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ABSTRACT

HOME/SCHOOL COOPERATION AS PERCEIVED BY PRIMARY

SCHOOL TEACHERS AND ADMINISTRATORS IN

THE KUWAITI. EDUCATIONAL SYSTEM

BY

Youssef Mohammad AL-Hamad

The main purpose of this study was to investigate how

primary school personnel in the State of Kuwait perceived

parents' participation in various aspects of school

endeavors. More specifically, the two objectives of this

research project were:

IJ To determine how primary school staffs viewed

parents' involvement in certain educational

activities assuming different roles, and their

perceptions with regard to home visits, and

teachers' training in the area of home/school

relationships.

JD To find out whether there were significant

differences in the perception of teachers and

school administrators along the line of their

demographic characteristics.

A questionnaire was devised, tested, and distributed to

a random sample of 430 teachers and 72 administrators. The

collected data was coded and analyzed.

The study revealed that:

1) Primary school teachers and administrators in

Kuwait agreed to a great extent that parents,

  





2)

3)

4)

5)

Youssef Mohammad AL-Hamad

playing various roles, should take part in the

educational activities.

The agreement of the majority of respondents, with

29 out of the 31 items corresponding to different

roles of parents, signified that school personnel

support parents' involvement in about 94 percent of

certain aspects of parents' participation.

With regard to the decision-making process, the

only aspect related to evaluation of the school

personnel--parents' involvement--was not supported.

Teachers and school administrators did support the

need for training of teachers in the area of

home/school relationships. They, however, rejected

home visits by teachers.

Significant differences existed in the perception

of respondents with regard to their demographic

characteristics.

Female respondents were more supportive than the males

in items that corresponded to parents as teachers at home,

while females rejected home visitation more vigorously than

males.

In a few items, teachers and administrators with shorter

periods of experience were generally more supportive than

those with longer periods.
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CHAPTER ONE

THE STUDY

Introduction

If there is one thing about which teachers, social

workers, administrators, researchers and parents are

generally in agreement, it is the value of good home/school

relationships. There also exists an earnest desire on the

part of everyone involved, to clear away obstacles to

communication and sources of conflict between teachers and

parents with regard to the education of their children

(Berger, 1981; Blyth, 1967; Johnson and Ransom, 1983;

Taylor, 1972; and Woodhead, 1977).

The issue of home/school relationships had received

considerable attention in the 1950's and 1960's. However,

the importance of links between home and school had been

recognized long before then. More than a century earlier

in Great Britain, the 1844 report of the National Society

had remarked, "Until the home cooperates with the school

room, education cannot exercise its legitimate influence."

Similarly, Bishop John Lancaster Spalding, an American

writer, religious leader and educational expert in the late

19th century, supported parents' strong control over the

education of their children. As stated by Spaldling,
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Any system which tended to weaken the control of

the parents over their children, or to interfere

with the free exercise of their natural rights,

was radically vicious. It was, therefore, the

duty of both church and state to cooperate with

the family in the work of education, since an

incomplete and inharmonious manhood resulted when

the spirit of the school was in conflict with the

spirit of the home" (Curti, 1966, p. 358).

Later Dewey, the American educational theorist and

philosopher who founded his famous Laboratory School at the

University of Chicago in 1896, supported parent's active

participation in school activities. Dewey, who considered

both teachers and students as members of a democratic

community and encouraged students to participate in

planning activities and evaluating the results of the

school, regarded the parents of students who attended the

school also as members of that community. His emphasis

that parents should be involved in the school's curriculum

was implemented. A parent association of the laboratory

school was organized and members of the association were

persuaded to participate in examining and developing the

school's program. In fact, "Some of Dewey's early

publications on educational theory had their origin in

materials he prepared for discussion by the parent group"

(Wingo, 1974, p. 157).

As an effect of the Industrial Revolution, elementary

public education became widespread and eventually

compulsory, first in industrialized nations and then in
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developing countries. Many educational experts maintain

that the main reasons for rapid expansion of compulsory

schooling in developed countries were to prevent the

exploitation of children as workers by their parents and to

ensure that education was provided to everyone (Musgrove,

1966; Lombana, 1983); whereas others (e.g. Roper, 1977)

assert that professional educators were busy devising ways

of undermining family influence.

Whatever the reason, the turn of the 20th century

brought with it an increase in the influences on children

by outside sources at the expense of parent-children

interaction. While both parents and school officials were

advocating a home—like education in the school and were

vocal in their assertion that the role of the school should

be that of an extension of the home, they had quite

different interpretations for "home-like" education (Roper,

1977).

In spite of the conflict and disagreement that

sometimes existed between home and school in the first half

of the 20th century, serious efforts were also made to

develop closer relationships between parents and school

personnel. Many seminars and conferences at local,

national and international levels were held. National

organizations and councils, such as National Congress of

Parents and Teachers (United States) and local school PTA's  
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(Parent Teacher Associations) were set up. Various

valuable surveys were made and many books, pamphlets, and

periodicals were published on home/school relations. In a

UNESCO (1955) published book, Problems in Education, it

spelled out:

In some countries associations of parents or

parent-teacher societies are established by law:

in others, legislation or official policy

encourages cooperation and even goes so far as to

suggest appropriate forms for it; in yet others,

responsibility for action is left entirely to the

initiative of teachers or parents themselves.

Hardly anywhere in Europe do the schools now

function in complete isolation from the families

of their pupils, though contacts may range from

the most rare and casual consultation to highly

organized and effective collaboration. (p. 45)

Despite increasing interest and growing emphasis on

home-school cooperation in the abstract, there is no

evidence to indicate that relationships between parents and

school personnel have improved. Reeves (1983) asserted:

During the period of early development, most

public school administrators and teachers

supported their local parent-teacher association,

if they had one, and they often took the

initiative in organizing one if none existed.

However, a few superintendents, principals, and

teachers opposed the establishment of local

associations, or if already established,

succeeded in having them discontinued. Some

thought they afforded parents opportunities for

meddling or interfering in the affairs of the

school and for criticizing teachers and the

school system. (p. 199)

Similarly, in the UNESCO publication, Problems in

Education, (1955) it asserted:
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So far, however, cooperation between homes and

schools and between schools and the community

generally has not (for a variety of reasons)

developed as fully as it might in Europe; yet all

three are necessary complimentary agencies in the

education of children, and parents and teachers

have different but supplementary tasks. (p. 43)

The lack of collaborative relationships between

parents and school personnel was forthrightly admitted by

an educator:

There have hardly ever been partnerships between

parents and professionals, and although the

professionals are not entirely at fault you know

as well as I do that we (professionals) could

have done more to make these relationships

better. Who can say why we didn't try harder to

make it work? Maybe we didn't care enough, or we

were too busy, or we didn't know how. Maybe, but

these weren't the main reasons. I think that

close to the main reasons is the idea we have

that professionals and parents are too different

to develop genuine collaborations, that we know

so much and they know so little, that we are ever

so much better. (Turnbull and Turnbull, 1978,

p. 6)

Nevertheless, the link between home and school remains

as one of the prominent educational issues in which the

interest of parents, teachers, School administrators,

social workers, governmental departments and professional

educationists continues to grow.

The Upsurge of Interest in Parent-Teacher Relationships

In the post World War II decades of the 1950's and

1960's a number of factors combined to cause a renewal of

itherest in the relationship between home and school in the

Western Democracies. In these countries it was recognized

that widespread educational opportunities offered by
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numerous educational programs and legislation did not bring

about the same scholastic attainment to children with

different socio-economic backgrounds.

In Great Britain, a study conducted in "Early Leaving"

(HMSO, 1954), indicated that there were many students

mainly from the working class, who dropped out of secondary

education before their time. The Crowler Report (1960) and

Newsome Report (1963) underlined similar problems in

different ways and called for the government attention to

the importance of educational consequences of the imperfect

home-school relationships.

These government inquiries into the pattern of outcome

of educational opportunities were accompanied by increasing

interest in academic research in the area of the relative

influence of inherent ability and home environment on

scholastic achievement. Numerous studies demonstrated that

the child's home environment was likely to play as great a

role in affecting educational attainment as was innate

intelligence (Nisbet, 1953; Floud, 1956; and Fraser,

1959). Floud (1956) stated that:

. . with the expansion of educational

opportunity and the reduction of . . . economic

handicaps to children's school performance, the

need arises to understand the optimum conditions

for the integration of school and home

environment in all levels. (p. 149)

Fraser (1959) described the stance as, "one where

little scientific research has been carried out to

determine which aspects of the environment are most
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influential and which are relatively unimportant" (p. 1)

Furthermore, Fraser herself demonstrated that home

environment was more closely related to educational

attainment than I.Q. was. A few years later Blyth (1967)

pointed out:

Now, this relationship between home environment

and educational progress is obviously important.

If we are concerned, as we must be, both with

individual development and with the optimum use

of the nation's resources of talent, then the

means of stimulation or retardation must matter.

(9. 7)

Similarly, during the 1960's when civil rights became

a major issue in the United States, schools along with

other public supported institutions, were criticized for

being unresponsive to the needs of people they served.

Among citizen groups as well as in political circles it was

emphasized that parents should be regarded as clients with

a right to know about schools. It was also assumed that

schools would be more responsive to the needs of low-income

and minority children if parents were actually involved in

the classroom activities and in decision making processes.

As Gordon (1976) stated:

There have been many attempts through the years,

in a variety of informal ways, for school to

reach out to parents. It is only in the last

decade that organized federally financed programs

began to conduct research to demonstrate and

evaluate the various roles of parents in relation

to the education of their children. In the early

1960's, the government became politically aware

of the relationships between poverty and academic

achievement. Assumptions were made that changes
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in the educational pattern could affect the

poverty cycle. One of these changes would be in

the attitude and behaviors of parents towards

school and toward their children as learners.

(p. 4)

With regard to children's growth and development,

Hamachek and Romano (1984) stated that:

The teacher has the vantage point of being able

to speak of learning and of growth and develop-

ment which the child himself/herself does not

see. This is extremely important in these days

when school living and learning are coming to be

seen as extending far beyond book knowledge since

many of the things that a teacher considers

important are less tangible than the number of

pages read, lines written or problems solved.

(P. 3)

As it was recognized that parents' attitudes mattered,

a number of researchers undertook studies to explore the

impact of various aspects of parents' attitudes on

educational attainment of their children. Wiseman (1964),

Douglas (1964), and Mays (1962), all concluded that the

interest shown by parents made a significant difference to

the achievement of the child.

Furthermore, the belief held by most educational

experts is that school must be concerned not only with

reading, writing, arithmetic and other subjects of natural

and social sciences, but with character cultivation and

personality development of the children.

On the other hand, the primary role of parents in the

formation of character and growth of personality of

children will and should be preserved. Hence, the
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concurrence of functions of the family and school in this

domain is inescapable and effective collaborations between

the two institutions (family and home) are absolutely

necessary (Osborne, 1959, p. 49—51).

Hymes (1954), who characterized home/school

relationships as a "two-way process" has been critical of

the situation that the home/school link is used only as a

way to "sell the school" to parents. He maintained that:

Home school relations are regarded as the

equivalent of parent's education. The parent is

always the learner, always on the receiving end.

The school calls the tune. (p. 87)

He continued that:

Home/school relations must mean a two way

process. The flow of ideas, energy, creativity

and leadership must be in both directions at all

times. Effective relationships demand a free and

easy give and take between the family and the

school. No one way streets are allowed. (p. 87)

Hymes (1953) also considered home visits by teachers

as a practical course and asserted that "one fast-growing

practice is for teachers to visit the homes of all of their

children. In some schools, home visiting has already

become crystallized into a regulation; "you must visit

every home at least once. You must visit every home within

the first month" (p. 132-134).

Similarly, May's (1962) study highlighted on the need

for teachers to make direct contact with families of their

students. It was maintained that interaction between
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parents and teachers would enlighten and help the teacher.

Therefore, one of May's recommendations was for teachers to

visit student's homes on a regular basis.

Despite these emphases throughout decades, the

majority of interaction that took place during the 1970's

and up to the present day have been on school premises and

on teacher's terms. As in a rather large scale study

(Lortie, 1975) with regard to teachers, their needs,

aspirations, rewards, and frustrations, the researcher

concluded that teachers want parents to support their

efforts, come to school when asked for, and otherwise do

not interfere with school endeavors and stay out of the

way.

Little research has been conducted to determine the

needs for training school personnel in working with

parents. In spite of the fact that a number of reports

have cited training as a primary need for developing

effective relationships with parents, no formal pre-service

education and/or in-service training is offered to

educators (Schuck, 1979).

Nonetheless, support for home/school constructive

relationships continues to grow not only with regard to the

magnitude and form of such relationships but to expand them

to various levels of schooling.
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The importance of parent involvement in the

educational process was first recognized in the earlier

years of pre-school and kindergarten era, and then spread

to elementary, intermediate and high school levels. In the

UNESCO publication, Problems in Education, (1955) it is

maintained:

Certainly the broad bases of personality are laid

in childhood when, through inexperience and

intellectual immaturity, the child is liable to

intensely emotional experiences with which he is

unable to grapple alone. But life steadily

thrusts the growing child forward into novel

situations and, in the teens particularly, when

physiological factors combine with environmental

stimuli to provoke another profoundly emotional

and therefore formative period, he needs the

continuing support and understanding of his

family. For the development of a mentally

healthy personality and for all that is normally

meant by character, the second decade of life is

at least as important as the first and offers

what may be the last opportunity of setting right

any misdevelopments which have taken place

earlier. (p. 42)

Similarly, Croft (1979) asserted:

The recognition of the importance of parents in

the educational process started with the early

years but has now spread to elementary as well as

high school programs. (p. 8)

A cursory review of various intuitive studies and

methodical research undertaken, in certain developed

countries, with regard to home/school relationships reveals

the following significant factors.

1) Whether for the purpose of improving children's

educational achievement or their personality



2)

3)

4)

5)

12

development, positive home/school relationships

are absolutely necessary in all levels of

schooling, (Blyth, 1967; Johnson, et. al., 1983;

Rutherford, et. al., 1970; Lombana, 1983; and

Osborne, 1955).

For meaningful interactions, home/school

relationships should be based on the parent as a

partner in policy formulation and decision—making

processes, (HMSO, 1977; Berger, 1981; and

Johnson, et. al., 1983).

The primary responsibility for the development of

constructive interactions between parents and

school personnel lies with the educators,

(Lombana, 1983; Rutherford, et. al., Berger,

1981; Elder, 1954; and Blyth, 1967).

Certain training programs pertinent to working

with parents are needed to be offered for

educators (Rutherford, et. al., 1979; and

Woodhead, 1977).

Despite increasing support and advocacy shown

among all interested sources, the relationship

between the family and school has not improved

yet to a satisfactory level (Gordon, 1976;

Johnson, et. al., 1983; and UNESCO, 1955).
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Statement of the Problem

The recognition of the significance of parents'

participation in the educational process and its

implication cannot remain confined to the country or the

region where studies originated. Other countries will be

able to learn and benefit a great deal from these studies.

In particular, developing nations may be maximal

beneficiaries of these findings. These countries whose top

priority is the development of their human resources, and

who are striving to upgrade the quality of educational

provisions for all children in a rather short time, cannot

afford to ignore the powerful influence that the alliance

of family and school on common educational goals for

children can have.

Kuwait is a small developing nation with the

characteristics just described. The country continues to

pay a great deal of attention to its educational system in

recent decades. In fact, Kuwait's top priority is

education. The growth of Kuwait's educational system is

among the highest in the world. In the last two decades

(from 1960-61 to 1980—81), the enrollment has increased by

a factor of seven and in the last decade the enrollment

more than doubled. Almost ten percent of the government's

annual expenditure goes to education. The expenditure of

the Ministry (Department) of Education has been one of the
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highest among all Ministries up to 1982-83, including the

Ministry of Defense and the National Guards. The cost per

student per year in 1983 exceeded 750 D.K. (Kuwaiti Dinar)

which is approximately $2,400.00 (U.S.).

In the Islamic Middle Eastern countries in general and

in Kuwait in particular, due to cultural background and

religious persuasion, a rather high value is given to

educational attainment of children not only by the

government, but by the Kuwaiti families. Furthermore, the

Arab and Islamic image of Kuwaiti society is one of the

family oriented, family centered culture. As a common

knowledge and observation it can be asserted that Kuwaiti

children spend more time with their families than children

in the Western communities; and the Kuwaiti family has more

influence on the character development of its children.

The following matters seem to be contributing to those

occurrences:

l) A great percentage of the female population in

Kuwait do not take part in the work force. Based

on the 1980 census only 10.3% of Kuwaiti women

and 29.6% of Non-Kuwaiti women are working. In

other words, the percentage of Kuwaiti and

Non-Kuwaiti women who spend their time at home as

home-makers are about 90% and 70% respectively,

(Annual Statistical Abstract, state of Kuwait,
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1984). Ihi the U.S., however, the number of

mothers of school-aged children alone, who work

outside the home is 51% (Lombana, 1983, p. 7).

Ten years ago the Russell Sage Foundation

reported that some mothers devote as little as

fifteen minutes a day to actual communication

with their pre-school children (Woodward and

Malamud, 1975, p. 55).

Most of the grandparents and all of unmarried

brothers and sisters of the child in Kuwait live

together with the parents of the child, where in

Western countries grandparents live separately

and in most cases the child's brother and sisters

who graduate from high school move out of the

home.

There are a number of other factors that affect

U.S. family' Life which in turn decrease the

interaction between parents and their children.

A few of these are: the increasing number of

divorces, that leave only one parent to rear the

children; occupational mobility of parents; the

breakdown of friendly, stable neighborhoods and

the delegation of child care to institutions

(Woodward and Malamud, 1975). On the other hand,

practices as such are uncommon in Kuwaiti
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society. Moreover, another factor which

supposedly helps to enhance links between the

home and school is the inclusion of religious

teachings in the public school program in

Kuwait. Parents and school officials not only

find, through religious teachings, a common

ground to communicate and familiar ideas to

share, but, Islamic instructions and culture

place significant values on educational

attainment and knowledge acquisition.

Despite the government efforts to provide quality

education for all children, parent's aspirations for the

intellectual development of their offsprings and the social

and cultural background in support of the educational

attainment of youngsters, the educational system in Kuwait

is not without problems. A rather high degree of

absenteeism still persists among students. There are those

who discontinue their schooling before their time. Poor

achievement in learning and unmotivated learners are not

uncommon, and the number of uninterested and unconcerned

parents is by no means negligible.

If the Kuwaiti educational system is to achieve the

goal of providing a high quality of learning experiences

for the children of that society it is imperative to seek

all possible means and ways to solve the forementioned
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problems. To improve the home/school relationships and

create an environment, in which the two institutions

(family and school) can interact effectively with each

other is one of the powerful means whose positive influence

on the educational attainment and personality development

of students has already been established.

This research project, which focuses on the

perceptions of the public school personnel with regard to

home/school cooperation, may help to set the first step in

that direction. The study investigates how Kuwaiti

teachers and administrators in the primary public schools

perceive the nature of the involvement of parents in the

educational process.

In particular, the study concentrates on teachers'/

administrators' perceptions whether they support active

participation of parents or they prefer to see little or no

involvement of parents in the educational process. More

specifically, in the case of active participation, in what

capacity parents may take part in educational endeavors.

The classification of types of parent participation

activities is along the line of a system described by

Gordon (1976) and Berger (1981). These authors distinguish

five types of parent participation as follows:

1) Parents as spectators or observers

2) Parents as teachers at home
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3) Parents as volunteers

4) Parents as paid resources

5) Parents as decision makers

Moreover, in certain other questions such as the need

for teachers' formal training in the area of family/school

interaction, and backing up the notion of visiting

students' homes on a regular basis, inquiries have been

made as to educators' points of view.

The study covers only the primary school personnel.

In Kuwait, the educational system is divided into 2—4-4-4

year periods (two years Kindergarten, four years

elementary, four years of intermediate school, and four

years of secondary school). Out of these levels primary

and intermediate school comprise the compulsory span of the

educational system.

W

1) In general, how receptive are the Kuwaiti primary

school teachers and administrators with regard to

parents' participation in various educational

activities?

2) Are these differences in the degree of

supportiveness of school personnal with respect

to parents' participation in different types of

activities?
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If there exist differences, in reference to the

second question, what are the activities of which

primary school teachers and administrators are

more supportive, and what activities have their

support to a lesser degree?

With regard to various school activities, are

there differences in the perception of the

primary school personnel if categorized along

with demographic characteristics?

What are these differences and how do various

categories of primary school personnel differ in

their perception?

The Need for the Study

Extensive research in various aspects of home/

school relationships has already been carried out

in other countries, particularly in the United

States and Great Britain. Kuwait can learn a

great deal from these studies. However, the

social context being different, certain factors

may have less or more significance in Kuwait than

elsewhere. To find out such differences that

might exist, indigenous research efforts like

this are needed.

Since public education in Kuwait has been growing

very fast in recent years a great number of young
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and inexperienced teachers entered the educa-

tional system. They might be unaware of the

effects of parents' supportive attitude and

behavior. In order to encourage and welcome

parents' involvement the teachers need to

understand the potential outcome of such

involvements. studies such as this one which

will bring the issue to the attention of

educators, whether experienced or inexperienced,

are undoubtedly necessary.

3) The Kuwaiti system of education is centralized to

a considerable extent. Close links between

teachers and parents may join them together to

stress decentralization which will then provide

opportunities to both school personnel and

parents to influence educational programs towards

broader base, diversified and novel ideas which

are very much in need in Kuwait.

MW

It is hoped that this study stimulates effective

interactions between teachers and parents which is urgently

needed. Positive and active home/school relationships will

have the following impacts on the Kuwaiti educational

system:
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Home/school relationships exert direct effect on

childrens' achievement. This research that is

focusing on parent-teacher cooperation may in

turn cause improvement in the scholastic

attainment of Kuwaiti children.

According to Lombana (1983) there is no training

program anywhere that exists to help teachers

deal with parents. This study supports such a

program and may cause initiation of such a

training scheme for Kuwaiti educators.

In very many societies, teachers develop a

feeling that the public is unaware of the

teacher's efforts and not appreciative of the

position that they have in society. Kuwaiti

teachers' conditions are not an exception.

Closer links between home and school will give

the teachers a feeling of self-esteem and greater

job satisfaction.

Teachers who generally rely upon their

professional competence might be ignorant that

parents' participation may help teachers'

professional growth. Better relationships,

advocated by this study, will make it possible

for teachers to benefit from parent's input in

the educational process.
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In a number of developed societies the parent- teacher

associations that were established long ago, seem to

have had impacts on various aspects of the educational

endeavors. It is hoped that this study will round up

support for the initiation of parent-teacher

associations in Kuwait.

Limitation of the Study

This study is limited to those teachers and school

administrators who are in public primary level (grades

1-4).

Although parents are important in this study, they are

excluded from the study. The reason for this

exclusion is the high illiteracy rate among adults

(approximately 30%), (Kuwaiti Annual Statistical

Abstract, 1984, p. 41). The study is directed toward

teachers because they are in the best position to

share with the parents the child's progress,

academically, socially, emotionally and physically.

Literature related to the theoretical, conceptual and

other aspects of this study does not exist in Kuwait,

nor in other countries that have a socio-cultural

setting similar to that of Kuwait. This researcher

has relied on the studies undertaken in the U.S. and

some western European countries.
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Definition of Terms

Primary School: A school that encompasses grades 1-4

of the schooling period in Kuwait.

Kuwaiti Teachers: Those teachers who teach in schools

of the State of Kuwait and are of Kuwaiti Nationality.

Non-Kuwaiti Teachers: Those teachers who teach in

schools of the State of Kuwait and are of nationalities

other than Kuwaiti.

Boys' School: A school in which enrollment consists

of entirely male students with predominantly male teachers.

Qirls' School: A school in which both enrollment,

teaching staff and school administrators are entirely

female.

Parents as Spectators or Observers: In this role

parents are perceived as an audience. They are informed by

the school about its activities and sometimes are asked to

visit the school as observers. The parents also View the

school as an authority figure whose source of expertise is

both necessary and sufficient to handle the education of

their children.

Parents as Teachers at Home: In this role it is

perceived that the parent directly participates as an

active teacher of his/her own child. Parents are expected

not only to enhance the informal education of their
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children, but to work with the educational system and help

to solve any problem that may exist.

Parents as yolunteers: In this role, parents do

various types of volunteer work in the school such as

participating in the classroom efforts, extra-curricular

and social activities, school committees, discussions and

providing role models about certain careers and

professions.

Parents as Paid Resources: This function is perceived

to measure the amount of parents' participation in adult

evening activities, training programs for parents,

workshops, teachers/parents committees, extra-curricular

efforts and lectures in which parents are to be compensated

for their performance.

Parents as Decision Makers: In this role, parents are

perceived to take active parts in the evaluation of school

performance, review of school curricula, review of school

rules and regulations, teachers and school administrator's

promotions and the solution of school problems.

Home yisitation: students' home visitation suggests

that teachers and administrators visit students' homes on a

regular basis.

Training Programs for Teachers and School

Administrators: Certain training programs for teachers and

administrators in the area of home/school relationships
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through pre-service and in—service training, by

publications, and mass media are suggested.

Overview

In the first chapter, the study is presented as well

as the need for the study and the purpose of the study.

Limitation of the study, definition of terms and research

questions are included.

In the second chapter, review of literature related to

study is reviewed. Theories concerning home/school

relationships are elaborated. Different aspects of

home/school relationships are discussed.

In the third chapter, education in Kuwait is

presented. Brief historical background is provided. Major

characteristics of the Kuwaiti Educational System is

summarized. In addition, parent/teacher relationships in

Kuwait are presented.

In the fourth chapter, methodology is presented along

with population and sampling, demographic characteristics,

major research questions are provided. The instrument,

hypothesis, procedure for gathering data and statistical

analysis is discussed.

In the fifth chapter, two types of data analysis are

presented. Rank order of item analysis, and analysis of

variance in terms of items combined into seven major groups

are analyzed.
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Finally, in the sixth chapter of the study, the

summary and conclusion are drawn. Interpretation,

implication and recommendation are presented.

 





CHAPTER TWO

REVIEW 0? LITERATURE

Introduction

In this chapter, literature pertaining to certain

aspects of home/school relationships will be reviewed. The

main purpose is to identify those areas that received

research attention. In particular, attention will be focused

on the effect of families upon individual children's academic

achievement. Furthermore, this chapter will look into the

nature of certain theories and ideas relevant to parents'

involvement in the education of their children. It will also

indicate how little material exists in the State of Kuwait

with regard to this important educational issue.

Conflicting Assumptions With Regard to

Homelgchool Relationships

According to Boocock (1980), there are two contradictory

conjectures concerning the link between home and school. He

asserted that:

There are two conflicting hypotheses about the

relationship between parental activity in school

affairs and school outputs. One hypothesis

predicts a positive relationship. Based upon a

balance or dissonance theory model, this argument

is that a high level of parental interest and

involvement would be consonant with feelings of

control of environment, and that parents who had

such positive feelings would be most likely to

communicate to their children the academic

motivation and role-playing skills needed for

school success. The alternative hypothesis, that

parental activity is negatively related to school

27  
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productivity, is based upon a model of role

specialization. What teachers and schools need,

runs this argument, is autonomy-release from the

pressures of the external environment. (p. 258)

With regard to school-community relations, Litwak and

Meyer (1974) identified three points of view: (1) "closed-

door" position, (2) "open-door" position, and (3) "balance

theory" (p. 1-16).

"Closed-Door" Position

With regard to the "closed-door" position, Litwak and

Meyer (1974) asserted:

This viewpoint takes its name from the general view

of some educators that community involvement is

extraneous, if not injurious, to the education of

the child. The basic assumption is that schools

can best handle within their walls all the major

problems of education. Therefore, community

participation should be kept to a minimum. The

presence of parents in the school will hamper the

educator in the performance of his duties. Lacking

professional training and having strong emotional

ties to the child, the parent will inhibit the use

of professional judgment. This approach is

consistent with some sociological theories that

have dealt with relationships between large—scale

bureaucratic organizations and family and

neighborhood groups. Thus, Max Weber points out

that strong family systems tend to undermine the

development of rational bureaucracies based on

merit. Talcott Parsons implies that families and

large-scale bureaucracies must keep their distance

if each is to operate efficiently. The viewpoint

of the traditional French and German school systems

illustrates this position, which is often

associated with a curricular emphasis on the "3

R's". From this position, a school-community

relations program will be effective if it maximizes

social distance between the family and the school.

(p. 4)



29

"Qpen-Door" Position

In a point of view entirely opposite to the "closed-

door" position, the authors (Litwak and Meyer, 1974)

described the "open-door" position as follows:

In contrast is the "open—door" position. It

assumes that many of the basic educational

processes take place outside the school building,

in the family, peer group, and neighborhood.

Furthermore, the motivation necessary for learning

in school has its source in the everyday life of

the child. This necessitates intimate school-

community contacts. Although few sociological

theorists are actually working to induce closer

contacts, most major cities implement programs

designed to increase contact between schools and

families. An extreme example is that of a school

installing washing machines and cooking facilities

so that families in need might use school facili-

ties for their everyday living needs. The "pupil

centered" philosophy of education is often

associated with this position. From this view-

point, the effective school-community program will

produce closer contact between the family and the

school. (p. 5)

"Balance Theory"

Considering the "closed—door" and "open-door" stances as

extreme positions, Litwak and Meyer (1974) suggested a third

option called a "balance theory", which lies somewhere in

between the two positions. In support of the "balance-

theory" these authors stated:

A third position recognizes some validity in both

the "open—door" and "closed-door" approaches. It

asserts that both intimate and distance school-

community relations must be balanced in different

degrees under different circumstances to optimize

educational objectives. This approach notes two

kinds of errors which a school-community can make.

It can bring the schools and community so close
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together that professional standards are seriously

weakened; and it can keep families and schools so

far apart that lack of coordination causes

contradictory influences to emanate from both

sides. To avoid these errors, the balance theory

argues that optimal social distance is a

determinable point between the extremes of intimacy

and isolation. At such a point the schools will be

close enough to coordinate activities with families

but not so close as to impair the performance of

professional educational tasks. (p. 5-6)

Litwak and Meyer (1974), in the first part of their

book, expand various aspects of the "balance theory" and

distinguish two groups: (1) School personnel called

"experts" or "members of bureaucracy", and (2) community

groups called "nonexpertsm, or the "primary group". They

emphasize that in the educational process, the tasks of

members of bureaucracy (for example, school administrators,

teachers, social workers and clerical staff) are quite

distinct and different from the tasks of members of primary

groups (such as parents, sisters and brothers, and

relatives).

These authors, in the second part of the book, delineate

various strategies and techniques for establishing and

strengthening relationships between members of bureaucracy on

one hand, and members of the primary group on the other.

Detailed theoretical framework of the first part and the

"cook book" approach of the second part of Litwak and Meyer's

(1974) book are informative and interesting. The authors'

position is that, in the process of education, remote social
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distance between the primary group and members of bureaucracy

will cause the process to suffer, is generally accepted in

the educational circles. The opposite viewpoint, however,

that close relationships between these two settings may

equally impair the educational attainment of children remains

unsubstantiated.

The idea that close relationships between bureaucracies

and primary groups may seriously weaken professional

standards set by educational systems, is based on

organization theory of early theorists such as Gulick,

Mooney, Reiley and Weber who examined organizations as they

knew them from a limited background of research. Current

concepts of organization, have been heavily influenced by

expanding knowledge about human relations movement. Research

and theory in this area have led current theorists away from

a "one best way" approach toward a contingency of organiza-

tional design. Very briefly, this theory points to the fact

that organizational functioning and effectiveness is

contingent upon is surroundings, both internal and external,

and there is no one best way of organization (Lawrence and

Lorsch, 1969). Hence, rationalistic and bureaucratic

structure of formal organization is incompatible with current

concepts of organizational improvement, in particular with

regard to the school system. Furthermore, in the real world

no community can be identified in which the relationships

/,
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between families and schools would be so intimate that the

intimacy might interfere with the effectiveness and

efficiency of educational settings. Therefore, the

assertions of Litwak and Meyer (1974) that:

Differences between these two settings (experts in

the school and nonexperts in the community) require

that communication linkages should not bring them

into such close contact that they impair the social

structures that are required to sustain each. (p.

13-15)

Or, as stated by Litwak and Meyer (1974), "if they are

too close their antithetical structures may lead to reduction

of effective contributions of expertise or of primary group

support (p. 13-15)," are not warranted.

It should be mentioned that Litwak and Meyer are very

much aware of current thoughts about organizational

improvements and the change from rationalistic to human

relation structure. With regard to the current trend they

asserted:

Over the last four decades the movement from

rationalistic to human relations structure has been

urged by practitioners and social scientists in

many different fields. For instance, in industry,

beginning with the early Hawthorne studies, the

move was away from scientific management

(rationalistic) to human relations. In the field

of penology the move has been from custodial

(rationalistic) to rehabilitation (human

relations). In the treatment of mental illness the

movement has been away from the custodial

(rationalistic) to milieu or treatment orientation

(human relations). In education there has been a

cyclical movement. The early "progressive

education" concept assumed a human relations

structure, as does the more current "pupil—

centered" approach. An earlier stress on a "three-
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R' s" approach and an emerging interest in the

programmed learning seem to imply a rationalistic

structure. (p. 96)

Furthermore, Litwak and Meyer (1974) supported closer links

between home and school and set forth various techniques to

strengthen such links. Nonetheless they suggested that,

based on the balance theory:

. . . communication between school and community

should seek to achieve some midpoint of social

distance--close enough so that they can coordinate

their activities but sufficiently distant so that ‘

their structures do not interfere with one another.

(p. 15)

Boocock (1980), after describing the two conflicting

hypotheses that: (1) parental involvement is positively

related to school success, and (2) parental involvement is

negatively related to school productivity, maintained that:

To date, these hypotheses have been supported more

on the basis of personal biases than empirical

evidence. What limited evidence there is favors

the first model. The Gittel and Hollander study

showed a relationship between indicants of

community participation and educational

innovativeness, although the link between

innovativeness at the system level and actual

student achievement was implied rather than

documented. In an extension of his study of

school-value climate, McDill added several

community-level variables, and he found that the

only one related to achievement was parental

involvement in the schools. (p. 258)

Furthermore, there is no experiential evidence to show

that parental involvement has had any negative impact on

student performance or school productivity.



 

34

Literature Pertaining to Certain Aspects

of HomeZSchool Relationships

As was previously discussed in the preceding chapter,

cooperation between home and school had been emphasized prior

to the turn of the 20th century. It was only after 1950,

however, that the issue of home/school relationships and its

impact on the educational attainment of students attracted

considerable attention of many who were involved, one way or

another, in the educational process. Consequently, a

 

significant number of books, articles, research and study

reports in various aspects of home/school relationships has

been generated; and literature in this area continues to

accumulate very rapidly.

The scope here is not to categorize systematically the

voluminous literature that exists in different aspects of

home/school relationships and make an exhaustive review of

literature in every category. It is attempted, however, to

identify a few aspects of this issue and make a brief review

of some of the literature that exists in those areas.

The literature review in this part is essentially

directed towards the following aspects of parents'

involvement in the educational process.

1) The importance of parental involvement in general.

2) strategies for educational practices.

3) Legal rights and authority of parents.  
—
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The effect of parental involvement in students'

achievement.

The effect of parental involvement on students'

behavior.

The effect of parental involvement on school

personnel and the school.

The effect of parental involvement on parents and

the community.

The Importance of Parental Involvement in

the Educational Process in general

Currently, there is a common conviction amongst

educators that the involvement of parents in the process of

schooling can only be beneficial, although there is no

agreement upon the forms which this involvement should take.

A little progress made with regard to home/school/

community cooperation in the United States in the 19605 and

19705 were summarized by Berger (1981).

In the 19605 and 19705 the parent-school-community

partnership was recognized in such national

programs as Head Start and the Elementary and

Secondary School Act, Title I, III, IV, or VIII.

Follow Through and Right-to-Read programs, like

Head Start, required that parents must participate

in policy-making. (p. 94)

Berger (1981) continued:

Parents became partners to program design when

Public Law 94-142 required Individualized Education

Programs (IEP) for special education students to be

written by educators with parental input and

approval. Across the nation, individual school

districts started new alliances with parents and
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the community. Those involved in programs where

parents were active components found that the

partnership was a success. (p. 94)

Berger (1981) further added, "In Title I, Head Start, and

Title IV programs, in-service conferences where parents,

teachers, and administrators work, study and discuss together

have made parents partners in the educational process“ (p.

94).

The emphasis on home/school cooperation was not

overlooked prior to the 19605 and 19705. Starting in 1930

the School of Education at the University of Michigan in

cooperation with Michigan Congress of Parents and Teachers

held an annual Parent Education Institute for several years.

While the main objective of lecture meetings of the institute

had been directed towards child welfare and parent education,

the lectures covered many grounds including home/school

relationships. For instance, Arlitt (1932) professor of

Child Care and Training at the University of Cincinnati in

her lecture, "The Education and the Modern Parent," asserted

that:

Now that the fact that the parents are educators as

important as those found in educational institu-

tions is known, it is time to consider just what

things will be necessary if the education which is

furnished the child at home is to transfer to the

school, and if school education is to transfer

fully to the home situation. (p. 9-10)

In the same lecture, she continued:

Both home and school should have a knowledge each

of the ideals, aims, and purposes of the other.
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Parents should be familiar with the lessons which

are being taught in school, the processes by which

they are being taught, and the extent to which home

assistance may help or forward learning. Teachers

should be aware of what is going on in the child's

home and of the means by which those things most

important for the development of the child may be

secured through home and school cooperation.

A common mass of knowledge, a clear philosophy

of education and training, and a complete supple-

menting of the home by the school and of the school

by the home makes for fuller living on the part of

the child and a sounder educational program. (p. 9-

10)

In the next Annual Parent Education Institute held in

1933, Professor S.A. Courtis (1933) of the University of

Michigan, on the meaning of cooperative approach to the

solution of educational problems said:

The cooperative approach means that teachers, first

of all, will ask the home to share what it knows

about its children and what it desires from the

school in the way of benefit. It will demand,

also, that parents shall give freely from a social

viewpoint. In the New Day no parent will ask

favors or privileges for his child that he does not

desire for all children. Parents will accept and

exercise a responsibility for the general

educational program, not a limited and specific

support to the single school in which their own

children are placed. Parents and teachers alike

will face the facts, pool their resources, and work

cooperatively for the solution of their common

problems. Education today is a discouraging job.

Whatever one does is sure to be met with

disapproval; however hard one may try, one is sure

to discover, chiefly, new unsolved problems.

Teachers and parents must frankly recognize the

situation. We must learn cooperatively. (p. 7-8)

The National Congress of Parents and Teachers in the

United States stated its program of parent education in 1887.

Written into its charter were the words: "The objects of
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this cooperation shall be to promote conferences among

parents upon questions vital to the welfare of their

children."

In recent years, it has been the view of many authors

that a close link between home and school is imperative,

because it will bring benefits to the child. With regard to

interrelationship between the two, Charles Reeves (1983)

asserted:

The home is an institution existing largely for the

protection, care, and development of the child,

during the relatively long period of helplessness,

and induction into elementary requirements for

civilized living. The school is an institution

existing for the planned, systematic, and more

formal education of groups of children in selected

subject matter. It has relieved the home of many

of its original educational functions and has

assumed many additional functions not required in a

simpler mode of life. However, the requirements

for educational experiences have been multiplied by

our growing civilization to such an extent that

there are still more needs than most homes and

schools, together, can supply. For best results it

is important that these two educational

institutions co-operate and each supplement the

other in their efforts to meet the needs. That is

the theme and concern of this book. (p. l)

Reeves continued his discussion by saying:

Both parents and teachers are teachers; their

cooperation is necessary. The education of a child

is a whole process that includes his total

experiences--in school, in the home, and in the

community--during the school year and in the

summer. The roles of parents and teachers can be

kept separate only at the peril of development of

the child at a level far below his highest

potentialities. Better understanding of the

responsibilities and problems of each by the other

is necessary. The child should be brought to a

sense of a truly supporting relationship between

the home and school--parents and teachers-—so as to
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avoid conflicts in his mind, leading to contrary

reactions. (p. 1)

On the advantages of parent participation in the

educational process Lombana (1983) stated:

Parent participation builds positive home—school

relationships. When parents and educators work

together in cooperative arrangements, they have

opportunities to see the other's point of view and

to understand the responsibilities, assets, and

contributions of the other. Parent participation

helps increase community support for school

programs. Parental view of the programs offered by

a school are closely aligned with personal

relationships. When parents have opportunities to

collaborate with educators on various school

activities, they are more likely to support local

issues, higher teacher salaries, or expanded

guidance programs. (p. 100)

Lombana continued:

Parent participation strengthens parent-child

relationships. As parents become involved in the

school, they increase their knowledge of and involvement

with their children's educational environment. Most

children are pleased when their parents work in the

school, attend meetings at the school, and otherwise

indicate an active interest in the educational program.

These actions increase a child's self-esteem and build

more positive relationships with parents. Such

relationships are further strengthened when parents

learn new ways of relating to their children. (p. 100)

The family is a universal organization, everywhere it

has educational functions and socializing responsibilities,

and in all societies it is intelligible only in its

relationship with other institutions.

With regard to mutual understanding between home and

school, in the UNESCO Publication (1955) it was stated:

There is thus a general task to be discharged-—that

of building up mutual knowledge and understanding
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between school and home, the initiative in

undertaking which, by virtue of his training and

his position of responsibility towards a number of

children, will normally fall to the teacher.

Invitations to parents to visit the school and see

what goes on, talks and discussions on educational

method, upon changes in conception and technique

which have taken place since the parents went to

school, and upon innovations which are about to be

made, demonstrations and suggestions as to how,

without playing the amateur teacher, parents can

help their own children to learn and how they can

complement the lessons which are given, these

activities like them will bring parents into an

understanding participation in the teacher's work.

(p. 43-44)

A major research project was conducted in Great Britain

on behalf of the Central Advisory Committee for Education

(1967) by Plowden Committee (Plowden Report). This study

that involved over 3000 children from a national sample of

173 schools, drew widespread public attention to social class

differences in parents' attitudes. In explaining variations

in students' attainment, the research emphasized the

importance of home as opposed to school factors such as the

class size. Moreover, with regard to different types of home

influence, the study stressed the role of attitudes, the

interest and encouragement that parents offered as opposed to

material conveniences. As stated in the DES Plowden Report

(1967):

What matters most are the attitudes of teachers to

parents and parents to teachers—-whether there is

genuine mutual respect, whether parents understand

what the schools are doing for their individual

children and teachers realize how dependent they

are on parental support. (p 40)
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William Tyler (1980), one of Great Britain's prominent

educators, argues against certain forms of parents'

participation which are unimportant, trivial and a waste of

time.

Pupils, students, parents, citizens are sensitive

to the smell of paternally imposed ritualistic

participation, whether in the form of the works

council agenda that never includes important items,

the rigged meeting of the parent-teacher

association, the "consultative committee" that

limits itself to trivia, or the school council that

is persuaded to concentrate on coach trips rather

than curriculum. For many, such window dressing is

more offensive than the autocracy or oligarchy that

it purports to replace. (p. 15)

He continued:

None of this is to argue against greater

participation by parents and citizens in the work

of education, to deny the importance of ensuring

good relations between teachers and parents, home

and school. It is to suggest that relationships

reflecting genuine participation and power-sharing

need, if they are usefully to serve educational

goals, to be reflected in carefully through-out

institutional structures, procedures, conventions,

and understandings. Good intentions and goodwill

concerning home—school relations are indispensable

to the creation of such forms and procedures. They

are no substitute for them. (p. 15-16)

In recent years, educational experts and writers argued

in support of certain types of partnership between home and

school. Tizard and Tizard (1979) in their article, "Parents

and Teachers as Educators," defined the partnership as

follows:

The term partnership would certainly seem to imply,

at the least, that the parties involved have an

equal status, and mutually agreed aims, and that

they consult together and inform each other about



42

their activities. For parents to be partners of

teachers in the school, radical changes in

educational practice would be needed. Equally, if

partnership refers to coordinated work in separate

spheres, the teacher at school, the parent at home,

considerable consultation about aims and methods

would be needed. In either case, a two-way flow of

opinion and information would be a necessary part

of the relationship. (p. 221)

The authors (1979) further argued: ‘

At present, such communication as occurs is much

more likely to be a one—way flow from the teacher

to the parent. It will not normally be a report

about what the teacher has been doing, how she has

been carrying out her responsibilities, but rather

instructions to the parents about what they should

do--they should send their child to school on time,

send him to bed early, talk to him more, play with

him more, see that he does his homework, and so on.

(p. 221-222)

 

Tizard and Tizard (1979) maintained that in recent years

educators' emphasis to involve parents in educational

endeavors is not for the purpose of partnership, but to learn

from the school how to perform on school terms.

Much recent interest in involving parents in

education, in fact, arises from the belief that

most parents are inadequate: they need to be

changed so as to become more like teachers. This

"deficit" view of parents underlies most schemes

for parent education and home visits; and pressure

for parents to help in schools and creches is often

because of the assumption that they can learn from

watching teachers. The question of what teachers

can learn from parents is rarely canvassed. It is

convenient for teachers to attribute a child's lack

of progress in school to his parents' lack of

interest, or their failure to stimulate him. There

is, however, an alternative, less comfortable

inference--that the failure or lack of interest of

a child in school reflects rather the failure of

the school to teach him. (p. 222)
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Strategies for Educational Practices

To offer guidelines for practitioners concerned with

strategies by which home/school relationships could be

enhanced, many educational experts and writers, in recent

years, have focused on experiential aspect of the issue.

Consequently, numerous articles, pamphlets, manuals and books

spelling out numerous approaches to mechanisms of home/school

linkages, have been produced.

In a pamphlet with the title of "Partners in Education"

Muriel Brown (1950) and her associates discussed certain

factors which were considered to be important to teachers,

parents, children and the community. The conclusions were

drawn from an analysis of views expressed by cooperating

groups that were located in various parts of the United

States. These groups were to discuss four questions with

regard to participation of parents, children and teachers in

home/school cooperation. The question involved values and

goals in home/school cooperation, conditions in schools and

communities, some of the psychological factors, and learning

to work together more effectively to enhance home/school

relationships. The author discussed the four topics just

mentioned in four separate chapters and the conclusion that

she drew was based on an analysis of conditions of actual

experiences and pointed out certain factors of significance

to teachers, parents, children and community.
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Litwak and Meyer (1974) in their book, School, Family

and Neighborhood: The Theory and Practice of School

Community Relations consists of two parts: part one is

concerned with theoretical scheme for home/school

relationships, and part two deals with practical aspects of

the issue. In part one, a general theoretical frame of

references was developed which may enable practitioners to

set their goals and plans to achieve those goals. With

regard to the second part, the authors asserted, "Chapters 5

through 12 are pragmatic, at times almost like a 'cook book'

in the approach to specific mechanisms of school-community

linkages" (p. 157-269).

The authors described eight types of approaches that

formal organizations, such as schools, can use to reach and

influence local communities. These were called by the

authors as: (1) Detached worker, (2) Opinion leader, (3)

Settlement house, (4) Auxillary voluntary, (5) Common

messenger, (6) Mass media, (7) Formal authority, and (8)

Delegated functions.

The authors devoted eight chapters of their book to the

eight mechanisms listed above. The authors also described

certain methods by which a practitioner may be able to

identify linking mechanisms appropriate for the development

of a program for the enhancement of school community

relations.
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The "cook book" analogy described by Litwak and Mey

(1974) may apply to many writers who suggested vario

techniques for improvement of home/school relationship

Since a great number of writers contributed to this area,

is neither guacticable nor conducive to go through all t

materials written with regard to practical aspects of hon

school cooperation. As examples, the contributions of a f

authors that seem relevant to experiential orientation

parents' involvement in the educational process are brief

reviewed here.

Gordon and Breigvogel (1976) edited a book, Buildi

Effective Rome-school Relationships in which various aspec

of home-school partnerships such as types of paren

involvement, roles of teachers, parents and administrator

home learning activities, and evaluating home/school progra

were discussed.

Lombana (1983) in her book, Rome-school Partnership, I

detailed discussion of various topics of parents' involveme

in tflua school process. Lombana's main emphasis in th

treatise was how to facilitate communication between schc

staffs and parents. She also discussed parent

participation and education programs and many other practic

aspects of home/school partnership including parent

conferences. Other writers have focused on parent-teact

«conferences. Examples are Hamacheck and Romano (1984), Los
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and Diament (1978), Casavis (1970), and Bailard and strang

(1964).

Barclay (1977) published a rather brief book (48 pages)

which is a step-by-step guide in experiential parents'

involvement programs. The book also elaborates on workshops

for parents and teachers.

Berger's (1981) book, Parents Rs Rartners in Education,

can be considered as a guide to help teachers and counselors

in enhancing home/school relationships. The author also

discussed certain programs working with parents of

handicapped children.

Coletta (1977) published a book, Working Together: A

ggide to Parept Involvement, which discusses numerous ways to 

involve parents of young children in the schooling process.

Davies (1976) edited the book, School Where Parents Make

a Difference. This book is a collection of school programs,

the success of which has been attributed to the involvement

of parents in those programs.

Swick's book (1978), The Parent-Teacher Bond, provided

practical suggestions for teachers on how to involve parents

in school programs.

Miller (1975) in a book, Parents and Volunteers in the 

Classroom: A fiandbook for Teachers, provided systematic
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guidelines in setting volunteer programs in the school

system.

Rutherford and Edgar (1979) in their book Teachers and

Parents: A guide to Interaction and Cooperation, with regard

to promoting teacher-parent cooperation, have suggested six

methods of interaction. These are: (1) the problem solving

conferences, (2) home visits, (3) parent participation in the

classroom, (4) parental help with uninvolved parents, (5)

parent—teacher associations (PTAs), and (6) Public Law 94-

142 (p. 23-31). The authors have elaborated on every one of

these methods.

Considering the new Public Law 94—142 and its effect on

parents' involvement Rutherford and Edgar (1979) stated:

The new law encourages increased parental

involvement in the education of their children

since it specifies their rights and their

participation in the development of an educational

plan for their children. In addition, Public Law

94-142 encourages local school districts to develop

other methods of involving parents. In particular,

state education agencies are requested to develop

procedures for appointing parent surrogates for

handicapped children who do not have parents or

whose parents are unable to participate in the

development of an educational program. The states

must also appoint parents to their special

education advisory councils. (p. 30)

With regard to the impact of the new law on parents'

involvement in special education, Rutherford and Edgar (1979)

maintained that:

Obviously, Public Law 94-142 has had a direct

impact on teacher—parent interactions in special

education. In most cases, we believe these
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interactions (forced or voluntary) will be

productive, and we certainly hope that teachers and

parents will choose to work together. (p. 31)

In connection with its effect on overall educational

process Rutherford and Edgar (1979) argued:

Although its impact on all education is difficult

to predict, Public Law 94-142 certainly represents

a major move toward mandating services. To the

degree that it is successful in special education,

we expect that similar legislation governing all

public education will be enacted. Regardless of

their personal attitudes toward federal government

intervention, all teachers need to choose between

preparing for or resisting parental involvement in

the schools. (p. 31)

Legai Rights and Authority of Parents

In connection with parents' involvement in the schooling

process, many writers discuss parental rights, and

significance of authority in the lives and education of their

children.

Musgrove (1966) argued that in the past century parental

influence substituted parental power.

One of the most remarkable social changes of the

past century has been the substitution of parental

influence for parental power. Throughout the

advanced countries of the West the power of parents

has been radically curtailed in law and the rights

and the interests of the child protected. The

social and economic bases of the power of parents

had been undermined in many sectors of European and

American society long before the law restricted

their authority. It is something of a paradox that

the measures taken to protect the child,

particularly compulsory education—-a revolutionary

invasion of parental rights--have helped parents to

regain some measure of authority by reducing the

child's capacity and opportunity for independent

earnings. (p. 2-3)
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Many social scientists and educationalists agree that,

both in Europe and America, the absolute authority that

parents had over their children has declined considerably

during the Classical Industrial Revolution of the 19th

century. In Great Britain, the two Acts of Parliament, i.e.,

the Education Act of 1880 and the Children Charter of 1889

gave the child legal protection against negligence and

maltreatment by parents. Musgrove (1966) maintained that:

The long arm of the state reached into the family

with coercive power only at the end of the

nineteenth century. With great reluctance, Statute

Law brought about a profound modification in the

historic Common Law position of the father and the

family. In the year of Lord Justice Bowen's

judgement, society was organizing itself to invade

the family: the first Society for the Prevention

of cruelty of Children was founded in Liverpool; in

1889 the N.S.P.C.C. was established; and in 1895 it

obtained a Royal Charter. (p. 7)

Some writers and philosophers appreciated the

implication of these measures. For instance, George Bernard

Shaw (1910) in his preface to Misalliance commented, "There

is a Society for the Prevention of Cruelty to Children which

has effectively made an end of our belief that mothers are

any more to be trusted than stepmothers, or fathers than

slave drivers" (p. 8).

It seems that undermining parental power, whether in the

past or present, is mainly aiming to illtreatment and cruelty

matters where the child might be in need of care and

protection. West (1975) believed that compulsion in
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education should be used selectively rather than universally:

government power should be directed at those parents who are

irresponsible in providing for their child's education.

Nonetheless, parents still have a considerable amount of

power over their children concerning their education and

welfare. Musgrove (1966) argued:

Relics of an ancient paternal power remain. A

father still has the right to the services of his

infant children, and he may recover damages for the

seduction of a daughter whose capacity for service

is presumed to have been thereby impaired. A

father has the right to the custody of his

legitimate children, the right to determine the

child's religion, education and where he shall

live. (p. 8)

Similarly, Kapplemen and Ackerman (1977) acknowledged

the parents' power and urged them to organize and use this

power to facilitate change and awareness so that children

receive the very best possible educational experience. They

asserted:

There is a power in being a parent: the power of

teaming with the responsive school system to help

your child . . . and the power to force a sluggish

school system to educate your child in the best and

most appropriate way possible. Use that power. It

is your intrinsic right as a parent. (p. 281)

Rights and authority of parents over their children's

education seem to be universally recognized. In the

Universal Declaration of Human Rights of the United Nation

Charter it is stated, "Parents have a prior right to choose

the kind of education that shall be given to their children"

(Sicault, 1963, p. 126).
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With regard to parents' right Reeves (1983) indicated

his personal View. (Pi,

Parents have a right to protest thedassignment of

an amount of homework that is a burden to the child

or themselves, or the policy of assigning any

homework at all. If the protest is made in a PTA

meeting and other parents agree, the passing of a

resolution may be effective in modifying the

practice, but provision of more school time may be

necessary if homework is eliminated. It should be

recognized that teachers are employed to teach,

which does not mean that their duties are limited

to assignment of lessons, hearing of recitations,

and marking of papers on what pupils have learned

without help or what parents have done for them to

copy. (p. 123)

In a pamphlet "Parents Have Rights Too!" Thomas (1978)

distinguished seven rights for parents in the education of

their children. These rights are:

l)

2)

3)

4)

5)

6)

7)

The right to have teachers employed on merit rather

than by discriminatory practices.

The right to attend a school of one's choice.

The right to a free, appropriate and equal

education.

The right to equal educational opportunities for

both boys and girls.

The right to "due process" and an informal hearing

prior to student suspension from school.

The right to receive compensatory services for

handicapped children.

The right to know what schools are doing. (p. 9-10)

The Effect of Parental Involvement in

Students' Achievement

Research into relations between home and school and

their influence on the scholastic attainment of students can

be concerned in one of the two aspects of this issue. A

study may either focus on the relationships between students'
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home backgrounds and their educational achievement; length of

schooling, occupational choice, etc.; or it can be concerned

with involvement of parents in the educational process and

its effect on children's scholastic attainment.

In this section, research with regard to the influence

of home background on attainment are briefly discussed, but

more attention is paid to the effect of parental involvement

to educational attainment of children.

“777' During the past two decades, many research projects have

focused on the relationship between home background and

attainment. Two rather extensive studies conducted in two

different countries are worth mentioning. One is the

"Coleman Report" (1966) which was conducted in the United

States. The study covered 60,000 teachers, 57,000 students,

and about 4,000 schools. The other study, the "Plowden

Report," (DES, 1967) was undertaken in Great Britain. It

covered over 3,000 students from a national sample of 173

schools. Both studies stressed the importance of home as

opposed to school factors, and both concluded that initial

experiences and continued events in the family play major

roles in children's scholastic achievement.

Following are the summary results of the "Coleman

Report" (U.S. Office of Education, 1966):

Of the many implications of this study of school

effects on achievement, one appears to be of

overriding importance. This is the implication
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that stems from the following results taken

together:

x/l) The great importance of family background for

achievement.

2) The fact that the relation of family

\/’ background to achievement does not diminish

over the years of school.

3) The relatively small amount of school-to-

school variation that is not accounted for by

differences in family background, indicating

the small independent effect of variations in

school facilities, curriculum, and staff upon

achievement.

4) The small amount of variance in achievement

explicitly accounted for by variations in

facilities and curriculum.

5) Given the fact that no school factors account

for much variation in achievement, teachers'

characteristics account for more than any

other.

6) The fact that the social composition of the

student body is more highly related to

achievement, independently of the students'

own social background, than is any school

factor.

7) The fact that attitudes such as a sense of

control of the environment, or a belief in the

responsiveness of the environment, are

extremely highly related to achievement, but

appear to be little influenced by variations

in school characteristics.

Taking all these results together, one

implication stands out above all: that schools

bring little influence to bear on a child's

achievement that is independent of his background

and general social content; and that this very lack

of an independent effect means that the

inequalities imposed on children by their home,

neighborhood, and peer environment are carried

along to become the inequalities with which they

confront adult life at the end of school. (p. 325)

WIi> Many other researchers have focused on the relationships

between home background and attainment. The following

American and British researchers are a few who have
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contributed in this field. In the United States, studies

undertaken by Levin (1965), Honzik (1967), Kagan and Moss

(1962), Kriesberg and Bellin (1965), Stodolsky and Lesser

(1967), Bradshaw (1968), Fowler (1968), Green, Hoffman and

Morgan (1967), Bloom (1963), Goldstein (1964), Deutsch and

Associates (1967), and Jensen (1967), are just a few

examples.

Similarly in Great Britain, Fraser (1959), Douglas

(1964), Douglas and Associates (1968), Wiseman (1964), Craft

(1970), Cohen (1979), and Bernstein (1961) are among a few

who conducted studies concerning the effect of home

background on children's scholastic achievement.

~’:;) The study of the relationships between home and school:

and their effect on the pupil's performance in the school is

comparatively new. Nonetheless, a number of researchers have

focused on certain aspects of home/school relationships and

their effect on students' progress in school.

The Plowden Committee not only studied features of

primary school children's background but concluded that

parents' attitudes, interest and encouragement played a

rather major role in their children's achievement. If one

views parents' attitude, supportive interest, and

encouragement as a measure of parents advocating the school

and having close links with it, then the effect of
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home/school relationship on students' attainment becomes

clear.

\‘r-j£>7 Research undertaken with regard to students' achievement

has explicitly indicated that there are positive correlations

between parental involvement in the schooling process and

students' achievement.

*rm,x;C>' In a study designed to find out the effect of parental

‘l

involvement on children's reading improvement. CTizard,

E t§9h§lfieldygndwgew1nsonll982)_selectedmsix schools in Great
‘ ' h-u—z-mh Au-* ‘,._.1-..‘, -

_p ritain and conducted an experimental research_which lasted
5._J

flw
,f‘__ - 1 .

.r

.._ ._.r;-'

\fgr two years. Three groups, one experimental and two

Mgpptrol groups were distinguished in this study. The first

control group received extra reading help from an experienced

Xinstrugtor. The_second control group received no extra help

other than the regular teaching program.

The reason for having the first control group had been

to find out whether the improvement in reading, if any, could

be attributed to parents' involvement or to the extra help

givenfbyfithe instructor.

f~ Parents in the experimental group were asked to listen

to their children's mistakes while they were reading, and to

complete a report card summarizing what had been practiced at

home. 'The researchers themselves visited homes of the

children in the experimental group and observed the reading

practices.
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Thismstudyshowed that parents' involvement contributed
"'—-n-— _1,-h__,...-+

WM 7 - 7 _‘I__— ‘_i‘

...__..-.— r-urw- H

p051t1velyto the students' achievement. The researchers

7 'F-q -. v: —‘ -w

Lconcluded:\y y,1

 

Firstly, the inner city, multicultural schools it

is both feasible and practicable to involve nearly

all parents in formal educational activities with

infant and first-year junior school children, even

if the parents are nonliterate or largely non-

English speaking. Secondly,.children who receive ”Ls

WeSisnificantlyhm
WWWhOdo not. “

-rThirdly, mpsgyparent expressgreat satisfaction in
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‘Lhe experiment was cgnducted, as did teac ers who

had taught parallel control classes during the

intervention years.§%£ifthlyJ small-group

struction in readino given by a highl c0uo- -. '

specialistW .. - ... . ements

‘1n a a1nment comparable in.nmgnitude with t . e

obtained from collaboration with parents.

y£ggxgflll§ppration between teachers and parents was

e fective for children of all initial levels of

performance, including those who at the beginning

0 h: study were failing to learn to read.

the fact that some children read to

paren 5 who could not themselves read English, or

in a few cases cannot read at all, did not prevent

improvement in the reading skills of those

children, or detract from the willingness of the

parent to collaborate with the school. (p. 14)

In a similar research project, Willmon (1969), attempted

to find out the effect of parents' involvement in the Head

Start Program in Florida on children's achievement. In this

stud”; 485 black and 45 white children were included. Based

on thefldegree of parental involvement, three groups were
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distinguished. In the first and second groups, parents were

actively involved in the program. However, the parents of

the first group were moderately involved, whereas, the

parents of the second group were highly involved. The third

group consisted of students whose parents were not involved

in the program.

When the students were given the Metropolitan Reading

Readiness Test, the results showed that the children in the

first and second groups scored higher than the third group.

L/// In an experimental study designed to examine the effect

of parents' involvement in the children's schooling on

children's attainment, Shelton (1974) used the Family

Involvement-Communication System and gave instruction and

training to parents in order to act as links between the

school and other parents. She used grade-point average as a

measure of students' achievement, and found out that parents'

involvement in the education of their children at home was a

major factor in enhancing children's attainment.

l-«7.v To examine the effect of parental involvement on various

aspects of the schooling process, Herman and Yeh (1980)

analyzed data from California's Early Childhood Program

(CEC). Regarding the relationships between parents'

involvement and students' achievement, it was concluded:

The results suggest that parent involvement in

schools is beneficial. The degree of parent

interest and participation in school activities is

positively related to student achievement. The
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amount of school-home communication is also

indirectly related to achievement. (p. 15)

In connection with the effect of parents' involvement in

their children's education on students' achievement, similar

findings were reported by Morrow and Wilson (1961); Hawkins,

Sluyter and Smith (1972); Safaran (1974); Rubin and Others

(1980); and Seilbert and Others (1980).

The Effect of Parental Involvement on Students' Behavior

As a method to solve students' behavior problems,

parental help has been sought and used by teachers and school

administrators perhaps more often than any other type of

parent involvement.

Green (1968) in his book, Parents and Teachers:

Partners or Rivals, reported a study of junior school

children and parents, carried out over a period of two years.

Efforts were made to improve home/school relationships.

During the study, the parents became more cooperative in

their attitude toward the school and the education it

provided; and case studies of individual children indicated

improvement in their behavior and school performance.

A summer program called "Parents and Children Together"

was designed to train Hispanic parents to teach their

children. Offenberg and Associates (1980), who made an

evaluation of the first year of the program, stated:

At the end of the first program year, there was

evidence that parents' participation in the summer
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program was associated with higher reading scores

and improved attendance among their children during

the school term . . . . In conclusion, the summer

program appears to have worked well as designed and

was associated with superior pupil behavior. (p. 6)

Dougherty and Dougherty (1977) reported that using the

daily report card system as a method of communication between

the school and home for 15 fourth grade students resulted in

solving the two problems of not completing homework and

talking out in the classroom. Immediate changes in these two

 

behaviors were observed. With regard to the effectiveness of

this method, the investigators asserted:

Homework completion was recorded during a baseline

period of 10 days. The mean percentage of children

not completing their homework was 34.7% during this

period. Following the Daily Report Card for

homework, the percentage of noncompleted

assignments dropped to 17% for the next 12 days,

and continued slightly below this amount for the

remainder of the study. No differential effect was

observed when the card was taken home on a weekly

basis.

Following stabilization of the homework rates,

talk-outs were scored on individual report cards.

During the baseline observation of 22 days, the

mean talk—out rate was 13.5 per hour, and decreased

to a mean of 2.3 per hour for the next 11 days.

The talk-out rate stayed at or near zero for the

remainder of the study, and did not change after

the weekly system was in effect. (PP. 193-194)

The Effect of Rarental involvement on Teachers

and Schooi Environment

There is much to be said for teaching in an environment

in which there is a true sense of cooperation and support

between the school and family. The strength and unity



60

established through common goals can only help to achieve

those goals, and achieving common goals will undoubtedly be

rewarding for everyone involved.

A Canadian observational study of 22 elementary classes

(Hedges, 1972) showed that when adult helpers were in the

classroom, the teachers allocate more time to instructing

their pupils. Involving parents in this way may, therefore,

have a direct effect on the teaching performance of teachers.

One of several methods to enhance communication between

home and school is through parent/teacher conferences.

Teachers can learn about the students' environment, their

study habits and availability of help at home. Teachers can

also come to know parents' expectations and their attitudes

toward education. Having information and knowledge as such,

will help the teacher to be a better advisor and guide for

both students and parents.

Following usage of parent/teacher conferences, Hagburg

(1970) commented:

The conference offers a valuable opportunity for

the therapist to learn about the child in his total

environment. It is important for him to know about

the child's home and neighborhood and to understand

conditions which may be preventing him from

achieving in reading. The therapist can also

become aware of positive conditions which exist and

give special emphasis to them in providing reading

therapy for his student. . . . During the course of

the conference, the therapist may learn about the

general feeling of the family, what they expect of

the child, his place in the family, their

aspirations for him or their lack of concern. The

reading teacher will become aware of modifications
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to be made in his therapy sessions and may also

suggest changes to be made in the home as the

parents strive to help with their child's reading

problems.

In addition, the teacher will have the

opportunity to counsel and help his student make

adjustment to those circumstances which cannot be

changed. As the reading teacher learns to know the

child in both his home and school situations, he

can plan more effective ways in which to work with

the child. (PP. 108-109)

The Effect of Parental Involvement on Parents

and the Community

Parents who are involved in their children's education

are not only contributors, but they are also beneficiaries.

Referring to Woodhead's Book Intervening and Disadvantage

(1976), Cyster, Clift and Battle (1979) with regard to

intervening programs in the United States and Great Britain

noted:

The results indicated short-term benefits at least

for children and potentially greater long—term

benefits due to the effects on parents. The "Red

House" project maximized contact with the community

by having many facilities under one roof in an

attempt to increase home-school links. (p. 17)

Safran (1971) with respect to parents' benefit in their

involvement in schooling process has made the following

comments:

In every kind of involvement, parents "get an

education." It may or may not be the kind of

parent education intended by the program planners.

Involved parents usually find themselves learning

something about self-awareness, child development,

health and nutrition, curriculum development,

family planning, group dynamics, instructional

methodology, policy planning, program management,
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institutional reform, how not to conduct a meeting,

etc. (p. 5)

Breslin and Marino (1975) presented the results of

parents' participation in a woodworking class in one of New

York's primary schools where 20 parents were involved.

[Parents] felt they contributed to the program

since the need for close and constant supervision

with the tools was obvious; felt they learned a

great deal about how children function since they

saw how differently children approach problems;

gain more satisfaction from having helped a child

plan and produce a project; gain a better

understanding of the functioning of the school's

total program by being an integral part of it;

learned the necessity of allowing children to do

things on their own, even when it would have been

far easier and faster to "hammer that nail myself";

saw that academic learning does evolve from such

things as making a wooden boat. (pp. 125-126)

Parents who contribute in the education of their own

children and enhance their level of awareness will acquire a

feeling of accomplishment and hence it will add to their own

self-esteem. Stearns and Associates (1974) stated the

following with regard to parents' self—esteem, "There is

evidence that involving parents in decision-making or as

employees can have positive effects on their self-esteem and

can lead to change in institution or in classroom procedures"

(p. 6).

ome chool elationshi s in Kuwait

Very little research exists with regard to home/school

relationships in Kuwait. Based on widespread recognition of

the need for parents to understand more about and to assist
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in education of their children, the Kuwait Ministry of

Education, in 1966 instructed individual schools to initiate

parent/teacher committees. Although the mission and

objectives of these committees have been set and discussed in

certain directives of the Ministry, unfortunately, neither

strategies nor guidance have been provided to achieve those

objectives. Furthermore, the formation of these committees

has been left to school administrators as an optional

practice. And as a result, after two decades, about half of

the schools do not have parent/teacher committees. Even in

the schools where these committees were established there has

not been any evaluation or research to find out how

effective, if at all, parent/teacher committees have been and

what should be done to increase their effectiveness.

Following the initiation of parent/teacher committees,

three seminars and conferences that were entirely devoted to

home/school cooperation were conducted. These were the 1966

Conference of School Principals, The First Educational Week

of Teachers Association of 1969, and the 1973 Conference of

the Ministry of Education which was attended by representa—

tives from various sectors of the society. The objectives

and outlooks of these seminars are briefly discussed in

Chapter Three.

In general, however, the reports, involving summaries of

discussions and recommendations, coming out of these meetings
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did nothing but call upon teachers, parents and citizens to

take part in home/school cooperation. Furthermore, since

1973, there has not been any other backup seminar or

conference regarding home/school cooperation.

None of this is to argue against the initiation of

parent/teacher committees or the seminars that followed the

initiation. It is, however, to suggest that genuine

home/school cooperation is needed, if the educational goals

are to be realized.

This author has come upon no research devoted to any

aspect of home/school relationships in Kuwait. In a Ph.D.

dissertation, however, Ali Asker (1981) who studied teacher

job satisfaction, included a question asking the respondents

to choose three out of more than two dozen factors, as they

perceived, to be most important for the improvement of

Kuwaiti Educational system. In response to this question,

cooperation between home and school was the most frequently

cited factor.

The above limited research emphasizes the need for

additional research on home/school cooperation if the needs

of children are to be met regardless of the national group.



CHAPTER THREE

CERTAIN ISSUES AND CHARACTERISTICS OF

THE KUWAITI EDUCATIONAL SYSTEM

W

The public education in Kuwait formally started in

1912 when the first school (Al-Mubarekiah) was established

and had been sustained by citizens' donation. The actual

modern education, however, had not began until the 1930's

when an educational mission was invited from Palestine then

Egypt to help organize and introduce comtemporary public

school programs in Kuwait.

The start of the actual modern educational period in

Kuwait coincided with certain other events that were by no

means accidental. The development of the oil production in

Kuwait in the 1940's opened up the possibility of a level

of material comfort and economic development that would

have been impossible without oil. The exploration and

exportation of oil not only was to change the economic and

social conditions of Kuwaiti original inhabitants, but gave

rise to the need for a labor force of a size and skill

level not available in the country. To solve the pressing

problem of the work force, the demand for which arose so

rapidly, Kuwait on the one hand allowed a rather large

scale influx of workers from other countries in the region,

and on the other, began to develop an educational system to

65
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facilitate skill acquisition of the younger segment of

Kuwaiti's population.

Following the World's Great Depression, in the second

half of the decade of 1930's several boys' and girls'

schools, both at the elementary and secondary levels were

founded and a new department of education, to take charge

of the public educational setting, was created. During

World War II, the Kuwaiti educational system expanded at a

rather moderate pace. In the post World War II years,

however, the numbers and variety of schools, the enrollment

and the number of teachers increased with an enormous

acceleration. As it was shown, the lifetime of the public

education in Kuwait, compared to some Arab countries,

particularly compared to Egypt, is considerably short; the

rate of growth of the Kuwaiti educational system however,

is unsurpassed by any other country in the region, and

perhaps, in the world.

In the first chapter of this dissertation it was shown

that, based on the Government monetary allocation and

fiscal commitment to educational programs in recent

decades, Kuwait has placed the highest priority on the

country's educational system. As a result of such a strong

emphasis, today, education is offered to almost all Kuwaiti

children who are of compulsory school age (6-14 years old).

The country's strong commitment to the children's support
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and enormous emphasis on their education are also manifest

from articles 10, 13, and 40 of the Constitution of the

State of Kuwait.1

In order to familiarize the reader with the Kuwaiti

educational setting and in particular to demonstrate the

government efforts in certain changes that have occurred in

recent years, the next section of this chapter, will

summarize the major issues and objectives of Kuwaiti

educational system.

The high priority and importance that were given to

educational development, along with social and cultural

traits of Kuwaiti society, resulted in creating a rapidly

expanding educational system that is certainly unique. In

the third section of this chapter a brief summary of

 

1Article 10: The state cares for the young and protects

them from exploitation and from moral,

physical and spiritual neglect.

Article 13: Education is a fundamental requisite for the

progress of society, assured and promoted by

the State.

Article 40: Education is a right for Kuwaitis, guaran-

teed by the State in accordance with law and

within the limits of public policy and

morals. Education in its preliminary stages

shall be compulsory and free in accordance

with law.

Law shall lay down the necessary plan to

eliminate illiteracy. The State shall

devote particular care to the physical,

moral and mental development of youth.
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certain characteristics of the Kuwaiti educational setting

is discussed.

The Ministry of Education in Kuwait, from time to

time, has shown some interest in the issue of home/school

relationships. In the fourth section of this chapter these

efforts of the Department of Education will be briefly

examined.

Major issues and ijectives of the Kuwaiti

Educational System

As a developing nation, Kuwait has realized that

education is the cornerstone of the country's development

and prosperity. Therefore, Kuwait from the beginning of

its emergence as a nation, has highly emphasized the

importance of education and given the top priority to

educational propogation. Based on the emphasis and

importance attributed to education, both quantitative and

qualitative improvements have taken place and continue to

take place. Making use of the comparative studies of the

educational systems of other countries, school programs and

syllabi are continually revised and updated. Modern

educational facilities are being utilized, and new teaching

methods are being employed. The objectives of educational

endeavors are being reviewed and strategies to achieve

these objectives are being examined.
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In recent years, the government of Kuwait presented

General Objectives of Education as follows:

. . . to give individuals the opportunity of

having an integrated overall development

physically, intellectually, socially, culturally

and spiritually . . . to the utmost of their

capacities and potentials in the light of the

nature of the Kuwaiti society, its philosophy and

aspirations and in the light of the Islamic

principles, Arab heritage and modern culture, in

such a way as to realize a balance between the

individuals' self-realization and preparing them

to participate constructively in the progress of

the Kuwaiti community at large. (Comprehensive

Aims of Education in Ruwai , 1976, p. 21)

Along with the general objectives of education,

specific goals attributed to educational endeavors can be

inferred from legislative acts, rules and regulations

ratified by the government.

The act concerning compulsory education, the aim of

which is to make educational attainment available to all

children, requires that every child should attend school

from the beginning of the primary level (first grade) to

the end of intermediate level (8th grade).2 The children

who reach 14 without successful completion of primary stage

(4th grade) or those who reach 16 years of age without

completion of intermediate stage (8th grade) are exempted

from attending school. In the latter case the student has

the option to leave the school or continue until he/she

 

2Legislative Act No. (11) of 1965
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turns 18 or successfully completes the intermediate school,

whichever comes first.

Compulsory schooling is not restricted to the school

age children, but it is extended to the adult population in

the form of night schools.3 The main objective of these

night schools is to irradicate illiteracy from the country.

Adult education as such is compulsory for the following two

groups of the population who are not literate and pass the

school age:

1) Kuwaiti males who are under 40 years of age.

2) Kuwaiti females who work for the government and

are under 35 years of age.

It should be added that these men and women who have

passed the school age and do not fall under the two

categories just mentioned have the option to join these

night schools if they choose so. The compulsory adult

education law is being gradually enforced by the Ministry

of Education.

One of the essential objectives of schooling in Kuwait

is to provide trained manpower for the public and private

developmental projects of the country. Although from the

beginning of the Kuwait developmental era in the 1930's

public education has aimed to alleviate the human resources

need, in recent years more and more attention is being

 

3Legislative Act No. (4) of 1981, Article #3
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focused on vocational education and training of those

individuals who do not want to attend further schooling

beyond the compulsory period, or those who cannot enroll in

the university. Necessary training and special education

courses will be offered in the particular fields appro-

priate for the world of work. These training programs

along with technical and vocational programs are adminis—

tered by a separate organization called the Public

Authority for Applied Education and Training.

1)

4

Characteristics of Kuwait Educational Setting

In contrast to other Arabic and Gulf states, Kuwait

has a system of schooling that follows the 2-4-4-4

scheme, (two years kindergarten, four years primary,

four years intermediate and four years secondary),

whereas the other countries follow the 2-6—3-3 system

of schooling. The main reason for the Kuwaiti scheme

is that the educational needs of children, (6—10 years

old) who attend primary schools, are conceivably

different from the needs of those (10—14 years of age)

who attend intermediate schools. Furthermore, this

pattern fits quite well the framework of compulsory

schooling in Kuwait.

 

4Legislative Act No. 63 of 1982
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2) Kuwait compulsory education ordinarily extends up to

the completion of intermediate level as discussed in

the last section of this chapter. This mandate

distinguishes the schooling system in Kuwait from

other Arabic and Gulf countries where compulsory

education requires children to attend school through

the completion of the elementary period which is six

years (Iesa, 1979, p. 52-53). It is obvious that the

two different periods of compulsory education match

 

well the two different patterns (2-4-4-4 and 2-6-3-3)

of schooling up to certain years.

3) Kuwaiti educational rules and regulations allow

individuals to get their certificate or diploma when

they study at home, provided that they take the final

examinations of the school and succeed. The purpose,

of course, is to allow and encourage home—makers and

those whose situations do not permit them to attend

regular day or evening classes, to study at home and

obtain their certificate or diplomas.5 These

individuals, after receiving their certificate or

diploma, may apply for further education or may follow

a career.

 

5This kind of education is known as "Menazel" which

means homes.
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The rapid growth in the number of schools and

burgeoning enrollment required an increasing number of

teachers that were not available in Kuwait. Hence, a

great number of teachers came from other Arab and non-

Arab countries to teach in various educational stages.

Despite considerable efforts that have been given by

the government in recent years to educate and train

teachers who are Kuwaiti nationals, up to this date,

71.6% of teaching personnel in Kuwait are non-

Kuwaitis (Annual Statistical Abstrac , Ministry of

Planning of Kuwait, 1984, p. 657). Due to this fact,

Kuwaiti students are exposed to teachers who come from

different states with different social, cultural and

educational backgrounds. Certainly this diversity has

its advantages and disadvantages.

The educational attainment in Kuwait is not limited to

public schools. There are various kinds of other

schools that are not under direct control and

supervision of the government. Some of these schools

are established by foreign communities who reside in

Kuwait, others are founded by private sources. In a

number of these schools the teaching language is

Arabic, while in others teaching takes place in non—

Arabic languages such as English, French, Persian,

Urdu.
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In recent years, the numbers of these private

schools and their enrollment has been rapidly growing.

One particular aspect of these schools is that unlike

some countries, native children are allowed to attend

these schools. Lack of any restriction as such,

certainly added to the diversity of the school system

in Kuwait.

6) In Kuwait, separation between the state and religious

organization does not exist. In fact, the state has

the responsibility to support and promote religion.

Both Articles 2 and Articles 12 of the Constitution of

the country reveal the support and obligation of the

state towards religion.6 Thus, religious teachings

constitute a mandatory part of the public school

program. Furthermore, as a part of the educational

system, a number of religious schools and institutions

are established. The parents are free to enroll their

children in these schools. In these religious

schools, in addition to the teaching of reading,

writing, math, and social and physical sciences, more

detailed religious subjects are included.

 

6Article 2: The religion of the State is Islam, and the

Islamic Sharia shall be a main source of

legislation.

Article 12: The state safeguards the heritage of Islam

and of the Arabs and contributes to the

furtherance of human civilization.
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It should be added here that with regard to

home/school relationships, the inclusion of religious

teachings in public school will help to bring parents

and teaching personnel closer to each other. Kuwaiti

parents, who generally are with strong religious

conviction, look at the school as an organization that

is in harmony with the home in the teaching of their

children.

The Parent Teacher Relationshi in Kuwait

The issue of home/school cooperation has been under

consideration in Kuwaiti educational circles for the last

30 years. In the mid 1950's, some school principals were

occasionally receiving help from parents who were asked to

assist in certain school projects. Assistance, as such,

were predominantly in the form of economic support and the

participants were mostly those parents who were economic—

ally able to assist. The inception of school projects and

attraction of assistance from parents were entirely

dependent on the initiatives of particular school

principals.7

 

7In an interview with Abdul-Hameed Al-Habashi, he

referred to the headmasters personal efforts in asking for

parents' help (See Appendix F).

 



76

ParentsZTeacher Committees

The first official step with regard to home/school

cooperation in Kuwait, was taken in 1966, when the Ministry

of Education sent letters to the schools and advised the

school administrators to form parent/teacher committees.

The objectives of these committees are spelled out in a

report by the Department of School Activities of the

Ministry of Education.8 An abridged version of these

objectives is set forth as follows:

1)

2)

3)

4)

5)

To create a cooperative climate between parents

and teachers.

To exchange views between parents and teachers in

order to discover students' needs in general and

that of individual students in particular.

To encourage parents to show interest in the

education of their children.

To make parents aware of school mission and

activities and generate their support for these

activities.

To get benefit from the ideas of parents with

different professional and vocational backgrounds

and have a diversified point of view with regard

to educational endeavors.

 

8A Teacher's Guide to Social Activities, 1972-73, p.

36-38.
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6) To set the school facilities in the service of

local communities and make the school the center

of certain social activities.

7) To create closer relationships between students,

educational personnel and parents.

8) To familiarize parents in the democratic

partaking and citizenship.

The parent/teacher committees in Kuwait conceptually

might resemble the PTO (Parent/Teacher Organization)

meetings in the United States Educational System. In these

committees, voluntary participation of teachers and parents

in individual schools is encouraged. It is mentioned by

the Ministry of Education in Kuwait that in a single school

around six to ten teachers with the same number of parents

should constitute the parent/teacher committee (A Teacher's

guide in Social Activities, 1972-73, p. 38). Therefore, in

the beginning of every school year the parents and teachers

are invited in a general joint meeting. One of the tasks

of this meeting is to settle upon volunteers from both

teachers and parents for the parent/teacher committee.

Since the parent/teacher committees are optional, not all

the schools in Kuwait form these committees.

Based on the Ministry of Education Report, in the

1981—82 school year the number of schools that organized

£>arent/teacher committees was 285 (Intermediate Principal's
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Report, 1983, p. 11). This number indicates that about 56

percent of the schools do have some kind of parent/teacher

committees. Furthermore, the report shows that on the

average, the number of meetings in a given school is about

three during a school year.

In order to extend parent/teacher interactions beyond

the individual school boundary, joint meetings of parents/

teachers committees of several schools located in a given

area are being conducted. In these meetings, certain

educational problems common to that locality are discussed

and ideas are being shared.

Seminars and Conferences

To emphasize the importance of home/school

cooperation, the Ministry of Education of Kuwait sponsored

a few seminars and conferences. Since 1966, three seminar

and conference meetings as such have been conducted that

are briefly reviewed here.

i255 Conference of School Principals

Following the announcement of parent/teacher

committees, the Ministry of Education held a conference for

school principals in 1966.9 In this conference, not only

the importance of home/school cooperation was emphasized,

but the school principals were instructed that in order to

 

9Ministry of Education, Department of School Activity,

1970, p. 4.
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facilitate the formation of parent/teacher committees,

certain actions should be taken by the school

administrators as follows:

1) The idea of parents/teachers committees should be

communicated to students in their classrooms.

2) Individual contacts with parents should be made

by the school administrators and teachers.

3) Communication with parents should be made through

sending home monthly or bi-monthly reports

showing the students' progress in the school.10

Figst Educational fleek 0; Teachers' Association of 1252

This Teachers' Associations' seminar which was

entirely devoted to the relationships between home and

school, lasted a week. The week was called "First

Educational Week" and the title of the conference was "Home

and School". In this seminar, various lectures and papers

were presented and numerous aspects of home/school

cooperation were discussed.

At the commencement of the seminar the Minister of

Education of Kuwait made these remarks in his inaugural

speech:

Since we selected "Home and School" as the topic

of this seminar, let us call fathers and mothers

to participate in bearing the responsibility.

Let them know and understand with certainty that

10Ministry of Education, Department of School

ACtivity, 1970, p. 6-10.
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they are the first teacher and the first mentor

of their children. When they send their children

to school their responsibility does not end but

it begins.

Let us call upon the teachers to open their

hearts and their minds for the children to

understand them and to guide them.

Let us ask parents to participate in this

responsibility for the sake of the country's

children. . . . Let the meeting between home and

school be the first step toward our new way of

success.“ 1

Some of the main recommendations of the Teachers'

Association of 1969 with regard to research in the area of

home/school relationships to the Ministry of Education and

Kuwait University were as follows:

1) The Ministry should encourage teachers to

initiate research projects that focus on the

relationships between home and school.

2) The University, in its educational field research

should give priority to home/school

relationships.12

The Ministry Conference of i223

The Kuwait Ministry of Education invited

representatives of different sectors of the society to

participate in a conference, the title of which was “The

Educational Cooperation Between Home and School". The main

 

11First Educational Week, Kuwaiti Teachers'

Association Publication, 1969.

121bid., p. 202.
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objectives of this conference have been to find out about

the perception that parents and other members of the

society would have concerning the educational endeavors.

In particular, the Ministry officials wanted to know what

the expectations of society were from the school system.

Furthermore, the Ministry intended to show that officials

of the Ministry not only would listen to the ideas and

opinions of the members of the society, but their ideas

were important and would be taken under consideration in

the next educational plan.

In this conference which lasted from March 10—14,

1973, several committees were selected and at the end of

the conference, these committees made various recommend-

ations. Most of these recommendations are along the line

of the objectives of parents/teachers committees discussed

in section one of this part. Additional recommendations

that were made include:13

1) Generalization of parents/teachers committees to

all schools.

2) Conferences as such in which representatives of

various sectors of the society would be invited,

should be conducted on the annual or at least

once every two years, on a regular basis.

 

13Recommendations of the Conference of Educational

Cooperation Between Home and School, March 14, 1973, p. 1-

5.
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cher Discussions and Points of yiew

oncernin o e choo e ationshi s

In addition to a few documents that came out as a

result of seminars and conferences, a number of individuals

and committees have discussed home/school relationships.

For instance, the principals of middle schools in Al-Ahmadi

Educational Area, in a joint meeting discussed certain

aspects of the relationships between school and the

family.14 They have expressed ideas, how to increase the

effectiveness of parent/teacher committees. These ideas

and discussions, however, involved generalities based on

certain value judgements rather than on research.

Summary

The rapid development in Kuwaiti society as well as in

the educational system produced a distinctive Kuwaiti

educational system. The characteristics can be summarized

as follows:

1) The Kuwaiti Educational System was started

through the efforts and assistance of some Arabic

countries.

2) Between the 19605 and 19705, various efforts were

made to establish an independent Kuwaiti

 

l4"Discussion concerning Relationships between School

and the Family." Ministry of Education Publication, 1983-

84.
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Educational System which reflected its values and

environment.

The Kuwaiti planner did not ignor the external

effects in order to establish a modern

educational system.

 





CHAPTER POUR

METHODOLOGY

Ropuiation and Sample

In the preceding chapter various characteristics of

the Kuwaiti Educational setting were discussed. It was

pointed out that the Kuwaiti system of schooling (K-12)

consists of four distinct levels; i.e. two years of

kindergarten, four years primary, four years intermediate

and four years secondary. Table IV-l shows enrollments in

different school levels, number of schools and the total

number of teachers in these schools as categorized in terms

of boys and girls schools. It should be added that Table

IV-l shows only the size and varieties of conventional

public school while private schools as well as special

purpose public schools are excluded.

In this study, the attention is focused on one segment

(school personnel) of only one level (primary school).

Thus, the population here consists of teachers and school

administrators of conventional primary public schools. The

total number of conventional public schools in the primary

level in the 1984-85 school year was 183, and the number of

teachers euui school administrators involved in these

schools was 7,434.

84
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From the population just discussed, a stratified and

clustered sample is selected. Schools have been stratified

on the basis of sex, i.e. boy's and girls' schools. Equal

numbers of schools (18 from each) have been randomly

selected from both strata to form clusters. Once these

schools were selected all administrators of selected

schools were included in the sample. With regard to

teachers, 33%1 of the teaching staff, in the schools that

were chosen, were randomly selected. Table IV-2 shows the

population and the size of the sample in this study.

Tabl e IV-2

Sample Size of Selected Teachers,

Administrators and Schools

 

 Population Sample

M F T M F T
 

Teachers and

Administrators 3,593 3,841 7,434 255 247 502

Schools 93 90 183 18 18 36

 

Considering the size of the sample in relation to that

of the population, it can easily be observed, from Table

IV-l, that the sample with 502 cases constitutes 34.7

percent of the population with the total number of 1,440 of

School personnel. This sample population ratio seems to be

1The average number of teachers in each school is 40.
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well within the range of minimum size of the sample

recommended by some statisticians. For determining the

minimum size of a sample when the population size is known,

Krejcie and Morgan (1970, p. 607-610) constructed a brief

table on the basis of a formula published by the National

Education Association. According to that table in the

current study with the population of 7,434, the sample size

should be around 364. It shows that the selected size of

502 for this sample is more ample than the size suggested

by the table.

Demographic Characteristics

Demographic compositions of the population and the

sample are differentiated along the line of sex,

professional experience, position, level of education, and

nationality. These characteristics are selected because of

the distinctiveness, diversified background, and the rapid

increase in the number of school personnel that have given

the Kuwaiti educational system a distinct pattern. Each

one of these demographic characteristics has been dealt

with as an independent variable and the distinctiveness of

these individual variables are briefly discussed in the

paragraphs that follow.
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5g

Kuwaiti public school programs and curricula are

identical, however, there is no interaction between the

boys' and girls' schools. The two categories of schools

function as two separate entities. Hence the breakdown of

the school personnel in the sample, in terms of male and

female, is an appropriate independent variable.

Professional Experience

As was discussed earlier, the educational setting in

Kuwait is one of the fastest growing educational systems in

the world. In the past few years, this situation on one

hand, due to the extensive demand, did not allow many

teachers to leave the profession, and on the other, brought

a great number of new teachers in the school system.

Hence, a diversification in the school personnel, with

regard to the duration of their professional experience has

been created.

LCM

Although there is no extra credential needed, for a

teacher to be promoted to the position of a principal or

assistant principal, their functions are quite different.

Most of the individuals who get involved in administrative

jobs remain there for rather long periods of time and get

completely separated from teaching. They may develop
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different perceptions from those of teachers with regard to

many school affairs. In particular, considering home/

school relationships, school administrators are having more

contact with parents than the teachers. Furthermore,

parents' perception in contacting schools is to contact

administrators. This categorization of school personnel

into teachers and administrators which is considered as an

independent variable is warranted.

Level of Educational Background

The rapid increase in the number of schools and

enrollment in recent years necessitated the training of a

large number of indigenous teachers in a rather short

period of time. Hence, two teachers' training institutes,

one for males and one for females were established to

fulfill the task of providing teachers expeditiously. The

training period in these institutes has been and continues

to be two years, and the graduates are awarded diplomas.

On the other hand, certain colleges in the University of

Kuwait started to provide teachers with bachelor's degrees.

A number of Kuwaiti-students were sent abroad to get

degrees, and numerous non-Kuwaiti teachers with bachelor's

and higher degrees were hired. Thus, the process of

providing enough teachers for various levels of school in

general and for primary level in particular, with urgency,

Caused to generate a heterogeneous group of teachers. In
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this study, two levels of education are distinguished, one

with diploma or less and one with bachelor's degree or

more.

Rationality

Due to accelerated expansion in the numbers of schools

and enrollments in the post—independence era, demand for

school teachers increased dramatically. The country, by no

means was able to supply enough instructors to fill all

teaching positions created by such an extraordinary growth.

The Kuwaiti Government, therefore, had to hire teachers

from neighboring Arab countries. Therefore, teachers with

different educational and cultural backgrounds who filled

these positions contributed in the diversity of the school

personnel.

Major Research Questions

Despite a general agreement about the importance of

strong links between home and school and occasional

advocacy of the Kuwaiti Government with regard to closer

home/school relationships, very little has been

accomplished in strengthening these relationships. It was

also suggested that in many societies in general and in

Kuwaiti Society in particular, the initial steps toward

closer links between home and school should be taken by

school personnel. With this task of primary school
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teachers and administrators in mind, in this study it is

intended to examine how the school personnel perceive their

task of initiating a cooperative environment in which

parents will participate in certain school activities. The

attempt in this study is made to answer the following

general questions:

1)

2)

3)

4)

In general, how receptive are the Kuwaiti primary

school teachers and administrators with regard to

parents' participation in various educational

activities?

Are there differences in the degree of

supportiveness of school personnel with respect

to parents' participation in different types of

activities?

If there exist differences, in reference to the

second question, what are the activities of which

primary school teachers and administrators are

more supportive, and what activities have their

support to a lesser degree?

With regard to various types of parents'

involvement, is there differences in the

perception of the primary school personnel if

categorized along the line of their demographic

characteristics?
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5) What are these differences and how do various

categories of primary school personnel differ in

their perception?

The Instrument

For the purpose of this study an instrument was

designed in line with a scheme suggested by Gordon (1976)

and Berger (1981). Gordon (1976, p. 6-8) distinguishes

five types of parents' involvement. In Gordon's words, the

five types of involvement are:

1) Parent as audience.

2) Parent as teacher at home.

3) Parent as volunteer

4) Parent as paid employee.

5) Parent as decision-maker.

Berger (1981, p. 95-96) makes a classification of

parents very similar to that of Gordon. Berger's

differentiation of roles of parents is presented below.

1) Parents as spectators.

2) Parents as teachers of their own children.

3) Parents as accessory volunteers.

4) Parents as volunteer resources.

5) Parents as employed resources.

6) Parents as policy makers.

It is obvious that both Gordon and Berger present

almost identical categorization with the only difference
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being that Berger has divided the role of parents as

volunteers into two subcategories "parents as accessory

volunteers" and "parents as volunteer resources". By the

first, Berger refers to parents' voluntary services such as

administering treats and providing parties, which are not

closely related to the educational process, whereas by the

second ii: is meant parents' involvement as voluntary

resources in the school's instructional programs.

It should be added that both Gordon and Berger did not

prioritize parents' roles. Gordon (1976) maintained that:

We see all five spokes of the wheel as equal

elements rather than as hierarchical ones from

low to high. While it is possible to impose an

order from one to five going from least to most

influence, we feel that parents as genuine

partners will be involved in all spokes so that

the wheel can turn. Individual parents, because

of their own needs, desires, skills, or personal

situations, will find different spokes more

attractive and interesting to them. An effective

partnership for any school system requires effort

at each spoke. (p. 8-9)

This researcher, without having any hierarchical

purpose, has arranged them into different sections of the

questionnaire (see Appendix A) as follows:

2Section II: Parents as observers

Section III: Parents as teachers at home

Section IV: Parents as volunteers

Section V: Parents as paid participants

 

2Section I corresponds to the demographic

characteristics of respondents.
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SectLMIVT: Parents as participants in decision

making

The above five sections are entirely in agreement with

the five types of parental involvement set forth by Gordon

(1976).

A number of educators (Lombana 1983; Rutherford, 1979;

Woodhead, 1979; Schuck, 1979; Mays, 1962; Hymes, 1953 and

others) also considered home visitation by school personnel

and tgaining teachers for home/school relationships to be

important in this topic. Therefore, two other sections

that were added to the questionnaire are:

Section VII: Home visitation

Section VIII: Training teachers for home/school

relationships

Each one of these sections is represented by several

questions as follows:

Section II: Parents as observers consists of seven

questions.

Section III: Parents as teachers at home consists of

five questions.

Section IV: Parents as volunteers consists of five

questions.

Section V: Parents as paid participants consists

of seven questions.

Section VI: Parents as participants in decision

making consists of seven questions.

SecthNIVII: Home visitation consists of eight

questions.
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Section VIII: Training teachers for home/school

relationship consists of four

questions.

As can be observed from the questionnaire, in all 43

questions (questions #6-48) the degree of advocacy of

respondents with the idea corresponding to each question is

measured on the basis of a five-point scale.

s arc o heses

The main purpose of this study is to focus on the five

general questions posed in one of the previous sections.

The first three questions were related to Kuwaiti primary

school teachers' and administrators' perceptions regarding

general supportiveness of parental involvement in the

schooling process and differences, if any, in their degree

of supportiveness in various types of parental involvement.

Attempts are made to answer the first three questions by

observing and comparing the means of various items, and

through rank ordering and analyzing responses to these

items. In the case of the last two questions, which

correspond to the differences in perception of respondents

along the line of their demographic characteristics, 35

explicit hypotheses were tested.

The 35 hypotheses, in a very broad sense, can be

stated as follows:

H01 There is no significant difference between primary

school male and female personnel with regard to their

perception corresponding to every type of parents'
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participation, home visitation, and training teachers

for better home/school relationships.

H02 There 113 no significant difference among primary

school personnel who differ in the number of years of

experience, with regard to their perception

corresponding to every type of parents' participation,

home visitation and training teachers in the area of

home/school relationships.

H03 There is rm) significant difference between teachers

and administrators of primary schools with regard to

their perception corresponding to every type of

parents' participation, home visitation and training

teachers.

H04 There is no significant difference between school

personnel on the basis of degree earned with regard to

their perception corresponding to every type of

parent's participation, home visitation and training

teachers.

H05 There is no significant difference between primary

school personnel on the basis of their national origin

with regard to their perception corresponding to every

type of parents' participation, home visitation and

training teachers.

The above five hypotheses correspond to numerical

values of different sections items of the questionnaire

that are combined together. Thus, each one of the above

five hypotheses consists of seven separate null hypotheses

to be tested.3 Hence, the number of null hypotheses to be

as discussed earlier would be 5 x 7 = 35.

 

3The first null hypothesis of hypothesis 6 was tested

as:

There is no significant difference between primary

school male and female personnel with regard to

their perception corresponding to Parents as

Qbservers.
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Review of the Questionnaire

and Riiot Study

Once the first draft of the questionnaire was

completed it was submitted to a panel of experts which

included four professors of education, four public school

teachers, and four public elementary school principals (see

Appendix (3.. Their comments for change were incorporated

in the revision. A second mailing was made to obtain

further reactions.

The questionnaire was translated into Arabic and

submitted to three scholars involved in the Kuwaiti

educational system. They reviewed its contents and

recommended a few changes that were incorporated into the

instrument. (See Appendix C)

Following the translation and review of the

questionnaire, a primary school that was not included in

the sample was selected to administer the questionnaire for

the purpose of determining whether the terminology used was

consistent with the Arabic language. Based on the

suggestions of those involved in the pilot study, some

wording was revised until the meaning was clear to

everyone.

Rrpcgdures fpr gathering Dgta

With letters of support from the academic advisor and

certain officials of the Cultural Division of the Embassy
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of the State of Kuwait in Washington, D.C., this researcher

traveled to Kuwait. Permission was obtained from the

Ministry of Education to visit the schools involved in the

study. This permission was in the form of letters of

support asking for the cooperation of school administrators

and teachers. (See Appendix D)

The 36 schools which comprised the sample were visited

personally by this investigator. The list of teaching

staff was obtained in each school visited, and one-third of

the teaching personnel was randomly selected. The

questionnaire was distributed and major points were briefly

discussed with the respondents. The questionnaire was

collected two days later. Some teachers who could not

return the questionnaire on the designated day were given a

couple more days and were encouraged to answer and return

them. With regard to school administrators, all of the

Head Masters and Assistant Head Masters were given the

questionnaire. Five weeks were required to distribute and

collect the questionnaire from the respondents. A total of

36 primary schools were visited and 430 teachers and 72

school administrators received the questionnaire, of which

352 teachers and 60 administrators responded. Table IV-l

shows the size of the sample and the respondents in detail.
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Measures used to Collect and Interpret Data

Independent yariables

In this study, the independent variables consist of

demographic characteristics of respondents. Five

categorical variables are distinguished, that respondents

could identify with. These variables are:

1. Sex (male or female)

2. Professional Experience (five years or less, six

to ten years, eleven to fifteen years, and more

than fifteen years)

3. Position (teacher or school administrator)

4. Level of Education (diploma or less, bachelor or

more)

5. Nationality (Kuwaiti, Non-Kuwaiti)

Dependent yariables

First, every one of the 43 questions asked to measure

the level of perception of respondents with regard to home/

school relationships is considered as an item. These items

were measured (mm a five-point scale, where 1 stands for

strongly disagree, 2 for disagree, 3 for neither agree nor

disagree, 4 for agree and 5 for strongly agree. Out of 43

items (questions), seven variables were constructed by

combining together, in each case, the numerical scores of

several items that correspond to one of the seven major

groups. For instance, in case of the first dependent
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variable, numerical scores of seven items are combined and

the sum of the scores is considered as the numerical value

of the variable "parents as observers". Hence, the range

of this variable lies between a minimum of 7 and a maximum

of 35. Ranges of all seven variables constructed in this

way are presented as follows:

Lowest Possible Highest Possible

Score Score

Parents as observers 7 35

Parents as teachers at home 5 25

Parents as volunteers 5 25

Parents as paid participants 7 35

Parents as participants in 7 35

decision making

Home visitation 8 40

Training teachers for 4 20

home/school relationships

statistical Analysis

.As discussed earlier, the analysis involved five

independent variables and seven depedent variables. The

main objective here is to determine whether there are

significant differences in the primary school teachers' and

administrators' perception, when categorized along the line

of their demographic characteristics, in the case of every

dependent variable.
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The two main objectives of this study can be

delineated as follows:

1) To find out, in general, how primary school

teachers and administrators perceive various

aspects of home/school relationships.

2) To determine whether there are significant

differences iJI the primary school teachers and

administrators when categorized along the line of

their demographic characteristics.

For the first kind of objectives, analyzing and rank

ordering of individual items and seven dependent variables

are pursued. iFor the objectives of second kind the

analysis of variance (ANOVA), has been applied. The detail

of these analyses are discussed in Chapter V.



CHAPTER FIVE

PRESENTATION AND ANALYSIS OF DATA

W

In this chapter the data that have been collected are

processed and analyzed. Various types of analyses are

presented. The rank ordering of 43 items on the bases of

their mean scores was constructed based on the rank sum of

various items corresponding to each dependent variable.

The analysis of variance (ANOVA) on seven dependent

variables with regard to various categories of five

independent variables are presented. All seven dependent

variables are combined into one overall combined variable

and analysis of variance (ANOVA) on the combined variables

was performed.

Processing Data

The questionnaire was distributed to 502 primary

school teachers and administrators in the State of Kuwait.

Out of this sample size, the number of teachers and

administrators who responded was 412, or an 82.1 percent

rate of response. The high rate of response can be

attributed to the supportive letters that were sent by the

Kuwait Ministry of Education to the schools, the

cooperation of the schools' administrative and teaching

102



103

staff, and the visitation of schools by this researcher.1

Table V—l shows the breakdown and the rate of response for

teacher-administrator, and male-female categories.

Tabhevbl

The ugmpgr and Percentage of Resppnses

According to Position and Sex of Regppndents

 

 

Tsachers Administrators mtal

Pfifle Eamfle mgUfl. Malelfimale Totil Male FamfleeTbtal

Sample 220 210 430 36 36 72 255 247 502

Nmberof

Responses 177 175 352 28 32 60 205 207 412

Hacafiagecfi

Responses 81.2 83.0 82.6 77.8 88.9 83.3 80.4 83.8 82.1

 

Following the collection of questionnaires, the data

was coded, processed and prepared for the computer. To

verify the accuracy of the data as input information in the

computer, the data was checked and rechecked at every step.

After placing the processed data in the computer and

editing it for accuracy, the frequency distribution of all

variables was observed. Different types of computer

analysis were utilized and it is the topic of this chapter

to present these analyses.

 

1For the letters of the Kuwait Ministry of Education

see Appendix D.
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W

In the pages that follow, two types of analyses are

presented.

1) All 43 items are rank ordered and the signifi—

cance of this rank ordering in the seven

categories are discussed.

2) In the seven categories, numerical scores of

various items in each category are combined

together and seven dependent variables are

generated. The analysis of variance (ANOVA) on

the seven dependent variables with regard to

characteristic demographic variables are

presented.

Furthermore, the numerical values of seven dependent

variables were combined together and one overall dependent

variable was generated. The analysis of variance (ANOVA)

on the combined variable with regard to various demographic

characteristics was performed.

Rank Qrder of Items

To have a comparative analysis of various items, a

rank order of 43 items by the mean scores of these items

was determined. Table V—2 shows the ranking of individual

items in the questionnaire which is based on the mean

scores of these items. The mean score of each item is

calculated on the basis of a five—point scale (5 stands for
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Strongly Agree, 4 for Agree, 3 for Neither Agree nor

Disagree, 2 for Disagree, and 1 for Strongly Disagree).

As can be observed, the mean values of these items

vary from the highest of 4.75 to the lowest of 2.27. Mean

scores of most of the 43 items are considerably higher than

the expected mean of 3. In all 43 items there are only ten

items with means lower than the expected mean of 3, while

33 items show means higher than 3. This shows that the

majority of the respondents tend to agree with more than

three quarters of the items.

Table V—2 reveals that among the 43 items there are

six (ranking 1—6) that have mean values 4.50 to 5.00, six

items (ranking 7-13) with means 4.00 to 4.50, eleven items

(ranking 14-24) with means 3.50 to 4.00, nine items

(ranking 25-33) with mean scores 3.00 to 3.50, nine items

(ranking 34-42) having means 2.50 to 3.00, and only one

item (ranking 43) has a mean score 2.00 to 2.50.

To demonstrate the relationship between the rank-order

of individual items and major categories to which these

items were assigned, Table V-3 is constructed. Table V—3

shows how various items in every major category are

distributed in the table of rank-order.
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Table V32

M Qrder of Items of the (yestionnaire

Rank Item

Qrder 59, Item N M 

10

15

13

16

l7

18

33

23

Parents should talk with the

teacher about their child's success

and shortcomings in school.

Parents should inquire about their

child's scholastic progress and

advise him/her with regard to the

importance of educational

attainment.

Parents should visit the school to

get acquainted with the teachers.

Teachers should discuss with

parents their child's straigth and

weakness in their academic work.

Parents should help their children

at home with their homework daily.

Parents should educate thenselves

in order to help their children for

better achievement.

The school should send home

materials for parents to work on

together with their child at home

during the school year.

Parents should take their child to

the library and help him/her to get

books.

In the solution of crises, the view

and assistance of parents should be

asked.

Parents should receive pay for

attending parent—teacher meetings

that discuss their role in the

school.

410

412

411

411

410

411

411

410

409

4.63

4.48

4.48

4.21

4.16

4.09

.65

.89

.86





107

Table V-2 (Continued)

Rank Qrder of Item of the mestionnaire

Rank Item

Qrder m, Item N M S_D_

11 21 Teachers should ask parents to 411 4.07 .83

volunteer for social activities in

the school (example: a birthday or

mother's day).

 

 

12 28 Parent-teacher committees for each 400 4.06 .85

class should be initiated where

parent are encouraged to take part

and get paid.

13 11 Parents should receive materials 411 4.02 .95

(other than report card) that

explain the plan of classroom

activities and other school efforts

during the year.

14 48 Teachers should be trained in the 408 4.00 .83

area of home/school relationships

through mass media programs (TV,

broadcast, press . . . ) about the

methods which could participate in

developing home/school cooperation.

15 24 Teachers should organize adult 411 3.92 .83

evening activities where parents

can learn about their role in the

school.

16 45 Teachers should take pre-service 412 3.90 .95

training in the area of home/school

relationships.

17 47 Teachers should be trained in the 408 3.76 1.01

area of home/school relationships

through seasonal publications and

circulated to both teachers and

parents.

18 12 Parents should be invited to the 408 3.74 1.02

school to observe school

activities.

19 25 Parents should be paid to assist in 409 3.74 .94

school extra—curricular activities.
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Table V-2 (Continued)

R§n_k Qrder of Items of the mestionnaire

Rank Item

Qrder Np. Item N M SD

20 9 School should make it clear to 410 3.72 1.11

parents that- they can freely

communicate with the school

concerning any aspect of the school

program.

 

21 10 Parents should be given a chance to 412 3.71 1.12

visit the classroom as observers at

least once a year.

22 46 Teachers should take in-service 410 3.64 1.06

training in the area of home/

school relationships.

23 32 Parents should be involved in 411 3.51 1.02

activities directed toward

improving the educational system.

24 31 Parents should be encouraged to 412 3.50 1.05

participate actively in reviewing

the school curricula.

25 22 Teachers should encourage parents 411 3.50 1.00

to help as volunteers in extra-

curricular activities such as

sports.

26 26 School should provide programs to 409 3.49 .99

train parents as teacher—aides and

get paid.

27 36 Parents should play an active part 409 3.49 1.49

in reviewing the school disciplin-

ary rules and regulations.

28 27 School should organize workshops 408 3.43 .96

and seminars for parents where

those who attend get paid.

29 18 Teachers should encourage parents 410 3.42 1.06

of every child to assist in the

classroom activities as volunteers

during the school year.
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Table V—2 (Continued)

Rank Qrder of Items of the mestionnaire

Rank Item

Qrder Np. Item N M S;

30 20 Teachers should invite parents to 410 3.37 1.10

work as volunteers in certain

committees concerned with school

activities during the school year.

31 29 School should invite qualified 409 3.33 1.11

parents to lecture in each class in

the field of their expertise and be

compensated.

32 35 Parents should be asked to review 411 3.29 1.08

the school's general rules and

regulations in which active

participation of parents is

encouraged.

 

33 19 Teachers should invite parents to 409 3.25 1.07

speak about their work and give the

class information with regard to

various careers and professions

during the school year.

34 44 Teachers should visit some of his/ 410 2.92 1.18

her children's homes on social

occasions, because such visits have

an educational effect.

35 42 Teachers visitation gives the child 412 2.86 1.13

the impression that his parent and

his teacher are teamed together to

help him grow successfully.

36 41 Teacher's visitation to the 410 2.86 1.20

student's home should take place

whenever the student has certain

kinds of problems in the classroom.

37 30 Parents should take part in 409 2.72 1.15

evaluating the scholastic

performance.
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Table V—2 (Continued)

3a_n_k Qrder of Itgfi of the Questionnaire

Rank Item

Qrder up. Item N M SD

38 39 Teacher's home visitations are 409 2.59 1.16

needed to bring the school and home

together to work cooperatively to

assist the child.

39 40 Teacher's home visitations are 409 2.58 1.12

necessary to provide parents an

opportunity to discuss with

teachers their child's success and

shortcomings in school.

40 43 Home visitation enables parents to 410 2.56 1.08

be acquainted with the other school

personnel and their contribution to

the child's education.

41 37 Teachers should visit some 411 2.52 1.13

students' homes at least once a

year.

42 38 Teachers should visit some 411 2.51 1.22

students' homes because learning

does take place at home and at

school.

43 34 Parents' suggestions should be 410 2.27 1.15

asked with regard to promotion and

transfer of school personnel.
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Table V53

Distributipn of Items pf yarious gatagories

In Their Rank rder

 

 

 

 

 

Rank Item *

Qrda; Hamper Maan Major gatagories That Eh: Item is Assigned To

1 7 4.75 Parents as observers

2 15 4.71 Parents as teachers at home

3 6 4.70 Parents as observers

4 8 4.63 Parents as observers

5 13 4.63 Parents as teachers at home

6144, 16 4.50 Parents as teachers at home

7 17 4.48 Parents as teachers at home

8 14 4.21 Parents as teachers at home

9 33 4.16 Parents as participants in decision making

10 23 4.10 Parents as paid participants

11 21 4.07 Parents as volunteers

12 28 4.06 Parents as paid participants

13 11 4.02 Parents as observers

14 48 4.00 Training teachers for home/school relationship

15 24 3.92 Parents as paid participants

16 45 3.90 Training teachers for home/school relationship

17_ 47 3.84 Training teachers for home/school relationship

18 12 3.76 Parents as observers

19 25 3.74 Parents as paid participants

20 9 3.72 Parents as observers

21 10 3.71 Parents as observers

*Corresponds to the question number in the questionnaire.
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Table V‘3 Cont'd.

Distribution of Items of yarious gatagories

 

 

 

In Their Bapk Qrder

Rank Item *

Qrder Hamper Mean Major gatagories That the Item is Aasigned To

22 46 3.64 Training teachers for home/school relationship

23 32 3.55 Parents as participants in decision making

24, 31 3.50 Parents as participants in decision making

25 22 3.50 Parents as volunteers

26 26 3.49 Parents as paid participants

27 36 3.47 Parents as participants in decision making

28 27 3.43 Parents as paid participants

29 18 3.42 Parents as volunteers

30 20 3.37 Parents as volunteers

31 29 3.33 Parents as paid participants

32 35 3.30 Parents as participants in decision making

33 12 3,25 Parents as volunteers

34 44 2.92 Heme visitation

35 42 2.86 Home visitation

36 41 2.86 Home visitation

37 30 2.72 Parents as participants in decision making

38 39 2.59 Home visitation

39 40 2.58 Home visitation

40 43 2.56 Home visitation

41 37 2.53 Home visitation

.42_38_2.51_J0&v__isib‘=1tion

43 34 AJKEZZ, Parents as participants in decision making
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Parents as Qbservers

The first category “parents as observers" consists of

seven items. The first three items in this category are

ranked 1, 3, and 4. The last four items in this category

are ranked 13, 18, 20, and 21, and are in the second upper

quarter of the list. The first three items place the

responsibility of contacting the teachers and school

administrators, primarily on parents. These items signify

that, based on the perception of respondents, parents

should visit the school, contact the teachers and school

administrators, then teachers and administrators are to

play a reactive role in talking to parents and discussing

the problems that their children may have. The last four

items, however, require the teachers and school administra—

tors to play a rather active role in inviting the parents,

encouraging them to visit the school, giving them certain

information with regard to their children, and making it

clear to them that they are welcomed to the school. To

summarize, teachers and school administrators are, in

general, very supportive of "parents as observers," however

they are even more supportive in playing a reactive role

rather than in taking initiative and playing an active

role.
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Parents as Teachers at Home

All five questions in this category rank 2, 5, 6, 7 and

8. In fact, all items rank in the top fifth of the list.

This means that teachers and school administrators have a

very high expectation from parents to help their children

in completing the school assignments and to participate in

their scholastic activities at home. It should be

mentioned that no one of these items requires a direct

contact between school personnel and parents.

Parents as yolunteers

In this category, only one item, number 21 ranks in the

first half of the list of rank-order. All other four items

rank in the lower half of the list (ranks 25, 29, 30 and

33). A further examination of various items in this

category indicates that the only item which ranks

relatively high signifies parents' voluntary participation

in social rather than scholastic activities. The next

highest rank in this category (rank 25 of question number

22) goes to parents' voluntary involvement in extra—

curricular activities. The remaining three items of this

category (questions 18, 19, and 20) that are related to

parents' participation in scholastic activities, rank

relatively low (questions 29, 30 and 33).
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W

Seven items in this category rank 10, 12, 15, 19, 26,

28, and 31. The questions 23, 28 and 24 that rank 10, 12

and 15 respectively, and are in the upper half of the rank—

order list. This suggests that, in order to learn their

parental role, parents should be paid to take part in

certain programs. The respondents are supportive to a

considerable degree of parents' engagement in such

programs. Questions 26, 27 and 29 are ranked in the lower

half (ranks 26, 28 and 31) suggest that parents should be

paid in order to take part in certain programs, to become

teacher aides, attend workshops, and lecture in the

classroom. (With regard to these activities, respondents

are comparatively less supportive. Question number 25

asks whether parents should assist in extra-curricular

activities and get paid, ranks close to the middle of the

list.

Pagants as garticipants in Decision Making

(All questions in this category except one (question

number 33 which ranks 9) rank in the lower half of the

rank-order list. Question number 33, which is the only

item that ranks in the upper quarter of the list deals with

Participation of parents in solving problems when crises

arise. Whenever teachers and school administrators in

Kuwait are confronting certain disciplinary problems, such
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as absenteeism, they would like the parents to intervene

and influence their children.

Question numbers 31 and 32 rank 24 and 23 respectively.

Their ranks are close to the median of the rank-order

list. These items relate to parents' participation in

reviewing school curricula and improving the educational

system. Considering the Kuwaiti educational setting, which

is highly centralized, even teachers and administrators are

not given the opportunity to participate in activities as

such. Perhaps school personnel would like parents to join

them and conceivably together they will be able to exert

influence in these areas.

In question number 36 which ranks 27, the school

personnel would like parents to get involved, to a certain

degree, in reviewing the school disciplinary rules and

regulations. Since teachers and school administrators

usually expect parents to help in solving disciplinary

:problems, it also would make sense to involve them in

.reviewing rules and regulations. The respondents, however,

<30 seem to be evenly divided on this item.

The remaining three items, questions 30, 34 and 35 in

tJIiS category which rank considerably low (rank 37, 43, and

32 respectively) are related to parents' participation in

the areas that directly affect teachers and administrators.

131 questions 30 and 35, the parents would be asked to take
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part in evaluating the scholastic performance and reviewing

the general rules and regulations of the school. Both of

these items rank low. The lowest rank (rank 43), however,

goes to question 34. In this item, parents would be asked

to evaluate the school personnel and make suggestions with

regard to their transfer or promotion.

ome isitation

All eight items in this category (questions 37, 38, 39,

40, 41, 42, 43 and 44) rank (ranks of 41, 42, 38, 39, 36,

35, 40 and 34 respectively) in the fourth quarter of the

rank-order list. This indicates that teachers and school

administrators are the least supportive of visiting

students' homes.

Trainin Teache s for ome chool Relationshi 3

Questions 45, 46, 47 and 48 rank, 16, 22, 17 and 14

respectively. It shows that all questions except question

number 46 (ranking 22) rank in the upper half of the

rank-order list. This indicates that respondents are very

supportive of teachers being trained in the area of

home/school relationships by all means except with regard

to in-service training in which they are moderateLy

supportive.
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Bank Qrdering of Seven Depanden; yariables

Following the rank ordering of 43 individual items, the

seven dependent variables that were generated by combining

various items together were also rank ordered. The latter

rank order was constructed by rank-sum of individual items

corresponding to every dependent variable. Table V-4 shows

the rank order of seven dependent variables.

The numbers in each column of Table V-4 signify the

rank order of each item corresponding to the dependent

variable consisting of those items. When these numbers in

each column are added and divided by the number of items in

each column the result shows the standing of specific

dependent variables. The lower the mean in each column,

the higher the rank of the dependent variable and the

stronger the extent to which the respondents agree with the

idea expressed in the dependent variable. The last row of

Table V-4 indicates that the strongest support corresponds

to "parents as teachers at home," followed by "parents as

observers." The 3rd, 4th, 5th, and 6th rank correspond

respectively to "training teachers for home/school

relationships," "parents as paid participants," "parents as

volunteers," and "parents as participants in decision

making." The last rank which goes to "home visitation"

shows that respondents are the least supportive of this

endeavor. In fact, Kuwaiti teachers and administrators

have strongly rejected the pursuit.
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Analysis of yarianca of Itama Combinad

Into Seven Major gapagories

The main objective of this section is to study whether

there are significant differences between the administrators

and teachers in the seven major categories with regard to

sex, professional experience, position, level of education,

and nationality.

Paranas as Qbservers

The data in Table V-5 "parents as observers" show no

significant difference in the various demographic variables,

namely, sex, professional experience, position, level of

education and nationality.

Regarding all five independent variables, relatively

high means of the dependent variable indicate that there is

a considerable support for "parents as observers" across all

demographic variables.

Parents as Teachers At Home

With regard to "parents as teachers at home" there are

significant differences in the perception of respondents in

terms of various categories in four out of five demographic

variables (Table V-6). The average agreement score of

females is significantly higher than that of males, that of

respondents with diploma or less is higher than those with

bachelors degree or more, and Kuwaiti's average agreement



121

 

 

Table V-5

a ’so 'anceo a tsas sees

in firms of Iadapeadgap Qgpgraphic yariables

Standard

yariable N Mean1 Deviation F-Statistic Sigm'ficance

&

Male 205 29.19 3.7982 .0009 .9760

Female 207 29.18 3.9090

Pgofessional mrience

5 Years and Less 73 28.79 3.6448 .8977 .4423

6 - 10 years 109 28.91 4.2132

11 - 15 years 77 29.65 3.9362

More than 15 years 153 29.33 3.6271

Position

Teacher 352 29 . 24 3. 8818 . 6824 . 4093

Administrator 60 28. 80 3 . 6629

gel of mucation

Diploma or Less 350 29.14 3.6841 .2116 .6458

Bachelors or More 62 29.39 4.7056

W

Kuwaiti 275 29 . 28 3. 5737 . 5618 . 4540

Non-Kuwaiti 137 28.98 4.3580

 

1Based on a 5—point scale (1 = Strongly Disagree - 5 = Strongly Agree)

The mean scores were calculated by adding the responses from each item

of the dependent variable for each participant. The individual scores

fran all respondents were then added and a total mean score was obtained.
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Table‘Vh6

MW

aa Teachers at Homem Tarmaoof

 

nde ent D r hic ariab

Standard

yagiabia N’ Mean; 'at'on - tatist'c i 'f'cance

$3. H

Male 205 22.05 2.3477 15.0810 .0001

Female 207 22. 89 2. 0333

'ence *

5 Years and Less 73 23.00 2.0950 3.1222 .0259

6 - 10 years 109 22.71 1.9593

11 - 15 years 77 22.35 2.4643

More than 15 years 153 22.12 2.3094

Position

Teacher 352 22.53 2.2416 1.3468 .2465

Administrator 60 22.17 2.1720

Layei of Egupation *

Diploma or Less 350 22.57 2.1531 4.0517 .0448

Bachelors or Mbre 62 21.95 2.5953

mm ...

Kuwaiti 275 22.71 2.1156 9.5117 .0022

NonéKuwaiti 137 22.00 2.3887

 

 

1Based on a Sepoint scale (1 = Strongly Disagree - 5 =

:Significant at the 0.05 confidence level.

Significant at the 0.01 confidence level.

Strongly'Agree)
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score is significantly higher than non-Kuwaitis. In the

case of "professional experience," there exists a trend that

respondents with less experience agree more with the role of

"parents as teachers at home" than those with longer periods

of experience. In other words, in four categories of

respondents going from the lowest to the highest years of

experience, the means of agreement scores of these

categories continue to decrease. It should be added that in

the cases of sex and nationality the differences are

significant at the 0.01 confidence level, whereas with

regard to professional experience and level of education the

differences are significant at the 0.05 level.

Numerical means of the dependent variable "parents as

teachers at home" with regard to all demographic

characteristics are very high. This indicates that all

categories of respondents are highly supportive of parents'

role as teachers at home.

Parents as yolunteers

In the case of "parents as volunteers," the data in

Table V-7 show no significant difference exists in the

perception of respondents as categorized on the basis of

demographic variables, sex, professional experience,

position, level of education and nationality.

Numerical values of the mean of the dependent variable

"parents as volunteers" are to some extent higher than the
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Table V37

W

as ybiunteers in Terms of Indepaadent

Wraphic yariables

 

 

Standard

variable N. M an1 Deviat'on F- tat's 'c i 'f'canc

59.x.

Male 205 17.51 3.5419 .0295 .8637

Female 207 17.57 3.2967

Professional Egparience

5 Years and Less 73 17.41 3.3451 .0475 .9863

6 - 10 years 109 17.52 3.3043

11 - 15 years 77 17.57 3.5260

More than 15 years 153 17.59 3.5048

Position

Teacher 352 17.63 3.4142 2.0739 .1506

Administrator 60 16.95 3.4020

Lave; of Egucation

Diploma.or Less 350 17.45 3.4160 1.6411 .2009

Bachelors or Mere 62 18.05 3.4041

Natienaligr

Kuwaiti 275 17.41 3.3192 1.0521 .3056

Non—Kuwaiti 137 17.78 3.6050

 

1Based on a Sépoint scale (1 = Strongly Disagree - 5 = Strongly Agree)
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expected mean (15). This shows that all respondents with

different demographic characteristics are supportive of

parents' role as volunteers to a moderate degree.

Parents as Paid Participants

With regard to “parents as paid participants," the data

in Table V—8 show a significance in the perception of

respondents when categorized as teachers and administrators.

Teachers' support for parents to participate in certain

functions of the school and get paid, is significantly higher

than administrators (Table V-8). This difference is

significant at the 0.01 level. There is no significant

difference in the perception of respondents in the other four

demographic characteristics, namely sex, professional

experience, level of education, and nationality.

Numerical values of the mean of the dependent variable

"parents as paid participants" are moderately higher than the

expected mean (21). This indicates that all categories of

respondents are somewhat supportive of "parents as paid

participants."

Parents as Participants in Decision Making

Considering "parents' involvement in decision making"

the data in Table V-9 show no significant difference in

various demographic variables, namely sex, professional

experience, position, level of education and nationality.
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Table V38

May Myais of yariance for Parents

as Paid Participaats In Terms of

 

 

Inde ent D r hic variables

Standard

yaiiable N Mean1 Deviation F-Statistic Significance

Sex

Male 205 25.68 5.1651 .2052 .6508

Female 207 25.90 4.4748

Professionai Exparience ;

5 Years and Less 73 26.05 4.3585 .4977 .6841

6 - 10 years 109 26.00 4.8209

11 - 15 years 77 25.22 5.3573

More than 15 years 153 25.80 4.7836

Position **

Teacher 352 26.13 4.7013 12.2847 .0005

Administrator 60 23.80 5.1017

Lavel of Egucation

Diploma or Less 350 25.61 4.7803 3.1441 .0769

Bachelors or More 62 26.79 4.9988

Nationality

Kuwaiti 275 25.57 4.9418 1.7850 .1823

Non-Kuwaiti 137 26.24 4.5690

 

1Based on a 5-point scale (1 = Strongly Disagree - 5 = Strongly Agree)

**Significant at the 0.01 confidence level.
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Table V-9

MW

Pagiciflts in Decision-Making in Terms

WW

Standard

ari N Mean1 Deviatian E-Statistic Sign_ificance

$6.;

Male 205 22. 80 4. 8365 . 0982 . 7541

Ferrale 207 22.93 4.3573

P o ess' rience

5 Years and Less 73 22.56 4.2914 1.9914 .1147

6 - 10 years 109 23.18 4.2255

11 - 15 years 77 21.84 5.0785

More than 15 years 153 23.29 4.6914

Positipa

Teacher 352 23.00 4.5888 2.1060 .1475

Adnfinistrator 60 22.07 4. 6024

Lag]. of Baucation

Diploma or Less 350 22.73 4.7036 1.9537 .1629

Bachelors or More 62 22.61 3.8893

we;

Kuwaiti 275 22 . 83 4 . 4861 . 0327 . 8567

Non—Kuwaiti 137 22 . 92 4. 8280

 

1Based on a 5—point scale (1 = Strongly Disagree - 5 = Strongly Agree)
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Numerical values of the mean of the dependent variable

"parents as participants in decision making" for administra-

tors and teachers along the line of their demographic

characteristics are barely above the expected mean (21).

This shows that in general there is some support for the role

of "parents as participants in decision making."

mm

In the case of "teachers to visit students' homes" the

administrators and teachers have been the least supportive of

this pursuit. In the variables sex and level of education,

female administrators and teachers are less supportive than

males, and the level of support of respondents both males and

females with diploma or less, is significantly lower than

those with bachelors or more (Table V-10). The levels of

confidence with regard to categories of sex and level of

education are 0.01 and 0.05 respectively.

Numerical means of the dependent variable "home

visitation" in different categories of independent variables

are lower than the expected mean (24). As discussed earlier,

this shows that there is no support among the administrators

and teachers for "home visitation."





129

Table V‘lO

Qae—Way Analyais of yariance for Home Visitation

In Terms of Indapaadent Qampgraphic variables

 

Standard

 

 

Variable N Mean1 Deviation F- tatistic i nif'cance

§§§ **

Male 205 22.40 7.4521 8.5032 .0037

Female 207 20.24 7.5808

Professional Exparience

5 Years and Less 73 20.59 7.2683 .6202 .6020

6 - 10 years 109 29.89 7.5565

11 - 15 years 77 21.48 8.1895

More than 15 years 153 21.87 7.4522

Position

Teacher 352 21.49 7.7415 1.3332 .2489

Adndnistrator 60 20.27 6.5143

Lavel of Education *

Diploma or Less 350 20.96 7.4467 5.0264 .0255

Bachelors or More 62 23.30 8.0742

N_atio_nalit;v_

Kuwaiti 275 21.13 7.7172 .4459 .5047

Non—Kuwaiti 137 21.66 7.3126

 

1Based on a 5-point scale (1 = strongly Disagree - 5 = Strongly Agree)

:Significant at the 0.05 confidence level.

Significant at the 0.01 confidence level.
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Trainin Teachers for ome chool elationshi 5

Considering the "training teachers for home/school

relationships," all respondents agree to a considerable

extent that teachers need to get training in that area. In

the case of two independent variables, there are significant

differences in the perception of respondents. Male

respondents agree more strongly than females that teachers

should be trained, and school administrators agree to a

greater extent than teachers, that such training would be

needed (Table V-ll). In both of these cases the differences

are significant at the 0.05 level.

In the case of three independent variables, namely

"professional experience," "level of education," and

"nationality," no significant difference can be observed.

Considering high numerical values of the mean of dependent

variable "training teachers for home/school relationships"

regarding all categories of five independent variables, they

indicate that respondents are supportive of this procedure to

a considerable extent.

Analysis of Variance of Seven Dependent Variables

Combined Together

When all types of parents' involvement, parents as

observers, parents as volunteers, parents as paid

participants, parents as participants in decision making,

home visitation and training teachers for home/school
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Table vhll

Qae—Way Analysis of yariance for Irainipg Taachers

for Heme hool lationshi in rns of

 

 

 

Inde ent ra hic ariables

Standard

variable N Mean1 Deviation F-Statistic Significance

& *

Male 205 15.56 2.7193 3.9475 .0476

Female 207 15.00 3.0032

Professional Egparience

5 Years and Less 73 14.97 2.9720 1.2745 .2827

6 - 10 years 109 14.97 3.0685

11 — 15 years 77 15.61 2.5348

More than 15 years 153 15.48 2.8402

Position *

Teacher 352 15.16 2.8852 4.0440 .0450

Administrator 60 15.97 2.7430

Level of Education

Diploma or Less 350 15.26 2.9033 .0743 .7854

Bachelors or More 62 15.37 2.7355

Nationality

Kuwaiti 275 15.35 2.8363 .4394 .5078

Nan-Kuwaiti 137 15.15 2.9594

 

1Based on a 5—point scale (1 = Strongly Disagree - 5 = strongly Agree)

*Significant at the 0.05 confidence level.
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'relationships were combined together, there was no

significant difference (Table V-12) noticed in various types

of demographic variables which consists of sex, professional

experience, position, level of education, and nationality.
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Table V‘l2

Qpazflay Analysis of variance for gombined yariables

en rical alues of ven De dent ariab es

are gombined) In Terms of iadepaadent

Dampgraphic yariable

 

 

Standard

yariable 4N Meanl Deviation F-Statistic Significance

Sea

Male 205 154.18 20.3847 .5844 .4450

Female 207 153.70 18.7546

Professionai Ezparience

5 Years and Less 73 153.37 18.1311 .2548 .8579

6 - 10 years 109 154.18 19.1496

11 - 15 years 77 153.73 21.7150

More than 15 years 153 155.48 19.5418

Position

Teacher 352 155.19 19.6964 3.6004 .0585

Administrator 60 150.02 18.3705

Lavel of Education

Diploma or Less 350 153.72 19.5347 3.0900 .0795

Bachelors or More 62 158.45 19.4571

Nationality

Kuwaiti 275 154.29 19.4349 .0467 .8291

Non-Kuwaiti 137 154.73 19.9151

 

1Based on a 5-point scale (1 = Strongly Disagree — 5 = Strongly Agree)



CHAPTER SIX

SUMMARY, CONCLUSIONS, INTERPRETATION,

IMPLICATIONS AND RECOMMENDATIONS

Introduction

Educators today are probably more in agreement about

the value of good home/school relationships than other

educational issues. Various studies indicated that

parents' involvement in the formal educational process has

positive effects on students' scholastic achievement.

Therefore, in many societies a great deal of attention has

been focused on ways to stimulate parents' interest in

schooling.

If the governments of developing nations are

concerned, as they must be, with the optimum use of their

human resources and talents, then they must seek the means

of stimulation of healthy relationships between the home

environments and the educational process.

Kuwait is a small developing nation that has placed a

high priority on education and strives to give the children

of that country quality education. There are many reasons

that make it imperative for the Kuwaiti Educational System

to establish close and constructive links between home and

school. A brief discussion of some of these reasons

follows.

134
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First, as it was discussed in Chapter Two, Kuwait has

devoted and continues to devote a substantial portion of

her national resources to public education. It is

important that educational outcomes do match the resources

spent, not only with regard to quantity but also quality.

Second, in the last few decades, Kuwait has had severe

manpower shortages; and hence there has been a steady in-

flux of work force from neighboring countries. Shortages

still exist in many fields. In particular demand for

highly trained men and women is great. If Kuwait's

educational system is to produce a high caliber indigenous

work force to meet the demand in the near future, then it

must seek all possible means that help pupils to take

advantage of educational opportunities open to them.

Obviously, this goal cannot be achieved without the

cooperation of parents.

Third, a considerable percentage of today's parents

in Kuwait did not attend formal schooling when appropriate.

These parents may not comprehend the worth of formal

education. Therefore, one of the beneficial outcomes of

parent/teacher contact would be that the parent would come

to understand the worth of education and subscribe to its

value.
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Fourth, due to the cultural background, religious

training, extended family tradition, and the great

percentage of mothers who stay home, the family has a

considerable amount of influence on the child. These

characteristics make it much easier for the school to

attract the interest of the parent in the schooling process

and obtain as much cooperation from the family as it is

needed. Hence, the school authorities should take

advantage of opportunities that are already there.

Taa_Sphool to Take the First Stap_;p

Im rove Home chool elationshi 5

Within the Kuwaiti society, the publicly provided

system of education has achieved certain legitimacy and

enjoys certain prestige. The school is a unique social

organization that gives the pupils literacy and wider

perspectives. Because the school has become a factor in

social mobility, it has given parents new opportunities to

feel satisfaction and fulfillment in the success of their

children.

Furthermore, because of his/her training and

experience, the educator is in a position to assume

leadership in planning and implementing communication

between the home and the school. The teacher can use the

classroom as well as the home for bringing the two closer
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together. The teacher can urge the parent to express

his/her ideas and concerns to the school as well as convey

school information to the parent. The teacher can

individualize instruction by seeing that the home learning

activity and teaching behaviors are appropriate for the

parent, the child, and the home situation. Therefore,

throughout this treatise it is maintained that the school

should take the first step to improve the home/ school

relationships.

Summary and Conclusions

As was discussed in Chapter IV, the two main

objectives of this study are:

1) to investigate how primary school personnel

generally perceive parents' participation in

various school endeavors, and

2) to determine whether there exists significant

differences in the perception of primary school

teachers and administrators with regard to their

demographic characteristics.

general Perceptions of Primary School

Personnel Regarding Parents' Participation

Generally, primary public school teachers and

administrators in Kuwait agree to a rather great extent

that parents take part in different aspects of the
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educational process. Out of 43 items in the total

questionnaire, the primary teachers and administrators

agreed with 31 items which correspond to parents'

participation in various capacities. In two items a

majority of respondents disagreed with the items related to

parents' participation in evaluating the scholastic

performance of those involved in the primary education, and

making suggestions with regard to promotion and transfer of

school personnel. 'The agreement of the majority of

respondents with a large number of items signifies the

support of school personnel for parents' involvement in

certain educational activities.

In addition to the two items just discussed, primary

school teachers and administrators, no matter what the

motive, rejected also the activity of visiting the

students' homes.

With regard to four items corresponding to the need

for training teachers in the area of home/school

relationships, primary school educators agree that a need

as such does exist, and they advocate that the training

takes place in certain forms and at certain points in time.
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Significant Differences in the Pegception of Erimary

School Personnel Sased on Demographic Sata

In this section, significant differences that were

manifest in the perception of teachers and school

administrators based on their demographic characteristics

are delineated.

Diffarances in the Perception of

Males yersus Females

Considering perception, there is a statistically

significant difference in the following: (a) parents as

teachers at home, (b) training teachers for home/school

relationships, (c) home visitation. With regard to parents

in the role of "teachers at home," female respondents were

more supportive than males. With regard to "teachers'

training 1J1‘the area of home/school relationships," male

respondents agreed with the idea significantly stronger

than females. Finally, with regard to "home visitation"

females' rejection was stronger than males' rejection.

Professional Experience

In the category "parents as teachers at home," teacher

and administrators with less experience are more supportive

of parents helping their children with school work than

those teachers and administrators with more experience.
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W

In the category "parents as paid participants,“ there

was a significant difference with teachers being more

supportive than administrators. On the other hand,

administrators were more supportive than teachers in the

items "teachers to be trained in the area of home/school

relationships."

Levei of Education

In relation to the level of education of respondents,

there were two dependent variables that revealed

significant differences. In the case of "parents as

teachers at home," those with diplomas or less were more

agreeable with this role of parents than those with

bachelor's degrees or more; whereas, in the case of "home

visitation" the situation was reversed.

Nat—titanium

In the case of Kuwaiti versus Non—Kuwaiti personnel,

there was one dependent variable that showed significant

differences in the perception of the respondents. The

dependent variable corresponded to "parents as teachers at

home." Kuwaitis are significantly more supportive than

Non-Kuwaitis regarding parents in this role.
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Interpregatign

It is evident that primary school teachers and

administrators in Kuwait earnestly support close links

between the home and school in various areas. The strong

support can be attributed to a number of factors:

1)

2)

Teachers and school administrators in Kuwait have

realized that the role of the parent in the

schooling process, in general, is a vital one.

In particular, they are aware of the Kuwait

situation where the influence of the family on

character development of its children is great.

Thus, the school staffs have come to understand

that parents are important resource people who

have been ignored too long. They found it neces:

sary to link together the two more formative

learning centers for the child - home and school.

Many teachers and school administrators perhaps

share the view that increased information about

the school, that is conveyed to parents;

generates more understanding about the program.

Therefore, for the purposes of getting better

acquainted with the professional personnel they

are perceived to be more favorable. Furthermore,

as parents become more involved in school related



3)

4)
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activities, teachers and school administrators

expect them to develop identification with the

school and hence, provide support and recognition

for the staffs.

Traditionally, in the Middle Eastern societies in

general, and in Kuwait in particular, school

teachers and administrators have been highly

respected, and parents have been very supportive

of teachers and trusted their expertise. In

recent decades; however, due to the rapid

expansion of public education, the supply of

teachers has been lagging behind the demand and a

number of teachers who have been hired were not

‘meeting the expected pmofessional standard.

Hence, the teaching profession, to a certain

degree, lost its former status. More recently,

that standard of teaching personnel is again on

the rise. IIt is probably conceived by the

respondents that through closer home/school

relationships, their high status could be

regained.

In addition to support, recognition and renewal

of status, more specific forms of help are

conceivably provided by parents' participation.
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A number of questions in the questionnaire that

focus on activities such as helping in extra-

curricular activities, functioning as teachers'

aides and so on, address the kinds of help that

would certainly be appreciated by teachers and

school administrators.

5) Certain disciplinary problems may arise in

Kuwaiti public schools that would make it

extremely difficult for the officials to solve

them without help from parents. In particular,

since Kuwaiti parents can readily influence their

children, usually their help is appreciated and

asked for when disciplinary problems emerge.

As mentioned earlier, primary school teachers and

administrators advocate parents' involvement in various

types of school-related activities. The intensity of this

advocacy, however, varies somewhat with the type of

activity. There is almost a consensus among educators that

parents should be involved in certain activities that do

not require very much interaction between school staffs and

parents. For instance, teachers and school administrators

to a great extent advocate parents' involvement in helping

their children with their homework, taking them to the

library or doing voluntary work outside the classroom.
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When it comes to classroom activities, they are supportive

of parents' involvement, but not to a great extent.

Surprisingly enough, educators support parents'

involvement in certain decision-making processes, such as

reviewing school rules and regulations, and examining

school curricula. Whereas, due to highly centralized

educational setting, school staffs are not given the

opportunity to participate in these activities. Teachers'

and school administrators' advocacy of parents' involvement

in their activities can be interpreted that school staffs

would like to see a rather decentralized setting in which

they themselves get involved in examining rules and

regulations of the school and take part in the review and

assessment of curricula. Since teachers and school

administrators are denied participation in these

activities, they would like parents to join them in the

demand for decentralization.

It was pointed out that, with regard to decision-

making, there were two items in which the majority of the

teachers rejected parents' involvement. These items

correspond to parents' participation in evaluating the

scholastic performance of the staffs and having a voice in

their promotion and transfer. Lack of support in the two

items just mentioned is understandable.
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Teachers and administrators feel that as professional

educators they should be evaluated by people specifically

trained in education and not lay people, or parents.

Parents would not have the objectivity that professionals

would possess.

All items corresponding to home visitation are

rejected by teachers and school administrators. This can

be attributed to the fact that school personnel have a

feeling of professionalism, authority and prestige in the

school environment. Hence, they are reluctant to leave

that environment. School staffs, throughout the years got

accustomed to the idea that they stay in the school and

students should come to them to learn. It is difficult for

them to accept the reverse role even for a few times during

the school year.

Furthermore, school personnel know that there is no

assurance that the person who visits the home would be

welcomed in that home. Experience has shown that many

families see home visitation of school personnel neither

desirable nor helpful. Some parents might even have a

feeling that home visitation is an invasion of privacy.

Another factor might be the time constraints for both

parents and school staffs. Working parents who come home

tired and exhausted do not want to be bothered by school
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personnel. Similarly, teachers who spent most of the day

in the classroom would prefer to have a quiet evening with

their families rather than knocking on doors and visiting

unappreciative families of their students. Furthermore,

teachers and school administrators who have a full-time

teaching and/or administrative job in the school arena will

consider home visitation an extra load added to their full-

time responsibility.

Differences in the Perception of Respondents As

Related to Demographic Characteristics

Male — Female Respondents

As it was pointed out, with regard to home visitation,

all respondents reject the idea. Female respondents;

however, significantly rejected home visitation than did

males. This strong female rejection may be due to cultural

background. In the Islamic countries of the Middle East,

women are less outgoing than men. It is not customary for

women to go to other people's homes other than relatives,

friends, or when they participate in certain social

gatherings such as weddings, funerals, and so on. It is

very rare for women to go to other people's homes for the

purpose of business or for the sake of job related

functions.

There is another occasion in which males are more

supportive than females. It is related to training in the

area of "home/school relationships." Women in Kuwait have
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to work a shorter period of time than men in order to

obtain retirement benefits equivalent to men, therefore,

women feel less compelled to attend training programs.

One area in which female support is significantly

stronger than male support are items related to the role of

"parents as teachers at home.“ Since a considerable number

of women in Kuwait stay home, they are in a better position

to help their children with their school work. A view of

identifying with home-maker women has possibly been

reflected in woman teachers' perceptions.

Professional Experience

It was pointed out that, with regard to the number of

years that teachers and school administrators have been

involved with the school system, they show significant

differences in "parents as teachers at home." Their

differences are mostly such that the longer they have been

involved the less supportive they are about such types of

home/school relationships. This trend can be interpreted

that inexperienced staffs and the younger teachers and

school administrators are inspired with ideas and notions

that correspond with certain changes. Establishing and

strengthening links between the home and the school can be

considered as a change that younger personnel

enthusiastically support.
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Position

Considering respondents' position, there are two

categories in which the perception of teachers and

administrators are significantly different. The first is

"parents as paid participants," in which the school

principals and assistant principals do not support

increasing expenditures. Secondly, with regard to

"training teachers for home/school relationships," the

reverse is true. Administrators are more supportive of

"training teachers" than teachers. This difference

probably indicates that administrators would like to have

better trained teachers to handle parents' problems

professionally and effectively.

Level of Education

As has been mentioned earlier, significant differences

are manifest in two groups of items with regard to

respondents categories. In the category "home visitation,"

respondents with bachelor's degrees or more apparently

reject all forms of home visitation to a lesser extent than

those with diploma or less.

The dependent variable related to "parents as teachers

at home" is supported more by respondents with diploma or

less. This kind of activity is one in which no interaction

can take place between parents and school personnel.

Hence, with the inclusion of home visitation, one can

assert that respondents with bachelor's degrees or more are
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less intimidated to interact with parents, while those with

diplomas or less advocate certain activities in which

interaction with parents would not be required.

w

Significant differences that exist between Kuwaiti's

and Non-Kuwaiti's perceptions is limited to "parents as

teachers at home." In this group, Kuwaitis are advocating

to a greater extent than Non—Kuwaitis, that parents should

take part in the educational process in the capacity of

teachers at home. The only interpretation that can be

presented is that Non-Kuwaiti teachers who come from

various countries with different backgrounds may have

different perceptions about the role of parents as teachers

at home. Some even may consider teaching as an exclusive

function of the teacher in which no one else should be

involved.

Implications

There are very few individuals, teachers, or parents

and very few educational thinkers and writers who would not

agree that if the best possible results in the education of

children are to be attained, it is very essential that

parents work in concert with the school personnel. The

recognition of the importance of parents' involvement in

the educational process is the outgrowth of many studies

indicating clearly and consistently that parents who
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encourage and support their children's school efforts give

those children an advantage in school.

Many educational experts also maintain that the

alliance formed by parents and teachers to reinforce common

goals for children is a powerful influence. With regard to

the influence of parental participation, Lopate, Flaxman,

Bynum and Gordon (1970) concluded:

Educational research indicates that when parents

of school children are involved in the process of

education, their children are likely to achieve

better. This heightened achievement may be due

to the lessening of distance between the goals of

the school and goals of the home and to the

positive changes in teachers' attitudes resulting

from the greater sense of accountability when

parents of their students are visible in the

schools. The child may also achieve better

because he has an increased sense of control over

his own destiny when he sees his parents actively

engaged in decision—making in the school. (p.

148)

Numerous educators have taken the position that the

school system must take the initiative in developing and

enhancing links between home and school.

There is no doubt that the teacher is at the center of

parental involvement in the educational process. The

teachers' role includes acting as an advisor, educator,

mentor, explicator, model and confidant. In this treatise,

it is also maintained that since teachers and school

administrators are professionals, they have the knowledge

and they know how to take the initiative in commencing

interpersonal interaction with parents, in giving parents
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specific suggestions to help their children at home, and in

urging parents to participate in school activities.

If one hopes to build better interpersonal

relationships between parents and teachers, it is essential

to identify some of the more common perceptions of teachers

and school administrators vis—a-vis parents‘ involvement in

the educational process. School personnel themselves

believe that parents' involvement is important. Many

school staffs, however, run into difficult problems when

they try to implement parents' involvement practices. The

question should be asked, then, whether school personnel

can mobilize that involvement, especially among parents who

might neither be willing nor able to help on their own.

In many societies, the school rules, regulations,

curricula and types of educational activities to be

implemented in the school are dictated from the top, and

school personnel within a specific school have very little

to say about the content of these rules, regulations,

curricula and the scheme of educational efforts. All that

the school administrators and teachers can do is to react

and implement them with as little objection as possible.

Under these circumstances, the complex picture of home/

school relationships calls for expanded efforts for all

sources involved, directly or indirectly, in the

educational process.
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The Kuwaiti Education System is highly centralized in

which all educational policies are decided at the

Ministerial level in the government (Kuwaiti Ministry of

Education). In order to have any input from parents, the

scheme and strategy for that input must be structured at

the top and conveyed downward. The Ministry of Education

of Kuwait not only should initiate and decide about the

policy of enhancing home/school relationships, but it

should earnestly support, encourage and facilitate both

parents' and teachers' participation in various cooperative

efforts. Hence, to initiate and implement the policy of

establishing close links between parents, teachers and

administrators, it is necessary that the Ministry provide

certain directives for school staffs to make arrangements

and take the first step towards a better relationship

between the home and the school. It is obvious that the

willingness of school staffs as well as that of parents is

essential. In this study, the highly supportive attitude

of the teachers and the school administrators in primary

schools with regard to parents' participation is evident.

A supportive perception is necessary and, as such, it is

important that the government be appreciative of this

readiness of school staffs and provide appropriate

leadership, facilities and encouragement for both parents

and school personnel to work jointly in establishing strong

links between the two.
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With regard to the decision-making process, it is

imperative that the parents take an active part in the

activities and governance of the children's schools. This

is how the parents can gain the respect and appreciation of

the school personnel. Then they will be able to suggest and

initiate any necessary changes. In Kuwait, however, due to

the highly centralized scheme of the educational system,

school personnel themselves do not have any input in the

policy level. As a result, it is essential that the

central authority, i.e. the Ministry of Education, allow to

a certain extent participation of both parents and school

personnel in the policy formulation whenever changes are

introduced in the educational process.

Home visitation by teachers has been practiced for

many years. In particular, in pre-school, kindergarten,

and special educational programs, home visits have been

practiced more frequently than in any other level of

schooling.

There are, obviously, certain advantages and

disadvantages to home visits. Among the advantages are:

teachers are able to observe students' actual home

environment; they can show their concerns with regard to

the students and their families, individually; and parents

can discuss the child's problems in the familiar and

relaxed environment of their home. Among their

disadvantages are: they are very time consuming for the
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teacher, and parents may feel that their privacy has been

invaded.

Home visits cannot be generalized to the extent that

every teacher should visit every child's home with the same

frequency and spend the same amount of time with every

family. Certain situations, however, may arise that

necessitate home visits. For instance, when there is a

need for collaboration between parents and teachers, when

parents are unable to come to the school, or when parents

feel reserved and intimidated to visit the school, it is

imperative that the teacher visits the homes of those

students.

In certain occasions, home visits may only be

appropriate rather than necessary. For instance, the

teacher may perceive that home visits will bring a better

feeling to students and will provide some kind of positive

reinforcement.

It is obvious that home visits may help the teacher to

assess the students' needs and to understand shortcomings

of the home. The teachers' understanding, in turn, may

enable him/her to help the student or his/her family in

scholastic matters.

The view expressed by respondents, with regard to home

visits, unfortunately, is not favorable. In this area, a

careful reexamination and further research might be

necessary to see why school staffs are not advocating home
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visits. Then, certain steps must be taken to change the

perception of school personnel. This change may not be

achieved readily and within a short period of time. An

extensive amount of effort may be needed to enlighten

school staffs about the objectives, planning and

implementation of home visits.

Recommendations

The recommendations presented in the following

sections are based on the explicit hypotheses that were

tested and on the rank ordering of individual items.

Recommendations Regarding yarious Bales of Parents

Primary school teachers and administrators supported

various roles of parents to considerable extents. The

educational authorities in the government should develop

programs to enhance parental involvement in these roles.

Perhaps the Ministry of Education should start with

enhancing simpler parental roles such as "parents as

observers" and "parents as teachers at home" and continue

to implement more involved roles such as "parents as

participants in decision—making" later on.

With regard to parental participation in decision—

making, first the government should take steps to

decentralize the decision—making process, strengthen the

school personnel's sense of authority and self-esteem, and

give them a choice to participate in those processes.
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After teachers and school administrators are allowed to

participate in decision-making, parents could be involved

in decision—making.

Parents as Teachers At Home

This role of "parents as teachers at home" had the

highest support and advocacy among teachers and school

administrators.

1) Educational authorities should develop programs

to make parents understand that they can have a

positive and lasting effect on their children's

performance in school.

2) Parents should learn what to expect from their

children and how to respond to his/her success or

failure.

Significant differences that exist in the perception

of primary school teachers and administrators with regard

to categories of four out of five demographic variables, by

no means are alarming. The categories with somewhat less

supportive perception can be encouraged to become more

supportive of this role of parents.

1) Sex - It should be emphasized to male teachers

and school administrators that the role of

parents as "teachers at home" is an important

activity which usually is assumed by the mother.

2) Professional Experience — Primary school teachers

and administrators with longer periods of
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2) Professional Experience - Primary school teachers

and administrators with longer periods of

experience should be helped to realize that the

process of change is slow, but it is important

that they do not loose their enthusiasm and

interest in changes they want to occur in the

educational process in general and in the role of

"parents as teachers at home" in particular.

3) Level of Education - It should be emphasized to

primary school teachers and administrators with

higher levels of education that enhancing

parental role "as teachers at home" by no means

interferes with their professional expertise. It

is even possible that school personnel may

benefit from parents‘ diversified background and

broaden their professional perspective.

4) Nationality - Non-Kuwaiti primary school teachers

and administrators should be encouraged to

appreciate parents' roles "as teachers at home"

to a greater extent. It should be stressed that

educating children is not an exclusive function

of school and its personnel.

Pagents as Paid Participants

Various categories of respondents supported the role

of parents "as paid participants" to a nmderate extent.
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There is a significant difference with regard to categories

of one independent variable - position.

Primary school administrators should be made aware of

the situation that when parents are used as paid

participants, the function would be carried on in a very

effective and efficient way.

Training Teachers in the Area of

HomegSchool Relationships

The development of effective parent-teacher

interaction is one component not included in teacher

training programs. Although most prospective teachers

learn about the importance of developing a good working

relationship with parents, they are seldom exposed to

practical techniques of doing it. Often, their first

experience in dealing with parents occurs during practice

teaching or during their first year in the field. Except

for what they learn from talking with their more

experienced colleagues, new teachers often have no

definitive guidelines for dealing with parents. And, far

too often, the advice received from senior colleagues gives

them a negative View of parents' behavior and attitudes and

discourages them from seeking and obtaining parental

cooperation. To develop effective parent-teacher

cooperation, it is imperative to devise preservice and

inservice teacher training programs.
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With regard to the notion of training teachers for

home/school relationships, there are significant

differences relevant to categories of two independent

variables - sex and position.

1) Sex - Female primary school teachers and

administrators should be encouraged to enhance

their professional ambition by attending training

programs whenever offered in the field of home/

school relationships.

2) Position - Similarly, teachers should be

encouraged to increase their professional

proficiency by enthusiastically welcoming, and

even asking for training programs for such an

important topic as home/school relationships.

W

With regard to home visits, it was observed that

respondents in this study were the least supportive. This

rejection might be, at least in part, due to the fact that

school personnel have to put extra effort and spend

considerably more time to visit students' homes. In order

to release the teachers and school administrators from

additional burden that may be caused by home visits,

Gordon, Bernard and Guinagh (1977, Ch. 2,3, and 4) have

proposed a scheme by which individuals from the community

can be employed as "paraprofessional home visitors." This

idea might be applicable in Kuwait where people could be
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employed, perhaps on a part-time basis, to take part in

systematically visiting the homes of families who have

children in school system.

The stronger rejection of home visitors by women in

comparison to men is by no means alarming. Female teachers

and administrators, however, can be encouraged to contact

mothers and other female members of the families that have

children in school and enhance close relationships between

home and school.

The Need for More Efforts and Clear Directives

Reports and publications relevant to the endeavors of

Kuwaiti Government on the subject of home/school

relationships were reviewed, and the efforts of the Kuwaiti

Ministry of Education that were directed towards

parent/teacher cooperation since 1966 were discussed in

Chapter Three. These efforts include the 1966 order of the

Ministry of Education advising the school principals to

form parent/teacher committees, 1966 conference of school

principals, educational week of “Teachers' Association" of

1969 and the "Educational Cooperation Between Home and

School" of 1973. The general goal of these efforts is to

improve parent/teacher relationships. Their specific

objectives and strategies to achieve these objectives are

not stated.
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1) However, their specific objectives, and

strategies to achieve these objectives should be

clearly delineated.

2) Furthermore, since 1973 there has not been any

major conference or seminar to address this

important issue. In order to establish effective

cooperative relationships between parents and

school personnel, it is absolutely essential to

conduct seminars and conferences relevant to this

issue on a regular basis.

3) It is also imperative that clear directives be

given by the Ministry and strategies by which

these directives are to be implemented should be

outlined.

Need for ParentZTeacher Associations

When the formation of parent/teacher committees was

emphasized twenty years ago, many educators were hopeful

that these committees would result soon in the

establishment of parent/teacher associations on the local

as well as on the national level. Unfortunately, after the

passage of twenty years, the establishment of parent/

teacher associations has not materialized.

1) To facilitate cooperative efforts between home

and school, a formal organization through which

parents and teachers can work together for better

education of children is needed.
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In order to make certain that a participative

parent/teacher association recognizes the needs

of parents and teachers, the participation of

both in formulating the goals and determining the

activities of the association is very essential.

Participation in Qommunity Activities

Parent/teacher relations are often improved to a

considerable extent if teachers participate in community

activities other than those sponsored by the schools.

1)

2)

Each parent naturally believes that the

organization to which he/she belongs, and the

activities in which he/she participates are worth

while. The parent will develop a friendly

feeling for the teacher who has selected to join

one of his/her particular organizations or

activities.

Teachers who participate in religious ceremonies,

social clubs, adult education and other

organizations approved by respected people in the

community, will find that they have serious

people among parent supporters. Certainly, this

participation should not interfere with their

teaching duties.
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W

In order to increase parents' participation in the

education of their children, some educators believe that

parental participation must be taught (Stern, 1960). Since

there are numerous adult educational programs in Kuwait and

many who attend these programs are parents, it would be

appropriate for the school to take part in those programs.

Parents' education pertinent to their involvement in the

schooling process can be established as a part of the adult

education scheme. Parents are not only taught how to

cooperate in the education of their children, but they are

also able to establish contacts with school staffs.

Therefore, the decision of the school to engage in parent

education might lead to an increment in cooperation between

home and school.

Recommendations for Further Research

It was mentioned earlier in this research project that

the attention has been focused only on public primary

school teachers and administrators.

1) Other levels of educational setting have not been

considered. Analogous studies are needed to be

directed to Kindergarten, Intermediate and

Secondary Schools.

2) Similarly, home/school relationships in various

levels of private schools must be investigated.
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Comprehensive studies are needed to learn about

parents' perceptions and attitudes with regard to

home/school relationships.

The university of Kuwait, with adequate resources

for research, should get involved in community

studies in the area of home/school cooperation.





A P P E N D I X A

THE QUESTIONNAIRE
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QUESTIONNAIRE FOR TEACHERS AND

SCHOOL ADMINISTRATORS

PLEASE ANSWER EVERY QUESTION:

Sea-Cam

Please mark an "X" in the appropriate box in front of the

answer that best describes you.

1. Sex:

|__l Male

|__| Female

2. Professional experience:

l__l 5 Years and Less

l 6 - 10 years

I ll - 15 years

I More than 15 years

3. Position:

l__| Teacher

l__l Administrator

4. Level of Educational Background:

l__l Diploma or less

|__l Bachelors or more

5. Nationality:

|__l Kuwaiti

l__l Non Kuwaiti
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PLEASE ANSWER THE FOLLOWING QUESTION:

In responding to the following statements about Home/School

Cooperation, your choices will mean the following:

Listed

Home/School Cooperation.

- Strong Agreement

- Agreement

— Neither Agree Nor Disagree (Neutral)

- Disagreement

- Strong Disagreement

below are items dealing with the different aspects of

From your experience in the field

of education, mark an "x" in the column that best expresses

your point of view.

SECTION II.

PARENTS AS OBSERVERS

6.

10.

Parents should visit the

school to get acquainted

with the teachers.

Parents should talk with

the teacher about their

child's success and

shortcomings in school.

Teachers should discuss

with parents their child's

strength and weakness in

their academic work.

School should make it clear

to parents that they can

freely communicate with the

school concerning any

aspect of the school

program.

Parents should be given a

chance to visit the

classroom as observers at

least once a year.
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12.
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Parents should receive

materials (other than

report card) that explain

the plan of classroom

activities and other school

efforts during the year.

Parents should be invited

in the school to observe

school activities.

SECTION III.

PARENTS AS TEACHERS AT HOME

13.

14.

15.

16.

17.

Parents should help their

children at home with their

homework daily.

Parents should take their

child to the library and

help him/her to get books.

Parents should inquire

about their child's

scholastic progress and

advise him/her with regard

to the importance of

educational attainment.

Parents should educate

themselves in order to help

their children for better

achievement.

The school should send home

materials for parents to

work on together with their

child at home during the

school year.
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SECTION IV.

PARENTS AS VOLUNTEERS

18. Teachers should encourage

parents of every child to

assist in the classroom

activities as volunteers

during the school year.

19. Teachers should invite the

parents to speak about

their work and give the

class in formation with

regard to various careers

and professions during the

school year.

20.Teachers should invite

parents to work as

volunteers in certain

committees concerned with

school activities during

the school year.

21. Teachers should ask parents

to volunteer for social

activities in the school

(example: a birthday or

mother's day).

22. Teachers should encourage

;>a1:er1ts t<> 11e].p as

volunteers in extracurri-

cular activities such as

sports.

SECTION V.

PARENTS AS PAID PARTICIPANTS

23. Parents should receive pay

for attending parent-

teacher committee meetings

that discuss their role in

the school.
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24.

25.

26.

27.

28.

29.
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Teachers should organize

adult evening activities

where parents can learn

about their role in the

school.

Parents should be paid to

assist in school extra-

curricular activities.

School should provide

programs to train parents

as teacher-aides and get

paid.

School should organize

workshops and seminars for

parents where those who

attend get paid.

Parent-teacher committees

for each class should be

initiated where parents are

encouraged to take part and

get paid.

School should invite

qualified parents to lec-

ture in each class in the

field of their expertise

and be compensated.

SECTION VI.

PARENTS AS PARTICIPANTS IN

DECISION MAKING

30. Parents should take part in

evaluating the scholastic

performance.
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31.

32.

33.

34.

35.

36.
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Parents should be

encouraged to participate

actively in reviewing the

school curricula.

Parents should be involved

in activities directed

toward improving the

educational system.

In the solution of crises,

the view and assistance of

parents should be asked.

Parents' suggestions

should be asked with

regard to promotion and

transfer of school

personnel.

Parents should be asked to

review the school's

gexie1ral rtiles and

regulations in which

active participation of

parents is encouraged.

Parents should play an

active part in reviewing

the school disciplinary

rules and regulations.

SECTION VII.

HOME VISITATION

37. Teachers should visit some

students' homes at least

once a year.
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38.

39.

40.

41.

42.

43.
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Teachers should visit some

students' homes because

learning does take place

at home and at school.

Teacher's home visitations

are needed to bring the

school and home together

to work cooperatively to

assist the child.

Teacher's home visitations

are necessary to provide

parents an opportunity to

discuss with teachers

their child's success and

shortcomings in school.

Teacher's visitation to

the student's home should

take place whenever the

student has certain kinds

of problems in the

classroom.

Teacher's visitation gives

the child the impression

that his parent and his

teacher are teamed

together to help him grow

successfully.

Home visitation enables

parents to be acquainted

with the other school per-

sonnel and their contri-

bution to the child's

education.
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Teachers should visit some

of his/her children's

homes on social occasions,

because such visits have

an educational effect.

SECTION VIII.

TRAINING TEACHERS FOR HOME/

SCHOOL RELATIONSHIP

45.

46.

47.

48.

Teachers should take pre-

service training in the

area of home/school

relationships.

Teachers should take in-

service training in the

area of home/school

relationships.

Teachers should be trained

in the area of home/school

relationships through

seasonal publications and

circulated to both

teachers and parents.

Teachers should be trained

in the area of home/school

relationships through mass

media programs (TV, broad—

cast, press . . .) about

the methods which could

participate in developing

home/ school cooperation.
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MICHIGAN STATE UNIVERSITY

 

COLLIGI OF EDUCATION EAST MNSING ' MICHIGAN 0 “IN-I054

DDAITIIN'I' 0! DUCATIONM. ADMINISTRATION

mason HALL

June 7, 1985

Mr. Robert Kupfer

Shorewood Public Schools

Shoreuood Intermediate School

Shorewood, HI 53211

Dear Mr. Kupfer:

I am in the process of developing a research study focusing on Rome/School

Cooperation. 1 would like to determine if the elementary principals and

teachers would want parents to be involved in the schools.

Your name was recommended by Dr. Louis Romano as a person who would have a good

understanding of parent involvement in the school. Would you assist me by

answering the following questions:

I. Have I included all the components of Home/School Cooperation? If

not, what would you add? what would you delete?

2. Pleeae read the statements. Are they clear to the reader?

3. Have I left any items out which you feel should be included?

4. Check the format

Hey I express my appreciation for your efforts on my behalf.

Sincerely,

\

Youssef Al-llan-ad

1445 C Spartan Village

East Lansing, HI 48823

MSU u an Al/Irrmmw AL llnn/I‘quul ()p/Inrtulnlv luuuul m-
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MICHIGAN STATE UNIVERSITY

 

COLLEGE OF EDUCATION EAST MNSING 0 MICHIGAN ' “Ill-I034

DEPARTMENT 0! EDUCATIONAL ADIINISTIATION

HICKSON HALL

June 7, 1985

Marcia Leep

Genesee Intermediate Office

2413 W. Maple

Flint. MI 48507

Dear Ms. Leep:

I am in the process of developing a research study focusing on Home/School

Cooperation. I would like to determine if the elementary principals and

teachers would want parents to be involved in the schools.

Your name was recommended by Dr. Louis Romano as a person who would have a good

understanding of parent involvement in the school. Would you assist me by

answering the following questions:

1. Have I included all the components of Home/School Cooperation? If

not, what would you add? What would you delete?

2. Please read the statements. Are they clear to the reader?

3. Have I left any items out which you feel should be included?

4 Check the format

May I express my appreciation for your efforts on my behalf.

Sincerely, .

I

Youssef Al-Eammad ‘

1445 C Spartan Village

East Lansing, MI 48823

HUI. .u/ 1‘ In .
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MICHIGAN STATE UNIVERSITY

 

COLLEGE OF EDUCATION EAST LANSING ' MICHIGAN I «IN-I054

DEPARTMENT OF EDUCATIONAL ADMINISTRATION

FLICKSON HALL

June 7, 1985

Dr. Nicholas P. Georgiady

Miami University

Oxford, OH 45056

Dear Dr. Georgiady:

I am in the proceaa of developing a research study focusing on Home/School

Cooperation. I would like to determine if the elementary principals and

teachers would want parents to be involved in the schools.

Your name was recommended by Dr. Louis Romano as a person who would have a good

understanding of parent involvement in the school. Would you assist me by

answering the following questions:

1. Have I included all the components of Home/School Cooperation? If

not, what would you add? Hhat would you delete?

2. Please read the statements. Are they clear to the reader?

3. Have I left any items out which you feel should be included?

4. Check the format

May I express my appreciation for your efforts on my behalf.

Sincerely.

\

Youssef A -Eamnad

1445 c Spartan Village

East Lansing. MI 48823

an!" All I r‘ "
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MICHIGAN STATE UNIVERSFTY

 

COLLEGE OF EDUCATION EAST LANSING ' MIOIIGAN O «:1qu

DEPAITHENT OF EDUCA'HONAL ADMINISTRATION

“IGSON HALL

June 7, 1985

Dr. Marie Smith

142 Alger SE

Grand Rapids, MI 49507

Dear Dr. Smith:

I am in the process of developing a research study focusing on Home/School

Cooperation. 1 would like to determine if the elementary principals and

teachers would want parents to be involved in the schools.

Your name was recommended by Dr. Louis Romano as a person who would have a good

understanding of parent involvement in the school. Would you assist me by

answering the following questions:

1. Have I included all the components of Home/School Cooperation? If

not, what would you add? What would you delete?

2. Please read the statements. Are they clear to the reader?

3. Have I left any items out which you feel should be included?

4. Check the format

May I express my appreciation for your efforts on my behalf.

Sincerely,

Youssef Al-Hammad "

1445 C Spartan Village

East Lansing, MI 48823

Mt“...- AII' . A t





186

MICHIGAN STATE UNIVERSITY

COLLEGE 0! EDUCATION

DEW OF EDUCATIONAL ADIIN'II'I'EA‘I‘ION

mason HALL

EAST LANSING 0 MICHIGAN 0 «annoy

June 7, 1985

Dr. Dolly McMaster

Morthville Public Schools

Northville, MI 48167

Dear Dr. McMaster:

I am in the process of developing a research study focusing on Home/School

Cooperation. I would like to determine if the elementary principals and

teachers would want parents to be involved in the schools.

Your name was recommended by Dr. Louis Romano as a person who would have a good

understanding of parent involvement in the school. Would you assist me by

answering the following questions:

I. Have I included all the components of Home/School Cooperation? If

not, what would you add? What would you delete?

2. Please read the statements. Are they clear to the reader?

3. Have I left any items out which you feel should be included?

4. Check the format

May I express my appreciation for your efforts on my behalf.

Sincerely,
4

Youssef Al-Eammad

1445 C Spartan Village

East Lansing, MI 48823
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MICHIGAN STATE UNIVERSFTY

COLLEGE 0! EDUCATION

DEPARTMENT OF EDUCATIONAL ADMINISTRATION

MN HALL

EASI' LANSING ° MICHIGAN ‘ “IN-ION

June 7, 1984

Dr. Phyllis Doyle

Toledo Public Schools

Manhattan and Elm

Toledo, OH 43608

Dear Dr. BOer:

L am in the process of developing a research study focusing on Home/School

Cooperation. I won d like to determine if the elementary principals and

teachers would want parents to be involved in the schools.

Your name was recommended by Dr. Louis Romano as a person who would have a good

understanding of parent involvement in the school. Would you assist me by

answering the following questions:

I. Have I included all the components of Home/School Cooperation? If

not, what would you add? What would you delete?

2. Please read the statements. Are they clear to the reader?

3. Have I left any items out which you feel should be included?

4. Check the format

May I express my appreciation for your efforts on my behalf.

Sincerely,

I

Youssef Al-Eammad

1445 C Spartan Village

East Lansing, MI 48823

I

MU! .... All

'1
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Northville ZDublz'c Schools
501 W. Main Street Northvflie, Michigan (slams-mo Olflce of Instructional Services

cy Soper

Assistant Superintendent

George a Bell. Ed. D
Dolly McMasterSuperintendent
Administrative Assistant for

v
Curriculum and Instructio

March 28 , I985

Youssef Al-Hamad

14456 Spartan Village

East Lansing, MI 48823

Dear Youssef,

Hope my feedback will be of assistance to you. You

are on the right track. Keep up the good work!

MM

Dolly cMaster

Director of Curriculum 6.

Instruction

DM/nml

enclosure/questionnaire
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MICHIGAN STATE UNIVERSITY

 

COLLEGE 0' EDUCAHON EAST LANSING 0 IICIIIGAN 0 sassusu

DEPARTMENT 0' EDUCATIONAL ADMINISTIATION

mauow HALL

May 20, 1985

To Whom It May Concern:

Mr. Youscf Al-Hamad, a Ph.D. candidate in the Department of Educational

Administration, had his proposal entitled, "Home/School Cooperation

as Perceived by Primary School Administrators and Teachers in Kuwait",

approved by his doctoral committee.

To gather his data he will have to distribute a questionnaire to thei

primary school teachers and administrators in Kuwait. It is imperat

that he receive the necessary cooperation if he is to complete this worthwhile

dissertation.

Would you please cooperate and complete the attached questionnaire. I

personally would like to extend my gratitude for your efforts.

Sincerely, :

’. A _ ,,,,. ._

louisRomano, Professor and Advisor

ME”.- A. All . r
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MICHIGAN STATE UNIVERSITY

 

COLLEGE Ol’ ARTS AND LETTERS EAST LANSING 0 MICHIGAN I «nu-um

DEPARTMENT OF LINGUISTICS AND GERMANIC.

SLAVIC. ASIAN AND AFRICAN LANGUAGES

A-(rlS WELLS HALL

August 2, 1985

To Whom It May Concern:

I have read Mr. Youssef Al—Hamad's Arabic

translation of his research questionnaire entitled

"Home-School Cooperation as Perceived by Primary

School Administrators and Teachers in the Kuwait

Educational System." I have found his translation

very reliable and faithful to the English original

in as much as the Arabic'structure allows.

I Wish Mr. Al-Hamad the best of luck.

Sincerely yours,

Wino!”39”254117“? «
Khalil Al-Sughay

Instructor of Arabic

Telephone: “”553-0740 Telrx: fllO-ZSI-0737 Cable: MSUINTPRO ELSG

"5U 11 an Al/imariw Attica/Equal Opportua-Iv Iammtmn
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TO WHOM IT MAY CONCERN

I hereby certify that Mr. Yusif M.A. Al-Hamad has translated

into Arabic the midlish version of the questionnaire used in

his research for his Ph.D. dissertation entitled "Cooperation

between Home and School: A Perspective of Primary School

Teachers and Administrators, in the State of Kuwait".

I hereby verify that the translation is accurate and conveys

into Arabic the exact meaning of the English version of the

above-mentioned queutionnaire.

I take this opportunity to state that, during the period

Mr. Al-Hamad spent in Kuwait collecting data and conducting

the questionnaire for his study; he made tremendous efforts

to accomplish the objectives he came for. I believe that his

findinus will be of benefit for education in Kuwait..

I do wiuh him the bout of luck.

W? H- 9 \l-f 33‘ . I

Dr. Ali H. s. Hijfij

Lecturer of Engliuh and Applied Linguistics

Department of English

HuWuit University,

(Formerly Chief Inspector of English - ‘

Teaching, Miniotr of Education}

uwuit

 

«A? 1 I91 _ 3,5; 2 Inn 1 Hit—MM“ 6 Mn“ 1 du-t—gfl‘ (“é—an) IYOOA 1 .JJ 9.”.

P. o. no; No. 23558 (Sam) KUWAI'I‘ - Phones: mm. 834l36 — Telex : 22m KUNIVER KT — Cable: UNIVERSITY
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RESEARCH CENTER _-_1;,

KUWAIT

zodjl :lgfl

[flu/435i... 133511 :aw

T0 VHOM IT MAY CONCERN

I hereby certify that Mr. Youaef Al Hamad has

translated into Arabic Language the English version of

the quantionnairc used an a tool in his ctudy for kid

Ph 0., diuuartation: - entitled 'Homc-School coogcra-

tion as Perceived by Primary School Ad_1nietratore and

Teachcru In Kuwait.

I hereby verify the translation in honeut, accurate

and valid.

It gives me that the greatest pleasure to state

that thin quoutionnaire is in my opinion, moat

appropriate to the purpoco for which it wau designed,

namely to identify the viewu of teachers and admi-

niatratoru in Primary Education in Kuwait on the rela-

tion between Home and School. I have found this

quantionnaire comprehenuivu, convenient and revealing

in Lhu arcu ruuuarchud.

I do wish to Mr. Al Hamad the boot of luck.

$u/UevLA’ [J ' [’1 Flum_

Dr. Parauk Al-Parra.

Senior Mcuaarchor.

/ / Gulf Arab Staten Educational

Date: ‘2/ ”I &9 Research Center, Kuwait.

 

>‘>--' “\M .»SL-( '44-») M' vn-,m'\- V..M'o\'r. c.( .u.‘ Yoo‘n)$.u‘,

P O Box (25566) -SAI"I\I 'I‘tI.II33203-U31601 . 01".]th 8.50760- Iclcx: 44118 Salad
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Jan. 10th, 1986

TO WHOM IT MAY CONCERN:

As one of the referees validating Mr. Al-Hamad's

research instrument, I recommended few changes in terms

of wordings and the organization of the questions in both

versions of the quesionnaire.

The Arabic version which was used in collecting the

data included all aspects of valid one.

I hope that this piece of reaearch which explore

home/school reationship will contribute significantly

to the field of education in Kuwait, mainly due to the

importance of this relationsnip in acnieving society's

objectives with regard to the process of education.

Should there be questions regarding any aspect of

this letter , please do not hesitate to contact me.

Sincerely Yours,

Ali Askar, Ph.D.

Educ. and Psych. Department

1 7" 4,,. IL?
(.‘/'(’j{-,(t’yw. g .

Teacner Education Institute
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List of Randomly Selected Primary Schools That

Participated in the Study

Boys' Schools

1. Saquer Al-Shebeib

2. Eben Sena

3. Ali Ben Abi Taleb

4. Khalid Ben Al-Waleed

5. Al-Muthena

6. Amar Ben Yaser

7. Zaid Al-Harb

8. Abdul-Azia Quasim Hamadah

9. Abu Thar Al-Guphari

10. Othman Ben Afan

11. Al—Funas

12. Al-Buchari

13. Al—Fuhahail

14. Abdul-Aziz Al-Atiqui

15. Murshad Al-Suliman

l6. Abdullah Al—Nourri

l7. Abdul-Latif Al-Saleh

l8. Mushari Helal Al—Shemeri

Girls' Schools

1. Al-Ahmadiah

2. Dahiat Abdullah Al-Salem

3. Omair Ben Saad

4. Om Attiah Al-Ansariah

5. Al-Nuzha

6. Zainab

7. Al—Shuab

8. Al-Mansouriah

9. Al—Funtas

10. Al—Ruquah

11. Abu Halifa

12. Al-Manguf

13. Al—Quasar Al—Ahmar

14. Al-Sulibikhat

15. Durah Bent Abi Al-Khatab

l6. Al-Doha

17. That Al—Souwari

l8. Al-Muzdalefa





 

e-t—L-wor><r.

201



A P P E N D I X F

MISCELLANEOUS CORRESPONDENCE





=—————.-IIU|:I|.'I

I—-———.-.n s—fi

 

202

IIvI/II m I at“ 1H)”

 

VI/IM r5,.sJIj,Jb-—-J

(L...I,_._..:3..I__:I.

(c———..JI;3-—~Jh"ax «M‘wUJ-UI

 

-‘-"'.$“2L'-“J"’“ Una-'W‘ I513" “21"“ “-49' aha—«JUH‘JUJU’H

. ..:I_.I.II;..._-~- ..Ii ”V.“ 6.6-.“ new

LIJII... “...—.43. ...I.._,..I ”swim I... My;an)“; a...”

' HL—gI

. 95.,“ J93 ......IIQJI. 1,. Manama-n.1,: ,L-u‘,

.u—k

s..._._'_..II0.;,-.m a; .. WBLJMIwb ”4111‘”qu {It’s}. .5... .. ‘Ifl

gnaw, _. 6,...”in as _ IIvr/vn I mum on _ \‘IYY/Y/I'

, ~ ;.__.h;,.JI;.I.~.II.-._I..s.u

JI.__xI.J, ”...—s34: {LIJIJfiJI .. 3.633413: .35, new .54th .. Inc

. ;____._.J')IJI HWIaLWI (......

 

I
I





 

 

203

3—-—-~r'“-.;I’b

an?“ I" H’¥vfi

LJul,._-.._.,JIWU,L~J|J.‘l—fiVl 3”." 5..J

HYV/H/Yo l “JP.” o\'oAto_\At/tr-/c., Ir’y‘l

wpdlmjlaJlJllv'wglfi'b iaLchiJiz-a.

Iz_.,..:II J...‘

5 _ ...J...‘ U; up?!) JLM'JrJ grin-JJ-J‘yc—w” L' 5393‘ 5)5) 0‘ ”‘2'

H'cfiu, LJA.” W wlmIr-‘r'FwI-w; we CJI..II 01.3,.“0393 aJiII

. Iva A- /\t_\- Why-Ian

.I_../,.:J|dL4,J.-l,.LL:~..,_,lc..J1.LJl.L-l....g, gquu. LU

’3’.“ JUUJ‘ .35).. J’JJ- do, JV‘ ”35..” .9215?! JL-fi' Quifi.fJ‘ ‘JA (‘3‘?

t-fJLh.“ Ls: (9530‘ of” Quick—55‘)! ,5“, m k...)

:__;,..I-.I,u, aI..,.¢'.,.-.J... Fm, 1.1414,”! -I_.I,I 5..., Lgxngwm am ..I

Jim ng’J-LJ'W"HumI...t w-

...II”. 4.3,; “,ngqu owvyivu 1.51,... 5&4, {tr/JI‘MI' k-,.;..I.I:..\II ..I

. LsII I.-..-, my.“ gym ..th .301. a‘ LJ...II,.-..,..IIU:,. ;~_.IL.... ..r

' h'vy‘b)" WJJ-J‘I an‘ .L-luJV...$.11" LI...) \‘JJLa “J‘Cr'sz''L’unyvl) J.” “L“ —t

..r,._:... uhglf'g. gums» .11. Gateways.,m'w (I....L.:.. ‘)| ...

' ae-Julwh‘ "91‘ a:- ~44»"5‘ dad"

4—g [93:63.” Q‘M‘”J.u 6.45.:- 9,95%...Waw1’ IVJLMHGN-{n Jlul ...‘I

.»-------'V' ‘k-b' uh Loaudy,u'.‘l.wl W ..I...I ”5,5“ ”I””kn c, J:

LLJ'QLJM‘ 4.4; WIQIJIII; @qu, 9.): I5. aflw:.I-_..II ‘Ls.‘~II a

' 5.5-,» 5:4; 19.-gm...“ I) 9:4 Ur“; .. .93 I» Jt. any”.

a“ i..._...»:JL .‘_.|l.$- C"

/./ . M as...-





 

N05

{I‘d—“......

“Eu-II... t» (Ink.

6...... r..t.ena3u.$r&. 1m.

“flu"“

.41).: I .mcE. ....>.<<l Z :8. IL...

cat—9.7L. ...LE» («I—VIE. (v.1...

. “It... ......

.32).). c. “...: c. at... .....LEQ Etc. 9...": «.... ..Fc. PL... .

. int. .... ..xr..._..__...:.{u.r: .6... he... ......1 .233: CL.

... (32.-F n7}... ...t. «#3:... Cu. re"... «LE...» at... $5.. .... GIG.

ch. 1...... 1 .. x... o. .3. 9...... r... r... r151... SELL...

cal... SE. c. “1.0.1.... erg. ..u! m . C»... 0...»... c. (...... ...}...— ..

fit. 3:. if... 1 2. ....“ ”It... ”3“...ch c: 6ft. 9.35.1... “db...

. Kc . ....

. 0.15:... (5»: c. “....u. 1.545 r .-.s¢ ...}..iafll CL.

\. ... {.1Fq

n: i 21%.... ....m.

I‘ .

x

.\

.. GAGE. 06‘»: “gr-... nL

\ Cat. re. FL: i... eat. ...»... “......1. ....L. «L

. rte res 9...»... I... .

. It. £E.b¢$ ELI... ...L. - .

. LE. .





mom

Fifi»... a...»

.flllllaxu. u...»

.....TL. .TL. 1...

uuuuuuu

.31).: .. E. I 4:: an)"; IL...

 

VII... in... ...LE. .rlll...

. LII...» fr Ply...

..Ir. «LL. ... Via... ..LL. .rI... S. ”Tr .... nfi.....r1....

FILE: f... ......FL. «In... out... 1... 0.1.... c. E........._.

. . . P1...» fat. 9.. 31.“... SF... It FE.

c... ...... ...}... .2 of. c. “...... fr... £21.... c. a...

. «LIL»... rt... .32. 1F).

L [$311. elf: ...» c. CF...

 

ill. ....I. "1:. rELL. of c. E522. .....E: .15 II.

. .13.}. (......LE <u...I..-.r..1.é crL...

. CE- tflfF. (m ANT"! Cu. LIDLI: JIM.“ flufl LQI 1'4

. Ora-Cr LID}: sull 1:15. ‘4

. [8 FF... 1.. is.

... [-(PLFQI.

it: «56.9%»

.r/

A 1v:mk..1t_ .





Mom

£5.ku

”lg“: n...»

“56.11:: (In (Ink.

:1. ... "nice. .32. .. «\{R\o.

....IL

{3... watt... 3...: PF....HCE c......

9rn:..r...1t. .r... ... a... 2:)... Qt. C: m. ..L: c... ..r

. ...). c.... 3 CL. .. c. “.8. c. 1.5.? «i... FEES. 3:“:

Flu: FL: or»... . .1... arm»... Ft. 1...... ”...... “rt. .... c...

In 1.4.1

.Pe... «LE... ......r. ...... of... ....r. .... 8...... .51.... .E. .. “...... cr

......c...r.. FE... . ....t........ .6... 5...... “...... ......L. .... ...... ......

LYLE. 32...... . a . .._ .... .. P... h. . “.8... 34.....xt. .F...

...IL or... ...r. LI. {EFL c. 71...... ... 45...... «F...

. . 33.2; ......2: ...».

......wr....b...1..pu ...»t. r...... ....r. .... Sm cu. ft. .E... “......cr

plus... $1... .5... at... ..k... . of... ...... c. umL.3.L_ ...... ..

. . ..IL. “Yr...

....t.n...c... FE... ...... .. . ET. c. ... 4.... tactic. ...... c..

.{EIEQLF .. ......LFW... 9...... . I. ...... .... ....hrr ....

. . . gene...

5. ......F ...... . .... L.... 1...... £932.... ....E. ...... é

. cat. ...»... ...... F... cu. mt. rs... FL... er... ...... S. ...»...

£.E.Q%E.C.L_cf._ .... amt. ...... ...... 9...... an... ...... u

[11... r... fr... ...“..orxi... of... F... (FE.FE -..... 5......

5.1.... ...... (:1... ,. 9. chug... «.....FI. exit... ......bF. ...... (....

J . .23.). C..FL.c.L.. .§(rrx...t.1ru.

. . ..»L 91.31 Lt...» ....L_(._lb..,.,:(...11 Cir

mlllb.m......» Lo»

. _ . .L. 2...... 8E.
. .. E..- .. ct. .
1.1.... . t... 1»: (fish... ....I:

.. it. far}... ...]:

\ CF... uh... ......

‘Ibh— kE— uh—L‘

cc_.r.:

. LL»:

”Cw

"Eu

n F...

..lF



20.7

z—rJU‘SU)‘

J...:',JJLJ::..,.:11:;r_-.Ul

—“

 

Ith—

vafi/t .ww -Y/A/th¢) . r51“

drfl‘ o)!_.._:l|J.:“ . Lbdi;3..-1Jl

W‘JZ—“J‘J‘Ofi

Y

A

tH‘gldUat ._ ‘Jfl

amuwnu-J! 5.4a: sz,:.,w 0,, chJ! 6;; waifi'flldggfi.

;,__.w, 2.14.111 'L;._\}l 1.4.3,; 631;».41, and: aria-65.35;!)Lkfl 1.3: J

-' u—wa’mwé, tut-a. 1.»:1’5

"__:,Vtc,>LS.:. Jr r‘—-¢‘~r>‘-‘J‘J O‘H'JJ‘HJJMV‘ ’UJ' "JT $554“, (‘

. Lg.‘yl,. gigs“) Lao.” Cm wan ‘59-», LHLIJ,

r_.__l‘-.;J!C;”a Lama 01., gawk, LJu‘LUUJIoLJiN durum

v\:.LJ;'J| ..m autumn-w u1;.,:>U:.H 45L; gut

{JM'J'xt-"béaa Lad-Jks-N‘J‘LJ 0“ Mn: 63“ wit-“w" MU”

,11ul,r¢:k,la.a.,lz. 22‘"t1J)‘lwlu)r'O=1 sf)” ‘1‘”) ‘ 32‘3”) Luut: rd

- (5)6.J.¢a.9

raided-JUVQUVLJJJLHrEJIJL_:._.;....J1J1)J=)U.,.-Jfl|3:-L:1(i

..i—r. 143-1).! .L,‘-;.;H vigil)! ‘ll 4.5.1. 03' .3 5 W‘, 1:41..” est-4;»!

. FL.” Jul.“ rm Ducal...) 97,21, 4L1..t,¢1,.,x,;,w

3___Jn\l!,1,...$..llc,l___'rH, -Vu:_.J|u.IJL-_; 63“..quch 4;. ougfidu.

L—h'3 J‘vKJ-‘JJVV-‘é-A‘ o- W 05(5)“ (“J-‘Jfivyw W43 u‘

€9.11 {w Luau 6;» JAG. a Land, ML.”

.J___.:,.na__..u.- _. L41:

affia" dgtlkhl (\

2.3.1011 a; chi“); uh Lam“: ¢y1tyun L3,; 1.).» JS 4)}: -f

“Ania: “an 2:1...“ wavxmgx 4,1,3 . 2.14mi!» ”£3.9an

 

00/‘

u .

wvvv "b"- M'VI \ ‘ I DEm“



208

L___:.:U){;)E.J.\J1Ld,-- duIdeJI,c.IJ.;'J1J)I>h-,JJ, .20...“

Lg», ywcwuu at; JAII 'UJI JaJILWQJber -I_J,L

‘ LAM.“ "Jail,

u—J‘ \1Y‘l /\ Y /\1 ;.,..Jl P‘ Milk...“ Lia J.» JJJILJJJl P;-Y

4.42:,” 015M . ' ',.IJL._'..;UI 3:3.LH

L_.;_,, Magda“; \II .3 a Luna... QJI -I’Lsylgcmgu‘yjm

.311 J; #5154.th do: I’ o,,) éLIL'J‘ QIEJ -:.I;L:.;-\I L61» 9. Je

‘ - (:~._JL'.‘I J__.;.JI) “.041

IrJlaJLL—s,-¢I-I2I 4.2. ..Y

 

JHfiYI' /\ /'l 9,“, z...“ ”I“,--;,I L11 J»I,.II U..- JLJJaJS. A5,; J

,JJ‘JJQ)$>U_U w, 0:»4H),»: -I_,I)f L449...) Iwr/I /A sz

paw,” o’— JJHHVULOILLN, 4.5;; chum, _ (29,-um

. wt, 9213;1‘Efll4JV-I ,- L1J,L;: 0L,

UJLJJUI.;_._.IL3H JIWIj?\LLJl.-.){LL7 #IthI-VI-uumfiqwfi,

yuan y». I~. Jr“ In Janna“ w wL—v‘ w, « rum

. ' rJ-L-J'JdJ—‘Y'J‘Jk‘w

,J,uig-—.wl';;-;.UI an J.,-,;,Ioqu.J». 454;.ij CIHILJJI 445-,

3__..>InII;J-.¢.9II.I._,; a... J’- ._ I WI /I I Mr arm f, ”.4.” .3, J I

.,,JI.I.IL_-:.IIL;IJI..L2.J,¢,.g (1.5.201! am, Why!) Gym” do»...

IL___.;_,:ULLJQ.I, JIUI_

 

QJJJ‘QI'W‘JJJrJJwLbL.lequU- \__.. ".1705;

' L.:,J"!.LQ[ (4.2.5)

lQL——..i-3j‘ axL,_—;v' _ i

 

1—-o-"-”.3;;.UIJIa: 05-95,“: I».,,u. J... dun.2,,” Jun

¢I_.IJ..,L-.,_,.: Q. L<._..IJ,....,.= L, \1YT /I \' m- ;.,..H (1.: ijfi‘rU

“4:4“; ”EU-J‘s 79-3” 3:19. J43: Lu‘et“) L24.“ 0:: wL‘C-Hc'l‘flr J)’

( °»‘,fi )ufl‘QlLJ'JwA-Lkiuhl’"Jivél'qu-Jhi' JEJL—é-Y‘Hj(\

;_--_4LIIJ2.L_2,,JI.I.C.JT db. 3.; JS $.35 QI.3J,;,,JI.I.II..JA k, a,”

o o /\' .





now

In cc...» Etrncfibgcccit. of: GEL ca a...“

cuxfiuéfivtcfitrmmc FLILuQL...» Frrckcqccg

CLmquunD: Pct—mi...» CILLL..rE_uL.L. 9.!" c otter...— fr...

. art:

.zrrul . 1:.) \2. of... R 0.. {(515.0}: e...._.:L_> FL

IFEE. ’;<fl\. \4.(...1L.3n (FLELVDC PIXEL—human... c:

.kauvo: CT fkkvrhku cu.n\—u\b.u_u.v_¥\fi.uh\_¢mbo: Q. E (.3qu I.»

.51: ...!L {1.6er rung—HuaC—kr CZE Lu QuartefiL—FL. leu

.EL. c.d..mfi.d._bI..L 5.21%: L52: 5“ m6 c” {$9

in. ”ex. n: ......E. ..t rare. E...» :1? 9.75%. ..rlm &

. 3:41:51:an

9f»... ...». (Kharlu rLiun.%‘LiLrghnfc {ru_£. «uh

I. 1,21.er «Eordfiw

ktrcffiw a. 1L. at. agnvcf. orgwsI

. «LEE. @FHE. 275L130? .. I

. 1.1;. . x. c221: F. II... c»: orchcbbyEI

curl... m .rtfmtoréfitc LIChu EEXi. 5....

. M'al...u.1l: Em. f‘fih‘L— rh—bfu‘fi— ‘L...o

CIILY: .rlt; cu

§“§g§§:i

. 0.1.8: 8min“

. @rEr wIléLLClrE 67...... .FL...

. “SLE. “ILL... ..ILL

.. LL? glint.

. 9%....[si Srllvs

. "emit. Ortiz» {urgficfvc CV68

~

CL F. {v.15 ”Li: nurI‘LW fift.»~«rx:brum 06¢». 0L“! _

figirpmérrnéfrtc“€221:$355.0: 8.:

. 01“.}: rx cwttr RE.»

o o \H





NHo

{fun—....

0' . II ..:QoxTr r11»...—

Cf“ .J.M\A........\TAIVJ..g. .%..1...:{14

fit... r .rlh...?an win-IL:

‘ .

Ill!

.1[mn.[..$b.|!vL . ltrllpt\tl_\llll

ch...rL_.r¢u.{~I|L {Isrlll Id»... .rJI...

.....l. i: £r...)..|lL..tr-IIL_..F«11.32;.va Lt.

.vrc.’ ”fr\ 4. 1LT; owl“ [IL—q»! ur...‘

rk..\_~n.||lu trillgkr...“...blics: .u?..\.11.¥..

. ”Fl-r..— ..wl

[\t—\.

n\mL.,





 

 

ll

.
‘I~,.I . . ”Au 'I,,I,. 7.1, f 1. I9

5'1. .1 ...‘I

.53-, ;_ ‘l Jl-‘ J1.'H__‘..'-.,. I

 

‘ 211 ‘ "—

\"..;I)JJ' 51......2

.

;.LH K‘DLfiz-Z-WJJx

|

,,_________

(J‘L :Hlfifi ' ‘H

I

-L_~ \ILJ‘L‘ *1

.~. .1 ”I. II (”In 3,11”... _.' ‘L.’\:IJ.I_.,.;,:: _U¢_,.1I¢,,_,...-’-._‘.P;l

- 1.,..ILU.,,.~.~1I -.1, -I-..'I,, ”5”» ‘I.,",..,,1:1 ~ r" -,I...I'r..;'~.!I-.=JL-:IQ.

”.....‘w ‘L___.,,.‘,‘I'.‘.JL ..II --;‘

-‘;;.-.Jl,-....II_.,s _A C,.,I__..:.H CJL____«_\

.L.._-,,.'I},)- 31,. ,_. CL.-.“ .,L,,‘._U|.L,1_\'

.‘ L._'J..H}1I'rJlJ,e--) - CAL—.411.“ ..lJ|_;.c..'F

.-.1:.—.-.-.‘II‘~31._....._II
‘" 4“"! F‘J" "i

l\'—“_.. 2"” 4‘4“ "0

. ”14.-JUJ__JI_L,—._:x
..

.. a I ---‘l
' lL-‘- 41).-.3 2L”; _.‘ I, CL“ ll.) J 4"

/ .- __:Jl.,.-..1 .._v
okMfl/‘H’ \\ J? .. )5 J4

.-.1-.J1;LU-.V, 1_.-H'.'_;,r, ‘L__.'.r.i'.§JL.'.l -..

" '.-. ‘J

l '
- v)-‘.Jl) l.‘ ,I..-H,n.l;.x,;.-.J|_s.,5-1......|_\

‘41-..3... Jug—Ii

 

“.r..—— 1—O—fil-d

-)

- :c'gwr .31“... ...o

l W... \_'

| ,- l} (

‘1 l J___.,¢)_.L-.I_~

L__.'> __‘l

J.:-‘ J‘JCF‘A ._ Y

. . ' . I. .l )1... .,. ,.

. | ‘ .
\'J_~lz"_“-"J’| L7 .4 ...|

\1 I5 .qfl. 1310;..- Jr. 5.5.1,

' v.,‘-J~‘L——-—;H 9*“ "
r'

.l_____.'..l|c_ [...—I7 _L,:L._._~f

r-rn'
JJ““'

- -, [2.11m ~ _'l'._."L'._.I

1.11:1”, ,2, J ,,

J





.1 .. 1%....hfmr\x1 I“
..m

 

ol‘li}1.tt1“‘(ttl- ‘ ‘ ‘1II.“
‘O1O‘ai‘l11 1“ ‘ 4 ‘ i ‘1‘

. . .\ NHN . \. I.

. . 1-1.0“. ... L 4....‘1 wmw

u..\ in“ w.

. ..n....a_. . -..: -
 

a
t

-
v
.
-
—
W
W
“
!

.
J
.
'

I
W
}
.
W
t
“
‘

'
u
'
.
’

’

 

u

o
"
'
:
"
‘
§
b
.
"
g
r
?
V
‘
—
H
j

1
‘

,.
.

.

_
.
i
n
?
“

a

 

III'IIV .|.'l||...-

qM‘mLV/Hosi.. . MWL/ \.1.\./ -~r..L..W-»,-zyrrl. .moAFIUVP I:

a“ ... a
(\cLTwam/u QC..V:.,L.@\

MLJML -@a\ «\WNLK1W ®

19,099....max ..qu, ...... .

T
"

.-...1.\© Etta...

‘ K\tfi.§.. © NC, >\,. ....

......I a, ..S. .
\LLV..LY. ®V Ixrxlbmr..7 .

Q..\ X. ©I. .....émt, Q.

no.1...Q E.IQ

/\L 5 .\ _.

 
“
I
‘
v
—
‘
w  



 

 



BIBLIOGRAPHY

Abdul-Haleem, A.A. How to e 0 ur hi dren To uce d in

Echool? Kuwait Teachers Association, Kuwait Government

Press, 1978.

Al-Abdulghafoor, F.Y. "The Development of Education in

Kuwait (1912-1972)," An M.A. Thesis, University of

Kuwait, Al-Fallah Printing Press, 1978.

Al-Egeizi, M.Y.K. Directing Children Toward Education

Between Home and School. Kuwait Teachers Association,

Kuwait Government Press, 1973.

Al-Genai, Y. Ben Iesa. Pages From Kuwait's History. Kuwait

Government Press, 1968.

Al-Hattem, A.B.K. From Eere Kuwait started. Damascus: The

General Press, 1962.

Al-Nourri A.M. The story of Education in Kuwait in Half a

Century 1833-1253. Al-Estegama Printed Press (Undated).

Applegate, M. Everybody's Business - Quir ghildren.

Evanston, IL: Row, Peterson, 1952.

Arlitt, A.A. Parent Education, School of Education,

University of Michigan, 1932.

Asker, A.G. "A Study of Teacher Job Satisfaction in Kuwait,"

Ph.D. Dissertation, University of Michigan, 1981.

Association for Childhood Education International: A

Parents-Children-Teachers Communication Association.

Editor: S. Sunderlin. Editorial Assistant" B. Wills,

Washington, 1969.

Ayllon, T.; S. Garber; and K. Pisor. "The Elimination of

Discipline PRoblems Through a Combined School-Home

Motivational System," Behavioral Thera , 6, 1975, p.

616-626.

Ayon, J. "Education, Social Structure and the Power of

Individuals," Theory and Research in Social Education,

vol. VII, no. 1, Spring 1979, p. 49-59.

Bailard, V. and R. Strang. Parent-Teache; Conferences. New

York: McGraw—Hill, 1964.

213





214

Ballantine, J.H. The Sociology of Education: A Systematic

Analysis. Englewood Cliffs, New Jersey: Prentice-Hall,

InC., 1983.

Baltow, A.M. "Historical Analysis of the Saudi Arabian

Ministry of Education's Policies Regarding Father's

Involvement in the Schooling of Their Children," Ph.D.

Dissertation, Michigan State University, 1983.

Barclay, C.J. (Ed.) Parent Involvement in the School.

Washington, D.C.: National Education Association, 1977.

Benniga, J.S. et al. "The Relationship Between Teacher

Attitudes and Student Perceptions of Classroom Climate,"

The Elementary School Qourna , vol. 82, no. 1, 1981, p.

66-75.

Berger, E.H. Parents as Partners in Education. st. Louis,

MO: The C.V. Mosby Company, 1981.

Berns, R.M. Child, Family, gommunity. New York: Holt,

Rinehart and Winston, 1985.

Bernstein, B. "Social Structure, Language and Learning,"

Educational Research, vol. 3, no. 3, 1961-1976, p. 163—

176.

Best, W.J. Research in Education. Englewood Cliffs, New

Jersey: Prentice-Hall, InC., 1977.

Bloom, B.; A. Davis; and R. Hess. Compensatory Education for

Cultural Deprivation. New York: Holt, Rinehart and

Winston, 1965.

Blyth, D.A. Philosophy Policies and Programs for Early

Adolescent Education. Westport, Connecticut: Greenwood

Press, 1981.

Boocock, 8.5. Students, Schools, and Educational Policy, A

Sociological View. Cambridge, MA: Aspen Institute for

Humanistic Studies, 1976, p. 183-249.

Bradshaw, C. "Relationship Between Mental Behavior and

Infant Performance in Environmentally Disadvantaged

Homes." Ph.D. Dissertation, University of Florida,

1968.

Breckenridge, M.E. and E.L. Vincent. Child Development,

Phy51ca1 and Psychological Growth Through Adolescence.

Philadelphia: W.B. Saunders Company, 1965.





215

Breslin, D. and E. Marino. "Parents as Partners," oun

Children, vol. 30, January 1973, p. 126-127.

Bronfenbrenner, U. The 130 Worlds of childhood. New York:

Russell Sage Foundation, 1970.

Brookover, W.B. A Sociology of Education. New York:

American Book Company, 1955. ~

. and E.E. Erickson. Society, Schools and

Learning. Boston: Allyn and Bacon, InC., 1969.

 

Brown, L.W. "A Study of Head Start Parent Participation

Activities in the United States in Cities with

Population Between 100,000 and 200,000." Ph.D.

Dissertation, Michigan State University, 1971.

Brown, M.W. "Parents in Education, A Guide to Better Home

School Relationship," Association for Childhood

Education Bulletin No. 85, Washington, D.C., 1950.

Bryan, C. and E.Erickson. "Structural Effects on School,"

ERIC Document Reproduction Service, ED064-754, June

1970.

Buell, E.E. School Desegregation and Qefended Neighborhoods.

Lexington, Massachusetts: D.C. Heath and Company, 1982.

Buskin, M. Parent Bower: A Qandid Eandbook for Sealing with

You; Shild's School. New York: Walker and Company,

1975.

Butterworth, J.E. Parent-Teacher Association and Its flprk.

The Macmillan Company, 1929.

Cafero, L.F. ”A Model Program Increasing School

Participation of Parents of Foreign Born Students," ERIC

Document Reproduction Service, ED106-426, April 15,

1975.

Canady, R. and J. Seyfarth. "How Parent-Teacher Conferences

BuiLd Partnership," Phi Delta Kappa, Bloomington,

Indiana: Education Foundation, 1979.

Carson, B.R. and K. Goldhammer. Teacher Participation in the

gommunity. Eugene, Oregon: The Center for the Advanced

Study'cxf Educational Administration, University of

Oregon, 1967.

Casavis, J.N. IMincipal's guidelines for Action in Parent

Qonferences. West Njack, New York: Parker Publishing

Co., 1970.

 



216

Central Advisory Council for Children and Their Primary

Schools, HMSO, London, 1967.

Clark, R. Fami ife and choo chievement: h oor

Slack Children Succeed or Fail. Chicago: University of

Chicago Press, 1983.

Cohen, J. "Parents of Parental Help," Educational Research,

vol. 21, no. 3, 1979, p. 186-193.

Coleman, J.S. Youth Transition to Adulthood. Chicago: The

University of Chicago Press, 1974.

. Eguality of Educational Qpportunity, U.S.

Office of Education. Washington, DC: Government

Printing Office, 1966.

. and Others. Parents, Teachers and ghildren:

Prospects for Choice in American Education. San

Francisco, California: Institute for Contemporary

Studies, 1977.

Coletta, A.J. Workinq Together: A Guide to Parent

Involvement. Atlanta: Humanics, 1977.

Collins, C.H. and Others. The Home—School gonnection.

Boston: The Institute for Responsive Education, 1982.

Comer, J.P. “Parent Participation in the Schools," Phi Delta

Kappan, vol. 67, no. 6, 1986, p. 442—445.

Commager, H.S. The People and Their Schools. Bloomington,

Indiana: Phi Delta Kappa Educational Foundation, 1976.

Conant, M. "Teachers and Parents: Changing Roles and

Goals," hildhood Education, 48, 1971, p. 116.

Courtis, S.S. Cooperative Approach to the Solution of

Educational Problems. Ann Arbor, MI: University of

Michigan, 1933.

Craft, M. (ed.) Family, glass and Education, A Reade .

Longman, 1970.

.; J. Raynor; and L. Cohen (Eds.). Lipkipg_flgme_apg

School: A New Review. London: Harper and Row

Publishers, 1980.

Croft, D.J. Parents and Teachers. Belmont, California:

Wadsworth Publishing Company, 1979.





217

Crone, R. and J. Malone. Continuities in Education. NFER

Publishing Company, 1979.

Cullen, K. School and Family; Social Factor in Educational

Attainment. Dublin: Gill and Macmillan, 1969.

Curti, M. The Social Ideas of American Educators. Totowa,

New Jersey: Little Field Adams and Co., 1966.

Cyster, R.; P.S. Clift and L.C. Battle. Parental Involvement

in Primary Schools. Great Britain: NFER Publishing

Company, Ltd., 1979.

D'Evelyn, K.E. Individual Parent-Teacher Qonferences: A

Manual for Teachers of Young ghildren. New York:

Teacher College, Columbia University, 1945.

Davies, D. (Ed.). School Where Barents Make a Difference.

Boston: Institute for Responsive Education, 1976.

De Franco, E.E. "For Parents Only," PTA Ma azine, vol. 68,

no. 1, Sept. 1973, p. 8-9.

Department of International Economic and Social Affairs

Center for Social Development and Humanitarian Affairs,

THE FAMILY, UNITED NATIONS, VIENNA, 1985.

Deutsch, M. and Associates. The Disadvantaged ghild. New

York: Basic Books, 1967.

Dewey, J. The School and Society. Carbondale: Southern

Illinois University Press, 1976.

. The Educational Frontier. New York: The Century

COO] 1933.

. Democracy and Education: An Introduction to the

Ph'losophy of Education. New York: Macmillan Co.,

1925.

Doebler, C.H. Planning Your Child's Education. Englewood

Cliffs, New Jersey: Prentice-Hall, 1971.

Doty, E. "The Rationale for Community Service in Schools,"

Independent Schoo , vol. 44, no. 1, Oct. 1984, p. 17-19.

Dougherty, E.H. and A. Dougherty. "The Daily Report Card: A

Simplified and Flexible Package for Classroom Behavior

Management," Psychology in the Schools, vol. 14, April

1977, p. 193-194.



218

Douglas, J.W.B. The 50mg and the School. MacGibbon and Kee,

1967.

 

.; J.M. Ross and H.R. Simpson. A11 Qur Euture.

Peter Davies, 1968.

Doxiadis, S. and Turwhitt, J. (Eds.). The ghild in the flogld

of Tomorrow, a Window Into the Euture. Oxford:

Pergamon Press, 1979.

Drombacher, B. "Involving Students in Learning Decisions,"

The Education Dlgest, 1983, p. 44-45.

Ebrecht, GEL. "A Study of the Students, Staffs and Parents

of the School, An Alternative Secondary Free School,"

Ph.D. Dissertation, Michigan State University, 1973.

Elder, F.L. Explorations in Parent-School Relatlgnships.

Texas: Austin University of Texas, 1954.

Erickson, E. and Others. Social Change, gonflict and

Education. Columbus, Ohio: Charles E. Merrill

Publishing Company, 1972.

Fahmi, M. How to Provide a Settled Life tg Qu; Youths? What

is the Home and chool ole? Kuwait: Kuwaiti Teachers

Assocation, Kuwait Government Press, 1979.

Floud, J.E. Soclal glasses and Educational Qpportunity.

London: Heinemann, 1958.

Ford, Charles VL. "A Description and Analysis of the

Community Involvement Committee as it Functions in the

Elementary Schools of the Lansing School District and as

Perceived by its Members." Ph.d. Dissertation, Michigan

State University, 1976.

Fowler, W. "Longitudinal Study of Early Stimulation in the

Emergence of Cognitive Processes," Paper presented at a

Conference on Preschool Education, University of

Chicago, February 7, 1966.

Fox, I. Private Schools and public Issues: The Pagents'

View. The Macmillan Press, Ltd., 1985.

Fraser, FL Home Environment and the School. London:

University of London Press, 1959.

Geneva, W.J. and Others. "A Study of Interaction Effects of

School and Home Environments on Students of Varying

Race/Ethnicity, Class, and Gender," ERIC Document

Reproduction Service, ED221-622, December, 1981.





219

Georgiady, N.P. and L. Romano. "Parent-Teacher Conferences:

Indispensible for the Middle School," National Middle

School Journal, 1982, p. 7, 20-31.

Gilbert, K. and E.N. Ellis. "A Survey of Parent's Opinions

Regarding Policies and Practices at John Oliver

Secondary School," ERIC Document Reproduction Service,

ED077-993, December 1971.

Goldstein, H. "Fifteen Thousand Hours: A Review of Its

Statistical Procedures," Journal of Child Psychology and

Psychiatry, 1979.

Good, C.V. Dictionary of Education. New York: McGraw-Hill

Book Company, 1973.

Goodcare, E.J. chool and Home. National Foundation for

Educational Research in England and Wales. The Mere,

Upton Park, Slough Bucks, 1970.

Gordon, I.J. Qn Early Learning The Modifiability of Euman

Potential. Washington: ASCD, 1971.

. Parent Involvement in Compensatory Education.

Urbana: University of Illinois Press, 1970.

___________ . "Early Child Stimulation Through Parent

Education,“ ERIC Document Reproduction Service, ED037-

244, September, 1969.

_. "A Parent Education Approach to Provision of

EarlyStimulation for the Culturally Disadvantaged, "

ERIC Document Reproduction Service, ED017-339, 1967.

. Studying the ghild in School. New York: John

Wiley and Sons, InC., 1966.

___________ . The Teacher as a guidance Worker, Human

Development Concepts and Their Application in the

Classroom. New York: Harper, 1956.

. and W. F. Breivogal. Building Effective Home-

School_ Relationships. Boston: Allyn and Bacon, InC.,

1976.

Great Britain Department of Education and Science. Parent-

Teacher Relations in Primary School. London: H.M.S.O.,

1968.





220

Green, R.; L. Hoffman; and F. Morgan. "Some Effects of

Deprivation on Intelligence, Achievement and COgnitive

Growth," The Journal pf Negro Educatlgn, 1967, p. 344-

354.

Haertel, G.D. and H. Talmago. "Parents, Teachers and

Evaluators: .A Partnership to Enhance Home and School

Learning Environments," ERIC Document Reproduction

Service, ED178-579, April, 1979.

Hagberg, B.L. "The Reading Therapist and Parent Conference,"

Reading horizons, vol. 10, Spring 1970, p. 108-109.

Hamacheck, L.A. and G.L. Romano. “Focus on Parent-Teacher

Conferences," M.A.M.S.E., East Lansing, MI, 1984.

Harman, J3 "Starting a Community Program at Ybur School,"

lndependent Schoo , vol. 44, no. 1, Oct. 1984, p. 29-30.

Harris, G.D. "A Study of Citizen Participation in the

Educational Decision-Making Process as Perceived by

Parents From Lower Socio-Economic Neighborhood," Ph.D.

Dissertation, Michigan State University.

Hawkins, R.P.; D.J. Sluyter; and C.D. Smith. "Modification

of Achievement by Simple Techniques Involving Parents

and Teacher.” In glassgoom Qses of Behavior

Modificat‘on, Harris, M.E. (ed.), Columbus, Ohio:

Charles E. Merrill, 1979.

Hedges, G. "Volunteer Parental Assistance in Elementary

Schools," ERIC Document Reproduction Service, ED085-849,

1972.

Heisler, F. and F. Crowley. "Parental Participation: Its

Effects on the First-Grade Achievement of Children in a

Depressed Area: Final Report," ERIC Document

Reproduction Service, ED039-265, 1969.

Her Majesty Stationary Office. children and Their Primagy

School. Great Britain, 1967.

. Half Qu; Future, Newson
 

Report, 1963 (CAC).

. Fifteen to Eighteen, Crowler
 

Report, 1959 (CAC).

. Early Leaving. Gurney-Dixon
 

Report, 1959 (CAC).



221

Herman, J.L. and J.P. Yeh. "Some Effects of Parent

Involvement in Schools," Bethesda, MD: ERIC Document

Reproduction Service ED206-963, February, 1981.

Hess, H.S. The Third Side of the pesk; Eow Eerents gen

Qhenge the Schools. New York: Charles Scriber's Sons,

1973.

Honzik, J3 "Environmental Correlates of Mental Growth:

Prediction From the Family Setting," Child Development,

vol. 38, 1967, p. 337-364.

Hymes, Jul” Effectiye Home-Schogl Relapions. New York:

Prentice-Hall, 1954.

International Conferences on Parents and Young (Huldren,

Washington University, 1978.

Isea, M.A. The Developmen; pf Education in phe Agebian gulf

tate Th ou n Year - . Kuwait: The

Establishment of Program Production for Arabian Gulf

States, 1979.

Jameson, M.C. Helping Your Child Succeed in Elementagy

School. New York: G.P. Putman's Sons, 1962.

Jensen, A. Social glass end yerbal Learning. Cited in N.

Freeberg and D. Payne, "Parental Invluence on Cogntiive

Development in Early Childhood: A Review," Child

Develpmen , vol. 38, 1967, p. 65-87.

Johnson, D. and E. Ransom. Family and School. London:

Biddles, Ltd., Guilford and King's, Lynn, 1983.

Kagan, J. and H. Moss. Birth tg Matupity: A Study in

Psychplogical Development. New York: Willey, 1962.

Kappelman, M. and P. Ackerman. een arent and c 00 .

New York: The Dial Press, 1977.

Karabel, G. and A.H. Hasley (eds.). Eoye: and ideology in

Education. New York: Oxford University Press, 1977.

Karraker, R.J. "Increasing Academic Performance Through

Home-Managed Contingency Programs," Journal of School

Ps cholo , vol. 10, no. 2, 1972, p. 176.

Krejcie, R.V. and D.W. Morgan. "Determining Sample Size for

Research Activities," Educational and Esychological

Measurement, No. 3, 1970, p. 607-610.



222

Kriesberg, L. and S. Bellin. Eathegless Eemiliee and

Epusing: A Study of pepehdehcy. Final Report,
 

University of Syracuse, Grant No. 042, Department of

Health, Education, and Welfare, November 1965.

Langdon, G. and I.W. Stout. e 'n nts d stan i

Shildgen's School. Englewood, NJ: Prentice-Hall, 1957.

. Teacher-Eegenp lntepviews. New

York: Prentice-Hall, InC., 1954.

Larrick, EL Pagents guide to children's Education. A

Trident Press Book, 1963.

 

Lawrence, M. and F.K. Lawrence. ow To el Your hi d 'n

School. New York: Viking Press, 1952.

Leonard, E.; D. Vandeman; and L. Miles. Counseling Nith

Perents. New York: MacMillian Co., 1954.

Levin, J.T. "Preschool Education and the Communities of the

Poor." In Helmuth, J. (ed.) Disedvantaged ghild, Volume

1. Seattle, Washington: Special Child Publication of

Seattle Seguin School, InC., 1967, p. 351-403.

Lightfoot, S.L. Norlds Apart: Eelationships Between

Families and School. 1978.

Litwak, E. and E.J. Meyer. Schogl, Family and Neighborhood:

The Theory and Practice of School-Qommunity Eelations.

New York and London: Columbia University Press, 1974.

Lombana, J.E. HomeZSchool Partnegships. New York: Grune

and Slratton, 1983.

London, S.B. and S.W. Stile. The School's Role in the

Prevention of thld Ahuse. Bloomington, IN: Phi Delta

Kappa Educational Foundation, 1982.

Lopate, C.; E. Flaxman; E. Bynum; and E. Gordon.

"Decentralization and Community Participation in Public

Education," Review of Educational Reseagc , vol. 40,

Lordman, A. and Others. "Establishing and Assessing Two-way

Communication Between Parents and School," ERIC Document

Reproduction Service, ED143-013, April 1977.

Lortie, D.C. School Teacher, A Sociological Study. Chicago:

University of Chicago Press, 1975.





223

Losen, S.M. and B. Diament. Paren; gonferences in the

Schools. Boston: Allyn and Bacon, InC., 1978.

Marrow, W.R. and R.C. Wilson. "Family Relations of Bright

Height: Achieving and Underachieving High School Boys,"

ghild Developmen , vol. 32, 1961, p. 501-509.

Mays, J.E. "The Impact of Neighborhood Values," in Craft,

M., et al. (Eds.) Linking Home end School. Longman,

1967.

Miller, B.L. and A.L. Wilmshurst. Parents and yolunteers in

the glassroom: A Handbook fog Teechers. San Francisco,

CA: R & E Research Associates, 1975.

Ministry of Education. The general Statistical Publication

for the c 00 Yea - . Publication No. 5,

Department of Planning, Kuwait 1984-85.

. "A Report About the Development of

Education in Kuwait," Submitted to the 38th Meeting of

International Educational Conference (Geneva), Kuwait,

1984.

 

. "The Relationship Between Home and

School and the Method to Increase the Effectiveness of

Parents-Committees." ,A Report Presented by Pmincipals

of Middle School, Ahmadi Educational Area, Kuwait, 1984.

. Objectives of Educational Levels in

the State of Kuwait. Kuwait: Department of Printing

Affairs, 1983.

 

 

. Educational Planning, Problems of Its

growth and Development of Education in Kuwait (1225—

12311. Kuwait, 1981.

 

_____________________ . "A Report Concerning the

Administrative and Legislative Development of the

Educational Sector,‘I Kuwait, 1981.

. "The General Objectives of Education

in Kuwait," Kuwait Government Press, March 1976.

. Social Study of Middle and Secondary

School Student's gircumstances In School and Home

Surrounding. Department of Social Services, Kuwait

Government Press, 1973.

 

 

 

. "The Conference of Educational

Cooperation Between Home and School, Recommendations of

the Conference Committee," Kuwait, March 14, 1973.

 





224

. "The General Conference of School

Curriculum," Kuwait, March 1972.

 

Ministry of Education, Department of Planning. The Number of

chools ass ooms udents and eache

128311234). Department of Planning, Kuwait, January

1984.

Ministry of Planning. Statistical Abstract, Kuwait, 1984.

Mok, P.P. Pushbutton Parenps and Schools. New York: Dell

Publishing Co., 1964.

Mugawer, M.S.A. "Religious Education Between Home and

School," Kuwaiti Teachers Association, Kuwait Government

Press, 1973.

Muller, V.D. and M.P. McKeown (eds.). "The Fiscal, Legal, and

Political Aspects of State Reform of Elementary and

Secondary Education," Sixth Annual Yearbook of the

American Education Finance Association. Harper and Row,

1985.

Musgrove, Eh The Eamily, Eflucation and Society. London:

Routledge & Kegan, 1966.

National Congress of Parents and Teachers, 1968.

. Proceedings. vol.

71, National PTA Yearbook, Annual Convention, May 21-24,

1967, Chicago, Illinois.

 

. Parent-Teacher

Manual for gongress Parent-Teacher Association,

Illinois, 1944.

 

. Proceedings of

the Thirty-Fifth Ahnual Meeting, vol. 35, Hot Springs,

Arkansas, May 3-7, 1931, Washington, D.C., 1931.

 

National School Public Relations Association (NSPRA).

Conferences, Time for Teachers and parents: A Teecher's

guide to Successful gonference Reporting, 1970.

National Committee for Citizens in Education (The). Nho

gontrols the Schools? A Parents' Network (NCCE),

Columbia, Maryland, 1979.

Nisbet, JgD. Family Environment, A Direct Effect of Family

Size on Intelligence. London: Eugenics Society, 1963.





225

Offenberg, R.M.; and C. Rodriguez; and B. Epstein. "Project

PACT, Parent and Children Together: Evaluation of the

First Year, 1977-1978," Bethesda, MD: ERIC Document

Reproduction Service, ED177-252, February 1980.

"On Families and Schools: A Conversation with Urie

Bronfenbrenner." Educational Leadegship, vol. 36, 1979,

p. 463.

Osborne, E. The parent-Teache; Eartnegship. New York:

Bureau of Publications, Teachers College of Columbia

University, 1959.

Ottman, A.E. The Role of Home In ghildren's Health. Kuwait:

Kuwait Teacher's Association, Kuwait Government Press,

1973.

Parent-Teacher Association Annual Convention. National PTA

Yearbook, Official Reports and Records, 1967.

Pavloff, G. and G. Wilson. Adult Involvement in Child

Development for Staff and Parents. Atlanta: Humanics

Associates, 1972.

Pietig, Jeanne. "Values Education in Elementary Classes,"

The Education Digest. December 1983, p. 45-47.

Pinch, J.E. "Parent Involvement with Curriculum Change in a

Public School," Ph.D. Dissertation, Michigan State

University, 1975.

Quabanni, I. and A. Meta. Report About Education in Kuwait,

Marcy 1955, Dar—Al-Ketab Al-Arabi - Egypt.

Raven, J. Parents, Teachers and ghildren. Hodder and

Soughten for the Scotish Council for Research in

Education, 1980.

L Reeves) C.E. Parents nd the chool: A uide to co eration

el-fl~‘in ghild Development. washington: Public Affairs

Press, 1983.

Reitman, S.W. Education, Society and Shange. Allyn and

Bacon, InC., 1981.

Rich, D. and others. "Building on Family Strengths: The

'Nondeficit' Involvement Model for Teaming Home and

School," Educational Leadership, vol. 36, April 1979, p.

506.

Rich, J.M. Discipline and Authoritv in School end Family.

Lexington, Mass.: Lexington Books, 1982.





226

Romano, L.G. "School Size in Relation to Organization,

Curriculum and Staffing Arrangements," Nichigan Middle

School Journal, vol. 8, no. 1, Fall 1982, p. 2-4.

Roper, D. "Parents as the Natural Enemy of the School," Phi

Delta Kappan. 1977, no. 59, p. 239-242.

Rubin, L. "The Future of Education Perspective on

Tommorrow's Schooling," esearch ih Setter School, Inc.,

1975.

Rubin, R. and Others. "Comprehensive Model for Child

Service: Parent Education Follow Through Program,"

Bethesda, MD: Eric Document ED181-353, June 1980.

Rust, W.B. "Education in Kuwait for Business and

Administration," Ministry of Education, Kuwait, October

1974.

Rutherford, R.B., Jr. Teachers and Parents: guide to

Interaction and gooperation. Boston: Allyn and Bacon,

Inc., 1979.

Safran, D. "Evaluating Parent Involvement," Issue Paper No.

1. ERIC Document Reproduction Service ED 094-863,

December, 1974.

Salisbury R.H. gitizen Participation in the Public Schools.

Lexington, Massachusetts: Lexington Books, 1980.

Saxe, R.W. School gommunity Relations in Transition.

McCutchan Publishing Corporation, 1984.

Schaefer, E.S. "Toward a Revolution in Education: A

Perspective from Child Development Research," T e

National Elementary Epincipal. 51, September 1971, p. 9.

Scheaffer, R.L.; M. William; and O. Lyman. Elementary Survey

Sampling. North Scituate, Mass: Duxbury Press, 1979.

Scheiner, L. "A Parent Satisfaction Survey for Project

PEACH," Report #7963, ERIC Document Reproduction Service

ED179-589, March 1979.

Schuck, R. "The Parent - Professional Partnership - Myth or

Reality?" Educetion animited. no 1., 1979, p. 26-28.

Seilbert, J.E.; B. Mathews; C. Calvin; and A. Simpson.

"Emerging Trends in Parent—School Communicatino,“

Bethesda, MD: ERIC Document Reproduction Service ED082-

019, January 1974.





227

Serhan, A.D. The Function of School in general Education.

Ministry of Education, Kuwait: Center for Curriculum

Research-Quadysia, December 1976.

Shelton, J3 "An Analysis of a Family Involvement-

Communication," Bethesda, MD: ERIC Document

Reproduction Service ED082-019, January 1974.

Sicault, G. The Needs of ghildren. New York: The Free Press

of Glencoe, 1963.

Sinclair, R.L. "A Two-Way Street: Home-School Cooperation,"

In gurriculum Decision-making. Boston, Massachusetts:

Institute for Responsive Education, 1980.

State of Kuwait. The gonstituent Assembly, the Constitution

of the State of Kuwait, Government Printing, 1962.

Stearns, M.S. and others. Parental Involvement: Definitions

and Findings. Standford Research Institute, 1980.

________________________ . "Parent Involvement in

Compensatory Education Programs," Bethesda, MD: ERIC

Document Reproduction Service ED088-588, August 1974.

Stern, H.R. Parent Education. University of Hull, 1960.

Stevens, A. and J. Bartky. Technigues for Handling Problem

Parents, Successful School Management Series. Englewood

Cliffs, New Jersey: Prentice-Hall, Inc., 1966.

Stodolsky, S.J. and G. Lesser. "Learning Patterns in the

Disadvantaged," Harvard Educational Review, vol. 37,

1967.

Strang, R. The Role of the Teacher in Personnel Work. New

York: Bureau of Publications, Teachers College,

Columbia, 1983.

Swick, K.H. and B.R. Duff. The Parent-Teacher Bond.

Dubuque, Iowa: Kendall/Hunt Publishing Company, 1978.

Taylor, William. "Family, School and Society," In Linking

Home and Schoo , Craft, M. et al. (eds.) Harper and Row

Publishers, London, 1980, p. 3-18.

Thomas, M.D. Parents Have Rights Too. Bloomington, Indiana:

Phi Delta Kappa Educational Foundation, 1978.





228

Tizard,fiJ.; W.N., Scholfield; and J. Hewison. "Collaboration

Between Teachers and Parents in Assisting Children's

Reading," British Journal of Educational Psychology,

vol. 52, February, 1982, p. 2. 11~~~“”;

Troyna, B. and J. William. Racism, Education and the State.

London: Croom Helm, 1986.

Turnbull, A. and H.R. Turnbull. Parents Speak gut: yiews

From the Other Side of the Two Nay Mirro . Columbus,

Ohio: Merrill, 1978.

U.S. Office of Economic Opportunity. Parent Involvement: A

Workbook of Training Tips for Head Start Staff.

Washington, D.C.: OEO, May 1969.

UNESCO. Paris Problems in Education. Printed in Holland,

Ed 45, IV, 10A, 1955.

Wallich, IHIL. "School Climate: An Organizational

Development View," ERIC Document Reproduction Service,

ED201-043, April 1980.

Wegner, D.D. "A.Description and Evaluation of a Progrmn

Designed to Enhance Home-School Relations." Ph.D.

Dissertation, Michigan State University, 1975.

West, E.G. Education and the Industrial Revolution. London

and Sydney: B.T. Bastford, 1975.

. "Economic Analysis, Positive and Normative." In

Rickenbacker (ed.) The Twelve-Year Sentence, 1975, p.

171-188.

 

. "Home/School Relationships," Journal of Negro

Education, vol. 36, 1967, p. 349-352.

 

Willman, B. "Parent Participation as a Factor in the

Effectiveness of Head Start Programs." The Journal of

Educational Research, May-June 1969, p. 406-407.

Wilson, F.H; "Parental Involvement with Their Children's

Education on the Junior High Level in Urban Schools and

its Relationship to Student Achievement (As Indicated by

Grade Point Average, Rates of Attendance and Citizenship

Average); To Parental Status; To Distance From the Home

to the School; and to Parents' Sex." Ph.D.

Dissertation, Michigan State University, 1976.

Wingo, G.M. Philosophies of Education. Massachusetts: D.C.

Heath and Company, 1974.

 





229

Wiseman, S. Educational Environment. Manchester: University

Press, 1964.

Woodhead, FL. gooperation Between Ragents, Preschool and

Community. Strasbourg: Council for Cultural

Cooperation Committe for General and Technical Education

Council of Europe, 1977.

. Cooperation for genegal and Technical Education

Council. Strasburg, 1977.

 

Woodward, K.L. and P. Malamud. "The Parent Gap," Newsweek,

September 22, 1975.

Worley, S.B. "Parents Are Also Teachers," Childhomd

Education, vol. 43, p. 341.

Yousuf, ALK. The Importance of Home in Education. Kuwait:

Al-Maref Press, 1964.



 



 
 


