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ABSTRACT

ROLE, SKILL, AND KNOWLEDGE PERCEPTIONS OF
SENIOR HIGH SCHOOL PRINCIPALS IN Al-HASA
AND EASTERN PROVINCE SCHOOL DISTRICTS IN

THE EASTERN REGION OF SAUDI ARABIA

By

Abdulla Abdulaziz AlSahlawi

The purpose of this study was to investigate and
compare the perceptions of senior high school principals
in Al-Hasa and Eastern Province school districts in Saudi
Arabia regarding their actual and preferred role, skill
and knowledge. The instrument used for this study was
developed after an extensive search of the 1literature,
including a review of instruments used in similar
studies.

Data were collected from all forty principals in
both districts during the 1986-1987 school year. A t-
test was used to examine the differences between actual
and preferred role and actual and preferred skill and
knowledge in each district. Multivariate analysis and
one-way analysis of variance were used to test the effect
of demographic characteristics on the overall perceptions

of actual and preferred role, skill and knowledge.



AlSahlawi

The following conclusions were drawn from the
findings:

1l - Senior high school principals in Al-Hasa and
Eastern Province are not satisfied with their present
level of involvement in the six major areas of responsi-
bility. They revealed a belief that their level of
involvement should be much different than it now is.

2 - Senior high school principals in both school
districts are not satisfied with their present level of
skill and knowledge. They expressed a desire to have a
higher 1level of s8kill and knowledge in the six major
areas of responsibility than they actually have.

3 - Of the six areas of responsibility, senior high
school principals in both districts perceived Financial
Management and Instructional Leadership as having the
greatest discrepancy between the actual and preferred
role involvement.

4 - Of the six areas of responsibility, senior high
school principals in both districts viewed their actual
level of skill and knowledge as being lowest in Instruc-

tional Leadership.
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CHAPTER I

INTRODUCTION

Education can never be understood in isolation
from the wider political and social contexts, nor from
their grounding in the structure and movement of the
economy. Within Saudi Arabia, during the 1970s,
increasing o0il revenues led to drastic and rapid social
changes, and to the virtual wholesale dependence of the
country's economy on the oil sector. As a result, the
country became oriented more toward consumption, while
production in other economic sectors decreased. In
order to mitigate the potentially disruptive effects on
the political system of such an influx of wealth, the
government claimed that it must accomplish as much
"development" as possible before the "one-shot bonanza"
provided by o0il ceased. For the past few decades, these
development efforts have been based on the theoretical
assumption that large infusions of capital would
accomplish the country's modernization and development
"overnight,"™ i.e., within the period of a decade or so.
The programs implemented upon such assumptions created a
consumption economy, and led to rampant urbanization,
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depopulated agricultural villages, and increasing food
shortages. The prevalent belief that money can solve
all problems generated within Saudi Arabia, as a whole,
generally apathetic attitudes toward hard work and
creative thought. Although during the 1970s and early
1980s many expressed the need for reforms and changes in
the social, economic, and political realms, the great
wealth available to the government led to the cooptation
of many potential reformers.

These attitudes of complacency were strongly and
quickly shaken in the mid-1980s, more precisely in March
1986, when the price of oil dropped sharply, from $30 to
$§13 per barrel. This decline generated widespread
financial stress and economic recession, so much so that
the government'could not publish a budget for the year
1986. This was "the straw that broke the camel's
back." The people of Arabia are now facing the reality
that the country's prosperity and their future have long
been linked to the world oil market, over which they no
longer exercise any control.

In light of this situation, there have been
increasing demands for a diversified economy, balanced
social development, and efficiency in operation. More
and more will be demanded of the country's resources,
but since these resources are scarce, care must be taken

to make maximum use of whatever is available. More



importantly, Saudi Arabia must make a strong commitment
to fostering its human resources as its most precious
resource. Education will play an important role in this
process. The Arabian people have great faith in, and
commitment to, education as a primary means to help
solve, or at least ameliorate, social, political, and
economic problems. Nonetheless, it is important to
emphasize that, although education is a potentially
powerful regenerative force, it alone cannot be used to
solve problems that are deeply rooted in all major
institutions of our society. Education is only one
arena through which social problems may be acted upon;
however, it is an important one.

The educational system of Saudi Arabia is being
challenged more than ever by the changing economic and
social conditions that have necessitated greater respon-
siveness to rising popular demands and expectations.
Nonetheless, education in Saudi Arabia has its problems
as well, Numerous scholars and commentators have
delineated the nature of these problems. Hammad (1973)
has given a survey list of some of the issues facing the
educational system as follows:

These educational developments before the 1950s

have influenced greatly the foundation of contem-

porary education in Saudi Arabia and understanding
them sheds light on the most difficult problems
facing the system today. Such problems include,
among others: 1) excessively centralized admini-
strative organization; 2) the failure to provide

the competent manpower needed for societal develop-
ment; 3) the overwhelming dominance of some



religious and liberal studies over vocational and
technical studies in curricula; 4) the difficulty
in adopting the traditional ways of learning to
modern educational theories and techniques; 5) the
continuous lack of qualified indigenous teachers;
6) emphasis on quantitative expansion which is
unmatched by a qualitative improvement; 7) growth
of several educational authorities without enough
coordination and cooperation among them; and
8) lack of equal educational opportunities for
large segments of the population, such as for
girls and for nomadic people. (pp. 89-90)

A few years later, Manuie (1976) more specifically
focused on the structure of educational administration
by noting that,
At present, the Ministry of Education of Saudi
Arabia exhibits a highly inconsistent hierarchical
structure, characterized by a lack of precise
specification of functions and scope of offices
and an inconsistent set of reporting relationships
among organizational offices. (p. 21)
He went on to say that such a state of affairs has 1led
to central educational organizations being responsible
for such minor activities as, for example, supplying
books and other materials to the local schools. Zaid
(1972), who now occupies a top position in the Ministry
of Education, concurs with Hammad and Manuie when he
concludes that: "Arabia now is in the midst of an
overall educational crisis. The country lacks clarity
of vision, professionalism in administration, qualified
planners, highly trained teachers, and a pragmatic

political, social and educational philosophy" (p. 136).

Finally, a very recent study of educational leadership



styles, attitudes, and needs in Saudi Arabia reveals
that,

unfortunately, one of the hardest problems faced

by the Saudi Arabian educational system is the

standard or kind of qualifications possessed by
the people who manage the educational system.

Many of these administrators may have had only a

very basic education themselves. The shortage of

highly trained administrators is a major problem

in Saudi Arabia (Al-Shakhis, 1984, p. 89).

Taking into consideration these viewpoints, it is
apparent that the educational system has 1long been
relatively unresponsive to needed reform and change.
These changes that have taken place have been merely
additive and refining in nature, rather than redefining
and reconstituting the system itself. Under present
economic conditions, this situation will not 1long be
tolerated, and public response will be brought to bear
on altering how schools are administered, what is
taught, and the nature of the roles and functions of
those in leadership positions. Educators must direct
their efforts toward making the educational system
responsive and effective in meeting the people's demands
and needs. In effect, educators must take on more
social responsibility and channel more of their energy
into producing quality education. To achieve this,
educational administrators will be looked to for new and

imaginative ways of providing excellence in education in

the most economical and efficient manner possible.



Because of their pivotal positions, school principals in
particular will take on new burdens in meeting these
goals., Therefore, they must be prepared to respond with
high-quality leadership to ensure that the changing

demands of society are met.

Statement of the Problem

Anderson and Van Dyke (1972) argue that secondary
school administrators occupy positions "where the action
is"™ within the public school system. Secondary schools
are where student activism is likely to be most aggres-
sive, curriculum problems become increasingly complex,
demands for innovations in the organizational plan of the
school are present, and new patterns of staff utilization
are tested. It is principals who must provide the neces-
sary leadership if the secondary schools are to cope with
these changing demands, recognizing that the quality of
education is directly related to their knowledge and
skills, The secondary school principal is a key person
influencing the conditions that affect instruction and
social relationships within the school, and thus plays an
essential role in whether the school's goals succeed or
fail. Sarson (1971) has emphasized the importance of the
principal's role in the change process:

Any proposal for change that intends to alter the

quality of life in the school depends primarily on

the principal. One can realign forces of power,
change administrative structure, increase budget



for material and new personnel, but the intended

effects of all these changes will be drastically

diluted by principals . . . who are ill prepared
for the role of educational and intellectual

leader (p. 148).

Furthermore, just as research evidence emphasizes the
importance of the principal's role in school improvement
efforts (Mize, 1978, and Wellisch, 1978), theorists on
school administration are also concerned about the
principal's role in educational improvement. Miles
(1964) , for example, has pointed out that without the
support of key administrators 1little chance of
educational improvement exists.

In Saudi Arabia, it is believed by some writers
that educational administrators have not played an
effective leadership role--mainly because the range of
their role is ambiguous, their responsibilities are
undefined, and they lack the required knowledge and
skills to function effectively. Policy statements
issued by the Ministry of Education seem to lack
clarity, with the effect that principals are kept
guessing about their roles and duties. The result is
that many school principals spend their valuable time
and energy performing insignificant and/or irrelevant
routine duties. Manuie (1976) points out that:

The principals of the schools at all educational

levels perform their duties similarly. Principals

do not play a leadership role because they do not
have the authority to initiate changes within



their organizations. Therefore, most of the

school principal's time is spent on clerical

details and minor issues (p. 32).

Elsewhere he argues that:

The procedure and the selection criteria are

broadly stated without specific position descrip-

tions. This method of selection may increase the

irrelevancy between job and qualifications. A

person may be selected for a job whose duties and

responsibilities are not clearly defined (p. 35).
Thus, no viable, systematic rationale exists to guide
the secondary school principal in determining what is
expected of him and the criteria by which his perform-
ance can be measured. The inevitable outcome has been
the generation of conflict and misunderstanding between
principals and their superiors, staff, and students. It
is not surprising, therefore, that many principals today
suffer an acute identity crisis and experience ambiva-
lence and uncertainty about what their role is or should
be.

The ambiguity of the principal's role is com-
pounded by the traditional belief, which still exists,
that the training given to the teacher is also adequate
preparation for the principal. Thus, there is no system
of formal preparation for secondary school administra-
tors and principals who come from the teaching ranks.
Moreover, many principals are selected because they have

conformed to the system and the expectations of their

superiors; promotions have little to do with the



knowledge and skills required. Manuie (1976) makes this

point when he says:
Many administrators are in jobs which are unre-
lated to their training. Most of the positions in
the educational system are filled by people with
limited backgrounds in education. . . . Many
administrators have not taken any course in
administration. Most of them are graduates of

religious institutions with a limited view of
education (p. 38).

The existence of problems such as these in the
Saudi Arabian educational system sharply draws attention
to the need for developing guidelines toward the develop-
ment and redefinition of administrative roles. In
particular, the responsibilities of the principal have
expanded as societal demands on the school have grown.
And, like all roles in education, the principalship will
continue to change. As secondary school principals face
increasing demands for quality, accountability, exper-
tise, and professionalism, it is imperative that
educational planners be sensitive to these demands and
changes, and thus clarify the role of the contemporary
administrator and the skills and knowledge needed to
carry out that role. This can contribute to making the

principalship more "livable,"™ and hence more productive.

Purpose of the Study

Primarily, this study investigated and examined
the perceptions of senior high school principals in the

Al-Hasa and Eastern Province school districts, located
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in the Eastern region of Arabia, regarding their role
and the knowledge and skills necessary to carry it out.
In particular, the following issues were addressed:
(1) what the principals perceive their role to be in
actuality; (2) in comparison, what they think their role
should be; (3) what knowledge and skills they think they
possess that are relevant to being a principal; and (4)
what knowledge and skills they would prefer to have that
pertain to being a principal. The secondary purpose of
this study is to provide information and possible
direction to the Ministry of Education, universities,
researchers, and others interested in quality secondary
school administration and education regarding what areas
are essential for the role, and what areas where
secondary principals feel that growth and improvement

are needed.

Need for the Study

A survey of secondary principal's perceptions of
their role, skills, and knowledge is a positive step in
the effort to improve and strengthen the educational
program. In 1966, Goldman warned that study and
redefinition of the role of the principal would be
necessary:

The issues and problems which face today's prin-

cipal are not easily resolved. There is a need

for a careful, studied appraisal of his functions,

responsibilities, and role in 1light of the
challenges of twentieth century society and the
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demands of educational leadership contained

therein. As the challenges vary, so too will the

demands of each school principal (p. 35).

More recently, in 1982, Drake and Miller again
emphasized the importance of continuing the redefinition
of the principalship:

The principalship in the '80s needs to be rede-

fined if it is to retain significant viability.

Such an undertaking should be identified as a

major priority, since the nature of the principal-

ship and those who will fill this role will, to a

large extent, determine the character of secondary

education in the future (p. 25).

In Saudi Arabia, there is no clear definition of
the role and duties of the secondary school principal.
Furthermore, the role of the principal is in constant
change, and many shifting demands have been placed upon
him. Therefore, studies of the type proposed here must
be conducted on a regular basis in order to investigate
and document changes in the principal's role, to deter-
mine what areas of responsibility are essential for the
role, and to ascertain to what degree principals feel a
need for knowledge and skill improvement so that they
may be helped to cope with these changes. It is the
principals themselves who must determine what role they
play within the school, and within the educational
system as a whole. However, what they do speaks louder
than what they abstractly envision. Thus, principals

must reflect their own actual priorities, expertise,

knowledge, and skills. If the actual role of the
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principal is not congruent with the preferred role,
consideration and planning should be directed toward
assisting and facilitating such congruence. Self-role
analysis is a worthwhile experience for many principals;
it can pinpoint areas of discrepancy to which more
attention must be directed.

The increasing and shifting duties and responsi-
bilities of Arabian principals necessitate developing
training programs and initiating in-service programs
that will help principals carry out their role more
effectively. As a response to this need, two special
training programs were established in 1972 and 1973 at
the Colleges of Education in the universities at Riyadh
and Mecca in the Central and Western regions of Arabia
(Manuie, 1976). In the third largest region in the
country, the Eastern region, no college of education
existed until very recently, when in 1981 a College of
Education was established at King Faisal University.

This College of Education plans to develop a
department of educational administration, the main
responsibility of which will be developing programs to
train and prepare school principals. As part of that
mandate, the department will have to recognize the
altered role of principals in changing social and
economic circumstances. Consequently, the findings,

conclusions, and recommendations of this study will be
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submitted to the authorities of King Faisal University.
Also, this study's findings will be recommended to the
Ministry of Bducation.

In general, it is anticipated that this study will
make the following contributions:

l. It will assist universities in establishing in-
service and pre-service training programs for principals
so that these principals may be provided with needed
competencies and skills.

2. It will provide the Ministry of Education with
the data needed for job analysis, and for the selection,
appointment, and promotion of senior high school
principals.

3. It will provide the Ministry of Education with
information that will help in the process of assessment
and evaluation of senior high school principals.

4. It will bring to light some of the inadequacies
and weaknesses that currently exist in the present
educational system, in general, and principalship, in
particular.

5. It will serve as an aid to principals as they
establish priorities and make decisions about how to
more effectively carry out their role.

6. It will serve as a guide to teachers and others
who aspire to become secondary school administrators as

they assess their own potential for success in the role.



14

Research Questions

The following questions were addressed by this

study.
1.

4.

5.

6.

Are there discrepancies between the "actual"
and the "preferred" role perceptions of senior
high schools principals in Al-Hasa?

Are there discrepancies between perceptions of
the "actual" and the "preferred" level of skill
and knowledge of senior high school principals
in Al-Hasa?

Are there discrepancies between the "“actual"
and the "preferred" role perceptions of senior
high school principals in Eastern Province?

Are there discrepancies between perceptions of
the "actual™ and the "preferred" level of skill
and knowledge of senior high school principals
in Eastern Province?

Are there differences between perceptions of
senior high school principals in Al-Hasa and
perceptions of senior high school principals in
Eastern Province regarding their "actual"™ and
"preferred"™ role, and level of skill and
knowledge?

Do age, years of experience as principal,
teaching experience, size of the school, and
number of native and non-native teachers in the
school have any effect on the perception of
senior high school principals in Al-Hasa and
Eastern Province regarding their "actual"™ and
"preferred" role and level of skill and
knowledge?

Definitions of Terms

Actual level of knowledge and skill. The respond-

ent's perception of the degree of knowledge and skill of

the principal as it really is in the areas of

responsibility.
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Preferred level of knowledge and skill,. The

respondent's perception of what the degree of knowledge
and skill of the principal should be in the areas of
responsibility.

Actual role. Refers to the job tasks presently

performed by the principal.

Preferred role. Refers to the job tasks as they

should be.
Role. Refers to those duties and responsibilities
which an individual performs in his/her position.

Senior high school is defined in this study as a

public school that contains grades 10, 11, and 12, and
is established and financially supported by the Ministry
of Bducation.

Limitations and Delimitations
of the Study

l - This study is limited to the senior high
school principals in the Al-Hasa and Eastern Province
school districts of Saudi Arabia.

2 - The findings of this study are applicable to
the Eastern region of Arabia and possibly to other areas
or regions in the country. However, if an attempt is
made to generalize and extend the findings of this study
to other regions without considering similarities in

situation and population, a limitation will be present.
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Overview of the Study

This study is organized into five chapters.
Chapter 1 presents a background for the study, statement
of the problem, purpose of the study, and need for the
study. The research gquestions are then presented,
followed by definitions of key terms used in this study
and by limitations of the study.

Chapter II includes information related to the
current status of the principalship in Saudi Arabia. It
also reviews the literature relevant to the topic in the
United States.

Chapter III contains descriptions of the methodol-
ogy, the population, the instrument used in this study,
the data collection procedures, and the statistical
analysis employed.

Chapter IV reports the results of the data analy-
sis and the interpretation of the collected data.

Chapter V provides a brief summary of the problem
and the methodology of the study. The conclusions and

recommendations derived from the findings are presented.



CHAPTER II

REVIEW OF THE LITERATURE

This study's major purpose was to investigate the
perceptions of senior high school principals in the
Eastern region of Saudi Arabia regarding their actual
and preferred role, knowledge, and skills. After pre-
senting an overview of the Eastern region, this chapter
reviews the literature on the following subjects:

l. Public administration in Saudi Arabia.

2, Educational administration in Saudi Arabia.

3. The school principal's role in Saudi Arabia.

4. Preparation and selection of school principals
in Saudi Arabia.

5. The importance of the principalship in the
educational system.

6. The duties and responsibilities of the high
school principal in the U.S.

7. Competencies and skills needed by the high
school principal. |

8. Studies of the high school principals that have
significant and specific relevance for the present
study.

17
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The Eastern Region of Arabia

The Eastern Region is that area of Arabia that
skirts the Arabian Gulf. It stretches from the state
line of Najid in the west to the Arabian Gulf in the
east; in the south, it meets the Empty Quarter, while in
the north it borders Kuwait. This region includes two
educational districts: Al-Hasa and the Eastern Province.

In 1936, the Eastern school district superinten-
dent's office was opened in the city of Al-Hofut, the
old capital of the Eastern Province. After the dis-
covery of o0il in the region in the 19308, the city of
Addmmam was chosen as the new capital of the Eastern
Province. In 1955, the school district superintendent's
office, along with all other government agencies, was
transferred from Al-Hofut to Addmmam. However, in 1966,
a new school district superintendent's office was again
opened in Al-Hofut (the Al-Hasa school district). Each
of these two districts is headed by a superintendent who
is appointed by and responsible to the Ministry of
BEducation (Al-Salloom, 1974).

During the 1985-1986 school year, the Eastern
Province school district operated 26 senior high
schools, 64 intermediate schools, 162 elementary
schools, and 3 special schools for handicapped children.
These 255 schools had a total enrollment of 79,706

students who were taught by 4,721 teachers. During the



19

same period, the Al-Hasa school district had 13 senior
high schools, 46 intermediate schools, 131 elementary
schools, and 4 special schools for the handicapped.
These 194 schools had a total enrollment of 57,129
students who were taught by 3,136 teachers (Ministry of
Education, 1986).

The Eastern Region was chosen as the site of this
study for the following reasons:

- No previous studies have been conducted on the
principalship in general or the role of the senior high
school principal in particular in this region, while a
few studies have been carried out in the Central and
Western Regions.

- In 1981, a College of Education was established
at King PFaisal University in the Eastern Region., This
College of Education plans to develop a department of
educational administration, the main responsibility of
which will be the development of programs to train and
prepare school principals. As part of that mandate, the
department will have to recognize the altered role of
principals in changing social and economic circum-
stances.

- The findings of many studies on the function of
the school principal have suggested that a definite
consensus concerning the principal's functions will

never be reached within a broad geographical area.
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Therefore, it seems to this researcher that more
concentrated research, conducted within limited regions
or even at district levels, would more likely result in
data that could prove beneficial in the development of
viable job descriptions and the reduction of uncertainty
concerning the senior high school principalship within
given 1locales. It is for this reason that an in-depth,

limited-area study has been conducted.

Public Administration in Saudi Arabia

Many studies have been concerned with major
problems in the public administration of Arabia, such as
bureaucracy, centralization, organizational change, and
local autonomy, while only a few have dealt with the
problems of educational administration. Because of this
and because schools in Saudi Arabia are govermmental
enterprises--educational administration is considered
one of the major segments of the present Saudi bureau-
cracy--,it is proper to briefly review some of the
studies that deal with public administration in the
country in order to give perspective and to establish a
context for discussion of educational administration in
Saudi Arabia.

The history of the administrative system in Saudi
Arabia is a relatively short one. It has grown from a

simple structure, represented by a small number of
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government agencies, to a more complex structure encom-
passing many agencies. As a result of the increased
complexity of the society and the vast growth in both
the size and complexity of the administrative system,
many administrative problems have emerged. Al-Awaji
(1971), in his thorough discussion of Saudi bureaucracy,
asserts that "Saudi Arabian bureaucracy has developed
from a non-uniform and fragmented organization to an
extremely centralized system"™ (p. 217). According to
him, that centralization has led to the following
practices:

- Top officials spend their time discussing or
signing papers of insignificant value to their official
responsibilities.

- Ministers and top officials spend a great
portion of their office hours receiving people who have
followed up their concerns by coming to these officials
regardless of the importance of the issues involved.

- In both personal and financial matters, little
authority is delegated to people at the local level

Not only do such problems of organizational defici-
ency exist, they are continually increasing because of
the growth and complexity of the system, and because of
inherited administrative corruption. Eight years after
Al-Awaji's study, Abussuud (1979) studied administrative
development and planning in Saudi Arabia and also

recorded some of the Saudi bureaucracy's problems.

Among these were: lack of security, lack of motivation
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on the part of Saudi officials, lack of qualified
personnel, and the problem of high personnel turnover.

In 1985, Al-Hegelan and Palmer conducted a study
to assess the major problems restricting the develop-
mental capacity of the bureaucracy in Saudi Arabia.
They evaluated the developmental capacity of the Saudi
bureaucracy across six dimensions: psychological drive,
flexibility, communications, client relations, imparti-
ality, and job satisfaction. Problems in any one of the
six areas would impair the developmental capacity of any
bureaucracy. According to that study, the respondents
gave the Saudi bureaucracy poor marks in each of the six
areas, which suggests that the developmental capacity of
the Saudi bureaucracy is 1low. Al-Hegelan and Palmer
pointed out that:

The Saudi bureaucracy is hardly in a position to

provide the drive or thrust required to transform

Saudi Arabia from a consumer-oriented rentier

economy into a Saudi-based, production-oriented

economy. (p. 55)

This state of affairs within the national bureaucracy

has influenced and affected the development of educa-

tional administration in the country as well.

Educational Administration in Saudi Arabia

Little literature exists that relates specifically
to educational administration in Arabia, but because the

educational system is a subset of the wider governmental
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system, the preceding discussion of public administra-
tion lays the groundwork for discussion of educational
administration in Saudi Arabia. The same problems are
common to the educational system. Strong centraliza-
tion, ineffective leadership, shortage of specially
trained personnel, and the lack of precise specification
of function are features of Saudi educational administra-
tion. Manuie (1976) has indicated that:

The growing complexity of the Ministry of Educa-

tion and the General Administration of Girls'

Bducation has led to several problems in communi-

cation, recruitment, selection, favoritism,

overstaffing, lack of administrator and teacher
training, and poorly defined authority structures.

(p. 23)

The Ministry of Education formulates and imple-
ments educational policies for the entire country, and
supervises and finances public education at all levels.
It oversees all personnel in that it trains, recruits,
promotes, assigns, transfers, dismisses, and retires all
staff members. It provides individual schools with
textbooks, educational facilities, and health services.
It also constructs, rents, and maintains school build-
ings (Al-Ajroush, 1980). The Ministry of Education has
the final decision in all educational policies. In
fact, major decisions are seldom made at a level 1lower
than the Ministry. Even such details as the amount of

time to be spent on each part of a course of study, the

setting of examinations, and the determination of
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teaching methods are decided by the Ministry of
Bducation (Al-Salloom, 1974).

It has often been found that the Ministry of
Education, located in the capital, is often not aware of
local needs. On many occasions, the district superin-
tendent finds himself so tied up with the regulations of
the Ministry of Bducation that he cannot take any action
without consulting the Ministry in the capital. Manuie
(1976) states, for example:

The school district superintendent and his staff
play almost no role in general policy formulation,
and they do not have the power to adopt general
policies 1locally. They are compelled to conform
to specific policies formulated centrally. (p. 26)

This problem has been compounded by the problem of
ineffective communication. Al-Ajroush (1980) argues
that

Communication between the decision-making body and
the individual school is poor, and communication
from the base of the hierarchical structure, the
school, to the top of the pyramid, the Ministry,
is also ineffective. (p. 181)

He makes a further interesting comment on this situation:

The issue here is certainly not centralization
versus decentralization, but it is inconceivable
that an agency such as the Ministry of Education,
with an unquestioned deficiency of highly quali-
fied personnel, could be effective and efficient
in handling all the aspects of learning that are
related to education of the younger generation.
(pp. 74-75)
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The Role of the School Principal in Saudi Arabia

The above discussion of the Ministry of Education
has direct relevance for illustrating the kind of situa-
tion under which Arabian principals now function. The
school principal occupies an important position, located
midway between educational policy makers, on the one
hand, and teachers and students, on the other. Yet, in
Saudi Arabia, the principal has no voice in many crucial
matters, such as selection of teachers, transfer of
staff members from or to his school, curriculum develop-
ment, choice of textbooks, and the like. He has no
freedom for action, even in day-to-day operations.

The official description of the role of the princi-
pal put forth by the Ministry of Education (Manuie,
1976) is as follows:

The school principal supervises directly all the

activities in the school and is responsible for

the school's direction to accomplish its purposes
by creating a favorable climate for students to
obtain their studies according to the planned

curriculum. (pp. 3-4)

It is obvious from the vague statement that the role of
the principal suffers from a lack of clarity. The prin-
cipal here is held responsible for every small thing
that happens in the school. Relevant literature amply
reveals that the role of the school principal in Saudi

Arabia is to solve routine problems and to comply with

and implement the rules and regulations of the Ministry
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of Education. More specifically, he carries out,
directs, performs, and follows established policies,
regulations, and procedures. He has no authority to
formulate policies or to initiate change in his school.
This situation has led many principals to perform their
duties in a similar manner, and to spend most of their
time and energy performing insignificant and/or
irrelevant routine duties. Manuie (1976) has noted:

The principals of the schools at all educational

levels perform their duties similarly. Principals

do not play a leadership role because they do not
have the authority to initiate changes within
their organization. Therefore, most of the school
principal's time is spent on clerical details and

minor issues. (p. 32)

In addition, Ellis (1972) maintains that the clarity of
a principal's role has an effect on his effectiveness:
"The effectiveness of the principal's involvement in
high level tasks will depend on the clarity with which
his job responsibilities are defined"™ (quoted in
Chaudhary, 1980, p. 24).

Although the researcher could locate no document
that defined and detailed the duties and responsibili-
ties of senior high school principals, an example of how
high school principals cope with the situation outlined
above may be seen in the fact that some of them still
refer to the "Interior System of the Elementary School,"”

which was issued by the Ministry in 1964 and outlined

the duties of the elementary school principal. In
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actuality, it is of limited practical use to principals;
in fact, many principals are even unaware of its
existence. The following outlines how this text defines
the role of the elementary school principal:

1. The principal is the first one to be
responsible for the school system and its activi-
ties. He provides all administrative work if he
is alone and he may have assistants, in which case
administrative work should be equally shared.

2. The school principal should be responsi-
ble for the accomplishment of all school subjects
at the end of the school year. He should follow
the direction of the Ministry in this regard, and
he should:

(a) distribute the hours and classrooms to
teachers according to their abilities. 1t is
desirable that the principal seek the opinion of
the teachers in this matter.

(b) prepare the school schedules on the
first day of school

3. The school principal should communicate
to teachers all the information which he receives
from the Ministry.

4. The school principal should hold staff
meetings from time to time for the discussion of
problems in the schools and about matters which
may raise the level of education in the school.

5. The school principal should keep records
of staff meetings and provide the educational
district with copies of these records.

6. The school principal should visit
teachers in the classrooms. He should see their
notebook preparation every day. He should keep
records about each teacher which may be needed
when writing secret reports to the educational
district.

7. The school principal should not advise or
criticize teachers in front of the pupils.

8. The school principal should keep the
record of presence and absence of school staff in
his office and he should tell the staff to sign
every day in their record.

9. The school principal should come to
school every day fifteen minutes before school
starts.

10. The school principal should be concerned
about the activities of the pupils, and should try
to provide the necessary services for the school
activities (quoted in Manuie, 1976, pp. 32-33).
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As is apparent, these ten functions stress the
managerial aspect of the principal's role. The princi-
pal is seen as an employee in a bureaucratic school
organization who acts under the supervision of higher
level authorities.

Preparation and Training of
Principals in Saudi Arabia

The procedures for training and preparing high
school principals in Saudi Arabia are currently in the
earliest stage of development. In discussing programs
for the preparation of educational administrators, Hakim
(1974) has asserted that:

Programs for the preparation of educational admini-

strators are currently in the incubation stage in

Saudi Arabia. At the present time there is little

coordination between universities, or between

universities and the schools. (p. 1)

As a response to the lack of adequate training for educa-
tional administrators, two special training programs
were established in 1972 at the Colleges of BEducation in
Riyadh and in Mecca (Manuie, 1976). Hakim's (1974)
study compared two preparation programs for educational
administrators--one at Riyadh University and one at the
University of Arizona--and concluded that the "existing
educational administration programs in Saudi Arabia are
not meeting the needs of school administrators as [they

are] expressed by the respondents" (p. 120). As an

indication of the ineffectiveness of the preparation and
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training programs for educational administrators in the
country, the educational system still faces the continu-
ing problem of unqualified administrators. Al-sShakhis
(1984), who has studied the educational 1leadership
styles, attitudes, and needs in Saudi Arabia, points out
that:

Unfortunately, one of the hardest problems faced

by the Saudi Arabian educational system is the

standard or kind of qualifications possessed by
the people who manage the educational system.

Many of these administrators may have had only a

very basic education themselves. (p. 89)

In spite of the existence of such programs, to
date no special pre-service administrative preparation
is required for the position of high school principal.
The prevailing belief is that the training given to the
teachers is adequate preparation for administrators, and
the attendant belief that one can become a successful
principal simply by imitating one's predecessors still
exists to a large extent in Saudi Arabia. Most prac-
ticing principals are graduates of teacher training
colleges. Many hold degrees in Arabic, history,
geography, Islamic studies, and math, but very few, if
any, are specialized in educational administration.

This situation only contributes to the ineffec-
tiveness of the public school system. A high school
principal who has no different preparation than that of

his staff cannot be expected to carry out his responsi-

bilities effectively. A high school principal who lacks
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proper preparation will not be able to achieve the

school's purposes and goals.

Appointment and Selection of
Principals in Saudi Arabia

The selection process for school principals in
Saudi Arabia has been influenced by how other public
employees are selected, especially the role played by
personal relationships. Al-Awaji (1971) writes that:

Social relations are deeply reflected in bureau-

cratic behavior. Objective considerations are of

a secondary importance in determining the selec-

tion of employees and in assuming the necessary

cooperation within the organization. It is common
to see many friends and relatives of top officials
working in their ministries, departments, or

divisions. (p. 228)

Although the official regulations of the Ministry
of Education state that "The educational staff is
selected from among those who have scientific, teaching,
and technical qualifications and enjoy noble Islamic
character"™ (quoted in Abo-Laban, 1978, pp. 17-18),
actual practices are different. In this regard, Manuie
(1976) points out that "The procedure and the selection
criteria are broadly stated without specific position
descriptions™ (p. 35). It becomes obvious, then, that
such a broad statement applies to all educational staff
members, but cannot be employed as an objective criteria
in the selection of an effective school principal.

Despite the efforts that have been made and

continue to be made to establish some kind of special
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academic requirements for the position, there are still
principals who have only a middle- or high-school
diploma. Many principals have been appointed not on the
basis of professional training for the job, but on their
conformity to the system and to the expectations of
their superiors. Their selection and appointment has
little to do with the position's requirements. As
Manuie (1976) summarizes:

Many administrators are in jobs which are unre-

lated to their training. Most of the positions in

the educational system are filled by people with
limited backgrounds in education--many administra-
tors have not taken any course in administration.

(p. 38)

As mentioned above, many high school principals
are also appointed directly from a teaching position.
To appoint a teacher as a principal is considered by
some officials of the Mihistry of Bducation as a privi-
lege to which many teachers 1look forward. Even the
principals themselves understand the appointment as a
privilege conferred and not as a matter of heavy respon-
sibility. For many, becoming a principal means relief
from teaching responsibilities that have become
tiresome.

The existing procedures and policies for selection
and appointment of school principals are a major cause

of the unhealthy educational environment that prevails

in some schools in Saudi Arabia. For example, often,
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teachers become antagonistic toward principals who have
been selected for reasons other than competence. A
principal who is not accepted by his teaching staff
cannot provide the leadership necessary to attain the
school's educational goals. A more careful selection of
principals, based on scientific standards, is an impor-
tant step in remedying this situation.

The Importance of the Principalship
in the Educational System

There is no significant body of professional liter-
ature in Saudi Arabia that deals with the nature of the
principalship, its administrative functions, and the
competencies needed for incumbents to the position. For
this reason, the following discussion draws upon the
literature in the United States in order to establish a
context and framework for the present study.

Little disagreement exists that the principalship
is one of the most, if not the most, important positions
in public education. Educational authorities concur
that the principal is the most influential and powerful
person in a school. This view is particularly well-
stated in a report by a select committee of the U.S.
Senate (quoted in Jackson, 1978): |

"~ In many ways the school principal is the most
important and influential person in any school.

He is the person responsible for all activities

that occur in and around the school building. It

is the principal's leadership that sets the tone
of the school, the climate for learning, the level
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of professionalism and morale of teachers, and the
degree of concern for what students may or may not
become. The principal is the main link between
the community and the school, and the way he or
she performs in that capacity largely determines
the attitudes of parents and students about the
school. If a school is a vibrant, innovative,
child-centered place, if it has a reputation for
excellence in teaching, if students are performing
to the best of their ability, one can almost
always point to the principal's leadership as the

key to success. (pp. 25-26)

Various studies over the past twenty years give
support to these conclusions of the select committee.
Culbertson and Wenson (1974) conclude that, in an over-
all sense, the principal is the person with primary
responsibility for the development of the school as an
adaptive organization within a rapidly changing society.
As Stoops, Rafferty, and Johnson (1975) indicate, the
quality of a school seldom rises above the quality of
leadership provided by the building principal. Although
it is sometimes the case that the principal is held
personally responsible for all happenings in a school,
it is actuality his leadership that not only sets the
tone for the school but also serves as the primary link
between the school and the community (Epstein, 1974).

The principal's leadership is of crucial
centrality and is directly related to pupil achievement,
pupil attitudes toward self and school, and parent
satisfaction (Rakhshani, 1980, and Andrews and Soder,

1987) . In a study aimed at elucidating the management



34

and organization characteristics which lead to success
in raising student achievement, Wellisch, MacQueen,
Carriere, and Duck (1978) found five factors which
appear to differentiate successful from unsuccessful
schools. In successful schools, principals (1) were
more concerned with instruction, (2) communicated their
views about instruction, (3) took responsibility for
decisions relating to instruction, (4) coordinated
instructional programs, and (5) emphasized academic
standards. In another study, Mize (1978) confirms that
teacher morale in high-achieving schools is linked to
perceptions of the principal as a provider of high
levels of support in instructionally related areas. As
he puts it,
Teachers in higher-achieving schools consistently
reported that principals gave them greater support
in instructionally related areas such as provision
of adequate materials and support for new ideas
and special projects" (p. 29).
It is no surprise, then, that others--such as Greene
(1972) and English (1975)--also assert that the principal
is the most important determiner of the educational
climate in a school. English, in fact, argues that not
only the professional staff, but laymen as well, believe
that a "well-run" school is a "well-administered" school.
Many have come to realize, as Houts (1975)

asserts, that the principal is the key to whether or not

a school works. Likewise, in his examination of the
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principalship, Mitchell (1972) cites several studies of
the principal's effect on the school and concludes that
the principal is easily identifiable as the key deter-
miner of the climate of a school. He states that one
crucial way in which principals influence the learning
process is through teachers; when principals offer
teachers support and assistance in instruction, teachers
are better able to do their job. As the literature here
amply shows, it is the unique position of the principal
and how his leadership qualities are put into action
that determine whether a school is a success or a
failure.

Duties and Responsibilities of the
High school Principal in the United States

The functions of the school principal's role have
evolved over a long period of time, and even today still
continue to change. In recent years, debate has contin-
ued to center on the exact role of the school principal.
Burnham (1978) reported that

the jobs are different today and the people

serving [in] the jobs are different. 01d data on

the principalship are irrelevant to today's
context. Because of the rapid rate of change in
today's societies, it is 1likely that future
studies will result in similar conclusions.
(p. 14)
The contemporary principal is increasingly called

upon to perform many roles. Thus, the principal is seen
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as an instructional leader (Gaye, 1979); as a business
administrator; as a manager (Lipham, 1977); and as a
linker, facilitator, human relations/resource specialist
(Schmuck and Nelson, 1970). A survey of the literature
reveals that the various duties or responsibilities of
school principals may be categorized in a meaningful
way. While different authors employ different terminol-
ogies to describe and label these general categories or
areas, six major areas may be put forward as encompass-
ing many of the functions of the high school principal:

I. Instructional Leadership and Qurriculum

Development.

II. Staff Personnel Administration.

III. Student Personnel Administration.

IV. School Organization and School-Plant Admini-

stration.

V. School-Community Relations.

VIi. Financial Management.

In the following pages, the role of the high
school principal is discussed within these six major
areas. Definitions of each area and an explanation of
the principal's functions in fulfilling each role are
attempted. Although each area is here treated as a
separate role for the school principal, it is recognized

that there are overlapping responsibilities among them.
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I. Instructional Leadership and
Curricul um Development

Lipham, Rankin and Hoeh (1985) have defined leader-
ship as "that behavior of an individual that initiates a
new structure in interaction within a social system by
changing the goals, objectives, configurations, proce-
dures, inputs, processes or outputs of the system"
(p. 67) . They point out that the principal who provides
educational leadership carefully examines the formal and
informal structures of the school and then initiates
changes that will improve role relationships, coordina-
tion, cooperation, and integration throughout the
school. Campbell, Corbally, and Nystrand (1983) report
that the effective leader forms goals and objectives,
sets standards of performance, creates a productive
working environment, and obtains needed support.

Among those who specify the role of the high
school principal in instruction, Brieve (1972) has
stated that the secondary school principal is the single
most important individual to influence the instructional
program in a school. He has argued further that instruc-

tional leadership is a four-part role:

1. Administration--by which a principal
influences instruction.
2. Support--by which a principal encourages and

facilitates instructional efforts initiated
by staff at his local school.

3. Coordination--by which a principal
coordinates instructional activities both
among his staff and between his staff and
central and other school staffs.
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4. Initiation--by which a principal initiates
or serves as the impetus in developing an
outstanding school program. (pp. 11-15)

Thus, in providing instructional 1leadership, the
principal is responsible for many diverse activities.
Franklin, Nickens, and Appleby (1980) identify these
activities as curriculum planning, curriculum implemen-
tation, curriculum evaluation, classroom observation,
pupil scheduling, program coordination/orientation, and
teacher scheduling. In effect, the principal initiates
and adapts the curriculum to student needs and encour-
ages change in curriculum objectives (Berenji, 1979).

As an instructional leader, the principal is
primarily responsible for facilitating and fostering
improvement in the school instructional program by being
directly involved in the development, implementation,
evaluation, and refinement of the instructional program.
Studies on school effectiveness show that principals of
effective schools:

-- are committed to instructional improvement.

-- show strong knowledge of and participation in

classroom instructional activities.

-- monitor the effective use of classroom time.

-- engage in effective instructional improvement

processes.

-- have positive attitudes toward staff and

students (Lipham, 1981, p. 13).
Another study that has specified the principal's

activities within the instructional leadership role was

developed at the School Effectiveness Program. This
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study's model of instructional leadership may be
subdivided into three general dimensions. According to
Hallinger, Murphy, Weil, Mesa, and Mitman (1983), these
dimensions are:

l. Defining the school's mission.

2. Managing curriculum and instruction.

3. Forming a positive school learning climate

(p. 85).

The first of these dimensions is composed of two func-
tions: framing the school's goals, and communicating
these goals. The principal plays a key role in conceptu-
alizing the school's goals, obtaining staff input on
their development, and framing them in a manner that
increases their usefulness for the purposes of
instruction and assessment. In the second dimension,
the principal's role is to maintain consistency between
the school's achievement goals, classroom objectives,
curricular materials in use, and the instructional

practices of the teachers. This involves, according to

Hallinger et al., four separate leadership functions:

knowledge of curriculum and effective
instruction.

-- supervision and evaluation of instruction.
-- curricular coordination.

monitoring of student performance (p. 87).

In the third and final dimension of this model,
the principal plays the major part in establishing an
effective climate for instruction. The focus in this

dimension is on the ways in which the principal can



40

influence the attitudes and beliefs of others in the
school with respect to student achievement. This
dimension's functions are:

-- establishment of high expectations for

students.

-- establishment of academic standards and

incentives for learning.

-- protection of instructional time.

-- promotion of instructional improvement and

professional development (p. 88).

Despite the considerable attention and the rigor-
ous inquiry devoted to instructional 1leadership, it
remains a controversial area (role), and a large body of
literature focuses on the issue of whether or not the
principalship is to properly focus on instructional
leadership or on school management. Authorities in the
field do not agree on the principal's most important
role. A considerable number give the emphasis to
instructional leadership. Corbally, Jenson, and Staub
(1965), writing about the high school principal, have
stated that, "Despite the frustrations of administration
and demands on his time, the improvement of instruction
is his most important responsibility"™ (p. 139). In
1967, Stewart also argued that the principal's true
function is educational leadership and that his or her
primary concern must be the instructional program of the
school. Jacobson, Logsdon, and Wiegman (1973), among

others, are in agreement that the most important task of

the principal is the improvement of instruction. They
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all have maintained that in achieving this objective the
principal should act as a coordinator rather than as a
supervisor.

Thus, most theorists (and job descriptions as
well) call upon the principal to be the school's instruc-
tional leader. Gaye (1979) has pointed out that princi-
pals must take a leadership role in instruction because:

-- the school program is becoming increasingly
complex and one person must. orchestrate this
complexity.

-- reduced resources for curriculum 1leadership
require that the principal play a more
assertive role.

-- curriculum innovations demand that principals
be aware and capable of using new methods to
promote teacher effectiveness.

-- the pluralism of pupil needs obligates the
principal to manage a total, consistent, and
congruent program for all.

Likewise, the Alaska Research on School Effectiveness
Project conducted a study to answer the question "Does
the active instructional leadership on the part of the
secondary school principal have a positive effect on the
academic achievement of the students?" The study con-
cluded that "it does appear that when principals assume
an active instructional leadership role, student achieve-

ment is enhanced" (Cotton and Savard, 1980, p. 1).
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Thus, if the leadership qualities of the principal
can have such an effect on student achievement and on
what goes on in the school, many authors maintain that
principals ought to take seriously their role as instruc-
tional 1leaders. However, not everyone agrees that the
principal should play an instructional leadership role.
In 1962, Lucio and McNell presented their view of the
changing supervisory function of the principal, and
suggested that general supervisory functions had dimin-
ished in the wake of the trend toward enlarged systems
with many new specialists. In addition, they identified
the growth of professional organizations and the
improved preparation of teachers as factors that detract
from the principal's supervisory function. Burnham
(1978) shared this position when he asserted that the
expectation that the principal provide leadership in the
instructional program is an unrealistic one. He stated
that instructional supervision by the principal is both
less defensible and less necessary in many schools.

In the 19708, Hencley (1970) also argued that
principals should be increasingly oriented toward admini-
stration and coordination of school operation. Myers
(1974) echoed this sentiment when he noted that the
principal is not a leader in the school but rather a
"functionary,” one who in effect works for teachers and

neither has nor ought to have power. He further
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suggested that principals should accept their subordin-
ate role as functionaries, forgetting their own beliefs
about what is best for the instructional program in
favor of the beliefs of the teachers. Gorton (1976)
continued this line of reasoning when he pointed out
that teachers do not recognize the principal as an
instructional leader and that much research shows many
principals are unable to function as instructional
leaders within their schools. Weldy (1979) asserted
that principals are not and never have been maximally
effective instructional leaders for four basic reasons:

-- principals are not trained to be instructional
leaders.

-- principals are too involved in other administra-
tive activities.

-- principals do not have time to be instructional
leaders.

-- the art of instructional leadership is under-
developed and therefore not even available for
principals' use (p. 72).

Rallis and Highsmith (1986) have recently argued
that the first realistic step in school improvement is
to recognize that school management and instructional
leadership are two different tasks that cannot be per-
formed well by a single individual. They assert that the
disparities within the principal's overall role are too
great for him or her to be an effective manager and an
educational leader at the same time. In effect, the

training and skills requisite for management of a

building are quite different from those needed to lead
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teachers. Roe and Drake (1974) even go so far as to
state that "instructional leadership talk is often lip
service paid to create a greater self-respect within the
professional group itself"™ (p. 10). The most radical
position on this question has been taken by Hoban
(1973) , who maintains that the position of the principal-
ship ought to disappear altogether. Advocating the
"school without a principal,” Hoban would turn instruc-
tional duties over to teachers and an elected dean of
studies.

A conciliatory position within this debate is
represented by McIntyre (1971) when he argues that the
principal's role should be a combination of the two
(instructional leadership and administration), and that
the contention by some that a principal should spend 90%
of their time in one or the other realm is simply
unrealistic. McIntyre envisions the principal as
"becoming an expert on how to change the environment for
accomplishing the school's goals rather than being
oriented solely toward either management or instruc-
tional functions"™ (p. 5).

It is wunlikely that an acceptable set of role
norms for the principalship will ever be identified.
Nonetheless, it remains the case that the main reason
for having a principal is to facilitate learning. As

Houts (1975) cogently comments, the functions of the
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position should not be written in stone, but should be
left to vary as required to meet the goals of the
schools. In the meantime, it remains necessary, as
English (1975) and Greene (1972) maintain, to continue
to study and redefine the role in order to keep pace

with rapid social change.

II. Staff Personnel Administration

A review of the literature reveals five major
staff personnel functions for the principal:

1. Identification of new staff: assessing the
degree to which the values of the community and
the objectives of the school coincide with the
personal values, needs, and abilities of each
prospective staff member.

2. Assignment of staff: ensuring maximum compati-
bility between the demands of the role and the
needs of the individual.

3. Orientation of staff: conducting activities
that clarify instructional roles and relation-
ships.

4. Evaluation of staff: assessing the degree to
which individuals are performing in accordance
with expectations held for their roles.

5. Improvement of staff: conducting activities
that improve the abilities of each individual
to perform effectively (Lipham, Rankin, and
Hoeh, 1985, p. 160).

The identification of prospective staff consists
of two phases. The recruitment phase identifies
potentially acceptable candidates, while the selection
phase eliminates candidates who fail to meet the require-
ments of the position. The principal's responsibilities
in these two phases may vary depending on the size of

the school system. Generally, the building principal is
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in some way involved in the selection of personnel for
his school. This means that the principal has great
influence in defining job expectations, in seeking
people who can meet such expectations, and in clarifying
the assignments made to such personnel after they join
the staff (Flood, 1980).

The recruitment and selection of personnel
comprise only the initial phase of staffing. An equally
important responsibility of the principal is that of
assigning personnel in a way that maximizes each staff
member's effectiveness in the school. The principal
should create a climate in which the staff and himself
work together, each fulfilling his unique role, by
involving them in decisions related to their roles.
Leithwood and Montgomery (1986) point out that highly
effective principals come to understand staff's needs
and preferences about being involved in decisions by
getting to know them and by directly checking out staff
preferences for involvement in school decision-making.
Furthermore, a common feeling of mutual understanding,
respect, and commitment is engendered among staff by
highly effective principals.

The principal's initial responsibility in the
third function, staff orientation, is to familiarize the
new teacher with the curriculum that will be taught and

all of the resource materials in the school. The new
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teacher also should be oriented to the school's staff,
students, and the community (Lipham, Rankin, and Hoeh,
1985) .

In performing the function of staff evaluation,
the principal gathers evidence and uses standards to
measure and judge the extent to which the performance of
each staff member is accomplishing desired outcomes. 1In
describing the behavior of effective principals in staff
evaluation, Leithwood and Montgomery (1986) note that
highly effective principals develop, with the staff
member, specifications for the criteria and standards to
be used in evaluation. In relation to each criterion,
appropriate expectations are identified for each staff
member in collaboration with the staff member and other
relevant staff. In terms of procedures for evaluation,
Leithwood and Montgomery state that:

Highly effective principals try to identify both

strengths and weaknesses. Provision is made for

agreement about the data to be collected, the
methods of collection, and the identification of

obstacles faced by individual staff members. . . .

The criteria, standards, and procedures for evalu-

ation are communicated clearly by these principals

to each staff member well in advance of carrying
out the evaluation. . . . Each staff member is
given both verbal and written information result-

ing from the evaluations. (p. 104)

Staff improvement and development, the fifth staff
personnel function, comprisés a variety of techniques
and activities. These may range from professional

associations, to the professional 1library, to student-

teacher programs, to in-service training (Lipham,
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Rankin, and Hoeh, 1985, pp. 181, 183). 1In his function
of providing staff with knowledge and skill, Leithwood
and Montgomery (1986) go to some length to describe the
highly effective principal:

Highly effective principals have many ways of
providing knowledge and skill for their staff, and
they consider it an important thing to do. They
try to be aware of staff needs and the help
available, suggesting that staff use this help.
They arrange for assistance for staff and attempt
to match the type of assistance to individual
needs and differences as much as possible. Highly
effective principals provide staff with relevant
materials to read and bring people into the school
to speak about issues where knowledge and skill
are needed. Staff are advised to go to particular
courses and conferences. As well, in-service with
staff is conducted within the school by arranging
for staff to visit each other and by getting
resource staff to come to the school to help
staff. (pp. 90-91)

Two activities in particular--classroom observa-
tion and in-service training--receive stress in the
literature on staff improvement. Lipham, Rankin, and
Hoeh (1985) argue that classroom observation is
extremely important, since the principal must know what
goes on in the classroom in order to be of assistance to
any teacher. Therefore, they outline four steps to make
such visits effective:

l. Preparing the faculty: The principal must
exercise care to create within the staff a
receptive climate for classroom visits.

2. The pre-visit conference: Before observing in
the classroom, a principal should hold a pre-
visit conference with the teacher to identify
cooperatively the goals and objectives of the
lesson.

3. The observation visit: The observation should
not be disturbing to the teacher or students.
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The principal should remain inconspicuous
during the visit.

4. The post-visit conference: This meeting is for
mutually determining the effectiveness of the
lesson in terms of the pre-established goals
(pp. 177-180).

Such classroom visits may be ineffective, however,
without follow-up in-service training. Berenji (1979)
maintains that the secondary school principal, in his/-
her staff development role, facilitates maximum teacher
participation in self-development and in-service educa-
tional programs and conferences. By stimulating and
encouraging teachers to keep abreast of current educa-
tional information, he/she helps them to understand,
apply, accept, and be committed to continual improvement
of their skills,

Finally, meeting with staff is an important
component of the principal's role in staff personnel
administration. Regular meetings of the faculty and
other school personnel are recommended in order to
provide the staff with opportunities to participate
actively in making decisions affecting the school.

Duke (1982) summarizes the points discussed above
by providing a list of questions that would assist in
the recognition of the principal who is effective in
staff development. The questions are:

l. Does the principal possess a plan for recruit-

ing the best possible teachers?

2. Is the staff encouraged to participate in in-
service activities?

3. Does a plan exist for the regular offering of
in-service opportunities?
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4. Do staff members participate in decision-making
regarding leadership?

5. In what ways does the principal encourage
teacher leadership?

6. How does the principal respond when a teacher
is having trouble meeting instructional objec-
tives? (pp. 9-10)

III. Student Personnel Administration

According to Berenji (1979), in fulfilling his/her
responsibility for student personnel administration, the
high school principal directs, plans, organizes, super-
vises, coordinates, and evaluates:

1. student guidance and counseling service.

2, student activities such as student organiza-

tions, extracurricular activities, and support.

3. student disciplinary procedures and attendance

accounting.

Likewise, according to Lipham, Rankin, and Hoeh
(1985), student personnel services include such areas as
health care; social services, provided by social workers
and attendance officers; and guidance services, provided
by counselors, psychologists, and teachers.

A viable guidance programs is central to the
effectiveness of a school. The guidance program's basic
purpose is to increase student feelings of satisfaction,
belongingness, identification, and achievement. Toward
that end, the principal should strive to remove admini-
strative constraints that prevent counselors from being

of maximum service to students (Lipham, Rankin, and
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Hoeh, 1985). Shertzer and Stone (1976) have identified
the following major functions in which the principal is
expected to engage:

-- secure adequate numbers of competent counselors.

-- assure that roles of counselors are defined and
that staff members are able to function in these
roles.

-- provide adequate physical facilities and materials.

-- interpret to teachers and the public the objectives
of the school guidance program.

-- promote in-service education in guidance for the
facul ty.

-- encourage formal evaluation and improvement of the
guidance program.

-- consult with teachers and counselors regarding
specific needs and problems (p. 379).

In order to improve student personnel administra-
tion, students themselves must be involved in decision-
making. Research on decision-making shows that, of all
the important reference groups within the school, stu-
dents are the least involved in making major educational
decisions (Eye, Lipham, Gregg, Netzer and Francke, 1966;
Watkins, 1978). Students particularly desire additional
involvement in decisions having to do with improving
instruction, co-curricular activities, and student
personnel services. According to Lipham, Rankin, and
Hoeh (1985), at the school-wide level in secondary
schools, students desire increased involvement in "the
formulation of rules and policies that affect students,
the revision and improvement of the instructional
program, and the planning and implementation of the

co-curricular program" (p. 201).



52

They suggest that a principal must provide structural
leadership in organizing the school so that students can
become involved in the mainstream of decision-making. 1In
addition, positive student involvement in informal, less
structured settings should also be encouraged.

The student council may be the most effective
organization for achieving the purposes of student
participation and involvement in decision-making. The
council is a body of representative students elected to
perform certain functions in a broad program of student
participation (Anderson and Van Dyke, 1972). A principal
who understands the decision-making process can help
increase student involvement in appropriate decisions at
the proper stages to benefit students and the school.
He /she should initiate new mechanisms that insure the
formal representation of students at faculty meetings, on
curriculum committees, and in formulation of rules and
policies that affect them. In addition, students should
be given the opportunity to evaluate the instructional
program, and such evaluations must be considered by
school authorities (Al-Tammar, 1983).

Student discipline and pupil personnel records and
reports are among the essential auties performed by the
principal as student personnel administrator. Most
school administrators recognize that principals are

pressured daily to deal with discipline problems, and
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that teachers depend on the principal to deal with
difficult cases. In fact, board of education members and
the superintendent delegate to the principal the responsi-
bility of dealing with discipline problems. In this
regard, Lipham, Rankin, and Hoeh (1985) remark that:

Principals usually are evaluated by district

staff, parents, and teachers partly in terms of

the extent to which discipline problems are
treated promptly and fairly, but a principal must
be careful not to overreact, thereby risking loss

of respect of the student body and staff. (p. 218)
They suggest that well-defined written policies dealing
with discipline problems can be of considerable help, but
that a principal must be sure of the facts before making
decisions on the severe cases that ultimately must be
resolved.

A problem common to all pupil personnel service
departments is how to handle student records. Particu-
larly at the high school level, the principal is called
upon to gather data, to expedite communication, and to
furnish information about students or former students.
Ensuring the confidentiality and security of student
records is a problem that has received considerable
attention (Raubinger, Sumption, and Kamm, 1974). The
principal should implement a well-planned and carefully
maintained system for collecting, storing, and dissemin-
ating student data. Such a system is essential if the

high school principal is to meet the numerous requests

for information about his students and his school.
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IV. School Organization and
School-Plant Administration

Because the school building is an important factor
in the success of any educational program, school-plant
planning and school operation and maintenance are among
the major responsibilities of the school principal. As
the major learning resource, the school building should
be designed and maintained as a functional, safe, and
attractive place for teaching and learning. Visitors to
a school are quick to form impressions about how the
building and grounds are kept, and such judgments often
serve as one measure of a principal's and a school's
success.

According to Lipham, Rankin, and Hoeh (1985), the
principal, as head of the school, is the immediate super-
visor of all custodial and maintenance personnel within
the building. In large school districts, supervisors of
buildings and grounds may select, supervise, and evalu-
ate plant personnel; establish work procedures and
schedules; coordinate continuing and emergency services;
distribute maintenance supplies; inspect buildings for
health and safety; and provide many other technical and
supportive services. To keep custodial and maintenance
personnel from conflict that can result from dual super-
vision, a principal must establish continuing coopera-

tive working relations with district supervisors.
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Nonetheless, an effective principal actively supervises
and evaluates custodial and maintenance personnel so
that a clean, attractive and functional learning envir-
onment can be provided. He frequently inspects the
buildings and grounds to ensure that they are clean and
safe, and confers with the custodian about problems
encountered in keeping standards high.

Another aspect of the principal's role in school
organization and school plant administration is his
involvement in the administration of school supplies and
instructional materials. Supplies and instructional
materials should be provided in adequate amounts when
they are needed, in conformity with the educational
requirements of the teacher and the students. As
Elsbree, McNally, and Wynn (1967) assert:

The kinds of supplies and equipment provided in a

school and the manner in which they are admini-

stered can have a considerable influence on the
program of teaching and learning. It is obvious
that poor and insufficient instructional supplies
will severely hamper the efforts of a teacher.

Somewhat less obvious is the fact that poor admini-

stration of them can vitiate the usefulness of

even the most excellent instructional supplies.

(p. 396)

The principal's responsibility for supplies and
equipment varies from one district to another. Studies
of supply management indicate that the principal's

responsibility for the various functions ranges from

full responsibility to no responsibility at all. In
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many school districts, however, principals carry only
part of the responsibility for determining the amount
and nature of supplies for their schools, and usually
collaborate with the central office. The principal's
chief functions in supply administration are helping his
staff to compile a list of their needs and preparing an
annual estimate of his school's needs; receiving,
storing, and distributing supplies to teachers; keeping
accurate records of their receipt and consumption; and
making an annual inventory at year's end. He is further
responsible for the care and use of the materials within
the school in order that waste and abuse be avoided
(Elsbree, McNally, and Wynn, 1967).

Organization and preparation of the school
schedule is one of the school principal's administrative
responsibilities. Anderson and Van Dyke (1972) define
the schedule as "a chart or general plan of action by
which the different activities of the curriculum
involving pupils, teacher, and other school personnel
are accorded a sequence and location"™ (p. 152). The
philosophy behind the school's educational program and
the administrative competence of its principal are often
reflected in the school schedule. If the schedule is
inflexible, carelessly drafted, and generates confusion,
it usually reflects an inexperienced principal. Con-

versely, if the schedule shows modern offerings, makes
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provisions for student differences, and functions
smoothly, the chances are good that it expresses a well-
designed educational program and competent principal
(Elsbree, McNally, and Wynn, 1967).

Particularly in large schools, it is impossible
for any one person to perform the many administrative
tasks involved in the operation of a high school.
Therefore, it is often necessary for the principal to
delegate some of his managerial and administrative
tasks. Examples of these tasks are enrolling and trans-
ferring students, classifying students for placement,
and the testing program. These and similar tasks may be
delegated by the principal to his/her assistant or to
other staff members, but the delegation of such tasks
must be accompanied by the authority needed to carry

them out.

V. School-Community Relations

The principal's responsibility for school-
community relations has the dual purpose of obtaining
and administering community support for school programs,
and of assuring that the community is fully involved in
activities of the school (Sergiovanni et al., 1980;
Daresh, 1983). Many studieé have shown the importance
of establishing positive interactions between school,
home, and community. Hobson (1976) has found a signifi-

cant positive correlation between parental involvement
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in school activities and student achievement. Walberg
(1984) and Lareau and Benson (1984) report that parental
involvement in school can dramatically raise educational
productivity. Finally, Danzberger and Usdan (1984) have
discovered that dynamic partnerships between school and
community improve the effectiveness of the schools and
contribute to the quality of life in the entire
community.

According to Sergiovanni et al. (1980), the major
task of school-community relations may be subdivided
into five subtasks. These subtasks, which provide
substance to the general task, are:

1. Assisting the community to contrast its current
sense of what schools do and ought to do with
other conceptions of education.

2. Interpreting the educational program to the
community.

3. Working closely with official representatives
of the community.

4. Working with administrators of other human
services.

5. Explaining the community to the professional
staff (pp. 261-262).

The maintenance of effective school-community
relations is a mutual process. The public high school
as a public enterprise should seek to inform the
community about its operations, its staff, its students,
and its programs. Likewise, the community should know
about its policies, plans, and problems, so that it may

participate in policy formulations and problem solu-

tions. To achieve this end, the school principal plays
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a major role. A review of the 1literature on the
principal's role in this area reveals that the principal
interprets the educational program to the community,
interprets the community to the teachers and administra-
tors within the school, and translates available know-
ledge about the community into recommendations for
action. Goldman (1970) expresses his position toward
the principal's role as a community-oriented administra-
tor when he states:
In essence, the position taken here is that princi-
pals must, in the future, become more community-
oriented and their prime function will be that of
school-community specialists. Numerous writers
have already stated and documented the need for
principals to gain increased understanding of, and
to initiate extensive involvement with, the
communities surrounding their schools. (p. 136)
Although the nature and scope of the principal's involve-
ment will be determined to some extent by the policies
of the wider system of which the school is a part,
he/she has much of the responsibility for seeing that
effective communication between the school and the
community is established and maintained. System-wide
policies, if they are well-founded, will serve as a base
upon which an appropriate and effective communication
structure may be developed and maintained (Raubinger et
al., 1974).
Leithwood and Montgomery (1986) indicate that

effective principals employ diverse strategies as they
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work toward building a positive relationship with the
community. Based on data from their research, they
report that effective principals often work with their
staffs to prepare and maintain for parents and members
of the community a handbook which informs them about
school goals and plans, school procedures and practices,
special events and occasions, and the roles and responsi-
bilities of the school and school personnel. Other
prominent and useful strategies are:

- being visible in the community (shopping activi-
ties, sports, etc.).

- providing frequent and varied opportunities for
parents and members of the community to come to
the school.

- actively seeking community input into school
decision making when appropriate.

- inviting parents into the classroom on a well-
planned basis.

- asking staff to encourage students to talk
about school at home.

- using a "two-way" booklet which both sends
information home and provides opportunities for
parents to send information back.

- communicating to parents about "good things"
(not just difficulties) (pp. 94-95).

In summary, in performing his/her function in
public relations, the principal has to create two-way
school- community communications; involve the community
in educational planning; and inform the community of the
objectives, programs, activities, and needs of the
school. Periodic assessment of public opinion and
attitudes toward the school must be made in order to

determine what the community knows about the school,
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what the people think of the school, and what they want

from the school.

VI. Financial Management

As a financial manager, the high school principal
organizes, supervises, plans, prepares, and evaluates
those aspects of the finance and budgeting processes
that pertain to his/her school. Knezevich (1975) points
out that the principal has a significant responsibility
for fiscal resources, which includes such activities as
budget-making, handling of funds, purchasing, account-
ing, controlling inventory, financial reporting, and
analyzing costs. In commenting upon the multi-faceted
role of the principal, Jacobson, Longsdon, and Wiegman
(1973) differentiated educational functions and business
functions.

The school is obviously an educational enterprise

and as its manager the principal is responsible

for its total operation. This means that he has
business functions to perform as well as educa-
tional functions. The educational functions, of
course, exceed in importance the duties which are
managerial in nature, yet without the efficient
performance of the managerial tasks, the school as
an educational enterprise operates under serious

handicaps. (p. 145)

As this argument implies, the school principal is respon-
sible for the total school operation. As such, he is

not expected to be directly responsible for purchasing,

receiving, storing, and distributing supplies, etc.,
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rather he is a leader, a coordinator, a facilitator who
gets work done with his administrative team.

When the principal is functioning in the business
role, it is important not to interpret that as a devalu-
ation of his role as instructional leader (Berenji,
1979). The principal's function in budgeting and facili-
ties management is important in education only when the
emphasis is on using school resources properly in terms
of educational ends. Lipham, Rankin, and Hoeh (1985)
point out that careful attention to planning, preparing,
managing, and evaluating a school budget provides
principals with many opportunities to affect the success
of the school in all respects. Therefore, principals
must understand and practice sound administrative and
business management techniques throughout the entire
budgetary process.

To that end, Lipham, Rankin, and Hoeh (1985)
present a model for improving the budgetary process.
According to the model, the budgetary process includes
(1) the acquisition of resources, which involves
planning and preparing the budget, and (2) the use of
resources, which involves managing and evaluating the
budget.

Planning the Budget. The major activities for a
principal and staff in this phase of the budgetary
process include:

1. Assessing community, school, and student needs,

problems, and issues.

2. Identifying and reviewing existing goals and
priorities.
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3. Translating general goals into measurable
performance objectives.

4. Developing a program structure and format to
achieve the objectives.

5. Analyzing alternative approaches and options to
achieve the objectives.

6. Recommending and selecting the most cost-
effective alternatives for attaining the objec-
tives.

Preparing a Budget. Attention to the mechanics of
the budgetary preparation process is necessary. Forms
must be acquired and distributed, supporting data must
be provided, instructions must be clearly delineated,
and the completion of staff requests must be monitored
if the results are to be effective. In conjunction, an
adequate inventory of existing equipment, materials, and
supplies must be maintained to prevent unnecessary dupli-
cation and waste. Following this, a major responsibility
of a principal and staff is the assignment of costs to
each program.

Managing the Budget. Management of a school's
resources 1ncludes careful attention to appropriate
accounting, purchasing, and control procedures to assure .
that the funds appropriated are recorded and expended
according to the budget.

Evaluating the Budget. This final step of the
budgetary process 18 evaluation of how well the budget
has served to enhance the effectiveness of the school
(pp. 239-245).

Although effective financial management by the
principal is acknowledged as important, many obstacles
may impede its implementation. The degree of centraliza-
tion in the wider school system may be a major stumbling
block. In a highly centralized educational system, such
as that in Saudi Arabia. The use of new techniques in
management and budgeting at the school level is imprac-
tical when individual schools are given control over
only a small percentage of their financial resources,

while the rest is planned by the Ministry of Education.
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Competencies and Skills Needed by
High School Principals

Many authors have emphasized the importance of
preparing school principals so that they can work effec-
tively. It is well recognized that the school principal
has some significant effect upon student 1learning.
His/her competency, knowledge, and skills influence
substantially the growth and development of the
children, the atmosphere created in the school, and the
teachers' morale and effectiveness. Therefore, it
becomes necessary to identify and examine the compe-
tencies and skills needed by school principals.

The literature contains several studies which
reveal that the school administrator must be a person of
broad knowledge, penetrating vision, humane understand-
ing, and effective administrative and organizational
skill (Elsbree et al., 1967). Kraft (1971), for
example, has argued that leadership skills may be
grouped roughly into the following three categories,
first used by Katz to describe managerial skills:

1. Technical skills are defined as those involving
specialized knowledge, analytical ability
within the speciality, and facility in the use
of tools and techniques of the specific
discipline--in this case, administration.

2. Human skills include those necessary for
working effectively as a group member and
building cooperative efforts within the team.

3. Conceptual skills involve the ability to see
the enterprise as a whole, which includes recog-
nizing how various functions of the organiza-

tion depend on one another and how changes in
any one part affect all the others (p. 57).
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Research conducted by the Bureau of Elementary and

Secondary Education in 1975 identified the following

areas of competence related to the three management

skills mentioned above:

1. Technical skills:

a.

d.

The principal is responsible for planning in

the school system:

l. establishes budget.

2, issues contracts.

3. purchases books and supplies.

4. plans for future events, with a vision of
the future.

5. identifies community groups and goals in
relation to the school setting.

The principal is able to communicate effec-

tively, check on others' perceptions through

description of behavior, description of
feelings, and paraphrasing.

The principal is a skillful manager of his

school :

1. establishes structural arrangements
providing incentive to elicit contribu-
tions from members of organizational
staff for accomplishment of tasks.

2. allocates staff personnel to accomplish
instructional goals.

3. allocates time and space to accomplish
instructional goals.

4, develops and utilizes materials, equip-
ment, and facilities to accomplish
instructional goals.

5. is aware of new techniques and arrange-
ments, their advantages and limitations.

6. utilizes technical skills involved in
budget preparation, accounting for expen-
ditures, and maintaining inventories of
supplies and equipment.

The principal shows skill in monitoring

decisions.

Human Skills:

a.
b.

Ce.

d.

The principal takes the lead in building a
cooperative effort between faculty members.
The principal serves as a mediator between
faculty and central office.

The principal sets the tone for openness and
trust in both formal and informal interper-
sonal relationships.

The principal is aware of others' percep-
tions of his role and behavior.



Several other studies have also concentrated on
identifying areas of competency for school principals.

For example, in 1973, Austin identified eight general

areas as:

f.

g.
h.
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The principal recognizes the value of other
staff members and strives to help them build
a sense of achievement.

The principal provides opportunities for
staff members to accept responsibility.

The principal provides opportunities for
staff advancement and personal growth.

The principal builds effective and meaning-
ful interpersonal relations.

Conceptual skills:

a.

b.

C.

d.

The principal is responsible for decision-
making and conflict resolution within the
school .

The principal is able to analyze and diag-
nose conflict situations and choose courses
of action that respond accurately and
adequately to these situations.

The principal has the ability to conceptua-
lize and assess conflict.

The principal can determine the nature of
conflict and understands the sources of
conflict (quoted in Rakhshani, 1980, pp.
55-56) .

1. Organization and administration.

2.
3.
4.
5.
6.
7.

Thomas' 1974 study identified similar task areas, while

in Edward's (1974)

Curriculum design and improvement.

Instructional process.

Business and financial management.

Student management.

Personnel management.

Facilities, equipment and supplies.

Communication.

research over 150 competencies were
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identified by administrators as necessary in order to
function in an administrative capacity. These 150
competencies were then refined by the staff of the
project and organized into the following five cate-
gories: (1) general administration, (2) program
planning, (3) personnel, (4) public relations, and
(5) student services.

Another study with the aim of defining and priori-
tizing competencies needed by the secondary school
principal was conducted by Gale and McCleary (1972). A
national sample was obtained from a group of secondary
school principals. Data were collected in the form of
reaction to 39 competency statements. As a result, the
areas of competence were ranked in order of their
percéived importance as follows (the first five areas
were considered by the respondents as being highly
important):

l. principal and climate
2. principal and public relations
3. principal and staff personnel
4. principal and instruction
5. principal, program, and planning
6. principal and student.personnel
7. principal and management
To improve the principalship selection process,

the National Association of Secondary School Principals



(NASSP)
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developed, refined, and sponsored the use of

principalship assessment centers. The assessment center

was developed to measure 12 important administrative

skills that are defined as follows:

1.

8.

9.

10.

Problem analysis: ability to seek out relevant
data and analyze complex information to
determine the important elements of a problem
situation; searching for information with a
purpose.

Judgment: ability to reach logical conclusions
and make high-quality decisions based on avail-
able information; skill in identifying educa-
tional needs and setting priorities; ability to
critically evaluate written communication.
Organizational ability: ability to plan,
schedule, and control the work of others; skill
in using resources in an optimal fashion;
ability to deal with a volume of paperwork and
heavy demands on one's time.

Decisiveness: ability to recognize when a
decision is required (disregarding the quality
of the decision) and to act quickly.

Leadership: ability to get others involved in
solving problems; ability to recognize when a
group requires direction, to interact with a
group effectively, and to guide them to the
accomplishment of a task.

Sensitivity: ability to perceive the needs,
concerns, and personal problems of others;
skill in resolving conflicts; tact in dealing
with persons from different backgrounds;
ability to deal effectively with people
concerning emotional issues; knowing what
information to communicate and to whom.

Stress tolerance: ability to perform under pres-
sure and during opposition; ability to think on
one's feet.

Oral communication: ability to make a clear
oral presentation of facts or ideas.

Written communication: ability to express ideas
clearly in writing; to write appropriately for
different audiences--students, teachers,
parents, and so on.

Range of interest: competence to discuss a
variety of subjects--educational, political,
current events, economic, etc.; desire to
actively participate in events.
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l1l. Personal motivation: need to achieve in all
activities attempted; evidence that work is
important to personal satisfaction; ability to
be self-policing.
12, Educational values: possession of a well-
reasoned educational philosophy; receptiveness
to new ideas and change (NASSP, 1984, p. 2).
Some might argue that it is unrealistic to expect
any person to have all these competencies. This may be
true, yet because of the significance of the principal's
role, every effort should be made to overcome this
difficulty by preparing and selecting competent people
for the principalship. As indicated earlier, if the
role of the principal is examined closely, the skills
and competencies needed to carry out this role can be
identified and, consequently, become a part of the
training programs for preparing prospective principals.
Studies of the High School Principalship

That Have Significant and Specific
Relevance to the Present Study

A considerable number of studies have investigated
the functions, role, and knowledge and skill of high
school principals. Since several of these studies have
important implications for the present study, their
findings and conclusions are presented in this section.

In a study of senior high school principals in
Louisiana, Turner (1969) found that of the nine hours
principals spent at school on a typical day, 4 hours
were utilized in administration, 2.5 hours in super-

vision, and 1.5 hours in public relations. The
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techniques of supervision used most frequently were
planned visits, professional study committees, and
in-service programs. Turner recommended that a study be
made of the principal's leadership role in administra-
tion, supervision of instruction, and public relations.

Wasson's (1971) study of junior high school
principalship in Louisiana yielded no basic conclusions
concerning the principal's duties and professional
activities. In comparing his findings with a study
conducted six years earlier, he did conclude that the
role was a changing one rather than one that was
limited, static, and clearly defined.

Gould (1972) found that significant differences
exist between teachers' and principals' expectations of
high school principals. He also found that even within
each group there were significant differences in percep-
tions of the role of the principal, and that the sex,
level of instruction, and length of teaching experience
had limited effect on the perceptions of teachers.

In 1977 Brown tested the effect of school size,
sex, and type of respondent (students, teachers, and
principals) on the expected role functions of the high
school principal. He found that significant differences
existed on 24 of the 40 items, and that school size was
a significant factor in that the smaller-school sample

expected the principal to take primary responsibility
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for more duties. Regardless of school size, there was
close agreement among students, teachers, and principals
in their perceptions of the expected role of the princi-
pal, but these perceptions were not consistent with the
findings of previous studies using the same instrument.

Jackson (1978) conducted a study to determine the
elementary school principals' perceptions of their
actual and preferred administrative roles, knowledge,
and skills. The study concluded that there was a signi-
ficant difference at the 0.001 level between Arkansas
elementary principals' perception of their actual and
preferred participation in seven areas of administra-
tion. Also, a significant difference was found at the
same level (0.001) between the perceptions of actual and
preferred knowledge and skills in the seven basic areas
of administration.

In 1978 Bendbow studied selected areas of the
roles of the secondary school principal, and the ques-
tion of whether additional instruction and experience
Should be included as part of the preparatory program
for the principal's position. He found that, generally,
secondary school principals in Missouri see their actual
roles as being consistent with their perceptions of
their ideal roles. It was further concluded that these
principals were not receiving in their preparatory

programs appropriate experiences in the areas of school
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finance, personnel services, general administration, and
curriculum and instruction.

Webb (1979) compared current and desired practice
of junior and senior high school principals in the
Kansas City school district. He concluded that most
respondents indicated that they wished to change current
practice in the direction of desired practice. Further-
more, junior high school principals expressed a greater
need for change to desired practice than did senior high
school principals.

Wilson (1980) did a comparative study of the
actual and ideal role and skill perceptions of elemen-
tary, Jjunior high, and senior high school principals.
He found that principals agreed upon significant
discrepancies (p < 0.05) between their actual and ideal
role perceptions in the areas of instructional leader-
ship; personnel administration; student guidance;
activities and behavior; school management; community
relations; and professional development. He also found
significant discrepancies (0.05) between their actual
and preferred levels of knowledge and skills in these
administrative areas.

A study by Chaudhary (1980) investigated the per-
ceptions by Ministry of Edﬁcation officials, teachers,
and principals of the actual and ideal role of high

school principals in India. Among the findings, is only
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one area of the seven (instructional leadership and
curriculum development) did a significant difference
exist between what principals perceived as the amount of
time actually devoted to the task and the amount of time
that should have been spent on the task. In the
remaining six task areas, no significant differences
were shown between the actual and preferred amount of
time spent performing the tasks.

Al-Halteh's (1980) study of the role of the
secondary school principals in Jordan found that school
principals perceived that their engagement in daily work
limited their opportunities to plan ahead and deal with
programs, faculty, and students. Principals 1looked
forward to more administrative support, security, and
flexibility, and to less interference on the part of the
central office. They also hoped to have a decentralized
form of administration that would grant them more
authority for hiring teachers, allocation of funds, and
the authority to use discretionary funds.

In 1983 Al-Tammar studied the actual and preferred
role of the secondary school principals in Kuwait.
Among her conclusions was that the actual participation
of the principals in professional activities was
confined to the level of meeting with their colleagues.
They desired to participate more with the Ministry of

Education and with professional and local groups. She
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also found that the secondary school principals have no
authority over matters such as selecting new teachers or
allocating funds. The respondents indicated that they
would prefer to have such authority, but only with the
assistance of the Ministry. In addition, Al-Tammar
found that secondary school principals in Kuwait spent

more hours in their work than they desired.

Summary

This chapter has reviewed the literature on the
principalship in Saudi Arabia and it indicates that
educational administrators in Saudi Arabia have not
played an active leadership role. This chapter also
contains a review of the literature that relates to the
importance of the principalship in the educational
system, and to the role and competencies of the high
school principal in the United States. Based on the
substance of this literature, it may be concluded that
the principalship has become a more complex, demanding,
and important role, resulting in the need for a greater
degree of administrative involvement, and for skills and
knowledge in critical areas of administration. In the
last section of this chapter, studies that have signifi-
cant and specific relevance for the present study have
been presented.

It is clear that at present no conclusive evidence

exists concerning the actual role and the preferred role
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of high school principals. As evident in the preceding
reports, an abundance of studies have been conducted
which seem to approach the problem from many different
perspectives, and using various instruments. It is
apparent that the principalship has changed substanti-
ally in its demands. Consequently, redefinition and
continued study of the role of the principal need to be
undertaken on a regular basis.

Chapter III addresses the methodology and the
procedures used in collection and analysis of data for

this study.



CHAPTER III

METHODOLOGY

The primary purpose of this study was to investi-
gate and examine the perceptions of senior high school
principals in Al-Hasa and Eastern Province school
districts regarding their actual and their preferred
role, skills, and knowledge. The secondary purpose was
to provide information and possible direction to the
Ministry of Education, universities, and researchers
regarding what is and what should be the principal's
role, and to help delineate preparations and in-service
needs in order to achieve congruence between actual and
preferred roles.

In order to select the appropriate research method
for this study, a number of similarly designed studies
with similar purposes and problems, and a number of
selected publications on educational research methods,
were carefully reviewed. In light of this examination,
the survey method was chosen for this study. Survey
research has long been a useful tool for educational
fact finding, and is considered an adaptable method for

obtaining personal and social facts, attitudes and

76
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beliefs. Borg and Gall (1979) emphasize the usefulness
of survey research in the investigation of a wide range
of educational problems. And Babbie (1973) describes
survey research as 1logical, deterministic, general,

parsimonious, and specific.

Population

All senior high school principals in the school
districts of Al-Hasa and Eastern Province during the
school year of 1986-1987 comprised the invited popula-
tion of this study. The entire population was used in
this study because of the relatively small size of the
total population.

The findings of this study are not confined to the
population of this study. It is reasonable to assume
that-principals who participated in the study are repre-
sentative of those who will hold the principalship
position in the near future. Therefore, the findings
can be generalized to those who will hold this position.
In addition, the findings are applicable to the senior
high school principals of the whole country who share
similar characteristics with the population of this

study.

Instrumentation

Following the comprehensive review of documents,

related research and other professional literature, a
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guestionnaire was constructed and developed as the basic
data-gathering device in order to elicit the opinions of
senior high school principals regarding their actual and
their preferred role, skills, and knowledge. The ques-
tionnaire was constructed and designed in fhe pattern of
similar instruments previously utilized. Special atten-
tion was given to five instruments which have been used
in previous studies:

"A comparative study of the actual and ideal role

perceptions of principals”" (Wilson, 1980).

"Disparity between the perceptions of elementary

principals actual and preferred administr-

tive roles™ (Jackson, 1978).

"A study of the real and ideal role perceptions of

junior and senior high school principals"

(Webb, 1979) .

"A study of the tasks and responsibilities of

secondary principals" (Flood, 1980).

"A study of selected areas of the role of Missouri

secondary school principals™ (Bendbow,

1978) .
The instruments used in the first two studies above were
partially adopted to be used in this study. They were
modified to assure their applicability and understanda-
bility to the Saudi Arabian senior high school prin-

cipals.
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The research instrument for this study explores
six major areas of administrative responsibility. These
areas were established from the review of the literature
for this study, and were identified as being major areas
of responsibility of school principals. Each item on
the questionnaire was classified and assigned to one of
the six major areas, and each area was defined by those
items assigned to it. These areas are:

1. Instructional leadership and curriculum devel-

opment .

2., Staff personnel administration.

3. Student personnel administration.

4. School organization and school-plant admini-

stration.

5. School-community relations.

6. Financial management.

The instrument consists of two parts. Part one
included items designed to obtain demographic informa-
tion, such as professional background, level of educa-
tion, and years of experience. This kind of data is
needed to help interpret the findings of the second part
of the instrument. Part two contained 44 items related
to each of the six areas of administrative responsi-
bility. These items were designed to elicit each
respondent's opinion regarding his actual and his

preferred role, skills, and knowledge.
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The 44 items were placed in a two-dimensional
actual and preferred role inventory, and in a two-
dimensional actual and.preferred level of skill and
knowledge inventory, with five possible responses on a
Likert-type scale: "far above average," "above average,"
"average," "below average,” and "far below average or
no." Each participant was asked to record four responses
for each item. The first response represented the
principal's perception of his actual level of involve-
ment in the role. The second response indicated the
participant's preferred level of involvement. The third
one represented the participant's actual level of skill
and knowledge. The last response indicated the
respondent's preferred level of skill and knowledge. Aan
arbitrary numerical weighting was used to measure the
actual and the preferred role involvement and the actual
and the preferred level of skill and knowledge. This

weight is as follows:

Far above average =5
Above average = 4
Average = 3
Below average = 2

1

Far below average or no

validation of the Instrument

In its first stage of development, the instrument

contained 62 items. The dissertation director and
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several educators with experience in school administra-
tion reviewed the questionnaire and, upon their recommen-
dations and shggestions and further researcher evalua-
tion of each item, the number of items was reduced to
44.

The 44-item questionnaire was submitted to two of
the doctoral committee members and to several graduate
students from Saudi Arabia who had worked as principals.
They were asked to critique the questionnaire, to indi-
cate whether any items were ambiguous, and to ascertain
the clarity, clearness of direction, and overall format
of the instrument. Many of their suggestions were
implemented and incorporated into the final design of
the instrument as used in the study (Appendix A).

It its final form the questionnaire contained 44
items. Nine items were assigned to the first area of
responsibility, Instructional Leadership and Curriculum
Development; nine items grouped into Staff Personnel
Administration; eight items assigned to Student Person-
nel Administration; seven items to School Organization
and School-Plant; six items to School-Community

Relations; and five items to Financial Management.

Translation

Translation validity was implemented by the

following procedures. Since the native language of the
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respondents is Arabic, the researcher translated the
original instrument (English version) into Arabic for
use in this study. The Arabic version was given to
three native Saudi Arabian professors from the College
of Education at King Faisal University. The Arabic
version was also checked and revised by an Arabic
language instructor from King Faisal University.

In addition, both the Arabic and English versions
of the questionnaire were submitted to the Foreign
Languages Department at the College of Education, King
Faisal University, to assure the accurateness of the
translation. Both versions were formally approved by
the department (see Appendix A). Back translation was
also conducted to ascertain that words were translated
accurately, and to ensure that phrases and words used
conveyed equivalent meanings across the two languages.
Furthermore, the questionnaire was pretested by
administering it to five principals to check its clarity
and comprehensibility. The results of all the above
activities were taken into consideration in the final

form of the instrument.

Data Collection

Before data collection began, the researcher
secured the permission and support of King Faisal Uni-

versity. The Vice-President of King Faisal University
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sent formal letters to the superintendents of the
Al-Hasa and the Eastern Province school districts,
explaining the purpose and importance of the study and
asking the superintendents to cooperate with the
researcher in his conduct of the study. Consequently,
the superintendents sent formal 1letters to all senior
high school principals in both districts, asking them,
in turn, to cooperate with the researcher. (Copies of
these letters are in Appendix B).

Data for this study were obtained directly from
the principals by the investigator. Although the
researcher might have sent the questionnaire through the
superintendent's offices to every senior high school
included in the study, thus saving time, energy, and
travelling expenses, it was felt that such an approach
might affect the respondents' perceptions and cause bias
in the responses. Thus, the researcher visited all
senior high schools in the Al-Hasa and Eastern Province
districts, and met personally with each principal to
ensure that responses were obtained from all forty
principals who participated in the study. The first
school was visited on September 20, 1986, and the last
school on December 15, 1986.

Each principal was given the questionnaire and a
personal letter that explained the nature and purpose of

the study and solicited cooperation in the completion of
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the survey. The letter emphasized that the study was in
no way an attempt to evaluate the performance of any
principal. Assurances of confidentiality and anonymity
were made to all participants. (Copies of the Arabic
and English cover letters are included in Appendix A).
Each participant was urged to complete the
questionnaire promptly but was given adequate time for
responding. The researcher was present to assist
respondents with overall comprehension of the nature and
the purpose of the survey and with any problems they
encountered in responding to the questionnaire.
Responses were obtained from all forty principals, i.e.,
from 100 percent of the principals who participated in

the study.

Data Analysis

This study investigated and compared both the
actual and the preferred role, skills, and knowledge as
they were perceived by senior high school principals in
the Al-Hasa and Eastern Provinces. It should be noted
that the principals who participated in this study were
treated as if they were a random sample of a hypotheti-
cal and larger population of principals who may hold the
principalship position in the future. Therefore, the

data were analyzed as follows:
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l. Pollowing data collection, the responses were
tabulated, coded, and then transferred to computer
sheets. The Michigan St#te University Computer Center's
Cyber 750 system was employed in treating the data.

2. A t-test was computed to test hypotheses one,
two, three, and four.

3. Multivariate analysis and one-way analysis of
variance were used to test hypotheses five through
eleven.

4. The 0.05 alpha level was selected as the
criterion for the rejection of the null hypotheses.

5. Descriptive statistics were used in the
analysis and presentation of the data. The mean,

standard deviation, and percentage were calculated.

Null Hypotheses

To determine possible answers to the research
questions, the following null hypotheses were formulated

and tested.

Major Hypotheses

Holz No significant differences exist between per-
ceptions of role performed in current practice
and perceptions of role as it might be
performed in desired practice by senior high
school principals in Al-Hasa (District 1).

HOZ: No significant differences exist between per-
ceived "actual" and perceived "preferred" level
of knowledge and skill of senior high school
principals in Al-Hasa.
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No significant differences exist between percep-
tions of role performed in current practice and
perceptions of role as it might be performed in
desired practice by senior high school princi-
pals in Eastern Province (District 2).

No significant differences exist between
perceived "actual" and perceived "preferred"”
level of knowledge and skills of senior high
school principals in Eastern Province.

Minor Hypotheses

No significant differences exist between the
perceptions of senior high school principals in
Al-Hasa and the perceptions of senior high
school principals in the Eastern Province
regarding their "actual"™ and their "preferred"”
role, skills and knowledge.

No significant differences exist between age
groups of senior high school principals in
Al-Hasa and Eastern Province regarding their
perceptions of their "actual® and "preferred"
role, skills and knowledge.

No significant differences exist between groups
according to years of experience of senior high
school principals in Al-Hasa and Eastern Pro-
vince regarding their "actual™ and "preferred"
role, skills and knowledge.

No significant differences exist between
groups, according to years of teaching
experience, of senior high school principals in
Al-Hasa and Eastern Province regarding their
"actual" and "preferred"™ role, skills and
knowledge.

No significant differences exist between
perceptions of senior high school principals of
small schools and senior high school principals
of large schools regarding their "actual®™ and
"preferred"™ role, skills and knowledge.

No significant differences exist between
groups, according to number of native teachers
in the school, of senior high principals in
Al-Hasa and Eastern Province regarding their
"actual" and "preferred" role, skills and
knowledge.
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11: No significant differences exist between
groups, according to number of non-native
teachers in the school, of senior high school
principals in Al-Hasa and Eastern Province
regarding their "actual"™ and "preferred" role,
skills and knowledge.

Summary

The methodology involved in this research--
including the population, the instrument used and its
validation, translation of the instrument, data
collection procedures, and techniques used to analyze
the data--have been discussed in this chapter. Chapter
V presents the analysis of the data and the results of

this analysis.



CHAPTER IV
PRESENTATION OF FINDINGS AND DATA ANALYSES

This chapter analyzes the data gathered and
reports the findings relevant to the hypotheses formu-
lated in Chapter 1III. The data presented are based on
responses given by 14 senior high school principals in
Al-Hasa school district and by 26 senior high school
principals in Eastern Province school district.

This chapter is divided into three sections. ‘l'he.
first reports the demographic data. The second focuses
upon the results of testing the eleven null hypotheses
with which the study was concerned. The final section
presents the results of comparing actual and preferred
role, and actual and preferred skill and knowledge for

each item on the questionnaire.

Demographic Data

The first part of the questionnaire elicited per-
sonal and demographic data, including each principal's
age, administrative experience, highest degree held, and
teaching experience. Also obtained were data related to
the size of the school and the number of native and

non-native teachers in the school building. This
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information is reported by frequency and percentages,

and is displayed in Tables 1-8.

Age

Table 1 presents the distribution of the respon-
dents by age. As the table shows, 10% or four, of the
principals (one from District 1 and three from District
2) were under 30 years of age. Fifteen principals (five
from District 1 and ten from District 2), or 37.5%, fell
into the 31-35 age category. Of the forty principals,
ten of them, or 25% (five from each district), were from
36 to 40 years of age. Three principals (one from Dis-
trict 1 and two from District 2), or 7.5%, fell into the
fourth age category of 41-45 years. Finally, six princi-
pals (two from District 1 and four from District 2), or
15%, were from 46 to 50 years old; while only 2 respon-

dents (from District 2), or 5%, were over 50 years old.

Years of Experience as Principal

The distribution of respondents according to years
of experience as principal is shown in Table 2. There
were five principals (two from District 1 and three from
District 2), or 12.5%, who had one year of experience.
Fourteen, or 35% of the respondents (four from District
1l and ten from District 2) had 2-5 years of experience;
ten principals (six from District 1 and four from

District 2), or 25% served 6-10 years as principals;
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Table l1--Age Distribution of Respondents.

Number of Principals

Age Al-Hasa Eastern Province Total %

District 1 District 2

under 30 yrs 1 3 4 10%
31-35 yrs 5 10 15 37.5%
36-40 yrs 5 5 10 25%
41-45 yrs 1 2 3 7.5%
46-50 yrs 2 4 6 15%
over 50 yrs 0 2 2 5%

Total 14 26 40 100%

five principals from District 2 (12.5%) were in the
11-15 years category; 10%, or four principals (two from
each district), had from 16-19 years of experience; and
only two respondents from District 2 (5%) served for

more than 20 years as principals.
AN

Educational Level

The responses, as shown in Table 3, showed that
four principals (10%; one from District 1 and three from
District 2) had a diploma in Education; 72.5% or twenty-
nine principals (eleven from District 1 and eighteen
from District 2) held bachelor's degrees; and 10%, or
four of the respondents (two from each district), held

master's degrees. Three principals (all from District

2) fell into the fourth category (other); two of these
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Table 2--Distribution by Years of Experience of
Respondents

Number of Principals

Years Al-Hasa Eastern Province Total %
District 1 District 2
one year 2 3 5 12.5%
2-5 yrs 4 10 14 35%
6-10 yrs 6 4 10 25%
11-15 yrs 0 5 5 12.5%
16-19 yrs 2 2 4 10%
20 or more yrs 0 2 2 5%
Total 14 26 40 100%

three principals had only a middle school diploma, while
the third had a high school diploma.

Teaching Experience

Table 4 displays the data related to the respon-
dents' years of teaching experience. Nineteen (47.5%)
principals (six from District 1 and thirteen from Dis-
trict 2) taught for 1-3 years. Twelve (30%) principals
(seven from District 1 and five from District 2) had
from 4 to 7 years of teaching experience; while eight
(20%) principals (one from District 1 and seven from

District 2) fell into the 8 years or more category.

Type of School

Table 5 summarizes the data pertinent to the type

of school where the principals had their teaching
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Table 3--Distribution by Level of Education of the
Respondents.

Number of Principals

Level of Al-Hasa Eastern Province Total ]

Education* District 1 District 2

Diploma in

Education 1l 3 4 10%

Bachelor's

degree 11 18 29 72.5%

Master's

degree 2 2 4 10%

Other 0 3 3 7.5%
Total 14 26 40 100%

* (highest degree held)

Table 4--Distribution by Teaching Experience of the
Respondents.

Number of Principals

Years of Al-Hasa Eastern Province Total 3
Teaching District 1 District 2

1-3 yrs 6 13 19 47.5%
4-7 yrs 7 5 12 30%

8 yrs or more 1 7 8 20%

To tal 14 25 39 97.5%
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Table 5--Distribution by Type of School where the
Respondents Taught.

Number of Principals

Type of Al-Hasa Eastern Province Total $

School District 1 District 2

Elementary 4 6 10 25%

Middle school 6 6 12 30%

High school 4 13 17 42.5%
Total 14 25 39 97.5%

experience. Ten (25%) principals (four from District 1
and six from District 2) taught at an elementary school;
twelve (30%; six from each district) at a middle school;
and seventeen (42.5%; four from District 1 and thirteen

from District 2) at a high school.

Size of the School

| The responses displayed in Table 6 indicate that
there were fourteen (35%) schools (six in District 1 and
eight in District 2)'with a student population of 200 or
less; 30%, or 12, schools (five in District 1 and seven
in District 2) fell into the range of 201-400; seven
(17.5%) schools (all in District 2) fell in the third
category of 401-600; six (15%) schools (two in District 1
and four in District 2) had a student population ranging
from 601 to 800. Only one school (in District 1) had

more than 800 students.
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Table 6--Distribution of School Size by Number of
Students.

Number of Schools

Number of Al-Hasa Eastern Province Total t
Students District 1 District 2
200 or less 6 8 14 35%
201-400 5 7 12 30%
401-600 0 7 7 17.5%
601-800 2 4 6 15%
more than 800 1 0 1 2.5%
Total 14 26 40 100%

Number of Native Teachers

Table 7 displays information obtained about the
number of native teachers in the schools in each dis-
trict. Nine (22.5%) schools (three in District 1 and
six in District 2) did not have any native teachers;
nineteen (47.5%) schools (six in District 1 and thirteen
in District 2) had one to four native teachers; eight
schools (20%; four in each district) fell into the third
category of five to eight teachers; and two schools (one
in each district), or 5%, had nine to twelve native
teachers. Only two schools (both in District 2), or 5%,

had more than twelve native teachers.

Number of Non-Native Teachers

According to Table 8, twelve schools (five in Dis-

trict 1 and seven in District 2) had from one to ten



95

Table 7--Distribution of Number of Native Teachers.

Number of Schools

'Number of Al-Hasa Eastern Province Total ]
Teachers District 1 District 2
None 3 6 9 22.5%
1-4 6 13 19 47.5
5-8 4 4 8 20%
9-12 1 1 2 5%
more than 12 0 2 2 5%
Total 14 26 40 100%

non-native teachers. Seventeen schools (six in District
1 and eleven in District 2) had eleven to twenty non-
native teachers; eight schools (one in District 1 and
seven in District 2) had from twenty-one to thirty non-
native teachers; and three schools (two in District 1
and one in District 2) had thirty-one to forty non-

native teachers. This indicates that 30% of the schools

Table 8--Distribution of Number of Non-Native Teachers.

Number of Schools

Number of Al-Hasa Eastern Province Total 3
Teachers District 1 District 2

1-10 5 7 12 30
11-20 6 11 17 42.5%
21-30 1 7 8 20%
31-40 2 1 3 7.5%

To tal 14 26 40 100%
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had one to ten non-native teachers; 42.5% had eleven to
twenty; 20% had twenty-one to thirty; and 7.5% had

thirty-one to forty.

Data Related to the Hypotheses

Hypothesis 1l; Actual and Preferred Role Differences in
Al-Hasa

The first hypothesis stated:

1: No significant differences exist between per-
ceptions of role performed in current prac-
tice and perceptions of role as it might be
performed in desired practice by senior high
school principals in Al-Hasa (District 1).

A t-test was used to test the first hypothesis.
Two mean 8cores (actual and preferred.role) were
calculated for all 44 task items (covering all six areas
of administrative responsibility). The result of the
t-test is presented in Table 9. The mean score of the
actual role was 3.04, while the mean score of the
preferred role was 4.20. These scores produced a
t-value of 11.07, rejecting Hypothesis 1 at the .001
Table 9--t-test Result of Comparing Actual and Preferred

Role Perceptions of Senior High School Princi-
pals in Al-Hasa.

Mean t
Variable N Mean SD Diff. value p Decision
Actual role 3.04 .49
14 1.16 11.07 .001 Reject
Preferred H,1

role 4.20 .41 0
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level of significance. Standard deviations were 0.49
for the actual role and 0.41 for the preferred role.

The data were further examined to locate differ-
ences between perceptions of actual and preferred role
in terms of each of the six areas of responsibility.
The result of the t-test comparing the actual and pre-
ferred role, using the mean of the total score for each
of the six areas, showed significant differences existed
in five areas. As shown in Table 9.1, statistically
significant differences existed at the .001 1level of
significance in the areas of Instructional Leadership
and Curriculum Development, Staff Personnel Administra-
tion, School-Community Relations, and Financial Manage-
ment. For Student Personnel Administration, significance
was at the .001 level. No statistically significant
différences were found in the area of School Organiza-
tion and School Plant, which received the highest mean
in perceived actual role and the lowest mean in per-
ceived preferred role.

Mean scores for actual role involvement ranged
from 2.35 in PFinancial Management to 3.71 in School
Organization and School Plant. Preferred role involve-
ment produced mean scores of greater consistency,
ranging from 3.88 in School Organization and School
Plaﬂt to 4.36 in Staff Personnel Administration and in

Student Personnel Administration, as shown in Table 9.1.
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Figure 1 depicts the means of the responses
regarding actual and preferred role involvement in each
of the six areas of general responsibilities of the high
school principal. The greatest mean difference between
the actual and the preferred role was in the area of
Financial Management (1.82), followed by Instructional
Leadership and Curriculum Development (1.50), sStaff
Personnel Administration (l1.41), and SChooi-Community
Relations (1.27). In the area of Student Personnel
Administration, the difference was only 0.80, however it
was statistically significant. In School Organization
and School Plant, the difference was very small (0.17);
therefore no statistically significant difference was
fourd.

The preceding analysis suggests that senior high
school principals in District 1 (Al-Hasa) thought that
their actual role involvement was average (mean = 3,04),
and that they preferred above average involvement in
these six task areas (mean = 4.20). In the area of
Instructional Leadership and Curriculum Development, the
actual role involvement mean was 2.57, indicating below
average involvement in the nine task items assigned to
this area. The respondents preferred to have above
average involvement in this area (mean = 4.08).

The fourteen principals in District 1 perceived

their actual role involvement in Staff Personnel
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Administration as below average (mean = 2.95), while
they felt that they should be involved at an above
average level (mean = 4.36). The actual and preferred
role involvement means for Student Personnel Administra-
tion were 3.56 and 4.36, respectively, suggesting that
there was little discrepancy between the actual and the
preferred role, and that the respondents preferred
little more involvement than what they actually have.

In School Organization and School Plants,
perceived actual role (mean = 3.71) was congruent with
preferred role (mean = 3,88). For School-Community
Relations, the respondents indicated that they wish to
change current practice (mean = 3.08) in the direction
of desired practice (mean = 4.35). For Financial Manage-
ment also, respondents expressed desire for change from
actual practice (mean = 2.35, which indicates below
average involvement) to preferred practice (mean = 4.18,
which indicates above average involvement).

The mean scores for the top three areas of pre-
ferred role involvement--Staff Personnel Administration,
Student Personnel Administration, and School-Community
Relations--were 4.36, 4.36, and 4.35, respectively.
This indicates that, generally, the senior high school
principals of District 1 believed they should have above
average involvement in these three areas. They further

thought that their level of involvement in these areas
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should exceed their level of involvement in the other
three areas of responsibility--Financial Management,
Instructional Leadership and Curriculum Development, and
School Organization and School Plant, with mean scores
of 4.18, 4.08, and 3.88, respectively. It should be
noted that, under the preferred condition, none of the
six areas received a mean of 3 (average involvement).
The lowest mean was 3.88, which is close to 4 (above
average) . A possible interpretation of this is that all
six areas were considered essential areas of
responsibility for the senior high school principal.

Although Financial Management, Instructional
Leadership and Curriculum Development, and Staff
Personnel Administration received high means under the
preferred condition, they received the 1lowest mean
scorés (2.35, 2.57, and 2.95, respectively) under the
actual condition. This indicates that these areas are
not receiving the attention and proper involvement they
deserve. The remaining three areas--School-Community
Relations, Student Personnel Administration, and School
Organization and School Plant--received actual mean
scores of 3.08, 3.56, and 3.71, respectively, indicating
that the respondents' actual lgvel of involvement in

these areas is average to above average.
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Hypothesis 2; Actual and Preferred Skill and Knowledge
of Differences in Al-Hasa

The second hypothesis stated:

HOZ: No_significant differences ex}st between per-
ceived "actual" and perceived "preferred"
level of knowledge and skill of senior high
school principals in Al-Hasa.

A t-test was used to test this hypothesis. 1Two mean

scores (actual and preferred levels of skill and know-

ledge) were calculated for all 44 task items (covering
all six areas of responsibility). Table 10 presents the
results of the t-test. The mean scores for actual and
preferred levels of skill and knowledge were 3.17 and

4.33, respectively. These scores produced a t-value of

8.91, rejecting Hypothesis 2 at the .00l level of signi-

ficance. Standard deviations were 0.50 for the actual

level of skill and knowledge and 0.38 for the preferred
level.

The data were further examined to locate differ-
ences between perceptions of actual and preferred levels
of skill and knowledge in terms of each of the six areas
of responsibility. The result of the t-test comparing
the actual and preferred levels of skill and knowledge,
using the mean of the total score for each area, showed
significant differences existed in every one of the six
areas of responsibility. As displayed in Table 10.1,

statistically significant differences were found at the

.001 level of significance in the areas of Instructional



104

Table 10--t-test Result of Comparing Actual and Pre-
ferred Level of Skill and Knowledge Perceptions
of Senior High School Principals in Al-Hasa.

Mean t

Variable N Mean SD Diff. value p Decision
Actual skill
and knowledge 3.17 .50

14 1.15 8.91 .001 Reject
Preferred Hoz
skill and 4.33 .38
knowl edge

Leadership and Curriculum Development, Staff Personnel
Administration, Student-Personnel Administration, School-
Community Relations, and Financial Management. For School
Organization and School Plant, significance was at the
.01 level.

Mean scores for actual level of skill and knowledge
ranged from 2.78 in Instructional Leadership and Qurricu-
lum Development to 3.41 in Student Personnel Administra-
tion and in School Organization and School Plant.
Preferred level of skill and knowledge produced mean
scores ranging from 3.96 in School Organization and
School Plant to 4.49 in Staff Personnel Administration,
as shown in Table 10.1.

Figure 2 shows the means of the responses for
actual and preferred levels of skill and knowledge in
each of the six areas of general responsibilities of the
high school principal. It can be seen that the greatest
mean difference was in the area of Instructional Leader-

ship and CQurriculum Development (mean difference = 1.54),
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followed by Financial Management (1.39), Staff Personnel
Administration (1.19), School-Community Relations
(1.19), Student Personnel Administration (1.06), and
School Organization and School Plant (0.55) .

The preceding analysis suggests that senior high
school principals in District 1 (Al-Hasa) thought their
actual level of skill and knowledge to be average (mean
= 3,17), and that they preferred their level of skill
and knowledge to be above average (mean = 4.33). In the
area of Instructional Leadership and Curriculum Develop-
ment, the mean for actual level of skill and knowledge
was 2.78, indicating a below average level in the nine
task items assigned to this area. Respondents wished to
have an above average level of skill and knowledge (mean
= 4.33) in order to perform the task items grouped under
this.area.

The fourteen principals perceived themselves as
having average skill and knowledge (mean = 3,29) in
Staff Personnel Administration, while they preferred to
have above average skill and knowledge (mean = 4.49) in
this area of responsibility. The means for actual level
of skill and knowledge in Student Personnel Administra-
tion and in School Organization and School Plant were
the highest (both means = 3.41), suggesting that the
reséondents believed their actual level of skill and
knowledge were average to above average in these two

areas. The means for preferred skill and knowledge in
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these two areas were 4.47 and 3.96, respectively. This
indicates that the respondents wished to have an above
average level of skill and knowledge in order to carry
out the task items grouped under the area of Student
Personnel Administration, while their actual and
preferred levels of skill and knowledge in School
Organization and School Plant were almost the same.

In the area of School-Community Relations, the
fourteen respondents expressed a discrepancy between
their actual skill and knowledge (mean = 3.,22) and their
preferred skill and knowledge (mean = 4.41). The
discrepancy was even dgreater in the area of Financial
Management, where respondents displayed a heightened.
desire to have above average skills and knowledge
(mean = 4.30) in order to perform the tasks grouped
under this area when compared to their below average
level of actual skill and knowledge in this area (mean =
2.91).

The mean scores for the top three areas of pre-
ferred role involvement--Staff Personnel Administration,
Student Personnel Administration, and School-Community
Relations--were 4.49, 4.47, and 4.41, respectively.
This indicates that, generally, the senior high school
principals of District 1 desired to have above average
and far above average levels of skill and knowledge in
order to perform the tasks grouped into these three

areas. The other three areas--Financial Management,
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Instructional Leadership and Curriculum Development, and
School Organization and School Plant--received mean
scores of 4.33, 4.30, and 3.96, respectively, suggesting
that the fourteen principals of District 1 wished to
have average and above average levels of skill and
knowledge to perform the tasks grouped into these three
areas.

It should be noted that, under the preferred
condition, none of the six areas received a mean of 3
(average involvement). The lowest mean was 3.96, which
is very close to 4 (above average). This might be
interpreted as an indication of the importance of these
areas to the role of the senior high school principal,
and the high levels of skill and knowledge necessary to
perform in these areas of responsibility. It also
should be noted that the rating of role involvement was
consistent with the rating of 1level of skill and
knowledge. The top three mean scores occurred in the
same areas in both role perception and in perception of
skill and knowledge.

Instructional Leadership and Curriculum Develop-
ment, PFinancial Management, and School-Community Rela-
tions received the lowest three mean scores (2.78, 2.91,
and 3.22, respectively) under the actual condition.
This suggests that senior high school principals of

Al-Hasa perceived themselves as having below average to



110

average levels of skill and knowledge in the tasks
grouped under these three areas of responsibility. Staff
Personnel Administration,. Student Personnel Administra-
tion, and School Organization and School Plant received
mean scores of 3.29, 3.41, and 3.41, respectively, indi-
cating that the respondents' from District 1 believed
that they had average level of skill and knowledge in
the tasks assigned to these areas.

Hypothesis 3; Actual and Preferred Role Differences in
Eastern Province

The third hypothesis stated:

03: No significant differences exist between
perceptions of role performed in current
practice and perceptions of role as it might
be performed in desired practice by senior
high school principals in Eastern Province
(District 2).

A t-test was used to test this hypothesis. 1Two
mean scores (actual and preferred role) were calculated
for all 44 task items (covering all six areas of admini-
strative responsibility). The result of the t-test is
presented in Table 11. The mean score of the actual
role was 3.21, while the mean score of the preferred
role was 4.29. These scores produced a t-value of
13.48, rejecting Hypothesis 3 at the .001 level of
significance. Standard deviations were 0.51 for the
actual role and 0.33 for the preferred role.

The data were further examined to locate differ-

ences between perceptions of actual and preferred role
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Table 1l--t-Test Result of Comparing Actual and
Preferred Role Perceptions of Senior High
School Principals in Eastern Province.

Mean t
Variable N Mean SD Diff. value p Decision
Actual role 3.21 .51
26 1.07 13.48 .001 Reject
Preferred H03
role 4.29 .33

in terms of each of the six areas of responsibility.
The result of the t-test comparing the actual and pre-
ferred role, using the mean of the total score for each
of the six areas, showed significant differences existed
in five areas. No significant differences were found in
one area. As shown in Table 11l.1, statistically signifi-
cant differences existed at the .001 level of signifi-
cance in the areas of Instructional Leadership, Staff
Personnel Administration, Student Personnel Administra-
tion, School-Community Relations, and Financial Manage-
ment. For School Organization and School Plant, no
significant differences were found. This area received
the highest mean in perceived actual role and the lowest
mean in perceived preferred role.

Mean scores for actual role involvement ranged
from 2.63 in Financial Management to 3.64 in School
Organization and School Plant. Preferred role involve-

ment produced mean scores ranging from 3.92 in School
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Organization and School Plant to 4.52 in Staff Personnel
Administration, as shown in Table 1ll.l.

Figure 3 depicts the means of the responses regard-
ing actual and preferred role involvement in each of the
six areas of general responsibility of the high school
principal. The greatest mean difference between actual
and preferred role involvement was in the area of
Financial Management (1.52), followed by Instructional
Leadership and Curriculum Development (1.46), Staff
Personnel Administration (1.30), and School-Community
Relations (1.17). In the area of Student Personnel
Administration, the difference was only 0.73, however it
was statistically significant. In School Organization
and School Plant, the difference was 0.28; therefore no
statistically significant difference was found.

The preceding analysis suggests that senior high
school principals in District 2 (Eastern Province)
thought that their actual role involvement was average
(mean = 3.21), but that they wished to have above
average involvement in these six task areas (mean =
4.29). In the area of Instructional Leadership and
Curriculum Development, the mean for actual role involve-
ment was 2.85, indicating below average involvement in
the nine task items grouped under this area, yet the
respondents preferred to have above average involvement

in this area (mean = 4.,31).
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The twenty-six principals in District 2 perceived
their actual role involvement in Staff Personnel Admini-
stration as average (mean = 3.21). They felt that they
should be involved at an extent of above average to far
above average in the nine task items assigned to this
area (mean = 4,52). The mean for actual role involve-
ment in Student Personnel Administration was the second
highest at 3.57, indicating that the respondents thought
they had average involvement in this area. They
preferred a little more involvement (mean = 4.30); the
difference between the two means was only 0.73. School
Organization and School Plants received the highest mean
for actual role involvement (mean = 3.64). This sug-
gests fhat the respondents considered their involvement
in this area to be more than in the other five areas,
yet at the same time they preferred to be less involved
(mean = 3.92, the lowest among the preferred means).

In the area of School-Community Relations, the
respondents showed their desire to change their actual
practice (mean = 3.34) of average involvement to
preferred involvement of above average (mean = 4,51).
The principals also expressed their below average
involvement (mean = 2.63) in the area of Pinancial
Management, and their desire to change that to above

average involvement (mean = 4.16).
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The mean scores for the top three areas of pre-
ferred role involvement--Staff Personnel Administration,
School-Community Relations, and Instructional Leadership
and Curriculum Development--were 4.52, 4.51, and 4.31,
respectively. This indicates that, generally, the
senior high school principals of District 2 thought they
should have above average to far above average involve-
ment in these three areas. They further thought that
their level of involvement in these areas should exceed
their level of involvement in the other three areas of
responsibility--Student Personnel Administration, Finan-
cial Management, and School Organization and School
Plant, with mean scores of 4.30, 4.16, and 3.92, respec-
tively. It should be noted that, under the preferred
condition, none of the six areas received a mean of 3
(average involvement). The lowest mean was 3.92, which
is very close to 4 (above average). This might be
interpreted as an indication of the importance of these
six areas to the senior high school principal's role.

Although Financial Management, Instructional
Leadership and Curriculum Development, and Staff
Personnel Administration received high means under the
preferred condition, they received the lowest mean
scores (2.63, 2.85, and 3.21, respectively) under the
actual condition. This indicates that these areas are

not receiving the attention and proper involvement they
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deserve. The other three areas--School-Community
Relations, Student Personnel Administration, and School
Organization and School Plant--received actual mean
scores of 3.34, 3.57, and 3.64, respectively, indicating
that the respondents felt they had an average to above
average involvement in the task items grouped under
these three areas.

Hypothesis 4; Actual and Preferred Skill and Knowledge
Differences in Eastern Province

The fourth hypothesis stated:

H.4: No significant differences exist between
perceived "actual"™ and perceived "preferred"
level of knowledge and skills of senior high
school principals in Eastern Province.

A t-test was used to test this hypothesis. 1Two

mean scores (actual and preferred levels of skill and

knoﬁledge) were calculated for all 44 task items

(covering all six areas of responsibility). Table 12

presents the results of the t-test. The mean scores for

actual and preferred levels of skill and knowledge were

3.41 and 4.40, respectively. These scores produced a

t-value of 8.48, rejecting Hypothesis 4 at the .001

level of significance. Standard deviations were 0.73

for the actual level of skill and knowledge and 0.37 for

the preferred level.
. The data were further examined to locate differ-

ences between perceptions of actual and preferred levels

of skill and knowledge in terms of each of the six areas
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Table 12--t-Test Result of Comparing Actual and
Preferred Level of Skill and Knowledge
Perceptions of Senior High School Principals
in Eastern Province.

Mean t
Variable N Mean SD Diff. value p Decision
Actual skill
and knowledge 3.41 .73
26 .99 8.48 .001 Reject
Preferred H°4
skill and 4.40 .37

knowl edge

of responsibility. The result of the t-test comparing
the actual and preferred levels of skill and knowledge,
using the mean of the total score for each area, showed
significant differences existed in every one of the six
areas of responsibility. As presented in Table 12.1,
statistically significant differences were found at the
.001 level of significance in all six areas.

Mean scores for actual level of skill and know-
ledge ranged from 3.09 in Instructional Leadership and
Curriculum Development to 3.62 in Student Personnel
Administration. Preferred level of skill and knowledge
produced mean scores ranging from 4.13 in School Organi-
zation and School Plant to 4.53 in School-Community /
Relations, as shown in Table 12.1.

Figure 4 depicts the means of the responses for
actual and preferred levels of skill and knowledge in

each area of the six general responsibilities of the
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Figure 4--Comparison of Mean Scores of the Actual and

Preferred Level of Skill and Knowledge in Six
Areas of Responsibility as Perceived by
Eastern Province Senior High School
Principals.
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high school principal. It shows that the greatest mean
difference was in the area of Instructional Leadership
and Curriculum Development (mean difference = 1.28),
followed by Financial Management (1.10), Staff Personnel
Administration (1.08), School-Community Relations
(0.94), Student Personnel Administration (0.87), and
School Organization and School Plant (0.67).

The preceding analysis suggests that senior high
school principals in District 2 (Eastern Province)
thought their actual level of skill and knowledge to be
average (mean = 3.4l1), and that they preferred their
level of skill and knowledge to be above average (mean =
4.40). In the area of Instructional Leadership and
Curriculum Development, the mean for actual level of
skill and knowledge was 3.09, indicating an average
level of skill in the nine task items grouped under this
area, Respondents preferred to have an above average
level of skill and knowledge (mean = 4,.,38) in order to
perform the task items grouped under this area.

The twenty-six principals of District 2 perceived
themselves as having average skill and knowledge (mean =
3.44) in Staff Personnel Administration. They wished to
have above average skill and knowledge (mean = 4.52) in
this area of responsibility. The mean for actual level
of skill and knowledge in Student Personnel Administra-

tion was the highest (3.62), suggesting that the



122

respondents believed their actual levels of skill and
knowledge in this area was average to above average.
However, they preferred to have above average to far
above average skill and knowledge in this area (mean =
4.50) . In School Organization and School Plant, the
respondents felt that in actuality they have average
skill and knowledge (mean = 3.46), but preferred to have
above average skill and knowledge in this area (mean =
4.13).

The level of actual skill and knowledge in School-
Community Relations was perceived to be average to above
average (mean = 3,58). But respondents felt they should
have above average to far above average skill and
knowledge to carry out their responsibility in this area
(mean = 4.,53) . The discrepancy was great between actual
skili and knowledge (mean = 3.,24) and preferred skill
and knowledge (mean = 4.34) in Financial Management.
Respondents wished to have above average skills and
knowledge instead of the average level they felt they
actually have.

The mean scores for the top three areas of pre-
ferred role involvement--School-Community Relations,
Staff Personnel Administration, and Student Personnel
Administration--were 4.53, 4.52, énd 4.50, respectively,
indicating that the senior high school principals of

Eastern Province preferred to have above average to far
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above average levels of skill and knowledge in order to
perform the tasks grouped into these three areas. The
other three areas--Instructional Leadership and Curri-
culum Development, Financial Management, and School
Organization and School Plant--received mean scores of
4.38, 4.34, and 4.13, respectively, suggesting that the
respondents preferred to have an above average level of
skill and knowledge in these three areas.

It should be noted that, under the preferred
condition, none of the six areas received a mean of 4
(above average involvement). The lowest mean was 4.13.
This suggests that the respondents felt these six areas
to be critical to their role and that they wished to
have high levels of skill and knowledge in these areas
in order to perform thveir role effectively. It also
should be noted that the rating of role involvement was
consistent with the rating of 1level of skill and
knowledge. Those areas which received high means in
role perception also received high means in skill and
knowledge perception.

Instructional Leadership and Curriculum Develop-
ment, Pinancial Management, and Staff Personnel Admini-
stration received the lowest three mean scores (3.09,
3.24, and 3.44, respectively) under the actual condi-
tion. This indicates that the twenty-six principals

from District 2 considered themselves to have an average
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level of s8kill and knowledge in these three areas. The
other three areas--School Organization and School Plant,
School-Community Relations, and Student Personnel
Administration--received mean scores of 3.46, 3.58, and
3.62, respectively, which suggests that senior high
school principals of Eastern Province had average to
above average levels of skill and knowledge in these
three areas.

Hypothesis 5; Actual and Preferred Role, Skill and
Knowledge Differences by D istrict

The fifth hypothesis stated:

5: No significant differences exist between the
perceptions of senior high school principals
in Al-Hasa and the perceptions of senior
high school principals in the Eastern
Province regarding their "actual"™ and their
"preferred" role, skills and knowledge.

To test this hypothesis, multivariate analysis of
variance (MANOVA) was used. Table 13 shows the results
of MANOVA relative to the differences between the two
districts in their overall perceptions of actual and
preferred role and of actual and preferred skill and
knowledge on the summed data obtained from all 44 task
items. The test produced an F value of 0.303, indicat-
ing no significant differences existed between the two
districts in overall perceptions of actual and preferred
role and of actual and preferred skill and knowledge.

Hypothesis five was not rejected at the 0.05 level of

significance.
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Table 13--MANOVA and ANOVA Results for Comparing the
Perception of Senior High School Principals in
District 1 (Al-Hasa) with the Perceptions of
Senior High School Principals in District 2
(Eastern Province) Regarding Their Actual and
Preferred Role, Skills and Knowledge.

Test F P Significance
MANOVA 0.303 0.87 No sig.
HOS was not rejected
ANOVA
Actual Role 1.021 0.319 No significance
Preferred Role 0.473 0.496 No significance
Actual Skill &
Knowledge 1.164 0.287 No significance
Preferred Skill
& Knowledge 0.347 0.559 No significance

ANOVA was used for further examination of the data
to locate differences between the two districts in any
one of the four outcomes (actual role; preferred role,
actual skill and knowledge, and preferred skill and know-
ledge) . The test produced F values of 1.021, 0.473,
1.164, and 0.347, respectively, indicating that no signi-
ficant differences, at the 0.05 level, existed between
the two districts in any one of these four outcomes.
Table 13 shows the results of ANOVA.

Figure 5 depicts the means of the actual role, the
preferred role, actual skill and knowledge and preferred
skill and knowledge for both districts (Al-Hasa and
Eastern Province). The difference between the means for
actual role perception of Al-Hasa and Eastern Province

is only 0.17. Al-Hasa's mean for preferred role
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Figure 5--Comparison of Mean Scores of the Actual and
Preferred Role, Skill and Knowledge of Senior
High School Principals in Both Districts Based
on the Scores of All 44 Items.
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perception was 4.20, while Eastern Province's was 4.29,
indicating a difference of 0.09.

The means for actual skill and knowledge were 3.17
for Al-Hasa and 3.41 for Eastern Province, thus exhibit-
ing a difference of 0.24. The difference between the
two districts' means for preferred skill and knowledge
was only 0.07. These indicate very slight differences
between the two districts, in general. It was apparent
that there was a high level of agreement between the
principals from both districts regarding their actual
and preferred role, and their actual and preferred skill
and knowledge.

Hypothesis 6; Effect of Age on Actual and Preferred
Role, Skill and Rnowledge

The sixth hypothesis stated:

H,6: No significant differences exist between age
groups of senior high school principals in
Al-Hasa and Eastern Province regarding their
perceptions of ¢their "actual"™ and
"preferred®™ role, skills and knowledge.

MANOVA and ANOVA were used to test this hypothe-

sis. As shown in Table 14, the multivariate analysis

(MANOVA) indicated that no significant differences

existed between the age groups in their overall percep-

tions of actual and preferred role and of actual and

preferred skill and knowledge. The test produced an F

value of 1.436, indicating no significant differences

existed between the three age groups (under 36 years;
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36-40 years; and above 40 years) regarding their actual
and preferred role and actual and preferred skill and
knowledge. Hypothesis six was not rejected at the 0.05
level of significance.
Table 14--MANOVA and ANOVA Results of the Effect of Age

on the Overall Actual and Preferre ¢ Role,
Skill and Knowledge Perceptions.

Test F P Significance
MANOVA 1.436 0.197 No sig.
H°6 was not rejected
ANOVA
Actual Role 0.071 0.931 No significance
Preferred Role 1.339 0.275 No significance
Actual Skill &
Knowledge 0.234 0.792 No significance
Preferred Skill
& Knowledge 3.449 0.042 Significant

ANOVA was used for further examination of the data
to locate differences between the two districts in any
one of the four outcomes (actual role; preferred role,
actual skill and knowledge, and preferred skill and
knowledge) . The test produced F values of 0.071, 1.339,
0.234, and 3.449, respectively, indicating that no
significant differences, at the 0.05 level, existed
between the three age groups with regard to their means
for actual role, preferred role, and actual skill and
knowledge. However, a significant difference was found

in preferred skill and knowledge at the 0.05 level.
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Hypothesis 7; Effect of Years of Experience on Actual
and Preferred Role, Skill and Knowledge

The seventh hypothesis stated:

Ho7: No significant differences exist'between
groups according to years of experience of
senior high school principals in Al-Hasa and
Eastern Province regarding their "actual"
and "preferred" role, skills and knowledge.

To test this hypothesis, MANOVA and ANOVA were used. As

shown in Table 15, the multivariate analysis (MANOVA)

produced an F-value of 0.909, indicating that no signi-
ficant differences existed between the three groups'
overall perceptions regarding their actual and preferred
role and actual and preferred skill and knowledge. The

three groups according to years of experience were (1) 5

years and below, (2) 6-10 years, and (3) more than 10

years. Hypothesis seven was not rejected at the 0.05

level of significance.

ANOVA was used for further examination of the data
to locate differences between the three groups in any
one of the four outcomes (actual role; preferred role,
actual skill and knowledge, and preferred skill and know-
ledge) . The test produced E values of 1.975, 1.099,
0.175, and 0.033, respectively, indicating that no signi-
ficant differences, at the 0.05 level, existed between
the three age groups with regard to their means for
actual role, preferred role, actual skill and knowledge,

and preferred skill and knowledge. Table 15 shows the

results of ANOVA.
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Table 15--MANOVA and ANOVA Results of the Effect of
Years of Experience on the Overall Actual and
Preferre ¢ Role, Skill and Knowledge Percep-

tions.
Test F P Significance
MANOVA 0.909 0.514 No Sig.
H07 was not rejected
ANOVA
Actual Role 1.975 0.153 No significance
Preferre ¢ Role 1.099 0.344 No significance
Actual Skill &
Knowledge 0.175 0.839 No significance
Preferred Skill
& Knowledge 0.033 0.967 No significance

Hypothesis 8; Ef fect of Years of Teaching Experience on
Actual and Preferred Role, Skill and Knowledge

The eighth hypothesis stated:

H08: No significant differences exist between
groups, according to years of teaching
experience, of senior high school principals
in Al-Hasa and Eastern Province regarding
their "actual™ and "preferred"™ role, skills
and knowledge.

This hypothesis was tested by using MANOVA and
ANOVA. As Table 16 shows, the multivariate analysis
(MANOVA) produced an F value of 0.492, indicating that
no significant differences existed between principals
who taught for 5 years or less and principals who taught
for 6 years or more regarding their overall perception
of their actual and preferred role and of their actual

and preferred skill and knowledge. Hypothesis eight was

not rejected at the 0.05 level of significance.
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The data were further examined to locate differ-
ences between these groups in any one of the four
outcomes (actual role; preferred role, actual skill and
knowledge, and preferred skill and knowledge) . For this
purpose, ANOVA was used. The test produced F values of
0.001, 0.061, 0.362, and 2.449, respectively, indicating
that no significant differences, at the 0.05 level,
existed between those two groups of senior high school
principals regarding their means for actual role,
preferred role, and their actual and preferred skill and
knowledge. Table 16 shows the results of ANOVA.
Table 16--MANOVA and ANOVA Results of the Effect of

Teaching Experience on the Overall Actual and
Preferre ¢ Role, Skill and Knowledge Percep-

tions.
Test F p Significance
MANOVA 0.869 0.492 No Sig.
aoa was not rejected
ANOVA
Actual Role 0.001 0.986 No significance
Preferred Role 0.061 0.805 No significance
Actual Skill &
Knowledge 0.362 0.551 No significance
Preferred Skill
& Knowledge 2.449 0.126 No significance

Hypothesis 9; Ef fect of School Size on Actual and
Preferred Role, Skill and Knowledge

The ninth hypothesis stated:

HOQ: No significant differences exist between per-
ceptions of senior high school principals of
small schools and senior high school princi-
pals of large schools regarding their "actual”
and "preferred" role, skills and knowledge.
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To test this hypothesis, MANOVA and ANOVA were
used. As Table 17 shows, the multivariate analysis
(MANOVA) produced an F value of 1.800, indicating that
no significant differences existed between the two
groups of principals regarding their overall perception
of their actual and preferred role and of their actual
and preferred skill and knowledge. Hypothesis nine was
not rejected at the 0.05 level of significance. It
should be noted that school size was determined by the
number of students. Schools with an enrollment of 300
students or less were considered small schools, while
those with more than 300 students were considered large.
Table 17--MANOVA and ANOVA Results of the Effect of Size

of School on the Overall Actual and Preferred
Role, Skill and Knowledge Perceptions.

Test F p Significance
MANOVA 1.800 0.151 No Sig.
Ho9 was not rejected
ANOVA
Actual Role 2.666 0.111 No significance
Preferred Role 7.754 0.008 Significant
Actual S kill &
Knowledge 0.849 0.363 No significance
Preferred Skill
& Knowledge 3.568 0.067 No significance

ANOVA was used for further examination of the data
to locate differences between these groups in any one of
the four outcomes (actual role; preferred role, actual

skill and knowledge, and preferred skill and knowledge) .
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The test produced F values of 2.666, 7.754, 0.849, and
3.568, respectively, indicating that no significant
differences, at the 0.05 level, existed between those
two groups of principals regarding their actual role,
actual level of skill and knowledge, and preferred level
of skill and knowledge. However, significant differ-
ences, at the .008 level, were found between the two
groups regarding their preferred role. Table 17 shows
the results of ANOVA.

Hypothesis 10; Ef fect of Number of Native Teachers on
Actual and Preferred Role, Skill and Knowledge

The tenth hypothesis stated:

H,10: No significant differences exist between

groups, according to number of native
teachers in the school, of senior high
principals in Al-Hasa and Eastern Province
regarding their "actual"™ and "preferred"
role, skills and knowledge.
MANOVA and ANOVA were used to test this hypothe-
sis. As shown in Table 18, the multivariate analysis
(MANOVA) produced an F value of 1.183, indicating that
no significant differences existed between the two
groups of principals (principals in schools having 3 or
less native teachers and principals in schools having 4
or more native teachers) regarding their overall percep-
tion of their actual and preferred role and of their

actual and preferred skill and knowledge. Hypothesis

ten was not rejected at the 0.05 level of significance.
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Table 18--MANOVA and ANOVA Results of the Effect of
Number of Native Teachers on the Overall
Actual and Preferred Role, Skill and KRnow-
ledge Perceptions.

Test F p Significance
MANOVA 1.183 0.335 No Sig.
Holo was not rejected
ANOVA
Actual Role 3.904 0.056 No significance
Preferred Role 2.252 0.142 No significance
Actual Skill &
Knowl edge 4.049 0.051 Significant
Preferred Skill
& Knowledge 1.271 0.267 No significance

ANOVA was used for further examination of the data
to locate differences between the two groups in any one
of the four outcomes (actual role, preferred role,
actual skill and knowledge, and preferred skill and
knowledge) . The test produced F values of 3.904, 2.252,
4.049, and 1.271, respectively. This indicates that no
significant differences, at the .05 level, existed
between the two groups of principals regarding their
perceptions of actual role, preferred role, and
preferred level of skill and knowledge. However,
significant differences, at the .05 level, were found
between the two groups regarding their perceptions of
actual skill and knowledge. Table 18 shows the result

of ANOVA.
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Hypothesis 1l; Effect of Number of Non-Native Teachers on
Actual and Preferred Role, Skill and Knowledge

The eleventh hypothesis stated:

011: No significant differences exist between
groups, according to number of non-native
teachers in the school, of senior high school
principals in Al-Hasa and Eastern Province
regarding their "actual®™ and "preferred" role,
skills and knowledge.

To test this hypothesis, MANOVA and ANOVA were
used. As shown in Table 19, the multivariate analysis
(MANOVA) produced an F value of 1.021, indicating that
no significant differences existed between the two
groups of principals (principals in schools having 15 or
less non-native teachers and principals in schools
having 16 or more non-native teachers) regarding their
overall perception of their actual and preferred role
and of their actual and preferred skill and knowledge.
Hypothesis eleven was not rejected at the 0.05 level of
significance.

Table 19--MANOVA and ANOVA Results of the Effect of

Number of Non-Native Teachers on the Overall

Actual and Preferred Role, Skill and Knowledge
Perceptions.

Test F P Significance
MANOVA 1.021 0.410 No Sig.
Holl was not rejected

ANOVA

Actual Role 2.833 0.101 No significance

Preferred Role 3.425 0.072 No significance

Actual Skill &

Knowledge 1.415 0.242 No significance

Preferred Skill
& Knowledge 0.785 0.381 No significance
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ANOVA was used for further examination of the data
to locate differences between the two groups in any one
of the four outcomes (actual role, preferred role, actual
skill and knowledge, and preferred skill and knowledge) .
The test produced F values of 2.833, 3.425, 1.415, and
0.785, respectively. This indicates that no significant
differences, at the .05 level, existed between the two
groups of principals regarding their perceptions of
actual role, preferred role, actual skill and knowledge,
and preferred skill and knowledge. Table 19 shows the

result of ANOVA.

Other Related Data

Role Perception by Item

Senior high school principals in Al-Hasa and
Eastern Province assessed their involvement in 44 task
items, rating their perceived actual involvement versus
their perceived preferred involvement. Two mean scores,
actual and preferred role involvement, were calculated
for each one of the 44 task items in the questionnaire.
These two mean scores were compared by using the
t-test. The results are shown in Table 20.

Statistically significant differences existed
between actual practice and preferred practice for 39 of

the 44 items. Only five of the 44 items revealed no
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Table 20--t-Test Results of Comparing Actual and
Preferre ¢ Role Perceptions of All Forty
Principals in Each of the 44 Items.

Mean of Mean of

Actual Preferred Mean
Item N Role SD Role SD Diff. t-value
1 40 3.47 .90 4.67 .57 1.20 9.22
2 40 3.10 1.00 4.40 .67 1.30 9.31
3 40 3.85 .89 4.72 .55 0.85 6.49
4 40 2.67 1.20 4.32 «73 1.65 8.94
5 40 1.17 .44 3.65 1.00 2.47 15.46
6 40 3.67 .79 4.60 .59 .92 8.02
7 40 1.97 .92 3.67 .99 1.70 10.84
8 40 1.27 .59 3.37 1.07 2.10 12.86
9 40 3.62 .83 4.70 .46 1.07 9.80

10 40 3.32 .82 4.27 .75 .95 7.37
11 40 3.30 1.06 4.73 .86 1.07 7.00
12 40 3.62 .92 4.50 .96 .87 6.07
13 40 4.05 .74 4.90 .30 .85 7.68
14 40 3.92 .82 4.57 .67 «65 5.34
15 40 4.00 .90 4.80 .46 .80 6.68
16 40 2.8 1.27 4.47 .67 1.62 8.79
17 40 1.35 .73 4.05 .81 2.40 21.59
18 40 1.67 .88 4.25 .80 2.57 16.13
19 40 4.25 .67 4.82 .44 «57 5.39
20 40 3.90 .84 4.15 1.16 .25 1.12
21 40 3.02 1.00 4.20 .75 1l.17 7.76

.001
.001
.001
.001
.001
.001
.001
.001
.001
.001
.001
.001
.001
.000
.001
.001
.001
.001
.001
.269
.001
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Mean of Mean of
Actual Preferred Mean
Item N Role SD Role SD Diff. ¢t-value p
22 40 3.07 1.40 4.07 1.09 1.00 4.53 .001
23 40 3.47 1.13 4.35 .97 .87 6.73 .001
24 40 3.62 .86 4.52 .64 .90 7.65 .001
25 40 3.15 1.16 4.05 .87 .90 5.51 .001
26 40 4.05 .98 4.42 .95 .37 1.92 .062
27 40 3.45 1.23 4.07 1.11 .62 2.92 .006
28 40 3.87 1.09 4.07 1.04 .20 0.89 .378
29 40 3.97 1.02 4.37 . 86 .40 2.39 .022
30 40 3.67 1.09 3.97 1.18 .30 1.45 .154
31 40 3.12 1.06 3.90 1.15 .77 5.50 .001
32 40 3.42 1.29 3.60 1.21 .17 .084 .406
33 40 4.17 .81 3.40 1.21 .77 3.21 .003
34 40 3.10 1.15 4.40 77 1.30 8.29 .001
35 40 3.62 1.03 4.60 .54 .97 6.92 .001
36 40 3.90 1.00 4.60 .70 .70 4.86 .001
37 40 2.22 1.14 4.17 .90 1.95 10.90 .001
38 40 3.70 1.04 4.65 .58 .95 6.44 .001
39 40 2.97 1.33 4.35 .83 1.37 8.44 .001
40 40 2.45 1.58 4.17 .98 1.72 8.03~ .001
41 40 3.60 1.41 4.45 .81 .85 4.37 .001
42 40 2.90 1.48 4.42 .87 1.52 7.78 .001
43 40 1.07 «26 3.67 1.04 2.60 15.55 .001
44 40 2.67 1.34 4.12 .88 1.45 8.45 .00l
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significant difference at the 0.05 level. These items

were as follows:
Item 20 - Supervise student attendance accounting

As shown in Table 20, the actual role involvement
mean score for Item 20 was 3.90; the preferred role
involvement mean score was 4.15. These two mean scores
produced a t-value of 1.12, indicating no significant
differences, at the 0.05 level, existed between the
actual and the preferred practices. The mean difference
was only 0.25, suggesting a very slight discrepancy
between what principals do and what they wish to do
regarding this task item.

Item 26 - Study students' records to ensure that these
records are properly completed and filed.

As shown in Table 20, the actual role involvement
mean score for Item 26 was 4.05; the preferred role
involvement mean score was 4.42. These two mean scores
produced a t-value of 1.92, indicating no significant
differences, at the 0.05 level, existed between the
actual and the preferred practices. In this task item,
senior high school principals in both districts
perceived themselves as hav‘ing above average level of
involvement; they desired the same level of involvement.

The difference between the two means was 0.37,
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suggesting very little discrepancy between actual and

preferred practice.

Item 28 - Supervise the receiving and distribution of
supplies, textbooks, and equipment.

As shown in Table 20, the actual role involvement
mean score for Item 28 was 3.87; the preferred role
involvement mean score was 4.07. These two mean scores
produced a t-value of 0.89, indicating no significant
differences, at the 0.05 level, existed between the
actual and the preferred practices. The difference
between the two means was only 0.20, suggesting that
senior high school principals viewed the actual level of
involvement as congruent with their preferred level of
involvement in this task item.

Item 30 - BEstablish and maintain an accurate inventory
of equipment and materials assigned to the
school.

As shown in Table 20, the actual role involvement
mean score for Item 30 was 3.67; the preferred role
involvement mean score was 3.97. These two mean scores
produced a t-value of 1.45, indicating no significant
differences, at the 0.05 level, existed between the
actual and the preferred practices. Senior high school
principals in Al-Hasa and Eastern Province perceived
themselves as having an average level of involvement in

this task item, and wished to keep their involvement at
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the same level (average). The difference between the
two means was only 0.30, suggesting that actual practice

and preferred practice were highly congruent.
Item 32 - Prepare the school schedule.

As shown in Table 20, the actual role involvement
mean score for Item 32 was 3.42; the preferred role
involvement mean score was 3.60. These two mean scores
produced a t-value of 0.84, indicating no significant
differences, at the 0.05 level, existed between the
actual and the preferred practices. Actual role involve-
ment was perceived by senior high school principals as
average, and they wished to have the same level of
involvement in this task item. The difference between
the two means was only 0.l17, suggesting a very slight
discrepancy between actual and preferred practice.

Senior high school principals in Al-Hasa and
Eastern Province expressed desire to see a difference
between their actual and preferred practices in 39 of
the 44 items. For all these 39 items, the differences
were statistically significant, and the mean scores for
the preferred practice were greater than the mean scores
for actual practice. The exception was one item where
mean score for actual practice was higher than the mean

score for preferred practice. That item was:
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Item 33 - Am involved with actions and paper work, such
as directives and correspondence with the
Ministry.

As shown in Table 20, the mean score for actual
role involvement for Item 33 was 4.17, while the mean
score for preferred role involvement was 3.40. These
two mean scores indicate that senior high school princi-
pals perceived their actual involvement as above average
in this task item; however, they wished to have less
involvement (éverage). One could speculate that this
task was perceived either as unimportant to the
principal's role, or was viewed as an overwhelming task.

The mean difference between actual practice and
preferred practice was calculated for every item in the
questionnaire. The differences ranged from a high of
2.60 to a low of 0.17. The higher the difference, the
higher the discrepancy between actual and preferred role
involvement. As shown in Table 20, the five top mean
differences were found for Items 43, 18, 5, 17, and 8.
Item 43 - Participating in determining the budget

allocation for the school.

As shown in Table 20, the actual role involvement
mean score for Item 43 was 1.07, while the preferred
role involvement mean score was 3.67. These scores
indicate that senior high school principals in both

districts perceived themselves as having no involvement



143

or far below average involvement in this task item. On
the other hand, they wished to have average involvement.
The mean difference was 2.60, the highest discrepancy
between what senior high school principals do and what
they think they should do.

Item 18 - Participate in decisions regarding the transfer

of staff members from or to the school.

As shown in Table 20, the mean score for actual
role involvement for Item 18 was 1.67, while the
preferred role involvement mean score was 4.25. These
two produced a mean difference of 2.57, suggesting a
very high discrepancy between what senior high school
principals actually do and what they prefer to do. They
perceived themselves as having no involvement or far
below average involvement in this task item. However,
they wished to have above average involvement 1in
decisions regarding the transfer of staff members from

and to the school.
Item 5 - Participate in curricul um development.

As shown in Table 20, the mean score for actual
role involvement for Item 5 was 1l.17, while the pre-
ferred role involvement mean score was 3.65. The mean
difference was 2.47, indicating a very high discrepancy
between what senior high school principals currently do

and what they think they should do. They perceived
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themselves as having no involvement or far below average
involvement in this task item. They felt that they
should have average participation in curriculum
development.
Item 17 - Participate in selection and assignment of
personnel .

As shown in Table 20, the mean score for actual
role involvement for Item 17 was 1.35, while the
preferred role involvement mean score was 4.05. The
mean difference was 2.40, indicating a very high
discrepancy between what senior high school principals
in Al-Hasa and Eastern Province currently do and what
they believe they should do. In actual practice, they
have no involvement or far below average involvement in
the process of selecting and assigning personnel. Their
preference was for above average involvement in this

task.
Item 8 - Conduct demonstration lessons for teachers.

As shown in Table 20, the task item received 1.27
as a mean score for actual role involvement, while 3.37
was the mean score for preferred role involvement. The
mean difference was 2.10} indicating a very high
discrepancy between the actual and preferred practices
of senior high school principals in both school dis-

tricts. The principals perceived themselves as having
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no involvement or far below average involvement in
conducting demonstration 1lessons for their teachers.
However, they wished to have average involvement in this

process.

Skill and Knowledge Perception by Item

Senior high school principals in Al-Hasa and
Eastern Province assessed their level of skill and know-
ledge in 44 task items, rating their perceived actual
level of skill and knowledge versus their perceived
preferred level of skill and knowledge. Two mean
scores, actual and preferred skill and knowledge, were
calculated for each of the 44 items in the question-
naire. These two mean scores were compared by using the
t-test. The results are presented in Table 21.

Statistically significant differences, at the .000
level, existed between actual skill and knowledge and
preferred skill and knowledge for 43 of the 44 items.
Only one item revealed no significant difference, at the
.05 level, between the actual and the preferred levels
of skill and knowledge. This item was:

Item 33 - Am involved with actions and paper work, such
as directives and correspondence with the
Ministry

As shown in Table 21, the actual skill and know-

ledge mean score for this item was 3.92, and the

preferred skill and knowledge mean score was 3.75.
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Table 21--t-Test Results of Comparing Actual and
Preferred Skill and Knowledge Perceptions of
All Forty Principals in Each of the 44 Items.

Mean of Mean of
Actual Preferred Mean
Item N  Skill SD Skill SD Diff. t-value p
1 40  3.15 1.00 4.47 .64 1.32  9.76 .00l
2 40 3.00 1.10 4.47 .59 1.47 10.30 .001
3 40 3.45 .74 4.77 .48 1.32 11.48 .001
4 40 2.90 1.00 4.50 .59 1.60 9.80 .001
5 40 2.57 1.05 4.05 .98 1.47 8.24 .001
6 40 3.47 1.01 4.55 .59 1.07 7.42 .001
7 40 2.47 1.15 3.80 1.15 1.32 8.20 .001
8 40 2.62 1.10 4.10 .95 1.47 9.71 .001
9 40 3.25 .89 4.55 .63 1.30 10.39 .001
10 40 3.45 .95 4.50 .64 1.05 7.85 .001
11 40 3.47 .98 4.50 .75 1.02 8.10 .001
12 40 3.50 .98 4.57 .63 1.07 7.92 .001
13 40 3.75 1l.12 4.67 .57 .92 5.72 .001
14 40 3.65 .92 4.55 .63 .90 7.03 .001
15 40 3.70 1.09 4.72 .55 1.02 7.52 .001
16 40 3.35 1.07 4.50 .67 1.15 7.89 .001
17 40 2.70 1.20 4.30 .72 1.60 8.80 .001
18 40 2.97 1.23 4.32 73 1.35 7.77 .001
19 40 3.97 .86 4.80 .51 .82 5.45 .001
20 40 3.90 1.08 4.47 .96 .57 4.03 .001
21 40 3.27 .87 4.47 .67 1.20 8.08 .001
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Mean of Mean of
Actual Preferred Mean
Item N  Skill SD Skill SD Diff. t-value p
22 40 3.37 1.17 4.32 .97 .95 4.25 .001
23 40 3.50 .87 4.47 .71 .97 6.92 .001
24 40 3.42 .98 4.62 .58 1.20 8.08 .001
25 40 3.17 1.10 4.25 .77 1.07 6.08 .001
26 40 3.80 .99 4.52 .78 .72 5.06 .001
27 40 3.02 1.18 4.15 1.00 1.12 7.17 .006
28 40 3.52 .84 4.10 .95 .57 3.91 .001
29 40 3.65 1.02 4.42 .93 .77 5.18 .001
30 40 3.37 1.03 4.02 1.09 .65 3.91 .001
31 40 3.17 1.10 3.90 1.21 .72 4.22 .001
32 40 3.47 .93 4.20 1.04 .72 4.65 .001
33 40 3.92 .91 3.75 1.23 .17 0.89 .337
34 40 3.40 1.12 4.37 .89 .97 7.15 .001
35 40 3.67 .97 4.65 .62 «97 7.41 .001
36 40 3.60 .92 4.60 .49 1.00 7.21 .001
37 40 3.05 1.06 4.35 .86 1.30 7.89 .001
38 40 3.50 .84 4.47 .71 .79 8.03 .001
39 40 3.52 1.08 4.50 .64 .97 6.92 .001
40 40 3.15 1.18 4.12 .85 .97 6.17 .001
41 40 3.45 1.28 4.47 .75 1.02 5.27 .001
42 40 3.15 1.18 4,52 67 1.37 7.43 .001
43 40 2.82 1.03 4.17 .87 1.35 9.88 .001
44 40 3.07 1.11 4.35 77 1.27 7.96 .001
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These two scores produced a t-value of 0.89, indicating
no significant differences, at the 0.05 level, existed
between the actual and the preferred level of skill and
knowledge. Senior high school principals in Al-Hasa and
Eastern Province perceived themselves as having average
skill and knowledge in this task, and they wished to
maintain the same level. However, it should be noted
that the mean score for actual skill and knowledge was
higher than that for preferred skill and knowledge by
0.17. This suggests that the respondents wished less
skill and knowledge in this task item than what they
currently have.

The mean difference between actual and preferred
skill and knowledge was calculated for every item in the
questionnaire. The differences ranged from a high of
1.60 to a low of 0.17. The higher the difference, the
higher the discrepancy between the actual and the
preferred level of skill and knowledge. As shown in
Table 21, the five top mean differences were found for
Items 4, 17, 2, 5, and 8.

Item 4 - Inform teachers of new findings in educational
research

As Table 21 shows, the mean score for actual skill
and knowledge for Item 4 was 2.90, while it was 4.50 ‘for
the preferred skill and knowledge. The mean difference

was 1.60, indicating a high discrepancy between the
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actual skill and knowledge available to senior high
school principals in Al-Hasa and Eastern Province to
carry out this task and the level of preferred skill and
knowledge. The principals perceived themselves as
having below average skill and knowledge needed to carry
out the task of informing their teachers of new findings
in educational research, yet they wished to have above
average skill and knowledge in this task item.
Item 17 - Participate in selection and assignment of
personnel

As shown in Table 21, the mean score for actual
skill and knowledge for Item 17 was 2.70, whereas the
mean score for preferred skill and knowledge was 4.30.
The mean difference was 1.60, suggesting a high
discrepancy between the actual and preferred level of
skill and knowledge in this task item. Senior high
school principals in Al-Hasa and Eastern Province
perceived themselves as having below average skill and
knowledge needed to participate in thé selection and
assignment of personnel. Their desire, however, was to

have above average skill and knowledge in this process.
Item 2 - Identify teachers' in-service training needs

~ As shown in Table 21, the mean score for actual
skill and knowledge for Item 2 was 3.00, while the mean

score for preferred skill and knowledge was 4.47. The



150
mean difference was 1.47, suggesting a high discrepancy
between the actual and preferred levels of skill and
knowledge in this task item. Senior high school princi-
pals in both school districts perceived their actual
level of skill and knowledge in identifying teachers'
in-service training needs to be average. However, they
preferred to have an above average level of skill and

knowledge in this task.
Item 5 - Participate in curriculum development

As shown in Table 21, the mean score for actual
skill and knowledge for Item 5 was 2.57, while the mean
score for preferred skill and knowledge was 4.05. 'l‘heA
mean difference was 1.47, suggesting a high discrepancy
between the actual and preferred levels of skill and
knowledge in this task item. Senior high school
principals in both school districts perceived their
actual 1level of skill and knowledge in curriculum
development to be below average, while their desire was

for above average skill and knowledge.
Item 8 - Conduct demonstration lessons for teacher

As shown in Table 21, the mean score for actual
skill and knowledge for Item 8 was 2.62, while the mean
score for preferred skill and knowledge was 4.10. The

mean difference was 1.47, suggesting a high discrepancy
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between the actual and preferred levels of skill and
knowledge in this task item. Senior high school princi-
pals in Al-Hasa and Eastern Province perceived their
actual level of skill and knowledge in conducting demon-
stration lessons to be below average. They desired,
however, to have above average skill and knowledge in

this task.



CHAPTER V

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Analysis of 1literature on the princiéalship
revealed the importance of the principal's role in
educational improvement and school effectiveness. In
the case of Saudi Arabia, educational administrators
have not played an active leadership role because their
role is ambiguous, their responsibilities are undefined,
and they 1lack the required skills and knowledge. In
addition, societal demands on the school have grown. In
turn, the role of the principal has grown more complex,
demanding, and important. Due to this, it is imperative
that there be continual examination and clarification of
the role of the principal and the skills and knowledge
needed to carry out that role. In an effort to
determine what the senior high school principals in
Al-Hasa and Eastern Province school districts perceive
to be their actual and preferred role involvement, and
their actual and preferred levels of skill and
knowledge, this study was undertaken.

The instrument used for this study was developed

after an extensive search of the literature, including a

152
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review of instruments used in similar studies. all
senior high school principals in Al-Hasa and Eastern
Province identified by the Ministry of Education were
invited to participate in this study. Data were
collected from all forty principals. Eleven null
hypotheses were formulated in order to answer the
research questions. Demographic data were analyzed by
using percentages. The t-test was used to test
Hypotheses 1, 2, 3, and 4, while MANOVA and ANOVA were

used to test Hypotheses 5 through 11.

Summary of Findings

The findings for each research question were as

follows:

Question 1; Actual and Preferred Role Differences in
Al-Hasa

Are there discrepancies between the actual and the
preferred role perceptions of senior high school
principals in Al -Hasa?

The data collected in this study revealed signifi-
cant differences at the .001 level between perceptions
of senior high school principals in Al-Hasa regarding
their actual and preferred role involvement in the areas
of 1Instructional Leadership, Staff Administration,
Student Personnel Administration, School-Community
Relations, and Financial Management. The difference

found was a directional one. In these five areas of
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administration, the principals perceived their actual
involvement at a lower 1level than their preferred
involvement.

Only in School Organization there were no signifi-
cant differences at the .05 level between perceived
actual and perceived preferred role involvement. Ho w-
ever, the data revealed a significant difference at the
.001 level between actual and preferred role involvement
for all six areas of responsibility combined (all 44
items) .

‘Question 2; Actual and Preferred Skill and Rnowledge
Di fferences in Al-Hasa

Are there discrepancies between perceptions of the
actual and the preferred level of skill and know-
ledge of senior high school principals in Al-Hasa?

According to the findings of this study, signifi-
cant differences at the .01 level were found between
perceptions of senior high school principals in Al-Hasa
regarding their actual and preferred level of skill and
knowledge in each individual area and in the total of
all areas of administration. The data also revealed
that in all six areas of responsibility the principals
perceived their actual skill and knowledge at a lower

level than their preferred skill and knowledge.
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Question 3; Actual and Preferred Role Differences in
Eastern Province

Are there discrepancies between the actual and the
preferred role perceptions of senior high school
principals in Eastern Province?

The finding of this study reflected significant
differences at the .001 level between perceptions of
senior high school principals in Eastern Province regard-
ing their actual and preferred role involvement in the
areas of Instructional Leadership, Staff Administration,
Student Personnel Administration, School-Community Rela-
tions, and Financial Management. The difference found
was a directional one. In these five areas of responsi-
bility, the principals perceived their actual involve-
ment at a lower level than their preferred involvement.

For School Organization, no significant differ-
ences were found at the .05 level between perceived
actual and perceived preferred role involvement. Yet,
the data revealed a significant difference at the .001
level between the actual and preferred role involvement

in all six areas of responsibility combined (all 44

items) .

Question 4; Actual and Preferred Skill and Knowledge
Di fferences in Eastern Province

Are there discrepancies between perceptions of the
actual and the preferred level of skill and
knowledge of senior high school principals in
Eastern Province?
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Based on the findings of the study, significant
differences at the .00l level were found between percep-
tions of senior high school principals in Eastern
Province regarding their actual and preferred level of
skill and knowledge in each individual area and in the
total range of areas of administrative responsibility.
The data also revealed that in all these six individual
areas, the principals perceived their actual skill and
knowledge at a lower level than their preferred skill
and knowledge.

Question 5; Actual and Preferred Role, Skill and
Knowledge Differences by District

Are there differences between perceptions of
senior high school principals in Al-Hasa and
perceptions of senior high school principals in
Eastern Province regarding their actual and
preferred role, and their actual and preferred
level of skill and knowledge?

According to the findings of this study, there
were no significant differences at the .05 level between
the principals of Al-Hasa and those of Eastern Province
regarding their actual and preferred role, and their
actual and preferred level of skill and knowledge. A
high level of agreement existed between the principals
of both school districts regarding the way they viewed
their actual and preferred role, and their actual and

preferred level of skill and knowledge, in all six major

areas of responsibility.
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Question 6; Effect of Demographic Characteristics on
Actual and Preferred Role, Skill and

Knowledge

Do age, years of experience as principal, teaching
experience, size of the school, and number of
native and non-native teachers in the school have
any effect on the perceptions of senior high
school principals in Al-Hasa and Eastern Province
regarding their actual and preferred role, and
their actual and preferred 1level of skill and
knowledge?

Age. Based on the findings of this study, there
were no significant differences at the .05 level between
the age groups (40 years and below; and 41 years and
above) in their overall perceptions of their actual and
preferred role, and of their actual and preferred level
of skill and knowledge.

Years of Experience as Principal. No significant

differences existed at the .05 level between principals
with 5 years or 1less of experience as principal and
those with 6 years or more of experience as principal in
either their overall perceptions of their actual and
preferred role, or of their actual and preferred level
of skill and knowledge.

Teaching Experience. Based on the finding of this

study the numbers of years of teaching did not affect
the overall perceptions of senior high school principals
in both school districts regarding their actual and
preferred role, and their actual and preferred skill and

knowledge.
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School Size. No significant differences existed

at the .05 level between principals of small and large
schools in their perceptions of their actual and
preferred role, and of their actual and preferred level
of skill and knowledge.

Number of Native and Non-Native Teachers in the

School. According to the findings of this study, the
number of native and non-native teachers in the school
had no effect on the overall perceptions of senior high
school principals in Al-Hasa and Eastern Province
regarding their actual and preferred role, and their

actual and preferred skill and knowledge.

Conclusions

After processing the data and analyzing the
results, the following conclusions were drawn:

1 - Senior high school principals in Al-Hasa and
Eastern Province are not satisfied with their present
level of involvement in the six major areas of responsi-
bility. They revealed a belief that their level of
involvement ought to be much different than it currently
is.

2 - Senior high school principals in both school
districts are not satisfied with their present level of
skill and knowledge. They expressed a desire to have a
higher level of skill and knowledge in the six major

areas of responsibility than they actually have.
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3 - 0f the six areas of responsibility, senior
high school principals in both districts perceived the
areas of Financial Management and Instructional I[eader-
ship as having the greatest discrepancy between the
actual and preferred role involvement.

4 - Of the six areas of responsibility, senior
high school principals in both districts viewed their
actual level of skill and knowledge as being the lowest
in the area of Instructional Leadership.

5 - Under the actual condition, senior high school
principals in both districts viewed themselves as being
most involved in the area of School Organization.

6 - Under the actual condition, senior high school
principals in Al-Hasa viewed their level of skill and
knowledge as being the highest in the areas of School
Orgahization and Student Personnel Administration.

7 - Under the actual condition, senior high school
principals in Eastern Province perceived themselves as
being most skilled and knowledgeable in the area of
Student Personnel Administration.

8 - At the preferred level of role involvement,
.senior high school principals in both districts ranked
Staff Personnel Administration first among the six areas
of responsibility. |

9 - Of the six areas of responsibility, senior

high school principals in Al-Hasa preferred to be most
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skilled and knowledgeable in Staff Personnel Administra-
tion.

10 - Of the six areas, senior high school princi-
pals in Eastern Province preferred to be most skilled
and knowledgeable in School-Community Relations.

11 - Though School Organization ranked first in
actual role involvement, it received the lowest rank
under the preferred condition.

12 - Generally, senior high school principals in
both districts see their actual role involvement as
being consistent with their preferred role involvement
in School Organization.

13 - In sharp contrast to the actual condition,
principals in both districts do not wish to become
involved in actions and paperwork, such as directives
and correspondence with the Ministry of Education.
Neither do they wish to have more skill and knowledge
than they actually have in this task.

14 - Since the respondents considered the six
major areas of responsibility as important components of
the senior high school principal's role, and since there
was a high level of agreement between the principals as
to the level of involvement they should have in the 44
task items, it can be concluded that the checklist
contained a reasonably valid list of activities which
senior high school principals believe they should

perform.
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Recommendations

The following recommendations are offered as a
result of this study:

1 - Senior high school principals must be granted
substantial autonomy, a considerable amount of responsi-
bility, and more authority for decision making.

2 - The role of the senior high school principal
must be clearly defined in order to reduce or eliminate
the ambiguousness of the role and attendant uncertainty.

3 - The Ministry of Bducation should recognize and
acknowledge the differences between principals' percep-
tions of their actual and their preferred role in the
six major areas of responsibility. Policies and
procedures to achieve congruence between the actual and
the preferred role should be initiated.

4 - Senior high school principals should be given
more responsibility and allowed more involvement in the
areas of Staff Personal Administration and School-
Community Relations, since these two areas were ranked
very high under the preferred condition.

S - Senior high school principals should be less
responsible for and less involved in the tasks grouped
under School Organization and School Plant, since this
area received the lowest rank under the preferred

condition.
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6 - The Ministry of Education and universities
should develop and implement training programs to meet
the needs of the senior high school principals for skill
and knowledge in the six major areas of responsibility.
This especially applies in the areas of Instructional
Leadership and Financial Management, where the respond-
ents perceived the greatest discrepancy to exist between
actual and preferred skill and knowledge.

7 - Senior high school principals should be
prepared and trained in the areas of Staff Personnel
Administration and School-Community Relations, since
these two areas were ranked very high under the
preferred condition.

8 - Principals should be encouraged to pursue an
advanced degree in educational administration. Concomi-
tantly, they should be encouraged to continually acquire
additional skills and knowledge, and to involve them-
selves in activities that will expand their professional
abilities, such as educational conferences and profes-

sional associations.

Recommendations for Further Research

This study focused only on the role and the level
of skill and knowledge of senior high school principals.
Further research should be conducted to determine

whether the role and the level of skill and knowledge of
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elementary and middle school principals are the same or
similar to those identified in this study.

Further research should be undertaken to compare
the perceptions of other groups (i.e., superintendents,
teachers, students, and parents) with those of princi-
pals with regard to actual and preferred role, and
actual and preferred level of skill and knowledge.

The causes for the identified discrepancies
between actual and preferred role, skill and knowledge
were not explored in this study. Further research to

explore and explain these causes would be valuable.
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Dear Principal,

I am undertaking a study of the role, knowledge, and skill of
senior high school principals in Al-Hasa and the Eastern Province. The
study is part of my doctoral research in educational administration.

This study will contribute to the efforts to improve the
educational system in our country. Without your assistance and
cooperation, little will be done. Your carefully considered responses
to this survey could provide a strong basis for supporting the efforts
of senior high school principals to be more effective.

The study is in no way an attempt to evaluate the performance of
any principal. All information will be held in strictest confidence and
in no case will efforts be made to single out a participant for special
attention. The information will be analyzed as group data and will be
used only for statistical purposes.

Your help is gratefully appreciated.

Sincerely yours,

Abdulla Al-Sahlawi
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QUESTIONNAIRE ON
SENIOR HIGH SCHOOL PRINCIPAL'S PERCEPTION OF
THEIR ROLE, SKILL AND KNOWLEDGE

Part 1
General Information

1. Educational District

City or Village

2. Number of Students
3. Number of Teachers

Native Non-Native

Please answer the following questions in the spaces provided.
4. What is your age?

under 30

31-35

36-40

41-45

46-50

000000

over 50

5. How many years have you served as principal?
one yeaf

2-5 years

6-10 years

11-15 years

16-19 years

0o0000ad

20 years or more
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6. Highest degree held:
[J diploma in education
[CJ bachelor's degree
] master's degree

[CJ other (please specify)

7. Have you ever served as a teacher?
1 No
J Yes
If yes, for how many years?
At what level?
(] elementary school
(] Middle school

2 high school

Part 2

Please read carefully the following instructions before responding.

Instructions

A.

On the following pages are some statements relating to the actual and
preferred role, skill, and knowledge of the senior high school
principal.

Please respond to each of the following statements; do not leave any

blank.

Each statement is to be prefaced by "As a principal, I ..."

In the role perception in area columns, circle a number from 1 to 5
in the "Actual” column and in the "Preferred” column. The circled
numbers indicate an estimate of your actual and preferred role

perception (level of involvement) of the principal in that area. Use
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the same procedure in the "Actual”™ and "Preferred” columns for
knowledge and skill in area.
E. Scale: The options given indicate the following.
1 = far below average or no involvement and far below average or

no knowledge and skill

N
]

below average involvement and below average knowledge and
skill
3 = average involvement and average knowledge and skill

4 = above average involvement and above average knowiedge and

skill

5 = far above average involvement and far above average knowledge

and skill
Example
"As a principal, I...” Role Perception Knowledge and Skill
in Area Perception in Area
Actual Preferred Actual |Preferred

Participate in textbook | 1 2@4 5123 4@ @2 345 |12 3@5
selection

The example above indicates (3) average involvement as the actual role
perception in the area and (5) far above average as the preferred role
perception in the area. It also indicates (1) far below average or no
actual knowledge and skill, and (4) above average the preferred

knowledge and skill.

Please complete the questionnaire according to this example.
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Instructional leadership.

Item

“As a principal, I..."

Role Perception
in Area

Knowledge and Skill
Perception in Area

Actual Preferred

Actual Preferred

Meet with teachers
individually and as a
group to discuss
curriculum or
instructional matters

Identify teachers'
in-service training
needs

Visit classrooms and
observe teaching
methods and teaching
materials used

Inform teachers of
new findings in
educational research

Participate in curri-
culum development

Develop a system for
teachers to evaluate
the principal

Develop a plan to
prevent dropout

Conduct demonstration
lessons for teachers

Work with teachers in

diagnosing students'
learning difficulties




Area 2.

169

Staff personnel administration.

Item

"As a principal, I..."

Role Perception
in Area

Knowledge and Skill
Perception in Area

Actual Preferred

Actual Preferred

Involve staff in
decision-making
concerning personnel
policies within the
school

Work with staff in
determining school
needs for supplies
and equipment

Evaluate the work of
all personnel in the
school according to
a known plan

Define and clarify
the responsibilities
of all personnel

Assume responsibility
for the induction and
orientation of all

newly appointed staff

Hold meetings with
staff to discuss work
problems

Make recommendations
to the superintendent
regarding termination
of non-native teachers
contracts and deter-
mine the unsuitability
of native teachers

Participate in selec-
tion and assigmment
of personnel

Participate in
decisions regarding
the transfer of staff
members from or to
the school
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Area 3. Student personnel administration.

Item | "As a principal, I..." Role Perception Knowledge and Skill
in Area Perception in Area

Actual Preferred Actual Preferred

1 Assume responsibility
for student order and
discipline 123451234501 23451(12345

2 Supervise student
attendance accounting |1 2 3 45112345011 23451412345

3 Involve students in
decisions regarding
some administrative
and academic matters 1234511234511 23451(12345

4 Suspend and dismiss
students within

limits defined by ]
the Ministry 123451234511 2345 (12345

5 | Encourage, and help
in, the establish-
ment of a Student
Council 12345|12345(123451(12345

6 |Discuss with students
common personal and
social problems and
assist them in solving
these problems 123451234511 23451(12345

7 |Organize extra-
curricular and
athletic programs 12345|12345{123451|12345

8 Study students'
records to ensure
that these records
are properly
completed and filed 123451123451 23451(12345




Area 4.

171

School organization and school-plant administration.

Item

"As a principal, I..."

Supervise maintenance
of the school grounds
and physical
structure

Supervisge the
receiving and
distribution of
supplies, textbooks
and equipment

Inspect grounds, play
areas, equipment,
buildings to ensure
that they are well
kept up

Establish and maintain
and accurate inventory
of equipment and
materials assigned to
the school

Delegate to other
staff members a
portion of my
responsibilities
together with the
appropriate authority

Prepare the school
schedule

Am involved with
actions and paper
work, such as
directives and
correspondence with
the Ministry

Role Perception Knowledge and Skill
in Area Perception in Area
Actual | Preferred Actual |Preferred
2345}112345}12345112345
2345]12345(1 2345112345
2345|1234s51234s5|12345
23451|123451{11 23451)]12345
234511234511 2345112345
23451(|12345(1123451(12345
2345 (12345111 2345112345
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School-community relations.

Item

“"As a principal, I..."

Role Perception
in Area

Knowledge and Skill
Perception in Area

Actual

Preferred

Actual

Preferred

Interpret the educa-
tional programs of
the school to the
community and keep
citizens informed
about educational
matters

Discuss students'
academic and
behavioral problems
with their parents

Encourage the
establishment of
parents' councils

Build a cooperative
relationship between
area universities and
the public school

Encourage parents and
other interested
citizens to visit the
school and express
their views regarding
educational matters

Encourage parents to
participate in
decisions related to
the education of
their children

2345

2345

2345

2345

2345

2345

12345

12345

12345

12345

12345

12345

2345

2345

2345

2345

2345

2345

12345

12345

12345

12345

12345

12345
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Item

“As a principal, I..."

Role Perception
in Area

Knowledge and Skill
Perception in Area

Actual

Preferred

Actual

Preferred

Approve requisitions
for equipment and
materials to be
purchased by the
school

Assume responsibility
for the proper
management of the
school's budget

Prepare a budget that
establishes a priority
of needs for each
program within the
school

Participate in
determining the
budget allocation
for the school

Estimate the
financial require-
ments of the school

2345

2345

2345

2345

2345

12345

12345

12345

12345

12345

12345

12345“12345

12345

12345

12345

12345

12345

12345

12345

THANK YOU.
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