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ABSTRACT

A DESCRIPTIVE STUDY OF MINISTERIAL EDUCATION
IN THE WESLEYAN CHURCH

by Clifford William Thomas

The Problem

This study was designed to provide the Wesleyan Church
Commission on Higher Education with descriptive information which
might be used in evaluating the ministerial education programs of
The Wesleyan Church.

The objectives of the study were to examine: (1) the
curricula of existing ministerial education programs in Wesleyan
colleges; (2) the nature of the professional training among
ministers of The Wesleyan church; (3) the expectations held by
ministers, administrators, and educators of The Wesleyan Church
for the professional role of the Wesleyan minister; (4) the
expectations held by the ministers, administrators, and educators
as to the type and quality of formal education necessary to train
ministers to fulfill their professional role; and (5) if any
differences of expectations were found to exist in either of the
two latter concepts, to attempt to identify the factors that

appeared to contribute to the observed differences.
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Procedure

A set of survey instruments was designed to obtain infor-
mation relative to the four objectives stated above. A general
information questionnaire was designed to obtain information
relative to the statement of the problem and the nature of the
population sample selected for the study. The format included
gixty responses divided into ten major divisions.

In addition to the general information questionnaire
described above another questionnaire was designed to gather
information on the role of the Wesleyan minister. This instrument
included sixty-two statements of expectations that could be
answered in terms of a four point attitude scale. The scale was
as follows: (4) absolutely essential, (3) very important, (2)
important, and (1) not important. The various statements of
expectations held for the Wesleyan minister's role were grouped
into the following three sub-categories: (1) characteristics,
(2) performance, and (3) participation items.

By random sample the general information questionnaire was
cent to five hundred pastors, one hundred forty-five educators,
and sixty-one administrators. A total of five hundred question-
naires, or 70.2 per cent were returned.

The pastor's role questionnaire was sent to smaller
samples of the seven hundred six people described above as
follows: (1) two hundred pastors, (2) forty-five administrators,

and (3) twenty-seven administrators. The pastors and admini-
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strators were selected on a random sample basis and the educators
were all the college representatives present at the 1967 Wesleyan
Educators Conference. A total of two hundred instruments or

70.3 per cent were returned.

The most significant findings in this study were the
following:

1. There is evidence to indicate that student and
financial resources in The Wesleyan Church are insufficient to
adequately support nine colleges. There is also evidence that the
Church feels that the total amount of money being raised for
higher education is insufficient.

2. There appears to be a deficiency in the number of
adequately trained faculty, especially at the doctoral level, to
staff nine colleges.

3. The diversity of levels of expectations of the minis-
ters of The Wesleyan Church tends to reflect the different levels
of education of the ministers.

4. Approximately 70 per cent of the Wesleyan ministers
indicated they were not satisfied with their own preparation for
the ministry.

S. Wesleyan pastors tend to agree on the role of the
Wesleyan minister as presented in the Pastor's Role Questionnaire

except in the areas of participation in community programs,
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becoming actively involved in current social and political issues,
various administrative functions and as to whether the minister
should be the scholarly, intellectual type.

6. The respondents tended to agree that the Bible college
can and does serve to meet the needs of certain types of minis-
terial students.

7. There is strong support for the divisions of religion
in the liberal arts colleges to continue to offer pre-professional
courses in religion, to offer four and five-year undergraduate
ministerial education programs, and to offer courses in religion
to all undergraduates.

8. The Wesleyan Foundation at Asbury Theological Seminary
is growing and Wesleyan students attending there are pleased with
the ministerial education offered.

9. There is a limited amount of interest in the develop-
ment of a Wesleyan Seminary and other graduate programs for

ministerial education,



A DESCRIPTIVE STUDY OF MINISTERIAL EDUCATION

IN THE WESLEYAN CHURCH

By

Clifford William Thomas

A THESIS

Submitted to
Michigan State University
in partial fulfillment of the requirements
for the degree of

DOCTOR OF EDUCATION

College of Education

1968



65152 %
/0)¥/6¥



ACKNOWLEDGEMENTS

The writer wishes to express his sincere appreciation to
the chairman of his guidance committee, Professor Edward Blackman,
for his valuable assistance in this study and for his encourage-
ment, interest, and guidance throughout the entire graduate
program,

He is also indebted to Professor Walter Johnson for his
valuable suggestions and sincere interest. A similar word of
appreciation is extended to Professor Fred Vescoloni and Professor
James McKee for their cooperation and helpful recommendations.

The writer is also deeply indebted to Dr. Maurice Burns,
Chairman of the Wesleyan Study Committee, for his suggestions and
contributions, and a perscnal word of gratitude is extended to the
writer's wife, Katherine, and his won, Walter, and to two faithful

secretaries, Mary Maness and Kathy Hyink.

ii



TABLE OF CONTENTS

Chapter Page
I. THE PROBLEM AND DEFINITION OF TERMS USED . . . . . . 1
The Problem 1

Basic Assumptions 2
Definitions of Terms Used 6

Outline of the Study 8

ITI. REVIEW OF THE LITERATURE . ¢ &« ¢ ¢ ¢ ¢ ¢ ¢ o ¢ o o o & 10

The Task or Role of a Minister as Defined by

Traditional Literature 10
The Task or Role of a Minister as Defined by

Contemporary Literature 17
Ministerial Education and Related Research 24
Role Theory and Attitude Studies 29
Summary 36

ITI. PROCEDURE AND METHODOLOGY. « ¢ v & ¢ ¢ ¢ o o « o « o & 39

Study Procedures 39
Basic Assumptions 46
The Sample 47
Method of Analysis 49
Summary 52

IV. PRESENTATION AND ANALYSIS OF THE DATA. . . . . . . . . 53

/The Status of the Educational Institutions and

the Nature of Their Educational Programs 54
A The Formal Education That Characterizes the

Wesleyan Minister 76
3 Role Expectations Held for the Wesleyan Minister 80
¥ Expectations Held for Type and Quality of Education

Needed for Wesleyan Ministers 101

Summary 114

i1l



Chapter Page

V. SUMMARY AND CONCLUSIONS. « ¢« ¢ ¢ ¢ ¢ ¢ ¢ ¢ ¢ ¢ o o « o 117

Summary 117
Conclusions 122
Recommendations 126

APPENDICES o & ¢ ¢ ¢ ¢ o ¢ o o o o o o o o o o o« o o o o o o 132
APPENDIX A o o o . e o o o o o o o e o e o o e o o o 13 3
APPBNDIX B e o o . e o o o o o o o o o o o o s o o o 137

BIBLIOGRAPHY 139

iv



Table

10,

11.

12.

13.

LIST OF TABLES

Page
Educational Objectives of Wesleyan Colleges. . . . . . 57

Total Enrollment and Dietribution of Students in the
Nine Colleges and Seminary Foundation from the
Supporting Church as Well as the Students Enrolled
in Ministerial Education Programs. . .« « « « o« « « & 61

Church Membership, Sunday School Attendance and
Education Budget With Averages Per Member, for Each
of the Colleges. « ¢« ¢ ¢ ¢ ¢ ¢ ¢ ¢ ¢ o v ¢ o o o o & 62

Analysis of Some of the Costs of Educating Students
from the Sponsoring Church . . « « ¢« ¢« ¢ ¢« & ¢« « & & 64

An Analysis of the Faculty-to-Student Ratio and
Faculty Salaries . . ¢« ¢ o ¢ ¢ o ¢ ¢ o o o o o o o & 66

An Analysis of the Distribution of the Earned
Doctorates in the Nine Colleges. . « ¢« ¢« ¢« v o« o o & 68

An Analysis of the Distribution of the Earned
Doctorates by Field in the Nine Colleges . . . . . . 68

A Comparison of the Course Distribution Requirements
for a Baccalaureate Degree and Ordination
Requirements in Wesleyan CollegesS. .« ¢ ¢ & o o o o & 72

Classification of Wesleyan Ministers on the Basis of
Academic Background and Age Group. « « « o« « & « « @ 78

Opinions of Wesleyan Ministers Concerning Their Own
Ministerial Training . . . « + ¢« ¢« ¢« ¢« & + o o « o & 79

Per Cent of Questionnaires Returned. . . . . . . . . . 84
Classification of Selected Characteristic Items
Relevant to the Role of The Wesleyan Church

Minister . . ¢ ¢ ¢ ¢ ¢ ¢ o o o o o o o o o o o o o o 84

Classification of Selected Performance Items Relevant
to the Role of The Wesleyan Church Minister. . . . . 86



Table Page
15. Classification of Selected Particpation Items

Relevant to the Role of The Wesleyan Church

Minister L] L] L] L] L] L] L] L] Ld L3 L . L] L] L] L] L] . L d L] L] L] 8 8

15. Percentage of Items in the Three Role Categories
Yielding Significant Chi-Squares . . « « « « « « « . 89

16. Percentage of Items in the Three Role Categories
Having Consensus Within Each of the Samples. . . . . 91

17. Pastor's Role in The Wesleyan Church . . . . . . . . . 92
18. Pastor's Role in The Wesleyan Church . . . . . . . . . 95
19. Pastor's Role in The Wesleyan Church . . . . . . . . . 99
20, The Strengths and Weaknesses of Certain Aspects of

Ministerial Education in Wesleyan Colleges as

Perceived by Pastors, Administrators, and

Educators of The Wesleyan Church . . . . . . . . . . 103

21. Concepts of Ministerial Education. . . . . . . . . . . 108

22, Wesleyan and Pilgrim College Concepts. . . . . . « . . 112

vi



CHAPTER 1

THE PROBLEM AND DEFINITIONS OF TERMS USED

This study was designed to provide the Wesleyan Church
Commission on Higher Education with descriptive information which
might be used in evaluating the ministerial education programs
sponsored by the Wesleyan Methodist and Pilgrim Holiness Churches.
The derived information is also to be used for suggesting guide-
lines and legislation to implement a program of higher education
for ministers in keeping with the needs and resources of the
united denominations. In this study the name, The Wesleyan Church,

will refer to the name of the newly merged churches.

I. THE PROBLEM

Statement of the problem. The purpose of this study was

to determine the nature of the professional education programs for
ministerial students in the nine colleges sponsored by The Wesleyan
Church in the United States and to relate such education to the
task of the pastor and the professional role of the minister in

The Wesleyan Church.

Objectives of the study. The objectives of the study are

to examine: (1) the curricula of existing ministerial education
programs in Wesleyan colleges; (2) the nature of the professional

and pre-professional training among ministers of The Wesleyan
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Church; (3) the expectations held by ministers, administrators,

and educators of The Wesleyan Church for the professional role of
the Wesleyan minister; (4) the expectations held by these minis-
ters, administrators, and educators as to the type and quality of
formal education necessary to train ministers to fulfill their pro-
fessional role; and (5) if differences of expectation are found to
exist in either of the two latter concepts, to attempt to identify
the factors that appear to contribute to the observed differences.

Importance of the study. This study was conducted upon

Nthe request of the Wesleyan Church Commission on Higher Education.
The author is a member of the Commission and was appointed as a
member of a sub-committee to study the programs of higher edu-
cation in The Wesleyan Church. The Study Committee is to report
their findings along with recommendations to the Commission for
the purpose of suggesting guidelines for implementing future edu-
cational programs for ministerial training.

The Study Committee requested the writer to conduct a
study of the ministerial training programs as the basis for his
doctoral dissertation.

Several of the basic assumptions underlying this study
indicate its importance in view of the development of new edu-

cational programs for the Church.
II. BASIC ASSUMPTIONS

Basis of the study. The assumptions stated in the

following paragraphs have been taken as the basis of this investi-

gation. As a basic principle it was assumed that three major
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factors affect ministerial education programs. These are:
(1) the religious and philosophical framework of the educational
institutions and their sponsors; (2) the task and role of the
minister; and (3) an internally consistent theory of educational
growth and development.

1. In connection with the foregoing statement it was
further assumed that the concept and practice of ministerial edu-
cation are consistent with the philosophy and values of the minis-
ters, administrators, and educators of the sponsoring denomination.
The foundation of this assumption lies in the premise that edu-
cational curricula are planned and executed largely by adminis-
trators and teachers and supported by administrators and ministers
of the sponsoring church.

2. In reference to the second major factor mentioned in
the foregoing statement on basic principles, it has been assumed
that the central task or role of the minister is predominantly in
the area of human relations. Like the teacher, he is working
with people. More than the teacher, he is a spiritual leader in
the éommunity; that is, his constant and primary concern is for
the religious beliefs, the moral standards, and eternal destinies
of the people. His professional success or failure is determined
almost entirely by his personal influence upon and with people.

3. A third assumption was that an internally consistent
theory of educational growth and development was essential to the
development of ministerial educational programs. The distinctive
characteristics of a Christian college lie in its world view

which is based on the Bible. It might be expected that in
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various degrees the administration, faculty, curriculum, student
body, and constituency should reflect this point of view. This is
consistent with the belief that one of the cardinal functions
which Christian higher education as a whole should fulfill is to
provide balanced programs of liberal arts and professional edu-
cation that are Biblically-centered and are designed to prepare
selected young people for leadership, either as full-time
Christian workers or as consecrated members of other professions
and occupations.

One theory of educational growth and development assumed
useful for the purposes of this study is the perceptual theory as
defined by R. E. Bills, A, W. Combs, P. Lecky, and D. Snygg. As
defined by these writers, the phenomenological field of any indi-
vidual person is the entire universe as perceived or experienced

by the individual at the moment of action.l People act con-
zistently according to their perceptions of the job to be done.
Perception of problems encountered in the ministry seems to be a
reasonable measure of the nature of the task and role of the
minister. In this concept, a role is something dynamic; it refers
to the behavior of the occupants of a position--not all their
behavior, as persons, but what they do as occupants of the

2

position.

4, It was assumed that the general task and role of the

LDonald Snygg and Arthur W. Combs, Individual Behavior
(New York: Harper and Brothers, 1949), pp. 13-15.

2Theodore M. Newcomb, Social Psychology (New York:
Dryden Press, 1950), p. 280.




S
minister is acceptably defined and described by professional
educators in the literature on the subject. The literature in the
field of pastoral theology is quite extensive. Many of the de-
scriptions contained therein represent the viewpoints of the
scholars of the profession. These views, as they concurred with
those of the expectations held by The Wesleyan Church for the
professional role of the Wesleyan minister, would enable the
Commission on Higher Education to recommend to the church colleges
the type and quality of ministerial education needed to train
ministers for The Wesleyan Church.

5. Since the society and culture in which the Wesleyan
minister operates is experiencing rapidity and diversity of change,
the demands placed upon the Wesleyan minister are also changing;
therefore, the minister as he relates to these tasks needs to be
studied.

6. It was assumed that a study of a Wesleyan Church
minister's role, in a limited population sample of ministers,
church administrators, college administrators, and college pro-
fessors in The Wesleyan Church, could give some evidence as to the
expectations held by The Wesleyan Church for the professional
role of the minister as well as to note the convergence or
divergence of expectations held.

7. It was assumed that a knowledge of the expectations
held by the Church for the professional role of the minister
would enable the Commission on Higher Education to recommend to
the Church colleges the type and quality of ministerial education

necessary to train ministers for The Wesleyan Church.
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8. There is considerable duplication of ministerial edu-
cation programs in all nine colleges of the newly formed Wesleyan
Church.

9. Consideration of quality and economy suggests a needed
study and reorganization of the existing ministerial education
programs.

10. The guiding personnel in each of the colleges of The
Wesleyan Church are committed to the objectives and ideals of the
Church and are making a sincere effort to implement those
objectives and ideals on the several campuses.

11. Wesleyans both within and without the systems of
higher education are dedicated to provide adequate facilities and
a quality program of lay and ministerial training for the youth of
the Church.

Limitations of the study. The basic orientation of this

study will be toward a total denominational view, with no par-
ticular effort made to pinpoint weaknesses and/or strengths in the
educational programs of individual educational institutions.
Furthermore, no attempt will be made to evaluate the effectiveness
of these programs in the Church, since this is a descriptive study
to provide information to appropriate bodies which will in turn

conduct evaluation and make decisions for action.

IITI. DEFINITIONS OF TERMS USED

Wesleyan minister. Any person who is authorized by The

Wesleyan Church to carry out spiritual functions of the Church, to

conduct worship, to administer sacraments, to preach the Gospel,
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and so forth. Only ministers who are actually engaged in these
functions in a Wesleyan Church qualify for this study.

College administrators. The presidents, academic deans,

bueiness managers, student personnel directors, and registrars of
all nine Wesleyan colleges in the United States and the Wesleyan
Methodist Seminary Foundation Director.

Church administrators. Those members of The Wesleyan

Church who have been elected by their respective constituencies to
serve in one or more of the following administrative positions in
the Church: general superintendents, general executive secretary,
general editor, general secretary, general treasurer, members of
the general board of administration, and the district superin-
tendents or conference presidents.

Faculty or college professors. All those educators who

are employed by one of the nine Wesleyan colleges in the United
States as administrators or faculty members and who are engaged in
the education of ministers for The Wesleyan Church.

Formal education. Professional and other forms of

training received in schools, colleges, universities, and seminaries
for which academic credit is granted; other formal educational
experiences for which academic credit is given, such as minis-
terial seminars, workshops, the Church "Course of Study" and

other "in-service training programs."

Professional education. Any undergraduate or graduate

academic course designed to help the minister of The Wesleyan
Church meet ordination requirements.

Professional ministerial role. An organized pattern of




8
expectancies that relate to the task, demeanor, values, and
reciprocal relationships by persons occupying specific ministerial
positions and who are fulfilling desirable functions for the local,
district, and general divisions of The Wesleyan Church.

For the purposes of this study "role" should also be
defined broadly as in the following quotation from Bruno Solby in
Sociometry (1944), in an article entitled "The Role Concept in Job
Adjustment," where he defines role as

The functioning form the individual assumes in the specific

moment he reacts to a specific situation in which other persons
or objects are involved. The symbolic representation of this
functioning form, perceived by the individual and others. . .
The form is created by passing experiences and cultural

patterns of the society in which the individual lives, and may
be satisfied by the specific type of his productivity.

IV. OUTLINE OF THE STUDY

In Chapter I the background for the study has been de-
scribed and the rationale behind the study has been outlined in
some detail. The problem as well as objectives and importance of
the study has been stated. The basic assumptions and limitations
of the study were briefly outlined and a list of definitions of
terms used was included.

Chapter II contains a review of related and pertinent
literature on ministerial education, the task and role of the
minister, role theory, and role analysis.

In Chapter III the methodology and procedures of planning

3Bruno Solby, "The Role Concept in Job Adjustment,”
Sociometry, Volume VII, 1944, p. 224.
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and conducting the study are presented. The description of the
instruments used in securing data for the study was included in
this chapter.

Chpater IV presents the analysis of the data under four
categories: (1) the curricula of existing ministerial education
programs in Wesleyan colleges; (2) the nature of the professional
training among ministers of The Wesleyan Church; (3) the expec-
tations held by ministers, administrators, and educators of The
Wesleyan Church for the professional role of the Wesleyan
minister; (4) the expectations held by these ministers, adminis-
trators, and educators as to the type and quality of formal edu-
cation necessary to train ministers to fulfill their professional
role.

Chpater V contains the summary and conclusions of the
study in the following categories: (1) summary, (2) conclusions,

and (3) recommendations.



CHAPTER II

REVIEW OF THE LITERATURE

The review of the literature for this study included two
major areas of writing--authoritative and descriptive literature
which describes the task, the role, and the education of a
minister who serves as the pastor of a church, and role theory and
research related to role analysis from the social-psychological
point of view.

Authoritative and descriptive literature was reviewed
first and role theory and role analysis information was reviewed

in the latter part of this chapter.

I. THE TASK OR ROLE OF A MINISTER AS DEFINED

BY TRADITIONAL LITERATURE

A general survey. About thirty years ago, Mark A. May in

his book, The Profession of the Ministry: Its Status and

Problems, stated: "What is the function of the minister in the
modern community? The answer is that it is undefined. There is
no agreement among denominational authories, local officials,

seminaries, professors, prominent laymen, ministers or educators

as to what it is or should be."4

“Mark A. May, The Education of American Ministers (New
York: Institute of Social and Religious Research, 1934), p. 389.

10
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H. Richard Niebuhr appeared to share at least in part the
viewpoint expressed by May, for in his comments on the above

quotation he stated that "in large areas the indefiniteness,

vagueness and conflict characteristic of thought about the ministry

in the 1930's continues to prevail." He pointed out that
faculties of some of the theological training schools accebt a
‘pluralletlc def1n1t1on of the ministry, being torn between the
.trad1t10nal currlcular disciplines and the more recent demands for
what is termed more '"practical" education.®

Among the works dealing with the ministerial task are

those by Richard Baxter, The Reformed Pastor; Theodore L. Cuyler,

The Ministering Shepherd; Philip Doddridge, Lectures on Preaching

and the Ministerial Life; Seward Hiltner, Preface to Pastoral

Theology; Charles E. Jefferson, The Ministering Shepherd; Thomas

Murphy, Pastoral Theology and The Pastor and the Various Duties of

His Office; H. Richard Niebuhr, The Purpose of the Church and its

Ministry; William S. Plumer, Hints and Helps in Pastoral Theology;

W. G. T. Shedd, Homiletics and Pastoral Theology; and John Watson,

The Cure of Souls.® These and other sources consulted described

the task of the minister as a five fold one: that of a_shepherd

or paetor, of a preacher, of a leader of worehlp, of an admlnle—

trator, and of an educator. These five categories may overlap,

P
o —— [UPPRN

but taken together they comprehend what these men understood to be

SH. Richard Niebuhr, The Purpose of the Church and Its
Ministry (New York: Harper and Brothers, 1956), p. 52.

OThese and other works dealing with the subject of the
task of the minister are listed in the bibliography.

™~
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the task of the minister.

1. The minister is a shepherd or pastor. On this there

is apparently general agreement. All the writers consulted
regarding the duties and responsibilities of the minister pictured
him in this role. This is the aspect of his profession most
frequently discussed.
Comparing the Christian pastor to the oriental shepherd,
C. W. Jefferson noted seven duties which constitute the work of
the shepherd. He is to watch, guard, guide, heal, save, feed, and
love his sheep.7
Among some writers there was a tendency to generalize
relative to the task of the minister. In one reference the pastar
was defined as one who is charged with the care of individual
souls., In most references, however, the generalization was
followed by specific elaboration, by pointing out that the task
included assisting the growing, maturing, developing life in each
of the minister's parishioners.
"Pastor" is the exact Latin equavalent of shepherd. A. W.
Hewitt inveighs against invidious comparison of pastoral service
with other forms of ministry. He says:
A1l phases of our work are for one end, pastoral guidance.
The ministry of care and comfort makes heavy demands upon
time, energy, and patience. It is perhaps the highest test of
the minister's consecration and artistry. It calls for self-

less devotion of Christlike quality, and it requires mastery of
techniques fully equal to that of the skillful physician.

TCharles Edward Jefferson, The Ministering Shepherd
(Paris: Young Men's Christian Association, n.d.), p. 38.

8Arthur W. Hewitt, Highland Shepherds (New York: Willett,
Clark and Company, 1947).
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Much the same emphasis upon the various phases of pastoral
work in caring for the spiritual needs of his people was expressed
by many other writers. Among these should be mentioned Black-
wood,9 Boisen,10 Dobbins,11 Bdwards12 and K’ent.13

2. The minister is a preacher of the Christian religion.

For most of Protestantism the minister-preacher concept is a
prevailing one, whereas, in Roman Catholicism the minister-priest
idea is stronger. In both, however, there is a significant
element of preaching. That the task of the minister includes the
respongibility of public preaching was clearly confirmed by the
sources consulted, Furthermore, this responsibility was con-
gsidered a primary element in the minister's task.

The most basic foundation of this viewpoint was found in
the words of Jesus, who told his disciples, "Go ye into all the
world and preach the gospel to every creature,"14

This emphasis was stated centuries earlier by Paul,

particularly in his Epistle to the Romans and in his first Epistle

9Andrew Blackwood, Pastoral Work (Philadelphia: The
Westminister Press, 1945), pp. 34-38.

0pnton T. Boisen, Problems in Religion and Life (New
York: Abingdon-Cokesbury Press, 1946), p. 5.

1lgajines s. Dobbins, A Guide to the Pastoral Ministry
(Nashville, Tennessee: Broadman Press, 1947), p. 20

12Rj chard Henry Edwards, A Person Minded Ministry (New
York: Abingdon-Cokesbury Press, 1940).

13Homer A. Kent, The Pastor and His Work (Chicago: Moody
Press, 1963), pp. 79-88.

l4Mark 16:15.
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to the Corinthians.15 .

Speaking of the importance of preaching, Homer Kent
stated:

Preaching has been the strongest asset of the Protestant
church, The central place should continue to be occupied by
the pulpit. In spite of the present-day tendency to discount
the importance of preachig%, the evangelical church should
stress the preached Word.

Richard Niebuhr stated that since New Testament times
certain things have characterized the Christian ministry. Seven
things were mentioned of which preaching was first.l7

Other writers substantiated the emphasis stated above.
Slattery mentioned preaching as first of the opportunities
included in the ministry.18 Fisher listed ability in public
epeaking as the first of a number of requirements for the
profession19 and among the five things Moore gave as constituting
the work of the ministry, expounding the Christian religion was
listed first,20

These citations are typical. They show a common cross-

current of opinion among theological writers that preaching was

15Romans 2:21 and I Cor. 1:18, 21.

16Kent, op. cit., p. 87,
17Niebuhr, op. cit., pp. 83 ff.

18Charles Lewis Slattery, The Ministry (New York: Charles
Scribner's Sons, 1928), pp. 102 ff.

19yelty H. Fisher, Handbook for Minister's Wives (New
York: Woman's Press, 1951), pp. 102 ff.

20yalter W. Moore, "Preparation of the Modern Minister,¥
The Claims and Opportunities of the Christian Ministry, John
Mott, ed. (New York: Association Press, 1913), p. 60.
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considered a primary task of the minister.

3. The minister is a leader in worship. This is what

Niebuhr stated as the second major element in the '"new emerging
concept" of the minister.2l The function itself is not new,
having been traditionally associated with the ministerial office
since New Testament times. It includes all those activities
connected with group and public worship.

The various devotional exercises which constitute a large
part of public worship were called the "concomitants of preaching"
by Hogue, who considered the reading of the scriptures, the hymns
and prayers to be the major activities in this category.22 This
statement reflected opinion of the post-Reformation school of
thought represented by the Wesleyan-Pietistic-evangelistic
elements of Protestantism. Among some other groups the
administering of the sacraments of the church commanded a place
of importance fully equal to and in some instances above that of

the other concomitants of preaching given above.

It was a common conclusion among the various church
authorities consulted that leadership in worship is one of the
vital elements in the task of the minister. This phase of his
task ought not to be delegated to laymen. As a minister he is a
leader of worship.

4, The minister is an administrator of the church.

Dr. Gaines Dobbins, Professor of Church Administration for many

2lNiebuhr, op. cit., p. 82.

22yilson T. Hogue, A Handbook of Homiletics and Pastoral
Theology (Winona Lake, Indiana: Free Methodist Publishing House,
1949), p. 245.
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years at the Southern Baptist Theological Seminary points out that
the minister as a church builder is faced with inescapable
administrative responsibilities. He may make his duties as
organizer and executive an asset or he may permit them to become
a burdenscme 1iability. He suggests the following administrative
principles: \\

1. A right attitude toward administrative responsibility\\l

2, Distinction between organism and organization

3. Determination of needs to be met

4, Evaluation of resources and liabilities

5. Location of the right person in the right place

6. Projection of worthy and challenging goals

7. Supervision of fellow workers?23

The extent to which ministers devote their time and
interest to what is termed administration varies greatly.
However, all the traditional writers consulted were in complete
agreement that the minister is the chief administrator in the
local church. Moore,?24 Niebuhr,25 Slattery,26 and others agreed
in defining the minister's task as including administrative
leaderchip.

5. The minister is a religious educator. The

connotation of the term "educator" as used here is both specific

and general. In general it is the task of the minister to teach

()
”3Dobbins, op. cit., pp. 140-144.

24Moore, op. cit., p.83.

ZSNiebuhr, op. cit., p. 58.

26514t tery, op. cit., p. 101,
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\
Christian education. His public preaching would be included in

this broad concept of teaching. Moore apparently followed this
line of thinking when he stressed the scholarly aspects of a
minister's task.?’ In a more pointed reference Niebuhr spoke of
the minister as a teacher.?® In general, the various writers
presented the minister as responsible for seeing that all the
educational needs of the church are met. This included all the
teaching and training functions of the local church, such as,
Sunday School, youth organizations, clubs, and other societies,
as well as the general interest and participation at educational

activities at all levels.

IT. THE TASK OR ROLE OF A MINISTER AS DEFINED

BY CONTEMPORARY LITERATURE

The church in a changing society. Most scholarly studies

of the church as an institution have pointed out that the
character of the churches, denominations, and sects in the United
States has changed in response to changing social conditions. The
rural Protestant sects, for example, with their individualistic,
informal, emotional religion of an earlier time have been changed
as they have followed their people to the cities and suburbs of
the twentieth century. They have tended to give up their
separateness from the secular culture and have become middle-class

denominations in the main stream of the secular world. In many

\

27Moore, op. cit., p. 58.

28Niebuhr, op. cit., p. 58.

\
1

1
\
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instances their earlier insistence on a personal religious
experience has to a degree been replaced by formal membership and
a tendency toward formal worship., Likewise, the historic
churches --- Roman Catholic, Episcopal, and Lutheran --- have
assimilated some of the friendly, egalitarian, congregation-
centered flavor of the sect-type religious bodies as they have
tried to adapt to their American environment. Thus, both the
church-type religious bodies and the sect-type groups have tended
to become, under pressure of contemporary culture, modern
American deﬁominational churches, a new kind of religious institu-
tion. Perhaps the most typical of the American type denominations
are such Protestant bodies as the Methodist, Presbyterian, and
Baptist churches , 29

Many of the '"mew" denominations of the twentieth century
have developed from groups that have broken off from the parent
bodies to form new institutions. These groups have in a shorter
period of time than the Methodist, Presbyterian, and Baptist
churches gone through the process of change from small sects to
small denominations with many of the characteristics of the older
and larger denominations. Typical of the latter group would be
the newly formed Wesleyan Church being studied in this thesis,
which was formed by a merger of the Pilgrim Holiness Church and

the Wesleyan Methodist Church.

29Manning M. Pattillo and Donald M. Mackenzie, Church
Sponsored Higher Education in the United States (Washington, D.C.:
American Council on Education, 1966), p. 128.
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The minister's role in a changing society. The ministry,

especially in the less formal Protestant churches, is a problem
profession. Extensive research has been done on the lives and
anxieties of clergymen. The basic difficulty seems to be that of
defining the role of the minister under present conditions.hmTpe
_traditional responsibilities of the minister - officiating at
services, instructing the people, and the liké; éfe no longer

sufficient. He must engage in practical activities that affect

the lives of members of the congregation and of the community.

Contemporary literature on the role of the minister
stresses the problems confronting the minister today but little
has been written as to the solution of the problems.

"The American clergyman has lost prestige in recent years,"
declared Dr. Forest L. Richardson, President of the International
Convention of Christian Churches in a lecture series for ministers.

The image of the minister is not what it used to be. The
American minister is under pressure for numerical success and
visible results. He is often handicapped by laymen in the
church who do not want the church to change and who fear any-
thing new or different. . . . We are trying to fulfill our
ministry in the midst of both moral and theological confusion.
Some of the confusion is the inevitable result of trying to
make the Christian faith_acceptable to the secular world as
well as to the skeptics.So

Whether the Christian ministry has really lost prestige is
not easy to say. The actual situation probably varies according
to the community, the church, the denomination and also according

to the minister. Some ministers are still held in highest esteem,

recognized as men of God, faithful and true. But the minister's

30porrest L. Richardson, "The Image of the Ministry,” The
Christian Herald, ed. Louis H. Benes (Grand Rapids, Michigan:
June 10, 1966), p. 6.
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tacsk has doubtless changed and has become more difficult.

Louis Benes, editor of the Christian Herald, discussed

some of the difficulties confronting contemporary ministers. He
suggests that one of these is the increasing secularization of our
society which seems to glorify the material to the neglect of the
spiritual. Another is the repudiation of the historic Christian
fai th by certain ministers and professors of theology who seem to
rise to notoriety and keep their names before the public by their
sensational rejections of Biblical doctrines they once pledged
themselves to proclaim and advance. Another problem he suggests is
the vicious caricaturing of ministers by some television and radio
entertainers and dramatists. Then there is the "bitter backlash
of self-appointed exploiters of religion who disgrace the
Christian faith by on the one hand commercializing it and on the
other hand casting aspersions on the Christian ministry in

31

general.,"

In an editorial in the Church Herald the author suggests

that many men may be turning away from the calling of the ministry
because they find it difficult to measure up to the ever-

changing role of the minister. He writes,

Time was when he was responsible for the preaching of the
Word and the pastoral care of his flock. Today he is requir-
ed to fill several roles simultaneously, some of them complex
and demanding. He is expected to be involved in every
organization in the church, and in a number of good ones out-
side as well, and to be a hearty promoter of all worthy =~
causes. He must be a preacher, ‘administrator, teacher, -
psychiatrist, ... , and community leader. o

SlBenes, op. cit., p. 6.

32"The Role of the Minister," Church Herald, November 26,
1965, p. 8.
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Leroy Davis, a former parish minister, now a doctoral
candidate at American University in Washington, D,ug. proposes
that the traditional lay opinion of the pastor's function prevents
hié.pérforming the vital, human services called for.by‘big o

ministry; He takes the opposite position of the two Church Herald

editorials referred to above in that he feels that all the lay
people want a minister to do is to perform the traditional ritual- )
M.,_,,’;;

istic services of a pastor, such as the liturgical or preaching
functions of what he refers to as '"the parochial syndrome," rather
than, "turn to various activities through which he may hope to
attain a measure of humanity and secular acceptance.”" He goes on
to suggest that "a minister gains his identity as minister through
his functionary role, which is then transferable to his other role.
Thus the pastor's administrative, pastoral, and personal roles are
ceen within the liturgical context . "33

In an article entitled, "The View From the Pulpit," Ardis
Whitman reports on a study done by McCall magazine in which a long,
unusually detailed questionnaire was sent to Protestant ministers
of all major denominations in all parts of the country. Among
other things the questionnaire asked: "What stand should the
church take on black power, open housing, war in Vietnam, pre-
marital and extramarital sexual intercourse, and poverty programe?
Have you ever thought of leaving the ministry? Is there any sense
in which the phrase 'God is dead' accords with your theology? Is

prayer a problem to you?'" Over three thousand ministers responded

33Leroy Davis, "The Parochial Syndrome," Christian
Century, December 15, 1965, p. 1543.
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to the questionnaire with a great variety of opinions, and yet
the study indicates there is a great deal of agreement about some
very revolutionary ideas about the questions referred to above.

One significant discovery was the difference between old
and young ministers, a difference instantly apparent when they
were acked how they saw themselves, their role, and the church
they served. Ministers of all ages saw the church with a mixture
of exasperation and love. But older men, for the most part, had
made their peace philosophically and had accepted the church with
ite imperfections and were more likely to talk about a sense of
calling and feeling that the church was in some special way the
vehicle of God's word.

Not so the young. A tide of angry, anxious dis-
satisfaction with the church washed through the responses of the
ministers who came out of the seminary in the past ten years, and
aleo to a slight degree, of those who were graduated at any time
gince World War II. The church will change, they felt, because
it has to.

The present expected duties and functions of the typical
parish minister are archaic, irrelevant, unmanly, and un-
worthy of a man struggling to be a man and do a man's work
in the modern changing world. The morning service, with its
rites, rituals, dress, hymns, and traditional readings is
without meaning and significance to persons who want to grow
up and relate to the present tempestuous and exciting
times.

wrote a young upstate New Yorker who has since left the church.

The reporter pointed out that the young ministers were

especially preoccupied with the problem of their role and image.

34prdis Whitman, "The View From the Pulpit," McCalls,
February 1968, pp. 83; 145-150.
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They talked about identity and "smarted under what tney believed
to be the secular world's view of themselves and their role."

The ministers were very concerned about the matter of
relevance, that is, the relevance of their ministry to the world,
to life, and to "where the action is." The point of conflict lay
in the different way in which the traditional laymen saw their
pastor as "a leader of worship, comforter of the sick and
bereaved, and a worker with children and youth."

Other pertinent observations were that a new theology is
emerging among many of the younger ministers with the concept,
"the root, the branch, the meaning and starting point, the
motivating factor, and the goal . . . is love." The new theology
is love, community, and social action. It was also interesting to
note that while there is an apparent turning from the idea of the
"epiritual," at the same time the new emphasis is toward "inward-
ness, personal experience of God, a concern with new ways of
worcship, and a sense of the holy."

The report ends with this bit of optimism,

These young ministers may bring to their churches some
new understanding of the dignity of the human creature, the
usages of love . . . . With some luck, they may change;
getting rid of some excess baggage of defiant brashness;
taking into their hearts the world outside as well as inside
ghettos; struggling out of the confusion of their ‘theolog_y.?’s

One may hazard the guess that the truth and honesty they
want so much will not finally be arrived at until they are able

to shed the persistent urge to be "turned on, to be with it, to

be swinging."

351pid., p. 83.
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Perhaps the young minister and his older colleagues will
together find new light on the ethics of the church, new concepts
of God and better understanding of the task and role of the

minister in the twentieth century.

ITII. MINISTERIAL EDUCATION AND RELATED RESEARCH

The literature cited several studies in which ministerial
education programs were evaluated at both the college and seminary
levels. Only a few examples of each type of program were reviewed
as examples in this section.

The church-related college. Myron Wicke, in his book

entitled, The Church-Related College Today, presents extensive

data on church sponsored educational programs, and provides many
interesting descriptions of individual institutions. In discus-
sing ministerial education at the college level he states,
"Church-related colleges and their supporting denominations must
give careful attention to recent studies of the problem of pre-
professional training in church related colleges." He then
emphasizes the point that, "this concern must be backed up by
severe study of what this responsibility entails,"30

Church sponsored higher education. In a very recent study

done under the auspices of the Danforth Foundation, Mackenzie and

Pattillo report,

e

36Myron F. Wicke, The Church-Related College (Washington,
D. C.: The Center for Applied Research in Education, Ind., 1964),
p. 45.
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The ministry, especially in Protestant churches is a
problem profession. Extensive research has been done on the
lives and anxieties of clergymen. The basic difficulty seems

to be that gf defining the role of the minister under present
conditions .37

The book points up several considerations such as the fact
that it is not entirely clear what the present-day theological
curriculum ought to be; that there should possibly be some changes
in ministerial education, and that the dissatisfaction with
theological education in its present form may lead to basic
changes.

The clergy in the United States. An excellent summary of

regearch on the ministry is available in Gustafson's The Clergy

in the United States. He makes a strong point of the fact that

"an increasing percentage of clergymen are moving out of the local
church into teaching or ancillary positions. Many leave the

n38 1t would appear from this study that a

ministry entirely.
}edefinition of the role of the ministry and a study and organi-
zation of the educational curricula for ministry are two key

factors in the apparent attrition of both ministers and ministry

candidates.

Pre-theological education. J. Arthur Baird, Professor of

Religion at the College of Wooster and representative on Pre-
Theological Education, American Academy of Religion, has written a

review of the Lilly Study on Pre-Seminary Education conducted by

37pattillo and Mackenzie, op. cit., pp. 129-132.

38James M. Gustafson, "The Clergyman in the United
States," Daedalus, Vol. 92, No. 4 (Fall, 1963), pp. 732-732, 736.
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the Academy. In summarizing this study, Dr. Baird states,

The problem to which the Lilly Study is ultimately
addressed is that of attaining a mature theological education.
My own analysis of the Report begins with two assumptions
that were decisive in prompting the study in the first place.
(1) There is a great need to deepen the theological maturity
of the average seminary graduate, not only in his under-
standing of the skills of his profession and his relation to
the world he is to serve, but also in his grasp of the
theology that will form the heart of his kerygma. (2) The
average seminary curriculum has become so overloaded in
recent years that it is virtually impossible to cover all the
areas of knowledge that should be covered, let alone give a
truly graduate education.39

Baird's entire review centers around a discussion of a
basic twofold problem of how one attains both breadth and depth in
his total education for the ministry.

The Lilly Study. James L. Price, Professor of Religion at

Duke University and Dean of Trinity College at that institution,
presents another point of view on the Lilly Study and College Work
in Religion. He feels that the basic assumption of the Study is
that any one part of the education of men for the ministry must be
viewed in the light of the whole process of personal devélopment
;nd vpcational integration. In college, men are being prepared
for their ministry, not merely to become good seminary students.
He points out that education begins in the religious nurture
provided by the family, church, and community and continues after
the}formal studies in college and seminary through the myraid
éxberiences of the life of a minister.

From this broad perspective Dr. Price describes a schema

presented in The Lilly Study for the formal part of the minister's

39Arthur J. Baird, "Maturity in Theological Education and
College Teaching of Religion," Journal of Bible and Religion,
April, 1966, p. 122,
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education. He points out that the essential educational require-
ments for effective ministry are held to be threefold: one, the
secularization of men who, for the most part, have been shielded
from a knowledge and understanding of the real world by the
church-bound culture of their homes and neighborhoods; two, a
specialized training designed to make ministers professionally
competent men; and three, maturing experiences in the midst of an
active ministry which promote a vocational and personal integra-
tion of the paradoxical elements of learning and piety, theologi-
cal sophistication, and spirituality.

Dr. Price states,

It is in college that the first of these requirements
should be met. Coming to college with a mind set of
spiritual orientation which remains relatively unchanged
for the rest of life, the pre-seminarian stands in need of
an actual and not merely theoretical introduction to the
real world.

Price then points out that

The seminary has a peculiar responsibility for
professional-theological integration, for providing instruc-
tion in theology as a scientific discipline, and for the
technical training of mey for their profession, especially
for the parish ministry. 0

In the first two chapters of their Lilly Report, Bridston

and Culver argue that men who would minister effectively to human
needs in "a world come of age," must undergo an educational
experience that provides for them a "positive secularization.™

They suggest that,

In structuring a college program of studies for the future
minister, specialization probably will be a kind of religious

40James L. Price, "The Lilly Study and College Work in
Religion," Journal of the Bible and Religion, April 1966, p. 115.
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indoctrination or else a pre-professional training either of
which is inimical to that liberalizing "cultural integration"
so essential to the future minister.

There are many educators who do not agree with the point
of view that undergraduate education should not include any degree
of specialization. William DeVane, the distinguished Dean
Emeritus of Yale College, contends that

a place must be kept . . . for a modest degree of

specialization, for the specialist is here to stay . . . and
with careful planning (this place) could be made broader and
at the same time more useful in itse%f or as a base for more

advanced work than it is now. . . .

The smaller liberal arts college. Paul L. Dressel,

Director of Institutional Research at Michigan State University,
gums up the view of many seasoned educators when he states,

It may be safely assumed that in this country we will not
return to the non-preparatory, non-vocational liberal arts
program. The problem then is that of finding a merger of
liberal and professional which maintains the essential
elements of a liberal education while providing at least
minimal competency for entry into some vocation.

The Nazarene Church study. The Educational Commission of

the Church of the Nazarene did a recent study of the Educational
Structure in the Church of the Nazarene based upon the following
three questions:

(1) To what extent are the objectives and ideals of the
colleges and seminary of the Church of the Nazarene consist-
ent with their original objectives and ideals and by what
means are the colleges and seminary implementing these
objectives and ideals? (2) Is there a need and are there

4l1pid., p. 115.

42yilliam C. DeVane, "The College of Liberal Arts,"
Daedalus, XCIII, 4, p. 1035.

43paul L. Dressel, Unpublished paper presented to the
National Conference on Higher Education, sponsored by the As-
gociation of Higher Education, Chicago, Illinois, April 20, 1964.
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the personnel and financial resources to expand the scope
and/or the number of the colleges in the Church of the
Nazarene? (3) Are the procedures and facilities of minister-
ial training in the Church of the Nazarene adequate?44

Christian Service Training for Ministerial Students.

Otho Jennings did a study of Christian service for ministerial
students in accredited Bible colleges for his doctoral thesis in
1960. The purpose of his study was to determine the status of
direct experience training programs for ministerial students
enrolled in accredited Bible colleges and to indicate the relation-
ship of such training to the task of the minister.

The major conclusions drawn from the study included the
need for a clear definition of the goals of direct experience
training in relation to ministerial training; the identification
of the three most crucial problems in the training programs,
namely: (1) the selection of desirable experiences, (2) organiz-
ing and administrating programs, and (3) providing adequate
supervision; the need for curricular integration of these
experiences, and the need for improvement in training in pastoral

counseling.45

IV. ROLE THEORY AND ATTITUDE STUDIES

The development of role theory. Because this study is

concerned with role expectations it is important to review

44Education Commission of The Church of the Nazarene, A
Study of the Educational Structure of the Church of the Nazarene,
Kansas City, Missouri: Nazarene Publishing House, 1964.

450tho Jennings, "A Study of Christian Service Training
for Ministerial Students in Accredited Bible Colleges,"
(unpublished Doctor's dissertation, College of Education, Michigan
State University, 1960).
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literature concerning role theory, particularly as applied to
this research. There are a number of comprehensive reviews of
the literature in role theory. One of the latest dealings with
role analysis is the comprehensive study by Gross, Mason and
McEachern.46 Although the study is not particularly designed as
a review, it, nevertheless, contains many helpful bibliographical
references.

Sarbin also made a contribution to the development of the
concept of role., He discussed in detail the main conceptions and
referred to some empirical studies. Thus he made numerous
references to works which have been done in that area.47

In addition to the above, Nieman and Hughes have reviewed
the historical development of role theory from 1900 to 1950. They
came to the conclusion that "in spite of the confusion and lack

of consensus, the concept of role theory is an integral part of

sociological vocabulary.48

Role definition. Ralph Linton, while discussing status

and role in 1936, stated: "A role represents the dynamic aspects
of status---when (the individual) puts the rights and duties which

constitute status into effect, he is performing role,"49

46Neal C. Gross, Ward S. Mason, and A. W. McEachern,
Explorations in Role Analysis (New York: Wiley, 1958).

- 4TTheodore R. Sarbin, "Role Theory," Handbook of Social
Psychology, Vol I., Ed. by Gardner Lindzey (Cambridge, ‘
Massachusetts: Addison Wesley Publishing Co., 1954), pp. 223-258,

48Lionel J. Neiman and James W. Hughes, "The Problem of
Concept of Role - A Re-survey of the Literature," Social Forces,
30:2, 1951, pp. 141-149.

49Ralph Linton, The Study of Man (New York: Appleton-
Century Company, 1936).
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In Linton's later work related to this aspect, role
apparently has reference not to actual behavior of an occupant of
a position but to behavior standards, It consists of
Attitudes, values, and behavior to any and all persons
occupying this status. . . . insofar as it represents overt
behavior. A role is a dynamic aspect of status: what the

individual Egs to do in order to validate his occupation of
the status.

Brookover, in his studies on various education roles, but
particularly on teacher roles, has divided the role concept into
the following seven categories.

Actor--an individual and his particular personality
brought to a situation with his previous experience,
personality needs, and meaning of the situation for him.

Self-involvement--an actor's image of the ends anticipat-

ed from participation in the status. A projection of his
self-image into the role.

General status--Others' expectations of any actor in a
broadly defined position, i.e., teachers.

Situational status--Others' expectations of any actor in
a particular situation.

Role--Others' expectations of a particular actor in a
particular situation.

Definition--An actor's definition of what he thinks others
expect of him in a particular role.

Behavior in interaction--An actor's behavior interaction
with others_in which definition and role are continually
redefined.%1

While Brookover defines role in terms of status, and
status in situation, Newcomb describes role in terms of positions.

He states:

50Ralph Linton, The Cultural Background of Personality
(London: Routledge and Paul Hegan, 1947), p. 77.

Slyilbur B. Brookover, "Research on Teacher and Adminis-
trative Roles," The Journal of Education Sociology, 28:1:2-13,
September, 1945.




32
The ways of behaving which are expected of any individual
who occupies a certain position constitute the role
associated with that position. A position . . . is something
staticjy it is a place in the structure recognized by members
of the society and accorded by them to one or more individ-
uals. A role, on the other hand, is something dynamic; it
refers to the behavior of the occupants of a position---not
all their behavior, as a person's but what they do as
occupants of the position.®2
Gross, Mason, and McEachern's definition of position and
role parallels that of Newcomb when they state position is defined
as, "a location of an actor or class of actors in a system of
social relationships, and role as a 'set of expectations'---or a
set of evaluative standards applied to incumbents of a particular

position."53

Literature on pastor's self-image. Johnson in discussing

a pastor's self-perceptions states:

Perception is the central focus by which a person regulates
his behavior. We approach other persons according to our own
perceptions of them, of what they expect of us, and how we are
supposed to act in reference to them. In perceiving what
others expect of us we form self-perceptions, and as we think
in the heart of our perceptions, so are we. . . . When one
has come to be a pastor of a church, he will define his role
by the garb he wears, the duties he performs, how he listens,
laughs, and responds to each person he meets, as well as by
what he says from the pulpit and how he conducts public
worship services.

For the minister to achieve a realistic self-image
involves coming to terms with all the very human feelings, desires,
and impulses which are an essential part of the minister as a

member of the human family. Crawford in commenting on this aspect

52Theodore M. Newcomb, Social Psychology (New York: Dryden
Press, 1950), p. 280.

53Gross, op. cit., p. 58.

S4paul E. Johnson, Psychology of Pastoral Care (New York:
Abingdon Press, 1953), p. 314.




33
of the pastor's perceptions writes:

Those images which the typical clergyman has of himself,
are those that his parishioners have of him. These images
are not, in and of themselves good or bad. If he becomes
aware of their existence, the clergyman can use them most
helpfully in the pastoral relationships he forms. But if
he refuses for one reason or another to become aware of
them, there is danger that they will operate in a very
detrimental way in every area of his pastoral ministry.55

Paul Johnson, writing from the point of view of a profes-
sor of pastoral counseling, suggests that, "Every pastor will
define his role and extend such services as his people desire
and need in the light of historic functions and contemporary
practices of the Christian Church, 50

Role theory applied to this study. The subjective

character of role definition provides the background and ration-
ale‘for a major part of this study. The concern here is with the
perception the actor (the Wesleyan Church pastor) has in a social
working situation with other actors (Wesleyan Church laity,
administrators, and other people in the community). Roles are
particularly defined in terms of the expectancies which the

actor holds for others who are acting in the situation with him,

and in this case, in the general expectancies which the Wesleyan

" Church administrators and educators hold for the role of the

Wesleyan Church pastor. The roles are also partially defined by

the actor's own thinking of how he perceives the role and how he

9SKenneth Crawford, "The Minister's Self Image and
Pastoral Counseling,”" Pastoral Psychology, Vol. 18, No. 173,
(April 1967), pp. 35,36.

S6Johnson, op. cit., pp. 40-41.
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thinks others perceive it.

Studies of attitudes. Since attitude scales have been

used in measuring the attitudes of the subjects of this study a
brief resume of the literature is appropriate.

Good, Barr and Scates review the use of this technique in
educational research. Several doctor's theses were mentioned in

this connection. One on the Philosophies of Administration

Current in the Deanship of the Liberal Arts College, by Merle

Scott Ward, is a good example. In making this study the author
sent out three different questionnaires. The first one secured
information on age, sex, race, academic degrees held, honorary
degrees held, foreign travel, foreign study, previous subject-
matter field, kinds of professional experience, etc., for college
deans. This questionnaire dealt with the more usual type of
(factual) data. The second questionnaire dealt with the attitude
of the deans toward various problems in four areas of college
administration--the purpose of a liberal arts college, the
curriculum, the improvement of instruction, and student welfare.
This questionnarie was a direct effort to sample the opinions
of the deans; it was in the form of multiple-choice statements,
the alternatives representing the various possible attitudes
toward each question that was asked. The questions were so
prepared that they fitted into a pattern, and the writer could
abstract from them certain large generalizations regarding the
philosophic pattern of the individual responding.

The authors of this review make the following comment

about attitude =scales:
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There is a legitimate field for the questionnaire in
getting across thought. 1In this form the questionnaire may
approach the test form so closely that one cannot draw a
definite line between them and may not know whether to call
his instrument a test or a_questionnaire. There is a pos-
sibility that it is both.®7

Best describes the opinionaire or attitude scale as,

"The information form that attempts to obtain the measured
attitude or belief of an individual." He discusses several meth-
ods that have been employed:

1. Asking the individual directly how he feels about a
subject.

2. Asking the individual to check the statements in a
list with which he is in agreement.

3. Asking the individual to indicate his degree of
agreement or disagreement with a series of state-
ments about a subject.

4. Inferring his attitude from his reaction to pro-
jective devices through which he may reveal his
attitude unconsciously.

Best gives a brief description of two of these procedures,

Thurstone Technique and the Lickert Method .8

Borg commented on attitude scales stating that several

techniques are available to select items to be in the final form

of the scale, with those developed by Thurstone and Likert being

most widely used. He points out that attitude scales have been

STCarter Good. A. S. Barr and Douglas Seates, The Method-
ology of Educational Research (New York: Appleton-Century
Croft, Inc., 1941), pp. 330-333.

S83ohn W. Best, Research in Education (Englewood Cliffs,
New Jersey: Prentice-Hall, Inc., 1959), p. 156.
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developed to measure attitudes toward many institutions, issues,
and groups of people, such as the Church. His evaluation of the
technique is that,

Satisfactory attitude scales can be developed by the
research worker if he follows closely the procedures out-
lined in textbooks on psychological testing. . . . Unfor-
tunately, these scales are direct self-report measures and
suffer from the usual deficiencies of this type of
instrument. Thus we can never be sure of the degree to
which the subject's responses reflect his true attitudes.

. . . Less direct attitude measures are needed to overcome
this difficulty, but, to date, few such measures have been
developed. 1In spite of this weakness, attitude scales are
frequently used in educational research. The attitudes of
subjects often must be considered in the research design
because this variable can have significant effect upon the
subject's performance on other measures.

Summary. In this chapter, a review of the task or role
of a minister as defined by traditional and contemporary
literature, ministerial education, and related research, role
theory, and attitude studies has been presented.

The traditional writers described the minister's role as
a five-fold one: that of the shepherd or pastor, of a preacher,
of a leader of worship, of an administrator, and of an educator.

The contemporary writers indicate that the traditional
responsibilities of the minister--officiating at services,
instructing people, and the like--are no longer sufficient. In
addition to these, he must engage in practical activities that
affect the lives of members of the congregation and the community.
He becomes a psychotherapist, an advisor on marital problems, an

organizer of activities, and an administrator over all the

church's programs. His authority depends on his making a success

>9yalter R. Borg, Educational Research (New York: David
McKay Company, Inc., 1963), p. 110,
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of these activities. He no longer has authority simply as a
spiritual leader. This is less true in Roman Catholic,
Episcopal, and Lutheran churches, in which the position of
priest or pastor is more clearly defined than in the typical
Protestant denominations. To some degree, however, the problem
of role-definition faces most clergymen in the United States.

The position of theological education in the American
churches is faced with many difficulties. It is, to use Pres-
ident Pusey's phrase, "a depressed area" in higher education.

The theological seminaries, even the most noted, are often unable
to attract enough men of the quality they desire. Spectacular
exceptions can, of course, be cited in which first-rate students
with extraordinary personal qualities enter theological seminaries
and continue their careers in the ministry with firm resolve and
complete dedication.

Some of tﬁe newer Protestant denominations and sects do
not require graduate theological education of their ministers.
Many pastors are trained in liberal arts colleges under programs
conducted by divisions of religion. Other ministers are trained
in Bible colleges and institutes and others enter the ministry
with no professional preparation. Of all the learned professions,
the ministry is probably the most heterogeneous in its educational
requirements. One major observation could summarize the basic
problem: It is not entirely clear what the present-day theo-
logical curriculum ought to be.

In this chapter, a brief review of role theory has been

made. Definitions of role as applied to the ministry and other
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related professions have been reviewed. Normative descriptions
of the role of a minister have been presented.

Most of the literature found in the area of the minister's
role was definitive and descriptive in nature. These were task
descriptions and were not concerned with hypothetical assumptions
regarding divergent and convergent role expectations held or the
adequacy of ministerial education programs in providing the type
and quality of ministerial education necessary to train ministers
to fulfill their perceived role in the church as a pastor.

In addition to the literature reviewed above much
valuable information about present conditions, strengths,
weaknesses, curricular offerings, etc. was obtained from the
various Wesleyan college publications, such as self-studies and

annual reports,



CHAPTER III

PROCEDURE AND METHODOLOGY

The primary purpose of this study was to gather informa-
tion about (1) the academic programs of The Wesleyan Church
colleges for the training of ministers, (2) the professional
education of Wesleyan ministers, and (3) the expectations held by
ministers, administrators and educators of The Wesleyan Church
for the professional role of the minister. A secondary purpose
was to study the expectations held by these ministers, adminis-
trators, and educators as to the role of the minister, the type
and quality of formal education necessary to train ministers to
fulfill their professional role, and, if differences of expecta-
tion were found to exist among the population samples studied,
to attempt to identify the factors that appeared to contribute to

the observed differences.

I. STUDY PROCEDURES

Determination of what is desired information. Using the

study of the Nazarene Church®0 as a model, the directives of the
Wesleyan Commission on Higher Education, the guidance and
asgistance of the Study Committee appointed by the Commission,

and the general insights gained by this author from his twenty

60Nazarene Education Commission Report, op. cit.
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years of experience as an administrator in the denomination and
its college and from the literature at large, decisions were
made as to what the desired information should be.

General procedures. The first step in conducting this

gtudy was to review the literature to learn what was known of the
problem, and to secure suggestions and ideas to implement the
research.

The second step involved was that of visiting some of the
college campuses; namely, Houghton, Marion, Eastern Pilgrim,
Frankfort, and of course, Owosso. Interviews were held with the
administrators of these colleges and pertinent publications,
reports, and other informative materials were secured from all
nine institutions.

In addition to visiting the college campuses, the writer
attended the following educational conferences: (1) North Central
Accrediting Association Conference in Chicago. Many of the small
group meetings were very profitable; one was in particular, the
meeting of the North Central Association Study on Liberal Arts
Education. (2) "In Search of Leaders," was the theme of the
Association for Higher Education (NEA) Conference held in Chicago,
" March, 1967. Some of the small group conferences here were on
such topics as "Faculty Recruitment", "Church Related Colleges,
Where Next'", and "Institutional Cooperation." (3) The conference
of the Council for the Advancement of Small Colleges on
"Curriculum Development' was exceptionally helpful relative to
the planning of this study.

Three major sessions of the Wesleyan Commission on Higher
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Education and two workshops conducted by the Educational Study
Committee appointed by the Commission were all relevant to the
purposes of this study. Many informal interviews with general and
district church officials and laymen were held in an effort to
determine areas and aspects of the problems in this study. This
information was checked and evaluated in relation to the review of
the pertinent literature.

After analyzing the type of information needed, it seemed
reasonable that the questionnaire method should be used. This
method would permit greater participation in the study and more
uniformity in question interpretation by the various respondents.

The methods and tools of descriptive research. Since this

study was concerned with conditions or relationships that exist,
practices that prevail, beliefs, points of view, or attitudes
that are held, processes that are going on, effects that are being
felt, or trends that are developing, it was decided to use the
methods and tools of descriptive research,.

John Best describes descriptive research as a method of
research to be used in solving a problem or charting a course of
action. He suggests that

The first type of information is based upon present con-
ditions. Where are we now? From what point do we start?
These data may be gathered by a systematic description and
analysis of all the important aspects of the present situa-
tion. The second type of information involves what we may
want. In what direction may we go? What conditions are
desirable or are considered best practice? The third type
of information is concerned with how to get there. This
analysis may involve finding out about the experience of
others who have been involved in_similar situations. It may
involve the opinion of experts.61

MRS
61Best, op. cit., p. 104,
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Survey instrument development. A set of survey instru-

ments was designed to obtain information relative to the four
basic questions presented in Chapter I, the major problem of this
study: (1) What is the nature of the existing curricula for
ministerial education in The ﬁesleyan Church, (2) What is the
nature of the formal education that characterizes the Wesleyan
minister, (3) What is the nature of the professional role of the
Wesleyan minister as perceived by the ministers themselves, by
the general and district administrators of The Wesleyan Church,
and by the professors and administrators in the nine colleges
sponsored by the Church in the United States, and (4) To what
extent do the ministers, the church administrators, college
administfators and college professors of The Wesleyan Church
think that the colleges of the denomination are providing the
type and quality of ministerial education necessary to train
ministers to fulfill their porfessional role as it is perceived
by these three groups in the Church.

General information questionnaire. A questionnaire was

developed by the Study Committee, of which the writer was a
member, to obtain general information relative to the statement
of the problem and the nature of the population sample selected
for the study. Some of the data in this questionnaire was
primarily gathered for the Wesleyan Commission on Higher Educa-
tion, and due to its nature, it was not included in this study.

This general information questionnaire was entitled Questionnaire

on Ministerial Education in Pilgrim and Wesleyan Churches.62

62Appendix A.
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This questionnaire was a revision of the Nazarene
Ministers Questionnaire developed by the Nazarene Church Educa-
tion Commission in 1964 for a study of the educational structure
in The Church of the Nazarene.®3 Permission was secured from the
Nazarene Education Commission to use this questionnaire as a
model because of the great similarity of the two denominations as
to purpose and objectives and also because of the similarity of
the two studies of the educational programs of the two churches.
Appropriate modifications were made in the questionnaire to make
the instrument appropriate for the Wesleyan study.

The format of the revised general questionnaire included
sixty responses divided into ten major divisions. All but four
of the questions were the restricted or closed form type. They
provide for marking a "yes" or "no," a short response, or check-
ing items from a list of suggested responses. If the question
was of a type that permitted additional responses, space was
provided at the end for an "other" category to permit the
respondent to indicate what might be his most important response,
one that the questionnaire builder had not anticipated. The
major reasons for using the closed form questions were that they
are easy to complete, take little time, keep the respondent on the
subject, are relatively objective, and are fairly easy to tabulate
and analyze.

In addition to the questions that asked the individual
how he felt about a subject, three major questions in this

questionnaire, numbers fifteen, twenty-one, and forty, contained a

63Nazarene Education Commission Report, op. cit.
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series of multiple-choice questions that asked the individual his
point of view toward the ministry, The Wesleyan Church and
Wesleyan colleges. In these questions a four point attitude

scale was provided. The scale is as follows:

Scale Value 4--—------ Absolutely essential
Scale Value 3-——————-- Very Important

Scale Value 2-—-——————- Important

Scale Value l-—--==---- Not Important

The pastor's role in The Wesleyan Church. The second

questionnaire used in this study was designed to provide addition-

al information that would help in describing the role of the

Wesleyan minister.64

The format of this questionnaire on the pastor's role
included sixty-two statements of expectations that could be
answered in terms of the same four point attitude scale used for
the three major questions in the general information questionnaire
referred to above.

Role theory. Newcomb describes role in terms of
positions. He states:

The ways of behaving which are expected of any individual
who occupies a certain position constitute the role
associated with that position. A position . . . is something
static; it is a place in the structure recognized by members
of the society and accorded by them to one or more individ-
uals. A role, on the other hand, is something dynamicj it
refers to the behavior of the occupants of a position---not

all their behavior, as persons, but what they do as
occupants of the position.65

64Appendix B.

65Newcomb, op. cit.
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Since this study was concerned with the perception of the
action (The Wesleyan Church pastor) in a social working
gituation with other actors (Wesleyan Church laity, district and
general church administrators, and other people in the community),
part of this study was concerned with role theory as presented by
Brookover, 66 Newcomb,®7 Linton,©8 Johnson, %9 Gross, Mason and
McEachern .70

Gross, Mason, and McEachern's definition of position and
role parallels that of Newcomb when they state that position is
defined as "a location of an actor or class of actors in a system
of social relationships."71

Pre-testing the instrument. As was stressed in the

literature a pre-test is recommended to check the questionnaire.
Through this technique, the researcher can find out, for example,
if there is a high proportion of unanswered items, if the respon-
dents do not understand certain items, or if there is a lack of
order or continuity in the items.’? The pilot study or pre-test
was conducted with a group of thirty Wesleyan college adminis-

trators gathered at Houghton College, Houghton, New York, for an

66Brookover, op. cit.

67Newcomb, op. cit.

68Linton, op. cit,

69Johnson, op. cit.

70Gross, op. cit.

7lgross, Tbid.

724i111am J. Coode and Paul K. Hatt, Methods of Social

Research (New York: McGraw-Hill Book Company, Inc., 1952),
pp. 134-169.
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educational conference in December, 1967. The administrators
were acked to respond to the pre-test and to make suggestions
for its improvement. The interviews and written reactions from
these persons proved to be very helpful in clarifying certain

statements and in adding several items to the instrument.

IT. BASIC ASSUMPTIONS

These two questionnaires were developed upon the
following basic assumptions:

1. A study of a Wesleyan Church minister's role, in a
limited population of ministers, church and college administrators
in The Wesleyan Church could give evidence as to what expectations
The Wesleyan Church in general holds for the professional role
of their ministers as well as to the convergence or divergence of
expectations held by the sample groups.

2. It was further assumed that a knowledge of expec-
tations held by the Church for the professional role of a pastor
would enable the Commission on Higher Education to recommend to
the church colleges the type and quality of ministerial education
necescary to train ministers for The Wesleyan Church.

3. In connection with the foregoing statements it was
further assumed that the concepts and practice of ministerial
education in the colleges of The Wesleyan Church are consistent
with the philosophy and values of the ministers, the adminie-
trators of the sponsoring church, and the administrators and
teachers in the educational institutions of the denomination.

The foundation of this assumption lies in the premise that the
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educational curricula are planned and executed largely by the
administrators and teachers of the colleges and authorized and
supported by the administrators and ministers of the sponsoring
denomination.

4. The research was based on the assumption that any
eignificant difference of attitude among the ministers, the
church administrators and educators would be due to such identifi-
able factors as the level of professional education, the type and
quality of education received, and age and experience of the
respondent.

S. It was further assumed that those respondents who have
graduated from a Wesleyan college are much more qualified to
evaluate the type and quality of ministerial education being

offered in Wesleyan colleges than those who have not.

III. THE SAMPLE

The population sample for this study included five
hundred pastors, one hundred forty-five educators and sixty-one

administrators of The Wesleyan Church. The Questionnaire on

Ministerial Education in Pilgrim and Wesleyan Churches, a cover

letter, and a stamped, self-addressed return envelope was sent to
each of the selected persons in the three groups.

Published lists of active pastors in the United States
were obtained from the headquarters of the two merging denomina-
tions and each group of pastors was assigned consecutive numbers.
Using a table of random numbers, corresponding numbers were taken

from the published list of each denomination until two hundred
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fifty individuals were selected from each church making a total of
five hundred pastors; three hundred thirty-one of these persons or
66 per cent responded.

Each of the nine Wesleyan colleges in the United States
was asked by letter to supply the Study Committee with the names
and addresses of all their full-time faculty members as of June,
1967. All the colleges responded and a total of one hundred

forty-five faculty members was mailed the Questionnaire on

Ministerial Education in Pilgrim and Wesleyan Churches. A total

of one hundred sixteen persons or 80 per cent of the educators
responded.

The two denominational headquarters also supplied the
Study Committee with all the names and addresses of the general
and district superintendents and members of the General Boards of
Administration. A total of sixty-one church administrators was

gsent copies of the Questionnaire on Ministerial Education in

Pilgrim Holiness and Wesleyan Methodist Churches. Fifty-three

persons or 87 per cent of the administrators responded.

The pastor's role in The Wesleyan Church. A second

questionnaire developed to provide additional information
describing the role of the Wesleyan minister was mailed to three
smaller groups that were representative of the three major
population groups described above.

Two hundred pastors were selected from the original five

hundred on a random sample basis and were mailed the Pastor's Role

in the Wesleyan Church questionnaire with a cover letter and a

self-addressed return envelope. One hundred forty pastors
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responded providing a seventy per cent response.
A random sample of forty-five general and district
church administrators was celected from the original sample of

sixty-one to receive the Pastor's Role questionnaire; of this

number thirty-three cooperated providing a seventy-three per cent
response.

College administrators present at the annual Wesleyan
Educators Conference were asked to cooperate in the study. All
twenty-seven administrators present were given a questionnaire
and twenty-two returned a completed form providing an eighty-one
per cent response. The administrators who participated were
Wesleyan college presidents, academic deans, directors and
registrars from the nine Wesleyan colleges in the United States.
Thie group of twenty-two Wesleyan college administrators was
selected to serve as a jury of experts or knowledgeable people
representing current thinking and trends relevant to the role of

the Wesleyan Church pastor.

IV, METHOD OF ANALYSIS

This study was designed to provide the Wesleyan Church
Commission on Higher Education with information which might be
used in evaluating the ministerial education programs in the
Wesleyan colleges. The derived information is also to be used
for suggesting guidelines and legislation to implement programs
of higher education for ministers in keeping with the needs and

resources of the merged denominations.
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Ranks and percentile ranks. In view of the purpose

stated above and the nature of the data gathered, it was neces-
sary to use several statistical tools. Since most of the
material gathered was of a descriptive nature providing infor-
mation about the nature of a particular group with no conclusions
made beyond the group described, the data were reported in forms
of rank order and percentile rank. "This type of informaéion is
of very real interest, often of more significance than the
measurement itself, for it contains a strong comparative
element."73

Measures of central tendency. These measures deal with

averages of a series of characteristics or ratings. The mean
was used in this etudy to measure central tendency in ordinal
scales for defining equivalence and relationships such as
greater than or lesser than.

Measures of variability, spread, or dispersion. Basic

to the analysis of the data in the questionnaire on the pastor's
role and other questions relative to the concepts of the
population samples toward the ministry and the church colleges .
is the distinction between the within or intraposition consensus
and interposition concensus.

Intraposition concensus. Through the use of a four point

scale of intensity, running from "absolutely essential" to '"not
important,”" it was possible to total the frequencies in each
category and to arrive at a mean for each item. Thought was

given to greater use of the various means but due to the nature

73Good, op. cit., p. 602,
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of the instrument and lack of definite equal intervals it was
decided not to use statistical measures employing greater use of
mean scores.

It was decided that the instrument used which allowed for
a series of distributions obtained from a set of responses of a
csample to a single expectation item, could best be analyzed with
the variance of the distribution as the measure of the within
sample consensus. Variance of each sample of each item was

74 The

computed by a standard operational variance formula.
variance employed squared deviations, particularly in view of
the fact that the check list included variations in intensity.
Differences between adjacent categories such as "absolutely
essential’ and "very important' measure differences in degree to
which the role obligation is felt to be obligatory, whereas,
differences between nonadjacent categories appear to measure far

more important conflicts of viewpoint.

Interposition consensus. The chi-square test for three

or more independent samples was chosen because the three major
groups are definitely independent, and because the item responses
under study are frequencies in discrete categories.” "When
frequencies in discrete categories (either nominal or ordinal)
constitute the data of research, the X2 test may be used to
determine the significance of the difference among K independent

groups ."79

74 N(E X2) - (E X)2
82 = N(N-1)

75Sidney Siegel, Nonparametric Statistics for the Behavior-
al Sciences (New York: McGraw-Hill Book Company, 1956), pp. 174-
175.
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In all categories to be tested by use of the X2 there will be
three samples (pastors, church administrators, and educators).

The sixty-two items tested with chi-square used six degrees of
freedom as derived by a standard formula.’® The .05 level of
significance was accepted as indicating a lack of consensus among
pastors, church administrators, and educators. Levels of signifi-
cance at the .01 and .00l level were also noted.

Treatment of data. The Pastor's Role Questionnaire was

constructed to utilize IBM processing procedures. This method was
considered most efficient because of the number of questions and
the kind of analysis desired.

The data were scored and coded for machine tabulation.
Responses were tabulated for the three groups of respondents
according to the frequency of selection of each item by each
group. The percentage of agreement on all sixty-two items in the
questionnaire was calculated from the responses by the three
groups. In addition, the data were processed through the use of a

digital computer. 1IBM-360-1020 (Emery-Pratt)
V. SUMMARY

In this chapter, the general methods of study have been
described and the persons participating in the study identified.
The construction of the questionnaires, scaling methods, and pre-
testing were outlined. The assumptions were stated and the methods

of analysis were explained.

78408, = (r - 1) (K - 1).



CHAPTER IV

PRESENTATION AND ANALYSIS OF THE DATA

Descriptive research describes and interprets what is.
It is concerned with conditions or relationships that exist;
practices that prevail; beliefs, points of view, or attitudes
that are held; processes that are going on; effects that are
being felt, or trends that are developing.

The purpose of this chapter is to present and analyze
the data in the same order in which the basic objectives of the
etudy were presented in Chapter I of this study: (1) to study
the curricula of existing ministerial education programs in
Weeleyan colleges; (2) to study the nature of the professional
training among ministers of The Wesleyan Church; (3) to study
expectations held by ministers, administrators and educators of
The Wesleyan Church for the professional role of the Wesleyan
minister; (4) to study the expectatione held by the ministers,
administrators and educators as to the type and quality of formal
education necessary to train ministers to fulfill their profes-
gional role; and (5) if differences of expectations wére found
to exiet in either of the two latter concepts, to attempt to
identify the factors that appear to contribute to the observed

differences.

53
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I. THE STATUS OF THE EDUCATIONAL INSTITUTIONS OF THE WESLEYAN

CHURCH AND THE NATURE OF THEIR MINISTERIAL EDUCATION PROGRAMS

Historically, the institutions of the Wesleyan Methodist
Church were developed in the liberal arts direction with certain
professional programs, such as, teacher training and ministerial
education. The institutions of the Pilgrim Holiness Church were
developed as Bible colleges with the primary objective being the
preparation of ministers and other Christian workers. As the
two denominations now merge into one institution to be known as
The Wesleyan Church, their nine colleges in the United States are
confronted with the problem of uniting their programs of higher
education into unified and cooperative programs for the new
denomination.

In a recent article appearing in the March 13, 1968,

issue of The Wesleyan Methodist, the official publication of the

Weeleyan Methodist Church, Dr. Roy S. Nicholson, President
Emeritus of that church, expresses the kind of concern felt by
the leaders of the merging churches. He suggests that the
problem of securing pastors demands serious and immediate
congideration of the new church. He urges the two groups to
Join hands in encouraging young men to consider the pastoral
ministry. 1In one of a series of articles on "Updating the
Wesleyan Church" he states, "Those who qualify should be
encouraged to attend the seminary approved by the denomination
in order to be better prepared for more effective service to the

Church.”" Following a strong appeal for financial aid for
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seminary students he continues to emphasize the importance of
ministerial education at the undergraduate level. "There is also
an urgent need for Bible colleges in which those who are called to
Christian service, but do not meet requirements for admission to
an accredited liberal arts college may receive specialized
training."77

Purposes and professional objectives of Wesleyan higher

education. It is somewhat difficult to state what the specific
purposes and objectives of the Wesleyan higher education are if
one uses the stated objectives of each college as the only
sources of information. Although the veracity, consistency and
practicability of the stated educational objectives of colleges
are frequently questioned, they are the most conveniently
available data for learning about the purposes of the institution.
Nevertheless, among the Wesleyan colleges the objectives have
been stated and restated in catalogues, self-studies, faculty
handbooks and other institutional reports. There is reason to
believe that these objectives are fair representations of the
intentions of the colleges, because in most cases they have been
studied recently for accreditation purposes. Rather than listing
and appraising the objectives of each of the colleges, it seemed
advisable to study the objectives in general, making some
pertinent observations, and letting the Commission on Higher
Education make the evaluations of the objectives of each

institution. The objectives of each college are printed in their

77Roy S. Nicholson, "Updating Wesleyan History," The
Wesleyan Methodist, Vol. 126 (March, 1968), p. 5.
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current bulletins.’® Table I shows the categories of educational
objectives among the nine Wesleyan colleges and the frequency
with which similar statements are mentioned in the available
literature.

As will be noted, most of the colleges have stated ob-
jectives referring to the spiritual, academic, social, vocational,
physical, and psychological areas of student development. Within
these general areas there is a rather wide range of specific ob-
jectives, although it is suspected that there might be greater
concurrence by implication. On this basis, an analysis of Table I
would suggest these general objectives:

Ministerial education. All of the colleges but one

specifically stated that the training of ministers was an ob-
jective and that particular institution gave strong evidence in
other statements that they shared in this basic objective. A
primary objective of all the nine Wesleyan colleges is the
preparation of ministers and other Christian workers. Nicholson
made the following comment on the Christian ministry emphasis in
the church colleges:

Our current emphasis on education is very wholesome. The
world situation challenges evangelical church-related colleges
with new and urgent problems. . . . Each area of the church,
however, declares an urgent need for more specialized training
to be given to the graduates in our liberal arts colleges who

plan to enter75he pastoral ministry, but who cannot go on to
the seminary.

78Each of the nine Wesleyan colleges included in this study
publishes an annual or bi-annual bulletin in which their purposes
and objectives are printed in detail.

79Nicholson, op. cit., p. 5.
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Table 1.--Educational objectives of Wesleyan Colleges.

No. of Colleges:

(N equals 9)

I. SPIRITUAL

A. Develop a commitment to Jesus Christ 8
B. Develop a knowledge of the Bible S
C. Develop a Christian philosophy of life 6
D. Be responsive to world needs 4
E. Participate in Christian life experiences 2
F. Feel responsibility to the Church 4
G. Instill a concern for soul winning 2
II. ACADEMIC

A. Provide a program of liberal arts education 2
B. Provide a program of general education S
C. Develop competency in oral and written

expressgion 8
D. Think creatively and logically 5
E. Develop an appreciation of the fine arts 5
F. Develop scholarship (investigation,

evaluation) 6
G. Respect differing points of view 3
H. Provide the student an opportunity for

concentration in a chosen field of learning 3
I. Encourage good study habits 2
J. Relate classroom learning to life

experiences 1
K. Provide opportunity for college education

to persons with modest incomes 1
L. Provide opportunity for college education

to persons with average ability 1

III. SOCIAL

A. Prepare for citizenchip responsibility 7
B. Prepare for living in democratic society S
C. Prepare for family living 3
D. Prepare for unselfish Christian service 4
E. Teach the value of self-discipline 2
F. Enrich the person's use of leisure time 3

IV. VOCATIONAL

A. Provide pre-professional training for
business, education, engineering, law,
medicine, and theology 1

B. Prepare for vocational choice (Christian
Ministries) 8
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Table 1.--Continued

No. of Colleges:

(N equals 9)
IV. VOCATIONAL

C. Prepare for vocational choice (arts

and sciences) 4
D. Educate Christian laymen for more effective

service 2
E. Provide for in-service training 2
F. Perpare for elementary education 3
G. Prepare for secondary education 3

V. PHYSICAL
A. Health 5

VI. PSYCHOLOGICAL

(921

A. Develop healthy mental attitudes
B. Develop a wholesome Christian perszonality 2
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A Christian philosophy of life. Although all of the

colleges did not list the development of a Christian philosophy of
life in their stated objectives, it was implied by other interpre-
tive statements. If the statements of the theological position of
the colleges are also considered in conjunction with these ob-

jectives, there is evidence that a commitment to Jesus Christ as a
personal Savior is adopted as a requisite to the accomplishment of
this primary spiritual objective of all the colleges in this study.

Academic objectives, The academic objectives of the

colleges are centered in a three-fold purpose: general education,
oral and written expression, and creative and logical thinking.

It was interesting to note that the word '"general" was used by
several of the colleges rather than "liberal' in referring to the
acquainting the student with the various fields of learning. The
arte and sciences tend to be viewed from a '"position" rather than
tending to be a liberating experience. This is probably a very
realistic distinction between the liberal arts and the Bible
college concepts. There was more variation than consensus in the
statements of academic objectives, although there are implications
that suggest more homogeneity than surface analysis indicates.

Social objectives. The general concern the colleges

indicated for their students socially was to instill an awareness
of social needs with a proper sense of personal and group
responsibility to society.

Vocational preparation. All of the colleges indicated

their concern for preparing the student for his vocational choice.

This objective varied somewhat in the Bible colleges from that of
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the liberal arts colleges, although all the colleges announced
some type of vocational education. One area that received very
little emphasis in the statements of objectives by any of the
colleges was the matter of practial training in vocational and
profesesional fields. Many constituents have cited this as one of
the major weaknesses.

Physical and psychological objectives. There was little

or no consensus among the colleges in their statements of ob-
jectives regarding the physical and psychological aspirations for
the students.

Studént resources. Table 2 shows the total enrollment and

distribution of students in the nine colleges and the Seminary
Foundation from the supporting church, as well as the students
enrolled in ministerial education. The total enrollment as of
September 1967 was 3,183, About 16 per cent of these students
wae enrolled in ministerial education and 1,460 students were from
Wesleyan homes. The total church membership in the United States
is 73,120. (See Table 3 for details.) This ie one student for
each fifty members. No recent survey has been made to determine
how many Wesleyan students are attending other kinds of colleges.

In an address given to the Wesleyan Educators Conference
at Houghton College in December 1967, President Goodman of Marion
College made the following analysis:

Let us assume our immediate potential of Wesleyan students

available to Wesleyan colleges to be 1,750. This number is

barely sufficient for six colleges, each with fifty per cent
Wesleyans and each having an enrollment of four hundred or
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Table 3.--Church membership, Sunday School attendance and edu-
cation budget with averages per member for each of the
colleges.

Area Church Area S. S. Education Avg. Gift
Membership Attendance Budget Rec'd Per Member

Central Wesleyan 10,839 21,330 $ 35,192 3.25
Houghton 11,169 24,275 36,910 3.30
Marion 9,088 20,530 28,800 3.17
Miltonvale 8,323 17,619 26,000 3.12
Seminary Foundation 9,495 .23%
TOTAL Wesleyan 39,419 83,754 136,397 3.57
Central Pilgrim 4,979 9,479 9,277 1.86
Eastern Pilgrim 7,294 16,843 18,332 2.51
Frankfort Pilgrim 8,549 20,089 29,000 3.39
Owosso 4,682%* 8,736 30,000 .89%*
Southern Pilgrim 8,197 17,695 17,000 2.07
TOTAL Pilgrim 33,701 72,842 103,609 3.07
TOTAL Wesleyan-Pilgrim 73,120 156,596 240,006 3.35

* General Church-wide budget

**Owosso assigned two Michigan districts for the purpose of
training ministers and for the solicitation of special support.
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more students .3°

He further stated that the Wesleyan colleges have only

forty-four faculty members with doctor's degrees. (See Table 6
for an analysis of the distribution of the earned doctor's degrees
in the nine colleges.) Speaking further on this point Goodman
said,

Using the rule of thumb that one-third of the teaching
faculty should have an earned doctorate and that the student-
to-teacher ratio should be less than twenty to one, the
faculty supply is sufficient for only five schools of four

hundred enrollment.

Education budget. A recent survey of three hundred sixty-

nine accredited colleges reveals the fact that the average gift
income per student is $505. Using this figure as a reference, the
reported educational budget received from the sponsoring Wesleyan
Church, as shown in Tables 3 and 4, should be supporting only two
colleges with an enrollment of four hundred or more. Even if it
could be assumed that the non-educational budget support is equal
to the educational budget, only four colleges could be supported.
A study made by the American Association of University
Professors concerning faculty salaries for 1963-64 showed that the
church-related universities ranked somewhat below public uni-
versities and substantially below private universities. The

salaries for liberal arts colleges showed a similar pattern among

8OWOodrow Goodman, '"A Plan for Higher Education in The
Wesleyan Church," (a paper presented at the annual Wesleyan Edu-
cators Conference, Houghton College, Houghton, New York,
December 21, 1967.

8114,
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Table 4.--Analysis of some of the cost of educating students from
the sponsoring Church.

Avg Church Total Caost
Tuition, Budget per Avg Amount for student
Rm & Bd Student from Fac Serv* to Church and
1966-67 the Church each student Faculty

Central Pilgrim $ 1,033 § 71 $ 260 $ 1,364
Central Wesleyan 1,200 212 -— 1,412
Eastern Pilgrim 1,200 252 73 1,525
Frankfort Pilgrim 1,050 330 205 1,585
Houghton 1,815 175%* -— 1,630
Marion 1,590 94 *** —_— 1,496
Miltonvale 1,300 177 40 1,617
Owosso 1,300 185 31 1,516
Southern Pilgrim 850 197 250 1,297
Nine School Average 1,260 1,493

* TFac contributed serv. =

dollars below 10 school avg salary X # of fac
number of students from the church

** Houghton gives back in student aid to Wesleyan students an
amount more than equal the budget; this is deducted from the
charge.

***Marion gives the church education budget funds to students from

the Wesleyan and Pilgrim Churches according to the following

lan:

K. $ 50.00/year to students active in church

B. $ 50.00/year to students whose parents have a full-time
appointment in the Church

C. $100.00/year in junior and senior year in Ministerial
Education

D. Balance goes into a Ministerial Loan-Grant Fund

A student may qualify for more than one grant.
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the three types of institutions. The averages were $8,455 for
private independent colleges, $8,371 for public colleges, and
$7,437 for church-related colleges.82

Table 5 of this study indicates that the average faculty
salary for Wesleyan colleges is $5,800. The two largest insti-
tutions average over $6,000 but this is still over $1,000 below
the national average.

The most urgent financial need of Wesleyan educational
institutions is for an increase in current income--that is, funds
for general support of higher education programs. The growing
ghortage of qualified teachers in the United States and the
increasing competition for staff make it imperative that these
institutions raise their salary levels substantially if they are
to attract and retain competent teachers.

College administrators usually feel that the amount of
financial support is a dependable index of the seriousneses of the
church's interest in a college. Tables 3 and 5 indicate the need
for greater church support if the church ie to have the type and
quality of educational programs that will meet the needs of the
church and its students.

Faculty. Pattillo and Mackenzie obtained data on faculty
eize, distribution among ranks, training and teaching load for
over eight hundred seventeen church-sponsored colleges in the

United States. They reported that the average faculty training,

82nThe Economic Status of the Profession, 1963-1964:
Report on the Self-Grading Compensation Survey,'" AAUP Bulletin,
Vol. 50, No. 2 (June, 1964), p. 142.
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Table 5.--An analysis of the student-to-faculty ratio and faculty
salaries.

Student-to- Relation to Average Relation to

Faculty Total Faculty Overall

Ratio Ratio Salaries Average
Central Pilgrim 10.1/1 -5.8 $ 4,239 -1,661
Central Wesleyan 16.0/1 +0.1 6,645 + 845
Eastern Pilgrim 12.5/1 -3.4 5,104 - 696
Frankfort Pilgrim 10.5/1 -4.4 4,500 -1,300
Houghton 17.7/1 +1.8 6,644 + 844
Marion 21.4/1 +5.5 6,823 +1,023
Miltonvale 14.8/1 -1.1 5,260 - 540
Owosso 16.1/1 +0.2 5,500 - 300
Southern Pilgrim 14 /1 -1.9 4,000 -1,800

Average for nine
schools 15.9/1 5,800
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(percentage at the highest degree held) was as follows: (1)
doctor's degree, 38 per cent, (2) master's degree, 51 per cent,
and (3) bachelor's degree, 11 per cent.83

Data presented in Table 6 gives an analysis of the
distribution of the earned doctorates in the nine Wesleyan
colleges. The two largest institutions have the highest ratio of
instructors with doctor's degrees. Table 7 indicates the
distribution of earned doctorates by field.

One of the most encouraging aspects discovered in this
study was that the weakest, humblest, struggling colleges seem to
have a nucleus of able, dedicated teachers who stay with the
institution through times of adversity as well as prosperity.

Small colleges, with their small departments have built-
in limitations. It appears quite difficult for departments with
one or two faculty members to provide breadth of scholarly compe-
tence, the intellectual stimulation and the diversity of outlook
which might be considered essential ingredients of good educationm.

General education. Except for the faet that the Wesleyan

colleges have heavier than average requirements in religion and
philosophy, the general education curriculum pattern is similar to
that of other undergraduate colleges; specifically, a balance
among the broad fields of knowledge is usually provided through a
plan of election within distribution requirementg. The student is
required to take a specified number of credits iﬁ the social

sciences, the natural sciences, the humanities, and religion. A

83pattillo and Mackenzie, op. cit., p. 86.
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Table 6.--An analysis of the distribution of the earned doctorates
in the nine colleges.

1966-67 1967-68

Central Pilgrim
Central Wesleyan
Eastern Pilgrim
Frankfort Pilgrim
Houghton

Marion

Miltonvale

Owosso

Southern Pilgrim

N
NHFHONWOH WK

-
NHHH®O H b

Total 44 43

22% about 21%

Table 7.--Analysis of the distribution of earned doctorates by
field in the nine colleges.

Biological Sciences 3 Library Science 1
Classics 1 Mathematics 2
Chemistry 2 Music 3
Christian Education 1 Philosophy 2
Education 10 Physics 1
English 3 Psychology 5]
Greek 1 Sociology 2
History and Political Spanish 1

Science S Theology and Religion 3
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serious question may be raised as to whether this gives the
student an understanding of the methods of inquiry, the pre-
suppositions and the essential facts of the broad fields of
knowledge.

The emphasis on ministerial education. One of the major

objectives of this study was to analyze the curricula of existing
ministerial education programs of The Wesleyan Church. In the
broadest sense, the curriculum includes all course offerings and
other experiences provided by the college which have relevance to
the student's attainment of academic goals. The preceding de-
scriptive analysis of the status of the educational institutions
of The Wesleyan Church has been made with this view of curriculum
in mind.

As stated in the introduction to this first section there
are two major types of institutions of higher education in The
Wesleyan Church, the liberal arts college and the Bible college.
The Church does not sponsor a theological seminary but it has
established a Wesleyan Seminary Foundation on the campus of Asbury
Theological Seminary in Wilmore, Kentucky. Since all three types
of institutions are involved in training Wesleyan ministers, an
attempt has been made in this study to describe, interpret and
analyze the ministerial education programs in all three types of
institutions.

Ministerial education in the Bible college. Many members

of the Church have thought that the sole mission of the church
regarding higher education was specifically to train ministers,

misgionaries, and other Christian workers at a Bible college
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level.

With this view of education, it was natural that the
earliest curricula of the Bible colleges consisted largely of
studies of the Bible. This was studied topically and textually
and committed to memory. The need for grammar and composition wgs
felt to be important as well as gospel music in its instrumental
and vocal phases. Some form of theology usually accompanied Bible
college training.

From these early efforts, the curricula were gradually
expanded. History of philosophy, ethics, and logic were natural
concomitants of enlarged theological departments. Speech, litera-
ture, and debate were added to the field of English. Various
practical courses for Christian workers become a part of the
course of study, although actual field work was always an extra-
curricular activity. The field of religion grew to include
church history, homiletics, and various courses in church admini-
stration and Christian education. The study of the Bible became
more systematized and formalized.

Continuous expansion resulted in the addition of various
courses in history, psychology, sociology, science, mathematics
and languages. Today the Bible colleges offer various non-degree
ministerial and Christian worker's courses, junior college courses,
and four and five-year bachelor's degrees.

Harold Garrison, Academic Dean of Eastern Pilgrim College,
has made a recent study of the curricula in the Wesleyan Bible
Colleges. In his report on this study he made the following

observations:
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A two year curriculum entitled a "Christian Worker's
Course" is available at three schools, namely, Frankfort,
Houghton, and Eastern. Central Pilgrim also offers a Christian
Worker's course, but unlike the program at the other schools,
theirs requires three years for completion. In addition, they
list a three year's ministerial course, as does Southern
Pilgrim College. . . . A study of the programs offered by the
various schools indicates that it is impossible to cover
studies in Bible, theology, church history, Christian minis-
tries, and related fields . . . in a two or three year program.
Either the program is fairly strong in Bible and religion, but
painfully lacking in other areas, or it emphasizes the f%ild
of specialization at the expense of ministerial studies.

Most of the Bible colleges offer four and five-year
programs in ministerial training that are about the same as the
four-year programs offered by the liberal arts colleges in The
Wesleyan Church. Table 8 graphically portrays the similarities of
the course distribution requirements for a baccalaureate degree
and for ordination.

Ministerial education in the liberal arts college. In

self-study programs the Wesleyan colleges have restudied the
character of their liberal arts programs; they have adjusted,
modified and restated the goals sought through the arts and
sciences. No one pattern has emerged; however, each of the
colleges has developed some degree of specialization. The trend
in the liberal arts colleges appears to be toward specialized
education as indicated by a recent publication from Marion
College. Their 1967-69 Bulletin had a section entitled "College
and Careers" listing the following programs: '"Christian minis-

tries, social work, economics, pre-engineering, pre-law, pre-

84Harold Garrison, "The Church's Two and Three-Year
Programs," (a paper presented at the annual Wesleyan Educators
Conference, Houghton College, Houghton, New York, December 21,
1967), pp. 1-2.
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medical, pre-nirsing, and teaching."85

The matter of the increasing demands for specialized edu-
cation has been discussed at length among the educational leaders.
The consensus of opinion among these leaders seems to be that the
colleges should reappraise their curricula and limit their
specialized offerings to fields for which there are grestest
demands and adequate resources for support. At the 1967 Wesleyan
Conference on Higher Education the Educational Secretary urged the
colleges to avoid fragmentation of narrow specialties and excessive
duplication and overlapping of programs. The need for reciprocal
agreement among the colleges as pertaining to ministerial training
was also discussed.

Dean Rickman of Central Wesleyan College stated, "Training
ministers is a primary concern of each of our colleges. . . .
There is a set of distinctives that is required and must be

fostered within the framework of the Church."86 He called

attention to the fact that The Wesleyan Methodist Discipline

authorizes the training of ministers in the liberal arts colleges
of the church.

The annual conference shall accept the standings of
Houghton, Miltonvale, Central, Marion . . . in all the studiee
presented in the foregoing sections, reserving the right to
examine such persons orally or in writing as to doctrinal

85Marion College Bulletin, Marion, Indiana, 1967-1969,
pp. 33-37.

86Claude R. Rickman, "The Four and Five-Year Programs for
Ministerial Training," (a paper presented at the annual Wesleyan
Educators Conference, Houghton College, Houghton New York,
December 21, 1967), pp. 1-3.
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beliefs gnd belief in the government of the Wesleyan Methodist
Church.8

A liberal arts program with a major in Religion requires a
major field of concentration in Bible and theology with supporting
courges in church history and philosophy. Greek is the recommended
langauge. Courses in practical theology usually are required, and
when they are not required, they are offered on an elective basis.
A basic requisite for all students is a core of "liberal" or
"general" education courses. Table 8 gives the distribution of
requirements for a baccalaureate degree and for ordination.

Asbury Theological Seminary. On January 24, 1961, the

Wesleyan Methodist Church entered into an agreement with Asbury
Theological Seminary to establish a Wesleyan Seminary Foundation
at Asbury. A general church budget of $.50 per member was pro-
vided by the Wesleyan Methodist Church to assist Wesleyan students
attending Asbury Theological Seminary. Buildings have been
erected, programs approved, directors appointed, and a successful
program has been conducted for the past seven years.

Dr. Wilbur Dayton, director of the Church seminary program
at Asbury, gave a detailed report on the program at the 1967
Wegleyan Educators Conference. He pointed out several advantages
this foundation arrangement provides for the Church. A partial
list of the advantages is as follows:

1. Quality seminary education

. 87Wesleyan Methodist Church, Wesleyan Methodist Discipline
Marion, Indiana: Wesleyan Press, 1963), p. 191.
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2. Economy to the Church.
3. Broader fellowship
4, Broader exposure
S. Accreditation
6. A certain detachment
7. Feasibility of progra_m88

At this time there appears to be a particular advantage
for Wesleyans in having this affiliation with Asbury Theological
Seminary where there are thirty professors, all specialists in
their fields, available to help Wesleyan students in their minis-
terial training. If such a concentration of educators were taken
from Wesleyan ranks and placed in any one Wesleyan college, the
other colleges would immediately be impoverished.

Nor do the Wesleyans have to bear the cost of ownership
and operation. Under thie arrangement the Church has access to a
several million dollar plant with payroll running in excess of
$1,000 per day. Then, too, the broader fellowship of an inter-
denominational seminary has certain advantages for the minister
who must serve all kinds of people. Last, but not least, "Asbury
Seminary is the only strong, centrally-located, interdenominational,

Wesleyan-Arminian, holiness, conservative seminary available,"89
The number of Wesleyans being served by the Seminary is

rapidly growing. Before 1957, it was considered a good year if

88yilbur F. Dayton, "A Church Seminary Program," (a paper
presented at the Wesleyan Educators Conference, Houghton College,
Houghton, New York, December 21, 1967), p. 4.

891bid., p. 2.
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five, six, or seven Wesleyan students were at Asbury; now there
are fifty-five Wesleyans enrolled. It is hoped that seminary
training will continue to receive even greater attention and
participation by Wesleyans.

Pattillo and Mackenzie in their report on church-sponsored
higher education state,

Some of the newer Protestant sects do not require graduate
theological education of their ministers. Many pastors are
trained in Bible colleges and institutes or enter the ministry
without professional preparation.

The position of theological education in small denomi-
nations in America is faced with many difficulties. It is, to use
a phrase from President Pusey of Harvard, "a depressed area" in
higher education. It appears that the Wesleyan Commission on

Higher Education has a great task of planning for quality programs

of ministerial education in The Wesleyan Church.

II. THE FORMAL EDUCATION THAT CHARACTERIZES

THE WESLEYAN MINISTER

One of the major objectives included in this study was to
consider the nature of the formal education, or professional
training, that characterizes the Wesleyan minister. In the first
chapter of this study Wesleyan minister was defined as "any person
who is authorized by The Wesleyan Church to carry out spiritual
functions of the Church, to conduct worship, to administer sacra-

ments, to preach the Gospel, and so forth. Only ministers who are

90pattillo and Mackenzie, op. cit., pp. 131-132,
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actually engaged in these functions in a Wesleyan Church qualify
for this study."

Formal education was defined as "professional and other
forms of training received in schools, colleges, universities and
seminaries for which academic credit is granted; and also other
formal educational experiences for which academic credit is
given, such as, ministerial seminars, workshops, the Church
'Course of Study' and other 'in-service' training programs."

Academic status of Wesleyan pastors. All of the three

hundred thirty-one pastors that responded to the questionnaire on
ministerial education in The Wesleyan Church were asked to indicgte
the educational institutions which they had attended and those
from which they had graduated. On the basis of this information,
pastors were divided into the following five categories: seminary
graduates, nineteen; Wesleyan liberal arts college graduates, one
hundred three; Wesleyan Bible college graduates, fifty-one; non-
Wesleyan college graduates, thirty-five; and Wesleyan Church
Course of Study, one hundred twenty-three. Most of the latter
group had attended Wesleyan institutions of higher education but
had not graduated with a degree. Ordination requirements of the
Church are such that if a person does not graduate from an
approved program in a college, the minister is then required to
complete a "Course of Study" program designed and conducted by
the Church. Table 9 presents this information along with the age
grouping in each category.

One section of the questionnaire asked the pastors to give

their opinions on their own ministerial training. Table 10
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Table 9.--Classification of Wesleyan ministers on the basis of
academic background and age group.

M

GROUP I - SEMINARY GRADUATES - N = 19

Age Group Number Age Group Number
18-22 0 41-50 9
23-30 3 51-60 1
31-40 S 60 and over 1

GROUP II - WESLEYAN LIBERAL ARTS COLLEGE GRADUATES - N = 103

Age Group Number Age Group Number
18-22 0 41-50 25
23-30 17 51-60 10
31-40 46 60 and over 2

GROUP III - WESLEYAN BIBLE COLLEGE GRADUATES - N = 51

Age Group Number Age Group Number
18-22 1 41-50 13
23-30 8 51-60 6
31-40 20 60 and over 3

GROUP IV - NON-WESLEYAN COLLEGE GRADUATES - N = 35

Age Group Number Age Group Number
18-22 0 41-50 10
23-30 2 51-60 6
31-40 11 60 and over 6

GROUP V - WESLEYAN CHURCH COURSE OF STUDY - N = 123

Age Group Number Age Group Number
18-22 0 41-50 34
23-30 9 51-60 46

31-40 23 60 and over 11
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Table 10.--Opinions of Wesleyan ministers concerning their own
ministerial training.

Percentage tables are approximations N = 331
S.G. = Seminary Graduate

W.L.A.G. @ Wesleyan Liberal Arts Graduate

W.B.C.G. = Wesleyan Bible College Graduate

N.W.C.G. = Non-Wesleyan College Graduate

W.C.C.S. = Wesleyan Church course of Study

1. Are you satisfied with the amount of time you spent in
preparation for the ministry?

S.G. W.L.A.G. W.B.C.G. N.W.C.G. W.C.C.S.
Yes 70 40 32 30 17
No 30 60 68 70 83

2. If you had it to do over, would you work for a higher academic
degree?

S.G. w'L.A.G’ wQB:COG. N'w'C'G' w'C.C.S.
Yes 70 65 76 80 90
No 30 35 24 20 10

3. For yourself, if you had it to do over, which of the following
goals would you set?

S.G. W.L.A.G. W.B.C.G. N,W.C.G. W.C.C.S.

Course of Study 0 0 0 0 1
Bible College Degree 12 20 30 20 40
Liberal Arts Degree 6 25 12 12 19
M.A. in Liberal Arts 3 3 12 8 15
M.A. in Religion 6 12 15 15 18
Seminary Degree 70 38 28 25 9

Doctor's Degree 3 2 3 20 1
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indicates their replies to three questions in this area. The
majority of ministers indicated that they were not satisfied with
the amount of their preparation for the ministry and that if they
had it to do over again they would work for a higher academic
degree. An interesting aspect of these responses was that the
pastors with the least preparation indicated in rank order--the
least to the greatest--their dissatisfaction with their own amount
of preparation. Seminary graduates expressed the greatest satis-
faction with their amount of preparation. It was also significant
that a large majority of all groups indicated that if they had it
to do over again they would seek a higher academic degree. 1In
indicating the type of education and kind of degree program they
would pursue, all the groups tended to emphasize the type of
training they had experienced; however, graduate programs, and
especially seminary training, received the highest number of
responses.,

These findings on the academic status of the ministers of
The Wesleyan Church and their responses relative to the type and
level of education they would seek if they had an opportunity to
prepare for the ministry again should have considerable signifi-
cance for the colleges and the Commission in planning educational

programs for ministers.

ITI. ROLE EXPECTATIONS HELD FOR THE WESLEYAN MINISTER

The third focus of interest in the analysis of the data
collected in this study was on the expectations held among three

sets of role definers, namely, ministers, administrators, and
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educators of The Wesleyan Church. It was assumed that a study of
a Wesleyan minister's role, in a limited population of ministers,
administrators and educators in The Wesleyan Church could give
evidence as to what concepts the Church in general holds for the
professional role of their ministers. It was further assumed
that a knowledge of expectations held by the Church for the pro-
fessional role of their ministers would enable the Commission on
Higher Education to recommend to the Church colleges the type and
quality of ministerial education necessary to train ministers for
the Church.

Each group of responses to individual items on the
questionnaire was analyzed. This was done from within or from
intraposition extent of agreement, as well as the between or
interposition consensus. The opinions being compared were con-
cerned with providing information that would further help describe
the role of the Wesleyan minister as expressed by each relevant
group.

This questionnaire entitled, The Pastor's Role in The

Wesleyan Church, was designed especially to gather additional

descriptive data for this particular aspect of the study.

The instrument. The basic instrument used in this

investigation was a survey form consisting of sixty-two state-
mente.?l The respondent was given the choice of four possible
degrees of expectations, viz., absolutely essential, very

important, important, or not important. The frequency of

91Appendix B.
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response on individual items for each group was determined.
The sixty-two descriptive items ascribed to the Wesleyan
minister were grouped into three major sub-groups or categories:
The sub-groups are:

1. Characteristics: These included items relating to

age, ethical relationships, general personality characteristics,
and personal skills. Items 1 through 29 were in this category.

2. Performance: These items were designed to describe
kinds of behavior in which the minister might or might not be
expected to engage as the pastor of a Wesleyan Church. Some
items were of a general nature while others tended to be more
specific. However, they all dealt with things a minister might do
as a pastor of a Wesleyan Church. Items 31 through 53 were in
this category.

3. Participation: These items were placed in the instru-

ment to determine to what extent a Wesleyan minister might be
expected to relate to specific groups in the community. Most of
these items are probably peripheral to the function of pastoring a
Wesleyan Church but nearly all of them are concerned with
relationships of the pastor to other systems in the environment in
which a church functions. Items 55 through 64 were placed in this
category.

It should be noted that numbers 30, 54 and 65 were not
listed in either of the three categories presented above. This is
because they were open-ended questions. The responses made in
these items are in another section of this thesis.

Presentation of the data. The number of usuable
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questionnaires returned during the specified allowable time is
described in Table 11.
As indicated in preceding chapters there were two hundred
seventy-two individuals asked to respond to a sixty-two item

instrument which had a four point scale. The scale is as follows:

Scale value 4 Absolutely Essential
Scale value 3 Very Important

Scale value 2 Important

Scale value 1 Not Important

The sixty-two items were categorized into three classifi-
cations for analysis. These included the items relevant to
personal characteristics, performance, and areas of participation.

Before the three role categories as defined in Tables 12,
13, and 14 were analyzed, it seemed pertinent to examine the per-
centage of items in each of the sub-groups on which there is dis-
agreement among the minister, administrator, and educator member
samples. This was done according to the chi-square criterion and
is presented in Table 15. On 16 per cent of all the role expec-
tation items there was a significant difference at the .05 level.
However, the fact that on 84 per cent of the items there was no
significant difference among the three distributions significant
at the .05 level, this finding indicates a tendency toward agree-
ment on the role of the Wesleyan minister in the areas covered by
the items on this questionnaire.

A more detailed examination of the instrument through the
three sub-groups or role categories is necessary. Relevant to

this is the intraposition consensus of the three respondent groups.
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Table 1l.--Percentage of questionnaires returned.

Group Number Sent Returned Per Cent
Ministers 200 140 70
Administrators 45 33 73
Educators 27 22 81

Table 12.--Classification of selected characteristic items
relevant to the role of The Wesleyan Church minister.

—_— -
29 Items
Number Items
1. Have at least some practical experience as a pastor.
2. Be someone over twenty-five years of age.
3. Be a good public speaker.
4. Be well informed on religious issues and trends.
5. Be the scholarly, intellectual type.
6. Be outspoken on issues affecting the Church.
7. Keep personal life above reproach or question.
8. Be skilled in public relations.
9. Be able to express ideas clearly.
10. Have demonstrated ability to work effectively with
others.
11. Be a strict church disciplinarian.
12, Be religiously '"conservative."
13. Have a wife or husband that shares their calling.

14. Have an attractive personal appearance.
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Table 12.--Continued

29 Items
Number Items
15. Be a person that has great drive and is personally
ambitious.
16. Be spiritually minded.
17. Have due regard for physical health.
18. Be ethical in all relationships.
19. Have a family that is an honor to his position.
20. Have the respect and regard of all the ministers in
his district.
21. Have regular private devotions.
22. Have regular hours for study.
23. Have a well-chosen library
24. Be gracious and hospitable to everyone.
25. Be exemplary in all financial matters.
26. Be punctual in keeping appointments.
27. Be well-informed on current local, national, and

international affairs.

28. Be outspoken on current local, national, and
international affairs.

29. Have a healthy attitude toward sex.
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Table 13.--Classification of selected performance items relevant

to the role of The Wesleyan Church minister.

23 Items

Number

31.
32.

33.

34.
35.

36.

37.

38.

39.

40,

41.
42.

43.

44,

45.

46.

Items

Provide leadership in prayer and worship services.
Prepare and deliver good sermons each Sunday.

Provide leadership in Christian education in the
church.

Seek to maintain a spirit of evangelism in the church.
Emphasize the importance of missions.

Organize and supervise the work of the official church
board.

Maintain oversight of the ministry of music in the
church.

Act as moderator at all board and general church
business meetings.

Provide leadership in the financial program of the
church.

Assume major responsibility for promotion of the
Sunday School.

Seek to be an effective pastoral counselor.
Organize and maintain regular visitation programs.

Establish regular channels of communication with news
media.

Conduct radio and/or television programs in the
interest of the church.

Actively promote and support Wesleyan higher
education.

Actively promote and support district and general
church programs.
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Table 13.--Continued

23 Items
Number Items
47, Help identify and correct problems at the district and

general church levels.

48, Continuously evaluate the effectiveness of the total
local church program.

49, Enforce all local, district, and general church
policies and regulations whether he agrees with them
or not.

50. Solicit advice and guidance from church officials.

S1. Write material for church publications.

52. Preach on current social and political issues.

S3. Provide leadership for church-sponsored youth groups.
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Table 14.--Classification of selected participation items

relevant to the role of The Wesleyan Church minister.

10 Items

Number

55.

56.

57.

S8.

59.

60.

61.

62.
63.

64.

Items

Work with state and local community inderdenominational
groups in support of general religious programs.

Attend and actively participate in ministerial
association programs.

Enroll and participate in college or university adult
education programs for personal academic development.

Give time on committees sponsored by civic groups and
service oriented organizations.

Cooperate with local public school programs that
involve the community leaders.

Attend and actively participate in local service club
organizations, such as, Kiwanis and Rotary.

Know personally civic leaders, business men, and
political leaders in the community.

Become actively involved in current political issues.
Become actively involved in current social issues.

Actively participate in community development
programs,



89

9%°22 = T00° ;X T8°9T = T0"zX 6521 = S0"zX 9 =3P

%91 %8 %9 %e Z9 JuswnI}sul B30l
%0¥% %01 %02 %01 0T uotiedrotiaed
%e1 %1 0 0 ¥4 9OURWIO0 JI3d
%01 %8 %L 0 62 50135TI230RIRY)

S0" ueyl S0° pue 10° pue 100° swaiy Ax08a3e)
ssa7 1e30] 10° usamlag 100° udamMilag ueyJ] ssaT 3y Jo zaquny 210y

swa3] JO 98e3UIAI]

saxenbs-1yo jueo1JTudTs SUIPTATA SaTI0893ERO STOX 931yl 9y} UT SwajT Jo a8eJuadIIdd--'GT 91qel



90
(See Table 16.)

The cutting point selected was a variance score over .650
which would possibly indicate any tendency toward a lack of
agreement within the role defining group.

The pastor's agreement among themselves is slightly lower
than either of the other two groups.

Analysis of characteristic items. The statistical

information to the twenty-nine items characteristic of a minis-
ter's role is presented in Table 17. 1In this table the individual
items are analyzed separately according to frequency and percentage
responses, mean, variance, and the chi-square test of signifi-
cance.92

It was demonstrated by the chi-square test that on three
items a significant difference exists between ministers, admini-
strators, and educators. Two of these items are at the .0l level
of significance while one is between the .0l and .05 level. The
greatest divergence of opinion occurred in Items S and 28 on
whether ministers should be the "scholarly, intellectual type" and
whether or not he should be "outspoken on current local, national,
and international affairs." The third area of divergence of
opinion between the .01 and .05 level occurred in Item 27 as to

whether a minister should '"be well informed on current local,

national, and international affairs."

92siegel, op. cit., pp. 104-105, 175-179. A complgte

description of the function and method for the use of the X“ test
to determine the significance of differences among independent

groups is described by Siegel.
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Convergence of expectations held for the Wesleyan minister
was greatest in the following areas:

Item 1 Have at least some practical experience as a
pastor.

Item 3 Be a good public speaker.

Item 7 Keep his personal life above reproach or
question.

Item 12 Be religiously conservative.

Item 14 Have an attractive personal appearance.

Item 17 Have due regard for physical health.

Item 22 Have regular hours of study.

Item 23 Have a well-chosen library.

The highest consensus of the three groups was on Item 7.

Their consensus on this item as absolutely essential was as

follows:
Educators 100 per cent
Administrators 96.9 per cent
Ministers 91.4 per cent

Consensus as indicated by a low variance score was highest
among the educators; they indicated most agreement on 48 per cent
of the items.

Analysis of performance items. The performance role

category of the instrument is presented in Table 18. Twenty-
three items are statistically analyzed for areas of convergence
and divergence of the role expectations for the Wesleyan minister
as viewed by the respondent groups. In Table 18 the individual

items are analyzed separately according to frequency and percentage
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responses, mean, variance, and the chi-square test of significance.

It was demonstrated by the chi-square test that on three

of the twenty-three items a significant difference exists among

ministers, administrators, and educators. All three of these

items show significant differences below the .05 level of

gignificance.

Item 37

Item 38

Item

53

These items are as follows:

Maintain oversight of the ministry of music in
the church.

Act as moderator at all board and general
church business meetings.

Provide leadership for church-sponsored youth

groups .

Agreement as to role expectations held for the pastor as

perceived by ministers, administrators, and educators was greatest

in the following six areas:

Item

Item

Item

Item

Item

Item

31

32

33

35

44

48

Provide leadership in prayer and worship
services.

Prepare and deliver good sermons each Sunday.
Provide leadership in Christian education in
the church,

Emphasize the importance of missions.

Conduct radio and television programs in the
interest of the church.

Continuously evaluate the effectiveness of the

total church program.

Variance within a sample indicating a lack of intra-

position consensus was greatest for all groups in the following



98

areas:

Item 49 Enforce all local, district, and general
church policies and regulations whether he
agrees with them or not.

Item 40 Assume major responsibility for promotion of
the Sunday School program.

Item 38 Act as moderator at all board and general
church business meetings.

Consensus as indicated by a low variance score was highest

among the administrators. They indicated most agreement on 65
per cent of the items.

Analysis of participation items. The statistical analysis

of the ten items contained in the participation role category is
presented in Table 19. In this table the individual items are
analyzed separately according to frequency and percentage
responses, mean, variance, and chi-square test significance.

In the chi-square test of significant difference at the
.05 level of significance, 40 per cent of the items gave indication
of a divergence of expectations held by ministers, administrators,
and educators for the pastor's role in The Wesleyan Church.

One of the items is significant at the .001 level of
gignificance, indicating disagreement on Item 63, "Become actively
involved in current social issues." Two other items are signifi-
cant between the .00l and .0l level, Item 64, "Actively participate
in community development programs,”" and Item 55, "Work with state
and local community interdenominational groups in support of

general religious programs.”" One of the items is significant
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between the .01 and .05 level of significance, indicating disa-
greement on Item 60, "Attend and actively participate in local
service club organization, such as, Kiwanis and Rotary."

Convergence of expectations held for the Wesleyan pastor
was greatest in Item 61, "Know personally civic leaders, business
men and political leaders in the community."

Consensus as indicated by a low variance score was highest
among the administrators. They indicated most agreement on 60 per
cent of the items.

The participation role aspect as reviewed and perceived by
respondent groups finds its greatest divergence in this area of
expectation.. However, the greatest within or intrapositiod
agreement as indicated by the low variance scores was also found
here.

This analysis was made of the data to determine areas of
convergence or divergence of expectations held by ministers,
administrators, and educators of The Wesleyan Church. Significant
differences regarding the role expectations held for the Wesleyan
minister as a pastor were evident. The sixty-two items on the
questionnaire were placed into three distinct sub-groups; i.e.,
characteristic, performance, and participation role categories.

It was demonstrated by the chi-square test that on ten of
the sixty-two items a significant difference of opinion exists
among the ministers, the administrators, and the educators of The
Wesleyan Church.

There was no group of respondents which consistently

perceived the roles with divergence or convergence. Instead there
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was inconsistency in differences and similarities of expectations
held for the position.

The most sgignificant observation made relative to this
aspect of the study was that significant agreement in expectations
exists for fifty-two of the sixty-two selected items on the
questionnaire. Knowledge of these recognized areas of agreement
and also disagreement concerning selected aspects of the pastor's
role in The Wesleyan Church should serve as a starting point for
role clarification and provide the Wesleyan Commission on Higher
Education with information for planning educational programs for

ministerial education.

IV. EXPECTATIONS HELD FOR TYPE AND QUALITY OF EDUCATION

NEEDED FOR WESLEYAN MINISTERS

The fourth objective was to study the expectations held by
the ministers, administrators, and educators of The Wesleyan
Church as to the type and quality of formal education necessary to
train ministers to fulfill their professional role as Wesleyan
pastors.

Opinions on ministerial training. Section IV, Items 10

through 14 of the questionnaire on ministerial education, (see
Appendix A) was designed to obtain information from the re-
spondents on their own ministerial training. Table 10 indicates
the opinions of the various groups of ministers in the study as to
how they felt about the amount and kind of academic preparation
they might pursue if they had an opportunity to seek an education

again. Forty-five per cent of the ministers indicated that they
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would plan for a zeminary education. However, only 6 per cent of
the respondents had graduated from a seminary. Among the non-
seminary graduates, those ministers who had graduated from a
Wesleyan four-year undergraduate program were among the highest
percentage to indicate that they would seek a seminary education
if they had it to do over again.

Information relevant to the minister's concept of the five
most important aspects and the five greatest weaknesses of their
ministerial training is presented in Table 20. The type of
courses they thought were the most important in their education

were as follows:

Item 2 Courses in theology were a unanimous first
choice.

Item 1 Courses in Biblical literature, second choice.

Item 5 Courses in practical theology, third choice.

Item 4 Courses in how to preach, fourth choice.

Item 6 Courses in religion, fifth choice.

Their selections as to the five greatest weaknesses in
their academic education were as follows:

Item 13 Practical aspects of the ministry was a
unanimous first choice.

Item 16 Inadequate counseling techniques was a unani-
mous second choice.

Item 1 Inadequate Biblical interpretation was a strong
third choice.

Item 6 Inadequate psychological backgrounds rated as

fourth choice.
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Item 3 How to prepare and preach sermons was fifth

choice.

The assumpticn that individuals with considerable more
formal academic training would express different opinions con-
cerning their academic strengths and weaknesses as opposed to
those individuals with limited educational backgrounds was not
substantiated.

The data presented i1n Table 20 tend to indicate that the
Wesleyan pastors thought that the most important aspect of their
education was the type of subject matter that was classified as
"traditional" in the review cf the literature for this study. The
type of weaknesses they have reported seems to indicate that there
are several areaz of their preparation that they felt were inade-
quate. Practical aspects of the ministry and the techniques of
counseling were the two areas which the ministers stressed as the
greatest weaknesses in their training. The respondents listed in
the open-ended question provided at the end of the multiple-choice
items in the questionnaire various administrative functions as
additional major areas of weakness.

With the exception of history, which was a fifth choice of
the seminary graduates, the liberal arts type of subjects were not
ranked in the first five most important aspects; in fact, very few
individuals in the study checked any of the liberal arts courses
in the multiple-choice list.

Perhaps even more indicative of the Wesleyan ministers'
concept of the type and quality of education necessary for ful-

filling the pastor's role was that, with the exception of the
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group of non-college graduates who indicated English as a major
weakness, not one subject of the liberal arts type was listed
among the five greatest weaknesses in their training.

This kind of expression toward the subjects in the liberal
arts might infer that thcse subjects were adequately met, or
possibly, it might infer that the ministers did not feel liberal
arts subjects to be as important or significant in relating to
their role. The findings reported in Table 10 tend to support the
latter alternative. 1In this table the bachelor of arts, master of
arts, and doctoral programs were ranked at the bottom of the list
of goals the Wesleyan ministers would choose if they had their
preparation for the ministry to do over again. Those programs
given top ranking in Table 10 were primarily the type provided by
the Bible college or the seminary.

Any evaluations made on the data presented in Table 10 and
20 should be done on the basis of the academic backgrounds of the
respondents. The data presented in Table 9 indicate the
following ratio among the ministers in the sample:

46 per cent were liberal arts graduates

20 per cent were Bible college graduates

34 per cent were non-college graduates

All but three of the college graduates who went on to
seminary were from liberal arts colleges.

Concepts of Wesleyan colleges. Section VII, Items 30

through 36 and 41 and 42 in the questionnaire (see Appendix A)
were designed to solicit from the respondents their concepts of

Wesleyan colleges as compared to other colleges of similar size
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and church relationships. The data were obtained from a sample of
three hundred thirty-one ministers, fifty-four church admini-
strators, and one hundred fifteen educators of The Wesleyan
Church. The ministers vere divided into three sub-groups as
follows:

1. Ministers who graduated from a Wesleyan college -

N= 173 (includes Groups I, II, and III as listed in

Table 9).

(g%

Ministers who graduated from a non-Wesleyan college -

o

N=3

3. Ministers who did not graduate from any college -

N=123.

The data were scored and coded by machine tabulation and
processed through the use of a digital computer. The statistical
information relevant to the nine items indicating the respondents’
concepts of Wesleyan colleges is presented in Table 21. 1In this
table the individual items were analyzed separately according to
frequency, percentage responses, and mean.

The five hundred respondents were asked to respond to the
nine items in this section of the questionnaire which had a three
point scale. The scale value was as follows:

Scale value 3 - mere or better than similar colleges

Scale value 2 - about the same as similar colleges

Scale value 1 - less or pocrer than similar colleges

The greatest percentage of agreement among the five groups
of respondents was found for the following three items:

Item 30 - "How well dc you feel the college objectives



TABLE 21

WESLEYAN AND PILGRIM COLLEGE CONCEPTS

1TE™m ~RNNP FROWIIFNCY (IF RFSPIINSF PFRCFNTAGF NF RESPNNSF MEAN
M $ L 1nvaL M S L
30 1 20 A3 25 10R «00 1R,52 5R,33 23,15 1.95«
30 F “ 34 R «7 L00 R,81 74,47 17,02 1.91%
an 3 19 A9 17 108 L00 1R, 10 AS.71 16,19 ?.N19
a0 4 IS 20 & a0 SO0 20,00 AAGAT 13,323 2.0617
a0 5 20 “) 16 7R L00 25,66 &3, 20,51 2.051
1 1 51 AL 3 115 00 46,385 53,04 2.6 2.617
1 2 R 36 R 52 L00 16,38 AQ,23 15,3R 2.000
3] 3 22 Al 12 94 200 23,146 KG,21 12,63 2.108
1) “ 10 20 ? %2 L00 31,28 K2,50 6,25 2.250
31 5 1A 59 20 95 LU0 1A Re  A2,11 21,05 1.95R
az 1 26 Al 20 108 00 22,272 89,26 18,52 2.037
2 ? 14 33 « “1 JO0 27,65 A6, 71 TR 24194
a2 3 3K “K 2A 112 L0000 33,03 47,84 23,2) 2.107
Y “ ® 17 “ a) L00 28,81 &4 R4 19,34 2.06%
3 5 &) 43 3 Qn SO LK ,8A  4T,T7R ~oRT 24 4R9
33 1 25 ) 25 115 L0000 21,76 856,52 21,74 2.000
Kk} ? 19 24 LY R LO0 39,88 &0, 00 10,42 2.292
EE) 3 “h 12 15 133 SO0 3,89 64,16 11,28 ?2.7233%
k] o 1o 17 Ll a2 SO0 31,25 83,13 149,A3 2,196
33 5 Lh 3R 10 94 J00 48,94 40,43 10,K4 ?2.3R3
e 1 25 AS 25 s J00 21,76 SA,82 21,76 2.000
24 > 3 26 R S LO0 AoK2 7A,0Q 17,39 1,491
EYA 3 3R fG 27 129 L00 29,4k 49,A1 20,93 FAGED
EYs I3 I 1A ~ 2R LU 21,43 87,16 1,63 2.000
2 5 1% s0 21 Rk SO 17,66 &R, 16 26,42 1.93n
ELY 1 Q ~3 20 Q2 <00 Q9,78 AR,GA 21,74 1, RAC
15 7 17 21 10 49 S 24,649 &R_10 20,6) 2.041)
g 3 3 AY 2?2 121 LU 2R 10 &3 .72 LR,LR ?2.00q
£ o 12 18 4 a) LOD 0 34,71 LR,3Q 0 (12,4QNn 2.72%R
35 5 35 “5 10 Q0 LG00 3E,RQ 0 R0L00 11,10 ?2.27R
kY 1 i A3 80 1S L0 l1.76 &6,78 43,48 1.583
Ak 2 1 14 L s o 00 1,90 27,465 70,59 1,314
kS k) 7 w7 Sk 130 .00 8,38 &l,8& 43,08 1.423
“h “ 1 19 12 2 . 00 3,13 f4,4R 37,80 1.A56
34 5 5 ha 2K 97 LU0 S.18 AR,QR 2R AT 1.7K3
R > 30 Q A os LS00 AALAT 20,00 13,33 2.53%
el 2 117 13 14 lea LSOO RL,025 Q.3 9,72 2.715
o) A 7k A 1 ERY OO 1R,79 1R, 1R 3,03 2.75R8
] S 72 20 9 101 SO0 71,24 19,80 R,Q) LTS
“? 1 1 23 RO 114 00 JRR 20,065 70,18 1.3n7
4?2 2 Rl 1- an L] 0 18,78 ¢8,47 nQ, a7 1o559
&) 3 47 «7 a4 134 JOE P Ru AR,IT L]l 06 |
wr « a 10 16 U S LALAT Ma 9 RO 0N 1.ART?
“? & e &2 7 102 JOU 22,68 4],]R 3k, 27 1,HA2
(1) For the text of each item on the (3) Mean responses for the groups
instrument see Appendix A, pp. for each item (M weighted as
(2) Category and size of groups: 3, Sas 2, and L az 1.)
1. Ministers - graduates of (4) The ordinal scale ie as followse:
Wesleyan colleges - N=173 Scale value 3  More
2. Ministers - graduates of non- Scale value 2  Same
Wesleyan colleges ~ N=35 Scale value 1 Less

3. Ministers - non-graduates
(course of study) - N=123

4, Administrators of The Wesleyan

Church - N=54

Educators of Wesleyan Church

colleges - N=115

o



109

are being implemented as compared to similar colleges?"

About 60 per cent felt the implementation of objectives
was similar to that of other colleges; 17 per cent, more effective;
and 23 per cent, less effective.

Item 34 - "Do you feel the academic quality of students
from your church who attend non-Wesleyan colleges is better or
poorer than the quality of the students from your church who
attend Wesleyan colleges?"

Over 55 per cent of the respondents indicated that the
academic quality of students in Wesleyan colleges is about the
same as that for students in similar colleges. There appears to
be about an equal amount of people who feel they are better or
poorer.

Item 41 - "How difficult is it for you to raise your
college budget?"

A large majority of the respondents thought it was some-
what difficult to raise the budget for Wesleyan colleges.

The area of greatest disagreement was found to be Item 42.
"How do you feel about the amount of money being raised for your
denominational college?" This item also rated the lowest mean on
the value scale.

Altogether about 50 per cent of the five groups of res-
pondents indicated the amount of money being raised was insuffi-
cient. Seventy per cent of the Wesleyan college graduates took
the position that insufficient funds were being raised and 29 per
cent felt that funds were slightly insufficient and less than 1

per cent felt they were sufficient.
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The item having the highest mean on the value scale was
Item 32. "Which of the following phrases best describes your idea
of the academic quality of faculty in Wesleyan colleges?" All the
respondent groups indicated that they thought that the faculty of
the Wesleyan cclleges were about the same as faculty in other
similar colleges.

Item 36 was the key question in this group of items
because it asked one of the four basic questions of this study on
ministerial education. '"To what extent do you feel that the
Wesleyan colleges are meeting the need for providing education for
the training of ministers for the Church?" The results on this
item indicated that 46 per cent of the respondents thought that
the Wesleyan colleges were not providing adequate education for
the training of ministers. Only 4 per cent felt that the minis-
terial programs were more than adequate, while approximately S0
per cent thought the programs were adequate. This item rated a
1.6 mean on the value scale, which indicated that the average
opinion was that Wesleyan colleges were slightly below other
similar church-related colleges in providing education for the
training of ministers.

A basic assumption of this study was that Wesleyan college
graduates were more qualified to evaluate the type and quality of
ministerial programs being offered in Wesleyan colleges than
persons from other colleges. Therefore, an analysis of this
group's opinions on this item should have special significance.

One hundred seventy-three or over 52 per cent of the

ministers who responded to this questionnaire graduated from
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Wesleyan colleges. The data presented in Table 21 indicated that

55 per cent of the Wesleyan college graduates thought that
Wesleyan college ministerial education programs were adequate as
compared to such programs in similar colleges. However, forty-
three of these ministers thought that Wesleyan colleges were not
providing adequate programs.

The mean score for this group on the three point value
scale was 1.58. It appears that on the basis of the data pre-
sented in Table 21 that Wesleyan college graduates tend to be in
agreement with the other respondents in this study relative to the
adequacy of ministerial education in the Wesleyan colleges.

In Tables 20 and 21 data were presented on the points of
view, or attitudes of the ministers, administrators, and educators
of The Wesleyan Church relative to the quality or adequacy of the
Church ministerial program.

Table 22 was designed to present data on the opinions of
the same five respondent groups referred to in the data contained
in Tables 20 and 21. The emphasis in this portion of the study
was on the type of ministerial education the respondents thought
The Wesleyan Church should develop to meet the needs of its
ministers.

As indicated in the preceding data, five hundred indi-
viduals responded to a sixty item information questionnaire
(see Appendix A). 1In this portion of the questionnaire, Section
VII, Item 40, individuals were asked, "In your concept of . . .
Wesleyan colleges, how important are the following factors?"

Items 57 through 61 in Table 22 asked the individual to respond



TARLE 22

CONCEPTS OF MINISTERIAL EDUCATION

1TEM  GROUP FREQUENCY OF RESPONSE PERCENTAGE OF RESPONSE MEAN
AE VI 1 Nl TOTAL AE vi 1 NI
57 1 21 86 35 19 159  13.21 S2.83 22.01 11,95 2,673
57 2 6 13 10 S 36 17.65 38,26 29.41 14,71 2,588
57 3 15 6l 19 S 100 15.00 61,00 19,00 5.00 2.860
57 . 8 16 18 8 4R 1A.67 29,17 37.50 16.67 2,458
57 s 7T 33 23 41 106 6,73 31,73 22,12 39,42 2,058
58 1 9 63 S7 29 158 $.70 39,87 36,08 1A.35 2.329
58 2 2 11 15 6 34 S.AR 32,35 46,12 17.65 2.265
5A 3 9 40 36 11 9 9.38 41.47 37,50 11,46 2.490
58 L3 3 19 17 10 49 612 3R, TR 34,69 20,41 2,306
58 s s 29 35 38 105 4,76 27.62 23,33 34,29 2.029
59 1 13 3 57 sS4 160 A.13 22.50 35,63 33,75 2,050
59 2 2 13 1 A 3 S.AR 38,24 32,35 23,53 2.265
59 3 15 32 23 29 99 15,15 32,32 23.23 29,29 2,333
59 . s 10 17 19  s1 9.80 19,61 33,33 37,25 2.020
59 5 « 21 25 55 10% 3.81 20,00 23,1 52,38 1.752
60 1 40 SB 39 23 160 25,00 36.25 24,38 14,38 2.719
60 2 7T 1e [ 5 364 20.59 4l.1R 23.53 14.71 2,676
#0 3 13 39 36 12 98 13,27 39.80 34,49 12,26 2,561
60 . 6 17 13 13 49 12.24 34.69 26.53 26,53 2.327
60 s 15 35 26 34 110 13,66 31,82 23,64 30,91 2,282
sl 1 33 59 40 27 159  20.75 37.11 25.16 16.9a 2.616
a1 2 6 10 12 6 36 17.85 29,81 35.20 17,65 2,471
61 3 A 34 34 19 98 R.42 35,79 35,79 20,00 2.326
a1 . 10 21 14 T 52 19.23 40.3R 26,92 13,66 2,656
a1 s 25 52 18 R 103 24,27 50,49 17,68 7,77 2.913
(1) For the text of each item on the (3) Mean response for the groups for each
instrument see Appendix A, pp. item (A.E. weighted as 4, V.I. as 3,
I as 2 and N.I. as 1.)
(2) Category and size of groupe: (4) The ordinal scale is as follows:
1. Graduates of Wesleyan colleges - N=173 Scale value 4 Absolutely essential
2. Graduates of non-Wesleyan colleges - . Scale value 83 Very important
N=3§ Scale value 2 Important
. Church correspondence course of Scale value 1 Not important

3
study - N=123

4. Wesleyan Church administrators - N=

S§. Wesleyan college educatore - N=
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to the following four point scale:

Scale value 4 Absolutely Essential

Scale value 3 Very Important

Scale value 2 Important

Scale value 1 Not Important

In this table the individual items were analyzed sepa-
rately according to frequency and percentage responses and a mean
based upon the four point scale described above.

The data in Table 22 indicated that with one exception
there were no strong areas of the five groups with a mean score on
the four point value scale, between a low of 2.0 and a high of
2.9, which indicated they tended to place most of these items in a
category of limited importance.

Item 57-- "Development of graduate programs in the present
colleges for training of ministers.”" Fifty per cent of the
ministers who had graduated from Wesleyan colleges rated this item
as very important; sixty-one of the non-graduate ministers also
rated this item as very important. The other three groups did not
have any areas of strong agreement among them on this item.

Item 58— "Development of junior colleges." This item
failed to receive a 50 per cent response in any category. How-
ever, the two categories of "very important'" and "important"
together did receive a strong majority response.

Item 59— "Development of high schools." The educators
were the only ones to indicate a 50 per cent or better agreement
on this item and this was to rate it as not important. The other

groups rated it a little higher but there was no significant
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support for this proposition.

Item 60-- "Prospects of developing a Wesleyan seminary."
This item failed to receive a majority response for any one
category on the scale, but registered strong support for the two
categories of '"very important" and "important together.

Item 61-- "Development of Wesleyan foundations at
interdenominational seminaries." Fifty per cent of the educators
placed this item in the '"very important" category and 24 per cent
placed it in the "absolutely essential" part of the scale.
Administrators also gave relatively strong support to this propo-
gition. Next in order of support of this item were the Wesleyan
college graduates with 24 per cent rating it as "absolutely
essential" and 37 per cent as '"very important."

On the basis of the data presented in Table 10, where 45
per cent of all the ministers in this study indicated that if they
had it to do over again they would seek a seminary education, the
support here by the ministers for Items 60 and 61 appeared to be
rather weak.

Summary. Data were presented and analyzed from three
major sources: Wesleyan Church and college publications and
reports, information from the circulation of a questionnaire on
ministerial education in Wesleyan churches, and a questionnaire on
the pastor's role in The Wesleyan Church.

The colleges cooperated in providing publications and
reports as requested. The stated objectives of each college were
analyzed and a table compiled presenting the categories of ob-

jectives among the nine Wesleyan colleges. College reports were
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studied and their findings were evaluated. Tables were developed
on student enrollment, church membership, education budgets,
tuition fees, faculty qualifications, and course distrubution
requirements for degrees and ministerial ordination.

Papers presented by educational leaders at the 1967
Wesleyan Educators Conference on ministerial education were
summarized. These papers were written on the three major types of
educational institutions training Wesleyan ministers: Bible
colleges, liberal arts colleges, and the Wesleyan Foundation at
Asbury Theological Seminary.

Section II presented factual information on the formal
education that characterizes the Wesleyan minister. A table was
developed which classified the three hundred thirty respondent
ministers according to age and academic background. Opinions of
ministers concerning their own ministerial training was presented
in table form.

In Section III an analysis was made of the data to
determine areas of convergence and divergence of expectations held
by ministers, administrators, and educators in The Wesleyan
Church. Significant differences regarding the role expectations
held for the Wesleyan minister were studied.

The sixty-two items on the questionnaire on the pastor's
role were classified and placed in three sub-groups, i.e.,
characteristics, performance, and participation. Each of the
items was analyzed in an attempt to provide data concerning the
concepts the Church in general holds for the professional role of

their ministers. One hundred forty ministers, thirty-three
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administrators and twenty-two educators responded to the
questionnaire on the pastor's role.

It was demonstrated by the chi-square that on six of the
sixty-two items, a significant difference of opinion exists among
the ministers, the administrators, and the educators of The
Wesleyan Church. However, significant agreement in expectations
exists for fifty-two of the sixty-two selected items on the
questionnaire.

Section IV presented and analyzed expectations held for
the type and quality of education needed for Wesleyan ministers.

The data were obtained from a general information type
questionnaire sent to five hundred Wesleyan pastors, sixty-one
church administrators and one hundred forty-five faculty members
in Wesleyan colleges. Of the five hundred people completing and
returning the questionnaire, 66 per cent were pastors, 87 per cent
were administrators, and 80 per cent were educators.

The data were scored and coded by machine tabulation and
processed through the use of a digital computer. Individual
items were analyzed separately according to frequency, percentage
responses, and a mean of points was assigned to a value scale
designed for the multiple-choice items in the questionnaire.

Tables 21 and 22 present the data of this study on the
concepts of the ministers, administrators, and educators of The
Wesleyan Church relative to the type and quality of ministerial
education necessary to train the ministers to fulfill their
professional role. A brief analyzation was made of the data on

each item in this section.



CHAPTER V

SUMMARY AND CONCLUSIONS

This study was designed to provide the Wesleyan Commission
on Higher Education with descriptive information which might be
used in evaluating ministerial education programs sponsored by The
Wesleyan Church. The derived information is also to be used for
suggesting guidelines and legislation to implement programs of
higher education for ministers in keeping with the needs and

resources of the denomination.
I. SUMMARY

Purpose of the study. The primary purpose of this study

was to provide descriptive information relative to the following
areas: (1) the academic programs for ministerial education in
Wesleyan colleges; (2) the nature of the professional training
among ministers of The Wesleyan Churchj; (3) the expectations held
by ministers, administrators, and educators of The Wesleyan Church
for the professional role of the Wesleyan minister; (4) the
expectations held by the ministers, administrators, and educators
as to the type and quality of formal education necessary to train
mini sters to fulfill their professional role; and (5) if differ-
ences of expectations were found to exist in either of the two

latter concepts, to attempt to identify the factors that appeared

117
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to contribute to the observed differences.

Procedure and methodology. The first step was to review

the literature to learn what was known of the problem and to
secure suggestions and ideas to implement the research.

The second step involved visiting Wesleyan college
campuses to secure pertinent college publications, reports and
other materials about the college programs and to interview
college personnel and students relative to ministerial education
on their campuses.

In addition to visiting campuses, three major meetings of
the Wesleyan Commission on Higher Education and two workshop
sessions of the Commission's Study Committee were attended where
Church administrators and educators assisted in the planning and
designing of this study.

After analyzing the type of information needed, the
questionnaire method for obtaining data was chosen. The third
step was to develop a set of survey instruments designed to obtain
information relative to the four basic objectives of the study
stated above.

A general information questionnaire was developed which
included sixty responses divided into ten major divisions. All
but four of the questions were the restricted or closed form type.
The second questionnaire used in this study was designed to pro-
vide additional information for describing the role of the
Wesleyan pastor. The format of this questionnaire included sixty-
two statements of role expectations that could be answered in

terms of a four point scale developed for this study. The scale
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is as follows:

Scale value 4 Absolutely Essential

Scale value 3 Very Important

Scale value 2 Important

Scale value 1 Not Important

The sample. The population for this study included five
hundred pastors, one hundred forty-five educators, and sixty-one
administrators of The Wesleyan Church. A total of five hundred
people from the above sample responded by category as follows:

three hundred thirty-one pastors or 66 per cent

one hundred sixteen educators or 80 per cent

fifty-three administrators or 87 per cent

Three sub-groups were selected from the three categories
described above to complete the questionnaire on the pastor's
role.

Methods of analysis. Since most of the material gathered

was of a descriptive nature, percentile ranks were used to present
the data for analysis. The mean was used on several questions to
measure central tendencies on the value scales. On the Pastor's
Role questionnaire, the degree of consensus or agreement of the
three categories of respondents on each of the sixty—t&o items
relevant to the pastor's role was carefully analyzed. The intra-
position or agreement within a group was analyzed by the use of a
standard variance formula.

The chi-square technique was employed in comparing the
pattern of responses of the ministers, administrators, and edu-

cators. This interposition analysis was computed for each of the
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gsixty-two items on the instrument.

Siegel in his book, Nonparametric Statistics For the

Behavioral Sciences, states,

When frequencies in discrete categories (either nominal
or ordinal) constitute the data of research, the X2 test may
be used to determinssthe significancg of the differences among
independent groups.

If differences of expectations were found among the three
groups of respondents as to the role of a Wesleyan pastor, an
attempt was made to identify the factors tlat appeared to con-
tribute to the observed differences. The initial approach was an
attempt to identify the characteristics, performance, and partici-
pation of the Wesleyan minister as he relates to his professional

role.

Ministerial education programs. A brief descriptive

analysis was made of ministerial programs in Wesleyan colleges.
This phase included the following aspects:

1. purposes and objectives

2. enrollment and distribution of students

3. church membership and educational budgets

4. costs of educating a student

S. student-to-faculty ratio

6. faculty and their academic qualifications

7. ministerial education in Bible colleges

8. ministerial education in liberal arts colleges

9. ministerial education in the seminary

10. ministerial academic requirements for graduation

931bid., pp. 175-179.
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Formal education of Wesleyan ministers. The ministers in

this study were classified by academic backgrounds as follows:

1. Seminary graduates N=19

2. Wesleyan liberal arts graduates N=103

3. Wesleyan Bible college graduates  N=51

4. Non-Wesleyan college graduates N=123

All of these ministers were asked to give their opinions
concerning their own ministerial training and the types of
programs they would pursue if they had tﬁe opportunity to prepare
for the ministry again. All their responses were reported in
table form, and analyzed relative to the purposes of this study.

Pastor's role. An item analysis was made on the responses

given each item on the Pastor's Role Questionnaire. It was
demonstrated by the chi-square test that on ten of the sixty-two
items, a significant difference of opinion exists among the
respondents. The most significant observation was that all the
respondents tended to find general agreement on fifty-two of the
sixty-two selected items in the questionnaire.

Type and quality of ministerial education expected. The

strengths and weaknesses of Wesleyan college ministerial education
programs as viewed by Wesleyan ministers was presented and ana-
lyzed. The study tends to indicate strengths in courses in
theology, Bible, and religion, and weaknesses in practical aspects
of the ministry, in pastoral counseling, and in various aspects of
church administration.

In response to a group of questions relative to the quality

of Wesleyan college ministerial programs, it was discovered that



122
50 per cent of the ministers thought that the quality of programs
was about the same as such programs offered at similar church-
sponsored colleges, while 46 per cent thought the programs were
not so good as those offered by similar colleges.

Data gathered on the types of programs or institutions The
Wesleyan Church should sponsor tends to indicate a strong interest
in seminary programs for ministerial training. Over 50 per cent
of the respondents placed the development of Wesleyan foundations
at interdenominational seminaries as "very important," while 24
per cent checked this item as "absolu*tely essential."

The development of graduate programs for ministers in the
present colleges was rated "very important'" by over 50 per cent of
the respondents.

Prospects of developing a Wesleyan seminary failed to
receive a majority response in any one category on the scale, but

was rated well above the '"not important" category.

IT. CONCLUSIONS

To synthesize the conclusions reached in the preceding
chapter a brief final statement seems to be in order. The minis-
terial education programs of The Wesleyan Church are mixed. They
include elements of strengths and weaknesses, of achievement and
failure, of hope and discouragement.

The colleges, considered as a whole, have some substantial
assets: a distinct and historical set of spiritual, academic,
social, and vocational objectives which apparently are accepted by

the constituency; freedom to experiment and to serve special
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purposes; close student-faculty relationships; concern for the
progress of individual students, and an espousal of human values
and Christian principles. This study has also shown that these
institutions are somewhat weak in scholarly attainment by their
faculties, financial support, selection of students and faculty in
relation to educational purposes, curricula design, and self-
evaluation,

The ministerial respondents indicated that the ministerial
training programs have some good qualities, such as, total number
of courses in Biblical literature, contemporary and traditional
theology, and an emphasis upon Wesleyan theclogy. However, this
study indicates the graduates feel the programs are weak in
practical theology, church administration, and pastoral counseling.
An evaluation of each institution would perhaps reveal many other
strengths and weaknesses than those indicated in this study.

A primary objective of this study was to examine the
expectations held by the ministers, the administrators, and the
educators of The Wesleyan Church for the role of the Wesleyan
minister, and if any differences of expectations were found to
exist, to attempt to identify the factors that appeared to
contribute to the observed differences. In the analysis of the

items on the Pastor's Role questionnaire, it was demonstrated by

the chi-square test that on only ten of the sixty-two items did a
significant difference of opinion exist among the three groups of
respondents, These items were:

Item 5--"Be the scholarly, intellectual type."

Item 27--"Be well informed on current local, national and
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international affairs.”

Item 28--"Be outspoken on current local, national, and
international affairs."

Item 37--"Maintain oversight of the ministry of music in
the church."

Item 38--"Act as moderator at all board and general church
business meetings."

Item 53--"Provide leadership for church-sponsored youth
groups."

Item 55--"Work with state and local community inter-
denominational groups in support of general religious programs."

Item 60--"Attend and actively participate in local service
clubs.”

Item 63--"Become actively involved in current social

Item 64--"Actively participate in community development
programs."

One of the factors that might contribute to the observed
differences itemized above could be the difference in the academic
backgrounds of the respondents. Another factor might be the
tendency for Wesleyan ministers to hold, what is referred to in
the review of the literature as, traditional expectations for the
role or task of a minister.

One of the basic assumptions stated in the first chapter
of this study was that the role of the minister is acceptably
defined and described by professional educators in the literature

on the subject. In the review of the literature there was a
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tendency for the descriptions of the pastor's role to fall into
two different categories, one classified as traditional and the
other as contemporary. It would appear that, for the most part,
Wesleyan ministers hold expectations for the pastor's role that
are similar to those described in the traditional literature. The
type of characteristics, performance, and participation items
listed above, for which the respondents held different expec-
tations, tend to be found as a part of the minister's role in the
literature classified as contemporary.

Another assumption made relative to this study was that a
knowledge of the expectations held by the Church for the pro-
fessional role of the minister would enable the Commission on
Higher Education to recommend to the Church colleges the type and
quality of ministerial education necessary to train ministers for
The Wesleyan Church. It would appear that the curricula offered
for ministerial education by Wesleyan colleges has already been
greatly influenced by the expectations held by The Wesleyan Church
for the minister's role. One could also conclude from the findings
of this study that the type of curriculum offered by the colleges
tends to reinforce the traditional expectations held by the Church
constituency.

If it is true that the society and culture in which the
Wesleyan minister operates is experiencing rapidity and diversity
of change, the demands placed upon the Wesleyan minister are also
changing; therefore, the minister must modify his role if he is to
meet the needs of the contemporary society.

One of the major questions confronting the Wesleyan
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Commission on Higher Education as they attempt to plan and develop
new programs for ministerial education in The Wesleyan Church is a
philosophical one. Will the purposes of the ministerial education
programs of the new Church be to perpetuate and reinforce the
traditional expectancies of the Church and its ministers? Or,
will the purposes be to educate today's ministers to meet today's
needs with consideration of necessary mcdifications that must be
made? Or, is it possible to conserve the best from the traditions

of the Church and integrate the new with the o0ld?

III. RECOMMENDATIONS

From the many suggestions which might be drawn from this
study, the following specific recommendations are offered to the
Wesleyan Commission on Higher Education:

A philosophy of education. The Commission should give

immediate attention to the development of a philosophy of edu-
cation for Wesleyan higher education. Certain characteristic
features of the two merging denomination's enterprises in edu-
cation as they exist today need to be remembered in planning for
the future of higher education. Rising from the heritage of the
past, these characteristics concern: (1) the nature of minis-
terial education and its relationship to other parts of the edu-
cational endeavor, (2) the method by which higher education is
supported by The Wesleyan Church, (3) the variety in types of
institutions and programs the Church should sponsor, and (4) the
organization and administration of higher education in the Church.

The nature of ministerial education. Does a Divinely
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called minister come already equipped for his task, or does he
need special and professional training? Is a liberal arts college
or a Bible college education sufficient, or is further seminary or
theological training essential for adequate preparation? Will the
Holy Spirit endow a minister with all that is needed, or does God
expect His servants to achieve certain endowments? History of the
Church is on the side of a thorough theological education. Most
all of the literature on ministerial education strongly advocates
a graduate school or seminary education. It has often been said
by church leaders that the Holy Spirit has an affinity for the
trained mind. The combination of evangelistic fervor with culture
and sound learning has long been the accepted requirement for the
Christian ministry in evangelical churches. Not only has the
church regarded spiritual devotion, enthusiasm, and a heart
glowing with personal experience as primary and indispensable, but
it has also regarded as essential the well-trained and disciplined
mind.

The preparation of the minister requires more than simply
a feeling that God has called him as a minister. Therefore, every
minister should make whatever preparations are necessary to ful-
fill the purpose of God in his life. The basic preparation
required may be divided into four categories: (1) inner character
development, (2) general culture, (3) acquisition of professional
knowledge and skills, and (4) the development of proper emotions
and attitudes.

On the basis of the above concepts of the ministry in The

Wesleyan Church, the following recommendations are offered to the
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Wesleyan Commission on Higher Education,

1. The Wesleyan Church should provide regionally
accredited liberal arts programs for ministers as background for
their professional or theological training. The Church should
never consider ignorance or lack of educaticn a virtue in its
ministry. The minister should be one of the most highly educated
men in his locality, not that he may glory in his cultivated
intellect or lord it over others, for this would be a sad misunder-
standing of the aim of liberal education. The really educated man
need not be a high-brow snob; he is the kindest, most considerate
of men. He can adapt himself to work with all people. The minister
chould be a well read man, nct merely in theology and related
subjects, but with the significant issues of the times lest he
become out of touch with his people and others in the community.

2. All ministerial candidates who qualify should be urged
to attend the seminary that has been approved by the denomination.
Those who attend the seminary should be given substantial financial
assistance by the Church, inasmuch as seminary work involves extra
expense and approximately three or four years of professional
study. Reciprocal agreements should be made with the students for
assurance that they will in turn work in the Church for a given
period of time or repay the financial aszistance over an extended
period of time.

Seminary training iz to the minister what the medical
school is to the physician and the law school to the lawyer. It
is the advanced training most appropriate for the profession.

3. Since the problem of securing pastors demands serious
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and immediate consideration, and since many men are not interested
in attending the seminary, the Church shculd also provide the best
undergraduate programs possible for the training of ministers.

In this area of training ministers there appears to be two
extreme levels of expectations held by members of The Wesleyan
Church. On the one hand, there are those who would not ordain a
man who is not a seminary graduate; on the other hand, there are
come in the Church who ignore, indeed if they do not openly deny,
the necessity of earnestness and thoroughness in furnishing minds
and developing talents of men who are to become ministers. Thus,
perhaps unconsciously, this group is putting a sort of premium
upon inferiority in an office where the best is none too good. It
would appear that for the present, the Church should be flexible
in its regulations and dizcerning in its insights to make ex-
ceptions for those very rare individuals who, independent of the
college and seminaries, render outstanding service to the Church.

4. The two well-established and accredited liberal arts
colleges should consider the possibility of offering graduate
school programs leading to the master's degree. These programs,
of course, should be regionally accredited. Several colleges of
the Church of the Nazarene provide gcod examples of this type of
development.

5. Cocoperative programs with non-Wesleyan colleges and
seminaries should be developed where The Wesleyan Church does not
have any accredited colleges.

6. Merger of several of the weak non-accredited insti-
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tutions should be encouraged so that the limited resources of the
Church might serve the greatest good.

7. Colleges should provide academic leadership. It is
time that the colleges turn their attention to the churches and
begin to provide positive leadership toward the raising of academic
standards for the training of ministers. It is not enough for the
colleges to look to the churches for students and money or the
dictation of academic standards. The colleges have a responsi-
bility to the Church to help set the pace for scholastic goals for
ite ministers.

Organization and administration. The following general

recommendations are offered:

1. There should be a re-organization of the Wesleyan
Commission on Higher Education. A substantial number of these
commissioners should be selected from the faculties and adminis-
trators of Wesleyan colleges as well as the General Church Board
of Administration.

2. There should be a full-time Secretary of Education
appointed who, with the Commission, could provide much needed
leadership in the development of higher education in The Wesleyan
Church.

3. There should be a general church educational budget
based on a stipulated amount for each adult member. The Church
should more than double their present support of higher education.
Thie budget should be collected by the General Church and
dist;ibuted by the Commission on Higher Education in the form of

" scholarships and tuition grante according to a formula prepared by
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the Commission and the General Board of Administration of The
Wesleyan Church.

4, A denominational program of long-range planning for
faculty needs should be instituted. This should include such
matters as placement services, fringe benefits, adequate salaries,
retirement programs, scholarships, graduate study assistance, and
other such programs to attract new faculty and to encourage the
old to remain in Wesleyan colleges.

5. There should be continuous study and evaluation of the
educational philosophy and policies of the Church as they affect
each of the educational institutions. There should be a denomi-
national system of colleges with diversified programs on a
cooperative basis, rather than a series of competitive insti-

tutione.






STRICTLY CONFIDENTI1AL
DO NOT SIGN

QUESTIONNAIRE ON MINISTERIAL EDUCATION IN PILGRIM AND WESLEYAN CHURCHES

4PORTANT NOTE:

The Wesleyan Methodist and Pilgrim Holiness churches in their last General Conferences authorized a Joint Commission
1 Higher Education to make a study of the higher educational programs of the two churches.

This questionnaire is a part of a study

f all the ministerial training programs of the Pilgrim Holiness and Wesleyan Methodist churches.

No study of this nature can proceed far without considering the responses of ministers in the churches.
indred ministers, selected on a random sample basis, that is being asked to cooperate in this study.

You are one of five
This study is an honest

1deavor to make an objective evaluation of the educational needs of the two denominations as they prepare to merge their programs

cgether into one church.

This may be your once-in-a-lifetime opportunity to render this type of special service to your church.
Please answer all the questions as objectively as you can.

jorough, this questionnaire is quite detailed.
nportant.

AFTER FILLING IN THE QUESTIONNAIRE, RETURN IT IMMEDIATELY IN THE ENCLOSED SELF-ADDRESSED ENVELOPE.

1. ACADEMIC BACKGROUND
1. In the appropriate space below please indicate the
educational institutions you have attended and those from
which you graduated.
Years
From To

High school Graduated?
Pilgrim liberal arts college Grad with degree_
Wesleyan liberal arts college Grad with degree_
Pilgrim bible college
Wesleyan bible college
Other colleges

Grad with degree
Grad with degree_

Name
Seminary Grad with degree
Name -
University Grad with degree
Name -

Other types of schools
2. If you have graduated from a college, seminary, or

university, what was your academic major(s)?

College (undergraduate)
Seminary

University (graduate)

II. MINISTERIAL SERVICE .

3. Please indicate your ministerial status for the con-

ference year just closing: Ordained _ Licensed__ Local
Pastor In transfer Seminary
Evargelist School Other
Unassigned College

4. Please indicate your office and/or membership on
General or District (Annual) Conference Boards, councils,
comnittees, etc.

Superintendent or President

General Board or Board of Administration

Executive Secretary

Editor

District Council or Advisory Board
Secretary

Treasurer

Board

Council

Committee

Other (please specify)

5. Please supply the information as indicated below:

(a) How many churches have you pastored?

(b) How many members on your present church roll?

(c) What was your sunday school average attendance
last year?

(d) How long have you served in your present
pastorate?

(e) How many years at each pastorate?
3rd 3 4th 3 Sth ; 6th ; 7th

1st 3 2nd H
5 8th

II. MINISTERIAL CALLING
6. At what age did you first feel a "call" from God to
the ministry?
During grade school
During high school
18 to 22 years of age
7. At what age did you settle your "call" to the ministry?
During grade school 22 to 30 years of age
During high school after 30 years of age
18 to 22 years of age
Your age last birthday
8. What were the primary factors in your "call" to the
mini?t;y, in the order of importance?
1
(2)

22 to 30 years of age
after 30 years of age

Grad with degree Iv.

In an attempt to be
All of your responses are

THANK YOU.

9. What religious circumstances were most important in
helping you settle your "call" into the ministry?
Regular services in the local church
Revival or camp meeting services
Attendance at a Pilgrim or Wesleyan college

Attendance at a non-Pilgrim or non-Wesleyan college

Home influence
Other (please indicate)

OPINIONS OF YOUR OWN MINISTERIAL TRAINING

10. Are you satisfied with the amount of time you spent in
academic preparation for the ministry? Yes No
11. If you had it to do over, would you work for a higher
academic degree or standing than you received at the end
of your formal education? Yes No

12. For yourself, if you had it to do over, would you plan
for

(1) a correspondence course of study education?
(2) a bible school education?

(3) a four-year liberal arts college education?
(4) a master's degree in liberal arts?

(5) a master's degree in religion?

(6) a seminary education?

(7) a doctor's degree in ?

13. In the order of their importance (first, second, third,

fourth, fifth) indicate the five most important aspects of

your academic training for the ministry.

Courses in Bible literature

Courses in theology

Courses in religion

Courses in how to preach

Courses in practical work of the ministry

Courses in English

Courses in history

Courses in sociology

Courses in science

Courses in philosophy

Courses in Bible languages

Courses in counseling

Courses in psychology

Courses in music

Learning techniques of how to study

Dialogues with other students

Speeches I have made

Papers 1 have written
Books 1 had read
The teachers themselves
Other (please indicate)

~ 14, In the order of their importance (first, second,

third, etc.) what do you consider to be the five greatest
weaknesses in your academic training for the ministry?
Inadequate in Bible interpretation

Inadequate in doctrine of theology

Inadequate in how to prepare and preach sermons
Inadequate in church history

Inadequate in philosophy

Inadequate in psychology

Inadequate in English

Inadequate in history

Inadequate in sociology

Inadequate in science

Inadequate in religion

Inadequate in Bible literature

Inadequate in the practical aspects of the
ministry

Inadequate in the techniques of how to study
Inadequate in music education

Inadequate in councseling




V. CONCEPT OF THE MINISTRY
15. In your own mental image of the ministry, how im-
portant are the following factors?

(a) Ability to preach good sermons
absolutely essentialj; very important;

" important; ___ not important.

(b)Y Ability to erect a church building (plant

facility)
absolutely essential; ___very important;

" important; ___not important.

(c) Ability to get along with church board and

department heads
absolutely essential; very important;

_important; not impoﬁnt.

Td) Ability to get along with the other church

members
absolutely essentialj; very important;

~_important; __ not important.

Te) Active in community affairs
absolutely essentialj very important;

~important; __ not important.

{f) Ability to promote sunday school attendance
absolutely essential; very important;

~_important; not important.

Tg) Ability to finance the program of the church
absolutely essential; __ very important;
important; _ not important.

h) Cooperation with district and general church
leadership

___absolutely essential; __ very important;
important; __ not important.

Ti) Loyalty to the general and special rules in the

manual
absolutely essential; very inportant;

_important; not impo;t?nt.

(3) Loyalty to the doctrines of the church
absolutely essential; very important;

" important; not important.

(k) original and creative in the work of the ministry

___absolutely essential; __ very important;
important; __ not important.

1) Goodness of character

___absolutely essential; ___ very important;
important; not important.

(m) Effective cCounseling ability

___absolutely essential; ___ very important;
important; __ not important.

n) Pious and deep spiritual emphasis

___absolutely essential; ___ very important;
important; __ not important.

o) Good personality

___absolutely essential; __ very important;
important; __ not important.

(p) Complete the church courses of study

___absolutely essential; ___very important;
important; __ not important.

Tq) A four-year college education

___absolutely essential; __ very important;
important; not important.

) A master's degree

___absolutely essential; __ very important;
important; not important.

Ts) A seminary education

___absolutely essential; ___very important;
important; __ not important.

m Ministerial internship

___absolutely essential; __ very important;
___important; not important.
16. Tow much time should a minister spend daily in prayer,
study and sermon preparation (on the average)? hours
17. How many pastoral calls should a minister make each
week (on the average)?
18. How many books should a pastor read each week?
19, Besides his house and utilities how much weekly salary
should a minister make to support his family ?he_seldays?

20. Indicate what you actually did last week in the follow-
ing areas:

Average hours daily in study, prayer, and sermon
preparation.

Number of pastoral calls made last week.

Weekly salary including car allowance.

How many books did you read last week?

What are the titles of the books you read last week?

STRICTLY CONFIDENT::
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VI. CONCEPT OF THE CHURCH

21. In your own mental image of your denomination, hos

important are the following factors?
(a) Holiness preaching
__ absolutely essential; __ very important;
important; not important.

Tb) shouting and other types of open demonstratior

___absolutely essential; __ very important;
important; not important.

Tc) Revival meetings

__ absolutely essential; __ very important;
important; __ not important.

m General and special rules in the manual

___absolutely essential; __ very important;
important; not important.

e) Altar calls

___absolutely essential; __ very important;
important; __ not important.
Camp meetings
absolutely essential; very important;

_important; not 1mpo?ant.

(g) Pre-service prayer meetings

___absolutely essential; __ very important;
important; not important.

Th) Midweek prayer service

___absolutely essential; __ very important;
important; _ not important.

Ti) Youth services
absolutely essentialj; very important;

~_important; ___not important.

{37 sunday school

__ absolutely essentialj very important;
important; not important.

Tk) sunday morning services
absolutely essentialj; very important;

_important; ___not impomnt.

(1) sunday evening services

___absolutely essential; __ very important;
important; not important.

(m) The emotional impact of a service

___absolutely essential; ___very important;
important; __ not important.

Tn) The intellectual impact of a service

___absolutely essential; __ very important;
important; not important.

m Church music
absolutely essential; very important;

" important; not important.

m Sermon content

___absolutely essential; __ very important;
important; __ not important.

m Zone rallies

___absolutely essential; __ very important;
important; not important.

Tr) Pleasant architecture

__absolutely essential; __ very important;
important; __ not important.

Ts) Tithing

___absolutely essential; __ very important;
important; not important.

T{t) Communion services

___absolutely essential; __ very important;

important; not important.
(u) Water baptism
absolutely essentialj; very important;

important; not important.

™ Missionary services

___absolutely essential; __ very important;
important; not important.

(w) special college services

__ absolutely essential; very important;
important; __ not important.

[€3) Systematic visitation program

___absolutely essential; __ very important;
important; _ not important.

Ty) Boys' and girls' youth camps

___absolutely essential; very important;
important; __ not important.

Tz) Ministerial conferences

___absolutely essential; __ very important;

___important; __ not important.




[I.

[ 1.

POLICY IN ADVISING PROSPECTIVE MINISTERS

22. Except for the man called into the ministry late in

life (and other special cases), do you feel all other

prospective ministers in our church should attend college?
Yes No How long? __ 2 yrs; __ 3 yrs; __ 4 yrs:
5 yrs; ___B.A.; _ B.S.5 __ _Th.B.; __ B.D.; Master's;

___Doctorate. -

23. Except for the man called into the ministry late in

life (and other special cases), do you feel all other

prospective ministers in our church should attend college

and seminary? Yes No

24. Should a prospective minister enroll in the study

course for ministers rather than go to college?

Yes No
25. Should the prospective minister enroll in a bible
college and major in Bible and Theology? Yes No

26. Should a prospective minister attend a liberal arts
college and major in Bible and theology and in elective
liberal arts subjects? Yes No

27. Should a prospective minister take a B.A. or B.S.
degree course in religion and in liberal arts subjects at
a liberal arts college and then earn a master's degree in
religion to complete his training? Yes No

28. Should a prospective minister take a B.A. course in
college and save all his special ministerial training
until seminary (B.D.)? Yes No

CONCEPTS OF WESLEYAN AND PILGRIM COLLEGES
29. What do you consider to be the three most important
objectives in Pilgrim or Wesleyan colleges?

30. How well do you feel these objectives are being
implemented in the colleges?

Very well; Fairly well; Not very well
31. According to your own experience and observations,
which one of the following phrases best describes your
idea of spiritual life in the Pilgrim cr Wesleyan
colleges?

(a) More spiritual than most of the home churches
(b) Spiritual life about the same as in the home
churches
(c) Generally less spiritual than most of the
home churches
32. Which of the following phrases best describes your
idea of the academic quality of faculty in Pilgrim and
Wesleyan colleges?
(a) Better than most faculty in other colleges of
similar size
(b) About the same as faculty in other colleges
of similar size
(c) Not as good as faculty in other colleges of
similar size
33. Do you feel the academic quality of students being
graduated from Pilgrim and Wesleyan colleges is better or
poorer than students being graduated from other colleges
of similar size?
Better quality; Poorer quality; About the same
34, Do you feel the academic quality of students from your
church who attend non-Pilgrim and non-Wesleyan colleges is
better or poorer than the quality of the students from
your church who attend Pilgrim or Wesleyan colleges?
Better quality; Poorer quality; About the sare
35. Do you feel the academic quality of programs for
ministerial traiming in Pilgrim and Wesleyan colleges is
better or poorer than the quality of such programs in
other similar denominations?
Better quality; Poorer quality; About the same
36. To what extent do you feel that the Pilgrim and
Wesleyan colleges are meeting the need of providing edu-
cation for the training of ministers for the church?
More than adequate; Adequate; Inadequate
37. What is your reaction to bible school training for
ministers for the merged Wesleyan church?
(a) I favor denominationally sponsored bible
schools in each educational zone of the
Wesleyan Church.
(b) I favor one or more bible schools strategi-
cally located for the entire Wesleyan Church.
(c) I do not favor bible schools for training of
ministers.
(d) I do favor bible schools tor tri#ining of
ministers.
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38, What is your reaction to liberal arts college training
of ministers for the merged Wesleyan Church?

(a) I favor denominationally sponsored liberal
arts colleges in each educational zone of the
Wesleyan Church.

(b) 1 favor one or more liberal arts colleges
strategically located for the entire Wesleyan
Church.

(¢) I do not favor liberal arts colleges for the
training of Wesleyan Church ministers.

(d) I do favor liberal arts colleges for the
training of Wesleyan Church ministers.

39. What is your reaction to seminary training of
ministers for the merged Wesleyan Church?

(a) I do not favor a denominationally sponsored
seminary for the training of Wesleyan
ministers.

(b) I do favor a denominationally sponsored
seminary for the training of Wesleyan
ministers.

40. In your concept of Pilgrim and Wesleyan colleges, how
important are the following factors?
(a) College revivals
absolutely essential; very important;
important; __ not important.
b)) Chapel services
Required attendance; Optional attendance
(c) Extracurricular activities oriented to Christian
services (such as missionary societies, student
ministerial groups, jail services, etc.)

absolutely essential; very important; ,
__—important; __not important.
Td) Faculty members believing and experiencing
holiness
___absolutely essential; __ very important;

important; not important.

(e) All faculty and other personnel being members of
the Pilgrim or Wesleyan Church or other holiness

denominations
absolutely essentialj; very important;
important; not important.

Strong emphasis on general and special rules of
the church manual.

__absolutely essential; __ very important:
important; — not important.

T{g) Strong control of all student cond:ct ir. keeping

with the church manual

___absolutely essential; __ very important;
important; __ not important.

Th) Physical education and intra-mural athletic

programs
absolutely essential; __ very important;
important; __ not important.

(i) Inter-collegiate athletic programs

___absolutely essential; __ very important;
important; __ not important.

(3) Regional accreditation

___absolutely essential; _ very important;
important; __ not important.

(k) Development of graduate programs in the present

colleges for the training of ministers
absolutely essential; __ very important;
important; _ not important.

m Development of junior colleges

___absolutely essential; __ very important;
important; __ not important.

Ty Development of high schools

__ absolutely essentialy ___very important;
important; not important.

[€))] Prospects S?-developing a Wesleyan seminary
absolutely essential; _ very important;
important; __ not important.

(o) Development of Wesleyan foundations at inter-

denominational seminaries

___absolutely essential; ___very important;

important: not important.

41. How difficult 15 it for you to raise your collwge

budget?

About as difficult as any other budget
More difficult than any other budget

_Less difficult than other budpets



42. How do you feel about the amount of money being raised
for your denominational colleges?
(1) 1 feel it is sufficient
—(2) 1 feel it is slightly insufficient
T (3) 1 feel it is very insufficient
43. What type of financial support do you feel the merged
Wesleyan Church should use?
(1) General budget allocations to all the denomi-
national colleges
__ (2) One budget for all the colleges in a large geo-
graphical area of the United States, such as
eastern, southern, middle west, far west
___ (3) One budget for each college in a small geo-
graphical area closely associated with each
college
(4) No budgets for education, all financial support
for church colleges to be on a free-will offering
basis
44. 1In what ways do you feel the colleges can better
serve the churches?

45, In what ways do you feel the churches can better
assist the colleges?
(1)
(2)
(3)

COLLEGE ATTENDANCE
46. How many college age (approximately eighteen to twenty-
two years of age) young people do you have in your church?
(Note: If your church is located in a college center, do
not count students who attend your services only during
the school year. Their home pastor will account for them.)
(a) Number who are church members
(b) Number enrolled in sunday school but not
church members
(c) TOTAL NUMBER
47. What are the educational activities of these college-
age young people in your church during the last school
year?
Number attending a Pilgrim or Wesleyan college in
your zone
Number attending a Pilgrim or Wesleyan college in
another zone
Number enrolled in non-Pilgrim or non-Wesleyan
christian (church-related) colleges
Number enrolled in state or community tax-
supported colleges
Number enrolled in another type of institution of
higher education such as secretarial schools,
business colleges, nursing schools, or other
vocational schools.
Number not attending any college or institution
of higher education
____ TOTAL NUMBER (Should equal total number of college
T age reported in question 46)
48. To the best of your knowledge, what are the reasons
some young people from your church attend Pilgrim or
Wesleyan colleges outside your zone?
(1) Academic programs
(2) Proximity
___ (3) Finances
—(4) spiritual emphasis
(5) Extra-curricular activities
(6) Family loyalty
~_(7) scholarships
(8) Other (please indicate)
49. To the best of your knowledge, what are the reasons
some young people in your church attend non-Pilgrim or non-
Wesleyan colleges?
(1) Academic programs
___(2) Proximity
~_(3) Finances
(4) Spiritual emphasis
(5) Extra-curricular activities
(6) Family loyalty
(7) Scholarships
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50. To the best of your knowledge, what are the vocational
or professional interests of young people in your church
which are not met by the present curriculum in the college
on your zone?

(1) Law

(2) Medicine
(3) Nursing
___ (4) Engineering
(5) Agriculture

___ (6) Teaching
~ (7) Architecture
__(8) secretarial
(9) Other (please
indicate)

51. To the best of your knowledge, what are the reasons
why some of your young people attend no post-high school
institution of learning?
(1) Lack of interest
(2) Armed services
____(3) Early marriage
T (4) Lack of academic ability
(5) Choice of vocation which requires no further
academic training
(6) Finances
(7) Other (please indicate)

MISCELLANEOUS
52. Indicate your present age:
___(a) 18-22 __(d) 41-50
(b) 23-30 (e) 51-60
T (c) 31-40 (f) Over 60
53. Indicate your sex:
(a) Male (b) Female

54. Indicate the academic background of your wife
(a) Graduated from high school
(b) Graduated from a Pilgrim or Wesleyan college

Degree? .
(¢) Graduated from a non-Pilgrim or non-Wesleyan ‘
college Degree?

(d) Earned a graduate degree
Indicate your family status

_____(a) Not married
(b) Married - no children i
(c) Married - one child !
" (d) Married - two children
(e) Married - three children
—____(f) Married - four or more children ‘
(g) Companion deceased ‘
56. Indicate the type of secular employment in which you i
have the most experience s
(a) Craftsman, tradesman or technician !
___ (b) Farming and related work ]

T (c) Selling - wholesale or retail

(d) Office work 2
(e) Business or management
____(f) Teaching
—__(g) Unskilled
T (h) Other (please indicate)
57. Whose advice has meant the most to you in the decisioss |
which relate to your academic plans for ministerial
preparation?
____(a) A pastor :
" (b) District superintendent
__(c) General superintendent |
(d) College faculty advisor
(e) Layman (non-faculty)
—___(f) Sunday school teacher
" (g) Parents
(h) Other (please indicate)
58. After your graduation from college or the university,
was it necessary for you to take additional work through
the Church Course of Study to be academically ready for
ordination? Yes No
59. Have you received an honorary doctor's degree?

Yes No If so, from what college or

§5

.

60. If you had one wish for improving the ministerial
training course in the Pilgrim or Wesleyan colleges, what
would it be?

PERSONAL COMMENTS:

(8) Other (please indicate)

I
|
|
I
eve | i
university? '
|
I



CHECK LIET

THE PASTOR'S ROLE IN THE WESLEYAN CHURCH

" QUESTION I: In your own concept of the role of & pastor during the last half of the twentieth

_entury, how important are the following factors? Please check your response ia the space provided at
3@ right of each item. Absolutely Essential » A.B.} Very Important = V.1.; Important = 1.; Not
npomnz = N.1.

SECTION I. CHARACTERISTICS

A.E. V.l 1. N.1.

il.

3.
4.
S.

7.

9.
10.
"11.
- 120
13.
l‘.
150
l6.
7.
“18.
' 19.
20.

2l.
22.
°23.
- a4,

26.
a7.

5
. 39
+30.

A N N N N AN Y

Have at least some practicel experience as a pastor.
Bs someone over twenty-five years of sge.

Be & good public speaker.

Be well informed on religious issuee snd trends.

Be the scholarly, the intellectual type.

Be outspoken on issues affecting the church.

Keep his personal life above reprosch or question.
Be ekilled in public relations.

Be able to express ideas clearly.

Have demonstrated ability to work effectively with others.
Be a strict church disciplinarian.

Be religiously “conservative.”

Have a wife or husband that shares their calling.
Have an attractive personal appesrance.

Be & person that has a great drive aand personslly ambitious.

Be spiritually minded.

Have due regard for physical health.

Be ethical in all relationships.

Have 8 family that is an honor to his position.
Have the respect and regard of all the miaisters {n his
district.

Have regular private davotions.

Have regular hours for study.

Have a well-chosen library.

Bs gracious and hospitable to sveryons.

Be exemplary in all financial matters.

Be punctual in keeping appointments.

Be well-fnformed on current local, naticnal, and inter-sffaire

Be outspoken on current local, national, and internaticasl
affairs

Have a healthy attitude toward sex.
Write in other suggestions you have.
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SECTION II. PERFORMANCE

AQB.

v.l.

1.

N.l.

3l.
32.
33.
34.
35.
36.
37.
3s.

39.
40.

‘l.
‘2.
43.
4.

4S.
46.

47.
48.
49.
S5l.
52.

53.
S54.

5S.

56.

57.

58.

59.

61.

62‘
&.
“.
6S.

Provide leadership in prayer and worship services.
Prepare and deliver good sermons each Sunday.

Provide leadership in Christian education in the church.
Seek to maintain a spirit of evangelism in the church.
Emphasize the importance of missions.

Organize and supervise the work of the official church board.
Maintain oversight of the ministry of music in the church.
Act as moderator at all board and general church business
meetngs.

Provide leadership {n the financial program of the church.
Assume major rasponsibility for promotion of the Sunday
School. v

Seek to be an effective pastoral counselor..

Organize and maintain regular visiting programs.

Establish regular channels of communication with news media. |

Conduct radio and/or television programs in the interest of the
church.

Actively promote and support Wesleyan higher education.
Actively promote and support district and general church
programs.

Help identify and correct problems at the district and general
church level.

Continuously evaluate the effectiveness of the total local
church program.

Enforce all local, district and general church policies and
regulations whether he agrees with them or not.

Solicit advice and guidance from church officials.

Write material for church publications.

Preach on current social and political issues.

Provide leadership for church-sponsored youth groups.

Write in other suggestions you have.

SECTION II. PARTICIPATION
Work with state and local community interdenominational
groups in support of general religious programs.
Attend and actively participate in ministerial association
programs.
Enroll and participate in college or university adult
education programs for personal academic development.
Give time on committees sponsored by civic troups and
service oriented organizations.
Cooperate with local public echool programs that involve
the community leaders.
Attend and actively participate in local service club
organizations such as Kiwauis and Rotary.
Know personally civic leaders, business men and political
leaders in the community.
Become actively involved in current political issues.
Become actively involved in current social issues.
Actively participate in community development programs.
Write in other suggestions you have.
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