in favor of the null hypothesis. The Response Empathy Scale (RES)
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total empathy scores did not differ significantly between subject groups at the I

- 3/4, 1 - 4, and I - 4/5 levels of ego development. The actual differences

between the means were in the expected order, however, as seen in Figure 4.1.

RES Score!
4Wd
43.5
43 43.05
42.5
42 42.08
41.5
41
40.5
40 40.12
39.5

\

Subject Ego
Development I1- 3/4 1-4 1-4/5

Level Note: Non-significant differences in means (p > .05)

Figure 4.1

Mean RES Total Empathy Scores by Subject Level

Test for Hypothesis 2. The F test for Factor B, F = 3.6l, was significant

at the p < .05 level. Therefore, the null hypothesis was rejected and the
alternative hypothesis was accepted. The RES total empathy scores for the
subjects did differ across the analogue levels I - 3,1 - 3/4,1 - 4, and I - 4/5.

Test for Hypothesis 3. The F test for Factor AB (interaction), F = 2.69,

was significant at the p < .05 level. Therefore the null hypothesis was rejected
and the alternative hypothesis was accepted. The ego development level of
subjects interacted with the ego development level of analogues.

An examination of the cell means (Table 4.2, Figures 4.2, 4.3) and the

results of the post hoc analysis shows the nature of the above results.
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Table 4.2

Mean RES Scores For Subjects By Subject Level and Analogue Level

Ego Development Level of Analogue
1-3 L-3/4 1-4 1-4/5

Subject Level

I-4/5 40.21 42.57 44.95 44.47

I1-4 42.30 41.22 44.18 40.63

I-3/4 38.61 42.24 41.00 38.63

All Subjects 40.37 42.01 43.38 41.24

RES Scor;J‘

44
43.5 43.38
43

42.5

42 42.01

41.5
41 41.24
40.5

40 40.37
39.5

Ego
Development 1-3 I-3/4 1-4 I-4/5
Level of Client Analogue

Note: Differences in means were significant (p < .05)

Figure 4.2

Mean RES Score Across Subjects By Analogue Level
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Post hoc analysis of Factor B (analogues). A visual examination of the data

in Figure 4.2 indicates the sources of the statistically significant main effect B
among analogue levels. The mean RES total empathy scores are most different
betwen analogues I - 3 and I - 4. The means for analogues I - 3/4 and I - 4/5
are most similiar and fall between the means of the other two analogues.

A Neuman-Keuls post-hoc analysis for Factor B showed that the mean RES
total gmpathy scores for analogues I - 3 and I - 4 are significantly different
from each other and thus contributed the most to this main effect. No other
gsignificant differences were revealed by this post hoc test.

Post hoc analysis for Factor AB (interaction). A visual examination of the

mean RES scores in Figure 4.3 and Table 4.2 reveéls the nature of the
significant interaction. For all subject groups the highest mean RES scores were
in response to the analogue at the developmental level corresponding to that
subject group's level.

A post hoc test of simple main effects of the interaction provides a
further breakdown of this interaction. First the results were examined by
subject group. The only subject group showing significant differences between
mean RES scores among analogues was the I - 3/4 group. This group had a
significantly lower score with analogues I - 3 and I - 4/5 than with analogues I
- 3/4 and I - 4. One other group approached significance with this test. This
was the I - 4/5 subject group which had a lower mean RES total empathy score
with the I - 3 analogue than with the three other analogues. These two
differences can be seen as the chief contributors to the significant interaction
for ANOVA Factor AB although all differences contributed to the overall
interaction.

A test of simple main effects was also performed by analogue. The only
significant difference with this test was for analogue 4/5. With this analogue

subjects at level I - 3/4 had significantly lower RES total empathy scores than
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subjects at level I - 4/5. It is only with analogue I - 4/5 that a main effect

similiar to that hypothesized for Factor A is apparent at a statistically
significant level. The nature of the interaction prevents this effect from

attaining significance overall in Factor A of the ANOVA.

RES Score
45

44.5
44
43.5
43
42.5
42
41.5
41

40.5

4/s ) .
40 ! N

39.5
39
38.5 3/4 374

38

Ego Development
Level of 1-3 I-3/4 I1-4 I- 4/5
Analogue

Note: Above interaction was significant (p < .05)

Figure 4.3
Mean RES Total Empathy Scores by Subject Level
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Subjects' Preferences for Client Analogues

Test of Hypothesis 4. A Chi square (Table 4.3) was computed to examine

the differences in preference of the counselor subjects for the client analogues
at the corresponding ego level and for the level one step advanced compared to
the other client analogues. The result was Chi = 4.457 (df = 1; p < .05).
Therefore the null hypothesis was rejected in favor of the alternative
hypothesis. Subjects indicated a higher preference for those analogue clients at
the level corresponding to the subjects own or at a level one step advanced
compared to other levels. Due to ommissions by three subjects an n = 39 was

used.

Table 4.3

Chi Square
0 EV 0 E
39 32.5 26 32.5
39 45.5 52 45,5

Chi Square = 4.457, (df = 1; p < .05)

Post hoc analysis of the preference data. A second Chi square revealed

the overall trend in this data. This was a 2 x 4 Chi Square (Table 4.4). The
result was Chi = 34.77 (df = 3; p < .001). This highly significant result showed a
significant difference in prefeténce overall. The main contributor, as determined
by the cell contributions (Table 4.5), to this difference was that all subject
groups ranked client 808103;18 I - 3 significantly lower than the other client
analogues. The conformist client analogue was significantly less preferred than

the post-conformist client analogues by the post-conformist counselor subjects.
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Table 4.4

Post Hoc Chi Square

o E 0 E

4 19.5 35 19.5
28 19.5 11 19.5
24 19.5 15 19.5
22 19.5 17 19.5

Chi Square = 34.769 (df = 3; p < .05)

Expressed Empathy by Sex of Subjects

Male_subjects in the present study had a mean RES total empathy score
across analogues of 41.15 (n = 11). Female subjects had a mean RES total
empathy score across analogues of 41.97 (n = 31). Although this study's design
did not permit a test of significance of this difference post hoc, the difference
in means appeared small considering the magnitude of the scores and the size of

other differences obtained.

Table 4.5

Cell Contributions To Post Hoc Chi Square

I-3 12.32 12.32
Analogue 1-3/4 3.7 3.7
Level I-4 1.04 1.04




Chapter Five: Discussion

This chapter is concerned with the interpretation of the results of this
study. Because of the nature of the design, an analogue counseling situation,
the question of generalizability will be addressed first to prepare for a focus
upon specific findings as viewed in the ﬁght of the generalizability issue.

The findings will be reviewed one by one: the absence of a main effect for
subject level; the main effect for analogue level; the interaction; and, the
trends in subject preference. Reasons for these findings and implications
specific to individual findings will also be explored. Finally, the overall
implications of this study for practice, training and research will be discussed.

The Parameters of Generalizability

The range of ego development levels. The subjects, Masters level

counseling students were assessed to be at levels I - 3/4, I - 4 and I - 4/5 of
ego development. As these were the subject levels sought and expected, these
levels are considered fixed by the design and therefore, not random effects. It
is possible, although less likely, to find a counselor whose level falls outside of
this range (e.g. Delta or I - 5). This study does not address the behavior of
counselors outside of the fixed range chosen and it is a limitation to the study's
generalizability, However, the fixed range chosen is also a strength, as a large
percentage of counselors in training and in practice may be found at levels I -
3/4 through I - 4/5. Holt (1980) showed 70% of young adults with some college
experience at one of these three levels. An additional limitation to the study's
generalizability is the experience level of the subjects.

The ego development levels of the analogue clients were fixed at I - 3, I -
3/4,1- 4 or I - 4/5 as it would be expected that a large percentage of persons
seeking counseling would be at one of these levels. Holt (1980) showed
approximately 85% of young adults with some college experience at one of these
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four levels. This limits the study's generalizability to these specific levels of

clients.

The measures used to.assess ego development and vexpressed empathy, the
WUSCT and the RES, are measures which have been used with actual counseling
clients. It is expected that this will be an advantage in comparing the present

results with future research in a more naturalistic setting.

Generalizability and the analogue. This study has utilized analogue clients
in the form of typewritten descriptions and quotations instead of taped,
role-played, or actual clients. The major advantage of the analogue was that it
allowed experimental control not usually found in a naturalistic setting. This
strength was utilized in order to investigate an interaction requiring repeated
matches and mismatches of counselor and client characteristics.

The use of the analogue method also poses the major restraint upon the
generalizability of this study's results. In effect, the situation is one in which
very high internal validity was obtained at the expense of lowered external
validity. Both Strong (1971) and Munley (1974) point to this as the major
disadvantage of the analogue method.

In terms of Strong's (1971) boundary conditions the analogue used involved
a constricted conversation of short duration in which the participants were of
unequal status which differs significantly from actual counseling practice.
Counseling practice involves unconstricted conversation where both participants
are live and free to interact, and both the contact and the status differences
would take place over a more extended and open ended period of time.

The analogue in this study does not meet Strong's (1971) boundary
conditions and thus is not directly generalizable to a counseling situation. There
is evidence, reviewed earlier, that a written analogue is éomparable to a taped

analogue. However, extensions of this study into a practice setting will be
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necessary to establish fully the application of its findings.

The nature of the analogue task. There are additional limitations inherent

in the particular analogue used. This analogue corresponds but is not equivalent
to an initial counseling contact with a female client who presents a
personal/social problem. It does not correspond to later phases of counseling or
to counseling for other presenting problems. It is not expected that the results
would have been different for a male analogue client. However, the sex of the
analogue was fixed and thus the results do not generalize specifically to male
clients. Extensions of this study should focus upon initial contacts with persons
presenting personal/social presenting problems to maintain comparability.

Review of Results and Discussion

The Main Effect for Subject Level

The finding. The hypothesis that the expressed empathy of the subjects
would relate positively and significantly with the their level of ego development
was not support'ed. The group means of the RES scores were in the expected
order bﬁt this did not reach significance. There are two possible explanations
for this lack of a significant effect. It may be that either the study's conditions
were not powerful enough to elicit this effect or that it is unrealistic to expect
a simple positive relationship to exist across experimental conditions.

Discussion and implications. Support for the lack of power as the cause of

the lack of significance is found in the actual group means assuming the
expected ord.er. That is, subjects at I - 4/5 had higher RES scores than did
subjects at I - 4; subjects at I - 4 had higher RES scores that subjects at I -
3/4. One might argue that simply increasing the n of the sample would elicit
this effect. However, the main effect for subjects did not reach significance at
the p < .05 level and the means may logically be explained as a chance

occurrence. Furthermore, the main effect for analogues and the interaction did
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reach significance with the same n, and so the explanation concerning lack of

statistical power is weakened.

A different reason for the absence of a significant main effect for
subjects may provide a better explanation. Loevinger (1976), Hauser (1976) and
Swensen (1980) argue that it is not expected that a construct as complex as ego
development would covary positively with any set of behaviors. Instead,
curvilinear relationships and interactions are expected. Using this reasoning, the
absence of the main effect for subjects is expected. This reasoning is reinforced
by the findings regarding the interaction. First, a more complex relationship, an
interaction, was found instead of the simpler main effect. Secondly, a post hoc
analysis found that when the analogue level was held constant at I -4, I - 4/5
subjects had significantly higher RES scores than I - 3/4 subjects, and I - 4
subjects' scores appeared in an intermediate position. This demonstrates a main
effect for subjects evident only when the variable which the subject
encountered was specified and held constant.

The four RES score means across analogues for each subject group assumed
curvilinear patterns. When these three curvilinear relationships were analyzed
together, the main effect was eliminated whereas the interaction was evident.
This result may explain why Zielinski (1973, cited in Loevinger, 1979) and
Carlozzi, et al. (1983) found positive relationships between WUSCT levels and
measures of empathy. In both studies the ego development level of the stimulus
materials was not established or systematically varied. One may presume that
the ego development level of those materials was constant if it was evident at
all. In the present study it is apparent that the introduction and systematic
variation of an important client characteristic, ego development, resulted in the
absence of a main effect for subjects.

The cautions of Loevinger (1976), Hauser (1976) and Swensen (1980) are
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supported. It is advisable that future research investigating the relationship
between ego development and the empathy cycle either a) focus upon
interactions or curvilinear relat_ionships, or b) hold constant and report the ego
development level of the experimental condition when investigating a main
effect.

The Main Effect for Analogue Level

The finding. The subjects' RES scores did vary significantly among the
analogue levels. The post hoc analysis showed that the chief contributor to this
effect was that RES scores in response to the I - 4 analogue were significantly
higher than the RES scores in response to the I - 3 analogue. The RES scores
for both the I - 3/4 and the I - 4/5 analogues were in an intermediate position.
This finding shows both that the analogue levels were a significant variable, and
that the post-conformist subjects had significantly higher RES scores with the
post-conformist conscientious client analogue than with the conformist client
analogue.

Discussion and implications. This finding is a validation of the use of the

client analogues as the main effect shows that significant variance resulted
from their use. Because the length of the analogues, the sex, and the topics
discussed were held constant, and the second and third statements which the
subjects responded to were randomly sorted across analogues, it is reasonable to
conclude that it was the ego development levels of these analogues which
created this variance.

This finding may also be taken as an indication that clients in an initial
counseling contact may be afforded varying amounts of expressed empathy by
counselors in relation to the ego development level of the clients. This may be
especially true in the case of conformist clients being shown less expressed

empathy.
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This relation between client ego development level and counselor expressed
empathy will need to be replicated in a naturalistic setting so as to ascertain if
it exists in such settings. To determine this, further research in a counseling
setting could be undertaken in which the relationship between the ego
development levels of clients and the expressed empathy of counselors in initial
contacts is investigated. Research might be unobtrusively conducted at agencies
where tape recording of sessions is often used and where written information
from clients is routinely obtained.

The Interaction Between Subject and Analogue Levels of Ego Development

The finding. The significant interaction factor in the ANOVA showed that
the RES scores were determined by both subject and analogue levels of ego
development. The post hoc analysis revealed that two additional statements may
be made. A) I~ 3/4 subjects had significéntly lower RES scores with analogues
lower or more than one step higher than I - 3/4 (I - 3 and I - 4/5 analogues)
when compared to their RES scores with analogues at or one step higher that I
- 3/4 (1 - 3/4 and 1 - 4). B) Subjects at I - 4/5 had significantly higher RES
scores with analogue I - 4/5 than did I - 3/4 subjects. I - 4 subjects' RES scores
were at an intermediate position. This result was discussed earlier in relation to
the main effect for subjects.

Discussion and implications. This finding confirms the hypothesis of chief

interest in this study and as such this study can be considered a success. Each
group of subjects showed the greatest expressed empathy as measured by RES
scores with analogue clients of equal ego development level. The level of .
expressed empathy for every subject group declined with analogue clients higher
or lower than the subjects' own ego development level.

This finding suggests that counselors will demonstrate considerable less

empathy when dealing with clients developmentally different from themselves.
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An examination of the means in Figure 4.3 also suggests that this effect of

decreased expressed empathy may be more pronounced when the counselor is
dealing with a client whose ego development is more than one level different
from the counselor's own, at least for counselors at I - 3/4 and I - 4/5.

Research confirming this interaction in a naturalistic setting may be
difficult because of the number of matches and mismatches of levels required.
However, the results from this study indicate that this sort of research may be
worthwhile. An alternate to a design including the range of levels examined
here, may be a study to investigate and compare specific matches and
mismatches rather than the entire range possible. For instance, the post hoc
analysis of the interaction showed that I - 3/4 subjects had significantly higher
expressed empathy with analogues at the same developmental level and one
level higher than with other levels.

Trends in Counselor Preferences

The findings. The fourth hypothesis was confirmed as subjects indicated a
higher preference for client analogues at their own level or at one level higher
compared to client analogues at a lower level or more than omne level higher
than the counselor's own. An additional analysis revealed that the overall trend
in the subjects' preferences was that the conformist client analogue was less
preferred by all the subject groups. All subjects were post-conformist. The
significance of this second finding (p < .001) when compared to that of the first
analysis (p < .05) suggests that this incidental result may overshadow the formal
test of hypothesis four in importance. .

Discussion and implications. There are three studies which specifically

. relate to the present study's investigation of preference. Rest, et al. (1969)
found that subjects preferred the moral reasoning at the highest level which

they could comprehend. This level was often one level higher that the subject's
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own. This is the primary source for the exact nature of hypothesis four.

Therefore, this study has confirmed this asymmetry of preference using ego
development theory.

Mullen and Abeles (1971) investigated the relationship between empathy,
liking and counseling outcome. Whereas they found no relationship between
liking and outcome, it was concluded that this might have been because the
measure of liking, the Nonpossesive Warmth Scale, tended to measure an overall
warmth of the therapist rather than a therapist's particular liking for a specific
client. The present study obtained a measure of the subjects' specific
preference for specific client analogues which may have aided in obtaining a
significant finding. An additional difference between the two studies is that the
present one does not relate preference to outcome.

Young-Eisendrath (1981, cited in Young-Eisendrath, 1982) obtained the
result most similiar to this finding regarding preference. Young-Eisendrath
(1981, cited in Young-Eisendrath, 1982) reported an incidental finding that the
subjects, also Masters level counseling students, preferred the
post-conscientious client analogue to the conformist client analogue.
Young-Eisendrath reported that this difference in preference affected the
subjects' ability to infer the client analogue's frame of reference.

The present study confirms Young-Eisendrath's (1981, cited in
Young-Eisendrath, 1982) finding. The subjects, post-conformist Masters level
counseling students, demonstrated a significantly lower preference for the
conformist client analogue relative to the post-conformist client analogues. In
addition, this study showed that subject preference was a function of both
subject and analogue levels of ego development.

These findings establish a relationship between ego development and

counselor preferences for clients based upon the counselor's initial knowledge of
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the client. These findings are more directly applicable to counseling practice

than the findings involving expressed empathy. This generalizability is based
upon the nature of the task by which the subjects' preferences were
established. Subjects read descriptions of four clients and then rank ordered
their preferences for these clients, The subjects were asked to rank their
preferences as if they were counselors with schedules which did not allow them
to see all the clients. This task directly resembles client selection in many
organizations in which counselors are allowed to choose their caseload on the
basis of the contents of an intake report.

Therefore, these findings regarding counselor preferences and its
generalizability to client selection raises an issue previously unestablished. If
post-conformist counselor subjects in this study preferred post-conformist
clients significantly more than the conformist client, it is reasonable to expect
that this difference in preference leading to differential selection of clients
would occur in an organization with a similiar client selection procedure, with a
similiar mix of client developmental levels, and with counselors of similiar
experience and ego development level. Investigations confirming this effect in
an organization providing counseling could be done using counselor WUSCT
ratings, client selection data normally kept by the organization and independent
ratings of intake reports for client ego development level.

Recommendations

The application of aptitude x treatment interaction (ATI) findings. This

study most resembles an ATI approach in its research design. The subjects’
WUSCT levels are the aptitude, the four analogues are the treatments, and the
dependent variable, RES scores, provides evidence of interaction. Therefore, the
views of Cronbach (1957, 1975) are helpful to consider before seeking general

implications and recommendations of this study.
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Cronbach (1975) stated that ATI findings have two general applications.

The first is the use of the knowledge of the empirical relationships in new
situations. Cronbach (1957) stated that ATI results can be used empirically in
order to achieve maximally beneficial matchups between persons and treatments.
Cronbach (1975) moderated this recommendation. He pointed out that an
empirical relationship established in one situation between an aptitude and
treatment must be re-established in new situations before being used reliably
for matching. ATI results are not automatically generalizable.

There is a second use for ATI results. '"The other reasonable aspiration is
to develop explanatory concepts, concepts that will help pepple use their heads"

(Cronbach, 1975, p.126).

Recommendations for research. (A) Research is needed to confirm the

existence of this study's findings in a counseling practice setting. This is
necessary because of the artificial nature of the analogue task. (B) Research is
needed to extend the present findings to a greater range of client ego
development levels, counselor ego development levels and counselor experience.
(C) Research is needed to ascertain the impact of the interaction of counselor
and client ego development levels upon client perceived empathy and upon
counseling outcome. (D) Research investigating components of the empathy cycle
should hold constant and report the ego development levels of counselor and
clients or include these levels as a variable.

Recommendations for practice, training and supervision. If the

generalizability of the present findings were established, the use of this
empirical relationship for optimal matching of counselors and clients might be
undertaken. In each setting, however, evidence would be needed as to the
presence of the empirical relationship. The waiting lists in organizations

providing counseling services might be examined by their staffs to see if a



66

disproportinately high number of conformist clients were waiiting for services
due to differential selection.

Counselor training programs using empathy training might systematically
include and vary the ego development levels of the materials used in this
training. Counseling students could be made aware of ego development theory
and its possible impact upon counseling process in a systematic fashion. This
might help the counseling students to become more aware of ego development
levels as a source of counter-transference and the misunderstanding of clients
when and if this occurs. Young-Eisendrath (1982) has begun such a program
within a social work school. Ego development levels of client and counselor
might be a fruitful issue to consider in the supervision of counselors.

Implications of the interaction between counselor and client levels which
this study uncovered can be usefully looked at from two additional viewpoints.
These are the viewpoints of high-level and low-level counselors.

Counselor training including the .topic of ego development could help to
raise the consciousness of high-level counselors to the possibility of an
important counter-transference issue. The present study showed that counselors
demonstrated lowered expressed empathy and lowered preference toward clients
whose level was below the counseiors'. In practice, a Conscientious or
Individualistic level counselor dealing with a Conformist level client might
dislike this person's viewpoint and be less empathic and less helpful as a result.
This same counselor, dealing with a Self-Protective level client might resist
aiding this person to attain a Conformist level of development (the next stage)
even when this might be an appropriate treatment goal.

A counselor who had previously been alerted to this possibility and to his
or her personal reaction to low level clients might consider a) referral, b)

supervision, ¢) practice in viewing the client's world through this more primitive
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viewpoint in order to understand better the client's outlook.

The other side of this issue is the case of a low level counselor. A
counselor at the Conscientious/Conformist Transitional level may h.ave
gsignificant difficulty comprehending the frame of reference of a high level
client. Thherefore, referral, supervision and participation in life experiences
designed to enhance the counselor's personal development are options here. This
same counselor, however, would not experience this difficulty comprehending
clients at the same level or below, and may have a higher preference for these
clients than a high level counselor. This could be advantageous. The use of
peer-counselors from the same group as a client population (e.g. high school
students) would be a case in which the counseling outcome could possibly be
improved through the use of peer counselors or paraprofessionals. This would be
because peer counselors, for example, may prefer and be very fluent in the
frame of reference used by the bulk of the client population compared to

trained and possibly older and more developed professionals.
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APPENDIX A

W ashington University Sentence Completion Test

Sentence Completion For Women (Form 11-68)

Code #—— Date
Instructions: Complete the following sentences.
1. Raising a family

2. A girl has a right to

3. When they avoided me

4, If my mother

5. Being with other people

6. The thing I like about myself is

7. My mother and I

8. What gets me into trouble is

9. Education

10. When people are helpless

11. Women are lucky because

12. My father

13. A pregnant woman

14. When my mother spanked me, I

15. A wife should

16. 1 feel sorry

17. Rules are

18. When I get mad

19. When a child will not join in group activities
20. Men are lucky because

21. When they talked about sex, I

22. At times she worried about

23.1 am

24, A woman feels good when

25. My main problem is

26. My husband and I will

27. The worst thing about being a woman
28. A good mother

29. Sometimes she wished that

30. When I am with a man

31. When she thought of her mother, she
32. If I can't get what I want

33. Usually she felt that sex

34, For a woman a career is

35. My counscience bothers me if

36. A woman should always

68
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Sentence Completion For Men (Form 11-68)

Code #——mmo Date
Instructions: Complete the following sentences.
1. Raising a family

2. When a child will not join in group activities
3. When they avoided me

4. A man's job

5. Being with other people

6. The thing I like about myself is

7. If my mother

8. Crime and delinquency could be halted if
9. When I am with a woman

10. Education

11. When people are helpless

12. Women are lucky because

13. What gets me into trouble is

14. A good father

15. A man feels good when

16. A wife should

17. I feel sorry

18. A man should always

19. Rules are

20. When they talked about sex, I

21. Men are lucky because

22. My father and I

23. When his wife asked him to help with the housework
24. Usually he felt that sex ,

25. At times he worried about

26. If I can't get what I want

27. My main problem is

28. When I am criticized

29. Sometimes he wished that

30. A husband has a right to

31. When he thought of his mother, he

32. The worst thing about being a man

33. If I had more money

34. 1 just can't stand people who

35. My conscience bothers me if

36. He felt proud that he
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Examples of WUSCT sentence completions scored at DELTA, I - 3, and I - 4
levels of ego development (Hauser, 1976).

DELTA, Self- Protective Stage:

When people are helpless.....'I don't like to be bothered with them."

When they talked about sex, L....'"listen, 'cause I won't get in trouble, also I'll

know what I'll be doing."

I - 3, Conformist Stage:

When people are helpless.....''l try to help them."

When they talked about sex, I....."joined right in."

1 - 4, Conscientious Stage

When people are helpless.....I sympathize, unless they are unwilling to help

themselves.'

When they talked about sex, I....."'was interested and respected what they said."




APPENDIX B

Client Analogues

The following analogues were developed for the present study by the
author. They were constructed so as to simulate a initial contact with a client
at a varying level of ego development. Each client analogue discussed, in
typewritten quotations, her presenting problem (a troubling interpersonal
relationship, one other relationship, her attitudes toward school at the
university, her views about career and about herself. All information included
was varied according to the ego development stage descriptions of Loevinger
(1976). After construction, these analogues were independently rated by two
trained raters, in random order. The ratings were in 100 % agreement with each
other and with the intended stages. The ego development levels of the following
analogues are:

Ann B. I - 3, Conformist Stage

Maria R. I - 3/4, Conscientious/Conformist Transition
Susan G. I - 4, Conscientious Stage

Julie K. 1 - 4/5, Individualistic Level

The instructions were:
My self selected code number is
Instructions For Part II

I would like you to read descriptions of four counseling clients. After each are
3 client statements followed by spaces marked '"Counselor Response." Imagine
that you are the counselor and respond, in writing, in a way you feel would be
helpful. Also, try to respond to each client based upon everything you have
learned about her, and not just on the basis of a single statement.

After the subjects read the instructions and completed the analogues (in
random order), they were asked to indicate their preferences for the client
analogues in the following way:

Assume that you are a counselor with a busy schedule and that you only have
time to see one of these clients for counseling. Please rank order these clients
based upon whom you would most like to see, not necessarily who needs
counseling the most, but rather whom you'd prefer to counsel with your last
available time.

Please Rank Order
Most Preferred
2nd Most Preferred
3rd Most Preferred
Least Preferred
(Client's names)

Thank you.

71
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Client: Ann B.
Presenting Problem

"...feeling sad about breaking up with my boyfriend." Since the breakup
Ann has been quite upset and has had low motivation.

Notes:

Recently Ann broke up with her boyfriend. This was a '"long story", she
said, which she felt "...really sad" about. Ann stated that last summer, when he
wasn't working or in school, her boyfriend started wearing his hair differently.
".It looked so weird, but he didn't seem to care. I mean, no one I've ever
known has had hair like that—and none of the guys who date my girlfriends,
either., I just didn't feel its right!

Finally her boyfriend broke off the relationship. Ann said she feels lousy
about this and that now on weekends she's the only one of her girlfriends
without a date. She feels ashamed at these times.

A girlfiend of Ann's had suggested that she speak with a counselor and
that this would make her feel better. She and this woman are quite close. Ann
said "...we're really best friends. I mean, we always see things the same way
and everything. And when school or the classes we're in are confusing we can
talk together and figure it out.,! Ann is not quite sure about her career
direction, but she says that she knows she'll find the right one with a bit more
time. '

Ann also said that she is the kind of person who "...likes to be part of
something, my family, my group of friends, and I like to be friendly and nice
with all my friends. I'm really a social type of person, you know, I always try to
look good whatever I'm doing. That's why its been so hard breaking up with my
boyfriend."

Ann said that our interview was like some of her courses at the university,
where "...the prof's ask different questions and get you to look at different
areas, almost like they're uncertain, until you, I mean we find the solution. Its
like the saying my best friend has 'you have to go down a rough road before
you find the answer.' Do you know what I mean?"

(Counselor Response)

"The way I'm feeling is really bothering the hell out of me!"

(Counselor Response)

"Well, that's the situation, what do you think?"

(Counselor Response)
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Client: Maria R.

Presenting Problem

She's been feeling generally uncomfortable and self-conscious around her
friends lately, especially about her opinion relative to theirs. Sometimes this
leads to feelings of panic.

Notes

During our interview Maria seemed always concerned about what she would
say. It seemed that she would become uncertain after she began speaking,
almost embarrassed about what she was saying or the way in which she was
saying it.

Maria's uncomfortable feelings have to do with herself in relation to her
friends, although she's vague about this. Since the time when she entered the
university, she has become aware that she didn't always follow what she used to
think were the "right'" rules of conduct in school and around her friends.

For instance "...I was taking a course that was pretty easy but very
boring, and I just stopped doing a lot of the work. I figured that I'd get by and
1 did. It was different, though, not applying myself to school like I used to. And
in other courses, I've started seeing that there's a lot of different ways to look
at things, which is different, too. It's like the way I grew up isn't the only
way."

"When I came here I thought that I'd find the right guy and marry, and
find a career that fit, but now...I just don't know what to think, there's so
many different ways."

"And then this guy I'm seeing wants me to make up my mind about
marriage and everything, but I just feel confused. I guess it's alright for him
right now, 'cause he's older. He really gets frustrated about this, but I just end
up feeling lonely (she became tearful at this point). I'm still seeing him, even
though I don't intend to marry him...why, even that's a change!" She looked
fearful after she said this.

I've talked about this with my friend, Jill, but we just end up with the
same confusion. It's good to have her to talk with, though. We've always had a
rule: if one of us needs to talk out something, the other listens, even if she's
involved in something else. I guess that seems like a really feminine thing to
do."

Right now, you could say, I'm the kind of person who's trying to sort out
which way to go and how I feel about it. Does it seem that way to you, too?"
(Counselor Response)

"This feeling I have...I just can't stand it!"
(Counselor Response)

"I keep wondering...what do you think of all this?"
(Counselor Respounse)
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Client: Susan G.

Presenting Problem

She's depressed and feels responsible because a close friend had a '"nervous
breakdown' recently. Since then she's been eating much less and has had a
great deal of trouble getting to sleep at night.

Notes

Susan took an active part in our interview and tried to tell me the things
she felt were important to know about her and her situation. She was quite
tearful throughout our meeting.

She started by telling me about who she was as a person. 'I've set up my
own standards in my life. I still try to take others into account, of course, even
if they have a different point of view. But, overall, I use my own perspective.
This helps, like in coursework here at the university. A lot of subjects I study
don't give definite answers, because that's how the world is. Even then, I've
found school useful. Now I'm able to view situations in a relative sort of way
and then I decide how to act. My boyfriend is a lot like this too—that's one
thing that attracts us to each other—that we share a similiar way of
understanding the world. We both have some long term goals for our careers and
lives and, for now, we find we can support each other in our different goals."

"Well, one of the standards I have is to help others if I'm able. This may
sound crazy, but I sort of decided that I'd always try to do this. It was like
that with my roommate. She was real depressed and having a hard time of it. I
found that I was able to help her see a different perspective about things. That
felt really satisfying to me, real good, being able to help."

"But then things in her life got tougher—its complicated because some
things for her go back to her family and all. She dropped out and I didn't hear
from her. Then last week I found out that she was in the hospital. (Susan
began sobbing at this point and looked away.) She had a nervous breakdown. I
felt horrible! I just keep saying to myself that somehow I could have reached
out after she left school. Maybe that could have changed things. I feel so
responsible. I don't know what to do."

(Counselor Response)

"My feelings about this just keep eating away at me!"

(Counselor Response)

"...uhm, how do you think I should approach this?"

(Counselor Response)
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Client: Julie K.

Presenting Problem

She's been involved in a relationship which is conflictual for her. She
decided to seek counseling in order to more fully understand her feelings and
the situation before acting.

Notes

Although she was visibly distressed, Julie seemed to be actively struggling
with the issues she spoke about. She also seemed to carefully consider and
respond to the interviewer's comments.

Julie said, "I wish my life were as straightforward as some of my courses
seem. You know, applying different principles to situations depending upon the
circumstances, like in physics. But its not.

Julie sounded like she had developed a number of strong relationships with
those around her. But one was particularly troubling. In the past year Julie's
boyfriend has apparently been experiencing a personal career upheaval.

She said, '"I could tell that he was going through some changes because his
appearance had changed. There were some feelings inside of him which
conflicted. That was OK in a way, because I've experienced that sort of
conflict, too. So I've tried to understand what he's going through and support
him, but I've only got so much energy. You see, there's some things that I've
committed myself to achieving as an individual. But I'm just not sure that I'll be
able to work toward these goals I've set, and be there for him as much as he
needs..."" She seemed to have some really complex feelings about this.

'"It's not so much a practical matter, since he supports himself and has his
own apartment, but more an emotional one. That's partly why it's so frustrating
to me. Sure, things might be easier if, say, my academic program at school were
less pressured or something, but this is still a conflict I feel inside me. I want a
deep relationship, one in which the two of us can develop a real closeness yet
develop ourselves as individuals, too.

"But developing myself as an individual takes a lot of determination and
endurance. I know, because its a commitment I made to myself some time back,
to live life as fully as I can while keeping to my own values. Still, it's really
been feeling like a bind, since I'm not sure if I can manage both areas as one
person. And that hurts, thinking that I might have to give up one. Its a paradox
to me; as I learn more about life, it only seems to get more complex. Does all
of this make sense?"

(Counselor Response)

"I hate feeling this way...I hate it!"
(Counselor Response)

"I figured it would be helpful to find out your reaction.'
(Counselor Response)



APPENDIX C

Revised Response Empathy Scale

Elliott, R., Reimschuessel, C., Filipovich, H., Zapadka, J., Harrigan, L., and
Gaynor, J. (1981). Department of Psychology, University of Toledo, OH
43606

Subscales 1, 2, 3, 4, 5, 7.

Score each helper response on each of the following six dimensions. Leave
no blank items.

l. Client Feelings: To what extent does the helper address the client's feelings?
4 - Refers to specific client feelings (e.g., hurt, depressed, angry, anxious).

3 - Reference is to generalized or vague client feelings (e.g., bad, upset,
disturbed, okay) or to motivations (e.g., wants or desires).

2 - Reference is to client thoughts, cognitions or opinions (e.g., '"Do you
think that was the right way to handle it?")

1 - Reference is to client behaviors or actions (e.g., "Why did you do
that?'") .

0 - Reference is to other people's feelings, cognitions and behaviors (e.g.,
including therapist's, significant others', etc.).

Note: For long responses, identify all ratable aspects of the response and
average; use judgement for rounding up or down.

2. Perceptual Inference & Clarification. Does the helper make inferences to tell
the client something the client hasn't said yet to add to the client's frame of
reference or to bring out other implications?

4 - Significant inference or clarification present (e.g., interpretations).

3 - Moderate inference or clarification present (e.g., reflections of
implications, significant summaries).

2 - Slight inference or clarification present (e.g., paraphrase or nonverbal
reflection).

0 - No inference or clarification present (e.g., echoic reflections,
information questions, advisement, guesses about factual situations, etc.).

3. Centrality of Topic: Does the helper refer to what is important to the client?
Does the helper's response relate to the helpseeker's basic complaint or
problem? This dimension is to be rated on the basis of content.
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(3. Centrality of Topic, continued)
4 - Definite, clear reference to client's feelings and perceptions connected
with the client's major complaints; refers to conflicts, central issues, basic
relationships.

3 - Topic moving toward major concern.

2 - Topic not clearly central; background facts, possibly related to major
concerns.

1 -  Points of (clarification of wmeaning; repairing mishearings,
misunderstandings.

0 - Topic definitely not central (e.g., "side tracks," talk about the helping
process; third-party talk, general talk, "mhm.')

4, Expressiveness: Does the helper communicate in an appropriately expressive
manner, using language and voice, including:

a) language which evokes imagery in the rater,

b) creative, novel language (words and/or syntax),

¢) modifiers (adjectives/adverbs) which intensify or upgrade (vs. attenuate)
meaning of message,

d) interjections (!), e.g., Wow! Gee!,

e) inflected voice (i.e., with variations in pitch and/or volume).

f) voice which communicates a specific emotion, e.g., sadness, excitement,
prizing, caring, surprise, anger.

Except - where language or voice distracts or evokes confusion in the rater.

4 - Greatly expressive; multiple or strong cues.

3 - Moderately expressive; singular or less-strong cues.

2 - Ordinary language or voice.

1 - Mildly distracting or confusing; uhuh; echoic reflections, repetitions.

0 - Moderately or extremely distracting or confusing; moderate or extreme
repetition.

5. Collaboration: Does the helper's manner communicate a sense of working
together in a collaborative process? This item is to be rated on the basis of
intention; do not use impact to rate this.

4 - Clearly communicates a sense of collaboration, mutuality, a "working
together" or "we're in this together attitude'; personalizing responses that
communicate a sense of sharing and give support and strength to the client
(e.g., collaborative responses, completers); possible references to the T-C
relationship.

3 - Perception check in self-disclosure format; personal, peer informal
helping equalizer, friendship (e.g., ''really!", '"Let's talk'); reference to
shared history, themes.
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2 - Possibly communicates collaboration (e.g., sympathizers - "That's hard",
"mhm", laughter intended to match client, ordinary reflections).

0 - Fails to communicate a sense of collaboration (e.g., session ending,
disagreement, unsolicited advice, cutting client off).

7. Exploration: Does the helper actively encourage the client's exploration by
the content of what the helper says? Do not use impact to rate this.

4 - Clear, active push to encourage client to explore (e.g., exploratory
questions, "How do you feel about that?", process advisement in the form
of "tell me" questions, tag questions at the end of significant summary
reflections and interpretations.

3 - Exploratory questions at beginning of session to gather information.
2 - Possibly encourages client to explore; passive facilitation of
exploration (e.g., pausing; tentativeness; ordinary content reflections; using

self-disclosure or question format or frame for something else; "mhm'".)

0 - Discourages exploration (e.g., closed questions or questions seeking
specific information; "topic jumping;'" session ending).
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